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\ ~FOREWORD

] R . - * / ' s
“Theproposal described in this volume presents in considerable detail
a bold and challenging undertaking. Isgrongly concur with the values, ideas, -
- and approaches which it expresies. The introductory statement, which in a
~ way represents a rally call for urgent action, again closely coincides with -
feelings of my own. We are grateful to USOM for its kind and timely assist-
ance in making available Carl J. Manone to work closely with us in draftinga .
- g&ﬁ_osal"writté'ri from a Thai frarie of refegefice. My gratitude also exterds:to————————
ie~many Thais in the Ministry, and those representing other agencies, who .
made sighiféaqnt contributions. The project as described is relevant, realistic,
and representafivef the educational problems and priorities our nation
currently faces. In facs I deeply feel the proposal as written will prove of con-
Siderclbze value to other ndtjons of the world seeking more effective answers to 3
their ¢mmense educational problems. R . .
The proposal is nb&omplete. "What is now needed are discussion, -
refinement, dnd, abovg all;"a sincere spirit of positivism. We cannot afford ﬁf;
luxury of getting bogged down gn petty differences and details; and we must
_ not become too disturbed if we cannot find all the answers to all the problems
immediately. With time - and with good planning - they will come. Innovation - _ -
is a venture into the unknown; it calls 6 @Y Wt ®hodicum of patience and

good faith. ) h ..
. XY v.
We have heard much in the last decade about sectoral studies and sys- o
tems analyses - and they make sense. I am most pleased, therefore, that this
proposal, which is both conceptual and concrete, deals with the educational N
problems of our nation in a sectoral, multi-dimensional way. - ‘
Iniplementation of the project proposal will assuredly not be without
its frustrations and difficulties. It will challenge oyr limited resources, our
imagination, and our organizational-administrative kills. It will require con-
siderable support from a number of external assistance agencies. With sustained
and ynselfish dedication, with hard work and without fanfare, I believe it will
contribute significantly to our Government’s unendjing efforts to improve the

' socid-economic conditions of our many millions living in the rural sector.

u The resourtes we can and we must mobilize if we can but muster the

will,! | ‘

: . _. Bhunthin Attagara o . .
Uﬂé?%arz o .tate for Hducation .
" \ L ‘s - 7b

2
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- : An Introductory Statement . . . . .

| ”

Te ' . |

AN URGENT AND DARING VENTURE B

Throughout the world, but especmlly in the developing nations, we are currently

w;tness;ng a growing lmpattence with the pace and distribution ofsoc;al and ecofiomic

progress. Thatland is no exception. Despite the achievement of enormous growth and
- . 4 & \

development during the past two Five-Year Plans, as well as during the beginning years y

of the present Plan, much remains,to be done. Awesome disparities in income still exist’ \
) . . . K , . (Y . !
. . * between the eighty percent %_f the people living in the ruraksector and th&twenty percent

" !

working in urban’ centers. But the disparities do, not end here: Medical facilities, educa-

~
- “ ¥ .

tional opportunities, everyday living conveniences and ameni ties, avenues for transport-
ation and communication, and pomb:l;tzes for social mterchange and recreational pursmt

all overwhelmlngly favor the minority of the population fortunate enough to have had

accidental circumstance locate them in an environment of higher incomes, easier living,

7
. . . > .

N\
and brighter lights. - : i : -
/ . . i ¢ . . ., - N
Future progress obviously is needed on many fronts. - The spiraling growth in

urbanization and industrialization in Thailand is irrefutable and irreversible. "It will con-

, s :
tinue, and-it will challenge the nation’s most creative minds to make certain that such o

3

growth is tmagtnatwely planned and efficiently executed However equally lrrefutable o .

and lrreverStble, at least for the foreseeable de des ahead, is the fact that as ma‘ny as

fourout of every five ctt?zens w;ll ‘be livig i the traditional sector and will be dependt'ng
almost totally on agrtculture and agrtculturally -related enterprzses for their daily lwmg m, A

- » A

And Thailand° so rich in its tradition of freedom, tndependence and compass;on will ‘i ; \/
A

have to open the door of opportunity mo;e widely if these citizens are to enjoy a better :
: ' . b . / L4 . - . ‘j.,
T 2 . ‘ o . - . .

. .:l- - . - s " _______ ._, _____________
'C‘l ,\‘(/MQCLQJC 3 . ) . : ‘ M 'x‘
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g future Bestowmg upon its lowliest and poorest people .

of human d:gmty through better and more relevant

o
7

life and discover a more pr¢
1]

_ anew respect and a new 1

- a - v
~ education g an ines&apable prerequisite if Thailand is t'o'construct a more egalitarian Py
soaety and more open « and democratic institutions. The task is tbwehng, it is, also urgent

The. growtng, ominous gap between the haves and have-nots, both on mternat:onal and

s

o -

‘ _domestic fronts, cannot cont:nue endlessly* Silence can no lo_nger be construed as golden,‘

1
Y

. patzence has its l:m:ts and prectous time may be runmng Out .
~" T

] The compelling reasons of national investment, security, humanitarianism, and

s1mple decency de.mand thdt in the days and months ahgad more ambtttous attempts than
4 have been launched in the past be directed to 1mprov1ng as sw:ftly as posszble the plight of

1
-

and our scarce resources. It will «t::.ll for\e new sense of daring, more irngginatw'e planm'ng;'
more innovative thought, bigger.and bolden gction. New ground will have to be broken;

» h . . {, i “
| new. directions charted. Some departures from the past will be required, for the_solutions
5 . . . + . ; . . * ) R
of yesterday, it is now quite evident, have been too slow and tog feeble in attempting to

solve the staggering problems confronting our striving,and rapidly,growiné' population.
. _ - N . o
. The fact that Thailand allocqtes almeost as much of its annual badget to educatiOn

- 2

(19. 1 percent in 1973) as it does to tts top pr:onty sector, national defence (19 .ipercent),

1
v

, should constitute convtnczng evtdence af the faith that Tha: political and educational

®
! o

leaders place on the power of the cla.gsroom w1th or without walls to shape nattonal

desttny But faith alone and even money, are not enough. Ima‘gznatwely conceived a.ctton
* .

- progranis, fo_unded on sound theoretical and conc_eptual,constructs, and bulanced by

. pragmatic and hard-earned practical experience! are surely needed: The frogam“desc;ibed {

. s A . -
ittt artoastst s a2 - - . o

h . S . @

oy




[

q in this document is that kind of proposal. It is ay ambitious proposal; its:aini’is high.

Approximately two hundred Thais, as well as a dozen or more foreign specialists, have
¢ N

contnbuted and reacted to the design and development of the proposal over the past

L

twelve montths. Additional suggestions and constructive criticisms, however, are needed
. . i N s

. to improve and refine the proposal even furthedd=There will alsa be a'need for foreign -

support by those external assistance agencies that have confidence in Thailand’.g future,

- 1

that posses‘s the resources and 1aillingness to contribute to that future, and that - after

°

N study and analysis of this proposal ~ feel that the program as planned or thh modzf ica’

7

tzon is worthy of 1mplementatzon The Thazs ~ that is, a grouping of vandus RTG

ministries and agen’efes resppmible ferﬂaducatzonaﬂmtp in the nation — have taken

; t.be legd in terms of initiative,vleade‘rship, and respo_nsiﬂbility. Their hope is that o_ther
* A. ‘ .individuals and ins_titutions ;nay see fit tor join -tl.teir effort. - e ) e
" The multi-d.irnensi'onal projectk descrztbed in the nge-s tﬁat follow, it should 18 o
" e@mphasized, is botn co;npreheniive and complex. The shortcomings of our current

educational program in Thailand, both quantitatively and qualitatively, are serious and

costly. Hardly a week goes by without witnessing in the local newspapers new problems,

ﬁ e attacks,ﬂand crises. .And. the problem; are not apt sirnply to di;appear‘; Rather, %

¥ urtj'ortnnately, the reverse is more lilgely‘ to Ee true.” The pr'oblems, both in number_ and
/ . ain seeeﬁity, lwi/ll prébaaly grow,, COnseq;ently, we must not delude-Our.sjelve.; ;nto |
L. believingthat' correction and éemedial a;tien udll somehow come abdut autorriatieally,
or that they-may come about by rneans of mfnuscule effort:\scat‘-tered initiatives, or




et . o Y

s dzrectly htnged to the kznd o f educatton we now provzde Out sNgurp, our institut_ions,
: 5 ‘ S

* . R <

our values and even our umty as a free nation are Jnextncably tied to what our,young people

of today learn how effectwely they learn, what they value how théy feel what they cﬁertsh

N ] ’ a

what they arew:llmg to ﬁght for

.
o

The proposal unfo lded in the pages that follow tg\urgent and darzng It has the

]

A

potenttal for being one of Thmland’ /t.produ%twe edug:gttonal endeavors. It tep_resents
i~

a strategy,to achieve a fuller measur of, self-relzance in the 1ndtspensable area of edgcqtional

’m-,‘xu .
‘e ’

action researc{and develogment with partzcular focus on the rural ar,ga. To transf:(brm it

| into reality will requzre the effortsand talents of many. In essence, it really represents an -

. e R

open and challengzng 1nv1tatton to’ Thai leaders of rank hth and low, representzng numerous

Pl

* ministries, the mass medza, and other agencies, tojoin hands in a.common cause to uplzfl’ the

L) ™ ~

lives of millions of people in rural Thazland who yearn for and des‘erve a more hopeful T

} »
?
tQmorrow a tomorrow that is w:@jqzn thezr ltfetime If we as educatzonal leaders do not

-
-

champion t eir'cause, who will?. B _ S

‘




Section I -

SUMMARY DESCRIRTION OF PROJECT
- ) ' [

A.. The Dimensions qf' Mufti-_Dimensibnalifsm -

R ]

1. Descriptive Ovérvie\xf _.
The goal of this projéci_‘._"ié-!:c» plan and promote an institutiorfal
. . L - . v © |

-
4

x, .-

cagé.bility within _-"Thailand'to Create, in;plement, and evaluate ﬁérpe;:-

C . . . L 4

. ual. reform and innovation in education through the creation of a
. ' . . : \ .

o
’

comprehendive regional action research and development center. . .

" The center \;vvill_,bye located in one of the rural a:_l'e°as .of‘Thz;ilanﬂo Its

o L]

ycentral focus will be the traditional sector and the role ed_p.catio}'l E

can .play in upgrading the lives of bc_aople living thefe.'

.“The functions'oi‘ the center will be action orientefl; emphasis ' |,
R ” . . - ! . - R

will be directed to practical programs, skill development, and applied

. -
e . “« . . Lo

~

research. "The center, which will be made up of severalvinterrelated

components, will concern'i‘ts,elf primarily with forl:nal educational
institutions; but it will also give epysigerableattention to noiformal

and,,‘adu,lt education and théfkays in which they can supplemé‘nt and

' support formal schooling by previding opportunities for relevant life-

4 .
long learning. (1) It will reach out into the surrounding community, _
. . . .

3 L2 ‘ . . : e S ) .

(l) UNESCO. Learning.To Be., 1972 P. 189 ”ArtlflClal or outmoded

. barriers between different educatmnal disciplines, courses and’
levels, and between formal and nonformal education should be -

abplished; recurrent education should be gradually introduced and

mﬁde ‘available in the first place to certain categorles of, thq actwe b

‘population, "

.
~.

t




.o : N
' which W111 serve as an actual laboratOry for harmng, in a-direct

» "

attempt to relate learn1ng to l1v1ng', and to the preblems and needs. of

a

et . - L . R ° - S
- wvﬂla.-ge people. e, Te e - :
L - . 4 d- -
\ : . & ¢ - LT .
2. Major Thrusts o P - SR R
g 3 . N [N . ) : . s
e > ’ . g ¥ . . v, ' Lo . . R '
. The.center, in sense, will represent a microcosm of 4 state or _.
. " . - . . P Tt - :
k4 : . “ . : T -

national educational system, but with fewer ¥unctions and more limited

. LA - R
. . . ) P .

. could readily serve as a prototype, with‘appropriate adaptation, for
4 N : . : . ’ . »* » v A

oo LA
- . . . .
" LY

other rural regiaons of the’hation. The project cgncentrates on four key. .
. ’ v o ' [ / . o - -

[N L

. oloje}ti.v‘és. It is~‘~planned as a pilot program {;yhich,- iIuccessful,

L ) ~ . ! . N e
. e ..

o * —~ e » i: et u
target areas: . g i . L
., : . , d " .

) v : , " 4 o -\‘ §‘
o (al El!ementary Educat1on (e. g., cqrrlculum rev1§10n inh all “

. . [ : . . .
b Sub]ect areas,, 1nstruct1onal rx§‘ate.r1als, tests and evalgtmn t/ols -

nservice ‘ediication,

. N
materials, .. Y )

N () Teach-er ’EHuc_:ation- vv(e.g.’ preserviqe;/an"‘ i

i ) . . - ) . ) .- ,

kN curriculum’conteht, meéthods o‘fgtea;hing, instrygetion
. ) PO , . ;
1nstruments and methods of evaluatigon) ' L _ , At

. H - . Iy
[ . . 4 . L} ]

- &(c)‘~ Adult and Nonformal Educat1bn (e g., teacher tra1n1ng§
e : < . ¥ 1 v h "y
A . f .

- curr1culum development, .and q,nstruct1onal mater1a1s related to func-
, . S
tional lite.racy'*",. oﬂccupational pr’epafa?ior_l, agé;icultural- pur-suits, health

T . - o S X A o
h . 4 . . . . fo . L N \
education, population education) - - A . o L

,('d)’ Educati;b;rlal Administration (e. - leader-s’l;fl tréifnd'l S
g pirg g,

- 1@ ! ..
& ) .
organization and aldm1n1strat1on superV1s1on program planmng, .8
f1nance) : - » : . ~ PN ‘ : . ce N
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& systems approach,l ca/ll‘ed for in thj

a,

The; pr ject, Au in-g its various:stages of development, will be
project, Aufing S .

v

\

. ¢ : ‘
ided by the fo}lowing criteria: 1

ity canpdt take plia.ce without imaginative change;

~ P . .
Direction aimed at }hi%h degree of natignal self-reliance;
. T <. - e ———

{d) } Maximizatiop-¢f multiplier effect so that limited inputs in a
' ’ — - ‘7 I ‘ .

~

'/poﬁﬁs the potential for widest possible fmpact;

. “, . * ) ' 4 L. M .
oriented in order to meet' Thailand's urgent needs now for specific

— (e) .Focus on activities that are strongly production and time- \

i

and improved instructional materipls, practices, and programs; and
N . T ' v ‘&“}\ p""." . ) .
. (f)  Concentration on educational planning-and development as a

H . o . L) N

~e

- - .

systems enterprise, broad in scope, many-faceted, youth- and adult-

«-
-

directed, pervasive and Jl;lﬁe-]‘.ong.

4.. Multi-dimensionalism Anatomized - /
inal criterion just cited,

¢ o

- w:
. in‘its simplesd terms means a comprehe siv‘?{project -ma}e/up of
- A




-

>

'Anumero%s, facets.“) Consequeﬁtly, the project is multi-dimensional in

"I T
nature.. To be motre specific, the project is:
< o : S
) (a) .Multi-functional: It emphagizes curriculum revision, pre-
¢ : h Y M ’ . ’ “ *

service and inservice teacher training, materials of instruction,
N ' ‘ . .
administration and supervision, and research and development}

e t o A » : .

(b) Multi-institutional: It focusesuprimarily on e1er_hent~ary
L . o ;

w .

schools, teachers colleges, co'lleges' of educatiori, and fa(:uhltie;é of

N

edication at universities with elementary school training programs;

(c) Multi-disciplinary: It deals with all subjecfs (e'.'g. , science,
. . : 7

mathematics, social studies, language arts, music, art, physical h
- T :

education, and health) that should be taught.to children of elementary

.
- . . Ll

school age; .

N .

(d) Multi-focused: - It places highest'pri‘qrity on education

RN . V‘ .
provided through the formal school structure;,at the same time,
. w . N r .

R <
hOWever: it gives attention to nonformal ardd adult education, which

. - , 3 N §
along with formal schooling, provide a continuum for life4long learning‘ﬁ

kY

- {e) Multi-jtllrisd.‘iction'alz It calls for the closest é;querat'ion and

. : . . . . l‘f" N )
coordination between the l{[iqistries of Education and Interior as well as

. '

-
- . . [

L

(1) Ibids, p. 135, '"New educational strategies must proceed from.an
over-all vision of educational systems and resources according to

*  their capacity to meet the needs of societies in continual change....

- aUnder no circumstances shoul trategies be bound by the confines
of one single medium, one f6rm of institution or one so-called
I'systemic structure’. o . ‘

S~
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¢ on the part of local personnel directly in field operations;

roject; \ &

1

a
v

NI ' «
{f) Multi-ditected: It provides for strong centralized control
T ; L

from ministry offices in the capital in such basgic-areas as overall

'y

poligy and ‘priority determination, personnel.and institutional assign- '

-

ments, budggtary allocations, and general .}supery{si-on; at the same a
\ -

. N
«

time, it authorizes considerable local 'autono y to promote and
W .
encourage a highydegree

[

N ,
of initiative, leadership, and responsibility

-

. -~ e ,
(g) ‘Multi-provincial: It inclades two changwats very directly,
s

w

1 ' 5

» ' ya o
and a larger geographic area in more of an inf6rmation-receiving /

rather than an active participative role;

5 »

(h) Multi-sectoral: It relates educational activities such as

curriculum deVelopmeit, materials selection, and preservice and .
. / . 6 . . B ~-

inservice teacher educw’l‘iactivities of other sectors such as-

population education, health éducation, agricultural production, and
. . Y

:pu,blic information; and : "

A N . *

.

. o ' ¢ L :
(i) ‘Multi-national: It seeks the assistance qf{)ther_ nations and «

external assistance agencies in selected areas of planning, implemen~

tation, and financing. . '

.

° e

" 5. Emphasis on ;I‘otali_ty - - ' R
. 4 . “ . - 5 o B "

~

- Multi-dimensionali ST;I, of cc'>u‘rsé; . f()rcefully&_j.r:'npliesr complexi'ty.
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S It also implies the ind1spensab1e need’for efficient organijation, smooth
® . . - | A 4 .-
communicatjon, close coordindtion, and d¢namic, flexible i‘nanagernent. " }
/ ‘ - : S s

. by , . . ;
. . . i v
Educat1gn, in modern terms; can no longer be treated as a conglomer- ,,,"’
: : ‘o A . . ra

.
¥

[} N . .
ate of separate, independent entities. What an lementary sc¢hool ~
. ' v

~ student studies (cur'r|icul,(1m), for examniple, is re. ted to,what his ;
. '\\ . B ‘ . ) 7/ . o

‘teacher teaches (teaclx)(;ei'training), and wHat matetfals he uses and
how (instructional meth\'Adology and technology). Th shaxzp lines thqta:

.
l

“rare fading r\apisily. The n
N ‘\ s N ‘ ) ‘ N . .
sectoral approach, and now,\\recently, inter;sectoral approach

v

' The fundamental concept &nderloying the multi-dimengional

. f L : _ , t

. . 3 -, . oLt P
education is & comprehenswe and interrelated whole '

v .
/t,hat is understood most fully and redirected most eff1c1ent1y when it is

/approach is t

pyercewed and’acted upon as a total\kegrated system with 11ﬁkages to

. / . -t
other s(ys‘tems,and sectors. T?/o often projects have been 'handizczipped,

3
4

or even déomed, from the stgrt by limiting their scope (for exarnple, O

. ' .o o hd . .
¢ - - ' & LY N

concentrating on :curriculu revision without giving attenti‘on to instruc- 4
) - /. h
t1ona1 ‘materials and teacher tra1n1ng wh1ch are the chief veh1c1es for
a.\\ X // ) .. . - ) / /
(1) Ybid., 175 n oday, 155\ no longer"desuable fo undertake ’ g

. educatlonal refo ms in piecerneal fashion, without a concept of the
“.totality of the gaals and modes of the educational process., To find
‘outthow to resHape its co{nponent parts, one must have'a vision of
the \whole" ./

»
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,implementing that Lrevisiqn) to fit the limited knowledge of the writer

.

iRy

or designer, to coincide with the availability of funds, to facilitate®
management, or-to simplify evaluation. By analogy, the diagnosis

-
.

and proper treatment of a specific human a11ment, esper‘1ally if it is -
. B
serious, requ res a thorough understand1ng and study of the total

biological organ1s1:n from beth a phys.lcal and ps ychologlcal standp01nt

. > o
e . v

To use a ful,'t er analogy, urban renewal calls for far moré than the
' T~ N

N El N P ~
. i N

1mproven;1ent of, 11v1ng guarters ‘also required are measures of

l,o"

d1sea§/ preven’cmn dnd cure, recreational facilities, educat1ona1 and
\ : 7

2

rehabilita’t’ion oppbrtunities, ‘job emplo'yment, and, at base, a'sympa-

N\ thetic gensitivity to the'feelin,gs,/v"alues, a\nd aspirations of the dis-

o .

/ ) ‘ . ‘
pessessed and disadvantaged. - Similarly, educatidh, to be understood
and\improved, must ‘be perdeived as a complex of numerous interjacting -

-

and in\igerrelated variables,‘"constantly changing, that lose meaning,

l . - .

~
perspect\we, and v1ta1 y»when treat,ed as 1ndependent }t1t1es (See

Schemat1c B at end/of Section." " T

s

A <_:ase for }Kulti-dimensiqnali/s X and program simultaneity

related to edwhational reform in |
. /|

?h particular emphasis
: qnhkteacher//educat‘iOn -- was f’ece‘ntl/f‘made y Professor John Hansm’i\:‘ -
., o //” "\ // ’ v * ) \
3y "The centrality of the system of teacher education fo,;r*

’ // _maintaining or impg6éving formal educat\mn in Africa
//* 'has been widely re€ognized by visitors to. African ‘
: schools. . Lip service is freqdently paid by govern

R ments-and deve opment experts to the importance ¢

' of the "multiplier effect'" which canqpotentla.l\ly be .

: AR S AN




r
N . o o - d \ . ) L}

. . %

_'achiéwe'd'through investment in teacher educa- o . :
tion. (More recently, attention has been given ‘

in a few African states to the possibility of ' . o
increasing this multipltermffect by devoting

attentionto the preparation lof teacher educa-

tors.) Since only a small percentage of African

children will receive more than primary level

formal education and since the majority will

continue to receive, no more than the first few

years of school, there is an ethical and practi- *

cal imperative to go beyond lip service in the

effort to provide sound, relevant, and increas-

ingly stimulating education for these «children. ~

As implied above, probably the most significant

channels for assistance to the education of the:

‘vast majority of -school children in the develop-

ing African nations is through ‘ta) the education

of teachers (including headmasters) and (b) im- 8
proved.curricula designed for primary schools,
including preparation and- proVision of the class- S
room instructional materials,, teachers guides, S
and backgroun& materials for.teachers which

will give these curricula some chance’'of making

a difference. Radical 1mprovements are most

likely when atte‘ntn;on i's given to both of these

‘leverage points 51mu1taneous1y / ‘

6. Limitations and Constraints' s
: ) S ' )

Education, with its fn-ndament/alolnjectiv'e of prodn-c.ing 1eafning and\

\ P

behav1ora1 change, lies at the very heart of what humans really are,
what they might hopefully be{:ome. UnfortunateLyr, it does noW

itself to easy 51mp11f1cation, acceleration, or even alteration. No

I3
i

;(1) John W, H}nson, Enhancing the Contribution of. Formal Educatlon

, in Afrigé Primary Schools, Secondary Schools,and Teacher

’ Tranyﬁ{g Institutions, - Ove/r/eas Liaison Commi‘ttee, American -
C}:{cﬂ on Educatidh, Washington, D. C. 1971 Cpigl?. —

-

o . / 5 ‘
- . - . . N ) & .
.. - _ 5 e 3

(. - .
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matter how deep and threatening a particular crisis may be, and no.

matter how urgent the demand for ra“pid, rerhedial action, \educatiqn,
, - _ 3 \ o
by nature, does not respond effective¢ly to crash programs and solve-

it-in-a-hurr.y schemes. Education it an investment in tixree(‘; pay-off

\

is not for today, but for tomorrow. The design of the multi-dimen-

.'sional apprbach describe*d in this; p%opbsal, thereforg,' is not nige,

neat, and éa.s . However, limitations and constraints are requ;red,
especially at -1}'er start of a n"ew pfojeét;. to facil‘;tate its management,
to encourage initial confid;nce and »succegsﬂ,‘ and to insure that all" _

- avdilable resources are directed in a coordinated fashion to clearly

v

* C et . /s Ce
_ defined, but li'rrii',ted‘ objectives. . These limitations and constraints

follow: . - ’ ‘ et : ! "z—%“

- (ay The maf»jér 'tai'get/is the elementary school (not the second-

ary school or higher education) although adult" and -nonformal educa-

. R ‘ ' ’ . 2 ' ' /
-tional approaches will be included. — / . a
(b) -~ The ma_]or thrust is teacher education (not h1gher éduc ion

or vast part1c1pant tra1n1ng programs) 1nclud1ng 1mproved super-
: Y 4.

vision ar}d adm1n1strat1on, as the fastest, most econom1ca1 apd most
Vi : . //
effecti've avenue for upgrading the quality of elementary édugation.

(c) The concentration Is on rural (not urban) *educat/idn -

althc‘)ugh it is-quit; likely that many of the findings and',&evelopmehts

will_'have relevancé to the urban sector. - e

ot - a : < k3 ] . v
. . - .
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(d) The'iinitial stope is a pilot (not national) effort involving a
. . R \ » | . - .
. limited number of ingtitutions and people, and a manageable geographic

«\’ "area. - . o,

Y (e)_ The Operation'is“‘ghased i%t a "one shot', "alleatea-time!'

undértaking) with inputs of professmnal personnel and: mater1als syns

- I « 4

chra§1zed w1th such factors as advantaed administrative arran_gements,

priorities of objectives, preparatory résearch, and the orderly assim=-

ilation of new personnel and mateFials into the-local situation and

‘culture.

- . ) -t 7 ®
; . »

-~ 7. Broad-brush Time Picture o .o o

‘1.

w

The project, which is planned as a ten-yehr effort, will get under-

way with a limited number of Thai educational ,_}eaders and. planners

. N R . 4 7' ! 3 '
E' . supported by a cadre of non-Thai specialists. Both the Thai and non-\\' ’
N PR 3 , . - . . ‘ R R \ « o . )

Thai compone_nts will grow nurnerically after the initial*'planning7 and *

research pe;md h1tt1ng a peak profe,ssmnal load dur1ng the second ..
»

R ' year The phase-out of non-Tha1 personnel ‘will begm graduall'y d,ur1ng
the eighth year. BY the end/of the tenth year .1t is envkisioned:that

Tha11and w111 hauve develope‘d a v1ab1e 1nd1genous -regional educatlonal/

—_ :
center capable of adrmn1st r1ng to the. mu1t1151e a-nd vahed needé\i of
&1 saciety, As the pro ect grows and act1V1t1es ema@;on‘tmuoux

* .+ evaluation will be called for t,o assess Rrogress a: X ie necessany , -

K < : ) ' / ' : | . ; &
- program modifications land ﬁs’igjs. \L\ndoubte‘dly, t ere‘willfbe the
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s'i)in-off of new and potentially productiye idéas.’ »l/In order to capi-

- talize on the best of such spin-bff-, project policies, contractual

documents, and administration will have to,be imaginative and rea-

i
C .

" 'sé)_nably open and flexible. . . ¢

8. . Unfolding the Project Schematically K

-
i
‘

- A diagrammatic overview of the total project is presented on the

following page to-facilitate sﬂjudy and analyéis,, in broad outline, of’

\

® B - . > ’ . .
structure, and direction which are described"in

project rationale,

subs‘e‘q‘uent sections of this pfoposal. (See Schemati'c.C at end.of -

- .
R 8

Section) )" |
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"® gection II

NATIONAL EDUCATIONAL OBJEETIV-ES AND PROBLEMS
: . i, |

K Y ~ s
<

A. The Role of Educafion'-

. LI

Education is & SOciai ixﬁxstitution which must be ,responsive to the

v

probl’ems, needs, qnd a'sp1rat1ons of the ‘people 1t serves. It must

RN »

concern itself with their social and economic welfaref\-their ri'gh‘t\‘and

responsihility. fo'particjpé.te in govelr_nme’ntal‘ affains, and their deéir%“
. “ W L ‘ .
to live comfortable an_\d\p'eac:aful lives. Education,. to be effective, must

- hd . . . .
. . ‘ ae N . . .

:be'efficient"btit‘§t must-also he -hur'nan- it must care,

The Ro yal= Theu Government (.R"I'G) allocates more of its annual

; M

budg‘at 19.. 1% in 1973',A to educatien than to any other Bector outsude of

L

nationtal defense wh1ch amount to 19, 5%. Educanon is perceived ag a
. : V4

most Significant factor related to socio~economic development as well |

N
"

as to the paoce.qs of democrati%ation, Appropriate education increasingly

Y

" ‘is being recogni'zéd. as a prerequisite to success in other development

< A . . ) A .

. areas such as agricuiture,,- ftiroily planning, economic growth and its .

- computer tec,hnology. To put 1'%another way, aélf-rehance and educa’-

\

-
.

équitable,distr.ibution, and national unity and security. Relevant-educa-

-tion, in fact, is‘évindisf)ensablg f6? the modernization and }nstit\ﬂionaliza;

tion of'all hational endeavors from medical 'f"featnient'and resear—ch'to

. d - N -~
b

. 6 -
AT
.

tion age msepa.ra‘B%; partnez‘s pa.ce a,nd progress in one is d:rectly t1ed

‘..\ . ‘A

~' to the other'.’

A
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- ° o
. ’

Education in Thailand today, howeyer, is not adequatel& fulfilling’
] . © t b ’ . ‘ ' . . ] ' )
the gigantic respons;j ilities that have been thrust upon it Despite’ )
impressive dchie¥ements, 'especi~ally since the launching of the

¢ . v . o R N - .

Government's First Fiv»'e-Yev'aer Plan (1962-66), many problems rema‘in
. | - ) : ' . :
and numerousjbbjectives have been only part.ially sdtisfied. To make"

»

mattefs more serious, new_'proble_ms, demands, and expectations have'

. L e

been piling fast and: fur'i:ously on:top of old ones.J More people demand

- . o

»
.o

more and better education, industry cri:es for better trained personnel,
(5

B - e

plannmg experts deplor‘eo the lack of. correlat1on between the major!

L / ‘3 - R Y ' R ) .

" field of‘preparatlon of g.rad_‘u',ates:anc,l_ jol_: opem‘l’rgi,‘ e.condmres.ts?‘ ,
frustratingly continue to cite the growi’ng‘di‘s'parity in persenal income

’ 4 - N 8 . . ' *

between rural‘and urba‘n populations, angi‘ever}'rone, at least it seems,

is deeply concerhed about what the nation.can and will do‘about crinfe,.

g '

‘/Eo‘rr'uf)tion, 'and "'complacency. And 'edpcators th'emse_lve",s "co-nti.hu.e to
worry an?d work, seekn‘ig better answers to the nagging, . relentless -

4‘3‘
v

‘ problemskaf 1ll1tera%r(, wastage, and 1rrelevantgnd 1mpermanent

lear&m

Faced with these problems, and many more, educatlon must act;

[—

B »
.

it cannot e'~sqap’e its share of responsibi*lity; it has a central role to "

. : ] .

_nat1onal Well bemg, Walues, uruty,, and/ﬁnde To play that role well

P ,

play How capably 1t playls th1s role will have a d1rect effect -on

req1;1res, from the s{a“rt per&cept‘we planrung, a dogged sense of-duty,

-
L




mb”

and the most d15}ern1ng Judgement in @eternumng, des1gning, and A

- 3

vl (2 |

developmg strateg;c program act1v1t1es that have the potent1a:1 foi‘

s - ., ‘ \
,doing the nat.ion and it"s people the mo st good. ASuéhg' p1;o,grams miust be
. o » ¢ . s . " : : T o _’ B
" founded, at the very 'outs;et,n on (1) educational objectives which are B }d
. " T | . . . ) T

“nationally deteranined, and (2) major ,p‘rohlé'ms currently confronting:..

o
.5

the Thai educational system.

a. B Sou ces of Informa.tmn and Data

.
. [ r. -
14

Before* deahng *sp,eci‘ﬁcally w1th na.twnal obJectivés and proégsem '
AN I

.'.'q. il . 0 . »,»' g" . . T et
areas,‘ei\ t.is 1mportant to 1dent1fy the prxnt1pa1 d0cumentat1on o‘hrces R
*, K ‘ e ) . . e

~

lsectionji but: f N

~fo:1 informa.’tion which 'Will.,be utilized, especially in this

A o e :
- [ *

N also gn _other “sect;one of thlS doéument +The sourced, éeleeted because
. . . v ' ./- PO . . 3
of the1r x’a11ab111t'y and rec"ency, arey ot . ’

~
N & . - ~

l Educat1ona1 Developggxent Plan,” 1972 L976 M1n1s‘t’ry of
'angécok; 1971.. L )

»
-

’ (An 804-page deta11ed de9crrpt1on of ‘Thai educatmnal
objectives, “problems, - and programs 3 with a pleé:hora

‘of data and charts, and with spec:ﬁc,referenee to
respons1b111t1es -assigned to individual 'sectlons and

- .
~a

;z

"

. s 7 departments ) .
& ; P }
" Foreign Loan and ant R,equn'ements of the M:.mstry of

. Educat1gﬁn during the Third Five-Year Plan Perlod 1972 1976

P s
. ]

M1mstry of Educat1on, Ba.ngkok 1971 P

1

)

(A 114 page document- outhmngﬁ%4 ind1V1dua.1 projects
related to 1ncreas1ng both quant1ty and quahty in Tha1 :

. educat13n.
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. r

\ ﬁ’ Problems on Rural Eteme\ntary Educat1on, Comnnttee for
Developpment g& Rural Elementary Educat1on, Bangkok, 1972.

(A 12- problem highly depcnptwe and. down to- s
-earth report to the National Secumty Couricil ' ‘

of the National Executive Council describing -

/ ' urgent problems in That rural education with = % .
' Tecommendations for immediate remedial - ' .
. actlon ) . : R : R

.

4, Educatxon in Tha1land A Sector Study, Audrey Ward. Gray and
Alton C, $traughan, Jr., USOM Bangkok,}@é&h

£ b.‘ R

- (A 270-page research study, based on more ‘ -
than 9, 000 separate references to Thaigh »» .-
;é\ducatw presenting a comprehensw@"’nd v Co

' well documented overview of educat1on in
‘ Thaﬂanda) '

\ ‘ ' Ce T ey
8. Thailandx ’Proposal,s for Educatmonal Deyelopment x({NESCO,,
Par1s,\ 19120 - - A _ L .

- , v '

" (A\N47-page report outlinin‘g educatienal
projects and pre-investment stﬂdws considered
Yoo essekxi»al for the economic and social devel(\Pment \ T

2\

f Thailand.) -

b

“‘ I 6.- Teacher EduQatmn in Thai,land Problems and Prospecbs, ‘
Edward J Kelly, Henry J. Hermanowicg, and Herbert ‘A, Smtth
N USOM, Greeleyx Colorado, \971' .

\

o

o . (A 122- -page. f1eld survey concentratmg on-teacher '

3 . education wit suggest1ons for 1ts\1mpi‘ovement )
‘ \

%
The data and descr1pt1ve material to-be found in. th V'amed soJrces
* just cited are not always in ag\e‘ement. There obvious\ly re .'statistical

1)

differences

inaccyracies, and inconsistencies; however, they are .
K > . . - N \ .

considered nt to-be serious. Figures and data), for the mast part, aré>™=";
a -\ . ’ : . ’ » - N ST
; . . ‘ . - - .
in general conc\irrence; and the basic trend of thought in areas concern- -
N . ) N ‘ ' : ' A
N ‘ ‘ . b

4

. .
i - - . . -

ing objectives-and pxble-ms is remarkably cons1stent._-‘,‘However, when

24




11: Omesi’to’polutiops;zapproac-tres, and priori‘tiiaior achieving'_
S . ! .
obje>tives and"alleviating problems,:differences ‘are often Prono’uqcedﬁ '
and glariqhg._ The pru&\gram activities describedwith these ?agéa ’
represent an attembt t}xglean some of thé best’ féatures and ideas ’frotr;,

*

- \
éach research study and\to incorporate them, after extended delibera-

tion and.copsultation, into\an innovative and far-reaching new project.
. ’ S \ )

-

- C.\ National Educ t-ional‘ObjgctVe/,-1972-l976 !

nsion, especially at the upper elemerﬂ.:ary and -
adult ;aduca\tion levels, gives highe‘st priority to the improvement of
educational gquality. \
. [ { . \
"Though donmderable attention is be1
q antitative expansion during the £
_plan period, ‘much greater emphakl " .
pas W111 be put on improving the eff\ic1en y, quality,. _
and levance of the educat1 al system at.all Levgls. ") .
- Listed \below is a verbatim summary of the educational objectives

of The Third Five-Year Plan along with an abbreviated notation-indivcatiﬁg

[ * N

. the extent to which this project addresses gach objective. '

*
0. .
1 :

"~ (1) Ministry of Education, Foreign Loan and Grant Requirements of the
Ministry of Educatmn dur1ng the 'I‘h1rd F1ve-Year Pla.n Period,
1972-1976, 1971, p.1,
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Q

Educational ObJect1ve(1) Lo

Extent to which Pro_]ect
Addresses.ObJect1ve :

1.

- in g e e e e e e e e 0 > - -

2-

" to cater.for the growth in school age

;80 that the country's future manpower

.» .4_:.

5~

6-

\

' 8”0 expand ‘nonformal education rap1d1y

_rural ‘development in order to. attempt

"To develop the educat1ona1 system so
that it will play the maximum role in
spcial and economic development of the
country

"To expand lower elementary education -

population, and to expand upper elemen-
tary enrollments as rapidly as poseuble
so that un1vera1 compulsory seven-year
educat1on can bp achieved by the 1ate
1980"s . . R .

--""fo expand: secondafy and h1gher educa- .|

t1on\>art1cu1a;1y in the f;elds of medi-
cine, technology and teacher education

requirements are met, N

-------------------- p«--..---"-----..---h—-----

"To increasé the eff1c1ency of all levels
of education by reducing repeater drop--
out and failure rates.’

"To improve and diversify curriculyn®
at all levels, particularly in rural areas,
80 that what is learnt s more directly
appli¢able to the future lives the. children
will live. It is desired that secondary -
education courses should provide stydents
with a general academic background,
whilst at the samg time preparing. thex\n
either for further educatlon courses, or
-for their future vocation.

_-_----------------------------&-,,p ......

"'To 1‘mprove the qua11f1cat1on structure

Rl LR e R B R R i

"To expand and 1mprove educat1on for ~

to lessen the wide disparities of incomes
between the rural and urban \rea&and
"the agricultural and industrial sectors. .

‘long educatmn " >

Major attention

.......... e - .- -

Minor attention

o

................. e ececeeeee

- Minor att ention

2N Ma_]or attention -

‘with emphasis on
elernentary edu‘q;atmn

o oo -- e Meeecorerecvccas
Major attention"’

Major attention

accordance v@i)h the concept of 11fe\

(1)
26

0

Ibid., p.2




’ . : i . ' N R e
Tol'imeet the*;e stated ¢bjectives in the pregent FiverYea‘ﬁ Plan, the:
‘I , \ . * . . » I _.l * .
' Ministi‘y of Edu¢ation is s‘e'eki'ng'foreign lpans' or ?ight'(S) p\rtﬂject

. proposals, and g/uﬁts for forty -three (43) mo're for a grand total of -

- fifty-one (51). It i§ significant to note that the comprehensive. multi- ¢

'dlmensmnal project described in this volume gives major attention to "y

. N > o \ .

[ o ) : ’_ .o . ) RN ‘ )
eighteen (18) of these separate proposals‘, and moderate to minor = -

€
‘v 5

“ -

-

i N

o

' attention to four (4) addltl%\l ones fo~r a total of twenty two (22), or _

almost half _the tgtal number of all” Ministry proposals seeking external

-

4

14

asswtance,J 1972 1976,

~

ST

-

~

v, )
D.’ Educational Proble’m Areas

LY

W
* Problems can be % source of frustration or a source of st’imulation.

.
" -
v

I N

. of §tsgust-and disar;ey.

v N LI N

areas as triggering devices to initiate urgent and constructive reform,

' . . . )

in tl'us sect\i“on. They é\ie also

[

direct, face-to-face discussions wit

' —

& ? .

(1) Ibido ’ pp' 18“‘980

.

a

~

described in vatious conference“ reports,.

.

[N

L7

.

~

-

o : . -
¢ They can servg as a launching pad for corrective actjon or a terminal

4

. This project aims to utilize critical problem

@

Specific.pfoblerﬁs confronting the Thai educational system are

S

A

¥

» -

Kl
v

ents by educational officials, and a variety

[




“

- . .
. adr?.\ms\trators %rkmgun remote areas, - v

% v -

. ‘h M . -,

$ket&;hed below isa representatwe overview @f RS ’ i
P o

«' - w

~ major educatmnal problems facn?g Thailand today.
\ .

not all- 1nclus1ve, it pa.rt1cula.rly

\

Voo

‘Summary Description of Educational Probl_en_; Areas

L

Ybuth and Adult Learners

Qpap:caty Congiderations -

- During'tﬁiThnd Plan, 1ncvrea.se the number of students by

r

W et -

2,200, 000\(a 5. 9% 1ncrease per year) for a nat1onal .

* - . v : [N ). t ‘ '
" . Yo : o \\, L o RO -
. reducing dropouts and increasing,opportunities for educatignal
v A \ ‘ - o v - )
-aié‘cess. R R L.
., . . B { -t
\ ' T R ° Tl L
(19% enrollment 1ncrease Rlanned durmg The Thrd
Five-Year Plan.) AN

- . VT * - .
~ L R} - N .'_ . x”‘o_."-—-«-m....

b " N

~ Expe‘nd enrollm‘ents from current 3b\o 35 zpercen,tlevel for

o~ ' ﬂ . ‘
) ™ Prathom 5-7 to 100% over the- néxt 50\to 60 years.

N ..\ , .-

(__% enrollmen‘t 1ncrea,se pla.nned du ﬁg the Th:.rd

-




- Increase |educational oin'pbrfunitie% for adults (6 000 000 to |

T 12, (500,}&) -- or 17% to 34% \.\hcttonally illiterate) and d

outlgf:school yont‘h (L, 708, 000 q_r‘ 6v6'% of youth betWee/

o ‘ages..11-1,3 not enrolled in school). R

(185% increase planned durtng The Third
Five-Year Plan.),

//\’ <
Quahty Con81derat1ons . ' S ‘ R

---------------- - -

- . . . /

- Of the chiidren.who start-Prathom 1, 19% fail to 'cofnplete‘

Prathom_ 4.. ‘ ' : B )

. . . c,

»

--The repetition rate for Prathom 1 i§ %6%; the dr’opeut rate _ : -
r_ . . Q - - . . . ’ . "'—'_. P . v » ‘ W
*is 5%, f’or Prathom 2, the repetition rate _is_16% with the -
. x \

- <, -

-, vast ma_]ority ofl:epeaters and dropouts coming from" rural
v —% h]

: . o . ‘,n
.

B{{-eas‘ - ’ . ! .. ' T el
Nt e .o S : o )
- Forty percent (40%) of the students completing Prathom 4 -~
\ . - . - B N '
_cannot be cbmsidei'ed functionally literabe. o -
-~ ’ \\ | 4 \T\\\ . . . . *
- The natignal mean for repéa te-rs, Prathom 1-4, is apprixi- L
’ " . . ® - ’ ° Y . ,
R mated at 31%. ) PR N
‘oz We;efaggin the form of e)lement'ai'y‘schob'l dropouts and
B - Qv . b '. . ' B ~ . .« . . \
'rep'eaters involves an estimated cost of 289.mi1\1‘i\on baht * . e
- . . ~!‘ I R R ' L :
N annua‘lly (ftgures are for 197I) . : . : &,

. .. \ °4-:§;.-~==». Nt ’
- Off1c1a11/y, there a/re 6 UOGﬁOOO a\dglt 1111terates (17% of totél .

'
\
L e e
e
P} e
> . TN e ~ H .
. N\ * ] -
-

pmpul.atmn) 1n the 4at1on, unc?thcial est1mates are more - v
- = | b SR
. 'hth‘an'tw‘i.ce'thi's number (34% ofgotal pobuzlaﬁon)ﬁ o,
5 ' o T - A

: ; Sl . . . . oo Y
e oetao L - P T B : M - “g’»’a I A




.

\ \ / . . .
, y \ , \
Opportunity Considerations :
B " - Per pupil recurrernt costs 1n§\rban schools are at least 50%
4 » \' a
h'i/gher than for tl}e country as a whole. : _— ot

/ . : .
- School attendance rates for a variety of socio-econgmic reasons

S .
X} B - e

[

-, . are much lower in rural than in urban areas. ' , —\
LA . 7 . y

. ' S K \
> Over 80% of.the people live and work in.rural areas, yet oily

. . ’ s . . L . a. :
% of postgraduate students come from farming families. o

‘. . . ‘ R ) v ’ ™y

. |
- Attrition rates Between Prathom 4 and 5 (70% pationally) and -
0 . i » . - . - .

Ib'et\&een Prathom 7 and M. S/I/ (90% naiiona"lly) are much

<

higher for rural children.than for those from urban centers. -
R . . ? l ¢ ‘ /
R - Tegcher qu'a,lific/atidns, specialized equipment, school - 7

. .
N ~, -
~ -

‘faciliti/es{/instructional materials, availability of supervisors

and spec1ahsts, school enrollment size w1th 1ts implicatig¢ns
- DN P ’

N

P for quality educatlon, and en'hronmental r1chness ‘and reso rces,
ko, with 'f.ew exceptions, are considerably higher or better in urhan

L .  schools as opposed to rural ones\. |
s N ) . ’ " - ’ -

~. :
Lo . . P * . . . ’ ™~ = “
chlldren 11ve. IR I i S <\

2. Teaehﬂg Staff@ S . _' ERE ' oo \\;_\,_

-------------------- , ) . ‘\

.o
\\




o - ,

(93% increase planned during l'ive year plan at College,
of Education; 55% increase planned for all types of :
teacher tr@tntng institutions.) . P

- Expand postgraduate‘programs . in edu'cation, at Master's

and Doctoral levels, at the College of Educatron and 1ts

Eh

“w ¥ o Yoo . l

\

seven branches.

\ N ' ’
(73%ﬁnro’llment 1ncrease planned during Five-Year Plan. )

Qual1tY C_?ns1derat1ons | .

- Employed during l9i7l in the elementary schools were 46,450
4 N ‘
uncertified teachers (22% bof total elementary teachers).

- Sixty-two gercent (62%) of the natton elem/e(ary teachers

in 1972 possead a /r Teachlng Cfé’rtrﬁcate or equwalent

Only 15%

-

d.\/l—vlgher Certificate, and less than 1% a
 Bachelor's degree. All tHese teachers, regardless of type c.
of certificate or degree., require periodic inservice.training

. P :
'ifftf)ey are to keep abreast of the times and professionally

- . * ’ N ‘ ’.
: %
updated. - | . i
. ' ) O . " ’ b ’ -
- In 1972 at the nation's 29 teachers colleges, where most of the
. e AN
. o . ‘ .o
teachers are trained, 17% of the teacher trainers were strll

f
* . - " - ‘e
A

non-degree certtftcat’e holders, 72% were only at the B.A.

» ! \ \

. orrB'. S. lével’ 1,0%‘ at the Master!' s level, and le‘ss than l% v |

: B
h »

. at the Doctora‘l level. .

~
-




- The vast quo ity of teacher tra‘ir‘iers at the teachers colleges
: I
ax\e only recitxt rec1pten¢s of, thitBéchelor 8 degree. and as

éuch ax}e relatwely'mexp\é:(ien/cz’d\pro‘ﬂesmonally In add1t1on,
- N,
the/y ar,a npt adequately tramed for posu:lons as teacﬁer

. e M - -

tramers They possess dnly two years of' formal educatlon

b . .
L . :

beyond that. of, many of the students whom they téac‘h.

s\\’

- The numbei‘ of available qualified‘teaé.hers is cbnsiderebly lowe‘r‘

’
a

in rural and remote areas than i towns and urban communities.
2 . _ .

Lo B .

Al . 4 M : .
* y i) L3 . L3 13 L3 . ° s . * . .
- Teacher prdfessional qualifications, salaries, welfare benefits,

and attendance are considerably lower in rural vis-a-vis ur an’
‘. 1?. b a . ’ ’ * .
aréas.
‘ ~
. s Supervwors and specialiggs, msfructlonal materials, and

.

’

opp.ortumtles for enriched learnmg exper1ences are fewer m

“
-~

A" -"7r ° b
number and/or. lower in quahty in rural as oppoaed to dirban

- [

" centers.
GCurriculum and Instructibh A
. *' ﬂ . .° . —_
ant Qpn_ssderatwp.s R

Tz g -

T
- Much of the content chlkdren étu&y 1% 1rrelevant and non useful

«

- ,

It 1sagoorly rela%ed to: the env1ronment language, religion,

) . .
e ..

and traditions of the local a{rea.




evén"though t"he vast ma@&rity'wi e minate their education

— Q-

N

Met!pdologx C

> ‘ VA SN ak\/

- C%‘ass”ropm method in to?’ many cases, qon 1sts of wjloles

\\“talkin\g\by the teacher w1th students /paﬁ% hstefhng, . oo

) : e ”‘& LI :~:I .

.+ 7 taking notes) memorimng,“ Ap_assg g' tes S
= k\ ofesy me N B /tS/a d

Sueh—rote xercise produces little permanent learme

a




.
-
-«

~

P -

¥

. Teach"ing method

attendance, and a gia
. .
L %‘ .
'resources. )

.

- Téachmg mé’thod caplt lei

/ /-
N

-
.

SN

__arid inte raction.
E

v
X

« O

N

waste o

measures, problem soly{ng and. dec151on makmg techmq(xes, ;

cr1t1caL thlnkmg, and emphasw on creatun.ty, involvement, ‘ /‘

- Metheds of instruction £chs, foo.strongly on the*pa'ssing of

1 ' - e
money, tlme,g ‘and human ¢
z; . ’af 7 o «
SRR . B T

: ,‘[‘."_ : ° ’ . A o

- '“Hs“'f":* i

v

8 only mlmmally on the atest

©

", 4

Al

f}

N

. . o . I

s * . S

\

e

L]

\ . N . \\

.3 Y

ot sts rather than on. the mastery’ of learnmg and practa.cal

-

'skllls. a

‘

. oo s
.. '

.

whlch deal w;th the hlghly

.
Q

-

AN

4 truct;onal Mate r1als

r . ‘”
Q antity ConSIde ratlok

LI A R N e I R A o
.

. RN v
- A severe shortage exists in

e -
. /,

" v /
. -

3

’

sin'd‘ maﬁeriais have tendedjo_ emghasize the

c.og-nitive (intelLec\C\\al) aspect vofflearning, and to give much
‘ SN T ’ - e

_ and mmd bodmordlnatlon respectwely
\

N . L. ’ Vo Tel . - i '
.+ 'instructional materials and medré at the'elementary. s
~ - . A / . ]

teachefr fraining insj:itutigl} and adult edueatio

- -~

/ X : ‘ ‘

“y
. t

e

-

L

\ ' E K . o '
Tess c-onsideration' to theaffec‘tive and p\s\y\:homotoor aspects

N N -

4

51gmf1cant dlmensmns of att1tudé1§
5

"

- * \

\

both low-cest/ and' modern
STTTees At

N

o

L]



//

- The most serious shortag 1s for up/é dat

S B / skllléully 1llustrat d an|

*

/

o

guides.

3

I
S
4

- F?d' adults and out- of school youth there ijs a. reavl~ carc&:of

divi dua,l

have not kept abreast of the recent re vﬁ%lon m"educatmnal
. . . L4
\\ . technology ('b'oth in ha.rdware and 'software)‘in'tertps of s

‘ LoEr \content,t\i\llustrations; coneeptual and production 'des'-ig_n,{

'(§‘.‘ , - [ . . has > e ) ,.

Ly et ST \
S . ~- . ' . Lo

format, utilizafi and suggested supplementary learmng

ML Y - Even though individuals learn most effectively through the
~ t ‘ " "k‘ ‘ ° ) ) )

- sensory experience of vistalizatiom, a considerg;ble'a/mount»

s . . ) - -

of learning actix}ity@resorts ﬁredofninentfy on, the seu/se of
N bk Mt RN ibad

Eg ) S . . T

- e : . . e & .
S ) / 's/uu d <- "chalk and talk" -1 with often unimpressiyve results.
‘ . ) R . f X ¢ ] . o -/ - '

.-

of fuuds or

v

Litfle productive us'ea -- generally because 07




"

'- A'-ud'io-v‘is'\ﬁl.equi\pnie t (hard\'\(;alre) which is availab ‘i’s being. - = ¢ |
\ef ac\kl'-of effective maintenany 2 ’ '
értage of speciali.ze\d ‘persdnnel wi.th\a\dequate skills ‘related

| \\\ nder-utilized be ~au§
AN S

] :
A - . .

N\
v , \J spectflc use and apphc_atlon xcesswe operatlonal costs’-., SR
! i . vl Y '

Lnd a minimum of. relevant software (e.g. tapes for the o L

* ~
8 . ) ) o o
-. ysound labprate,ries, transparency maste’&\s for the overhead

. o v . T A [ -

. ro"ector',‘video‘ tape.or appropriate.live pfrogramming for '
proj i ’ p€- pprop . . prograi g

o .

closed or commercial telgvision). - : )
v . ~ ] ) .4 T ' E

- Only negligible use, .o_f.ter; bdcause of lack of funds and/or

vtrained personnel, is beitig made of the case study method

\

B programmed 1earn1ng (or some adaptatlon offw), and mas9’ )
\ ty . . © " - / ’ -'
med (x‘ad1o, telev1s1on, and the press) in the 1nstruct10na1
= [N i . ‘
' process.' Mass media, in partic.ulm can ser_{le as powerfu"l L |

- . oy

>~ mstruments in ,both promotmg and achlevmg natloﬁal educa- '

: N objective.s if properly""'(;‘f ordinatéd with pr¢gram plan- ’

v

ning and'imple&entation.

0w T e )

- Current tésts anC.I e':éamina‘t}on%i_n

N 2 e

ori\en;éd’atié:cﬁlt;}g’rally biased,
</mes f‘surthermore, such -

coming from rich oz .fdu.cat"e'_d
tgsts are basmally,ewaluajuve in nattyé; de51gned to: measure

./ y
. Y,

¢ éognitive_,’le%rni_ng as a prerequisite for grading, pro'motiqn,_ e
. .. . e ( / o | ;\ . » . v -
and scholarship assistanee. _All'too often’they are uged as .

. 7 / . Ay .




. » . . - . ) . \ ) -
’an-afrtif_‘icial motivator for study and hard work. - T‘ests

) - ) E - I - ‘ \\

/\r"’

and other analytm-al instruments” (e, g., case study proflles,

F o - %

-

personahty mventones) that.can be espec1ally usef.ul 1n

. : ~ : v oL R

diagnosing stqdent lear’n:ing difficulties‘are rarely’ used.

] e o

50 :Lead?ars'hip and'SU@eTVi-Sipn N

s B
Sy .

u

' J{kii 'N

- L v "

Quant1ty Consuieratmns o \1 R T

g, -

- At all educattonal levels, begmnmg with the ﬁ\uraﬂ\llage’,

v ’o LERN

" the.: Amphoe, 'ﬂ@e Changwat an'd eventua}ly t.\e central .

: ®

Mini-str_y offices in the dap'ital; i*no_l:,e\a\.dmmwz:ators and "

vwl

” . e ., .
. . . » -~

| supermsors, with mare\e{f,ectn{_.e tra1n1ng, are needed to .
. R ] -
cope W1th an ecﬁ1cat1pnal systeﬁﬁ growmg rap1dly both in
e nu,m"bers aﬁd corhplexl,_ﬁyﬁ'«. N _ ! e
S - I A
® S - °f .

- As edu{;atien bef'comes inc‘reasingly.cp'mp.licate’d' and specialized,
. 'r‘T, ' ' L

' Bl

more and b tter tra1ned s ec1.al1sts are. needed to rov1de
‘? p p

practical consu[tatwe{dvme and/or demonstratmms and J
v LT ,

2, ¥ . v 7
"teachmg in such flelds as m1cro teachmg, sens1t1v1ty

tra1n1ng, grolélp %ynamms and mteract1on, supefvwory

o » .

Y. .
concepts ]Jnd techmques, administrative staffmg tud1es,

In -
/ ,

the deveLopment of VAL (v‘1deo aud'o"hngual)muaterial’s for 4

a
study o?a fore1gn language,/ med:h ds 1h/small and large

C /

o~
group nstructmn, mahagement trateg 3 procesveres, for/

."b- 'u‘\o“ Ja

. 7 . -~ . . . i

PR

, W"a /“.‘l

. e

LI )
a AN
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[ N~
-

- Since most of the nati\on's' teachers work 1n rural areas where

B v

administrators, .supervisors, and specialists are seldom
o
|

;o

available, and since they inevitably will be faced with

: , L v
situations generally handled by these specialistsy they badly /

~ v . '.J

need varying degrees of pre/service and inser¥ice exposure / '
* I o |

to practical co se’s_!_probléms, and techniques in educational
R . e : .

)

L ) v ". ‘ . 3 R .. e .
-adininistration, teaching supervision, ‘and guidance and -

\ 7, counseling. ia oy R ’

. ‘ B Short-te’rm/ﬁvorkshops, Semi'nars,_and formal academic coburses,
" the latter leading principally to advancé"d diplbma,s or /degrees,

o

in the fields of*edtcational administration, supervi

t ) ' v ’ ’ : P A . /
- - guidance need tovbe expanded and improved at'both preservice

g

. & .
» L

"and inservice levels.
*, = While adtnivnis‘tra rs and educational specia{lists at the univer-
N ' o ’ /" ’ //' w ) ) . ’ . . "
sity,college, and Changwat and Atnphoe office levels require
_— ) a' .
3 . , >
. . sound theory and concepts, they especially need czapecific

. skills and practices which are essential in their daily face-
) to-face contacts withv teachers, parents, anci school
/ ¢ v e ! Lt : -
. - -authorities. . S '

v -




- Administratqig and supervisors arer.to‘g few in number to

handle effectively the responsihility for.l;awr'ge numbers of

schools (with all their‘teachers, atndente, and parents) and

great éxpanses of territory, - \

. Effective leadership-requires more thorough and systematic
. , X e '

planning, data-collection and use, intra- and inter-
N ' jdepartmenta,l ‘coordination, and concerted cooperation -

@ .

between admlnlstratora u&the g).eld and central ofﬁce

‘ vper.sonnel in the cap;tal.

R

Bhysical Facilities and Equip_ment

4

\Quantl
- = .
’ / + More and better educational equipment, suited-to local condi-

Y

tions and budgets, is ne%ded in elementary schools and

(\/ N .~

" teacher tra1n1ng mstntutlons o keep pace with the necesmtles

o

of currlculum reform, espec1ally in the flelds of science,

[N

arts and crafts, agrlcult{xre and practtcal arts. The last

+

two fields, whlch should be taught as exploratory rather '~

than technical, highly Specialized experiences, apply .
X basical-ly to the upper elementary grades, Prathom«5-7.
g . N _
- = Seven new tea.chleaininé- colleges, i‘ncluding appropriate
- . ' ‘, 3 -

|

'fi%xed and movable equipment, are needed in various rural

reas of the nation to cope with the need'for niore and better

42 |




0

teachers primarily at the eleménfary school level. . |

. . | [ .
- Elementary dem}qnstration schools, an integral part of an L

@ »
- T L4

effégiti.ve‘ teacher traiming program, are required at each of

.

.

the planned new colleges as well as at existing colleges which

are atill without them. ‘

I

1
o

- Additional elementary classrooms are neqded/to handle /
expanding student enrollments particularly for the upper

S | . :
)

elementary grades, \"‘ .

: %

- Equipment and materials are needed far inexpensive p/rodugtioﬁ
a’nz reproduc_:tii'onv of a variety of audio, visual, and graphic
A ] : . . .

arts presentations, textbooks, and other learning materials

N 0
.

that are certain to accompany curriculum reform. The
2 ) : a ¥ : ’ ..
A3 ." » [ . » )
central goal here is maximum dissemination of relevant
[ L. ’
learning materials at minimum cost.

- ﬁ’
I

" - Building facilities and equipment are required for the construc-

tion-of a comprehensive curriculum development and research

@

' center to create, revise, test, evaluate, and produce curri-
culum materials in a broad §pe¢ctrum of academic disciplines.

; Qualit_y Considggggions_ . )

= In the planning of new physical facilities, -such as the seven

-
0

proposed teachers colleges and a national curriculum develop-
' \

ment and technoiogy center, serious study and consideration

v .
’



. I' sBotild be given to the many innovative and sensible changes

*. that have taken place during the paét decade around the globe

N

in the design, construction, and use of learning space. The

o v

central aim of school buildiné modernization must be three-

fold: greater function, better economy, and more imaginative.

aesthetics. .

i

- To maximize lea ;aing results of specialized equipment alreadsr
‘ in the schools and colleges, such as television and sound

7 » ' 'h‘ ‘. N ")
laboratories, movre emphasis must be given to participant

N

training and the use of specialistsl, T :

.- As new elementary.schbols are being built, ,renovated, or

-

| .expanded (to handle more students of additional grade levels),
_ even when accomplished mostly'th'r‘ough Lgc»a'i"se.bf-help
projects, new emphasis must be .Biven to the size and design

of learning spaces so that they make possible-and enc'purage »

El

-

. teacher and student activities called for in the latest curri-
E /culurh dyllabi. New facilities, unfortunately, are too often

mere replicas of old ones which in many wayé have their  _

8,

limitations.

Bu‘dgeting and Finance oo

.

: ' ’ ' 1|
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‘considered a signif{cant factor reglated to quality of learning; _

s’

- as'wide as 1 to 6.. e

! s ¢ : -
v ~

- %curr'ent operation costs, particularly influenced gy teacher

salaries, are rising steadily egch year, At the same time,

. v N

- N ' o . )
schépl enrollments are\g)wt.ng faster than both national

income and a consi%,gntly h\lgh‘rateoof population growth.
- In_ Changwat A'd'l-'nin'istratiVe'Qrganizations (CAOQO) ‘element‘ary
%
schools, which comprise 82% of all elementary schools in

L

_the né’tibn, implementation of the current Five-Year Plan
for growth in enrollments. primarily in grades 5, 6, and 7,

will result in a 52% increase in the total educational budget
. . , R .

<

for CAO schoois by 1976. . "

. . - .
- Va'st disparities in Changwat revenues (as much as 200 to 1) -

N N

';- contribute greatly to the reinforcement»nd spread of

v

“elitism on the one hand and to unequal educational opportu-

[

nities and, to hopes of utilizing the schools as a major

instrument for shaping a more egalitarian society on.the
3 .o )
other. (2) A | - L )

¢

T - w ) . ‘ / ‘ . .
(1) Frank Farner, Project to Improve Scﬁogl/‘Firrance -Practices in
Thailand, First Quarterly Report, 1972, pp., 34-35.
—— ) ‘ 7 ..

©

- - ~
~ . i

:(2) F:rank Farner, Project to Improve School Finange Practices in
Thailand, Second Quarterly Report, 1972, pp./l‘9-20.‘

+

, -
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4

- Oi‘rer 96% of the rural elementary s(:"hool budget'.is' ’al‘lyo'cated;» ;.

-

for teacher salﬂanes, supportmg serv1ces, a\nd welfare
S ) N4 N
“lbenefits. Thus onlz 4-% 1s avaﬂable for 1nstruct1onal

/

-

'\

: ater1als,' e u1pl'met1t and repa1r and maintenance services.

’
Y

-

N ‘
ollectm\‘pf essent1al data, and for tramed peraonnel to

.
rv.

1nterpre>t;/and ut1l1ze such data in an 1mproved process of

r‘r

' decisioyi-making and poll“cy duetermmatm_n‘.-

Ihnovation, E,Xperimeqtatiori, Evaluation);ahd Research

:"Edu'cati‘o%\in Thailand sorely requires’ research in every
area and at every level In fact, research in some’ form is

' e'ssentnal for the survwal let alone the progress, of alnyé

- by
any mstituhon However, the nature, £orm, and d1rect10n of

resqarch must often vary wxdely £rom nation to natmn, or
¢ .
institution to iastttution, depending on its stage gf developmepf,

its reésources, its priorities and goals/ Too oftgn in Thailand

C ) T N e
. . : L

research activity has fallen far short of fulfilling'its potential -

N ; H l b
for a variety of reasons, (.) -Some of the major ones -follow:

¢ 1

¥
-
- 1y

. ) A
¥ 7

(1) William P. Fuller, . Research for Education Planning in Tha1land
Comments and Suggestions for the Natmnal Education Council,
Ford Foundat1on, Bangkok, 1972. - ) N

g
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Ad t . 1]
» ¢ e . . f
L, e Cor
N Co- It has 'been poorly coordmated t.hus 1nv1t1ng dupllcatlon .
» o . [ .¢ . -
N N \‘a of effort' on the‘one har;;l and dl'scouragmg the. rnoblhza-
PR tion of resoulg_ces-and the shafing of findings on t'he-other;
. . ' . 4 . C : ¢ 3 ‘
TN o ' ’ s ~ ' '.
°, ~ - It has been too narrow, focusing too then on hair-split g
. X . ‘/ . ‘. * ‘
. N topics related prtmar11yt¢o umversﬂ:y degree require-
o ‘ ' .ments or the researcher's idiosyncratic inter'ests'ratrhel;
. BN ‘ . . , o
Y c . than national needs and objectives;(‘ )

- It has been too largely a paper exerc1se deallng w/h htghly

- L ¢

theoretu;al and esoterlc matters, ar7 too little a prog

m

i,’

of action research..designed to improve :programs,.

¢ . N pot‘{;:ies, and people;‘ e
- It Elas vcerslte‘ared too full‘y on urbaty problerhs and to
< / . -. p'eripﬁéral‘ly or: upgrading life in the .rural area; <

' - It I\gas been too fragmentary, t’o;/diffus"ed, too limited in

scope and depth, and too a\/'vr’ibiguous and inconclusive to
be practical and useful{

- It has not made effective yse of the almost inexhaustiblé

supply of research from otheT cultures:that, with dis-

P

IIW' . -
cerning selection and adaptation, could have impressive
. e positive effect herq,
"' . . ¥ . ’ s v ' ' ' » KN
1 war elly, enryJ Hermanowicz, and Herbert A. Smijth,

Teacher Education in Thailand: Problems and Prospects) UsSOM,

e . Greeley/Colorado, 1971, pp. 96-97. : \ o




- It has hot focused adequately on an evaluation of existing -
programs and practices as starting points for deeper
. y N .

T
-
s

. s,tud}’; N . t : o » . . -

/ : . : . !

*

S T

v

. /~ It has been too siibjective and descriptive and not suffitient-

ly objective and analytical;
- It has génerally taken the.“forrn' of sufvey‘ =studies rather

than expemmental activities and pilot prOJeots and

L3
- It has too often been packaged in forms that are too bulky,

‘bland, and confus\ing to be very useful to busy decision-

" . - AN A 9 L \
makers and adminiSWe leaders.’ \
-, ) i o - . .\,/ . '_, . |
In order to mag:imize limited 'and/l.ncreasmgly harde'r?to'-come.-by

o %t t

< _ -
csearch is needed -A jew pec1£1c areas requlnng such esearch are:

lmonetua/ry resources ?relevant//ell planned and actlon reL/tewd/

— .
- Failure and {neffici t/f.earmng, especxa’lly at the elem/en’éry

,/
7

school-level;
- Tailoring the ';Vi:iEulum to (I:ontr,'ibute more productively to rural

~ o

. / . ~
_ income a d/sovc1al needs;
. ’

ages and ‘disadi/a‘ntag‘es of the current 7-5'organizational

" plan -- and possible alternagives;

* -Programs, activities, and-methods useful in improving leadership

_ behavior; and-

T
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' ... . . ' ‘ N °
» o ’ N

_\(intensive specialization. To reap reasonable benefits from future action -

o . < [

3 ° A » ¢
. 1
. ’

A [y - ’ . o

-// - : . v .

.

x ) ) 1

- - s - M N
- New concepts, specifications, schematics, and drawings for build-

’ .
LA R . . ) o

functiorial schools, o -

. v
L) . .

ing_ b'ette r, more

¢

The worldwide knowledge explo,-_sioh has bi‘ought with it ansera of

- v.
¢

*

and applied research, therefore, research must be conductéd as a ‘team

rather than an individual effort; it should, if possib“le, be related to on-

! -
\ -

goitlg programs and i_nn'ovatiﬂve pilot projects; it should focus on. results )

. ’ ()

s

responsible for the activity_\inder study.

< !

The nation's resea‘rch'capability must be improvéd; ore and better

A

trained researchers are needed at all educationdl levels from the program

1

planner to the classroom teacher. Depending on.the ifdividual's role, :

naturally, the length and nature of trbaining will vary’.

+ ~ - ’ . hed "‘b

‘Research must become more préctical"‘and productive. As such it
. / : o rd 9

will becogn-e more resp’ectéble,\‘and with resp’ecfability there will most
i 3 ) - *
likely comgyincreased budgetary allocations.

S

. . 7/

E. Of Numbers and Naviﬂgation_ : o .

The problem areas just presented may appear unduly imposing and

@ .

far-flung. In ;'eality they are. But careful study should demonstrate'

that they also are inextricably interrelated. The project objectives of

- 1 -

/ : : .~ . .




° \\ - > N B & (N )
th\e next section, as well as the 1mplementation fe ture‘g to be desctﬂ)ed

. . -

in succesm‘e sections, present.a‘specific plap for confronting these

' Pl P— -

1

problems in a unified -and simuitaﬁeous, as opposed to a fragmentayy

I . —— -

L

°

and sequential, manner. t : /

One further word concerning the problems presented: some‘were

éubstantiated by use. of numerical:-data; otherst by de‘scriptive_narfafi\ie. .
. » L

Both seem quite valid _ Certain activities lend themselves best to the -

. 4 . o . ° - B
language of numbers; others to words. And, despite appedrances, v

&

3

verbal description, depending on source and reliability, can be every

N . : . o » - 'y
bit ag honprable and valid as statistics'and numbers -- and maybe more
— . . i t

so. . ,) : ‘ : : .o

Someffascinating insights related to the, game-of numbers were

expressed in a Time magazine essay, hof Imaginary Numb\rs”, a y;\

=4
.

ago. “A few quotes: . . { ‘
" .. Imaginary nur@bers, according to mathematimans, . - .
are useful in figuring out such problems asg the flow of - '

air or water past a curved surface like an airplane wing.

.
0 *

" "In ordinary life, imaginary numbers of a somewhat. _
different kind seem to have become even more useful. * .

. From solemn public offi¢ials and eager corporations,
from newspapers, television (and even, some dare
say, from newsmagazines) comes a googol of seemingly .
_defipitive and unarguable statistics. They tell us, with
an esactitude that appears magical, the nuniber of heroin ' .

« addicts in' New York and the population of the world. By
mmulatmg reality, they assure us that facts are facts,
-and that life can be understood, put in order, perhaps
even mastered. ,.. : B ‘ .

L

l

) l :
oo )
. J : ’ : f )
- 5 K3
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.- L A » . - -
. . ?.. R ¢ ' . A f .
> ] "In almost any area of llfe today, the best - certa1n1y » .
the most honest -- answer to a request for f1gures would .° - - o .

. be Nobody knows. . But that makes us feel tha,t somebody .
> % has failed at his’ _]Ob there must be a r1g,ht answer, there- -
¢ forfe a r1ght answer is composed ? L :

o~ . t

N £ every statistic }were regarded with (31m11ar) skeptxc1sm, Y
it m:lght well be found that many of our most W1de1y accepted < .
flgures are also, at lea’st in. part, 1mag1nary numbers. ... e St

[/ —_—
kd
.

» "Is. nothing, then, to. be beheved? Yes ~- the evidence of
! the'senses and the observatlons of the mind, ‘but not too
RN nany of the imaginary numbers that try to prov1de proof,

7. How'many is “not too many"? ‘The computer is work1ng on , - P

"» o

that 17 (1) . EY

' . - :
[ - T
“w

- ’ ‘ - N ’ -
. . . . . AN Cor R
' problem areas, in‘a true sense, represent approximations. Re-

- - . - ~ .
9 . . . Sk ) } .

inforced, however, wi“th daily observation‘s and sensory experiences

,Admittedly, therefore, data utilized to cenfirm andlreinforce,

i

) “ that are vivid, repet1t1ve, and perv/ﬁ? such data take on meaffing L

' o e
” R . \.. .

far beyond meriq\uannﬁcatmn they tell a ston,y not only ?f "How much? "

‘or ”How many? " bwt also of- \’Wlth wha&*f‘g’ﬂhng? " “"With what effect?‘" _

—_— o 4 A
~ and "For what purpose? " , S : r - v
. The real aim, of course, of utilizing numbers, feelings, and . i
: , ' . e, ' ’ ‘ - )
* .Qbservations is to present a picture that is reasonably valid and trué, s
. 5 - Y A ] N V [ N }

The datawcited chisiproposai do sthat; they highlight problerns that
’ ' <, . : o v ®
are real, irn'minent';"5 'and vast. They point the way for projects that

7 .
L i

—-purport to help the nation -- even if not.in the.most reﬁned and precise

I - - X .
. N X . .

() Otto Friedrich, Time, August 2, 191,

e . ¢ : . B
o Y R
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way But then the navigator. in setting 1}he au tomat1c p1 . gl 7‘(
i . . )

-Roeing 707 shortl-y after take-off from Don Muang A1rport pomts hlS

oy
r:-‘ \ £ \
compass 'onl‘y in the gene ral direction of Bombay's Internationa‘l“""

v

Airport On the ba51s of speed alt1tude, and wind and temperature
‘t PN » ' X
. ' : ’
farecasts, he has enough ""data"' (none “of w‘hich is“tota,llvcorrect) to
. : ¥ -

L . : H
* . . . [

, getbthe-fli’“ght sta‘rted. Interrnittent radar, radio, Vcel‘eatial 'or

. * : i H

pilotage readlngs w1ll.netessitate speed bearlng, and posmbly attrtude
< N LY |‘p

changes, to br1ng theB plane to 1ts destination at.the stated ETA

-

v~(estim,ated ifme of arr-ival). 'Thdlongerthe "plane remaing in f‘light, -

. I ‘\ . I h o ‘ i ° te, . E .
the more refined will be the course corrections. . Certainly, no one on

g <0t

the crew while still over the Indidn Oc:ean, vvill be thinki’ng about

@ M

3

\/ lining up the pl)ane s nose w1th the Bombay runway. {See Schemat1c F.)

Q N

And so; too, with data and even with pro_]ect des1gn, we need enough

)

of the rlght kind of information and structure to establish from the start
, i ' .

\

. . ’ Y 7
‘sensible and attainable jectives, and plans and prograrne for achieving

them. With titne;* chafges and refinemr;nents will surely come. "The

unexpected and unplanned for w1ll happen. New and‘bet.ter data, a‘long

S EXR - N . 2 X )
with sharper and more perceptive observatlons will surface. If)'
-6 .

proJect des1gn, however, is flexible and dynamlc rather than rigid and
/ I Lo
statlc, it will utilize all these new 1nputs to forge an educational

vk}

1nstrumentahty that is ever sensitive to 1nev1table change -~ and perhaps
fhae l‘ . X ) 1
more important, responswe to it. v !

}H )

e
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. #F. SCHEMATIC: PROJEET DIRECTION

.A MATTER OF LINING "UP’

- o

" Objectives
CLL and




Section Il
et AN )
- PROJECT OBJECTIV-F&S'

‘_‘ l . '.

N4

-

c e .

A Objeetives: What the Project Aims to.Do

" .This project dims to contribute to°thé a{cfhhievement of national § &

t
B S ’ ’ : v 7. ’ ¢
educational objectives and, at'the/same time, to the alleviation of
national educational problems,: both discussed in the preceding sectio
) . N ‘ R L - .‘ - . ) . ~ Y

sector and té be directed to the acco@xplishment of the -
. a . : .. . T ..' )

Curriculum and Instriktional Ma}e"rials'

(a) “Po reformoand mod#rnize on a pilo scgle the entire .e‘_lemen-é\airy'- 0
. . N . . « . . fd

»

areas tha%\should be taug t; p%rt" ularly in rural areas, to students in.

_”‘.nq
L -

Prédthom 1 to 7, and, if/a leséer degree, to young chlldren at the rkm:de;;-'

¥ N 3 , -

-garten and preschool 1 e‘,l.” EmphaS1s must 'be p“laced org ma~kmg the o

L}
" 4 R4

P | - R

o
curriculum more rél vant to the Thal culture a%djo the needs of people
living-in an ag iéult_ral economy;
. S BRI S A
Po prepare, write, field tesf, produce, distribute, -and ,u}ul;ze,_

" /

i .

4

: : KN : , :
«n a gelected rural pilot area, elerr/lent'ary sc\hooln(Preschool plus P‘ratho‘m

Vv

-7 textbooks and- teachers guldes in the currlcular areas of la\nguageV

g
“

drts (Thai),' English a"s' a ¥econd lé‘nguag“e, social stuches ‘(includ_ingv

e




. L -t " e . . 5% ‘,
. R o ‘ i s
culturgwand rellglon) ma‘th'em;atics, science, health and physicatl

“

¢ - \ s

educatlon arts and cx@fts, music, and practlcal arts for both boys

. "o

and girls; o K
.

(c) To desugn,cde\relop, field test pi’oduce, distrlbute, and’

~

qtlllze 1n3$ruct10nal materlals, both low-cost locally made 1tems and

modernﬂl_'nulti-rne'd‘ia, to enhance the teaching_—learning effecfiveness of

>

" the newly written textbooks which will serve as-the foundation for

; irnpll;amenti’nglv fhg revis‘ed- elernentary eddcation curri_cplqm;

(d)_. To study the, ’growtn and daVeﬁopm/dnt of preschool rural
"children, in the approximata age ra.qg(; df 3-6, and to make réwcornmen-.
| dati;)ns to the project Central Coo'rdinating Corn(miqtte; (CCC =g to be-

described tater) concerning activitie!, “méterials, and approaches that =
‘can make these most irnpr(;.ssionable yearé more fruitful;
- . . . . S ) , . . .

.. (e) Tao establish an efficient and ':competen‘t ‘indigenous cag‘ability

for continuous curriculum, textbodk, and instructional materials reform
and im’pro;/ement through the (1) training of a cadre of local curriculum
and media specialists, textbook wr@tjers, illustrators, and translators;

B
g

(Z)Jadopﬁ'ion of an.organizati’onal”and-‘f_p,rocedural apprbach dealing with
» S

,. 3;1 £unct10nsif currlculum develbpment from content selection to field

-

fj-'",\v g ¢ . ‘ ‘
'1mplementatlon and (3) cr-eat],on of a permanent regional instructional
. ‘ . . ” v .
materials centersto serve the special educational needs of the sur-—
L3 . ' - . -

9 . -

rounding rural a’r,ea (Additional information on this- center is ‘p‘resented

L4




|

L.
. g

o créate a model regional Instructional Materials Center
. . >

-

-
9 - ps

(IMC) to stugy, select, test, evaluate, des/lén, wand_ proauce a wide

variéty of logally-made and modern tedhnological media and materials

{including radio and television as well as those indicated.in the objectives “
4 L h " LA

- v N \ .
above) that arle reasonable in cost and that are relevant to the lives of
\ o . .

5

learners fromthe preschool to-adult level in rural Thailand. The IMC
\ N

would be a com o\nent art of the‘total educational action research and
P .

i

developmel:lt co \‘plex‘; it would c‘oérdinate its effoft;s most closely with

2
curriculum worké\ s and textbookWriters in the field; and it would serve

» ) Wr”
as a rural extensid

3

arm of the Department of Educa{tional Techniques.

o

h .

curricular programs afjd\materials more consistent with the special
* ) . . \\ L i .

charactéristicsiof a part:\icplar region; and (3) to serve as a rural ex- {

2 .

(g) To de ign, develop, field test, ‘proauce',' distribute, and -

, [ N
/ - : . ~

- N . - N s N
. .

' ) L0 . -
writted for each subject matter area in the elementary school .




.ta:o the CCC bearing on testing reform required to satisfy more effectively

‘the proxumlty of the rural regional educational center;

. 4

curriculum. In addition, a list of recommendations should be submitted
. - ow

a variety of educational needs such as entrance screening for higher
: ) A ’
education, diagnosing specific areas of learning difficulty, etc.
. :
~ . A
2. Teacher Education: Preservice and Inservice ‘

(a) "To utilize on a pilot scale the new teachers' gii;ides and cor- e
! ~. . . ' -

related tésts and \i\n:s\txilctional materiais,, referred to ifi the ‘preceding

objective on curriculur{i and instructional materials, as major (but not
exclusfvé) source materidls for revising and modernizing té#e content and.

9

n;lethoéology'of the preservice elém\entar)y teacher train{ng curriculum at

the university, college of e%ucation, a\t{teachers college located within
Nt o

h) To sponsor workshops conduct demonstrations, dévelop

supplemeptary materials, “‘and provide consultative services at the

- » .
trainers;

To create a model regional Inservice Edu-é_ation Center (IEC)

(c)

. 2 . [
that w1ll prémote m phllosophy and actlon the 1df:a that life-long educatlon

is absolutel mdlspengable for all tdachers whp hope to keep up tO/date

Y . -

with our turbulent times. The center would make provision for'ghe *

. 2 .
‘periodic rq-Lycling of all teachers, teacher trainers, trainerg of tege‘cher/. ’




,‘ .
gt . .
e

N i

N * ' N . . » £3 »
trainers, supervisors, educational gpecialists, and administrators

-~ / -

who live and work in the regional geographic area. The;IE;C,'r ‘which .

wombe a component part of the total Rural Education Develq‘ ot

i

/ 4 ‘
Complex (REDC), would (1) provide training éxperiendes for practicing

N

teachers in the region dealing directly with the use _and nderlyihg

concepts of the newly designed "elementary‘ c i utilize the

L.

«

rich backgrounds of these vetbran teachers. in testingy rgfintng, and -

e N

- .
& ® . t

evaluating the newly deyeloped materials; (3) serve as a regional

liaiSon_pro.fessi,onal tra\?ning agency for MOE and MOI in testing énd

. .. : i
implementing curriculum changes and innovation, and in accelerating
. L

- o
. s B 3

the paceg of their national dispersion; (4) promote the systematic

- practice of holding year-round inservice programs in a rural setting

) pensate for hardship or security-related p'os't‘ings, etc.; and (2) mak'ing

—i

~f

[

1 @ . : . ) .
and in facilities designed especially for the upgrading of oldérc-and_

i
-

. / . : -
more experienced teacbing,pe'rsoyfel; and (8) serve as a prototype for

. ~

the establishment of similar re/gdbnal centers throughout the nation,’
with the atccent on decént,ra'lzi’éation,of educational managem?&nt and

. responsibility; and TN o . 3

| | B . _ .
(d) To promote teacher morale, job tenure, and productivity . -

-

by (1) étudyi—ng factors related to terms of service such as salaries,

. , - . 5 q
promotions, school and geographic assignments, incentives to com-

N e
2

v

appropriate recommendations to the CCC in Bangkok.

. N A

'Y s S .
" +

D3 . - S




g

o

Leader sh1°p and Supervision

°

(a) To improve the prbfessmrial performance of educational and

~ ] . . 3

community administrators, leaders, and supervisors whose job res-

ponsibilities are closely related to projec/.t objectives and activities by,
v N - & )

»

(3) reality-basedvexperieng:es, i:losely‘_h'related to the'ir‘)jobs, that stress

problerny-,sc;lv,invg and decisiog~'mal€ing techniques; and (4) academic »a_r}\d\‘

» 12

field exercises that focus on the a'chisi“tjc;h of spe'cjffic skills related to

organization, ‘planning, data-collection and use, finance, 'staff relations,
: . o, . .

4
]
©

etc, ; i v . ‘ 3

(b), To provide the leadership experience described above in mdre‘ '

¢ . /

intimate and intense fashion for a cadre o?selecfed Thai leaders, living
. . [ 4

and working in the ﬁ‘ﬂ.ot area, who will serve as the Field Operations
* - . ) ‘v » — ' ) '
. Unit (FOU),, The FOU will be responsible for the day-to-day directiop,

— e . We oo B »
planning, implementation, and evaluation of the pProject within the policy

{

-~
~

and organizationaf structure established by the CCC to whom it\?ﬁﬂl
. ‘ v P
o rgyox‘t perfibdically; . N

(c) To develop Thai-related Trriqula, materials, and methods in

the fields-of educational adrhinié';t;ation, curriculum improvement, .

guidance and counseling, adult education, and cémmunit\y development, at
the non-degree, Bachelor's, Master's and Doctoral levels, that will be

-
[
"L




useful in upﬁgrading the job performance of present and prospective

- - N
s ~ .

% . .
d .community lea s and supervisors;

’

1

educational an
'/

~

(d) To study and assess current concepts and practices of
N § 4

>
’

supervision in the field, both at the practice teaching and inservice

levels, to experiment with improved proc.edu;"és -- especially ones

S

ast Aumber of teachers to be visited and the .

that take account of the v
. ‘ %

v v ‘ N ~

@ »
_relatively small number of super‘}isofE\available, and to make recom- -

e [
mendations for reform to the CCC; and - : ) L

N [
-

(e) To examine and evaluate the effectiveness of the present~»§
3 S S " : . _—
organizational strp’.“cttﬂlre, relationships, policies, and procedﬁres that ]

a .

exist between Ministrg offices in Bangkok and provincial offices in the

field, between Chan'g(zvart offices and i'ndj:vAidua‘l‘schdols an,d"colleg“es,

w

n

between the teachers colleges and the university, between the schools

and the community; etc. Efforts must be iniéi'ated, and recommenﬁa- .

tions submitted to the CCC, to improve educational administration at

all levels and in all functions with special emphasis on the pr'o‘ce'ss of

a,
i
(Y

,demc:éntralizatipn whereby broad policy determination and educational

direétion are strengthened at the national 1eve],-, and respon.sibility for

o an‘d_gpba,rticipatioh in ongoing ‘operational matters are gntrlisted to. -

N
i

regional or local officials,

L
o

-+ 4. Adult and Nonformal E.ducation i ‘

N & . i" B » . .
(a) To make an inventory of the instructional materials and

. ‘ . %,

a

60




activities ngw available to out-of-school youth and adu]’,ré:s,' to assess their - !
'S . . i Y
. ~ / *

. / . x /
new materials and gctivities with particular focus on/ literacy attainment,

,topics of adult interest (e.g., population and -health/educa_tion), and socio-

- T / I3
ky s » ' . / :
,gconomic needs; | / *

; - - )

"(b) To mpke recommendations to the CC'C/ in .conjuhc'tion with the .

r

objective stated/above, concerning curricular chdnges and materials,

particularl;‘; sujted to adult and nonformal educa ion, that should be in-
] -
cluded as .inte'g‘ral'parts of the formal school program; and E .4 Lo

) (c) Tol broaden the training of teachers Jand teacher trainers by /
o ' " . ) o . w»
(1) inculcati-ng;‘th'e concept that all teachers are not only instructors of - -

-
-
|

céﬂdren but 7150 of out-of-school youth and ad\fllts; and (2) including the ‘ )
s\EﬂIs,‘ knovsfl{adge, and attitudes required#fo.r ;c“taaching older people in °

' | e | | o . )
both formal and nonformal instructional ac’tivi ies,

. ~

5. Physical”facilities and Equipment : : )

- .

(a) Td conc_lq.ct workshops and seminar , and to offar formal .

v A

_courses, ‘in 5chdol plant planning (includingyfixed and moveaﬁe\equip—

-~

ment) directed to school administrators and corﬁu'nunity leaders, - with
‘b'*’ ) T ’ ‘ T, ] / ' 1“ ) . o '

the objective of-(1) heightening their awareness that the way schools or

. . \ . ' "N I ‘ | L] .

colleges are designed and’Built has a most direct bearing on how teachers

L

teach and‘how _effectiyely learners learn; and (2) teaching the%n_tspecific
skills related to learning space cofc,e‘ptualization; design, construction,




utilization, "and management;

" .

) * (B) To involve direétly selected educational administrators and
. t - . ' . . Lo .
leaders, as opportunities present themselves, in a close Wo’rkiﬁg' :
o / . !
relationship with school architects in writing forward-looki\ng educa-

tional specifications'for modernizing old physical fagilities 6r designing

: : |
new ones; also, to provide practical experiences in planning modern

{ . .

’

educationajrog;ams to accompany the new .facilities; and-

o (c)

o make recommendations to the CCC concerning policies
and,practiceé that are needed to make educationalkfacilities and equip-
ment more functional, aesthetic, and economical.

- 6. Innovation and Research

: / . o
(a) To provide direct on-the-job training for educational

o -

leaders, writing t'eams, job interns, teacher trainers, and selected
teacher trainees, who may be éssgoéiated with tk\’xg prp\éect, ‘in the

L]

. development of research skills, ‘expuerimental materials, logical and

systematic thinking, dnd int'e‘,rpret‘?tio‘n and 3[;plicatiqn of findings; the
foci'of the research, w‘hich will be basi¢a[ly of an action and applied-

nature, will be the ftve broad educational objectives described ea_rlielx,'

’ - -
A
il

in this section; oo . o : \
C “ : : ) i \\
- + (b) T¢ introduce, often from Gther nations, and apply\here ‘
» . C &
' - S . -. \
© with appropriate adaptation the most promisingginnovations, techniques,

¢

-~

~

N . ! ' , . ’
and materials in selected specialized are}sﬁdugation >\<ch as

.




/ corhipetent leadership, trained sta’ff, radequate library, fupctional
| p ip, tra g ibrary, fup

- i . v - .

. . . - . \ . 3 ! . . . . ’ . . . .
sensitivity training, micro teaching, institutional evaluative criteria,

$ . - @ ) ) .
small and large group instructional methods, visual-audio-lingual:

~ languageIStudy approaches, and the use of video tape in improving both

teacher training and supervision; S - : .

-
.

&

(c) To'explor'e and experiment with more effective ways of

; utilizing mass media (radio,.'television, and the press) more fully in °

® o
" >

riieeting stated educational objectivés‘

. . s T ) /
(d) To develop research unit materials to be utilized at all

<

v ¢ : a ®

levels of teacher training, but with varying degrees .of c._omp*lefi'ty, to
: . ﬁ ' S

instruct trainees in the use of practical research skills in their every-

4
.

day professionaf lives; ' ' : S
. B L . ‘ o \
(e) ’IJo plan the development of a vs&stly expanded regional -

professional multi-media library which will be palt of the IMC; ;he
tibrary will provide the professional 'books; films, tests, slides,

-transparencies, etc. for use by the curriculum writing teams, and will

’

provide  source docurnents and prototype rpaterlals for, teachers course

4

designers, and edqcatlonal innovators and researchers; and ‘ \
(f) To promote as an integral feature of the 'totai project a

s R s > o

,uni'f.ied and well coordiplated regional research capability bolstered by -

t

\

~

facilities, and supporting budget to ensure that curreht and future
PP g g .




v

innovative activities of the REDC will have a sound and permanent re-

~

search base.

v

B. Résources, Demands, and the Twélve Camels

The project objectives just presented are sweeping 1n scope, V}‘ret

-y

interrelated in nature and, function. They take cognizance of the fact |
[ I I~ . ¥ " .

that what people learn, and how ‘well, is the essence of what is called *

* . the "curriculum", and that the curriculum will hardly change without
. / - - .

concomitant and continuous change in presertice and inservice teacher-

training, instructional ma‘tenals, leadership and supérvision, fac111t1es

»

and equipment, and exper1mentat1on ang research. Yet a11 this 1s<§*a '

large order. ‘To do all things to all people at one and the same time is
'out of the que'sti.on.' Like the near-helpless camel driver o, lost and

isolated with twelve thirsty camels and one barrel of watey in the midst

.

of an endless desert, decided to shoot eleven camels and try to make his
. 2 -7 ’

way out with the remaining thirst-quenched one. ADiffficu}t decisions must
be made. (See Schematic C.) : . -

-

Limited resources,' thinly spread, in whatevé.nr name, is almost,

always an exercise in futility. How, then, do such re%ources confront

-

massive needs and make a difference? How, in other words, does one

-

~. . A ) )
“pet the most miteage.for his inputs? To be brief, even at the risk of
~ . . : v

over—sir}ipiification, focus will be directed to four sides: -




1. The NUMBERS side: | - | o
" S,’E'*(‘y‘irst, it is ess"ential to secure critical finaneial 'and demographic -

data that are' current as well as. projected eeveral'de&ades'into the fm, :

Plann"'ing surely requiresmsome rough estim;.te-of hoxy rnany we are plan;; h

S
v Ad . ©

ning for, and how much'money and other resources we are likely to have
. : ° . N

ava11a,b1e To the educa’E1ona1 planner, the few figures and prQ{ectmns ..

'presented below are sobering and 1nescapab1e I ‘ . ,
(a) Latest demographic data 1nd1cate that Tha11and's populat1on

" in 1972 was in excess of 38, 600 OOC?people At current rates of growth
' \

(est1mates vary from 3. 0% to 3. 6% per year), the popul\ahon will double

(a 100% 1ncrease) in approx1mately twenty years : . r

&

(b)Y The school age popul t10n» overing ages 5- 19, was about
g P 9 g g 2

14, 000, OOO in 1972 1t is est1mated that 1t will be ;(n e;xess of 21, OOO 000

by the year 2000 (a 50% 1ncrease) on the most hopeful assumption that the

natlona'l\fertllity rate will be halved‘in thirty years. Estimates based on

-
~ Sy,

current fert111ty rates for the same age group, 5-19, range in the order
\

of 30, 000, OOO'by‘the year 2000 (a 114% ingz\ease).

K}

(c) Public \spending for education increased from 1, 550 million e
(Y o . ‘ , . - . :
b);nt (14. 5% of the central gover'nment‘bu'dget) in 1963 to 6,042 million
baht (19. 1% of the central goyernment budget) in 1973, 'an.average increase

of 14, 6% per annum. - At the -same titne, the Gros’s Domestic Product

«




*©

: / . . v, ° BE . .
can be expect/‘ed to rise above current levels in the light of a lrari\ety’()f']_
v : : I
national and internatmnal econormic developments that were ﬁransp1r1ng
“ ) &
during the la}tter months of 1972 and the eaTl months of 19
| .

(e) éf trend towaré{‘plateaui'ng in national expenditur S for educa-
' ol o R b .
| * a ; T K \

" tion seems to be developing,during the course of the c_:ur_renﬂ five-year
pian, hovering in the vicinity of 18 to 19 pe‘rcen‘t. In terms of the needs

‘and d‘em—aﬁd of other cor}lpe'ting sectors, it does pot app'eé.r likely that

i

. national ekq'enditures for education in the decades ahead will vary more

. than a couple of p'ercent_age points, more or less, from current levels.

- : il
p ¢ . i

(f) 1spar1t1es in c_ash 1ncome betwe ‘n ur-ban and rural families,

!

. -0 ? \
(1) Edgar C. Harrell, '""The Employment Problem in Thailand', Office

of Program, The United States Operations M1ssmn to Thailand,
Bangkok, September 1972,

Y




- ;‘//’ -
/ // - /,’ e |
) Bangkok metropolitan area &stimated to be in excess of six percent [6%) |
ar\nually, 'do‘uble" the national average, » \ .l ' : ‘r/
\ - . o
"2 The CONDI;TIONS'sid;; B B f.‘
~ N v ’ ,

v It

- /Planmng productive nat1ona1 programs calls for more than }f

1 e

' -
<
I

" critical data; underk’sri"ng assumptions are also needed, axld_they. a7e

o

- . . % ) . , -
presen'ted in Sectton IV that follows. q

3, The VALUES and PRIORITIES side:

. ‘. ' b' o 'f
|
/ - »Facts, iff they are valid and re11ab1e, are bas1ca11y non d#batable. v

1

: |
Assump_tior_ls, lhowever, along- Wlt(l concepts are debata‘ble. Th y form
e - ‘ “ oW ° N .
the c0rnersto\#e of any actiong‘progra'm, and'they call for value judgments ‘
. * . 3 . I

| .
w“

that unmistakébly reveal what we pereeii/e to be important -- a’nd how .. _
' irnportant; what or who should ycofme first, what is w'orth sa'cr'ifi;in'g"for, 4
) . - . ! // . '
v and where and how our efforts and resources should ,beyxi/ected:

Section V presents a series of concepts, involving¥alues and priorities,’

-~ . -

4

e :
which serves as a rationale fér the project.

-

F

4. The ACTION side: - - | :

/

Section VI and the €maining chapférs present a detailed descrip-' -

. —tioh of a multi-di enstonal pro_]ect founded on a series of stated

7

‘agsumptions and cbncep,.ts, addressed to the achievement‘of e.ducati.onall

//// Obje"c’tives and the a‘lleiziation of educational"‘problerlns, and des*i\gne'd to
= " : . ' . -

o - ~ a

- i e . Le
accelerate the pace of national socio-economic development.

+

5 : R : ) . . [
. , \ . ! o

4 S .

: ' . A . . oy ) .
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-
N

L ASSUMP TIONS UNDERLYING T’H%, PROJECT : .
: i g 7 ‘

.0
-
1

To achieve the educational objg’:étives described in the previous

‘5ection, and to do so with a keen sensitivity to the ubiquity of limited

. w o .

ndtional resources and mounting persondl demands, calls fof a set of’
. . " <
) . ¢
basic assumptions. Such assumptions, coupled with a series of con- >

- e

" ceptual guidelines, determine the breadth and depth of the project'sn
foundation which, in turn; determines the height to which the project

can aspire. ' ‘ : . 1 4
N . . L]
- S . J
. L A. Assumptions , /
. l. ) \ ‘ o ) v “ . .\ 4" (1
v l. It is assumed that the national educatiopal objectives as stated «
N 5 in rthé TK\ird Fivé‘AYear Economic and Social Development Plan
4 ) . . . .
are sénsible, realistic, and deserving of urgent action.
" ' ' AN : )
2. It is assumed on the basis of the Five-Year Plan.and the Arnual
’ ) a N ‘l"h . 3 V l\'/ fN .' . ‘ ' ‘
Budget thafieducation is considered one of the nation's most .
significant sectors whose efféctiveness'is inseparable from
. ' national development and progress,® / R \ T 1
’ 3, It is assumed that relevant.education, in its many forms, ‘is
: N ‘ ‘ »
indispensable Yo the preservation of cultural heritage, respect
[ ' : 7
% 7/ ..
.for royalty, tranquility andtﬁ:\irity, and the jnculcation of i
N - - i . U?;D .
) ) . religious -ahd traditional values.
- . . . - I Y i e . .
ot . | B : 73
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- - - _ ‘

It is assumed.that change is ineé\ltable‘ and inescapable, that educa-
1 ﬂ- - B .

tion represents the hagioﬁ's basic\instrumentality for nurturing

L

individualg'who can effectively cope\with it,‘ and that the.survival

shape as well as respond to it. - N '

“

and growth of our society as a whole\!epend)on how we helpto "' '

It is assumed that the pace- of our national march toward a more

. /
. / ®

partiché/'tive democracy will be g_gvei‘ned directly by the speed

. -

. s
with which the educational process is able to

roduce an egalitarian N

society made up of independent-thinking, sogcially-responsible,
I . . . . ‘% PR )
self-directive, and mature individuals. . .

! "
- . Y

’ \
It is assumed that.education must be diversified in¥orm, content,

and approach in order-to be responsive to varied natignal manpower
N -

N

needs. It must help to develop more ful/ly4human resouyces at the ]

professional .and highly technical level, the middle cflanp’o\{ver and

b T . .
semi-skill level, 'and the village agricultural level.

» ~
@

It is assumed that national progreés requires the constructive

: ) v 1 4 .

tontributions of all ministries, and that education, to be effective,
v - - - - - i ~ oy , ~

its ‘planhing and e‘fﬂorts' tosthose of others. Of

i

‘must ac'tivel); relate

v - w
& a

. » L4 . - . .
.course, this assumes effgctive mobilization of resources and

*
~ 3

APTRS X : : . '
coordination of efforts-waithin and among-the various'departments
i ‘;,‘. o
b N ’ e . .

. * ’ W .
of the Ministry of Education’éit;self.

v
- -
a
4

. . -
[ 0 M B H

4 . .
It is agsumed that educgation in its many dimensions.must be ¥

. \
% K ) ’, . . ' » '

e . ’ . N r o . :
- - “ ) . .
' - 3 P
. e . % B S R
B .

“»
-
!

i

i




building.

_current Five-Year Plan. It {s also ajsumed that improving quality °*

'\timing and t'he'commimtm‘ent of resources,‘ nd should, from the

. . . -
- ra

N .

. v

indig¢nous to the Thai cultuth the same tinve, it is aasu‘med‘
' ' J

that ¢ducation is made up of numerous universal characteristics

G
. « # /i '

that are common to many cultures;' national educatiogal develop-

ment can be accele rated, more efficiently, by the d{scriminating
S g - ° 1

. - LI N . ) .
of education, especially during the lagt two degades, formidable RN

of such problems'and tasks calls for creajive and innovative
- ) ! ’ : /

. \ '
approaches beginning on a pilot basis, fhen serving as prototypes

for national _disbe-rsnon_with provisiof for regional refinement and

adaptation, and evenfua_lly leading fo culturally-rooted institution-

[

It is agsumed|there is a real se(xse of Grgency attached to upgréding

.

the quality of ¢ducation, pax;'tilibularly in rural areas, during the

. )

4

is a most complex task that does hot readily lend itaelf to crash

schernes and fagt answe‘rs‘,.: It is assumed further, therefore, that

\

programs to raise quality daserve the highest priority in terms of

S o»

| ’\‘ 4
start, be envisaged as long-term projects with progressively
3 ) , .




n\— , » ' ) ) .. . , ) ' | t\

accumulative pay-off.. _ : ‘ ;- ‘ o

’ Ct L

Il. It is assumed that because of a burgeoning population, commitment - N
. Lty o ’

to the democx:aticﬁfhic, the wvalues inherent in exercises of direct . /

participation anffl involvement, the principle of keeping the decision- . >

L3 » o -

making process close to the people to be affetted, and as a, check

N . .

T

N

and balancg\n:ech'aﬁism to the congtant enlargement of bureaucracy,
. ’ X » .

¥

new app.roache' must be{xpl‘ored, and new efforts ma\de to discover

mdre cffi/cient {ys of det¢ntralizing administratiye re\?'ponsibility_ .

l \ 1t
surate authority. \

N - &
) LN . v

- e @
.

miatched by co

Lo ’ o V
12, It is assumed t the RTG will commit national inputé‘ cénsigtent

. with the objectives desired, 1n terms of required funds, high quality

4 < .
personnel, and material to the project degcribed in this documeny to

/’

ensure its successful launching and its long-term viability.
13. It is assumed that considerable assistance from other governments

' and external éssistancegjencie's will be r;eede_d, especially during

°" the ear]y years of the pfeject.,

l4. It is assumed that the conceptual guidelines presented in the next.

section, along with the assumphﬂwited here, provide a founda- -

tional framework for projéct structure and design‘. (See Scherqéti.c B.)
- . L4 .

\ g | 72 T
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B. SCHEMATIC: THE HEIGHT OF ‘Q PINNACLE IS DETERMINED
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- \ . ' : © " Section V.

¥ -t CONCEPTUAL GUIDELINES\AND SUPPORTING RATIONALE

. ¢ )
The conceptual guidelin®ts presented in this section are framed

as a series of pointed and roject-oriented assertions backed by sup-
P pro) ~C or y sup:
. 1’4 / -

o

porting rationale. By clearly identifying priorities, ‘emphases, and

Y

values they g'wé the project sharper and more definite focus.. Selected

. Y .
charts dpd illustrations are provided to dramatize more pronouncedly
. v : . .

1

s facts and figures that are deemed of consequence.

N

. Creative, yet realistic, conceptualization is at the heart of any

"' : " Y e T sential -
v productive pf‘ogram.“. Project ''packaging' is important, even essept:,xal,
yet it is the realm of strategies and ideas that gerves as the real

. ' )
» ‘creators and sustainers of effective action,

o

N\ "A. The Concepts

L o
1}

CONCEPT A Elet;nentary Education Priority

v

Elementary Education which is the basic and sole form

of formal schooling for the vast magerity of the nation's

@ : .
' ' X
youth, and the foundational learning proggam for

all students céntinuing to various forms of higher educa- ‘

@

, . :
tion, should receive the'highest educational priority

during the 1970s. -

Q

';7?:,%’1%&%

iText Provided by eric [N




IS

Student Enroll'ments

In l‘;?l, eighty_-elght (88) out olf every d‘ne-hundred (100)

\

s’tudents enrolled,in an educational institution, at all levels, were in an

/elementary school. (See Chart 1, )
/ ¢

(b) Teachers:

PR

Ty

In l972, eighty-one percent (81%) of the nation's total suppl‘y '

of teachers were employed in elementary schools (See Chart 2,).
\ R -

(c) Schools

T

- In 1972, there Were over 29, 000 elementary schools wh1ch

% . o

‘amounted to 90~95% of all/schools (secondary, technical, trade,

a

bﬁsi-.ness, college,.and university) in the entire 'c~ountry.

A

(d) Costs : K "'-‘:‘,-"

In 1972, the highest single line ltem in the national budget

1

was for elementary educatton, it amounted to 2,747 millton baht wh1ch

sy

- was 9, 5% of.the total nattonal budget, or 50% of the \total educational

Q

budget (See Chart 3,) =» -

"« (e) Cost-effectiveness , _ { /

'y A careful research study, conducted in Thatland in 1970,

& revealed that the hlghest' cost—beneflt ratio exists at the eleme ary

L
. -

level as opposed té other l‘evels of “éducation. )

-8
. H

(l) Mark Blaug, The Rate of Return to. Investment in Educat1on in
']3ha1land The Ford Foundation, December 1971,
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STUDENT ENROLLMENT DlSTRlBUTION 1971
(All Levels)\‘ : '

\ <y ]
N R S
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. . ! . ’

- o *Dr, Boonsom Martin, Deputy Minister of Education, in a

recent speech on ""Education to Meet the Needs of a Chénging"Society",
. cited frankby some’hard facts to bolster his plea for more learning

* effectiveness at the elementary school level, especially in rural |

- regions.
_ "Elementary education has retently been a topic
of news to the effect that it is 'sustammg a wastage
of 300-600 miltion baht yearlyq because of large
—-  numbers of repeaters,, and because high percent- -
' ages of children who have completed Prathom 4
————in rural schools still lack literacy..." C'hildren'
. Who-have completed four years of elementary '
education and are still illiterate are usually those
who come from rural schools which have {nsuffictent
learning materials because of parental poverty., An
gdditional reason for this illiteracy is the tre- >~ .
mendous work load imposed or ‘the teacher th is ‘
, . exbected to be able tg teach efficiently six to eight
R ' .subjéct areas. It should therefore be considered
. - appropriate to invest an additional amount, beyond
0 : current spending (almost 3,000 million baht per
Y , “annum), of 5, 000-6,000 million baht yearly to * N
' prov1Qe instructional materials and suppl®s, equip- ' '
‘ment, textbooks, references, and libraries in these —«~ ‘ .
N - ' ~ disadvantaged elementary schools to improve their . v
) quality. This new investment should also gwe high
' prlomty to the upgradmg of teacher quality and the
expansion of supe‘r\nsory services/(l)’ : .

. n

T . (f) Learning Results' Vo L} - !

_ | () g \ . . o
) v - P . . j

.One of the most.pr(\)mihent themes making its mark in the

! current educational world cent\\ers on the growing recognition of E

. (1) Boonsom Martin, ”Educatloh to Meet the Needs.of a Changmg
Society'!, A paper presented ‘to the Education Society of
Thailand, Bangkok, February 15, 1973.°
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the power and 1mportance of learmng potential during a child's early,

' fo;rmatwe year_s. In the Umted States., today, preschool kmdergarten‘,- ‘

LI . X #
- . i B .

and early childhood educatioq, encouraged by natio‘rlally-financed N . \l,
'"Head Start",bprograms and the nationally televised children's program

"Sesame Street'',\ig undergoing rapid growth and bo}h intensive and !

’ . I

extensive experiméntation and developmernt, .

(g) A L.earning Society ) ' S - /-)

i . S

While a society's progress surely depénds on a nucleus of

. ~highly trained manpower,, it just as-surely also.depends on a broad
" :
{

bas-e’,of citizens who possess (1) at least the rudimentary skills required
for life-long’lear\ling (reading, writing, compufing, thi/nking', planning,

acting); (2) a political awareness related to govérnmer\al\a\,ctivities

N
and procedures, especially as they apply to ‘the local leve1 and\IBr) a

/ 4 N
social sensitivity to people, neighborliness, aﬁd mutual resgect Except--— —

p ,
for a few die- hard extremists in favor of completely de schooling learning

W

activities, almost all societies of the world are giving the highest priority

to basic, elementary education for as many of their people, and for as
s . ° :

many years, as their.resdurces can afford.

. th) Centrality and Complexity _ . .
X : . ¢ ,,}
John Hanson in describing the school scene in Africa spared
W s . , . - .)
) . e ‘ E 1 o ®
no words in highlighting the crucial and complex dimensions of e],,emlgﬂ-

tary education. Much of what lfleww'r.i]tes has implications for T‘h_a-iland,




e '
"Discussions of education in Africa which fail
to come to t s with the problems which con-
imary schools.are frivolous, It.is the
mary schools which censutme by far the
largest proportions of both educatign budgets
and private or local contribufions to education;
~it-is the primary. schools 'w
ninety-five percent of the school population in
Africa; it is the prlmary hich will
Fmde the only formal éducation which most
/5 the youngsters in Af ica wdl 0ssess; and it

_ problems whx'_ are by corfx a '1son relatively
- easy pPoblenys. to handle.

te
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CONCEQTB Rural ' S J

ct specxal emphasns

a In any ; educatlonal pro

ahould/be dlrected to the/z Lal sector where most
O

of, thz nation's people work and live, and where

VS

§ . .
/ strx/klng dtspar1t1es exist between their standard

f rvtng and that oﬁ/thelr fellow countrymen '

K | —
ing in urban nters.. ° . o




population reside in rural argas and ‘make their living through anricuil- ,
ture and _agricfﬂtura;lly—rela‘ted occtiplat_ions', ‘For the foreseeable future; .

.
.

. Thailand will most likely remain bas'lcally' an agrarian economy.

(b) Income Distribution, T

. Lol . . - T

Per ea’pitgylanh-ual“bincome averages about Baht 3, 800
(US$190.) for rural iﬁhabita’nts; ‘a. erage p‘er c>ap'ita income for eity -
| ‘ ' , NS

dwellers is estimated to be six time§ as great.

. {c) Physic‘al am% Social meniﬁties

<

In terms ef 'medieal ervices (Half of Tha1land's 3, 500

v
v

reglstered doctors practlce in Bangkok The ratip &f docto_rs.to _people v
» ; . N . ; . e

in rural areas reaches as high as 1:70, 000.), electrical and water .

fa.&'i_L-itiee, quality* schools, reasonebly'r paved road, comfortable housbfng,
_ edd cultural and recreational oppor‘chnities, the advantgges lie over=

R

whelmingly on the urban siée, “ |

& N
6 _ :) (d) Teache¥ Training Instiltutions

-

The key'to more-»e'ffic nt lea rning is more h1ghly qua11f1ed

N

~ ’N , . a®y ,
k teachers,; and the key to more h1ghly’ ual1f1ed teachers 1s the effective~-

By

L]

Fee of teachek training programs and where they\r/e located "Hoca-

’ |

tion is s1gn1f1cant because even elemy n‘tary logic d1ctates that a teachers

S

adults l1v1ng m remote v1llages.
i : nm;.;f\( .

] -
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. existing akd proposed-teacher training institutions ‘ore located within

125 miles of Bangkok. (See Chart 4.) The ten new t_eachexs"cplleges '

. _ .

proposed by the thstry of Educatton for con;itruction during the

Yyt

‘present Five- Year Plan w1ll all be located in rural areaq Four of
. N T T—

the ten were opened during 57\2

N

2]

v —

i o (e) »Modernizatioe and Change

R . " Ret¢ent im@rese\ve research in_de‘v.elopir‘lg countries

indicates that formal schools have greater impact upon the formation

of modern attitudeg, such as dn operiness to new experiences like . " -

o .

»

)

and change-amenablll,ty although results are’ geneﬁr{a

&‘ . ) = 7 4 - . [
: quantify, and for that reason aré often overlooked.,

PN
' ) ' .
. . » . "
[y i . ¥

-’

CONCEPT C: Quahty Stress

e

ﬁ

. : While student enroflment expahsion and compulso_j

. < . "" El a 3 R ,
attendance extension are ne’é‘essary and even vitgl, o]

" the»ir"'rmperténce and imbact are measured airect\y by ' s
v , — _ .

‘ El . .
o
4 > C. . B ‘

"The Amerlcan P’ohtlcal §,cience Rev1ew, Vo]. 63 No.
1969,- pp. l120-1141. ~ - - .

’
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the effecti\}eness\caf student learning, and that : :
° '\ ” » . ) R

" constitutes educational quality which should be |

constantly stressed in\any new project. . o .
. N - o .
» . A . - - .
. Rationale ~ . e ! ‘ . . o »

. - ; . N

(a) _Q_yntity«Qhality Balance .

The nation is rapldly approachlng full uniyersal educa-

”

»

tion at the lower elerhentary (Prathom l- 4) level ‘yet about slxt}'r-flve
perc_ent (65%), or two out of every three students, end up as d\ropouts,

repeaters,. or illiterates (the loss of the ablllty to read 'wlthlnlabeout i

one year after leavigg 'P_ratlxom 4), Elducatlonal plans, now nnde'r way,
call for eventual umversal enrollment‘at the upper elementary leveL,
. ' o
Prathom 5-7 7, eve} though there is c@msldera‘ble uncertainty as to the
i - T e 5

currlculum and lr@structlonal materials that wlll be most approprlate.

- . 0 a . ° .
. " . (b) Costs ‘' ' - ' v
v - L : - R S - . . . ’ - "
e o In 1971, the estimated public costs for dropouts and

.

repeaters was’ close to '300. million baht. The costs t'or provld’lng.a s

mlmmurn of four years of schobllng for the 40% of lower el mentary .

-

N
»

students who failed to read Wa‘s‘/certainl,,y much hlgher. fhe expenditure

of a conslderable‘ portion.of thie total ele;me'ntary sc-hool bddget was not

C yifé’ldin‘g results commensurate with its potential Bez\@f qualitative

e
. , - ) . =y ‘ v . , c
deficioesfies., . o e ;
Al B ! ? ' » vy B
P @ ‘ Q r > -
- » 2
” ’ ' T \8 I'i 2 - ¢ “
. - o




' CHART 4

N

TEACHER EDUCATION
LNSTITUTIONS

A Teachers Colleges (29) .
'@ New-& Proposed T-C!s(6)
1§ x Colleges of ‘Educs (7).
' nUmversntles with

Fagul ties of Educ. (7)\w& N
THAHANbx N

KEY = \

\ .
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- 3
(c) Budpet Commitments
R

>

In 1972, app.reximately ninety-six. perée\rrt(‘)()%) of the total

egcpend'tt;gres- for CAO schools wasmused for teacher ;séil'ziries,‘m

.

fare benefits; the other four percent (4%) went for ope.reti\ng expenses, g
. . ‘ " . . - - - '

(S5ee Chart 5.).sBecause of financial shorféges, .there were practically

do funds a‘Vailable for improving matérials and methods, teacher in-"

-

service education, or experimentation with new ideas and practices.
. ~. . . e

The attainment of educational quality does not come easily;

&

¢ -

L S o - » - : '
it calls for @ sustained, deliberative p_rocees( Creative personnel,
T . - ‘ :

' long-'fe>m‘£'mancial commitments, and tenacity of purpose are all\ «
AN

} N

bivnvol e .,— Ac":hiev’mg quality is difficult and costly, and sometimes

‘ unce t%t the le‘ssvweatthy' nations of the world, éspeciaily, can

» »
"

fford not té pursue it strenuously because they are simply not rig]
N R R . . . . N , t . ) B

» /educatmn could reach a level of t:wenty five [Bﬁrcent (25%) of the natlo‘na,l )

\\'

"’bgdget and 4. 4% . z%% 1970) of the, Gxﬁ’s Domestic Product by 1980. (1)

Such financ1al qu;ecf;cons strlke anw 1st1c o»te. TheSr telegraph

[

(1) . Edueaflonal Planmng D1v131on. Prpblems Qf Fi ancmg the Thai

" Educational*System during the 196@5 and 19’705, Mlmstrﬁy of
E”du_g:atm,h, Bangkok June/F??Z, Pp. 137 138 N A

e

Ed
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' . \‘\‘ - .
the signal, moreover, that more of the same_education will not suffice;

)

inefficiencies must be steadily uprooted; current promising programs
. ) ~ .

-

» encouragecl and strengthened; and bold, innovative ideas and approaches ‘

. ’ . .
., introduced, adopted, and supported. Emphasis on quality is the r7ad

to maximizing baht inputs. . : -t 5
: - . Lo ' . (t
~ ' :
CONCEPT D: Broad Spectrum Curriculurf ot T
: : . 2 ; . .
, Curriculum is the cer}t}alﬁessence of educatien and . * L

. MR

it should be examined, modernizei:l, and re,construéte::l

s as an {ntegrated totality of interrelated p‘a,rts,‘ ratl{er_

than as individual subject areas, because a broad

= e e | .
spectrun},ﬁgprpach to learning is more realistic, more

t . : T - TR
effective, .more rapid, and.more economical. (See °

. -~
- -

- Chart6. )

% R
~-.. % Rationale

ore Realistic

.
~
S

(#F»;

N * Rural living /does not fpllow a textbook; it seeks to golve .
. P ) ) .
dally problems and meet daily needs.” For example, in dealing wifh !

. rice farmmg knowledge and skllls\apé Qeeded concernyﬁg the selection °

, of seed, the place and time to plant

weather, fe.'tilizers, plowing

) . ) . , . o -
And which "academic :

R
ert;, N
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CHART § h ’
‘ v TOTAL ENROLLMENTS. & EXPENDITURES FOR :
- CAD SCHOOLS, 1972 .-
T j T . N -~
" ENROLLMENTS: Grades 1-4 ...+ 4,041,000
T Grades 5.7 . - 386,000
. ' : . 4,427,000
. ’ (Total elementary ~anrmllments, pyivate and public, = 5;6_95,000) “
oo y S . : SR | ‘
- EXPENDITURES (Capital outlays not included): _ .
' Teacher Salaries, Benafits, ote. 2086308000
X Operating Expenses (Repairs, Matbrigls, ST .
‘ - . . Supplies, E'quipment,/{tcp.) _ . __84,695,000 :
' : “ ; f2,151,003000 ~ °
" L —_——— »
Y s
. W,
’ EXPENSES
‘ 84,695,000 :
o
. \ aries, Benefits, etc) -
fr ' $#2,066,308,000
. S
, - / o - w . ,
o q’/ . Il
o - ’ 8 : Y .
) . (] . . ,
[ ' ' v >~ '
l M B ‘ - B - E ) . .
. < . 3R ) “ = q - |
- | , - 99
: . ’ . ’ @
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CURRICULUM DEVELOPMENT: A PBOCESS OF REC%NSTRUCTION
UTILIZING A BROAD: SPEBTRUM APPROACH

| » W
SR .
-

ELEMENTARY SCHOOL
. © CONTENT AREAS ° # .
1
I v
: ° EDUCATIONAL/
‘ - SocCiAaL ADMINISTRA- o~
. STUDIES e R
‘ TION CURRIGULUM .
MATHEMATICS . TON, B .
) x . \ . PR .
' SCIENCE-, \ . Y
o : . . - -
- b '_ \ 3 \
LANGUAGE ARTS 4 L) RESEARCH ]
{THAI & ENGLISH) * T
TESTING, Y
LIBRARY MEASUREMENT, | .
) ¢ & EVALUATION  {° .
2 IR , ' ¢
g 3 J - - L
= S cTi A
ARTS & CRAFTS - _INSTRUCTIONAL
, . ; MATERIALS
. , - :‘*1 o "
MUSIC - N\ . W\ GROUP
& : v
- , . NDYNAMI
DRAMATIC ARTS . NamiCs "
. ’ f
HEALTH B v ON:FORMAL v
& | e\ & ADULT .
PHYS. EDUC. /agRICUL. T EDUCATION | .
/ TURE & FOUNDA: B e
. 'B8OYS HOME EDUC. TION PR
TRADES® JECONOMICS & STYDIES ¢
& ‘§ psycHO-
o GIALS" LOGY f
. . "TRADES
: * -l 4
o i
4
- . o
C e .
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. . I N
subjects' are involved? Certainly, science, mathematics, language .
. ' : '
arts, econotmic$,’ salesmanship, animal hisbandry, agriculture,
astronpmy, and even the psychology of hyman relations. The point -
L3 . .

should be c)\ear: To develop.a ''relevant' curriculum.-- a much-over-
4 - o

worked and litt :-'unde rstood term -~ calls for a concentration on

v

»
common ObJ(.CtIVCS dedling with rural berlems", ‘rural work, rural

”
N
o ey ) - "

activities, 'and 4rural'life. -- and nobton strict and narrow&inteuectulal .

disciplines. Curriculum change conducted in, this way resylts in a
° [ . .

[l

comprehensive reconstruction of what a.ld how children 8=hduld}an

\ . -

< ]

and not on the mere addition or dcletion|of piecemeal academic itemg

ot

or units. ,

[

A statement of rg:inforc“ement. a
"Ed\ﬁcation suffers basically from the gap
between its content and the [living expe-
rience of its pupils, ‘betwedn the systém:

of values that it preaches apd the goals

set up by society, betwken [its ancient
curricula and the modernity of science.
Link education to'life, assg¢ciate it with
concrete goals, establlsh 4 close relation-
ship between society and e fonomy, invent
or redlscover an_ education system that fits
surroundings -- s\urely thip i% where the
solution must be sought. "( ) >

b d

-

o

-~ (b MO‘I@.Eff\ectaive'_
hen doveloping botf | teachar read ¥
When developing both studedt and teacher reading materials,~
T v \ - ) N

“ -

-

(1y UNESCO; Learning To Be, op. cit.
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o . [ o
. .

" say id the field of rice farming, they are apt to be considerably more
effective if a team of specialists representing a variety of disciplines

works cooperatively and simultaneously to make certain that the

materials being written are seientif.ically’up-to—date, instructive in .
. .

terms of providing new and helpful ideas,‘relevant in relation to the

i) . ST e . t

people and pla.ces involved, readable with respect to vocabulary
. : \ .

control, and practical insofar as suggesting specific tasks and activi-
- . ‘ . .

~

ties that can be carried over into their everyday village life, y

(c) More Rapid and. Economical

pace afd at more economical cost, Curriculum specialists, working in
g . . . . \\‘ . . R .

. i . . . N . .
n, tend automatically to give .di_spropdrti“onatxlalue'/and priority

. -
- T, . a7
.

' ipline they represent When working 1n tandem, one group :

4
of specraltsts "corr!pletes” its wo rk only to be followed by another team )
e g . QT i .
which by and 1arge 1gnores the work of the earker team or gr dually B

¥ »

replaces its pr1or1t1es and blases thh ones of the1r own.
4 % G S \ : ’ = ’ .

. " Educatmnal specrahsts, Just 1ike specrahsts’ in the field of
' é

. med1c1ne, ‘need each other: To take the best 1deas from each of these -
¥y . v . . . 4"

’ pecialists, .to take thenﬂi'in prOﬁer proportion, #nd.to combing them
' . & e .




"into a total unifying experience, relevant to an individual's values and

>~ = : . v . r . :
living realities, and challenging to his personal interests and abilities,

: s th,f' awesome task irﬁpli;d by the term, "'curri'culgm relevancy'",
2 CONCEPT E; Envirohmenta’l-'Influel;ce '.,a“nd i;ilotlApp‘roackf \\
’ ’ . .A new projéct seeking intqproved educa'tibonalrpro_-v”
b % grams in the rural sector sheould begin as a pi—lbt; '
- . : . T T .
. ‘ uapgrbac'l;r, and should be directly located'in a - .
P ) ,txé‘icatly fdral env'ii-oriment, uti}izj\ng a;&piiéd B
v | research and development'tofdisc'o;é?.r;xére_
effectiye'sbﬂluttpns to thé problems of the area. Q'“
. bk' Rationale . B
‘ ‘ (a) Es_pecialiy duringt 1 past‘ d‘ecad’;a the er;viron'menii, that is
‘ the community, its peopie, and problems, hag come to'be ;ecognized .
( , o L » . , .
" as'a classroom. withbﬁt walls and a laborator)} for leagning. Schools .

. : . - .
‘ ~and collgges must be located in the midst of where people facing such

problems live since finding solutions to them calls for their interested
participation. It also calls for the cooperation and coo(an’ti‘on of a

S vé'i-iety of other.agencies. Joint school-community effo {med fa/t

. ;:v‘ i ' . . @

| local or regional development can result not only iyf more effegtive
[‘" : L S - . ~

. answer's to nagging problems,/ but also' to new and deeper persodal

“ g . T .

AR > : L U
nships, “to shigher levels of personal satigfaction th3t emanale

. . R
. g




v

from the realiza({i/o

o

n of a job well done, ‘and to the cultivation of a more

reépor_lsilsle al';d cogﬁidﬁéntaapproach'to the solution of problems that may

arlse in the fu.ture

=4 ~ N
o~
o

v

:)\ smgle example of an American umversuty that has ut1llzed '

o

its resources to ser've its region and that h‘hs g'rown lmpressively in

o

the process, is Moreheﬁd State University (Moreh‘ead Kentucky) whlch

- [N

was elevated from college to' unive¥sity status in 1966 - largely‘as a result

| . * - IR . ¥ - . .
of applied reseanch_ and dévelopment aétivities and serviees designed to
. 1 . R ' . W

educate thousands of adults in the sugrouhding peogra hic area,
g geograp

° A o

Moreﬁeada !

y ~ N ' . ‘ N 4 ‘
State Unive\r‘s\ity,_ under continuing federal grants begun in 1965, is serving
\ N i ‘ ) .

3

as the :dem\o\nstretieh center for-the highly recognized App‘alachia'n"Adult

a :
L. o . , ‘ : ‘
(lBasic: Education Project which comducts research and development

activitie_s in instructienad materials, facilities, and educational “technology

9

for undereducated adults is a thirteen-state region. The University

.

. -

prbovides leadership coordinating services in and among state departments

°

? 13

of education, diversified graining programs;,and consultant assistance.
‘ - . 3

.

The University, in effect, is acting as a catalytic agent to'improve the

-
. 4

lives of people surrounding it.

7
-

]
\ - . *

¢ (b) Progress means changing, and changing should mean freedom

. \ : . »

Py

exploration, and evaluation before

s

for small scale experimerltatiqn,
- @ .

is the rationale

-

making large scale',‘c‘om'mitments. That, simply stated,

for begimming a new quality-directed project-on a pilot basis, It is the

93
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. v . T .
generally accepted apprqach for tegting innovations as varied as the ’
. , IS :

Wankel e/ngin'e‘on the one side and ‘cherﬁ'oth,erape.utip agents to control.
; . ' s . .

. - . * g ,
cancer on the other. - : e " "

. 4 e p T ”A . -
Of course, there is -- or ought to be -- a meaningful -

M

relationship between quantity and qu_.alit;y.; A’successful pilot"_project, -
) . £ i -“, /'/ . . CEN ‘
for example, eventually ought to dispe rse its qualitative innovations.
\ . ) - .

_ v . . . t Yy :
among an ever increasing guantity of the populatién, Good things often

start small, but {f'tﬁ'ey are réalla?bod, th,'ey should net stay small; -

-
« » <

3 .- 4

others should enjoy them'; '
(c) In a recenf hard-hitting articlé by Ford-and Rockéfeller

o

-~ ~ - -~

Foundation researchers, sharoply criticiz‘:irig ':i‘n'L’esser Developed
e S . . L N
Countries (LDC's) the over-extension of education beyond employment
bpporturiities., the following recommendatiors were included: .
. . : ? '

LN . .
a

I

., . ™To the extent that LDC's can and will finance needed
' educational expdnsion of traditional kinds out of their
‘own resources, donor agencies-are given an gpportu-
. nity to be more selective and innovative in their own

’ contributions to educational development. We would *
give priority to the following kind§ of activities: Co .

, g 1(a) Integgified and expanded Qppli\ed' research, !
particularly in the developing countries themselves, N

‘on alternative educational and informational delivery
systems appropriate to the diverse employment needs
and opportunities of these nations. Special attention.

‘}‘shoul'd be given to those opportunities qut®ide of the
modern sector, the sector towards which western type
industrial training and higher educational systems are
presently oriented. o o - z




as

C e ; ''(b) 5ystemat1c and controlled ptlot expertmenta-
. ; tton with educattonal 1nnovattons emanating from
- research efforts. Given the risks and cbstsg associated
' with-experimentation it is unltkely that developing
Cl  natigns will be able or willing to bear the cost of sys= :
' ternlc expertment‘atlon (1) . " e
¢ ' . Lt
‘ (d) One of thé most common criticisms -of pilot pro‘jects is s

- .

w . . v .

-

‘ ; that they often do not get far beyond the pilot stage.: Of course, in. thé

e o

12 T . .
project presented here, evenst%that wel‘e to hold true, the llvescsof

. v ‘ N N a\
* - m1lltons of people wauld have been posLttvely affected proV1ded the \

.o [ -~

. ‘ S ad
project is sfijccegsful, But, hav1ng statid that, lt LS tmportant to add a

o w -\ .
- follow-up statement clearly indicating that the projeCt;,,'a,s stated
R earlier, is designed to serve as a prototype for similar Tsrojectshand

- -

. o

' M
L8

activities in other rural, and pos.‘slbly‘urban, .areéas of the country)
- . ' . v I‘A . ” ] y , V
- 7 .The dispersion of findings' and experiences from the pilot area to other ‘s

L T e
T~

Q‘r;ovinc\es\a“nQntere sted instifutions should begin during the.early

.~

i months; as activitie_s\ex‘pa% communications on-a systematic basis

-4

should be expanded also. Fieldftr.ips touthe pilot projkectr at a proper e
~ - ' - . “ .V . .
N

point in its maturation, shoulda be encoura‘ged. And there is perhaps -

-1

v
N

* no better way to sttmulate national d1spers1on of 1nformat1on and .

" @ . .
Y ol \ . .

events than to make certain that the professional staff of leaders,

¥

, AR A . :
writers, and r'esearchers are relp‘*resentarive of eﬂver%e‘ction‘ of the

- nation. B :
o (1) Edgar O. Edwards and Michael P. Todadro;"Educational Demand and
: Supply in the Context of Growmg Unemployme‘iit in Less Developed
Nations', Paper. del1vered at Ford and Rockefeller sponsored

. ~

conference Bellaglo, Italy, May%l972 P. 5, L .

>

- 35. ;
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CONCEPT F: ¢Existing Institution and Leadership Utilization

/

A new, innovative pilot project, in order to progress

AN

T . .more 'ravp(idlyo and efficiently, should rely héavily, ‘but |

> o

not exclusively, on existing edufational and commu- - A

! . N . -
- . . nity institutiorjs and leadership personnel,
7 ; , . . - " . r-/' v co . . o,p; . ' '
- - -Rationale * | ' /. N
v.. Y - s - T o N _" ?

.

v '

[ o : o (a) There a e"a‘lyéady.,in existence numerous-educational,
social, and religious agé"r;cies such.as Buddhist temples, schools,
’ 2 4 ‘ N o v 4 . ' -
and colleges of all.descriptions, technid¢al and trade institutes,

[y

provincial'and local adminksative office’s',waddlt education centers,” -

' . . -~ a

-and public health clﬂinics which are d”a'ily fendefing invalﬁable, sere
il - s S A A

P / .

S, i o o '/ | | .
\ ‘(,)‘{"ce‘\ﬁ“t‘:{) their people. They are doing this ofte under adverse

conditions,and with limited funds, They are often WelL'aw.a.‘re of
w . \,‘f N’," . g . . - Y !

o 13

their lim{tations, and almost as often knowledgeable of what is

® e . o B

s to- mode rnize their procedures andgtry new wayé, but they are-often

ot ~ severely limited by funds and a lack of trained ;)ers.ormel. They

' , . .
N . . Y

'possess An abundance of realistig, down-to-earth knowledge a,ﬂd
possy ’ - . ‘ ge al

> N

Y
~ -
.

s . - o} - B " ° . ’
S equal abundance of commitment and good'will, Efforts in rural
- "l ‘ B .I W - ’ ' o /g/\ )
o reconstruction{;‘ can hardly succeed without them. : 7 ' |

a

N - "

practital experience in déaling with village :people; they possess an

-

; : . ’ . .
needed to,improve their services. They are, in many cases, anxious




‘ (b) Experience over the centurics indicates that t;ne mest

m B . ¢ " N " B -

effective change 5gentns in almost all of .our institutional hierarchies
. : b : .

are the highly talénted men and women who, slowly through the years,

. . - . g . 3

have risen to the top of their org,amz.atxons and now ass1ume conaiderable "
\v * -
responsxbxhty and power, Policies and decisions which stand the best
N L

chance of being impleme}nted in almost all cases Have their source at °

v e ° .

the desks of these leaders, They command respect'beca-tuse of past

L]
.

achievements‘, recognjzed ability, seniorfty, and 9xperiencé. They -

are where they are because of what they have done in the p'ast. The |

vigorous partic_ipatioh of théée leaders is absolutely essential to the

N .o .

— L ' ’ v
success of any future jnn"ovative projgct. It is only through the
/ » ’ |! ’ ‘

convictiong and efforts'of highly ré&
N ; >

cted national and local leaders

.+ that the faith and confidence of villagers can be rallied. » o

'. - :
I3

. g (c) The importance of the le.adership-hrr}anagement role in

educational modernization i's suc‘qihé‘tly stated by Philip Coombs:

I . . .
N, J ""'Unless educattonalvsystems are well equlpped With
” _appropnately trained modern managers -- who in

o turg are weLl equipped with good mformation flows, N e

mod-ern tools 0f analysis, ‘research and evaluation, ’ .
and.—are s&pported by well-trained teams of ' ’
aSpec\illwts\ - the transition of education from its ‘
- semihandicraft state.to a modern conditjon'is not .
) _Q’ hkely to bapp_gqr.'; (1) & . - CT . .

"(1) Phi'li'p H, CoomBs,\’The World Educationah@risis: A Sjstems
. B Analysis, Oxford University Press, New York, 1968, p.168,

L o~ , ) _ 2
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CONGEPT G: Teacher Training E'Imphasi_s

Teacher training institutions, at all levels,

é_' . . i P .
should serve as workshop.and discovery centers \ -

! . . * . ¢

reflecting the most productive and progressive

. ideas and”pr_actices in the field of ed‘u-catio,n

to&mthey shodld serve as exemplars for the

;oo rest oéthé natlon fOr what is best 1n téachlng, -

¢ <

¢

and they should ser've as dynamic training insti-

»
" . . v °

- ‘tutions at both the preservice "and,inserv.iée

levéls, inculcating in all teac’hers-regardlesé

-

of diploma or degree status, that-to be profes- ‘ : ‘.
- - —— — ’ "

s . w e A

A
sionally re&spectable their education must nevef\’n

g
. ot LS
end, and their teaching rdle must be pergeived

L3

as including both children and adults. e

’

Rationale "y . . - fu
. - . . . ) ’ , . e
(a) The Under-Secretary of State for Education, in a recent

[}
* -

paper, leaves no doubt concerning the priority status teacher educatjon

o .
o a - '

LI s

shouldr receive.

kJ

y
' _ M"There are many approaches to educational
* /improvement . ... honetheless, our major thrust
" is ih theé field of teacher education. WHhy?" The
answer is six-fold: (1) Because te;acher education
efnbraces comprehensively.all academic disci=~
plines (science, mathematics, history, music, - '+
etc, ) and all institutional levels {elementary,

. .
& %

* 298 . : v




il

in greas dealing with the need for stronger national unity,‘"i-ncreased '0:

self-discipline, more corcern over unchecked population growth,v mQre

. ' . . - @ PR o
secondary, etc.); (2) Because it very di?rectly ' ' "
involves all the critical educational components

L  (curriculum, 'instructional materials, staffing,
‘ facilities, research, etc.) required for teachtng
] .and leagning;(3) Because if represents the - '
’ - optimum vehicle for multtpher effect in the dis- .
persion of education on a national or regional - .
scale (See Chart 7.); (4) Because it affords, L .
among a myriad of public and private established
institutions, the most promising route for short- .
’ ening the time between the introduction of an ‘ .
. edqcational?nno(rati.on and its implementation; '
(5) Because it serves as the most economical
approach for maximizing dollar inputs in tefms
of learning outputs; and (6) Because it possesses : : ‘ y
., a powerful potential for acting as a bridge between '
school and community, a classroom without walls,
a place where teachers teach humanity, where age
difference is unimportant and where children and

adults alike take on the common name pf learners. 4i1) ‘
- : (See Chart8 for a schematic presentation directly .

related td ‘items (3), (4}, (5), and (6) above.)

[y

-

{(b) In the natic’on today there is\'growing discussion and concern .

“ ) . . '

O
. -( s

‘profitable farming, and high-protein diets. To bring abo® actual
: ! . !

()

béhavioral change in any or ald of these areas will require effective
education, and effective education begins with -currieul.um and instruc-

- . . »

tional materials changes’lat the teacher training level. It'is not an

over-.statement‘ to say that the architects of national 'desTin§ﬂére those s

(1) Bhunthm Attagara, j'A’ Critical Review of the Report ofgtbe
Internatmnal Commisgsibn for Educational Development/ , |
UNESCO", Bangkok September 1972{,_ pp. 8-9. : . .

o
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CHART 7.

NATIONAL RAOIAT]ON EFFECTS OF iNPUTS - ,
AT THE TEACHER TRAINING LEVEL .
T & N

THAILANO, 1972

INPUTS HERE .
/ * . v I J .
3 bl 1. o
LR - . TEACHERS I COLLEGES : univs |0 s
- f ( N OF | WITH EOUC.}
: COLLEGES | EDUCATION] ~ -OEPT'S '
: ' IS | + ) .
: 14,021 ELEM. TEACHERS} 2,500 ELEM;, SEC.,
PRODUCED: . 4,308 SEC. TEACHERS ~ & COLLEGE .
- o , ! TEACHERS .
4 I t .
v . -, N I - .
;| {LOWER & HIGHER CERT's) (B.A.'s & M.A'S)

9 NO. STUOENTS ,GRAQE % ‘
REACHING: .. ‘4677203 1-4(Elem) 13%
(National Totals) - 980,064 5-7(Elem.)  15%
, 666,081  8-12 (Sec)  10%

52,493 11-14 (Sec.) 1%
13. 16(C&Y) 1%

S T T

STUOENTS PLACEMENT

N ELEMENTARY: % POST-ELEM. EDUC.
" % DISCOUNTINUE EDUC.

) SECONDARY: % POST-SEC. EOUC.
—_— % JOBS(CLERICAL, WCH ETC)

. % UNEMPLOYEO

. COLLEGE & UNIV.: % POST-GRAO. EOUC, ‘

IR R % JOBS (CIVIL SERV., PRIV, ENT)
’ % *UNEMPLOYED

R

v Yy v S
KNOWLEOGE VALUES, ATTITUOES SK|LLS & ASPIRATIONS

ifmeéi . contnhtmhg to

OEVELOPMENT OF THE NATION .

i3
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. TEACHER. LEARNER DIHECTIONAL MODEL W¥FH IMPLICATIONS FOR
« e h nesounce INVESTMENTS =~ .

t. - "Adult Learners

To attain
mors effective
learning
.restlts here, ’

. Elemenitary I
Teachers - I

: Teacher Trainers » I
{from TCs)

Invest morg_
and higher *-:

quality
inputs here.

.

) Trainers of - Trainers of
Teacher Trainers : , Teacher Trainers

{from COIIVeges of . (from University Faculties}
Education) // . of Education)
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® v AN T N ! » ’
leaders and teachers who plan and implement the values and attitudes

Which both our youth and adults should emulate and cherish, and the

- programs of .study which they should'experiénce and hopefully master,

(c) Twenty-nine (29) teacher training colleges, seven (7) .
- collegés of .educatioﬁ?and seven (7) universities with faculties of educa-

f{ion are cur-réntly engaged in producing the nation's, teachers. More

than half of these institutions are located in rural areas. The\construc-
tion of six (6) add{t)onal teachers colleg'-es_- are called for duri g the

course of the 1972-76 FiveuYe,ar'..Plavn. These, too, will be flbcated in

¢

riral areas. Because of their strategic location, the facilities and

0 . . . r
‘resources they have available, their close contacts with the neighboring

l , . .

people, and their understanding of the region, these institutiong are in.

v

a2

highly favorable positions to render a variety of useful services such

1 ) : a

e

as sponsor1ng workshops and se‘mmars, pmoviding leadership and

L3S

consultant services, re-cycli,ng veteran teachers with inservice

programs, producing needed leé.rning materials, conducting practical

research studies, and assisting with cbmmunity planning and project

h ) y |
execution. : L

LY
s

- . . 4

- ' (dy A clarion call ‘for sweeping changes in teacher education

was made a few years égo by Ph'il'ip Coombs: o '

. “

"Today's tqeacher does not have a chance to beg
modern -- to raise his product1v1ty, to Keep up
with new knowledge and with new teaching

A

‘ILC*//(o MC%‘”'IQ - .‘ | . %CZ ; o 4 7 ; _‘1_17




~ i -

: - techniques. . He never did have. - More 11ke1y "
than not, he ¥Ys trained for yesterday's schoohng,
‘N not for tomorrow's, or if by chance he is tra1_ned_
for tomorrow's, he is soon restrained from utiliz- :
ing his training by the realities of his first teach-
ing assignment. His professional growth from
there on is problematical at best, especially if .
he heads off into the lonely 1solation of a village
school ... ) & ; ' S
, ""Clearly, educational systems will not be mod-
“ernized until the whole system of teacher tra1n— : " N
ing is dyastically overhauled, stimulated by '
| ' pedagogical research, made intellectually richer
and mgre challengipg, and extended far _beyond
. preserv1ce training into a _system for cont1nuous
professional renewal and career dévelopment
for a11 teachers n(l) _ R . N

~

(e) TOne further quote from th@ 1971 African research study of
Y

LY

" John Hanson . -

"If primary schools are the principal institutions |

in the formal schoal system for making men ’

modern, it does not follow that much 1everage

s can be applied to these schools directly. It is
the organization and quality of learning within L
them which is probably the key to their modern-
izing influence, and in the nations of Africa the -
quality of learning is undouhtedly even more a
product of the capacity of the%eaching force
than it is in we\fthler countries where enrich-

) _ mrent is possible through modern teaching aids,

. g -+ workshops and libraries, and buildings which

’ encourage teaching methods flexibility, "

(1) Philip Hs» Coombs, ‘OE; Acit.v, p. 168,

(2) . John W. Hanson, op. cit. D‘éﬁ"' ;17',
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CONGCEPT H. . Skill Concentration . o : | ’

i . " - ’ ~ . ' " . B
While theoretical constructs and conceptual . f . N

ideas are both fundamental and indispensable,

s ’ .
-t .it is the area dealing with the mastery of rele- : < '
R 3 s v D) . .
- vant and specific teaéhing-learniﬁg— skill's_, that . ‘ -
] : ' . { ~ v .
should be emphatically stressed in any program
.- . . -t ; . i v A
' ‘ - #  of educational reform. S ’ _
) y , i // . P ‘v.
e . i ’ ’
. Kationale 2=
: ' - . ‘. .
(a) Despite fantastic and once-considered incredible break- - .
' . ) . . “ . : a7, ) 4 ) 5 S
- throughs in many fields of science and technology, especially since %

World War II, the process of teaching and learning, in most classrooms

N . . e I

_ - ' : . . )
. of the worlti,, remaiyr_l,a,i}gg_gn in_ its habits’ of the past. ! Sociologi'sts c}u

this cultural lag, a case of marn's machines advanc1ng more rap1d1y than
. - 2 / LS

his mind's ability to exercise control ov.er them. - Charles Silberman

I in his three-and-a-half year C’arnegie-commissioned study of American
- e . . , : " . K
education,_’still sadly found many schools "grim, joyless, intellectus.lly

sterile, and.a:esthetically barren'. Harsh wprdé‘g Maybe exaggerated

words., Bt;:t the point is that degpité all that teachers have been taught
. about releva.nta curriculum content and modern methods of i!fstri?oh, o J
much of the content wh1ch they st111 tea.ch is outda.ted or irrel nt, an T
(1) .Charles E. S11berman, Cr1s1s in the Claesroom, Random Hause, :
New York, 1970 p- 10 ) . 4 - Lo

. ' : o N
C . . . . S AR ) ( - JUREEN
. ) . ‘

;o

Y
.

e S G L




' their method, for the'}'nost part, is still toodften a matter of near-
. ' . _ 3 , . K S
continuous talking and lecturing. The role of students is tc70 often one

-

o, ¢of listening, note-taking,. memorizing, and forgetting. And the

problem of living with uninspixing teaching, it is obvious, is not just
\

N b . .
an American problem, or g Thai one; it is universal.. Skills, specific
L ' A o T /

\skills, relevant gkills, useful skills, learnable skills are the real key

impr_bvingq‘educatibnal quality, - |

~ . J .

(b) Why is it that so many teacher education f)rograms tend = '
- . . &

*
TN

. to be degree or diploma oriented rather than skill ‘oriented? Naturaﬁly, ‘
it would be nice if they could be both. Why do so gnany t,ea@her training ~

programs, hoth de‘gre'e andnvon-dégree, both gra-dhate‘ and'uhder--n

A - . . . . -
. .

graduate, ténd to place more embhasis on subject matter ‘coverage

-
~

. and abstract, philosophical discussions, and less emphasi's on the *
. c / . - - ) . ;
skills and experiences needed by teachers for the more specialized-

-
a -"

aspects of their jobs -- aspetts such as writiqg perfo¥mance: obje'cti"ve's,- 4

designing and prc;perly utilizing different kinds of instructional media,

L4

<

mastering a variety of teaching methods, -employing "'aisco%ery”, .

[ . "o

+ 7 . reinforcement, and non-directive techniques in the classroom, devel-

- - »

-

« oping exercises that(\p'rorflote self-direction and ihdepen’denf leafnin'gf‘ .
A . ' ' e .
, . in their studegts, acquiring skills related to group work and leadership
training, undérstanding the motivations required to teach adults, and
sor’tmept of ev'alﬁ'ative'-instrurhenté armﬂ S

v




v

‘ :-\ . . “ . .
‘ R = A -‘ . " ~
{ ‘ \ ; v . '
*. """ approaches? The teacher is both an artist and a techrician. To’
¥ .
’ .improve his performance, teacher trai ng institutions will have to
+ L . . “
". ~ begin soon'i:C; ‘give mbre emphasi‘s to latter - \'vithout, incidentally,-‘

To_Be: N - -

neglectingor slighting\ the feri’ne_r. A - o

: ' v o 0o -

(c). A quote on the critical need for new skills from Learnlng
- - n ' -, . ‘ ) | l

. "All possible r xsources of educatio!nal‘t_e‘chnology .

- must be systematically intraduced into teacher- T
training institutiens. Thesg must be gradually
-+ transformed in )

T ~™outside the education sector who are called upon
e, - to fulfil part-time of short-term teaching tasks.
In the profes s1onai training of educators,- particu; A
lar attention must be paid to their prepardtion for .
'supervmsory and co-ordinating roles_ within the
framework of teaching new technologies. ' It is
equally necessary to train specialists at all levéls
, " in designing and revising curricula and,learning .-
- objectives, systems organization, guidanee and: h
" * % evaluation, production of materials (printed_g pro-.
%rammed audio-visual), group dynamics, main- - .
tenance, etc,'(}) + : y T

LY

CONCEPT I> Cooperafive Team Effort s . L
; ’ T . ’
5 1 " : o
o To produce the significant and widespread changes ’
o ‘ . .. . .
) called for in the project ob_)ectives and to do SO+ - -

on\al\asting bas1s, tl;e prOJect sheould assemble

l

B o S
’ seme of the n;ﬁon's foremost: ec}pcational plannei's'.;

- - B - o
B

(1) UNESCO, Learning To Be, op. cit., pp. 213-214.




3 . writers, and teachers, many of them on a full- . V .

time basis, '.1_:0 work closely with both short- and”

.- . . ' ‘ "‘ B .

- o long\-term outside specialists jn the degignated .
T . R

‘o . . pilot area and institutions. . . . .
* N ) A . W " ' . K . “ ‘ ,

Rationale ' o ' _ " - - N
‘. HEN ' . ) B ) b i 4

. . -\ S C e
(a) . Textbook writing, curriculum revision, leadership training, -
. s v ’ .

-

etc, call/‘foz professionals who gan-work on a full-time basis. Their

. - A L SN '

. R . ~ . A ~
jobg will call for numerpus conferences, discussions, field visits, and, P

]

¢ - 3 .

many/times for quiei, solita-fy study, writing, and researéh. Certain _ \

project roles, particularly those dealing with.policy determinations

N A g e g

will involve top-level Ministry, Col_"l“ége, and Unive sityﬁqfﬁciagl's on a.‘,

is. S ' . o
. \)’

part-time b

-~ »
IS

(b)

r th@gp.rojec'a to sﬁqceed, the ihputf -- éspécially in

r

A -

‘ . ‘ SN A '
professional /personnel -- must be commensurate 1n¥qua11ty and numbers . .
. v . ~

-
- v -y

- ¢ ¢ . N i - .
with the objectives to be achieved: Insitution-building, what the project
, . . ' b ‘4 P - . . ‘,u-.:“..‘;-«-m-.,..,....,

is all about, first and fexemost, requires highly capable staff in ade-

- I ! + - ’ -
quate numbers. hether we are talking about the experimental telek

'

o
.

vision program fdr rural elementary education in Niger, the activities

. . . . ) [
of SEATO or NATO, or an educational program for rural Tha,t_iulﬁand, N
fragmentary, piecen‘né%.f inputs simp“lyl;vii.l not work. .To tip social V W
‘ ‘ o ‘ ) ’ S B N . .
- change, there is‘no ;s-ubstitutxe\fa}. high quality inputs in adequate - I'-’
) . A AT — X v . | v L X 0‘ R A

| \e
k4 [y

amounts. ' ‘ /‘,,/ T .
‘ “ 1 o 7 ’ . ) A ) ] M
. . ‘ » ) . ,‘ 9 " . o .

«122‘\". P T




//. . ¢ : A . * r.\_
i .o s . ¢
2 - l'P N P ] - ' .
. vl L
S . . .. 4 PR .t. , - “
' ' IR c T . M . - .- A -°
3 . . . . / “ . » '
. y C, y . . N N 3 .
@ (c) To accelerate the p;a;c/e of'positive‘ ‘educational change and_.. % -
N to“eco;nornize on coss, mse use should be made of outside spec1a118t§ - B
o v ;e C Lo : 2 K
A 3 . ) Q - .
. who would wo;rk‘rn 'a,n.advisbry capacity under the gui‘danc_e and direction p
J .S . ~ . . S ) . %
~ of Thai staff - While it is teue that oft-time‘s specialists (sometimes _

. 33 hd Voo . L R

=N Iabelﬁed adv1sors, consultangs, or\experts) have had 1ittlé to offar . T e
. . . . 3 »(7, i
b‘eyond high-co st s-ympathyand reassurance, it“is aIso true,tha‘t com

. s
\J > o~ ~
»

L N T petent and field-tested specialists can save a Pro_]ect and nation many - !
° ] . R . -2
years of time and h‘ug‘e‘sums of money: The.magic lie'ﬁin the@spe‘ci’al- &
u‘,’_ A' N . ' (‘ v . . --A<>. " ! ,
o ists' selection. ’ v s . SV
“ - K , . r_{ — . s . . - LR = PO
- y - . The Royal. Thai Government at this very, time is seriously
oL 3 P " i ~ R ~

. ah qi‘:’h _contemplati.ng” a néw inter‘natiqnal airport for.Thailan{tQ serve‘th.e
~.r ' . ) : . « :
| count.r{r"s rapidly growing tranSportati'on“;;ne-eds for the decades ahead..

" - -
A . - L
. . -3 < -

(It is a1so, 1nc1denta11y, beginmng study ‘on a possable cana], to intergect’

~ ¥
(5

. t . b
its- extended southern peninsula. )/In its airpQért planning, 1t is' sparing
1,

b v * " ) Q" ) »
no effort or reasona’hle cost to make certaiﬁthat the he fac1‘11ty,g;;:whi'::h,‘7

I & b
may . cost in the v1c1n1ty of US$150 000, 000 W111 reflect the world's best
124
N | . .‘ . Q I

knowthow which it hopes to acguite th)}ough the adv1ce and rea@mmen-

-
.
X o~

-
- ‘o .

‘dations of specialized consultants, tl'Le\>experi€4_ences of 1arge and expandin'g’
PO —— - . hd - . o '

D | .. » . . - .

* airperts in' other nations, th*fe '1atest res ea'rch on afl;we'é%er :traffic, »
) ; o/ . * 9 ..
safety measures, air and n01se pollution’ ‘etc. ,\the most recent tech.no-
1 " ‘ al LI B . - . . -t .
. ] . .
1-ogica1 developments, etc. Airports-(&and canals) are 1mportants but s%
T . , < o

> s, : .t

.

‘are schools and colleggs. 'Facilities which produce the nation's educatj,ed.. a
1' . B . - q b' ’ . ,. ' ‘;‘.- . ’ ! ' ' *7,‘. N ’ i) ' . ""’.]’
(RN R S v e
’ . Y- , . : . p ’ - . “s 0. . '&‘ \_a\, ey .7
LRIC - 168 « -~ R




manpower and l"n';man.'resources deserve at least as much attention,

) careful ‘study,” and research as the a1rf1e1ds which handle much of the.
nation':traffic. : : |

An -l‘jatter:npt to "save" a relatively‘l:imited nurfiber of Baht

by -ignéring or under-utilizingithe developments and inventions of other

\ - .
natlons in ths name of sav‘ing time. saving money, total self-réhance,
or strong satisfaction with the ‘status-quo can hardly be defended.

'NarrOwing the gap between more and less developed countries calls for

what is commonly tern}ed "_1eapf'rogg'ing", ‘a process of bypassing years,

- and somet‘lrries decades_.or 'c.enturi'es. of painful and plodding dipq@very ‘

"in.other ‘nations by selecting and adapting the best of their discoveries
. an_d then incorgorating them with improvements and refinerats into

-one's own society,

S

. (d) There is yrobalély no nation in the world that makes wider
use of consultants and specialists. than the United _étates, The knowledge - -

« .

explosion‘coupled with growing keenness in cornpeti-tion ha's forced

~. A “

business, public, -and- private organizations, .of all ‘types, to resort

~ S i ! .
a1m0st da11y to the services of 1nd1v1dua1s Wlth pec1a112ed knowledge P
: P N S Co
and experience. As part of its recently-stated reforrn program in .
. )

.fore1gn ass1stance, the‘ Un1ted Stat%s Aancy for International Develop-v

" ment highlighted the far-reaching 1mpact that 1nd1\gduals and 1nst1tut1ons

] ' /9’“’ > RV ) ’ s r P
w1th spec1a1 talents might makme. S C “

N ‘ ) - ; ‘v .
: @ - - ' . : we : .
P 1G9 : . ST

Ky




""The task ahead is'to find fresh ways of relating
the innovative, creative and knowledgeable indi-
v1duals and institutions in our society -~ all
tgkmds of institutions -- to.developing country
individuals and institutions in such a way that
the quality of the lives and the productivé ca-
pacities'of people in these countries can be .
improved, The assistance techniques must ad-
just to the changing realities in fhe developing
- countriess The preferred mode is-joint problem’
solving by LDC an.d Amer1can persoﬁnel n(l)

. . AN li

.

(e) The use of outside_ specialists working_ in close cooperation

with Thai leaders, directly in a Thai environment, and"eriveloped with
Thai values and realities, gives h_igh prdmiséfor producfive-ouﬁpﬁ:cs
a . . : o s x

‘that are truly Thai, that are woven into the very fabric of Thai society.
Joint undertakings will provide;i‘ealistic and practical internship -

exfferiences that should prove more valuable to both individuals and the

nation than independent participant training,prograi‘ns abroad., Under -

_ _ e _ . )
..a joint venture arrangement lpcated on Thai soil, there will be excéllent’

» At

'oppbrtunities for considerable parq;cicipant training right within Thai la‘p;i
w1th resegrch de‘al?ng. directly mfh‘T‘hai ﬁeople.,/ places, | and ‘p:rbbilems. _
Follow-up -study gbx:oad as neceésé';);‘ and ?.ppi*opriate'éﬁéﬁgld,&'arranged
for those ?érticipan'g;r'eseardher-figld Wc')rlgers who .dgmt;n;stra:té prom-
ising"abilit).r and px"'ofessiofll_al commitrﬁent. S v\ |

\
A

(1) Agdency for International Development,, "Completq Tekt of Agehcy's
’ Reform Plan Notes Need for Major Changes", Front Lines,

Wash}ngtOn, D.C., January 27, 1972, p. 6. R

L5
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(f) Concerning the need an"d new role of fore1gn "experts", the

-

Report of the UNESCO Sponsored Internatmnal Comrmssmn on the -

13

LI . ‘ ¥
' ,?)e\/elopment of Education sftates the following: '

) "With aid channelled largely towards innovation,
¥ countries will have to call for new services:
P dispatch of multidisciplinary teams of highly -
' qualified experts who gan help work out new B ‘
alternatives, . . . . organ1zat1on of new types ' :
of teaching and study centers, modern tech- . .
niques for -measuring behavioural patterns, :
curriculum design, preparation of.teaching. )
aid, etc. '
5. 0
"Hand in hand with this reorientation of inter-
national aid thery should be a .radical transfor-
p , °  mation of the relations between ' givers' and "
_Mrecejvers', between the foreign 'expert' and
“his local counterpart, These relations must y
be replaced by partne’rship, a working together 1
in search of new ways -~ sharing noQust costs, ‘
but the risks of the undertaking, for infiovation -
is. not possible without risk in an area as com- ]

X

plex and hazardous as educat1on. (1) .

L J

CONCEPT J: 'Educational Technology and Mass Media .

£

In the modernization of education heavy accent

S0 . ol

. . should be given t\,) the wider use of appropriate 4

instructional materidls and mags, media, at’

I

* both formal and non-formal levels, to ‘promote C .

more effective eoghitive,_ affective, and psycho-,

motor learning.

Cw . . '

(I) UNESCO, ’{arnmg To Be, .op, cit., p- "259.




e 8 ' .

" v - .
Rationale ‘ .

(a) All human beings learn through sensory exgerience -

: w ': o ' - i
hearing, seeing, feeling, tasting, and smelling. Instructional mate-
i . ,' ) ‘ ‘ . ‘ . - ‘
A rials, especially those that are multi-media in design and that, stress
+ ' ’ . .
‘ , - PR
the sense of sight, make sensory experience more vivid and real, and

A
\

. 7/ X N’ -
- 'in so doing make learning more lasting. And for learning to be lasting,

\ 1

it must affect an indivi,d'ual"'s behavior totally: his cougni;"cive side dealing
é

- ¢ . - : o
with knowledge and thought processes; his a;ffective_ side dealirllg with
: S D ,x' o

feelings; and his psychomotor side dealing with coor‘d_ihéfion between

mind and body. ' s

(b) The textbook, sometimes referred to as the original teaching
.. N : [ .
. ? ] -' ) l, . ) .
. machine, and the teacher's guide are still the backbofie of a solid
o R R . ‘g v

»

v - o
curriculum.(l) Educational media, medern and traditional, should ";

« serve as sypplements to the content and activjjies which they prescribe,

A}

L]

Textbooks and teacher's guides should be modegntyet relevant in content,

i - flexible in format, and low in cost. RN
’ B * ) . . .
L . -+ . o « . . , ‘f:’f - . . \Q ,
('lw) The word textbook should not be construed to mean a singie .
2 hardback volunye of printed pages often associated with formal
schooling. * Rather, in most cases, the textbook will mean
short, softback, low-cost, and locally-published pamphlets .or« o
. ‘ . units, Shorter text units are mqre adaptable to individualization
of instruction, to the addition, delet1on, or revision of selected

curricular areas, to the articulation of mstructpon un%er the

current graded system, to the development of enrichament untts
for stu\dents with specjal interests or ab111t1es, and to“the
printing and replacement of units at lower €osts.




to

(c) . The use of mobile units to trar?)@ science and art ex-

v >

hibits directly to the schools, libraries on wheels, slides, tapes,
. Pl

BT -

4 OVerhe'ad transparencies, 8 mm. and 16 mm films, and video fape,

: \ . .
‘all, in varymg degrees and at different t1mes, have a maJor rqle to “ .
[ " . ) e - '
play 1n\xvrov1ng teaching and learning. The potential of mass media, °
in the form o,f radic, te_levisic.)ﬁri*,' and the press have hardl.y been tabpedﬂi
% . % . . N
in térms of advancmg the educatmnal cause. *They can serve, if care-
T ’ ™~ '(
fully Nogrammed as adjuncts to the formal school program, and as ’
j,».q\{‘,. Ll
“ instruments of cont1nu1ng educat1on for out«-of school youth and adults,
formmg links /BetWeen thq school and the community, = . R %
(d)--’ Economic*”—educator Philip Co\.ombs cal‘is for: "
I - ' ' . g
"In\} eased expenditures on textbooks and other
‘ " learnmng aids to enable students to learn -more on
/ , to raise teacher produetivity, and to
- udents against poorly qualified teachers. '
.the reverse trend exists in many v
developlng cduntr;es, where pressure of rising
teacher costs has the\"‘e%:actmg efféct of -
depressing allotments for in tJ'u\ctional materials L : ’
and school libraries. " (I}~ N : '
(e) Profe"e_';s'or Frederick Harbison ofi’_P>inceton University-
peinted up-the priorify to be given to instructional aids in %ese wordss
”Th,e newly developing countries must pioneer - ' X ,
. . . in the-new methods of teaching -- perhaps in * /

ut111z1ng modérn inventions such ag television,
teaching®machines, "and other technological

(1) Philip Coombs, op. cit., p. 136. o o -

ST SR - ¥




. . ]

- . o : N

" devices whick are not yet widely employed even
in the most advanced countries. In fact, the
need for new technologies of pedagogy is greater
in newly developed countries than in those with

. more fully 'd'evel‘?ped education systems."(l)

Educagional technblogy c’ertainly has much potential for educatibnal

advancement in.our nation. However, balance is called for ~- balance

v .
1 -

s of hardware with relevant software, locally-made, low-cost materials

¥

W1th modern media, new equipment with skilled technicians, new

Cor

curricula with related preservice and inservice education, and short-

.

term installation costs with.long-term operational costs.

C’-(SNC.EP'T K: School Design and Modernization
- N - /

GSix}ce, educational building¥ represent the educa-

[]

tors” most expensive instmictional tool, and

since they have a direct bearing on the quality

of teaching and learning, the planning of new

. facilities or the modernizati_o-n of old ones

.

- shoild pay the highest attention to how learning

space is conceptualized, designed, constructed, L,

‘

and utilized,’

' Rationale. | N | .

g -

~(a) Just as a surgeon requires a well-designed operating room

< o T

Y

N . - ’a - v . i
{(l) Frederick Harbison, Excerpt from a paper presented in East
: b

’ Africa, September 1969, R

-~




-

equipped wi}:}a/appropriate surgical instruments to perform his work, “ :‘ . -

so, too, do teachers mstm}:tmg in different dxsc1p1mes requ'n'e ﬂexlblg

!
classrooms, science laboriator1es, semmar fac111t1es, librarties,

9 Pl
. y el

mstructional materials cenjcers, gymnasiums, ayMitoriums, -cafeterias;
. \ B . * K
;Offices, etc. to d‘o their job as it should be done, Too often teachers

are handicapped in performing their tasks because of ] mitations in the
_ y ;

| : -

amount%nd arrangement of space within which they t work,

Nowhere are these 11mitations more glaring than in the rural 'elementary
schools where space is cramped and phys1ca1 surroundings devoid of
comfort and intellectual st1mu1at1o.n. : , - | |

(b) The,nation, during_ the current ciecade, will moét li"‘keiyv

spend millions of baht for the co_nst;'uction of new .facilities and the

renovation of old ones on every educational level from the humh}e -
< : . o ’ ) : .
four ~room elementary schools of‘rernot‘:.yilla'ges to adult‘ educatiOn

~

centers to modern comprehensiVe secondary schools and un1versit1es
in city areas, Concentrated research and competent consultative
services can go a long way in guaranteeing-that such new or renovated .. . /
facilities are functional in use, aesthetic in appearance, and”economical

in cost, .

-

»

(¢) The des1gn and construction?of funct1ona1 and flex1b1e

educatmna,l space can encdurage and promote a wide range of educatmnal

‘ . \
innovations in areas such as small and 1arge group instruction, uses
* . .

130 R U
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" of modern media and technology, -flexible scheduling», novel approaches

<

.
“ d

" to school organization and administration, 1ndependent study, ‘team

-

teaching, curriculum reconétrqction, and a myriad of teaching meth- -

odologies. “The Architectural/Division of the Department of Teacher.

v
°

\ .
Training, along with the temporary services of shogg;-term-consultants,

4 a ’

can prov1de national leg.dersh1p in the vast and: exc1t1ng f1eId of school

M
.

architecture by working with educational planners and administrators
in drafting more modern, Ifc_n:ward--lo'oki.ng educational specifi'cation's, .
- “ [ . " : . : . £
in planning for creati‘/e site utilization, in traymslating sound educatiohal

' k » . . 3 « 3 3 . .
concepts 1nt br1cks and mortar, in drawmg up 1mag1nat1ve schematms
- ¢ s . . 1

and workmg drawings, and in a”tlaptmg and app1y1ng~the lates arch1€ec-

v

tural and engmeerlng f1nd1ngs in area,s‘iugh as thermal énvi onment

»

light utilization and control, circulation patteljns, and zonal 1nter-

rélationships. .

o

¥

CONCEPT L: Decentralization Trend

A pilot brojéct in the rural sector should
. . . S \/

provide an excellent opportunity to experiment-

' i EY , .
‘with a;gradual remodeling of the educational

structure > organization and administration

whereby strong, dyriamic centralized control -

N

T
" v . . : - - -

is enhanced and complemented by;. growth in g
. - . . ) . " .

LI




-

both responsibility and authority at the regional

. . or institutional level,

.\] [y - . Q ° bw ’
[% ! .
Rationale . . ' e . :

. A
) - : s

(a) Strong, centralized authority and control, 'responsible for - /
’ . f v ) .

- education throughout the nation, are the most essential prerequisites

- e

for a srnoothly'operating educational systéem, Since both the Ministry
. o .

- L1

-

. ‘ . ‘ -
of Education and the Ministry of Interior share many leadership respon-

v

- sibilities for national education, inter-Ministr'yr cooperation and coor- D
. l . . .

. - R u

v ‘\ 4

dination are most essential.

‘(b) As the population ‘grow'sra-i)idly, /as educational activity’
) . 4 ! .
‘becomes more intenseéand complex, as demands multiply for _adapting

~
— . a .

the curriculum to regional needs. and charac‘ter1st1cs, as 1ncreas1ng T
L ' 1

L problems logjam on central niinistry desks, and as bureaucracy . ' CT
1 - ‘ ‘ ’ 0

/ spreade and grows, it is most' urgent that o:,-rganizational and adminig- -

trat1ve pol1c1es be restructured so as to e’:ncourage w1der and&mor.e
¥ -

' spontargous reg1ona1 and local initiative, ¥ Initiative;. respons1bility,

and commltmeﬁt in the, field are much more likely to flourish when

-

leaders and constituents at the reg1ona1 and local level are entrusted
B ‘ N o . X
 with wider powers in dec1s1on-lmak1ng and pohcy format1on that impinge

- . v
d1rect1y on their daily affairs and ’activities. .
P . ‘/7 X -,

»
/ » .

. e .——--——.—4_’ . .
(e) Administrative dec entralization, if the issues and programas .

e

. - i .J *
involved are significant and not peripheral, is a valuable exercise in .




T . . . i
T N - . . o
F3 . , , . o

”’ 3

s elf-gow;ernineni‘. and democracy. The form; scope, and pace that.it.
takes must obviously be %tuned to the ability and eagerness of people’

- £
Ty 2

in the provinces to shoulder wider re;iponsibili;ties govei‘niglg their é6wn |
' » % . o . '

R x - . . °
‘affdirs, Decentralization, of course, should be a gradual process; it . .

‘cc_artai/nly'doefs not Iergﬂj\tself to schemes of ®peeding up. .Whei'e' .iit'isi SRS
. successful, projects in the provinces will be mbre effi¢jent because *

Ly
]

they are daily under t@e 'watc‘:hi‘:ul eyes of people who c‘ré;ated 4nd nurtyred 3
, v ’. N v . . . . AR . . » -
" them, and who are proud of what they themselves have developed. ' At R

. - the same time, ‘natidpal leaders at the certral level are afforded more

[}

‘time to think é'reaitivély ahd_ to pla"”n,}aoldly for the,iéhalléngiﬂg times

. - . . b N + - . . .
ahead, A ' : oo ®

. X . g . .
; - i . ) : . . A
» .

(d) An %mpr'essiye exg,mple of a decentfaliz_ation approach,
whose implications couldJ; be far-reaching; was recently the topic of a

Bangkok newspaper editorial. The decentralization éﬁ‘ategy applies to v
e ' > T ’ . i ‘ .
another sector, hut it p’erhap“s has a message also for educatibn.

< . s . . M )

"General Prapass Charusathiara has done the
right thing by giving wide powers to governors
. . .- over promotions, transfer and dismissals of
police officers in théir provinces. Becausg of - ’
~lack of such powers in the past, governors had
little control in their areas of jurisdiction over ,
the maintenance of peace and order and the . .
prevention and suppression of crime ..., ‘ o -
 "General Prapass' decentralization of authority ..
to provincial governors is a healthy devglopmerit_ ;

. "which will promote responsibility and initiative. ‘ ;
/ N, in' local administrators . . . The governors now
~ ' e, R ’ o «




., - o TUTmm—
know that as far as the a mstratmn of their
provinces goes they cannet™pass the bgck’ any
more. They are now accountable for what
happens or does not happen in their provinces.,
MIn this process the bad governors will be shown
up clearly before the government and will have to
be weeded out while those who use their increased
power to adzmmster the:r areas well eanxbe _

'rmtmed and given credit ., Ffrem the decen-
stralization of power o pravince, d1str1ct and
v111age levels, the peop}e ofwThaﬂand can t’ruly

~ 'learn about govermng‘ themselves and abo;at
democtacy. (1)

: » S,
CONCEPT M: Innovatmn and Res earch Lasd

P . 1

The' Rural Edhc;,atmnal Developmentl \ter '
(REDC') should be imbued with the spirit and

e

practice of research, inquiry, and experimen-

“

- ‘tation as it seeks innovative answers and

-

.approaches to a wide and complicated array of

AY

S educational problems @ommon to rural Thailand.

- - - ) Ay

. . , T ! ] ‘ .,. . :,%\@
Rationale - ] ' N

) ' " L 1 " . o prem) o <

(a) Innovation, from the start, implies a dis sa,ti;s‘fa.ction withg
the status quo, 'a‘. restlesshess with today's practices and i-esults.- Tt

o algo [imﬁlies a@disappdintmjent or frustration with the commitment of a

3disp;-0portipnatebamount of effort and funds to give more children more

]

(vl)‘- Editoriel "Decentrahzatmn Works" The Bar;_gkok‘,Post,, ‘
S January 10, 1973. C
‘ x ;
! ~ o

Y
’




‘ ‘, ) ’ v ﬂ_‘ . R ‘pl .
years of often irrelevant and inefficient schooling at the expense of Co.

Y .

. . . . gy . =
upgrading the content and method of instruction, the quality and quantity
. : o : ‘ A
- . 3 - i b ’ - . X . . . c . . i -~ '\’} . d
of educatlonal\«naterlixls, the preservice and 1nser~v1ce,,{:,ra1n1ng‘ of .

> . 4 "

.’

& ’

- . ) g e " N . T
-teachers, and the leadership &érfo'rmance of adminifrators. Expanding .

~
3 .

 quantity wifc»h'o\rily a corre‘sppnding marginal return ofv quality is a littfé
bit 11125: ad&ing_z'eros after the decimal_. point -- the ngmﬁers may look

[3 : . v . -

% .

. [N ) - 2
impressive, but they don't amount to véry much.” Only quality can make -
quantity count, and for quality to count, innovation is al%solutely essen~ .
’ ‘ W ! . S g 0 CoN

Sige M . LR : ! N _ .m_, /
. tlal. R R \ ‘\ “ X . ! - ;4

.

- . . [ . o

1

‘ . ) . ' ) o ' L
‘ ' (b) ; Imnovation does not come easily or cheaply. It does pot ,

,r

Operate' by the time-c¢lock or, thé cookbook. = Simple dire(:ctibnal_i:r"e_— : -
. ’ . S LY N vy

sc’:i‘-‘ipti-‘uns will not work. Rather, innovation ‘gs a way of..-lli:fe calling for
S ’ . » v, o
. ’

permanent and adaptable institutions dedicated to con\tin’u_ous 'ir}quiry and

«no;f—end_ing rei{orm. .A_s sﬁch, new quest_i’o-n's., new prc;blemsf," and new .(
- cdnc‘épts will .enfél;g'e each day_with;n an exploring and éueéf@iénihgﬁ o \
N 8 _

context that honors rinte'liect:al curio sity and dop.bt. But v{/l}_e're truly'v

innovative ipstitut_ions have been éstablished, new i‘dea‘.s*,»newiprqg.rva;rn.,s,
.- o e St : '

new materials, and n_ew anéwers"will alsc; come. Iend each n?zw answer

. Wi{i.h.elt; ’;righgé’f a dozen néw questions in an endpess chaa.i"n' reac;cio_n gf\

Akeeping::é.. sbcietyvviable'and modern. - ' AP ,' ’ i _‘\4

;(.c), _Th‘é_r%g;ntnptlblicat{l@ﬁ of ’Eh-e clg.ssic, Learning‘T_o— Bve_,.

k3

. . _
. give?%stress to the continuity dimension of innovation: - _ A

- r
4
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1ot . LT, \ ' ¢ AP
1 2 g \27 - oA ] . '
. ' , . : o =
. ", *"We consider that the introduction of educational
’ ' innovations should follow closer co-ordinatien “ _ T
L .between re earch and experiment. We reconr- : B
I ‘mend’ settifg up national education development - L
A / : centers or other similar organizations to pfoduce ' : . N
! continual series, of educational 1nnbvat1ons, SN B
) 5 “leading to a 'perpetual’ reform of\educat:.on. " (1) LT ) -
1 'f‘; 1 i » i
: (duPhihp &oombs, in h1s always thoughtful and ana1yt1c o ot
,@k ® : Y, e
' vwr1t1ng, pIays up the 1mportance ‘of attitudinal recept1v1ty R '

4.
. £y - . '
-

"Before\the creat1on and. adopt:.on of 1nnovat1ons

a widespread transformation of the attitude - .
toward change in education - - by the public and
‘educators alike; second, the crea‘eion within
.education of new institytional means and persone
nel whose prime concern is to seek improve=~ \ 1‘.
' ments and innovations; and third, the fostering ' .
within teacher training colleges of attitudes’ that '
. help make future teachers more receptive t6 S'.
2

innovations, thereby enab11ng education to )
engage in a vigorous and continuing process of
self-renewal and advancement, " (2)

. . ) ~ & . . N v
- ) . ‘ . | o S
N: Evaluation and Long-range View
( < .

l

Institutiono-buil;ling is a long-term nnder°taking

. ] " . . . " ) »
. / that should be guided by continuous evaluation
o / 7 ) :
to serve as a conécience for judging the rherit

J [

] .
of all activities, to make certain'that project

o / a L o
efforts are on target in terms of goals and ‘ o oo

g — g — ) | \

- . *

P . . B . . -
" . .

.(1.) UNESCO, Léarmrg To Be, op cit, , P, 226,

(2) Ph1<1—?:>H Coombs, op. c1t., p. 119 .
. & . .A



° .t /“:’\' ‘rn
' , ° r T c o
- . _ e o
o : e —4 AN
{ ) objectives, and to proviele ig‘«equned leverage =
| e e o~ N !
e " " for making changes and medifications 4n®the . P ¥
. ’ ] IS ] o - " K (.- pe=s - ! %
RS . s, -~ ) . ~ @
. &0 light of new findings, thinking, ‘and experience. -~ ° ~
. b g N = 1 N . .
. ‘ - i . 2 - L ¥ I“' .!,;a . \ )
. Rationale C . cef N . AT
——f— + . : v . . -
. (a) =A project *prcposal\should be V1ewed as a- pomt)%f departure
. - : : . . -~ ”1 - k‘%‘f v oo
antunot as a bluepr1nt to be ollowed bl1ndly' The %s sembly of a: teg.i“:‘n“ o
‘ ! SR
of 1mag1nat1ve profess_mnals,, epresentative of vamed %ackgu;ouads o e
: -3 SR ~ 7 S
v ancl culturesl, and ded1cated to the ach1evement oj:' comrhon obyect1‘ves, e

/4"" [ g \9—

e ta1nlY spin off a mult1P11c1t‘y o:f exe-ltnkg 1deas a'nd act1$ft1es ‘z

LA - g & ‘
" in the course of their da1ly' work Wl'u’ch wmtérw&f L proposal could ‘.:?'ff " 'e“'
| never have even ant1c1pated dur;ngq’tl’;% tlme o£ project. des1gn. A Thereqfore‘,‘ <
. ¢ v,‘);:f-,_.a‘
_aMproposal mus’t“;n'ot be a straig'ht.aja’c-ket.\ '\a‘ther, 1t must serve a’sbla ®
oirlitial plan t@‘.f- ac'tlcm carefuIIy' and thoughtfully fo rn;ulated | ‘wh:ch w111 o |
, . 9 ; ]
requ1re continuous eva]u.atmn, \rpdat1ng, arldﬁrefqn'ement . :»

LY 3

. : ' ‘ ! (.‘ < . " L / .
v\’JOé‘) Qhangmg educat1on for\: the betterus a herculean task Yet R

.
e = X /

it is happemng all th'e t1me, but almo st always, slowly and\gradually

&

Educatmn calls for behav1oral change, and people do not give’ up. | old. T “‘"

v * L3 . . . \ .
. - . - . - .'*

iwaysm easily, or take on]new;ideas or habits without procrastination! o a

) . ) i_ & 3. . [
; /.. @} : : ot : .

. and f?ometimes- pain, - Theréfare, for a prOJect to’ s}lcce‘e'dﬁespemally Lo e
. : T s ) o b ’w , - . . . N -~
‘one’ directed tq"personal and 1nst1tut1ona1,change, ,1t must be VieWed as
@ 2T S
a long-term 1nvestment Pay- oﬁ' can begm frc(‘m‘the earhest days of
i N _! : - ﬂ
-
A the prOJect ‘but the real garhs lie'in the future, grow1ng llke bank/
o ~ : . *

.‘?\ » o o . . ' .’l PO - l;:

* . b . . ‘. . T ! "“"“
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it respectable a‘ﬁ'd(«precise.

) "Repeaté’d proclamations about the
evaluate proge) cts and programs ar usually

" sounded in the“midst of a budget bafttle, or just

_after one has been last. But thede have been
rarely followed up with the funds and talent
necessary for such évaluatmns. -

WOuld be tenuOus. A sp lelc pro;;ect has
c _nspicuously successfyul) or close to disas er,
before a sbﬁe:;ﬁman wx-!}ll stgnd firm by unqua \ified
fin ngs, for He, knows tha h1s asgessment-may
remature. #Side
patet, but emer
more important

:» The Centrality of People

All the effort, rese'arc'h, and resources called’

for in-any new educational venture should be

"

* . concerned in (ﬁe firstand final a.na;lyai's wit‘l; ‘

o

. . people and their self-realization, w1th ways .

/

. and means of makmg Aa. bocxety morye open and

t

Kumane, and to that ,degree ehriching the nation, " .

amt

Y

(1) Phillp H. Coombs, op. &it., p. 153 % .

R 123




Rationale
(a) Buddhism, the natio 's official religion', provides an ideal

v ° - . B ’ * . )
philosophic and gperational base for championing the ‘cause of ind1v1dug.1 _
v 1 ’ ‘ .
integrity an}zl’ or directing the purposes and activities of education to the -

prf)blems - people. Buddhism advocates
contemplation and deta hment/and, at the same time, positive action
and merit through g od works. It calls for more respeét fbr hmman'

~d1gn1ty, for more kmdness and charity in the marﬁet place, Dr Saroj
r \

puts it this Way “ S o
"With a philosophy committed to n%inii‘nization
of greed, hatred, anger, and delusion, and to
the belief in right deeds, words, and thoughts,

. the feeling of respect extended to’fellow-men
with regdrd to expressjon of ~&1dea.s and action
must naturally be rather strong oh all sides.- ..
On top of this there is also the emphasis on the»
"free ypirit of inquiry (Kalama Sutta), which’
clearly gives recognition to each ihdividual to
investigate for himself before advocating any
words, deedg, or thoughts. Any person has the
r1ght‘ to question, to propose, to experiment and
to come to his own conclusion "Full respect is .
extended to him, " (1) : N\

L

. . N .
(b). Our modern world is crowded with examples f all hn&; of

exl;raordinary ach1evements; in every f1e1d on, every s1de, epicting

pOWer and progress through kKhowledge and educatmn. , New p‘ ojects,
g gv .

. -
R I : - X
: . L

(1) SarOJ Buasri, A Ph11030ph\of Education for Tha11and ~The
Confluence of Buddhism and Democracy, Ministry of Eglucatié.&,

1970, pp. 50-51. - N
- R \ﬁ ) ] \ J\\&\( ‘
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inventions, and research each day demonstrate the indispensability of
education in national development. Yet, education ‘provides rio~guaran1

» . ‘-

' tees; it has had its share of reverses and its moments of %arkngss. B
. - - . a
It remains, despite the knowledge explosion and the monumental
. l . . .',‘ .~ ’
advances of science, an exercise of faith -= faith in the fact that man

- -

can be more than he'is, that there is-some measure of greatness

. M * oLt
within him, .that he is modifiable, and that enough:education of the

right kind is the instrumentality for his self—di'-s;:overy. The pilot:

.
L4

ribed in this document

ms to extend this possibi’lit} of

-

self-diécovery over a period of tfme to millions of rural'village people

who/deserve a more hopeful fyture;




- 3-_ ' ‘ ~ Section VI .
,PROJECT FEATURES AND 'IMPLEMENTATION )
’ -

- ’ ) o

4
' tion approachés designed to contribute to the achievemer_a—t of national

This section presents specific project features and implementa-

»>

,+and prO_]eCt ob_]ectwes and to the alleViation of pressing educational

- . . L] » -

‘problems preknted earlﬁer. It also is intended to be compatible and

*c;onsistent w&:h pro_]ect assumptions. concepts, and rationale described

.
- »
- N,
4

2 in the previous two séctions. It wxll deal with features such as’ pro_]ect

s
s

: N
geographic location- participating institutions and personnel the

- ) v
/ k-’tr:aation of three new educat?onal components or sub- centers, consult-

\

A : : “
. .
. ants and part.icipants, and ofg.an\zational-admini_strative structure:
"‘ .. \k ‘ - . N . .

' ' . _. ‘ b “ -° 4 0
o Co : A, Geographic and Institutional Selection
0 « \\ ! . - -‘-\

This pilb“t\pro_]ect i s'trongly committed to the rural secjor --

]

but wgich particular part of this sector? Listed belov&are criteria
.wHi'cfh‘fg“ve‘been-utlli&ed to.ai}swer t‘his_.que ry.

> LT Ty o
l\Guidin&Crite a S, ")‘ I : oYt

“.,’ﬁ Yo T

.

-

- (a). Tl’ye/setting should be typically {ural in nature and in dire . ‘_
.need of so io-econofiic improvement, . . .

T ) . N ] i N \ . v » “7
\ (b) e location should possesgs a high degree of accessibility

+

-

A

both\ag it relates.to local road transportation and to air travel from

W -




_curricula, materials,

i:ohtrolling governmental agencié% and ministries,
(c) The geograph.ic area should contain a'cbmple# of varied

ihs’titutions directly involved in elementary education, teacher educa-_

° . T Y
P . . K

_.tion, and comimunity and adult education. These institutions, which

'shchtd- be within reasonable proximity of each other (approximately a

one hour's drive), should include, if possible, a uni.versity with a w
B R ' o . .
faculty of education, a collegem;‘:\jion, a teacher fraining Zollege,
.: - l“ Vs ‘

a provincial education office, ,about a dozen elementary'schools, an adult

‘education center, community agencies engaged in gome nonformal ;

cal schools. ‘ : _ - : y = ™
s ‘ ' ' . ! . 2y
(d) The' educational institutio‘n's cited above, especially those '

concerned with teacher education, should posséss a nutleus of capable
& v .

- _ ‘ : ;
and dynamic leaders and specialists who are dissatisfied with current

e

.educational performance, who ‘invite promising change, and who'are

y
anxious to ceoperate with Q‘wer institutions and outmd\)emahsts\g '

addressing the educational. prpblems of the regi,o[n
“(e) The educational ithituti,ons Cited above should be made up” -
. \ \\‘ N Y ' o . s

of \c‘o‘rppe‘.teh\yte chiny 'staffs whé va'rq highly interested in participating

ject that aims to produce better educatlonal

» v . /

in an innovativepr

‘leadership, and teacher training programs.

S ‘ . Lot Y

5
-
A
[y
;\'_\
-3i




’ L)
o
\ . q,i;h' L4
- ) -
i -
e [ e
.
1%
den vw*i . . .

N . »

(f) The pllot'area, %‘artlcularly the educational ms’t?tuttons,
s

should desirébly have a reasonably stocked professional library/ 1 .

printing and publishing facilit}e_s,'afld"a reservoir of resource people
in such fields-as\ag.riclulll:ure.; public health, famil;“p(lanning, pubAli‘c

. safety, mass media, -éommunity 'd(;velopmej_n’j:,‘ and various forms of‘
nonformél learninéré S : : | . .

~

~

. (g) The pilot area 'sh‘o.u.ld,l"if posszI‘e, have availabhle mass

media resources, especially television-and radio transmission stations
b . e ’
' i o L . ,.«\g '

and a local press. -
(h) The pilot area should possesg a regsondble degree of

» -~

security to allow the people employed theré-.fovgo about their work

. ° .
R ! . . . ’

- without excessive precautions and undue worry.

o
-

o (i) The pilot ared should {nclude for new staff reasonably
sé}isfxing.living arh(_ani!:ieé suéh as ~h61l15ing, électriei_ty and watér‘,
‘sboppkin‘éffgcilities,b v elen‘)entary ami se’condary schoolé flor. .childreq of
staf‘f/"members, recreational outlelts,“etc. ‘ | K e

. - 3

‘\ (j) The educational institutions participating in the project
N : -
. B . . . N\ 4 .
" should currently c,ontain, 'o\ be willing to procure -- at least partially

--pfﬁce space, h‘ousmg, and 0therJac111t1es Wthh it would be willing

~ DR . /ﬁl \ \‘ . , ) .I." J
‘to sh&re with the pro_)ect part1c1pa\< - L SRR .- /
o (\\\\ The educ_atiopa_l institutions ihvdlved in the project shomild,-“ g

. \ . . P .

possess potential for considerable gr'owth'a'nd exp,@sion since the basic
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aim of the project is to create and nuri:ure'perménent institutions

capable of mipistering to the condtantly growing and changing needs
. : . : .

| t

.of their region. C e

institutions will fully satisfy all critefia. However, the area that

.pfoje;c-t'bec()rﬁ,e‘s -established (Time Phase II)M, however, the geog phie’

v

of. purpose and cohesiveness.which it will surely require. As the

'
2. Meeting the Critetia *

v

» )

Of the criteria listed above, naturally some a® #e critical

th.an___ others. Natu'rall}:?"f too, no single geographic arga or éomplex of

| . ) ' )
currently most fully meets the criteria listed is the Northeast section .

of Thailand; the institutions are Khon Kaen University, Maha Sarakham

College of Education, gud Maha Sarakham Teachers College. -
Therefore, Eroject activ{ties will concentrate, at least in their
éarly stag€s (Tirr;e Phase I), in the geographic area jmmediately

1

surrounding Khon Kaen in Education Region No. 9 and Maha/Sarakham.

Tin Region No. 10.. In creating new curriculum ‘content and 'materials;

N
o

in conducting workshops and seminars, and in pursuing other project
. : >4 N .

activities, ‘travel time must be kept to a minimum. Personal contact

)

v_ arrrong project participants must be close and frequent, communication

*

open and easy, and specialized?esource‘é, both in bersdnnel and
’ . ’ o v » =2

N A B . .
/ .

Ll

area will widen to include all ‘of‘Regions 9-and 10 in selectéﬁéducatfional

. 4

K Snan it .

46 . o 4
¢ P

. e \

" equipment, readily-avadilable to all if the projéct is to develop the unity

<

v
\

.




-

. part of what might be envisioned as a Khon Kaenf-Maha Sardkham axis.

of these materials are presented’fn the next chart and elaborated upon

.t . A
.

A

activities that aré deemed both appropriate and feasible. Certain

¥ .
ideas and activities which may have usefulness for other parts of ty)e

’

nation will be disseminated during Time Phase‘.II, or, later (Time_

o ]
I

Phase III). (See Chart 9.)

v Thus, the Rural Educational Development Complex (REDC)
! ' \, -+
now assumes a more speciflc_identity:_ The _Northgast Educational ‘

Development Complex (NEDC) Its /Ldentity is not glven to a single

°

ins‘titutlon or campus, but rather to a complex of,institutions and sub-
. ' . [ ] T »
centers, some, already in existence and others to be built, that are 4

‘B. Curric‘;mm Development and Textbook Writing

| ~
Textbook wr1t1ng is a mq;«l‘tl -faceted operatlon. : To make each .

-

. A
/ acet more\\yfv{\a}d clear, tlns section resorts to a formiat of broaw
questions. Before beg\qlng; however, it should be po1nted out that

AN

N l’..

the textbooks, teachers guides, / tésts, and other mater1als to be
Id

’

developed are intended, at least-initially, for only the pilot area. -
¥ -

Administrative approvals requi’{fevd at var-ions stages in th-e development
)
under-subsequen&h\eadlngs of this section.

l. Goals and Objectives: Where to Start? .

)
-

The first task of the pilot project is to concentrate on the—




N ' ' . ' i
- . . . °
« . .

~\writing and development of textbooks and teachérs' guides. However,

to do this it is absolutely essential that general learning goals and

specific studer}r_ﬁ béhavid’ra"q{j‘ectives be clearly idéntified. The curri-
/,cizlum and iﬁsi:ruétiona,l materials cuffeht!y in use should then be
studied and analyzed. Next cofnes the 'difficult..andrtime-cohsgming job

of ;ieveloping a rezjsed curriéulu

designed to ac'hieve the agreed-upon

»
v

_ textboonks. (See .Chét 10.) Just a rapid.perusal of the chart should - .
» ',/r/’ ,_ . ’ . * i
immediately make one point fully obvious: coordma):/on teamwork ‘ .
. ) T e— - ) " i ' . / - o i
and timing are indispensable elements. S l “ - P

) 2. Strategy Options:~ Which'_Approa,‘ch?
: v

*Elementary curricula in our age «<an take many forms: an %
0 . . » . X v N .

»

individual subject;approaéh (e.g. s presenting %ubjects separately such

as Thai, science, ‘artL/ar used-subject approach (e.g., combining Thai |-
— : . . ‘ s '

language arts with social studies); a g\e‘nter of interest or experiential
3 pfoéch (e.g., starting with a child's experivet‘ic'e or strong area of

‘interest, say, in taking care’of a pet or going to market); an i‘ﬁ.‘tegra‘t_;gd‘af/’”
4 .

(.e.g., ﬁ-reparing materials for one particular g -ade level, say

B

. TR s
“Prathom l); an'ungraded approach (e.g., developing m}‘yrials that can .




CHART 9 .

NORTHEAST EDUCATlDNAL /

DEVELOPMENT’ CDM/LEX (NEDG)

TIMEPHASE 1| -\

. (Salected proioct activities e © b
ran &xtegded throughout Education nglons v
‘ 0,9 and .

. ° i _v
‘._( ' TiME PHAS#I
\‘ 7 Rk ™~ ‘
e (\'I\*\% [mmml | -/ (2L \ (Pil tpro]or. ins. in
/--»1 ,...-/ .l . vimityofl(onl(nn
ahasarakha .

/ . ' il | L
. o A ~-’ . m‘m{‘“ \/‘ zvl. ‘ \ l h ):} /10/ - .
- |‘m"'. ,/X ‘ y i ¥ n:mr. £ - |
‘ \( \ {1 J' L) N
M'm -‘ '] ::' \ \ \ \TL !’ :m‘ A y n'v ‘/ ) ‘
Ng N g & a{ '

1 N b

TIME PHASE Il [* W G S -
"'.',;5"1" Sort =P cmcnonanding -
(As pnhect devatops, '/‘ e ' . &
selocted findings and ¢ ] 1"“;;;“&:1’” .
activities arg diffused g MG S uvone ) : : - )
% w

- nation-wids.} - h serd ’ ’ . ) ' _ . B T
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.~ 'be used at several grade levels d ing on the ability and interest

. of individual popilvs); and a duab-track approach {erg.; oneé track for

\ /_/,'/
pupl'ls termmatmg formal schooling in Prathom 4 or Pratho /7'” aM
. another t/rack for students cont/mnag*‘(o po;:»prrmary“levels of N )
. LT h T
educatan). - T , . : -

o : C

co‘nlfagrﬁtion of” approaito o -

‘ : /// | ' adopt is a mc%ét cr1t1ca1 dec,llsion ao lnerhoold be jmade /only af_t_eir. the
‘- ' pro_]ect team has assembleg, has 2d 't : | i'so,u;e;:s the pro_s-ar’ld‘
/ cons of edach a.pproach as: ,they -4 late to Thallap;{, aod has thoughtfully )
congidered several alternatlves s/ should not bf hurried
°

' / it certain,lyf hould not be taken lightly, =

L4
U3 Wrifnqg P\rlor1t1es Where to Begin?

Learnu/g is a'life-long eontmuum, it begms

v

at death Sometimes learning is sequentlal; it begms*w th the Simple'/

\and-gﬁdually moves to the more complex. Thus, we learn "Thaifl"

S before pr,pceédmg to "Thai II" Scope and sequenceWha%mmg‘
l. . i ‘ g o - M

- -

sp1ra1 and structural approaches are generally ut111zed by curriculum

_ J. LT vspeeialists to facjlitate S‘equ'enti'a'l learning.” M;uch 1earning',~ however',
@t . v : . 4
N is not a matter of planned sequence; rather, it comes in the form of ¢
¢ .
t. - : :

freq.uent\ its and pieces, and someti‘mes in 1arge’more or'less
: @ '7\‘;

independe t chunks, related to da11y~exge\r}\ence and to 1nd"1v1dua1 -

~

- . \ ' ) . ~
C\

\interest, ‘needs, and cujcu’mstan,ce Thus{"”%*need“not watt for a\ o

-

(:‘ \' : Y




\
-
[T

S
[ curriculum for adults unt1l ,the elementary cu{rlculum is, ‘completed

/

) Multtple start1ng places can and should be ut111zed \Qany effect1ve
'sc,hool system -- local 1ntermed1ate, or natlonal - cul;rtc{m 3 o

r.éforrri, and c'hange.s in textbooks and 1nstruct,ionalxmaterials, take, l' ' R

. o / ‘ . . . " , . - [} . . T |
. P . L /(‘y/j . ~ N . . ¢ . / . .

place numerous-levels and ,opttma},_Ly‘ in all academxg f1elds at th/e - o

s‘ame time. Naturally, dependtng on a/vv%wtfo/f’f—afctors,”}ogress"i‘n”" ' ’, R

. some ﬁelds ‘will é-peater than in hers. . - L .
' o -, . ‘//',_,,, - - Tt . ‘ B PR
o Rk Extended iscus sions ay/thought /a/re neéded-in a new pilot \/ o
. v ., L N . - . ;
proJect to detérmlne the places -toobegtn teixtbook wr1t1ng ané reform. s / '

C]

Therefore, agaln if is best to leave the fipal decision to the pro_]ect |

»
t " '/ b

-

tea-m. However, t\appears wise to plan the wr1t1ng 7ax<=,/-c1se, on

A Y

. 8 .
. tehtative.germs_,‘ long ‘the lines dlagrammed on the fo owing page. e T

* (See Chart 11.)
s o . ” S o . ' 4

3] © t

. ‘.I«' o S . . - A Y
are gug‘gested. : / . - v ‘ -

. Four (4) maj% starting points, it.'shoul‘d be not'ed, ) /; :

4. KEstablis hing a Curr1culum Devel_pment and Textbook Cénter .‘ o
XCDTC) Whom to Include‘? | o _ o . v

® - . . [

- W

. . - — B . | . . .

L . Textbook w1§’1t1ng involv’es a team effort, There is simpl
. F\ - x “ - ) B > l' -
. much to Ykno_w,/to try to expla.in,/tb illW to amplify; to reinforce,” ~
N ‘to test,:and l’o evaluate for mastery by 3 ag{m e person. But nmbers :
M\_w__‘m“ e <
u ™ w/ .
by themselves do not constltute a complete answer; quahtg is eveen /
P mox"e 1mgort"nt.s Llsted below are Wha}#&houﬂd,be kept npp'er- P
,.’ o . \ kY 4 w——““’\
' - most in iﬁd’m—sel‘eéttng members of a wr1t1ng team who w1ll\be‘part .
- *!: - < ,c 'bf XS J or 0 - o7 ~ Tos .
- 2 ’ \._;—/
Y ' B » . :

185.
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of a sub-center (to the NEDC) to be named the Curriculum Developr;;ent

and ,Te»xtboolyé/en‘ter (CD TC).
) ,

‘

g (a) Cr/l/tefia for Selecting Thai Professional Writir;g Team'
s embers . S
(1) Up-tozd fe -km')wledge‘ in one or more sybject fields; .
(2) A skilled writer.in the Thai lariguage;v _
: IR (3) A reasonable facility in handling the English language;
X (4) A minimum .of five,'yéars of successful experience in
elemeitary education with a minimum.of two years’at the class réom -
“ ) ' . ot v . RN . ° Q
- ' ' : : . ¢ .-
teaching level; v . TR
) . ' . . . ."" . ' . : . " -
' (5) Eref{erably a/minirr“xum of three years of successful
v ex[;erieﬁce in some phase oﬂ‘teécher educa‘tion; K
- “(6) Preferably a Mastér's-or Doctor's degree in the
) - &t . , R s ‘ -
" assigned field of work;, . MY Y i o T
:l- o ’ * R ‘\,‘ o * . '
, oo " (7) A strong commitment to the rural sector; = - /-“ e
. ‘(8).’ A %reativ’c and imaginative flair for-ideas, wri’tin'ﬁ/, -
- T o . LI - e '
' .~ and possil;ly illustratif®n; R - /'
s - (9)~ 'Preférably é.amk previous experience in writinsjﬁ L
. N -, - . . ) v, . . . 1 . - hd . A / ~'K /
~ ‘elementary school materials;, . o ;o
i 7 ) e ) . - //
. ' ~(L0) _;An‘abatlity to work in a team effort;” . /
TR L ¢ -
p (1), A personality and dispesition that fit weil w}/th'lpeo’ple
. . "'\ . -, ' ) N . . * . . ' / . - .
. of diverse cultures; and ‘ . : - o / ‘.,
. o] " - ) K ’ //
N . o . . . “ . . //
. - ~ ld "
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(12) Preferably a willingness to spend a minim }m of tw

LN

years workmg on the project and living in a rural area,
L 3

(b) Criteria for‘Sel)gcting/External Specialists

Foretgrk‘peq{ahsts 'ho are team members should meet aLl

— ——

na m{:\d‘ c?r ‘ria exceptfor the Speaking and wr1t1ng of Thai -7
_ y .

which, ‘of course,
- ,

critefia for foretgn spec1‘

. /

expe'rie.nce in a developmg nation;

. ) \\\
(2) A broad backgrour‘fd in educat‘ion, Lt\h1gh\v spec1altzed

knowledge and experlence in one or more SpeCIfIC fields;
L} ‘

© (3) High qpaltty skills in curricul% development, organi- :

Q€

‘zation, and p'rofessional writing with emphasis on the felementa'rv and
/ T ) ‘A . . . ]
/ teacher training level;. \ ' — 7 v ®
‘,(4)‘ ' A task-orientedS‘gpability‘for stimulating practical
- ideas, ma:king specific 'proooeale, inte‘rrelating" t;?e\%ry. and practice,
.agserting initiatlve, and meeting prLoduction deadlings; and -
& !

| (5) The abllity to work in a help}ng, co_n‘sultative relation-

. ship, without having to dominate, under local lea‘dership and direction,

The cr1ter1a above, to say thg least, constttute a larg"e order.

It is, rather unltkely that any smglé individual, Thai or foretgn, will

/ .
fully sattsfy all of them. They do,, however serve as a guide to staff




R

selection which in the final analysis will determine the productixj\;ity and

worth of the pro_)ect

. * 5, Team quﬁpomtion Who and How Many?

On the nekt p/age is an open outline chart identifying th:;\spemf/f \

-

3

,

‘writing teams and/the recommended nilmber of Thai professmnal e%ca-\“\

\

tors and contract spec1alist,s to be ass

ned to eac{l team (See Chart 12)

» The teams, it will be noted, vary in size\because o} the de re/of im-
. AN .

portance nd complexity attac}qedlto each fi ld of study. The humber

of years fo which each*external specialist wi\il be need also va\es

\’ o ' o ‘ ) \\

(See Chart19 ih Section VII dealing with quantified inputs, ) Since it 1 s\ A

. re'la-ted'to the numbers

as the proj\\ect, g_r'ows» and develops.
R o o
6. Team Lea\dership: ~Who is Responsible? ..
. —
« ,
Each team wil¥ be headed by a Thai chairman. The Thais will ' ’

be responsible for all final decisions in all operati.ona/"/The will do

the bulk of the writing, editing, teaching, evaluating, revisging, and

. ~ ) !
printing of all books. The external speci

sts will assist fin-formula-

ting curriculum strategies and desigas; developing scope nd sequence




;l/d productlon of textbooks, teachers g

! /_5,

student learning activities related td-each curriculum unit; making :
"o ) . : ' . -
available relevant/and up,—to-dat i_nforrna-tion related to a professional
« ¥ . ) ) ) i . .
library, 'bibl}o’gra hie@, recent publlcations/; and research fmdmgs and
. ~ - / . v . 0 f P
o %_;w_s,érving agar ource ﬁe rson to all xmembers of hlS wr1t1ng team and

; ‘} s 3 |
at t)frﬁes, Vmembers of other ams as well : o,
- C. Injgtructional™faterials De'_velo/pment S o ¥
- < (\ - = - . : .
too N All mod‘er?’ curriculum reform movements have been accompay

;’.nie,d' by heavy in ‘t.s\of instructional materials, both hardwafe (machines
y y inp . _

©
- P

ént and programs). More and moré; .

I'd

and'equipment) ?/nd software »(;co

it'is being recogngzed th appropriate materials can help both young

people and adultg to learn faster and better -- a‘_rid often at cﬁe,aperr cost

- - - L . - ) .

- e

in t'e’i',m_s of the amount of leatning produced. Sketchy descriptions of

A thr.ee' current‘programb,s,emphasiiing.média and technglogy are given

. N o
- o
o

A below, . _ ’ . B
) ‘ ,

N

1. An‘International Sampling

. A recent forward-looking and far-reaching handbook on materials

v . . .

and educational technology presents case studies of projects now in

f

140
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- B
. . E
< . ‘
v TEXTRQ
o} ", '
~ Ba o : . h . :
‘g _the full-time pouonnul 1j4ted balow, 4t fe expeacted that esch tess will make >
u field workeors and consultants. Service teams required by the writing tesss
as well ee by other praject activities dnd ccnuxfl are lieted on page 2 of thie chart.) . .
. S -
*
. WRITING. TRAMS et - . . o "
A. lavouace fRts (mwaL) . v . .
¢ ) s.{Chfltein)  (that) |, (That) * -
...... sememmaplducanionee  (That) (That) L R
) R A : (That) - (that) s
- ('m./g) ('Fﬁlll - ! -
. (Extermal -0 :
() ememeoe- Looienne Rl (Thet) Specialier)” . e
(6) ~=eenn L ot (That) . ; St
e) R ' __________;__/___ (Ryternal - /f .
' !pecillht) / 1) ..--,.........(Gb“ﬂlll (That) I
; : . @ eeleeteen it () T
_______________ (That)’ * Lo B - PO
... {Cbeirwan) (m yrlb o . © .
--..--..-.-.-.--.----.---' T (Thai) ) : : (ht‘l‘ll}: : v
] - (%) . N Py -
________________________ |- T Spectalise)
(ht:.n:;l ) i * . o,
" " Speclaliet W - ) -
AND RELIGIOUS STUDIXS) AR “""‘""l | (That)
wiimmeeene-co(Chedrwan)  (man) | @ Ll wae, (TSD)
@) oo R (that) BN SSNVNE S S : (that)
wy .+ (Extersal
ceremmccccscacmanmmcranan (That) R i . Specialiet)
o L (rhat) '
. AN)
() TP cecere  (That) L. mmmn._mn . . ]
(External . (1) o e m___._ (That)
Y memesmessassssees sammsans Specialiet)’| . ,'-“-.“."":. i - -
. MATHRMATICS | - , SN N G e———— L
a . oo (Chaitwan)  (That) e (ThAD)
‘ “)“ o . - (Extexnal .
_____________________ e (Thai) | weass Spécialiet)
( . . (Thai). . N
N \ . . . . I W
) o . (That) - .
NS R ¢ L (Chatomn)  (Dat)
_____ .o - (That) Lo _ o
) (External ) S ’ & (That)
moemooeoeses Tossimoeeect Speclalime) | 7 - e L (mhat)

e 0 A Now T actats A
________________ (Chatrman)  (Thag) |- : ‘Spestalist) N,
..... nmemdeedasamanataaa  (ThE) b . . -

. AY
__________________________ © (That) e eanmeene N
_______ Y (ha) . [oontimed’} - =
e (That) i ’ :
(External ,
----- Aemscebanasecacasnes  gpecialist) :
. ‘ ~
Prop-rtacace 4 . .
141 - . lel




) een i peeigecann s Spactuliat)

- . -

R
. i’smvxczrmcsi
rfrdededeidrink deidoiededriek

.

B, SS MED

o (Caton) (at) | . ) ) Ty

............... rrnneama

) o (Tha)

&) . (Bxtarmal
“““““““““““ “~7 Spacialiat)

) Spacialiat)

D i P gy bmewa

a . (Chatrman) (That)

(That)

(Extarnal
Spacialiat)

3 o
(Chairman) (Thai)

Specialist)

. (Sxtarnal
op---{Flald Coordinator) o ccialfat

o @) ...l (Gpisf of Rergy) (eermal

N iAok

g SUPPORT TEAMS. ¥

‘8. IPRINTING, PRODUCTION, AND ILLUSTRATION | wu.

¢’ o
i) : "(That)

(9) ° (That)

L f

(Excarnul
Spacialiat)

 EDITORS, TRANLATONS. AYD INTERPRETERS //vf Covms |

. - ’ N .
*Soth thesa fialda ara vast, complex, and; throughout the woyld, atill in the sarly stegas of
devalopmant. Thay both iovolve williona of people; thay both requira ‘conaidarable axparimenta-
tion and resssrch; thay both posssas ismsense poteitial. Thekafora, the numbara ssaighed ¢
each taam hera are not commenaurats to thair rtance; rather, thay should bn»lntlrpr,t aa
reprasenting only advance exploratory groupa )/uktnl to d atrace (1) the continuous relacion-
ship between formal end nonformal edi tion, (2) ed fon s a 1ifa<long axarcies, and (3)
the l-'pfrnncl of sducators and nity Jeadars vorking djalnmhu, togethar. o

4(2 SR

1

a —.

-




. \ & \ .
and S1ngapor\e that ar heavﬁy‘,d'om'mitted to 1m‘R-ro\)\e

through modern techngh\o y. Th‘e/rtters, however, .pi\e ent a word of
£ - . \ -t

»

warning:s
, }

L "Educatt-onal technology w1).1 b,mng opt1mal~ben\ef1ts 4 . .
» L wif it 1s~planaeﬂ‘ as pant ‘of a wide reordering 6f . .
. T e - ,qducatlon -= change_] in teachlng methods, in curri-. »

1 - ‘cul’um, in'the teacher's role;, in standards of :

.

‘9 b achievement . ..: o - -
"The basic assumption .... is that technolagy, if
it is¢to substantially improve learning and teaching,
must be embraced in a systém -- a redesign of the '
. /conditions of learning that integrates the reform of .
all aspects of education, "

Bold, innovative ’programs aimed at eccelerating 'vdividual

learnlng and currlculum reform, and at the same time poss ly re-
. »

' _‘ducing financial costs, basically throug-h the medium of television were

-
. q

launched'in Niger i 1964/10‘1'ifthe elementary school level, and in El

Salvadoy in 1968 on the junior high school level. The programs are

-

currently in full swing, and evaluation studies are increasing in

intensity as the programs grow and mature. Both pfograms bear

v

watching; they may very well provide:useful ideas and practioes'for

(1) Academy for Educatipnal Development Inc. ,P Educatiohal Technology ‘

“and ‘the Developing Countries, U.S.” Agency for International R
Development, Washington, D.C., 1972, pp. 9 and 52.

ES . 4 b /

Y
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S

[

"3. West and East Africa

’ ('2)‘ Institute for Promodtion of Teaching Science and Technology,

lo“gy, 6§ened at Chulalongkérn University in 1972, places a high priority
: ’ ' , ‘ ’
in its program- activities, staffing, and budget on multi-media design,,

evall?atior:' and production. (2) The Institute, partially financed by a
. * L .. ) . o v . . .

’ '\l ‘ . . . ~ -
. UNESCO grant, is composed of six curriculum design teams (Chemistry, .

"Physics, Biology, General Science, M;thematicq, and Téacher T'rajning). '

. :
. . q -
and four service teams (evaluation, equipment design, audio-visual, and

n

library). The major curricular emphases are science and mathematics
. .
. - 4

?:t the setondary and teacher training levels. UNESCO support, begun
in Jahuary 1971, is expected to continue at least until the end of 1979, a
¢ : . : ) . ® ’ -

period of nine ygars,

(1) For a do\m{nseﬁtary* 16 mm; film of the Niger and El Salvador
programs, see ''Classroom Television: Instrument for Educational
Change", produced.for'the AID Technical Assistance Burea) by

. the International Cinemedia Center through the Academy for
International Development, Inc., June 1972.

""Draft Workplan'', .Ministry of Education/UNESCO, Bangkok,
June, 1972, i ¢ v ,

! s
s 141‘9 ‘ .




and pioneering curriculum orga’.nization with an international focus, * .
[ [ . )

ot e ’ . , .

has helped to promote a variety of impreesive programs inuelementary\ .

B i .

science in both West and East Africa by con'centratirt’g on five key areas;

N
curnculum relevance to rura\'so\s\eues ‘the dﬂ\overy method, ,low- “\ :

cost student expern;lentatmn matena\\e, econorm§1 soft-cover student

e
- pamphlets (eac‘h\containing a single unit of‘\s\tudy) anck' chers! gu&\d\s,

-'_’and short-term 1nserv1ce workshops planned on a ‘national scale.

Literally, dozens of students’ books and teachers! guid'es hca}ve been
J ’ . .0 ’ »

w;:itten on practical, down-to-earth, topics of e\}eryday concern to

African children living 1n rural areas.’ A few book titles follow:

‘Pupils' Books:

) " .

Making Things Look Bigger - Making a Microscope

- »

Exploring the Local ~Communityb
- A Scientific Look at Soil
- Seeds

Woodwork

Cookiné

Arts and Cd-af s

i

frican. Pr1maj;y Science Program, Progrb.mrmng for Change in ..
Science Education and Inservice Training of Teachers and
Evaluation of the.African Primary Sciénce Program,
Education Developmeént Center/USAID, Newton, 1970,

- t

.

/,




AY

‘Measuring Time .. o 3 . ' -
C . s . ( e S ‘ : - 3
. - » ot C o . a .
- How the Sky Looks ‘ . R '

- Buds and Twigs S Ca R
- Mosqu'}foes 4 -

. LI . \Q\ - ) o !
- Chicks in the Clagsroom o 0

- Colors, ,Water, and Paper‘
. ' L
Wheels o

. : " o L. \ g " s N
few in number and cursory in description, that curriculum im rovement .

-

is hardly possible without the strong suppont of instru%tiqnai\rh erials.

. As the curricu.lur_n w'ritingit’eaﬂlp's produce their hew textbqqks and \
teachers' guides, they will surely call for many kinds of related mate-

. » rials to make the pages which they haTé written éomé alive. All kinds

of 'charts will be needed,. 'rr'lapé, woodeh or soft.-board rheter riles, s g
_groups of st1cks to explain the mathematmal concept of sets, various

I3

b geometnc mode!ls, aquana, penmansh1p wall charts, rdc_k assortments,

‘and three- baht telescopes, téw sto.nes, sand, grass, and wire; and also

-

. , T
slides, f11m strips, overhead transparenmes, sound rec rdlngs, 'and

-

/

X o video tepe. 'Eduqational ri’redia form,a truly fascinating 'pe'ctru N in '
. N M . . . 1 . .
/ . wariety, function, and cost, in the old and tl{:e new, the/"si'mple and the
\ - o . | R ) N ) !

~.

f : soRhisticated.




iy

. Esta.bhshing a Iéural Instructwnal Mater1als Center (IMCS

Iﬁ order to imple‘ment the work of the Curﬁculum Development

<

t L]

organized-and est Blished. As the n"ame implies, the Center will assume

,\‘
. \ 3 . . -

fesponsibilit‘y for tw ,broéd‘,.ihter're\lated areas: instrtictional materials/

.

technology and printin and graphicl arts production. - The Center will \\

»
.4 . o

be assigned the follpwing immediate and long-range functions:

¢

(a) Imimediate Functions, . T o -
(1) To wo®k closely with the textbook writing teams in de-

«

No

signing, pre.paring, testing, eva?uﬁting, and producing a variety of:

o < . .
‘ ! [

instructipnal materials to complement the r}ewvcuf}'icula;
<« (2 To assist the textbook writing Teams with design formats, p

. ! . [y
3 Y .

illustrations, and publication of initial field-test editions and written

v .

-

=
. 7 - : . . .

matgrials] and < .y PR
. - \ . . s

o/
2

R (3) To serx;e.as a rurel extension agen.cy\fo_r- theDepar_tmentr

&

of Educatienal T&thques 1n 1mplement1ng Department poch1es, pro-

P

viding assigned sefyicg's, and coordinatirig central fftce f1eld efforts._
j :




. . 22 !
o , \ -
»

L

v

“K(tl)) ‘L?ng-rarige Fanctions : N

o <
1 . »

’ (1) To continue fulfilling the functions déscrib\ed\@‘ve but

- .

. p U ) . » . e X 3
to extend thdir area'of impa?:t to include the entirety of Regions 9 and

a — . .

e, . !

, - (2) To work cldsely with !:lx'e Inservice E/ducation Center
' v - ' ) -

" (IEC) to improve ex\peri‘en-ced teachers' ktfoyvledge _Va'hd use of inétruc-
tional _mavterials. suita,Ble f-.o'r/"frhéi’r, st;).dents an;i llocale;“.

(3) T‘g coordinate've'ff'orts- with the audio_—v‘iéual and techno-

AN

, ) . . ' : .
. logy centers of the colleges and universities in the area with the intent

.

. ' —"’// ° m’ ©
, of improying services and\thé\quali‘t'y'of teaching and learning;
N ° i T \ ‘ . t : :

N { "~
. g

\N4) To de'velbp and maintain & regional multi-media library,

. Yo prkovi;ie cohsultant assistance vtﬁrdugm\higEW\spegialized staﬁ.f',' t'o\

,

o, ~ . a S he
N ) - 3 . :(-' ‘- 3 ) . 3 | 3 ’
promote and goordinate varied mobile services.(mobile libraries, \

£l ’

(N
-

rotation schemes for 16 mm. films, specialized exhibits on wheels, etc. ),

.t‘b conduc.t demonstrations and workshops, ﬁo acquire and make avéiia‘ble

‘needed specialized equipment, and to conduct in cooperation with in-
. 7 o .
teiésted"in@ividuals and-institutions experimentation and research in
" 1 . - . - v
+ pelevanit multi-media fields. s - )

. ' \

-y




vl

-t

secondary, cg,ational-te mcal and teacher tra1n1ag,l.eve13 -- and in

fact also the un1vers1t_y/1eve1 -- regardless of whetl;l/r t'hey hold the

professional careers in the classroom. To.c

> . . . -
1 A -

s ﬁ&yatid’«learn.

Thailand,. with its 200, 000-plus teacheers on all level’s has for
. 2 ” . ' . . .

« ' ¢ . : . .
many ecades béen providirg variedgﬂrografns in inservice ‘educatior\l\.
. " ) . : \

> .

These programs have been ghrecte

-bu@al‘s\o to teacher trainers,, specialists, supervisoys, an

&
¥

admini;\trators. However, because
personnel, and money, these progra
\ .

a

) N . 2 .
. gcope; and effectiveness. A more ?cohprehehsive"gld systematic

|

/
_-approach S badly needed. Unless sucha program is soon forthcommg,

-
[

. there is ‘'small hope of upgradlng the quahty of the nation's 29, 000 e&e-

mentary schools where thousands of teachers are still unqualified, and
where'thousands more are only partially effective in terms of their true
) ‘ »

,pote ntial.,

14y




a

’

schedqled and sy te'. at}c bas1s.

e @ BN

. -Establishing an Ins®rvice E,ducatio:Center (IEC)
v ".- K . ® \

. For insexrvice education to be productive, .it must'be realistic.
. ‘Y . i s ’ N
. LT /.

Fl

. "To be realistic' it must take pla'ce ip an environment that deals directly T

- 3 ! . \\ o
¢ A d

‘with the kmds of problems Wthh the teacher faces da°ﬂ\y.\ The NED

therefore vc?tll 1nc1ude an Ins\.erv <Edet;@.?10n Center\(IE%), wh’ h w111
. ’ - L - /\

a_ctua_l‘ly sew a sub center to the total complex.

S - .

o

(a) Basic Fumct;on's'l—@“the _Center oL

-

(1) It will provi_de co-ptihuing._education /fc')r/éat'ch“ers b‘n”allf’ ’

1evelsi .for 'gupe'rvismrs ahd;sp\p}ialisté, for ad t;éduc'atien%dk eot&'lrr;u

nity 1eader's and for sché’ol admlnlstrators.

1
¢

(Zu)ﬂ 't will; re\-cycle teachersvand\\otherf\;ir_ofessidnal edii"ca'-'-\‘
| I | ;

W

s

Y

(3) It wull, serve as a rural ser\wce and liaison agency ‘for the

- N . y ¢,9 . i . Y
- iy ” .
ll - ‘ < \ -

Department. of Teacher’Tram ng in irﬁ"plementmg 1ts p011c1es aund ob_]ed’-
Vo
t1ves, and in sharing its glgantlc responmb»ihty for upgrédlng teacher

\

quahty on a sy ter‘nat1c° and decentrah%ed ba81s.

T _ . »

{1) For a deta11ed description of a’ recentlyo planped natlonal re\cychng
plan, see: Alice M. Miel and Henry J. Rissetto, A Studz\of‘ o
- Culrrlcular and Fac111t1es Factors Relevant to a Proposed,Edu-
) catlon Orientation Center at Bagamoyo, 'Tanzanid, Teaachers
College, Columbla Un1ver31ty, 1970 S \




o,
%
oy

- v

. (b} Charactenstms of the Center

©
-

. T
L (1) The staff will be composed of some of the nation's best

PN "v

-
[

and most experienced teacher trainers representin_g all section of the

R . 3 -~ . "
. _ A P .
countdy.., . S ‘ . .

2 "
- Lae ~

Te

- ‘(-2)‘ Teache rs (and othérs) invited to attend the Center will

. . .
hC - - » .

-exbe.riénce living a.nd learning with fellow teachers in a new frame of
reference, basma.lly rural for a penod of four to six weeks where

Lo ® . ~s
N Y -

{i) they can evaluate’thTe effectiveness of ‘their teaching in their home

e - ‘ »

\\ ‘ - 1 . - .
setting,” (ii):share their professional experiences with other teachers

-

4 o

from other schools and regions, and (iii) planﬁays and means of

©

_improving their Performance after they return,
. ' F'-o e :.,. h ) R
(3) Teachers wi}l,‘be given experiences that encourage them

® o

4 ‘ . . N
to.appraise the welationship of their teaching to national objectives,

;. | — e 2

values, and agpirations.

o
» -

a

(4) "Teachers will mix .freely with a diversity of peop;le

T

representing fnany diffexent sections of the}‘end, and hopefully develop

a deeper awa ren.es.'s\of the need for cooperative planning and national.
T B ‘ 5 ] Yy - 3

a

’
»

. unity.. a - .o .
. e 3 ' i Pl .
“- L% . &
Lo i L= °

(5) Tea‘chers will be given short-term content cburses to

=

El

» . \

v

update the1r kn0wledge 13 speC1f1c subJect -matter fields.

I
& . . -
s

e
(6) Tea?hers will be exposed to new and 1rnproved methods

5
- \}

chching which ;call for the use of a variety of educatronal a1ds




RS

Y ‘
combining the-best of locally-made materials with the best of relevant o

- - : § N

b}

technological media. ' ’

R ) ' . *‘: . » . . . s 4 '
R (7) Teachers will ffered opportunities to discuss with

o/ a¢= . \\\ & . G

-, their instructoxrs, specialists, and possibly ministry and regional

officials the s.pecial personal problems and di{ficuities which they face

“ i ‘ AN

in their local situations.

o
» .

ZJ' ' (8) . The teachers and staff will be learning and living in
14 7
o physical facilities designed to be functional in purpose, attractive.in "

vdesign, and economical in cost with the hope that sp‘ecjally-designed '

. : v N N 4 [

facilities for adult leatrners might serve as a mo?el, with appropriate
% . , -~ .
local adaptations,. for the building of similar facilities, or remodeling

| : . T

. ! » (
of existing onés, in qther regions. (1)

- .o .
. (9). The téachers, by virtue of.the prograr, facilities, and)

susrroundmgs, will be afforded oggortumt;gg Egr relaxation, social

act1v1ty, and 1ntrospect1ve thought to balance the inservife lea rmng, to
q

o -

refresh the teachers' outlook and morale, and to make the tota[ exp«a'>

* ‘rience en_;oyable as well as profitable.

-
\ . Y , . - !
LR . , \ .

2.. A‘;Broad Plannin Approach for Desmg an Inserv1ce Center "

/" .
L—' As both the o erall popul»at’ion and the number of teachers in*
% .

, '_I‘hailand contlnue their r-apid growth, a deMzed inservice plan

- G

" (1) For a detalled scrlp‘taon of the _planning for such fac111t1es,' see
b Ibld. ) pp 3 ~ ‘
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for ré-—cycling teachers correspondingly grows in complexity and

urgency. L.ocal educational regions must be given more authority and -

’

resources which they must match with increased responsibility and 7
glanning efficiency. The IEC can usefully serv;a as a national prototype

for the developénent of such a decentralization scheme.
Pfoperly’planne’d and developed, tl‘m’e IEQ can.:-f%ave powerful

impact on quality, in ed&;ation both' regichally’and nationally. Skillful

plamﬁngigal}s fq-r ima{g&ipati\;e answers to queatioas‘that ;:an be cdtego-

rized under three broad areas of des‘ign:f‘ o

1

(a) Conceptualization Design

e 4

What are the fundamental and subsidiary roles of the teachers,

éducatiopal specialists, and administrators in Thailand? Wh_at are the

f R + s,

es that the IEC would serve? What kind of atmosphere -

= .

\

various purpos

would contribute to the fulfillment of these purposee? Who are the
. : ¥ : ,

teachers who will be coming to the Center?. How many? For how long?

At what intei'vals? What"are their backgrounds, expectations, and needs?
. ) . _ :
What outcomes are expected from the Center ? What kind of organiza-

~ tional structure and staffing pattern is required? .
. 2 } ) 1 . ‘ . “

", (b) Curriculum Design

' What kinds 6f courses are most valuable for gxperienced
i A S \,,. .’ R - " ‘f \\

teachers, rﬁosg oﬁ‘wh"“‘ém,'come from the rural sector whers one of their

“major réspons,ibi;llii:ies is community l‘eéd;ei'ship?' How should these
| 183 ’ |
o /‘ - . |
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» . . ) A
) ‘

courses be taught? What kinds of co-curricular experiences are needed?

s - . &

" What specialize& equipment ér instructional ,métériexvls. arerequired? How .
“ long should the courses be? What lnnove:tions in eﬁ?ﬁﬁm method, 61‘
facilities' should be introduced? How ghould teachers be selected? How
should“they be groupedf‘ What new arpproaches can be introduced in time-

- - tabling or scheduling? - - /
: . | - B I

(c) Buildir{g Design : - o .

How can the physical facilities be adapted to fulfill the national

‘purposes. of the Center, an(ﬁ ‘also to enhance the effectiviiness of the curri< -

[y

.culum offerings? What special facilities are needed?. How can flexibi- .
lity be given to space allocation and managemént? How can a building be

‘\ made function§l, economical, and yet attractive? Hupw can a master

i : . .

‘ : - ‘ Y :
building plan provide for both current necds and future cxpansion? 'What .

. o ' [ o ' N '-' pee e, W o, “" . R
kind of a stbry should the build{ng facilities tell? * A%e there existing
y : ; |

buildings that might be adapted and remodeled?

|

]

These are the kinds bf questions which .need to be.answered in’ |

" / . - > .
specific terms by Thai leaders directing th'e project in the field and in
‘Bangkok. As answers are found and approvals received, a site should

' be selected, educational specifications written, schematics and working
» I ‘ . ) .
drawings developed, construction started, and educational ‘programing‘

expanded and refined.
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3. Sub-center Summary: A Diagrammatic View

.
-

The IEC is the last of three centers around which mé.jq(r activities

] )
.

will revolve in the Northeast Educational Development Cbrﬁplek (NEDC).

2N +

The two c‘hai'ts which follow (See Chartsl‘é andl4.) present' a diagramma-

¥

tic view of these centers, first in blown-up scale and then as part of the

_total geographic region. Administrativé'considérati'ons, yriority order,
: 3] P g ! P ¥

I3

N " s .
and estimated costs are treated in subsequent pages of this section and

the section: ghat follows.

., 1

N - E, Consultants and Participants -

a ‘o

1. Short-term Censultant-Thai Counterpart Teams

©

4

The khowuledge explosibn, which has ?hshé'réd i’n oursmodern,
& T . ) °

e, has alsd bré{Jght with it the néed for deép and narrow
‘ L ¥

sultants are little more than cafri'ei‘sr of the ubiquitOus ‘attachd case,and

. [{ ’ .
impressively styled name cards. But they can be more -- much more.
Effective consultants who know their business, and who e#h impart it,

@

can accelerate progress, telescope time, and save nations or institu-
. . L. H

 tions literally rhillic:\xs of dollars. Thus, it is not sufprising that |
. a4

'Q L4

consultants, or whatever name they aré assigned, are on the run‘every -
: J B .

t

.‘ day, in every corner of the world, advising vonv topicst"as“d'iv-erse as

By
r
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. . ; .~
;:surgical operati-c'ms, »d.am consgruction,. ’m'onetary in};estment, pollutipn "
eradication, and stra.tegi;es for' war a_nd peacé;.l~ ‘ o o
This pr.oj_ec”t m earlier pages has called fdr tl‘1e.us,e o‘f consgul-

] ¢ -

-

> ~ *

’ . ° ; : . - : . S -
' tants or specialists'on a long-tdrm basis, that is for a period of two
. ‘; S - ‘ \l.'- ' -

or more years. This section