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ABSTRACT ' . ~

3
A AN,

Parect ILuvolvemsnt, Parent-Teacher Interaction, and Child Develgprent

B ‘ 1 .
Early interveation research has demonstrated the importance of

. parect involvement in child care aad education and, the potential
o . .

!
fru%tfulness of parent-professional interaction as a cost—-effective

v

method for influencing child development. The three related papers

.

of this symposium report a mpdel, methods and research on paremt

f ‘ -

° . . .- .5 . - z

involvement, pareat-teacher intéraction, aad child adjustoment and - '
. - .

achievement. The developwent of the project from conceptualization

-

of the domain, d%velqpment and analyses of methods for data collection,

to the ana;ysié of correlations of parent and teacher variables with -
¢hild adjustment and achievament will »= described.
.' }

i

-

. * . ’ i
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arent—-Teacher—Child Interaction Reseacch:

o

A Ratiopale and odel

Earl S. Schaefer

R
g

son paren® and professional involvement and interaction in

~ /s,

gggg&og/qf,children shows promise of contributing to
e L

&y

=

“

,‘/eﬁild development and to parent-centered health and

; : ﬁ,ﬁf‘lﬁ . Yo ) )
zegtlon programs. Extensive research shows that parents are influential
; ;

RN N

4

in the child's intellectual aevelopment and school achievement (Cullen, 1969;

Dockrell, 1964; Douglas, 1964; Hess, 1969; Schaefer, 1972; Wylie, 1963).
Research on paren;#éentered early education progfams (e.5., Gray, 1971;
o / { * N .

Karnes, gt al., 1970; Levenstein, 1970) and resezrch on involvecent OF
[ [

.

parents in the solution of behavior problems of children .(Brown, 1971;

- | . .

Johnson & Katz, 1973) as well as recent analyses of parent involvement
5 o

that view parents as students and teachers (Buchanan, Hansen & Ouiling,

1969; Hess, et al., 1971; Della Piana, et al., 1966) ,suggest. the n=ed

for more detailed research on parent-professional involvement and
S )

. . » .

interaction. s
s -

-

Figure 1 suggests that characteristicg of parends and teachers

g T T e e e ey ,

influence both their direct involvement with the child and their interaction

/ .o

with one anothe¢. Vectors hetween involvement and interaction suggest

that bot# parent and professional involvement with the child might

be influefced by their interaction with each other, i.el, parents might
- * !

¥

influsnce teacher involveweat with the child aad vice versa. Finally,

Figure 1 suggests that parent and teacher involvement influences child

ERI
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daveloprent and that the nature of the child's development may, in turn,
7
)
influefice parent and professional involvewent and interaction.
- - . . c \
- Resaarch evidence of the importance of parental involvenent and
N . .
of the effectiveness of professienal support for such involvament

-

contributed to the development of a 1974 OFEfice of Child Development !

tatement of Priorities with a focus on child development .and” the family.

.
s

Among the issu@d raised were: IssSue 1. How families cope with external

institutions to meet their needs in socializing the child; Issue 2. How

®

families do/do not interface with the school and other social institutions | o
- — ~
in socializing the child. e B i
< o T g . \ .

. ~ ]
OCD strategy in a six year commitmeat to family research included
!

the Eolidwing activities:
A -
- 1} »

1. Support for ". . . tesearch projects in which the problems and Ebe

parametars of the problems concerning the interrelationships between

1 L] * .
children, ramilies and institucions are identified; descriptive correlational

s 5

"

data on these rclationships are collected and analyzed; and hypotheses for

future research are generated."
“ 2. ". . . generate testable hypotheses regarding the appropriate

locus and type of intervention services that will improve the interrelation-

* . . .
ships between children, families and institutions." x s
*
: . 1 [ o 1y *

3. ", . . support projects in which hypotheses are.exparineantally
tested and the feasibility of specific progrém models is demonstrated
(pilot studies.) ..

oot 4, M. L. fulld scale_de&onstratioﬁs of promising program models."

5. ". . . provide guidince for program planning at the national

&
.

level." ’ ! T

3
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2]
. A three year Parent-Professional-Child Interactlon and lnvolvementr

project has been. supported by the OCD Family Research Program since
. ¢ [ )
June, 1974, .The first year of the project——primarily davoted to

,conceptualization,'measurqment and hypothesis developrment--will be

.reported in the other two papers of this symposium. The second year

ERIC

TR

'

Y

evaluation méthods and in planning a school ~ntr¥-age intervention
@ . ‘ '

) . ‘
of the project has focussed upon testing Qz?otheses and research and

- B

project to be launched in the third year. Thus the activities . *

and schedule of this project have corresponded closely to the OCD :

L
issues and strategies.

Following is a brief description of activities of the project,

conclusious derived from angiysis of the.first year's data, and tentative’

concdusions from the second year. Our plans for the third year intervention
) t

-

research will also be outlined. . - .

.

First Year Study

1
¥

N . -
The major task of the First year of the study was conceptualiZ%tiod
il !

_and mezsurement of components of the parent—proféssional—child interaction
‘and involvement imodel shown in Figure 1. Davelopment of interviews and
inventories for parents, children, and teachers and the factor analyses
that have isolated major @imensiéns of parent, teacher andgchifd aétitudes

are reported bx,Edgerton (1976). The samples for the major analyses
“5 ’ ' * N T
consisted of bldck and white teachers, pareats, and children from a N

b W

southern university town. The' extremely heterogeneolis samples, including

many university staff and faculty in the white sample sand many welfare

- *

and wdrking class Families in the bllack sample, have produced

» .
Y

significant correlations among variables that may not occur in morte

representative populations. Correlutions between socio-economie¢ and
£ 4 .

|
|
’» . . . i
|




6 7
deonugraphic variables, puarent interview variab‘.esa and  the children's
: ' 9
| ‘ | .
; acadumic coapatence and classroom adjustment arg~rapo§ted by Lowman (1976).

- . Results from the [irst year study found relatively lo® ;nd P .

insignificant correlations of teacher variables and of parent®teacher
‘ ]

-~ interaction variables with child adjustment and achieveuent variables.

4 -

However, relatively high ahd significant c¢orrelations were Eound
- betwzen parent involvement with the child in the home-~iancluding -

parent's educational philosophy and provision of home and community
-~ -9 ' k-1
! educational experiences-—and child outcome variablas. These findings

oo \ﬁpggest that academic achievement might.be iﬁprovéﬁiﬁy strengthening

. .. s —
parental involvement in the child's educatioh in the home. The model
- LY . -e
for parcnt—teacher—cﬁ&ld interaction showd in Figure 1 might be usad
\ N 5 \ - N .
to plot a path for intervention through the schools as follows:

\ , . :
Intervention to change school and teacher variables that would change
- = v 3 \

B — i

T

: the goals, quality, and quantity of parent-teacher 'interaction in order
' ] T
1 . . + é‘ .. 1 (o]
to strengthen and support parent iavolvement ingfhe child's education
.. B &

- . 3 .

¢ ]
* &
in the, home in order ‘to improve the child's academic competeuce and
\‘\ . . .
N . ) A - v
adjustment. . '
- N - — * *

4 - \ kY

" ) - > . * . :“l . .
“This path is based on the hypothesis that intervention in the
-

| . h1 .
school aimed at developing parent--teacher interaction that supports

ild's acadenic

¢ parent involvement with the child would influence the

g }

nnnné}fwﬂF

competence.. Supporting this hypothesis are evaluation% of ?afent;centered
early intervention (Bronfenbrenner, 1974) which show th%: étrengthening
parent involvement with the child is an effec®ive way\tqﬁghange child
mental test scores. ‘The demonstrated cEfectiveness of wo;ﬁ%ng through

3

j . . ~ {
.. - schools and teachers to influence parent involvement would also support

9 - ' '

g 7,

ERIC S : ,
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E parental €ducation of the child in the nome and community and through

&

't . . 'Y

- a donceptualization of the schools as a potential support system for

the mass media. Of course,,methods {or supporting parent involvement

p .
apart from the schools should also he daveloped and evaluated. .

-

-

Secowd Year Studv | ")

The second year of the project has been d951gned to test “the methods

-~

and hvpotheses that were generated durlno the first year, to ettend T

the methods anf analyses to new problems in parent—teacher—chlld interaction
and involvemernt, and to exténd the reaearch to more regresentatlve

samples. Methods used guring the second year are listed in Figure 2 (see Page 3).

PO >

/A Survey of Parent[Commu%ity TInvolvement wa$é developed and‘factor
analyzed separately for 320 teachers an¥l66 principals. The' survey.

as used to determine the current level of parent—-community involvement

[y

in the schools and also as a basis for sample selection. A specific ‘

-

finding suggests the nted for interventiofd to improve parent—teacher
. ] v
: . .
interaction in the schools. When principals wera asked to rank order b
- Y o
goals fer parent-teacher interaction, zoals ranked most important were °*

to intorm the parent about the  child's school work and to gain pareutal

K
£ - . .

support Eor the school. The goals renked least important were to provide

- > .

«support for parental educational 2fforcs at hoire and to gigcuss homa
T N

- »”

related problems. Teachers ranked informing the parent abouf the child's

school work and dquussxng school related problems as the most :important
\ A
and providing support for pdrental education eEforts at hone as the least

1 L]
. .

.

important. ‘ Y. -

Thus, current goals of educators in parent~tgacher interactions are

focussed upon-the child's schooling and upon gaining parental sebport for

I
b
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-]

the school with Lirtle emphasis on the goal of providing support for~ |
4 * o« . : S .
e . ~

. r w M "
the wavent's educational role in the home. Both parent-centered

4 .
early intervention programs and the research on family iunfluence
on child developaent, including findings of this project, suggest that
, , . L
the goal leagt. emphisized at present should become the major goal of

the professions and institutions that relate to children azad families.»

-
?

[ B LEENY

1 .
Plans for Third Year Inter¥entioa Study . R

L . ’

s

. . . .
Findings that parent involvemeut in the child's education in the
. .
home is highly related to the child's academic achievement mo tivated
: ’ y Do T -

»

the design of the intervention research project, a principal componant
v ' . L .

PN . Y

1]
of which will be development of a role of pareat involvement consultant

: e - . . .
to the school. The limited time for outreach to the home that is

.
» -

) . g T —
wsually available from teachers suggested the use of parept woéluntedrs™as
8 pareat > ¢

- ~

- e

. . e . .
part of a classroom parent involvement. team that wi}l/include teachers,

The role of the

» » »
voluntears, and parents of the children enrolled.
. ' * '

parent involvement consultant will be to. develop

-~

S

in foué schools. The

/‘v

’ -

. i

principals, teachers, parents, and children in four experimental and

four cygntrol schools. -

amble selaction and recruitment. From fhe Survey of Paceat

’ ‘ qQ .
and Community Involvemept, schools will “e lopated, in which the principal

Pl 7 -

) . . . Y N -
and kin&grgarten teachers are willing to pargicipate in the. parent

.

>,involvement project. An atteupt will be madp to select matched pairs \
/

I of schools from rural, small town, suburpan or urbaf communities

\ |
'




‘ .
- v
. . .
" 9 -

i

. . . [
[that are similar i% socilo-economic status. Project staff will, explain

garten

4

the proposed school intetvention project to the principal and kidder
. * . LN -

\\
teachers aad will ask them to agree to participate,,a&tgr‘ranﬁom
’ ! L3
assignnent, in either the experimental group or control group.
. . : j

They will be told that if the project is successful and if additional
funds are available, the control.schools will be offered the program

#n the following year. From the spring registration, a stratified

*

raadom sample of black and white parents of first-born and latgr‘born
© .
nsive pre-test and post-—

boys and girls will be recruited for the inte

.

. test evaluation sample. )
“ ! ) ¢t
After assignment of schools to experimental and cCoritrol groups,

-

the cooperation of the eggeriméntal schools' staff, parents, and.community

will be sought in implementation witi an quhasis‘on recruiting four

« -] -
voluntears for each kindergarten classroom to serve as outreach workers,
o Lo

- Parents and childrén of 100 exparimental and 100 coatrol Eamilies wiiir

y‘

.

be pre-tested and post-tested. Principals and teachers will a%so be
Iy # 4+
pre-tested and post-tested with the methods devealoped during the first

two years of the project, Group test data will be collected on all
1 - .
. o )
children ia the target classrooms and on the control group in the 5pring

in order to ‘determine the effects of the program upon academic achievement.
N ° . . -
(N -~
the children

Major ohjectives of the prograz, Program objectives fox

1) to enhance the child's motivaticn for learning; (2) to enhance
) ning

.
-

are:
academic achievement; and (3) to influence the child's ctlassroom

e g 1 Sy o

adaptation--ad justment and achiéverent~-by increasing his ability

e —————_ [P . .
sipate in the kindergarten program. .

E

to partic
\

-

/




;Parenu.obje%tiveg‘of the program are; (1) to inérease parent
) . .
knowledge of the importance of their role in develobing motivation,'
tskilis and behavio?i that will contr}bute Fq the child's school success;
. (2) to iﬁcrease parent's knowladge, skills, and application 6£ me thods
and‘materials that will contribut? to the child's mgti&ation, language

skills, and atademic achievement; and (3) to strengthen the parent's role

as a facilitator of the child's learning in the home, in the community,

." through use of the mass media, and in the school. . .
‘ T ' , )
Teacher objectives are: (1) to increase the teacher's understanding
A\ . 4 * N
.\\ \ of the school's role in strengthening and supporting the parent's role
v*\‘ in the child's learning; (2) to increase understanding of methods and

materials for involving parents in the child's learming; and (3) to
develop\knowledge, skills, an% motivation required to participate
- :

' Sy ... . s .
in a classroom parent involvement team consisting of the teacher, volunteers,

2

¥ o .
and parents of children in the classroom that.is designed to increase

~

R communication, cooperation, and collaboration between the school and

‘

* _i the family. The school-wide objective of the program is to increase

- e — ¥ _. . v em— :: ‘!.f‘-'? ot . . ¢
- the contribution GOF thH& tchool to the child's_learning in the family,

communi'ty, and through the mass media. S

» *
iy —

- , Implementation of the interventioa project. A summer workshop will

‘oA . ~ '

Ah‘wbg-develOPed for the experimental school principals and teachers to’

introduce the project's objectiVés and methods.
! &

A workshop will also

0

L]

be developed in each of the experimentgl schools for volunteers and in-

&

terested parents who will begin planning for implementation of the prograu
R , N 3 R
‘with the prinicpal and teachers in that school. |

.
- - . <
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The methnods %ﬁsﬁ to communicate with parants in the experiwazntal

classroom may include both large and small grecup meetings, parent-

N I

teacher coaferences, velunteer visits to parents, and information mailed
l ) -

or sent to the home throiigh the children. ztailed planping for each

classroom's activities will be done by a team censisting of the teacher,

volunteers and.pareats of children in the classroom. The project staff
. : - j

will visi* each experimental school regularly to provide training,
3

1

technical assistance, and consultation on program development to the {
school staff, volunteers, and parents. 4 flexible approach to achlev1ng

prozram objectives.will adapt to the needs and interests of the participants.

A formative evaluation will document program implementation to provide

a basis for evaluating the relationship of program implementation to

P

the achievement of program objectives in the different schools, classrooms,

and families. = ' e
¥ .

Evalua;ion. The objectives of the prdgraa for children, paréqts,
teachers, and schools will guide the pre-test/post-test, axperimantal'éroup/
control gréup eValuation of the intervention. Methods that have been
developad during the first two years of tbe praject, in related evaluations
of parentlinvolvement, and in <he School Socialization'Séudy funded by.ehe

Family Rasearch Program of the!Office of Child Developmert will be :

evaluated for possibls use in this project.

*

The hypothesis that educational experiegees in the home and the
parent's educational philosopay influence’the child'élintrinsic
motivation for academicgachie&ement as wall as écademic skills has led <
to a2 focus on dévelqpiué and amplifying the child's interests.

Methods for evaluating the child's interests wmay be developad to serve

-~

14




12
1} - . . 1 . ©
‘ as a guide for individualized education of the child in the home-and in

the classroon. Parents muy be involved in the evaluatioz of the child's
% . . ., ey
interests and skills to focus their attention on th=2 child's individual

’ needs and interests. Tests of academic skills will be usad to determine

the effects of the program on academic achievement.

L3

Erom the extensive parent interview developed in this project,

scales that measure the pareat's educational philosophy and educational

exéeriences of the_éhild in the family, community and through the mass

. .. . ' t .
media, will evaluate changes in the educational role of the parent.

Effects of the program will also be evaluated in terms of changes in

parent involvement with the child's education and in parent—teacher
) 3 ! @
interaction. ¢
) Al
Teacher inventories on parent~teacher-child intera%tion and involve-—

-

pent will also be used to evaluate program effects. Reports of the

. nuzber and types of parent-teacher interactions, will also contribute to N

1

evaluation of teacher and school effects.

Possible continuation of the project. The school intervention study

has been designed to serve as a model of a cost-effective feasible method
. RN ]

for providing training, technical assistance, and consultation that would

. .

(1) improve communication, cooperation, and collaboration bétween schools

.

+

and families aad 2 streugtﬁéﬁ and support parent involvem;ng in the
: & "
., child's learning in Eﬁé‘ﬁ&ée, in the community, and through'thé rass
media; If the formative and summative e;aluations of the program agg«ﬁ‘ o
\ A w .
favorable and funding .is obtained, the gxperimental children and fankilies *

‘

will be. tollowed to determine whether the program has < continuing effécp &
. 4 . ; ’ Ve x'\\n

on parents and children. The extent of coatinued emphasis on- parent e
. 3N

N .

ERIC | 15 .
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involvement by the erperimeatal teachers and schools will also be
y : ;

deternined. Lf the program is successful and funding is available,

Y

the peogram will be offered to the control group and to additional

schools, incorporatiag modifications sugzested by the experience of the
first year of intervention. Descriptions of the methods of the inter-
vention and developmggt of :a training program for personnel who might

offer similar training, technical assistance, and consultation on
-
parent involvement might contribute to the development of a new rale

.

of parent involvement consultant to the professions and ingtitutions that

. . - . « 4
offer services to childrea and their families.

.

Lo . H
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Measurement and Factor Avalyses of Parent, B

-

o - Teacher, and Child Variables

Marianna Edgerton

" 1. Introduction

>

An important and persistent problem in the social sciences is
the need for adequate tools to measure attitudes, beliefs, and behaviors.

A ‘;' - .One purpose of the present study was to conceétualize the field of
© ) ! . )
home-school relationships and to develop reliable instruments for

parents, teachers, and children that would measure attitudes toward
£l e ‘ . +
home-school interaction. Questions were included about educationdl

' .

. beliefs, goals, and responsibilities. A particular aim was to ° .

describe expectanties that parents and teachers had for themselves

<

and cach other in terms of their roles in the child's education.

~ . 3
E— Another goal was to ask parents, teachers, and children about
\\\ ~ - . .\ . 3‘.
~_Specific betaviors tuward—each—othar R : !

—
! ~

' In ouf project, data on these questions were sought to help

\\\ — * © .
determine the feasibility of an dntervention program designed to

m——

. —
increase collaboration between parents and teachéfsw .These instru-

- ) ‘ \~\\\.\\ ]
ments will also be used in pre- and post-tests to measure changes "~
. ~

-

in attitudes and behavior that might result from such an intetyantion

program. It is hoped that other researchers may find the instruments
useful for their purpgses. |
2. Format

A

-

e ld
Summative or Likert scales were used in the inventories, consisé&ng

. - ¥
. / + . 3.
of 3 or marc items to which the respondent was asked to state hls degree of
) ! vy 7T

\
e . N
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o | ‘ . : - .

-

" agreement. Five response categories were provided: Strongly disagree,

Mildly disagree, Nor SurF,.Mildly agree, Strongly agree. - Thése
~
five categories are scored 1 to 3, respectively, and the summation

of the individual's responses to the separatz items in the scale

}
becomes his'total scale score.

&

Inewriting items, an effort was made to refer to specific !

’ s

-

observable behavior rather than to ask for global judgments. .

Conversational language was used rather than more formal expression. ®
i .

Use lof first person was preferred over third persom.

Ttems within a scale were as homogeneous in their meaning, but

7

) as varied in their content as possible, in an effort to make the el o
b ' ’ . .
scales relinble without being more redundant than necessary. The ) .

. [y .
N -

i ]
items of each scale were interspersed with items from -other scales

w8 . :
in the administration forms of tha inventories. This was done
. . .
' - so that the respondent would come dpon eich item with a mental set
- ~ hd

ko
9 i .

not colored by having just answered . similar item, so as to make
- . .,

Y

items more independent.

3. Procedure :

: . .
' N ‘ ,q\
h . . : . - Q h
v The first step in developing the inventgries was to define and .
. ) ‘ e ,
explore the domain to be covered. A large staff with varied
Yaterests and’ experiences reviewed the litcrature on parent-teacher
. pie ~ ]

relationships. _
; N : .
By general consensus the following areas were initially chosen

. for scale development: levels of contact between pareants and teachers,
- ? 1 -y . . .

the nature of the contact, satisfaction with the amount and quality

of intervactioas, ways in which parents help in the schools, mother's
N v o
[\ v

o

T
s
¢
i
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role as educator. Fmphasis was placed on barriers to interaction and

involvement, awd philosophy and goals of education. ~
’ - ‘ *

| Instruments were first developed for parents and teachers and
: ¥

later for children. Many scales were identical for parents and texchers,
, some equivalgnt, and others specific to the two groups. In éhe
interview for children (grades 3 ;0,6) mosc‘o% the subject matter
was in simple question-and-answer form. The five categories for the:
answers were large NO, small no, question mark, smalliyis, and large
YES. In additien go our own questionnaire, instruments developed . ©
by the North Carolina AdvancenentJSchool (1974) on Attitudes~£owar§

e

) . Teachers and Attitudes. toward the Learning Process were adopted for

’

- ~ -

use in the child inCe;view. \

;fa .
For par&uts and children, items were printed on cards. They wére
M & |

"

read to the children (and to the parent if litérécy was in doubt). Pockeks

were made from blue denim and labeled with tha five possible responsas,
“ . P A L T R
and respondents were instructed to place the cards in the appfopfiate .

-t
~

pockets to register their agreement or disagreement with the statements.
Teachers forms were self-administered inventories.

o~

v

For variety, all three groups of respondents were given a few

0p%n-ended questions, and some of rank order and check-list form.
) . OO
. ~4, Pilot testing ' o .

-

Py .

Brief preliminary versions of the iqventories were pillot-tested

- . & . .
with mothers and teachers. Twenty out of 37 parents of kindergarteners

-+

at a local school returned the‘questignnaires sent them with a cover

letter. This voluntecer sample was unrepresentative of the general
+

< .
N . . -~

) »

’ . . = - s




' ' . 4 - ! .
- . .
population (60% were college graduates), but the data ware useful ’
o o -
. ?
.. ' )

for item and scale refindhent! ' The teacher form was pilot-tested

. I}

- [
- .

with volunteer groups from a rural county (n=16) and from one school

‘ . in a small university town (n=19). Scale reliabilities and inter- &‘
‘ correlations were sinilar for the two groups, and the data were used
1

to refite the items and scales further. — ~

. Reasonably good internal consistency for mamy scales, and
| . .
interpretable. clusters of scales indicated validity on these measurements
|

and supported the -expectation that factor analysis would reveal
- major dimensions of parent-teacher interaction and involvement.
Unexpected correlations, even”yiﬁh‘thesé small samples, led to

. * 4 e
further conceptualization’and tentative hypotheses.

\

- »

B 5. Main proiect — sample ’ ) .
. . . \
In the major study 28 fémale teachers of grades 4 to 6 from a

small urban school sysiem agreed to participate. A white boy, white
. L .
girl, black boy, and black girl were randomly selected from each

classroom in the study. A sample of 109 mothers wen&;ipteryiewed :
» R ¢ . . i
- %

at home _and 106 .children were individually interviewed at'school .
\K . N * —

o

o

Aruitoxt provided by Eic

- -, N . - — e o e M
by interviewers of the same race using approved methods of interviewing. J.
' . ) LT P -
In addition to data from the 23 teachers‘ié\:te major study,
jnventories were cofipleted by an additional sample of 80 teachers
« . in another area of the country in order to obtain sufficiemnt data
. ) . . .
: ' for-analysis of thefustrumentss— —~—---- " -
* *
. . ’ \ . &
6. " Analysis of data . <
k3 ' - _ * . _r s R4
° | Prelimimuvy analyses of the data included the cotputation of :
frequencies of responses, means, aad standard deviations for all
N \ ) . . ’ ! o
g ‘ \ * .
) ’ - — . .
2» \) o ’ . ‘s \\‘ » . : H
ERIC k i Lt 23 T
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.

.and parent involvement were intercorrelated and factor analyzed. In

items and srales. Kuder-Richardson veliabilities i'or each sc&lc.

were also Figured, and these data are reportad in the handout.
¢ . .

A\

o » . . g
This information was most use,.ul in determining which 1tems and
’ Al

scalos tb keep and refine in our subsaquent revision. The Likert

-

scales ware also correlated with responses to other typls of “items

A .
(rank orderings, check 13.:,ts, and open-ended questions).
.The Likert scales of the questionnaire were then factor

i g . '
analyzed using principal components factoring and varimax rotation

procedfces. (A few scales were eliminmated from each questionnaire

t;ef.or'e each of the factor analyses .on the basis of the preiiminary
. -~ g « \ , .
correlation data.) The underlying dimensions of the conceptual

field c_ould thus be described. °

»
. .
* )

7.. Reliab ty and Factor \nalys:.s ofvmeasuras Eor par ents, t&.c_hers,

.

and children

- —

o

S

a. Rallabilities. The 63 parent scales had aimedi‘an reliability

of ..71, considered quite good for 3- or 4-item scales. Teachef and child

$cales had nearly as _g.c;od reliability. The 75 teacher scales had a

median reliability of 62. Tne 24 child scales had d median reliability

of .%4. : . -

¢ . - - -
b. _ Parent interview. The good reliabilities of the parent

. ~ 0 - L. . N - —
interview scales suggested that a factor analysis might reveal combina-

tions of scales defining major ¢imensions of pareat attitudes., The 48 °

scales measuring practices and attitudes' toward parent-teacher interaction

- 4 s
ocder to pern;t conputation of orthooonal factor scores, s-mles having.

.-
(IR Y

f'ev cormon Factor loadlngs were dropped and scales that were similat’ -

conceptually and statistically were combined. Scales. ix1cludéd
< - o

-

& ‘ R -




B , s ) 6
and thdir .factor loadings for eight i' tors identified, from that
analysis are ou page \1—.2 of the harndout.

Fos‘it:ive Attitude Toward Teacher, was sampled

»

Factor I, Parents'
)

by many Scales and usually accepted® by the mothers as shown by the
nmean scores of over 12 for 3~-item scales or Bétween 4 and 5 for each
item; i.e., between mildly agree and strongly agree.

Factor II, Importance of Family lsrivacy, provad to be important
. . . - ’i ) - R
in’ later aralyses. It seems to show a desire to keep the sphere of
-~ . '.Q N i I| ‘u .
the home separate from tne sphere of the schgol, which might in :some

- -

‘case.s indi'cate de_Eeqsiveness- .‘,and isolatioﬁ: ) . .

o S Fact(or II1, Approval of”Childrep. Teaching Children, is an
'J‘ndicati.on of relaxation o:‘:: sti"ict 'a‘uthority and a wi:ll;ngr;ess to
share the teaching role. B . \.. )

~

Factors IV & VII, Negative Eiperiences ard Negative Attitudes toward

¢ A the Teacher, received low %.fgreement by mothars but were impowtant for the

. . .
small portion who did agree with tha statements. - *

' ~ . N . . i ‘ =

Factc;rs V & VI express desire for contact with the teacher, one
i;u/help from the teacher, the othér to discuss school problems.

‘ s ' ?

Factor VIII, Unquestioning Support of the Teacher's Authority,

expres"sed a belief that tha par'ent should uncritically sy.ppoft: the
teacher in the pfesence of the child. S .

.
N %

"Th‘e fa rctor analysis of thesf scales suggest:s that attitudes

' »

toward parent—-teacher interactxon have a complex but interpretable .
structure. ~ . L. . '
\: A separate factor analysis wvas made for.thc fifteen scal;a‘s that ) v
N mea.,urc;. edt.catxonal phﬂosophy of the parent. Only the _first ~ A =

.

X,
N
LY
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ey 7

"lof the three factors, L.’ucll.cd Traditional Ecuca.t;.onal Ph.tlo.:opt ¥y

-

wns clearly ci.ef ined. The\n ales lncluded and éh air loadings are

repotttd on page 3 of the handout. This proved to be one of the
most interesting factors. - e . -

o

c. Factor analysis of' teacher inventory. Teacher inventory

} ‘L ..

scales were divided into three gro_u'ps for factor analysis. Set A
' -]

-~

of. teacher scales, concerned w:.th home-School relat:.onsh:.ps, as.fgnnd

"“ e
¥ ~h Y
to have five factors, as seen on page 4 of t.he 'tnmdou 9‘ .o

*

Factor I is a collection of all the scalec suggesting reasons the
oy L,

- teacher may have problems with parents, for e:'ample, social class or

*-

race difference, resistant and denanding parents.u ,

t .
Factors IL & TII express positive attitudes and had high acceptance

by teachdks. . C . ’ .

.
3

Eclctor v, Parent Should Support Teacher, 1ncludes some :impl:.ca.t:.on

that the teacher should receive uncritical support.'

} ' : . .,
Factor V ils interesting in that two scales that were written to

be opposites fall together. The respond ent who says parents are

~

S
responsible for the child's failure to learn tends *to say also that' &~
) &

-
-

tcachers are responsible for this, while other respondents blame ~
-_— . o , 1

-neither tnc parent or the teacher. .

. . s
\ " 5
~ ’ »

Set B of the teacher sc ales (page 5) is concernad with Educational ..

P : , - i
Beliefs. The factors which emerged are more differentia.ted than ‘the

]

parent factors: on almost idefitical scales. Teachers were‘*iess tradditional,

more progressive and less approving of uniforn treatment than wére the
x
parents In our sample. M -

- N Mo

-

.




Set C of the teacher scales is conterned with parents and

. - - a -
- , children as teachers (page 6). Three factors emergead from "the factor
. . ‘ { N .

M

analysis. Teachers geunerally gave favorable answers.

dr,\Factor‘analysis of child interview. All child gcalles were 1

. ' factor-analyzed in one group, with seven factors emerging (page 7).
. ’ ‘. o. . { T ’

.« e, : . CCd :
T - - Child ractor I refiects a generally positive pictura of relation~

»
=3

e

. T ships between parent and teacher. = .

Factor II is mostly about purposeftl family commun.cation. The

3 . . 3 \ - v
first scale listed indicates that the parent discusses causes and !

consequences with the child. The 5econd describes shared decisions.
- {
,Factor III measures amount of contact of varicus kinds. - q

. et

Factor IV expresses_the child's wish’ for more contact with both

- v

teacher and parent.-

@

Factors V & VI are both positive toward school. . \
T 8 K o :
- L . Factor VII shows some orientation toward future success. '
SN - 8. Coanclusions .

o

It should be noted that different factor structures'aneréed

from each of the~t@tee populations though care was exercised to keep

»
-

the questions similar. This. suggests that the perspectives of parents,

o : teacheré, and children oqéthé involvement of home and school are d@ffe:ent.

.

There did seem to be two factors common-to all three &uestionnaires -—
~ L . . "
. home support of schpoi“and satisfaction with“the school itself.

© ) . ‘ .
These data suggest that it is possible to develdp instruments

) ‘ suitable For each of the three different populations. It also
¢ . . N

1)

v

confirms the usefulness of a priori'scaling techniques to explore
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. experiences in the home.

. ‘ T

a complec area. The, procedure yields clear, precise scales of

¥ ‘,
highly-related items which are also related to each other in terms

1

of the underlying dimensions of the conceptual space~ As can be seen

in the data, the questio,nnair_e% possess several characteristics of

of ,scales, and validity.

9., Availability )

The .teacher inventory and parent interview were revised in
f - -
accordance with the results from this study. Scales that were

unreliable or showed no important correlations with other variables

were ‘eliminated. The section on educational beliefs was expandéed

“

bgczguse,’of its importance as a clue to the child's educational

.

The ihstx;uments are currently being used to collect additional

' .

5

data and will again be.re‘fined and shortened. They are available’

.
~
<

.

for use of adaptation by other researchers.

I '

o -
_sound measurement instruments: variability of responses, reliability

'
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- - S _ PARENT INTERVIEW SCALES AND .. T
- : ) FACTOR LOADINGS -

»

.

Standard Deviation

Factor Loadings
¥ -Ttems

K-R Rdliability

Me an

ACT
« Parehts Positive Akt tude Toward Teache »

Combiecation I . ° .89 . ,
' Teachsar pOSthve to child - 3. 12.2 2.56 .79
. Teachér oultxve>about child 3 133 2.49 _ .86

Taacher tr»ausachlld with respect 3 12.6 2.33 77
" positive 8ffects of contact with teacher .60 3 12.7 2.27 .76
© Pareat support of teacher's methods of discipline 73 3 11.7 3.16 .80
“ School is happy placé€ for childrem .39 3 12,9 . 2.40 .86
3 13.2 2.07

Parent's aporeciatiom of -teacher .54

FACTOR TI . ' : .
faportance of Fa,llv Privacy

.70

Inforzacion regarding home unnecessary _ - ) .81 B 7.5 3.287
Tnformation regarding home necessary ) -.74 3 11.5 3.13 76
» .67 4L 10.9 4£.58 79

Fa_’ly orlvacy

FACTOR IIT ’ ' ‘
Aporaval of Childrea Teaching Children ) o
Children being taught by other children .77 & 12.7 3.49 72
Childraa s1ould not teach other children .o =717 3 8.4 2.69 ¢

.63 3 12.5 2.17

Children should teach other childrenm

FnC-OQ v ) ' . .
Magatiea Experiences in Parent Contact with Teacher . . 1 '

ALY

Combinzcion IX ¢ .72 X ‘e
Teachers are unwalcoming 3 4.7 z.12 .64
Teachars are patronizing 3 4.4 2.16 .

Feelings of inadequacy with teacher *? . , . .67 3 5.3 2,36

Fealiogzs of being blamad by teacher .64 3 5.5 2.63

Feaar of teaCuer rejection . .58 3 5.4 2.37

Teact C 53 3 5.4 3.18

ezchar criticizes child too nuch .

FACIOR ¥

Parents Welcome, Training and Suggestions from Taachsr . ‘

“Teachar should train pareants \ .85 3 12.6 2.21
Parent's appreciation of teacher's suggestioms .78 3 12.9 2.21

A

FACTOR VI . ‘ S . L
Wish for Coatact with Teacher about Problems in ’

. Caild's Educdtion - . : B
Teachar snould contact parent when child does not do well .73 3 144 1.26 .
Teéh&&r should be available to pacents .67 3 12.1 .2.81 .
Negative veasons for, contacting teacher .§G 3 11.8 1.97

<




Negaziva Atk 428 Toward Contact with Teacher
Uselassmess u. parent-teacher conferemces  °

Teachars are at fault for child failing ‘to learn
« faar of teacher reprisal on child

FACTOR VIII .
Taquastioainz Supoort: of Teacher's Authority to Child
g“ran:'s unquestioaing support of teacher to child
Barant’s support of teacher discipline

v

ERIC | ‘ ' :
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FACTIOR I ' . ! "4
Traditisnzl Tducational Fhilosoohy ' : .
Aim oF educatiom - to imstill information ["3 .78 3 111 3.31
Approval of uniform treatment for children AU .73 3 12.2 4.64

- Children learn passively , 72 4 ° 13.0 3.90

. Naturs of kpowledgza - knowledge is static i " .66 2 7.1 215
Child-ea should be treated uniforaly ’ .59 4 16.1 3.04
Children are b331cally bad ) : .52 3 9.4 3.48

xDlsapvroval of teacher demands on out-of-school tL:e S ¥ 3 9.5 3.04

< . . )

. FACTOR II . . i \
Koowledge is relative , =57 4 13.7. 4.37
Approval of dmdividual treatment of children . .54 4 15.9 - 3.00

 FACTOR I1T \ .

e’ i ‘ A . .
Childran le2arn passively ’ : .64 3 12.3 2.17.

° Parents fare powarless in chaanging schools ~.58 3 7.1 3.54
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Correlations between Parent a and 1leacher Va:tdoles

- a ’

and €hild Behavior and‘Achievement

Bétsy C. Lowman

h k1

Introduction . ' o

were Found to be the most frequently and highly related, so these

_apélyses have been detailed most fully.

5, N - -
»

Examination of the data from the parernt-professional-child
] - . ,

9

interaction study is organized as follows. Data from teachets, parents
and chxldren are first analyzed separately, focuolnu on differences
mainly due to social class variables of education, income, and race.

Then the relationships between variables measured in the three subject-

*

sets are discussed (the association between the parent attitude set

.

14

] N -
and the child performance set, for example). The parent—child variables

“

\ ) i
. v

Analysis of the parent interviews. <

N \ ) _
The most important differences' in the pareant data considered

separately were related to social class. It should be noted in
: 1
discussing SOCLal class that the sample from which the data were-~

A}

gatered was less than representative. The southern town, under study

3

had no industry except the university, and the school system 'did not

’

educate children from the surrounding rural argas. The sample
s ' .

drawn was heavily professional and service-relatad familiss with few truly

»

"ip—between" occupational groups even

working class families from

available. \

-
-

The uelect1on of a fLw SOCLO-eCOnomlC 1ndlcators from the
several vhich weke cgilegged was neccssary in order to sinplify analysis

of differences in agtltudgi in terms of th;e 1mpartant variable. o
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Father's occupition and family income are the most Erequgatly used .
4

|

. N
. . -~ Do .
ndicators of social tlass, but information on fatherg was not .

.

- " .
available for some families. Also, mother's education and occuoutlon
t
i

were LonaldELeL as pSteatially more important in this peculiar popu-

lation since many fathexs were still in school. The criterion variables

. J - . . . - .
used in the fwltiple regressions were the child outcome variables,

N -

— . «

- achievement and classroom behavior. The beta\reights in Table 1 ;
‘ for mother's educatiod an? family income were the highest, so these

B b .
‘two wera used along with race as” social class indicators-in the v
analyses which follow. All these indicators were codeds in tarms of !
. 3} . * 9 t

the Hollingshead scales (1965). ' -

. L {
Pareqgts fron lower soc1al£classes were found to be wore tradiﬁiondrf’

BN

| e Rt

. e
- than those from mlddle and upper social classes in their educationa T

philosophy, traditionalism being the maJor factor ¢ exuractéa from the

philosophy section of the parent questionnaire. Low er class parents

' 1 .
teanded to view children as passive raceptors of a set body of information

" and to favor uniform treatment.of children. They also reported more

_-contact with the teancer resultlno from the chjld's poor vork or
. , ‘%\i‘
\ unsabisfactory behavior than dld middle class paronts.

R Race differcnces here cannot be. interpreted separately, since race
i ] * «
L]

and. social class are so sfrongly 1nterrelatedL, Tn this sample, Blacks

\ o

k\are concentr ted in the working classes and VWhites, in the professional

)

flasses. Tosufficient numbers in the overlapping socio-economic groups
. . e

. ~ ' v

ade adequate comparisons imposs.ible. The following observations

race differences are made tentatively and should be interprated

" . * .

skeptically. AR %

ve
3

2
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> . . s NS
‘Like low-tg Fluss White parents, black pareats expresséd more *
<. .

s
.

. tradicional views toward education and reportéd more teacher contact

? <

i

L relacing to poor work. Unlike Whites, Blackg felt more strongly that

- 1
t

. ,family privacy s important and that informaticn regarding the child's
. [ r

S hoza is unnecessary to teachexs. On the other hand; Blacks appreciated
. il > . +

.the teadher-more and felt she was more expert than they in helpingithe

. ' - - . _ child; they also wished the teacher werq more available to them and

that she would contact 'them when the child was doing well. Both

L.~ . . , .
‘this concern for family privacy and this openness.to contact with the
o teacher yould be important considerations in planning an interveation

<
! H
0y ' -
program. | ( ' . . )
. . | ) R ’ Lk s ) . ;
In some of the parent scales it made a difference who was being

-~
.

ihterviewed, father, mother, both, or some other relative, The L
YW

—

~

means for each group of respondents on the scales on which significant

>

(p<.05) differences were found are presented in Table 2. The )
. . ¥

.

fathers interviewed were from various social classes, 'but the relatives
4 R, ‘ . i

other than parents interviewed were most often from lower social .

. . 4 *

classues., The data sﬁggegt that (1) fathers are somewhat less traditional

e %

Coe— .
. than mothers, (2) mothers and fathers interviewed together respond
N . ¢
differently than when interviewed separately, and (3) "others" .

1 i

responsible for childgen are more traditiondl than mothers and fathets.

Tt also suggests that data be collected from only one of these

‘pareatal figures in using this interview. ' .

»
*

Analvsis of the child interview, achievement and classroom behavior,

“

1 o
Several relationships among diffurent parts of the child data

werg lnvestigated. Chiefly, the relatiouships betwean the children's

-‘ - . N E’ ‘ * w‘““ .
‘ . T e ———— et

‘ T -

[ERJ!:« . '2;9 .

P e : : )
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2 ) ) Significant Differences ip Parent Scales by Who was ILnterviewed
B . . 3 -}E M:{ v @_ \ . _x- .
N : Scale Father Both Mother Other
. - s n=4 n=4 n=93 n=4 .
Information abaut Teacher ' i o
through Child 12,3 8.0, . 11.7 10.8
] - N ~
. Teacher Should Contact 3 ) ;
~  Parent when Child does I Lo
net do well. * ) -12.0 4.5 .14.4 14.0
N o Teacher should Be Availa- : 4 . -
‘ble ,to Parents 9.0 7.75 12.3 13.2
S Cnd Basically Bad 6.0 6.0 4.5 14.0
,.\\‘TApprove uniform treat- ) . . .
ment of Children® 7.7 17.8 12.0 15.8
3 ? "' * ‘ . -~
Nature of Knowledge is ¥ \ ) . .
. . *static ‘ 3.0 8.25 1 8.5 -
- 3 \: *
: o 3
1 ‘ 1
‘s ¢ . R l - -
kS - . S
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- .attitudes and the child outcome varizbles, school achievement

~ and classroom behavior were of interest. The results are reported

. g :
. and dLscussed in the follo'n.n0 order (1) intercorrelations of outcome g
\J ’

. .

. . o
= variables, (7) correlatlons of Chlld factor scores and child outcomes,

) _‘ and (3) soc1al class (race) dlfferences in chlld attltudes.‘
- .

¢ Child outcome variables were 1ntercorrelated in order to compare
 this population to otler populations wherein achievement and classroonm

B : M ) W . -~ »
' : behavior have been meiasured using the Classroom Behavioral Inventory
N\ .

el

. (CBT) (Table 3). The re#ding and total sections of the Towa Test

. N . .

of Basic Skills (ITBS) are highly intercorrelated as has been shown

-3 before. The relationships between each of the'CBI scores and
achievemen; are similar to previous findings: high positive_corielations
. . . -
- - _between achievement- gnd cousxderateness (CBIL), hlgh neoatlve correlations

between~achiewement and distractability (CBIZ)yaud slight positive

- ‘ M ~

,correlations betweén extroversion (CBI3) and achievement. Task-orientation,

. the other end oE nne dlstractlbllLty‘ﬂ mension, is thus highly
o
: : positively associated w1th both achiavement varlables.

.

, . .‘\ 3 Child factor scores were correlated with child outcomes. Significant

LY

. - correlations are presented in Tableé 4. The factor of pareut—teacher

~ -

conmunication and support was negati"aly assoc1ated with reading

and consideratehess and positively as=0c1ated W1th distractibility;

-
-

thinking grades are important, negatively with total ITBS score.
Feeling free to work independently was a%sociated with extrdversion.

One social class variable, race, was, explored in terms of children’s

L] - | i

attitude scale scores. Significant differences .in responses were

»

. found to twelve of the 34 scales (Table 5). Black children, more ’

. N . »
-~ ", \ 3, . «

: . S
than White children, reported that their parents were interested in
» - . ﬁly, )":‘ . 1 \{x .

- , ) o pA - -

A :
e "“ . ) .
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7 -,
; ] 7
Table 3
Intercorrelations amoné Key Child Outcome Variables .
CBI2 CBI3 ITBS-R ITBS-TOT _
CBIL ~12 ~.04 b .40
PR . ' o k] . " .
CBI2 / -.07 -.46 -.52
CB13 .16 .18
TTBS-R ~ 94
& i -
\‘
,'/,,‘o \
. »
é H
A
A:. i
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:their schoul performance, talked to them often, taught them things,

r

-and supported the teacher. At the same time, Black children wanted

more parent involvement and wanted their parents to visit their school

~ -

more than did Whites. Whites reported more out-of-school educational
. . . ol
4 ~
experiences and more freedom to direct their own learning than did

Blacks. Whites felt that teachers were fair more often than did

'
| '

b ] Blacks who also reported more often that the teacher put students down

“and that tﬁey wasted :time at school. The feeling of some interviewers

Rt « . I

that Blacks were trying to give socially hppropriate answers was

I

negated by their candid expression of disapproval of teachers on later

- _items. Again, race here strongly reflects a social class difference.

Analysis of the teacher questionnaire, - - - :
‘_-' ~ \ . ’ . ) \ ° . ) N
Aside from the factor structure generated from the a priori

-

scales of the teacher questionnaire, some other inquiries could be

answered by the data. Did teachers differ in their answers by school,

—

! . 8 . ?
classroom structure, years of experience or race? Did teachers— -————-——* — .

‘
- . o

aqd principals differ in their responses? Though the sample was

smull?'the data offered some clues. | ' | . o .
The 28 teache;s' factor scores differed b; school, openess of the

classroom and years of exéerience. School and openess Yere-related

D to signigicant differences in positivenass Foward schdol and parents;.

parené support of teacher, and parents shbuid initiate contact between

home and scﬁool. Tea;hers,a}so differed by school in te?ms of their

. 7 .
expressed traditionalism and by the openess of their classroom in,

- N ' K

»

. terms of whether they favored uniform treatment of children. Since

D

. schools tended to be either all open ‘or all closed these variables are
. ' . |

~

almost the same.

ERIC | S~
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Unlike factor scoves, differences in scale scores for. operess

. -

and school were not similar. Differences were observed on the

following scales among schools: this school is a good one in which

to teach, parents.should support teachers'to the child, disapproval

of teacher demands on out of school time, and importance of home

. -
learning. There were no patternms to these differences. Classrooms - .

-

varied on these scales: disapproval of demands onm out of school
time, teachers suggest home activitkies, parents should suppért . -

school discipline and teachers should respect family privécx. Here

.
~
@ v

the pattern was for teachers in more open classrooms .to agree mora
strongly with these scales except for the last one on which the

trend was reversed. . ‘

Differences in teachers' factor scale.scores dlsy occurred iIn

« AN ‘-
terms of years of teacher experience. Highly significant differences
B . * . ., -
wegbe found in the factors of traditionalism,. confortableness with
. . e @ - .
parents, and favorableness toward home-school overlap. The differences

)

.

"

suggest that more experienced teachers are somewhat less traditional and
N By . . "

*rhat teachers with five to'ten years of experience feel that parents

appreciate them most.

. .

The race differences in teachers is quite tentative since they

are based on a vefy small sample and race here really represents only

ore aspect of the social class phenomena. The. seventeen White and

.

eleven Black teachers in the main study differed on-none-of ‘the—-w. .

factors generated from the teacher questionnaire. A few differences

~
t ASY

,were vbserved in scale scores. Like parents, Black teachers agreed

more strongly than White teachers with two scales reflecting a more™

4 . * “ e

.
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i craditional educational philosophy. Black teachars also expressad
a s:rq?ger~gish than White teachers not to wo;k with parents. White
* teachers féft“ghat éonferenc;s Vefa more helpful (Table 5).
. y ’
An addittonal analysis of the teacher data was perforned Lo
a : evaluate teacher—principal differences. Data fro= a’midwesgern community
o

< . was combined with the local sample (n=133) for this analysis.
Significant differences occurred with respect to five scales.

< Principals thought that teachers liked school more ‘than teachers reforted
- ] :

’ liking school aad felt that teachers were more ofter at fault thdn

\

did teachers. Pyincipals, more strongly than teachers, wanted more

1

time for parent-teacher conferences and wanted teachers to/be more ’
. available to parents. Teachers favored uniform treatmegf of chi{aren .

more strongly thap did principals. Considering the m¥ch larger number
of attitudes which they shared, these differences ¢id not seem

numerous. R
, . : “R

Relationsihip of pagent variables to child variables. <
= -

»

The .strongest, relationships within th

and child variables. First the correlations betwszen social class
L y

.

indicators and child outcomes will be Aiscussed. Then the major .
o

 ba congidered. .
The relation of sociofeconomic, variables®to child outcomes

.

. (classroom behavior and achicvement) was discussed with respact to
- |
choosing the most relévant measures from those available for anmalysis

T N +
v . - .
. . - .
i ) ¢
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Table 6

Differences in Teachers' Scale Scores by Race °

b

Scale Mame % white (n=17) X black (a=11)

Aim of education - ] . .
to iqstill information S 2.33 . . .. 8.09

zdhildren learn ) )
passively 7.88 . . 10.64

Ieachers'éhou¥d*not*
train pareats. - 6.71 ' . 9.82

I don't want to work :
with pareats 10.00 © 12,73

. Teachers . avoid . .
"upsgtting.parents . 6.71 9.46

. o, Pl

Teacher—pafant .
conferences are helpful © 23.06 N 20.46

Parent-teacher
conferences are useless : 6.73

Information on child's
" home unnecessary . . : . 7.18

Information on child's
home necessary




N . ] . - .

. ' L. , . - PN I
- of the parent interview data. Mother's education, fanily ingome and

. race had been found to b& mogt strongly associated with child outcomes.

. K

The simple correlations (rather than the beta weishts reported .

. . 3, . . . . . . . '
L earlier) dre listed in Table 7. The socio-econonic varizbles were most
- * ‘ 4 - . >
strongly correlated with the two achievement .scores and task orierita- :
. . . )

. tion and less strongly correlated with considerateamsss and extroversion.

.

K]

. -
’ - = . -

These same social ciass variables were found to be strongly relatgd
1 : . . , -

to q;ffgreht parént attitudes toward educatiouc. - In view of these

findings, it could be hypothegized that ﬂf) parental attitudes are

intervening varigbles between demographic gifcugstggtes and child

outcornes or (2 both parengal attiq;des‘and child outcomes are

strongly influenced .by the s;ciai conditions of the .family.

A multivariate analysis of variance vias made: of all the child

outcomes because of the substantial Intekcorrelations observad among
R . : 4 ! o : *

""'“"“**\chQEQ\-The data were covaribd on mother's education and income and
- - - - = . R ‘*j . <
blocked on race. Significant differences were found for the test of -

within cells regression (F=4,739, df=92, p<.001) and for race (F=4.366, -

. df=92, p «.003) of course, since this is a’'social class indicator

..

in these data. The univariaté F-tests for the anzalysis are listed in

Table 8. : ' L .

.- v

This wmultivariable analysis suggests that some significant

& N

differences remain in achievement and task~orientation among children

after adjustments for social class and the intercorralations among

[ .

. . dependent variables’have been made. (¥ote that considerateness-

>

_hostility is accounted for: by the demoéraphic adjustments) Tt i

P Y

- hypothesiczed that some individuallcharactcristic such as genaral ' Ly

intelligence is very Important to koth school achievement and taskiorientation._

"l

; ' | . 9 L
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. Family Socio-economic Variables \'\ -
"Child Outcdmes Mother's -
3 b ~ Education Income Race . \
Iowa Total Score .62 .59 .59
Iowa Reading Score .58 .52 .55 ' A
CBI+ Consideratenats vs. .
* Hostility i .22 W21 . .34
1
. Cpf; Task-Orientation va. . .
‘ ) Distractibility .38 .48 W4l .
. . .
CBT: Extraversion vs. ‘ -
: Introversion .06 .09 -.0l1
b 2 - N -
) 1
AY
. N \
i
) ' \ ) ~ .
‘ g
+ 1
ERIC >0 | ‘1
: ' *
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. Table 8 ) o
Multivariate Analysis of ‘Child, Outcome Variables by Race,
Covarying on Mother's Fducation and Family Income . -
Univariate F-Tésts . :

. —

Standardized Dis'criminapt‘

‘Test oi:;Race | Mean Square p_Less Than i Function
' ITBS R ' 7464.473 002 — , .06k
ITBS_TOT, - 7551.523 .001 .733
‘ Considerateness - _631.656 . .004 | ' .599
. Task Orientation ‘137.3725 ' | 121 ‘ -.113

Test of Within Cells

TIBS R -\ 8773.094 .001 | -.188__
ITBS_TOT 9873.980 U 001 1.058
\ Considerateness : 82.841 .329 ' 018 —

sk Orientation 418.559 . .00L , -.211,




|

Factor analysis of parental beliefs had showa a major factor of |

A}

traditional educational phllpsqphy. The children of parents who

expressed’ a nore traditional philosophy had low et readxng and total

scoras on the Iowa Test of Basic Skills and lover ratings on task-
[y . - [
orientation vs. distractibility (see Table 9). It is ihteresting to
. observe that approval of uniform treatment of children has a negative :

- correlation with task-orieatation while approval of individual
‘o i . ! » Al

. _treatment of children has a positive ¢orrelatien with task-orientationy
. ) Y . \

iy group of parent items developed to measure the educational
. A}

. etperlentes of the child apart from the sthool were correlated with .

. -

child achievement and adJustment. lhe 51gn ificant correlations reported ;
’ ' .

1n Table 10 1nd1cate*ffgt parents who provide educational ewnerlences

.y

outsmde o[«school have chlldren who do well in school. Slnce not all

| of these experiences depend on having money to ptovide then, these
s T ' C

. dota suggest soqe ways in which all parents can encoutaoe therr o Coa

LY

- chlldren i€ they wish.

e Ry

asides the scales which measured educational pnllosoph child
l‘ -

outcones were stronﬂly associated with other oarental attirudas,, .

~

The most important of these are listed with tnelnwcorrelatlons in

[}
~

Table 11. The pattern of correlatlons for the first si\ scales indicate },;

.
.. /

that p rents whorﬁ wor strpng stparatlon of home and school have

— s e e >

T Children who do less well in school (as do parents whose educdtional -~

4

philosophy is more traditiongl), and correlation of these scales with

M )

. . . -
traditionalism ave substantial. . Parents'in this sample seldom agreed

.
i . . . v N - oA
. . .

with items in the last three scales in the table {(zeauns for all

represented disagreement); those whu did agree had children vho were
* - . N ~

5

’,
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|
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# O e, . Table 9 o
- Correlation of Parent Educational Belifs with Child:Outcomes .
N ' > *e
. CHILD OUTCOMNE VARILIABLES
i . . Iowa Iowa Task Orientation Considerateness Extraver&on
Yo v . Reading Total vs. . Vs. . < vs.
. Score Score Distractability Hostility Introversion
Aim ‘of educations~ R R .
to imastill information -.38 -.39 -.33" -.0% -.12
‘ Approval of uniform ) . : . .
.treatment ' -4 -.39 =44 -6 . -.20
fr__‘ C'":.ldren léarn passively -.43 =40 -.30 -.06 o -.09
= Ce :
o Knowledffe of static "PCO5 ~.48 -.39 -.25 -.12. =705 .
- . Children sbould be ‘ ‘ :
treated unl.formly ., —.28 -.30 -.33 SIe Xy * SN S
2 Children are’ -
< basically bad -.40 -.37 24 -~ 22 -.01
= " N * .
o Disapproval of outof-"
., school assigoments T =30 -.34 -.2L 01 -.19
'< Parents are powerless 16 - 13, .33 .05 .08 ’
' . i
e
—, Knowledge is relative -.20 ¢+ =.19 .03 -.06 .05
Q v - N . -
.y Children learn actively Y 11 .00 -.05 .05
., Alm of education - - .
= learning how to ledin .15 14 -.17 -.07 -.26
:._4_ Children are \ s
‘e basically Food . ~-.18, ‘=19 -.26 .02 -« F .01
™ Teachers aré powerless .2 .18 -4 .14 02 -
Patents are responsuble . i _‘ A " -
for homework o, 26 -.26 -.18 -.12 : -.06
: . .
Traditionalism Total Scora -.56 -.52 -43 -.15 -7
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: - , Table 10 R

! : ) ~ » ) ‘ . b
. \Correlation of Educational Experience Items i iy
N 3 . .
H \ ¢ - / wlth‘ ’ » ¢ ) - .~ r i- '
' Child Adjustment and Achievement v ‘
3 g .
* . . a . \ <8 213 . .

) I ' CBL -
\ , . 4 .
Towa Towa Task Drientation Considerateness. Extraversion

. . Readi\.ng' Total . vSs. . vS. © VS
- Score Score Distractibility Hostility Introversion
\ } . . . -~ N .

Afount of Preschool . .75*\ 324K .18% ' 14 ‘" .08 N

L4

r . P \ ! i
. No. of '‘Books in Home J23%% Y 25%% %32-** , . =03 ' .086.
S - . - . . -
.. Use .of Library 33%% 39%R 4397 LT T15 -
‘No. of Extracurricular, . , .t
" Lessons ' RAEE RIAL J30%% e, W32%% . @’ .00 -
Guides Use of TV, W43%% .45k Lgeks T .31 03"
Watches TV with Child . .10 07 . .05 _- -.05 Lm0
i, : P
~ ™~ s - < D » . b

k% p <.01 _ . A ‘ R

" P
~ hed —
. -
. : * . ¢ . !
}
A ]
. . . .
. . . ) .
Pl -
- - S o °
.
3 R
Y - .
L-l:' A
) .
.
.\. . . \ -
.
. .
. .
, | 54 . S
.
[y . A
- LN
. - b |
bd . 3 . ~
Q . |
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.
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+ * Table 11
_ Correlations of "Parental Attitudes with Child Outcoties
¥ . . o . CBI ! U
Iowa Towa Task Orientation Consideratenegs  Extraversion
° . . Reading  Total. VS, . vs. VS .
’ © - Score  Score Distractibility Hostility' . Introversion
_ . . _ )
Parents get information i .
-about teaci.ar through . Rk
child . 19% A5 ¢ JA7% .05 ,.07 :
Information on home Y -
necessary o J347% JA3%% .30%* 72?* 4 -.03
2 , . ) J °
Fanily privacy is ‘ \ .o
", important -.39%% - 38%% -~ 41%% =, 23% 06
Information on honme i )
unnecessary = 49%% - 4T7%% . = 34%% -.25%% S =01 b
" Teachers should;x}ot ask . ( .
. pareats for® help -, 21%% =11 -.19% -.04 -.05
C : - ( )
Parents. appreciate
teachers' suggestiens -.17% -.18% -.17% -.09 .03
‘. Teacher criticizes g
child too much = 27%% = 26%% -.28%* =.3LF% ;=01
. ’ ’ ‘ ! ‘. ~
——Teachers are : ) ‘ y
patronizing 18* -.14 ~-.19% ~.02 -.07
.~ n } -
Paraats feel -blafed o
by the teacher L22% -.20% —.29%% . -.20% - ~-.06
(7= "
A
¢
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not doing sou well in school. Perhaps their interactious with the

.
schiool about their childrenls progress genecated theso attitudes.

a

urth r evidence

R K
of the strong relatxoubhlns bncween socio-econo

°
« - .

variables, parental attitudes and child outcomes was furnlsned by

a set of canonical correlations between the three data sets, all of

which were highly 51gn1tlcant (p< .001L) (Tgble 12). The canonical

4

correlations Wer .73 for child-outcomes (IIBS total * task orientation)

and SOC‘al clﬂss, .70 for parent attitudes and social class, .65 for

parent factors and child outcomes (Sza Table 12). The correlations

x N = - «
between social class and the other two sets of variables were 'slightly

stronger than.the correlation between thea. Parental concern for

. - «
.

family privacy was by far Lhe wmost important of the parent attitudes

: (.78 in both setb) and has prev1ously been ment;oned as closely

.

associnted with traditional edpcational philosophy, which is strongly

~
. \ ~

B .
\\

relatad to social clhbs. ; . N

also included in

-

——_ A set-of fiiscellaneous parent rank—-order 1tems were\

a. canonical correlation with socio-economic variables and child out-

J

£ . T . .
comes with significant ¢p <,001) ~vesults (Table 13). These particular -..

‘
itemg were chosen for the analjses bacause they .frequently and signi-

&N

cha“Llj correlated Wwith both ofher parent attitudes and child outcomes.

A
|

(The items werc ra nked fron L (most lfoortant) dovm, so the lover the iten
I
The canonical |

3

was ranked, the larger the number associated with it.

[y

.. . . g o
correlations here are similar tp those found between other parent I

i |
aLtLtudos and socio-economic measures avd child outcoges. ) ;
i \.‘

In order,to determine more specifically the alat;onships among |

socio-economic varinbles, parent attitudes, and child outcomes, step-
. ’ N N . -
wlse multiple ragressions were performed, first entering social class
' . : ‘\ AN
| AN
| N
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. o Betsy O, Lowman
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: Table 12 o
Coeificients Eos gach Set of Variables in Three * :
R ‘ | ' Canononical Correlations & AN
‘ . . ,;", \\
ser 1 ‘ Set 2
i ) ; 3 - .
ﬁ Sets Canonical Variable |Coefficient| Variable |Coefficient
' > . - N ' -
Social Class X MoEdue -.454 Task Orient. ~-.175
and .73 . | Income 270 -{ITBS Total .898
Child Outcowmes Race -.474 .
. - ! L ) -
t o . ]
. Pfactor 1 -.166 {MoEduc. -.363 .
Socdial 2 . .782 Income -.034 .
Class 3 -.211 Race .750
and ) 4 .226 .
Parent : " 70- - . 5 .260
Attitudes : 61 .252
) 7 0057 .//’
8 278 . 7
2 - ’ 3 Pfactor 1 -.105  |Task Orient. 464
Parent .- 2 ..781 . |I1BS Total -.677 i 8
Attitudes \ 3 -.007 *
. and 4 .355 R " . .
Child 65 5 .330 )
. Outcodes . T 6 .026 -
‘ 1 ’ 7 -.024
, . 8 .343 . s
R - ’ - ;3 - . y ) 0 &
. Parent factors: ) '
T \ |
1. Parents positive attitude ‘toward teacher
2. Importance of family privack T ) . .
3.. Approval of children.teaching\children o, ) -
4. Negative experiences ih parent\contact' with teacher ot
5. Parents welcome training and suggestions from teacher A
6. Wish for contact with teacher abolt problems in child's education t,
7. Negative attitudes toward contact with teacher ) I
8. ’

Unquestioning support of teacher's authority to child
| . «




Tabla13 - .

Coefficinnts £or Each Set of Variables ie Two

*

‘Canonical Correlations
K R , i Z
A . Set 1 * - | Set 2 Y.
v Sets. Canonical Variable Coefficient | Variable Coefficient ’
' *Rank Order 1 171 ___MoEdue- —{— -183
- . Parent Rank - | 2| 072 | 1Income | ~-.174 .
. " Qrders k,//»//””/§/ ~.589. Race =175
- and L &1y =.229
Social Class—| -0l 5 . 660 :
Yariables T 6 v ~.0064 i
‘ 1 .098 !
. 8 ©.226 ..
. & N \
1 .\ -
) *Rank Order 1 -.230 | Task Orient.) =-.273
; Parent Rank ) 2 ~-.260 ITBS Total .831.
] * Orders . 3 454 '
and . .61 ) 4 =-.037
Child n 5 -. 504 ‘
OQutcoces 6 .112 ' .
: 7). .246 -
' — 8| ~.106
*Rank Orders: . ’ ’ o
1. Goal of educ: — for a child to learn to follow rules and laws
. 2. Goal of educ. - for a child to have satisfying experiences each day
3. Goal of conference - for teacher to ask parent to help child with school work
/ 4. Goal of conference - for teacher to familiarize parent with classroom )
5. Teacher quality - able to stimulate the child's interest 4
6. Teacher quality - sets a good example for the child . .
7. Reason Sor conference - for parent to make teacher {eel free to contact her
8. Reason for conférence - for parent to_ discuss any social, emotional, '
‘ E problem of the child .
! -
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" worthwhile. ' ‘ -

.

Tha

variables on step 1 and parent var¢651es on step 2 and theh reversing

13
the order (vzrent variables on 1 and soc;al class on 2).

Social |

cless indicators were mother's education, family income, and race;

4

parent attitudes included traditionalism, family privacy, and- educational

;.child outcomes used were the. total Iowa score and task-

v o

éxparience

orieutatioa. The results are presented in Table 1l4. -
The stepw1se multiple regressions on these varlableé suggest _‘ i
F
that both sets of varlaoles (soc1a1 class and parent at;xtudes) can

o

adaquately predict child outcomes, SOc*al class variables belng K

perﬂaps a sllghtly stroncer set of varLables for predlctlnﬂ achievement

and parent variables being slightly stronger in predicting tack orientation.
3 4 ® s

v

This finding might teatatively suggest that intervention involving

’

the parent might influence ptimarily the - child's behavior conducive to

N . ”v . ) N -

learning and secondarily schgol achievement. It certainly suggests
" s/ s o

that a program 1nvolv1no parents in thelr child's education would be

I

. »

.

-

. _ ,

relationship of teacher and, child variables.
) . - 5

The possible influence of several

&ren s attitudes, achlevement snd classroom behavior were |

aspects of the school environment

on chil

investigated. First, two school charactervistics, school of child's

attendance and classrqom format, are covered, and then two characteristics
’ ) A <

of teachers, years of experience and race are d@scussed.

School of attendance and classxoom Format were checked For assoclated
; ; " N ) :
differerces in child variables. Classrooms vere categorized as (1) 7 °

. < - ”~
N | \ 2 -~ o
complitely self-contained and taught by one teacher, (2) somewhatfqpeu -

59

-
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‘with two,rooms connected and/or two teachars "teaming", or (3) completely

.

open physical arrangement and shared teaching among two or more ‘

teachers. No differences were found in children's factor scores b
-~ - - N 3, y »

-

classroom organladtLon or school attended. Children's scale scores

showed no leferences by classroon organ;zatlon but did by schools on

B

four. scales, parent help with homework, activities done with parents,
seaing causes and, consequences, and teacher communication with §aren£s
about the child's good work. There.was no pattern of attitudes as-

sociated with paricular schools: children in a schqol would be high
N 1V { . ’
on one scale dnd low on anothex.
} . - N
School of attendance and classroon format were also related to child
Y : - )

. o~ . P
achievement and classroom behavior. The variable of school of attendance.
- J . ~

was not relatec-to‘either achievement or classroom behavior. Mo ]

-

- - ' s
significant diffe rences in child outcome varlables were found in terms

of cladsroom format, but more open-classrooms tended to be associated
N o ——— -

-~ L}

with higher achievement, task-orientation and considerdteness.

,(See Tahle 13) ;

% . LI

AbaOWutaly no differences in terms o£ the race of the téacher were

found in any of the child variables--attitude ‘factor scores and scale

scoves, the Lowa reading and total scoras, ano classroom bohavior as

meaSured.by.the CBL. Chxldren in this study Lesponded positlvely‘

in their attitudes and learning activities.regardles§ ofbthls teacher

character{sticﬁ‘ Oru the_other hanq, eeacher.experience did makefa :
\ R . g

difference.

cause oF tha sampLL SL?L (n—?S), generallzat1ons about teacher

éxperience from this study must he ‘tentatlive. Teachers 'had one to

A ' )




v .

(\

»

62

| ’ .
‘ \ .
. i | 27
|
y | \ .
Lok
. \\ , . .. .
" . \\ . - D
l . - Tablé 15 R
. : .
‘Classroom Format & Meai\xs oen Child ,Outcomeé
- . ‘A\
\\ A}
| | .
. ACBI
Vo ‘
\ Considerateness Distractible Extroverted
_ Vs, vs. VS ITBS IIBS
Format n Hostility ° Ta\*k Oriented “Introverted Reading  Total
\
- \
Self- 1. » .- . S
Contained | %4 ~.060 - | .033 .009 "45.86  45.82
. - L : ,
Mixed 43 .023 Jy001 .030 43.95 ;7 43:20,
. “"
Open . 5 .281 -.417 -.439 66.00 ©  65.80.
. ‘ ) % § /4.
(C31 m‘eans are factor scores; "ITBS, perxcentages b;sed on national norms)' .
* A ‘\ ,"
- . \x \
- . '



. ' b . .
1 . *
twentv-two vears experie ce, so teachers were groupe ed as having less

than five, five to ten, ten to fifteen and wmore than fifteen years ex-,

4 the means of all the child outcoms varizbles

. showed the same trend--to be Mhost positive fot teachars with five

B »

to ten years experience. The diFferences were significant for

o .

rhren oF the variables (ﬁ}ble 16) 'A ¢check of the years—of-experience

s revealed no scheool or 'race dLEEerencea whlch might partlally

. . . .groupipg
e . . . . T e e T
‘ account for these differences. N o
- : ‘ .
. . ) T relationshlp of parent and teacher variables.
' . A . . " -
- . .
. Pareat and teacher factor scores were 1ntercorrelated to see if
L . . - i
i any smgn;ﬁlcant relatlonshlps existed between their aetLtudes. A

e e

ant correlations were found but non¢ were very high.

'ty
.

: g The extunt of agreement between- parents and teachers in their attitudes

X

roward children and schooling was also measured by means of c¢orrelations ’

. ~

batween theit responses to miscellaneous items and scales of the

- questionnaire (not included in the factor scores). They did not agree

their estimates of parent, teacher and child respongibility,
N - .

o teachac qualities, of the amount of attention 2 child needs, and of

of

. in

the amount of contact needed between parents and teachers. On all

N
Y

£

«

other areas the two groups were in closer agresment.

=

Cea?
~

Tne differences bstween paredits' and teachars' belief systems

in this data, Lndxcate that cheLr pereeptlons and orlentatlons are

< r

somewhat different. Parents and teachers of the same social class ‘

N

mizht be in clpser agreement, it was thought. To exanine this
. ) |

possibility, parents were dLVLded into two groups, those wothrers having

R . at least four years of post-high school education (like teachers) i

»

ERIC . . | . | | ‘
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. Table 16 s

is
3

Teacher Experience and Child Outcomes

-

v--ee_--Child Behavior Imventory

F values

t

-
~

\ .

* ’

Teacher's R .
Years Gonsiderate Distractible Extroversion .
of n vs. vs. " vs. ITBS ITBS
E<perience | Children  Teachers Hostile Task-Oriented Introversion| Reading “To tal
1-5 52 13 -.2137 0707 . .0625 039.73 C 41:11
6-10 30 8 .3050 ~.3660" .0131 57.00 . 57.43.
10-15 7 ‘2 .0661 .4083 -.2673 b4 .42 37.14
15+ 13 4 .0500 .3625 1038 45.69 41.92
) . 1.97 3,06%* .35 1.63 - 1.74

(Mean Child Behavior Inveantory scores are expressad in terms of factor scores; mean ITBS
scores are expressed in terms of percentiles.) R

¥
v

o\t
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, \ ‘
having less; scale gcores oa 2ach group were correlated with

\ . ‘ (

;' scores on comparable scales. Only occas Lonal cohrelatlons

and tho:

. teach.

were/found to be significant, qnd.none uare large. So social class
\ . 4 -

alonf doves not account for teacher%earent attitude differences.

\\ A
Both teachers and parents reporked the kind and amount of contact
. . . \ ’ \

whiich they had with each other. Tea Qrs rated individually each of
." s .

he four-parents in their classes on tne“r r_5pons;veness (PARTIC), " .

the child's cooperativeness (CHILDCOOP)”édd their own initiatives with
. : - ' A = v g

. ) » .
that particular parent (T-INT). The ounly lé;ge intercorrelation .

. A\
among these variables was .42 between"T—initx;nd Partic. Parents'

A
* s S i . o\ )
own reports of their participation (AMNTCONT) were not correlated ¢

<

- . R
(r=.01) with teachers' ratings of their partlcxpétlon. Two parent
8 . : :

. Y. i . .
scalés were significantly associated positively WLLh Partic (sources \

.of informatioa on how children learn, early, languacé stlmulatlon)

.
and two were significantly nesativelv associated with'Partic (Fhmxly

privacy is important, Legchels listen to parents). .
\

A multiple regression ¢ naly is of the total amount of participation

.
\

in terms of the independant variables of race, income, and mothesi'
) ~ ) . .
education was performed in order to identify the source of differeiices

in degrees of participatdiou. Mother'% education accountéd £Qr most
2

of the diffcrence with Ln»ome b91n7 sozawhat m ortant‘ race was not
P .

/ ‘ ) ‘o

a éactor hera (Table 17). Perhaps mothers feel more capable in helping

nd talking with the teacher 1L they are better educated Income~

- .

probqb!y makes a diflferance because 2 mothet who has to work h&s less E .

time to spend in the Schéol'in the first place. . The finding ‘thar
4 [ .

. o

race was not a relatively important factor when compared with mother's

3 - 3 : \
education and income is an important one. It sug"egts that race is no
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Y

L so tuch a.barrier to parent participation in their child's schooling
> o ¢ :

a3 are the social cliss variables .ol educaticn aad inceoze.

<

s : It should-again be emphasized th t these Eipdlngs are most teatative
4 ] . ' . .4

’

: since” they, are based.on data from a relatively small (a=109) non-

r

. . N
representative sazple (southern uaiversity town). The"few racial o~

n

difierences mentioned should be wiewed especially skeptically begause
28N : |

;o faiw middle class Blacks and few lower class Whites wars included.

0

The major finding of the importance of parental varlables to childrea's

-

* . ’ ’ . \

<chlevgment and adgustment however, is cle“rly debo1s;r=ted The

. Lot
S

N

. poLential for effactive parental concrxbutlon to t&elr children's |
. education is supported by these data.
A ', ) ) :"
. - ~ .
)
. .
C -
¢ R N
. . K . 2
<
\ . . 2
~ &~
« ) e < )
. S .
rd . . .
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N 1., ;- ‘ g ‘ . ‘ % . N . . ] B
- . . s ) . . "
Inventory of Parent-Teacher-Child Interaction

2 . " Teacher Form : . R
¢ ¢ S ' . ' ' ) ) . ) 2 ’

I..

Family priva

I, Teachers should not question chlldren about their home and fanuly
2. A teacher should respect family privacy by not asking ; the child about his fam:ly
3. Teachers should not try to find out/fmat goes on in a child's home-- |

4, A teacher has no right to seek information about a student’s home bach:.;rouxﬂ

. "’ . ) e
II. Parents are respons:ble for ‘problems / .,« ’ o
. 1. If a child is not doing well at school, the parent is largely responsn.ble
. . 2. If a child isn't working well at school, the problem 1s, generally in the home,
o not school
3. Parenthcan be he_ld most acoountable :Lf a child fails to learn ' .

?
vV
1

. III. ‘Teacher mcre expert than péu:axts § < ¢
. 1. No matter how well-educated a parent is, he doesn't kndw enougn about teachmg
' young children to be able to give a teacher good advice
2. Since parents lack special training in education, they shofild not. question the
‘teacher's teaching methods
3. Because of all of the teacher's trammg and exper:.ence, parents should not
: tryxto tell her how to teach
4, ' Parents shouldn't interfere since teachers gena:any kncw more about what and
how ‘children should be taught \ . :
v, Uselessness of parent-teacher; confermces
I. Meetings with parents proyvide little that is use.ful ) |
2, Meetmgs with parents do not help me achieve my goals for the chﬂdren\
3. . Meetings with parents are not mrth the time they take : ‘ *

J

LA

V. Importance of hamie' learnmg )
I. A child's success in learning is J.nfluenced moxe by his home than hig s ..,chool
2. The most important part of a.child's learn.mg happens at home before he starts

. . school

. - 3. Even during school years, the most mportant part. of a ch:z_ld’s leaxm.ng takes plac
: “at hame ™ ‘ o ; i _ .

VI. Dlsapproval of teacher's dera:ﬂs on out-of-school time - I,

1. Teachers should not ask children to do spec,lflc things other-than hanewofk m

. their out-of-school{time .

2. Families, pot teacliers, .should’ decide what children do With their out-of-schaol ,
time : 't

3. Teachers should not tell parents what children should do when they are not in
school i

. oo

! . -

VII. Information regardmg -‘home necessary
1. It is important tor.the teacher to know about a child's hame llfé in order to
- help the child more
2. Knowledge of a.child's home background is necessary for effective teachmg :
3. If a teacher knows about a studmt s family, she is better ahle to work with-him

VIII. Teachers. are responsnble for pmblems ' ) i
¥ .-1. If a child is not doing well in school, the teacher is largely responsmle
+ 2, If a c¢hild isn't workmg/ well at school, the proh]‘.en is generally in the school,
. not the home A »
. 3. Teachers can be held most acoountable if a ch:ld fails to learn
Q \




L
: X.

skills and comfort with parents

i

l'
2.
A 3.

. 40
<L 5.

- X

I can interact well with parents during parent-teacher conferences

I know how to conduct a useful. parent—teacher conference

I am able to cammnicate effectlvely w1th parmts dur:.ng parent—teacher
conferences

I feel camfortable calling péx:ents about any questions I have

When a child comes to school with a problem, I feel ocmfortable contact.mg the
parents

Parents help in school -

2'

3.

_XI.

1“

I ask parents to come in and help with the class .
T find’parents helpful in tutorr:mg children in school

I use parents as teacher azdes in my classcoom | .

4.

Parent's a;preclatlon ‘of teachers .

2.
3.
4,
5.

XII‘

Parents are good about letting me know that they appreclate my efforts
Parents give me credit for helpmg their children learn

‘Most parents seem to appreciate what I do for their children

Parents want me:to tell them hrw to help their child learn
Parents are eager to have my :udeas about: how they can .work with their ch:l.ld

L0

Children should not tesch others -

1,
2.

3‘

I am reluctant to have my pupiis spend their time teachmg other children

I prefer to teach children myself rather than asking other children to _help
I:]. E 'r . N
Ctu.ldren should do theJ.r own studymg without help fran other children -

o

- XITIT.

Relatmnshlp

roblems = ¢

w*ljj*"Parents t]

hink a teacher of another race is prejudiced if their c¢hild gets

2

“e

3‘
4‘

6.
7.

-\,

X'IV. ’

Parents could teach in the classroom

a low grade

" It is hard to 'talk to parents whose educat:.on differs greatly from mine

It is generally rmach eas:Ler for me to talk to parents if they are of my own
race
Most parents contact

It is difficult to talk to parents whose incame differs greatly from mine
I am cautious about what I say to a pa.rent of a different race

o

»

1.
2.

3.

XV. Di:fflculty with Qarents, of children with

I would welcare parents to take over a class while I do other unportant things

I would be glad to have parents substitute for me and teach subjects in which
they have-spbcial knowledge |

I would approve of a program for encouraging and trazmng parents to teach in
the classroom

¥ . >

oroblems-

1‘
“2‘

. 3‘

It is hard to face the parents of a child who is domg poorly

t is unpleasant talking to a parent whose chnld -is not doing as well as he
hould - ’
It is a strain on me to discuss a child's problems with his parents

XVI Suggest.mg home act1v1t1es i

1.

2
3A‘
4

I recammend TV programs for children to watch at home e

I suggest books to parents that children can read at home

I suggest family activities or games

I suggest® flEld trips for families _ ' ' A |

69

tbe teacher only when they want to complain about treatment
«of their -child \
5% Parents expect teachers to give too much individual attention to their Chlld




XVII.

* XVIII.

| ' ! , /
. s ‘ . i B A ‘/‘ ) .
More time wanted for parent-teach conferences| / f
1. I think more parmt-teacher oconferences should be sc by the school
2. I think more time should be allowed for each parent-t : conference
3. Conferences should be spreed out over a longe_r: pe.r:.od of tJ.me rather than

packed into a few days * /

Encouraging parexts to help with schoblwork -
1. I give suggestions to parents about how to help thelr children do well in school
" I give parents ideas of how o’ help their children/with schoolwork.

2
P. I show parents methods forte:thmg reading skillg to the:.rovmdu.ldren_
g )

I pralse parents for helping- c.h.:.ldren learn !

Happiness with school | o -/ ‘ '
1. Children are fortunate togo o a school as pleasant as this one
2. This school makes leanung an enjoyable exper:.dmce for children

E 3.r'mlsschoola.saverygoodo;1!emmchtotea

" 4. The faculty at my school

well together
5. This school is a frletﬂly p]:a e

6. This school is a waz:fm, w'elcaﬂun\g\p]ace, ’ /
o, .

~ Children teach others ,’ S

~

\ ) e

1. I -encourage my ch:.ld.ren ot one another’ /I’a'ﬂc//
2. If one of my pupils is gspecijially good in sorme. subject, him to teach it
to other chlldrmj e ) .
3. .1 ask pupils who are ahead to help other }mpl.ls on a one~to-one basis
f

. Parent should support/teacher to child

1. If'a child camolams about the teacher at hame, the parents should either back

| XXII:

XXIII.

. XXIV.°

‘the teacher or remain neutral
2. Parents should nét criticize the to their child .

3. Parents should always speak|well of the teacher to their child even 1f they don't .

like something the teacher has done !
4v Parents should not dlsagr .with the teacher in the presence of their child

Ability to train pa ents to ch their ch,/ﬂ.dren

1. T can help parents to do a|better job/of teaching children at hame

2. Parents can learn a great deal from about ways to help their ch:_ldren
3. I kniow how to si\a.re my teaching skil s with parents ) T

’

Parents disturb msﬁ;ructmn
l.. I cando a bet job 1if ents stay out of the classroam while I am teachmg
2. When parents visit my classroom durmg the day, they dlstract the children
. from learning /
3. I-prefer parents stay t of the classroam during the day

Contacting parent when ch:.ld oes well J

1. When a child is do well in school, I make a point of telling parents about it

2. I get in touch with\parents to let them know when their child shows mprovement
in his work -

‘3. I phone-or write potes to parents|of children whose work is good

Reluctance to teach paren S

1. I do not want to work h parents any more than I already do

2. Working more with parentg would mte.r:fere too rmch with my other teaching
" responsibilities - ’

3. Working with parents is\ roo much to expect from the classroam teacher

70, -
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. XXVI. Children should teach others * - ° :

h 1. When one child teachers another, it is a-valuable exmrience for btoth
2. A child who ig asked to help another child in school learns a great deal h.unself
3. Children like to be taught by other children _
4. Children like to teach other children ’ ’ »

5. Chifdren learn some things from other ch.l_ldren better ..han they do from a t '

Y L

.. \ ‘ .
I. Discomfort with parents \

1. Conferences with parents. sametimes makes me uneasy ‘ .
2. I feel ill-at-ease when I'visit with a child's parents ‘
3. Iget tensewhenIhavetota]ktoaparmtabouta child

XXVIII. Desire- for trammg to work with parents
"l. I want more.training to help me work with parents ¢+ .

' 2. I want_t5 ]:e‘a.m how to work with parents more effectively '
///J* i t to-attend an in-service training program at my school d&lgned to help
i ot S work effectlvely with parents

r

"
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. 22/3%0/75 E ' ' Inventory cf Parent-Teacher-Child Interaction

1. Parental authority is absolute -

III.

V.

VI.

- VII.

VIII.

. Second Section )
INVENTORY OF EDUCATIONAL BELIEFS

] . . ) Q <
' I

-
.

‘1. The most important thing to teach children is absolute obedlence to parents

2. Children should always obey their parents .. .

3. Children should not question the authority of their parents Lo

4\. «Children should always do what their parents say no mattex what 7

Cha.ldren basically good )

1.’ Although adults may have difficulty accepting them, all ch:.ldren are ba51ca11y
.good at heart \

2. All children are good by nature

3. Ch:x.ldzm are born good; it is society that turns some children into uuzblanakers

‘Aim of education - to instill information N

1. The major goal of education is to put basic mfornatlon into the nu.nds of the
children

2. . The most important goal of educata.on is to pass on the knowledge which has been
handed down fram generation to g?ene.ratlon

1

3. The principal aim of education 1s to teach facts th.ch have been discovered

. about the world o

Children learn passwely '

1. Basically, children learn by being told about the world

2. Children's learning results mainly fram being presented basic mformata.on again
and again .

3. A child learns primarily by absorbmg knowledge he is given by others

Knowledge is relative )
1. Conditions change and so do our 1deas of what is the txuth .
. What is-tfie depends on one's culture and the times in which ane lives
3/.%51./5 truth for one man may not be the truth for a.nothe.rmadlffermttme
or . .

place

Children should be treated uniformly

1. Teachers should show the same amount of affection to all their smdatts
2. Teachers should give all students an equal amount of praise

3. Teachers should discipline all the children the same-

4. In order to be fair, a teacher must treat all children alike

5. Cl'uldren should be treated the same regardless of differences amang them

The world 'is threatening

1. Children nave to learn that the world is a pretty uhfriendly place

2. Children have to learn to look out for thenselves, because the way the world
" is'now, no one else will

3. Children today are growmg up m a unfriendly world

Teacher's authority is absolute
1. "I"xe nost important thing to teach children is absolute obed:.ence to whoever
is in authority
' 2, Children should always obey the teacher e
3. Children should not question the authority of the teacher

4. Children should always do what the teacher says no matter what
72

-




X111,

T XTII.

X. /@/dren misbehave if allowed to !
/ 1. Children generally do not do what they should unless someone sees to it

2. Since children cannot be trusted to do the right thing, their chances to rm.sbeha
mist bée’'limited

3. If children were aliowéd to do what they pleased, tota.l confusion would result

Aim of educatlon - Eﬂ)ng how to learn -
1. Basically, the aim of education is to-encourage the ch:.ldren S curlosn.ty
- about many areas .
2. The major goal of education is to teach chJJ.dren how to think creatively
3. The main purpose of education is to help a child learn to investigate problens
on his own . |
\ ' .
Children learn actively
1. A child learns best by doing things hmself rather than listening to others
2.  Basically, a child learns by explormg the world around him -
3. Ch.xld:.en are naturally curious and wnll learn well unless barr:.ers are placed
in their- way ’ t

-

Knowledge is static

1. what is true is true, no matten: where or when

2. vhile new things may be added, there is a basic body of lmowledge WhJ.Ch remains’
the same

3. Same things are known to be true and will the same for all fime

Narrow future-oriented time perspect.we

1. Preparing for the future is more impoizant for a child than enjoymg today

2. The most important thing for a child to do in school is to prepare for hls

- future life

3. To be satlsfled now 1s less important for a chJJ.d than to work for the future

School author:.ty is not absolute

1. Children should question school rules if they do not think they are faJ:r:

2. I do not want my child to obey school rules automatically if he does: not
think they are right

3. Chlldren should not autamatically accept everytlung the teacher says

Ch_ldren born bad’

1. Children will be bad unless they are taught what is rn.ght

2. Children will not do the right g unless they must

3. Children must be carefully trained early in life or their natural impulse
will make them urmanageable .

i

——

Teacher responsibilities

How much influence should parents, teachers and ch:.ldren each have in making declsmns
in the follqwmg areas? Place a "P" for parents a "p" for teachers, ard a "C" for
children in the appropriate box below.

what a child should learn ih-school ¢

,None A little Some Much Most All

how the children should be evaluated or graded

assigment bf a ‘child to a particular class or
program °

how much homework 1S assigned

choosing methods of punishment for serious
offenses, e.g., spanking )

73




XVII. How much responsibility should teachers have for teaching or fostering the -
following? Check the appropriate box below

None A 11tt'_1e Save Much Most All
moral & ethical values (knowing right from wrong)
obedierice to law:
ranners
physical and dental health care )
anotional adjustment :
concern for others . \

-

{VIII. Parent resggns:.bn_htles
How much responsibility should pa.rents take for the follow:mg" Check appropriate
box.

o None ALittle Some Much, bgst all
enforcing school rules '

following up on discipline problems at school .
"'ma]ungmreachﬂdrespectsandobeysthe k - 1 R
teacher I L
making sure.a child respects the rights of R
other school children B .

‘“

XIX. Goals of education ‘ .
What, fram the following list, do you think are the most Jmportant goals of a scmol”
Rank them in order of their importance to you. (Assign "1" to the goal you consider
the most important, "2" to the next most mportant item and so-on.) . ,

a. forach:.ldtol*eamtobehappy ) g
b. for a child to learn to be a good person : -

—_c. for a child to learn to earn a living _— . -
T 4. for a child to learn to use his mind S
e. for a child to learn to get along with others ‘ )

: f. for a child to learn to follow rules and laws .- N

g. for a child to have satisfying experiences each day L
*Is there a goal you think even more important? Please spec:.fy

XX. The following are considered mportant qualities for teachers to have. Rank then
in order of their importance to you. (Assign "1" to the goal which you cons:.der the

rost important, "2" to the next most mportant, and so on, fram 1 to 6.) v \\‘ a \\3;
___a. knows subject matter well A N ‘_ \\\ -
~—_b. is able to _stimulate a child's interest _— By \
c. is.warmand friendly to children’ S ‘,‘ \ ?‘,F \\ R

. RN

Zd’/fs able to maintain order e RN
___e.. is able to teach children-at their level : N &
f. sets a good example for the children L '\ :

- . B
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. : | Code No. (Add: to each page.
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p l /

Cover Sheet for Parent Form '1
This sheet, which is the only place oa the forms on which the participant’ s name #
will be written, will be detached froa'the forms and used for recordkeeping

. purposes only.

Name of child . |
. —— . . . |
Nane of parents @ ‘ | i
"Adults in household (relationship to child) i
Father's Occupation: What job does he hold - N
(if in home) o / )
What does hé do in the job R
. : . . ) \
Mother's Occupation: What job does she hold . L
i o - ) . S,
What does she do .in the job
%Father s?Education. ' Number of years completed
(if in home) i @ -
Mother's Education: Number‘ofAyéars completed
Ordlnal position of child R - .o ’
AB‘ B i : N . ;
Numbez of Older ththers an& sisters ) ] 1
N ~
Number of Younger»brofhers dnd gisters
4 ) ~ ) ’r/ 3‘_,2\\?{ ‘ '). N ’ */: \
' Distance fr9m~bg§éygb §chgol , :
) ~ff\;f RN
oo L
\ R e
‘,0 m i \ 7 < *
, i, \&:},{!\ . 8 € . -
L
9 ‘.‘:-:L“‘b»r “,'/f ; ) «
L A ‘i" b .
4 CA < /A—c‘.("‘ + ’
S S
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- , PARENT INTERVIEV '
F
o ' o
RZCORDED BY DATE PUNCHED
. - ‘ - - 1/ N *
’ I. First, are yQu generally satis/f’ied with ' 's school situation
/ (naze of child) :
this year?: / . Y . NO YES
If no, what do you think is the main problem?  _ _ _  *  _ oo
- ' Lo
II. Now I would like to ask you about your contact with your child's teacher and
school this year. . . N
'; \ )
1. How many times this year have\xyou\:% # of times
\t t‘<§é
Qe 53
i “\‘fv&\k, e ‘
bo h '\%’é"‘: % hOOl ¢
" }‘,5\: RN
c. Visited class dum;fg’g rag .l : \?\5 e
. . \"‘},‘\{ ¢ "‘-:.155»\\.»\\ ..
d. Had a home visi%\%rom tl e\"}eache‘r\\«
N i * — (
-~ . N \ \V e v ,
. . e. Talked on the pho’ﬁ &thh ’the .
. ik )
f. Attended PTA meetit@s other o |
- Y L
g. Exc.hanged notes or letters w1th the;zg\ ac
. P ;/ f—'{'w VY ,«“
e Ea%\
2, In general do you feel yougVe«h;& enoug e , ;
child's teacher this year.g\w AR N0 YES
. 1\\\ N )
- \C
J»-\\\\‘;} ) . \‘* , e . f el NSE V. ‘ N
B ‘ 3. Have you had the kind of contact you- would lmké" v ) NO ¥ES'
k % _,r.\' . 4 \ ' ' A\ ¥
he o g S } \a : W
If not, what would you like? .. V. \3\\5! 3 \\f-{" "
e R \ (“‘? \.‘ '\N i }
, E \ \:v-.::{\\’. 1 \ ! - .
5o &) N, \\‘\ I ,il ¢ r' s
S SN
. ' : ' \\:\\:\‘ )v y ‘ s
4, Now that is 1n ‘school what db. Srou 1sé‘e as“your’ part in hlsﬁher
education? - _ \}x‘ Sy o
. ) ] \\‘ p - . , 1 o,
. A 5 L) ,I\' . N - ’
1: + 'l‘
. ,'4"’ % A
e"fl /\

e S SR 5

:
v 4

= N ~ 1

. . - 1
N . . :




- b ’ ' ) ) ),2‘7"~
5. Have you helped your child's teacher.this year?

1f yes, what have you done? 7

2
*

- III. CARD SORT SECTION A .

) Now I have some statements written on cards about the kinds of experiences you

have had with schools and your child. If you strongly disagree with the

statement, put it in this pocket (point). If you mildly disagree, put it here

(point). 1If you are not sure, put it in the middle pocket. If you mildly

agree with the statement, put the card here and if you strongly qgreé, put it here.

(pointing) If you would prefer. to have me read the cards and put them in the

pockets, I'd be glad to. « ¥ : : T )
i |

IV. Responsibilities Section -

. »

Here are some questions I woula like you to mark jourself. (ﬁand page 3 ahd 4 to
person being iqterviewed) . ’ ) - ) y .

3

: 1. In this section we want to ask you how much influence you feel pareats, L
teachers and children each should have in naking decisions in the following
areas. You will notice there dre six possible categories for each item:

None A little Some " Much Most All

First, put a P for parents under the heading which you feel best describes the -
-amount of influence they should have in making decisions in the first area,
what a child should learn in school. Then put a T for teachers under the heading
which you.feéel best describes the amount géggnfluence the' teacher should have in
making decisiong.in the same area. Then%iyﬂt a C for children in the same way.'

5, . ) :
You may 6iace more than one lettefj@ﬁ each box. For example, if you feel
. that neither the parent nor the child should have any influence in some area, and
the teacher should have all the infldence, you would place both a P and a C under
the*heading MONE and a T under the heading ALL.

X

o Pledse do this'for-each of the 5 areas listed. I can read it to you if you like.

2. The next section deals. with the amouit of responsibiljty teachers should have
for teaching or fostering ideas in different areas. Please check one box for each
item depending on the amount of responsibility you fgel the teacher should have in eac
area,or I can do it for you. : o . ‘

3. The next section deals with the acount of responsibility parents
should take in the following areas. Please check one box for each item depending
on the amount of responsibility you feel the parent should have in each area.

a t

el . .




through six. . ] :

- 5 2
) |
‘
V. Rank.Order: Section I (hand page 6 to person being interviewed) .
. L
" A. Goals of Education
]

" What from the list I have just given you do you think are the most
. important goals of a school? Place a "1" mext to the goal you consider the oy
_most important, a "2" next to the goél you consider the mext most important . .

and so on through seven. o . . B

P—— —

B. Child Qualities I ' ' :

Next is a list of qualities which might be considered important for a child
to learn. Place a "1" fext to the quality which you think is mes€ important,
a ''2" next to the quality you consider the next most important, and .so on

ki

- -

" VI.. CARD SORT SECTION B - ' ' .-

,Now I have some statements written on cards that give various opinions about
schools and education. Put them in pockets in the same way you did with the last

group of cards depe

E Sure,” Mildly disag

~

?

ding on whether you Strongly agree, Mildly agree, are Not

e, or Strongly disagree.

-




N "
e

's teacher

-l her?

4

Why? or Why not?

get in touch with thé teacher?

- If no, uhy not?

— -
4. - Would you like the teacher to:

i'Sugge books that children can read at home

_~ Suggest interesting places for families to g0

* 4
o

Suggest family activities and games

"Let you know about good movies for children

*5. .Does“}our child's teache::

\LI.-\Now I would like to ask you/SOme questions about your contact with

Does yOur child's teacher wake you feel free to get in touch with

[

2. Do you eyet‘take.the initiative in contactinz the teacher?

3. If your child told you he were having probleus at school would you

.Recommend TV Ezgg;amé/?or children to watch dat home . ‘ 'NO

YES
NO YES

' NO  YES
., NO - _¥ES

. NO  YES

Give you euggestions about how to help him dowell in-school  NO

'Show you ways for teaching reading skills to your child . NO

Give you ideas of how you can help your child with schoolwork NO

Give you coufidence in your ability to teach your child NO

® Ppraise you when you help your child learn i

. -NO -

'YES

YES

YES

YES




. .
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6. Do you feel there are ways the teacher could help you become

more involved with your child's schooling? ~ NO— YES
If yes, in what way? -
VIII. Now I'd like to ask you some qdestions about your part in 's J

- '. education.
.4—_, - - b - ~

‘L. Do you feel that it is helpful to your child for you to teach him
school subjects (for example, arithmetic, readino) at home? . NO YES

—
-
[N i »

«

.

2. Do you feel that it would be confusing to your child for youyto teach

him school subjedts (for example, arithmetic, reading) at hoime? NO YES

“—l . [ . K + . i
-t ] ) l N | ‘

3. Has your child's teacher ever suggested that you teach or help him with /
schoolwork at home? » ] .?05 YES

. T ‘ .
d 4. Has your chi Ia's teacher ever asked you not to teach your ‘child at .
~home? : . - ~ NO .YES

¢
¢

1

\ IX. Now I'd like to ask some questions about *s educational experiences
‘\ _ -outside of:public school. ' ‘ .
\ .

’ | - t— e
. 1. How many years of pteschool did your child have before public school?
l . > . . .
2. Have you bought any books for your child withim the last three years? NO YES

\ :

. How many? . . . »
' . ] / - ®
L . 3. ;Have you 'ever taken your child to a public library-or bookmobile’ NO YES-
\ 4. What kind of- activities outside of school has your child been
- ipvolved in? (fon e ay School svimming lessons,
\ recreational progwdms, etc. ) X

) Aﬁything e




e

o

: i ’ . ' 9
5. Do you help your child decide what TV progﬁags to watch? NO YES

- 6. Do you talk with your child a lot? : -NO  YES

/

7. What eskae kinds of things do you talk zbout*with your child? -
. ) . - / .
'(Check under "2" for spontaneous respomses: check under "1" if they/gay "yes"
after having been asked to respond tq a particular itém; check unde: "o" if
they say "no":) . _ : v T '
e NO ¥ES . ' spoNTANEQUS
5

Checklist: . 0. 1
(a) your friends . :

(b) child's friends

(¢) TV programs s T J/

‘(ﬁ)’school . ’ ‘ . ; //

"“(e) things your child likes to do . =T _ *

' (F) what your child would like to do in /
" the future ’ :

(g) sports *

(hs your work

(1) other (please specify)




‘ [~
8. What kinds of things do you do with your child at home? .

¥ i

L ’ (Check under "2'"' for spontaneous respdnsas. Then go down.list and check under
' . "1" those items the hwidd answers "yes" to, and "0Q" those items the ohild
answers "no" to.,) FPRTent . ’Pof(e”\t
* ) ' NO YES SPONTANEOUS
: # ’ . 0 1 2
.~_ . (a) usually sit down’together at ‘ ) .

a meéal (at least once a day) °

(b) household chores

(¢) play games together

" (d) watch TV . o - ’ 1

'(e) Aread magazines or books

(£) work on hobbies . ‘ s o
A (g) do howmework or school’projects .
£ (h) work in yard, garden 3 . R

(1) make household repairs

(j) cook

(k) other (please specifyj ) T s

A * N E]
[ * - N A
» . ’ -




! ¢ ’ g

/";'M' | R &
? -he_\pd,-\u-\c.a.e)\ - ‘
What kinds of things have you eewshisyour child? (Check under "2" for
spoataneous responses.) 'Have you ever taught (him) (Her) ?
(Go down list and check under "1" the things the parfent ansvers ''yes"

to, and "0" the things t:he ~Jeddnd answers "no" to. )elomple: He "o Shoey

= avenk NO YES Spontaneous .
CHec&llst : N 0;. 1 2
“ 1 (a) .how to write a letter | )
(b) scbool/subgects - readlng, , f R
arithaetic - P °
(c) good manners
.+(d) how to clean house or wash élothes !

| ) E 1. ,
‘(e) how to sew o : [ '
R /
(f) how tp get along with othez p?ople > .

(g) games or sports / . j% . . ’

(h) how. to grow plants and gard?n o b

‘l. : 1

&

(i) how to xake‘cari'df pets

(j) how'to talk correctly . i

(k) how to take care of younger ch11dreq\~%

(1) other (please spacify) ) ] i » B

'y

Has anyone‘else apért,from the teacher, taught your child any of thnse things?

‘Jho? . ) L. " ’ N - ‘<‘.;.

?

. ) 4 - - ) ’
- X. Rank Crder: Section II (hand page 12- to person being interviewed).

9

A. Teacher Qualities N

Wnat from the list I have just given you do you thlnk are the most
{mportant qualities for teachers to have? Place a "1" next to the quality
_* you think is the most important, a "2" pext to quality next most important
and so on.

B. ChildA Qualities IT ’ ' . .

Next is a list of qualities whié¢h you might value for your child.
Place a "1"jnext to the quality which you value the most, a "2" next to l
the quality/ which is next most important and so on. . .




« XI.

. o
CARD SORT SECTION C . ! ‘
Here are the last‘gtsﬁp of g&it;ments\;n cards. These have to do with
beliefs 'about childrea agd education. They.go in pockets the same way .as -
we've done\it béfore. ' } ’\\ - ' — —T - T
| XII. ' - ' \\ —— //M_,M/f“‘?‘j T
1. Are there things aP;ut.;he‘schqoi‘;bg;,you ﬁdﬁi& like to see ch;noed’ NO YES
If.yesg Yhat wou%gxypu—iike to géé\changed?
. a T \
" - .

—

4
v
L

‘Do you think there is any way you coyld help Ehaage then? #ovb? NO YES

¢ \“ V ’
2. We don't like aski

\\ to auswer)

about income but.,. . (If you prefer, you don't have
|
L \
What is your family' s. yearl{ income?

below $£ 000 pet]/ year )
5,001 ~[10,000 | - C
_ 10,001 |- 15,000 'W\:

_ 15,001 |- 20,004‘ L

: |
{ |
over 20,001 | :

|
- \

| ,
. : |

{ |
y

are an

. 1
3. Do you feel there

-

important areas we\have forgotten to cover?
N A
\
|

i -
!

o

.40

Is there anthing-else you would like to tell|me about your child or his
school? f




./>

-y
e s

| RTRUDE S , 1.0.%
Recorded by _ ‘Date Punched -
Strorgly disagree=l, mildly ‘disagree--z, not sure=3, mildly agree=é, strongly agree=5 |
| sectionA’ . o Section B
1. 26.. sl 1. 2. m.
2. 2. ___ 52 ____ o 2. 21, 34,
3. 2. Be___ . 3._ 28 35 __
4. 29, sa. a. 20, 36 __
s. 30, S5 s 0. 3. ___
6. 3. S6. | . 6w 3. ___ 3. ____
7. 32, S5l.___ 7. 320 39 _-
8. 33 s8.____ 8. 33, 40.
9______ 4. 59, o. 3. . 4> __ T
T3S . e0. 0. 3. 4.
L., 36 6L u o oW. 36, 4.
12, . . e 12. 37, 8
3. 3., 63. ____ . L 13._ 38, . 45 _
1. 3. 6. ) 4. __ 3. 4. -
15. - .40 __ 65. Y R
{5, a1 €6 ___ o
17 42 6. ___ ” \
18. 43 68._ o ‘ 0
©l9. 44 89,
20, - 43‘.______:/,0.___‘ . S

21: 46, 71.

[ = RV
.

22. a7. 72. » » a .
48. .73, . 4% '




11.
2.
13.
14.
15.

" 16.
-17.

-18.
19.

20.

21,

.22,

23.

24,

25.

26.

27,

28.

29.

30.

32.

33.

4.

35.

36..

37.

38.
39.
40.

47.
.48,
49.
50.

86




Parent Inventory of Parent-Teacher-Child Interaction .
and Involvement .

.

Jd. Attitudes
1. Fam11y privacy 4
Teachers should not quest1on children about their home and family
A teacher should respect family privacy by noet asking the child about his family
Teachers should not try to find out what goes on in a ch11d s home
A teacher has no right to seek information .about a child's home background

2. Information- regarding child's home unnecessary
Teachers need not be concerned with what goes on in a child's hone -t

.. A teacher can teach her students just as well without knowing about their famiLies
Knowing about a child's home background will not increase the effectiveness of
the teacher's teach1ng . i . ~
' 3. Information regarding child's home necessary

It is important for the teacher to know about a child s home life in ordes to
help the child more
Knowledge of a child's home background is necessary for effective teaching .
If a teacher knows a student's family, she is better able to work with him

4. Uselessness of parent-teacher conference
- Parent-teacher conferences prdvide little that is useful
Parent-teacher conferences dé not help me achieve what I want for my child
Parent-teacher conferences are not worth the time they take o

. . 5. Teachers are responsible for ﬁroﬁlems \
- If a child is not doing well at school, the teacher is largely responsible
. If g child isn't workin; well at school, the problem is generally in the school

not the home
Teachers can be held most accountable if a child fails to learn
6. Parents are responsible for problems
If a child is not doing well at school, the parents are largely responsible
_ If a child isn't working well at school the problem is generally in the home
‘ not the school
Parents can.be held most accountable if a child fails to learn

-

7. Teacher more expert than parents
No matter how well educated a4 parent is, he doesn't know enough about teaching
young children to be able to give a teacher good advice
Since parents lack special training in education, they shonld not,question
the teacher's teaching methods . .
Because of all of the teacher's training and 2xperience, parents shouldn't
try to tell her how to teach
Parents shouldn't interfere since teachers know more about what and how children
~ should be taught
o . . NR
8. Teacher should contact parent when child does well
When my child is doing well in school, the teachers should make a point of

telling me about i}, R 7a£ 7t

It is important ‘for teachers to get inqtouch with me to let me know when my |
child shows improvement _ )
Teachers should phone or write to me when my child's work is good 87 1;




-10.

11.

. Imggrtance of home learning

;The most important part of a child's learnlng happens at home before he
‘starts .school

A child's success in learning is influenced more by hlS home than his school

Even ‘during school years, the most important part of a chﬁld s learnlng
happens at home . . -

Dlsepproval of teacher " demands on out-of-school tlme

" their out-of-schocl time

Teachers should not ask children to do specific things other than nomework in

Families not teachers should decide what children do w1th their out-of-school
‘time

Teachers should not tell parents what children should do when they are not in
‘school .

°

Parent powerlessness -~

There,.is little parents can do about school policies and practices
Parents cannot do much to change what happens in school :
There is little hope that parents can have a meaningful effect on the school




I. Pailosophy o .

1.

. 8.

>

Aim of  education - to instill information . ) 4
The major goal of education is to put basic informaticn into the minds
of the children e :

The most important goal of education is to pass on the-knowledge which

has been handed down from generation to generation ‘<.

The principal aim of education.is to teach facts which have been discoveéred

about the world ., , ) ' ’
Aiin of education = learning how to, learn ¢ ‘ Co.

Basically, the aiin of education is to encourage children's curiosity about
many areas R \\ i :

The major goal of education is to.teach children how to think creatively
The main purpose of education is to help a child learn to investigate
problems on his owh ' :

LN
1

Children learn passively <
Basically, children learn by being told bout” the world
Children's learning results mainly from béing presented basic information
‘again and again L o
A child learns primarily by absorbing knowledge he is given by others

Children learn actively k '

A child learns best by doing things himself rather than listening to others -
Basically, a child learns by exploring the world 2 ound him ,
Children are naturally curious and will learn well Q}ess barriers are
-placed in their way ’

Children basically good ) . ) ‘ V\\\% ' . .. .
jAlthough adults may have difficulty accepting them, all c e
basically good at heart ~ .

Al% children are good by nature ’ —
Children are born good, it is society that turns some children\into troublemaker

-

Children'basicéll§ bad

Children generally do not do what they should unless someone sees ta“it
Since children cannot be trusted to do the right thing, their chances\to~°
misbehave must be limited ’ —— _ ‘
1f children were allowed to do what they pleased, total confusion would

[

‘result . A

»

a

Childxen born bad

Children will be bad.unless they are taught what is right
Children will not do the right think unless they must R
Children must be carefully trained early in life or their natural dimpulse

" will make -the)n'lunmanageaple

Kniowledge is rgngive

“Conditions change and so do our ideas of what-is the truth e
What“is true depends cn one's culture and the times in which one lives.
.Wh%tlis truth for one man may not be the truth for another in a different time
or ‘place " . ) o ,

Cﬁildren‘should be treaﬂed-uniformiy

.Teachers should give.all students an equal amount of praise

Teachers should show the same ampount of affection to all their students

Teachers should discipline all the children the same ' 89
In order to be fair, a teacher must treat all children .alike : _ 1
Children should be treated the same regardless of ,differences among them - o



10.

11.

" .assignment of a child to a particular class or _

. when the child should be excused to be with .

whether the child may stay home from school

r—‘vw“ ) M Q. . "

Teacher responsibilities :

How much 1nf1uence should parents, teachers and children each have in making ¢
decisions in the following areas? Place a "P" for parents, "T" for teachers

and a "C" for children in the appropriate box below.

1 s " . -

\

' None' A little Some Much Most A
what :hild should learn in school - i : ’
how the children should be evaluated or graded ’ |

program -
how much homework is a531gned ) =
choosing methods of punishment for serious )
offenses,  e.g., anking
whether the child is too sick to be in school

his family
whether the child attends parent-teacher
confer ences A !
what books the child should read .

How much responsibility should teachers have for teaching or fostering the following?
Check the appropriate box below, o . R . .
' None A little ‘Some. Much Most Al

moral & ethical values (knowing right from
wralig)

obedience to law - -

sex education T N

manners .,

. which you consider most important, 2 to the next important and so on.),

family roles and responsiblities ] T
physical and dental health care ' )
emotional adjustment j i ST
concern for others ! ’ N

Goals of education ¢

What, from the following list, do you think are the most important goals of a -
school? 'Rank them in order of their importance to you. (Assign 1 to the goal )

1. TFor a child to learn to be happy

2. For a ¢hild to learn to be a good person

3. For a child to learn to earn a living ' e
4, For a child to léarn to use his mind _ _

5. For a child to learn to_ get .alcng with,others ' .
"6, For a child to learn to follow rules and laws

f 7. For a ¢hild to have satisfying experiences each day
Is there another goal you think even more important? Please specify.

<~




11L." Personal experiences with child's education

1.

X3

5.

6.

7‘

Teacher positive to child o
The teacher understands my child />~
The teacher is fair to my child

The teacher is patient with my child

i
Teacher positive about child . ~

The teacher usually makes me feel good about my child
The teacher tells meé about good things my child has done
The teacher.talks about my child as if she really likes him

- Parent support of teacher's' discipline

I do not criticize the way the teacher disciplines my child .

I support the teacher's methods of discipline “ Y

I approve of the way the teacher deals with my child when he has misbehaved -

¢ S

_Parents' support of teacher to child

If my child complains about the teacher I either back the teacher or remain

., Reutral

"1 do not criticize the teacher to my child

I alwvays speak well of the teacher to my child even if I don't like something
the teacher has done Cooe \

I do not -disagree with the teacher in the presence of my child ]

- &

Teacher treats child with respect . g T e
.1 think my child's teacher listens to and respects what my child says

I think the teacher listeans to-my child and takes what he has to say seriously
1 think the teacher trusts my child ) c e

Positive effects of: contact with teacher

A talk with the.teacher.usually makes me feel good about her
After- a conference with the teacher, I almost dlways feel satisfied that my-
child is in good hands

After a meeting with a teacher, I usually feel she is doing a good job with
my child ) .

K

Children being taught by. other children A

If another child was especially good in some subject or, skill I would like .
to have him teach my child

My child would be able to learn some things frem other children better than
he does from the teacher \

. My child could be taught more by another child than by the teacher's group

presentation
My child would like to be taught by other children

8.7 Child :en should teach others

Children learn as much from teaching other childrea as from cther classroom
activities

A’ child who is asked to ‘help another 1earns a great deal himself

Ch ldxen like to teach other children




10.

12.

13,

"  The teacher acts as if she is better than I.am

"16.

17.—\garents appreciation of teachers' suggestions

Children should do their own school work without help from others . . g

. .Teacher c¢riticizes child*too much

Children_should not teach.others

I am reluctant to have my Chlld spend_any of his school time eaching
other children- . :
I prefer my child to be taught by the teacher rather than by other ch11dren

Racial differences a problem for parents ,

It is generally easier for me to talk to teachers if they are of my own race .
Vhen I talk to a teacher of another race, I am a little more careful of what I say
There are some subjects which require tact when talking to a teacher of a differen
race

. Discomfort with teachers -

s

When I talk to the teacher she criticizes my child too much -
When I discuss my child with the teacher she has too much to say about. his
weaknesses and not enough about his strengths , s

When I talk to the teacher, I hear too much about. ny child's failures and
problems

I sometimes do not know what to say vhen I meet my child" 's teacher - -
I am afraid the teacher will think less'of me if I disagree with her -

I am careful about making Suggestions to the teacher because she might

resent it - '

Parents feel:blamed by teacher \ ! .

Wnen a teacher says my child isn't doing well, I feel she thinks. it is my. fault
The teacher seems to blame me for my child's problems

The teacher seems to %ﬁ“k I haven't tried hard enough to‘help‘ﬁy child

Sy

-

%

J'eacher unfriendly ' . . ) .

" The teacher is too serious and businesslike ‘ S

The teacher talks as if I don't know as much as she does
The ‘teacher does not treat me as an equal

+

School is a happy place for childreu .

The teacher can help me todoa better job of teachmg children at home

_in school

This. school: is a.happy place for children
Children are fortunate to go to a $chool as pleasant as thls one
This school makes, learning an enjoyable experience for children

Teachers should train parents - 7

I cau learn a great deal from the teacher about ways to help my child ' - ’A
I 1like to Have suggestion., from the teéacher about how to help my child do well

L)
S

. T waat the teacher to tell me how.to help my child learn

o

m~eager to have theé teacher's ideas about how I can work with my child

I want the teacher to help me to do a better job of teaching‘my child at home-

4




Sources of information on how children learn

I have read books, magazines, or newspapers about how to help my child learn
I have asked doctors or teachers.how to help my child learn

I ask friends and relatives for ideas about how to help children learn .
‘I have attended lect%res or courses ¢.s met with groups of .mothers to discuss How
children learn . —

< -
.- O

Parent: reprisal on t:eacher
If the teacher disciplined my child in a way I didn't t:hmk was right, I would
go to her principal or supervisor;.

If a teacher upset me I would complain apout her ’ P

I would report a teacher if I were diss tlsfled with her

Parent: fear reprisal oa child
I can't criti¢ize the teacher because it might affect the way she treats my child
If I tell the teacher what I really think, she might take it out on my child .
Some things I would like to say to t:he t:eacher would just cause t:rouble for my chil

-, Early language stimulation . . -
My child loved to look.at books before he was two ) -

I made up stories to tell my child even- ‘when he was too small to underst:and t:hem

. I sang songs and talked to -my child when he ‘was a tiny baby -

Teacher listens’ - ‘ - _ L5
The teacher gives me her attention when I talk to her -
The teacher would listen to whatever I have on my mind

The teacher takes time to answer all my questzons :

The teacher would be interested in any suggestions I make concerning my child's
education - . :
The teacher would welcome advice from ne concernix}g my child's education

1
- i

< / .
P v
. .

X<]
o
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% * CHILD QUESTIONNAIRE. - . - T

o o o -] Interviewer Instruction Sheet
|
|

4
' —_—

- i

*  Introduction:
\ SREEECTERAR

(Do not read this verbatim, but do cover thelnain‘ooints.)

.\1 am___ ) . I have been talking to children and their parents

‘ about how they feel aboTt school. You may remember éhat gomeone visited your

parents recently asking  them some gimilar questionsc I am mostly interested in

when\and how much. parevts and teachers get to t lﬁ with each other and with
. 3 - / . »
¢ children. T would 1ike to ask you some questions about your school experiences

and how you feel about learning. The people 1 york with and I are trying to

find out how most parents and children feel about school.

,*

: . !
. We will put your answers. in a big coﬁéuter with Fveryone else's ansvers .
\ .
\ {
and we will look at the whole group togfther to see if there are ways we can

-

help make schools better places for people. Your answers will never bé seen .

~

by your teaoher or your parents, solyou can really say how you foel atiout school. .
So-you underatand that. your answers will be kegt secret? . 0 '
NoW'that I have told you about what I am doing, vould you like to be .
interviewed? It won't take very long and your teacher says it's O. K. if we
S telk for a whilei\ Even«th?uoh your parents_have been interviewed, don't feel
<::> that ‘you havé to answer oy questions too. If you would like to talk with me

CIED ww, "I will aak you to sign this form., (Show the Child Agreement) Let’ s read

<£;> it together, (Read) Hould you like to be interviewed? o

J

The3se questions are about your opinions hnd £eelings. @here are no right

-~

you to point to the card which describes best what you tadnk. ;}

»
; ]

c::> or wrong answers to th\n. I am going to give you some caﬁos and I would like

(Please write down ny qualification the child lakas to thé ansuer ‘he gives.

2 rticular, 1if a child\selects the middle (don't know, ‘category, ‘ask him to

<‘

s : “explain his answer more tuﬂly. Cherk the "don't know* box and write the exnlanation

a

in the apace ‘provided on the‘inrerview sheet. ‘. . . A . . s
‘ .

\ ) o . - s s
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[ I ‘ 'y !
CHILD INTERVIEW.”
‘ \ : AN
(INTERVIEWER: Hand Child Appropriate Cards) . g g % e
. ~ " . R| | B
1 . N [ . ¢
7 . - K ) ] . s 1
1. Do your parents help you with" your schoolwork? .
If not, why don t they help you? ' -
If yes, how d/o,they help you?
02. Do you want your parents to help you with your schoolwork? «
. ) ' .. i o '
If yes, why? ‘ \ f . . [
1f no,”Why not? - . . S T T / "',,'
’ "~ < ' . N
7 - ‘ — T
3. Do /your parents give you as much help as you need? ‘ . / B
TTER ¢ 5 - :
(IHTU&VIE TER: lé;:gsc)lhild Appropriate . 50! | mo| don't | yes | vEs?| qual té“
. ' - : know , '‘cations
Poso - . . ] RN : NS )
4, [To your parents think doing well :l.n -/ ' ~ !
{school 1s important? . Q _ ‘ : ) /’ -“
‘ . ‘. . . 0 ‘ . . [ & /
5. | Does it fake. your parents happy when you ‘ ;-
, | do-a gaod job in school? _ . ' 3 T
. .f",“[_w-_w _ - ‘ | A
A B ‘ ‘ N N .
-4 6.! Do your parents show much interest in - . / .
the grades you get in school‘?i ot ; Tl / : ﬂ/
. , x
7.1 Do your parents ahow they are pleased . ” / I oo
if you'make a good grade in school? o 1. / o C
- i/ .
8. ohld your parents show concern if you ' ) A
" e a bad grade in school? A (//
3 /o “ . 'Never Somet;;/mes - Often R
‘ ' / £ P
T K . T . ./ ‘ o y
- 9, | Do your parents’ ask about what has | / ‘ ' / S .
y “hapgened -in school? / | . O o D
) HIN . ’ ) / / - % " ' ) e 1 ’ ‘ ' i * d
o Iﬁ%es, &oyou tell them? 7 _ j / oo a Co j
- N 7 \ i - ~j
: v : 5 VE [ . . » i oot
i ¢ ' - /f ' » ' ‘i
i /




' ‘ # 2.

Child Interview | o R ‘ . r 2
. . -1 N0! | no| don't | yes YES![ Qualifications
o _ : ' know . _
i0. Do your paxjents 1"ke to talk with -
* you about’ school? . . - T i
11. Do you like to talk with your Y A )
*  parents about school? ' ' ¢
12. Do you talk with your parents alot? | "/
13, | Apart from sc ool what other kinds ‘of things do you talk about with your
(A parents" Ve . 5,
e ” s e Tx {“‘ .
(Check "undér 5 for spontaneous responses check under "1" 1f they say "yes"
.+ -after having en asked to respond to a particular 1tem' check under’ "0" if
they say "no' Lo ' .. j
o ' ' L '©* ] "NO | YES.| SPONTANEOUS
. ‘o ool 2
’ Checklist: _ _ ': ‘ :
(&) your friends "\ ' . ‘
; , \.« - i ' s
o' (b) parents' friends /' /»/ -
. M : ' / -~
" {c) neighbors - /’ )
L |
) (d) TV programs / T / K -
' . x (c) hobbies . /‘ / .
. i "(£) current events, news/ B
.: . “' . . ]
. *s (g) things you/ like to do - 1 ' -
& % b (3 N
. (h). what: you would like to do' in the
future [ | . L :
. (1) family ev‘ents I ‘
N TR (@) sports /—ﬂ ] oo "
- / ‘ (k) shopping . ) i
" o (1) parents’ Work T ' i
: . : LT .
\ o - w(TnY illness Lol X
L U o X
1‘- s W K (n) othc.r (ple.;se specify) S
LN}
2 o : ~ ~A/
“*Check a "2" for each spontaneous teaponse in this category, and a "1"
- £or each answer after being asked to. respond. . !




-

Child Interview “

¢

3.

~

14. What kinds of things do.you do with your pareats at home?
, (Check under "2" for spontaneous responses.

'\ child answers fno" to.)

i

JThenfgo~down-1iét~and.check_
under "1" those items the child answers "yes" to, and "0" those items the

NO
."\w . 0

. * Checklist:

1

YES |

SPONTANEOUS
‘ 2

(a) usually sit down together at
a meal - C

(b) household chores

{(c) play games toéether

(d) watch TV

(e) read magazines or books

(£)—work-on-hobbies

> (g) do homework or school projects
. (h) wor§ in yard, garden

(1) make household repairs

(3) Cook

v e T g T

(k) other (please specify)

L4

J

Tp—— SRR e e e "




Child interview

15. What kinds of things have your parents taught you? (Check under ng
. for spontaneous respenses.) Have they ever taught ycu anything about
-9 (Go down 1list and check under 31" the things the child
answers "yés" to, and "0" the things the child answers "mno" to,)

: NO | YES | SEONTANEGUS

Checklist: - ) . 011 2
- -, ' - - 3
(a) how to write a letter \ . i
) (b) school subjects - reading, ) -
arithmetic

(c) good manners °

[C)) hbme and car reﬁairs

. v(e) how to clean and v.vash clot;hes

3 (f) how_to seﬁ, khi; etc.,

“(g) how to get along with other
people .
(h)—games—or-sports—

. (1) other hobbies =~ model building,
. etc., )
(3) how to grow plants and garden .

(k) how to take care of pets

(<1) how to talk correctly -

. N CY) how to take care of younger
© ) children )
. (n) other (please specify)

¥

Has anyone else, apart from the teacher, taught you anything about any-
of these things? ) '

[ L

_Who?
. ’ w
° 20! no |don't| yes |VES! |Qualifi-
M T ) - know | caticas

16. Do you enjoy having your parents teach :
you things like this (above 1list)? | 1
!

v
I AT e P o

17. Do you think your parents enjoy teaching

*

you things like this? '

o —— 5 - ;

... 98 -




. I - .
Child interview : ‘ - ' - 5.

[+

v ! Qualifications

D6 your parents ever tell you that

in order to get what you want in

the future, you may have to give up
. something now? ‘

£

Do your parents ever tell you to do
_ gomething now, that you may not
feel like doing, in-order to get

what you want in the future?

- A\
Do your. pare_\nts‘ encourage you to
~ study hard so you-can
school?

do well in

.

Do your parents tell yo{x you may
have to work at something for a
long time in order to be good at it

Do your parents—help—you-figure—out
different ways to do things?

" Do your pafents tell you to think
. abéut what caon happen as a result
of what you do?

" 24. ‘Do your parei\ts usually explain
' the reasons for what they tell you
‘' to do?

25. Do your parents help you figure out
why things happen to you?

&

st

26. Does your fanily plan ahead how
. they will spend their holidays?

27. Do your parents talk to you about
' what you will do when you grow up?

emtrga——

28.." Does your family help )you plan‘
about what you will do in your
*__spare time?

29. Do your parents help you to plan
now for what you want to do when
wou leave_school?

kS

1




* ’ .
. Child Interview o 6.

A

First Part

B

30. _NOW'wg'd like to ask you how often your Eéfents do the following”ghings.
(NOTE: JInterviever reads all the response.categories each time i.e. for

~ each item). . 4 ;
NEVER _HARDLY EVER _SOMETIMES OFTENT

i . Do your parents: (a) praise your work at A
. : ’ , home ¢ . ) A b : P
- , (b) praise your work at}
i school
L (c) help you with .your
lessons. |
: (d) talk to you about
¢ your own interests P
() explain things to | ' i
.you ’ R
, | » i
Second Part .
e € . : -
(Hand child appropriate cards)— _ ‘

R 31. Now we'd like to ask you if you * PR . R

would 'like your parents %o: don't’ \ .
) B NO! no’ know _ves YES! _alifications

(a) praise your work.oy
effort more?

* (b) help you more with
: your lessons?

(c) talk to you more § o
about your own .
interests?

(d) explain things to

. you more often?

s
.

.




Child interview

)

NoO:

no

don't
know -

yes

——-~«~32—««Doesﬁ1t~make -any..difference to you
. what race your teacher is?

If yes, why?

- -

¢

Does yoﬂ%’teacher treat you
fairly

«

1f no,,in what way?

- h ‘ |
34,
the grades you deserve!?

Do you think your teacher gives you

3

35.
" as much attention and help as she
' does_your classmat:es7

Do you think your teacher gives you

36. Does your teacher give you as nmuch

help and attention as you feel you
L nm:d"

. to be administered at this point.

NORTH CAROLINA ADVANCEMENT ‘SCHOOL -QUESTIONNAIRE:

ATTITUDE

TOWARD TEACHERS

101 -

&




I .
Child interview ‘ . 8.,

. o ° . | - - - .
. t . . : .
First part ¢ . . . . . -

37. Now wré"d 1like to ask you how of;en‘youb-teacher does the following things.
(NOTE: Interviewer reads all the resﬁonse caﬁegories each time i.e. for 7
each item), '

NEVER HARDLY EVER - SOMETIMES ' OFTEN
Does your teacher: (a) praise your work = 7 -

s - o (b) help you with :
' ——-—-_your lesgsons f
(c) talk to you aboufj- — i
what you're T ,
interested in - ) I
(d) give individual p ! . ) .
" assignments °f ¢ |

to you ) *

(e) exp]:ai;x things K

‘ R ~

{dand child aﬁpfopriat:e cards)

.38, Now we 'd 1ike to—ask-you—if—you L
would like your teacher to: don't
NO! no ‘now .yes YES! Qualifications

—— (a) praise your work
\-\“_ e —.more._-
; | (b) help, you more with
. “ youxr lessons
(c) talk to you more
about what you're “
| interested in - ‘ .
Vo - (d)-give_you more ‘ ' | ,
individual BN T e B
- -__assignments - ’ —
(e) explain things to
you .miore often

]

s,
—-

o

Lo . i

St
AY




. Child interview - R

st L4

g - e ————

~ NORTH ‘CAROLINA ADVANCEMENT SCHOOL QUESIONNAIRE: APTITUDE TC‘I«YARD LEARNING PROCESS &
to, be administered 3t this &péint:. - - .o .

'39. Do you agree with these statements?

"o o S s . NO! {no ldon't} yes | YES! | Qualifications .
’ - (a) This school is a wam , - . T
v o | welcoming place * . o
' : (b) I enjoy the .time I spen
in this school . >
“(c) This school.is a ? ‘ ‘

g friendly place
(d) I like going to school

meee o (e) It makes me sad to missjy

LT .. _"a day of school __

e

@ c [N * it Rl

e ' - : ’ ’ A\
40, Do your parents agree with your
teacher about what you should do

in school?

T - . sy
1

41. Do your parents think that your
) teacher treats you fairly?

.—Do_your pare;xts ever say good
thi%{ﬁm‘vou&'-teacher.L

43. Do you agree with these statements] " don't I
i " - ’ No! | no | know | yes ] YES!
1. My parents agreewith-my.._ | !
- —teacher -about "how I should 5 e &

3

behave at school. I AR T SRt I
i 2. 1f I were punished. at school )
. . . my parents would think I
- v — __deserved it, 1 B
3. My parents tell me I—-shouldl§ .. 1
always do as my teacher ~ ' . 0
says ' ‘

44. Do your parents like your school?

45. Do your parents think you're | ‘
getting a good education? | 1

‘ \ Y Lf no, why not? - :

46, : Do your parents think you have : .
good teachers? . . .
"

° . . . )




e : P , - 10 L

< R . . NO'| no | don't|yes | YES! |Qualifications’
B : ‘ know » ' -

47, Does your téacher say mice things i ' -
i about parents? . N . .

i . N .
. r ~ o« 1)

48, Does your teacher think 1t 18
important that you please your

’

Qarents?

49.- Does yout teacher care about whether
" parents like your. school? . ) X

L.

50. Do your parents like to talk with . / ’(
your teaé’het" - ) 5 I Z

- b ‘
51. 1If your parents had-the chance, 2 e

would they like to drop by the schoolf ™ : : .

to see the teacher? ' ‘

N .

4

52. Do your parencs think- talking with ot |
- your teacher 'is’ important? i : e

4

'53. Does your teacher like to talk with .
‘your patents? ¥ .

s

54. If your parents dropped by the school]
one day, would your teacher be
pleased to see them? :

—— 55, o Have your parents: (a) gone with your class on’
.. T f4eld or school trips?
T - (b) worked as a volunteer ' .
- * - ---at-_the school?
(¢) visited »Iyé'it"”cla'ssnoomli - ‘

@ been a grade or room
“ ° mother? | . : )
- L L e L

’ T
[ N .

If No, Would you like them to:{a) go with your. class on o
field “or school ttips? . '. - .

. (b).work as a volpnteer
.__at the school? . :
(c) visit your classroom? L

(d) be a grade or fpom . S s
mother? . : P .

o "“”0'4;4 L o - .3




-

11 .

N
2

s

57~

Does your'teaéher: _ {a) ever visit zour home?

e et

. -

(b) invite your ‘parents to
vislttyour classroom ?

(c) invite your parents _
along on field or
school trips?

58.

(a)

visit your home?

.

« . I. .
If fio, would you like her to:

-

(b)

invite your parents to
.vigit youf clagsroom?

. (c)
along on field or

- school trios?.

invite your parents

Wever

-~

4 »

Sometimes

59——Does your teacher remind you to have

3

i SN

“your parents come to parent—teacher
conferences? T T

60.

»

\
Does your teacher remind you to have .
your parents come ' to PTA meetings?

61,

Does your teacher ask parents’ to help
around the s¢lool? .

\

"your teacher ask you to take it ,

*
When you do good work at school, does

'home?

YES!

.

ua‘ifica—
tions

\
Does your teacher~te our parents
about good work you have clone.’?““--«.___1__~

~—64. _H:

Has your teacher told your parents .
,any other~good things about you
this year? ~—-

65.
T

.

Do you like to have your parents
talk with your -teacher?

RSN ,

o

66.

S ——
e e, -»

Do you like to have your parents--—. 3

visit.the school? .

e

105




9

. ) _ NO! | no | don't | yes | YES! |Qualifications -
po ' . : . know -

B 67. Would you like your parents at‘x'd your
" teacher to know each other better?

B ‘(Now I have $ome q\'xestic'ms about parent-teacher conferences I'd like to ask you:.) ¢

68." l'l'av,e you ever; attended’a parent-teacher conference? Yes . No
5. . | .
If yes, whose idea was it that you attend?
. . ) .
What happens at a parent-teacher conference?, )
’ o . . ‘\ - . - - - .
. - - ‘k«o! {no {don't.|yes | YESI Qu‘avlifications
' R 1 know
e e — ~~‘~:-.,, - . o - ' T}\
< * 92, -Would you liKe your teacher to: ~ T} {7 T S s
o . : : 3
. (a) recommend TV programs for you | -
" . to watch at home? \ . —
.~ _ (b) suggest books that you can' reag
e . ‘ sl )
L . at home? ; .
i (c) suggest interesting places’ for ’ _ - ) .
T faniiies to go? . , + . .
(d) suggest cramily activities ' e .
- - and- games? b 3 . e e
e S (e) let -your parents know, ”ot:fell . AN . R o
' -. you, about good xhnpvies f'c“{r R T \ . .
> children? ~ B 1 ' :
. . e . Never | — Sometimes._..) Often
“}  -..13. Do you ever talk with your teacher . , -
' about your parents or what you do ° '
: at home? . ’ ‘ . N —
Ce i . e : -

' \ ' . A -r o o m“-‘m‘ ’ ‘ - ’ . i
GOALS IN LIFE- 5 rank order cards to be administered at this point. .
Instructions: Say: .Here are some cards which describe things that axe {mportant .
in life, Pleasé.give me the one which you think is the most important. Now,’ )

give me the one which you-think 1s-the-next-nost--important, and sc on. .




74, 1s going to school and getting a’ good
' *education important to you?

1
= e =~

75. - Do, you~think-going to school will help .
" iou get a.good Job? o i . 4

.76. Do -iou think education is important N
1f you want to be a success in life? !

¢ e

77. ‘How far, do you want to go in school? AR h '

~—

’ - | L.’ ) =nh e

78, What kind of 'work would like to do when you grow up? L .

79, How far do your parents-nt you to go in school?

-

[ > -

éO. * What iqnq _of work would your parents like you to do when you grow up?

[}

. NQ

‘81, " Have you ever been to:
(a) .the public library or bookfiobile?

(b) a circus‘fair or carnival?

(¢) where -your paréﬁts' work?

(d) to hear a live band play?-

] (e) a zoo or museum? .

(£) Sunday school or church? .

(s) the ocean or the mountains?

— - — ) _—




8Q. What is the best thing about your school.?

-
° 14

) 83. Whar‘tﬁhg-worst—tﬁ:t_ngrabeat——your-tscbenﬁ - L .
i . B > R

1y
f

Ay - » 4 - / " .
/ ‘ 84, Can you think of ways in which school could be made more interesting and-
fun for you? . . :
. N .
[ .- .

N
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