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INTRODUCTION e

The Project for Fécilitating_Eduéational Aéhieyement Throught-.
Teiecomﬁunicatiohs (brojeCt EEATT) was‘anioﬁtcome.of two révolutipﬁs
_in our society coming_to!fruitién in the 19%0'sfv Tﬁé first révb;qtidh
 ehéohpassé§“£he éeVelopment of the,eleEtFonic ﬁedia'énd their:effect
upon Fuman:communication. The Seéond ;eyoiution is the émeréencé Qf‘_
nétional,'state, éﬁd loéal cémmitme;t téfégl} sérvicgs for all‘handi-
caépeé citiéens. This Eommit;;ntiis eviden;ed.by.both thg outdomé; of
'iitigation and the passagé of mandatorY_legislatién infthé'éeve;al_. |
'states.._This educational revolution has led to the deyeloément of
early?educafidn for handicapped childreri.

Thé effi&acf’of eariy:edﬁcatiqnalloéportunities,fp%:handicappedf
childfenfﬁgs been dgﬁohstratéd by.the success of the handicépééd“'"" """" —
childreh's-early'édu¢gfion prog?ém pxojects.‘ Thé more thén lSO'federally °: }
éupportea projeéts -_sometimes feferred‘ké és First . Chance Préjects -
a;e'developing many differeét approaches for se;vidg handicéppéd
ch;lareh; The{éureau Eqr'ﬁheAEducation Qf the_Héndicapped'estimafes.'

- tha£f75kpercen; of the l,OQQ,OOd hahdiéappeq children of pfeséhqol‘agg
_.are'still notvreceiﬁing the speciél:services thaf they need. 1In énotﬁer‘
-neéds éssesémepﬁ the*President'sfcapmittee,on MgntaliRetardatién_v | R
suggéSted that du;ihgiéhe.1974-75 sChooi Qear thefe wa% an estimated

927,000 unserved handicapped children between the ages of birth and

five (HEW) 1975.




PAruiText Provided by enic [

Failure to provide early education opportunities may result in .
more costly.long-term care. In addition the lacﬁ of early opportunity
may result in many_children'failing~to develop to their optimum.

Further evidence'of the‘nationsﬁbelief in early.education is contained"

in the prOVISlonS_Of Public Law 94—1425 vThe law provides that ‘all

Y

handicapped children ages 3- 21 may- enjoy special education in related —

'services. It- goes furthertby providing'for early identification,-and
screening. Despite the substantial federal commitment, there'exists a-

conSiderable problem in that few of the several states currently mandate

services for children of preschool age. To partially cope with this

problem, the law proVides‘for special préschool incentive grants."
0

‘ Another complicating factor is the current economic situation faced by

’

. I - . (=3 . . . ] !
federal, state, and local’education agencies. Consequently, all govern—

B : ~

)

mental‘agencies need to seek cost—effective‘alternative service. delivery
systems to meet the needs of currently unserved preschool handicapped B
children The cost estimates of the seven preschool models validated

up to l975 indicated that the cost per child in those prOJects ranged

between $650 and $2,200 per year. While -such .costs are not exorbitant

compared to the potential cost of long term institutionalization, such

Q : S

costs are beyond the financial resources of most state and local ' -

‘agencdies at the present time. Another problem in the provision of
. - o § ‘ - A

@

early childhood opportunities is the-lack of trained personnel with

P o R PRI . .
- which to staff programs. With continuing substantial personnel

o]
deficits in school age programs, it is improbable that training

institutions can prepare the personnel to staff full service preschool

programs in thelnear future. = One solution to ‘all these problems -appears

|

o j , - o . —
. S; . . .
n N R ' . : ., "
)
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to he,the appligation of eduCatlonal'technology;, . ' f

.The new.electronic.medla appear .to offer acceptable and sometimes

spectacular solutions to the problemsrof educating'many children. These

.

new medla represent what has been called "the fourth revolutlon. (The

Carnegie.Commission, 1972). Erlc Ashby (1967) has 1dent1f1ed four

revolutions in ‘education: S - oo T T -
Ca - The first revolution occurred when societies began to differentiate
adult roles, and the task of educating the young'was shifted, in

part, from parents to teachers and from the-home”to-the school. . ;

i ' . . ~

.-The second, which, in some places antedated the first, "was the ' .
adoption of the.wrigten word as a tool of education."\ Prior to T
that time, oral instruction prevailed, and it was only with oo : i
reluctance that writing was permltted to coexist with the spoken
word in the classroom . : ) Sl

I . )
The third revolutidn came with the invention of prlnting -and the S
subsequent w1de availability of books. . ) ST

®

1
i

The fourth revolution is portended by developments idM electronics,
notably those involving the radlo, televxslon, tape record r, and
computer.' _ t :

. |- P
This fourth revolution, long predicted, has beenfde#eloping for
, Rt . .

seueral’decades. Its emergence has been slow andisometimes.painful.

_It does; however, appear to offer some substantlal beneflts as an
1nstruct1onal tool. The Un1ted States Offlce of Eoucatlon.recognlzed
the promise of the electronic media through its issuance.of REP 74-5
in’l§74..'This repfesented-a major commitnent by.the Office's Bureau v .‘;
of Education for the Handicapped to-investigate’the.feasibility of

using the electronic media to meet the needs osteverely Handicapped

o

W chlldren and youth. _ o . ']

°

Instructional television is usually cons1dered to be a component

part of educational television (ETV). “Educational television is a term
. [} . \ co : .

which has broad appllcations'in the area of providing information and

A 1
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,edugation. Oh the other hand, instructional television or'ITV;aims
()l . . ) R . ) H

.'atvprovidingﬂbarefully structured programming<ﬁesigned to faoilitate

" 'a broad audience. Project.FEATT's "Next Steps Together" series s

. ’ 0 f . 3 > . . 0 .:
. represents instructional television wch precise behavioral change
. . i . s . - . ! . ¢ >

The second poxnt of vxew has led to the prollferatlon of "home movies"

-y of wvideo produotion will enhancerof'destroy the impact of an instruc- T

' tional approach. High quallty Oldeo productlon will. contrlbute

‘has the responsibility oﬁ produciag materials of sufficient quality

[

the acquisition of certain.cognitivejor”behaviogal skills. . Sesame. -
Street is an example of educational television whjbh seeks to inform
“ . ‘ I _ ki

e
. -

objectives and cleafly,specified instructionai éxocedures. 'The

development of educatlonal and 1nstructlonal televisior. has given’

rlse to the emergence of two separate productlon phllosophles. On’
- ; 9.

. the one hand is the broadcaster: ‘who empha51zes productlon based on

commercial broadcast standards._ On the other hand is. the audlov15ual

SpeClallSt or educatof who VleWS tEIQVlSlon as another classroom tool.

and videotape progfams gufflc;ently lacking in the productlon values
S B . . .
necessarydfor,general distribution and impact. , In general, the quality ..

I

o

ﬁaterlally to good instructiomal programmlng.Conversely, poor quallty

can.dettaot greatly from the impact of the programs;lzThe ITV. producer

[

-

to hold the viewers' interest. It is as easy to turn uvff the programs -

i
. b

as it is to .turn them on.
Projeot FEATT which was funded on July 1,/ 1974, for a‘period of

two years was an attembt-to demonstrate the efficacy of televised

~

instruction in a home based early childhood education program for handi-

capped children. It was a basic pfemise of the project “hat instrnctional
television could be both‘entertaining and‘effectiVe} E

AY

. 5




PURPOSE
, The original purpose of Projett'FEATT was ' to teach*parents’how=to
teach the1r séverely “andlcapped, homebound ch11dren utlllz;ng,a mld-

" band’ channel on CATV systems and a channe1 on 2580 Mhz (ITFS‘ systems ;

" and an 1nteract1ve or talkback mode, essentlally a telephonlc communl-

cation system. In ach1ev1ng"these purposes the pro;ect.was,des1gned=to . '
T ! 'i 3 ' 1 - -

1nvestlgate the effléacy of an 1nteract1ve tele*ommunlcatlon serv1ce .

,,dellvery system in meetlng the needs of severely hand1capped chlldren.

* Another ant1c1pated outcome was the Droductlon of a series of carefully -
I ~ '
sequenced v1deotape§{wh1ch could be used throughout the Un1ted States

P
A o

o
to tra1n parents, profess1onals and paraprofess1onal°

@
' ’
‘As the Project developedlit beCame apparent the Project consultants,
e . . » L4

L BEH'personnel, the Project Advisory Comaittee, parents and child-serying.

. x.. A Y ; " '. .
professionals across the country forsaw greater uses for the tapes tnan
N : . L - o ¢

was originally envisioned.. Consequently,,there was increased emphasis

on the need for’ hlgh quality programs produced preferably in color and
-

in a standard length.~ As a result the Project staff determlned that 60

“

v1deotape programs woulﬁ be the most realist:.c goal capable of being

-

-iaccompllshed by June 30, 1976. Th1s 1nc1eased emphasls on productlon

’ mecess1tated reallgnmenx ‘of prlor1t1es and expendltures of funds.
¢ . o o —

&




L o S fﬁAim PEOPI:E
Above all else, FEA?T was people.' The efforts'of many adults"
and chlldrens went 1nto the plannlng and productlon of the FEATT programsl
- In every sense-oflthe word FEATT was a ‘team effort. -

\ o . - ,

The Families

- The FEATT families oame from almost the entire northwest Indianah
area including the cities of'Indianapolis,[Kokomo,»Lafayette,ﬂWest
Lafayette,‘Gary, ﬁammond, and East Chicago. In‘addition, there wére

.many part1c1pat1ng famllles who llved 'in smaller towns or in the rural

N

areas of the,northwest quadrant of the state of Indiana. More than 185

'

children Were-screened-for,lnolusion,in the Project. Out of this nunber
of 185, 85 families wereveventually chosen forfinclusion in the talent .
pool, i.e. those families whovacted.as talent for\the programs .. Another

50 famllles comprlsed the demonstratlon group. Therefore,‘270’adults»

Q

.and 135 ch11dren contrlbuted thelr serv1ces elther as talent pool or

demonstratlon group part1c1pants.- Of the above number, 100 adults and

| . o

50 chlldren rece1ved d1rect serv1ces dur1ng the past year from PrOJect

2

_‘FEA‘I'I‘ .

The Staff ) P
2 \
The productlon of the FEATT programs 1nvolved the talents and

,dedlcatlon of personnel from three Purdue Unlverslty departments, the
DR

-Department of Educatlon, the Purdue Unlverslty Telecommunlcatlon Center,

jand the Purdue Audlo Vlsual Center (Table . The'success-of the ProJect- <

‘was due in large measure - to‘the talent and ded1catlon of these staff '
L .

;members.' Throughout the“duratlon of the Project, the staff had the,

'assistance of.many other persons.' The Adv1sory,Comm1ttee (Table 2)
. . ‘ ' PO

prov1ded wise . counsel and dlrectlon and ass1sted 1n the technlcal

13
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o | TABLE T

N LIST OF FEATT STAFF.

Administration

! "_Dlrectbr - o

Ly , Co-Director = K

.. ©  'Associate Director -

' »Admxnxstratxve Assistant .
Traffic/Scheduling -
Bookkeeper/Accountant -

Secretaries

Receptionist/Switehboard

Assessment. ©
Assessment Coordinztor
Assessment Specialists

J
Progtam Development
- .Program Cooerdinator, 1974-75 ..
Program Development Manager

’ - Program Develcspment Specxalxst/Head Scrxptwrxter '

v T.. Program. Development Assxstants B :

: Seripﬁwriters' S ) -

o

‘Annebelle King .

Robert J. Currie.
James S. Miles
John H. Glade =
Wilma Munson Foust

Helen Reed
Barbara Paddock .
Barbara Smith
Mila Shine

Lois Reynolds
Madonna Vollmer
Marsha Slipher -

Sara.CodHEEn

Debra Scott
Jenni Dayrell

. Patricia Shudxck
"~ John Buckley

Jay Bartner’

Christine Kehnedy '

Janxce Lowry

Gary Collings
Myrl Weinberg
Sally Coffman
Marie Kirk
Steve Weinberg

‘Judy Myers .

Donna Morlan ..

" Joan Lohmann

Linda Eppen
Laura Anderson

Marlene Laurendeau

Carol Fincher
Marie Kirk
Steve. Weinberg

-Judy Myers
L

‘Evelyn E. Halsmer .

et
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"TABLE I Cont'd
- 'LIST OF FEATT STAFF
| ' : o
=
Productlon N . : .
-Productlon/Dlstrlbutlon Manager o . Ray Wolf f
Producer/Director - . - . ] John Beabout
Producer/DPirector - L ' Charles Mills
. _Photographer ~ T S T " John Strathman
Production Ass' t/nghtlng S I Gerald Gerrard
‘Production Ass' t/Photographer; : ‘ R . Neil Sydor -
Prod. Ass't./Grad. Ass t. . ' ‘H.Joe Hall
Grad. Ass't. , e -~ Tan See Lai
. Artist I R r : ‘ Reith Butz
Artist Ass’'t. o : ‘ : ’ S Charles Adams.
S Chief Engineer . ' , ' , o o _Phillip B. Walden
- . Tech. Operations Englneer : , William Walters
Recording Engineer o . : - Ivan Spencer
Productlon/Recordlng Engineer T " 'John Oppy ,
. Production Engineer - o ~ Richard Light e e
B ‘Staff Engineer/Equip. Install. = s . o+ -e . Walter Crick
.Staff Engineer/Repair & Maint. : : R.D. Laird = -~
Student Crew o L - Randy Tiller
_ _ S o o ~©_ Frank Bucci
o - : - - A . Gordon Brown !
Audlo-Vlsual : , T,
© "Audio-Visual Manager o N o Ed Ferringer
» _ Film-Photographer . S L Ted Luce
" Film Photographer/Anlmatlon ' S Jess Senn
Graphic Artist ) . B : ‘': Pam' Lassiter
Artist/Animation , B ' . o Ed Blackwell’
Film Processing r o : . Jim Ratliff
Public Information : o A C : T S
. pPyblic” Informatlon Offlcer L -, " . Terry Blosser (74-75)
' ) B o . Donna Morlan (75-76)

- Public Information‘AssistaQtsr o S ' Judy Sorton
S ’ - - Barbara O'Conner

Evaluation N s ‘ .

‘v.. -Evaluation Spec1allst E o K _ Tom Holsworth

M




. Urbana,

" raBLE 2 - . O |
o - o . - 9
) LIST OF PROJECT. FEATT NATIONAL = = - - DR
. ADVISORY COMMITTEE MEMBERS . o o
, = i . (\',-.t ‘ . -~ - ‘ T - : -
Mr. James R. Alley . Merrill Sitko, Ph.D.
West Central Special Educatlon Cooperatlve ’ Chairperson -
4900 Rockville Road ~ Department of Spec1al Educatlon
Indlanapolls, Indiana 46224 - Indiana Unlver51ty |
' o ' ”*Bloomlngton, ‘Indiana 47401
- Jack Cockshott, Ph D. . .
"Assistant Commissioner of Mental Health Reverand Wllbur Yates, President

for Mentally Retarded and Other
Developmental Dlsabllltles

3989 Meadows Drive : o
fIndlanapolls, Indiana 46205

Mr.uKenneth Doyle
17 North .20th Street
Lafayette, 'Indiana 47904

Donley'Feddersdn Ph.D.

‘Director
- Department of Radlo—TV Services and
. Professor of Telecommunications
Radio TV Building, Room 103A

‘Indiana University
BloomihgtoqL_Indiana 47401

e

- Charles J. McIntyre, Ph.D.
Instructional Resources
; University of Illinois
205 South Goodwin Street
Illinois 61801 P

Erllng Jorgensen, Ph. D. )
Coordinator of Closed Clrcult TV
.. 230 Erickson Hall
E Mlchlgan State: Unlver51ty : »
'East Lan51ng, Mlchlgan 48823 e

S

SF A

2

_Jane Richards, Ph.D. R

. Executive Director ' e

Indlana Higher Educatlon Telecommunlcatlon
System .

1100 West Michigan

- Ipdlanapolls, Indiand 46202

!

Indianapolis, Indiana 46204

»Blue Cross-Blue shield Building ;_v

.. William Reid, Ph.D.
' Chalrperson

i
e

. R.R. #2

Indiana Association for Retarded Cltlzens
209 West -Spring Street

Ms. Muriel Lee, Chairperson
Council for Voluntary Organlzatlons
for the Handicapped in Indiana
615 North Alabama- Street, Room 328 - .

!

Mr. Gilbert Bliton - ' ’ ' L
Director of Special Education - =

Indiana State Department of Publlc

Instructlon
120 West Market, lOth Floor

Indianapolis, Indiana 46205

Department of Spec1al Educatlon . Ty
University of_Florlda‘ : -
Gainesville,. Florida 30501 - -

.

R. Paul" Thompson, ex officio ey

Task Force on Severely Handlcapped*Chlldren
Bureau of Education for the»Handlcapped :
400 Maryland Avenue, S W. ROB #3, Room 201

Washlngton, D. C. 20202 :

|

A
@t

Verne K. Harvey, M.D.

Zionsville, Indiana.

i K . - Q
Samual:- C. Ashcroft, DiéectOr o |
National Center on the Educational Media
& Materials for the Handicapped oL
Ohio state University o :
200 W. 12th Street - L
Columbus, Chio 43210  ; T
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levaluatlon of the Project. The Project's-natlonal consnltants.(Tahlel
‘3) and jury (Table 4) helped in the initial plannlng,’rev1ewed the ;'
i scrlpts for accuracy, and ‘helped to evaluate the f1n1shed product.-

- . ?he program development staff;’under.the able direction of Myrl
Weinherg; planned, SCrubhed, oolished; and re-polished the.scripts
untll they shone 11ke a dlamond. The production staff repeatedly met
demands far beyond the technlcal capabllltles of the equlpment w1th '
whlch they,were worklng. ‘faymond Wolf and h;s‘crew, at all,tlmes,

- exhibited alhlgh level of professional competence.

" Any television series.is only as good_as the performerslin :font,
‘of;the camera (Tableihl.w Project_FEATT was ektremely fortunate in
securing'the.services-of ﬁoger Frazler who‘acted as the program host;
.The talented trainers,’parents,_andvchildren were lnstrumental in the
h seriesf;success;‘ These“dedicated‘oeoplevlearnedlto,be comfortable in
television's never-neverfland atmosphere.. Performing under hot lights o .
and:ln;front'of cameras'vith:their wlnkinovred llghts is an unnerving |

‘experience at best for inexperienced people. Their perseverance and

Qatience was remarkable. e
N _&

" -The productlon of thlS series" ‘'was not w1thout problems. Onithe

<
i

one.hand werelcreatlve spec1al educators who were naive WIth regard to

o

television. Then’therehwere the’talented.television professionals |
who had relatively little experience with handicapped children. There
were'many stops and'starts'in the building of a éroduction‘team; ', B ; . |

_ However, by the last half of the PrOJecf's second year, the FEATT v»__’“f’ _}
people had become an outstandlng productlon unlt, the equal of any Af

currently workingin the field ofﬂtelevision.a o - R .
, TN - ' A : » ;

1m




LIST OF PROJECT FEATT CONSULTANTS - ;

H
I

TABLE 3

Dr. Alice Hayden, -Director
Model Preschool Center for Handlcapped
- Children :
[Experlmental Education Unit .
Chlld Development & Mental Retardation
) Center )
University of Washington
. Seattle,'Washington 98195
) -k * *
. Ms Una Haynes, D1rector
" . “A Nationally Organized Collaborative Pro-
‘ject Atypical Infants and Their ramllles
United Cerebral Palsy Assoc1atlon, Inc..
66 E. 34th Street - ) :
New - York, N.Y. 10016
o * * a
. Dr. Sharon L. Hostler, Director
. Infant Educatlon for Multlhandlcapped

- Children
Chlldren S Rehabllltatlon Center
* 250 West . -
Charlottesv1lle, V1rgln1a 22901
* * * N

Dr. Isa Ludy, Planning Sectlon"

Mental Retardation - I
Developmental D1sab111t1es Services -
‘Profess1onal Building v | e

. Sth and Maple ’

© N. Little, Rock, Arkansas 12114 g
* * * . :

&7

Mr. Jack Montgomery, Drrector
- Preschool Division » . S
THE MARSHALLTOWN ngJEc'r» , e
507 E. Anson . e T,
Marshalltown, Iowa 50158 S
. % S * * ) _
" Miss Anita Slominski, -Director
. Cerebral Palsy Clinic - . -
Rotary Bulldlng ‘ ' N
' IUPUI, University Quarter '
1100 - W. Michigan Street

'Indlanapolls, Indiana 46202 oo
P ] * * -

Dr. erlam Bender, Assoc1a+e Professor
Program for Exceptlonal Chlldren
'Department of Instruction

Georgia ‘Southern College

. Statesboro, Georgia 30458

A *

Pamm Matticky.Assoeiate_Professor' .
Special Education Department = S

_Mankato ‘State University

Mankato, Minnesota 56001
* L% —-—%

Dr. Donna Lea Hedrick, Assoc1ate Professor

: Department of Audiology & Special Pathology

Florida State- Unlverslty KE
mallahassee, Florida 32303

* x> *

.Carole Ailshouse, 0.T.R.

"Ladson, South Carollna 29456 ,

2000 Greenbush Street

Riley Hospital *

1100 West Michigan

Indianapolis,
TRy , |
Mrs. Zona Weeks, M:S., O.T.R.

Indiana —
* *:

- Assistant Professor

Occupational Therapy

“Ball Annex ‘

1232 W. ‘Michigan -

Indianapolis, Indlana 46202
u * . *

Mary. D. Laney; Project Director
Parent Tape Training Program

. Outreach Project

Coastal Center
Jamison Road

R o *
Dianne Talbot, P.T.~ T

B

Wabash Center Shelterea‘Workshop o

2000 Greenbush Street 5
Lafayette, Indlana 47905

* . * : *
KPlrglnla Pearson
Infant Development Teacher
Wabash Center

1Lafayette,

Indiana 47905
* *

*
Joe Leonard I
802 Oak Street
Valparaiso, Indlana 46383
' *




. TABLE 4

_LIST OF PROJECT FEATT JURY MEMBERS
(Parents)

o

Mrs. Bette Rubinstein
-~ Mrs.: Carol Smith "
Mr. John Henderson
Z:Mr; Alton H;ckihg,
Mrs. Shéiley.Stone -
Mr. Glenn‘sésgamah |
Mrs. G?aéechFerrin
':Mrs. Joyce Fultz
‘ Mfs. Phyll%s.King
Mrs. Judy Orr '’
‘1 .Mr. Rﬁnald Reed

- Mrs. Billie LeClaire

’

w0

~—




-

N  TABLE 5

; B
LIST OF FEATT PERFORMERS

' Roger Frazier = : ;?rogrém\Hest<
6770 A East Cedar Avenue. . :
Denver, Coloradq 80224\

Jenni Dayrell ' Trainer

Assessment Specialist
Project FEATT . "
Virginia:Pearson ‘ - . Trainer

Parent Educator - .
Wabash Center R
Lafayette, Indiana h

Dianne Talbot, R.P.T. Trainer - L
Physical Therapist . :

Wabash Cénter - = ' a
“Lafayette, Indiana o T

Jan Blehl ’ ' Trainer
- Language - Development Speclallst
Comprehen51ve Developmental Center
;Montlcello, Indlana -

Nancy Kxause : < : ' Trainer
Language. Development Spec1allst ’ :
lComprehen51ve Developmental Center
Montlcello, Indiana

_The Children and Parents
" of Project FEATT




14

FEATT'S HOME BASED EARLY CHILDHOOD EDUCATION PROGRAM

.
\ One major outcome of Project FEATT was the development of an
|

1nnovat1ve electron1cally mediated home based, early chlldhood educatlon
program for handlcapped chlldren. The‘hse of telev1sed 1nstructlon 1n_
an 1nd1v1dually prescrlbed preschool educatlon program was a magor
achievement. The elements of a cost-effectlve educatlonal dellvery '
~system for young handicappedvchildren and their parents are detalled

helow.

Recruiting
In order to secure a pool of high risk preschool child;en, a mass
. !
medla effort was 1n1t1ated. ‘By radio and television‘spot advertiseme;ts'
--and 1nterv1ews, by newspaper articles and agency newsletters, parents A
: Vere alerted to the potent1al”serv1ces PrOJect FEATT offered. Parents
w1th severely or’ multlply handlcapped children were asked to contact

FEATT offices. Such a contact 1n1t1ated the'screenlng and selectlon

procedure.

Screeningy

Once a child was placed on a list of poteﬁtial service famllies,.
: PrOJect'staff 1n1t1ated an extensive screenlng and assessment battery.
Beginning f1rst with a phys1c1an s'release, statlng that the Chlld was

|

|

able to part1c1pate in the act1v1t1es, ProJect assessment petsonnel -

. visited the home". “This initial screenlng ViSlt petmitted the staff to:
explain the educatlonal programm;ng in detall to the parents and famlly

of the handlcapped Chlld. At that same time, the staff completed pre—

llmlnary screen1ng of the handlcapped child us1ng the Denver Developmental




Screening.Test:(ﬁbST). 'If.the chiid was-developnentally apéropriate
for.the‘FEATT.tasks;.a more detailed'developmental_assessment,'the
FEATT checklistp'Was.administered:"This checkiist assessed readiness.
skills for the.57 develoémentaletasks-to'be produced,under thefcontract.
Only if the results of the medical and dlagnostlc assessment 1nd1cated '
.that the Chlld wc;ld benefit from PrOJect involvement was he selected
‘to participate. | |
‘fifty faﬁilies fron northqest‘Indiana particibated in thelproject;.
rThese families were iocated in four service'areas: ' |
(1).Lafayette and Tippecanoe County;
(2‘ Qary-Hanmond; | M
- (3) Greater‘met‘r'opo.litan-‘Indi‘a'napolis; and
| : ’

" (4) Kokomo and adjacent cgmmunities'

i

Delivery of Services

In September, 1975 Progect FEATT began the“dellvery of'indiéid-

;o
'uallzed educatlonal programmlng for ‘each Chlld Based.on’ assessment

e
’,v

’ checkllsts, a llSt of tralnlng tasks were drawn up for -each child.

These tasks were chosen frr each child based on h1s readlness skills..

|

: ' |
Only-grograms that wererdevelopmentally approprlate were sent to subject o ,,j
. ' ' |
- families. « o ’ L e {
. . RN L . . . . |
|

Orientation In September,'l976,,Project parents were invited

~ to attend a two day orientation'session held on the Purdue University
’ _ -, AR
' campus! This. session served‘severaL purposes:

.

1. It provided}an opporthnity to train parents in the use of

televised imstruction.. =~ - . , v -
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2. Parents were afforded an oppottunity to meetvall professional
. staff and observe the mechanics -of television production. S
3. 'Pgren£s were able to meet other families participating in

o S the Project and to exchange ideas and share concerns.

The reaction to this experience was uniformly positive." This
: : P o .

type of 6rientatibn session.is deemed by,thevstaff'tb be a Significant' »
part of any ‘educational program. Its partnership bdilding'vaiues

" are extremely important.

| . «.;

Parental Training As each progféh~was broadcast into the home,

parents were asked to view the'task sequehcé at home. Carefully

B o= . ) . ' L y - ‘0. FRPn ’ g
structured video programming was employed to teach parents significant

facilitatiyg‘behaviors. In addition to televised programming, parents

were given an illustrated reference guide which pictorially demonstrated ,

. . reach behavio:al sequence that parents wete to employ in~ordef to

facilitaté'the'child's acquisition of a new é;itical skill. A. log was
. } . 1 N . N . c.
maintained by parents, indicating whether or;not the broadcasted prou-

;Q‘ gram was viewed, the numbgr of times parents practiced the new'skill

- with their handicapped child, and thgvdegree.of relative success at each

!

trial.

e L e

Home Visits  Assessment personnel made regular'bi-weekiy'home’

visits to each of the Project families. Lasting approximately one to
“one and a half houxs; these visits provided the parents with an ' .

. opportuniﬁy to;demonsﬁrate‘ttaihiﬁg ;echniﬁues, to ask questions

regarding their chfld's.taék progréss, and to watch trained personnel . Coma
walk through trainihg behaviors with their handicapped child. ' Moreover,
S Ce— S - . v c - '

i o - - , . _ -

| ' . i -_
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I - . ) . ] .L ‘ ) ."‘ B
"assessment personnel updated the child's developmental progress,

-providing diréction for future programmingl

.

Parents were asked to work with their child in ‘the presence of
the homé visitor..iSur%.observation:Was useful in checking-off parental

facilitating behaviors presentédlin,the programs. '{n‘many céses,

©

~ reteaching followed.

Probably of singular importance was the time pérentslcould %pend

talking about the progreés and activities;the child had undertaken du;ihg
-the Precédihg fornighﬂ. :As Yilliné listenéré,rthe asseSSQeng personnel
becémévan integral éarﬁ 6f~the hahdié;éped child's iife ahd ; colleégué
to his parents; Such a'transactioﬁalﬂexchange'waé even furthe?b |
I S : - :
I _encourdged by‘the."hbtliné." " parents were encpﬁraged_to qall FEATT
officeé, free of qhargé, to diééhss'any cﬁiid relatéd topics with
' assessment-téém members.  |

s

Liaison With Community “‘Agencies

=
Agency referrals accounted for a great many subject families in

. - . A . L :
the demonstration ‘population. Therefore, it was important to continue
: = . - | Lo

.

o

‘close communication about children and the progress of the Project.

‘

Project staff‘aevoted much time and effort visiting community
.agencies. On 6ccaSion, such visits were purély puinc relalioﬁs'¥
. explaining Project FEATT and its sgrvice.éoﬁentiél..IWhen'a child was.'"
. S 4,:én ageﬁcy refér:ai, effo?ts fo maintain'close‘contact were intensifiéd.b
It was necessaryfto csmmunicafe programmatié difection for each cﬁild' L;
N ’

to §ffirm the congruent "direction of the Project's and the agehcy's

~

intervention. The child's ‘benefit was the major consideration in the
' e I : . :

T . choice of programs and procedures. o T
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CREATING THE FEATT PROGRAMS

The heart of what FEATT was all\about was the production of high
quality teleVision programs to assist the parents of handicapped
" children teach their young handicapped chIldren the critical SurVival
tasks that are neFessary if the child is to. become a functional member .
of society.' During the first quarter of the Project s existence from
.JuJy l l974 through September 30 l974, the Progect staff devoted
.tonsiderable attention to analyZing ‘the specific behavorial task which
are normally expected of children under the.age of three years. Follow—

ing a careful review'of the e¥isting child development literature and

- 3 ,
considerable consultation with experts an‘initial iist of some 325

distinct and separate tasks was compiled Following'this review, it
was decided to concentrate on the first two years of life. A panel

. of consultants including'both professionals and_parents-was then convened.

o

to review this list in order to determine which 80 of the 325 were the
q

most important. Eighty was originally selected as the appropriate

target number of programs since it was felt that this was-the'most that
the Project could produce within a two year time span. It was determined_

that the list"of tasks should proceed from the earliest developmental

o .y

needs up to the older age. Typically special educators have worked

- backward toward birth rather than beginhning at birth. It-was the

philosophy of this Project'that we should begin as early as possible__
4 C | '

" in order to maximize the child's. life chances. ‘After the SO;tasks .
weré‘chosen‘they were_subjected to conFinuous scrutiny!and went through
Y v . IR . ,

a winnowing process. Some tasks were°eliminated, some were combined, . .
and sOme.tasks.were eXpanded'to cover more than‘one‘program. The.final

&

g ‘s . : . . i h ‘
- List of critical or survival .tasks include some 57 different tasks which

o
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- ¢children should mas*er up to about age two (Table 6) These 57 tasks .

comprlse the bas1s for the FEATT pﬁogzums and represent all of the

content or1g1nally env1s1oned for 1nclu51on ih the 80 programs.

The programs themsel es 1nclude content in the areas of motor
t

development, language development, ano ‘'socialization or self-help ’ ;u'

skllls. Although the programs are roughly sequenced w1th1n these

o

three areas they represent major events or- tasks in a child's 11fe

space rather than a step by step progress1on Wlthln a developmental. : o e

'
4 “

area. It should be polnted out that some of the programs cover many

ae separate subtasks and a fairly large t1me span developmentally, so

#

that 1ndeed one program mlght suff1ce for tra1n1ng 1n-one area lor ]

)

several weeks at least -Some. tasks wh1ch were deemed to be cr1t1cal

were not made the subJect of a v1deo program because there seemed to be
§

con51derable feellng that teach1ng such tasks m1ght be hazardous to

B\

the Chlld without profess1onal superv1s1on. Where th1s ‘concern-was.
L
2 k4

vo1ced, the Project 'caff determlned that it would be wise not to-

. ;ﬁ r\wn
produce a program on thls activxty."The strategles and technlques

presented represent consensus on what is good pract1ce r ther,than

Y

reflecting any part1cular p01nt of v1ew.'
Each program is desxgned to 1nclude a clear specification of the
task,'the prerequisltes for the task, a,task“analysis, procedures for . -

_assesslng a child's readlness in terms of the. prerequlsltes and one or

“ .
a

more teachlng strateg1es. The content of the programs was. der1ved
. ; )
from principles of behavior mod;flcatlon, modellng, and guided 1nstructLon.

0

The total effort was to make the programming relevant to both the patent

and the child. Therefore,vthe.1nstruct1on is d1rected primarily toward
- RS . ! . . - .
- . 3 ,the parent. Each program_includesﬁvfsual sequences showing both

|

o 26




- 'will be avallable on or about September l, l976.

" Scrip€ Development

I
:

20

O : N ;
professlonals workrng wrth the ”hlld’and parents worklng w1th the chlld

Some modlflcatlon of thlS general strategy was made when|1t was deemed

approprlate. The_average program length 1s from 15 mlnutes to 29

‘minutes»and 30 seconds. Cons1derable d1scuss1on was glven to adoptlng

|

‘a standard program length. Howover, s1nce telev1s10n professlonals

. d1d not seem to cons1der the 1ssue to he 1mportant, and s1nce adoptlng.a
"standard program length would have requlred conslderable paddlng, 1t
»was dPtermlned to use the nonstandard prOgram length to marntarn good

‘pacing. ;, -:_. - S , - "‘:{

As-noted above, Table -6 includes the titfes of the 57 programs

along with-a_hrief description of‘the prOgrams that have been completed

a N
K 4

prior to'30-June'1976. Descrlptors for the balance - of the programs

i

{’fi

- PR o

To 1nsure quallty and some unlformlty the Progect FEATT program

‘development staff utlllzed a fa1rly structured scr1pt developmeht

procedure.. The staff developed the scr1pts1based on the llst of 57

tasks selected for productlon.i A content Outllne was developed.by a.

3

staff member in consultatron with one or more consultants and parents.‘

H

'Thls content outllne formed: the bas1s for the writlng of " the scr1pt.

The scrlpts themselves were’ generally prepared by people who had had -

prev1ous experlence in wr1t1ng telev1slon SQ&lptSﬁayﬁ

The rough content scr1pt was wrltten in one-on-one language

‘approprrate for the aud1ence v1ew1ng the ‘tapes. . ‘The scr1pt 1ncluded

o

a. narrat1ve descrlptlon of each trainer - chlld 1nteract1on, ‘with a :

correspondlng mini TV scr1pt. ' The interaction was spelled.out'in.
: - . Lo NS . 1 h g
.. . \ ) . J ) . ‘ . . l . - . .

-]
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| mABLE 6
FEATT CRITICAL TASKS AND, PROGRAM 1)15sc1upnox~1s1 -

‘1. From Kneeling to Standing‘u

. Parents are shown how to teach their cn11d to go from his knees’ to a stand1ng
" position by pu111ng himself up .on a piece of low furniture. They are shown how to
. help the child position his legs and hands correctly, pull one leg up under h1m,
i and then push up with that leg vhile pulling with his hands.  The pre-requisites.
-~ are that the chikd be able to stand with: support and 'hold onto th1ngs and pull.:

.- (This is the only program in the series which is not ava11ab1e in color ) S

LA L - : .

5

= !

This program presents methods of teachxng a ch11d to walk w1th support In
this first method, the child uses a chair for support and.begins to take steps as
‘the parents move the chair slowly across the floor. In the second the child holds
onto. thé parent's hands. The th1rd method teaches cruising along .a couch or other

~piece of furniture. The" pre-requ1s1tes are that-the ch11d be ab1e to pull h1mse1f’
~ to-standing and stay stand1ng for a short time.

3. St1mulat1ng Your Ch11d s Sense of Touch ' o «

- Act1v1t1es are shown to expose the ch11d to a var1ety of textures in order to
widen his experience and avoid oversensitization. The activities which: are -
'suggested ‘are. a- body rub with lotion, rubbing: obJects with different textures
against the child's skin, 'and dipping the child's hands and feet into containers
filled with different substances, Special methods are demonstrated for seizure-

"1prone ‘¢children: The program 1s appropr1ate for most ages and deve1opmenta1 levels.

1

Methods are shown for parents to ass1st the1r child in 1earn1ng to crawl on his
hands “and knees.- (The commonly-understood term craw11ng" is used rather ‘than .the
" .technical .term ."creeping.'") The pattern. of craw11ng is emphas1zed and parents are:
shown how ‘to give progressively less assistance as, the child -improves.  The pre-
Nrequ1s1te is that the ch11d be able to assume and ma1nta1n a hands-and-knees pos1t1on

7

l' 45 Craw11ng

. . \
?fnger’Feeding ]ﬁ-': ‘ o : . [
P : i S
'} ‘Parents are shown how to teach the1r ch11d to f1nger feed in three steps. First,
- the food is placed in the child's mouth 8o that the child can'.taste and chew it.
‘Next, the food is placed ‘in ‘the child's hand and. the ch11d puts it in his mouth. .
F1na11y, the food 1sop1aced ofi the child's ttay. and the child picks, it. up and puts’ it

in his mouth. The pre-requ1s1tes are that the ch11d can git w1th support, reach, grasp,
~and release. . . . . . N . o G

6. ’ Stacklng N P . S o ‘ R '
Activities are shown to teach a, ch11d to stack th1ngs oﬁ\top of each other The
\) hree act1v1t1es are tak1ng the r1ngs off of a stack1ng ring, putt1ng the rings back
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‘TABLE 6 Cont'd '~

R

‘on, and stacking two blocks. Homemade stacking g&ys‘are also shown. The pre-requisites-
are that the child be able to reach, grasp, and release objects. ' : .

-/ The de&elbpmént of body'awé}epessAis taught tthugﬂJ;Hé.use of an obstacle course
. that requires the child to move over, under, around, and through objects. Parents are

7. Over, Under, Around, and Through . e : o A . - -
i
_given ideas for how the course may be constructed ‘and some hints on how to encourage i

their child to keep moving through the course. The pre-requisite for this program is-

" that the'child be able to creep onall :fours or crawl on his stomach.

8. 'Taking Socks Of f . C>  . ) : L >:T o ‘ . o o
_ Parents are shown how to teach their child to - take his~socks off. Chaining bro-
. cedures are used with the task which is broken down into four steps: pulling the sock . )
off of the toes, pulling it off the whole length of the foot, pulling it over the heel, '
and taking it' off alone. The pre-requisites are that the child, can sit with support,.

reach and grasp, and get his legs in a position where he can reach his feet.

e
4

'9. Drinking I
. .. This program and Drinking II present the prbcedu;e!fOr;teaching'a child -to drink
- independently. l?hisfprogtam shows- parents how to teach théi;)chi}d the first step in
learning to drink from a cup, which is getting the feel of putting his mouth around N
the rim of the cup and drinking from it. Types of training cups and reasons for using - 7}

|

~ each type are also presented. The pre-requisites for the program are that the child
‘. be able-to sit with support, reach and grasp, and have .enough mouth control to retain
- a mouthful of-liquid and swallow it. : : e

o

“«

: - . ' . 1 R e N
. 10. Imitating ‘ '
 Parents are shown some activities or games to encourage their child to imitate. '
- Plaxing,pat-a-cake,-shaking'a.rattle; and waving are the main activities showm in the ' K
. - tape. Basic guidelines for teaching a child to imitate any motor activity are given,
. however. The pre-requisites for these activities are that the child has controlled
drm movements &nd, for some activities, the child must be able to reach and grasp.-
. , _ S . - . ,

S
[

11. Drinking IIL B SR )

" This program and Dritriking I present theé procedure for teaching a child to drink
independently. This_program shows parents how to teach their child to hold onto a
cup, how to pick it up, and finally how to put it back down when he is finished.  The
pre-requisites are that the child be able to sit with support, reach and grasp, and
take a drink from-a cup and swallow it when the parent holds ‘the cup. VR

. <

i

9
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12. _Frol1c Play .
Parents are shown how to work with the1r child to he1p him exper1ence motion
while his body is in different positions. Bouncing him on the knees, pu111ng him
1 around in a box, and rolling-him across the floor are some of the activities demon- .
" strated. Although there~are, no pre-requ1s1tes for this tape), the’ act1v1t1es ‘must -
be geared to the 1nd1v1dua1 child's 1eve1 of ability. .

13. Tak1ng Shoes Off 3

In th1s program. and "Taklng Shoes Off II," the task of tak1ng off shoes is
divided into six ,steps, the first two be1ng covered in this tape. These two ‘steps -
"pulling the shoe off the heel and pull it off the toes = are taught- using shaping and
"chaining procedures. The- pre-requisites are that the child can reach and grasp, can
sit with support, and has enough control over h1s 1egs to get them: 1n a pos1t1on :
where ‘he can reach his feet. : -

v

-

4. Us1ng Both Hahds Together

Act1v1t1es are shown to encourage the ch11d to use both hands to hold and manlp-

‘ ulate objects. A variety of toys that require two hands are demonstrated, such as

.. large toys or toys that requ1re both hands to pull apart, put together, squeeze, or
- -hit together. ' The pre-requ1s1tes are that the child be able to reach and grasp.

‘ . . 1 .
15, Rock1ng on Hands and Knees

Parents are shown how to teach their child to. rock on his hands and knees in
,gpreparatlon for craw11ng The first act1V1ty shows the parent how' to get the child
" into the correct hands-and-knees position. The second activity demonstrates how to
" ‘rocl the child back and forth on his hands and knees. A special approach is shown for
a child who cries and is registant. The.pre-requisites.are that the ch11d has good
prone head control and can bear weight on h1s hands-. :

Parents are g1ven ideas about how to structure the1r child's play with toys in
crder tc stimulate his cognitive development. The concepts of permanence, causa11ty,
and judgement ‘are dealt with most directly: Activities are shown for ch11dren at

~various levels, and the 1deas are appropr1ate to a w1de age range.
o | ) _

'17.1 Head Control When Pulled to Sitting
, . Act1v1txes are shown to help the. child strengthen 'the neck muscles wh1ch are
"used when he is pulled to sitting. Three separate approaches are shown for children
o .with varying amounts of head contro1 each approach prov1d1ng the child with only as
N “much support as is necessary. A'two person ‘technique which is appropriate for any
' . level is also ‘demonstrated. ‘The tape is usefu1 for any child who has not already
Lo acqulred the skill. (no pre-requ1s1tes)

l'16. Playing with Toys
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~18.'>Looking

a

: - Activities are shown to assist children in etrengthenxng thexr eye muscles and
‘to use their eyes more effectively. The first exercises teach the child to look at
-an object in front of them and to either side. Additional exercises teach the child -
to track a movxng object. The only pre-requxexte is that the child ehould have

_ functional vision. .

1 B M - . i

“19. Rexnforcxng Your Chxld s Languege

Parents are teughtlhow to respond to their child to encourage further vocelx-

. zation. When the child eaye a word or makes sounds, parents are shown how to respond
by repeating their child's word, prexaxng the child by smiling and touching him. -The
techniques are demonstrated thh children who. are bebblxng, using’ sxngle words ;' and
beginning to combine words. There are no pre-requxlxtee.

‘ 20;.-Leern1ng to Sit Up

Act1v1t1ee are shown ‘to teach a child to sit up- from the followxng three poextxone
) on-the floor: prone, supine, and on hands and knees. The pre-requisites include
3 sitting. without support and bearing weight on hands with arms fully extended. This
" progrem 'i8 not recommended’ for chxldren thh severe spaetxcxty ‘

21. Holdxng On To ObJecte

Activities are shown to teach parents how to work thh their child on greepxng.
The first. activities teach. the: palmer grasp. Then activities are shown to teech the
pxncer grasp. The pre-requisite for the activities teaching the palmer grasp is that
the child be able to reach. To learn the pxncer graep, the child ehould fxret master
_the pelmer grasp. - c

“'
"é

122, .Standxng W1thout Support -
. ! : . » 8
. Activities are ehown to teach a- chxld to stend thh progreeexvely less support
At first, the child is taught to stand next to a low table. Then the child is held
from behind and given less and less support. The—pre-requxextee are that the child
. pe atle to: pull hxmnelf to ltendxng and get back down from a etandxng posxtxon on his
" own. B

23, fotxng and Cerryxng Your Chxld
. 4]
Methods are ahown for properly lifting and carryxng a ¢hild in weye whxch are
safe for the adult's-back, which keep the.child secure, arid which control his abnormal’
: movement petterne Three carrying polxtaona are demonstrated: the cradle poextxon, ’
the straddle polxtxon, and the front poaxtxon.~ Appropriate 11ft1ng techniques. are
-_preeented ‘for each carryxng position. ~Variations of the carrying polxtxons to actom—

+ . modate the child's size, ltrength, or dxlabxlxtxel are also shown or deacrxbed There

are no pre-requisites. - o : e

.[KC.A._ S '31_1

IText Providad by ERIC.




=

S S _ ' TAﬁiE 6 Cont'd : e T

25.

26.

27.

' 28.

29.

' postion for a short time. :

. Correétihg'Your Child's Language - -

™

‘24,  Rolling From Back to Stomach

A method is shown to help a child learn to,roll from back to stomach. ;One ad-
ditional step is shown for helping him learn to pull his arm out from underneathhis
.chest after he rolls over. The pre-requisites are that he be ablé to turn his head

. from side to side when prone, bring at léast one arm across his chest, and kick.

reciprocally.

Rolling From Stomach ‘to Back .

~ Two methods are shown to help a child learn to roll from stomach to back. Ome
method requires one person, the other method requires two people. ‘The pre-requisite
is that the child should be able to push up on forearms when prone and maintain that . .

L

At

Eating With a'Spoon 1

e

" This prograﬁ along with Eating With a Spoon II presents a procedﬁre involving five -

 steps for teaching a child to eat with a spoon. In this program, the first two steps
. are demonstrated. ~These are: 1) ‘teaching the child to look at the bowl, the food, and

the spoon before getting a bite, and 2) helping him to hold the spoon while guiding him
through the eating process. Hints on how to buy or adapt a spoon, what kind of bowl to’
use,-what kind of food is good, and how to handle behavior problems are also provided.

.The pre-requisite for the first stép .is that the child should be able to focus on an

object for,sevgral'secondsﬂ For the .second step, the cbild should be able to grasp a '

spoon (with palm band if necessary), have 'a hand-to-mouth pattern, and be ‘able to eat
soft food from a spoon without choking. . S oL . ‘ :

B . . . R

L

Reaching ' , | e o o (PO Lo
- » - 7 . " ! . . ’ -

“Activities are shown to éncourage the child to reach for specific objects. The

~ first technique deals with teaching a child to "bat" at a noisy, dangling toy. There

are no pre-requisites for this activity. The second activity demonstrates a technique

" for teaching a child to reach out and make contact with a toy. The pre-requisite for -

‘this activity is that the child should be. able to "bat' at a toy.

Expanding Your Child's Language e _ o

* This program.demonstrates techniques for expanding the child's utterances by
gdding words. Techniques are presented for expanding from the one-word level to the
two-word level, from thé level of combining simple words to slightly more complex "’
structures, and from phrases and simple sentences to sentences including the finer
points of language. The program is appropriate for any child who is at least
approximating words. o R I
I i

' The ;hree;common mistakes that children make wﬁile legrnihg to talk are demonstrated,'

S : S
3 o S

e
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30.

31,

32.

.1 | 4
" followed by recommended methods for correct1ng the chxld Theselmistakes include
mispronunéiation, wrong word order, and using the wrong word. ‘The program is appro-

pr1ate for use with any chxld who is at least approxxmatxng words.‘

. -

. S
_Lxstenxng

This program deals with encouraging a _child to respond to sounds. The first
activity involves ‘exposing the child to many. types of sounds and encouraging him to
respond in any way. The following activities help a child learn to turn to the side
to find the source of a sound. Addxtxonally, general suggestxons are made as to the
best txme and place ‘to work on tra1n1ng activities with a ch11d

4

Teachxng Words - ObJects

There are two, steps presented in.this program.' The first step involves teachxng

- a child to understand the meaning of an obJect word, and the second step teaches the
. child to say the word himself. 'The first step can be used alone and 1s approprxate

for a child at any stage of language development. The second step is appropr1ate for
any chxld who is at least approxxmatxng words - v g

-

Teaching Words - Actions

' There are two steps presented in this program. The first step involves teaching

- . the child to understand. the meaning of the action by helping him to perform the action

| 33.

34.

-Talking to Your Child

, Lett1ng Go of ObJects I : M

when he hears the word, and the second step teaches the child to say the word himself.
The first step can be used alone and is.appropriate for a child at any stage of
language development. The second step is appropriate for any child who is at least
approximating words. - P . . ‘ '

3

This program explains in detail six basic rules and several general techniques"
to. use when talking to a young child. These rules and techniques encourage optimal

.opportunity for a child to use visual, auditory, and tactile cues to learn to under- .

stand and’ use language These techniques' are appropriate for use with’ any young
ch11d ; . - . oo

Parents are shown how to begin workxng with the1r child on a controlled and
dirécted release. The first activity shown is a warm-up exercise which involves

*openxng and closing the ‘hands. For teaching the actual release, the activity used

is dropping an object into a conta1ner. The pre-requisites’-are that a'child be able

. to, reach and grasp.

’

AN

oF N
.




. TABLE 6 Cont'd

35. Letting Go of Objects II L
Parents are shown how t help thext child 1mprove on*hxs ability to conttol and.
direct his release. 1In the'g
of paper. The second activity utilizes a toy which requires the child.to put "‘people"
in a slot.” Other materials which will help a child develop a more precise release
are reviewed. The pte-tequ1s1te is that a ch11d be able to drop an obJect into a
~ ~ container.: . :

'36. Ct0851ng the Midline S o

$

Actxvxtxes are shown to teach the child to teach across the m1d11ne thh either

the opposite side of thie body.. The next two suggested techniques work on grasping and
releasing while crossing the midline. Several activities to be used throughout the
day are also demonsttated The pre- tequ131tes are that the c¢hild be able to teach and
gtasp ' A : ‘ :

Lo

37. Crawling on. the Stomach |

A methed is shown to teach a child the movements for belly crawling. ~The recip-
rocal pattetn is stressed as parents are shown how to give progressively less help.
The pre-requisites for this activity are that the child be able to push up on forearms
and be. able to kick his legs reciprocelly. ' -

38. Pushing Up On Arms-1
This program demonsttates two " techn1ques for teach1ng a child to push up on .
extended arms. "The first techn1que involves the use of a towel roll. to ‘support the

of beatxng we1ght on foreatms
39. Pushing Up On Arms II

push up on extended arms. The first activity involves the use of a beach ball or
cylinder.” For the second activity, parents are taught how to -construct and use ‘an
inclined plane made from a cardboard box. The pre-requisite is that the ch11d be able
to push up and maintain the pos1t1on of bear1ng wexght on forearms.

) l

o

. 40. Takxng Shoes off II

- This tape is a ‘sequel to "Tak1ng Shoes Off I," however, the tapes can be used
independently In the two tapes the task of takxng off shoes is divided into six
steps, the last four being covered in this tape. These four steps -- untying the
bow, uncrossing the laces, pulling the laces from the eyelets, and pulling the sides
,of the shoe apart =- are taught using backward chaining procedures. The pre-requisite®

[:R\!:an_th1s tape is that the child must be able to pull his shoe off his heel .and toes '’
fter the udes of the shoe have been pulled apart for him. 3+

wll Toxt Provided by ERIC

irst activity, he learns to let go of a blbck on a piece -

This prozram demonstretes the use of special equipment for .teaching the child”tof

n

- hand. The first activity involves crossing the midline to pull a piece of tape off of .

child's chest. In the second activity, the child's chest is positioned over the parent's
leg. The pre-requisite is that the child be able, to push up and maintdin the position .
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A - - - ' ) ) a . o

41. Eating With a Spoon II - L o ‘ . :

42. Walking on Knees —

43, Hands to ,Midtliné _ .

4t Positioning Your Child I !
45 Positioning Your Child II

, 46. Sta'ndin‘gl on Knees
" 47. Pushing Up on Forearms

48, Téachingz"Néﬁ "Stbp" _and '"Don't" ' E ‘ : . 3 .
49, 'Turﬁiﬁg Head ' | i( o : ..‘“H |

' 50. Sitting r o o | |

5”1 Sitting II | | | .

52. Paying'Atﬁéntion'

53;;=Teachingllmitation: Lapgﬁage :

- 54. foliowing.siﬁple Instruéﬁionq |

55; Head ppntrdl When Lying on the Stomaéﬂ;_' ’

56. ‘Head Céntioi Wﬁen/ﬁpright."' | . :

’57.? Exercise ‘For ﬁhe Lége

a
lfrogfam’déecription; for prééramﬁ still in praauctioﬁ'will be'availabi; aftér
September 1, 1976. - '
.




' suff1c1ent detail so that the tap1ng of 1nserts could proceed, pr1or

to the completlon of the f1nal scr1pt The Scrlpts had to specify’

I
I "'(u
thie partlcular th1ngs which must be seen>or said at any part1cular

,‘v

t1me 1n the tra1ner-ch11d 1nteract1on:m

mhe rough scr;pt drd'not deal

with productlon technlques per se. Afterithe rough”script'was reviewed . ‘-

-

by the ﬁrogramﬂbevelopment Manager it was then sent to appropriate
’consultants for revieurand feedback The consultants were both pro-
_fessionals and parents. ThlS review constltuted a Valldatlon or
process evaluatlon of the content before any productlon began.

hfter the rough scr1pt was rev1ewed a f1nal scr1pt was completed

. . . , _ b
which was basically a reworked, modified revision of the rough script.

~

" This rxript contalned the word-for-word verballzatlon made by the

program . host, Roger Fra21er, The head scr1pt writer, Sally Coffman,

was respons1ble for the preparatlon of this f1nal content scr1pt. When
the f1nal .script was completed the program development staff then met

_with the product1on staff to develop the rough telev1s1on product1on

‘seript.

Program Productlon . : . .
[ . : i E ’ | 4N
The television profess1onals and the special educat1on profess1onals

worked cooperatlveli to construct the TV script. The'components of the

™v scr1pt ‘that were ‘added at th1s stage were essentlally the v1deo

| =

,specifics and machanics. It was necessary to dec1de whether the\pro-
duct1on would be done in studio or in a remote location and whether it
would be taped or filmed. Once this decision had been madefit,was
necessary to develop a floor plan; a movement plan,’and a light plot.:

N

Another important or critical elemént was shot selection, including shots

\ o

36
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of movement by talent, the description of the appropriate gestures,

the specification of close-ups including specific body parts ‘that . were

. S !
to.be viewed. Special.effedts:Were.Specified; €.9% slow motion, stop o

action, stills, fast.action, etc. ‘Also, the‘materials slide and

, accompanying audio were deSigned at this time._m

The video sequences shoWing trainers, parents, and children were.

.essentially-inserts which were “later edited into the finished program.

' The production of these inserts included five specific areas of activity:

1. Scheduling needed personnel and facilities including"

) a. The Telecommunication Center Studio and personnel,
I . b. Audio Gisual Center. film area, -
w C. Still;photographer,- o S

i

d. The graphic artist, as needed

2. Actual taping of the.insert . “

\

3. Reviewing the tapes to determine their acceptability. At this

' point it was determined whether to accept. the tape or to reschedule the

productién.- It is not uncommon in television to shoot ten minutes of

tape for every'minute'of tape that is finally used. Project FEATT

'achievedza remarkable ratio. In the last quarter of the two year

project the production ratio was ‘down to 1.5 to 1.
4. . After accepting an insert the insert is edited to improve its

quality.

5. .The insert is then ‘dubbed to "sequentialutape" for final. .~

program production. .

Following completion of.all'the'necessary insert production, graphics,
- I ' . ; :

and other visuals the final program was scheduled for production. Prior

to taping'there was a'rehearsal period usually three hours in length,

3 '
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2

d1v1ded between nonstudio rehearsal and instudio rebearsal. following IS

\; R -.this rehearsal the program host was taped and the 1nserts mecham.cally S :~_

~ edited in. After each program was produced there was an 1med.1.ate

o

v

review of the finished product to determine its acceptability. When '
the program was accepted ‘the producer/dJ.rector edited the program to

- attach the necessary mus1c, 1ntroductory slides, and credits. on rare

occas1ons it has been necesf ary to schedule a remake. 'rhese'remakes

‘ were necessitated primarily due to the fact that the FEM'.'I‘ proqrams e o '

I
were demanding more out of the Telecomunj.cation Center equipment than

it was designed for. Table 7 ircludes data on the production output - S

¥

during the -Proj‘ect"s'.- two year life. Production time ‘was actually 594
‘nhOurs (Ta.ble 8) . In ade.tion to production of video materials,' a large

,number of v:.suals were produced to enhance the finished product (Table 9 ) .

s
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TABLE 7,
PRODUCTION, OUTPUT, July 1, 1974 - June 30, 1976 .
. | . v ". 3 o | . . —l/
, Handouts completed by June 30 ’ 28 - e
‘Handouts completed by August 31 A 57 )
‘Number of inserts taped by June 30 ' © 525 7
Number of individual ."takes" by June 30 888
. - > Number of programs completed by June 30 - 41

-
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) : e
} _ TABLE 8
| ;
PRODUCTION OU'I'PUTS BY CALENDAR QUAM‘ERS
. (in hours) O .
| ;
. Inserts Host
July-September 1974 e 0 - o
S _October-Degember 1974 ’ 16" 15
H v .
January-March 1975 40 o
Aprilsjune 1975 - 80 . T
A July-September 1975 80 56_ ,
0ctober-December 1975 o 28 . 40
January-March. 1976 - 104 16
April-June 1976 . 46 64
[ . s v @ ‘ R » ’
¢ Total Studio Hours Total Studio - .
o ' : . ' For Inserts. 394 Hours for Host 200
: ° SR
- P
J
n Vb'
[ &
] !
' L3

40
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" TABLE 9

VISUALS USED IN PRODUCTION OF FEATT PROGRAMS

85

———————
s

21

79

S

. GRAPHICS 89

'SLIDES

FILMS

. PHOTOS

" TOTAL:

‘Slides” =

- Graphics -
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. TABLE 9 Cont'd . A
VISUALS USED IN PRODUCTION OF FEATT PROGRAMS - '
. . . : ' | . . L :

L; . Lt . T - -, - — - - .
cript No. Films Photos o ' Slides ~ Graphics-
. 60 1 0 0 0 -
61 . 1 1 10 2
64 1 0 o 0
.65 ‘o 0 0. 0
68~ 1 . 0 .0 1
70 4 0 ’ 0 o
71! 1 0 , 0 -a

7 - 1 0 0 3

7 1 3 , 0 6

78 0 0 0 . 3
Totals - 79 21 . 85 89

: Vl -
e )

LI




ichildcworker. However, the question of access or the choice of delivery S

3 [?a;a.‘-»f .

the total potential viewing audience.at any one time.

A

REACHING ouT 3
A major aspect of Project FEATT was the delivery of programming to
the families of- handicapped children.‘ TeleviSion offers a flexible,-

more immediate approach to the’ delivery of programming for parents of _

handicapped children than a weekly ‘or leeele‘V151t by a profesSional

i

system presents'an interesting problem. The state of the art suggests

o

. . . . . | -
that there are four major ways of delivering televised instruction to .

-'parents, (1) public television (ETV) , closed circuit televiSion or

5

instructional televiSion fixed serVice,(ITFS). (3) cable teleVision ° _ S

(CATV), and'(4) home;videotape player. Each of these approaches offers )

©  some advantages and each has some limitations.. The Pro;ect staff care--

S
fully considered each of the systems before making a choice of ‘the .

delivery modes. | S ) ' o _ ’ B S - R

Educational television generally provides a better signal Tor a.

*""‘""“‘—“N

Wider area and a greater population. This makes it extremely desirable

for'a.maSS'audience.‘“The:major problems in uSing educational televiSion

included the limited access Since you would have to compete With many '

~other potential users for time on the station. This also made the

? programming time fairly inflexible.. In addition televised instruction o -

uSing ETV would have to be non-prime time periods Another conSideration,

which educational telev1s1on managers uSually take into account, is -

@
S 4

The instructional television fixed service (ITFS) or closed circuit -

system operates usually on the 2500 Mhz broadcast band Access to this

system,is'usually_through means of a down convertorhwhich insures.

a3




privacy. tWhere'suchfa system exists there is’the advantdage of better

-

‘schedullng s1nce there 1s usually less competltion on "such’ ciosed c1rcu1t

systems The dlsadvantages of the ITFS system are several.' A prlmary

cons1deratzon is the locatlon of homes in relatlon to the transmltter.
The normal range ‘of a- ITFs slgnal is 5 to 10 mlles. In the ProJect

FEATT areas most of the homes were beyond this normal range. A second;

'major problem,encountered and~wh1ch might be antzclpated for similar

.fefforts was the logistics of erect1ng the receptlon equlpment at.- the

Y

res1dences of the rece1v1ng famllles. It would have been necessary to

install poles and spec1al d1sc antennae to.receive the signal. This

" type of”lnstallatlon ralsed-questlons of llabllity and permlts.
In Lake COunty for example there are over 100 separate agencles with

v'Jurlsdlctlon. Sortlngfout these problems ‘would have been to say’ the

leastéextremely‘difficult. Slnce Project FEATT was plowing new ground

':1n thlS area the real tlme avallable for solv1ng these problems was

.. limiteds Another.major problem encountered was the basic cost of

' equipmenti The aVerage cost of'an ITFS installation appeared to- be

in the nelghborhood of $lSOO ITFs’did‘not appear to be cost bene-

ficial when compared w1th alternatlve deilvery systems._ In-Indiana

another problém was the llmlted access to’ famllles due to’ the necesslty

o~ : | | -

of tlme,sharlng. Indlana s medlcal educatlon program makes heayy use

of the ITFS system as do other cont1nu1ng educatlon efforts of the

‘state;s_major‘pnlversltles. - o

- . . ’ . " " L (7‘.
The third option for delivery of programs is the use of an empty .

cable television channel. This .system goes quite a way toward insuring

privacy. The major problem is the availability of. an open .channel.

Another major problem is that cable teleVision is still quite limited
. : . ' o ,. ’ . .\ )

4
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-throughout thewﬁnitedlStates. However, where Such a system is extant

e e

'itjoffers an attractive option. Most cable companies have a number of

' mid?band”channels.which could be used for the delivery of'televised

instruction. To access these channels it would be necessary to prov1de

the consumers with a mid-band convertor. The cost of such convertors

’ is,'however, relatiVely‘small. An intriguing option which the project

dld not try was ‘to set up a dial access operation with a local cable

company. This would seem to give considerable flexibility at a relative-

‘1y-low cost. It is the hope of the Project FEATT staff.that theredwili

be an opportunity in the near future to try out this approach. 4

-

' One of the most attractive delivery alternatives currently avail-’

: able is the,use,of’the home,Video player.. Players currently on the .

o -

market are easy to operate and are quite durable. The cost. of such’
\ Y
a unit placed in a home is less than one dollar per day when ammortized

over the number of days it would'be used in any one year and over the
anticipated 1ife of the instrument. The use of the home Video player

brings great flex1bility in programming since families can play the

programs many times over and can play them at times that are most

' convenient to them. This system alsottends tO‘increase the likelihood‘f-

that . male parents will partic1pate more frequently and Wlth greater -

interest in the education of their yourg children since they ‘can. play

.o 3

the programs during their off working hours. all Indiana families'.
not haVing cassette players looked with great longing at those who
did have them. During the entire ten month progré ¢ 'elivery period

less than ten"serVice calls.were.made, and, in only-one instance, was

iit necessary to bring a set to thelshog for repair.’ Project FEATT

utilized 36 video cassette players and provided many many hours of

N\ o \ . R




”,prpgramming on these players. Therefore. the durability of’Ehe'machines

2 - -

appeared to be remarkable. The maJor problems encountered were pri-

marily the liability risks, in terms of theft and damage, and the lack

of an immediate interaction.
The Project was designed to test the'feasibility of a two-way

‘or interactive television delivery service. To secure this interaction

it was necessary to use telephonic'communicatiOn inward-or inbound.'
. ‘The essential delivery system settled on finally was the use of cable

television in Lafayette and Kokomo and the placement of video tape

<

recorders in Indianapolis, Lake County, and all outlying areas;QvThe
interactive system was‘established.uSing a collect call-in method.

i When parents called collect the telephone operator provided a credit

o

card number, or -a billing number, for the~telephone~company operator.

3

Then the parents were connected to the party they were callingu

 FEATT Programming , ) . . : .‘,‘ ff

Iy

There was actually 33 weeks of programming proVided for the 50

demonstration families.' The statistics on-the amdunt‘of progxamming

-

‘.are shown in Table 10. Some 1562 different programs were scheduled
during the 33 week period It is of interest that the average number
_‘of tapes: scheduled for each child was 21 with the range being from
14 to 26. The total number of hours that were utilized on CATV was
l27. .The basic structure of cable televiSion utilization ‘was to-

4

proVide one program during the first half hour which was followed

o

by an interactive period ranging from 10 to 30 minutes depending ‘on

the parfnt partiCipation. Parents were inVited to call in during~

this live dnteraction part' to the studio, ask questions, make-suggestions,. '

46" ._ , .j' R o
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TABLE 10
'DATA ON DELIVERY OF TELElVISED. INSTRUCTION .
) - L ‘ - ! o ‘
.Total ‘number; of programs scheduled . . . . e el 1,562,
Averiage number of different tapes
scheduled for each child durlng . ) ’
33 weeks Of Programming « « v « « « « o o = o « « « o & 21.4
“Maximum number: of different tapes : ’
scheduled for each chlld e v s et e e e aee ee e . 26.0
~ Minimum number of dlfferent tapes
scheduled for each child . . . . « ¢« v 0o v o ¢ o o 14.0
Total. number df hours utlllzed via ) ) .
CATV 127
Average number of home visits to . : 4}
each family . . . « . ¢ ¢ ¢ ¢ 0 o 0t i e e e 14.8
N\
< v
3 :
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a

or raise other points of infqrﬁation.v It is the judgemént'of the staff -
T, . 7 - v i
that had there been more time, more pergonnel, and more money, greater

pi 14 . T T — g - :
‘utilization of the interactive period could have been made. Parents, -

"in general, tended not to avail ‘themselves of the interactive qéportunity.

The Project home visiﬁq;s‘attempféd fo»aégertain thé reasonsnfor this
fa;lﬁre'to‘utilize the in£eracti§e~systeﬁ.. The responSe\was that the
,progréms_ﬁere so detailed ‘and so clear that théy,hﬁd very few questions.
Another pQSSibility Qas that éarehfs aid not care to call in on wﬁat

A . . “ .

- was essentially a talk show format. They miéht Haﬁe been more willing

to utilize the system had there been greafer privacy. However, they
) . / . ) .

made little use of the hot-line syétgms which was manned during all

normal working'hours. 'Throughout the_durafidn of the Project they

appeared to have ‘few problems which needed immediatevresolution.' The

AR

future of interactive telebision appears to rest in the eétabliéhmeﬁt'
"of'two-way Vidéo commﬁnicaéion és.well és two;way audio.communicatioh.
:qu-way video commﬁnicatioh in the current sta;e of'the art will rgqufté
the existence of.a cable television sfgtem which- uses du#l-coaxial.
-cable. .While some of theée %§§tems exist ground the‘coﬁntry, they.afe
an Qidespread. P;edictioné o£ when §uchvduél-éoaxial capabilitylwil1‘
. be'wiagly availabie have never beén very ?eliablé,'
| _While i? is very_ easy to gaqhé; statisticé on.graﬁsmissidn,'itvis
.huéh more difficult tofgather statisﬁics on viewing. Severél £imes
during the Préject, Ptoject staff set qélpIOCedﬁreé fof sa;pling~the
viewing ﬁabits of-the participétinng;ﬁiliés. Based'oh this limited -
data fhe s£aff deférmihed-that it was qﬁiﬁe:probablé'that the families
, . : . , i
Watqhed the Project FEATT programs qu{te regular}yc'rlﬁﬂged the pérents
4 reported that they watéheq mény ﬁrbérﬁmsfbther than thé ones é@heduléa

i

15
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'fcr:each family during a particular time'period. The interest of the
. ) o B o _
families seemed to continue for the entire duration.pf the Project.
The fatigue factor which might be noted in a numbé: of home based pro-= ' F. <

grams did nof_appear to be as -marked using television programming.

;
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TELLING\THE FEATT STORY |
_.Many‘géod projéctsﬂfail'at tﬁé crﬁcial task'of disseminating
'-information about their efforts. Projec£.FEATT devoted chsiderablé
: effort'to.dissemination. Unaer the leédership éf-the Publicwinfqr-
‘mation Officer, all FEAT? staff played a public.felations role. 'The
public information office handled most written and verbal requests for
infofﬁation from éxtéfnai pefsons and orgahizétions..,Tﬁe'Public
Ihformaﬁion Officer edited a newsletter that is pu?lished quarterly
.“and;ﬁaéja national éircu;ationvof approximately 2500. Many pxeéentations_
“to local, state, or"national orggniéatiéns werev?ade by the bﬁblié
information stafff fhe_publicminformation office waé,alsq résponsible
for arfanging on-site visits‘to the Projéqt and’fgr organiiing parent
wofkshdps;
‘Al Préject étaff had a significént role. in FEATT's public.relations
component . This was a -critical factor, in a pfoducfi&e pﬁblfc_felation .

program, For a project of FEhTT‘s size, the public relations_prég:am
“ ’ 3 : - | N

was very @ffective: There were several additional factors that have -

contributed to its success.'
One such factor was a dual projection, audio controlled, slide show.

. fhis 12 miﬁdte presenﬁation consided of over 125 sligés thch effeétively '
de;cribéd ﬁhe Proiecé in an iyteréstiﬂg and informatiYé manner. Catchy -
backg;ound mﬁsic along with an accomplished narréfbr hi-light a well
pianned‘script. | | . . - | |
. .

¢

‘Quality brochurés and,newSletters were another intégral part of

FEATT's bublic‘relations activities." There were two brochures, one being
of a technical nature ahd the other being more general. The purpose of '

v

.each brpchurélwas to give a quick but thorough overview of the Project.

ou
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Therefore, a considerable amount of planning was needed to-insure read-

ability'and anfattractive, eye4catching:appearance. One of the hrochures

‘employed photos to communicate'most of,the infornation to the reader. ’
There_have been seven-editions of‘thehProﬁect's neWsletter entitled.

"FEATT Forward.h Each-issne has—provided the‘reader with relevant news

and information.: One necessity for the newsletter was a’well—trained
photographer to secure needed photos. A layout is always more appealing .

vw1th p1ctures, dlagrams, 1llustratlons or ‘other art work The recurrlng
. - _ A N

columns,'{.e. spotlight, news and notes, etc.Jadded some consistency

between issues. All articles were~written in an attempt to avoid wordiness.
‘and. too much technical Jargon. The titles of articles were aimed at

attract1ng the reader s attentlon but. not misleading. On the average each

newsletter.requlred a month's preparatlon. \
Project presentations generally consisted of a brief introduction,

the slide show; previewing one or two video programs, and then time for
questions.. A~general.presentation'oo;icy which has been found to be.

effective focused.upon a mditi—media philosophy. The less Spoken Word,
the better! | B '
Visitations to the Project by external organizationsvand‘indiQidua}s
were always carerully planned according to,individual visitor needs.
s ,

- |

taff members mlght d1ne with prOJect visitors as well as offer ass1stance

such as r1des to and from the alrport hotel, offlce, and answerlng

‘questions about-their~respective role in the Project.

Public Pelations with Project parents has been an on-going activity

from thé beginning. Those parents'involved in the talent'poolvhave

rece1ved 8 x 10 color photos of the1r studio days as Well as relmburse—

ment for travel and—mea;s. All-parents can generally find a warm smlle

.“
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or an understanding word whén talking with any staff member.
To have an effectivé public felation_program a main-ingredient.

is'be;iéf in what you're dbing;"A public relatioh’personuwho is’con-
o fident in himself and his role is a start. Aiso needed, however, is
| a staff that genuinely believes 'a public telatibn program is important

and is willing to take an active part in that program. A sunmary of

"~ dissemination activities is shown in Table 11; .
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TABLE 11
DISSEMINATION ACTIVITIES 7
] o | b
- DistributiOn.of ﬁéteriéls V o Number.Distribufed ‘ ' Q , Totals
" A) Newsletters | } . )
o Nov., 1974 - Fumber 1 2821
£ Jan., 1975 2 ' 2415 g
" March, 1975 3 ~\ ¢ . 3000 ‘ .
"+ . June, 1975 - 4 & . 3000 .
Sept., 1975 . 5 3405
Dec., 1975 6 . . 3200 : J
April, 1976 g 3000 - : 20,841
B) Brochures o S : . A ’ D B
1st edition o . 3250 -
© 2nd edltlon : . B , . 3400 B
” ' B ) 6,650
C) Act1v1ty Guides (Since Oct 1975) _ )
' Parents » S - 722
Other . i ' ) 127 . S
. - . . - 849
D) Preview tapes {(Since Oct. 1975) o 372 . .
o , ) : : o 373
"Direct Disﬁemination,of Information - Numberxr : ‘ Totals
A) Present%plons out51de offlce o s "v' ’ U
Local ' ; o : . 15 o .
 State : - 5 ' o
",- . National : : » . : 30 : : :
, . : - 50
B) Presentations made to on-side Project visitors ' 14 - - T
. 14
,~ Indirect bissemihation of Information . Number : . : ' Totals
A) Public Service Announement . _— . |
TV v o . L ' - 13- |
Radio - S - 34 T
. i . :
Y ‘
47
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Table 11 (contd)
. . 2 ) - i - B L w - .
(47 Indirect Dissemination of Information o Number T . ¢ .. Totals

—

B) News Releases ,
) ol . o
-. Campus publications Ly

o
~ N

.0 Television Appearances ‘ - .3

_© D) Articles , - . ,
| Newspaper v o : 10 o 1 .y
' ‘ 'Magazine — S . : _
Major - , - ° 1
‘Minor ' " . ) : 5

- o
o

Other .newsletters , ' not known ¢ o
R i - . 79‘
o X o
4 e ::»\
e ¢
i
4
5.
- » r
v &
L
oS -
1
. &
.
a
o
94
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THE EFFICACY oF FEATT PROGRAMMING

<

Whe Pro;ect FEATT ‘programs have been subjected to an extenslve

1

formatlve and summatlve evaluatlon (FEATT Technlcal Report 1n'press),

v’_The evaluatlon was natlonal in scope and 1ncluded the collectlon ang

analy51s of the follow1ng data. "'_

(1) The ser1es effect on knowledges of Chlld de%elopment“and

~ child tra1n1ng procedures. . l .

-

o

(2) _P_arents ablllty to employ the demonstrated Skllls.

(3) Wiewers' reactlon to the programmlng.__”

a e
X

S o
Cognitive Measures

- six randomly chosen programs-were selected for nationwide Viewing.

»“1n f1ve locatlonsv(see Table 12) For,each program, ‘a- lO-1tem, true-

false questlonnalre was constructed Whlch reflected both the fundamental
- . . | . .

.developmental 1nformatlon as well as the approprlate tra1n1ng strateg1es..-
Six- hundred and forty seven subJects vrewed these s1x programs _ After

analyzlng.the'data for posslble contam;natlon due-to'occupatlon,T

E s . ' . . —

L . by . L. - . . i j . PR Ce :
ethn1c1ty,_or regional area, it ‘was determlned that s1gn1f1cantx1nfor-

.

‘matlon had been paSsed to the v1ewers as a result of the programs

Ut11121ng a pretest- posttest des1gd all measures of’cognltrve-lnfor-

¢

matlon showed a s1gn1f1cant, P 1{ 005, 1ncrease 1n oorrected score from

‘“?pretestnto posttest occasion (see Table~l3). Whlle some of that change

was dlrectly attr1butable to repeated measures,. ‘the h1ghly s1gn1f1cant
I )

results ‘'would 1nd1cate less than 3% chance of a false posltlve result.

Therefore, the t“a1n1ng programs were conveylng developmental and
} o .
tra1n1ng%1nformatlon to the v1ewer very effect1vely.

.'h,

\ 2 i
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' (items ll l3, and l4), reflected a general positive statement as to the

L
2

52

Behavioral Measures

One hundred and sixty subjects were rated on the implementation

“of behavioral strategies with’ekceptional-children. ‘After having vieWed

four of the six training programs, parents demonstrated the training

_-strategies depicted. In this‘case,"because-of.the restrictive sample

size, population characteristics-(sex,ﬂethnicity, and'regionality).

. were held constant. Again,'highly significant changes-in parental

/

s training behaviors ensued, I’C: 05 the probability of spurious results

being less than .08 (see Table l4)

Viewer Reaction to Programs

»"A 25—item forced chOice questionnaire was constructed to reflect
13 .

consumer response and acceptance to Pr03ect FEATT programming. Developed

T, e

in a 5-point Likert Scale format, a mean, response of 5. 0 would reflect -‘5i

strong agreement With a.preceding statement A mean response of l 0

would reflect strong disagreement With a preceding statement. And a

mean response of 3.0, would reflect a neutral stance. | .
. : ,

" A nationWide sample of 607 subJects responded to ‘the questionnaire

on each of the 5 training sequences (see Table 15). The lowest SCores

\

: clarity.and length of3presentation.~ Item 14, suggested that the parents

-

would like to revie& the program again. On the high end (items 2, 6, 7,

12, 15), viewers again were commeﬁting on the ease of presentation

: .

acceptance and general program quality.

. Overall, the Viewer reactions were quite favorable, as: reflected
F

- in items'22, 23, and 24. Parents did feel the tapes were'of_sufficientb

quality for national television. “They were cogent, clear," and interesting.
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_ TABLE 15
. VIEWER REACTIoN TO TAPES
itfém | X S.D.
1. There 1s enough time during the program to try the 3;618 1 ilO
act1v1t1es with my Chlld o
2. 1" am able to. remember how to do ‘the exercises after the i4.535 .540
program is finished. U
3.1 felt the instructions vere too repetitious. 3.727 : 1.086- ’
4; ijcan'reoogni;e wnen my child is reaﬁy to learn this task. 4.263 57?0
5. Théﬁprogram made me eager to etart the‘trainino. | 4.263 w’ .803
6. The trainer'seemed relaxedﬂand confidént. . . _4~475' l.%él {
1?. I think the program was clear and easiiy nnderstood.' 4;6i6 .489
8. ?Tnere wds not too much information'presenteo.in this program; 4.172,- .904 :
9. I nnderstand why my’child needs this activrty; 4.414. .769
10. I feel I do not need more 1nfornatlon about the‘~xercises 3;549. 1.054
in order to do them with my ch11d - '
ili. This program was confusxng.- ) , o, < 1.224 m956'
iz.l Seeing a tralner demonstrate the act1v1ty helps me to 4.475 .733-
remember it. : '
13¢ Seeing’the program again would be helpful'to=me,v T 2.646 1.198
;4': The.program-was too long. - | T 1.282 1.024
15: ?The information in the.program‘was nelpful; .4;495 '.595
i6._-I liked tne way the program pegan, 3,969 l.946
17. T liKed the way the program ended. 3.979 .763
18. ‘I iiked the music:used“in the program. . 3.778 1.026
19.. fhe trainer made me\}eel‘relaxea éﬁh”éonfiqéﬂt,’ ;e4;235 | .655v ’
20. _‘The.host seemed friendly: . 4.343 .657
2i. »The‘nost really made me want to teaoh me.chrid.. J 4.000‘ .892
22. 4.283, 655

_This program held my attention.

e (;j-; )
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' " . o _ TABLE 15 (cont'd)

VIEWER REACTION TO TAPES

55

Item X s.D.
- 23, This-program was entertaining .3.869 7 .877
Lﬂ 24 The"quality of this tape would make it good enough for - 4,121 .863:
natxonal te1ev151on. . ' -
[' 25. I will be able to f1nd the tlme to work with me ch11d 4.327 .670
durlng ‘the next week. . Y
I ) ’ - -
4.117 ————

Average mean v1ewer reactions to FEATT Programs

e . <

&




;égéyT and b#her v ?rogtams
ﬁQaiuatién of instructionai"televisi;n is étill réiati§¢ly un-.
L~ : | .sophisticated; however,.Station‘mgnagéré makevcoﬁéiderable attémpts_to
IR | gaﬁhér{ihformation'fqr.the.pﬁrpose.Sf makipg decigions'abéuﬁ whiéh
progrémé to purchase and 4broadcast oﬁe such év;luation'effort was
7‘E9néucted by the Southern Illinois Instructional Television Associatioh;
" (1576). | | |
" That study WAs roughly comparable to“the fEATm‘viewerﬂreaction =

’eQaluatién in that it asked teachefs in Soufhérn Illinois to raté&

Jbrpgrams broadcast by the Association. The respondents_were_asked to

rate the "inst;uctional‘valpe‘bf telecourse” on the following five

point scale:
1. - None
2. Little
i3; Average.
'4.«:High:, - | -
s, . Highest
. The Assbciatipn‘used only one sfiﬁuluslitgm éomparéd tovtﬁé 25
itéms used in the FEATT Viewer Reéctions To Tapes instrument. Data

from the Association's study’of=pfograms'intended for use in grédes K~3

are shown in (Table 16)..

‘Great caution should be used in comparing the data from the two

-

studies sihce'the Association's respondents were teachers while the -
. FEATT respondents were persons concerned with pre-?chool education.

o Sesame Street would probably héve|earned-a_much higher rating from

. ) .o R . ) B ) .‘ .
FEATT's respondents than it did from the-teachers. Broadcast time
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., TABLE16 . - . - S
PERCEIVED INSTRUCTIONAL VALUE OF PRE[MARY (K-.3) TELECOURSES
1975-1976 - .
. . ._f.a
Telecourse Title E ) Number of. o ‘Mean Instructional,
Subject Area g . . Evaluating ' ~ Value of :
Grade Level » - N Teachers ’ - Telecourse
" The Electric Company ST - 55 . o 4.418°
Lang. Arts/1-3 ; : , o }
The Letter People : L | o 132 -~ S =% 4,113
Alpha.One/572 . . : o ‘ o
"All About You ' - . S T3 ' 4.049%
Health/K-3 ' ' :
Sesame Street ' . ' L2 - ' 4.000 ,
Lang. Arts/K-1 3 . v . R b
Explorers Unlimited . e S 30977 |
Soc. Studies/1-3 . : - ) k
Other Families/Friends | - 101 , 13,930 ,
.Soc. Studies/1-5 .' . : . BRI S , '
‘Lets All Sing . - 59 .. . 3.878 X o=
.- Music/1-3 ‘ ) o ’ ’ ' : oo \ .
' Mathemagic , B " - 58 '__' o 3.793
. Math/1-3 | T - . :
 Ripples : T 12 L 30722 '
.Self awareness/K-2 a ' ’ 1
KréiCoxner : o o 58" " 3.586 ‘
Creative art/1-3 o ‘ o=
Word Magic Co 3% . 7 3.361 o
.Lang. Arts/1-3 _ Lo , : A o ‘ . ' o
Imagime That | | R R .. 3ass 1

Creative drama/K-2 .

. : . ’
flSource: Abstracted from Evaluation of Telecourses. Carbondale, Illinois, Southern !
Illinois Instructional Television Association, 1%/6. i - ' ‘?

i |

. , , g |

. ) : ‘ |
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' ! o - .




probably -also affected. the perception of the value of a particular

i
3

'_SlO,QOO. This compares very favorably Wlth normal ITV production costs

‘_of apprbximately $25,000 per half hour; The actual COSt benefit =~ . K o
'would be the—rarest kind of guess, it 1s probably not worth making at .

'would be to compare the costs of a normal, or non—mediated, home based

v program with a. FEATT-mediated home based program. . : P

‘Together programs home v1deo ‘cassette players, community cable telev1sion,

;and public telev1sion. _Each method has its merits and limitations. Use .

- view the‘programs when and'as~often'as they wish »However, the cassette
‘player adds $167 per child- a year to the program s cost While public

‘teleV151on is the least expens1ve, it prov1des the least flex;bllltY-

program It is 1nterest1ng to riote that the FEATT programs did,

however, earn a mean value equar to or higher than a11 programs
other than the Electric Company.. This suggests ‘that FEATT did indeed - -

accomplish its objective of producing a high quality»telev1sion series.

=3

-

FEATT's Cost Effectiveness

The estimated average production ‘cost of each FEATT program was

would depend on the number of potential viewers. Since.any estimate

this time. A more reasonable approach to cost benefit determination ‘

ey

Currently there are three practical methods of delivering Next Steps - - -

of home players prov1des parents with maximum flexibility since they can

Parents must view the programs when scheduled. In addition, it is not N

,usuallyhpossiblegto’provide‘each family with more than one program per

! o ~ L . . e ce
week. In many cases, however, one task is sufficient. Where community

. o’_’ 0 . . . 3)

. cable.television is available,, this is both a flexible and low cost .

“alternative.. Since most cable companies have several open channels, it




‘would be possible for families to call the cable company and request - —

programs._ Heavy usage would requlre the employment of an’ operator‘

2

to play the tapes. ThlS would add only $ 50 per child per day to

the cost. “Currently several center-based programs using Next Steps

. Together E ave the parents come to the center to view programs

The actual cost of serv1ces mlghtrvary dependlng on salarles,

'fringe benefits,'inflation, etc. For.illustrative purposes a sample -~

budget has been prov1ded comparlng a normal home-based early chlldhood
program w1th a FEATT.program utlllzlng home v1deo ca;sette players—and
a FEATT_program utilizing community cable television (Table 17) . The

~ normal program cost estimate is'$1820 per child per:year:or §lO.4O ar.
day for each Chlld. The home video FEATT serviCe:cost is‘$l283 a year"'

i /'
per child or $7 33 dally, a sav1ngs of 29 percent. The ‘CATV ‘FEATT |

serv1ce costs $996 per Chlld per year or $5 69 dally, a sav1ngs of 45
y percent; The cost flgures#;ere~based on a caseload of 1:12 for the a
normal'program‘and a caseload of l:24 for thentwo FEATT serv1cesf If -
. the caseworker's load is only increased to l:20, it is still posslble
to.reallze a cost sav1ngs of 15 percent for the home v1deo'serv1ce or
34 percent for the CATV FEATT. serv1ce. Using FEATT programmlng can f‘
‘stretch scarce serv1ce dollars. Center—based-programs using»FEATT
programs may not reallze immediate dollar sav1ngs.' However, thei¥
services should 1mprove qualltatlvely. Improved quallty wh1ch leads
to 1mproved eff1c1ency often results 1n long-term dollar savings.
: Quallty programmlng at lower cost 1s how FEATT pays off for the user .
: |

agency and the 1nd1v1dual Chlld and his famlly. - The ult;mate bene~"

f1c1ary 1s'each 1nd1v1dual,chlld.
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TABLE 17 - -« A -
3 I . COMPARISON COSTS FOR HOME-BASED - -
l O HANDICAPPED CHILD EARLY EDUCAT];ON‘“‘ .
l - Budget Item - . - Non-FEATT FEATT? | 'FEATT
Salaries -
~ Home Visitor . 8500 ., 8500 8500
' secretary 2000 .~ 2000 2000
“Pringe Benefit | 2100 | 2100 . % 2100
(20% of salaries) ' ; ' : " '

- Travel - 1500 v 1500 = 11500 -
Materials . - 500 2000 920 7
Communications . : 1000 1000 1000

" Equipment” | —— . 4000 156 . __
FEATT Consultation o — " 900 > 900
(6 days @ $150) "’ I
Total Direct 15,600 . ~22,000.. - 17,076
“Indirect Costs . ‘ 6,240 - ¢ 8,800 - 6,830
(40%.0f Direct) ' '
Lot . o . . ’ .‘ B . ' ' 6
1 Total, - 21.840  30,800° 23,906
Cost Per Child 1,820/yr. ' 1,283/yr. . 996/yr.
- . o l , . :‘." . ;'\ . N . . N
"10.40/das 7.33/da.. . 5.69/da.
s 1Coéts are for home-based individually prescribed instruction;;
'zdeget,for'a.FEATT augmented home-based progtam'eﬁployiﬁg home video, |
cassette players. Cost of players’ and videotapes is amortized over
5 years. S . B o C
» ‘ ‘3Bdéggt£or a‘FEATT‘augmented'homé-based program employing CATV. Cbst of |
g tapes ‘and équipment is amortized over 5 years.: ' ‘
4Pe'r'child-cgst.computed-on the basis of a 1:12 caseload. -
5Per child. cost computgd on the bas}s of 1:24 caseload.
- . o o N L,
o  Perchild cost- computed on the basis of 1:24 caseload.




y ‘ ; o . ] , o
- “ 1 ‘ Whidé the PrOJect look forwird to: further evaluation data,
i : o . "fhe;analysis ofFZAe evaluatlon data_lndlcate ‘i“l - ’;_
! . .ﬂ ‘:5 'f',: (1) Parents can learn tra1n1ng strategies fer speclflc
AR o 'developmental skllls to 1mplement w1th thelr‘hae;:;apped.'
. o vchlld a ‘ L - ’
o : oo
_“ ) : o ' '(2} The telev1sed programmlng of deve opmental tralnlng
. ‘:‘"'
. 6 procedures 1s an effectlée dev1ce for home based parent_'
tralnlng.— . \'ﬂ'
, ‘ (éiiThe most effectlve means oflcommunlcatlng tralning
3 'stretques td‘parents'of;handicapped’children is via
, 4 o ' a combihetion'of Eeievi%edArhstrﬁction and'écco;pénying.
v L o activity guides,’ - "
. . .
“ \ s
s
1 ‘ ! ks ° | ‘ ‘\n '
= . ) « " G
. - :v .
) ' s ' . v
. J . , 3 ; 8
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‘M'FUTURE' OF INSTRUCTIONAL TELEVISION ', S s
The Progect for Fac111tat1ng Educatlonal4;ch1evement Through
Telecommunlcatlons was conducted from July l 1974 through June 30,
l976 under the terq; of a cZntract w1th the Bureau of Educatlon;for
the Handlcapped, Un1ted States Offlce of . Educatlon. The PrOJect
produced!57_video,programs designed to'assist parents of severely

handicapped children to teach their children .the basic survival skills

'normally,required of_children'up through‘the_developmental age-of:two

years. The Project demonstrated efficacy of video programming~in a-‘
' home based early chlldhood educatlon program. The evaluatlon data '
_wsuggests that- such programmlng 1s both effectlve and cost benef1c1al

‘The use _of telev1s1on as a means of communlcatlon w111 allow the spec1al
’ - l ‘ ..
_ educator to provide moreblntensive tra1n1ng for parents than has ever
- . . . ’ ' o ’ -
been possible before.

3

-

~ Possible Future Uses of FEATT Materials .

Althoughlthe~FEATT'programs,Were produced-primarily for use in
direct 1nd1v1dually prescrlbed programs, ‘such as the Marshalltown Iowa
Progect and the. Portage Project, many other uses for the materlals have

been suggestedras the Project has developed There is w1de publ;c'

1nterest in . the .use of the materlals as general publlc‘educatlon for

.oarents of both normal and hand1capped chlldren., Durlnguthe comlng 'J
‘year many publlc televxslon StathnS in the Mldwest are plannrng to use;.ﬁm
the. Progect materlals ‘as, part of the1r regular broadcast schedules.. |

The . outcome of such efforts w1ll be awalted with 1nterest ,Another N 2 ‘, h.j
npossible usage ls'in_high school and college level;parent;ng classes;j.

_broﬁect FEATT'personnel are-lookinglforward to;the-deuelopment of a |

e ‘ : 2
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' possessing.a library- of.the”tapes would have an 1mmed1ate reference'

' infthe training of-workers with the handicapped.

63

v

-h1gh school parent education currlculum for h1gh school seniors. This

curriculum. ut11121ng both the FEATT tapes and supplementary prlnted

materlals w111 be pllot tested in Indiana during-the- comlng year by the

t

‘Instltute for the Development of Educatlonal Alternatlves, Inc. Another

N

potentlal use is that of prov1d1ng both preserv1ce and 1nserv1ce tralnlng

for both paraprofess10na1s and profess10nals. Programs prov1d1ng pre-

[

school services for. handlcapped chlldren should f1nd the FEATT tapes of

great benef1t for the tra1n1ng of staff on an lmmedlate basis. Programs

&

source for. personnel needing information concerning the training strat-

egies described in the tapes. It would be a great advantage‘to be able .

to go to a shelf, take a tape. and play.it. ' This immediacy of information

geared-specifically to need'is an exciting new benefit. PreserVice'

o . \ - A
tralnlng programs should beneflt substantlally by hav1ng reference

A

materlals avallable to them whlch go lnto great spec1f1c1ty. There is

“u . N

llttle else avallable at thlS tlme whlch has the detall conta1ned 1n

the FEATT tapes.' While the mater1als are not a totally complete early

childhood'program by themselVes, they represent a-major‘step'forward

oo e
- co. Ey »

Q.

Future Production,Utilization and Evaluation

. . . : - S
| . .

Plans are now afoot to produce another 80 programs in the series

;ﬁ order,toicarry the serieslof_programs through deyelopmentalbage five.

~

Negotiations for futurekfﬁnding are being.carried forward with several -

. foundations. When this-additlonal support'become available, the present""
. . . ) . . Pl

series will=be substantially_enriched‘by the addition.of.nem tapes;

.

New changes in format will-be forthcoming. There will be increased

-




emphasis'on direct‘interaction;betweenfthe'programs-and children as
well ‘as w1th parents.

Plans are also in process to expand utilizatlon of the FEATT
. - N . ‘
programs to a number of’ other states next year. The Indiana section

e

B

of the Project w1ll be greatly expanded next year. This-widespread

utilization will make the original 1nvestment in»this series begin

y - : .- ’ - ‘- 1 - - - : ) -.' .' -.‘.
to pay~div1dends. ‘There is also the need- for further investigation .

of the efficacy of two-way video communication; Such a-project is in

the developmental stages-at,the\present time. 'Whenlthis information

becomes available, the special~educator should have substantially more'

'1nformatlon concernlng the potential of two—way v1deo communlcatlon as ¢
a teach1ng medlum The evaluation results whlch have been so -promising ’

e

to date 'will be greatly. expanded as additional numbers of children and’
families participate using the mater1als.< By the end of year four of.
hthis expanded effort the efficacy of televised instruction should be

Yo Lo . : S S N
'understood more_clearlv, It is planned that data on as many as 500

-~

children will have'been gathered_by that time. . The unanswered, but_realv

a

question, in terms of both early education for handlcapped children as

R o well as the effect1veness>of telev1sed lnstruction, is not what. immediate
”.-wa..;;%%}‘ "/

“"’V»

progress a child makes but what happens to that Chlld dur1ng his. school

experience from.ages 6 through 15. Studies are ‘now belng'planned to .

- accompllsh this long term follow—up which should give us more 1nformation

' |
about the efficacy of such efforts than we now have. There are many

g .

_ . . 1 v
- critics of preschool education. Their data’ base is substantially better

than the data base. of the advocates of_such educatlon. Carefully des1gned“

@ -

evaluation efforts should rectify this deficiency in the future.

-

Aruitoxt provided by Eic:
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o The Role of Electronic Media in Special Education

L A Project FEATT, along with its four sister projects, funded under
‘the terms of RFP 74?5~;epresent an initiai;substantialfcommitmen& to

the investigation of electronic media and fhe handicapped. They were,

: : . IR ‘. . | , o
however, just a beginning. It is obvious that we need many more such
efforts. If the United States is ever to reach its goal of full service

for all of its handicapped citizens, it is' clear that the electronic

‘media mdst.have.a great place in suchiefforts. The changing.character.

of our society, the decreasing resources available to our society, and - T

the limited number of perSanel suggests that we must indeed to "more : Pt
. - ) [ i . . ° A ) i

_with less.” The electronic media is a cost-effective means of extending -
the services of the trained special educator. This extensiqn can result

L ..in a much richer future for all-handicappéd citizens. Instructional’

o

television, jis ihdeed the fourth”revolution;whiCh will'result}in a richer

future for millions .of American children.

e X ) PN X K]
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