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Harmsburg Area Comnunity College was. founded in 19614 as the first
cmnxtmity college in Pennsylvama In the decade -of 1ts history, the
student enrollment trend has changed from 2 20 30 ratio of full-time to
part-time stadents to a SQ :50 balance in l975~ Thls Ma.;or Applied Research

' .; - Pro,;ect has investlgated what‘ changes’ in the student prof‘ile have taken

| ‘ plac&ccﬁr'r’espondlng to the trend in the enrollment pat’tern

) Student enrollment daba and information available from student Sur'——\

) vea}s were analy to describe changes in selected student characteristics
as pompared to pr‘evious Ha.rrisburg Area ‘Comnunity Colleg;e research repbrts

m the student profile and adult student population in 1969 and 19'70

respectively In addition to’ mcreased nu'mbers of part-—time students,

the study has revealed mcrease“me average student age f‘rom 22. 9 years

e T

a'ﬂt""';v'b
<.to. 25 7 years a g;reater proportion of women students near'ly one-hal;‘ of‘

the. students enrolled in ca.reer curricula as compared to the majority of‘
A

transfer students in earlier years, and for the fi_rst t‘ime selected charac—

P

P teristics of non-credit students B Y e )<

“e

t

‘Ihe propositlon of‘ this study Suggests that as the student profile ) 'i._" . ,\_

has changed in r-ecent years, so the prOgram of studeﬁt ser’vices ought to .

fae - e
o

" be Evaluated and modified in response ta the needs of .,t,’he changing"student ,c {

¢ ythe S
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' ; student prof‘ile and the feedback on student services was *solicited through

i adjgstmeht sof sem;ces to meet thc needs- og the cu,rrem. rion—tnéditional c T '

research of fice. in 1972 was comgared with fccdback on student se] vices R

i p

gathered frém® representative grouﬁs of‘ the cMnt student enrol nt by

k4

means of institutional survey instr'wnents and: direct student disc ss;ton

< a0, g{ %

‘through the nominal gr'oup prodess. A positive dc;gree of sat isfa tion ‘ﬁég .

)

N Bl -

f‘o in these x‘esult‘s,‘but areas of concern“ and need I‘or improv ment were

-

ide tifi:ed generally in counseling and specificglly in academic dVl.)lng tr

S ' ~

Conrﬁunication was riot ~c1ear and di’stinct éoncer:niﬂg sewices av lab;e ; e -.,
and understanding of, procedures “on which students depondo Instrnctional
‘a R

problems and scheduling hassl%s were assoc‘iated With student serViceS‘

+

&

held responsible for the a equacy of f’acul‘ty advisors the identii ication’ '

L4

of te‘achers, the mﬂe;fibility cf eourse and cur:rn.culum requirement,s the I

inaccessibility of‘ staff‘ to non—traditional student needs.i Mo\st -negabive . ,'

\.,‘

reaction was registered concerning mterferences\vith i;he educetional { v \ ,

F I ]

@xPef’ience Which was. tf*e highest priority for most studen{:s, doy and - oo

night f‘ull—time and part-—time Th(i traditiona.l student ser'Vices were

Yess cri‘"ical to the students' concern Oﬁegrational Jmperfe’ctions, o e

limited of’fice hours _ services that reélly didz}‘t helﬁ we r’e . d isappoint- g

ment but instruction aﬁv:tsing, course sequence, Schedule conf‘licts were -

the thlngs student services should rf" alIy do something abou’a. % .,
s ¢ 4 y ' Co
Student {servicfes staff response to the data., collected concerning IR

- VA

4’

the nominal group proeess._ Greatest consensus for chang,e Jin a,dapting stu— ’ .

dent serviCes to changing student needs was td ad‘vocate that a counselor L
) . -

. _ N ,
leéderShIp specialist be assigned the ta,sks oI‘ stai‘f deyelopment and AR T

- .« -

» ‘

sthd |7 f‘or flexi;ble and relevant Services. ln aﬁdition*, JC]JJStCI’u “of VL, :'f
B .

sjarvices and personnel needed to be-‘centered in the' three critical areas ’ 'g‘ .
L . . e .

-‘ K

.
¢
,‘ .
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to which students looked‘ for help in coping, with the coxrmurﬁity college

experience One center was Admi Sions in which application evaluation,
placement‘tesf‘ing, records maintenance _financial aid and veterans ser-
" vices were clustered Another area was Cur'riculum in which f‘aculty .

— "‘\L
advisors curr1(:ulum counselors, human development famhtators and co— '

2 N ‘

curricular' activ1t1es cocyrdmation vere centered ' The third cluster was
Ca:aeers where vocational counseling, JOb placement serv1ce college ti*sans-— N

fer assistance and follow—up research were gathered

-

"The study concludes with a proposal for modest reorganization of
G‘
student ser'v1ces usmg the same “amount of staf’f’ ahd resources pr'esently

g

allocated by the institution. Clanm:mg t t the creation’ of the tri—

e e ——

level corcept of student ser'vices mtroduc f‘,rom the founding of the . N
o Ve N
college tends toward a }‘nerarchical separaﬁ.ion into higher and lower ser-

K vicas or bureaucratic hreakdown of corrmunicétion J,hteraction, and par-—

ticipation, the author suggests a dynanuc participatory model of fluid -
: 1nterdependent and int“e:s*changin0 clusters oﬁ‘ ser'vices centered in admis—

sions, curriculum, and careers A core spherq of influence is an adminis-’ \,

4

tration cluster includ:,ng the chief student ser'vices off‘icer and an ad—

!

] visony committee recommended by the staff for continual input by stu- - N

dents faculty s and 1dea11y tfhe conmurii,ty
'?

'The significance of thrs s'oudy is I‘ound in its analys1s of cm"rent ,

N

student, data to define a changing studént profile, the evaluation of feed—-

back i"rom students mstructive for the adaptation of student services, '

a model for reorgarnzation which builds upon a momentum for change ini-
. 8 A .- .
tiated with the onig;inal tri—level Concept of.‘ student services the poten-

-
ST

tial for implemcntation of recomendations for inereased 1eadership | ' ‘

v

»
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dination amd closer association of student services without increased

. xall cation of resources in staff and budget, the ongoing responsibility

)} . ﬁhe author as Dean to build upon the. findings of this study, and the
_ . * N . '
nominal group process OﬂvleECt interaction of administrator with students
. and staff in which one felt they- 1mp11ed, "1f he' cares enough to 1isten
.o he ndght do something to help " ' K
x : st ’
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R CHAPTER 1. INTRODUCTION co N
g "Each college should accumulate a body of ‘
.. L Co . facts about 1its om student body which . .
" R will serve as a guideline for edicational
: -~ policies and pr'ocedures " (Meds),(er 1960, p. 5)

’I‘he purpose oI‘ this study is to determine what if any, a'lter-

<

natives ‘for stndent serv.Lces in a particular community college may be ,

. v (‘ ’
«neceosary in r-elationship to those changes, f any, which have occur'red - -4

g .o ’

in the prof‘ile of students - over a ten-year period 'Ihere are two f‘oci L

for the study: one, the prof‘ile of student enr'ollments; the other, the L

" program of Student’ servides., - L K

’Ihe study, initially, reports changes in the prof‘ile of the .' ‘ " 4
. student body of Harrisburg Area Comumty College which have occurred | o ) Ll
\ in the first decade. of its hi,stor-y, 1964~ 19713 Research reports pub- |
1ished by the college under the authorship of Snyder and Blocker. . ”‘; |

. .

(A ?rof:le of Students, 1969, The Adult Student Popu]ation, 1970) have.

been used as the historica_l data against which to contrast a proi‘ile of . .

e .;a - . -

students, 1975, . - : oo

Additionally, this study- suggests guidelines for appropriate ' S
- modification of student ser'vices from the or'iginal model established '
.a decade ago by the founding president of the college Clyde E ﬁlogker\ }/ g

. j These services were evaluated in l972 y the® ool e pu /J/,sbed'

the results in tb Selgas and Blocker research report (étudent ﬁe : /

A Evaluatjon 1974). A stmmary of the findings is used 3 a point I‘ofy/ N |

“ ﬁ
‘ comparison with evaluative f'eedback by current students representative of‘

A




. instructors and counsélor spe01alists

: profile first detaiLed in a 1969 research repor't took on noticeablc v

: courses. ) Custonery: daytimé of‘fice hours, post—hi@x school age group

K .
. . f , . v
, . R . . . . ~ ‘
¢ . ' ’ fow ! R . . L
4 . . * -,
.t '

today's $tudent’ profile.

Recommendations. fo:r" ehange are based on informa-
tion gleaned from institutional data on student needs and fals, on sur-4

veys conducted with sample student groups as users of‘ the serviccs and ' RN

«

on a response process of the .,tudent sermces staf‘f

, - . . 3 .
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This study investigates the que.;tion whether student sepvice,s *
LT
should be adapted to changes in student enrollments and a,ccompa.nying utue

-,
« T

dent needs and obJectives If one—half‘ rather than Jne—third, of the

ocurrent student body is pért—tnme w1th accompanymg mplications f‘or age, 'i,,

Sex, employment, grade point average academic goals, personal need,s,
E> ]

employment status‘, egucatlonal goals what then are the adJustments neces—.""

A\
o

M for student services staff alleeations, prloritles; prog;rams J_n rela-; .

tion to student éva:;labll 1ty, time s,eh’edules,. staft l,oea‘t‘.{ons, progra.m

2 -

/,/ . ot
e developr‘en 5 phllOSOphlG%pﬁ@CtiV@S" -~ w/«;"f

Harriuburg Are’ /é’/ unitx,,é’ollege was f‘ounded in 1964 as ‘che f,‘irst ’ o !
commmity college;in the Conmo'nwealth o Pennsylvania

The student body ' L §
" of its early h:Lstory was mo.;tly full-time gay students with the maJority

-

. '\
expeeting to transfer upon receipt of the associate degree. Student ser—
,

P, AR

vices from the beginmng were orgamzed on a tr'i—-level concept of decen—

P 02:TS

tralized services of‘fered by f‘aculty advisors division. counselors/ L7 )
;\ t
Late in the decade the student

"change with a decline in full—time enrollments, a decided inc‘rease in : e

"part-time studcnts, older students and reg:{stmtions for éof‘f—campus

activities on-campu.; staff acces sibility were: called into qucstion by a ‘

- . .
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Ty noh-rredit studeni's m co"mumty and contmuingedy\cation

. Computér—-based data has been gathered over ’che years but .has. not peen

M.
PN

staf‘f attentive to the Chahging student populatibrql and desirgaus of re- ; .

structuring studcnt uCIViCeS to meet what had to be accorrpanyi,np changed

. :
A (3 - ' P i . b

student needs ‘ ' , : ;-' ) . ?«‘ﬁ A
4 . ; . _ ‘ F

'Ihe moti,va,tion f‘or this s—tudy has- grown out, of‘ staff i:nquiry and

initiative :mto approprlate modificdti:on oj‘ student services bade upon

1

-a study ,.of‘ Accumul ated data available Ohe curren’c student enrol]ments

- \

‘

'~:{-etriowed‘i“or* purposcs of‘ informm:g staff ta understand the' student pro-

f:cle‘ ’I‘he °ubs%amtia1 :anrease in aduit student enrollment has not been !
. CE T SR ¥

examlned ﬁmce ax;: initlal study of utudents over tﬁenty—One yea.rs of age

;Ul 1970 No afLalysm had yet been made of ihformation availab}e about

-
&

'I'his study, s )

".. \1, ‘ \é -

Wi‘th ’Qhe ass:r_Stance of' the data processing staff‘ of" the oollege 1n1t1ated

*g;be, computer prop;ram to retrieve student data and undertook the a.1a1ys1s
AN
'to quate trle prevmus research repor*ts of‘ I969 and 1070 .ol

" e¥

< Stﬁden’q serv1ces vere first evaluated by students and staff in .. 7
1922 when a hlgh rating of‘ :lmportance and a positive degree of‘ satls—
faction were recorded However, a careful 180k at areas needmg improve-
ment was not” taken at that time by staff outoide of the research off‘ice, .
due to published” results not made ava:Llable until 1974 and hence regardcd
as out of date. The changing student scene and the changes in student
services personnel administration, and prog,rams recreated the necd f‘or '
current examlnation of‘ student services in the context of cha.ngc

b4

i.nstrwncnts

Survey

an outgrowth of‘ previous foilow—up s‘tudies, generat_ed ‘new data

and were ayailaole for Turther use with representative ‘sample groups. of curs—

o

" - -, ‘-_‘ ~ . . . Ve n LY .
réntly enrollcd students. Direct personal interviews by the aduther with

<+
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e T smail E;roup"c of day and evening students, oi‘ ca,reer and ’oransfcr otudent's
e g ‘m_ oi‘ collcgc—age and adult students provlded qtddithﬂCll feedbaok concerning

e v b B < .
:’“”/ L priorities of students gmd abtitﬁdes toward studerrt sewzces. . ‘

¢ ‘

b oA ey M kd .),

- ‘ o From the analysis of‘ daf:a substantiating change m student prpfile '

. s
v
. - 1, % 2 <

SR and I‘rom the%response df students and u'L,a\f‘f’ ta tho ,adequacy*m?d%er eff‘ec—

€

- tiveness of .,’oudent serv1ces the author developed Qrom the study a pro-
f 5 9 <, . : AR

A posal f,‘or re&rganivatlon or moaiflcation of studcnt; serv1ces f‘rom a tr.‘1~» ‘ .

v .
o - | »

“ . - level eonccpt Witp merarchlcal/bupeaqcrath tendenoles and rlsks to a

‘e . | A
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. 3, RN Procedures and Methodology T N
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ootaln a profile of’ current student enrollments at Har‘risburg Araea Com-—

4 ‘%i ‘- "b{‘

R G rmnity Oolilege -as wel,l s bo asnertain pot‘entia.l student services responses.

. L 4%
A d‘étaﬂ ed sumﬁlry of Snyder an& Bloclfer (& Pr:ofile 9_ Student Pesea.rch

.

\

tipn data of full-t‘ime students cuﬂrently and ofﬁicia_lly enrolled as of

- « A

. 'lz October l I l§75 Slﬁ?:e ﬂve 1969 student prof;‘ile made mimmgl reference R

o ’ vant mostly to f'ull-—time students A secOnd sunmary by Snydcr and Blocker

s P

R the base Tor comparison of compiter infbrmation da‘ca on par-t-tme and a,dult

. )
. . -\n/.

Sy , ' stidents cm'nentlﬁv.and oi;fi.cially enr-olled as df; October l 1975 A i‘ull—

.t v

tjme student at Ham’isburg, Area‘ .Corrmunit‘y College is a studcnt enrolled SR

T T for twelve -or more credit hour's a paﬂ;—tdme s‘cudcnt 1. one enrolled for ..

. . . y i 4 ' .. . N N “ o
A - * ) L } ~ ?\ LR Ay T ' - -’ .
. . . - RO ooee *., . « oM
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S pa,rticipatory and dynamlo concep’c of‘ interrelatlng se:rv,lces ‘and ;Lnter~§ . .

'I’nis research projeot has used methods ef' descriptlve research to -

. - Report No. l 3,969) vas dsed as the base f‘or conpdrison of eonputer mf‘orma-n‘

i » :- L
to part-tme ‘student data, the in;tial Snyder and Blocker study was—re},ea..\\?a;‘

f . ;
. . e

(The Adult Student P@ulation Research RepOrt No.. 6 l97l) was used as = - |

Y
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.« ' eleven or less~ credit hours. 'The adult studpnt is identificd by Snydc ' N
and Bloclfcr (No. 6, p. l) as age twenty-—one yea{“s and older B Do

: ’I’he computer search of the current student master flle retrieved " o

o
,10‘ y L -

data on Tull t.unc and on part.-tlme*studcnto according to. fourteen descrip-
-tors for agc-gp:oup cate orles of‘ f‘ive—year intcrﬁals An additlonal

search was needed for stddents age twenty 1) ao to dlstmgulsh younger

y students from the adult studcnt age twcntywone‘ and older Major .items-

for the data sedrch were age sex, veteran,, f‘jnancial aid‘J'EClplent

Twen v H
R - P RS , H
. ’ ey . .

. ethnic 1dent1f1catlon, credlts eamed,,ourrmlatlve grade pomt averdge, by U
1 e el " E e N
,x"’" ’ wwﬁ“‘%mm}m, reuerse transfer. A.separate computer 1nqu1_ry Was "
,z,_! . O ’ made for data on. non-cpedit stqdents to prov1de new mfotmtaon for a e

AN ‘ college seg;ment not prevmuslranalyzed IR S ’ :

:’1 * - - »-“’( ”*' R . 't"
S S A researchwt 5 ,the "input mfoljmation,, Porm," requests RN
f“rom newly_ _emoﬂled:«-studea‘;}s\such mformat:lon as- reasons for attendlng, .

N

colleg,e; pldns af‘ter flnlshing school employment status,, hours worked

-~ ‘ special needa and goals This data is computerlzed, and nas been retrieved. ‘,

»
| i ' ’
\

P

L , , for th1s study to helo snape further the contemporary student proflle :
' . R 'I'he study o;f‘ atudent servn.ces re\uewed the phllosophlcal and L E
. structural base for student serv‘ices outllned in Blocker \Plunmer.' . . :
;"“g;ﬁ | Richardson (1965, r‘h,9) ampl;Lfied bSr sudh J._nf‘omal papers avallable m . m\ |
" %ﬁ\ a the instltutlonaL filcs and which describe the early organizational - ‘J Y
- \\'",d . R ‘ rat‘ionala for student oeI"VlCéS at Harmsburg Area Gomnunjg;y College C JW\ "'V»\

SO .,

A detailed swmnary of S‘elgas and’ Blocker (Student Services An Evaluation‘

N " 'o .

| < . "Rescamh chort No. 13,, 197&) suggestsmow effectivéiy, as of‘ 1972 the "

student servicos prbgram met the nchs, f‘or which Services were prdvlded f .

. L » N N
A . £ o

L chresentative gmurﬁs of‘ »cur'rently enrollcd student° Were sur- a

- . R
PR B ] 4 M

veyed gonccrning need I‘or eorinsc’lix‘ig and adminlotratlve serv.iccs provldcd
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' ;— by student services staff., Such information was gathered previously from

e

pért;ghne evening students, but this study for.the first time solicited
reactions [rom fUll—tle,day studenmsk )

-~

The nominal group process (van de Ven, 1972, p.337) is a mcans
' to determine needs expressed through "qualitative judpmental problem
" exploration by a sample of indiyiduals whose experience, expertise, or o

‘perceptions directly relate:to the problem area being evplored." By

-

the process of small group interaction, problems were enumerated and
given priority ranking and qualitative rating. This process was used -

“fb“;*\\\x both with representative groups of students and with the student services

a

staff to identify problems arl possibilities for student seruices, to
establish a~rank¢order listing of the suggested reconmendstions, and to
rate by quantitative selection such priorities to which student services
program”components should be adapted. Recommendationsnére suggested for

. - impilementation with reference to student development . philosophy.

Research Limitations

- v

. ~ This research project has used data stored in the computer filgs
‘ “of student information, already available and rétrievible for the insti-

‘tution It did not necessitate the accumulation of new input for the data

t
4

bafik. In addition, this project has used survey instruments already
developed for use with eveningpand part-time studen!s as well as for .
- ) A

- " the voluntary input 1nfonnat10n contributed by students at the Impact of

L]

their initial enrollment. This study extenced the survey use to include '
representative daytlmc students and made particular effort to sccure com-
pleted input sheets from students enrolled for fall term 1975. New

instruments oFbinquiry ahd additional computer data were not developed
T - \
- . .

. ’ ~

19




+ . . . A 7 ’

+

for this study; rather it has organized the collected data to expaﬁd the
4 £

profilc of students currently cnrolled New data was generated by use
of the nominal group process by which students contributed personally and
directly to the findings.

. . 20
This study has sought to compare data organized in earlier re-

" search rcports with comparablc data available for the 1975 student body.
3

It is not encyclopedic in description of student pfofilé, and any single
selected student characteristic could be furthgr,investigated~io achieve
fuller descriptive and demographic precision. It is not a écientific

<

evaluation of student services, if such were possible, but-ratheg puiids

‘upon the initial study of 1972 and expands the perception of student ser-

vices with feedback from current students and staff. The conclusion sug- o

gesﬁé a ﬁodest'reorgaﬁjzation of student services found basicglly by this

study to be'satisfactory; it ié not a ph;loéophical reconstruction. ;The

R ¢ N . . . 2, !
recomiendations for change are a natural cxtension of,a will to:adapt dis—
. - KN .

played by student services staff and ehcouraged ﬁy thé administration
since the founding of tﬁe college. The specific. design for student ser-
vices suggested as a conélusion of this study has not yet been ﬁuily
i&blemented as proposed, but clusters of services rather than levels bf

services have been gathering recent momentum. -

Finally, this study limits itself to' the scope of étgdenx servicéé

. as a single administrative category within the coliege‘comnunity. It deals

with enrollment'data, registration informatibn, selected student charac-

teristics, student services~programs, counéeling services, sﬁudenﬁ activi- -

ties. It has not vcntured in adminigtrativo governance, acadcmlc admlnns~

tration, inotructional criteria faculty Leach;ng performanCe gradlng
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practices ,» camunity services, business and'finance It is rather a |,

-t

limited study of the changing student profile with nnplications Por change _'

in student services

"»

LA

.- . Significance of the Study - :;y'

The literaturc testifies.to change‘in communitv college~student
[ .

enrollménts and encourages research’ prOJects in local institutions to .

\

describe more fully the profile of current students is study has re- "

trieved available studcnt data and analyzed uelected«chanacteristics to -

-

Outline a contemporary prgﬂllemagainst which to comoare a profile of . T o,

earlier resear6h~stugies at Farrisburg Area Compunity College (1969,19700

TET ey

{
In additien, this study haéyinﬁuired of students representative

L

of today s student popdlation conccrning their need for and evaluation

a

of “student services. reedoacx related direetly to the tri—leveltomgani-

zation of student serVices ‘at Harrisburfr Areg, Community College Staff

L _input encouraged the modification of the tri—lével conceot toward,a

[P v
“lgss storied structuxe and more dynamic interaction of‘eervices clug- '

i “,

. tered around centers identified’ by student needs i e.,, a&n15smons -

curriculwn, careers. The author of this prOJect has had opportunity to

work dinectly with student services starf- of twenty professionals who

were consulted in the design of the study and particinated in the ndninal

-~ ¢

’ group proCESs As Dean, the author has the continuing~admini$tratiVe ¢

e F responoibility to implement the program reconnendutions as wellias
1 T

staff ass1gnnents which result from this study and to share finding

>

"‘“

) with the'total college community

This study has boen cause for

progranlfor retricval of student data

‘e
'
<

<"

M

-

the developnent ‘of a computer

-

heretorore stored Hut unretrievcd

>
-t




I‘or -analysis and inter'pretation In Lhe f‘uture this prog;ram can be

. y
t

routinely~ u.,cd for- ~output of‘ this infor-mation f‘or- -use by student sep-  ~ .

vices by thé records office, and by administr-ation o,

,&
5 'Ihis study has pr-ov:ded opportunity to f‘ocus. upon the part time

4
EN

student whosc mecent magority in community collcge enrollmﬁnts gives

i new attention £ part-time student characteristics and needs The

¥ literatu.re quite traditionally views the part-t:une student as a middle—

s aged evening student rIowever, by observation one knows tha{; 1ncreas1ng
numbero of day students are enrolled part-time and many eyenung students

are young adults The data collected by thi*s study gives more accurate

~ -

gefinition to such observation\s\\ h ‘ .
& : 4, ' : ¢
The n0n—cr-ed1t student enrolled in corr'runity education Progra:s

has not been” studied at Hanisburg Area Comnunity College, and this study

» -

- has analyzed the data aval 1ab1e to describe these students e ‘ .-
Pr'evious research reports published by. the college have been used

in this study as a wor-klng; basis f‘or comparison with data, input and
“feedback present ly available about and f‘rom the contemporary student.

- It is importanf that historical reports be used as pomt o.f‘ ref‘erence
*in describlng cu,rment trends and changes which condition the organmatn on -
of services lest these be shapcd more by tradition than by n'ecessityl “ . ‘
Institutional r-esearch reports of yesterday tend to remain ;i‘ixed on the RE
library shélf‘ rather than useful in the understanding of today This

study- has used them as a primary resource:

' 2.
’

"t Finally, ancT most signif‘icant has been the process used by thls
stgdy to eiici{ not mer-ely computerized data by’ which students can be

counted but rather to {;ather' direct feedback I‘r-om st,udcnts themsolvc
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,conceming specific needs for ser'\‘/ices and personal evqluat lon of ser-

. vices available, used, or unavaj lable. 'l‘he nommzil gr'oup proceos effec-—

for responSJ ve chanre in student ser'vices, .the implexmrlftation oi‘ which o

H . b

R N
tively informs the examiﬂation oI‘ a problem with dlrect, and organiked

X

input ﬁ’om groups of‘ ’choue most concemed a.nd direct:ly involved wiLh the’

problem ‘There 10 no one with as {;Peat a stake in studont servwes as .

‘the- students ’chemselves. Furt’hor, a;t%er the data was collccted and

.o

shared mth staf‘f, Jthis. pr‘oc‘ess was used to orpganize staff reco:rfnﬁndatlons

. ‘, - ‘e

ne

4" N

should be the ma,Joi* outeame of t?nv study "._‘ , . SR "

. -« L.
..

. In 1970 a mo*ﬂog.rraph on student pr'oi‘lle was pubhsfhed by Harrls«

Lo - < N

burg Area Conmumtv College (I_ager, et al, 1970, p 21) as part of‘ a’ ‘”'; ;

hhddle ‘St:ate8 accredn,tation case study. This report cautioned that ng

9 13

"resear'ch studles m Jchemselves are not’ enough, ’chey should lead “co .' o

‘14

prog;ram mnovauions 'I‘hls combination of research and pr'og;r*an develop-

ment will Jmprove the ablllty of the college to meet; the changlng need-s

of students." This. study "has sought to do JusL that. A
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CHAPTER TI. THE Ll’I'ERATURE T e :
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Community. col. lege lltcrature has long~ called for incrcased ‘ , w0
research act1v1ty mto the statlstlcs, characterlstlcs and necds ofi S i

studonts Reynolds (1956 p.2) suggested that a more thoroug,h study of A

Junior college .Jtudents was Mobviously needed " Crogs < (E: T S. 1968
p 52) wrote that much g;r'cater emphasis needed to be placed on r-esearch L .
"at the local lcvel where the student bodles of the 1nd1V1dual college S o .

needed to be studied. Bruker a.nd Tallana (1970, p.3) in a study of
part-time students concluded that "a r'éview of avallable llter*ature
reveals that there is a lack of def‘lmtive knowledge coricerning. part-

time students.'™ They called not onl&' for studies of data about the com- ‘ T

-

position of part-time undergraduate, student population, ‘but also for' the
development of :Lnstr*uments which wcéuld give students the opportunity to o

express how.they viewed vamous céllege ser'\ficcs and how they Vlewed

themselves within the institution.” . G L - T

v, T N
f.« v L e L , .

: ‘ " Student Proflle

PR

" -
"
N .. \ ’

The Fact Book on Higher Dducatlon (19714., pp 711 20 71, 21) cites . L

the trend toward ;mcr*eased numbers of par't—t;ime students in hlgher educa—. i

S %- L 't -
. tion across the span l966—l973, par't;tcularly in public inst;ﬂ;utions o Yy
vy o L ¢ :j‘:;"

_In 1966 697 of all students were I‘ull—-tzjne and 0% wer'e paft—tnme Inn v s
1973; 65% of‘ the students were I‘ull—time, and part—time students had

,. increased to 35% In publlc ing titutions the number of f‘ull—f;nme . ';. '

‘students decreased by 6% and pavf;-time students inereased *by 67 , While AT

-~




irx pmvate inutxtutlons the number, of fuh—time students incr'eascd by 17
- and rurt £ ime studants dccreasod by 1% over the 1966~ 1973 pemod . The ACR,

study (I manc:ug Par't—Tlme %Ludcnts 1974, p.37) of community college

Lo . enr'ollmento notcd a trend from 1965 tg) 1971 when the full—time student°
o -decr'eased from 52.4% £o 51 67 “and part-time students 1ncreascd from 117 6%
. ) ‘to 48 14/ By 1972, par't-tjme tudcnt enrollment s reached one—half‘ of all

. . stutdent enr-olletlm post—socondary education, and cnrollments of colle-

£ ?

" glate par't—tima students were increasing most rapidly in the two—year

"colloge.

C Parker;s study (1973, p.460) of two-year college enrollments' in
197221973 showell that full-tire.students totalled 49% of enrollments, ard
j L o p’ar"c—‘time students accounted for 51%. The part-time student crrollment
1 represmn ed a 12. 97 increase over 1971-1972 figures. Parker observed that’
:' . e the insroase in,part—‘time student enrollment probably reflects not only

| the c}Auanged pattern of student enrollments, but alss "the -flexibility and
. initiative in the two-year colleges to meet changing needs. and demands,
| particularly in suqh areas as minority affimxativé action, adult and con—
tinuing education, and other non-tr-aditional education modes‘ "
Medsker (1960, p.4k), in discussing the juniop collegre student ,

. noted that the commnity college student was advancing in age level not

P only. with the ent'rance of VWorld War II and Korean veterans into higher

: .A e educatlon but contlnulng]y into the 1ate 1990's with 3 U772 increase in .
: ‘ students aged 25 -34.  The adult’ student was especially attracted to the
| ;», o :“ ‘_ ): Ommunity eollego.s' "where men and women with work and family responsi- . ‘

' ‘} , b,illtl'cs can-attend college 1n the home comnunity w1thout disrupting their

t

B . .

[ n E per'sonal 11ves " "In 1975, Maeroff has written-<in the Sunday\ New York . Times
:

|

that ‘the percentago of adult studcm«;s bcyond the normal 18-22 ago group M
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, increased nurbers of part—timé students, mn-—hag;h school gradgité 5 low - oW

" Enrollment Slow—down" i'n the next decadc as the college-age (18- 21%

_ sifudents arc coming> i st,eadily increasing numbers w1th the increase in
' 'A’-K::hen otudents pa.rticularly notable " e notes a 22/0 increase in women-
\ 8
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now the fastest growing segnent in-higher education nnking upEJI8/ of‘ - \‘ .
X total enrollments ',E’his themé 1s echood by Hood (lQ?g‘) who ms» written . oel

in~a Journal of Collegc Student Personnel editorial that the 'numbcr of‘

ot
.ty e

youth who mll\&o to college at age 18 wall remaih cbnstant dn’ the l970'° .

and will decline rapidly in the 1980'5 ;Ind‘eérlﬁx 1‘990‘5 Th_Lo cha_nge / . L

L

“w:Lll du*ectly affeet the roles of‘ many est{ldent pérSOnnel workers "as . " >

i Q o * t

cost tuition economy—mndec‘i, badug,tt stu'dents mll enro}l

. Harcleroad and‘h:éms’cromg (1972) in an ACT study of the rate of - -
dep;ree \credit enrollment :in relatlon to the collegc—age population 'b'
(18=21 years of age) show a. trend Lrom 1960 to 1985 which regeals a L
c'har;gcd rate from 52 96;; to 117 95% by 1985.  Such a?iscdietion would

‘ J,ndicate that if college-ﬁgc ~student enrollmonts arc; st‘atic ). evcn declm-
ing, adult student enr'olirrents apparenLly are mushroo,ning @he scale 1s

:blter’est,lng (p.6; Table’ 1. l) 1960 ~-52. 967 1975 = 98 217 1976 - 100 97%,
1985 - 117.95%. A study of Umted Statcs 'Censu statistics on American - e

Youth in 1974, cited by the Chronicle br Higher Bducatjon',~prc’dicts an

enrollmeé"t drops from nearly 16. 9 to 14, 388 million, and the adult student
(22 and over) population grows from 11.1 to 12.4 million.
Gleazer (1975) cites a 12% increase in community college enroll—~

ments between fall 1973 and fall 1974, a.nd conments that "part—time

t-time studerits in contrasting 1974 with 1973, Pam?er 's study of
19Kl973 (p.460) f‘ohnd 7% of the part-tlmc studcnt" were women and 53%

were men Shoulders (1968, p+10) studied amen in public Junior colleges

A

-~

L 2% .
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of Mi..,souri and‘ found that 4. large number of women were. employed full—time
while taking advantagre of the opportunity fo continue their education at
a public junior college. She found a large number of "sel f-supporting
young single women" were part—time students at tbose 1nstitutions ‘
Bruker and Taliana (1970, p.31) studicgd part:-time students on the
Edwardsville campus of Southern I1linois University and found that '"he" |
was slightly more than 29 years old serious in purpose, -interested ina~«
bus1ness or professional major;, co*rmuted an average round trip of t,wenty
miles for evening classes, and was fully employed with part df "his" fees |
paid by "his" employer. "He" maintained a constant level of attendance ,
throughout the year including sunmer sessioris. It is not clea‘r from ‘
this study whether female part-time- student characteristics may be dis— -
tinctive Bushnell (1 973, p.134) makes a 1ore glaring sexist d:Lstinction
between male and female adult part-time community college students Part-,‘
time Women are mothers whose children are "successfully _grown, which is
the wof’%en S. first career. On the otner hand, men work f‘ull-time and study
part—time seel'ing 10 change occupations -upgrade- 1évels of responsibility

and income and update job skills: He does not ac:knowledge that women

can share these same adult student :anentives based.on current employment,.

L

Men study, he, says for mtellectual stimulation and to rediscover the

L rewards of liberal education He does not allow that these are adult

e needs rather than Ju*‘t male needs. He does not account for the working '

»

woman as a conmuni’oy collcge constitucnt but reports women ds,only those '

[

mothers wi shing ‘to re—entcr the labor market once the children reach

school age . - - T ,' ‘. T
Godfrcy and }Iolm £rom (1970, p. 70) rcport the median age of‘ par't-

’cime stUdents In com‘nunity college" and vocational—-technlcal centers was .

o

N LI
N g : 27 "
. .
. : T - —, : ¢
:
- s . .
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. 27 years, contrasted with the median age of 20 years Ior' full tum studcnts
‘ as r‘epor'ted by Bushnell (1973, p. 19) Medsker's carly report (1960 p. 138)
T . found that adult .)tudonts in the junior colleg,e were younger than adult
 students in extension centers and high school adult educatlon cour:ses . -
Thir'ty percent were less than 26 years, “and 9.5% were over US years in .
the J unior colleges '

* The ACE study, Financing Part-Time Students, (1974, p.1) makes"

‘ the ,contemporary "ooirxt‘that all students in post-sccondary institutions e

are adult students with adult respons1b111t1es both in terms of thelr' . ¢ ' R
role in soc1ety and in the academlc enyirorment. Thls description for - -, . T v

the cum*ent decade when maturity has bécome 1ega.lly affir'rﬁed at age 18

2 2

is a correction’of the'old distinction between high-schodl graduate youth ,. ™, .

3

and college graduate adults or non-high-school graduate adult-types over ‘
.2 years of age. E‘urther, the ACB reoort records that while 75.5% of the

"~ part- tme students work fuli-tlme, 2y, 3,6 of’ the part—tnme students are not . .t

%

' employed full—tlme. This contrast could suggest that we camnot assume

that part t1,me studcnts are necéssarlly night school students who wor'k e S
PR :

I‘ull—tlme days, but that a s,xgmflcant number of part-time students. may o -

. be day students who work part—tlme at nlghts or who may be unemployed@

ST Iewis (1968, p. 26¢. ). roports on Mlami-Dade S week—end colloge

"which attract‘s evemng students who wish to take a%l—time studont load

-

“y . day’ studonts who are’ employcd daytune oh woek—days and need week—end

‘ _t h , 1 »

classes, Junior high school students with outstandlngr academic abillty .

‘a

who take algebra I and exceptlonal hi{rh sehool students enr'olled in ‘
Imglioh\ matl;zemat,ics and secretarial sclence cour’ses.‘ The idea of part- B {
time student as limiteq to adults 1s enr'iehod by. the realj.?ation that

youngcr pre—co],loge studonts can be par't—timar-s In addition,, Lewis- - , o

28




’ -
¢ £y
b

»

13

1‘ .‘ ! " ’ 4‘

'f‘ound" that week-end part-timers included wémen currently employed as -
secretaries teachers, .as well as womem who wez"e housewi\;os Sixty per~
cent' of the Saturday students were 25 years of age and older infcontras(t
to 17% for the regular college population or those week-enders over -
age 25, 37% were, 1o years and older. ', T L

Gross (l971fp 17 3) ‘calls. to the attentlon of the higher eduta-
tion "establishnent" that "mlllions of 01t:Lzens are creatlng thenr om
life-long leammg models of educatlon, and’ we ‘may look forward to the

day when educatlon is mot somethi.ng to be completed bef‘oreaage 25. In

the fwis enabllng people to leam-however whenever’ whatever '

-

\
they need or desire to. lea.m-—-is the aim of educatlon "

The ACE study (19714) f‘inds that mgher e,ducatlon institutions have

not generally been hospitable to the needs of part tnme students : ’I’he

study labels them outrlg.ht discrlnunatory in the- attltudes of academic;ans

.’

and: polxcy-makers who long have held that ' L

~

*""the f‘allure to pursﬁe and comolete a degree program is largely e
frivolous and wasteful of- .academic resources. According to the .

"erdtics, part-tdme .students are not serious in their motlvatlons, o

are not, as competent as regular:students, and, worst of- all
adult educatlon is synonymous with flo.:er arranglng, French and
Chinese gourmet- cookirg and other less academlc subj’ects' " a(p 31)

Harcleroad and Armstrong (1972, p.186), in studying f‘aculty a'ctl-' :
. tudes toward part-t:une students in the. Massaehusetts State College system

, found 98% Of the f‘aculty felt that part-tlms students worked f‘ull—tlmc '

-

and had f'amilles to support Seventy—seven percent f‘elt that ,women -part-
time students were ‘mothers and housew1ves. Seventye-five peroent f'elt
that part-time studepts were college drop-—outs : - SR

| Knoell (1971) stressed the need g‘or part-time student programs ’

-

‘because conmunity college curricula planners tend to assume that their A,
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Part-time-schedules, who do notcattend colleg‘e right .after high school,

¥+

L " i , ,'. «' ‘«r. " ) . i‘x
student norm is the mll—tn_me day—‘&,me student whose enrollment is un-
int.er'r-upted ;‘ollowing the prescribed sequence of courses. However, many

LY

deviato from.this normw as’ students who alternate between full-time and
- » * . " ’

who are 1under-pren:v't:ad for colW ege level gourses, who are undecided about
goals, and vho drop m and out pemodlcally., Scmtt (.:.975) warns that
the human potentlal of adult students is, wasted by higher education

-

which discr:iminatesegainst those whose work and family‘rfesponsibilities

) pf'event them - f‘lo"l r*cturm.ng to a specn"lc campus f,or pegamly schedu"‘ ed

' studenbs wanted to be ellglble for a.cademlc awar'ds to receive and be .

' recognlzed by tho studént newspaper- Shoulders study of‘ wemen (p ll)

day cla ses ora.ent,ed to the young adults of tne college=age populatJ.on
Enp:me State College (New YOI’r{) Servmen‘en s Oppor'tunlty College, CLEP
exams “external Hegree prog,rams nlght end week—end degree prograns caa
conserve the atult student potential f‘or the benefit of' soc:1ety

In contrast to the dlscrim.matJ on agamst pa_rt-time students
emphaslzed by some autho;’s other studies pomt toward positive part- :
time stUdent d.ttltudes Bruker and 'I‘allana found part- thners who "did
" not feel 1ess cared for than full-timers." (p.32) ’Ihey accepted the
I‘act that cer'taln functlons end services are orlented to f‘ull-tlme and
dayatnme students Less thcm one—thlrd of the part-tlmers felt that

I’uIl-t:une day-timers got. pref‘erenti.al tr'eatment However, part—time

.

e

: found that- pa“rb—tme students rieed an orlentatlon prog;rfam, flemhle . ,.

. sbheduling to accommodate changlng attcndance pattema from one ter'm to

the noxt more .’mformatioh about availablhty of couns ellng ser\uces to.
part—tjme students, f‘in:meial axd for pam timc students a.nd experjmen—

tation with teaching methods more ‘suitable to adult 1ear'ning

. “ .
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In terms of motivation Shoulders found that of 113 ‘women studenus
in Missouri public junior colleges -the 95 women under 4Q . years of age en-
rolled because of the low cos_t and opportunity t;o_live at home, while a1l
of the 16 who were over ho wé_ht back to .school for personal satisf:actiorf .
and to update skills. - o o |
The ACE study (197%, pp.1-2) found that part time Students attend,
school ‘(l) for personal and family reasons; (2) to cont inue their educa—
tion because of salary incentives, peer group pressure or legal, relicen- Y
sure, or professional certification requir;ements; ‘(3} due to orgami;atiohal '

goals; (4) in federal or state public problem-solving p"rog;’ams such as
REVE ”
agricultural extension, law enforcement traming, drug abuse education .

-t \

The ACE study plus other author- (Crosis 1968" Busbnell‘ l9’23'

Chronicle l97ll Maeroff, 1975) emphaolze the serious corrmltment a.nd come- ,

. ey PR CE

‘parable or superior academic achievemcnt by part—time students. .

. . - ) A
"The part-time student apoears to have ‘equally or more: serlous R
motivations in terms’ of Suhjcct matter and occupa‘cioral moti-T . - T
vations for, particmpation and drops out,with.less frequency; .. °@ .- o
the part-time student has equal mtellectual ability andemore R
atcrued experience to profit from exposure to academic learn~ e e
ing; the part- ~time student achieves as well or better in - oL
academic perfomiance " (A.C.E., p 38) : i ' . ;‘- et e e

Agiqlt students are less content Wlth medlocre instructOrs, are ; P

. more :insis’cent that their individual 1earning nceds be served effec‘oively, . .

and séek out "teachers who know what they are ’ca”lking about " (Bushnell ;..

. pe 89) Older students tend to experience I‘ewer academic problems than - ',
younger studonts xbgcause of thcir experience in the world 6f work, of '_4’: ARy

) their maturity and responsibilities of home and famil,y, of their.goin{ra o R

" ' .to college be cause they really want to rather than because of pcer or. -
\paf'cntal prcssure " and bccause "thcy only rcgrister I‘or courscs they have -
tae to prepare for and coyer adequately i (Macroff p<9) ' |

>
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scholastic aptitude and achlevement of‘ evenj ng/adult students in Calliomla

,junior colleges. was h:fg;her' than T‘ull tlmf? day .,tudents and evening high.

school adult education students. - Gonen 1971 p.92)" f‘ound that regular

+

~,

f
. day students dlf‘fered from night students Yat an extr'errcly high rate of

T

mgnificance." Day students had 1ess confidence, less stablllty, gr*eater

i

.econcern with self—identlty and about the pr-esent and f‘uture, wepe more

dogmatlc 1ess creative and less effectlve in cmtlcgl thinkmg Cohen

-

A suggested ‘that mght students were more secure bec%use they held regular' .

dayt{me,c,gobs ard indicated mdre vocatlonal dJ‘rect:Lon. Schultz and Ulmer
(1966, p: 39) contrasted achievement between day and evenlng students of” *
different age,groups and ,found that among youngr students (undcr al years
of ag*e} of‘ hlgher ability th ere was .no sigmfa,cant de‘fer'ence bctween day
and nlght students Ame?\é, ’evenjng students ‘those over 21 dld better‘ than
those undep 21 Oldezf (ov T 21) mar'gmal eVenint, students of loweb ablllty
scqred h:Lgher* th’an mam«g,mal day stud.ents Younger' day students of‘ lom.r‘

abllttytachieved };ngher* scoresq Wheh th y changed to rright eow*ses

Schultz and UMer felt. they had succes i‘ulily challenged an assumptlon Lo

that evening classes were inf‘emor %o day‘ classes by demonstrating that
when achj evement testing was applied to both’ ‘day and evening students,
evening ‘*tudents did as well Or bettcr than day students

In sumnary, the literature testif‘les to the increasing number of
part-time studcnt enrollments An post- secondar'y education generally and
m corrmunlty collcg.es in; particular‘ 'I’h,e literatur'c documents an increa.,-

Ing &Oportion of‘ corrmunity college stu‘“dents as adult evening students‘-

ndddle‘-aged males who seclk job an& incomc upgr'ading or vocational rctoo]— -

ing, hou.,cwlfe—type mothcrs whose children are oi‘f to school and 'who now

N"
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seek a second carecr. Cross (1968, p.52) says we need to know more about
- the background and nmmivation of this student; we must gain greater under-~

standing of his/her problem57~"1ncludinp the conflicting demands on the

time and energy he (sic) has available for study." Stetar (1974, p.721)
reminds the community college of the obligabion in its cducational mission
to serve the cducational needs of all citizeﬁs‘in the community. Bushnell.M
(1973; p.86) refers to the prediction:resulting from a study of the Bmpire
Stfﬁe College that within five years nine times as many adults will be
enrolled”in non- tradntlonal programs as therc are credit students in more
traditional colleges today. "These adults will be enrolled in learning

. ¢%§§ activitics outside the traditional full-time, day-oriented educat ional

. | system." Increased leisure time, flexible course scheduling, dispersal

of course sites to office and home will encourage the adult studert to go

3 3
to college while still at work.

Parker (1973, p.74) challenges and cautions the two-year college
R in the changing enrollm~nt scene:

- . "These schools have stressed good teaching, generally prac-
- ticed open admlssions, operated at low cost, have been highly
L inmnovative in curricula and commnunity service, have served
disadvantaged and minority groups commendably, and have been
spared much of.the stultifying effect of academic burecaucracies
that so often plague baccalaurcate campuses. Now that many of
them are becoming mature institutions, they will need to be
wary lest they lose thelr versatility .and flexibility which
have becn so advantageous. The ossification of ape is an
academic health hazard against which any institution should
be vigilant, and the public two-year schools are beginning to
arrive at that juncture in institutional life. The aspects
of mission described above ramain on their agenda, and they
have a upccnal opportunity and regponsibility to serve students
and society in carcer education in the remaining 1970's and

‘the 1980's. ‘'Their services will be needed." X
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Student Deveclopment

Some authors hint with negative innuendo that the field of stuécnt
affairs has never had clear identity (cf. Clyde Parker, 1974). One does
admit that at gatheriﬁgs of séﬁdent persoﬁnel educators much time and
effort are spent on role definition, vocational ambiguity, and professional
accountaﬁility. However, the changing pfofilé of student services can ge
a testimony to‘the flexibility in response by higher education to the dyna-
micé of student needs in contrast to a fizxed and sterile pattern of insti-
tutional organization (8haffer, n.d.s. That is, thé very {act that the

form of professional service has adapted to changing functions in student

needs is noteworthy and positive.

3

¥

Over the past fifty years‘ three phages of development in student

services have been identlfled (OLEanlon Thur°ton Gulden,.1972 Hurst,
.

Welgel Mbrrill and Rlchardson, 1973, Parker dnd Monrlll 197H) *lnl—

tially, the college president appomhtcd a’dﬁan to eontyol th° students by
' iy
regulation, repression, and removals: - He monitored student behavior do
]

"warden" 4r the institution. Happily, against the abuses of this office

"the students eventually drafted and demanded {heir "bill of rights."” s

student rights diminished the autocratic réle and rule of the Dean of

Students office, sbeciaijsts in services needed by Students were being

gathered under the administration of the Dean of Students. As high as
thirty-six service functions have been identificd attracting a corps of

appropriately {rained service people and a mesh of burcaus to meet the

maintenance needs of students. In the post-World War II era,jthe third
) . i |

stage of student personnel work concentrated on d_the%aQeutic service to

%

those students who had'serious problems. Counseling sychologlists wqref

) g
[

closeted in clinical centers with opportu?ity‘tofheet just’a few students-

o
3
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with severest troubles. ‘Some institutions did not move through each of K
these stages; somo institutions have nmgntdined each phase in their port—
folios of student Se;bices. But increasingly some have moved from these
now tradltional paltérns of stuoent services te a human de¥elopmcnt concept?
For the first balf century, student personnel services devoloped:
as a seriés of services reacting to forces vithin the college‘conmunity,
forces calling for control, méintenance, and remediation of students. In
recent times, student personnel services have been developing as an active,
program for the shaping of forcgs within the total college experience to .
maximize the poterttial for the growth and development of students._ As
early as the 1940's, the American Council on Bducation called on student |
personnel w0ykers to recognize that etudents are individually differeht
and unique; that each is a whole self’ 1ntcgrat1ng emotional, .affective,
phy51cal 5001a1 and 1nte11ectua1 “esoorcesf that educatlon beginb in the
drives, 1nteresto, needs ol éach otudent (Parker and Morrlll, ¢97Q)
Hiotorlcally, education has bcen centered in the deyelopment of the . LT
student through the training of 1ntellectual capabllltleo “and sylllc
that have been narrowly defined }n the academic disclpllnes. ‘But now
studert development is belirg defined by homanistically oriented cducators
and psychologists from the pogpt of viewﬁtﬁat ﬂmah is a growing organism,

capable of moving toward self-fulfiTlment andiresponsible\socialkdevclop-

ment, whose potential for both has been only paxtlally realized." (O'Banion, ‘

Thurston, Gulden 19/2 p. 203)

v

The contemporary student devclopment program cdp$ the move of

<
. student persomqel services from the tradltional controi-orientcd governing

of studcnt 1life by in loco Bgrcntjc staff to the team of human development

facilitators who assist studonts with those develapmerital tasﬁsvgreréquislteﬁ

e
, .
\
.




" grams and procedures (Hurst, et al, 1973, p. 11)

. . N , K Y
_ ment. The first he descrites as '"new humanism," notably of. O'Banion and. - . |

L Thurstoh '(1972).

- .23

to con.ztr'uctibe and succcsSI‘ul interaction with their envi::onrizent. *A o

" student ;devélopmoﬁt progz:an no ionger" is controlled by a dean wbo'se'staff

wor'ks within mll-defined job descriptions, but rather consists of staff

a:}d students who can "shakc thomselves loose" and eXer'CJ se personal .

’ raspons;bs.llty and crea t1v1ty m the lnnovatlons of developmental pro-

¢

Parker (19714) lists thr'ee cgr'r'ent uses of the term student develop-~

Student development is the structuring of a caring =~

environment 'pi:‘oductive of growth toward self actualization.
i e & . ‘ . . )
descriptions of student personncl vworkers and courses do not, for Parker,

However,

‘define the propoutlons of develop'nental theory which tell bow students

| achleve the stated goa,ls of growth and effective lea:mmg

Pa&*ker then descmbeo developmont as cognitive and behav1or' 1

complu.lty By challenging a per son's "equllibrium" riew learning ta.kes
placc to restore the lost balance. Such upending experlences contr'ast

sharply with the hwnarﬁstig seli?—_'g;z?owth potential described atove. 2

. Critical. to this complexify of restructuring is the risk that a person - C
‘may not be asscssed accurately as to the abllity 'to stand up “undnr up~ '

settlng developmbnt-prcxnotlng actlvity « Blochcr (1974) defines growth

as the function of a "dynanlc equllibmum" bctween thesneeds and capa—

cities of an md1v1dua1 and the levels of stresg and stimulation in the

wheo the level of stfess ié above the abjlity to cope, one

. When the level of stunulatlon Is below, one-is bored and

environmen*

withdraws. .

unchallengod In nelther case, does positlve growth oceur. Blocher

wanto the.educati onal uystom to croatc a dymmic CQuillbr'ium or "ecologlcal

balance" botwecn the studcnt\and tho cnvironmcnt to allow for maximum .
k‘- . . . s . . . .
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E growth. A student development program of "ecological balance" would 1n—

clude "structures" of opportumty, where tasks to be. learned are balanced
i with mastery, of support where cognitlve coping mechanisms are balanced ‘
with aff‘ective social relationships, and of revard when effort expended

,1s ‘balanced w1th satisfied needs (p 3631). Blot:her § v1ew of the com~

[

| o 'plenty of equzllbr‘lum is a. mox:e hopeful student development theory than .

¢

Parker"s fear of risk in manipulatmg the equilibmum Nonetheless, both - ~

; T sound’ too much like MBO, rather than. embryo' L;'.,, L -

E | Smith (1974) contrasts these fJ.rst two v1ews of development as-:

" ; - )process-orlented humamsm ard goal—orlenteo behaworism The I‘onner he

" destribes‘as a Rogerian cllent-centered acﬁ’lvity of selfLactuahzatlon, |
The: latter h views as Skmnerlan objectJ,ves stated in behavioral tems

‘ with perf'or'nané’e crlterla as accountablllty mea‘sures.‘ Smrth propose., a

-'studer[t dCVel,opment program of behavmral humanism in w‘uch goals are
- T humanlz,cd and attamable and abJj ectives are construetlve and SpelelC

v

- He c;Ltes Maslow 5 "good pers0n" and Landsman fzs "beautlful and noble

temporary socmty Such students would be pass:Lonate with themselveo,
~ productive in relatlng to their external world‘ and compaSsionate toward N
':ot’hers (p 516) i N - : ’ ‘ o R :'
. Parker S t}nrd psyehol:oglcal construct is his preference ‘for ‘
development as stages or hierarchical. Plaget's stages of development "»’ ‘ e !

recognlze distmct and qualltatlve differences Maslow ] hierdrchical

theory outlines the- sequence of dcvelopmental tasks” to be mastered dn o L T

. per°on" as the ultimate developmental objéctive for ind1v1duals in con- d
|
i
|

eaoh Parker appl auds the nece.,s1ty to specify the particular behav1ors .

characterloi 1c to the particular stage or Lation and thc ,pecific task

- . ' , ‘ ) EEY
. / which must be m:t.tered in Order to make progress. R " ) 4




_ regardmg nor'mative behav1or to the greater counselor Jnterest ‘in huran

: development center counselors encourage students toward self‘-—di.rection

, student body, working w1th v151blc .Eroups of otudents necding help in

’ number of studcnts I‘acilitat,rm{; théir normal devolopmcnt than in trying

. - B . -
' o . v
» . . e
Ve . v 25
- ‘
i s

[ . . .

e

‘ -Pa'rker's critical appreciation for Ysolid developn@ntal:thégry",; N
as applicd to student "developrnent ,prograxmdng, seems to be the necessary:"
correction both to a nalve humanism and a ‘manipulative behav1orism, as

long as at each sltage along the student S way a .good, bcautlful and noble
person is developmg ,

’ €rookston (1973), Larsen 11973), Hurst ~et al (1973) trace’ the, e
movement of counsclors from the historic role of passive reflective, |
remedial prof‘ess1onal service to an act1ve prgventative collaborative
’enoountermo, even confronting rclatlonshlp with students and mcreasingly
lwith ‘staff. Blochcr (1974) uses the term developmental to describe coun- e

1 4

seling ~services. as moving 'away from psychiatric diagnostic ref‘erence ‘

7} '

effectivcness Mucatlonal mstltutlons were established Blocher recalls

in order to help children and youth grow and develop in valued directions

: toward f‘ull adulthood ahd hLunanits Larsen (1973) obsemzes “that student = %

»

and indepcndence s teachlng students to cope w1th life s1tuatio“s not by

adJustment but by overco*hinrr obstacles ard frustrations.. Counselors can--

not isolate themsclves withn the f‘ew critical cases, waiting for utudents

to bé brought into their care, as in the medical ‘model Rather counsolors

uneed to Vcnture forth providmg, services f‘Or the deVelopment ofI the general

,reacli,ing positive proals Larscn (1973, p.225) writes Mhe returns to ¢

the studénts and the colloge will be much greater‘ in working with a large

to salvago a f‘ew wlth more serious pr'oblems "

.
. . - .
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teacher» get 1n touch w1th thGlP own persona dynamlcs reinfor01ng g
teacher confidence to 1ead a group erperwence beoause they car° about

l thelr students, devdloping in—serv1ce sess1ons for teachers in

W ,’!" o
e

t1ve needs of//tudents o) who feel such needs are not the bus1ness of a
'college or who feel they ‘meet theSe\needs adequately in the cl ssroom:'

.The student developmont specialist looks also at the faculty member as”a

3 of casualties" to.the developmental approach designed’ (a) to modlfy the . o

K living iy the conege envlronm"nt the skills

zation of that enviromnont (c} to study tho student ﬂnd“the environmcnt

';. e | 26

Sl

O‘Bapion'° favorite phrase for counselors 1s "human development ‘

facilitators v Counselor actiVlty involves a varicty of areas:

encounter

group; leadership; organizatlon of comnunity laboratory experlences

iden—
tificatlon of particxpatory actlvitles not "sandbox" play; tralnnny of
peer Student educator as tutors and counSelors evaluatlon of 1nst1tu~

tionaI rules and regulatlons for relevancy to. community college studcnts‘

4creatlon of the climate for growth and deVelopment (O'Banlon Thurston, S -
Gulden 1972). Palomares and Rubin (1973) emphaslze the responslbllity

of studcnt development counselors for teacher—tralnlng, providing suppor— \

tive guldance to faculty using affective Jdearning actavitles, helplng
K * ’\ *

A

t

Berg (1972) warns cOunselors not to av01d respon31bllit

for the developmeqt<of\in:tructors who seem unconcerned about the affec—

in remediation.

» .. -

[

A

developlnc individual. ) 4 .
Hurst, et al: (1973, p.10) view the contemporary. n@vement or change'

in studcnt persomnel services frcm a primary concern with "the remedlatlon

o

o

academic and -social environmont 1n constructlve ways

a

(b) to teach students

N

necessary for the full utili-
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-

to provide a dat:a base and directlonality for progr'am‘s désigned to imple-
ment- (a) and (b). . ‘

Y

Tl s L Restr'uctur-ing f‘or modi\fication and changre of the educational

Mbn@ment involve the admmistmtor in serious. responsibilities. There

s the \‘ential threat to the roles\of persons :mvglved Staff meeds to

participate in co eptualization and de&j:{n—mal(mg Other admimstra—

’\

tive and organizational ‘s{cructures become. 1tqvolved. - The res structuring

process must be kept al;;.ve by ongoin{r experim tation and flexibllity
Goals and obj ec’cives need conti\nuihg r'eassessn"ent: Harvey (197&, p. 246)
describes currlculwmas a primary arena.of aqtlvity for the student per-

| sonn°1 admm:x,strator. \@s\the advocaté\for tuderrt- cem;ered currlcula,
the admmistrator' must dne&t\tontlon tbif;ec i o

cur'riculum develop-
\

ment in’ favor of the student Student needs must be e’cer'n:med \I‘aculty

and admnlstrationwtbis :Jriter' ach\s\ students-—-then 1nt a.cﬁ to design

AN
curricula reflecting those needs.» 'I'he “s\tudent per'sonnel adngi tr'atpr' ,

C v’i iatllitates Ludent deve-lopment by establlskmg an ef ctive A otent

STNON T . Y
\\ ohserves tho student develop'nent ddminlstrdtor will have“phased hiself

\ X}g;kkout of‘ a job.

N \P ker' and Morrill | 19714) liké Hurst et al, remind the Ment .

\

sonnel &k strator' ’chat f‘ailums are a valuable experience in student

\

develdpment pr‘og;r'am 3 ande one, sumises are more frequent ly experienced

]

{
riskf would be, takon Not only must the = X9

’ohan the sueeeoses else
vadministrator' be\qarcful to S ci[& objectivos, idontiWew.,, keep faith .
\ o ‘”fi '

‘with the time and sett ng for
N

P

' \oQE the pnogr'am is applic;able, bt also

~
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provido for the self—desi;ruct of the program when the heed is satisfied

or when the. pr'ogr’am is unablo to fill the need, or when sabotecurs set’ in,

For adminiutrator's who are facnitat*ve of student developmont

Gphilosophy and programs, Cr-oss (1973, p.79) -admonishes~ . \
"It is too early to begin the tralnmg of applied behavioral e 7
scientists as practitioners in student de.velopmcnt We just
don't know enough about it. Until we caRh measure the -existence -

of personal maturity in an individual, we are in an.untenable
position to know how to bring such mtumty about " .

Blocker and Odom (1972) O'Banlon, Thurston, Gulden (1972) said
it @earller' There is a "paucity" of research in student ser'vices, a

@

decided lack of evzluatlon of the effectiveness of services. Hipple |
(1973), Walton (1973), White (1974), Kleeman (1974) are beginning to _

publish positive results of their research into human potentlal experi—
- - ences. Adnunistrators can be encouraged with moderation ' !

Hill @07[!) édiscusses student” devéﬂopment attitudes in adminis-

tratars.  One cannot react defensively to charige. One must establish a

. high degree of trust with colleagues, faculty, and students. Self-

confidence and role-satisfaction are helpful for open and honest com-

©

municativon., Opermindedness copes better with.unfamiliar ‘tasks. Admigis-

- trative power can be haived into group process to be shared‘ with organi-

-

zational control. Comnumcatlon which flows up, down, and 1deways
builds in others*a trust in the opportunity to communicate To heip

others to grow, an administrator must be growing. Leadership is the:
- )

ultimate i'esponsilv.iljty developed in the administr'ator'by the participa-

tion of all concerned.

«

3

'l’l}.e proposition posed by this study is that student development )

N

objectives can be approached through a realistic evaluation by the student
. b 3

z"‘.
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persormnel staff of the chﬁnging student ﬁrpfﬁ}e with accompany ing adjust-

ment of'stgdcnt persqnnél services to the heeds and objectives of the

.

contemporary community college student.




CHAPTER III. STUDENT. PROFILE

]’I&Ij'l”iébui"éj Area Community College was founded in 1§6U as the
first of the’ coumunity colleges in Pennsylvania. The initial otudent
enrollment numbered 1429, and CiaSSeo were held in the bulldings of the
old Harrisburg Academy.,‘ In the academic year 1967-1968, the first
buildings of a new campus -were gpened to the student body of 2947. By’

 the time of the celebration of the tenth anniverqarfy of the college, in
the fall of 1974, student enrollment was 1{315. "I'he focus of this study
1s fall 1975 when 4590 students attended Harrisburg Area Community Col;lege
not only on the 175-acre campus, capitalized at $18 million dollaré, bdt
also at a dozen off-campus sites where classes a:e.l'deld in busincssds,
military installations and governrent offices, fire and police stations,

Suburban and small town school buildings.

/;,“,

- This chapter discusses the enrollment trends since 1968-1959
when the first rescarch report on a student profile was prepared (3nyder
and Blocker, 1969). Descrintions will follow with selected character-

istics of full-time, part-time, adult, and non-credit students gnrollfad-

_-for the fall term 1975.

.

L . | &Imr'ollment Trends -
Figure 1 shows that the first enrollment peak for Ha.rrisbdrg Area
+ Comunity Co_llege .occurred in the\fall term of 1971, w1th an enrolhnent
of 4221 students Since 1964, enrollment had dramagtcally gr'own each year
until local and national phenordena were to affect. the'cdntinuatqion of this -
prowth in 1972.
. “
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_ Enrolltent ‘Trends: 1968-1975
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Fir'st Selective Service induotibns were discontinued for many
.post—high school male youth who ho longer n _,eded to enroll in coilege 'as
fullf-time students fon def‘ermen’cz *’I’he national economic, conditions , . »
limited employment oppor'tunitiés for many. yputh %:oi'lege degrees lost
) some luster. College enrollznents declined as’ mflationary costs spiralled.
Admissions of‘ficers compebed more vigorously for studints benefited by ’ : “ . ;o
.' lowered selective admissions oriteria The pool of high~scm’>ol gr*aduates
stabilized after year&’of no~gr'owth birthrates I.ooally, Rurricane Agne,s

of. June 1972 wrecked its devastation on the Susquehanna River valley, and -
. some stayed home to help with the cleaneup, while others spent tuition
Punds’ f’or reste)ration and repair-

'lhble l shows that fr'om fall of 1971 to fall 19714 full-time enroll- .
nent fell by, 800 students vh_},e part—tame em'ol:lment irrereased by 900
studénts- Full—time eguivalent (¥.T.E.) enrollment decreased by over 500 i¥e
students in the same pemod since it takes 2 5 part—t,me stugents to m:ake
one~F‘ 7.E. ﬁ Penrrylvania where 12 credit hours is the full-time def‘ini-
.l In fall 1975, the declining eni"ollment trend was reversed. '

Table 1

% ,h Enrollment Statistics: 1971-1975

¢ ' * R v 1
- . ) . e

“Year ..+ ': Headeount S « F.T.E.
- Fall erm _ - Full-Tine . ‘Part—Taune . Total - ° Total. -
T - L. 2768 1553 -7 ) Y 5 Y
W72 7.+ 2910 1602 ¢ a2 .- 3219, . . .
“1973 .- 258 . 0 -1956 -0 ¢ hd 3008 L .
1974 -t 1965 : 2350, . - U315 T8, ..
N ‘1975' L Be 2236 ‘ : 23221 ot h56o..., 32u3 R

A? signific.ant trend iq seen in thc changing "ratio of f‘uil—tim@ .
to part-sti}m student enrbllmonts ;I‘he liter'atur'e c;ites a movement £‘;~om
a 70:30 ratio 'bf f‘uli-ume to part-time tn’ tne 60"«' £ 250:50 split in
t,he 70"s In the i‘all o{‘ 1968 at Har'r‘ioburg I\rea Corr%unity C&lcge,




?ull—;cime utudents accounted for 63% of the headcount and 82% of lLhe
r . E. In I‘all 1975, the number of full-time %tudents had slippcd below
the maJ ority, repre.)enting 1197 of the’ peadcount and only 69% of the F.T.E.
A second rna]or trend across the decade of the college hisLory has
, been the chatngmg balance of male and female students. Figure 2 shows
' -that ‘the ratio of ﬁﬂ\I\time males and females has changed abouf 127, with
the increase found in full-time female students. The trend in part-time .
students was more erratic in the early history*of the college, but since ' j
1970 has leveled off at about 55:45, male to female. The balance at :
Har'risbufg Area Community College is not too far wembéved from the na£ional 1
ratio appro;éimatj,ng 50:50, cited by Parker. ‘ l

&

Fimally, data from the Natlonal Center for Education Statistics

glves a base for comparison, of Harrisburg Area Com*num ty College's cur'rent

growth rate betwecen l9714 and 1975 with that of two~year colleges in Penn-

i

sylvap:i_a and nationally'., o “~
' "rablez I .

L

‘I‘wo—Year College I:mrollment Change: 1974-1975

o

’

: * . Natioral © = Pemsylvania
 BEarollment ' . 4 (Publie) . (Public] -+ H.A.L.C..

Total Enrollient 436,87 - - +1h.0% + 6.0%

Full-Time Men ’ .- «+18.4 o +7.6 . + 9.0

Part-Time Mcn Y . .$19.0 + 3.2 .

Full-Time Women, ~ ¢, 4. 416.2° 70 s - #410.3 - +16.3

Par€~Time WOmm ' * +15.3 .- - . 421,07 g - 1.1. “
f"’First-T%nm tudénts .+ 9.3 T+ l2 » +R29

~a v . v

“ Source: National a.nd Ponnsylvama ~ National Center, f‘or E‘ducation )
Statistics, Department 0{‘ “Heal«th L‘ducation and Velfare, Report NCES -
76—1311 Du:ember 5, 1974, .

., t . %1 ' ' d
Table 2 <'hoWs that despite its increased pa{g;-time enrollments

Har‘risbutg, Area Comnunity College lags'behind Pennsylvania par't-t hne -

studcm, gr-owth by 1 )2’ tp 207 men and wotnen respec‘l;ively Even Lhough

1’0 is a bl’c above f‘ull-—%hne:‘,st;;dcnt .gr'owbh in Pennsylvama especially

46 S




Comparative Enrollment by Sex (1965-1975) -~ .

Figure 2
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. for women (6%), it is significantly behind the two-year collcges}hq the

state by 8% in total enrollment growth.
Nationally, Harris?urg Ar¥a Community College meets the growth
rate only for full-time women, but drops nearly 10% behind in full-time.
men aqd'even farther behind in.part-time enrollments (15%)5. On the »
other hand, Pennsylvania exceeds the nétioﬁal rate of growth for part-
time students, thus indiqating that even though the growth of part-time
students at Harrisburg Area Community College has been impressive, it is
not at the pace of public two-year college part-time student growth in

Pennsylvania nor nationwide. Full-time student growth at Harrisburg Mrea

Comnunity College has kept more in pace for 1974-1975 with current trends

~

for men in Penncylvania and for wcmen nationally.

Selected Characteristics

In 1969, Harrisburg Area Community College published A Profile of

Students (Rescarch Report No. 1), a study by.Fred A. Snyder, Dircctor of
& Institutional. Research, and the president, Clyde E. Blocker. A ques-
4 tiomaire was distributed to students enrolled on campus in April, and
a response of about SOi»was reccived. The authors felt that the respon-
dents reflected a }eliab1e sample of the student body and procecded to
describe the initial profile of students at Harrisburg Area Community
Collcege. Hoﬁever, more than 500 part-time studeﬁts enrolled in off-campus
clééses were omitted from the questiénnaire survey. As a\consequence,
only about 207 of the part-time students were reflected in the findings
of Research Report No. 1. Off-campus studenté at that time‘consisted of
adult clivilian employees at scveral area military béées and student,purses,a
\ ' at two general hospitals. "One uses this summary profile only in a gené%a1~“'
~ { . ~

- way and with cautlion.

¢ .
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Table 3 shows the\ enrollment combanison of spring term 1969 with
the second point of focus for this study. Computsrfzed data was re{:'r'ieve{i-
for all students enrolled as of October 1, 1975. "I’he use of this data
in contrast to the audit data for official enrollment date' (September 16,
1975) reveals a shift of 85 students from full-time to part-time enroll-
ment status and a loss of 23 students who withdrew from college after the
Septenber.date of no tuition refund. An informal alphabstical sample of
the changes from full-time to part-time course load,indicated that most
changes suggested academic decisions, involving the drop of a more diffi-
cult course in mathematics, accounting, or the sciences.

Table 3

Enrollment Comparison: 1969, 1975.

Fhrollment 1969 1975
Full-Time Students 1717 (58.7%) 2236 (49.0%)
Part-Time Students ‘ 1206 (41.3%) 2324 {51.0%)
Total Enrollment 2923 4560
F.T.E. 2266 : 3243
Studerts included in study 1024 4537
Full-Time 757 (73.9%) 2128 (46.9%). y
Part-Time 267 (26.1%) 2409 (53.1%) ‘

Table 4 shows that a comparison of age distribution supports "the
enrollment slow-down" reported in the ],iteraﬁure. The enrollment of
coljege-age studen{:s , 20 years and younger, declined by. nearly 12%. The
decrease in young female students was nearly 25%. The ascornpanying in-
crease in nfu'nbér of adult students, defined in Harrisburg Area Community
Co]klege studies as those 21 years of‘ age and older is gr'eatest in the
age group of 25 years and older, especially for women 35 years and older.
This shift from post-high school to middle-aged distribution has strong

inplij,cations for student sedvices which traditionally in recruitment

.articulation and activities programming have cont¢entrated on the younger-y

~ \ ' a - - ’
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aged student. In 1969, the average stﬁdeﬁt age was é2.9; in.1975, ’
25.7 years. = - C ’ ) ‘
' . . ' . ¢ . . ‘
- ‘ ' - Table} L o
Age Group Compar'lson 1969, 1975 ' . - o .
S « 1969 : 1975 R '
Age Group Male I‘arnale Total Male Female Total
Ages 20 and younger U7.2¢ 68.4% ©53.6% 39.8% . “IE.5% I1.B% »
.21 to 24 25.4 13.1 21.7 "19.7 18. 7. 19.3° g
25 to 29 13.2 5.9 11.0 19.6 12.9  16.8 . -
. 30 to 34 712\ q 4.1 6.2 9.7 8.4 - 9.1
35 and older 6.6 7.8 7.0 10.6 - 14.3 12.2 .
Age not available 0.4 . 0.6 05 0.6 1.2 0.8 '

Table 5 shows additional descrlptlve categor'les avallable for
comparison with the 1969 student profile. In 1975, there are more - . ' "

sophomore-level students, more married studehts and more veterans. Tha ?\

percentage. of male students decreased by nearly 10%, approaching more
nearly the 5C:50 sex distribution cited above *n the literature.
Table 5

Selected Characteristics Comparison: 1969, 1975

Characteristic - . 1969 - . 1975
Class: Freshman 80.3% 66.2%
Sophomore - N : 19.7
Sex: Male ‘ 67.7
Female 32.3
Marital: Single 4.4
Married - 23.9
Other .7
Veterans , 15.9

'In 1969, ther'e vere 20 career curricula in Bus:iness Ehgineémng

Technologies, Allieg Health and Police vocatlono In 1975, the six < ’%‘

‘ A
~ \academic divisions of the collegc;effer lll career- curricula This-
g expansidn of vocational ‘alternative’sbis reflected not only in the }975 -
- . incr'easc of enrollments for Business, Allicd I!ealth ana Pofice carcer

. 8 j‘
curr'lcula but aJ. 50 in "other'" curr'lcula of . Art Human Ser'vice.s anq C

Wation. Table 6 shows also that enrolllpents in transfer curricula
b, . g

) 50 i




 droppeq heavily hy. 1975.

Lo

ﬁecreases were greatest in the Elementary and

"Segondary Education curricula,,reflecting the employment vabuum for

teacher cducation graduates during ‘the seven«year‘intcrnn.

In recent

years, student services staff have deliberately c&utioned students about

severe]y 1inﬂted enpﬁoyment opportunity in téachlng

Career Business

T

Table 6

Curricular Comparison 1969, 1975

" Curricula
Engineering Technology
Allied Health

Police

Other

Transfer: Busihess

Language Arts
Elementary Education

. Secondary Education
Engineering 2

Life Science

Math, Physical Sciénce

Social Sc1ence .

mxam Career .

Skea

Transfer )
Developmental (1969)
Liberal Studies (1975)
Special/Guest Students

Snyder and Blocker's 1969 stugy of student profile did not diSv :

-
%A

A

969
10.7%
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tinguish between full-time and part-tMne student characteristics.

turriing to a 1970 study of the adult student who for the most part was a
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Before ’

part-time student this chapter will take a more complete look at the con-

trast of part-time to full—time students in 1975.

Al

N 4

Part-Time Students

)
In the spring texm of 1974 for the first time the enrqllment of

spart-time students and full-time students reached the nationat trend *

of 50:50. .By October 1975, 53% of the student body were part-time




' studcnts ,Pablc 7 snows the contrast af ‘selected charac‘terjistics'fonY '

- . N |

- fulls-time and part»‘time Students. - AR .
» @ ’{ R .y,
e Fable 7. .
B ‘ I
Ft).’ll*—T.l.rre/Part-Tune Selected Characteristics ,1975 » oo
P
‘Characteristic - - mn-'rme (n=2128) Part-Tine |(n=2109)
Cilass Freshman . Y 1229 - 1770
. Sophomore« o 899 -t .63
"Sex: Mgle . * . 475 - 1357 |
" Female v 852 ©fos2 4
-‘Marital: Single 3 1797 1158 |
Married . J . 284 o T g5
. Other ‘ V4 e ” 163 |
Veteran® . k 353 L. 584 b
Financial Aid Recipient ° 562 . 228 1.
~ Ethnic: Black . © 167 232
Latin -American 6 . ’ 6
American Indian . . & ce’ T, .5
" Oriental o 2 18 .
Caucasian .- 186Q ° . s 2069 ' :
v No response 19 LT ' e 79 -

The freshman status of nearly three- quar'ters of the par't time

' students ouite obviously r-elates to the f‘lr'st—time entry of‘ these students

taking one .or two courses However the Jmplications forstudent ser'vices

~ L] . %

-,

are real as concems academic counselin[r college or-ientatlon and services
to new students based on par't -time student schedules and access. Nearly
one-half of the par't—tlrﬂe students are married suggesting that home Jand ”
,f‘amily r-esponsibllitles may cempete for the studcnt' pr-ior'ity with full--

time work and part ~time study TwiCt as m:my Ml—tme Students’ r-eceive*

' f‘lnancidl aid as. part tlme students since nmor f‘edeml and state a:id

r-esourccs have not been availablc to par-t-tlme students Most part—

timer-s-with f‘inancxal aid receive Har'r'isburg Area Community College schol—-

arship f‘und wilaw enior-cement grants, or pmvatc agency funds. Nelrly

v

two~thirds of the vetemns are part-time students . Mor-e of‘ the black.,

“and mor‘e of‘ thc women are part-‘tJme students than are full-timc

. . s _ i
N ; " . ;
.\
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: Full—Time/PartLTime Student Status: 1975 . '

~ Status o §$11—T1me (n=2128) Part-Time (n=21109)
Readmit ° ’ : 9 ~683
Reverse Transfer . -~ | 187 296
Degree Candidate - . 1009 - 6U1
Non-High School Graduate 219 . 466
Accelerated High School Student . 33 . 23

Table 8 shows that most\:r'eadmltted students are part-time students. *

[N

‘This means that when students drop out of Harm.sburg Area Community College

for a semester or more, fnost, of .them (90%) rat;urri as part-time students.

X

A majority of the reverse transfer students who come to H. A G.C. f‘pom
other colleges are par't -time students About l407 .of the hlgh school stu-

dents who attend H A.C.C. during thelr senlor yoar' come op- a par't “pime

schedulc whlle 607 carry a full time college academlc “load as hlgh school
seniors. Students at H.A.C.C. who never gvaduated from mgh school are.

bart-tme students‘ :1 more than f‘ull-tnmers “Only about ”57 of the .,

gﬂf

part-time students are degr’ee 'candld'ates,? while éver one—half of the

t

full-time students plan to take their"degr'sae Hhe par"c—tme student at

.

-

H.A.C.C. flts the non-tradltlonal mould—--dr'op-ln drop—out, comes to the

corrmunlty ¢ollege after experlence at, another collcge a high school

‘ . .
\ o . K3

drop‘—oué’ an accelerated hlgh school SGnlOI’ ‘one. who takes courses mth— :
3 v o .
out regard Tor. a dee;r"ee P o Cr . . '
. . ' . « . £

Table § . o - ‘

. ' * 5 » -
' ~ - » N v .

Day/Night Students:. l975 " o ‘

A Mme ' Tull-Time - Part-Time - le Part-Tine. -
Day . 1173 - 06
Night o 28 N LV ' p
Both - o o129 _
No reply . 875 S - 1427 .

- Table 9 shows, Lhe number of day and night- students among bog

mll~tinie and par’c—time studonts In order to ‘sub_stantiate the pa_u't-t e

“

L. .
B ‘ 4
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distribution, since computer information was not available for over one-
half of the students, an alphabetical sample of part-time registrations
reflected shnilarly the computer data. Moreover, sampling revealed that

. nearly one-half (U6%) of the day part-time students are men. This is an
interesting finding in view of the literature which génerally refers to
part- time students as evening students, with mostly women available for
daytime part-time studies. It is clear from this study that two—fifths
of the part-time students are day students, and nearly one-half of those

9
[ 4

are men. ‘ . ‘ ‘ ~

. . ~ Tablelo SO

o

Ml-Time/Part«’l‘ime ’Student Enployment Status 1975

* s " b

Employment Status " . Full-Time - Part-Time o
Brployed full-time * =+ . . 8- 7.1% S STH60.6% g
Bmployed part-time , - - - 584 149.5 .. . t149 15.87 L
Military L, o L0 - : ~ 8~,0.8 " -
_ Homemaker CD 20 1.7 - v 66 7.0 ]
AP Full-time student ’ 4132 36.6 . 108 . 11.4 '
v¢ .7 Part-time student . .. 517 4.3 ' + 3L ,3.3
- Retired R 6 0.5, 5 .0.5. :
Other , : . 4 0.3 6 “:0.6,

Table 10 shows the employment status of students who voluntarily"\
'_ " supplied additional personal information reouested of all new students at
‘ time of initial registratlon at Harrisburg Area Community College. From
" 55% to 60% of the full—tlme students responded to the Input Inftrnation )
Porm, depending on the questions, and about 0% of part—time studehts |
Interestingly, about 7% of the full- t1me students are employed full-time,
which is strongly discouraged by the collége in its catalogue aﬁd\sgudent
'ﬂ}' handbook'information Enually interesting is the 117 of the part—time
‘ students who consider themselves ta be full-time studentsfdespite‘a re-,.
‘;‘ duced credit hour load. Table 11 shows that one-fourth of the full-time

“ students work more than 20 hours a week, the lﬂnit reconnmnded by the

- . . -
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college for full-time students. 20% of the part-time students do not
work at all, suggesting unemployment , hou;se\Wives, time potentially\ avail-
able for activities and ‘campus involvement, with nearly 20% more w king
only pa;t-’éa;}e However, most striking is the clear indication that one-
half of all full-time students work part-time’ and the majority of pa;'t-
time students wvork full-time. 'i’he heavy work commitment of“ community
college studefits, as cited in the literature (Cross;. A.C.E. study) and-
documented for Harrisburg Area Community College students; has significance
fc‘>r* student services regarding traditional concepts of student availability,
interests, and activities. Work itself is a real student activity far

e

most students.

’ Table 11

At

Full-Time/Part-Time Student Hours Viorked: 1975

Hours y Full-Time Part-Time
-0 - N 011~ 32.8% 200 20.5¢%
1-20 537 42.9 170 17.3
21-35 233. 18.6 86 8.8
36 and more 72 5.7 N 526 53.5

*

Table 12 shows that nearly one-thlrd of the full-time students

are older than the tradltlonal college age group, 18 to 21 years old.

e

A significant number (17%) of male full time cotUd@tS are in the ig?» T
group spread of one' S strongest working years, 25 $o0-55 ’yegars old. About

20% of the female full-time students are between the ages of 21 and 35.

< Among, the part-time students, about 17% are under age 21 and 40%

are under age 25, in contrast to' the community college part-time student &
stereotyped as a middle-aged adult. Young male bart—time students may be G
a portion of that daytime sample refer'rea to abové. The concentration of
part-time female students, apge 35 and older, may also be part of the day-

time crowd. However, a conslderable segment (60%) of part-time comnﬁr;}ty

3
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43
colleée vomen are in the young adult age group of worklng, career-oriented
womenl, in contrast to the 1iter'atu?e's stereotype (Bushnell) of the middle-
azed woman who is a bored mother and secord career explorer.

Table 12

Full-Time/Part-Time Age Group_Distribution: 1975

Full-Time - Part-Time
. - ‘Male  Female Total Male  Female Total
. Age Group (n=1276) (n=852) (n=2128) (n=1357) (n"1052) (n-21109)«
Ages 15 to 19 837 656~ 1193 211 191 107
21 to 24 218 102 T3P0 301 254 555 .
: 25 to 29 144 49 193 373 197 570 .
' 30 to 34 ‘ 39 24 63 215 126 - 341
35 to 39 17 6 23 111 96 . 207
4o to Ul 10 6 16 67 56 123
“U45 to 49 5 5 10 26 51 77
‘ ‘50 to 54 3 1 y 25 b3 66
: 55 to 59 3 1 y . 13 19 32
60 and older 0 2 ¢ - 2 - 15 21 . 36
or n/a _ - . '

- N D

oA

The factor of age was a feature explored by a‘seeond student pro-, . -

file researched in 1970 by Snyder and Blocker, 'Ihe'Agult StudentiPopnlatj’Lon .
(Research Report No. 6), which concentrated on the adulf stndent, de'f'lned
as ¢ 21 years of age and older. Sinca 667 of the Ham'isburg Area Cormmunity'ev
College student body is 21 years of age and older, it dis nnportant to 160k
"at these students especmlly as they number an even larger share (85%)«

of the part-time student body. ' R

: L : Adult Students
In the spring semester of 1970‘,‘ Snyder and Blocker found thatl o0

about two-{ifths of".the total student body were aduit student;s ’ Age ‘21,

and_ ab&e described those "adult" students whose,, education was inter-—

rupted at some point since high school {;raduat Lon and who did not hove

dlr ectly through college. The year. or. more of lnter'r'uption in schoolinc,

provided these students with adult experiences of . mi] itary service, the

» R4 ~ #
- -
. £
3 . - ' . - -, Y, 0w
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world of work, mar'r'iage, travel, and other opportunities quafv?ilable to_,
Harrisburg Area Commnity College students right out of high school. Now, -
however, the age of legal adulthood has dropped to 18, sugkesting that the-
adult student ‘age descriptor may have ye/re;lefined. Adulthood for

students may more suitably be flgpli/d to those immersed in the world of -

work as contrasted with the campus social world. Nonethﬁless this tudy
retains age 2¥to define adults. /

—gonr /

“Table 13 -
Adult Stud,e}}t Comparison: 1970, 1975 -

- 1970 197
Students Studied n=1002 32.0% n=2642 58.2%
Mull-Time Male -~ 36.8 . 27.7

~ Part-Time I”gle// 63.2 . - - 72.3
Full-Time Female 27.8 18.5
Part-Time Female 72.2 81.5
Full-Time Total . 34.1 24,0
Part-Time Total 65.9 . 176.0

Table 13 shows that there is an increase of 10% across the board

in the prpportion of part--time adult students, male and female, errolled

" .for 1975.
;o : Table 14
Adult Student Age Comparison: 1970, 1975
1970 1975

. Age Group Male" Female Total Male Female .Total
21~ 5l 50.6% 31.49 b4, 9% 32.7% 33.7% _ 33.1%
25-29 ' 22.9 22.1 22.6 32.6 . 23.3 7 28.9
30-34 11.4 14.4 12.3 ’ 16.1 " 14,2 15.3
.35 and older 15.0 32.1 20.2 18.6 28.9 22.7

Totals 70.0 30.0 100.0 60.0 40.0 100.0

| Table lll. shows a smaller perc({nt’agc in 1975 of young adults in the
age group of 21 to 24 years old, especially’ among" male stgdents.' The
female age distribution remains sim‘il,ar for the two perio_ds under study,

but over all the female share of adult student enrollment at Harrisburg

i£3
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~Area Community College increased by 10% in 1975, a trend cited in the
literature (Gleazer)$ T -

A comparison of Grade Point Average, as' shown in Table 15, reveals
that the a@ult student's academic average in 1975 is clu.stered' more in the
1.50 to 3,0 range with less carrying a cumulative 3.0 or better in 1975
th’an in 1970. "This comparison gives rise to interesting speculation con-
cerndng academic adyis;‘.ng services for adult studer_lts. However, the coms |
parison may be distorted because the 1970.~d‘ata is based on questionnailjes
which may have been returned more by the type of student who carries a

better academic average, whereas 1975 computerized data was available for

el
el

every adult student. e -
_—=""ble 15 P
. i /’/

Aqult Student Grade Potnt Average CompeTison: 1970, 1975
| G.P.A, 1970 1975 / :
0.01-0.49 T 1.5% 0.6% ;
0.50-0.99 ' 0.3 297

1.00-1.49 2.3 IS

1.50-1.99 7.8 12.6

2.00-2.49 9.0 18.3

2.50-2.99 : 2.6

3.00-3.49 . 27.2 19.7

3.50-4.00 ©20.6 17.8

Literature on the community college student suggests that the
adult student does a better job with academic study than does the youngzer
student (Medsker). Cohen suggests that this may be due to a greater sense
of security and more experience in the world of work as contributing to
better academic performance t;y,adult students as measured by G.P.A.

Table 16

Adult Student G.P.A. Achievement: 1975
3 .

Academic Standing Adult Students Students under age 2L
Probation: less than 2.0 19.0% B 2h.9%
G.P.A. 2.0.and better ' 80.4 75.1
G.P.A. 3.0 and better 37.5 27.0 ,
High Honors: 3.5 and better 17.8 . 10. 4 o

o | | . 08
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: '19])‘, with a declmé in business adnunistration transfer enrolhnents

not changed dranotdcally.

96,
rI‘able 6 shows that adult studcnts at Harrisburg Area Conmunity
Collcge in fall term 1975 pOssessed higber grade point averages than tho

“

’youngor students with fewer students' on probatffon and more studcnts with

! cumulative 3.0 and higher

The trend in curriculum selectnon by adult students is simllar to

the“change from transfer to career curricula reported e,arlier in t}:usn study .

A Table 17 shows the increase in business career enrollments between 1970 and

i

a

education and liberal ar'ts transfer ennoilments,yshow tbe decla_ne ref‘lected

5 . 7' X 3

- in the chang,ing ,JOb market ’ P R N
3 . .. . A

AN

Table 17 o ""‘

—. DAUlt Student Currlcular Compamsons 1970 1975 '
© Curriculun L . 1970
Carcer , ' S
Business
Engineerihg Tecbnologies
Allied Health
Police
Other ' =

H

i

B
SO

=3

w1

%

-]
-2
.
o
2

[
=) N oV
L=\ )

" \
o0 oo

Transfer
Business .
Language Arts '
Elementary Fducation
Secondary Education ~
Engineering . ‘ -
Life Sciences \ ’
Math -and Physical Science -
Social Science

-]

AN
ON - =TT OoW W

7
'3
{

/

_
R
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i

-
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Totals . S B
Career ~_ . N " "31.2% RO 50797
* Transfer . e 18.0 - 27.2
Developmerital (1970) I A '
-Liberal Studies (1975) L, ' ' 5.2
- Special/Guest : 116.3° iy 16.7
v P
Table 18 uh@W“ “that the employment status of adult students has

More.of~the a adults are employea part—t me, so

=
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" whose access to services is restricted by work and class schedules and | .

h7

that three-fourths of the aduwlt students ‘m 1975 are working people

whose ayailability for campus activities and colldge participation is

N

constrained by employment commitments. 1975 also shows a slight increase

in the housewlfe/homemaker adult students.

. . + I3 .
¢ o ;

_ Table 18 B
Adult Student E}nployment Status: 1970, 1975~ . . A |
. R o . K ’ .
Status 1970 - 975 .
Employed Full-Time . B5.7% . By R
Employed Part-Time 11.6 - . 16.5 I
Military 1.3 0,7 .
Homemaker 6.7 8.4 .
Full-Time Student 18.0 +16.0
" Part-Time Student 5.7 2.3 . '
Unemployed (1970) 1.4 — ‘ ,
Retired (197“) — 0.9 , |
Other 1.1 0.7 . Lo

Snyder and Blocker's adult student study of 1970 dﬂid not include

A

“adult non-credit students, the subject of the final section of this.

4

chapter.

»

Needs ard Goals. . B

.The Snyder and Bloeyﬁt*'réseargh‘.repopts ‘gathered "student inf‘orma—

tion by mcans of follow-—up questlonnalr'es dlstra.buted to on—czvnpus stu-

dents (1969) and adult students (1970) Subsequen‘*]y, items uoed in these
survey instruments were revised by the resear'ch of‘fiee for use as an Input
Inf‘or-mation Tor'm to be comp,‘l,@ted by students at thfe tlme of imtial enroll—
ment Surrmary :item° concer'ning employmont si:atus ) ethmc 1dent1fic<1t ion, '
educational goalu have already ‘bccn ref;‘errcd to m this study "An addi— - .
H L. < . )

tional item Specxal Needs and Goals w'arr*ants inelur;‘mn here as an indi— BRLI

cation of what expoctatlom studont.) have at the o‘(gtsot of‘ thcir' coIlege oo

. "

~ T ’ g AL
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~ . L Stuﬁents reoponding to the Input Information Form r'epr'esented

‘f Sl ‘about 50% of the full- time student population of fall term 1975 and about
’ oha-—third of ‘the part—-time enrollment. Staff familiar with student atti-
tudeé ét time 9}‘ registration know that part-timers, especially one-course
‘ sgzdéﬁﬁs\, are much 1é(ss eager to take the time to fill out the input sur-
.‘Ivey instrument even though, brief in format. ) T

;All of €he I‘espondeats agreed that their primary need was "to

P

further educa‘clon while malnta.mmg full-time or part-time emploympnt "
When the 1itcrature recommends (Cross) that institutional studies must
. find out what are the complicating demands upon student time anc\i energy
' available for study, it is elear that for students at Harrisburg Area
Comnuriity College the employment work-load is an admitted competition to
study. - Table 19 shows the distribution of Special Needs and Goals for
I‘ull——ti_n\le and part-time students.
More full-time students chose other items as of first importance:
economy of going to col'ege at home, desire to live at horn;e, needing assis-—-
tande with carvee?ecitsion, and the 'need fo;r-~financia1 aid. "Less than 10%
\ of the full-time students expressed concern about social life, need for
placement in"iocal employment, or r"emed'ial. academic help. Desire to
!' plea§e parents and help with persbnal problems received less than 1%
_re.qunse,.alt:hpugh it is pgséible that "desiré to pieéée parents" could
”be a factor in "'living at hamé" as much as‘in the economic factors of
"naintéining employmort" anc'i economizing by "going to college locally."
< "+ Of second and thi:r"d cholce importance to full~time students were -
the nceds to }ive at home, to take advantage of low-cost tuition and ’rﬁ.ai‘n- « |

>

{‘ . ’ ‘ " tain employment while going to college. The need for career counse) 1ng ’

‘ L

was added as important among secdnd choices, and social 1ife wa.s added as -

~ .
- \"\ . -
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¥ - Table 19
) Special Needs and Goals: 1975
Need . Most. Tmportant Need
, Full-Time Part-Time
1. Financial aid for college . 119 10.8% 65 7.2%
2. More social life 84y 7.2 ‘ 61 6.8
3. Save money at locai college 212 '18.2 62 6.9
I, Live at home while at college 18Q\ 15.4 70 7.8
5. College aid in local employment 6.1 36 4.0
6. Maintain employment while in college 2&1 20.7 488 54,2
7. Please parents . 4 0.3 - 2 0.2
8. Need personal help ' 2 0.2 3 0.3
-9. Career/yocational counseling 183 15.7 69 7.0
10. Develqpméntal course. preparation 66 5.7 45 5.0
n=1}65 n=901
Need Second Most Important Need Third Most Important Need
Full-Time " Part-Time Full-Time Part-Time
1. 55" 5.1% 50 6.8%4 7 LT 5.2% 36 6.5%
2. 71 6.6 65 8.9 98 10.8 74 13.4
3. 228" 21.2 121 l6k6 150 16.5 85 15.4
L, 2u4  22.7 145 19.8 167 18.4 109 19.8
5. 66 6.1 43 5.9 80 8.8 33 6.0
6. 214 19.9 134 18.3 209 18.6 63 11.4
7. 8 0.7 Yy 0.6 P! 2.7 12 2.2
8. 5 0.5 12 1.6 9 1.0 14 2.6
9. 143 13. 3 101 213.8 IIOU 11.5 75 13.6
10. 42 3.9 5 7.7 ‘B9 6.5 50 9.1
n=1076 n=731 n=907 n=551

For part-time students the distributipn of Special Needs and Goals
was quite similar to that of full-time students, with an even heavier
emphasis on the prlority of holding a job while going to school. The need
for remedial help through developmental courses and for a more actlve and
satisfying soclal life were of second and third importance to more part;
time students, a}ong with the'economic advantage of living at home and
going to the local college. I% is true at Harrisburg Area Community
College, as the litera£urd'suggests, that students go to thé comnunity

college for the economlc realities of job needs and low costST";:'“ :“‘-;ft»
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. Non-Credit Studehts

) No brevious study of students at Harrisburg Area Community Colleée
has included an analysis of non-credit students. Snyder and Blocker
(1970, p.1f.) refer to over 400 adult students enrolled in one of several
seminars, w&rkshops and institutes during the 1969-1970 academic year.

\ However, since these were by and large E;aining programs designed for
workers in businesses, state goverrment offices, hospitals, engineering
firms, and police agencies, the authors felt their questionnaire did not
apply to students in such non-credit programs.

In 1975, the college department for continuing education, the
Community Resources Institute, reported nearli2000 non-credit students
were enrolled in programs such as the Criminal Justice Training Center,
camunity educat ion programs, and contracted educatiggal activities be-
tween outside agencies and Harrisburg Area Community College. The follow-
ing non-credit® student profile was compiled from compute£ data available
for 1&]5 students enrolled in'non—credit comunity education programs
held between September 1 and December 31, 1975, a period comparable to

the fall term 197% used for the credit- student profile..

5 Table 20 ot
. Non-Credit Student Selected Characteristics: 1975
~ < Age . n % Male Female Single Married Other Black
15-19 years . 62 5.7 22 10 57 3 1 5
20-24 232 21.5 77 153 146 75 9 6
- 2529 240 22.2 94 145 63 159, 17 9
30-34 . 126 11.7 68 57 22 95 8 7
35-39 . 80 7.4 42 36 17 57 b 6
A”g%uy 70 6.5 29 I 9 56 l Y
: g 80 7.4 28 w9 7 - 62 7 2
e — ] "85 7.9 45 39 6 69 8 1
- 47 by 22 2k 3 33 10 2
== 60 and above 57 5.3 31 25 20 27" 8 1
. ~ "no response - — .11 12 5 7 0 it
T e 1079 100.0 069 621 355 ——B8I3.__ 76 -
R — \ | -
: 63
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| \lqable 20 shows that there‘is a high.concentration of young adults
in non-credit programs at Harrisbdrg,Anea Comnunity College. Nearly 60%
of the students ard Wetween 20 and 35 years of age, with one-half of the
women between 20 and 30 years old. Again, nearly one-half of the students
between ages 20 and 39 are single. '
Table 24

" Non-Credit Student Reasons for Attending H.A.C.C.: 1975

Reason First Reason Second Reason Third Reason
New occupation 81 5.9% 30 2.0% 23 2.1%
Present job needs 303 22.0 55 4.3 12 1.1
Promotion in job 12 0.9 63 4.9 U9 4.y
Other knowledge 105 7.6 160 12.5 03 9.3
Paid to attend 3 0.2 5 0.4 \i\g\\\ 0.8
Everyday life . 158 11.5 164 12.9 114 0.3 -
Personal satisfaction 504 36.6 363 28.4 ou8 2
Cultural development . u% 3.0 192 12. 0 122 117‘. .
Recreation 12 9,2 237 18.5 2 24.1 N
Other 43 _ 3.1 9 _ 0.7 86 N ‘
=1376 100.0 1278 ~100.0 1104 100 o

Table 21 shows that there is a strong desire to take 5on—c}ed1t o
courses for personal satisfaction. Another strong motive for some is to
gain increased proficiency for their present igb. Cther choic;s are
clustered about getting help for everyday life, wanting to learn some-
fhing new énd non—job related, and enjoying recreation in the many cou}ses
offered in physicallactivitigs and life-long sports. Cultural enrichment
shows up as & second and third motivation, along with a strong need for y
recreation and broadened knowledge. | N

“Table 22 shows the oﬁbloyment status, as one would expect, Ehatﬁ
three-fourths ofﬂnon-credit studenps are énmloyed full-time. However, !
the age distributionlshows the interesting concentration of teenage full-

+

time students and young adults who are unemployed.

L9




52.

&

Table 22 ~
Non-Credit Student Employment Status: 1975

*  Age Group Totals
55 &

Brployment. 15-19 20-24 25-34 35-4k U5-54 above n/a  n %
Full-Time Job 8 161 252 99 103 55 16 694 75 9
Part-Time Job 7 13 15 11 8 l 3 61 6.7
Housewife 0 « 5 30 13 19 6 1 T4 8.1
Full-Time Student 32 9 0 1 0 5 1 h8 5.3
Unemployed 3 12 8 0 1 2 0 26 2.8
Other 0 2 2 3 0 5 0 12 _1.2

- - : 915* 100.0, 0/ ‘

Table 23 shows the educational experiences of non-credit students
_at Harrisburg Area Community College. One-third are high school graduates;

another third have been to college. But, interestingly, 16% have had -

ey
higher education beyond the college degree. ' 4
~ Table 23

~I Non-Credit Student Educational Experience: 1975
\w&'tion S o
Below high school 22 ) 2.1%
Non—hlgh\\s ool\f'adu\e —— 99 9.3
High school -~ . ~382 - —_ 36.0
Some collsﬁe \\ 253" . T23.9
College degree™ \\ﬁ3" 12.6
More ‘~.-:,‘\. - 271 16.1
: =30 50 100.0

In sumnary, this study .for the first tlme presents data on non-
credit students at Harmsg&(g Area Comnumty College. The youthful charac-

teristic of students is inter sting e,specially as 1t applies to high school

students being introduced to H.AX.C. through non‘-credit courses, as it

bears upon young adult women and gingles taking courses at H.A.C.C., and
y _ '

as it reflects Jjob-related interests, p onal enrichment needs, and unem-

ploymcnt problems of the young ad\lt Non-credit courses can be the fore-

. taste of college credit enro'l Iment for these p\q&e\ lmila.rly, non-credit

A - . \\

Jj
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studentu. For the houscwif‘e, they may beé the fir’g step toward somethmg,
4

»

new. | o .

courses provide 11f‘e-long learning oppor'tunity for post-baecalaureate o }
‘ |

|

|

|
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,  CHAPTER IV. STUDENT FEEDBACK

A : £
N .

3

! ‘Tnis chapter investigates how students feel about student ser-
vices. One cannot propose alterations to student services based solely
upon changes in enrollnnnt trends and in the student body profile. 1If,

" as tPe previous chapter has documented,»one-half of the students are
part-timers, the average age is now 26+, more women are students, adults
are doing better acadenﬁcally, most of the students work; more are en-
rolled in careef curricula than in transfer programs, non-credit courses
fprobide'a'new student pool;tgowxdo these students respand to student
services as currently ofSEred? I, »

An evaluative study of student services was undertaken b& the
res%arch office in 1972 just at the time when the enrollment trend at
Harrisburg Area Commaunity College began to change. This chapter will

rev1ew how students felt then about student serv1ces will sumaxize

‘ student surveys\currentiy in use, and will conclude with findings of -

al group -process conducted directly with students.

‘ |
\ .
‘‘‘‘‘ . <
| \\\i
t
‘
[Y : »
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istrators, and student services staff.
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oftidentifiablectroups at Harrisburg Area Community College of the various
student service functions on thelcriteria of importance, quality of ser-
vice, and the extent of use." -(p.l) The factor of use was egonsidered
important since "there are no firm critéria for evaluating any one service
or all of them." To count admissions, scholarships, loans, graduat ion

certifications, jobs, or other~redords of services may only indicate how

_ many students were processed rather than how many students received good

b 2o

services. If those who use the services regard them as important and
vell performed, this 1s more positive than’op%nioné-registered by non-
users. Such agreement as existed between user’groups could at 1ea§t be
considered facé validity. Among the users, the student response rate :
was only 45%, less than for other studies conducted by khe're§Eargh off}¢e
and due probably to the difficulty and length of the survey instrument.

However, 85% oI*'the’ profes31ona1 staif responded. "It is apparent that -

J— &
4,
* T A

many people had opinions abbut siudent snrv1cés and were Bager to express )

them." (p.h) . ) — e L
The student services ogtlined in the 1972 study were VQmissions /,T\\\\«

and recorgs, guidance and counseiing, job placement and financial aid,

student activities, and administrative services.‘ "on the whole, students

and faculty were generally satisfied with the services being provided."

(p.l43) Athough ratlngs viere generally on the positive side of scales.

ranging from ”not inportaht" to "very important" and from "poor perfbrmanqy"

to "exccllent performance," there werc notable issuecs raised by the find- ~

ings of this study. Basically these areas‘needing 1mprovéhent dealt with

academic advising, career resources and job p}gcemént,‘availability of

services, student activities, and administrative expectations.
- . ‘~ ‘

-
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Academic advising is a service offered continually to each student

from the first application inguiry, admissions interview, and registration
conference through to graduation certificatien. Students meet with a suc-

-

cession of admissions couns€lors, pr'ogr‘/ajﬁ/coordinator's, faculty advisors,
classroom instructors for th‘e variety of academic consultations involved™
with class schedules, curriculum chanées, degree requirements, challenge
exams, grade appeals. Although students ard staff were generally quite
satisfied with admissions and records, guidance and ~ounseling services,
there was less satisfaction with some specific services involved with
academic advising.’ | ' g

Criticism c%ntered in course placement énd the accompanying inter--

pretation of academic cecords and placement test scores. Students were

displeased with being placed, at times without their consent, into dewe-

lopmental courses which they did not feel were valuable. Faculty and
ag;xninistrators, on the other hand, felt that review of ‘academic records
v;as poor at the point ¢” academic advising. 'I"hey heped for more @3-//
geneous teaching sections és alscr'ee.ning process for the academically
heterogeneocus student body. Student services staff found that records
were unavailable when needed by advisors dys to lags-in national test
dates, high school transcript mailings, untes/’c‘ed';ault students, and'
late application and reglstration déadlines’;/ Student s suggested longer
registration .h’ours for advising appointment§ and more fa{;:hlty of fice
hours during registration per;i:)ds. Faculty v;anted rigld adherence to
cut-off scores f%r cou\rse‘placement and required developmental prerequi-
sites for cor%é skill courses. Y .’
Both students and faculty felt good about the way in which the

advisor role generally was filled by faculty. Advisors were knowledgeable

69 & g
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-

about the curriculum of their teaching discipline, about the course

selections and Scheduling within their own curriculum. Students felt

/

they‘had a friend for advice and for referral. Most faculty members

‘felténute competent to advise transfer and career students within the

curricula of their teaching responsibility. About one—thi§d felt skilled
in vocational counseling; very few felt able to do placemént counseling
even in their own curriculum. Two-thirds of the faculty felt able to
”handle counseling of students with personal problems, but only one~third
of 'the administration was positive about faculty performance in personal
counseling. Students generally agreed with the faculty view of their
advisor role. Howevef, it is important-to note that the. faculty did not
feel ?omfortable in academic‘ggyéiigg;gpieh’igvolved courses arx cur%i—

. P ,
culajoutside their own program area, even in their own divisional areas.
An advisor's limitation in dealing comfortably with other curricula is
serigus, given the academic uncertainty, curriculum changes, and éareer
indecision of many of their advisees. The need is evident for stgdent'
services staff to provide leadership in developing interdisciplinary
advising teams, dareer guidance information for faculty, and academic
placénent skills. Everyone supported the faculty role in academic °
advising within one's own territory, but a‘critical deflclency was

clear In the lack of confidence advisors felt and studehts sensed in

extended career, placement and vocatigﬁal services,

An e sion of the acade /career advisor issue was criticism
\
{

of career coungeling resources and job placement facilities. Stu&cnt,

N .
faculty, and especially student services staff dissatisfaction centered
' ™~

v

on the lack of cireer guidance, vocational resources and job opportunity

IS

iﬂformation. Stydents and staff wanted a centralized job placcment

70
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office. Faculty wanted job interviews cent;alizcd in an efficient opera-
tion of job solicitation, personnel interviews, and followjgp placement
studies. As noted ébgve, the faculty felt cgmpetent wggﬁﬂand endo&ed
career advising within the area of tggir”ggéyacademic, curriculum, and
program chpertise.,SA However, fagplty ;;aAédministrators did not feel com-
petent outside their field and didﬂnog/wantEto éubstitute for professional

, career exploration, and vocational

-

fff?f;;Ehﬁxnadmanisf?atlon had been reluctant to centralize job place-

nent objectiveu/lest division faculty lose direct contact with and sensi-
tivity to thé/rea} world of work into which their career graduates would
move. Placement gctivity, alIng with college transfer responsibility,
belonged primarily with the divisions. In 1973, student services staff
succeeded, with help from Vocational Education Act funding sources, in
establishing a modest’centralized Placement /Career Resources Center, heavy |
on career counseling activity and light on job placement coordination.
Another focus of" criticism revealed by the 1972 study was the
availability of staff and services. Students nééded extended registra-
tion hours, especially evening hours for completion of registration
procedures and SSSiness of fice transactions. Students found advisor
appointuent schedules filled and-Tio staff avallable at times other than
regdlar institutional office hours during the day. The traditional sche-
dule of facult&coffice hours wqf‘a problem fo; students who found need
f;; services to bg available_at non-traditional times. It is interesting

to note that studcgp services was criticized for.inflexible /}aculty access

as though student services staff and counscling personnel ;@uld provide

-’ - \

N
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the needed and expected flexibility. Since 1973, student personnel staff
have extended total services from 8:00 a.m. to 8:00 p.m. daily, but faculpy ‘
schedules rcmain substantially unchanged. '
Another aspect of the issue of availability is the question asked
by students as to what is'available and where 1s 1t located.  The decen;
tralized location of student services at Harrisburg Area Community.College
provides for acadeﬁic advising in faculty offices spread all over camp@é,
counselors located in the faculcy suites of aeedemic divisions, counseJor
specialists found in the areas of admission and records activity, in fhe
library where career resources are located, and in the college center
counseling offices. Students and s@aff‘a;ike focused on the need.for
more effective tommunication of Qhat students services are available, and
where, and when. Sﬁudent‘handbooks; college catalogues, student news- .

paper, and new student orientation were suggested communication tools

to let everyone know how to get help in the decentralized mix of student .

g ~ . . <

services available.

.- 77 Student activities were not found to Ve as important as the other
student SePViceg'gE‘admlSSiOuS and records, guidance and COunsel;né, job
placement and financial aid. These generally were consigered in a rangle
of importance of 70% ta 90% by studenm ard staff respordents. Student

- activities, however, dropped to a range of 50% to 70% in importance, and
w social and athletic activities had a range of importance of only 30% to 50%
for the administration. Activitles at Harr;sburg Area Community College had
been concidered from its founding as co-curricular cducat10na1 expcriences
for student growth and developmcnt. But that was before 1972 at a time
when many &outh"wcre fuI!Efime students and looking for sociél and in- ’
teresting things to do part—t;me. Now, many students held jobs, both

. [
' A &

el o 72




‘ on cé-mpgs and of {* campt,{s, an activity in itself! Their interest in social ‘

- »~/aéﬁi;/i‘ti¢s was low, as measured bs'/, sttl,ldent use af only 30%. In"cer'est in ‘
Iss.ues and «community service was highér'? but interest in stu&ént govern- J

ment and, leadership activitiéé pas lower.' Quriously, student interest in - ‘
intramural sports was low in 1972,&’but interest of current students, as.

noted later in this chapter, is high. This shift may be a phenomenonljpf‘

an expanded intramural program in recent years developifiz from increased

R

-

student interest in physical activities.

—

|
« k final issue in the 1972 study was administrative expectatiorfs. i
Students had expressed nee<‘i for improved academic-career and vocational-:
placement services, ang thi; is what the student services staff. wanfed
to do. However, s::afi‘ felt that admi;njs’cr'ation valued most hi;,hly the
academic-transfer ;;)unselmg roles of faculty advisors and counselors.
Moreover, staflf felt that student services administrat}on valuad personal
- ) adj Js;:ment couns,_elj:ng quite highly. . But counselors felt that personal ‘
counseling was not the prMy s'er'vice needed by students nor thé major
fq‘le wanted by staff. Career, vocational, job placement needs 'were felt
to be the priority now for the developmen’p of student ser,vices.\ Since
1973, sttlldent services administration has worked with staff to reallocate

resources in this direction, 4s noted ab'ove.wi'th the initial development

of a Placement/Cafeer’ Resources Center.

‘ e
“Student Surveys ,
f/ Following thc'e‘Selectiv»:‘e Service changes 6f‘ spring 1972, the Agnes
flood of June i972, and the ﬁational economic impact on higher education =
enrollments for fall of 1973, the college began to examine the part-time -

student potential for reversal of the enrollment decline at Harrisburg Arca

-

b
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“ Commun{ty: College. Student services stéff had been uocal in criticizing
~ * fraditional night ?chedules 01; course of’ferirgs as inadequate to meet

" ® ‘w" the needs of»evem.ng stuéents”fmof_sel«e‘ctiuty in options, flexn.biln.ty in
d/,,‘ - " schedulino, and necessities in meet ing curricular and graduation pequire- .

e

x

L

. ments.-~ Encouragement vas also voiced by counselors to introduce an

- Z
/”;(;anded Saturday schedule of morning and afternoon course offerings in

a wlde variety of academic disciplines on the introductory le\}el to re-

pléce the traditional safe schedule of about five no~risk ‘Satur*day~

morning sections. By fall term 1975, twenty-two Satum}ay morning and

aﬁ:er'noon course options were sched&ed for students.

-% . In fall 1974, a study comnlttee was formed by the college adminis-
v.tra’c‘ion‘with‘ faculty consent and pa.f'ticlpation. This committee of twelve,
‘ including ;six student services staff, requested'the office af the Vice-

" President for Educational Services to survey the evening students to
2 i ' -

’ ,'d’et‘émﬁnq their special needs for services. Of particular relevance to

o this study is the question of need for. student services expressed by

“students in the three administrations of this survey. Table 24 is a com- )

posite of evening student responses. )
— - TThe first form of the college survey in-fall 1974 focused upon
special college services "desired" by the pa}'t—time student, more thanf
ore-half of whom cxpressed need for academic/career counseling. " One~

4 ' /;,‘_/4/
third felt need for assistance with college transfer, preSumably both
into and out of Harrisburg Area” Community College. Close to 20% of Lhe
N . N 5 ’ K * X
students surveyed expresscd nee_d for personal counseling, financial aid,

and veterans services. Less than 10% expressed need for help in job |

r

placcment , and less than 5% in tutoring Howevef this sur'vey Was, not

Y

helpful to determine 1if part—tﬁnc students, particular'ly evening students,

v

' 74 .
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veyed "desired" these counseling-oriented set®ices.

63

needed access to these services as offered other than during the daytime

college office hours. It merely indicated that the evening students sur-

-
%

For spring 1975, the questionnaire was edited to ask what services
:ére not" meeting the needs of %he evening students surveyed.\ It also
aéded certain administrative services available to studehts, e.g., book-
store, adequacy of security, business office, cafeteria, admissions ard

records. Interestingly, with the larger listing of services and the nega-

tive cast to the question, percentages of expressed needs for counseling-

-

vy -

type services were nqticeably reduced. Bookstore and business office
hours received the largest éxpression of needs not being met.‘ Academig/
career counseling was the student services area identified by the largest
number as not meeting student néeds. Pezsonal and transfer counseling,
Job placement, admissions and records office hours were aiso noted as
areas in need of improvement .

In the fall term 1975, the survey posed the question both waysrto
a sumpling of adult evening students. It asked what services "are" and
"are not meeting your needs as a student." Negative feedback on student
services expressed most dissatisfaction with academic/career counéelinga
.college transfer assistanee, and reéistration hours. Administrative ser-
vices'criticized were agqin the bookstore and business office Hours, with
added concern about campus security, i.e., "Do you feel safe on1campﬁs at
night?" However, a greater percentage of students expressed dissatisfac-
tion with the way their needgfwere'beingrnet in admiséions, records and

registration office hours ; bookstore and business of fice hours; and

equally as satisfied with campus security, as those who wére‘not. More- ,

‘over, students felt more positively toward personal counseling and veterans

. 76
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seIXices in meeting their needs. They were less positive about the
limited food. services available to part-time studénts at night and with
Job.placement , vocational and transfer counseling services.

’I:he student services staff, beginning with feedback from the
first of these surveys, had ext'endcd the cox:mseljng services clustered
around the Admissions and Records Office into the evening hours., Transfer
services, financial aid staff, counselors from each of the academic divi-
sions, registration facilities, veterans affairs officers, and career/
vocational services were scheduled regularly on weekdays until 8:%0 p.m,
These developments hopefully had bearing upon the positive feedback from
students in the subseaquent swwveys.

The survey instrument for evening students‘in fall term 1975 was
reused for this study 'witb’ a sample of day students to determine what '
differences in feedback would be e\gdent. Usable surveys were returned

-2

by 238 students representing a mix of 85% f‘all—time'students, half and

half career and transfer students, and about 65:35 male to female.

Table 25 compares the responses of daytime students,' mostly full-time,

"with those of evening part-time students.

7

. >
Day students were most critical of job placement assistance and

college transfer counseling, followed by academic/career, f‘inaqcial aid,

and personal counseling services. Overall, more day students were satis—

fied with counséling services than unsatisfied, except in those eriticized
areas of plac‘ement and transfer services. The greatest nwnbe;*s were satisj-
fied with academic/career, personal,;transfer, and financial aid counseling
and with tutorial services.

Evening studchts, on the other hand, were more d.fssatisfied witfu

academic/career counseling, financial aid services, and vocational

V'
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counseling than were day students. Agaln, more evening students were
satisfied with services than dissatisfied, except in t%e areas of atademic/
: career, college-transfer, and job placement counseling. With evening stu-
dents, more expressed satisfaction with veterans counseling, in addition
to academic/career, personal, and financial aid counseling. .

Table 25 '

T Day/Evening Student Survey Camparison: 1975

Question: Which, if any, of the following college services ARE/ are NOT
meeting your needs as a student?

Day Student Evening Student
n=220 n=161 -
Counseling Services: ) "ARE" "are NOT" "ARE" ‘"“are NOT"
Academic/career counseling 27.7%4  15.9% 23.0¢4  26.1%
Personal counseling 23.2 10.5 "19.3 11.2
Financial aid counseling 15.5 11.8 16.8 15.5
Job placement assistance 6.4 20.9 6.8 9.3
Veterans counseling 6.4 3.2 18.6 hu,
Tutoring services ¢ 15.8 8.6 11.2 6.2
Colleze transfer counseling 15.9 19.1 9.9 16.2
Vocational counseling; 7.3 5.0 10.6 9.9
Administrative Services:
Bookstore hours 37.7 11.8 31.1 23.6
Campus security 17.7 12.7 2.4 . 1b.9
Business office hours 26.8 3.6 18.0 10.6
Food services 26.8 15.0 13.6 13.7
Admissions office hours 32.7 3.2 23.6 13.7
Records (grades, transcrip“s) 29.1 5.9 21.7 6.8 ’
Registration hours 33.6 5.0 26.1 18.0

Question: Have you éctively sought help from those service areas which
are NOT meeting your needs?

' -

. Day Student Evening Student
Yes " 80 36.10% 69 5i2.9%
No 64 29.1 46 _28.6
. Were your needs nct met because...
Service only avaflable at o,
inconvenient time? 28 . 12.7% 48 29.8%

Help given did not meet
your needs? 50 22.7 30 18.6




66

Among students Aissatisfied w;th senvices they sought, more
evening étudenps clted that services were not available at times con-
venient to them, end more day students felt that the help given did not
meet their needs.

Students surveyeé expressed more satisfaction than dissatisfac-
tion with administrative. services. Night students, as expected, wene'

more critical concerning the hours when services were available to them.

More students were critical of food services.s But overall, & quite posi- .

tive evaluation of services was received. Selgas and Blocker (p.1u5'
suggest that satisfaction by users "places services in an even more posi-
tive light."

Finally, the survey of fall teru ;915 included an inquiry into
student activities interest. Snyder and Block-r (1969, p.16), finding
that part-time students were involved very little with student activi
ties, offered such explanatlons as disinterest, lack of time, failure of
college to provide act1v1ties of interest arnd value to part-timers. "The
educatlonal value of co-curricular activities suggests that more effort .
nﬁght be directed to discovering the needs of part-time students whicb
may be met by college actlvities " ' -‘~

Table 26 shows the change in student activitles interest betwein
1969 and 1975. deay, there is increased 1nterest in intramuf”is, but
~ less interest on the part of full-time students in social.activities.
Evening ‘students in 1975 generally show a bit mere interest in student
activities, But this comparison may be‘distorted by the 1969 stuay of
part-time students including evening and day students as we11 Notable -

is the lack of intereut generally among.the respondents abouL student &

-
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activities. _Except, for intramurals and student clubs, not even 10% of -
the students surveyed in 1975 express an interest in various student
activities., Several respondents wrote on their questionnaire, "No fime"
and "No interest" about the whole inquiry. Oniy 404 of the day students
and 30% of the evening students checked any item at all.

Regardless of the educational value of activities as co~-curricular
expériences, the fact that most Harrisburg Area Community Céllege students
are working people would indicate that there is no time for extra-curricular
activities and consequently little interest.

Table 26 )

Student Activities Interest: 1969, 1975

1969 1975
Activity Full-Time Part-Time Day Student Evening Student
- n=757 n=267 n=238 * n=161
n/a—136 © n/a=172 .
Student clubs 24 .4y 5.6% 16.7% 9.3%
anxd organizations .
Fraternities and 1.1 7.1 7.7 by
sororities
Intramural athletics 19.6 5.2 30.0 9.3
Volunteer service’ 10.6 4,1 4,6 8.7
groups
© Student publications 7.9 2.2 5.0 5.6
Faculty-student 7.3"% 3.4 530 6.8
© committees o > f
Student government - 3.7 1.1 5.5 1.9
Dramatics 2'? 1.9 5.0 h.6 ’
Other 3. 1.1 3.2 5.1

¢ B\Y

Nominal G;oup Process i
The nominal group process is a techniq%e for gatheringﬁang eyéluat1
ing data from a group of those invglyéd in a matter under invésfigatioﬁ.
It is “é étrbctured'group meeting which seeks tooprovide‘an ordérly broée—
dure for obtaining‘gualitative inforﬂution from target groups who are most
&iqgely associated with a problem arca." (van de Ven and Delbert ~-1972, |

p. 338) The proce s depends on the initlal and individual contribution
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. problems involving convenience to students, such as office hours, text
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of items for discussion from the personal experience of each group membel
exploring the problem. Moreover, the.process provides for group discus-
sion,'consensus and evaluation through which critical issues are identi- '
fied, clarified, given priopity and a measure of commitment to consequent
problem-solving on the part of participants.

For this study, 139 students met with the author in six small
groups of mostly full-time day students, male and female, aged 18 to L5,
Four groups of part-time evening students were met, representing full-time
emplqyed adults, male and female. %he nominal group process was used in
each instance with each group in order to sustain a similar structure for
input by students concerning problems they encounter at Hafrisburg Area
Comunity Cellege. In this procedure, no survey instrument was used, nor
sunnéry of topics to be discussed was suggested. Rather, each student was

asked to list individually on paper those problems which he/she faced.

Each student then contributed in turn an item from his/her list to com-

pile a grohp inventory of problems. Fach individual then chose from the .

gro.p list those items of greatest importance. These rankings were then
recorded for the group and a group consensus emerged. Finally, from these

most important problems, a priority order was established, again first by

individual commitment and then summarized as a total group concern.

Over 75 separate problems were identified by day students and
oVef 40 By eveningestudents.‘ Problem areas in which a number of similar
concerns were bldstercd inéludcd instrugtional issues of poor teaching,

limited course'échedu]ing, Eurricu}um requirements; counseling services; -

_ prices, child care, housing ;ists;ﬁconmunication of information in order

-
~
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for students to know what is where; transportation problems; facilities;
student activities; fina}lcial problems, registration hassles; and personal
problems such as conflict with parents, family, and job, no quiet place
to study, and lack of self-discipline to study in midst of distractions.

Table 27 shows the most -Important student needs, to state the
issue positively, or problen areas, when viewed negatively. The priority
given to the issues as rated by each group is oalso shown on a first to |
fifth choice. ‘ . ‘

Table é7_ | ' 1
Problem Priorities of Nominal Group Process: 1975

Problem Area Day Student Group Evening Group

N

; _ Counseling services
Quality of 1nstructlon
Commnication -
: Curriculun requirements
BN Class schedules 1
L Student activities 3
N Bookstore 5
.. Library 5 4
“w Traffic and parking 5
Child care ‘ 2 .
Student government 3
Registration . 3
Grades “ 2
Student/pdrent problems ~ 2
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</ The I‘ollowmgr outline reviews the specific needs ex _gpessed by both
, day and evemng students doncerning the-problem areas of greatest priority,
i.e., counseling services ,» quality of in&nuction, communication, curri—

, culum requirements, and ¢lass schedules. 'Pax\'thular problems expresseq

Y Y N ~

by evening student,s are 1dent1ficd separately. \-\

» ’ . |
Counseling, /S%viccs
more academic help concerning teaching met s and requirc— }
- \ ments of various instructor's .
; ' better guidance on curriculum choiccs especiall\sk outside” of
i . .advisor's djscipllne '
' emphasis on Human Development courses . ,‘ \ «

- | ‘ 82 ‘ ‘ . . “ ( \\
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Counseling ‘Services (contzinucd )
fewer advisces per advisor
more seérvices to disadvantaged students
3 : more information given at ogientation of new students
. - more information on transfer institutions and assistance
’ with transfer applications ‘
more job placement assistance and information about Jobs
~ some rigid counselors need to listen better
more help with career choices
- tod many mistakes made with registration advice
Evening student needs: . ‘
professional counselors for evening hours rather than aides
more financial aid persomnel '
- advisor office hours fcr evening students

A

. Quality of Instruction
\ . reduce hassle over attendance
eliminate excessive assignments related to higher grades
better help in tutoring -clinics
improve,poor teaching as identified by student evailuations
*® better instructional methods . ,
‘ \ better organization of course outlinesand follow them
- ™ ' eliminate unfair grading practices
: - standardize assignments between different sections df
. same course .
repair broken instructional equipment C
textbooks cost too much; some are not uged in course
* too much emphasis on grades
improve teacher attitudes about students, make-up work,
schedules - ’ .
. ® ‘Evening student needsy”
’ meet -course objectives
eliminate poor teaching; evaluate part-time faculty .
- reduce excessive assignments; too much writfen work
' instructors are unavailable - . .
stimulating instruction to inspire s‘cud;n@ motivation’

]

v - " Comunication e .
A better information about student activities, Student
- Goverrmment Association :
improve communication with cofmunity so students and |
families know about Harrisburg Area Community College
dialogue between students, faculty; and’ administration;
open up the administration .
tel]ystudents what is where, rules and regulations, how
G&.A. 3§ calculated, ~ o
involve college in community problems
Evening student needs: , . -
must have notice about cancelled classes ‘
invite part-time students to campus activities .

[ ] - .
. s
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Curriculum Requirements
increase flexible altcrnatives for career students
eliminate changing requirements affecting students
already enrolled °

better advising about requirements

Evening student needs:
eliminate unnecessary requirements
help the student who does not want a degree

Class Schedules
. © problems with course sequence for career students
more sections of general electives
better sumer school schedules
more advanced courses at off-campus cehters
Evening student needs:
increase flexibility of evening schedule
limited sections are scheduled for inconvenient tﬁnes
more choices .
eliminate changes in schedule oncé published
increase developmental course offerings.
consider work hours ‘and dinner schedules when scheduling
evening courses

A nujor Issue revealed through the nomindl group proceds is the

overriding concern of both day and evening students regarding academic e

problers, especially if scheduling and curricular matters are included

_ with instruction. Even after extended discussion concerning the indirect

sy

.

relationship of’ student services to academig services and the student
services responsibility to deal with personal needs and non-c¢lassroom

matters affectin% students, nonetheless issues b: convenience, transpor-
- % ¢ ~

- .
* fation, facilities, activities, and personal affairs did not rank high

)

among the most important needs. When students were questioned as to why
they continued toe emphasize academic problems when discrssing;student
services, they insisted that instructional issues are of primary impor-
tance to them as students. Problems.cf\ oor instruction, unfair grades,
unavailable courses, schedule changes, ’ \ibuch work curriculum rigidity,

structors affect“their acsgss as students, often delay_
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courses, put increased pressure upon them as students. They hold student
services responsible for their academic needs because they first met with

Rl

a counselor in the initial registration interview, facuIty advisors are a

part of student services, which also controls registration, distributes

the schcdule booklets keeps academic records, has less self—interest to

protect in the classroom, and listens better to student needs. Even when.

pressed to discuss specifi¢ student services, student complaints about
counseling centered on nodr academic advising rather than professiona‘
counseling, problemsrw1tb academic. transfer,yinsufficient guidance for
curriculum transfer and course selection out:§de advisor's field, need
for more candid information on instructor's fethods und course content
when engeged in registration interview, extended developmental opoortuni-
ties. A central problem in communication was *he need for efficient
notice to students-conoerning cancelled classes, changing requireents, -

and academic rules and regulations for such matters as grade appeal and

QJP.A. computations.

Group discussion with the evening student groups revealed a

”st%ong feeling that scheduling patterns a major concern, were geared

more to the needs of the college than to the needs of the part time
student . Institutional rigidity, restricted office.hours concern for
staff convenience, career curriculum altenations and insensitivity to
work loads, work hours, and wprk demands were keenly felt and expressed
by the students "Lack of counéeling services for part—tlme students at
night was another area of strong consensus, along with limited registra—
tion, . Qusihess office, bookstore and 1ibrary hours, Class cancelldtions

o

and excessive acadcmic assignments were kcenly felt frustrations 3

-~




JPr'oblem—sol‘vn,ng suggestions were contributed to the dlscuss1on to put

studen,t agreed that he/she‘ felt pressed not only to list ideas but to

A ‘ ~ 73

As cited in the literature (Schmitt, Shoulders), par't-time eve—
ning students at Harrisburg Area Communit\y College did not want specia.l
attention nor activities, only equal access to the serviees necessary to
t‘heir bas:;c needs as students. Part-time day students were the most reluc-
tant to tite problems which they faced. Since daytime services were avail—
able to them and they only came to campus for classes and had no time for
distractions, they quite uniformly expressed thelr satisfaction.
’ Finally, strongest criticism by the representative studert £roups
intemewed was expressed over institutional or interna.l bar'r'iers within
the college structure affecting the success and satisfaction of students.
Barriers externdl to Harrisburg Area Community College, bnt personal to ,
the studen, were listed initially but, after discussion; not highly
ranked, e.g., public transportation, baby—sitting, soeial conflicts, gas
prices, car pool, home problems, parent hassles.

Many students expressed concern that their feelings appcared to

be" rather negative anc wished to reglster positive ccacerms as well,

"the negative-sounding problems in perspective.

Very strong 'approvayl of "the neminal group process was voiced as
a structured group dynainic z:eseareh input, and personal contribution on

their own behalf and as representatives of students as a whole Each

) evaluate pcrsona.l as we11 as group ideas and to make comnitments to the

jmpor'tance of the problems explored. Further, the students vclunteered
their appreciation that a college administrator came to them ta inquj_re X
how they felt, what problems they faced, what they thought studento need

They wondered aloud whether he could neally do anything about 1t

. g




CHAPTER V. STAFF ORGANIZATION AND INFUT

‘ The question remains what ‘to do about the change in student
/' profile and the critique voiced in’ student feedback. It is one, thing, 5
and certainly the easier move, to tidy up the Operational inefficien- ’ Y
cies and miscues that create problems and f‘rustrations for students.

. orfice hours and staff availability can be readily adjusted ‘to the time
schedule néeds of the mcreased par’t»t:une student body. Inaccurate
academic advis:mg, inadequate carser infor’mtion and transfer ass1stance
limited finan01al aid personnel registration and records confusion can
be cor'rected by more and better attention to detail ard delivery of‘ | o J
student services But a student body grown older with more women R ‘ 1
increasingly career com'nltted having Job ladder motivatlon little

activ1ty interest has raised serlous questions about the quality ¢f

instruction, \effective counseling senvices, open con;nunication, an‘d . .

T‘X

curr'iculum rigidity Can such ins'citutional and - mtemal barriers to .

] meeting student needs be broken down,»altered or hurdled by student
services to improve chances for the success and satis‘faction of‘ students"
It is clear f‘rom dlscussion with students that they. see student,acrvices

' as responsible for and integrated with the total educational experience

in which they are involved Such is the phllosophy of student services )

-~ e

A at Harrisburg Area Coxmmmity ggllege rI’his chapter inquires whether its

organization delivers on such promise R . . Lo !
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‘ Tri-Level Concept ‘
Blocker, Plummer and Richardson (1968, p.131) view thé® community
college as a social synthesls between onithe onc hand, the traditional
concepts of highcr education for the intcllectually clite and acadcmlcally

gifted and on thc other the cormumty‘.s needs for open postsccondary A
(4
educational opportunity for all citizens, post high school youth and

v

adult. "The ] prlmary problem faced by the comprehens1ve co;glunlty college

is the challenglng of students to grow to the limits of their abllitles."
The comnun;‘fty college e'ncourages the'non-cdllege prepared 'economically )

restricted, low achievers, poorly motlvated to attempt college studies
suited to thelr interests and skills., In contrast to the academic tradi-

tion of weeding out the failures, the comnunit& coldepe structures for

student success not only uith instructional alternatives but also with a
: ; PO £ v ’ .

heavy commitment to student services,. supportive to the wide range of

student nceds. CoN ’,,, \ ) . .

¥

"The argument tpat g}éﬁ e 1s more nnpor*t:an’r in the two—year
coliege than in othér¥ jtutlons of higher education has
been substantiated by t-?;e heterogencity of the student body,
the varue’cy-agdbcémﬂexit? of decisions which students must

make, and thé¥rneed for:ncn-academic services which. support TR
and give ‘purpose ‘co the efforts of students." (p 237) i
- { (

- To support the level of i}nportance advocated the authors recomhend that \

»

'y

the costs for effective pre{,ram (stugent personnel services) should be

~ s -

from 15 to 20 perccnt of the annual operatmg budget of the college " (p. 2’47)
&
o ' Dr Clyde E. Blockcr a collaborat ing author of, the above text

and founding prcsidcnt of Harrisburg Arce Communi.ty College established

I‘rom the beginning a, strong commitment 'to studcnt pcrsonnel services. As

. early as May 1966, an ad hoc¢ comittee of Lhe college had studied and

,

-

*
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\ ~ rafted A Proposal for Student Persomnel Services at Harrisburp Area .
9
Community Collepe, with Dr. Richard C. Richardson, Jr., serving as

~ consultant. . L3
The philosophy of this proposal affirmed that educational develop-
ment occurs "from'the composite of those experiences which occﬁr within
an indi%idual whether those experiences be curricular or eera—curricuiar,d
' .'Tormal or informol} with professional orLgeer—grSap persons." (p.l)l
B »Contributingrto that composite are not only the lassroom/laporegory 'v
experiences but also oﬁosé services organized and provided by eollege per-
sonnel Qo.assist a student "to grow educationally in the various’dhnen—
sions which he may choose" and "to increase his %elf—understaﬁding and 1
self—realizat%on." Eight such services were listed (p.2): assistance iIn

<

defining educational and vocational objectives. curriculum gﬁidance,
economic as$istance guidance in utilization of cq}lege resource , assizi
tance in- enterlng the work force at an appropriate level, aid in dealing
“with personal problems skill development for effeﬁ%ive participation in
the }arge ccmmunity, development of,good physical and mental health.
"A comprehensive commuhity college needs comprehensive student services."
Stodenﬁ services were organized at Harrisburg Area Community
- College on ebtri—level coneept ootiined.in the 1966 proposal and subse-
quent 1y given'extchsive;oirculat?bn in the literature (Richardson and
Blocker, 1968- ﬁichardson .élocker, Bender, 1972). It proposed to link
instructional staff end student personncl staff into a coordinated rather
than compctitlve program of oCTViCCo, where facuI%y dnstructors and coun-

¢ selor specialists would .be intcrdependent in offering several 1eve1s of

services to studonts” The firsL level reclated to gpneral cducation

a
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guldance and acadanic advisinpto be accomplished by faculty members
assigned to studcnt\advisees enrolled in curriculum of the faculty mom-
vber's expertise. In addition, advisors for student activities Were .
drawn from this first level of direct relationship of faculty with
students. ;

The second level of student services eonsisted of professional
counselors‘who were alsg experienced instructors. These division coun-
selors sefved as part-time instructors, generally 40% of their work-load,
and part-time counselors, the larger 60% assignment. As instructors they
bridged the professiordl gulf betwéen faculﬁy and counselors and'as coun-
éelors they were direct resources for guidance of faculty in their academic
advising rele. In addition, by‘ccunselor training, they were skilled in
vocational and career guidance, transfer information, and in perscnal
counseling with the emotional needs Jf students in their particular divi-
sion. As coun§elors assigned to faculty office spaces decentralized
throughout thé’campus, division counselors were immediately accessible to
students near the classrooms and in the hallways of the academic division
areas. . -

The third level of services involved a corps of specialists whose
specific training a;d experience organized the centralized services of
admissions, r'ec?rds, placement, financial aid, veterans affairs, transfer
articulation, diagnostic testing, and psychological therapy and/or referral.
These third level services were not necessarily éentralized in one ged—
gfaphiéal bffice setting. Rather, the services were centercd .in the
specialists who were the referral resourcés serving the total college
\\.cannuniQy.witb the expertise necessary to inform and serve other staff -§\\\\\\

@ .
5

/ ‘ ‘ .
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who' conveyed the information to students. They also were able to serve

‘directly students who needed that degree of skill in working out their

problems.

\
"Decentralization of student personnel services represehils an, .
attempt to integrate student personnel staff more thoroughly

into the norml operation of the institution and to strengthen
their relationship to faculty and students throush the medium
of physical proximity." (Richardson, Blocker, Bender, p.107) \

In 1966, the Harrisburg Area Community College proposal included

the f6llowing caution at the end of the description of the tri-level con-
cept of student services (p.3). ' J

-

"Overlaying all three levels of student services must be a
pervasive ard well-directed system of referral that ensures -— :
the movement of students to the appropriate individual who
-~ sCan best providé the services required.* It is this system . -
\ of referral that most frequently breaks down in the tradi- .
tional organizational pattern for student services." ‘ \

Current student feedback gathered for this study has suggested
Ehat the referral chéih'ﬁay be a rroblem nonetheless since poor facul§y|

advigors aren't using division counselors to improve their service to

1

—

stud ‘ts, and faulty communication indicates that the decentralization /
~isn £ clear as té who is where with what help. ’
‘ Student services have been organized since the outset on -his fri—
level concept. Howeve;, corruptions of th@ original design can be noted

at each level; notably faculty advisee load, division counselor resources,

o

’ AN -
specialist isolation, and, in addition, administrative supervision. The

‘i

% A » . N
ideal implementation at the first level pl@ces the faculty advisors in

direct relationship with the students of, their academic division. Division

-

counseldrs meet with each new student appliegnt to that division in order >

to outline a curricular program chosen by and approprlate tﬁﬁthc skill o

2 PR . ‘. I 4
leyel of the student. A faculty academic adéisor ;§ then assigned to P
M . ! “l ) ! ~) A . . . v

S |

(4 | B .
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“

work with the student in the transfer or carcer girriculum which the L
student pur'sue% unt il objectives are reached, ;z;raduation requirements are
met, or aschange of curriculum is initiated to another faculty advisor,
Table 28 shows the agvisee load of f‘acul\t& in contrast to division coun-
selors. Faculty are separated into those faculty advisors identificd
with a specific career curriculum, i.e., technologiles, nursing,,police;

) .

ard those lacking such career expertise, i.e., arts, sciences, social

sciences, °
. Table 28
Avér'age Faculty Advisee Load: 1975

Average }
" Advisee . 7
& Load - ;

Business ' .
Career Faculty TS L
Division Céunselors . 156 ’ |

Coamunication and t,he Arts .
Faculty 5
- Division Counselor : 67 ‘ . 1

Life Science
Career Faculty g 20 ’

Other Faculty | 11 §
Division Counselor 97

Mathematics, Physical Science, and Engineering

Career Faculty 21
* Other Faculty 5
© Division Counselors 85

Public Safety o .

Career Faculty o~ 47
Dlvision Counselor ¢ . 90

Social Sciences ‘ ‘ / ~

Career Faculty , 72 '
Other Faculty 8 .
Div1sion Counselors - 110 r

It seems clear that fqlulty'advisors in the careep curricula have

kept féi‘th with their first level responsibilities for student services,

However, it is equally clear that other faculty do not participate to
’ : . ’ & *

equalize the advisee load either of their career faculty colleagues nqr

—m

ya

]

92
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of the division counselors., Discussions \vith division counselors have

revealed a reluctance to give advlisees to disinterested and unskilled

s,

faculty advisors, and the path of least. resistance is to keep the largest

shar*gof advisees to oneself. This negates the division counselor's

1

se¢ond Jlevel responsibility for' development of improved advising services

, by facilty, as welk as :t’he higher level of guidance services involved

%

" with. vocat‘ona,l'ax‘id transfer counseling, remediation guidance and pery

justment 'suppor't: Counse] ors who invade the first level as sub- .

for poor faculty advisors cannot serve the second level needs

rovement in those advisors nor do the prof‘essmnal counseling Job .

required of them.

*

Table 29
., . .
Studoyt Services Staff Resources 1972, 1975

Staff {
Dlvision Cow Counoelors :
. 9-1/2 months -3
wa2 months 7
Central Counselors: .
9-1/2 months 0
6
5
1

=
O
3
o
[
\0
e
1

|
|

12 months
Administrators:
Total ' °2

3

k3

rOwunw w O
«

o2

Table 29 contrasts staff assignments of division counselors at

the first enrollment peak of 1972 with current division counselors re-

\

sources at the second level of student Yvices. Since 1972, budget re-

) duvctions accompanying Hurricane Agnes, subsequent enrollment declines par-

ticularly in F.T.E., and persomal prerogatives of staff to change from
12-month to 9~1/2-month contracts left the dividion counselor F.T.E.
substantially reduced. Table 30 shows current enrollment figures as ' -

'evidenced by the curriculwn téables cited earlier-in this report in relation
] .

Al

- 93
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to the allocation of divisioén counselors Whereas the 1965 pr*op'o'sei ae;—w

voca’ced a ratio of 350 students to one full-time professional counselor

-in the teaching division (p.9), current curriculum enrollment figures

: show a dispr'opor'tionate assigment of counselors to student enrol]ments

in curricuia of‘ the academic divisions. The Business, Lif'e Sciences and
~ Public Safety Divisiens have a heavy student ratio per single (‘division

counselor, and the toi;al proportion both in neadconnt and in F.T.E. is

quite in excess of the ideal pr*opcsed, \espec'ially‘ in terms of F.T.E.

Table 30

. Division Counselor/Student Ratio: 1975

. . i
f

3 R ' Division- Students F.T.E. Division Counselors F.T.E.
‘ ; Business 1397 ® 950 2 1.0

: Communication & frts 224 155 1 .5

‘ Life. Sciences. © L6 306 1 .6
Math,Seience,Engin. Ty . 335 : 2 1.2

‘Public Safety . 573 296 - 1. .6

Social Sciences -t 543 394 - " 2’ 1.2

, Total - 3650 2136 9 5.1

\ . ) ‘ Ratio 406:1 478:1 R

! . . The third level specialist i.1 student services was conceived as
the ref'erral r'esource to which staff of the first and second levels guided
students to resources I‘or help beyohd their® respective competencies. The ‘
.counselor "speciialist did not repla%ce\the basic‘ function of his lower lev_ei S
w&agues to give general infonré;ciqn and guidance’ i:o secrire a student's
need: One should ot dismiss a Student with a curt, "That's not nfy
department; go and get a financial aid -‘ épplication from the financial
" ald officer." Ideally, each level of decentralized staff could give
genei'*aiized guidance ‘in all areas of $tudent scr'\‘.ri ces; in ano way could a
few speciali.,ts serve all the studbnts at the third level of contact.
The financial aid specialiot, did the need analysis the packaging of‘ the

award., , the counseling of students with severc budgct pr'oblcms, thc

-

\)‘ . ) ! 9 4 . \ “ » K
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- ‘transfer counselor was the articulation link with other colleges, the
expeditor of transfer procedures and Paper work; the fareer and placement
counselor accumulated the career reso?rces for the college ‘and centralized
job 1nterviews opportunlties ard, follow-ups. Ideally, the basic work

s

“with students in theseAneeds remained decentralized with faculty'advisors -

who knew theirzadvisees better and with division counselors who kept the -

fbcus of these services centered in divislcn programs and expertise.
Nonetheless, counselor specialists felt really isolated from the

Taculty advisor two levels removed,and from the divis%on counselors with

’ v

Instructional responsibilities and too many advisees,‘and from divisicn
chairmen rather eager to pass off traditlonally'division-based activities ’
of transfer assistance, chreer guidance, schclarship solicitation, and

job placement. As academlc‘administrators, division. chairmen express the
feeling of being too busy‘with programs and persomnel to keep up in these
sbecial student services activitles expegting the specialists to do the -

job for them accordlng to thelr needs but w1thout their help. Further,

\\\\\\\\\ the counselor sp?ciallsts felt isolated by their specialist colleagues

>

\whose centralized work-load in placement, financial aid, transfer, per-
sonal‘adjustnent services to the total college incredased more by lower
level default than by referral. : _ | -

In 1972, najbr adninistrative reorganization brought two vice=

| presidents'into the structure which formerly had deans of instruction,
students, and administration as chief adninistrative officers. \pr, the '
dean'of instructicn and the dean of'students'would’both'repgrt directly

T to the vice-president for educational Services and in matters of budget

and flnance, to the vice—presidcnt fOr administratlon, When the dean of
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instruction left and was not repiaoed, the vice-president of educational

services assumed direct administrative supervision of academic affairs,
¢

" The acadennc divigion chairmem now felt that they were promoted to the

s

1eve1 of the dean of students, who was not sure but that he had moved to
the level of division chairmen. Since the division chairmen now reported
directly to the vice-president, as did the dean of students the former
felt comfortable in assuning 1ncreased administrative responsibility for
faculty advisor assignments and division counselor priorities, tradi-
tionally the responsibility of the dean of students. : P
Previously, the division chairmen's job.gescription included

s

"share with the coordinator of counseling services in thé-supervision of

counselors assigned to the divisions" (1968-1969 Faculty Handbook§ p.27)

and report to the neads of each of the three §ervice br “hES'of the

college~-1nstruob}oﬁﬁi services, student personnel sePVices and adminis- ¢

»

trative.services (1969-1970 Faculty Handb%ok, p.2 ): " In 1973, Job‘descrip—
- l : ' u b
tions for the division chairmen were onanged tg read "responsibile td the

vice-presidents of edﬁcational services and administrative services"
N ;

B

(1973-1974 Faculty Handbook, p.37). Specifically, the division chairmén

now had "Responsibilities faor Student Personnel'SéPviceS' a3sume genera
responsibility for the ddVlSlng, counseling, recordkeeo/no, and student
certification functions Within the diVision " wathout neference to\student

3

services (p.H0).

A ‘e

creasingly directedﬂby division chalrmmen. Consensus was unatt

s
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staff member partlcmatlng in the nomlnal group process w&s glveﬁ a )

vices.

:W
dent proups.

e
>

The tri-level ‘concept. of decentralized accessibility and per'.)onnel
~¢3 !
of student services seems to lose sone of ifis clarlty and dlstmctlon as

N

academic counscliné: servides..

*

operaticns and mperfectlons.

Nomifiél Group P.fﬂocess'

L

However -bwo of thr

<

dean of student cemﬂces whom the stuf’cnts hold responsible

PRI

*85/

c%e ”levels ofr student

and division counuelors and by deeentraljzatlon most access1b1e to stu-

dents are supervised by division chalr'men who, are not accountable to the

¥
«

b P

the levels of.‘ responsibility mecg;e "4f not oollapse unde% “stress of

services most closely related to academc counsellng of f‘aculty a.dviSOl“‘

. As the no'nlnal @"oup process dealt w1th students as: those best -

¥
.

The' student ser’v1ces sta.ff ‘at Parmsburg Aree Comunltv Col‘lege

fessionals were oh.

:r

¥

-

e
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vices staf fto oror\ose such. whanges**in thﬂ student Sewlces

year's per ourrent stqi‘f membe ? e F‘our'teen of the twenty c

ser'vices prog;,ram sO the nomr'al group pr’ocess was used with student ser

4

able to 1dent1fy curz?ent student needs and evaluate the present student ©

vy

progr-m as

has had a. lerlgthy expemence w1tk;r the tm-devel concept of‘ student ser—

‘I'ne average length of employment in student servmces is six -

u)r'rent pl?o~ ,

rmght be responslve to tne date and L-eeébao}? a?ccwnulatcd i’or* this study‘ “

student serv:Lcés stafﬁ in 197? when the studeht

,sex*vice.) eyal‘/tlon was conductod‘ (Selgao and Blocker 19711)
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swmr'y of,' the stgudent, onrollmcnt data; input informatlon, sur'vey re-:

»thé conclusiom Im the nommal group proce ’Ilsed with

Q’ .
e
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e

I‘r*om thejr per onal prof‘essional expem c;nce and {rom

-

v

thejr study of the matcpial [;atherc'd for thc ’pzoject thcy wer'e asked -

Each
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academic cbunsclin{; servides.. However‘ t-wo of thne%e “leyels ofr student

L <

e ser'vices most closcly related to academc counaellng of f‘aculty u.d‘JiCO.I“‘
| and division ‘counselors ;md by 'deeentr"al:ization most accessibl'e to stu- s

dents are supervised by division chalrmen who. are not accountable to the

b dean of student ser'vices whom the stud onts hold responsible ’ 4'- e

The tri-— level concept. of decentraW ized acceSsibility and ﬁersom}el o *
-3 LT 11
of‘ student services seems to lose some of ifs clamty and distinction as .,

the levels of responsibility merge; if not 6611apse, under“stress of . - -+ .
- N R . . R ’ . . 14
., .
, ) operations and imperfections. -y . o I
- ne “ s ’

[ ’ -i \ v . T
) . . . .
’ - o Nomiﬁél Group P:P’oc"ess '

as . e

) ‘, . As the nomnal group process dealt w1th students as: those best -

- . ¥

s\

able to 1dent1f‘y curz?ent student needs a_nd evaluate the present otudent .

PO services pr’og;ram 50 the norrtmal group pr’ocess was used with student ‘ser~ o, 0k

-
- -
~ r

& .. ’ Vices staff‘ to Dronose such whanges**in thﬂ student Seruces progy.m &s B

might be responslve to the daizc~ andu-eedback a?cqwnulattd f’or‘ this study‘ “
! - The' student ser’v1ces staff ‘at Farmsburg; Are& Co*r'nunltv College | .
- has had a lengthy exper’lence ‘mté ’Che tr1~1eve1 COncept of student ser—
vices. ‘I’he aVerage length of employment in studcnt serv1ces i$ six <
’ ; ' year-s per cur-rent Stjwp’ Four'teen of the twenty cusr'rent pr;o~ , ] ;;., ;

) fessionals were on & student serv1cés staf‘ﬂ in 197? when the studeht Y

Y.
,

ser*vices eyéi/'tion wis conducted‘ (Selgas and Blockep 197“) Each R TR

-

staf‘f member pau’tlclpatmg in the hominal group pro005° was glvefa a ooy |
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stmmry of the st;udentz cnrollment data input informatlon sur*vcy r’e—" L
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what . gzxa:nges in student ser'vioes are suggqstéd by changes in the studcn.l,s
v ' : e v, . O *
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enrolled at H@.rri‘sb\irg Areca Conmuhi%:y‘College
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Nominal Group Pr'ocess S‘Gudcnt Serv1ces Staff 1975

(in order of irportance)

Table 31

Recommendations

" -

Org&nlze student .)ervices advisory cam;ttee
Appoint director of coun seling scrvices

Establish placcxrant office
Increase flexibility of adm.;smns/rcrr
Tmplement staff development program

«

4

&

¥

trakidr process

SHift acadgmic advising to full-time faculty
Build program for non-traditicnal students

e

&

-~

Expand “financial aid .sexwices Tor part-time studerts ’
Organize research group for student seryices
ASs;st students im coping with non-college problems
Adapt ihstruction to student needs

xpand adademc/career cowtseling ta non—credlt students

Train mere paraprofessionals

& E‘quall?e staff wsark-—load £.g. d‘iVis1on counSelors
Reorganize stgf‘f’mg pattams, I.e., working bours job
Yescriptions ) .

Improve telephone system . ‘

Estaplish task fqrce f@r' :mhovation in student servioes
Schedu}e off-campys coprrseling services )
Extend men Deve}.op'nenta courses’to evening students

© Improve staf’f relations. with faculty/admlnlstratlon

‘Develop releva,nt activities prog;ram

'.Expand ude of ‘group process | .
Sbare follow-qp data w1th students -

4

%

-

»

*

N 14
Coordifate courses/scéhedules for part-time students ..

A

|

86

Pr'iority

(base 100%)
T 867

71
6l

o, 1
N .
«
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le 31 11sts‘€h‘e r“é@eﬂmendatnons “for change 1nit1atcd by the staff.‘

,‘m the nominai group prdt*c.f Impo‘rtance Was determ: med On a r'atlng scaie

»‘\

”

“of, 6 %o 1, and tha priomty §cale was éstab‘ii hed on ‘the" basis of 1007

GrOup,, dlscu.,smn focused on the apparen't pr;iqmty *agr’eement f‘or coorch—

mation of‘ utaf‘f‘ md pr‘@g,r'am qeb’elopmc,nt to‘ rneﬁﬁ-

.l-{ ‘»3-

tbe necds o,{‘ the ma,jor:it,y .

Sy students who are now part;timé cnrol’led 1n1,college and who are :in—

.”‘

cr'easingiy non—tmditmnal 1n experiauces and pre,ctati on"

\‘9'9:%

. R

ff.\

‘4.’:
.

-
o

’
-

» .

Such deyel-— ,

ST «sopment neccssjtates not fmly I‘lcxiblq program options and .,e‘r-viceé; fmt

“yy

o
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« “*“‘* also a staf‘f‘ well-trained and growing prof‘essionally to be responsivc
e . . CHE
B Q, ' and f‘lexible 1n thcir ca £185 to help the mew student’s develop self-

ancl self—realization ;;m;ugh the total educat 1onal experi-

N
[l

. ~ '. qmel.mig the comwﬁ‘ty collcg’é as stated ln th¢ PhllOOOPhY of the.1966

: . sal (p l) and shaped“by the 1975 staf‘f i s
- . )’f: ? - u.,l. p? . ' - 1

’l"he staff's hlghest prf‘érlty of‘ program bua ldlr;g for non-tradit 1onal

T = Ny students was not unrelated to the- snmllarly High prlorltles f‘or an adv1sory -
‘ .

L 0L cormlittee and dlreetor oI‘ counsellng serv:Lces Staf‘f‘ agreed that input

* RN

« ~into the organlzatﬁon and range of‘ student sorv1ces has not been, but

&
indeed needs to be, generated f'rom all sect‘idns of Lbe college communlty,

espec1ally f‘aculty and students as advlsors and adv1sees w1th1n f‘:n_rst—
, ‘ 'level student -‘serv1cés. An adVlsory comnlttee for student serv1ces could

brldge the separatlon, of‘ ,sermee levels and he barri:ers to commmmatlon'

f‘

'which have been found €o exist to'the detrlment of student serylces and
S ‘ 3 -

theref’ore to student§ F‘ur’éher the staf‘f‘ st seen to agree that a

, dire‘ctor, coordlnator f‘aérl;.tator of‘ comselgmg is iI!perative to develop

Js

P . ‘the quallty, expertlse adJustment and e\:panslon of counseling services

Tl oy dt a1l lévels for I‘aculty academlc/career advis:mg, for division counselor

\ > . ’ ..v' M .
AR v leadershlp, and, couns‘l‘OT*speeaa,lmatmn allocatlons in relétion to a@tua.l\,\

l’ "“»,-\

' T \potentlal student need I‘or sérvices. !

‘. L. o | '
n & ,'_ A !&'

N ' 4 N P \
S : PI‘:LDI‘ to l972 2 _Position of coordlnator of’ counscl:ng serv1ces .

1

. <+

e “ yas an adm:mistratlve role ins tudent. servicesx at "Harrisburg Area Conmumty

~

. 3 l
College Subseqlzent admmistratj,Ve as&gments and personnel changes did

~ * ; ". .
B - not, g*etain that poqg.tion 'IIne nomingl group process of dl'scussmn reaclicd
- - i
CR ‘L"j‘. e the strong staff‘ f‘eeling that student personnel admmlstratorb responslblo
. .'.’ "." . * ) T
SR : for oper,:rtlonal supervjsion&and admmlstratjve }partjcipation were not
L * v(; - ) . . .
!-"‘.‘<-1f'.. &g '::.“g ! I ‘1.‘}»{’:‘ i " SN % . ,} .“ ‘ ",° e
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able and probably would not be able effectively to coerdinate, facilitate,

innovaté, direct, adjust, aggregate the professional services of staff to

%

_devefop services in relation to need. The need was clear for the coor-

'dinatioﬁ;of academic advising by faculty, aspects of which are in-service

" training, infermation dissemination, career and vocational counseling,

inter-divigional comunication, academie cross-reference, persona% coun=-

éeling skill development. The need was clear for an advocate of flexi-

.bility in scheduling, prqcessing,“and/e?perimenting in non-traditional -

~

-

ways to serve nen—traditional students. The need was clear for leader-
ship in buildiqg the leadership role of the division counselor whereby
services to students continue to be decentralized in the academic divi-
s;on where students are, and whefe the most imperative sexrvices are cen-
tered in the curriculum tontext of degﬁée requirements, career expecta-
tions, job oppoftunities, aﬁ? transfer%éreparation.
i

The staff sumarily agreed tha%jthe need was clear for a coun-
seling Specialist whose specialty was§étaff leadership, professioﬁal
development, apd chaﬁgé agentry. Sﬁéff felt that if'the services pro-
vided for students other than fullQZimers are inadequate and outdated,
someone needs to be'assiéned reeponsibility to initiate the changes

. ]

desired by Staff‘and'studenté. Someone was needed to coordinate the

various tasks'staff felt were important, and were placed on their shoul-

.ders, but were really not 6heir job.' There was a strong feeling voiced

that staff leadership and staff service were not compatible for the same
staffanember.' Since 1972, the staff without a counseling coor'dinator
did not really accomplish the self-direction, shared leadership, and

colleglality in development which might have been hoped for. The staff

» -—
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4 perceived the need for organizeq\staff development and professional growth
to deal with cnange Tpe staff was asking not so,ﬁmch for another adminis-
trator as for a leadcrship specialist for student services.
Another consensus made clear in the nominal group process was
“the association of adnjssions, academic advising, and placement-és
prioritv sepvice areas for change in response to changing student needs.
Specifically, staff were recommending increased flexibility in admissions
. and registration procegures to meet the needs of non:traditional, part—
time, adult, evening, off-campus, drop-in/drop-out mid-career students.
Infleiible procedures,Qcomputer—controlled:policy, hard and fast dead~-
lines, restricted pffice hours, institutional Self-interest all reed
modification, especially in relation to the experiences of the student
as he/she first encounters the college in the articulation/application
procsss and in tne registration/record-keeping conputerization
In addition, staff cited the need for centralized job‘placenenb -
services'providing not only information and.intervieu'facilities‘but also

°

. initiating job contacts in the commanity, identifying the job market for
students, and coordinating job entry for career graduates. The pi;ZZﬁéEEF‘
andwcareer resource center of the college was ndninally involved vith

i\\h full nlacement services ~ Rather it provided presently for career coun—

seling services and for the accumulation of career resource materials

A strong feeling of prlority was cxpressed for "legitimizing" a job

placement service fbr students '

A further priority need was agreed upon regarding academic
advising. Staff sensed that faculty by and larpge were willing to fulfill

thelr advisory role, but, in reality, their\inability to do it well
A\ . .

vy o

o ~ 102
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shifted the responsibility to division counselors. The ‘eriticism of coun- - A

seling by students as they identified it with poor academic/career/ .,
! .

transfer advising involved all levels of student services; as less

faculty did well, mor‘ counselors did poorly with more than they could a Do ’

handle, and little staff resource was allocated or "dlrectcd" to Jmproving

v
X

the sltuatlon *

<

ot In summary, the staff tnr'ough the nominal ér*oup brocess identffied

directly with those areas of need ‘cited Wy the current students Staff

[ ¢ B4

appealed for a leadership specialist in counsellng services to respondp

-

through staff and program development to the students appeal for» mproved

counseling services. In addltlon, the staff ldentlf‘led areas f’or mprove-
- ) ‘ !
ment of student scrvices in adrnssions, p;acement and acaderruc counseling -0 f

o  ov

" The area of academlc counsellng suggests. notwust the adv1s1ng system of Y]

v
.,

decentralized levels of student services, but also n_mplles. r'esponse to o
v

»
'
-

student appeal to student serv1ces for improved quallty of‘ 1nstruct10n

Leadership in counseling services suggests that lels;Lon counselors, coun—

I

selqr spemahs’ts a counsellng; coordlnator may assist in the 1nstr'uctlona1

\

" sta;f‘f development w1th such actlvitles as dlSCUSSlOn of changing student

\p@le instructlonal alter'natlves based on relevant '’ educatlonal psy- “ »
'y ' s
chology, Student development models f‘or 1nstruction consciousness——ralfmg

about student needs, classpoom techmques and- obstaoles .to learmng - . '

T~
) Mor'eover* the d1v1s.10n.counSelor, as te\cher should be an ef‘fective

model for quality mstruction. As students hold studcnt SE€ es account— :
able for instruction, since it coor'd:mates admission& mfonnatlon Clhigg-
AN

culum identlflcation, course reg:lstration, class schedulirg-, academlc Nt ' R
r'ecord—}\ceping, grade _reporting, graduation certification, all involvcd' \\
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. with the type of instruction the student wj,ll encount:er-° let student .
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-7, ) services assume a developmental role as participant in the .improvement
, . .
. .
A " of instruction and In t 1 '
() struction an he q,uallty of‘ facu ty perf‘ormnce.
.\'{\4 /‘» ¢ v * -
-
. N . . F ’
M.\~~, ~ , . . . -
£ = » N - y > .
. - . ¢ <
. - . T B e T
. A - - b
L3 \\ , ' . ‘ L Lt ’ . .
‘ ’ . . LI
v . Al -t
’ . Y. ., . «
o e ) . . o .
R e Vo .- . . . A
o . ' N ’ - P -
- v £ ‘: i ‘. Ty LN © : - >
. . T ‘ [ . ~
t‘ ‘~| e, ) N . N . , - N . ~
. < . N ~ <@ » ‘V\:
s B 0» ) [y o .
é I - . . ) .
* . . v h a
. i) 3 . ‘ . - .~ - * .
S e v : * . ¢ -
c 2 . N - f o~ . N A - -
" - > - . ~ S .
+ A . * ' N ' ‘ . .
O ) - . L
foa e R < N = > . ' ’ N ' *
. Lo - . A \ -
R A T T - .
) * 6 v e . . N 4 . -
: .
‘. . . v . L e . ”
. R . - ' . K
Y . 4 . .
. . . i. . ‘v . N . -
v“~ .os . /. . < - "
’ . i .
- . . » s .
N ' 4 " d ) * ‘, ' o .
. .- ‘)n i) ,," .
L * . ‘ . .
) v N . - ~ F ‘
) e ® . . LI -
. N ‘ . . LI . . .
, .t - ~ ' . ' .
+ ' - « . N . ) - . % -
A . - , .‘ ¥ . A .
v . .t L4 .t . ) . « AERY
. . .
. . ¢ . . < " “ * .
. ‘} 1 sy, . 4 - .
- . % . H ; . - T -
. - . . n
‘ [} NI - . .
o R . R oot
N A * * 3 ks "
< . . S . . s\ e . L - .
- - + " . - ot . . -
.
. & . T N RO - Y ’
.q. v . . . .
1 ‘ v BRI :h N , \ ' s . : . LI .
- ~ , * € . N
. * " A MR a L. ‘.
" - . ;! . N P - o - .
% . . . . L R ‘Je v L . - . Lo
N ‘@ . EE. - . - . . \ - " . I Y :
. P - P RS . y
J L > . : . ts : - P 2 ¢ . |
L 3 . t . . " - Y. B A
. : - R S . e - . R
o . » :’,- - : . ﬂ:q- ‘”‘: L AN -
» x i N *
' l' ‘ : . * N “~ ’ . ? £
‘ : s e, e : , Lo
. - . . i
o . . -t Q o4 - ey NP " . L . ¢ o f
- £ . . - . - . 8 L LI R R . L4 ‘
L . . M . M N C - e % . ‘
. ¢ . . . . LI S . L . ., 3 ‘
~ . N Lop o v \ N oL . ) i
. “ . . ‘ - CopoL " ‘Tt 3 . . . 3 J"
* ) ‘ . N . . . v f . L. v s
] r . . : . "o ) . o
! L - N ’ . LA ~ ~ » ot .
. » ~ s ﬂ- -t . » © - Y
. ’ s n [ b2 . (Y v .
. ., Lo W ~ o, - S e . - . . , Lo "~ E
- . N e s LI ) -
. Lo St . "\, e . v, . . ) 4.,']
. Ay - - i o v . , . . - o a . . ) ‘
A S 404 SRR » A
. nE MC R X - ~ N L : ., .».': 2 . R . ;. c - .
S (L, ¢ . . N U I e N 4 N
. 3 . . -;(—‘ ) , W T . vi . . ‘, ] . LR ‘1. ’ , 4
. :




t - é‘
oy )
P
\;\; - ‘
. P \'

>\\T\\;A~

« N N

14

“a history of adaptation to meet student needs.

N B . [l X A » T A_',‘
. M ’

\ * . CHAPTER VI. CONCLUSION . _

\\ \\ . R -

€

\
‘I'ne student- serv:ices at Harfrisburg Aréa Corrmunity Collerre have

¢

From the outset ' corin~
e
seling services were decentralized to include faculty academic dv1sin§,

v

. X:‘\:::\\academic division counseling professionals and all-college coums el
st \%s‘peci'-&listék In the late 1960's, a fourth 1evel of services was offered

to students by peer counselors trained and paid te serve thelr fellow

bl

students.

hired.

ve,

In 1970, a counselor specialist for developmental students was
A full-time counselor profess1onal for evening .students was added

The student services staff proposéd in 1972 an inter-disci plmary

. in 1971

especially 3;“ the Business and Management Services Division.

. cular assignments for counselors.

adVising team concept to meet the needs of heavy student enrollments 5
.
“In 1973, a

Hwnan Potenti was designed and proposed by a student development

mwment seminars have been started as

group counseling credit courses in personal growth and development in

-

Spec1alist on the staff

career dynamics, in relaxation and consciousness. The ,ﬁtudent serv1ces .

staf‘f has studied the adv1sability of a shift in professmnal emphasis

3

and admini trati ive supervision from academic division counselors to curri—
. & < o

A cluster concept of counseling serviceg
centered in admissions and academic placement and in vocational placement_’

and career services was proposed by staff in May 4975. Evenirig counselor

“office hours have been instituted by student services staf‘f members " for

1]
“

the past year to acconmodate evening‘ as well as off-campuo stuwdents. Team'

~ ¢

effort by the staff has been conmiti,cd to studcnt leadership development

both in peer counseling and in student activitlos prograrrming’




4

-

| The student; service.s'- stalf have been clearly committed to fi’('éef; "
student needs insofar as these \needs yvere* se~lf—eyident' to the ‘staff
However, readiness to adapt was not informed’ ~and guided by uSe of data

systematically accumulated and descriptive of the c ing student Yo~
3 P

file in contemporary enrollments. Nor did the sﬁtaff‘ use the’ available

\res\e\arch findings. concerning evaluation of student services ’in the recent\ N

past. r'I‘his study has used these resources‘, togetherw wit‘h;djrect student‘

input, in'o'rdér:‘to arrive at reconmendations for chahge formulated by the *

staff through a group pmcess response to these sources of data. ’
This study concl‘ades w1th proposals for implementation of student

services activities responsive to the I‘indings concerning student profile,

feedback and student services organization

The Changing Student Profile
'Ihis‘ study has indicated that changes have occurred. in the student
profile at - Harrlsburg Area Community C\oilege during the I‘irst decade of

its history, 1964-1975.. Corresponding to national enrollment trends™.,

cited in the community college literature, the 70'30 ratlo of full-time

‘\k
to par't-time students at Harrisburg Area Community College in the 1960's N
~has become a 50: 50 split by the mid-70's. The earlier ratio of- 2 1 in *

le/female enrollment ‘has moved closer (60 4oy to the even. split -of the
national trend Sixty percent of H A.C.C. students are age 21 or older,

and the averaoe student age has increased from 22 9 in 1969 to 25.7 in P

b

1975 I‘iVe years ago ncarly one—half of the students we\re enrollcd in
transfer curricula, and only one-tl'iird in career curricula, today, one-
half are career students, only one—third ar_e transfers. Thé. part-time .

student is not only the middle-ased:,‘ mid-career, fre-entry.stereotype of

108
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the adult student, but ig’ also the working youth carrying a reduced credit

" hour load, the young woman working ina capital city, the unemployed the
. young adult seeking continuing education, j ob upgrading, sldll~building
‘ opportunities thc re’verse transfer and readmitted students Surprisingly‘
among non- _éredit students\, a sizable numbcr are high school youth and | ..

post-baccalaureate students em*oi\l\'d for personal satisfaction and/or in

\\‘

Job related courses. o ~ " : -

~

Through the retrieval of computerize‘d student enrolhnent informa~

r

tion, 1t is possible and desirable to study each year the changes in

selected student characteristics and‘f%o develop a longitudinal analysis

of trends not only in enrollment but also in student characteristics and , ‘
’Mu‘cer printiouts have rout mely been generated c:ontaining in- |
formation on single 1ter§\'such as registration status .reports, age, sex,

\\ »

ethnic curricular enrollments Veterans and financial aid statistics

and distributed to various offices 'at-,;eouested The computer program -

?

prepared for this report was able to’ combine selected characterlstics

) . -

available from enrollment data w1th student 1nput information concerning
%\

needs and goals into a sunmarized profile of full—time and part—tlme

" students according.to age groups. This.computer progr'am ‘will be modi- |
. - e ‘ . . - o : -
fied further to include disfinctions between male and female character- .
istics and input. L ’ v . ol

‘ i

This computer proe;ram (code PHD) has bee(n added to the data pro-

2 1

cessing schedule of’ institutiOnal reports tor be grenerated annually in the
fall term after the third-week off‘icial withdrawal pemdd The office

e . of the Dcan of Student Services will be rCSponsible fpr x;e_popt’{/’ the

X,

\ data anF Lrends tcT the various constituoncies of the college i. c., at ‘

[ “«.

. .
. .
10; ¢ - ‘ " :
" - o e ‘ .
. - - iy

’




v Estate, and through the college public r'elatlo
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offlce to the local news
N \\* S

'media. : . ‘ T

In Pebruary and March<l976,lthe_ author;was asked by ‘the new presi=
dent of the college, Dr.-S. James Manilla (1975), to disxnabute to the
Board qf‘ Trustees and subsequently to the college communlty ’th f‘lrst

g
sunmary reports of student enrollment data (Appendix 1), aoplyl

\ )
the programs and flndlngs of this study to the following spring term.

ig\ the‘intent of the Student Services administration to prepare a compre-/

h)

hensive report for each fall term using fail enrollment data ard input
informatioh, and to prepare for each spring term an abbreviated report

limited to trends and selected characteristics since input information

-

R r

will be redundant. Feedback fPom tiustees, college staff, studen’os and

.

community has been pos1t1ve in appreciation for the surrmarlzatlon of data, -

citing of trends, and distribution of information he.lping,people to know

N "more- about the ,cur'r'ent students at Harrisburg Area Community College..

™~

o 'Ihe@Directop of the Community Resources‘Institute, charged with

l\\ . \\ -
non—cl'eBit\@cational pr-og;r'ams has received and reviewgi the report of
T

this study on. non- \T”students For the flr‘st time, this mfomlation

T
" long since ava_Llable has now been retrlemwmlzed and evaluated
‘.as most helpml to the staff of the Instltute The infB‘r?ratl\on will be
used in program planning, in 1dentif‘ying target populatlono, and in.
expanding the data, base with which the staff‘ works. The cor%puter progr'am
(code CRI/PHD) which generated the information for this study w1ll be
. ..

' usable by the staff of the Comnunity Resources Instl.tute :t‘or' any time

ﬁ of non-credit student enrollmonts under' study | . )

|
- - N \ . Y R
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The changing student profile at Harrisburg Area Cormxuni‘ry College,

not dissimilar to the ,change ta.king place in communlty colleges across

a

the land to,day? suggests real challenges to accustomed assumptions and
‘ 3

Eract’ices in student services. However,’ before new assumptions can .be'

o

reliably formulated, one need better have asked the students what they

TN tﬂipk they need a£1d how tﬁey feel about what they get. '
P s - s . N

.
t

P

e

/

—

e

~
~

'Feedback Follow-up

—

C . Student attitudes towar*d. student services were generally revealed
/«ka this study to be positive both with regard to importance of services
and quality of performance % is impressive to find that students using
student services felt satisfied with what they received However, 1t was
poss*ble to solicit crit1cal feedback’ directly from rerresentative students
. of the current proflle to define areas rreedmg mprovements\ and/or change.
Strongest negative reaction to student services was centered:in
faculty advising and transfer assista ance, career counseling and job place-
ment accessibility of services especially to part-time students, and dlS-
interest in student activities except for intramurals. Specific remedial
.steps and proposals’ for change "have been initiated by the' student ser'vices
staff in the months of the sprmg term Jmmediately following release of .
the feedback data gathered in the fall term surveys and nominal gr-oup

discuss1ons of this stuoy Some of these actions :mclude agreement among

, division counselors_ to reduce their adv1see load by f‘uller d1stribution

of advisees to 'faculty in order. that couhselors might work more diligently

with faculty to improve adv1sjng servic'es especa.ally in matters of course
~o

selection, curriculum changes, graduation requirements career counseling,

'\

and transfcr infomation U%student services staff ‘have draftcd a pro—
ft

posal (Appendix B). toq shi

division counselor assignments to curriculwn

) . o _ % a




) time curriculum counselors serving Allieéi\He’a‘l‘t/ Technologles Bus1ness

" resulted in an appeal to_the administration for relocation of the Placement,/ .

vices, especially for part-time, off-campus non—traditional students, "!‘

bookstore facilities have been expanded both at night and off—campus

specialization so fhat counseling personnell will be allocated more‘ directly‘
to the curricular enrollment of students rather than the division aggre-
gate of curricula. 'I'he draft proposal recorrmends that the cux\'rent assign—

ment of nine division counselors (5.1 F. T.E. ) be\ reduced to seven full=

Administration, Business Careers, Public Safety, Liberal Arts; and Liberal
Studies curricula. |
Student services staff and division chairmen encouragement for ’ N

expansion of career counseling resources with a job placement center has .

Career/Resource Center from a starter location in the library ( l9?3) to

larger available facilities‘where a cluster of counselors Job interview

7

spaces, and resource equipment mav be housed In addition, a proposdl
has been prepared and submi’rted by the career eounselor in cooperation . '

witn the author of this study f'or Postsecondary Vocational Education F‘und— '

&

(narrative, Appendix C) with specific objectives for expanding career -’ |

- &

%

counseling competencies of faculty, as well as student services staff

and for establishing a complete job placement service and conmunity’ em—

- B o~
3

ployer recruitment, O . C <L ot

v - . EE—

« . .
\‘Y 'l

In response to student appeal for greater access to student ser—

¥

the student serviees staff has increased the evening on-campus office

staff to- inc],ude not only admissi‘s and registration personnel but also
a nightly rotatior; of division counselors Business office hours and

5.
“ P |

through student services advocacy Experimental scheduling of COLInoelOI'S

L

in off-campus centers to assist, with academic counseling was successful ' e

)
’ ) Fa " .
. . - P . v » . . B
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) '_ , . ' gistration acti‘vities and is now " impl emented mlly I‘or all off-

/ ‘campus centers. HOWever, exp'eriments with scheduling counselors in of‘f‘—

..
v,

campus centers f‘or academic/career/transfer/graduat ion services proved
unsuccessful due to the inaccessibility of on-campus student records and )

transcripts for off‘-campus counselee drop—ins .The staff are now study-'
H
*

> K K _ s ing the possibilities for accurate advance appointment Schedules a.llow- .
KR o0 & ¢
’ : ing the portabillty of academic records to of'f—campus coUﬂsel“.hqg s1tes. e

A
'I"ie Commmity ResoUrces Institute , In cooperation thh the author of this

‘nt

" study, has initiated a 'proposal for Title 1, Higher Educat‘ion of‘ 1965g
P © ' funding to allow for f‘urther experiments with counseling /on,zreach in a“”:
variety of approaches to non—traditional students at / unl‘ty oent.ers "’
and of‘f{-can’pus decations and through nch—credit a{s well, as traditlonal o C

¢ t

VA ‘courses (narrative, Apoendix D). R B

- Y “ 4 e

v Ce L, Widespread student disi,nterest in stuoent actiVities is increas—,
' ‘ i.ngly aoparen,t Nany studentg_f in this study s1mply disregarded survey . . ¥
and discussion questlons about student activitles lnteerest a.nd partici— " ‘
e pation The employment oommitment of most studerrts full—time and parb— o

. C ‘, time ‘has serious implications Tor tradit;onal emphasis on student acti—-

. PR 0
h

. vities . ,‘,The Qgri\uing epithet of- apa.thy is’ :mappropriately J',ossed

toward nOn-partic‘:x.patory I‘ull-time students, two—thirds of,. whom pold

Ko e ey v e

jobs while they stdd'y, and to working partw-time students wl'pse only expec—- s
P&

tation of the college is quality mstructional and counseling servit:es,‘ . ) *

’- "No time* no need' no interest" is not synonymous with "clon‘t care o I ‘
'lbday employment is a $tudent activity, Even some of tl;ae unemployed RS

v

’lhx
“
~

part-time stwde.nts regard themselves as I‘ull—-time students having no -,

l
L Ao % \

ar

time for activities exéept I‘o,r intranmral interest in keeping phys'icaily

)_, - f ;r 5 ,\,,,, . - o ,:,, el ‘;

) o ) ' - acti\’e. . : ' RS ‘ . . . . L “,- . e

4
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The studént se;'vices staf‘f have turned their energies away f‘rom I

8

o quantitative evaluation of activities par'ticipation to student develop—
. mant suppor't and leadership cultivation amohg those students who.are ' :

 sfberesved n g wide range of ac.tivities  Staff hembers are i‘acilitating L

v ' R &
L]

A " seminars 4‘or organizational of‘f‘icers, providihg comseling support for '

: troubled <student leaders ser'vin0 as periodic advisors for working w:Lth
R S | group problems enabiing the or-ganization of students with similar in?

. ':f S te.rests, recognizing ané valiing’ student activities Whereyer and when- -

Tes Ry s
1

o . ever ’they pccur f’ormally or informally ,;Ihe present allocatidn of stu—- .

dent services staff‘ f«‘or huhan development programming .andthe, potential e

.. * ' i ._ introduction of creditrs earned er measurable student leadershm actiuity' o

Lo ' as-Well as the rnonitoring of current cnedit' given for student peer ‘lcoui— ) f .
; . v

seling and tutoring employment are confidently arr'd deliberat e’ly replac-'

E o
[
-

SR S :lng the staff energies and resources trad-itionally allocated to the con—
N ‘ ; @’

. L trol ard ] tenance of’ student a tivities rogramni : ,
S ma_m % progr ng //

-

o, . Stud“ents, vofcing their feelings and needs directly mthe Dean .

.
N Vﬁ tt

= )
of Student Services thr'QUgh the nominal group proces made it clear t‘hat

: Lo R ,they held student services resporfsible not just for counseling services

A,r
t

including academic advising and‘staff aceessi:bil;ity, bx%t also fox instruc—

“

£ © tional matters ’including classroom leadership a.nd acahemic hass"ies

R : : e

N -. since student services pers.ome.l do make adv,isor ass1mnent:s/,@é}é v o e »,%

. [
. s
N . -

a . R ‘«eia,ss and inst:mctor scheduling through pegj_Stration, a:cé/ responsiﬁle RERREE

-

S - el oﬁ» academic counseling as this :Ls cai'ried Sut d:l CU/I'I‘iculwn’ ‘Career’ C
' o tmnsferJ tutorial and problem-solving guidance, so students’ rightmlly R
T T - T
NN ;
1Y

s ;,»‘ : hold student s’er'\(ides accountable f'or tfhe quaJ‘itgy of the tbtal educa— BTN . .: .
‘ t'iﬁ’tkal<-2'xperie:exr1ce “f “.~:‘_ . “ -




" e 3 2L e
N, e N )

T 1‘the. student services staI‘I‘ were encouraged to propese the. re:mval
o . oi‘ administrative alnbigu«ity concerning supervisot’y accountabilityjor )

S gﬂvision counselor le’adership in responsibility f‘or ,faculty advis:.ng, )
I A e A )
o for quality of instructionand educ&tional support Services, forwthe inter—'

. b “ '

P T ) dependency of academic affa.irs with student ser*vices for student develop—-

LI I i

) ment and I‘or the guidance and counseling components of’, academic services N o

-

. ’ >
. &

e ' change the budget‘_'mslon f‘or dinSion couriseling personnel and ' ".,

‘%

A Y serVices from the traditional ;‘ull appropriation to thc acadennc division ’
for eXpenditure as well as evaluation to the student services budget

RSO acepfﬁfi‘g' to P.T. E couhseling workload, ,efreetive for the. scademic xear'

- \ ot ~ o 1976—1977. It is now clear that counseling stxpervision is comoletely -

L1 ‘@){ -~ -

e ""‘ the responsibility of stuc’ent services administration, as recognized by °
.. ’ ., “ . " . °~ * &
I - the students The bu‘ck no longer can be pasSed to academic division‘ .

chairmen Student services staff‘ m an to implement that respons1bility
. wit;h 2 participatory model based on the findings and f“eeoback of this

‘. studv supportlve to. the momentum wh:ich the staf‘f have gained in recent
B . N T . g Tl

PR R ‘Finally, with regard to feedback mechanisms new evaluation data
R ) . a.f‘ter the, model of‘ the 1972 student services e\zaluation vrill be’ rerun in
- “'. : the surrm?r of 1976, w1th the student services staff assisting the I%esearch
S Off‘ice in the preparation of a comparative study of‘ user response £o stu—-
. ' gept ser‘\fices The student surveys initially cenducted with pa,rt‘-time : 5
o E even:[ng students have been regularly scheduled in cooperation vp_th the
: “* - | ; office‘of the Vice President of E‘ducationai Ser-vices, on an’ angual basis .
- ‘ .,w;lth the inclusion not only of desired student services and administra-

a tive services but ,also interest and rS’articipation 1n student activitie's

ST 'Ihe student services staff, »advocatedand the administration ag;reed to =

R .

.

- ' . Y .

years, . S - . . . \




. coul*'aged by the inquiries cof this study
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" time and part-time students.
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) Moreover, this survey, will be regularly used with a'}'epresentative Cross-

. "'section of the total student body, both on—campus and orf-campus, full-:

The nominal group process *will be initiated
annually not only under the ‘leadgrship of ’ohe Dean of Student Serv1ces,

4

B

Ubut’ also with staf‘f personnel as well as with selected target groups of
' students representmg f‘urther seg;nents of the prof'ile includmg off- .
‘campus women, minorlty,“’veterans evening, -daytime, part-time full-

’tin”ie, youth and adult students

A Parta,cipatory Student Services Mooel
Qqe dare not corclude a study of student serv1ces with the assump-
tion that if; only greater prlority were givén to student services if more
f‘unds were allocated to student services programs, if more personnel were
‘hired. for student services staff, appropriate changes could be 1mplemented
‘to meet more eff'ectively the identified needs of a changing student popu-
’ lation. Rather one assumes only that resources currently allé?gted by

an institution may potcntially be conserved for use in the reorganization

[

o,f“student services This research study wilyx not allow the lament that -

if. only we had more, we could do better. - ,

. Vo

'I'ne literature suggests (Hurst 1973; Parker and Morrill 197&)

o that restrueturing f'or modif‘ication and c}ange of the educational environ—

. ment involves the administrator in the serious responsibillty of providing .

for- staff and student par'ticipation in concepbualization and decision, in

Yo

risks of e)tperimentation and f‘ailure in reassessment and flexible

': : response. , Tnam pnocess qf participation by students and staff was en-

t

C e . N .
. . A

. * . . .
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A model of participatiOn suggests _
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itself for implementation“o the leadership resources and the association

of services recommended by staff response‘to these findings.

. Participation is a dynamic that one senses throughout student ser
vices: new students are participating w1th podt-high school youth in the
,connmnity_college; faculty advisors participate with students in academic
planning and career exploration; participaticn of students in the.work
experience more so than in student activities _student services as a par—
ticipant in the quality of instruction, participation of central staff in
decentralized services, the college participating more fully with students
in the Job market; participation meaning improved communication, partici—
patory leadership in staff and program development The tri-level _organi-
zation of student services provides a structure for inclus1ve participu~
tion of faculty advisors, division counselors, and counselor specialists
with students at the several levels of services. However, the concept of
levels may be a hindrance to the most effective organization and the
fullest measure of participation'in student services.

The literatureT(Richardson, 1970; Baldridge, 1971) of “igher .
education administration assocliates the level concept of responsibility
with a bureaucratic model where power, authority, and responsibility flow
up and down a chain of comand or order of privilege as in historic hier-
archies. Surely, the tri-level organization of student serwvices was not
conceived as a bureaucratic system of mutually exclusive spheres of
activity. However, in imperfect form it is not difficult to trace weak-

this study in some degree 'to the

nesses of .student services.as cited

difficulty of moving easily, unencumbered, and clearly between the various

levels at which services are'r ered. Poor counseling raises the juris—
“ Q, L
dictional question of which level: faculty advisor, division counselor,

115
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v

counselor specialist. Lower levels imply reduced eXpectations, less

sophisticated performance higher levels suggest specialization exper—

tise, satisf'action .

*®

Richardson, Blocker, Bender (1972, p.121ff.) suggest that hler-

archlcal/bureaucratic levels "impede communication and 1imit eff'ective-

‘ ness in solv1hg problems related to the initiation of change." Each

level of the structur'e has 1ts respective position, a territorial pre-

rogative, a screen against the other. These authors suggest a three- ==
dimensional "participational model" or sphere of activity in which each
r*esporisibility 1eve1 participates with the other, rather than reserves

a level of service to itself.

The findings of this study lead the author to suggest a further

- / ~
leveling of "the participational model" from its residual tri-level con-— -
cept to a’'dynamic concept. Imagine the community ‘.college student bociy as

-~

a sphere within which three clusters of student services. move about .
These clusters, as recommended by staff are. admissmns, curriculum, and
careers. Within each cluster moves a combination of services. centered
in the cluster as it lives within the student sphere, seeking needs and
responding with ser"vic\es. Each cluster is in contact with other clusters, i
and all clusters move about ei,center of student servic’:es administration
whic){ includes a student services advisory committee, as well as the
Dean. Figure 3 shows a participatory or dynamic model as applied to ‘ ?
student sérvices.

Unlike the tri-level "pavticipational model" of administration '
(op cit., p.124, fig 6.2), which appears as static, fixed, and structured ‘ }i
as re.;ponsibility still moves from level to level, the suggestcd partici-

patory model for student services is dynamic, fluid, and alive as each

116 o




Admissions
“L.Recruitment
2.Registrar

3.Financial Aid 3.Human Development
- B, Veterans
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A center or clustér of services interrelat,es, interchanges, interdepends,

and interacts with the others Thc».* counselor/soience instructor of the
. . student services staff has suggested the ima‘ge of 2 triangular molecule ’. -

within a globular substance to describe in a scientific sense 'the dynamic

o .

equillbrium" whereby defined clusters of ‘student, services part:Lcipate
within the f‘ull sphere of student ~needs and the total real:mof student

participation in the educat'ional experlence Each _cluster has its sphere

of service i:ts pérsonnel‘ resources clustered for 1ts activity, its om
coordinator/f‘acilitator/director/brganizmg center ar??ﬁind which asso-
ciated staff clusters The’ recomnendatiog; f'or a counseling leadership
specialist fits into the cluster concept of counseling aniVltieS cen—-
. tered in the curraculum ‘sphere but interacting with the adm;LSsiqn and ¢

career spheres The director of admiss1ons and career resources center
, &

: eoordinator’would, be the administrative centers within the other clusters

6.
© .

. . of services )

®

’o y 'Ihe implementation of a pa.rticipatory model of student services
‘ | . necessmtates o additional staff personnel keeping to the 1975-1976
. level of'twenty student servicés professionals redistributed in the clus-
to ters uccording to Table 32 o
., - . - Itids enti_rely possible with the resources currentiy allocated to
: ‘students services at Ha.rrisburg Area Comnunity College and with the ad- )
ministrative responsibility given to the author ‘of this study as Dean of "h ) P
_ Student Services R to implement directly such an association of services
. ag recomnended by the staff in \, response: to the ;indings ot this study
T s ™ The reorganization of student services into dynamically interacting yet”

decentralized clusters of services is proposed as correctiVe to wealmesses
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perceiVed in the tri-level organization of student services wherein hier- 4

archicgl-type. a.nd bureauc{atic-prone distinctions may tend to contradict s

» v

the participatory idea],. : S _ »
- Table 32 ' K -
. Proposed Student’ Services C,'Lusters ’
2 . - . . N N
Cluster ' Services ) Personnel" oo :
Adnissions: Records management . .~ ° _ Director , .
: C Financial aid Registrar , :
: Veterans affairs . .Financial Aid Officer
Recru: tment o Veterans Counselor
) . - . Admissions Counselor .
Curriculum: Faculty advising Counseljng Leadership Specialist
Curriculum counseling °~ - 7 Curriculum Counselors ]
Allied Health 2 Human Developmént Specialists
Technologies . '
Busine8s Administration - 0 oL
& . Business Careers ' ' : SN
: . Public Safety - - . L TN L
Libergl Arts, ‘ S N SN
‘Liberal Studies T : L "
Human™ development program -7 : - -
Student activities ol S TN
Career: - Career counseling resources Coordinator’
Job placement center 3 couﬁselors. o . |
*Follow-up research ) . . ° :
. Transfer counseling . o
Administration: *Budget and administration ° Dean : ’
Advisory corrmittee o 'COmnittee appointees ‘ ..

£

"éffices in the College Center where a more student-centered atmosphere .. .

* can be maintained than in the processing center of mechanical and

* The admissions cluster is presently gathered as the traditional
ass‘ociation of records, financial aid and veterans affairs., _with recruit—
ment activity and application processing Proa’ded by the f'indings of this -
suudy, student services administration relocated the pomt for initial and
personal contact of students with admissions cOunseling; services ﬁ*om the

central records and busihess oﬁ‘ice location to, the suite of.‘ counseli_ng
& v " 3

v,

‘e
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Counselors clustered at the point of initisl admis-—
‘ sions inquiry and'guidance activity have found the easy access to cther

computerized activity.

staff\personnel and i_nterchangr of counseling co{npefency related to

. student needs to be extremely helpr.l efficient and compatible

'I'he career clustcr depends for implementation upon .administrative

ag,reement I‘or relocation in ,glwged facilities where students can have

direct access to information resources, and equipment under paraprofes—

ﬁional assistance and counselor guidance Job interview facilities need

to be provided adequate space is needed for career seminars and student

' &rﬁ‘e:znc%, work area for present support staf1 needs to’be organized.
1 \\

-

~

. Health cu.rriculum counselor has replaced the Life Sciences piviSion coun-

The approval of the grant application referred to above will expedite the

expansion ard growth of the Placement/Career Resource Center w1thout it,

the objectives Wlll take more time moreadaptatlon, apd more imagination

Regardless the unplementation of tbe career cluster is a commitment of

Y

the student services staff ard a realization under serious consideration

presehtly by the college adminlstrationr

4

4~’~ e

"The currrculum cluster can be implemen’ced for the coming academic

year (1976-1977) with the new assignment ‘of divismn counsel:mg budget

resources to student services. Already, ‘the demgnation of an'Allied.

i

\
4‘37‘
r curricul‘a and

. } -

] . ':i"
business administration transfer services has been proposed and awaits

selor. The reallocation of cOunselors to busine‘és gy

adjustment of instructional ass:Lgnments for the personnel involved, o s

COunselors have been assigned to the Technologies Liberal Studies, and
Public Safety curricula for some ti}ne g’l'he Liberal

¢ ﬁ‘_

~
Arts cm’riculwn

N ~

assignment of personnel remains to be shifted from present divis;ion ‘ ’

counselor identii‘ications. The experimental Htgnan De\velopment program

2 R .
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. options and academic diagnostic capabilitigg Counselor skills in

L . ‘ N 108

to which several counselors are contributing increasing leadership for
credit seminars, student activities leadership development, coordination
of the peer student counselor program and student tutorial services is

-3

to be evaluated by the faculty Curriculun and Instruction Committee in ’

_the fall term 1976 in order to gain official approval as an academic pro-

-

approved and are being implemented prior to the 1976<1977 academic year.

gram and legitimate activity of the college.

Further, the sfudent services staff have set before the faculty

N
s

governance structure, 'specifically the Academic Policies and Student

_ Affairs Conmittee., a series of proposals to adjust academic pOllCleS to '
the needs of non-—traditional students in such areas as evaluation of npn-—
accredited educational programs, grade ~policies for weverse transfer
students reduction of re31dency requirements from 30 to 15 credit hours,
the introduction of Servicemen s Opportunity College and Pro;ect Ahead
Q’n acc >ptance of‘ the general bat\ery of QI.EP exa{n:mations for credit. =

By the time this, study has been completed "these proposals have been

v

.‘ " The Dean of Student Services will continue to work with curri-
culum cluster staff to improve the leadership contribution of counse};ors Y
to the 'improvement of faculty advising services as .these r.elate to. ,
manageable advisee load\‘, accessib.le faculty office hours 'at night and \
at off—campus locations improved career counseling by faculty, accurate{,,

urriculum guidanc:,}:d ;@creased sensitivity to student needs n
addition, the curriculum clv}ster will organize such staff development
activities as appropriateo to increase ecompetency- to assist - witg and
model quality instruction as related to improved teaching techniques,

alternative learning opportunities for students, expanded developmental “‘\\\ S

| 1214 o

© L »

I
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educational psychology may thus increasingly contribute to the: instruc-

~—

“tional climate maintained by faculty and learning opportunities afforded
to students. . ' ‘. _ |
‘ B . However, the staff priority for arcounseling lelader'ship specialist
' - must be implemented to realize most -fully the potehtial for. student ser-~
(vices leadersh:.p in improving counseling services and the ins'tructional ‘ "
program as identified by student fﬂedback A well-coordinated program ot
| of staff‘ development the mnovations in student services to meet non-
tradltional student needs s the leadership role of one who is available )
and able to- a\ssn.st colleaéues in professional growth and expansion of
: Sk.'lllS nmst become the designated responsibility of a staff member who .
| is able to f‘111 this need and implement thls change in student services
staff organization ‘I’he Dean of Student Services, wilkneed to.realizk -
this obj ect1ve through the appointment of a counsellng le\a ership spe—-~ *
’cialist more S0 than a director of .counseling services‘ f‘or
" hot later than the 197‘/-1978 student ser'vices budget year; earliery

staff‘ per onnel alternatives allow.

comnittee .to -w rk in corfsultation with the Dean and staff to relate pro—‘
. gram to needs. The\staff has recommended that the advisor'y comnittee

be’ attentive particulaiﬂy to research needs, innovative recorrmendations, :

conmunity mput, student participation "and corrmunication flow ’Ihe per—-

h

N sonnel of the advisory conmitte\e should include no more than-the institu-—

Te—

e T
ti6nal recomnenda jion of” fif‘teen member}("@uid lines f‘or Advisory Com— ) : o
i
mittees, Tisburg Area Community College) and should meet at least

k once each semester, The author raconmends that conmittee membership

‘N include but not necessarily be l!.yT.‘Lted to, a representatiVe?)-om the C
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student services staff; the 'faculty , the alumi, ‘\'a local transfer insti-
tution, a sponsoring school district counselor, a parent, a conmunity
representative, and students represent,ative of‘ the student prof‘ile The

Dean should be an ex officio member of the comnittee and the convener of

v the advisor'y comittee no later than spring term 1977

' An editing of the college “Guidelines for Advisory Comnittees"

to fit the studerlt services context would suggest.

"The primary purpose of an adv1sory corrmittee is, to provide a
1link between the college and the constituency of its student
services. It should counsel and advise the Student services
5 . staff regardipg programs in an effort to meet.the current ard
o " changing needs of students. , The advisory committee is unique
. in its ability to provide mfor'mation and, assistance ‘for the -
. student services program, with only fwo limitations: it -can.
- assume neither legislative nor. administrative respon51bility.
An advisory committee does not guarantee success f the
. ) student services program, nor will the committe ee on
S ,  all mabtters. However, through the interaction§ of thoFe “Wwho
participate in the full educational experiehce,” th\ jdvisory
™ role can he }p to develop and sustain a goog,setﬁﬁd progr'am of-*
- student semces -at the college.". -~ . ' f z

s . A -
' y & < s

2

Postscript - f IR L

Alvin Toffler in/ﬁuture Shock (p.131) quotes John Gardner s when

he was chief of H.E. w , as saying that "the presighted administrator re-

I _ ‘ orgamizes to break down calcified organizational lines. He shifts per—

sonnel. He redef‘ines jobs to bre)a.k them out of rigid categor,ies M Such r

may /be an overstatenent of the problem studied s but it suggests the dyna-

mies for implementation.responsive to change /

Iy i ~ ' .

— JF A Throughout this study, this student has been extremely pleased to
experience “the genuine interest in this project expressed by the college o
“ '-_ : ] /. administratOrs faculty and counseling colleagues students both at

Harri urg Area Community College and in the Nova Cluster at Baltnmof'e >

~ othey student personnel administrators witb whom one rrIeets and convbrses ' o }
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: comnunity college students have been and . are dhanging, those qhanges need

_newnéédM o SR

‘ a.uthor, is the discovery, or better the reassurance that evaluative

N Q

T of real enthusiasm to discuss needs and objectives, performance and :im-

) sibIe and’ accountable for the total educational e,xperience not ,just a

, l’ll‘
in the course of". a year. . It seems clear that while all recognize that .

l" +

to be identified most especially in order that the more traditional or-

<

- [

ganization of student services in cotfrnunity colleges mig?t be‘shaped a.

bit more directly to meet the needs of the new students and possib’ly their

» L3

. .t
[] ' M < s ToLae !
L 2 . - .
s * -

Undoubtedly, the most satisfyi_ng outcome of ‘this study, to the *
criticism provokes an. expectancy and confidence that change is 3 reason-
able outcame of personal particn.pation The fiominal group process shared

by students and by staff with the author generated an irrmeasurable amount

provement instruction and student services with the anticipation that ‘
sometmng c¢an and will be done. The nominal group process is an eff‘ectiVe ‘
means of‘ systematic small grpup interactions thr,ough which to gather direct

" and personal input and to gain a measure of COnsensus on the pribrity L
impor‘tance of iSSues shareds It is imperative f‘or student services adminis—
tration to continue to meet with representative samples of the changing’
“student constituency, to hear firsthand what they -need and how they feel

~..' ., Thé prevalent and positive view’ ‘that student services is respon-

pac“kage of ancillary services, giVes courage I‘or the continuing. pursuit - -
of‘ the student develqpment ideal as expressed in the 1966 proposal for .

student services at Harrisburg Area Conmunity College’ tb assist the .
student to increase self-understanding and self-realization. This remains P
the agreed—upon goal in the context of* ongoing change, both in students

andinstudent services. ' . . *. » - o
- ) - .‘ - d * . “'\\

L)
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. R T C Preliminary enrollment f‘igures f‘or this spring term, .as of‘ )
. o Januar’y 30, 1976, indicate an 8.6% incredse in student heaicount ,Over L
. T spring term of last year (19716-1975) and an 18% intrease’in spring. .~ ..., .-

enrollments over. the past six yéars. Theré was a period of ' no, growth e T

L . in the sprirg tems of 1973 and 197h, with egrollment i the upswmg s .

e L aga.*m as of* last spring ‘

. IR B . f v *

S Ra1-time equated (FTE) Enrollment shows an 8% gr'owth over:

ST e spring ter-m of last year. The trénd of this growth is significant

T+ 7" Pecause of‘ the previous three-year decline of 10% in- F’I’E ] AT

e 8T Enrollment ef f‘ull-t:une students has declined by 16% over the R S

) —/ 'y past five years (1971-1975). however, this spring the trend is up, and )

L. T .+ 4 an incr'ease of 5% has been realized in ﬁzll-—time students over last L .
A 'fbe number .@f‘ par'f;-time students has ' increased 607 over: the PAST

. . six years, .ard the part-time student FTE has Increased. by 58%.. The part—

oo T tAmé enrollment$ of this spr-ing have ixxcreased over, last spr-ing by 12/0 e

YO e .‘m enrollment and 152 -in FIE. - A Ty

s-‘ ,A ‘."v . N - Y <3

PUME . K . s

[T x !Ihe reSult .of increased spar't-time students isa decline in- the T
RS average credit hours carried by all students of 15% sinca the sprj,ng of - .
e l§71 but onl,y of 2% since last. spring . -

. e . _— »
o . P . . " » W'

LI [

IEEREEUES S A Similar-ly, the percentage ef f‘ull-—time students in the ‘total FIE ..

e S 5 decreased by. 12% over the six-year period and by 2% since last year. : N
oo = s sprifg the . f‘uJ;l-time student em‘*ol]ment (headcount) is 137% of‘ the .- , -
R i student body. . RN . : Lo

e, . - .: oLl - ) -
N L

P I
o e . Fihally, the humber of new applicants to H. A C C. for the Spring
Rt ter'm increased by 11.8% over. 1ast $pring, and the. number of former ‘H A. C C ‘;
s, 'xstudents applyinig: for ‘readmission inergased by 15. 8. .. . RS

N * - ’ -
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P T s Mope eomplete enro]Iment, aata wiJ,l pe available forthe Mar'ch e e
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., 's Enrollmeﬁt f‘igures f‘or spring term 1976 1ndlcate that we have
the largest mumber of students enrolled for any spring term in the

mstory of the college. Our enrol]ment has in¢reased by 9% over spring ..
‘temn of 1975, and FYB is up 7%. ' Part-time students have increased

by 15%. ‘fhe mghest FTE for a spring term was in 1972 (1972: 3136;
1976 3055) when we had 400 more . mll—tlme students "but nearly 11000

less: parta-t imers. ;‘ .

X

. Female student enrollment has increased by 12% over last spring,

‘ard, male enrollment by 6% especiglly among part-tlme males.

. Ethnic iden&lflcation of students :mdicates that mmorlty student -
enrol]ment has incréased. However, this mfomatlon is collected volun-

" tarily and, therefore, is'not complete Yy fnave 38 Vietnamese students.
.. “Students who are veterans have increased b %ﬁagain notaoly in part-
U time enrollment .oon -

hd ~,

. 'The currieular identlf‘icatlon of our students indicates that U8/a
are enrolled in career curricula, while 38% are transfer students. The

. 12% in the Liberal Studies, curriculum are students.. uncertain about their

course of study or whose educational program does not fit into one of

"our: currlcular deslgnations .

88% &f. our studehts come from sponsoring school d1strlcts Less
than 1% co;ne from out of state. : )
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ENROLIMENT STATISTICS - Spring 1976

Harrisburg Area Community College

N\

Applications:

New Applicants ’

" Readmits (former students)

Total

: /
. New.Studeht Registrations

%*of ‘Applicants Registered

FEnrollment :

’Full—Time Students
Part-Time Students

Total
F.T.E.

Sex:
Male
Female

Ethnic:

(voluntary response)

Black
Oriental

Spanish

+Am. Indian .

Vet er’an‘s :
Class:

Freshmen
Sophomores

. 3-2-76

1

|

1975 11976
885 1070
386 486
1271 1556
N 1037 1106
82% 71%
1956 2012
* 2084 2391
T040. 4503
28l9 | 3055
1975 . 1976
Full-Time Part-Time Full-Time Part-Time
1208 1213 1380
727 868 832 985
70 ‘74 216
9 5 39
6 9 8.
0 1 3
263 W7 / 500 /
687 1530 1689
1246 551 676

129

- 4229

116

Increase/

Decrease

+/-

+ 22%
+ 7%
- 11%

=37
+ 15%
+ 9%
+ 77

+ 12%

+ 42
+ 13
+ 7

+ 11%

+ 10%
+ 9%

B AP P A P ST o A" on s
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-~ ENROLIMENT BY CURRICULUM - Spring 1976
N ) ‘I:Iam;lisburg Area Gommunity College
‘ 1976 - % of. Total
Full-Time Part-Time- Enrol lment
Liberal Studies . 188 344 12.1%
Transfer: = o -~
Liberal Arts ' 398 300
Police Administration ¢ 140 72
Pre-Engineering . 56 s
Elemenitary Education < 42 25
Secondary Education 51 30
Business Administration 264 2uy -
951 716 ¢ 38.0
Career: }
Technologies 154 161 - e )
Secretarial Science 73 37 - o
Business 281 616 . .
Allied Health 132 14
. Recreation . 15, " 14
Human Services 78 Th
Public Safety ,98 186
Other (Art, Urban, Library) 26 _ 32 .

‘ R 857 255 48.1
Certificates .22 o A
Other - . a 15 ook

- - 2019 2367 . .100.0%

LT ‘ ) 1976 - . o '
< - . Full-Time " Part®Time
First-Time Students 2117 12.17% - 635 J26.8% . .
Returning Students- 1573, W5 a, 1380 Y 583 T4 o .
Reverse Transfer St.i;de& .. ‘209, -7.10.3°+  .353 .-1b.§

A ' " ’ : i - '4' ' i LN e »

‘ 2029. °100.0%. - 2368 -~ 100.0% - ' ,

, % . , e S A o 1‘

N . v . . - ‘L ) . \ . »‘!

. -, ’ : ; ’ . . . > - " i

3276 . o ; Ea} s
s )\' C ‘\‘;
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"ENROLIMENT BY DISTRICTS - Spring 1976
Harrisburg Area Communhity College

> Sponsoring Districts Pl1 T Bart _Time Full-Ti'%l_glgart—Tme Qﬁlﬁgﬁ
" Harrisburg 237 267 222 . 308 13.8%
Mechanicsburg 61, 89 75 127 5.3
 West Perry 15 16 - 23 15 1.0
West Shore - 205 220 216 . - 25U 1.2
Carlisle 6 8L 67T . 109 Y
~ Susquenita Y 29 . 31 30 1.6
‘ dmenwooa . ; 6 L. 5 5 0.3
", "Newport 0 12 7 6 0.3
Central Dauphin. © 350, . ho2 396 139 21.7
. Susquehanna - 7103 100 Y 5.3
Camp HI1T | . 62. 54 6l . 75 3.6
Walifax = 12 6 13 11 0.6
: Middletown 75 6. 80 82 4.2
Steelton-Highspire 52 43 Ly -\r 59 ) 2.7;
' East Penrisbro 6 51 55 6k 3.1
Wilitams Valley . 1 1 10 - 7 0.4
Lower Dauphin 8 50 o 84 “n 4,0
South Middleton 1 23 16 31 1.2
Cumberland Valley . 109 155 129 153 7.3
, ',Nﬁ;lerssurg , . 18 3 16 8 0.6
- " Upper Dauphin 5T 17 - 15 b8
. Derry Tomship | 109 C_64 16 . _78 . _53
Totals . 1693 k6 178k 2061 100.0%

Care
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. ' ... ENROLLMENT. BYi DISTRICTS - Spring 1976
Harrisburg Area. thy College

v

y R ’: | 1975, 1976 % of, Total
ctee 7 _ Full—Time' Part-'I‘ime Full-Time e Part-Time Enrolhnent
. Sponsoring Districts . 1603 1746 . 1784 2061 . 87, 5%
Non—Sponsoring Dlstricts . a |
_ Adams County . R T: 5 - 12 9 0.5
;I;ancaster County | 29 99 “ ~bo . 88 2.9
Lebanon County 81 49 A82, ‘ 55 | 3.1
York County 18 32 %6 %5 . 1.8
In-State 107 142 76 7% 3.5
Out-of-State 1 0 3 | 10. . lb‘o.3
Other (Contracts, ete.) . __8 16 6 = _13 . ___0_5 K
‘Totals ' 1955 2089 2029 = 2367,  106.0%
l= ;
/ e .
t 3 SR
& ’ ) o
. Ny . .
3-2-76 :
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COMMITTEE REPORT -
Evaluation, Review, and Recommendations -
, of Student Services at
Harrisburg Area Connumity College

George Ritchey, Chairman

Curriculum Counhseling Services -

1 The entire area of curriculum counseling ser'vices prOvides con—
cern for how student needs can best be met; From ’che most idea.l point of
view it would be highly advisable to continue to have ‘sufficient _counsel-
ing personnel available in the college to continue the original .philosophy'

and intent of the division counselor concept. For obvious reasons, this

~can no longer be the case. Aside fram a:*.yections of the student services

staff' of the college, the administration has chosen to reduce signif'icantly
the leadership role of the Dean of Student Ser\rices in the college in" - |
genera.l and in t#pe super'nsion of the division counselors in particular
The adxm.mstration has also c,husen to di-sburse div1sion f'aeulty members

throughout the college in such & way that divisions.are often not a close

.collegial group. These two critical decisions have had thé effect of

limiting the ff’lexibilit"y, control, and quélity of the division counseling

program, ] ; o ' -,

»

Bef'ore cons:Ldering the services needed in the curriculum counsel-

*

ing services it nust be madc evident that at present time disvision coun- ¢

selors now teach at least thirty sections of classes ‘each year; therefore,
N i
for budget reasons this number of classes.must continue to be taught by - L
members of' the student services staff at least in the current budget year |

and, in all “probability, throughout’ the present contract with local school ’ ‘

© districts. ' ‘ o

, .
o . o
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There are many services which student services should provide, for
the different curricula of the colleg;\ Mahy of these services are best

Nt

.. provided by having a professional counselor located in reaschably ‘close

proximitv to the faculty and students being served.
" At the time of initially interviewing-and scheduling a new student
in the curriculum, a’ faculty advisor is assigned, Both of these actiV1—
‘ties are sigmficant in time and importanoe. The counseler needs to be
an expert in the educational and vo_catlional aspects of~ the currigxlwn.
He needs to feel comfortable aboa't‘utheajivisee‘ assignment and can only be
" comfortable if, in fac?t“,' he has‘worked with-the advisor and is assured
that the advisor is prepared to oon'_lg‘)et‘entlv;dvise the student: rI‘o‘be done
correctly thls is no small task ’Ihis'involve’s an understanding of trans-
fer requirements at many dif‘ferent schools, oopupational outlook in parti-
cular careers, licensing and degr'ee requirements of diff’erent careers.
It’is probably wise ’chat.the curriculmn counselor continue to be
\signlficantly 1nvolved in the drop—add pmcedure as 1t now exists. Much
of .his activity is mterrelated in the adv1sing and counsellng needs of
students. It is also very important that the curriculum counselor have
) the r :sponsibilitv of assuring that college Fecords co_ncer'ning each advisee
are, in fact 'easi‘ly a*vaitlahle'for the use of the fachty advisor.

s . Qgriculum counselors need to have the rapport and physical loca-
tion which will make it easy and comfortable for the f‘aculty advisor to
use, h:im as a resource person and a referral source. The physical loca-
tion must not’ be forgotten or even lessened in importande from its present

position. The’ faculty advisor must have the easy access{to be able to

spend two m:lnutes to twenty minutes to solve a problem of - information
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need or referral act;ion rather than assume t action of "it's really not
worth nw ef‘forts to get that involved " \

It is our recomnendation 'that the ‘title Division Q\\selor be re—

1S

placed with Curriculum Counselor. All curr'i udum connselors \as\well as
»

Bther counselo% will be under the supervisgion of the Dean of Stude

P Y

. . 1 -
Services. g :
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Job Placement Services Proposal .
fér;ﬁostsecondary Vocational ‘Education Funding * -

b T e
o Jon W, Gardner, Counselor .

. S
AN
. —~

\ Comunity colleg‘es\follow a ﬁistof'ical pattern™of treating piace-

.seryices as low p_z;iority auxiliary functions, limi®ed\to pésting joﬁ

. A .
scheduling recruiters. These services are customarily com-

bined with ot er services such as financial aid, transfer, and admissions.

| . -
e selective and fragmentary with little coordination of -

),

¥ The services
| | - student and emplayment needs. If the community college's commitment is
service to the c;( ity, there is a need'to establish‘;a }iaison between
student, co\]'t'l\ege, and loyer, to the benefit~ 61‘ all.

‘ Recent 4@ velopments in posi:s'econdary‘edqcation hav’e pointed out _.

that career planning is a develgpmental’ pr‘ocesis, and caree}r counseliljlg
: ¥ . e

placement services must be available during the_ entire period of a

L ) stident's academic involvement. Growing interest :m the conceptj: of yréer '

edut tion-,~ vgcational-tecrxrlic;al programs, devélopmeﬁt of new a’?’é{s, _cém- ’
petitiveness of the labor market, emphasis on hiring the disadvar;taged, ‘
: " and tl;xe n;ove .to“ bliterate "inequality -and Injustices in hir:ing practices _
, ‘are some of the fachors in the re-evaluation of placénent services. This
has been true at ’Han'is' urg Area Community College. T}.]ere has be;en
(i) an increase in the numbder of vocational programs offered; (2) an in—
. crease in the ,number:‘ of studen ,concer'né'd about enter‘ing'a' personally

satisfying vocational program lea to employment;.(3) an increase in

the number of part-time students pursuing, a program; (4) ay increase in
- Ve

>

the number of students seeking employment; (5) a decrease in thé number
. " ) 3 < .

of ajjgilable job openings; (6) an increase in the number of students

- 4 » -
L) T
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concemed'about long—range'enmloyment of their career. In addition,

div:fsion chairmen expressed their concern by reconmending that a place-

ment prog:'am be, established ‘ ‘ L

This project will continue to expand the range arngd di\‘/ersityA
of post-secondary vocational education to meet the needs of the non- .

' " baccalaureate degree bound individuals by concentrating on the students'.'
\ in such programs at the conmunity college through preparation and -place-
'ment in t’heir cager field It will ‘integrate” the career services cur-

rently offered with the placement services y&sed into a comprehensive
program. @

P m
) // N

*- Problem T
/ ‘ - -
. According to the resuﬁ:s of a follow-up study on the employment
of career graduates (Snyder and ‘Selgas, Research Report No. 7, 1972),

graduates did not rate the college's job placement service as either

/
/’ strongly pesitive or negative. Results'from that study and earlier
‘,/’ s;,tudies support such as a need for career and .placement counseling ser-
/ {dces. The development of the college's career réources center
U/ ' ' '

.. Project 1124079, Gardner, 1974) has addressed itself to meeting the

* . ‘career counseling needs’ of studerrts. This project will address ’\1t self

to the placement counseling needs of the students through development

s 7

a program to meet these needs‘/ \ #

M .

De3cr1bin\cr the Process

X

- In order to meet, the objectives of the program and the needs of‘
the students in different vocational a.reas, the program coordinator will

e Sradents T e

establish an advisory committee and elicit suggestions on procedures

137 .
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necessary for successml development One of the keys to the proéess is

the employment of an additional counselor to assist “in the services pro~ '

Additional facilities will be utilized to provide ‘an area ih Which
’ the coordinator s and counselor s” of‘f.‘ice w;lll be located, with space pro- ‘
| vided for relocation of the Career Resource Center including a separate
. area for conducting seminars, intervieWs meetings and conferences
‘ .; '. Mate&'ials ordered under this proposal wi“.Ll be carefully screened
¢ ) and housed qv:e .Career, Resource Center Development of the capacity to

store and retrieve inf‘omxata:on utilizing computer facilities will reguire

-

working cooperatively with the. personnel in the data processing center.
'Ihe second key to the success of the program ts the active ih-

volvement of- the coordinator in a company visitation program Dependent
on the visitation. progr'am is the increased cooperation expected in the ’
number~ of openings shared with the placement office and the resultant
increase in awareness of students in the alternatives available to them.
’Ihe visitation program will provide the opportunity to develop an exten-
sive prof.‘ile&of major businesses which will benefit students and assist '
administration in obtaining information f‘or curriculum development It
will serve as an opportunity to develop contacts in order to identify;

' persons uilling té share with ’st_udents theirv perspectives with regards
to their Qccupation and career, thereby offering the student additional”

input into his’ own decision-making process.

Through the visitation progran codrdinator will be able to

increase his own c8impetencies and knowlédge to the skills f.‘or which

>

businesses are lookding. Dialogue with personnel managers as to the .

¢ X skills necessary in f.‘inding employment will aid in the development of

- ) ,/"‘7‘ .. - s . ' "
ol Q ‘ - ) :,' “( . 13“8'\_%__._%\. . ’ - .
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seminars, wor*kshof)s “and courses er%bling the student ‘to identify his

' ) 'areas of wealméss and impr-ovef them
. Accurate data will be ‘col‘lected as to the use of‘ the services by
' students and faculty An' e\zaluation form wi11 be developed which will

e Yo « ‘

) provide f‘eedback data on the students who: use the serrvices and thesbene- .

- 2

", . .. s s . . 2 . :-.
> . p; .

fits to them - SRR N SOREE -'; L
" A series of meetings will be held individually with. loca_l high

schools and” AV‘?;S to plan a conference to init§ate efforts to coordinate

Job placement services within the area. I_ocal Chambers of‘ Conmerc;e, the

National Alliance of Businessmen, and the Bureau of Employmefnt Securi Y.

.~ Y

. will be asked to assist in-the conference de;felopment. p
Active participation ,and; attendance at professional associaticn i
conferences will increase the sharing o&f' the proj ect develdpmen:’ti. -
\ A monthly report 'will be prepared on the brcgr'ess of the project
witn a final report being submitted at the end. Evel;y eff'orrt will be
expended by the coordinator and staff to meet the obj ectives of the pro-
‘ Ject and to establish a program which can ser've the varied population at
the ccnmunity college.‘ ) ) )
Any information conceming the project will ‘be shared with the
Comnonwealth of Pennsylvania s Depar*tment of Education arnd all agencies

and institutiens under its auspices
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' \ © "..Career- Inf‘ormation and Counselimp' Program . . x0T

' Application f‘or Grant ‘Under’ Title 1, Higher Educa,'ai:on Act of 1965 :

P TP :.i— >, , Hazel J. *Brown, Director - ' “n ‘ " . o

/ . , 'Ihe need for adult counséling servibesi in~ our society has never

been greater. Today's adults .are faced with problems never before en-

. —

’ ‘ countered “"I‘echnolbgical advances, economic trends, increasmg consumer
’-costs longer life expectancy, and changing 1ife styles are causative

factors of problems with which individuals need consultation, inf‘ormation, -

)

and direction.

The ob;ectiueS«ef the comnunity college make it \an integral part

.
————

:of the,commmity Its interest in meeting the ‘needs of connmni—ty members

and its closeness geographically put it in aa{deal position to assist

people in soIving problems. ' <. - ST
L. N hy
_— . The Cammnity Resources Insf‘itute of Harrisburg Area Comnmity

—

College éi)?s to sex‘ve the ccmnunity. The staff werks _with the various
. : L
. Aacademic divisions of‘ the College in developing programs to meet comunity

needs. The Institute also lncludes a Testing Cénter ;,,hat includes voca-

tional testing and counseling services. T

-

" This proposal is a plan to provibe outreach vocational educa-—

tional, and career counseling to adults Watw Harrisburg Area,

. In addition to making _counseling readily available to residents of ,

'Dauphin C\mnberland and Péerry annties varié’d's programs and seminars
o for career planning, redirection,}and decision making wi1l be offered.

Career inf‘ormtion and resources are’ avai]:able at clients' con\zenience

T \\ CRRES

in’'the McCormick Ljkrary on the campus,w:______—-:i:/ ;,,, T -

s ”

T o Although the counseling services will be’ avﬁable to all adults s

R emphasis will be directed at- the follo‘wing [t;roups'

e R = ‘ -
S %’ﬁ"; ' 140 T
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1. wOmen re—entering the job mar'ket ‘or- changing life styles, x ' . '-:I
e Unemployed arid dissatisfied employed; . - - , =
' 3. Rm'alandur'ban community clients,and ST
§, Sefdor citizens ' O “ e ” e
' ’, . An advisor'y council consisting of representat‘ives,of the Pen,n— f,, _,»:
R sylvania Department of Education, corrmunity merr:bers representa’cive of tha R
geogt’aphical areas of the region covered and members of the Conmunity
Resources Institute and the Student Seryvices Division of‘ H”arrisburg Arez -
Cotmnnity ACollege will be appointed Its purpose will be to plan activi-.q ‘
S ttes that will mest the needs of the clientele served. o ‘.
4 ' The project planned would be built around prograns offered per'iodi-
cally to'the commnity. 'I'he topics or activit):ies would be determined by

? . -
the Advisory Council according tp the needs existing in the area. They -~

might includé such toplcs as: Chosing A Career, Job Seeking Techniques, ™
‘. ” - j

Changing Jobs, Atrea E)nplovmen‘g Nk
'apprise citizens of these pro ‘

s, etg. .Appropriate publicity would

." They may be held on ‘the College

-
—

£ H. "
campus or in an appropriate outly area convenient to.participants. .

. Although éxuphasis,wbuld be placed on groupsactivities, counseling would _

-

be available to those who need individual attention.
The services wi]%—bm centered In the Community Resources Institute
at Harrisburg Area Comunity goilege. A counselor—coor-dinator will be

appointed to ir;xplement ‘the program. Pergomel of the Student Services
4

Division the College will be involved in activities according to their
field of expertise. o . .

-~ Hazel J. Brown, Director of the Carmunity Resources Institute,

will serve as Project. Director to supervise and assist with the operation.
_../“

Mr. Jay Ebersole, Dean of Students will work closely with her' in direct—-

’ 1ng activities # . T

. //‘.
Qo . ! ]

- . e .
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. . FAN
PA i text provid c *
- . -




-

il

. BIBLIOGRAPHY .

1. Baldridge, J. Victor (ed.). Academic,Goverhance. 'Be}'keley_(CaIiI".):
McGutcheon, 1971. oo Ut e T ok
2. Basonim Lorraine. "Suppor'b Ser*vices faft Evening ard Wegk-end
B Students " ap unpublished paper. Temple lh’iversity, 1976.
3 Berg, E:r*nest H "Curriculum Devel‘o;%(}t and Instr'uction A Proposal .
. for Reorgan‘ization " 'Student Develdpment Programs in the Comunity
* Junior Colleges, eds. O'Banion and Thurston Enc,lewood Clifis,
New Jersey: Prert 1ce-Hall 1972. e ‘

ll Blocher, Donald H. "Toward an Ecology of Student Development " The - -

Eersornel and Guidance Journal, February - 1674, 52(6), Pp. 360-3%5.

¢

5. Dlocker Clyde E (ed ) Humanizing Student Services, New Directions
for Community Colleges. Winter 1975(8). San Fr-a.ncisco Jossey- ~
Bass, 1974. )

6. and James A. Odom. "Influences from the Outside," Student
Development Programs in the Commuhity Junior Colleges, eds. —
O'Banion and Thurston, FEnglewood Cliffs, New Jersey: Prentice-
Hall, 1972. ’ .

b

7. _~ - , Fobert A. Plumer, and Richard C. Richardson, Jr.
The 'I‘wo—Year- College: ‘A Social Syn%hesis Englewood Cliffs,
New Jersey Prentice-Hall l96ﬁ

8. Bruker, Robert M. and L. E.' Taliana. "Profile and Perception of the
Part—Time Student," College Student Survey, 4.1. (Spring 1970),

pp.31-32. - — B '
9. Bushnell, David S Organizing for Chawge: New Priorities for' Community
SR Colleges. New York: McGr'aw-H:Lll 1973. : —— e

10. Cohen, Arthur M. MOciates. A Constanf: Variable. San Francisco:
Jossey-Bass, 1971. .. - . . 4

Ad R 4

. N 3
11. Crockston, Bums Ballantyne. "Education for Human Development " New
Directions for Qollege Counseélors, eds. Warnath and Associaues
'+ San Francisco Jossey-Bass 1973. - '

12. Cross K. Patricia. I\B‘eyond the Open Door. San Francisco Jossey——

Bass 1971 .
+ }’ ~ .\ "
13. . '"Higher Education s Newest Student ," Junior College Journal"
39 (September 1968), pp. 38 112 .
. . The Junior Colleﬁ Student: A Research Dcscription '
Princeton: Educational Testing Service, 1968.
’ -1 /1 ‘ b




. LN e . 130

15. Cross; K. Patricia. "Student Personnel Work as a Profession, Journal
of College Student Persornel, January 1973, 14(1), pp.77-81.

16. Ebersole, Jay F. The Par-t-TJme Student : Harrisburg Area Community
College (an unpublished paper). Har'rlsburg (Pa.) Area Comnumty
College, 1975.

. . © v
17. A Fact Book on Higher Education: Enrollment Data, (Ellen Treem, ed.),
' Report No. 1+ Washington: -American Council on.Education 19714.

18. Faculty Handbook, Har-risburg Area Communlty College, 1968-1969,
1969-1970, 1973-19714

19. Financing Part-Time Students: 'I’he New Majority in Pdstsecondary
Education. Washington, D.C.: American Coincil on Education, 1971{.

.20. dleééer, Edmund J. , Jr. V'AACJC Approach" (editorial), Community and
. .. Junior Lollege Journal, 45.6 (March 1975), p.2.

21. Godfrey, Eleanor P. and Engin I. Holmstrom. Study of Corrmuﬁity 4
. Colleges ‘and Vocational-Technical Centers, £hase 1., Washington,
D.C.: Bureau of 800131 Science Research, 1970. ° coa T

<>

22. Gruber, Barry L., Donajd E. Miller, Joseph Wiedeman. Meeting the
Changing Needs of Students: A Creativé~ipproach to College™ '
Counselingz. Monograph No.l4, Harrisburg (Pa.) Area Comnunlty R

- College, 1970. .

'+ 23. Handbook on Institutional Self-Study (1974 ed.). Newark, New Jersey:
Commission on Higher Fducation, Middle States Association of

e - Colleges and Secondary Schools, 1971. . . .
e - w® > .
. 24, Harcleroad, Fred F. and Robert J. Armstrong. New Dimensions of
- Cont‘inumg Studies Program in the Massachusetts State College

System.. Iowa City: American n College Testing Program, 1972.
~
25. Harvey, Thomas R. "Some Future Directions for Student Perml\‘
Administration," Journal of College Student Personnel, July 19714

15¢k4), pp. 2’43-257

26. Hill, Johnny R. "Human Management Concepts for Student De%elopment'
- Admiﬁistrators," Journal of College Student Persennel, May 1974,

15(3), pp.168-170. T :

P

e

7

5
“ 27. Hipple, John L. ‘“"Personal Crowth Outcomes Due to Human Relations
. Training Experiences," Journal of Colle& Student Personnel
Ma.rch 2913, 14(2), ppi156= 163
X\\

. ,,—28;\ Hood, Albert B. Journal of‘ College Student "Personnel, editoripl,
16 2, (March 1975), p.98. . .

Se




. ' 131

29, Hurst, James C., Richard G. Weigel, Weston H. Morrill, and Frank-C.

. Richardson. '"Reorganizing for Human Development in ngher Educa-
tion: Obstacles to Change," Journal of College Student Personnel,
January 1973, 14(1), pp.10-15.

o 30. Kleeman, Joseph L. '"The Kendall College Human Potential Seminar
Model; Research," Journal of‘\CollegL Student Personnel March .
1974, 15(2), pp.89-95. N "

>

31. Knoell, Dorothy M. "Alternative Enronment btendance Patterns,"
hS FRIC Junior Colleg_ Research Review, 5 (May 1 pp.12-13.
32. lager, Roger H., Fred A. Snyder, et al. Meeting the Changiri Needs

of Students A Profile of Students. Monograph No. 5, Harrisb\zsg\
(Pa.) Area Community College, 1970.

N 33. larsen, Charles E. "A Student Development Center,!" New Directions \Q\\
For College Counselors, eds. Warnath and Associates. San .
¥raneisco: Jossey-Bass, 1973.

A

© 34, Lewis, Juliet. "Miami-Dade s Week—end College," Junior Cpllege
S Journal 38 (February 1968), pp.26-27.

~

. 35. Maeroff, Gene I. "'College Age' Is No?nge?m-‘zz;"*ﬁe_w York
. Times, Sunday, April 20, 1975, Sec. E., p.9.

36. Medsker, ILeland L. The dJunior College: Progress and Prospect.
New York: McGraw-Hill, 1969.

- 37. National Center for Education Statistics, "20-Year Trends irrHigher
7 . Education," The Chronicle of Higher Eduo;ition X.21 (September 2,
; 1975) P, 15,

- 38. O'Banion Terry, Alice Thurston, and James Gulden. Junior College
Student Personnel Work: An Bmerging Model," Student Development

. Programs in the Community JunLOQ College, eds. O'Banion ahd

el Thurston. Englewood Cliffs, New Jersey: Prentlce-Ha.ll l972

39. eis\Ua{aldo H..and Terri Rubin. "Human Development in the
S Classroom," Personnel and Guidance Journal, May 1973, 51(9),
_pp. 653-657.

. “ . lo. Clyde A. "Student Development What Does It Mean?" Journal

3 OStudent: Personnel s July 1974, 15(4), pp.248-256.
4. and Weston Mor'rill. "Student Development Alter'natives,"
aa Journal of College Student Personnel, May 1974, 15(3); pp.163-167.

\32 Parker, G. G é "Enrollments in American 'I\vo-Year' Colleges 1972—1973k
Statistics, Interpretation, and Trends," Intellect, 101 (April
1973) pp. "57-”7“

3. Reynol J. W. "Junior College Student," Junior College Jour'nal 27
<4 (Septsmber 1956), pp.1-2. ]

FRC T v 144

A3 a9
. ~




132
¥ f
b4, Richardson, Richard C., Jr. "Needed: New Directions in Administration,"
Junior College Journal, 40:6 (March 1970), pp.156-22.

s, T and Clyde E. Blocker. "The Tri-Level Concept of Personnel
Services in ‘Two-Year Colleges," Journal of College Student Per'°onne1
March 1968, 9(2), pp.126-130. .

b6, ~ , and Louis W. Bender. Governance for the Two-Year
) College. Englewood Cliffs, New Jersey: Prentice-Hall, 1972. ;

‘117_. Schmitt, Kara Lymn.. "New Options for College Study," Personnel arnd
Guidance Journal , S?lQ\LUune 1975), pp.739-745.

48. Schultz, R. E. and R. C. Ulrer. "How Do Day and Evening Students
Compare?" Junior College Journal, 37 (September-1966)} pp.34-35. T

49, Selgas, James W. and Clyde E. Blocker. Studené Serviees: _!}n_' FEva'luation,
Research Report No. 13. Harrisburg (Pa.) Area Community College,
1974, ' N )

50. Shouider-s Betty. Junior College: An Attraction to WOmen Unlver'suy
of MlSSOUI’i 1968, EDO23-375. .

51. Shaffer, Robert H. tilizing Organizational Development Methods,
~w_ Obstacles and Poteritialities (an unpuohsbed paper}. Indiana |
~ Univers:ﬂcy,n d.

52. Snyder, F‘red A. and Clyde E. Bloékor The Adult Student Poou._a‘clon s

Research Repdrt No. 6. Harribbur’g (Pa.) Area Commmnity R
College, 1971. T~ ‘
T \\‘ ‘ » ) ~.

253 and . A Profile oF-Stydents, Research Report No. 1. ‘
"~ Harrisbu Pa.) Area Community Colleges éﬁ]

~

54, Statar, J. M. "Community.College and the Fducat ional Needs of Older
- _ Adults," Joumal of Higfpr' Education, 45 (December 19711) pp. 717-721.

. 55. Toffler, Alvin. "uture Shock. New York: Random House, 1971}.\.«\

. 56. van de Ven, A. H. and A. L. Delberg. "The Nominal Group as a Research - __
, Instrwnent for Exploratery Health Studies," Amer'ican Jour'nal of T
o Public Health, March ])912/ “pp.337,338.

~

5T. Waltoh -Don R. "Effects. of Personal Growth Groups on Self—Actualization
and Creative Personality.' Journal of College Student Personnel,
Novefber 1973, 14(6), pp.490-L9k: ‘

—

. 58. White, John. "The Human Potential Laboratory in the Community College,"
( o Journal of Collége Student Personnel, March 1974, 15(2), pp.96-100:

C UNIVERSITY ORcaur. < N\

- g

. | oo LOS ANGELES ‘ . o [y
N N -. . AUB 271976

-

AP CLEARINGHOUSE FOR
Q JUNIOR COLLEGES
ERIC: LT 145 i "




