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How is the program designed to be used?

e %

. The final model of the program i$ designed to be used as m complete nine-month curriculum for children from-—
The program has scveral parts: a° Uﬁwvoroou (Hlead Start) componert, a primary sehool (Follow
a wmamsﬁ\n:wum Tay Lending Library; and a day care component. At the time of this writing,
m:a the primary school component is -

ages three to nine.
Through) component,
the preschool and Toy Library qompofients are available for disseminatiop,

being field nmawma o . . . -

M e
. N

*:mw.- ﬁ€o<uaon guidelines for planning activities for ¢

“‘The program um a complete curriculum in the mr:mm
mcvdmnn area trecatment rather than a single subject area .

the entire school day and that it o:oosvmmmmn miitiple

treatment. : . .
. ,, . . . ‘ o

What skills, concepts, and attitudes are to be learned? ! . . . . .-
The saills, concepts. and attitudes to be learned arc organized around the two major objectives of the N e

o go< lopment of a healthy sclf.contept and of bhasic intellectual abilities., For examfle, in order

no~ﬁ concept he needs to de <mh0ﬁ a number of positive attitudes and values’ -
These include: %J . S .
’ \\, — - ,
r

/w,.\ ; . . :
liking for himself and his pcople; . ‘ ; :

program,
for the nr-P to develop a héalthy

a

@
—_ a belief that what :G.Mx;:ru' says, and daqes Emrmn a muAWOHm:no.
a belief that he can bf successful .in school: - g
- a vn ief that he canifolve a variety of problems; .~ ’ : . ke : v
. a alistic egtimate/of his.own ac-~4wcm and,limitations; i N J -
L:& feelings/of pledsure and enjoyment, M. . - A
In the area of HsroHHmoNcwa development, gchievement in the following areas i$ specifiped in the context of
problem solving. Y YR o ’ .
) ; ‘ ~ \\ ) “
1 Sensory and ﬁwﬁomﬁ ual development: .
- . aumowpsusvmwo and \3~o%ﬁﬁoamﬁﬂo: of sensorw-expgricnces - / . ‘
g7 b nooaauswﬁwﬁ: £ smNdwﬁHQ senses . - Pl .\ LA : ~
.»\ N ) { \ . = d - \ . . % . .
I * - / ) p ) .
. Y ) i 7 /w . d o .
/ : / \w . )
L ff
A / A\ 4 [ M . . .
- 1 ! ] s - M
b , s ; ) «
’ ‘ - N ' N .
i i “ .\ \ \ \ _ @,
/ / \ . . D —
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2. Language development: )
a. naming objects and capa iences
b. " developing sentence structure formation
- P g 4 o~ o
3. ' Concept formation: ) -
: a. relational concepts ) . ‘
b. classification concepts
The developere feel that problem soiving iz the essence of learning. A child who is developing the abliiity
to solve problens {(physical, interactionnl,® ,;a effective) is loarning how to learn.  Accordingly, the urogian
emphasizes the @Y&WHOﬁamsn of various problem sclving skills and sirategies. A few examples of these .:ciude: a
1. reasoning inductively (discovering rulcs from exanples) .
2. reasoning deductively (applying géneral rules to ~pecific situations)

9

3. eliminating what is known to discover somcthing previousliy unknown
4. hypothesizing (conceptualizing probable responses to siternative actions) ot

The development of both a healthy self-concept and intellectual abilitios 1s important for probler solving.
In mdany cases, a person will not be able to overcome the affective (emotionall aspect: of problems unlcss he has . .
a healthy se¢lf-concept. ‘ .
How 1s the curriculum gorganized? . \\Q

Instructional units, called learning cpismdes, are organi-eld to achieve orjectives developed 1n c:mM\c ]
areas Jescribed above. For each objective thgere are a number of icarning episodes. The learning episcdds

. . . f . - . * s
use o1 specific toys, pgames, or pieces of equipment. For an example of a iearning episode, see the amﬁwam~
iesson under Classroom Activities: . ) \

“These episodes are arranged in varyiny degrces of difficuity and compiexity. Learning processcs are
presented in the order of free exploration, matching, memory, discrimination and production. (See teach
learning strategy under Classroom Activitics for detailed examples. However, the developers make it crear

N

not every child must follow the suggested ﬂoc;c:nc Shor rust he cover crery epizcde.  The reascn for this

»
- P - ,

- . . - ‘

-

.
.
¢
V
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1
\
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4

flexibility js that children learn differently and follow digferent sequences of learning. The developers say:
In many instances we do not claim to know how the learning of a
particular behavior contributes to the future learning ability
or achievement of a child. This has sometimes been described as
a "sandpile theory of learning'; that is, we know that it takes
s a tremendous number of grains of sand to support more sand. But o . 4
we are not at all certain which grain of sand is nceessary to
support the next one. And, as the analogy implies, weé.are not
certain that any particular grain is pecessary--otners ceould be’
substituted and still support the pile.
e .

Jmplementing this flexiiiiit, is a matter for cach teacher's judgrent, since only the agbove guidelincs are
~iver.. -Orce teachers are familiar with the objectives of rhe program and the approach used in the Resporsive
Prosram to acliieve them, they are cncouraged 'to supplement the existing episodes withh ones of their own.

a»

what . tudent materials wre provided or suggested”

Almost all of the student raterials used in the learning crisodes of the program arc toys, games, records, g~
“loeks, ete., rather than printed materials like worhbooks. i
A scries of eight basic toys, which are nsed 1n a nunler of learning epsodes, may be chtained through
Geroral Lo.riing Corporation. A sccond scries of eight optional tovs iz also available. A list of toys is
&ivon vnder Professionzl and Paraprofessionai Training. (The develoners enphasize that the materials for
chilldren arguscd to beost advantuzge when accompanidl by the ztﬁﬁovwwmmo.aﬁww:mzm for teachers, assistants, ind/
cr parents{) ) o

~ A - . . I . b3 .

For the componenets other than the Toy Iibrary, the devclopers suggest additional student materials. A
fon oxamplge of these materials include hardwood unit blocks, rhytm ir-trunents, = 3-speed record player, and
“alenge Abaras Most of the mat:rials are commen and can be purchased ot retar] cutléts, A few items rast be
shtajacd from specialized manufscturers, such s the Lanvusge *fivter from bell and Howell or the Instrucia Sette ,

77onl Biod:namics. Other materials, such as "dyess-up” clothing ior drematic play and wood <scraps for the
carpentry table, can be made or ortainad irec. .

. a The developers provide listsewi ""recommended'” and voptici «l' wateriris and thc scurces from which tney may

-

; . »
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1
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te obtained.
items be WBWdo.Mmma. Further, no one prece of material
escential that a great variety of materials be provided.

-~
o

hat materials are provided or suggested for the teacher?

., The developers
activities (or work
numerous bachground
Trogram, aad guides
saterials nake specific suggestions about classroom organi

with children at home!.

FARES

They indicate that considerable flexibility can

iz

that teachers should be flexible in implementing the prograr,

cla<sroons.) .

.

alg
co

n

and

k]
4
1
t

provide matérials to help the teacher (or parcnt)
The materials include cutlines of learning episodes, film clib
articles describing the procedures and apridachos used
suggesting topics for classroom activities und weekly t
tion i
rexronding to

used in gathering these materials.
sic¢

Many_of the

ered absolutely necessary although it is

- -

organize the class and conduct cliassroom
<

i

eacher workshops.
activities, they emphas<ize the
t

¥
4wu

n implementing the Respons
{Althouih

1o
B .

these

rin iple

L4
he reeds of the children . im their

»

¢

Materials

including a cetailed notebook for inservice teacher training,

. o
used in the preschool and Toy Library.pregraas are new publisted by General Learning Corporation,

a handbook in the use of toyvs for teacher

assistants, & fov Library manual for teacher-librarvians, twoe handboods in the use of toys for paronts, two stts
of toys. and --veral films. Other uapublished papers arce aged by the developers -or inservice training of
teachers participating in compoments still in the teost stage. - ’ N

For a list of materials #vailable, sec Professicnal end iaraprofessional Traiting. . X
What matrrials avc provided or sugpested for student testing?” :

Ir tine research project, a pretest wis given at-the topitn.ag of the year and a posttest at the ond ~f the
voar.  However, pre and posiresting 1S not 2 requirement .. ine foilowiny 2re the tests that were used with tne
age groups indicated: N

Preschool: - o

o
1. Prescheel Tinentory (P75 Devcioped by pettye Caldwell nd publisicl by the Fducggiona: Testing
Service.  The PSI 15 a preccheol achievement test.« :
2. Pehim Test of Raeic (ancepts: Peveioped hy tna T Lochm and ~ublichied by the Psychiolocic i
torpcration. The Boct. fest measures ehildron's voaster; of concepts considergd necesnars for
=chieverent inthe €:1r%t vears of school. :

«~

<

Q

IC .

E
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_ ] 3 © rs
. Kindergarten: , . . o
. * ‘\ > . An\ \\\
1. The short form of thé¢ Wechsler Preschool and Primary Scale of Intelligence (WPPSI): 4vccww‘ ed .
T AMUW ’ by.the vm%nrv~omwnmw Corporation.. : ) s . .
2. The mmpm-no:mmwd Test: Currently under develgpment cwsﬁtm\wvames. .
<& - r
" - 3. Raven's Progressive Matrices: Assessed logical Homwm:w:mw distributed by the Psychological
. Corporation. . s \\\\\m /
First and Second Grade: - ’ \ \ Y , '
< N . . ) *
1. The Wechsler Intelligence Scale for children (WIsC). ’ P .
5 2. ' The Self-Concept Test: As above. i ) ’ - - ,
3. The Problem moi?..:.m Test: Currentliy under development by the program. K
| . N
e 4. Raven's Progressive Matrices: As above. ’ Ao
T ———————— o . . . - i
Individuzl school districts may adminictey other standardized’tests as part of their evaluation.procedures.
Results from these tests are often used by the*progran. - . - . .
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SN CLASSROOM ACTIVITIES , ,

< 4 - - .
. . S . . . ‘
ghhat _is the :u:m-pwwamu:m strategy? v t L. *
» 4%% . ! ’
~ £, . <
Axxomw of the mww momﬁcammxoM the program is the use of the principle of responsiveness to guide the- selection ) )
- - of materials, mmBWW and activifiges used in the classroom. A learning environment that responds to children is.
v defined by the devklopers as- folTows: . - .
; & .3 : .
2 - ’ . .
A 1. It nermit3 the child to explore freely within limits?
. - i N . mvf.\ ~—
) \ large portion of the daily time schedule.is ao<m&mmfmo individual cxploration of materials, toys, and:” 3\,
games. The child is free to remain with an activity for as long as he wishes, leave it when he has lost A \

interest or reject the activity at the outget —ilowever,- the materials that are available for exploration
’ have been_ pre-selected by the teacher to foster the devclopment of certain ‘skills, concepts or dttitudes.

lo: example, during a certain week matcrials that foster the dev:lcpment of classification concepts may be

oh, display and children are given the opportunity fto'sclect activities within this constrazint. Other .
censt®aints ®8f the environment include health, safety and respect for others' rights.
. h ’ 3
- 7
) fe : i - o
2 - !
2. Tt is self-pacing. . '
R . ) , g . g ik /.7 ‘ v
Childen may progress at their own pace. They may chogse to repeat an activity or to look ah wmw\ A o A
. variety of ways are available to mmwc: the same owuoona!m. . A % P
. . .b ) . R Y . .
3. It informs the child .as soon as possible about the cogsequences of-hig- actions. ,
_ ) % . % L , . T
L. While human beéings are the most versatile and important sofrce of feedback, many materials, toys and games
: arv desivned to o:ucHMKnrmﬂ they are o01f corvecting ©o Lronlcdesief results may be immediate, . ’
. o . o
) X ) R . . . by LS .
, 4. .mhwwsoo:nmmmm the child tc make full use of his capacity for discovering concepts, and it guides him
to make interrelated d:scoverics. . ) . *
. i +- < . . - - - - . X . T - e
Tri:! and error Hobmdwsm is tiisught t¥ produce sore frustvarion than insight. Hints or prompis are given
ro guide the child to make Fr.cyerics o hi. uen, Th duvironment 1s structured so,that the learncr i3
© “likely fo make,u serics of interconnected discoveries ahout the physical, cultural, or social world. PN
» \ . . ) ! ‘ .
. . w
v If
&lm,
H.
m
. RJK
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5. It stresses intrinsic motivation. . .
~ Y.
) e, - . .
. .. Activities are designed to be self-rewarding, or Mautotelj¥," in that they do not depend on extrinsic .
rewards ahd punishments. i

e -

The approach of the Responsive Program is .llustrated in the following description of the activities of the
learning bocth. The learning booth, which houses an electric typewriter with different color keys and a magne-
tic chalk board, is an optional piece of equipmeni recommended for vse in .Kindergarten and first grade classes.

Several times a week, a booth attendant asks a @weﬁwnmwwe child if he would like to ''play with the type-

. writer." If thechild says “yes," thc artendant takcy him o a booth in which he is allowed to play with the
typewriter for ten minutes. The child is free to leave the booth, play an earlier phase than the one initiated
by the attendant, or refuse the.invitation to play with the typewriter. If the child refuses to play, the atten-

’ Jant does not ask again that day. However, if the child “ater asks to type, he may do so._ The booth attendant

responds to but does not initiate comversation.

AN Theve are five phases of typical booth activities. The phases are: w

. Phase |. Fice exploration. The child is given as long as ten minutes to freely play with the typewriter.
The booth assistant names the letters or symbols the child strikes: "a," Ycomma,' '"s,'" etc. ' ®

AN frease IT1. Search and match. [he bocth attendant displays the magnetic chalk board with overlays of the
"% chart %:oi:m the typewriter keys. Ile then selects a plastic letter, says the lctter, and places it on the

ragnetic chalkboard over the colored circie correspoending to the color and placement of the letter on the type-
\ writor. The child discovers for himself the rutes of this new game which are that the child finds the letter
AN on the typewriter and strikes it When he has learned to match all of the letters and symbols, the child is
‘ready for the next phase. )

~

N ®
. mfmma‘ﬁﬁw. “Discrimination. There are four steps in this phase. The child first discriminates between two
_~ sapital letters and types the corrvect one. In step two, the child learns about small (lower-case) letters. In
<. h.step three, the child discovers the shif* key and makes the association betweer capital and small letters.
dfing the final, or fourth, step, the child searches for and finds the eecpital equivalent of small letters.. At

¢
eabh step, the attendant allows the chiid to dizcover the new game.

\

.

2

Phasce wﬂ// Typing words and <tories. 1he child at this point 1s ready to type words within his spoken

~

~

a

R
o
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vocgbulary. When he knows 15 to 20 words, he.is ready to type his qwn story. )

- "

N b9

- " ) - » - . . : nn
Phase V. Classroom-rel Mmm activities. - The chiid may then utilize the typewriter:for classroom-related A
activities such as writing his teacher or his parents., and typing passages. from a book he is-reading. . SR
R .

. e s . ° M v S .
Results of the learning- booth activities are indicated in the Program Development and Evaluation sectiom.

-

What classroom organization is \best suited to this program? o . ' ) . )

1\ L o

The environment is arranp®d so that the.child is likely to make discoveries about hisyphysical, intellec-
tual and social world. This 4rrangement is based on the notion that a-child better remembersg¥hat he discovers

. for himself. Furthermore, th @o<nuommaw\@wuwb<o that problem-solving is the essgnce of H¢WHdom and it is
» best learned in an environment\that poscs probiems and encourages the discovery of their solutigns. The’ :

N

> following 1s an example of- a ‘dajly-‘time schedule for the prescheol and kindergarten programs. i g
. N . i . - :
oy 9:00 - 10:30 Free.,choice act\

L3
1

. ’ N +

ities - . ) . : s
. As soon as the children/arrive in =chool, they, begin with free choice actyvities. AN

. The period is sp designfited b@cause the children have the f@cOwﬂC:waz 1o e¢xplore . -

. _ whatever dnaterials, toys and games dre available on display. They may lislen to : /

records, play with blgdks, puzzles, cuisenaire rods, etc., and werk on thel far \

~ the rcmainder of th¢”period. These activities are selected.to foster the / )

S development of cgrtain ckills, concepts or attitudes for that-day, weeky T mopth. _ ]

with individual dhildren or small groups of two or threc, the teacher M:ﬁ,%mmm.ﬁm:ﬁ - ‘

, ~ will carry out. lghrning episodes built around®u sclected toy or game ,/ o . o

. » f

N

~

-
T

s
Y 3 .

>
~®

. . “ i . Y 3 . ) « m‘
« J0:50 - 10:45 SnacN Time N . . \ \WJ

Onc or two group times are rccommendcd wdach day. This period is devoted to “large , - . n
. - group =activities like Singing, listening to a story, show and tell, i
in a learning.episode which introduces a new game orloy. Ordup time usuall

iu to 15 minutes. ildren may choose not°to participate, but they must- choose\a . :

A . quiet activity that does\pot disturb the group. > | )

P

4
s

El ¢

”,
.
N
o
3
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{ indicated above,

v, - . - L S 4 ,/ - o " .
@ - T \ %/. : ' \ '
» 11:00 > ¥2:00 Outdoor play (when possible) AN ) : :
o . ‘. «w I E U L v - T o
The developers-feel that outdoor play shoul be\ an extension of the- clagssroom. .
Teachers are asked to Use any opportunity woiaoynwm outdoor play to the wmmﬁﬁCOnwozmp
_program and its objectives. For example, speaking in complete sentences to describe .
action, --"Gary is-sliding down the board" .or relationdl concepts --"D§ you want the
i . — . - rope higher or lower?'w ’ . .

The above is an éxample owstwww%»aw% sehedule; it ¢an be converted to a full-day schedule hy bein
repeated in the afternpon, perhaps with anoptional rest period added. In the first and second grade programs,’
the same géneral schedule may be followed; However, the developers suggest more large group,activities (group
time} and more mncdwﬁ%o:wu_mm§mm and toys related to math, sci®nce and reading. ¢ Programs for these: grades are
£ti11 under development. . S ) . ) o . ¢

. .:oznwwm‘mﬁcmw:ﬁm evaluated? . : . o, .

The tests administered to students twice each year are described dbove under Content and Materials., As
some individual schoolvdistricts administer other Standardized tests as part of their own .

+

- . ¥ - +
.

m<m~cmﬁwo=",. .

. : LI -

. 1795 t : N - N L4 -

1A addition, teachers are encouraged to observe and keep records on individual children. -The purpose of °
these ohservations is to enable teuchers to determine the learning styles, levelIs® of ability in various areas.
- <

.O
and 1ife styles, of the childrén so that they ean respond to the needs of cach child.” The teacler training
i

materials provided by the developers an_:um suggested procedurcs and forms to use in observing. children.
' ’ . v . ’ o ’ P . LR e
‘lassroom or intermcdiate tests are provided for the teachers to use
nsive Uregryam places heavy cmphasis upon the usc of feedback and on

e

) Other than observation”guides, nro
dutiang the ycar., Ndéucver, sinece the R
student frequently gets information about the correctness of his

toys and ganes that are sglf-corrective, the
responses: See the, Classroom:Activitigs section for further information about the program. N
& N , - ’ : - .
H r DN Y . . . : :
What is a representative lessen?: . . . . 4 . , )
3 - : - . 2

The following is” a learning «pisode
concept formation--classifigational. -| .

- . . : - - - § -
eit)ed “"Numbers and Numerals™ which appear: under the objective of

Ve
/

. . . s
N A . . ..
. . . - . ©
. h - . . R
. . . v . N . o T ow e ’
. - \ [ . .

Q

RIC -
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- ) . B . ) W o . . -
A e ’ ) . - ,. . - .
: . e R .
’ - . - : . ) .- g .%Mwb 2 4
, R g2 .
.- e T e . . / ! .r///nw T
. . : < . 9 : A
N ) k Y ¢} B - . . o IR
St NUMBER PUZZLE " ¥ < ; 4 B .
Objective: : . . o ) . . - . R
. . 3 «OWWV N -, - kS h ‘. ‘ S
: ! - & a~v * ’ - , ) -~ ¥ . A
> When. the child is given a puzfle piece with a numeral and number of holes corresponding . . -
to the numeral, the child will name the numeral. oo . i R . .. . M
Equipment: * 1. Ten hardboard interlocking puzzle pieces, printed with the ::amﬂmwm 1 tc.10, each @é R
| \ with the appropriaté number of holes for pegs - vl Co- RN
. . N “ -a «l . . . Y
. 2. Pegs: | o o : .
. ,,, . - w . . A . - - N \
o ) . ‘ .. - R . . . ERS -
s . w - 3
i’ // ~ ¢ ¢ " 2
NN AR | - o
, . ./ T~ -
/../ o i © sl
¢ ~
a AN ) - ) |
N 3 y v |
A T N ) p \ |
\ / Lo ) ) e .
) i / " 1 //0. / , .
. o _ ,
Ve N 4 - '
. RN S A : se ‘ .
\ . . e ‘ N % .
Procedurey } . : ) . .
. R - , 'y {
..:\ 1 . . [} \
Plac ncar.by.\ Allos the children to cxplore/the game.

~
- Al

% s . < ¢~v . [
put the pegs in the holes. «As they put the pegs into the holes, help them
en to discover that -the numberals reprgsent the number of holes on each -

- . -

piece.
e X . L. - - A/,, e ’ t » .
& rigtion of v the child te put the puzzle aowmaroW/u ‘ ’ X
- « . - Gl o B
\ C- < h .’.' L > / * - ) L
m. - \ * . . . l. e - .
- * N . \.y ¢ - - «
- 4 <« el v - .
- » .
. A\ . : . -
4-1.- / . o ’ . * : ’ b * r’
! 5 / Lo ¢ *Z}1- e T - . &)
“ -, N - - . - N . . N R \Ul M
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L , 1 . ﬂ%mz._, INVOLVEMENT : ., e : )

<
+ To szn mxﬂmzﬁ w&o\wwaozﬁm involved? - » - . mm . A“N

w* . . ¥ - -

, " The mCﬂ@ommm of inveolving parents in ﬁwm progran are:

. . -, .
To mcvaHﬁwaHmnﬁm. efforts to smwv their child aogwuow a sowuﬁrw mwum no:nmwﬁ w:a further his intel- ’
lectual wwwwwﬁwmm. ! .

~ . N . N ) v

. N

. 2. To aid wwwm:ﬁm in wwﬂﬁwnwwwﬁwnw in the mmnwmwoz smrwzw process thht affects the m@tnwﬂwoz of their !

N o
K]

- , nrwwaﬂmz. ’ ) , . LT o . . . -
LT - . . < e y -
3. To wswao<n ﬂ:m quality of interaction hetween parents and the schools. .
- T y I : : . -
T {- . . : . . . S1y o
. There. wum az mnﬂwwmﬂo v&omﬂwsm involving parents. The first one to be described is used with parefits of
° chitdrén who are a dwzawsm the primary school (Follow Through) classes. The preschool program has left parent
involvement as an option for local districts. Plans arc being made 'to extend the -parerit ~=<oh<msm=¢ wotkshops 0
to the vﬁomnwocH program. £~ : . g e v
The FolTw Through parent involvement program has been operating. c:aoﬂ the wcwawsnm and sponsorship of the -
developers. Teachers and asgistants conduct the program under the mCHaasom of a wwomﬂwe Advisor, who acts as an .,
intermediary between them m:m,a:o ao<w~ﬁ@mﬂn (Fach Program >a<wmow provides training w:a advisory support for
B 10 teachers and 10 assistants. ) The parent “involvement program is focused around weekly or biwkekly meetings .
with parents. These soomhsmm are” conducfed by local teachers-and assistants to. wnnoavuwmr the followinge ~ )
) . m/ .. .
1. ‘o familiarize mmwozﬂm with the progranm, \ > : . . .
. ’ 2, To d@nQSSw:m ways parents can :mﬁm develop a child's :omuerw,uo~w-no=n®ﬁﬁ,u:a foster his intellectual
' ) mﬂozﬁr B ' , . , - - - .
- . . ) ' M, r o . <
: 3. %o.aosopwmﬂwﬁm the use oﬂ toys, . games and other smrm1wm~a (in¢luding two_ learning episodes) that ﬁ:m‘\r
ww&a:ﬂm can use with ﬂrvuﬁ n:wwaﬂoq at home, and »@,/ : m. . ’
. . . g T AT
T 4.0 ao.wmomw<a mﬁmmmmﬁwozm and ree cgso:amﬂhozﬁ fromwparents for waHA/ ng the program. . | o VX <
N . . : , ) R , i / ’ . - T.
K L . . L - ./w . . . J [ . /M F \ N " .
. RS >, e TR Y N N .
W . q ) : M v o) . _ - ’ ; -
: 4 By N -12- K “. \.Cm
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- Ca A, ) M . : . o R “. o
For parents who do not attend thése meetings, the developers recommend that each local Program Advisor
. ‘organize parent volunteers to contact those parents and visit them atfhomé to demonstrate materials for their g
use with their ‘own children. 4 . c C. ' . , ) :
- . - , v . . —~ . ) * . < .
Né Parents may :also be involved in the actual instructional préggam by attending the teacher’training P
W ) 3eéssions and becoming classroom assistants»or volunteers. <. -7 . MY
. P b - jf t
. * - \ * L v ‘
‘ . A separate parent involvement program, the Parent/Child Toy-Lending-Library; has been devised for parents 5
. < of 3- and 4-year-pld children who wish to work one-to-one at home with thedir chjldren: Parents meet once.a week ¢
. =for eight weeks &n a course run by a trained-tedcher-iibrarian. The course is.centered around a series of eight v
. . basic teoys, and each week the parents take home a new toy to use with their children. The :Toy Library also
. contains a second series. of eight toys. Each toy can be used in one or “fiore learning episodes’with specific
« - objectiives. . .- ' ‘
<. - 4 - ! . . . PR o I3 y .
m“ s, & ¢ . . n 7 > * . , C . 4
Aw\;,» 2 & During each meceting of the “course, parents are asked to:, -
; h.nva.» 3 ¢ - - , . ‘. N s A Ty s
. oxe ’ 1. : practice a specific behavior that s rclated to some conccpt of physical or intellectual growth. of. . .
B LY . young childrén; 3 ] o . lar)
< &‘ . . 3 R ’ . . ‘ . - -
/ﬂ K . 2. . obscrve a demonstration of a toy or a game that helps children learn a skill or concept; "
X, s N 3 e - < ,.. 1 * e
1 .~ . : - = N ‘. T N " LN
L. 3. role play with other adults to learn to use the ﬁo& or game; o
o0 E - * - ot Ve B /, R 4 " ? N
., L4, take the game home and use it wjth their children; ] - . \)(v
- 2 . . - \ ’
u.“ " 5% :tdiscuss with -the other parents some topic of interest rclated to the -education of their children. :
' M “ " . : N '
/ © ATter the eight week sesfion, pararls continue to check owt toys gnd gawcs from the Toy Library to usc at home
-/ with thedr children. . ’ ) oy - &
o/ T . ¢ it o TaF s N ; A
< . What nmtorials ape provided for trainingiparents? - o ' : T ’
voe ‘ 7 R o i ro L . : S ) .
« . R In the Toy Library program. two handhooks in the use of toys have been developed for parents. They are
L titled, "Parent Guide: ' llow to Play Learning Games wifh a Preschool Child' and '"Parent Guide: Learning Games i
[.r‘ ’ 3 \— . . -~
A ad
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,ao\vpmw with w.wawmo:OOH Child (Second mmawomv.:\\mmoruvw%deO# ig wmmwm:mm to ﬁw used with a series of eight
. .“ﬁp%mw each contains approximately 20 learning epispdes agiwell asrgkneral instructions and suggestions for
specific language to be used with children. The-developérs have aljso producedia set of eight filmstrips and .
! ssette tapes demgnstrating the uge of €he first series’ of toys. ' 3 :

A

. D
. 3 . 4 < \ t .
y Parents are trained py a teacher-librarian who has been traiped by the developers. A '"Librarian Manual for .
. the Parent/Child Toy-Lending Library" has been developed to help ithe teacher-librarian-establish the library, .
_conduct the course, and ¢perate the library after the course., N :

- . ,

Y , ’
| ' The Librarian , the filmstrips, the two Parent ocWawm.rm:a the two sets ofjtoys are now available
! * from General Lear rporation, Morristdwn, New Jensey. . i ) . *

i ) Parent-trainfing m terials for the primary school compopent arc being developed at the present time.. These
involve an additfonal Yoy Library of eight toys for 5- and 6-year-old children, which is being tested with parents .
of Follow Throu ¢ sites during the 1971-72 schoql, yecar. . -
T . I . ‘ . . .
\ . >,
| ,. . , . S
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PROFESSTONAL AND PARAPROFESSIDPNAL TRAINING ,
g . > i ’ .

ves - )

s —
s 7 ™

" What skills or knowledge do wwommmmwo:wwm HoWCmew ) . \

—_

T~ -

In order to implement the model effectively, the ﬁown:mﬁ\: eds té be familiar with the philosophy-of the
Responsive Program and.the procedures used to implemept the program if the classtooms She needs to be constantly
aware of individual children's needs and interests ‘byf observing ach gchild -work through problem-solving tasks. T
She then selects a variety of appropriate activit¥es [and Emﬂmww,mm,n / respond . ese needs. She needs*to
assume a non-directive role, allowing the child te werk throtigy ‘a vH.WHms and discover t ution for himself.
She should demonstrate learning activities by examplp (playjing jthe @mso herself in the child's présence) and
respond to questions the child may have. ‘She needs to avoid " msmnwﬁsm behavior," that is, behavior that ———_

Gmuwﬁdummwmowmstwwo"%mmnrmwuAHOn:mnwamu.:Hﬁmooam,ﬁ mﬂwww§m om5m7m<m:.ﬁ:mawmooam:ocm:cvu ,,,
bringing to control ourselves." Similar skills are required of teacher assistants, ‘

Are training programs available for professignals and paraprofessionals? .

’

At the time of this zwmwwsmv the developers provide inservice ﬁwwwzwkm for the preschoolgand vwaWH<
is with local communities. The training centers around the use of a Program

»

programs on a tontractug} ba e
[ Adyisor, appointed by thg community,~who is responsible for the training of 10 teachers and 10 assistants. The font |
Program Advisor attends fa two-week seminar in the summer and three oné-we seminars during the school year to
learn about the programjand”procedures for training teachers and assistanfs. During the school year, the
) Program Advifor makes frcquent classroom visits to demonstrate classroofn procedures, makes systematic observa-

- tions, gives/ feedback tp teachers, and conducts workshops and mosw:mwm.m@, teachers and assistants based upon ¥
the maderials supplied by the developérs, and classroom observations. When videotape recorders are available, ‘
the ' ,Hmm Advisof provides critiques of learning episodes QwaOOdmvma by! the teachers and as stants. — - -

o tf 1 i I} ! ’ .

| . . | g . Lo
: ; velopers also provide some on-site training and support for Program Advisors and feachers.
. N . N
. ’ 3 [
e Parcent/Child Toy-Lending %wvﬂmﬁ< program, the devclopers provide a omononx training seminar for
- t %cwwwwwsmu : . , u
~ that it may not be feasible|for all mmﬁmﬁomwma communities to arrange{for trairing on this basis, the
- %\Vnm, s dre cuyrently working on.a plan to provide training for Program Advis¢rs and teacher-librarians ;
- N inking ggencies, including cofileges and universjties, and a network of regional consultants. Training
\ .
) ! ~
] * .
. - . ’ o .
- ) / -15- : : & O
) ;o - ) . o . v
. . . :
- 4 4 ] :
\ ﬂ | s N LK
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for the Toy Library was m<m-wc~m as a hocﬁm

. - N - . . R ' y . 5
- B . .

<
»

at San Francisco State ﬁxwum

au.

“c;p<mﬂmmnv of Califofnia at Berkeley “in.the masaoa ncw~d¢ﬁ. It is hopfd tha .st mﬂﬂm:mmsm:Mm will soon
\%mam with.othércolleges. .o
, What materials are available for mwomonwwﬁmw_ and, mwwmwaowmmwﬁ\ wm t¥dinin
| R . \ ¥ : :
The moHHozwsw amﬂowpmum are w<mwwucwm.mu<,‘..~i . x 7/ e . - V;P
»>. Preschool program (Head Start, Uw\&hwﬂm\ mna other programs fb m %o :mv hildren) . )
1. Descriptive brochure entitled :aumad<oﬁm:m oruHon:: rom developers)
, ) o ) T .
2. mwu wa p:a nmmvmﬂﬂo tape entiriled :w(uvo:ﬁu< v ms m i 1dren m:aa%30wﬂ Parents'' 3
t - - "\\.% \ . .”\ ) ' *
) 3. Notebook entitled :.;m0H<~rc 0&wamdbqﬁmwsu=m in d: cmk ve zmmﬁwwww<m Program' -~ -
hd \\. .o . if - P t.\.‘.s. z. 2
» ) > \ Y c " ¢
: 4. ::m:adoox«wnﬂ Teacher >mem%m ts3” H? the Use of mvo fi¢’ Responsiye %owm:,s 2 i Rl
] R ‘ AN .. a
5. Eight filmstrips and numeﬂmnwum@so:mdﬂmﬁhbmsdyo:c, of the cight basic toys!: »
v S Ll W r H = -
- : .7 .
6. Set of eight basic toys, including , . ' .
T N - “ ¢ v _ ” n
1. Sound cans EACN
. 2. Color“Lotto . o8 "
- 3.  Feely Bag and Shapes e . .
4.  Stacking Squares , , _ NG
= S. Wooden Table Blocks oL ,
' 6. Number Puzzle . e <. gr !
7. Bead-0-Graph. (Color Blocks) ) « . . . . [
" 8. Flannel Board and Shapes . o PO : .
7 Second series of cight toys, including a : . < ) “ SR )
. 1 Coordination Board ) . : . : * .
2. Hundred Peg DBoard o . ~ . : . ] -

. & .

\ ! . ‘ g i N
/ . .

S - .
/ . . . . - .

and at the

be

’ ~
Q
IC

Full Tt Provided by ERIC.

E

X




) . ‘ . g .
- M s
“ - A * ’
0 . - 1Y
-~ . o v ~ t
. - - * - ¥ \‘ <
., ©
3. Alpka Boards N SN
’ 4. Property Blocks , R - -
o, Inset Shapes Board . .. ’ T ’
6. Matrix Game ‘ - <
V. Pattarn Box . ° ,
+ 8. . Spinner Board . -
. Lt
S. Parcent Guide: Learning Games to Play »ith a Preschocl Child (Second Series)' e -
- <
9. The Moo Nvrcery Scteol tewt and sic accorparying Learning Activities Bookletr.' )
- . N b .
Hmoﬂmmu through 9 are available from Gencral ltearnin crporation, 250 James Street, Morristown, -~
0790y, THese items may be pbtained ir specifig kits, or warrmﬂw The Teacher Assistapt Kit, contains s
eacher Assistants, & sci of eight basic toys, and a set cf sight accompnying rilmstrips. A set .
Aarprials for teacher \\iwgﬁcﬂv (such as Program A\dvisors) includes copies of the f< Imstriyd, the training
n:c "Handhock ﬁOH Teacher Assis<tants,” the eighc basic toys, and The Voo lrsery SHonll .
; ..
<& 37, 4
To Pregzram Advisors and teachers P ticipating ir the inservice training, the Jdeveiopzars suppiy additioral O
snpiblished papers and materials. - ) AN R
/ - , * ! i
- - 2 P - ~
B, Primafy School Prograp (Follow ‘ijroughj. . - .
\\ - . s . e
Trawning materials for ﬁﬁwamw% NWrooﬂ programs are not vet commercially available. Tha followlag '
mitervale are used for training during the teost phase of the development of the srimary scheel programi. . ‘
Vi v . ] , . . .
/1. Tes nwycm%‘z brechure entitled :cn:ooyp are ior Children' {a.nilanle fro devetropers . \
@ ° , % N -
. 2. ~«Slide set'and audictape .onti itlad "The Kespensive hindergacten Froimary rrograa’ ¢ . &
T "Guide mo& foarnirg Bfqrh Attendants™ (naflablg from developers) .
> W bt =< <
i, A sot of general. pagfdrs- ¢-scecibing =uch things as ,w, -sroom procedures, planning, organicing tne
classroor, use of Aofguapge with coung childlien a © how Lo make eftective use of assistants and volua- :
-
teers ¢ - . <
. * .
T - . . -
. 1, N - n . “+
i - N - ¢ [ SN ¢
\ R re \V , N
; - L. . ,
/ .
) . . 17- ) o
. 5 ' . g
A - v em i
: £
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5. Sets of toys and games .. 2
L4 y . e . ;. ‘ y ’ -
C. Parent/Child Toy-Lending Library" . -

1. * Descriptive brochure entitled "Tarents and Children Learning Togather" (available, from developers)
~ L N .
- - e
T , ‘. o AP, ‘. \..
2. Slide set and cassette tape entitled "Overview of the Parent/Child Toy-Lending Library"

. ~ P4 '

3. Film entitled "Learning and Growing and Leaining” y ) ’ -
4. “Iibrarian Manual for the Parent/Child Toy-Lending Library" ) . ’ :
-, e . . : .
. \ - . Lt
> ., M . . . . Al -
- 5. Parent Guide: How to Play Learning Games vith a Preschool Chy1d" -
° - LS N . ‘ - <
. 6. "parent Guide: Learning Games ta Play with a Preschool Child (Second Series)” ’
v . ~ ¢
s - /
. 3 ’ LRl .
7. Eight filmstrips and casscttes demonstrating the use of the eight basic toys ] :
: ot of of . . oY - 4 e .
8. Set of ejght basic toys {sec list above) oL - : oo JQA
, . "
9. Second series of eight toys (see list above) . . ‘
7 " .7 . (.. ’ - - [
Ttems 4 through 9 are available ‘from Gencral Learning Corporation. . : - K ™
R o . - p
. ' B ° . N * . A.. -
D.  General . ) ) ' . . se ’ e - . Rt
Py i - ‘ 3 v . . A ., \ - . * -,p " -
: : 2 . R . Lo Ly © ERR.
, 1. Slide set and cassette tape entitled :mmcnmﬂwo: Beginning at Age Three' . . . B -
. - : R . LI - ‘
2.  Article -entitled "Overview’of the7/Program for Educaiion Beginning at Age Three" - <
N s y " . > . L S R ) - . - -
. \ \ .“\ ’ AN N . ) M o n....
4 . ’ 5 . - . g ‘ . .
/ . . -, T L3 ' . AN
K A
” s \,a N
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5, /* , z, ~
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K\\\ e L 4 ADMINISTRATIVE. REQUIREMENTS ANL COST . . *o

- . & - ’ ’ - .

What facilities and physical arrangeménts are needed or raeégmmended? . - o
. To create an cunvironment responsive to children, the classrsom is divided into various centers, alcoves and |

4\
unﬁw<wawmﬂmmm.>nﬁw<wmwmmﬁrmﬁﬂoncWﬂmmHoz:owmmwo<oHnms@ow@@wwmﬂwQWHOS:Qme mnmwﬁmﬁwmw}.\%muw ﬁo,zmpw.
carpeting (except in the art activity nm:mmﬂg gives the classvoon a more homelike atmosphere, helps~to.reduce

. the noise level, and.provides a comfortable surface to play on. Anmple storage space is a neces&ity for toys, - -
games, and materials that are not Bing iised. Materials that are intcndel to be uced-sheuld byg roetatcd cfeen to -

| stimulate student interdst., The deévelopers recommend that attention should be given to orderiiness and attrac- -

tiveness. . , X -, ; - ‘-
[ | . . . - \ae . R . . :/ .\‘.
\ The moHuozw:muMMNw<w¢% areas are recommended: concept forgation area, block area, manipyl ive toy area,- * -.
N\ reading area, drapatdc play (''dress-up') area, art srea, listening: arca, and outdoor play area. uwaw fipst and -«
» s2cond grades, the block and dramatic play areas would probably.not be included; instead, activity areas for .
math and science would be included. St P .
. e
. Facilities for the outdoor area’ should include,a fenced yard, with aceas ‘%of-5ha d.mmawdmm; sunlight and - .
c¥panses of grass and pavement, w%\@OmmWU . Outdoor equipment necd not'b# expensivé. ) L R Vo)
. - N4 : . s : : Lo
What special cequipment is needed or 7Zcommended? Vs . t h e ‘
\ - - x1. . N

) . . \ ~ .
The eight basic nowv‘mH@\Hmnoasosaom.WOH the preschoql program. The-typing booth (described above 1:h the
Content and mewﬁ»muw\wmﬂﬁw ) is an optional piece of equipment for kindergarign and first grade. The type-
writer and other mat; %wWWW\NMw the typing can be acghired locally. The Jevelopers also provide lists of other
suggested equipment/ but post of-it is ¢Gmmon to classroom® or easily obtained locally, and no one piece of

. material is,pgonsidéred meommwmux\mmmonmwwu. For EOHﬁ\wmnwrwm. see .the Content and Matcrials section.
L4 ?\l L ot ] ‘s

A

. that professiondT and paraprofessionai personnel are needed or recogmended? i .

The dovelopers sugg £ that the local community interested in either the preschcol or wﬁWSmﬁ«”mnrooH pro-
cram select a Program ‘AdvVfsor'to train and advise teachers and teacher assistant«. (See tae Frofessional and
Paraprofessional Training gection.) ~Each Program Ad¢isor works with approximately 10 teachers and 10 assistants, .

- N *
. i «

In the preschocl- pr

. -

. \\
v S ) ) . s - T \ ~

o
e
,
.
Q
1C

|
¢
Aruitoxt provided by Eic:
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<

the primary school program, a-teacher -and
mmmwmum:ﬁ may be .z _parent who has been trained in the use of

Whrat uom

y

@

8

*

%

assistant” ar

NQWmﬁ to implement nwo ﬁ%&mwﬁ:». .

For H&W\

f

»

[y

.

required for eae¢h classroom of
the "'Responsive Ptogram,

Y

r

.

<

.

20-5¢ children.

2 .

The

preschool programs ,:a sct of SQﬁmﬂwwwn for mﬂmiohﬂuz Advisor tq use with .10 classrooms costs

-

aprroximately m»um;ﬁnaﬂnmm as-of nmmﬁ..

1971). The materiald

.- which mav be obt

ained from Géneral Learning

roaﬁo%mnpo:, Morristown, New awﬂmm%u w:npcao a set of eight :mwwo mOan~ a, set of

filmstrips and cassette tapes

a\M(duravm the toyvs
copies for 10
11 copies of The New Nursery mawm&«

a films€rip and, ‘cassette ddscribing r:k progran,
ﬂrmn:oam and-'most monﬁwb:ﬁ of the notebook,.11 oOduom ‘of the Handoook for Te cacher Assistants, and

‘cepy of the teacher traiming netcbook,

&

lesser costs.

~

3

ES

:
“. -

Additional kits for teacher assistants,

nandboock, cost mvvaoxu%wdouv 8154 cacyl.
for young'c wawo:. - ; .

Theg ¢ mm.wﬂos\ﬂsm other materials for the r<cw:m booth for kiadergarten and fir

A
&+

$300 Costs B ther ﬁﬂwmmHkumn:OOH materials Jmao .not yet omm: established. - ..

Hra equipm nent needed to’ start a MOY Library ¢osts approximarely $it0. . The Jmﬁwﬂwwww."zzwmw may be ordered
from General rwa:HJw mgdeHwnwo:. include a set of eight basic toys. a set of {i‘lmstrips, five Pazent Guides,
and a~kibrarian Manual. Additional now and Parent Guides mwﬂowzmpuﬁ the second serics of toys and guidés) may

te ordered separately.
. b
The developers recommend that the us
‘. x
The co¥t of training is additional.

cost approximately $50-100 a day.

-
AN

. -~

e of-thé above materiais e

At the present tiue,

> .

accompanied by training. . .

[y

the developers mmw
teacher-trainer (Program Advisox) -in “the ,wﬂomr:oop program or a tcacher-iibraria;

The develppers suglest § davs ofstraining fer o teacher-1librat

M.

ian,, and 24

days during a vear for a Program Advisor. ‘These estimates may be adjusted to cormunity needs. For further
information on training, see the sectiovn on Professional and Pariprofessional Iraining: .
) » ' 3 .. S . '
h ) Y ’ ’ - 1 - ) -
- L8 . * : u,\..v o

>

Materials for vsmHSH:m ﬁmuusa s may also :o.owﬂmw:m& in smaller units, at
) " . - v . . ‘t ta ) - . R - . ’
. ~»1 . T .
~ inclu ding a set of eight basic toys, eight filmstrips,-agd a’ -
These materials mdy be Cmma in Head. Start, day care, or other programs

rade cost approximately,

™

imatc that wo rm:O@m mo .
in the 40% ATy vwomﬂun may

Q
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Are the curriculum materials available? i -~
- . ° ’ -
Curriculum materials are’,included in the materials tisted above under Prefessional and Paraprofessional -
. ~ Training. ~ . .
> : . . N\ ’
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- - : *
nhat is the r arch base for the program? . - . . . . :
7 .
v ¥ ‘ s « . X
The Responsive Program is an eclectic model, incorporating research and theory from a pumber of scurces.
The initial! stimulus for the work was the assumption that an~ educational program should enphasize the enhancement
of healthy self-concept and language and cognitive development. Supporting research included the work of Hunt,
_ Bloom and Fowler. " . . ! - . .
- ‘. ) . A ) 4 .
i .A number of other researchersand developers influenced the ‘specifrc natuve of the program ,of the New
> Nursery School when it was first founded in 1964. 0. K. Moorc's "awfotelic respohsive environment™ approach.
provided the guidelines for general procedures of whe program. . o .
. » R « . * N ) .
The Montessori philosophy that the teacher is an observer and respondent to childrea's nceds has also
.. influenced the program. The use of Montessori's approach is also reflected in the program's emphasis on the -
use of educational toys deskgned to accomplish specific ends.  Another scurce »f infiuence has bcen Martin
Deitsch.. From the work of Dr. Deutsch, the developers pinpointed specific needs of children which formegl the
besis of the present objectives: self-concept, languags, perceptual acuity,. concept formation, and prodlem- Q.
solving. . ) - o BN |
J .o - &) - * ~ [
tHow was the program developed and tgsted? : :
vt . ) - .
. The instructional training materials and procedures undergo a series.of tests with sample users to mum:Vﬂ .\
! - . . JON » N
. she effectiveness of the program and its components. -~ - /// f \
- A
I Designing prototypes, testing prototypes, and sclecting the best approach. b L /// \

at
i

of the materials to meet their objectives,

. revision. N — S
> ~ . \ - . - . \
3. Performance testing represents:a tcsting with a large sample of users under careful” gsupervisicn of the
program staff. v - ) b ‘ .
’ . : . —-— " - ,/
- . -7 . ’
.o - - ’ -
. . Tee” . . N lC f
* kl

2 Preliminary testing involves a tryout with a limited sample of users.

<

g ] PROGRAM DEVELOPMENT AND FVALUATTON

The test calls for feasikility
and investigation into areas of deficiency for material

Aruitoxt provided by Eic:
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v . * > ~ . s N

- .4 A . o i . - e ’ . . ' LY . N 1 ) N
) A Oporational testing deterines whether the materigls are ready .for optrationai.ude in-the schools witn
- \ © o . minimal involvement from the developers. | ¥ )
* N . - . S * RN ) - )
- ‘ - . .... - P S N PN . N s
At any stage of development, this testing cycle can and-gds hevn revycligd if the desired results are nt
- - - - ' « ’ 7 * . "
obtained. J . i € . R % .
. N 1 N ) . b ot > . 4
N . . . . N . . 1 [ o - N
. I * . “ . ~ A “ . . . LI ) .
 The various component$ of the program arc at’different lavals of advelopmcut. See the iHistory and Present .
| . *Status section for further information. ° e e T * . - : :
e i . . - * . - 3 . . c.od o .
- ) what ‘cvaluation studies have been conducted? - v . - ‘ )
. . A number of evaluation studics have been conducted to test.the effectivencss of the Responsive Program. '
T . » - AN .-
~ > . Nl . * e -
. I. . The developers cvaluated.-the preschool madel at the end of everyrschool yvedr {rom 1964 to 1908 vhile ™ .
- . ‘the prograa was still operating al Greeley, Colorado under the name "The New Nursery Schoel." The. | ’
. leaxning bootli program was alse cevaluated in Grecley as part of the preschool program. . .
“ ¥ . . T > * - . —— N 9
: 1. An indépendent resegrch report bn the New Nursery School was conjiletced in the College of U-lucation at N
. the University of Northern Celerado. . - - . " :
B N N Co v ’ . ) ) ' N R o . «
. [ri. A variety of cvaluations of.the preschool, primary ./,c:caM and Toy Library programs has hecen conducted.
¢ by the developers at the Fat West Laboratory for Lducationai Researdh and Development.’ ) Y
S . : L . Nt _ ,
L V. in -some school distritts, independent ewvaluations Lave bheon n::m:cmog hy school avﬂwawnmm nr other
, individuals or agencies. " ' ) TN :
S ) ; ) ey
BN pelow are listed evaluation studies on the various categories listed zhove. Ttor details, the reports them-
- - . . . * -
. selves snould be Consulted. (See lists: of reportsy) - , - . , .

. P ., _

. r ’ - . . : . L
At “the timeg of this writing, a major portion of cvaluation AV%Narc developers Tand . .hy qum@csam:ﬂ groups) 18"
- st:1l underway. . Reports will become available as soon ag they are compietd. .o ’ *
- . . ¥ « “A . ~ £ ' -t
’ ~ ?.. s = - oo
- ¥ 2 - B .
h B . 2 . -~ & W -
. ‘o . . j -
Y . -~ . . » ~<) - -
. »/ i . ..ﬁll!..l.llqlnlia\\l\\ . .
. M - 2 # lw - . ( Q . ¢ .. e - .
- . « W ‘.
N —'w - . .
& I . _— -
t e ) [ -2 5- - AR . ) 3
o : - RS):
' S ' . r & T - - .\ :
. . , - . A ;
I+ N . . > - yd . mm] :




I.

5‘// ,
Developers' evaluation of The New Nurscry School . ~

A.  Interimgleport:

N~

Research on The Ncw Nurcery Schoo?, by Glen Nimnicht, John Meier,

and Oralie McAfie.

Published by Colorado State College; Greeley, Colorado, 1967.

Numerdus evaluation studies were

The most important arc listed below.

Others

conduct®d By the developers in Grecley| from 1964-1968.
‘ are described in the report. - :

AN . 3 v

f ) . X
® 1. A coHOﬁ.waosmwmwomﬁwos test was used to measuné perceptual acuity and language ability.

. .

<

: In 1966-67, threé- and four-ycar-old children {rom low-income -homes szwwnu net” had mWr.moCm

. school experience were able to name omly two of the nine colors before, tut they were able to
name five or six after one year of nursery school.
the program with the

‘Children from low-income families who -

Children from middle-income families entered
ability to identify and name five or siXx of the cqlors and their performance

group.. L,

3 3
. - -

also appeared to .improve with experience in the school.
spent two years at The New Nursery School

2. ™ The Metropolitan Reading Readiness Test was uscd as

no longer showed a deficit in com

-

. -’ u ¢ -
B N i

the -indicator for languagé development.

In 1906-67, The New Nursery School graduates scored in the 70th percentile, while w.no&@mﬁwmms

. group scored in the 35th percentile.

32nd percentile while The New Nursery School
explain the results by saying that the 1967-68 controls

However,
group scoted in the 66th percentile.” The developers.

in 1967-68, the cofiparison group scored in the

were exposed to a Head Start pregram

_ before the test years, while the 1966~67 group was not. ceer W
- ) ® : . . ¢, - .
3. The Preschool Inventory (PSI) developed by Bettye Caldwell is dewigned for three- to six-year-

olds '"to give a measure of ‘achievement in areas
The tesi is not considered to be culture freec.
: and 1967-1968.indigated low percentile mnownm‘ws.wwzwo<mso=m (from 0-35), using middle class

) norms= . - -
.y, 4 . . ' T . R )
4.  The learning booth 'was part of the preschool.program from 1964 to 1967. Evaluation of students
2 5mwmm the bodth_jis based .on thebr progress in moving through the phases of the program. (The
’ phdSes "are described in more detail in the Content .and Materials section.) . : -
Phase -is free oxﬁwomrmwo:.,mwmma 2 is "search and match,” Phas¢ 3'is “Jdiscrimination," ;
. . Phase 47is '"typing i%ﬂam,m:a stories," Phase 5 is '*tlassroom related activities."
; . T : S ) * : - : . ) .
i . . ~...,~“v .L - .« ;.,( «5 L.
-3 T L . ' e 2 . e - * .
1)‘ », 1“ ; . - : - ¢ lﬂp
4 ES : -

regarded as necessary for success in school."

parison with the other

The results on ‘the PSI for school years 1966-1967

<&
o

Q
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L ’ ~ : Vo, .

Data from 1964-1967 showed that most three- dnd fotr-yecar-old children reached ﬁ:mww»:,cw 3. 04

> v -

: small percentage reached Phase 4 or &. o - . . . . .
. ~ N RS N A . . s

IT. Independent cvaluation of The New Nursery mnwocp.k . .

-

-

A - .
. N -
. ’

-~ - - . b oy - -, vy i
A. THE NEW NURSERY BCHOOL. Evaluating the Effectivencss of 47 Jpui, Respensioe Bavireiment -in
| ‘ Achizving Selectedubjectiver of Early Ohiidhood Eeqtion, " was completed in June 1970 by the

| College of Gducation at ‘the University of Northern Colorado. . , : // ’

. T~ . . N . , ’ 3 .. . .
T~ 1. The %echsler Preschool and Primary Scale of Intelligence and the Stan{ord-Binet Scale of
. o @msﬁcwrmWo:no. g ‘ . -

/ b

L4

. - . .
. . . v .

New Nursery School children in the first year group who took the test measured a gain.of
. . 6.70polnts; second year pupils gained 1.7 points. Comparisdn of The New-Nursgery School RN

#

second year group of similar background without lHead Statt type cxperience revealed a -

difference in IQ-scores on the WPPSI of 7.8 favoring The New Nurscry Schooi children. . .
* . - s N ' . .

- 2. The Preschool Inventory. ) N 4 P )

*, ' »

Both the first year and secord ycar groups of Now Nursery School children made significant 7t

. - gains in each category of the Preschool Tmvehtovy and the total. 1In contrast to ths WPPSI,. OO
o .o the sccond year_group continued rapid gaia on the ability and content iteasured by the PSI.

e - .«ww . :

-

k4 . :
- 3. The Bellugi-Klima Test of Grammatical Comprehension. . : = )
: The ﬂﬁwmpﬁmwm:\m01,co~7\+w&w4 and sccoi  year Neuw Nursery School groups on this ixstrument :
evaluatirg the child's comprchension -of key grammatical, structural, and lexical elements
of the .language was statistically significant. . ~ . -

2 Y . é -

T : 4. amo Task.Aecomplishment Inventories. ) . ) -
’ ) 1
. S Both New Nursery School groups made gains on every catdgory ~f the Task Accomplishment )
‘ Inventories, designed to measure hnowledge of specific concepts emphasized at tie 4chool. . N
. . In fifteen out of eightcen imstances,  the gains were statistically significant.

- o~

’

-

-~ S .

v
[
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.
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7.

.New Nursery School groups of graduates scor¢d higherithan their

3

< - . : ix 1 .

Cincinpati %caososw Test Battery. . o
. ' - b3 B S

Only one subtest of this battery was used, the Dog and Bone Tgst tqQ measurc innovative
behavior or inventiveness. The New Nursery Schopl second ye: upils scored higher than

the first year, *and ¢onsiderably higher than-their own performance the prévious year. As
with both the first year and mono:m.ﬂmn% groups, :xchildren from Ew&aHow*smoao homes scored

higher than The New Nursery School gYroups. However, The New Nursery 5cifdol cliildren
scored higher than lead Start children given the-same’test in Louisville, Kentucky.

. N A

Discussion of lLongitudinal Data. . -

To evaluate the performance of New Nursery School graduates in the school, followup data
were collected on the children and on a gomparison group with a cultural and sociological
background similar to that of The New Nursery.Sghool group. These findings indicated no
significant differences on the.class standings of ‘the ecxperimentdl and comparison groups.
Significant differences were found for the ~wnm|om grotip on a measurc of self-concpet, The

Behavior Rating Form, St T

Mvatmwwmo: groups in the .
Metropolitan Achievement Test.. - L . - % X :

1 0
.

The Stanford-Binct Scale of Intelligence, adwinistered in Januaty, 1970, to children then in
third grade, ‘showed Thé& New Nursery School group scoring higher than the eomparison group,
with little change being shown in mean TQ“Yrom rmwaﬁnmm%ﬁm: to third grade. The Draw-A-Man
Test administered at the same time also mzdsomdnsvam#vm%wsmbnmw group ranking higher than.,
thé cemparison. ’ R e F ) - -
The WPPSI, given to New Nursery School graduates and a simildr. sample colparison group in
fall 1969, showed New Nursery School pupils scoring higher on all measures of the WPPSI,

N . i

with a difference on total 1Q of 7.5. . . ) :
Further details, including "Discussion of Correlational Analyses" and "Qualitative Observa-
tions,'" are contained in the report. ,

a

- -
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11T, Evaluations of the Responsive Program, conducted by the devclopers.
\ 1 N 5
A Preschoel (licad Start) Program. : .
Al
R I A Preliminary xrvOdﬁ on an rvtcwasozvsg 'raining Program for Head Start feachers and Assis-

tants.!” March, 1969. . -

Classroom ohscrvations, interviews, and questionnaires obt.uined from teachers during and after
the training period were used to evaluate materials provided duning ﬂﬁmpsw:m The way the training

was conducted and changes in behavior on the part of the teachers. “ Thoe a><nHOUoH, concluded!

that the haterials were generally uscful but meeded revision; the volume of materidl necded to be
reduced or spread over’ twR wears o h. The approaches used ia ‘training appeared to be cffec-
tive. Significant changes il beffavior appeared to have occurred on the pact of ﬁoh hers, al-
though they were not as great s had been exped cted, )

N i

"Preliminary Analysis of 1968-69 Hiead ‘Start Data: Qccasional Research Repert Number 30" July, . L

1970. . . < y

. . ; : s b
In cight Head Start sites, teachers were observed, the Propchool Taventory lwas administered to
childrgn, physical facilities were rated, and adm.sistratige support was mgasured. Summary of
findings: :

a. The majority of teachers in the zcmvozﬁp,a Program aCﬁpnm the 1968-69 bchool vear increased
their teaching skills and their behavior heceme move consistent with eso momnrk:m criteria
defined by the Responsive Program. .

b, llead Start children in the Responsive Program during 1908-09-alse increased theix profi-
ciency. Avcrage scores on the PSI for all vight communities Jdemonstrated growth throughout
the year. When year-end test scores werce compared with natisnaNnporms, Responsive Program
children scored at norm levels-reported for middle-class children: ’

- ’ \

Teaching performance 1s related to child achievement. Whep measure by PS1 changes child ’

growth was greatest for those in classes with teachers who demonst ated a high level of

teaching ability. . - .
4

(o3
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d.

(92

iicad

. the end of the 1969-70 school year.

Adninistrative difficulties and the adequacy of physical [
part in teacher performance and child devclopment. Change
and in teachers' teachiry performance were gTreatest in clal
cal facilities and in situations divorced from administrat

i

hcilities play an important
5 in child test?¢ performance
ssrooms with adequate physi-
ive problems.

==

\/

"Responsive Model Head.Start Téacher and Teaching Assistant Survey 1949-70.%" October, 1970.

»

Start teachers and teacher assistants in six states were surveyed by quegtionnaire at .

’

improvement as well as to cevaluate tlg program. Teachers!' and

e

The *purpose of the survcy was to obtain suggestions for
Q

o

teachery assistants!' response

on their implementation of and’reactions to the program were favorable.
prog

J.  "Survey of Responsive Model Head Start Program Advisors: Year

End Report 1969-70." April,

1971. S A M
/v/ -
. . e ) , | :
. Head Start Program Advisors in six states zgﬁn surveyed by questionnaire. The purpose was
to obtain suggestions for improvement as welkl as to evaluate the program. Program Advisors’ -
responses were favorable. , ~
v oo | -~
. . . . . ! : che S
S. "An Experimental Program foc Head Srart leaghers and Assistants: A Report on the End of the
“Third Year of Continuing Project.” Lmssmawk 1971.
. . m .
This reéport discusses the developers' cvalugtions of the preschool program between 1967-
1970, including the evaluations listed sepatately above. The evaluatjons arc summarized as
folloWs: . .
d. 1907-68 -
) . . . b
Major objectives: : ;
(1) Test the materials that arc being developed. , ‘
(2) Comparc cffective on-site inservice training with an ¢ight-week campus program.
ye
- i
. A R i ~t
I
. . - .
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b.

\

Results {see Report #1 above): 1
L. et
{1) Materials were gencerally useful but needed revising. . N {
] ~ . . I . . \
(2) On the basis of very limited evidence, the inservice program secemcd to be ds effec-

tive as the college-bascd training,

(3) The attitude of the administrator made a difference in the effectiveness of the
trpining. . ! ;

f

N

1968-69
Major objectives:

(1) Compare the cffectiveness of the program with the first year.. ,

v

‘~
(2) Exaluate the effectiveness in relationship to the achievement ‘of/the c¢hildren.
- . N - \ -
. T /

Results (see al'so Report #2 above): : - 7
! ! T
(1} The program was more effective but two.years of training are desirable. -

. '
. v

\
(2) Administrative difficulties at the’ site and inadequate facilites had a :m#mmw<o
effect on implementation of the program and on child achievement.

—_—

(3) Achicvement of the children was high according to implementation of the Responsive

Environment procedures by the tcacher. :
R& N . .

1969-70 '

Major objectives:

(1) Develop better instruments to cvaluate the achievement of children. /

(2) Devel8p a better observation guide for observing classroom behavior.

1
i
4

- ¢
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B.

Primary School AnOHHop Through Program).

1.

.

Results:

Awumvﬂomﬂwa Advisors evaluate training

(1) Developed instruments to measurc child achievement.

{2) Developed and refined procedures for m%mnmsmﬂwnW-% observing.

{3) Child achievement on PSI,

on Responsive Test for small sampl

Tegts for all classes increased favorably,

- (4) -Program >E<~@oﬁm evaluated training process w:a 5mnonwmbm.

{5) Teachers'® and teaching assistants'
tation and reactions to the

(6) Identification of areas for

!'Preliminary Analysis

November, 1969.

Y

{

Conclusions recached were:

" across communities,

spends in the booth,

where the booths were in operation longer.
Occasional zmmmmﬂn: Repart #la.

»

program were favorable.

improvement.

of 1969-70 l.earning Booth Achiecvement:

g process and wmaterials.

-~

. ~
v

¢, and on nowo#ma

{

Shape -

Sec Report. #4 above.)

year-end survey ﬁmmvosmmm.ds.ﬁ:mwﬂ implementa-
(See Report #3 above.)

Occasidnal Research.Report #1."

(1Y Children demonstrated considerabie learning booth w@:wowmso:+

(2) learning booth achievement is rclated to the amount of time a child.

and (3) children demonstrated higher achicvement in those districts

see the description below of
¥

For

statistics,

"Analysis of 1969<70 lLearning Booth Achievement--Responsive Model Follow Through Prog

Occasional Research Report Number la."

The report discussed 1969-70 learning booth mo:—o<o§o:a and

ment. .,

August,

"1970.

‘

[}

-

nosﬁmwoa it to 1968-069 achieve-
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Findings: o . . -

During 1969-70 in kindergarten, 14% of the children reached ‘Phase < 37% had reached Phase

IV, 59% had reached Phasc 111, mﬁwﬁw 3 or 4, 87% had dmmo:aa v:mmm Hub Steps 1 or n.~mzo¢ 2
had recached Phase IT. In the firs mammwm‘ Am .of the r:quwo: Hmmnrma Phase V, ’58%.

had reached Phase IV, 75% had reached P »mm 111, maovm 3 or 4, 89% had reached v:mma Iir,

Steps 1 or 2 and 96%. had reached Phase IT. ' g ”

- >
»

¥ P N
When the Learning Booth achievement for the 1969- wo nn:oo~ year was comparcd to ﬂ:m provioys .
year,<improvement of the children's mn:~m<m§o:ﬂ was mwvmam:rw The conmparative figures for -
kindergarten in 1968-69 were: Phase <v 31%; Phase 1V, 44%; *Phase’ 111, 68%; and Phase I1I \
“igures for first grades in 1968-69 wercr Phase v, 50%; v:mmm IV, ooam w:mmn ITI, 9% aid

Phase II, 97%. .. ) .

"Preliminary Analysis of-Kindergarten and First Grade Follow Through Test xmmcwmm for 1968-
69: Occasional Rescarch Report Number 2." February, 1970. . )

The test results reflected a positive change in inte¢llectual abilities for m,EWQOHuﬁw of
childrenr in the xmmvo:m~<o Program. - . .

- e
N

Kindergarten findings: On the WPPSI subtests, low-income ghildren increased from a pre-
coursc average of 34 to a post-course score of 40. National norms indicate that.40 is an
average score. Middle-income Kindergarten children incrcased approxdmately 14 percentile -
points for 296 low-income-children and 50 percentile points for the 138 middle-income child-
ren. Results on the Tanovative Behavior and, nmmmmOﬁuou test showed that these h:nmﬁcsm:ﬂn.

were statistically unreliable. o

. N

First grade findings: At the fivrst grade level, the averagg¢ Metropolitan score on the
pro-course administration was 40 out of 102. A score of 40\is equivalent to m:o Nwﬁh per-
centile calculated on the standardization sample. Post-course sceres increased 2 vo»aﬁm to

68 which fell at the 77th percentile on noims calculated at the beginning .of the first' grade.

[l

"The Tmplementation of the Responsive Model Follow -Through Program . . . the Case of /
Community A (1909-70)." April, 1971. , . ;

,

. c
™ ..\wwl N o , \
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' " This repodt attempts to pwll together data collected on one Respomsive Mcdel Follow Thryough
: site during 1969-70. Data Sources are the Far zmmm rwGOﬂwm04%. the school-district, ahd the. g
/ N

. ) mﬂmsmoaa wmmmmamw Institute. ) . : /

' s
m\ . u u .. \ .

The report summarizes mdzawzmm on the composition of the onmmaooam. test data; amnw on the -
learning booth; the teacher and teacher assistant pe¥formance data; mnmzmoaa,wmmmmjhr ) .

£ e ~ N
’ Institute data; and parent-collected data. ﬂwzawzmn were favorable and were consigtent across - /
N data sources. . 5 , . . . - . \\\\
- . . y . .. .
“C. The Parent/Child Toy-Lending Library. : . o S S
) ” e : - s \\ )
B "1,  "An Assessment of nomsumw<m Growth in €hildren Who Have Participated in the Mvv Lending S i
/ Component of -the Parent/Child Program: oorwmwo=m~ Researdél nmwowm #4 . Juné, 1970.. - -y i

- - B B . - B . . - .
‘ . ) s . . A 4 ;
" v

. ~ During the winter of 1969-70, children in two school districts were tested with the. . -
. < Responsive Test, designed 'by the develepers to assess inte HHmomcmu development in children -4
: who have wmd+wowvmﬂma in the xmmvozmw<o vaomamse‘ ~ ) i £

v
P

$
« . . , %
. oo mwzmpzmﬂ. , . : ) 4 RN - .m\\\x, R
’ A split- :mpm (odd-éven) reliability coefficient of .98 was obtained moﬂ.m:ﬁwmmm@@nmw<m Test o

on- the pre-test ammcuﬁm of 31 children. i ) e C

. . /w A one-tailed, t- ﬂmma showed that _for coﬂ:>mﬁo:vv~ there were positive and uwwzwmx\wzﬂ ’ \. g
v “(p<.05) differences on nine of the 13 subtests: -In two of the four subtests ‘on which mpm Hmw.
- - cant Jifferences were not ovﬂmwsha .(color and shape matching) pretest psrfofmance was &w ’ s e

-1

'« the maximum level; ﬂrca. ~swao<osm=ﬂ couid not be measured. Lo, s o
. . / . )

- . * o a N

2 On the remaining two subtests mHmaﬂma recognition w:a sensory concepts), vamﬂmMﬂ ﬁmamoa-
g mance was low and no improvement was demonstrated at the time of posttesting.: None of the® L,
- . nine toys in the course weére designed to provide practice’ in these two areas. -The findings o
for both maocwﬁxw% children were virtually identical and led to ﬂrm mouuozwzm ooznucmwo:m. -
/ . o
a. The childrén learned a considerable amount over the ten weeks of Hneop<ozm:ﬂ in the -« . i

/ \

) ST Parent/Child Coursey y o B
e Sl . '

st
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* v - F) ) / - .
: A -

b. A large portion of what ch¥ldren did learn can be mdMchcmma to the vmao:n\n:wwd.memmm, *a
itself. g DA o

- s

£

and NMoacm:<w=m Learning Episodes in the xmmmozw%@d soamw 3 \

.o - 2. "An m<w~cwﬁwow.om Nine Toy
Pareng/Child Component:

ccasighal Research Report z:svo%~WNv\ June, 1970, W. ‘"_JW e
L e .
B : The nine toys used in the vwwmrm\nrwwm course were evaluatéd to determine whethér~they werg «
- ’ - capable®of holding ,thg interest of participating children. A toy and accompanyiftg nvwmoamm
were “considered satiffactory if 80 percent of the children were still interested in the A
o activity at the epd of the week or lost interest only because they had mastered the activity, .
! .- . .and.if the il¢”played with the toy more than five ‘times or had played-with the toy mm‘ ‘.
least once/witKout being asked. Evaluatipon, based on interviews with parents, was conducted,
K . w“\m Prelimiphry Test at two sites in the fall of 1969 and in a Performance Test at two sites
inf.the wintg€r of 1969-70. The two sets of tests yielded -virtually the same rey§lts. Five .
toys were found satisfactory, three werre retained ‘but revised, and nzo,zmﬁn\ﬂmmonﬁmQ. . .

- . -~

.

: - - 3. "Paren nrwpahwmwurm:aw:m Library: A Report on Evaluation." >mW£Mﬁ. 1971. ~ For)
— . '
; . . . . s
. This ﬁovoan summarizes evaluations of various aspects of the Parent/Child Toy-Lending )
v . Library program. It includes: -

. /

. C a. CELvaluation of'the Toys. (See report described under #2 above. . \ \\\s

-~ ¢ ,

. b. Evaluation of the course. On the basis of a pgrent questionnaire, the developers
: . concluded that the course is successfuT in obtdining two objectives:

DT .huuﬁrmwm%msﬁmmoowaononoavmﬁwsﬁw:rmvasmﬁrow% o:wwa%o: NmWﬂsmosmwamOHﬁmzm

P skills and concepts; ) - .

.. . \
: . (2) the parents have a better understanding of what their child is capable of w@@d:wm
’ . . and they feel the child can be successful. : .o PRe
L4 < , »
‘ The developers also believe that the course succeeded in accomplishing a third Qw%on-
- ] . tive, rowvmﬂw parents feel that they can influence the decisions that affect the
- - education of their children, but they do not have evidence that significant changes

~ * -
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N . d.. The 't#aining program and materials -for the teacher-librarians. Interviews with . "
) - . teggher-librarians indicate that the teacher-librarians think ﬁ:m%\ws rstand the, o
; terials, have leayned what was impcrtant to know from the co .mo nd can . ,
-t Lo amao:mﬁﬁmﬁm an c:ameﬁm:aH:m of some of the content. s/
, . SN . ’ %, ’ .
) JAUN Indepcndéntly conducted evaluations of the Responsive Program. V\\ﬂ - - : ' e\\\..u \u\\
” ‘ . ‘ "1. Halasa, O. -.1869-70 Evaluation of Cleveland Froject Follow Througi. Division of Research -and \x ,
. . Developpent, Cleveland Public Schools, Cleveland, Ohio, 1970. - LT, -/
# /
\ M

P Kindergarten children in the wmm@osmp<o Follow A:Hocm:\wwOmHmE showed higher - Hm<oum om wommoseh
. performance than comparison groups. First mﬁw&o Follow Through children reported a lowey level

.\}.\m A of performange than control children; these fi Wm refkected the maintenance~of a higher lev Yy
’ . . of performance of control children during 1568-69. Second grade Follow Through childremn were Joo 7
, X + either abOve or comparable in level of academic vamOHam:oo when compared Swﬁ:.oonﬁﬁowﬁmwocvm. /) <&
2. Hansen, R.A. et al. Evaluation report regardirg the Follow Through X&:&mxwmwwmx.ﬁsom%«s 1968-69 ’
- © school year. Office of Planning and mmmomuo: Services, Fresfio ¢ity Schools, Fresno, mprmOH: a
) - 1969. ’ '

. > , .

S

Presents WPPSI and Preschool Inventory findings with conclusion that observed difference; ere ’
. in favor of Follow Through. Other data on Categories Te'st, Innovative Test.and attend ere.
not different between programs. A larger percentage of Follow Through children (48%) could
write their name at the end of thé year than could ‘“hildren in the regular classes (36%).

‘ ’ .

3. Barclay, A.G. Progress report on Follow ﬁxxcams 1969-70 year. Psychological Services no;ﬁ&:m:mw

- St. Louis Board of macomﬁwosnanOuoOH Follow Through, 1970. o . AN y

. s . e . /
General conclusion: * The Responsive Model Follow 4rﬁocm: provides the*necessary social and :

- language support that facilitates children's performance when they get into the onmmwboa and .

especially HTOmo coming from llead Start. programs. ®

< . . . . P M
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4. Anderman, S.J), et aly 4 compa tibe study of WPPSI and WISC performance &f &mmb&cﬁ&wamm& children.
Unpublished paper presented at \w:.scﬁ convention of Southwest Psychologicgl Association, St. Louis
University, April, 1970: =~ = | ’ - T
‘ . , \ .
[ - - PR
No significant differences zwa found between WPPSI and WISC IQ's in the preschool group. But
ﬁmm;ammﬂmm of cultural bias exhibited may be operating for both-instruments even though the
WPPSI includes in its mww:awwawuwﬂwos a sample of black children. v \
. L] X N ~ ¢ i , o [} T . °
J Russo, U. Teacher-Barent congruence and child perjormance. Salt Lake City School District, Salt
Lake City, Utah, Fall, 1970. . . : . .
of .\ © ' ) o
*Tha author reported that his hypotheses about \the mQ:owmm ic behavior of Follow Through pupils
any the attitude change of parents and teachers were n adequately tested because the. instrument
déveloped--the Responsive Environment Attitude Scale-zwas not able to demonstrate a high degree

of canstruct <ww%¢wwxa . . . - ' -

: .
. -

A s . ' b : ~ :
BN .+ 6. -\ Duluth\School owmaﬂwo/w.mmvoxw of the Head Start & Follow Through parert program =- 1963-70-
urvey tompiled and documented in Zwﬂh:,.pcuo.m P .

41

-

“Suxvey reviewed the Gow.«o Duluth parent program activities. Authors found that parents

- attended mﬂ:ooH wofﬁiﬁmm/ a considerable number of times, and concluded that '"significant
) changes" in\the lives~qf sope families occured "through active participation in the Mead Start

w and moHHMZIW@Ho:mrgwﬂwwwmﬁﬁw _

, ~ . o -y St - \ ) M »

3. . Stivg¥s, J.A. § Hartwig, K.E. A report on the 1969-70 program for preschool children aid their

. . parerits. Sacramentq Oww% Unified School District, mmwpcmﬁwoz.wsa Quality Control ‘Department, June

. 1970. .

» -
. - * . . . .

- .
-
- i

W

.
. ~
.

° T .
Preschool H=<mmﬁowz pre- wm&.ﬁomadawﬂwsw was done-in four %mvaﬂmw<o,mdomea classes and 15 preschool
classes that ‘were not in the program but used the teaching strategies of the program. Parents
were surveyed by a questionnaire, on which response was favarable. ?The authors also concludéd
. that '"the stratégies employed in the Responsive Environment classes appear to have benefited .
pupils in those classes and in thedregular classes as well." toA ' Y

) v . .
N T . a g \ - .
- . ~
S - ‘\ P ~ . - ~ 4 Y
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PR ’ \ \ .
. ’ ) . . PROGRAM :HMM Y AND PRESENT STATUS - '
" What is the history of the program? . ) \ . T

. . B . AN , . r\ . ] T .

A i
\

’ .
. The program was initiated at Colorado State Colle w:.oﬂcmmo%r Colorado in 1964. It was called TiHe New
Nursery School. Dr. Glen Nimnicht founded the schoo}l #ith the assistance of Mrs. Oralie McAfce and Dr. John
Meier. The New Nursery mo:hoHJ which was tuition_frée,*was founded to meet the nceds of children from iow-
income and -ethnically different backgrounds. m:MWAHw after. The New Nursery School was established, a second
schovl, The Responsive Environment Nutrsery, was founddd in\Greeley by Drs. Nimnicht and Mcier for children of

middle-class parents. to test and demonstrate the effectiveness of their

The school has allowed the developer

~modgl for preschool gducation with both groups of

children. - .
i

I A L S

In 1967, Dr. Nimnicht started. the Responsive mm<wmf:s«:ﬁ Model at the Far Swmnuwmvo&MnOH% or ~Educational

Research and Development in Berkeley, California.-

The 'hodel is based on the work of The New Xfirsery Schooi.

The Far West Laboratory began by developing a model for preschood education (ages 3-4).

During the following

In 1969, a

year (1968}, a primary school” (Follow Through) model was initiated beginring :mms kindergarten.

parent involvement component was initiated. . . mw
. The New Nursery School, headed vw.owmpwo McAfee, is st{ill in operation in Greeley. It 1s now under the
direction of Dr. Edward J. Kelly, Dean of the 8chool of Edufation, Colorado State College, Greeley, Colorado.
il / - . .
What is’ the present state of development? AN . . _
In mmnmwuww:wam the Responsive Program r cilNldren from\age§ three to nine, the developers have identified
five components. Some of these components hawe undergone seveyal jtages of dcvelopment while others ane still o *
in the planning stage.’ The components are as follows: . )
.. a o\ . * i L 4
A. A preschool (Head Start) program for thyee and four yeir old children. : -
- VI ) ) \ o ‘ R \
’ B. A primary school (Follow Through) program for children- oa,%Wﬁm to nine, ) "
c.’ .> Parent/Chi 1d Toy-Lending Library program \for parents of children from\three. to nine, . ’
B - <" \ ~ . E
D. A model day care program for children from three to nine, o .

\ : . - N

« ‘ N ‘ .
- \ W\ //
.
Coe “

Q

Aruitoxt provided by Eic:

E




~ .

; E. A "systems development' componcnt to combine the first four componenfts into a total system of educa-
tion for children from three ‘to nine. . 1%
- * | ~

B The present status of development for these components is discussed bglow.

.

LY .

Component,A: Preschool (Head Start)
- \
%:dvﬂwmnrooH mﬂomﬂﬁsr:mwabzcoaz Hopomwmm/ﬂow/wwouwsw:mﬂx awmwozw:mo=mmccuonnnomwzmuwo<mmwo=v.

t

\

Component B: . Primary School (Fallow %:Hocwvv/ /. ) : /

\ - v

, h:mawumﬁm in June, 196§, the instructional v%omﬂws and inservice téaining program for teachers and assis-
\\ tants are being developed and tested mpacﬂnwmﬁw:mux. During the 1968-1969 school year, the development
started with kindergartén. The first grade phase was initiated during 1969-70, the second grade in 1270-71,

\ and the third grade in 1971-72. The-program Mmaéoz undergoing its major, field test. _ >
ﬂ. \ ~ A PO - o
Component, C: _The Parent/Child Toy-Lending \Library . N AJ

a:o noevuwm:n 2m~=wnwwnomw:uw:cuﬂzv~oow>wnomdmsm0H ﬂrﬂom-(msmAmOCH-%cmﬂuono:wuaﬂwzm:aﬁrowﬂ
parents ha% now'been rcleased for general cMy. Additiongl materials, for five- and six-yvear-old children

arc*now being tejted and will be released in June, 197Z. ] :
. - . . - .

- v -

. Component D:\ q:mwcﬁw Care Program- - v

: \ . |
~. ' The developers\have\contracted z»@? the U.S. cmmwno/Om/mmcnmamos to operate a National Demgnstration Day
Care Center at \the OXfice of Education in Washingten, D.C. The center, which opened in June, 1971, uses
: the procedures apd maXerials,of the. Responsive Program. In addition, the developers are now preparing
proposals for th ing of hwmn:mﬂm in both federally funded and proprietary day care centers. ,

Component E: Systems Development N -

N\~ i = _

\ 3 .
As indicated mcoww, two MMV&o:osam of the systém have now been released. The total system will be .
| 3

.
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