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part-tite student, more likely to,b .female, and less like to plan. -- .

A

o %
to transfer to a four -year col e. Interviews With se al '

representative groups of ents showed'that nega i ve reaction to
student services was red ,on ±aculty a xis career counseling

. and job placemen and, ccessibility,9f sery ces.7.2te.study includes''
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Abstract of a'MajOr Applied Research*Project .

Presented to Nova .University 0 Partial 1'uifi11ment of the

Requirements for the Degr 'of Doctor' of "Education
1

A COMMUNITY-,CCILLEC -SALENT'PROFILE
WITH IMPLICAT/CINS FOR STUDE1111,PEFiSONNEL SERVICES

Ta3r F.Enole

Harrisburg Area Community College was fouhded in'1964 aS the first,

.. ,
,

. , ,

community college'in.Pennsylvania. In the decade-of itS'histOry, the

student enrollment trend has changed- from a 7O:301"atio of full-time to

part-time students to,,a 50;50 balance,'in 1975. This, Major Applied Research

Project has investigated what* changes' in, the student profile have taken

place-cOrredpclidiflg to the trend in the enrollment pa ern.

Student'enrollment data and infortation available from Student Sur -'

veys werv.analy to deScribe,changeS in selected student characteristics
.1

as_ compared to previous ,Harrisburg AreOdommunity College research reports

on.the-student profile and adult student population in 1969 and 1970

reSpecV:vely. In addition to'Increased nOmbers of part-time students;

the study has revealed increase-15-1Tb average student age from 22.9 years

,to-25.7 years, a greater proportion of women students, neafly one-halr of

thq.students enrolled in career Curricula 'as compared to the maj,Ority'of.'
, t .

.

transfer students in eai-Ifer years, and fOr'the first.time=selected charac=
46

teriStics,of non-credit students.

student

.

1 '
-

The propdsition of this study', SUdgests that as the profile,
"

. .

,,. .

has changed in recent years-, so the prOgraM'of'stude0t.:-80Places,ought to
, .

,

- 4 .
. .

.-

.., be :evaluated and modified in response to the 'NeedS, of e changing "student ''

.
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research office. in 1972, was corpqared with feedback, on student s4vices
gathered fr6erepPesentative groups of the cut-rent student enrollment by
means of institutional, survey instrtunents and, direct student disc ssion

., ;. - ..! ,through the nominal''&oup process. Aipostive degree of satisfa tion twos .

1 ..
. . ,. ...-in these iesuits but areas of concern' and need for irnprov ment, weref 4 ' e

. ? '
. 1 ..? .<

A . , ...ode tified generally in,counseling arid, spe4fically'in academic, dvisin,g

C4irluniCatidi was riot "clear .4151..d,istinctidnei3,ii.rig services ava. ilab)e
..

,

and understanding of,procedin-,66 'on Which students depend. iiistrmetional
"problems ,ansii scheduling hasSles were associated with -Student services, "
beld'resPonsible for the a eeluady'of faculty adviSors,the identification,

of teachers, trig infleAbility of course and ,curriculum requirements, the
'

'inaccessibility' 'Of staff to non-traditional student heeds,. Mdpt negative-
reaction

. I,

,., 'n4 - .' '' \was registered concerning interferences itY:,the,edUc6ional. ,,,

Otperience which was. the highest priority Pop rioSt stUdents, day,and ..--,'----4:'
. .

, \
k- .night, full:-time aqa pArt -time. ThqtraditiOnal Student services were

'd,'less criticalto the students', concern.'',.0e,rational imperfe`ctioris,
,..

..,'limited office hours;, services that. real didn't help. wei le 'a .diSal5point--

-

".

It, .

ment ; but 'inst.ruction, advising, course" sequence, Schedule conflicts Were:
, , ...

, . ,.
the things studerit services SildulA etally.dq,,something:4,Out.

. , -r - 1 -r- . I ".
A ' tI, ,.. . 1E lStudent` 4.Pervices staff ,response, to` the data,dollected concerning'.

...,
. ' 2 , . ,student and the fee0acli on Student' servidepw-4sksolicited 'through

.
i,..

. ..

1
.4 r : ,

,the,noritinal group prodesS. greatest ,consensus for change -'in ac)aptin,g stw-,. , ,:, . ,....,, ,
, ,. .. .. ,,,,

; 'dent services to.,'ehangili student' ne.eds` was td,.adsvocaee that a. dour)selTr
,...,,,,,, , .. -,,-

;',leadership` specialist be, assigned the't,g,sks or al'i 4&veloPment And : '.
. . , ., : ..... ,,, : ....I I , 'I.

. ' ' , ..

acl<jmstmeht 'sof; se y ceS to' meet the feeds, ,:5 the cUivpntrion-tvaditiorlal 4
,,.... ..' 1

S ' ,. '
f StlideQ for ,flexble and relevant SerliiCeS: s1n. dditiorts,-,luster's;t) f '.' ,

-.. A . ...

,,,-- v,,,,,;,. . .. ,,. . . 4, ., .' s ,
.::, , : cervices i'''')Cl 'personnel 'needed:to'bd.:-'egnered 'in the thr.ele critical _areas ' si?,:,. .: ,
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to which students looked' for help: In Coping with the comnur i.ty college

experience., One center"was AdmisSions in which application evaluation,

placement'testing, records maintenance, financial aid and veterant.ser-
,

.

tyviCeS were clustered. Another area was Curriculum in which facul
,

rN

advisos, curriculum counselors) human development facilitators,,and co-
,

curricular activities co rdination were centered% The thiid cluster was

CaDeers where vocational counseling, job placement service, college-ttans-
,

fer,assistance, and follow-up research were gathered.

'The' study concludes with a proposalfor'modst reorganization of

student services using the dame amount of staff and resources presently

allocated by the institution. Claiming,t t the creation' of the tri-

level Concept of student ,servicts,introduce fromthe founding of the

college tends toward a hierarchical separabipn into higher and lower ser-
\, ,

, 'vices or bureaUcratic'breakdown of communicAtion, interaction, and par-
.

\.

ticipatian, the author suggests,a,dyamicyarticipatory model, of fluid,

interdependent, andintrchanging clusters 40 services centered in admis-
e

sions, curriculum,nd careers. A core sphere of influence is an adminis-
,

tration-cluster inCluaing the chief student services officer and an ad-
,

visoy'committee,^recemmended by the, staff for continual input by Stu-

dents,' faculty, and ideally the community.
,

The significance, of this study is found, in its analysis of current

student-data to'define a changing stUdkr;t profile, the evaluation of feed-

back

,

Prom students instructive for the adaptation of student services,
A,.

-

a model Top reorganizationAich builds upon a momentum for change ini-,

,tiated with the-original tri-level Concept

tial for implementation of recommendations

4

4

of student services, the poten-f

for increased leadership

4



'

coo dination and closer association of student services without increased

cation of resources in staff and budget, the Ongoing respOnsIbility

of the author .as Dean to build upon the: findings of this study, and the

nominal group process of:. direct: interaCtiori of administrator with student

and staff in which one felt they-mplied,

might do sanetkng to help."

.

"if he'cares enough to listen,
V w.
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CHAT-Yr6i I. INTRODUCTION

."Each college should accumulate a body .of
. facts about Its own student body which

.

will servo as a guideline for ,edUcational

policies and procedures." Medslcer, 1960, p.5)

The purpose of this study is to determine what s if any., alter-
.

natiVes Tor student services in a particular community college May be

necessary 'in relationship to those changes, if any, which have occurred

in the profile of, students over a ten-year

for the study: one, the profile of student

program of Student' services.?

Trit study, initially, -reports changes in the profile of the

student body of Harrisburg Area Corrrnunity.College which have occurred

.in the first decade.of its higory, 1964-1974,.. :Research reports puti-

lished by the -College .under the authorship of Snyder and BlOcker,

period. There are two foci

enrollments; the, ot'ker, the

(A 'Profile of Students, 1969; The Adult Student Population, 1970) have

been uses as the historical data against which to contrast a profile of

students, 1975.

%Additionally, this study suggests guidelines for appropriate.

modification of student services_ from the original model established.

,a decade ago ,by the fOunding president, of the college, Clyde E itocker, ,...,-

These services were evaluated in 1972 gthe'ool e pubais cid
. .

the resultg in I* Selgas and Blocker research report (etudent

.
An Evaluation, '197)1). A sun-nary of the findings is used a a point ,,fok,e

. ,
,

.
, .

comparison with evaluative feedback by current students representative of
.

.

. ...

.14

to



;

eta

today's Student profile. Recowendations, foil change are b4sed
tion gleaned from institutional data on student needs ',and goals., on sur-

,
veys conducted with sample student groups as users of the services Land
on a response process of the student.s.ervices staff. '

,
.'

2.

The Prolileg-f..,
7i -., t ..,.,This study,,investigates the question whether student',sev.v.ic4.s

/-should be adapted to changes in student enrollments andaccompanying' stu-

0

dent needs and objectives. If one"-half, rattler than one-thircl.,,,of the
current student body is part-Itime with accompanying iLiplications for age,.,

sex, employmeht, grade Point average, academic goals; personal needs,'0
employment status,0.ducational goals, what then are the adjustments neCes-.t

for student terviees staff aTliooations,
t ion to student ,Ara$1abi.litS7; time se.1"fedules

-/.developnen , philosophfca Xjje-ctires?

47,

Harrisburg

coirmunity collsege,in. the' Conirdnwealth df Pennsylvania. The student- body

proe;rara in

;peatiOnS, program

arimunity 011ege. was founded in 19614 as the. first

of its early history was mostly full-time day -students, with the majority- .

expecting to transfer .upon receipt of the associate degree. Student er-.,
vices from the beginning were organized on a tri-level concept of deem-

ttralized services offered by faculty advisors, division counselorS/
instructors, and counselor specialists. Late- in the decade the 'student

4.,,profkle, first cletall,ed iris,a 1969 research report; took on noticeable
'change with a decline in full-time enrollments, a decided increase in,

'
.

.

"part -time students , Older students ; and registrations for ,bff-campus ., . . ,
J, .4 -courses.. Cstoinary daytime office hours, post-hidh school ,age grbup-s

..
activities, on-campus staff accessibility were called, into question by

. ,

-
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,

staff' attentive to the Changing student popUlatidi and d6Sirpms of re-
4.

,structuring student :services' to meet what had to be ac.cortanying; chimed

.student needs. jt
..., t- -,

:' .
The motivation for this, study has 'grown but, Of' :staff inquiry and

'initiative into appropriate modificdti6in o,f student-Services based upon
),-, : . -

a Spudy,,of Accumulated data available bt-1, current Student enrollments .
. , ." .. .

Compu,tCr-baSed data has been gathered over the years .but .,has.n6t ,been
. , , .

.

. %) . .
'..i;.'etriovedfritr putoses -Of informing staff 'te understand the student 6'6-.,

1 'a - ,j tial
. , A

file..' The sU ar4 .ncrease in adult student enrollment ha' notAbeen s.,
,, i . 1. l 4'e.

examine Trice ac initial study of students over tf.lenty,nei

years of age
. , . - 4 "

`,. . . .
4 . ,,..

,.n l.970. ",No. akablsi s had yet been made of information available about
..,

.
., .

tkon-i:rediit students in ,corrmunity and coritinuing,eckcation. This study,
i.

.. 1**. with the assistance of the data processing staff ofthe colleerinitiated
A ... , A, ,, a

.
A

tit computer .prouak to retrieve,student -,dafe. and undertook' the analysis
. .

;- ,::.

'to.,ulate, the previous research reports" of"1-969 and 1970.
-... . .. ,

- Stfident. services.were' first evaluated by students and, staff in . ,
. ,. ,

19W'2, when a high rating of 'importance and a positive degree of satis-
, . ... -,

faction :were recOrded. However, a careful look at -areq:needing improve-
.. , ... . . . -, i.

ment was not taken at that time by staff outside of the 'research' office;
. ,

due to published results not made available until 1974 and hence regarded

as out of "date. The changing student scene and the changes in student

services personnel, administration, and Programs recreated, the need for
.

4

Current-expmination of student services in the context of change. Survey

instruments, an outgrowth of previous follow-up studies, gen.',er atednew 'data

and were available for 11.trther use with representative 'sample groups, of .cur-

ntly enrolled students. Direct personal interviews by, the author with
,.

'ir!..
47..
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small groupt of dr4, and 'eVeraing students,, Of career and transfer student.is;
,,: , . , ,.. ,..,.. ,

,,.r -..' -off 'C011ege-age ,and adult students proVYded Oditional.- f'eedback coneernjng

-prl.oritieS.!"ef students :atad atittides'toward student services
.- 45

.. : 4

r 1 From the analysis of' data ,substartiating change in -student profile
4, ' ; 4II ,

r ?' .. . r

ard, from thelprespOnse, off' students and staff, to effec- °
$ - ,_,..---: _ ',4--,:

.

# t r
o'

tiveness of student- services; the ,author developed from the study a ,pro'''
4 I

It'

' i '''' . . I t ,," r

Posal for rerganizatitin 'or moaffication,Pf''Student services from a tri--.
... . . . ... . .,t

.
' . , .4

level concept; 1.41p ell .hiera_Irccal/bui;e4cratiQ tendencies and riskshi a to a. . .
. . '

:participatory and dmamiC,Coneept of interrelatifig , serv,ices
i , ...

. . -
. ,... ./. ,,

, acting, staff. t
"V.

-;.. \.. , a - .., t
-,...- :'' I>1 ? ... ' ' ., .

Procedures and
t

MethodOlogy .1 ,
{ i

S. 1.

4
This rerpearch iireject has used methods et' "descriptive:researCh to '.-

P C
obtain a profile of". current student enrollments at Harrisburg Ai;ea Com-, ''''

'4; ,- ,
e *

.

munity, , goIlege,- as well -s to 14ascertain potential strident .services responses..
. ,,. ,,r.
A -cf6ailed surrrn6y. of Snyder arh BleCker, (A Pnefile' 21' Students, . Research

Rel)ort No. 1,-.1,969) was gsed as the base Der CaMparison. of computer
,, . A

4pii. data oh full."--t,ime: students Clialrekly,arri eofgiCia_1).y. enroll,as of "

OCtobdr .1#175. Side l969.:spudent made refer''enCe.

to pth.rt-ti,tnc student data, the ir4t1:a.1 Snyder and 1316cker study was-re3r-e
e . , ,

vant mostly to f41-tithe students. , A second sannary by Snyder and Blockr.e
.

. ,

(The Adult Student Populatidn,,Ytesearch Repdrt No.. 6,, 1971)'' was used as

the base Tbr Comparison of canytter 'InAnnati3On ddta on part-tithe and adult
! 1 c Q ,. ,

. - ,
students curet arid Q.f.4cially enrolled 'as' of,;().9tO.1?Pr 1, 1975. *,ft, full- ,s

. - :.:
2 4, 2 4'

i1.,stdIre student at, flarxisbur% Are*',,cornniuniVy 'College s 1 student enrolled

,,. .....4s, ., ,,,,,
.

0.

, .. ,... , ... .., ,

is.
,

for twelve or more credit bout's; A par4...--t.A.me student one enrolled for
. , ! . .',.'- ..

,

.,
e,

a".
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eleven or less- credit hours-. The b.cl ii 1,t student is identified by Snyder
1,

and Blocker (no. 6, r.3.1) as agetwenty-one year'is and 'Older;

The computer search of the'. .,ctrvent Student master file retrieved,,,
data on full-t Arne and on part -time! students according to fourteen ,desorip-,-, . , (,..-tors for age-group categories ,.. of: five-year' interVa.1.6.. An additional

search waS needed for students age twenty so' as to di Stinguish younger :,

students from the :adult student, age twctity7-one. and older. Maj or items
,for the.data ,Search were age, sex, veterano financial _aid4recipient , ,. . . . - t

.".". - '
ethnic Identification, credits earn ed,. bumulatiVe grade point average, i;:-.7-,-_,__:,.,

..

c:blei4itlui-Tioulum,.'reyerse transfer. A .sepazate 'computer, "inquiry was.
: ..

-t;''' , ' ., , ..,
.,

"made for data"Ori'diofiLici/edi.t itIgleiits to provide new inforrnation' for a,,-,.
.

=

college seonent,.riot ,previously. analyzed
, .

A research -ruirient , ,the ftiniSut ..-infol2pat ion. formi,:" requests ''..,
. . . ,

from rtewlY_enrall4acidept4-such Infdppat-ion as reasons for , attending
) ,

,.s - . , :,college; plans after' finishing; school, employment ,,status,, hours worked,
,

Special 'needs. and

for this.study to

,The, study

gstrIxtural,bpSe. f
. . ,

Richardso.n (1965;

,..; : A
go,als.,. This data is computerizeci,;and_tias "been retrieved,

, , -- 4.,

helpishape further the contemporary student profile.
. 4

oS student 'services revimaed the ,philosophical and

or student services, outlinecl.in Blocker limper,
9j1,.9), pisr sucih informal"papers',available in

, . .

the,. $.iiStitutfOnaLfil'es: and which describe the early organizational,
rationale,' for student services at Harrisburg Area Gorminity -College.

.

A detailed surrznary of gea'gas And' Blocker ,(Student -Service: An Evaluation *,,
!'

RoPPrt?,140.:..3,:127/1 "ds of 19724 the
4

.

stUdent ServicbsprOEccam- met the noeds, for which Services were firdvided
, e

Representat,iye grotgb* of,;current.ly, enrolled stAIdente were sur-.

veyed poncoming need for counselig, and adminiStrative services .provicled, ,
. r

.
I
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'" by student services staff. Such information was gathered previously from

part-time evening students, but this study for-the first time solicited

reactions from full-time,day students._

The nominal group process (van de Ven, 1972, p.337)is a means

Codetermine needs expressed through "qualitative judgmental problem

'exploration by a sample of individuals whose experience, expertise, or

perceptions directly relate-to the problem area being explored." By

the process of small group interaction, problems were enumerated and

. given priority ranking and qualitative rating. This process was used-

both with representative groups of students and with the student services

staff to identify problems aA possibilities for student Services, to

establish a rank7order listing of the suggested recommendations, and to

rate by quantitative Selection such priorities to which student services

program components should be adapted. Recommendations are suggested for

implementation with reference to student development.philosophy.

Research Limitations

This research project has used. data stored in the computer files,.

of student information, already available and retrievable for the insti-

tution. It did not necessitate the accumulation of new input for the data
t

bank., In addition, this project has used survey instruments already

developed for use with evening and part-tithe studentss, as well as for

the voluntary input information contributed by students at the impact of

their initial enrollment. This,study extended, the survey use to include

representative daytiMe' students and made particular effort" _to secure cam-

pletedinput sheets from students enrolled for fall term 1975. New

instruments oPinquiry Aid additional computer data were not developed
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for this study; rather it has organized the collected data to expand the

profile of students currently enrolled. New data was generated by use

of the nominal group process by which students contributed personally and

directly to the findings.

This study has sought to compare data organized in earlier re-

search reports with comparable data available for the 1975 student body.

It is not encyclopedic in description of student profile, and any single

selected student characteristic could be further.investigated to achieve

fuller descriptive and demographic precision. It is not a scientific

evaluation of student services, if such were possible, but'ath4 builds

upon the initial study of 1972 and expands the perception of student serl

vices with feedback from current students and staff. Tha conclusion'sug-

gesfs a modest reorganization of student services found basically by this

study to be satisfactory; it is not a philoophical reconstruction. The

recommendations for, change are a natural extension'of;a wi ll to:adapt dis-
%

played by student services staff and encouraged by 0-16 administration

since the founding of the college. The specific,design for student ser-

vices suggested as a conclusion Of this study has not yet been dully

implemented as proposed, but clusters of services rather than levels of

services have been gathering recent momentum.

Finally, this study limits itself to'the scope of Student services

as a single administrative category within the college'community. It deals

with enrollment data, registration information, selected student charac-

teristics, student services programs, counseling services) student activi-

ties. It has not ventured in administrative governance, academic adminis-

tration, instructional criteria, faculty teachving performance, grading

2



practices, community services, business and' finance It is ralher a

. limited study of the changing student profile with,implications for change

in-student services.

Significance,of the Study

The literature testifies .to changei.n.cpmmunity colIegg*student

enrollMents and encourages research-projects in local 4nstitutions to

describe more fully the profile of current students: This study has re-'

trieved available student data and analyzed 'selected.; characteristics to=

outline as contemporary ppfils.:againtwhich to, compare a profile of

.

earlier researCh-stiaqies at Harrisburg Area Community Coliege,(190,1970.).

In addition, this study. ha infquiredsof studentS representative

of today's stud,ent poOdiation concerning their need for and evaluation,

of 'student services. Feedback related directly' to the tri-level: organiA

zation of student services at Harrisburg Area Community College. Staff
0 .

input encouraged the modification of.the tri-level concept toward,,a,

`10sp'storied'structure and more dynarildc'iVrt4sctiop.oftervic,es

tered around centers identified by student needs, i.e,; admissienS;'

curriculumcareers. The author of this project has had opportunity to
*

work dUectly,with student services staff-of twenty prOfesslonals who

were consulted in the design of the study' and participated in the nominal.

group process. As Dean, the author has the continuing administrative

responsibility to implement 'the program recbmendations-as

staff assignments which result from. this !tudy.:!ndto.share findings

with *total college community..
T4U study.has'been caUse fo :the development `of a compilteil.

ra
program for retrieval of studeht data heretofore stored ilUt uaretrievod-

',. ..,.



for analysis and Interpretation. 'In the fiature thiS program can be
,

routinely,used"for output of this information for -use by 'student sVr-

vices,, by the,records office, and administratiora.
' ,14. ,

.,
,,

. This study has provided opportunity to focus.upon the part-time
, , ..,.,

;L-q ; . ,.

..-
student whose recent majority in coMmunity collegeonrollments gives

. ., .

new attention to-part-time student characterstics and needs. The!

literature qufte,traditianally,views the part -t ime studpnt as a.Middle-
;. ,

ag ed evening student. Howevev,.by observation onel<nows that increasing:

numbers of day students are enrolled part-time, And,Many evening students.
,

a're young adults: ,The data collected thit study gives more accurate"

.clefinition to: such obsrVatiOns.

"The non-credit
,
student enrolled incecTimunity education protwaas

has not been Studied at Harrisburg Area Community College, and this study,'
. ...,

. .

has analyZed the data .amailable to desdribe these students. A .-

Previous research reports, published by. the college have been used

in this study as a working baLs for Comparison with data, input, and

'feedback presently available about and from the contemporary student.

It is important that historical.reports be used as point of refernce
, . _ ,

in describing current trends and changes which condition. the organization
.

.

. .

;of services lest these be shaped more by tradition than by necessity-
,

,

,Institutional research reports of ye sterday tend to-remain fixed onlhe.
.

.

library shelf, rather than useful in the understanding Ot,t94.a.y. This

study, has used them as a primary resource:.

.,

Z Finally, ancrgost significant, has .been the prOceSsus'ed by,thib"..
.

. .

study to ellcit not perOlY computerized data by which tudents can be:

counted, but rather to Lather direct feedback from students themselves

ig

22
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concerning specific needs for services and personal evaluation Of,sr_

vices- available, used,. or' unavailable. ,The nominal group, proaess'effec-
.t.

.
, -

tively informs the examination of a probleniwith direct and-drganited ,

input from.groups of those most coriderned and directly ,involved with the'

problem. There is 'no one with as gl;eat a stake in studentsservices'as4

the- students. themselves Furthor, aAer the data was collected and

shared with staff,%thill.prdess was used to organiie staff reedmmidations
,

, g e.
.

for responsive change in student services, -the implementation of which -,

.,/.

.0.
should be the majoF, outcome of is study..

In 1970, a mOnogr-1aPh on student profile vas publi.0,1)37

'bur'grArea Cqamunity,College (Lager, et al, 1970, p.21)' as part of a

Middle.State accreditation case study. This report-cautiOned.that,',

"research ;studies n themselves are notenough;' they sliould lead'to ,

program innovations. Tbis Combination of research and prograndevelop7,

melt will :improve the ability Of the college to meet the changing need's'

of students." This, study-has sought to do just that.

tit

-
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CHAPTER II. THE LlTERTURE
,

,
;

CoarunWy. college Iiteratdre has long. called fpr increased-

research activity into the statistics, eharacteristiCs, and needsof,

students. Reynolds (1956,,p.2) suggested that a' more 'thorough' study of:

junior college students was "obviously needed." Crot.,.s ,(E:T.S., 1968, *

s

p.52) wrote that much greater emphasis needed to be placed on research

"at' the local level -, where the student ,bodies of the individual college
.

needecito be studied. Bruker and Tanana (1970,,p.31)in a study of

part-tifne students concluded that "a review of available literature

revealS that there is a lack of definitive knowledge concerningpart-

time students, "" They called not only for Studies of data about the can-

position of part-time undergraduate:student
population, but also for the

development of instruments which viculd give students the opportunity to-

express how. they viewed various college sergices'and how :they viewed,'
1

themselves ,within the institution.'

Student Profile '

The Fact Book on Higher alueation.(1974,Pp.74.20, 7/4i21.).' cites

the trend toward increased numbers .of part -time' higher
,

tion across the span 1966-1973,
partAulalAy.ia:puble.binstitutions.

.

In 1966, 69%ofAll students were full,-tiMe.aneP31% were pt-tiriv.'. 7n-

1975;1975; 65% of the students were full-time, and part-time, students'had.

increased to 35%. In public inStitutions, the number of fUI14ime
,

-students decreased by 6% and part -time students increased by, 6%, While
.

.11

4 ,,

'4
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in private institutions; the number.of full-f e students inereased-,by 1%

and 'part -time decreased by I% over the 1966-1973 period. . The ,ACE,

study (PinanOn Far t-TITO Students, 1974, p.37) Of community college

enrolliments noted ,a trend from 1965 tp 1971 when the full-ti4ile students

decrcased from 52.1% to 51.6%, :and part-time students increased from 47.6%

to 1,18../4/;. By ,1972, par t-tdme student enrollments reached one-half of all

sttidents 'enrollea, in post-secondary education, and enrollments of colle-

giate part-time ,students were increasing most rapidly in the two-year

college.

Parker's study (1973, p.1160) of two-year college enrollments in

1972J1973 showed that . students totalled 497; of enrollments, and

part-time .students accounted for 51%. The part-time student enrollment

represented 8%12.9% increase over 1971-1972 figures. Parker observed that

the increase in. part-time student enrollment probably reflects not only

the changed pattern of student enrollments, but also "the flexibility and

initiative;in the two-year colleges to meet changing needs and demands,

particularly in such areas as minority affirmative action, adult and con-,

tinuing education, and other non-traditional education modes.!'

Medsker (1960, p.44), in di.$cussing the junior college student,

, noted that the community college student was advancing in age level not

only with the entrance of World War II and Korean veterans into higher

education, but continuingly into the late 1990 s with a 147% increase in
students 'aged ,25-34. The adult student was especially attracted to the

''community coliegos "where men and women with ,work and family responSi- .

..:ttilitleS'ean'attend college in the homecommunity without disrupting their

personal lives." in 1975, Maeroff has written-in the Sunday, Neil YorkTimes

that 'the percentage (,f adult, students beyond the normal 18-22 age group Nh.



now the fastest growing segment iri h.igher education, making .upf,48% -of"

total enrollments; _This thenie is echoed by Hood (3,975).40

\ , ,in- a Journal of College} Student ,Perspnnel editorial that- tb0-'number of

:youth who willNge to college at age 18 wfill., remain 9bris:ant.,: :sin' the,. 1.970's

and will decline rapidly 1n.the 19801s grid, ea/4 -19.90?-s. T11-18 change
/

'.4

"will directly affoct the role* taf'*i;s- tiuden4t; p4So'nnef War kers, " as ,

increased numbers of' part-tim& students; non-high chad*" gadttatdst
-..... . IA,-,"cost tuition economy-minded.;;,adV`.sti,idents will 'enroll.

, , ,
Harcleroad and *l (-1972); in an ACT study of the rate of

: .

13

low

degree-credit enrollment in relation to the college-age population

(18=-,21 years of age), dm, a, trend .from 1960 to 1985 which releals a
,2Changed rate from 52.96% to-117.95% by 1985. 'Such prediet

indicate that-if ,collegeti,e student enrollments ares,,static,..even

ing, adult student enrellfnents apparently, are ,m4shr,Ooming-. =the scale is

interesting (p. 6; Table 1.1)
4

'1960 - .52.9k, 1975 -L 98-.21%, 1976- - 100,97%,

,1985 117.95%. A study of United States 'Census `statistics on American

Youth in 1974, cited by the Chronicle of Higher Education,.predicts an

"EnrollMent Slow-down" 'in' the next decade as the college-age (18-211.

enrollm t drops from nearly 16%9Ito 14.388 million, and the adult student
and

((over)
population grows from 11.1 to 12.4 million.

Gleazer (1975) cites a 12% -increase in community college enroll-

ments between fall 1973 and fall' 1974, and comments that "part-time

atudents are coming in steadily increasing.nuMbers with the increase in
_ .- . ., .., ,,twothen students particularly notable." Be noteS,a` 22% increase in women-.

t-time students in contrasting 1974 with 1973, .Parl&ro,s study of
41

.
.

197,2,.-113 (p./4-60) found' 117 %' of' the part-t ITTIQ students were' women and 53%
, 0

.
were Men'. Shoulders (1968, P.110) studied romen in public ';junior colleges

(

.<

++.
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of Missouri atotefound that.large number of women were. employed full-time

while taking advantage of the opportunity to continue their education at

a public junior college. She found a large number of "self-supporting

young single women" were part-time students at those institutions.

Bruker and Taliana-(1970, p.31) studied part-time students on the

Edwardsville campus of Southern Illinois University and foland that "he"

was slightly more than 29 years old, serious in purpose,, interested in a

business or professional majors commuted an average round trip of twenty

miles for evening,classes, and was fully employed with part Of "hie fees
4

paid by "his" employer. "He" maintained a constant level of attendance.

throughout the year, including summer sessions. It is not clew' rom

this study whether female part-time, student characteristics may be dis-

tinctive. Bushnell (1973, P.134) makes a More glaring sexist distindtion

between male and female adult part-time community college students. Part-

time Women are mothers whose children are "successfully'' grown, which is.

the wdnen's.first career. On the other hand, men work full-time and Study

'part7time seeking to change 'occupations, -upgrade-levels of responsibility

0 and income, and update job skills: He does not acknowledge that women

can share these same adult student incentives based,on current ehployment.

Men study, he.says', for intellectual stimulation and to rediscover the

rewards of liberal education. He does not allow that these are adult

9 needs rather than just male' needs. He does not account for the working

woman as a community college.. constituent,
but reports women as, only those4

mothers wishing -to re-Jenter the labor market once the children reach 1

school age.

Godfrey, and Uoqmstrom (1970, p.:(0) report the median age of part-

4

time students in community colleges and vocational,- technical centers was

2'1 (
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27 years, contrasted with the median age of 20 year 'ler full-time :stUglents

as reported by t3us1-inell. (1973, p.19) . Medskerts early report (1960, p.)I8)

found that adult students in the junior college were younger than adult

students in extension centers and high school adult' education courses.

Thirty percent were less than 26 years, and 9.5% were over 45 years in

the junior colleges-.

The ACE study, Financing Part-Time Students, (1974, p.-1) makeg

the ,contemporary 'point 'that all -students in post-secondary institutions

are adult students with adult responsibilitieS both in terms of their
role in society and in the academic enyirohment. This description for
the current decade when maturity has become legally affirmed at age 18
is a correction'of the',old distinction between high-schob1 gradUate youth ,

and college graduate adults or non-high-school graduate adult-types over

21 years of a,ge. Elarthery the ACE report records that while 75.5% of the
part-tin," Students work full-time, 24..a% 'of the part -time students are not
en-ploYed full-time. This contrast could suggest that we cannot assume

that part-time students are necessarily night school students who work
4.

'full-time days, but that a s;10-lific'atit number of part-time studentS,maY

be day students who work part -brie at nights or who may be unemployed*

: Lewis (1968, p.26f . ), reports on Miami-Dade'ts week-end college... . .
. . , .

.
. ,

, .
, .

4.414....,-
.

. .'which attracts evening students Who .wish"to take' a-aul-time student load,
os

day' students who are employed. daytime oh week-days and need week-end .*,

classes, junior igh school:students with outstanding Academic ability, 0 ,

who take-algebra I, and exceptional high school students enrolled in
b. \ ,

maqiematiics, and secretarial Science courses.' The idea of part-
tfine student as limited 't o, adult s 'is enr.Sehed by th6 r!ailzat ion that

younger, pre-college students can be. part-tilors... In addition, Lewis-

,



hundthat week-end part-timers included women

'seCretaries, teachers, as well as women who we

-1

,

-

currenly employed as

`Sixty per-$1.housewiv

cent' of the Saturday students were 25 year6 of age and older, iir'contrast

:to 17% for the regular college population. Qf those week-enders'over

,agg25, 37% were. 40 years and older.

Cross (1971,.p.173) calls.to the attention of the higher eduta-

tion "establishment" that'"Millions of citizens are creating their own

life-long learning models of education, and7 we *may loOk'ferward to the

day when education is TIO't something to, be completed before-age 25. In.

C
.

.

.
,the fina lysis, enabling peopleto aearn--howeyer, wfienever;. whatever.., .-

they need or desire to.learn--isthe
aim 'of edutation,"

The ACE study.(19714) finds that 'higher education institutions have

not generally been hospitable to the heeds' of part-time-students: The
study labels theM outright discriminatory in the'attitudes,of academicians

andliolicy-makers who long have held that

'-"the failure to pursue and complete a degree program .is largely
frivolous and wasteful of : academic resources. According to the

'critics, part -time .students are not .serious in their motivations,
are nott,as -competent as regular4studepts, and, worst of- all,
adult education is synonymous with flower-arrangingFrench and.
'Chinese gourmet-cooking and other.. less academic subSects;",(1),31)

.

Harcleroad and Armstrong (1972, p.186), in, studying faculty atti.1-.

'tudes toward pain-time students in the,Massaehusetts State C011ege systeM,

fourid, 98i pithe'facultytelt that part -time students worked full -tim.6

'and had families to support: ,geyenty-seven percGrit'felt" that,,Women-part-

time students wereAmothers and housewives. Seventy-five pqrcent Telt

that part-ime studentS were college drop:-outs. :

4(noell:(1.971)'stressed the :need for Part-tip student prob'amsa

because community college cOrricuia planners tend to asSOMe that their,

29
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student' norm is the full -time, day-stfie, student whose, enrollment is un-

iaterrupted7folloWing the prescribed' sequence of courses. However, many

deviate from.this normas'students who alternate between full-time and

mrt-tirresched4fes, who do not attend college right,after high school;

who are ender- prepared for college level mourses, who are undecided about

goals and who drop in and out periodically.,.. Schmitt (1975) warns that

the human potential of adult students is. wasted by h,igher education

. 4

which discriminates'against those whose work and family responsibilities

pi-event them,Prom returning to a specific campus for regularly'scheduled

day classes ore fl to the young adults. of the collegef-age population.

mp4reState C011ege ,(Nex York), Servicemen's Opportunity College, CLEF

exams,-bxterai'degree programs, night and Week-end :degree'programs cala,

conserve the adult student 'potential for the benefit of society.

In contrast to the discrimination against part-tite; students

emphasized'by some authors, other studies point toward positive part-

time student attitudes. Bruker wad Tanana found part-timers who "did

not feel less cared for than full-timers." (p.32) They accepted the

fact that certain functions and services are oriented to full-time and

'day-time students. Less than,one-third of the part7=timers felt that

fUll-time day-tlmere got. preferential .treatment. However, tart7time
" .

students wanted to be eligible fpr academic awards, txeceive and be'.

recognized by the,a1Adent-newspaper.- Shoulderiystudy of moten (p.11)

found that.pvt,--t.ime-students need an orientation,program,:fleiible.

"44111
. .

t ,
spledullng:to accOmmodate changing attendance, patterns from one term to

St a

6 1 .

the next, more information abbut'availability of counseling services to_
. .

,

"part -time studonfil, financial aid for part -time students, andeXperimen-
. , . 4 do.

,
. ./ I. .%.41j.

tat ion with teaching methods more 'Suitable to adult learn
. 'ts .

.

3© .

,
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In terms of motivation, Shoulders found that of -113 women students

in Missouri public junior colleges,-Ole 95 women under 4Q.yearsof age en-

rolled because of the low cost and opportunity to.live at home, while all
.

of the 16 who were over 40 wept back to.school for perSonal satisfaction

and to update skills.

The ACE study (1974, pp.1-2) found that part:time studentt attends

school (1) for personal and family reasons; (2) to continue their educa-

tion because of salary incentives, peer group pi.essure or legal, relicen-%

sure, or professional certification requirements; (3) due to organizational

goals;' (4) in federal or state public problem-solving programs such as

agricultural extension, law enforceMent training, drug abuse edi4cation,

The ACE study plus other author- (Crots,"1964 Dushne11,41

Chronicle, 1974; Maeroff, 1975) emphasize the serious comatitrren't and coma-

parable or superiOr acadeMic achievement by.part-tirbe students.

"The part-time student appears to have equally or. more serious
motivations in termssof subject matter and occupational moti7
vations for, participation and drops out,with.less frequency;,
the part-time student has equal intellectual ability andormore
accrued experience to profit from exposureto academic legrn-
ing; the part-time student achieves as well or better in
academic performance." (A.C.E., p.38)

kudents'ere lesS coYitent.with,mediocre instructors,` are.'

more Ansistentthat their indiVidual learning needs be served effectively;

and" seek out'flteachers_who know what they are talking about." (Bushnell,

p.89). Older students tend to experience fewer academic problems, than
tt

* ,

younger studonts,because%of their experience in theworld Of work; of

t1-10r lieurityand-responsibilities of home and. familY, of their,gpirk
. ,

. , .

, .. .

to'college because they really'want to rather thah becaute of peer;,or... .

..-.,

parental pressure, and because "they only register for courses they have,

time to preparetor.and cover adequately," ( Maeroff, p..9)
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In Mecipker sstudy (1960, p.49), graduate students found' that ,

, , , , ;' %

scholastic aptitude and achievement of evening/adult students in California
.

..,

junior colleges _was higher than fal-timid' day students and evening high.

School adult education students. Cohen (1971, p. 92)- found that regular

day students differed from night students "at an extremely high rate of

significance." Day. students had less confidence;. less stability, greater

.concern with self-identity and about the present qnd future; were more

dogmatic, less creative, -and iesS effective 'in criticgd thinking. Cohen

suggested that 'nlght 'stUdents were more secure because they reld regular

daytiMe,jobs and indicated more Vocational direction, Schultz'Lnd Ulmer

(i96e, p.39),contrasfed achievement
,

_between day and evening. students ofc's
F f

different age;groups and
Y

,founq that
1 . .-

.

.of fie)- of higher abilAy, ,tylere NT,a.s.n? signif4ant difference between day

among: yOung students (under 21 years

,

ancl nitht AprIng 'evenIng stUdepts, *those over. 21 did etter! than

Under 21 917dri '(oyer ...21) marginal, eVening-studentp. of lower ability
, .

5 . , 4 . A
#.,

''' .' 'sc,*ed,higher than Maatinaa.daY Stu4ents: Younger day stUdett of lower., ,

I
. . .4

: b

4biltty. eCPie7,51 bigtita;. ''60reS1,.when thOY changed to nieght Courses.
, ,,

.,1. , 1. k . I
4.

SChultz -and Ulmer.felt, they had SUcceSsftlly challenged an assumption
--. . .

,..

that, evening classes were inferiorIo,lay,blasseS by demonstrating that

When achievement testing was applied to both'%ay and evening students,

evening students did as well Or better than day students.

In summary, the literature testifies to the increasing number of

part-time student enrollments in post-secondary education,ganerally and

in coinMUniity colleges in,:particulaP. The literature docutrents an increaL-

ing 'iDOrt ion 'of community college SW:dents as. adult, evening students:
4

MIddie-'-aCed males Whe seek job ,a1-0 income upgrading or vocational retool-
,

ing; housewife -type mothers whose children are .off to School and 'whO now

4.
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seek a second career. Cross (1968, p.52) Says we need to know more about

the background and motivation of this student; we must gain greater under-

standing of his/her problemer"including the conflicting demands on the

time and energy he (sic) has available for study." Stetar (1974, p.721)

reminds the community college Of the obliglon in its educational mission

to servo the educational needs of all citizens'in the community. Bushnell

(1973, p-.86) refers to the prediction resulting from a study of the Empire

Ste College that within five years nine times as many adults will be

enrolied'in non-traditional programs as there are credit students in more

traditional colleges today. "These adults will be enrolled in learning

activities outside the traditional full-time, day - oriented educational

system." Increased leisure time, flexible course scheduling, disper4a2

of course sites to office and, home will encourage the adult student to go

to college iahile still at work.

Parker (1973, p.74) challenges and cautions the two-year college

in, the changing enrollr,-,nt, scene:

"These schools have stressed good teaching, generally prac-'
ticed open admissions, operated at low cost, have been highly
innovative in curricula and community service, have served
disadvantaged and minority groups commendably, and have been
spared much of.the stultifying effect of academic bureaucracies
that so often plague baccalaureate campuses. Now that many of
them are becoming mature institutions, they will need to be
wary lest they lose their versatility .and flexibility which
have been so advantageous. The ossification of age is an
academic health hazard against which any institution should
be vigilant, and the public two-year schools are beginning to
arrive at that juncture in institutional life. The aspects
of mission described above remain on their agenda, and they
have a special opportunity and responsibility to serve students
and societY"in career education in the remaining 1970's and
the 1980's. Their services will be needed."

33
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Student Development

Some authors hint with negative innuendo that the field of student

affairs has never had clear identity (cf. Clyde Parker, 1974). One does

admit that at gatherings of student personnel educators much time and

effort are spent on role definition, vocational ambiguity, and professional

accountability. However, the changing profile of student services can be

a testimony to the flexibility in response by higher education to the dyna-

mics of student needs in contrast to a fixed and sterile pattern of insti-

tutional organization (Shaffer, n.d.S. Tnat is, the very fact that the

0

form of professional service has adapted to changing functions in student

needs is noteworthy and positive.

Over the past fifty years, three'phapes of development in student

services have been identified (OtBanion, Thurston, Gulden; :19,72; Hurst,

Weigel, Morrill, and Richardson,'1973; Parker and Morrill, 1974) .

tially, the college president appointed a'doan to control the students by

regulation, repression, and removal: He monitored student behavior as

"warden" the institution. Happily, against the abUses of this office

the students eventually drafted and demanded their "bill of rights." As

student rights diminished the autocratic Vole and rule of the Dean of

Students office, specialists in services needed by Students were being

gathered under the administration of the Dean of Students. As high as

thirty -six service functions have been identified attracting a corps of

appropriately trained service people and a mesh of bureaus to meet the

( maintenance needs of students: In the post-World War II era, the third

stage of student personnel work concentrated on a..therak)eutic service to
O

those students who had serious problems. Counseling psychologists' were.

closeted in clinical centers with opporttpity toIneet just a few students-
,

'34
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with-severest troubles. Some institutions did not move through-each

these stages; some institutions have Maintained each phase in their port-

folios of student services. But increasingly some have moved^frOM these

now traditional Patterns of student services to a human derlopment concept.

For the first half century, student personnel services developed'

as a series of services reacting to forces within the college community,

forces calling for control, maintenance, and remediation of students. In

recent times, student personnel services have been develOping as an active,

program for the shaping of forces within the total college experience to

maximize the potential for the growth and development of students. As

early as the 1940's, the American Council on Education called on student

personnel wo2kers to recognize that students are individually different

and unique; that each is a whole self'integratingemotional, affective,

physical, social and intellectual resourceil that education begins in the

,drives, interests, needs of each student (Parker and Morrill, 474).

Historically, education has been centered in the deyelopment of,the

student through the training of intellectUal capabili sand skills

that have been narrowly defined in the academic disciplines. But now

studert development is being defined'bY humanistically oriented educators

and psychologists from the point of view that "man is a growing organism,

capable of moving toward self- fulfillment and responsible_social,develep-

vent, whose potential for both has been only partially realized." (O'Banion,

Thurston, Gulden, 1972, ia.203)

The contemporary student development program capS the move of

student personnel services from the'traditional control-oriented governing

o1 student life by in logo nyentis staff to the team of human development

facilitators who assist students with those developthental tasks jipereluisite

35
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,-, ,

to constructive and successful interaction with their environment. A
.

.

student'development program no longer is controlled by a dean whew staff

works'withIn well-defined'job descriptions, but rather consists of staff
r

and students who can "shake themselves loose and exercise personal

responsibility and creativity in the innovations of developmental pro-
,

grams and procedures (Hurst, et al, 1973, p.11).

Parker (1974) lists three current uses of the term student develop-
.

ment. The first he describeS as "new humanism,," notably Of O'Banion and.

-Thurston '(1972). Student developMent is the structuring of a caring
,

environment productive of growth toward self actualization. However,
4

descriptions of student personnel workers and courses do not, for Parker,

'define the propositions of developmental theory which tell how Students

achieve the stated, goals of growth and effective learning.

Pai-ker,hen describes development is cognitive and behavioral

complexity. By challenging a perionl-s "equilibrium" new learning takes

place to restore the loSt balance. Such upending experiences contrast

sharply with the humanistip self-growth potential described ab)ve.

Critical, to this complexity of restrpcturindis the risk that a person,

may not be assessed accurately as to the ability
,

to stand up und.r up-
,

setting development-promoting activity.* BlOcher (1974) defines growth

as the functionof a "dynanic between, theaneeds and capa-

cities of an individual and thelevels of stress and stimulation in the

environment. When the level of stress is above the abi,lity to cope, one

withdraws.., When the level of stimulation is below, one'is bored and

unchallenged. In neither case, does positive growth occur. Blocher

wants the,educatonal system to create a dynamic equilibrium or "ecological

balance" between the student land the environment to allow for maximum

*36
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growth. A student development program of "ecological balance" would in-
.

elude "structures" of opportunity, where tasks to be.learned are balanced

with mastery,, of support where cognitive'coping mechanisms are balanced

with affective social relationships, and of reward when effort expended..
, 4

is'balanced with satisfied needs (p.36f). Eaobher'S-view or the can-
,. .

'Plexity of equilibrium is a,molge hopeful student development theory than.y.

Parker's fear of risk in manipulating the equilibrium. Nonetheless, both

sound too much like MBO,.rather than. embryo!
;.

4.7

Smith (1974) contrasts.these first. two iews of development as'

'process - oriented. humanism and goal-Oriented -bp;L"Viorism. farmer he

'deseribes'as a Rogerian client-centered activity of seli'Lactualization,.

Me latter h.:: views as Skinnerian objectives stated in behavioral terry,

with perforrranee criteria as'accoUntability7M]easures. Smith proposes a.

=

StUd6rtt development program. of behavioral huMpniSm in,which goals are

hunanizA and attainable and ObjectiveSarecenstructiNe.and.specific.!

Be Citesslow'S"good perSon" and IlandshanS"beautiful and noble

per:-on" as the ultimate developmental objective fonindividuals in con-
,,

temporary' society. Such students would be passionate, wit1-2, themselves,

. productive in relating 'to their exterrial world`, and compassionate toward',.

Others (p.516).
,

Parker's third psychological construct is his preference.for

develOpment as stages or hierarchical. 'Piaget's stag& of developpint:,.

recognize distinct ,and qualitative differences.. Maslow's hierarchical,

theory outlines thesequence, of developmental tasks"to be mastered. Jr'

each, Parker applauds the necessity to specify the particular behaviors

characteristic to the particular stage or station, and th6-specifid task

which must be mastered in brder.to Make,Progrcoas:..
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-Parker's critical appreciatift for "solid developmental theory ",

as applied to student development,programming, seems to be the necessary

correction both to a naive humanism and atnanipulativebehaviorism as,

long as at each stage along the student's way a,good, beautiful and noble

person is developing.

Crookston (1973), Larsen '(1973), Hurst, et 82 (1973) trace" the,

movement of counselors from the hd.stcTic.role of passive, reflective,

di
remedial professional service to an active, preventative, collaborative,

encountering, even confronting relationship with students and increasingly
.

with 'staff. BloChu. (i974) uses the term develbpmental to describe coon-.

seling services as moving away from psychiatric diagnostic reference

regarding normative behavior to the greater counseloi",interest in human

effectiveness. Educational institutions were established, Blocher recalls,

in order to help children and youth grow and develop in valued directions

toward full adulthOod and hunanit:). Larsen (1973) observes `that student

development center counselors encourage students toward Self-direction

and independence, teaching students to cope with life situatio,,s not by

ad4ustment but fpy overcoming obstacles and frustrations., cbunselors can-
_ ,

not isolate themselves few critical cases, waiting for .,tudents
. .

.

to be broUght intotheir-care., as in the medical ,ftodei:- Rather counselors

need teventureterth providing services fer.the deVelopment,of the general .

Student body, working with Visible.groups of students needing help in

,reachAg positive,goalS. Larsen,(1973, p225) writes,: "The returns to

the; students and the, college will The mach greater" in working with a large

.
.

number of students facilita4nt their normal development, than in trying,

.
. to Salvar,e a few with more .serious problems."

38.
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OTapionk, favorite phrase for counselOrS is "human development

facilitators. Counselor activity lnvolyes a variety of areas: ericounter

groUp:leadership; organization of community laboratory experiences, iden-

tification of participatory'activities,,not "snhdbox" play; training of

peer Student educators as tutors and counselors; evaluation of institu-
.

tlOnal rules and regulations'for relevancy to.Community college students;

,creation of the climate for growth and development (0Tanion, Thurston,

tulden, 1972).; Palomares and Rubin (1973) eMphasize",thetestponsibility

of student development counselors for teacher-training,,providing suppor-
,

tive guidance to faculty using affective /earning activities',-helping

teachers get in touch with their own persona' dynamics, reinforcing

teacher confidence to lead a group 6Teriencp beause,they careabout ,

their students, developing in-service sessions for teachers in

developmexit 'techniques to reduce the amount of energy spent by co.in ors -

In-remediation. "Berg (1972) warns counselors not to ayoid,respopsibilit
G 4\

for the developmer of instructors who seem Unconcerned about the affec-
.

tive needs 'of ttOnts, o who feel such needs are not the business of a

college, or who feel they'meet the8e.needs adequately in the cl ssrdom.-._
. .

The student development specialist looks also at the faculty mei er as a

developing indiVidual.

0,
Hurst,'et al (1973, p.10) view the contemporary movement or change

in student personnel services frem'a priMary concern with "the remediat ion

of casualties" to.the developmental approach designed (a) to modify the

academic and-social environment in constructive ways; (b) to teach students
fk

living, in the college environment the skins necessary, for the full, utill-
,.

environmentzatidn'of that n;.(0 to study the student t'he:environment,

9

4.

a
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to provide a data base and directionalitYfer program's designed to imple-
4,,

ment:(a). and (b).

Restructur for modification and change of the educational

br*71MeTtinvolve the administrator inseriousresponsibilities. There

is the Ii8tential threat to the role of persons inv61Ved. Staff needs to

participate in to eptualization and'de
,

tip erganizational'structures become volved. -Ube restructuring

process must be .kept alj.ve by ongoing experime tation and flexibility.

Goals and objective0:need conttnang reassessment, Harvey (1974, p.246)

describes curriculu*i-as a pi-imary ena\of activity for the student per-
.

sonnel'administrator- *4th,4 advocat
NN

the administrato must diree,f at ention.

ment in'favor of the student. Student needs

ti

sion-maging. Other admihistra-

tudent -centered curricula,

, curriculum develop-

etermined. 7culty

and administration --this'writer ad

ust be

Audents--then Cint\
curricula reflecting thoseeedsa The

aci% to desl.gn.

tudent personnel a ini

`Xacilitates,stUdent development- by establi

educational environment not only in classroom

trator

ng an ef otent

aurricr l.a , but the

4 all major Instituen-

.

- total institution and community, striving to bri

dies into a concern for the student. If this wereto. ppen, Harve
3:t.

observes, the student development adMinistrator will hav \phased hiMself

.out of a job.

, .

Ergand Morrill (1974), like Hurst et,a1, remind the s ent \.
k

.., .

.

experience;
\

strator that failures are a valuable in student,
,,

sonnet

devel6Pment proram

than the sUNesses,pse

administrator be<careful

with the time and set ni for
\}" 4

andone,surMises are more frequently experienced

risky Would be taken. Not only must the

to 9 10,ob,j,ectiveS; identi eeds, keep faith

yf

the program is appliclible, .but also
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provide for the self-destruct of the program when the heed is satisfied

or when the program is unable to fill the need, or when saboteurs set' in.

For adMinistrators who are facilitative of student development

philosophy and programs, Cross (1973, p.79)'admonishes:

"It is too early to begin the training of applied behavioral
scientists as pactitioners in student development. We just
don't know enough about it. Until we can measure the.existende
of personal maturity in an individual, we. are in an ,untenable
position to know how to bring such maturity about."

Blocker and Odom .(1972), O'Baniop, Thurston, Gulden (1972) said

it earlier: There is a "paucity" of research in 'student services, a

decided lack of evaluation of the effectiveneL of services. Ripple

(1973), Walton (1973), White (1974),'Kleeman (1974) are beginning to

publish positive results of their research into human potential experi-

ences. Administrators can be encouraged, with mbideration.km,

Hi11,41974) discusses studentidevtekopment attitudes in adminis-

trators. One canno react defensively to charige. One must establish a

high degree of trust with eolleagiues, faculty, and students. Self-

confidence and role-satisfaction are helpful for ,open and honest com-
C>

munication.- Openrnindedness copes better with.unfamiliar tasks. Adminis-
yr

trative power can be halved into group process to be shared with organi-

zational control. Communication which flows up, down, and ideways
'4'

builds in others,a trust in the opportunity to communicate. To -help

others to grow, an administrator must be growing. Leadership is the

ultimate responsibility developed in the administrator by the participa-

tion of all concerned.

The proposition posed by this study is that student development

objectives can be approached through a realistic evaluation by the student

,
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personnel staff of the changing student Profile with accompanying adjust-,

rivt of student personnel services to the needs and objectives of the

contemporary community college student.

4).

-
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. CHAPTER III. STUDENT. PROFILE

Harr*burgArea Comminity College was founded in 1964 as the

first of the corrmunity colleges in Pennsylvania. The initial student,

enrollment numbered 429, and classes were held in the buildings of the

old Harrisburg Academy, In the academic year 1967-1968, the first

buildings of a new campus-were opened to the student body of 2947. By

<." the time of the celebration of the tenth anniversary of the college, in

the fall of 1974, student enrollment was 4315. The focus of this study

is fall 1975 when 4590 students attended Harrisburg Area Community College

not only on the 175-acre campus, capitalized at $18 million dollars, but

also at a dozen off- campus sites where classes arc.held in businesses,

military installations and government offices, fire and police stations,

_suburban and small town school buildings.

This chapter discusses the enrollment trends since 1968-1969

when the first research report on a student profile was prepared (Snyder

and Blocker, 1969). Descrigtions will follow with selected character-

istics of full-time, part-time, adult, and non-credit students enrolled.

,-for the fall term 1975.

Enrollment Trends

Figure shows that the first enrollment peak for Harrisburg Area

4 Community College .occurred in the)fall term of 1971, with an enrollment

of 4221 students. Since 196.4, enrollment had dramatically grown each year

until local and national phenomena were to affect, the continuation of this'

growth in 1972.

30'
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Figure. 1

Enrollment Trends : 1968 -1975
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First, Selective Service inductiOns were discontinUed for many

,post -high scho.61.male youth vill6 7iio 'longer need to enroll in college at

fl11.17-1-,ime students for deermentr.. 'The national ,economic, conditions

limited employment opportuniti_4s for many youth. COl-lege degrees ldst

some luster. College enrollIpents declined asinflationary costs spiralled.

Admissions officers. competed more vigorous.ly for students benefited by ,

lowered selective' adtgi'SSions..Critria. The pool of high -col graduates ..

<
stabilized 0.ft er yearref, no-'growth birthrates . Locally, Hurricane Agnes

. ,, ....

of.June 1972 wrecked its devastation on the Susquehanna River valley, and

some 'stayed home to help .with,the clean-,up, while others spent tuition

funds. fOi;respration and repair,

'A' Table 1 shOws that from fall of 1971 to fall 1974 full -time enroll -

meat fell bye, 860 Students while part -time enrollment increased by 900

students-. .F11.1-time equivalent (P.T.E.) enrollment decreased by over 500

studentsin the same period, .since it takes 2.5 part-time stuaents to make

Penrrsylvania where 12 credit hours is the full-time defini-

In fall 1975, the declining erii-ollment trend was reversed.

Table 1

'Year :1:.

-Pall ePM
.

- 1

-' ,

icle

Enrollment Statistics:

. ': Headcount
Full-Time 'Part-Time

1971-1975

..
,
e

. .

Total

.

,'

.

1"

F.T.E.
Total .

,
.'
,#,.A,
i--tw

1971
1972
1973
1974
1175

w.

.

27,6Ff,

2510
2158

; /965.
-2236

11153.
.1602 ,

1956

2324

, 4221
'. 4112
.411.4
"41315

'',.1.156'0
il

' 3441.
3219,
3006
,2918.,

-3243',
. ,

.
. /0 signifidartt trend' 1;c4:see izi.the all4rigin.,:i,aticy of flifl-time

,
.

.- , .

,
,to partitime enr4lmentS. literature citeS;a movement .fRom

. , .

a 70:36 ratipbc full: --:tdriK1 to part7ttne, in 'the 60's .to a '50:50 split In ,:4

the:7-0'AS. . the fall of 196$ at Harrisburg. Area -Corritiunity
'Z . - . .

' ,iS,
..,. I

'

1 ' .

. S.0 f

:,,
.. : .' :41'

' .

i 6 .. % . 1
' 7
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?LP:I-time students accounted for 63% of the headcount and 82% of the

33

In fall 1975, the 'number of full-time students had slipped below

the majority, reprebenting 49% of t1-1.,The'adcount and only 69% of the F.T.E.

A second major trend across the decade of the college history has

been the charging balance of male and female students. Figure 2 shows

hat 'the ratio of fultime males and females has changed aboA 12%, with

the increase found in full-time female students. The trend in part-time

students was more erratic in the early history-Tot' the college, but since

1970 has leveled off at about 55:11, male to female. The balance at

Harrisburg Area Communit=y College is not too far PEITIOved from the national

ratio approximating 50:50, cited by Parker.

F:inally, data from the National Center for Education Statistics

.gives a base for comparison, of Harrisburg Area Community College's current

growth rate between 1974 and 1975 witht4t of two-year colleges in Penn-

sylvia and nationally.

Table 2

Two -Year_ College Enrollatent, Change: 1974-1975

NatiOnal
Enrollmerit '(Public)

Total Enrollzent
Full-Time M.,..4(-1
Part-Time Men :is ', +17..6
Pull-Tirae 111:nen
Pail* ..Wanen ' +.15.3

Hirst .-1.? Student's 9.3

Pennsylvania
(Public J
43)4.-0%

.

41.9.0.
4+10.3
. +21.0
+ 1.2

or

A_

H.A.C.C. /
+ 6.0%
+ 9.0
+ 3.2
+16.3
- 1.1.
+29'

Sourde: National. and Pennsylvania - Nationa.rCenter, for Education
Statistics, Department .of 'Healthy Education' and Welfare, Report NOES
76-134 De.teniber 5, 1974.

7 -Table 2 `sho*s. that ..despite its inareased -time enrollments,

HarrisIDUrg Area Coniflunity' College fags-behiiid "Pennsylvania art-tine
7. ;

student growth by 152 -(5' 20% wen and- wohicp respectively. Even' ths5
.

is a bit a1::16ye, full-..-6.1ne5,,stwienzrowth inPsnasylyania, especially
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for women (6%), it is significantly behind the two-year colleges the

state by 8% in total enrollment growth.

Nationally, Harrisburg Aria Community College meets the growth

rate only for full-time women, but drops nearly 10% behind in,full-time.

men and even farther behind in,part-time enrollment8 (15%), On the

other hand, Pennsylvania exceeds the national rate of growth for part-

time students, thus indicating that even though the growth of part-time

students at Harrisburg Area Community College has been impressivt, it is

not at the pace of public two-year college part-time student growth in

Pennsylvania nor nationwide. Full-time student growt111 at Harrisburg Area

Community College has kept hore in pace for 1974-1975 with current trends

for men in Pennsylvania and for women nationally.

Selected Characteristics

In 1969, Harrisburg Area CoMmunity College published A Profile of

Students (Research Report No. 1), a study byFred A. Snyder, Director of

k Institutional Research, and the president, Clyde E. Blocker. A ques-

tionnaire was distributed to students enrolled on campus in April, and

a response of about 50% was received. The authors felt that the respon-

dents reflected a reliable sample of the student body and proceeded to

describe the initial profile of students at Harrisburg Area Community

Colley. However, more than 500 part -time students enrolled in off-campus

classes were omitted from, the questionnaire survey. As a consequence,

only about 20% of the part-time students were reflected in the findings

of Research Report No. 1. Off-campus students at that time consisted of

adult civilian employees at several area military bases and student,

at two general hospitals. One uses this summary profile only in a general

way and with caution.

48



36

Table 3 shows the enrollment comparison of spring term 1969 with

the second point of focus for this study. Computerized data was retrieved

for all students enrolled as of October 1, 1975. The use of this data

in contrast to the audit data for'official enrollment date (September ;6;

1975) reveals a shift of 85 students from full-time to part-time enroll-

ment status and a loss of 23 students who withdrew from college after the

September date of no tuition refund. An informal alphabetical sample of

the changes from full-time to part-tine course load indicated that most

changes suggested academic decisions, involving the drop of a more diffi-

cult course in mathematics, accounting, or the sciences.

Table 3

Enrollment Comparison: 1969, 1975

Ehrollment 1969 1975
Full -Time Students 1717 (58.7%) -2276 (49.0%4
Part-Time Students 1206 (41.3%) 2324 (51.0%)
Total Enrollment 2923 4560

F.T.E. 2266 3243
Students included in study 1024 4537

Full -Time 757 (73.9%) 2128 (46.9%)

Part-Time 267 (26.1%), 2409 (53.1%)

Table 4 shows that a comparison of age distribution supports "the

enrollment slow - down" reported in the literature. The enrollment of

college-age students, 20 years and younger, declined by nearly 12%. The

decrease in young female students was nearly 25%. The accompanying in-

creasein inor of adult students, defined in Harrisburg Area :Community

CoVege studies as those 21 years of age and older, is greatest in the

age group of 25 years and older, especially for women 35 years and older.

This shift from post-high school to middle-aged distribution has strong

implications for student seivices which traditionally in.recruitment

articulation and activities programming have concentrated on the younger"
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aged student. In 1969, the average student age was 22.9; in.1975,

25.7 years.
4

Table 4

Age Group Comparison: 1969, 1975

Age Group Male
.,1969 .

'Total Male
1975 .

TotalFemale FemaJe

Ages 20 and youAger 47.2% 68,4% 53-.% 39.8% .
-114-.5% Tr:4

21 to 24 25.4 13.1 21.7 "19.7 18.7. 19.3-

25 to 29 13.2 5.9 11.0 19.6 12.9 16.8

30 to 34 7.2 4 4.1 6:2 9.7 8.4 9,1

35 and Older 6.6 7,8 7.0 10.6 14.3 12.2

Age not available 0.4 0.6 0 5 0.6 1.2 0.8

Table 5 shows additional descriptive categories available for

comparison with the 1969 student profile. In 1975, there are more

sophomore-level students, more married studehtS and more veterans. Mai

percentageof male students decreased by nearly 10%, approaching more

nearly the 50:50 sex distribution cited above the literature.

Table 5

Selected Characteristics Comparison: ).969, 1975

Characteristic 1969

Class: Freshtan 115T-%

Sophomore 19.7

Sex: Male 67.7

Female 32,3

Marital: Single 74.4

Married 23.9

Other 1.7

Veterans 15.9

1975
66.2%

33.8
58.o
42.0
65.1

30.2

SP

20.4

In 1969, there were 20 career curricula in aisiness, EngineWng- _

,

Technologies, Allied Health and Police vocations: In 1975,the six

tr-
-..,,,academic divisions of the college offer 41 career curricula. This-

expansift of vocational alternative 4s reflected not only in the 1975

increase of enrollments for Business, Allied Health andlPoilce career

curricula but also in '`others' curricula of .Art, Hunan Service, and

Recreation. Table 6 shows also that enrollments in transfer curricula
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dropped hea'Vily bY_1975. creases were 6"Qatest in thelementary and-

SecondarY Education curricilla,'Teflecting the eMployment, vacuum for.

teacher education ,graduates durinethe seven -year' interim. In recent

years, student services staff have deliberately cautioned students about

severely limited employment opportunity'in teaching.

:Table 6

Curricular Comparison:

CurriculaY
1969;y,1975

1969
7:477%

6..4

2.0
6.7

0.5
9.1

3.9 *

11.3

54,
,2.1
2.3
3.2

7,9 .

29.8
45:6
5.8

. 18.8

,.

A

ob

12097.15%

ef,

Career: Business
Engineering Technology
Allied Health
Police

,

, Other
Transfer: Business -

Language Arts
Elementary Education

, Secondary Education
Engineering
Life Science .

.

Math; Physical ScAnce
Social Science w

Totals: Career ,

Transfer
Developmental (1969)
Liberal Studies (1975)
Special/Guest Students

6.1

5.9
12.7
5.2

10.8
4S
1.9
1.7
2.2

3.5
1.5
5.2
49.9
31.3

6.8
12 0$

,

$,,. Snyder and Blocker's 1969 study of student Profile did not di,

tiLguish between_fUll-time and part-4me stadent characterist.csi Before."

turtling to:a 1970 study of the adult student, who for the most part was a,

part -time student, this chapter will take a more complete look at the con-
;

trast of part -tom to full-time students in 1975

4

Part-Time Students *

In the spring term of 1974 for the firdt time the enrollment of

\1art-time students and full-time students reached the nationa trend

of 50:50. ....54y....2Etober 1975, 53% of the student body were partime
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students. Table 7 thews tbe'contrast of 'selected charaCteristics' for -. _ .

)t_<... .gull time and part,;tiMe Students.

Table .7
13

'Full-Time/Part-T1me Selected Characteristics; 1975

'Characteristic

)

FblljfimeInt--2128) Part-Time n=2409)Class:- Freshman
.. Sophomoro,

''Sex Male : .

Female '' "
-Marital: Single

Married .

. Cthgr
Veteran','

Financial Aid Reciaent
Ethnic: black

Latin-American
American Indian
Oriental
Caucasian .

No response

1229

_899
yi276

852
1797
284
47

353
562
167'

6
.6' ,

10'

1860,.
,

79 .

1774
,634,

1.357

'1052

1158
it85
1t3

58-4

228
232'

6

.5
18 .

2069_

'' 79

The freshman status of- nea!rly,three-cidatert, of the part-time

students quite'obviously relates'to the first-tiMe entry of these Students

taking one -or two courses. However, the implicalions for,--student services. . ,.
,..4

. . ,i
are 'real as concerns academia cbunseling,

college orientation, and services

to new students based on part -tiMe"student schedules and access. :Nearly

one-half of the part-tige students. are married, suigesting that homewand-
,

family responsibilitieS may compete for the student'spriority with full-'

time work and part -time study. TWic.iitas many full-time Students' receive

financial add as part-time students,
since" major federal and state aid'

resources have not, been availa4e to part-time students. Most part-

tiffers.with financial aid receive Harrisburg Area Community College scbol-

arship funds;law enforcement grants, or private agency'funds. -Nearly

two-thirds of the veterans are part-time, students, More'of.the blacks

°and df the women are part-time students than are.full-tine.

52
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\Table 8

\
Fy.117Time/Partg-Time Student Status: 1975

Status 11-Time (n=2128) Part-T:1mo (n=2409)
Readmit'

I 82 -, .683

Reverse Transfer 187 296
Degree Candidate

, 1009 641
Non-High School Graduate 219 466
Accelerated High School Student 33 23

Table 8 shows that mosteadrnitted students are part -tithe students.

This means that when students drop out of Harrisburg Atea Community College

. .

for a semester or more, most, of them (90%) return as part-time students.

A majority of the reverse transfer student's who come to H.A.G.C. from

other colleges are part-time students,' AbOut-40%Of the mei sOlool ,stu-

dents. who attend H.A.C.C. during their senior year come op,apart ime-z

schedule, While 60% carry a full-time college, academic-load as high schoo

seniors. ,Stildent..; at H.A.C.C. who never graduated fromrhigh school are.

part-time sudentg 2:1 more'th.ah-fullLtimers.
.

.

,

, .

, .

, ,

.':.'.

O nly Ab,oUt',25% of the ,

, "
part-time students: are de;reepandidotes1 while over one -half, ,of the

`

A I o
4 1 .... .

full-time students plan to take their'degree. 1The.part-time student at
,..

4

H.A.C.C: fits the non-traditional tould--driop-in, dropout; comes to the

community college after experien'6e at, another college; a highrsch061

drop-out; an accel&sted high schoql seniori'on& who takes,courses with:;

out regard for a-degree:

'Table 9

,k, Time

Day/Pighti Students:, 1975
.

Full -Time Part-Tim
Day 473

, 77466
Night .28 447,
Both 51 .' 129
No reply. -1875 , -1427

le-Part-ram -...
4VT-
579
6

Table 9 shows, the number of day and night- students among b

fUll-time and part-time students. In order to :substantiate the part-t

3
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distribution, since computer information was not available for over one-

half of the students, an alphabetical sample of part-time registrations

reflected similarly the computer data. Moreover, sampling revealed that

nearly one-half (46%) of the day part-time students are men. This is an

Interesting finding in view of the literature which generally refers to

part-time students as evening students, with mostly women available for

daytime part-time studies. It is clear from this study that two - fifths

of the part-time students are day students, and nearly one-half of those

are men.

Table 10

Full-TiMe/Part-sTiMe Student EmploYment Status: 1975

Employment Status
EMployed full-time
EMployed part-time
Military
Homemaker
Full-time student
Part-time student .

Retired
Other

.Full-Time part-Time
84'- 7.1% 574 60.6%

584 49.5 149 15.8
0 8-, 0.8:

20 1:7 :66' 7 .13,

432 36.6 ", W38 11'.4

51 4.3 -31. .3.3
6 0:5 '5 0.5
4 0.3 ., 6 .o.6

Table 10 shows the employment status of students whOtvoluntarily

supplied additional personal informationiebluested of all new students at

time of initial registration at Harrisburg Area Community College. From

55% to 60% .f the full-time students responded to'theInput Information'

Form; depending on the questions, and about 110% of part-time stliaeht.

Interestingly, about 7% of the full-time studentsareemployed
4

which is strongly discouraged by the collin its catal6Lie ank.gudent

handbook'information. Equally interesting is the 11% of the part-time
-

students who consider themselves to be full-time studentsdespite a re-.

duced credit hour load. Table 11 shows that one-fourth of the,full-time

students work more than 20 hours a week, the limit recommended by the
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college for full-time students. 20% of the part-time students do not

work at all, suggesting unemployment, housewives, time potentially avail-
.

able for activities and'campus involvement, with nearly 20% more wdrking

only, part-time. However, most striking is the clear indication that one-

half of all full-time students work part-time. and the majority of part-

time student; Work full-time. The heavy work couiiitment of community

college studehts, as cited in the literature (Cross; A.C.E. study) and-

documented for Harrisburg Area Community College students, has significance

for student services regarding traditional concepts of student availability,

interests, and activities. Work itself is a real student activity for
a

most students.

Table 11

Full-Time/Part-Time Student Hours Worked: 1975

Hours
y Full-Time Part-Time

0 .. 411 32.8% 200 267%
1-20 537 42.9 170 17.3

21-35 233 18.6 86 8.8
36 and more 72 5.7 s 526 53.5

Table 12 shows that nearly one-third of the full-time students

are older than the traditional college age group, 18 to 21 years old.

A sigpificant number (17%) of male full-time.studerts are in the age_
---

group spread of one's strongest working Years': 25 to 55 gars old. About

20% of the female full-time students, are between the ages of 21 and 35.

Among the part-time students, about 17% are under age 21 and 40%

are under age 25,,in contrast to the community college part-time student

stereotyped as a middle-aged adult. Young male part -time students may be

a portion of that daytime sample referred to abov. The concentration of

part-time female students, age 35 and older, may also be pilrt of the day-

time crowd. However, a considerable segment (60%) of part-time cannunity
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college women are in the young adult age group of working, career-oriented

women, in contrast to the literature's stereotype (Bushnoll) of the middle-

aged woman who is a bored mother and second career explorer.

Table 12

Full -Time /Part -Time Age Group Distribution: 1975

Age Group

Full -Time

Total

(n=2128)

Male
(n =1357)

Part-Time
Total

(n=2409):

"Male Female
(n=1276) (n=852)

Female

(n=1052)
Ages 15 to 19 837 656 1493 211 1102

21 to 24 218 102
__191

254 555
25 to 29 144 49 193 373 ,1.97 570
30 to 34 39 24 63 215 126 341
35 to 39 17 6 23 111 96 207
40 to 44 10 6 16 67 56 123

`45 to 49 5 5 10 26 51 77
-50 to 54 3 1 25 41 66
55 to 59 3 1 , 13 19 32
60 and older
or n/a

0 2 2 15 21 36

The factor of age was a feature explored by a second student pro-,

file researched in 1970 by Snyder and Blocker, The'Adult StUdent,Population .

(Research Report No. 6), whlch concentrated on the adult student, defined

as 21 years of age and older. Since 60% of the Harrisburg Area Community

College student body is 21 years of age and older, .it is important to fOok

at these students, especially as they number an even larger share (856-

of the part-time student body.

Adult Students

r

In the spring semester of 1970, Snyder and Blocker found that

about two-fifths of'the total student body were adult students. Ap.21
,---

and.above described those "adult" students,whose. was inter-

rupted at some point since high school graduation and who did not MoVe

directly through college. The year,or.more of interruption in schooling

.

provided the students with adult experiences of.mi]itary ervice the.

56



O

J

44

world of work, marriage, travel, and other opportunities unavailable to

Harrisburg Area Community College students right out of.high school. Now,

howeVer, the age of legal adulthood has dropped to '18, tuesting that the

adult student age descriptor may have to redefined. Adulthood for

students may more suitably be appIlga to those immersed in the world of

work as contrasted wity thecampus social world. Nonetheless, this turfy

retains Ne_al- o define adults.

Table 13

Students Studied

Adult Student Comparison:

n=1002

1970,
1970

1975

n.2642
1975

33T.-4-%

36.8
63.2

21.8
72.2

34.1
65.9

58.2%
27.7
72.3

18.5
81.5

24.0
76.o

Full-Time Male
Part-Time 11.41e---

Full -Time Female
Part-Time Female

Full-Time Total
Part-Time Total

Table 13 shows that there is

in the proportion of part - -time adult

.for 1975.

an increase of 10% across thebeard

students, male and female, enrolled

Table 14

Adult Student Age Comparison: 1970, 1975

Age Group Male
1970

Total Male
1975

.TotalFemale Female
21-24 50.6% 31:4T .47793. 32777; 33.7% 33.1%
25-29 22.9 22.1 22.6 32.6 23.3 28.9
30-34 11.4 14.4 12.3 16.1 ' 14.2 15.3
,35 and older 15.0 32.1 20.2 18.6 28.9 22.7

Tbtals 70.0 30.0 100.0 60.0 40.0 100.0

Table 14 shows a smaller percentage in 1975 of young adults in the

age group of 21 to 24-years old, especially among male students. The

female age distribution remains similar for the two periods under study,

but over all the female. share of adult student enrollment at Harrisburg
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,,..Area Community College increased by 10% in 1975, a trend cited in the

literature (Gleazer)I

A comparison of Grade Point Average, as'shown in Table 15, reveals

that the adult student's academic average in 1975 is clustered more in the

1.50 to 3.0 range with less carrying a cumulative 3.0 or better in 197 5

than in 1970. This comparison gives rise to interesting speculation con-

cerning academic advising services for adult students. However, the co*, ,

parison may be distorted because the 1970.data is based on questionnaires

which may have been returned more by the type of student who carries a

better academic average, whereas 1975 computerized data was available for

every adult student.

..

- Table 15

_

Adult Student Grade-PoinAverage Comp6i--son: 1970,- 1975

G.P.A.
.....-

---19f0 1975
0.01-0.49 1.747 0°%
0.50-0.99 0.3

?..-kr

1.50 -1.99

1.00-1.49 2.3

7.8
-4.4
12.6

2.00-2.49 19.0 18.3
2.50-2.99 24.6
3.00-3.49 , 27.2 19.7
3.50-4.00 ,' 20.6 17.8

,...-

Literature on the community college student suggests that the

adult student does a better job with academic study than does the younger

student (Medsker). Cohen suggests that this may be due to a greater sense

of security and more experience in the world of work as contributing to

better academic performance by.adult students as measured by G.P.A.

Tab3e 16

Adult Student G.P.A. Achievement: 1975
0

Academie Standing Adult Students Students under asp Z1
Probation: less than ?.0 19.6% ^. 24.9%
C.P.A. 2.0.and better 80.4 75.1
C.P.A. 3.0 and better 37.5 27.0
High Honors: 3.5 and better 17.8 10.4
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Table'16 shows that adult students at Harrisburg, Area Community'.
College in fall term 1975 possessed higher grade point averages than the

young* students, with fewer students.OnrobatIon'and more students with

a cumulative 3.0 and higher.

The trend in curriculum selection by adult students is similarto

the,changefrcm transfer to career" curricula repofted earlier in this-study.,

Table 17 shows theincreasein business career enrollments between 107.0 andA
'197.5, with a decli4in business adminiStration transfer enrollments, Again,

education and 'liberal arts-transfer enroilthentkyshow the decline reflected
4-

in the changing jcb'market.

Table 17

Adult Student Curricular Comparisons: 1970, 1975

,

1970 1975

11.7% 2a .

6.5 5.7
2.7 6.8
10.4 12.5

4.3

Curriculum
Career

Business
Engineering Technologies
Allied Health
Police
Other

Transfer
Business
Language Arts
Elementary Education
Secondary Education
Engineering,
Life Sciences
Math-and Physical Science,
Social Science

Tbtals' .

Career
Transfer

Developmental (1970)
-Liberal Studies (1975)
Special/Guest

13.9%
3.5
9.5
5.5
4.0
1.6
2.1
8.0

'31.2%
48.0

-'4.5

16.3'

10.5%
3.6

1.5
1.3
2.0
2.0
1.1

27.2

5.2
16.7

Table 18 shpweethat the employment status of adult students has

not,changed dramatically. More_ofAlie adults are employed- part-Mme , so
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that three-fourths of the adult students in 1975 are working people

whose access to services is restricted by work and class schedules and, .

whOSe availability-for campus activities and college Participation is

constrained by employment commitments. 1975 also shows a slight increase

in the housewife/homemaker adult students.

Table 18

Adult Student Employment Status: 1970, 1975'LL

Status 1970 1§75
Ehployed Full-Time 55.2% 5475%
EMpl6yed Part-Time 11.6 . 16.5

Military 1.3 0.7'.
Homemaker 6.7 ' 8.11

Full -Time Student 18.0 16.0
Part-Time Student 5.7 2.3
Unemployed (1970) 1.4 - --

Retired (1975) --- "0.9

Other 1.1 0:7

Snyder and Blocker's adult student Study of 1970 did not include

adult non-credit students, the subject of the final section of this,

chapter.

Needs and Goals.
.! . .

The Snyder and Bloa r'researph,repovts gathered -student intorma-
.

. . .

tion by means of follow-up questionnaires distributed to on-campus stu-

dents (1969) and adUlt ,students Subsequently, items used in these

survey instruments were revised by the research office for use as,an Input

Information`Form t6,,be completed ,by students at the time. of initial enroll-

.

ment.' Summary items concerning, employment status ?-ethnic identification,i
educational goals have 41ready:been re ?erred to 1r this studSr. An,addi-

tional item, Special Needs and GoalS; Warrants in01,i*n here
.., / ;

cation of what expectations - students, Ilave,att,theo tset:of their; coTlego;

experience..
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ZbOents responding to the Input Information Form represented

'about 50% of the full-time student population of fall term 197.5 and about

one-third Orthepart-time enrollment. Staff familiar with student atti-

tudes at time of registration know that part--timers, especially one-course

stude-htS,, are much less eager to take the time to fill out the input sur-

vey instrument, even though, brief in format.

A.11.of the respondents agreed that their primary need was "to

further education while maintaining full. -time- or part=7-tiffie employment."

When the lirature recommends (Cross), that institutional studies must

find out what. are the complicating demands upon student time and energy

available for, study, it is clear that for students at Harrisburg Area

Community College the employment work-load is an admitted cmpetition to

study. -Table 19 shows the distribution of Special Needs and Goals for

full-time and part-time students.

More full -time students chose other items as of first importance:

economy of going to co]'ege at home, desire to live at home, needing assis-

tande with carellipecision, and the need for financial aid. 'Less than 10%

of,the full-time students expressed concern about social life, need for

placement in local employment, or remedial academic help. Desire to

please parents and help with Personal problems received less than 1%

yesponse,although it is possible that "desire to please parents" couldJ
be a factor in "living at home" as much as in the economic factors of

"maintaining employment" and economizing by "going to college locally."

Of second and third choice importance to full -time students were

the needs to live at home, to take advantage of low-copt tuition and main-

tain employment while going to college. The need for career counse]iniK

%

Was added as important among second choices, and social life was added' as

a,third choice.

61,
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Table 19

Special Needs and Goals: 1975

Need Most Important Need

1.' Financial aid for college
2. More social life

Full-Time Part-Time
119
84

10.8%
7.2

65

61

7.2%
6.8

3. Save money at local college 212 '18.2 62 6.9

4. Live at home:while at college 18Q 15.4 qo 7.8
5. College aid in local employment 74 6.4 36 4.0

6. Maintain employment while in college 241 20.7 488 54.2
7. Please parents 4 0.3 2 0.2
8. Need personal help 2 0.2 3 0.3
9. Career4yocational counseling 183 15.7 69 7.0
10. DeveloWntal course. preparation 66 5.7 45 5.0

n=1165 n=901

Need Second Most Important Need Third Most Important Need
FIJI-Time Part-Time Part-Time

1. 55' 5.1% 50 6.8% 47 5.2% 36 6.5%

2. 71 6.6 65 8.9 98 10.8 74 13.4

3. 228' 21.2 121 16t6 350 16.5 85 15.4

4. 244 22.7 145 19.8 167 18.4 109 19.8

5. 66 6.1 43 5.9 80 8.8 33 6.0

6. 214 19.9 134 18.3 .109 18.6 63 11.4

7. 8 0*.il 4 0.6 24 2.7 12 2.2

8. 5 0.5 12 1.6 9 1.0 14 2.6

9. 143 13.3 101 13.8 104 11.5 75 13.6

10. 42 3.9 5h 7.7 59 6.5 50 9.1

n=1676 n=731 n=907 n=551

For part-time students the distribution of Special Needs and Goals

was quite similar to that of full-time students, with an even heavier

emphasis on the priority of holding a job while going to school. The need

for remedial help through developmental courses and for a more active and

satisfying social life were of second and third importance to more part-

time students, along with the economic advantage of living. at home and

going to the local college. It is true at Harrisburg Area Community

College, as the literature' suggests, that students go to the community

college for the economic realities of job needs and low costs7.-----'77--



50

Non-Credit Students

No previous study of students at Harrisburg Area Community College

has included an analysis of non-credit students. Snyder and Blocker

(1970, p.lf.) refer to over 400 adult students enrolled in one of several

seminars, Otrkshops and institutes during the 1969-1970 academic year.

However, since these were by and large training programs designed for

workers in businesses, state government offices, hospitals, engineering

firms, and police agencies, the authors felt their questionnaire did not

apply to students in such non-credit programs.

In 1975, the college department for continuing education, the

Community Resources Institute, reported near1.2000 non-credit students

were enro?led in programs such as the Criminal Justice Training Center,

community education programs, and contracted educational activities be-

tween outside agencies and Harrisburg Area Community College. The follow-

ing non-creditistudent profile was compiled from computer data available

for 1475 students enrolled in non - credit community education programs

held between September 1 and December 31, 1975, a period comparable to

the fall term 1978 used for the credit student profile.,

Table 20

Non - Credit Student Selected Characteristics: 1975

, Age n % Male Female Single Married Other Black
15-19 years - E2 5.7
20-24
25-29
30-34 .

35-39
40-

4955

232 21.5
240 22.2
126 11.7
80 7.4
79 6.5
80 7.4

85 7.9
47 4.4

-60 and above 57 5.3
no response

1079 100.0 469

22 40 57 1 5

77 153 146 75 9 6

94 145 63 159, 17 9

68 57 22 95 8 7

42 36 17 57 4 6

29 41 9 56 4 4

28 49 7 62. 7 2

45 39 6 69 8 1

22 24 3 33 10 2

31 25 20 27- 8 1

11 12 5 7 0 1
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Table 20 shows that there is a high concentration of young adults

in non-credit programs at Harrisburg, Area Community College. Nearly 60%

of the students and between 20 and 35 years of age, with one-half of the

women between 20 and 30 years old. Again, nearly one -half of the students

between ages 20 and 30 are single.

Table 21

Non-Credit Student Reasons for Attending H.A.C.C.: 1975

Reason First Reason Second Reason Third Reason

New occupation 81 5.9% 30 2.1% 23 2.1%

Present job needs 303 22.0 55 4.3 12 1.1

Promotion in job 12 0.9 63 4.9 49 4.4

Other knowledge 105 7.6 160 12.5 03 9.3

Paid to attend 3 0.2 5 0.4 0.8

Everyday life 158 11.5 164 12.9 114 0.3 7

Personal satisfaction 504 36.6 363 28.4 248 2

6 Cultural development 41 3.0 192 15.0 194 17.

Recreation 126 9,2. 237 18.5 266 24.1 N,

Other 43 3.1 9 0.7 86

n=1376 100.0 1278 -100.0 rig 109.0

4

\

Table 21 shows that there is a strong desire to take non-cedit

courses for personal satisfaction. Another strong motive for some is to

gain increased proficiency for their present jpb. Other choices are

clustered about getting help for everyday life, wanting to learn some-

thing new and non-job related, and enjoying recreation in the many courses

offered in physical,activities and life-long sports. Cultural enrichment

shows up as d second and third motivation, along with a strong need for

recreation and broadened knowledge.

'Table 22.shows the employment status, as one would expect, that

three-fourths of non-credit students are employed full-time. However,

the age distribution shows the interesting concentration of teenage full-

time students and young adults who are unemployed.

\
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Table 22

Non-Credit Student EMployment Status: 1975

Deployment 15-19

4

20-24

Age Group

55 &
above n/a

Tbtals

25-34 35-44 45-54 n %
Full-Time Job 8 161 252 99 103 55 7 6 04 7579
Part-Time Job 7 13 15 11 8 4 3 61 6.7
Housewife 0 5 30 13 19 6 1 74 8.1
FUll-Time Student 32 9 0 1 0 5 1 48 5.3
Unemployed 3 12 8. 0 1 2 0 26 2.8
Other 0 2 2 3 0 5 0 12 1.2

915* 100.0(

Table 23 shows the educational experiences of non-credit students

at Harrisburg Area Community College. One-third are high school graduates;

another third have been to college. But, interestingly, 16% have had

higher education beyond the college degree.

Table 23

Non-Credit Student Educational Experience: 1975

ucation
Eelowi4gb school 22
Non-hl' 'S oolgraduate 99
High school to 2
Some coll
College degree
More

-25

2.1%

9.3
36.0
23.9
12.6
16.1
100.0

In summary, this study .for the first time presents data on non-
)

credit students at Harrisb g Area Community College.- The youthful charac-

teristic of students is inter sting especially as it applies to high school

Students being introduced to H.A. C. through non-credit Courses, as it

bears upon young adult women and les taking courses at H.A.C.C., and

as it reflects jobLrelated interests, p 'sonal enrichment needs, and Unem-

ployment problems of the young ad lt. Non-credit courses can be the fore-
:,

taste of college credit enrollment for these rid'ople-Simalarly, non -- credit

65
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courses provide life-long learning opportunity for post-baccalaureate

students. For the housewife, they may be the firs step toward something

new.

6



CHOER STUDENT FEEDBACK
;fk

This chapter investigates how students feel about student sern

vices. One cannot propose alterations to student services based solely

upon changes in enrollMent trends and in the student body profile. If,

as the previous chapter has documented, one-half of the students are

part-timers, the average age is now 26+, more women are students, adults

are doing better academically, most of the students work, more are en-
,

rolled in career curricula than in transfer programs, non-credit courses

prOvide anew student pool how do these students respond to student

4 4

services as currently offered?

An evaluative study of student services was undertaken by the

0

research office in 1972 just at the time when the enrollment trend at

Harrisburg Area Courunity College began to change. This'chapter will

review how students felt then about student services, will summarize

student surveys,currently in use, and will conclude with findings of

e noMinal group process conducted directly,with students.

-j,:17--.Qtudent Services Evaluation

''-,,

isburgA, un College Research Report No. 13,

St14entSeryic '.-An EValuatIon (8 Blocker, 1974), summarizes

a study don ri the sprirefeYirt§/2 by the new

esearch, James W. gas.

students, graduates, non-r

ector of Institutional

estionnaires were circulated to current

-selors, as well as to faculty, a

-The basic procedure of the inquiry was

ing students, and Student (peer) coun-

i trators, and student services staff.

e the perceptions"to investi

54'.
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of identifiablegroups at Harrisburg Area Community College of the various

student service functions on the criteria of importance, quality of ser-

vice, and the extent of use." (p.1) The factor of,use was considered

important since "there are no firm criteria for evaluating any one service

or all of them." To count admissions, scholarships, loans, graduation

certifications, jobs, or other records of services may only indicate how

many students were processed rather than how many students received good

services. If those who use the services regard them as important and

well performed, this is more positive than-opinions_registered by non-

users. Such agreement as existed between user groups could at least be

considered face validity. Among the users, the student response rate

was only 45%, less than for other Studies conducted by the rreseaW1 office

and due probably to the difficulty and length of the survey instrument.
-4,

However; 85% Ortheprofessional staff responded. "It is apparent that
cap

many people had opinions ab ut student services axed weTe_eager to express

them." (p.4)

The student services outlined in the 1972 study were _Omissions

ana records, guidance and counseling, job placement and financial aid,

student activities? and administrative services. "On the whole, students

and faculty were generally satisfied with the services being provided."

(p.43) Although ratings were generally on the positive side of scales_

.

.

ranging from "not important" to "very important" and from "poor performance"

to "excellent performance," there were notable issues raised by the find-

ings of this study. Basically these areas needing improvalent dealt with

academic advising, career resources and job placer nt,'availability of

services, student activities, and administrative expectations.

Ns_

68

4



56

Academic advising is a service offered continually to each student

from the first application inquiry, admissions interview, and registration

conference through to graduation certification. Students meet with a suc-

cession of admissions coun41ors, progr coordinators, faculty advisors,

classroom instructors for the variety of academic consultations involved'',

with class schedules, curriculum changes degree requirements, challenge

exams, grade appeals. Although students and staff were generally quite

satisfied with admissions and records, guidance and -ounseling services,

there was less satisfaction with some specific services involved with

academic advising.

Criticism centered in course placement and the accompanying inter-

pretation of academic records and placement test scores. Students were

displeased with being placed, at times without their consent, into deke-

lopmental courses which they did not feel were valuable. Faculty and

administrators, on the other hand, felt that review of'academic records

was poor at the point c° academic advising. They hoped,for more hamo-

geneous teaching sections as a screening process for the academically

heterogeneous student body. Student services staff found that records

were unavailable when needed by advisors dug to lags in national test

dates, high school transcript mailings, untested adult students, and

late application and registration deadlines. Students suggested longer .

44r

registration hours for advisir appointments and more faculty office

4

hours during registration periods. Faculty wanted rigid adherence to

cut-off scores fr course placement and required developmental prerequi-

sites for corotand skill courses.

Both students and faculty felt good about the way in which the

advisor role generally was filled by faculty. Advisors were knowledgeable

69 a
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about the curriculum of their teaching discipline, about the course

selections and scheduling within their own curriculum. Students felt

they had a friend for advice and for referral. Most faculty members

felt suite competent to advise transfer and career students within the

curricula of their teaching responsibility. About one-third felt skilled

in vocational counseling; very few felt able to do placement counseling

even in their own curriculum. Two- thirds of the faculty felt able to

'handle counseling of students with personal problems, but only one-third

of'the administration was positive about faculty performance in personal

counseling. Students generally agreed with the faculty view of their

advisor role. However, it is important to note that he faculty did not

feel ?omfortable in academic advising volved courses and curri-

cula0outside their own program area,, even in their own divisional areas.

An advisor's limitation in dealing comfortably with other curricula is

serious, given the academic uncertainty, curriculum changes, and career

indecision of many of their advisees. The need is evident for student

services staff to provide leadership in developing interdisciplinary

advising teams, career guidance information for faculty, and academic

plac6ent skills. Everyone supported the faculty role in academic

advising within one's own territory, but a/critical deficiency was

clear in the lack of confidence advisors felt and students sensed in

extended career, placement, and vocatio/ial services.

An e sion of the acade /career advisor issue was criticism

of career counseling resources and job placement facilities. Student,

faculty, and especially student services staff dissatisfaction centered

on the lack of career guidance, vocational resources and jOb opportunity

information, St dents and staff,wanted a centralized job placement

C

7
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office. Faculty wanted job interviews centralized in an efficient opera-

tion of job solicitation, personnel interviews, and follow-up placement

studies. As noted above, the faculty felt competent with and enjoyed

career advising within the area of th :r own_atademic, curriculum, and

program expertise . However, faculty and administrators did not feel com-

petent outside their field and did not/ant to substitute for professional

counseling services decis career exploration, and vocational

interest inv9aterles.

-.1,1:_gadmini:Stration had been reluctant to centralize job place-
,'

.."-

meet objectives leSt division faculty lose direct contact with and sensi-
.

..-

tivity to the 'real world of w rk into which their r.nreer graduates would

move. Placement activity, al ng with college transfer responsibility,

belonged primarily with the divisions. In 1973, student services staff

succeeded, with help from Vocational Education Act funding sources, in

establishing a modest centralized Placement/Career Resources Center, heavy

on career counseling activity and light on job placement coordination.

Another focus of criticism revealed by the 1972 study was the

0

availability of staff and services. Students needed extended registra-

tion hours, especially evening hours for completion of registration

procedures and bsiness office transactions. Students found advisor

appointment schedules filled and-TiO staff available at times other than

regular institutional office hours during the day. The traditional sche-

dule of faculty office hours wa a problem for students who found need

for services to be available at non-traditional times. It is interesting

to note that student' services was criticized for,inflexible faculty access

as though student services staff and counseling personnel w uld provide

.71



the needed and expected flexibility. Since 1973, student personnel staff

have extended total services from 8:00 a.m. to 8:00 p.m. daily, but faculty

schedules remain substantially unchanged.

Another aspect of the issue of availability ds the question asked

by students as to what is available and where is it located.- The decen-

tralized location of student services at Harrisburg Area Community College

provides for academic advising in faculty offices spread all over campus,

counselors located in the faculty suites of academic divisions, counselor

specialists found in the areas of admission and records activity, in the

library where career resources are located, and in the college center

counseling offices. Students and staff alike focused op the need.for

more effective Nxnmunication of what students services are available, and

where, and when. Student` handbooks, college catalogues, student news- .

paper, and new student orientation were suggested communication tools

to let everyone know how to get help in the decentralized mix of student

services available.

Student activities were not found to be as impOrtant as the other

student services of admissials and records, guidance and counseling, job

placement and financial aid. These generally were considered in a range

of importance of 70% to 90% by student and staff respondents. Student

activities, however, dropped to a range of 50% to 70% in importance, and

social and athletic activities had a range of importance of only 30% to 50%

for the administration. Activities at Harrisburg Area Community College had

been considered from its founding as co- curricular educational experiences

for student growth and development. But that was befbre 1972 at a tame
.

when many youthwere fu rime students and looking for social and in-

teresting thdngs to do part-time. Now, many students held jobs, both
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on campus and officampus, an activity in itself: Their interest in social

was low, as measured by, student use of only 30%. Interest ±n

issues andtco6nunity service was higher, but interest .its stuAnt govern-

ment and leadership activities as lower. curiously, student interest in

intramural sports was low in 1972,1out interest of current students, as.

noted later in this chapter, is high. This Shift may be a phenomenon
)
of

an expanded intramural proms in recent years develop±rg from increased.,

student interest in physical activities.

A final issue in the 1972 study was' administrative expectations.

Students had expressed need fair improved academic-career and vocational

placement services, and this is what the student services staff wanted

to do. However, staff felt that administrttion valued most highly the

academic-transfer counseling roles of faculty advisors andcounselors.

Moreover, staff felt that student services administration valued personal

adjustrent counseling quite highly. ,But counselors felt that personal

counseling was not the primary service needed by students nor the major

role wanted by staff. Career, vocational, job placement needs were felt

to be the priority now for the development of student services. Since

1973, student services administration has worked with staff to reallocate

resources in this direction, as noted above.with the initial development

of a Placement/Career Resources Center.

'Student Surreys

Following the,Selective Service changes of spring 1972, the Agnes .

flood of June 1972, and the national economic impact on higher education

enrollments for fall of 1973, the college began to examine the part-time

student potential for ''eversal of the enrollment'decline at Ilarrisburg Area

73 ti
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.Community'College. Student services staff had been vocal in criticizing

traditional night 9chedulei,of course offerings aS'iradequate to meet
. 3,

the needs Oicevenirs Students for selectivity in options, flexibility in

1<''
scheduling, and necessities in meeting curricular and graduation-require-.

,.,

,

ments,,Dicouragenient was also voiced by counselors to introduce an

expanded Saturday schedule of morning and afternoon course offerings in

a wide variety of academic disciplines on the introductory level to re-

place the traditional safe schedule of about five no-risk.Saturday

morning sections. By fall term 1975, twenty-two Saturday morning and

afternoon coarse options were sche 11;. ed for students.

.7n fall 1974-, a study committee was formed by the college adminis-

tration with faculty consent and participation. This comnittee of twelve,
t

including six student services staff, requested the OffLce of the Vice-

.' President, fOr Educational Services to survey,the evening students to
7

dee,'Arminct their special needs for services. Of particular relevance to

this study is the question of need for, student services expressed by

students in the three administrations of this survey. table 2'4 is a cern-

posite of evening student responses.

"'The first form of the college survey infall 1974 focused upon

special college services "desired" by the part-time student, more than.

one-half of whom expressed need for academic/career counseling. One- r -

third felt need for assistance with-college transfer, pintumably both

into and out of Harrisburg Area:Community College. Close to 20% of the

students surveyed expressed need for personal counseling, financialaid,

and veterans services'. Less than 10% expressed need for help in job

placement, and less than 5% in tutoring. However, this survey wasp not

helpful to determine if part-time students, particularlyevening students,

7 4
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needed access to these services as offered other than during the daytime

college office hours. It merely indicated that the evening students sur-

veyed "desired" these counseling-oriented seekices.

For spring 1975, the questionnaire was edited to ask what services

"are not" meeting the needs of the evening students surveyed. It also

added certain administrative services available to students, e.g., book-

store, adequacy of security, business office, cafeteria, admissions and

records. Interestingly, with the larger listing of services and the nega-

tive cast to the question, percentages of expressed needs for counseling-
-4,A;

type services were noticeably reduced. Bookstore and business office

hours received the largest expression of needs not being met. Academic/

career counseling was the student services area identified by the largest

number as net meeting student needs. Personal and transfer counseling,

job placement, admissions and records office hours were also noted as

areas in need of improvement.

In the fall term 1975, the survey posed the question both ways to

a s,mpling of adult evening students. It asked what services "are" and

"are not meeting your needs as a student." Negative feedback on student

services expresSed most dissatisfaction with academic/career counseling,

,college transfer assistance, and registration hours. Administrative ser-

vices'criticized were again the bookstore and business office hours, with

added concern about campus security, i.e., "Do you feel safe on campiis at

night?" However, a greater percentage of students expressed dissatisfac-

tion with the way their needs mere being met in admissions, records and

registration office hours;pookstore and business office hours; and

equally as satisfied with campus security, as those who were not. More-,

'over, students felt more positively toward personal counseling and veterans

7
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selices in meeting their needs. They were less positive about the

limited food. services available to part-time students at night and with

job. placement, vocational and transfer counseling service.

The student services staff, beginning with feedback from the

first of these surveys, had extended the counseling services clustered

around the Admissions and Records Office into the evening hours, Transfer

services, financial aid staff, counselors from each of the academic divi-

sions, registration facilities, veterans affairs officers, and career/

vocational services were scheduled regularly on weekdays until 8:0 p.m.

These developments hopefully had bearing upon the positive feedback from

students in the subseauent surveys.

The survey instrument for evening students in fall term 1975 was

reused for this study with a sample of day students to determine what

differences in feedback would be e4dent. Usable surveys were returned

by 238 students representing a mix of 85% full-time students, half and

half career and transfer students, and about 65:35 male to female.

Table 25 compares the responses of daytime students, mostly full-time,

with those of evening part-time students.

Day students were most critical of job placement assistance"and

college transfer counseling, followed by academic/career, financial aid,

and personal counseling services. Overall, more day students were satis-

fied with counseling services than unsatisfied, except in those eriticrized

areas of placement and transfer services. The greatest numbers were satis-

fied with academic/career, personal, /transfer, and financial aid counseling

and with tutorial services.

EVening students, on the other hand, were more dissatisfied with

academic/career counseling, financial aid services, and vocational

7 7
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counseling than were day students. Again,,more evening students were

satisfied with services than dissatisfied, except in the areas of academic/

career, college transfer, and job placement counseling. With evening stu-

dents, more expressed satisfaction with veterans counseling, in addition

to academic /career, personal, and financial aid counseling.

Table 25

Day/Evening Student Survey Comparison: 1975

Question: Which, if any, of the following college services ARE/ are NOT
meeting your needs as a student?

Day Student Evening Student
n=220

Counseling Services: , "ARE" "are NOT"
n=161

"ARE" "are NOT"
Academic/career counseling 27.7% 15.9% 23.0% 26.1%
Personal counseling 23.2 10.5 19.3 11.2
Financial aid counseling 15.5 11.8 16.8 15.5
Job placement assistance 6.4 20.9 6.8 9.3
Veterans counseling 6.11 3.2 18.6 4.4.
Tutoring, services $ 15.8 8.6 11.2 6.2

Colle3e transfer counseling 15.9 19.1 9.9 16.2.
Vocational counseling 7.3 5.0 10.6 9.9

Administrative Services:
Bookstore hours 37.7 11.8 31.1 23.6

Campus security 17.7 12.7 22.4 14.9
Business office hours 26.8 3.6 18.0 10.6

Food services 26.8 15:0 13.6 13.7
Admissions office hours 32.7 3.2 23.6 13.7
Records (grades, transcrip's) 29.1 5.9 21.7 6.8

Registration hours 33.6 5.0 26.1 18.0

Question: Have you actively sought help from those service areas which
are NOT meeting your needs?

Day Student Eveni Student
Yes 80 367% 69 2.9%
No 64 29.1 '46 28.6

Were your needs not met because...
Service only available at

inconvenient time? 28 12.7% 48 29.8%

Help given did not meet
your needs? 50 22.7 30 18.6
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Among students dissatisfied with services they sought, more

evening tudents cited that services were not available at times con-

venient to them, and more day students felt that the help given did not

meet their needs.

Students surveyed expressed more satisfaction than dissatisfac-

tion with administrative.services. Night students, as expected, were

more critical concerning the hours when services were available to them.

More students were critical of food services.* But overall, a quite posi-

tive evaluation of services was received. Selgas and Blocker (p.14)

suggest that satisfaction by users "places services in an even more posi-

tive light."

Finally, the survey of fall term ,1975 included an inquiry into

student activities interest. Snyder and Block-r (1969, p.16), finding

that part-time students were involved very little with student activi-

ties, offered such explanations as disinterest, lack of time, failure of

college to provide activities of interest and value to part-timers. "The

educational value of co- curricular activities, suggests that more effort

might be directed to discovering the neei6 of part-time students which

may be- met by college activities."

Table 26 stows the change in student activities interest betwethel-
,

1969 and 1975. Today, there is increased interest in intramuM.s, but

less interest on the part of full-time students in social. activities.

Evening students in 1975 generally show a bit more interest in student

activities, bUt this comparison may bedistorted by the 1969 study of

part-time students including evening and day students as well. Notable,

is the lack of interest generally among the respondents about student %
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activities. ,Excef)t, for intranurals and student clubs, not even 10% of

the students surveyed in 1975 express an interest in various student

activities. Several respondents wrote on their questionnaire, "No time"

and "No interest" about the whole inquiry. Only 40/0 of the day students

and 30% of the evening students checked any item at all.

Regardless of the educational value of activities as co-curricular

experiences, the fact that most Harrisburg Area Community College students

are working people would indicate that there is no time for extra-curricular

activities and consequently little interest.

.

Table 26

Student Activities Interest: 1969, 1975

Activity
1969

Day Student
1975

Full -Time Part-Time Evening Student
n=757 n=267 n=238

n/a=136
n=161
n/a=172

Student clubs
aml organizations

24.4% 5.6% 16.7% 9.3%

Fraternities and
sororities

21.1 7.1 7.7 4.4

Intramural athletics 19.6 5.2 30.0 9.3
Volunteer service'
groups

10.6 4,1 4.6 8.7

Student publications 7.9 2.2 5.0 5.6
Faculty-student 7.3 " 3.4 5lbsp 6.8
committees

Student government - 3.7 1.1 5.5 1.9
Dramatics 2. 1.9 5.0 4.6
Other 1.1 3.2 5.1

NeMinal Group Process

The nominal group process is a technicfe for gatheringand evaluat-,

ing data from a group of those in1.91ved in a matter under investigation.

It is "a structured group meeting which seeks to provide an orderly proce-

dure for obtainingoialitative information from target, groups whoare most

ely associated with a problem area." (vandeVen and Delbert, 11972',

P.338) The process depends on the initial andindiyidual contribution
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of items for discussionfrom the personal experience of each group membel,

exploring the problem. Moreover, the process provides for group discus-

sion, consensus and evaluation through which critical issues are identi-:

Pied, clarified, given priority and a measure of commitment to consequent

problem-solving on the part of participants.

For this study, 139 sttdents met with the author in six small

groups of mostly full-time day students, male and female, aged 18 to 45.

Four groups of part-time evening students were met, representing full -time

employed adults, male and female. The nominal group process was used in

each instance with each group in order to sustain a similar structure for

input by students concerning problems they encounter at Harrisburg Area

Community College. In this procedure, no survey instrument was used, nor

summary of topics to be discussed was suggested. Rather, each student was

asked to list individually,on paper those problems which he/she,faced.

Each student then contributed in turn an item from his/her list to com-

pile a group inventory of problems. Each individual then chose from the

group list those items of greatest importance. These rankings were then

recorded for the group and a group consensus emerged. Finally, from these

most important problems, a priority order was established, again first by

individual commitment and then summarized, as a total group concern.

Over 7-5 separate problems were identified by day students and

over 46 by evening(students. Problem areas in which a number of similar

concerns were Clustered included instructional issues of poor teaching,

limited course scheduling, curriculum requirements; counseling services;

probleMs invplving convenience to students, such as office hours, text

priceso 'child care, housing lists; communication of information in order

L81
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for students to know what is where; transportation problems; facilities;

student activities; financial problems, registration hassles; and personal

problems such as conflict with parents, family, and job, no quiet place

to study, and lack of self-discipline to study in midst of distractions.

Table 27 shows the most important student needs, to state the

issue positively, or problem areas, when viewed negatively. The priority
0

given to the issues as rated by each group is also shown on a first to

fifth choice.

Table 27

Problem Priorities of Nominal Group Process: 1975

Problem Area Day Student GroupABCDEF Evening GroupGHIJ
Counseling services 1 1 5 2 1 34 3 2-

Quality of instruction 2 2 3 A 1 1 2
Communication. a

3 4 4 1 4 5 5
CurriculpM requirements 3 1 3 , 5 1
Class schedules 2 5 1 5 2 2 4 1
Student activities 4 ,4 3 3
Bookstore 5 A
Library 5 A

-,.. Traffic and parking 5 , 4

Child care 2 . 5
. Student government 3
Registration 3
Grades - 2
Student/parent problems 2

..

,

C,. The following outline reviews the specific needs eur'.essed by both

day and evening students concerning the-problem areas of greatest priority,

i.e., counseling services, quality of instruction, communication, curri-

culum requirements, and class schedules. Part cular problems expreSseci

by evening students are identified separately.

CounselinGiSwvices
more academic help concerning teaching meth

ments of various instructors
better guidance on curriculum choice6 especial
.advisor's discipiipe

emphasis on Human Development courses

s and require-

outSide'of

8 2,



70

douneling*Services (continued)'
fewer advisees per advisor
more services to disadvantaged students
more information given at ovientation of new students
more information on transfer institutions and assistance

with transfer applications
more job placement assistance and information about jobs -

,,,some rigid counselors need to listen better
more help with career choices
toO many mistakes made with registration advice

Evening student needs,:

professional counselors for evening hours rather than aides
more financial aid personnel

advisor office hours for evening students

Quality of Instruction

reduce hassle over attendance
eliminate excessive assignments related to higher grades
better .help in tutoring.clinics

improve, poor teaching as identified by student evalcuations
better instructional methods ,

better or6nization of course outlinesand follow them
f eliminate unfair grading practices

standardize assignments between different sections 61
same course

repair broken instructional equipment
textbooks cost too much; some are not used in course
too much emphaSis on grades
improve teacher attitudes about students, make-up work;
schedules .

'Evening student needy,
meet course objectives
eliminate poor teaching; evaluate part-time faculty .

reduce excessive assignments; too much written work
instructors are unavailable
stimulating instruction to inspire student motivation'

Communication

better information about student activities, Student
-Government Association

improve communication with coriimunity so students and
families know about Harrisburg Area Canmunity College

dialogue between students, faculty; and'administration;
open up the administration

tell tudents. what is where, rules and regulations, how
ip calculated.

involve pone* in community problems
Evening student needs:

must have notice about cancelled classes
invite part-time students to campus activities.

83
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Curriculum Re uirements
increase lexible alternatives for career students
eliminate changing requirements affecting students

already enrolled
better advising about requirements

Evening student needs:
eliminate unnecessary requirements
help the student who does not want a degree

Class Schedules

problems with course sequence for career students
more sections of general electives
better summer school schedules .

more advanced courses at Off-campus centers
Evening student needs:

increase flexibility of evening schedule
limited sections are scheduled for inconvenient times
more choices
eliminate changes in schedule once published
increase developmental course offerings,
casider work hours and dinner schedules when scheduling

evening courses

A major .issue revealed through the nominal. group proce6s is the

overriding concern of both day and evening students regarding academic

pl,oblers, especially if scheduling and curricular matters are tncluacd

with instruction. Even after extended discussion concerning the indirect

relationship of student services to academicservices and the student

services responsibility to deal with personal needs and non-classroom

matters affectin students, nonetheless issues of convenience, transpar-
z.;

1 -
co

tation, facilities, activities, and personal affairs did not rank high

among the most important needs. When students were questioned as to why

they continued to emphasize academic problems when discrssingistudent

services, they insisted that instructional issues are of primary impor-

tance to them as students. Problems, of door instruction, unfair grades,

unavailable courses,'schedule changes, t ch work, cUrriculum rigidity,
.

`disinte structors affect their` as Students, often delay ,

;

their progress to ard graduation, cost added tuition fees for make-up

0 84
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courses, put increased pressure upon them as students, They hold student

services responsible for their academic needs because they first met-with

a counselor in the initial registration interview, faculty advisors are a

part of student services, which also controls registration, distributes

the schedule booklets, keeps academic records, has less self-interest to

protect in the classroom, and listens better to student needs. Even when.

pressed to discuss specific student services, student complaints about_

counseling centered on moor academic advising rather than professional

counseling, problems with academic, transfer, insufficient guidance for

curriculum transfer and course selection outs e advisor's field, need

for more candid information on instructor's methods Wlid course content

when engaged in registration interview, extended developmental opportuni-

ties. A central problem in communication was the need for efficient

notice to students concerning cancelled classes, changing requireMents,

and academic rules and regulations for such matters as grade appeal and

computations.

Group discussibn with the evening student grOups revealed a

strong feeling that scheduling patterns, a major concern, were geared

more to the needs of the college than to the needs of the part-time

student. Institutional rigidity, restricted office hours, concern for

staff convenience, career curriculum altenations,,and insensitivity to

work loads, work hours, and' wprk demands were keenly felt and expresSed

by the students. Lack of coup elineseriices for part-timi students at

night was another area of strong consensus, along with limited registra,

tion,Vsnless office, bookstore, and libraRy hours. Class cancellations

and excessive academic assignments were keenly felt frustrations.

85
ts
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As cited in the literature (Schmitt, Shoulders), part-time eve-

ning students at Harrisburg Area Ccinunit College did not want special

attention nor activities, only equal access to the services necessary to
4,

their bas4,c needs as students. Part-time day students were the most reluc-

tant to bite problems which they faced. Since daytime services were avail-

able to them and they only came to campus for classes and had no time for

distractions, they quite uniformly expressed their satisfaction.
r

Finally, strongest criticism by the representative student groups

interviewed was expressed over institutional or internal barriers within

the college structure affecting the success and satisfaction of students.

Barriers external to Harrisburg Area Canmunity College, but personal to

the student, were listed initially but, after discussion, not highly

ranked, e.g., public transportation, baby- sitting, social conflicts, gas

prices, car pool, home problems, parent hassles.

Many students expressed`concern that their feelings, appeared to

be'rather negative and wished to register positive ccncerns as well.

Problem-solving'suggestions were contributed tb the discussion to put

the negative-sounding problem's in perspective.

Very strong approval. of'the na al group process-was voiced as
,

a structured group dynamic, research input, and personal contribution on

their own behalf and as representatives, of students as a whole. Each

studen agreed that he/she:felt pressed not only to list ideas,, but to'

evaluate personal as well' as group. ideas and to make commitments to the

importance of the'problems explored. Further, the students volunteeved

their appreciation that a college administrator came to theM to inquire
.*;

how they'felt, what problems they faced, what they thought students need.

They wondered aloud whether he .could many do anything about ft.

86



CHAPTER V. STAFF ORGANIZATION AND INPUT

The question remains what'to do about the change in student

profile and the critique voiced instudent.feedback. It is one, thing,

and certainly the easier move, to tidy up the operational inefficien-

cies and miscues that create problems and frustrations for.students.

Office hOurs and staff availability can be readily adjusted'to the time

schedule ndeds bf the increased part-tine student body Inaccurate

academic- inadequate career information and transfer assistance,

limited financial aid personnel registration and records 'confusion can

be corrected by more and better attention to detail and delivery of

'student Services, '13,Ut a student-body grown older, with: more women,
,

. . ,. ,

increasingly -career committed,,having job ladder,m6tiVation, little
, .

activity interest,' has raised Serious questions about the quality of

instruction,: effective counseling services, open "Ccranunication, an4
-,!'

curricplum rigidity. Can such institutional and .internal barriers, to

meeting Student needs. be broken down,.altered, :or hurdled' by student -

services to Improve chances for the success and satisfaction, f students?
,.

It -is clear from discussion with students that they ,see studentowsprVices

-

was responsible for and integrated with' the total educational experience

;
in Which they are $nvoIved. Such is the philosophy ,of student services

. .

i

at Harrisburg nArea QainInity College. Thisbhapterinquires whether'its

organization delivei.S on such,promise.,
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Thi -Level Concept

Blocker, Plunrner and Richardson (1968, p.131) view th6;community

college as a social synthesis between, onithe one hand, the traditional

Concepts Of higher education for the intellectually,elie and academically

gifted and,, on the other, the community's needs, for open postsecondary

educational opportunity for all citizens, post-high school youth and

adult. "The primary problem faced by the Comprehensive collbunity college

is the challenging of students to grow to the liMits of their abilities."

The community college encourages the'non-p011ege PrePared, 'economically

restricted,' low achleVers$ poorly motivated, to attempt college studies

suited to their interests anotskills. In contrast to the academic tradi-

tion of weeding out the, failures, the community coi.ege structures for

student success not only with instructional alternatives but also with a
.5 lo

Leavy commitment to student services, supportive to the wide range of

student needs.

"The argument tOat, is more important in 'the two-year
college than in other t itutions of higher edUcation has
been subst'anOated'by tflieterogeneity of the student body,
the ariety.,aNdZcOmPlewit9:of decisions which students must
make, and theeffol for!nch=academic services which, support
and givbPurpose tOttle of of students." (p.237)

r

-To support the level of importance advocated, the authors recanend that

"the costs for effective prc;tram (student personnel services) should be
.4

-, from 15 to 20 percent of the annual operating budget of the college.' (p.2117)

0 Dr. Clyde E.,Blocker, a collaborating author of,the above text

and founding president of Harrisburg Area ,Community College, established

froth the beginning anstrong commitment to student personnel services. As

4
. early asMay'1966; an ad hod committee of the college had studied and

) . 88
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drafted A Proposal for Student Personnel Services at Harrisburg Area
0

Community College, with Dr. Richard C. Richardson, Jr., serving as-

Ot consultant.

The philosophy

ment occurs "from .the

an individual whether

76

of this proposal affirmed that educational develop-

composite of those experiences which occur within

those experiences be curricular or extra-currteular

formal Or informal; with professional or pe er -g persons." (p.1)

,Contritbuting to that composite are not only the lassroom/14oratory

experiences but also those services organized and provided by college per-

sonnel to assist a student "to grow educationally in the various dimen-

sions which he may choose" -and "to increase his self- understanding and

self-realization." Eight such services were listed (p.2):,assiStance in

defining educational and vocational objectives. curriculum gUidance,

economic as$istance, guidance in utilization Of cgi,lege resources, assis-

tance in-entering the mirk force at an appropriate level, aid in dealing

with personal problems, skill development'for effe ive participation in

the large ccamunity, development of, good physical and mental health.

"A comprehensive community college needs comprehensive student services."

Student services were organized at Harrisburg Area Community

,College on a tol-level concept outlined in the 1966 proposal and subso-
; 0

quently given
.

extensive.eirculatAlon in the literature (Richardson and

Blocker, 1968; Richardson, Blocker, Bender, 1972). It proposed to link

instructional staff and student personnel staff into a coordinated rather

than competitive program of services, *here facurty instructors and coun-

selor specialists would,be interdependent in offering several levels of

services to students.. The'first level related to general education

'89
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guidance and academic advising-to be accomplished by faculty members

assigned to student advisees enrolled in curriculum of the faculty mem-

Iplarts expertise. In addition, advisors for student activities were #

drawn from this first level of direct relationship of faculty with

students.

The second level of student services consisted of professional

counselors who were also experienced instructors. These division coun-

selors served as part-time instructors, generally 40% of their work-load,

and part-time counselors, the larger 60% assignment. As instructors they

bridged the professiondl gulf between faculty and counselors and'as coun-

selors they were direct resources for guidance of faculty in their academic

advising role. In addition, by ,ccunselor training, they were skilled in

vocational and career guidance, transfer information, and in persdnal

counseling with the emotional needs Jf students in their particular divi-

sion. As counselort assigned to faculty office spaces decentralized

throughout the campus, division counselots were immediately accessible to

students near the classrooms and in the hallways of the academic division

areas.

The third level of services involved a corps of specialists whose

specific training and experience organized the centralized services of

admissions, records, placeMent, financial aid, veterans affairs, transfer

articulation, diagnoStic testing, and psychological therapy and /or referral.

These third level services were not necessarily centralized in one geo-

graphical office setting. Rather, the services were centeredin the

specialists who were the referral resources serving the total college

community. with the expertise necessary to inform and serve other staff

90



4

78

who'conveyed the information to students. They also were able to serve

directly students who needed that degree of skill in working out their

problems.

"Decentralization of student personnel services represents XL
attempt to integrate student personnel staff more thoroughly
into the normal operation of the institution and to strengthen
their relationship to faculty and students through the medium
of physical proximity." (Richardson, Blocker, Bender, p.107)

In 1966, the Harrisburg Area Community College proposal included

the fol]owing caution at the end of the description of the tri-level con-
400

cept of student services (p.3).

"Overlaying all three levels of student services must be a
pervasive and well-directed system of referral that ensures
the movement of students to the appropriate individual who

bean best provide the services required.' It is this system
of referral that most frequently breaks down in the.tradi-
tional organizational pattern for student services."

Current student feedback gathered for this study has suggested

that the referral chain may be a problem nonetheless since poor faculty

advi ors aren't using division counselors to improve their service to

stud ts, and faulty communication indicates that the decentralizationI

is n t clear as to who is where with what help.

Student,services have been organized since the outset on :;his tri -

level concept., However, corruptions of th9coriginal design can be noted

at each level; notably faculty advisee load, division counselor resources,
0

specialist isolation, and, in addition, administrative supervision. The

ideal impleuentatioh at the first level placcI the faculty advisors in

direct relationship with the students of, their academic division. Division

6ounselbrs mat with each new student applicpt to that division in order

to outline a curricular program chosen by and appropplate tO the skill

leyel of the student. A faculty academic advisor is then assigned to

91
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work witll_the student in the transfer or career curriculum which the

student pursues until objectives are reached, graduation requirements are

met, or a-change of curriculum is initiated to another faculty advisor.
.

Table 28 shows the advisee load of faculty in contrast to division coun-

selors. Faculty are separated into those faculty advisors identified

with a specific career curriculum, i.e., technologies, nursing,,police;

and those lacking such career expertise, i.e., arts, sciences, social

sciences.

. Table 28

Average Faculty Advisee Load: 1975

Average
Advisee
Load

Business
Career Faculty 46
Division Counselors 156

Communication and the Arts
Faculty

5
Division Counselor 67

Life Science
Career Faculty 20
Other Faculty

11
Division Counselor

97
Mathematics, Physical Science, and Engineering

Career Faculty
21

Other Faculty
5

Division Counselors 85
Public Safety

Career Faculty 47
Division Counselor 90

Social Sciences
Career Faculty 72
Other Faculty 8
Division Counselors - 110

It seems clpar that fVulty.advisors in the career curricula have

kept faith with their first level responsibilities for student services.

However, it is equally clear that other faculty do not participate to

equalize the advisee load either of their career faculty colleagues n(.1r

ti
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of the division counselors. Discussions with division counselors have

revealed.a reluctance to give advisees to disinterested and unskilled

faculty advisors; and fte path of least,resistance is to keep the largest

shar of advisees to oneself. This negates the division counselor's

second Level responsibility for' development of improved advising services

by facility, as well as the higher level of guidance services involved

'.,with.vocat onal'and transfer counseling, remediation guidance, and pert-

sonal a stment support.' Counselors who invade the first level as sub-

stitut for poor fadulty advisors cannot serve the second level needs

forxnprovemerat in those advisors nor do the professional counseling job

required of them.

Table 29

'i

Stud opt Services Staff Resources 1972,

-

Staff i f
.4

1972

1975

1975
vision Counseldrs:'

9-1/2 months -3 (1.8 F'.T.E.) 6 (3.7 F.T.E.)
v.,12 months 7 0.1 F.T.E.) 3 (1.4.F.T.E.)

Central Counselors:
9-1/2 months 0

. 3
12 months 6 5

Administrators. 5 3
Total ' ° 21 20

Table 29 contrasts staff assignments of division counselors at

the first enibliment peak of 1972 with current division counselors re-

sourcessources at the second level of student rvices. Since 1972, budget re-:

ductions accompanying Hurricane-Agnes, su sequent enrollment declines par-

ticularly in F.T.E., and persoffal prerogatives of staff to change from

12-month to 9-1/2-month contracts left the aivnion counselor F.T.E.

substantially reduced. Table-30 shows current enrollment Mores as

evidenced by the curriculum tables cited earlier'in this report in relation
4



to the allocation of 4ivision counselorS. Whereas the.l966 proiXisal ad-

vocated a ratio of 35b studentS to one full-time professional counselor

in the teaching division (p.9), current curriculum enrollment figures

show a disproportionate assignment of counselors to studentlenrollments

in curricula of the academic divisions. The Business, Life Sciences, and

Public Safety Divisions have a heavy student ratio per single. division

counselor, and the total proportion both in headcount and in F.T.E. is

quite in excess of the Weal proposed, especially in terms of F.T.E.

Table 30

Division Counselor/Student Ratio: 1975
ti

i

I

Division Student's

"

F.T.E. Division Counselors F.T.E.

BusinessBusine 13971397 950 2 1.0
1 CbmmunicatiOn & Arts 224 155 1 .5

Life. Sciences. ,466 306 1 .6

Math,Science,Engin. 447 335 2 1.2

'Public Safety 573 296 1 . .6

Social Sciences 543 394 2 ' 1.2

Tbtal 3650 2436 9 5.1

Ratio 406:1 478:1

The third level specialist in student services was conceived as

the referral resource to which staff of the first and second levels guided

students to resources for help beyohd their` respective competencies. The

,counselor Specialist did not replace the basic function of his lower level

olIeagues to give general information and guidance to serve a student's

need. One should not dismiss a student with a curt, "That's not MST

department; go and get a financial aid application from the financial

aid officer." Ideally, each level of decentralized staff could ,give

generalized gUidance"in all areas of' student services; in no way could a

few specialists serve all the studbnts at,the third level of contact.

The financial aid specialist did the need analysis, the packaging of the

awards, the counseling of students with severe budget problems; the
k
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transfer counselor was the articulation link with other colleges, the

expeditor of Imnsfer procedures and paper work; the and placement

counselor accumulated the career reSorrces for the college and centralized
.

job interviews, opportunities, and. follow-ups. Ideally, the basic work

with students in these, needs retrained decentralized with faculty 'advisors -

who knew their advisees better and with division counselors who kept then
.

focus of these services centered in division programs and expertise.

Nonetheless, counselor specialists felt really isolated from the

faculty advisor two levels removed, and from the division counselors with
.

instructional responsibilities and toa many advisees, and from division

JP

chairmen rather eager to pass off traditionally division-based activities

of transfer assistance, career guidance, scholarship solicitation, and

job placement. As academic administrators, division. chairmen express the

feeling or being too busy with programs and personnel to keep up in these

special student services activities, expecting the specialists to do the

job for them according to their needs but without their help. Further,

the counselor specialists felt isolated by their specialist colleagues

--whose centralized work-load in placement, financial aid, transfer, Per-
/

sonal adjustment services to the total college increased more by lower

level default than by referral.

In 1972, major adninistrative reorganization brought two vice=

presidents into the structure which formerly had deans of instruction,

students, and administration as chief adninistrative officers. Now, the
,

dean' of instruction and the dean of students would 1?oth'Peport directly

to the vice-president for educational Services and, in matters of budget

and finance, to the,vice-Tpresident for adminiStration. When the dean of

5
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instruction left and was not replaced, the vice-president of educational

services assumed direct administrative supervision of academic affairs.

4k. The academic- division chairmen now felt that they were promoted to the

level of the dean of students, who was not sure but that he had moved to

the level of diVision chairmen. Since the division chairmen now reported

directly to the vice-president, az did the dean of students, the former

felt comfortable in assuming increased administrative resporisibility for

faculty advisor assignments and division counselor priolities, tradi-

tionally the responsibility of the dean of students.

Previously, the division chairmen's jobtdescription included

"share with the coordinator of counseling services in the - supervision of

counselors assigned to the divisions" (1968-1969 Faculty liandbpok p.27)

and report to the heads' of each of the three rvice br of the
0

0 4

o college--instruOL4e.gli services, student personnel services, and adMinis-

trativecservices "(1969-1970 Faculty Handb.ok, g.2 ). In 1973, job descrip-
s

Lions for,the division chairmen were changed t read "responsible to the

vice-presidents of eoRicational services and administrative services"

(1973-1974 Faculty Handbook, p.37). Specifically, the division chaff en

now had "Responsibilities for Student Personnel-Servlces,: assume genera

responsibility for the advising, counseling, recordkeep;pg, and student

certification functions within the'division," without reference to.student

services (p.I10).

Discussions initiated by the dean with divi ion chairmen

t A *

to resolve the evolving competitive supervision of ounseling sery ces

ukht

r\ traditionally coordinated by student services,admina ration and now n- #

creasingly directedAy division chairmen. Consensus was unatt

96
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.



,

85
A

academic cbunseli/4; services.. However,,two of thr e levels of-student-

services most closely related to academic counseling of faculty advisbra

and division.counselor And by'deeentralization mostsaccessible to stu
.

dents are supervised by division chairmen wh6.are not accountable to 1:he

dean of student services, whom the students hold responsible.
A

4

The tri-levelconcept of decentralized acceSsibility.and Personnel

of student services seems to lose some of its clarity and distinction as.

the levels of responsibility, 11:lerge-, if not 'Collapse, undeistress of

operations and imperfections.
PA

Nomirial Group P2-ocess

inks the nominal group process dealt with student's athose best
.

able to identify,curvent student needs and evaluate the present student

'11

x.

s.ervices program, so the, noMinal group prbcess was used with student ser-

vices staff'to propoSe suchthanges6in the,studentervices progrJr1 as

might'be responSive to-"the.dat.a, aiy:I=teOback Actzmuiated forthib,stUdY'.

The:student Services staff .at Harrisburi Area, Community, College

has had a lengthy expe:rien ce wit the concept of,student Ser-'.

vices. The average length of 'employment in student services is six

years per current staff'membe -Fburteen of the'twenty, current pro

fessionals,were student services, staff; in 1972 when the studeht

services,eva uatioh was conducted:

Stafflmember: participating in the

.summary of the .siolderit'-enrollMent

(Selga.sand r3locker; 19711) EpCh

nominal 'group process was giveft a

data; input information, survey re,-..`

s.t11.0, ar -the conclusions fmls:the nominal group prOcess'used,with

udent groups. Prom their personal professional exi*risnce and from

_their study of the material eathered for, thelOrOeCt, they were apked.

. 9S
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has,had a leng,thy,experience -wits the tri-level concept ofstudent ter-'

vices. The average length of employment in student services is six

85 -

academic counseling services.. However,-two of the elevels of-student-
4

.

44
services most closely related to academic counseling of faculty advisbi

0
and division counselors, d by'deeentralization most.accessible to stu-

dents are supervised by division chairmen who. are not accountable to 'the

dean of student services, whom the Students hold responsible. ,
.

-f'
4

A

The tri-level concept. of decentralized acce:sibility,and Personnel

of student services seems to lose some of its clarity and distinCtion as-

the levels of respoinsibility merges if not collapse , undestress of

operations and imperfections.

Nomirial Group PfT)Oess

A5 the nominal group process dealt with student's as.those,best.

. .

able to identify,curvent student needs and evaluate the present student

-services program, so the neatinal group process was used with student'ser7

Vices staff-to cToroSe sulth:ethanges.An the student .:services progT. m as
,

might be responive tc:'-the.da.t.a .an6,--tObaok dtet,,Liated for thib .stUdY".

ThestUdent services staff "at liarrisburc, Area C.ommunity. College
.

,

years per current sbaff'membe .-- -Fourteen of the'twenty,cfrent "pvi51,

'fessionals,Were ,oh.4 student services staff in 1972 when the Studebt

.serviceS,e.:41i.lation Was conducted:, .(Seigas-and nlocker; 19711) '4Ch

Staff 'member participating in the nominal group. process was give a-
. ,

.

-.summary Of the'stpderit:enrollment data; input information, survey re,-.,'
, .

he conelusions ftonf the nominal group pr6oess'used,wibi

dont groups: From their persorial, 15refessiSnal eXp,Orience and from

,their sucly of the material 6the,red for, the thoy were asked.

k.
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a

what .c,,hanges' in student services are sumested by changes in the studepts
.

enrolled at fiarri'sbUrg Area Corrmunity 'College 2.

Table 31.:
)4

.

Nominal Group Prpcess: Student Services Staff,. 1975

Recoramendations
t (in order of irrportance)

Organize student services advisory ccrmittee
Appoint director_ of counseling services

. Establish placennnt office ,

Increase fle'xibility of admissions7reg-1:straticiii:process
Implement staff development prz,vam
Shift academic advising to fu11-tune faculty
Build program for. non-traditional students
COordifiate cOurses/sdheduIes ,for pa,rt-t ine students
Expand-financial aid .Ser,Ni;CO,...3 -for part-time students ,,

Organize research grotip for student services
ASsist students in' coping with non-college prob1enis
Adapt instruction to student' needs.
Expant reeruitm'en of' adults
Kxpand academic /career counseling to. non-credit students
Train more parapr,ofessionalS

{'Equalizes staff. wprk-Ioad, ,e.g. counselors
Reorganize staffing patterns, 1:.e. working hours, job

descriptions .

Improve telephone system
Establish task ferce fO'r;innovtion in student services
Schedule: -of?',c ;mpu5 coynSeling .services
Extend Hu hark Development,.catarsess:to evening,, students
Improve staff relations. with ,;faculty /administration
;Develop relevant.activities, program . ..-
t xpancl,ue Of;group procesS
Share follow-Lip data with students '.

. t N

Priority
(base.: 1002 )

86"
71
64
57
63
47
89

rlTal4k al lists the re:c*crmendationS *for change initiated by the staff

r,

4

4-11 t naningi -group ,protess'. Irripcfritance was determined bn a, rating scale,
.

"

'1
y et

''of; 6- to '1, and ppE2, prierily s'eale was 'stablif.,:h'ed on'the'-pdiis of 10d%. .";" t

group discussion focued ,orl. the apparent pr4,ority agreement for coordi
ge

Ir

;nation. of.staff and program ileV6lopmeth:to,imeee- the needs 4t'-the maj,etrity
Y sal

,
of students who are pew parf.-;tim enrolled inkeollege aiitt who are.

. . .

creasingly non-traditiOpal in experiences and .1xpctations. Such devel-
,

opme neCeas.i.tatsp not' 6iqly floxiblq, progra;ir bptions.and sel;viee, tut
v

4

4

,

't I

9 9,.
.,.

Li

- ,

pi A



also a staff well-trained'and growing professionally to be responsive

.87

,Aud fle)Ale in their ca. es to help the new student's develop self-
.,

and ini f,ren1 tzati4p. t,_ the total educational experi-.. .

Trough
,--.1._

. 1

...t.............."

---,------trretz the cotmmurily 'c011egaS stated 4T1' th0 philosophy of the 1966

sal ,4p.:). and" s crhare by the 1975 staff :
.

1 .. ,

'the, staff's highest PrIbritY' of. prograiribuildiqg for nonntradit Iona),....
, i

1

..

a

students was not unrelated to' the. similarly 4,igh priorities for an advisory

committee and directOr of, counseling services. 'Staff agreed that .input

, ,.,

into the organization and
,

range of student services has' not beep, but
:- ... 4. ° . ..

, .

indeed needs to be, generated from all sectiOns of the college 'coamunity,
.. --. v)

.0 .
1 ' 0
I

facUl ty and students as adVisors sand advitees withia n firSt-
4

s
a tlevel- student 'services: An advisory `committee' l'or, student services could

bridge the separation n pf ,serviee levels and the barriers to corrmunicat ion
.

which have been found. to exist' tothe detriment 'of student '-seTyices, and,,

,

.
.

.

therefore, to student& .Further, the staff d4 seen to agree that a
,

director,' co6rdinator, facilitator of counseling Is iMperative to develop
..

the ilualit&. , expertise, adj u stment , and expanS ion of counseling services
. . .,

[

at ,all deVels for faculty .academic/career advising, for div.ision counselor,
,

1 .

leadership , and counSeltr-speci41izat ion- aIlOations in 'relAtio'n to -a

and 1potential, s'ald'ent need for services.
I

---.;- ., 4 . '
Prior o 1472, -the7sition of coordinator of counseling services

was an administrative role in Student. servieesi a' 'Harrisburg Area Community
',

. ,..

. , 4 ' - ,
1,

C011ege. _5ubsecifie,nt administratilveassignmentb and personnel changes did
,, 4 ,

not 4letain that position. ' The nomirkal group process of discussion reached
- *

the citrOng staff' feeling thatstudent petsonne. administrators responsiblee,
A

for, opratiOnal supervisio;-. and administrative participation were not'
:. . , . - 'N

.. .,,.

-

V

ti
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able and probably would not be able effectively to coordinate, facilitate,

innovate, direct, adjust, aggregate the professional services of staff to

.develop services in relation to need. The need was clear for the coor-

,...

'dination of academic advising by faculty, aspects of which are in-service

training, information dissemination, career and vocational counseling,

inter -divigional'communication, academic cross-reference, personai coun-

seling skill developMent. The need was clear for an advocate of flexi-

bility in scheduling, prqcessing, and eXperimenting in non-traditional'

ways to serve non-traditional students. The need was clear for leader-

ship in building the leadership role of the division counselor whereby

services to students continue to be decentralized in the academic divi-

sion where students are, and where the most imperative services are cen-

tered in the curriculum context of deee.e requirements, career expecta=

tions, job opportunities, and transferifireparation.

The staff summarily agreed thatIthe need was clear for a coun-

seling specialist whose specialty was staff leadership, professional

development, and change agentry. Staff felt that if the services pro-

s

vided for students other than full-timers are inadequate and outdated,

someone needs to be assigned responsibility to initiate the changes

desired by staff and students. Someone was needed to coordinate the

various tasks staff felt were important, and were placed on their shoul-

,ders, but were really not their job.' There was a strong feeling voiced

that staff leadership and staff service were not compatible for the same

staff member. Since 1972, the'staff without a counseling coordinator

did not really accomplish the self-direction, shared leadership, and

. collegiality in development which might have been hoped for. 11-)a staff
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perceived the need for organize staff development and professional growth

to deal with change. Te staff was asking not somuch for another adminis-i

trator as for a leadership specialist for student services.

Another consensus made clear in the nominal group process was

the assodiation of adMissions, academic advising, and placement-as

priority service areas for change in response to changing student needs.

Specifically, staff were recommending increased flexibility in admissions

and registration procovipres to meetthe needs of non-traditional, part-

time, adult, evening, off-campus, drop-in/drop-out mid-career students.

Inflexible procedures, .ccaputer-controlled policy, hard and fast dead-
__

lines, restricteddpffice hours, institutional self-interest all need

mcdificatio, especially in relation to the experiences of the student

as he/she first encounters the college in the articulation/application

process and in the registration/record-keeping computerization.

In addition, staff cited the need for centralized job placement-

services providing not only information and interviewfacilities,but also

initiating job contacts in the community, identifying the job market for

students, and coordinating job entry for career graduates. The placement

and career resource center of the college was minimally involved with

full placement services. Rather it provided presently for career c oun-

seling services and for the acdumulation of career resource materials.

A strong feeling of priority was expressed for "legitimizing" a job

placement service for students:

A further priority need was agreed upon regarding academic

advising. Staff sensed that faculty by arld large were willing to fulfill

their advisory role, but, in reality,, theinability to do it well

102



shifted the responibility to division counselors. The'criticisM of coun

seling by students as they identified it with poor aeademic/career/

transfer advising involved all levels of student services; as less

faculty did well, morlicounselors did poorly with more than they could

handle, and little staff resource was allocated or "directed" to improving

the situation.

In summary, the staff through the nominal group processidentlfied

-

directly withLthoseareas of need 'cited y the current students, Staff

appealed for a leadership specialist in counseling services to respond,

through staff and program development to: the students' appeal 1w-improved

counseling services. In addition,.'the staff identified areas for improve-
'.'

:,. !
,

. .,

ment o, f student services in admissions, placement, and academic counsel

The area of academic counseling suggests not:,just the advising system of

decentralized levels of student services, bid also implies. responSe to

student appeal to student services for improved quality of instruction.,

tLeadership in counseling services suggests that division counselors, cdun-

selpr specialists, a counseling coordinator may'assist in the instructional

taff development with such activities as disctasion of changing student.

--mpifile, instructional alternatives based on relevant "educational psy-
(

chology, 'stud en development models for instruction, consciousness- raising

about student needs, Classroom techniques and'obstacles to learning.

Moreover, the division-countelor, as teacher, shouldbe an effective

model for quality instruction.._ As students hold, student se es account-
t.7

able for instruction, since it eoordinates,admi6sions,infoilriation,

culum identification, course registration, class scheduling, acadeMiC

record-keeping, grade_repOrting, graduation coPtification, all involved

i

.r
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with the type of instructionthe stuaent wi,liencounter, let sttient

Services assume adeveloimental role as participant in the improvement

of instruction and in the 'quality of faculty performance.
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D4 'VI.,`CONCIBSION

The ntT at Harrisburg Ar4a Community College have

-a history of adaptation to meet student needs. From the outset,'cotinL

seling services were decentralized tO include faculty academic dvisin,

academic division counseling professionals, and all-college counsel

specst6 In the late 1960's, a fourth7level of services was offered

to students by peer counselors trained and paid to serve their fellow

students. In 1970,a counselor specialist for developmental students was

hired. A full-time counselor professional for evening students was added

in 1971. The student services staff proposed in 1972 an inter-disciplinary

advising team concept to meet the needs of heavy student'enrellmentls,

especially in the Business and Management Services Division. -In 1973, a

Human Potenti was designed and proposed by a student development

specialist on the staff. Human Deve 'bpment,seminars have been started as

group Omunseling credit courses in personal growth and development, in
JIT

career dynamics, in relpation'and consciousness. The student services .

,staff has studied the advisability of a shift in professional emphasis'

and administrative supervision from academic division counselors to curri--

cular assignments for counselors. A cluster concept of counseling service

centered in admisbions aria academic placement and in vocational placement:

and career services was proposed by staff in May i975. Evening counselor

office hours have been instituted by student services staff members'for

the past year to accommodate evening as well as off-camtms students. Team

effort by the staff has been committal to,student leadership development

both in peer counseling and in student activities prograMMint.'

T 105. 'fn
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The student Services staff have been clearly committed to

student needs insofar as these needs Were'self-evidentto the staff.

However, readiness, to adapt )gas not inforthd.-and guided by Use of data

.systematicallY.accumulated and descriptilT of the changing student pro-

file in contemporary enrollments. Nor did the staff use the'available

r esearch findings concerning evaluation of student services in the rec

past. This study has used these resources, together wifh,direct student,

input, in order to arrive at recommendations for chahge formulated by the

staff through a group prOcess response to these sources oCIdata.

This study concludeS-with proposals ,for implementation of student

services activities responsive to the .findings concerning student profile.,

'feedback, and student services organization.

The Changing Student Profile

This study has indicated that changes have occurred, in the-student

profile.at.HarrlsbUrg Area Community College during the first, decade of

its history, 1964-1975., Corresponding to national enrollment trends

cited in the community college literature, the 70:30 ratio of full-time

to part -time students at Harrisburg Area Community College in the 1960's

'has becomea 50:50 split by the mid-70's. The earlier ratio of 2:1 in

male/female enrollment has moved closer (60:40) to the even split,of the

national trend. Sixty percent of H.A.C.C. students are age 21 or older,

and the average student age has increased from 22.9 in 1969 to 25:7 in

1975. FiVe years ago, nearly one -half of the students were enrolled in

0

transfer curricula, and only one -third in career curricula; tvlay, one-

half are career students, only one -third are transfers. The, part -time

student ,1.6 not only the middle-aged, add-career,. re-entry .stereotype of

.106
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the' adult student but is' also the working youth carrying a reduced credit

hour,load, the young woman working in a capital city, the unemployed, the

young adult-seeki g continuing education, job upgrading, skill-building
4 .1

opportUnities,, the,reverse:transfer and readmitted students. Surprisingly
'''- n.,

among non-dredit'students, a sizable number are high "school youth and
i. - .

post - baccalaureate students eni-o3 led for personal satisfaction and/or in
-_,...

job related courses.

Through the retrieval of computerized student encollmentinforma-

tion, it is possible and desirable to study each year the changes in
.

selected student characteristics andeto:develop a longitudinal analysis

of trends not only in enr011ment but also in student characteristics and

needs. uter'print-outs have routinely been generated.containing in-

:

formation on single item such as registration status,reports, age, sex,

ethnic, curricular enrollments, veterans and financial aid statistics',

and distiibuted toyarious offices'ieNreguested. The computerprooram

prepared, for' this report was able to combine selected characteristics

Available from enrollment data with student input informatiOnconcerning

needs and goals into a suMmarized profile of full -tine and part-time

students according to age groups. This.computer program will be modi-
,

fied further to include distinctions betwee4 male and &male character-

istics and input.

This computer prograp (code: PHD) has be added to the data pro-

cessing schedule of institutiOnal reports to.begenerated annually in the

fall tent after the third-week official withdrawal period._ The office

2

of the

data and.trends

Dean of Student Services will be responsiblj for goo0
o

te the various constituencies of thelCollege,
g e

ng the

i.e., at

the Otober ing of the Board of Trustees, at the November full meeting

107
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of the sponsoring school district delegateS

distributed to faculty and staff, _in the'sttAn

4.

Estate, and through the college public relatio

media .

95

the Campus Newsbulletin

newspaper, The Fourth

off ice to the local news

In February and March 1976, the author was asked by the new presi2

dent of the college, Dr. S. James Manilla (1975), to dikpabute to' the

BO6rdf Trustees and subsequently to the college community first
9 ,

summary reports of'Studentenrollment data (Appendix 1), apy'lyin some of

A.

the programs and findings of this study to the following spring term.

i the'intentOf the Student Services administration to prepare a compre-/

It

hensive report for each fall term using' fall enrollment data and input

informatioh, and to prepare for each spring term an abbreviated report

limited to trends and selected characteristics since input infoiTnation

will be redundant. Feedback fi4cmtiustees, college staff, students, and

community has been positive in appreciation for the summarization of data,

citing of trends, and distribution of information helping, people to know

more- about the current students at Harrisburg Area Community College..

TheDirector or the Community Resources Institute,

non-ace-dit-educational programs, has received and review

. \

this study orinon-cerdit-studenis., For the first time, this information

r
charged with

the report of

ldng since available has now 'been retrieved, summarized, and evalpated

* 4+

as most helpful to the stafr.of the Institute. The infiaM4ion will be

used in program planningt in'identifying target populations, and in.

expanding the data, base with which the staff works. The computer program

(code CRI/PHD) which 'generated the inforMation for this study will - be

usable by the staff of the Community Resources Institute -ion any' time

of non-credit student enrollments under study.
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The changing student profile at Harrisbur&Area Community College,

not dissimilar to the ,change taking place in comnunity colleges across

theland today; suggests real challenges to accustomed assumptions and

practices in student services. However; before new assumptions can be

reliably formulated, one need better have asked the students 14hat they

ti link they need and how tneI feel about what they get.
A -

'Feedback Follow-up

. Student attitudes toward.student services were generally revealed

inrthis study to be'positiv both with regard to importance of services

Ilkand quality of performance. is impressive to find that students using

*student services felt satisfied with what they received. However, it was

-->

possible to solicit critical feedback directly from representative students

of the current profile to define areas needing improvements and/or change.

Strongest negglive reaction to student services was centered in

faculty advising and transfer assistance, career counseling-and job place-
.,

,ment, accessibility of services especially to part-time students, and dis-

interest in student activities except for intramurals. Specific remedial

steps and proposal5 for change have been initiated by the student services

staff in the months of the ,Spring term,imnedigtely following releasoe of

the feedback data gathered in the fall term surveys and nominal group

discussions of this study. Some of these actions include agreeMent among

division counselors to reduce their advisee load by fuller distribution

of advises to ,'faculty in 6rder,that counselors might work more diligently

withjaeulty
4

to improve advising services, especially in.mattert of course
4 . ,,

AZ
selection, curriculum changes, graduation requirements, pareer counseling,

.., . ,
. .

and transfer igforMation. e student services,staff have drafted a pro-
.

.'

posal (Appendix B). td shift di ision counselor assignments to curriculum
rn, * *

4 ..0. 1

1 4.
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specialization so that counseling personnel will be allocated more directly

to the curricular enrollment of students rather than the division aggre-

gate of curricula. The draft proposal recommends that_the current assign-
,

ment of nine division counselors (5.1 F.T.E.) be, reduced to seven f1.111-
)

time curriculum counselors serving Allied,Hea16, Technologies, Business

Administration, BusinesS Careers, Public Safety, Liberal Arts; and Liberal

Studies curricula.

,.

Student services staff and division chatniien encouragement for

expansion of career counseling resources with a job placement center has:.

resulted in an appeal, to,the administration for relocation of the Placement/

Career/ResourceResOurce Center from a starter location in the library (1973) to

larger available facilities where a cluster of counselors, job interview

spaces, and resource equipment May,be housed. In addition, a proposal

has been prepared and submitted:by the career'eounselOr in coopeistion

witn the author of this study f,bi- Postsecondary Vocational Education'Fund-

'ing (narrative, Appendix C) with specificobjectives'for eiparlding career

.

counselig competencies-of faculty, as well as student,services staff,_,

and for establishing a Complete'jOb placement service and community em7

Ployer reoruitment.'- .

,

,

.

, i

In,response to student appeal.for greater access to ,student ser-

vices,

. , 4

vices, .especially for.part-tim0-, Off-campus, non-traditional students,
.

- . ,
. . ,

the studeht_services

staff to-includenot
',

staff ha't increased the eVening'on-campus office
,

only admibsiiks and registration personnel but also

a nightly rotation of division counselors. Business office hours and

, 4

bookstore ,facilities have been exPanded both at night'apd off-campus
-4,

through student services advocacy. Experimental schedul

t

in off-campus centerS'to assistolith academic counseling was successful

of counselors,

S

,4



gistration actiVities and is,now'implemented fully'for all off-

98

.

'campus centers. However, experiments with scheduling counselors in off-
. .

.
.

'campus centers for academic/career/transfer/graduation servicespcoved
. ,

. ,

unsuccessful due to the inaccessibitlity of on- campus, student records'and,

transcripts for off-campus counselee dropLins. The staff are now study-.
t

, . .

ing the possibilities for accurate advance appointment Schedules'ail:
.

ing the portability of academic records to Off- campus counseling sitesc... :7,'
,

, . : ..f
The Community ResoUrces,Institute, in cOoperatiO with the. author of: this

' .. t,
study, has initiated afproposal"for 't'i'tle 1i* Higher Education' of 1965.:
funding to' allow for furthel" experiments with co unseling eachin'a y' ./

-
variety cif approacheS to :non=traditional.st44ents at, unity.tenters ..

and off-carripus lccat:,zons and thr6Ugh nch-credit as welli,aZ traditional.

courses, (naxrative, 'Appendix D)

, r
.

.

,
.

. ---
Widespread studentdisinterest'in student activities is increas--

'.. //
, f ,

ingly apparerW"Nlany 'student's in this sjudy simply disregarded survey,
. ,

,

::.:, ,
,-..47-- , ,. .

and,aiscussion questions about, student activities interest and partia-
- ,.

pation. The employtent.commitment of most students,, full-time and'part-

, . .

,

.time, has serious} implications TOP traditional eithasis on student acti-:
,_-------- ,.

,. . . ,

vities,:,ti-ieL ontinuingepithet ofapathy.iS' inappi-oPriately,toSsed
,

,, . . ,
,

toward ntin;,particiPatOry full-time, students ,"two-Lirds: of; whom bold..,
..!,.._ ........77_4_

.

jobs While they el..tay., and to' working part7time.students whose' pay etpet-, ,-

e.. I

tation of the college is qUality instructional and CounSelingerNiites., ... 4 . , .
.

, .
. 4 ' '. .

"No' time; no'need; no interest'" is not synonytous.with nolon't..c6re.
. $ ..

Today, employment is a'ztudent actiyity, 0/en Soma: cii: .4e'.4namployee
,

,:4., ....:, ... , t,:,
,

part -time stets regard tbemserlies'assfUil.Ltime students 'ha0,11g no .'i
,.

-' ';.

time for actii/itieS,'eideptfor intramural interest in keeping physic411Y,,:',"

- : .14 '

J
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..
troubled.student leaders,. serving as periodic advisors for working with

groupproblern, enabling the organization of student's with similar in.; .

-
.

The student "services staff r. have turned their ene

Cillapt it, 4111g. ',,e1:tal!,1at 4.0t1 9f; -actiylti
4'

""ment support ancfleadership Cultiva

99 '

sawayfnan

es particiPation to student develop.:

tion among those students' who,are
, ".

.14 * ,

ii;ttere..Etied n sa wide range of activities'. Staff filenlbers are"-iacilitating
7

seminars. for "organizational officers, ,providihg counseling suppb ert.1for

.4

1

-4
te,rests, recognizing, vaning. stUdent activities tithereyer and when-,

ever the ,bccur:lorrrally or iriformally., ,The present allocatiOn -of stu-

dent services staff for, huthan development prograzahing and- the, potential
.

.

introduction of c2;editts ,earned. fqr measurable. Student leadership aefiyity.

Well as the monitoring Of 'eurrent..erediti given for student iieer
, ..

. 4,
selipg and tutarIng.entlopnent, are confidently and deliberately replac"

,

'1.4g the 'Staff energies and resources traditionally allocated to the Con-;, ,
: :rtrol and maintenance of 'student. activities progranrning. ,

. .

StUderits; vofcing thei.r" feelings- and need's directly the Deano
.

of Student Services thrOgh the nolanalgroup proces , e it clear t:,hat
r .r -

_they held student 'services respdrfsibie ,just for counseling services,
e. c

'including academic advising and'stqff aceessiiiitity, ,Ntr ,a1so fox inAruc-

.40

-;1_ _,,,

tional matters, -iiiclucliri. pla.s.room. leadership fld aeademic . bass,"leS .
. ..

.-^ ,.
i 4 ' .. ii-*-;'

Since student. sex ices persoi*1 dO make avi,iisor` assiEgiment> JlAidle `4
...

. .
1

arid in4triActor scfieduling through 're/cistrationA Are xesponsifileMSS .
"Tess

:>
Oi4kiCademic;co.Lin'-seling,. as this, iAi'' ,C.a.f.ried" out 10' 'cithriyaulum, ',carer,,

'transfer, tutorial,, and .problem-Solving guidance,, so students 'rightftipy

, hold student ',gerviOes accountable for the qua-kitz Of the tbtal,;educa-:.
. ,

- thqierience.
.0

e

;

Is
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'
student serviceS eri46ixaged iroPps'e thelryriasial

,. . -

of adritiliSti;aliVe cbncerning 'supervisory accouqabilitY,,for ;

., .

.46.1aion counselor laderShip in responsibility.for.,6CultY advising,
.

.

- 1

for quality of instruction and educationl -silppor28erViCes, fOrwthe inter -

-
,

I . ^
4 a .

' 4
;. .

,dependency off' academid'affaitrs,with student, ser*Vices'fOr student
develop-

ment,

.

..- , .,

and ror the gulaarice and' co./inseling,carippnent s of, acaciemip services.,

Tyre 'student services' Staff, adyodated .an a the 'administration agreed to.

. , -,chang.e-the budgetarion Nor diviSion coueseling pprsonnel.and
. P , 4 .

,
W

, services "T4( the traditional full appropriation .to thp ,academic division
,..% .,

. .
.- ; , .

., .

'for expenditure as well as evaluation to the stl,:iden services, budget
. . ,.7. ,

,-

A

,

ttertfpnr:tio, F.'.11.t. counseling worklbad,,effective .for?'theracadentic oar

1976-1977 It is now clear that counseling sapeiviSon is completely

, t
the responsibility of Etuderit,serices administration, as- recs')gnized by

5 .0

the students. The bUtk no longer :ca:n be pasSed to -academic division;

ChairHen. Student Servioes'"staff m an to implement that responsibility
! ,

witx'a participatory model base4 on the findings.and feedback of this
, ,

'study suPP in recentortive to. the momentum which phe staff have gained
.

, .

years, 4'

Finally, with regaid td feedback mechaDisrilS,. new evaluation data *:,
-

after the, model of the 1972 Student services evaluatiod-wiil.'be reruil irk

the suirm4r of 1976, with the student services staff assisting the lieseArch,
. . ,

,

comparative
. . , -

`Office in the preparation of a. omparative study ,or user' response to stu14
. . A 1

,
#. . ,

. .4 .- '
J .,.% :' '

,

dent services The student' surveys Initially conducted, Pait-time.:. _ ,

'' --;---,-

. , 5

-- '

evening students, ave been scheduled: in cooperation 100th the ..

office or the Vice President. of Educational. Service's,. on an annual baSUL
,

.

.4th the inclusion nott o-hly Or student, services and aqpiini4tra -
4 . . .. ' T ., .

0ve services" but
11

p,so interest and Participa
tC

ibh lei : Student
Ufo.

nt activities.
.

: .4
A "

' , 4 . I , .. ., ,

', ,''' .. . ).i..

r
. r
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Mbteover, this survey, will tie regularly used with al-epresentative cross-

section-of the total student body,both on-campus and off-campus, full-,

time and part -time students. The nominal group process'Will be initiated

annual not only under the-leadqrshiV of the Dean of Student Services,
, .

..."but'alSo with staff personnel as well as with selected target groups of

students9representing further segments of the profile, including off-

'campus, women, minority,4Veterans, evening,-daytime, part-time full-

,tirile,'youth- and adUlt students.

A Participatory'Student Services Model

One dare not Conclude a study of student services with the assump-,

tion that if only greater Priority were given to student services, if more

funds were allOcated to student services programs, if more personnel were

hired'for.studentservices staff, appropriate changes could be implemented

ti;ieet more effectively the identified needs of a changing student popu-
,,

latiOn. Rather, one'assumes only that resources currently all4ted by

an institution may potentially bp conserved for use in the reorganization

ofstudent'services. This research study will'not allow the lament that

if ,only we' had More, we could-do better:

The *Prature suggests (Hurst, 1973; Parker and Morrill, 19741'

that restructuring for modification and change of the educational environ-

, .

ment'involves'the administrator in the serious responsibility of providing

for: staff and student participation, in conceptualization and decision, in
. .

rids 'of' elperimen tati eand failure, in reassessment and flexibleb m

a

' TespOnee4, That. process of pOticipation.by students and staff was en-

=',L'colitaged by the AnquiripSoj this study. A-modei of participatidh suggests.

%,

* . 1,

* .- :
,.*,

:
, ,.''

'%
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itself for implementation-o the leadership resources and the association

of services reCommended.by staff response to these findings.

ParticipatiOn is a dynamic that one senses throughout student ser-
...

vices:"'new students are participating with poft -high school yoUth in the

community college; faculty advisors participate with students in academic

planning and career exploration; participation of students in the.work

experience more so than in student activities;, student services as a"par-

ticipant in the quality of instruction; participation of central staff in

decentralized services; the college participating more fully with students

in the 4ob market; participation meaning impi-oved communication; partici-

patory leadership in staff and program development. The tri-levelorgani-

zation of student services provides a structure for inclusive participa-

tion of faculty advisors, division counselors, and counselor specialists

with students at the several levels of services. However, the concept of

levels maybe a hindrance to the most effective organization and the

fullest measure of participation in student services.

The literature,(Richardson, 1970; Baldridge; 1971) of higher

education administration associates the level concept of responsibility

with a bureaucratic model where,power, authority, and responsibility flow

up and down a chain of command or order of privilege as in historic hier-

archies. Surely, the tri-level organization of student services was not

conceived as a bureaucratic system of mutually exclusive spheres of

activity. However, in imperfect form it is not difficult to trace weak-

nesses of.student services. as cited this study in some degree to the

difficulty of moving easily, unen bered, and clearly between the various

levels at which services are r- ered. Poor counseling raises the jurig-"

dictional question of which- evel: faculty advisor, division counselor,

115
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counselor specialist. Lower levels imply reduced expectations, less

sophisticated performance;_higher levels suggest specialization, exper-

tise, satisfaction.

Richardson, BloCker, Bender (1972, p.121ff.) suggest that hier-

archical/bureaucratic levels "impede communication and limit effective-

ness in solving problems related to the initiation of change." Each

level of the structure has its respective position, a territorial pre-
.

rogative, a screen against the other. These authors suggest a three-

dimensional "participational model" or sphere of activity in which each

responsibility level participates with the other, rather than rederve8

a level of service to itself.

The findings of this study lead, the author to suggest a further

leveling of "the'participational model" from its residual tri-level con--

cept to a'dynamic concept. Imagine the community college student body as

a sphere within which three clusters of student services, move about.

These clusters, as recommended by staff, are-admissions, curriculum;- and

carers. Within each cluster moves a combination of services, centered

in theluster as it lives within the student sphere, seeking needs and

responding with services. Each cluster is in contact with other clusters,,

and all clusters move about a,eenter of student services administration

whichrincludes a student services advisory Committee, as well as the

Dean. Figure 3 shows a participatory or dynamic model as applied to

student services.

Unlike the tri-level " participational model" Of adminiStration

.(0p.cit., p.124, fig.6.2), which appears as static, fixed, and structured

as responsibility still moves from level to level, the suggested partici-

patory model for student services is dynaido, fluid, and alive as each

116
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Figure'3

Dynamic articipatory7Student Services Model
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center or Cluster of serviceS'interrelaes; interchanges; interdepends,

, 'and interacts with the others. The, ounselor/scienpe instructor of the

student services staff' has,suggestedthe image 'of trianguia' molecule
,.

within a g lobular Substanee,t4.describein a' scientific sense "thb dynamic

ewilibriurn" whereby . defined clusters of student, services participate
,

within thdfull sphere of student edS and the totalrealnvof student

participation in the educational experience. EaCh cluster has its sphere

or service, its persOnneltresources clustered for its activiity, its on

coordinator/facilitator/director/brganizing center ar a whichasso-
,

ciated.staff clusters. The
,

reeommend4iogOor a counselitig leadership
.° 4 ,,

..
, .

.

specialist fits into the clUster concept of Counseling activities cen-

tered in the aurriculunisphere blat interacting with the'aftitsign and

career spheres. The director of admissions and career resources center
*

coordinator would. be the, administrative centers Within the other clusters

of services.. .

u ,

The implementation of a participatory model .of student services

necessitates rib additional staff perSonnel, keepingo the 1975-1976

level oftwenty,stUdert service' professionals redistributed in the clys-,

terS L4ccordingto'Table'32,.,,.

4 ,

It is entirely possible;with the resources currently allocatedl.to.

'student services at Harrisburg Area Co mmunity College and with the.ad-

ministrative responsibility.given to the author of tis study as Dean cif-

Student Services, to implement directly such an association of services.

ag recOrrinendeq by the staff in response to' the findings dr this:,study.

'The reorganization of-stUdent services into dynamically interacting yet

decentralized clusters of services is proposed as corrective towepialesses
.

. 118-
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percei'ed in the tri-level ,organizatibn of student services wherein. hier-

archic41-type,,and bureaucratic -prone diStinctions may tend to contradict

the participatory ideal.

-.Table 32

Proposed Student'SerVips Clusters

T .. .

Cluster Services
Adniissions: Records management ,

Financial aid
Veterans affairs
Recruitment

Curriculum: Faculty advising
Curriculum counseling
Allied Health
Technologies
Busines Administration

Off Business Careers
Public Safety
Liber41 Arts,
"Liberal Studies
Human' development program
Student activities

Career counseling resources
Job placement center
'Follow-up research
Transfei, counseling

Career:

Personnel'
Director
Registrar
Financial Aid Officer
Veterans Couriselor

Admissions Counselor
,

Counsels Leadership Specialist
7'Curribulum Counselors
2 Human Developtent Specialists

Coordinator'

3 counselors.

Administration: Budget and administration Dean
Advisory committee CpCnritittee,appointees

, .

The admissions cluster is presently gathered as the traditional

association of records, financial aidand veterans affairs, with recruit-

ment activity and application processing. Prodded by the findings of this

study, student services administration relocated the point for initial and

personal contact et students with admissions cOunseling services from the

central records and busihess Office location to, the suite of counseling

offices in the College Center where a more student-centered atmosphere.

'can be maintainedthan in the processing center ,of mechanical and

119.



computerized activity. Counselors clustered at the point of initial

bions inquiry and'guidance activity have found the easy access to other

staff_personnel and interchange of counseling cailpetency related to

student needS-to be extremely helpfUl,'efficient, and compatible.

The career cluster.depends for implementation upon administrative

agreement for relocation in -nlarged facilities where students can have

direct'acCess td information, resources, and equipment under paraprofes-
.

Aional assistance and counselor guidance. Job interview facilities need

to be provided, adequate spacq is needed:for-career, seminars and student

-': ()conferences; work area for present support staff needs to'be organized.

The a roVal of ti:e grant application referred to above, will expedite the

expansion and growth of the Placement/CareerResource Center; without it,

the objectives will take more time,
41.

more-adap_tation, apd more imagination.,

Regardless, the implementation,of the
.

career clustell, is,acomnitment of

the student services staff,and a realization under se'rious,consideration
. _, ,.

presently by the college admiiiistratiom
,_

4 : ,i

'The curriculum cluster can be implemented, for., the ,coming academic

year (1976-1977) with the new assignment'of division counseling budget
,

resources to student services. Alrady,,the designation .of an' Allied. _

4

. '-Health curriculum` counselor has replaced the Life ,4cien6ep,,,uivision coun-

eelor. The reallocation of cOunselors to businetg s'cle& Curricula and

business administration transfer services has been proposed and awaits,

adjustment of instructional assignments. for the 'personnel involVed,

Counselors have been'assignedto the TechnOldgieS,:Liberal Studies, and
.t

Public Safety curricula for some time. ',11he.Liberal'ArtS.Currticaum;

assignment of,personnel'remaicis tobe shiftedpreseni:diVision

counselor identifications.', The experimental H4Man Deyelopment program
, .

120
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to which several counselors are contributing increasing leadership for

credit seminars, student activities leadership development, coordination

of,the peer student counselor program and student tutorial services, is

to be evaluated by the faculty CurriCUlum and Instruction Committee in

the fall term 1976 in order to gain official approval as an academic pro-

gram and legitimate'actiity'ofthe college.

FUrther, the student services staff have set before the faculty

governance structure, Specifically the Academic Policies and Student

__Affairs COMmittee, a series of proposals to adjust academic policies to

the needs of non-traditional students in such area as evaluation of.npn-

accredited educational programs, grade 'policies for Veyerse transfer
o

students,. reduction of residency requirements from 30 to 15 credit h.Durs,

the introduCtion.of Servic en's OpportunitySbllee and Project Ahead,

0accaPtancebfthe general battery of cLEP examinations for credit.

By the time this study has beencompieted,Aese proposals have been

approved and are being implemented prior to the 19764977 academic year.

The Viean of Student Services will cgntinue;to work With Curri-

#
culum cluster staff to improve the leadership contribution of counselors

to .the Improvement' of faculty advising services as .these relate to

manageable advisee loadS, accessible faculty office ,hours'at night and

at off-campus locationS, improved career counseling by faculty, accurate,.

curriculum kuidance, creased,,sensitivity to student needs. Ins

addition, the curriculuM cl ter will organize such staff development

activities as.appropriateto increase competen0cto assist 'wit and

model quality instruction as related,to improved teaching techniques

alternative learning opportunities for students, expanded developmental

options,.and academic diagnostic caPabilitiv. Counselor skills in

121
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educational psychology may thus increasingly contribute to the-instruc-

'tional climate maintained by faculty and learning opportunities afforded

to students. -

However, the staff priority, for a counseling leaderShip specialist

must be implemented to realize most-fully the potential forstudent ser -

(vides leadership in improving counseling services and the instructional

program as identified by student ftbdback. A well - coordinated program

of staff development, the innovations in student services' to meet non-

traditional student needs i the leadership role of one who is available

and able toassist colleagues in profesiional growth and expansion of

skills must become'the, designated responsibility of a staff member who

is able to fill this need and implement this change in student services

staff organization: The lean of Student Services,will\need to-realizt'

, .

this objectiVe through the appointment of a counseling lea ersbip

1

cialist,more so than a.directorsof,counseling services, for royal

not later than'the 1977-1978 student services budget year; earlier, if'

staff personnel. alternatives allow.

The dministration cluSter proposes a student services advisory

4
connittee,to,w rk in consultation with the Dean and staff to relate pro-

. gram to needs. The\staff has recommended that the. advisory committee

be attentive particUlarly to research needs, innovative recommendations,

community input, student participation,'and communication Blow., The per-

sonnel of the advisory committee should include no more than -the institu7

tidnalrecomffienda ion of...fifteen Members "Cu-id lines for Advisory Cbm-
4

'mdttees, burg Area Community College) and should meet at least

The author recommends th& committee membership
3dince each semest

_ include, but not necessarily be 1 ted to, a representative m the
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,
student services staff; the faculty, the aiumni,, a loCal transfer insti-

tution, a sponsoring school district,cbianselo, a parent, a community

representative, and students representative of the student profile. The
-

r

,,Lean should be an ex officio member of the committee ,and the convener of
J.

the advisory committee no later than spring term 1977.

An editing of the college'l!Guide%ines for Advisory Committees"

to fit the student services context 'would suggest:

"The primary purpose of an advisory committee is, to provide a
link between the college and the constituency.oflts student
services. It should counsel and advise the student serVices
staff regard*g programs in an effort to meetothe current and
changing needs of students. The advisory committee as unique
in its ability to provide information and assistance for the
student services program, with only two
assume neither legislative nor_administrative
An Advisory committee does not guarantee success f "the

student services program, nor will the committe ee%On

all matters. However, through the interacti s of thogho
participate ix he full educational experie cetize,"visory
role can het) develop and sustain aygood,se;rld program'of

.
student services-at the college.", -

At('

Postscript'

Alvin Tbffler WPuture Shock (p.I31) quotes John Gardner, when

he was chief of H1E.14., as saying that "the presighted,a4manistrator

organiZes to break down calcified organizational lines: He Shifts'per-:

sonnet. He` redefines jobs to break, them out of rigid categoOes:" jueh

may an overstatement of the problem studied, but'it suggests the'dyna---

mips for implementation .responsive to change. /,'' . . .

.,"
ThroughOut this study, this Studenthasbeen extremely yleased to

,

s. '
experience the genuine interest in this project expressed by the college

administrators, faculty and counseling colleagues, students both at

Harrisburg Area,Community College and in the Nova Cluster,at Haltimofe,-
,

.

other, student personnel administrators with whom one Mbets and converses
0 ,
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in the course of.a.year. It seems clear that =while all recognize 'that
.

coral-unity college 'students have been and. are dhanging, those c12anges need

to be identified most' especially in order:that' the more triditiOnal- or

ganization of student services in- coitimunity colleges mi IDe.shaPed a

-bit more directly to meet the needs of the new students and Possibly their

new riffs
;

,.
-Undoubtedly, the most satisfying' outcome of this study, to the

author, is the, discovery, or better the reaSsurance; that evaluative
I .

criticism provokes an. expectancy and confidence that change is a redson--e

able outcome of personal participation. The nominal group prbeess shared

by students and by staff with the author generated an immeasurable amount
.0

of real enthusiasm to-discuss needs

provement, instruction and student

anti objectives, performance and im2.

services, iiththe anticipation that
, .

something Oan and wiil' he done. The nominal group -process is an effective,
.

;

means of systematic small group interactions thrpUgh which to gather direct-,

,and personal .input" ,and to gain a theasUre, of ConsensUs. on the priority
/.$

, . t

imporitance of .8sues shareds is.imperative -flOr4tudent services adminis-
.) .9.0

,tration to, continue meet wifti retre 'serftatiVe samples of the changing
"

student constituencyrto hear firsthand what-theY,need.prxi how they, feel.
;>

,
.-

The prevalgit and:PositiVe view'''that student services is respori-
,. . -. .

, - .- . -

Bible and'aqcOuntabl.e for the total _educational axperience, ,not just a

packageof:anoillaryservices, gives courage for the continUing,'pursuit ..
. . :,

. . .. . -,-

4 of the student develQpinent ideal as expressed in:the 1966. prop6sal for-

student services at Harrisburg Area 'Community to assist the

Student to increase self-understanding and self- realization. This remains

the agreed-UPon goal in the context of' ongoing 'change, both in students

'sand in student services.,
,
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Appendix A. .

11FORmATiON,
:

SPRING TERM OIRdLINE4T

.

112
. k ,

e

.ENROLU!IENT REPORT '
:

Board of Th'ustees . ,
::1-1ARRIg8URO COMM:I:TY- COLLEGE

'February 3, 1976',
Volume- 13, .

:4

Preliminary. enrollment figures for this -spring.:tqrm, of
Jantia:r.y. 30, 1976; inaiate an 8.6% *creaSe in student headcount aver,
spring term or last year (1974-3:975) and an 18%, inerease sP.rd-Dgp
enrollments over .fhp, past six years. There was a period of 'no growth

,in the spring terms of 197-3 and- 19711, with enrollment 11 the 'upswing
again, as of last ,spri .

t. " ",
, , Full-tine equated (lerE) enrollment shows an 8% growthrOver*

spring term of last year. The trend of this growth, is sighificant,-
/ - ause of the previous three7year decline of 10%

.

}

, Enrollment of Pull-time students has, declined by 16% over the .

past five years (1971-1975). 'Howeve'r, this spring the trend is up, and
an ihcrease of 5% has been realized' in 11114-time students over last

.

number. parfi-t,ime Sudent has 'increased 69% over; the .past
six yerS, ,arid the part -time student FTE has increased. by 58%... The part;
tame enrollments of this spring have increased over last spring ..by12%,

an41 'enrollment and' l5 In ,

, , -

-:-, IT., :The -reSult of increased :part:-time,, Stud/ants -i6 .a decline An:the,
average credit -hours catried by- all Students of 15 %. since. the- spring of
'1.71, but drily of 2% Since last. spring. ,

t:- .... , , . .. . ,
, : ,

,-.
-i. -,e Similarly, the percentage of *full-time students in the total en,;, . ,. decreased bY. ],2% over the six-year period and by 2% since last year.

l' h1s sprill thg ful-time student enrollment (headcount>,:is ,47%_ of the. ,.
. student body. - - : , --: -.

I - ..,

\*1/4

. ,
. .

. 'Many, the limber of new applicants to H.$.-C.C; for the spr .
- , .., , ,terM increased. by 11. 8% over . la_s t 'Spring, and the. number of former -11.A .C:C-.. ,!.

..4 I" 1,1 Student s; applying "forfor :readmipaion iner ased.by 15.8%.
,.

. ,- . .

, .,, :..; .' ' % :iiore complete eriiTillment,'..0ata will ke-;aVailable for' the MarCh-..4, .meeting of the poapd Of Trustees, based on complete dat4. fallowlng the ,.,
.: three-rWeek .withdtawal peri644of the seM , -.estext. , -..., t> , , ,. .

a -

4. '74. $r
1
r
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INFORMATION.

SPRINO"IiM ENROLLMENT '- 1976

Enrollment figures for spring term 1976 indicate that we have
i he .larges.t Yunbe.r of.- students enrolled for any spring ,term in the

history :Of the college. Our enrollment has increased by, 9% over spring

tem of 1975, 4net itl;12tiis up 79,.. 'Part-time'students have increased

I ,by 15%,- the higAst VIE for a Spring term was in 1972 (1972.:31.36;

.
3055) when we had 1400.morelull-time'students,'but nearly 1000

0' less :part- timers.
. .

Fenal
,

e student enrollment has increased by 12% over last spring,

'and, ale enrollment by 61, especially among part-timeales.

.
Ethnic iden*ification of students inadates that-minority student

enrolment has increased, However, this infOrMation is collected volun-

tarily2and, therefore, is'not complete. ,j4/ have 38 Vietnamese students.
-Students who ,are veterans hack. increased b again notably in part-

.

-time enrollment.

The curricular identification of our students indicates that 48%
are enrolled in career curricula, while 38% are transfer students. The

, 12% in the Liberal Stulies,curriculum are Studentsuncertain about their

.course of study or whose educationalprograM,does not fit into one of
';our..curricular,designatioAs...

.

P4ard,tf Trustees
'HARRISBURG AREA' COMMUNITY COTJEGE

March 1976
Volume 13

. 88% of.our students come from sponsoring school districts. Less

4s: than 1% cOme froth out of state.

J E .

r

1284

'H



ENROLLMENT STATISTICS - Spring 1976

Harrisburg Area Community College

,-\

116

Increase/
Decrease

1975 1976 +/-
Applications:

New Applicants 885 1070
Readmits (former students) 386 486

Total .

1 1271 1556 + 22%
New,Studeht Regstrations 1037 1106 + 7%
%sof Applicants Regitered 82% 71% - 11%

Enrollment:
Full-Time Students
'Part-Time

1956 2012 +-_3%

Students 2084 2391 + 15%
Total ' 4040. 4403 + 9%
F.T.E. 2849 3055 + 7%

1975 1976
Full -Time Part-Time Full -Time Part-Time

Sex:

Male 1208 1213 1197 1380 + 6%
Fenele .727 868 832 985 + 12%

Ethriic:

FaWliitary response)
Black 70 ' 74 157 216 +229
Oriental \9 5 17 39 + 42
Spanish 6 9 10 18, + 13
.Am. Indian 0 1 5 3 + 7

Veterans: 263 417 / 254 500 /
/

ii

+ 11%

Class:
Freshmen 687 1530 743 1689 + 10%
Sophomores 1246 551 1286 676 + 9%

3-2-76

129
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ENROLLNENT BY CURRICULUM - Spring 1976

Harrisburg Area Obmmunity &liege

Liberal Studies

Transfer:

Full-Time
1976 % of.Total

Part-TieEnrollment

188 344
*

12.1%

Liberal Arts 398 , 300

Police Administration 140 72
Pre - Engineering . 56 45'

Elementary Education - 42 25
Secondary Education 51 30

Business 'Administration 264 244

951 7-1-6. 0 .38.0

Career:
Technologies 154 161
Secretarial Science 73 37
Business 281 618
Allied Health 132 141
Recreation. 15, 14

Human Services 78 714

Public Safety ;98 186
Other (Art, Urban, Library) '26 32

W57 48.1 '1255

Certificates 22 .. 37,. ' .1.1f

Other 1 .5 , 0.14-

1

2019;
.

2367 ,I00.01;

1976
Full-Time , PreiTinie

First -Time Students '247 12.1% 635. ,.26r.,8%

Returning Students- 1573 7,7,5 ,
.-

Reverse Transfer St.ude - .10.3' 353 - 14.9 :
, 7:-
2029; 100.0 %. 23.68 10`0,0 .

3-2-76

130
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'ENROLLMENT BY DISTRICTS -1. Spring 1976

Harrisburg Area Community College

a,
1975, 1976 % of Total

Sponsori,n Districts Full-Time Part-Time Full-Time Part-Time Enrollment

Harrisburg 237 267 222

Mechanicsburg 61 ,89 75

West Perry 15 16 23

West Shore 205 220 216',

Carlisle .65 81 67

Susquenita 27 29 31

Greenwood 6 4 . .5

Newport 10 12 7

Central Dauphin.' '350. 402 396

Susquehanna. -103 101 88

54 64

6 13

68, 80

43 44

51 55

. 1 10

50 84

23 16

155 129

a 16

,7 17 .

64 126

1746 1784.

Camp Hill , 62.

Halifax 12

Middletown 75

Steeiton-Highspire 52

East Penrisbdro . 46

Williams Valley 11

Lower Dauphin 81

South Middleton 14

Cumberland Valley
, .

109

jitillersburg 18

Upper Dauphin '25

terry Township 109

Totals 1693

3-2 -7&

131

308 13.8%

127 5.3

15 1.0

254 12.2

109 4.6

30 1.6

5 0.3

,6 0.3

439 21.7

114 5.3

75 3.6

11 0.6

2 4.2

--/-

59 2.7,

64 3.1

7 0.4

71 '4.0

31 1.2

153 7.3

8 0.6

15 :1%8'

78 5..3

2061 100.0%.
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MROLLiviiNTBYIDISiRICTS .L 'Spring 1976

HarrisbUrg Area. Community College

..

a

.119

, 1975. 21976 % of,, Total

Full -Time Part-:Time Full -Time Part-Time Enrollment

iSponsoring Districts 169i 1746 , 1784 2061 .87,5%

Non-Sponsoring Districts: ,

Adams County : 18 5 12 9 0.5

Lancaster County 29 99 40 ,.
88 2.9

Lebanon County 81 49 82, 55 3.1

York County
t.

18 32 26 55 1.8

In-State 107 142 6' 76 3.5

Out-of-State 1 0 3 10., 0.3

Other (Contracts, etc.) 8 16 6 : - 13 .' 0./1

`Ibtals 1955 2089 20' 9 '2367, 106.0%

A

3-2 -76

1.32

c

4
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Appendix B

CatvIITTEE REPORT

Evaluation, Review, and Recommendations
of Student Services at

Harrisburg Area Community College

George Ritchey, Chairman

Curriculum Couhseling Services

120'

The entire area of curriculum counseling services prOvides con-
'N

cern for how student needs can best be, met: From the most ideal point of

view it would be highly advisable to continue to have Sufficient counsel-

ing personnel available in the college to continue the original philosophy

and intent of the division counselor concept. For obvious reasons, this

can no longer be the ease. Aside from w.ly-actions of the student services

staff of the college, the administration has chosen to reduce significantly

the leadership role of the Dean of Student Services in the college in'-

generaland in t?e supervision of tile division courisel.yrs in particular.

The administration has also chosen to diShurse division faculty members

throughout the college in such e way that divisions.are often not a close

collegial grOUp. These two critical decisions have had the effect of

limiting tie flexibility, control, and qUality of the division counseling

Program..

, Before considering the services needgd in the curriculum counsel-

ing services, it Must,be made evident that at present time dtvision.coun-

selors now teach at _least thirty sections of classes each year; therefore,

for budget reasons this miter of classes, must continue to be taught by,

members of the student services staff at,least in the current bUdget year

and, in all'probabilitY,.throughout' the present contract _with local school

districts. I \
I Is
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There are many services which student services should provided for

the different curricula of the college. Mahy of these services are best

provided by having a professional counselor located in reasonably close

proximity to the faculty and students being served.

At the time of initially interviewing.landscheduling a new student

in the curriculum,- a'faculty advisor is assigned: Both of these activi-
.

ties are significant in time and importance. Tlie counselor needs to be

Ow
an expert in the educational and vocational aspects of the curriculum.

He needs to feel comfortable about the adVisee'aSsignment and can only be

comfortable if, in fact, he has,worked with e advisor and is assured

that the advisor is prepared to OoMpetently.advise the student. To be done

correctly this is no small task. This involves an understanding of trans-
,

ter requirements at many different schools-,'Docupatianal4outlook in parti=

4,

cular careers, licensing and,degree requirements of different careers.

It is probably wise that -the curriculum counselor continue to be

\ignificantly involved in the drop-add procedure as it now exists. Much

of .his adtivity'iS interrelated in the advising and counseling'needs Of

students. It is Also very important that the curriculum counselor have

the,r3sponsibilitY of assuring that college records concerning each advisee

are, in fact, easily available for the use of the faculty advisor.

,c5ariculum'counselors need to have the rapport and physical loca-

tion which will Make it easy and comfortable for the faculty advisor to

use, him as a resource person and, a referral source. The physical loca-

tion must not be forgotten or even 'essened in importande from its present

position. The faculty advisor must have the easy accesstto be able to

spend two minutes to twenty minutes to solve a problem of-information

134
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need or'referral action rather than assume t

worth may efforts to get that involved."

''It is our recommendatimthat the ti

placed with Curriculum_Counselor. Ailcurriculum cotnseloirs, well as

Sher counse1o, will be under the supervi

Services.

1

action of "it's really not

le Division Counselor be re-

I

135
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Appendix C,

\\
Ba ionale

Community colleges follow a historical pattern f treating place-
,

Job Placement Services Proposal
for Postsecondary Vocational. Education Funding'

Jon W. Gardner, Counselor

'14
123

ices as low priority auxiliary functions, liMiiee to posting job

openi an4 scheduling recruiters. These services are custo ily com-

bined wit other services such as financial aid, transfer, and admissions.,

The services e selective and fragmentary with little coordination of

student and empl ent needs. If the community college's commitment is

service to the 9 ity, there is a. need'to establish a liaison between

student, calege, and loyer, to' the benefit of all.

Recent d-velopment in postsecondary education have pointed out.

that career planning is a deve cipmentariorbcess, and cared', counseling

placement services must be available during the entire period of are

. _

st dent's academic involvement. Growing_interest ih the concept of

dub Lion, vocational-technical programs, development of new

petitiv ess of the labor market, emphasis on hiring the disadvantaged,

and the moveto bliterate inequality:and injustices in hiring practices

are some of the fac rs in the re-evaluation of placement services. This

has been true at Harris urg Area Community College. There has been

(1) an increase in the number of vocational programs offered; (2) an in,-

crease in the number, of studen concerned about entering a: personally

satisfying vocational program lea to employment;.(3) an increase in

the number of part-time students pursuing, program; (4) a4 increase in

the number of students seeking employment; (5) a decrease in the number

of ailable job openings; (6),an increase in the number of students

136'
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concerned'about long-range-employment of their tareer. In addition,

division chairmen expressed their concern by recommending that a place-

ment program be, established.

This project will continue to expand the range and diersity

of post-secondary vocational edudation to meet the needs of the non-

baccalaureate degree bound individuals by concentrating on the students.'

in such programs at the community college through preparation and place-
-

ment in their caller field. It will Integrate'the career services cur-

rently offered with the placement services pro, ed into a comprehensive

prog;-em.

Problem

According to the rests of a follow-up study on the employment

of career graduates (Snyder and 'Selgas, Research Report No. 7, 1972),

graduates did not rate the college's job placement service as either 4

r^
strongly positive or negative. Results .from that study and earlier

4

Studies support such as a need for Career and,placement counseling ser-

vices. The development of the college's career resources center

(Exemplary' Career Resource Center for Community Colleges in Pennsylvania,

Project 114679, Gardner, 1974) has addressed itself to meeting the

'career counseling needs Of students. This project will address itself

to the plateMent counseling needs of the students through development o

a^program to meet these needsi,

____Deftribing the Process

In order to meet the objectives of the program and the needs of

the students in different vocational areas, the program coordinator will
. ....= . / .

.
,

establish an advisory committee and elicit suggestions on procedures

0

137
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necessary for successful developmeht. One of the keys .to the prodesp-is ',

'..-, .

the 'employment of airadditional counselor to assist 'In the Services prO-1

,

,vt3ed
, ,

- ,, - :,

'Additional facilities will be utilized to provide'an area ihNtich

r ,

the coordinator's and counselor's -office will:be located, with space pro-
,

vided for relocation of the Career Resource Center, including a separate
. .

. ,
,

area for conducting seminars, intervieWs, meetings, and conferences.

. ., Mateiials ordered under this proposal will be carefully screened
,

. ,

and hOusedlOe,CareerpResourCe Center.. Development Of the capacity to,

store and retrieve information utilizing. computer facilities will require

working cooperatively with the-personnel in the-data'processing center.

The second key to the success of the, program is the active ih-
,

volvement of-the coordinator in a company visitation program. Dependent

on the visitatiomprogram is the increased cooperation expected in the,

niinter-of openings shared with the placement office and the resultant-

inerease in awareness of students in the alternatives available to them.

The visitation program will provide the opportunity to develop en eiten7

sive-profile of major businesses, which will benefit studentiand assist '

administration in obW.ning informatibn for curriculum development. It

will serve as an opportunity to develop contacts in order to identify,

persons willing to share with students their perspectives With regards

to their occupation and career, thereby offering the student additional"

input into his'own decision-making rocess.

Through the visitation prograM co inator will be able to

increase his on cnpetencies and knowledge to the skills for which

businesses are looking. Dialogue with personnel-managers as to the

skills necessary in finding employment, will aid in the 'development of

18

If
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seminars, workshoPsiand courses- Anil* the student .to identify his

'areas of weakness and improvePthem.
- .

Accurate data will.be:collected as to the use of the Services by
. .

students and.faculty. Ah evaluation form will be develc6edri-rich will

provide feedback data on the. students who: use the services and the-bener-
,

,..

fits V) thet..
,

A series of meetings will be held individuAlly.with.loc81 high

,

.

schools and'AM to plan a conference to ini 'ate efforts to coordinate

job placement services within the area. Local Chambers of.Commerc, the

.4

National Alliance of Busines8men, and the Bureau of Employment Security,

will be asked to assist in-the conference development.

Active particiPation,andattendance at professional association

conferences will increase the sharing of the project development.

A monthly reportwill be prepared on the Pr6gress of the project

witn a final report being submitted at the end. Every effort will be

expended by the coordinator and staff to meet the objectives of the pro-
r

ject and to establish a program which can serve the varied population at
. 4

the community

Any information concerning the project will be-shared with the

Commonwealth of Pennsylvania's Department of Education and all agencies

and institutions under its auspices.

p c'
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%.:Career.Information and Counsefing PrOitram . , a ,. .
: .:

Application for Grant -Under-Titfe 1; Higher Education Act of 1965 -.

4

934-

a

- J.-leroWn, Directorl

.

.

The Ned' far-adult:CounseaingServiCes,inTOur society has .never

been greater. Tbday':s aduitd,are faced with problems never'beforeen-

countered: nechnbibgical advances, economic trends, increasing consume-.

'- costs, longer life expectancy, and changing life styled are,causative

factors of problems with which individuals need'consultation, information,

and direction.

The ob4ecti7es--of the Community college make it an integral part

of the,commlInif-./. Its interest in meeting the-needs of community members_

. and its closeness geographically put it 3n afildeal_position to assist

people in solving problems. 4.

The Community Resources Ini'Citute of Harrisburg Area Community

College s to serve the community. Thelhafrworks with the various
-

. . , t_
. .academic div slims of the College in developing programs to meet community

. .

, . .
.

needs. The Institute also includes a Testing CaterAhat includes voca-

tional testing and counseling services.

This proposal is a plan to provib outreach vocational, educa-'

tional, and career counseling l adults_iri_the--Greater Harrisburg Area.-

In addition to making counseling readily available to residents of

Dauphin, Cumberland, and Perry unties, vari6db programi and seminars

for career plannihg, redirectiont and decision making will be offered.

-.-.. 30-. , . .

Career information and resoUrces'are available at clients' convenienCe

in the McCormick Library on
z),

Although tte counseling services will le available to all addlts,
,-

emphasis will -he directed at' the following groups:

!fr
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1. Women re-entering the' job market'or-changing life styles;''

2. Unemployed and dissatisfied employed;
lr

. 3, Rural and urban community clieTits.; and-

4. Behrior citizens

An advisory council consisting of representativethe.Peq.':
.

sylVaniaapartment of Education, community Members represenAilie of the

geographical.-areas of the region -covered, andEmembers of the Community

Rgsourdes in-Stitute and the Student Services Division,of Ifrrisburg Area

Ccumuriity College will be appointed. Its purpose will be to plan activi-

ties that -will meet the needs of the clientele served. /,

The project planned would be built around programs offered periodip.

)

tally tothe community, -Me topics or activities would be determined by

the AdvisorVy Council according t the needs existing in the area. They

might includ4 such topics as:

Changing gobs,. Atea-Eftplovmen6 N

apprise citizens of these pro

sing A Career, Job Seeking Techniques,

etc. .Appropriate publicity Would

They may be held on 'the College

campus Or in an appropriate outlY area convenient to oarticipants.

Although emphasiswbuldbe placed on group.activities, counseling would

be available to those who need individUal attention.

The services wi]2-111164centerediri the Community Resources Institute

at,Harisburg Area Community College. A counselor-cOordinator will be

appointed to implement-the program. PerOonnel of the Student Services

Division c the College will be involvedin activities according to their

fieldof expertise.

' L

Dr. Hazel J. Brown, Director of the Camiunity Resources Institute,

will serve as Project DireCtor to supervise and assist with the operatibn.

Mr. Jay Ebersole, Dean of Students, will work closely with her direct-
.

Isig activities.

,
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