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- INTRODUCTION

The following text 1s an outline, s description, written
for the benefit of the delegates attending the AECT Conference

(19764. 1t is an extract from other writings by Constantin .

-

Fotinas.
Ax'this point an action or field research is being conducted’

_by a group of researchers under the direction of Constantin Fopinas

and Andréfﬁorin. Most of the early plonneers are still working

o ‘ v

~with this group: Zarmine Torossian, Robert Patenaude and.Jean;Claude

4

Boudreault. Trangoise Bray and more recently two professors, hiéhard

Prpzent (Universite de Nontreal) and Stéphanie ﬁansereau (Universite

du Quabeclg Montréal) have also joined the group, Since June 1975

the resea?ch 1s financed partly by ‘the ¥inistry of Education (Québec).
Inpensive research 1s being carried on this year primarily o,

on the, learning styles 1in relation to dOcumentary resources, the

values clarification approach and a thorough analysis of teaching

objeotires in an open system. Other fields are being explored.

The group hopes to publish case studies on paraﬁeters such as

attonomy, need assessment, learning cycles, values and objectives,

facilitators, and so on.

o~
- v

mhis type of open course has brought problems to administratron.
one of the implications is the necessity of reorganizing administratiOn '
,into a service and promoting the openfsysten administration in

future years. This 1s the theme of Plerre Pérusse'% exposé.

. 3 ,




o e
¢

As director of the research, I started work on this project
R _rafter study and research on Instructional Teghnology at the |
University level for 0., C D,-'in 197b-75 Ig did appear to me as one - -
’of ;he mast 1nnovat1ve courses which gained~my aft;nfion, bging &
serious attemﬁt.in fhe line of‘Dr.'?aust'g address in Atlantig City

-t

fAECT, 1974). He has been-proclaimihg that "breakthrough schools" e
should be attually .centered on the student, no£ only ZE its objectivéér
.but in its strétegies and evalugtions. -

The following pages by P;ofessor Fotinas must be judéed as a
tentatlve delineation for the benefiit of the audience and not as a .

definitive text.* It s with feedback sent by .readens that we will

refihe‘bu; project and also egphahgp 1deas on- the gpplication og,\ ugd

B N . 7
open system ‘education centered on the st#&ent.

>V O 5
[ // — )
. /’ André Morin Ph.D. - :
Sclences de 1l'%Tducation .
/ Université de Montréal.
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. : AN ALTERNAT IVE OPEN SCHOOL
Toward a "Pédagoéie Sauvage" <:
based on the General Theory

- of Open Systems .
- * h) £
. ) By Constantin Fotinas .

|

|

|

If we agree with great contemporary educators such as Illich and 'Fr re {
i . i

that the school not only prepares students for their life, but is life in itself,

then let .us try to make this life worth living. ’ * ./

-

Such -2 1ife would be possible in a school whose structure and organiza-
tion allows the individual to exist and expres®+his initiative, his spontaneity

and his creativity; a school that offers to the individual the opportuﬂity to

become conscious of his needs, as well as the means to satisfy them fully.

\

/
This is the fragework of the research on which my team and I have been °

z

working for the 'last five years at the University of Montreal. Our efforts

have been aimed at finding a structure with which the open school, as we call

-
3

it, would make the teaching of cinema and T.V. conform to the general principleé

.

stated above. Our discussion will cover six major aspects.

PART ONE: Problem and working hypothesis . . ’ . -]

. . S -y
(8

A - Teaching ¢inema and television: a closed educational system

.~ The great majority of school or university departments, which teach
. . . ’ |
cinema and television, wish to offer complete training. They plan students!

= .

- activities in three ways: . B g
«r . & N '_
1, The program foresees fixed subject matter and the objectives to be /
1 . .
realized,
b
2. The teaching method is foressen. lf .

3. 'The system foresees the prdcedures and the models of evaluation.

o

o .u‘....no‘,.,u...a
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Due to this type of manipulation of the learning process, such an orga-

nization presents the characteristics of & closed system, in which learning is

uniform and uni-dimensional.

- . A closed system is“iike themechanism of a clock, in which each part,

each compomenf, is provided with fixed functions and predetermined relations to

the other parts. The rate of the traffic of information between the parts is

very low; it always flows in one direction, from the brain or dominated part to
v

-

the executive parts.

-”

)

According to the latest trends in psychology, however the concept of

the robot-man, on which such closed organizations are based, is replaced by a
. ) ) 1 )

new model, viéwing man, as an active personality whose basic characteristic is

! autonomy. In order to respect the autonomy of that personality we need a free

educational system.

B - Towards an open system in education
= , -

It is, therefore, possible to suggest the hypothesis that the solutionof
-the problem is to be found in a structure that functions in such a way as to

reégect all the characteristics of active-autonomous personalities. The orga-
nization suggested could be called an open,system. In education, the open system

should allow studentdéfreedom in three areas:
) ,.:u -

?;‘, ‘ . . . .

' - 1. Fré%bselection of the %ubject-matter and the objectives to be realized
2. Free choice .,of the methods to be used in each learning activity

3. Free choice of the procedures and the models of evaluat‘énﬁ

LE ‘a Consequently, the institution and 1its _ teachers should assume res-

‘.

i . ponsibility for facilitating and supporting students in thef{r difficult qfforﬁs.

5 ~ . 6
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The institution should, furthermore, have the responsibility to conceive, orga-
nize and implant this open system before the arrival of the students and then
to constantly evaluate and correct it. Learning, therefore, should be A LA CARTE,

to satisfy the needs of each individual student.

PART TWO: Theoretic bases

>

To ¢onfirm the above hypothesis, it is hecessary to define the theoretic

. -

bases of ’

a) the active-autonomous personality

and b) the open systems

A- Theory of active-autonomous personality

The theory of the activeiautonomaus personality is rather recent. Riglt -

after WorldWarIl,science focused its attention once more on the individual,

. Psfcho-sociology rediscovered and redefined it, within the small group. The

individual regained importance. ’

The parallel and prodigious progress of modern technology (especially =~ =»

.

that of electronics) influenced and oriented the definition of the individual.

For fheir algorithmic machines, their robots, their cybernetics scientists
faced the necessity of putting on paper ‘a model of the individual. This model,
representing the average individual, was divided by statistics, and if/introduced

in science the concept of 'robot-man'. 1In education various new teaching methods

appeared:. programmed instruction, micro-teaching, P.E.R.T. flow chart, the

-

systematic approach, etc., their designs arose entirely from the model of the

-

design robot-student.

oo fb .
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Contrary, to that approach, which leads us ta a dead end, science is
AY H

beginning to offer a new image of man: ‘the model of the active personality

*

of the autonomous individual. Developmental psychology, neo-freudian psychology,

psychology of the self and theories of personalit& and learning,all tend to corfirm

that human behaviour is not dependent upon external stimuli, nor on internal

-
-

instinctive impulses. The intrapsychic structures, such as cognitive structures,
| ! )

value systems, ideological systems, identity, éonscfence of the self, etc., resul-

! -

ting from the personal history of each individual, make a person autonomous, actjive,

Al
A

master of his destiny and creator of his environmens.

pa

Following the statements of contemporary psychology, therefore, it is

impossible to foresee and destxibe, scientifically the specific behaviour of

R
each student during his process ofi. learning. Consequently, a closed educational

system, one that bases its design on the concept of .the robot-student, cannot satis

s
fy the individual's needs. It cannot, therefore, fulfill his objectives. .

B -~ General theory of open systems

What, then, is the alternative? Thé progress of science has allowed us

.

to detect and study a series of different systems of organization existing in

nature. Specialists have classifiéd these systems according to their degree of
complexity and according to the rate of the traffic of information, namely:

1. Static systems (e.g., crystals)

2. . Systems with a clock mechanism (e.g., machines)

3. .Systems ;ith autoregulated mecanis ﬂ ‘means of feed-back (e.g. ther-
) ‘ ? 1y g

mostat) P
; 4, Open live systems (e.g. ceils) '
5. Organic low-level systems (plants) !
.. : R
. . | | f |
' ' . ' . 8 . ced/5 |
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. of an open system, as follows :

/5

0o 6. Animals
7. Man &
1
8. Socio-cultural systems - ' ' "

9. Symbolic systems {e.g. fing arts-language?

-

. A ol
‘The open sysStem organiZation, or, to put it another way, the dynamic or-

ganization, first appears at the level of the cell, i.e. at the fevel of the living
. ¥ \ !
organism. To define this type of organization and evaluate or measure its dyna- g

I3

mics, we need a concept of the theory of information: the concepts of the rate

of the traffic of information (any type of energy)among the élements or com-

ponents of the system. Static systems have no traffic of information j".closed

systems have a simple, one-way, linear traffic : rectilinear or circular if

feed>back is introduced. .
AA .-

Open syspems;gresentién intense circulation of information £flowing in all

directfg;s. This is the basic characteristic of the open organization, from

-~

which all other characteristics derive.

‘@

~ . i
The general theory of open systems based on research in biology human sciences,

social sciences and mathematics formulates tﬁh genetic process and the properties
» ] ¢

.
% / .

bd v

— 4

When the characteristics of independent eltments offer poséibilities of exchan-
ge, those elements can be related to each other. Their relations, in the form
of interaction, can be realized only, if in the elements ¢re present, common

stationngry values, that cause their grouping. .Thiq is how the life of the
\

systems begins. Those interactions that are simple and linear at the start,

t N N 7
when nécessary, they can multiply and develop in chain. If this evolutiop con-

tinues, the system creatfes parts organiéed in sub-systems, that acquire specia-
| N

lized furnctions, The more the system grows, the more the division of labour

>

-1

9
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becomes concrete. . . ; 2

. I " 1

. - — . , |
:

When the parts are multiplied, the system needs to create a dominant part,

.
-

an internal centralization and hierarchy, The concept of the dominant part,

of hierarchy, and of the div;sioﬂ of labour, has nothing in common with the

mind, that temporarily, organizes a specific objectiye, based on the needs

. I

manifested by the parts, and by the system as a whole.

by 4ny exterior force (vis a fronte),

In conclusion, it appears, that a model of organization exists, which can

3
/

allow to its components, to be free } it respects their needs and is ca- '

“ <+

- * pable of reorganizing the whole system, in order to keep it alive. Science

is actually, studyingthis model. I Ahink that in education we should use this
model, since it renders, planﬂéication and organization, compatible with
freedom, hence capable of respecting the active autonomous personality.

‘ ‘ Conscquenfly, facilitation should be the fundamental function of an open

-

’

school, It should be emphasized that this function precisely is the link .

between the open schodl and the open system theory , for facilitation is

the intrument, that determines, the rate of trafic of information in the school.

PART THREE : The open school - Static analysis of the system.
. A . \ a

Static Analysis : The parts of the system.
- »
A model of an open system organization, and planification in education,

- ~

has been experimentallj devised, and is being trsted since 1969_in our c Iass
of cinema and television at the University of Montréal. It is neither final
nor perfect. It is one of a number of possible models. Still, its results, are

satisfactory and appear to prove the validity of my hypothesis, I shall,

\ ,‘ | 10 '.../7




?
therefore present this model, and I shall begin with a static analysis of

i
its parts } a dynamic analysis of the system's network, will complete this ) 1 i
[ ¢ | .

. a . \ a |
description, That will be followed by an evaluation of the results of the ]
g |

experimental application of the model. »

The "Self-Education" of the learner constitutes the open school's stationar
/ p .—__z

values, the organizational axis, around” which the components are grouped;

at the same time self-education is the school's objective, the system's °

<

congstant that defines the system!s parts and their communication.

- -

The system's parts can be distinguished on the basis of their functions, in

4 .

N

'

two groups :

A - The nuclear of the system, whichconsists of the dgminant, co-ordi-
- ' .

nating elements ; and .

L] -

B - The environment, which constists of all the specialized parts

¥

of the system.

.

A - More specifically, the nuclens consists of students and facilitators.

1 - The dominant part of the system is the student population. The

- ~

co-ordination of the system (by means of all the mechanisms it HiSposes

distribution - compensation - hierarchy - finality, etc.) is the responsibili-

ty of the learners. As this dominant part of theﬁE;;‘schoollacks experience

experience ia co-ordinating the system, facilitating becomes a necessary

-

.

v
component of the nuclens.

2 - The facilitator's part ?onsists of experiencéd .specialists :

Professors, assistants, administrators, spécialists in the field, technicians.
They belong to the dominant part and, with their experience, they facilitate

P

the co-ordination of the system b; the learners.

B - The environment of the systems, consists, of all the remaining specialized

pérts to which the learner will relate in the process of his self-education.
- o~
’/11 .. /8 -

N -
' -
N .
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Those parts f§11 into two sub-groups. ' ' '

- \

’ 1 - The elements of composition contaiﬂ the m{nimal units of raw

.

Q L4

material for the composftion of individual programs,

*

2 - The methods of construction include models of actionwénd techniques

' 5
.
. ..

of composition for the individual's program. AU
Each sub-group contains several specialized paf?Et The specihlizétion of . =
, . . ‘. .

parts is dgé to the number and variety of needs, indiépting that princ?ple

of the division of labor. . A oy ’

\ . : . - &
1 - The parts of the environment that pfﬁer the elements of composition may be

.

' bl
delineated as follows} ] ‘ . -

-
-

"a - The subject-matter j A paradigmatic matrix classifies and presents

the information to be learned in the cougfe. It seryes only as a_shiggestion, ~

| . :

an indication, It is understood that the matrix classifies the information . .

' a )
ayatlable to date 3 therefore it should be constanbly changed, either by ! .
. ~ ) ﬂ ; .
introducing new items of information or by,eliminating items’ that ary no /45}' -

longer valid or functional. This classificption is simply a method of preseﬂ:.

2

tation;it does not constitute any evaluatfion. . - ',

» b - Objectives of learniqgmstrategﬁ A paradigmatic matrix classifies

the objectives to be realized by the study of the information. The objecﬁive

<
of the learner is to develop a number of cognitive, psychomotor and affective

behaviours. Each element of the matriﬁj;f the subject matter serves the develop.-

nent of some behaviour. The matrix of the objectives also susceptible to

-

. change serves mainly as a suggestion.,

¢ - Equipment and furniture . This part clasgsifies in a.seﬁhr&te paradig-
\

matrice matrix all the types of techonological elements necessary in learﬁing . ..

- " '
the information as well as the quantity, types and moddls of equipment available.
) l

It also inéludes checklists and directioné for use.

’ 1 .

O | .12 : .

. g
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- . -

. . -

1
1
|
i
) .
d - Documentary resources. A matrix classifies and presents all kinds i
‘ of ressources available for the information ofethe learnetr. It includes cards 1

with information, articles, dictionaries, books, audio-visual and, graphic

documents, educational objects,and simulated games. Each element of the sub-

ject-matter matrix corresponds to a group of documentary resources.

e - Allocated space. The space available (classrooms, seminar-rooms,

work;hopﬁ,'laboratories,‘individual cubicles) and the fixed equipment in each
as well as the conditigps for their use, are listed .separately.

.

f - Administration %nd budgets. A separate list presents the administra-

. .

tive and other services (copying machines, secretaries, etc.), available to e,

, . AN
iIEarner, gs well as the budgets allocated for the:provision of furniture, the

-

invitation of specialists, etc }*the learners are responsible for their use.
The above ﬁarts of the system represent the elements of composition of the
environment in which self-education can be realized. They are constantly veri-

fied and readapted to be as functional as possible. A long term experimentation

; could prove or disprove their validity.

| . .

2 The enyironment further contains the methods of construction that will help

learner compose their individual prbgramSJ using the elements mentioned earlier.

.

wa

¢ a) Moégas of student government organization. Since the course functions .

- 7

as a self-governed community, this part of the system pre;EEEB the models, proce-

. ) .

dures and techniques of the known types of Commurrity organization, such as Sum-
. ¢ . Lo

merhill,ylnformal Education, Ecole Populaire, Open air School, gelf-government,

etc. This presentation gerves to help learners organize themselves into com-

&

munity, form éommittes, workshops, work tearms, etc: The basic principles of -

such organizations are autonomy and reciprocity.
i

- g ..l/io .
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b) Models of teaching strategy. As we behevzin the active strategy,

whereby self-educators learn through their own actions and thci. reflection:on
them, this part classifies and presents the models, procedures and techniques of

the great schools of active education, such as concentration on interests,

concentration on project, spontaneous action, analyticél or global processes,
individual learning, small groups, seminars conferences, audio-visual expe- -

~.

riences etc. The principle governing this part is that educational strategy is based

’ 0
on the personality of the learner. Once more, the above classification serves

\

as a suggestiorny learners can combine different elements, creating nev formulae.

“

c¢) Models of organization of production are classified. Here are presented
the different methods of audio-vfdeography production (cinema and televigion

models, procedures, techniques and désign of production--direct, newsreel,

+

feature, documentaries, underground educational etc..)

d) Models of organization of rgsearch. The models, procedures and tech-

niques of researth in audiowideography are classified here according to type

.

of research: observation, experiment,'case study, theoretic research, etc.

e) Models of evaluation and measure. As we expect the learner to eva-.

-

luate his learning process and his performance, this part p}esents matricds,

methods of analysis and evaluation, instruments of control, procedures and tech-

-

niques: diaries, cheéklists, questionaires, etc;.'The‘process of control and

auto-evaluation develops the critical thinking of the learner.
o .

Dynamic analysis: The system!s network.

[}

»

Having defined the components of the open school in a static analysis, we

‘Eﬂll now define relations among those elements, in order to reveal the system's

-

network. In order to present fully such & composition,‘$e would need the logic
‘ €

L]

.‘ . 14 . .../11‘

i‘
;
%
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and language of mathematics. As we are limited to verbalistic ldgic we ‘shall

confine ourselves to the presentation of simple relations.

~ M ’
. :

'é%erational field.

’ As this part of the system can express itself only'in a dynamic way, it

has not been discussed, earlier. It 1is, actually, the system’s motive power.

" The operational basis from whichthe set cfoperations stems is the set of direct,

meaningful experiences of the self-educator. Direct experience means an action

and reflection that takes place in a real situation. Meaningful means that the

experience i8 an answer to a personal need..

’ The experiences in a cinema course appear in the shape of an operational

process composed of three phases: the mini-film, critical viewing. and mini-research.,
- IS . N -

v
’ '

The mini-film is a,very short production.}lli'minutes) that motivates the

learner and causes his learning needs tb appear spontaneously. The critital
v

viewing that takes place in a general assembly makes the learner conscious of his
‘5

needs by helping him to verbalize them, and leads him to formulate hypotheses for

theiE satisfaction. The mini-research is a short :esearch (a moqograph or another

1 . - . . .
film) that serves to verify the hypotheses and apply the discovered solution).

1 N . -
- - L3
o \ [

' THis grocess of three phases is used time -after tige by the learner, in the

course of his self-education. The operational field of the systert’ envelops the ) 4
v . ' ‘ Y

set of the parts; it constitutes the global fie}d'of the educational processes.
‘ N )

Some models of typical ihtefactions between learners may help:ﬁs desgcribe

the function of the system. They may algo demonstrate the relations between the

parts which constitute the system's network. . -, .
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General model.

The following may exemplify a complete cycle of the interactions realized

by the average learner.

]

| For example, 'éishing.to produce a mini-film, the student collects infor-

mation on methods of production from part models of production. He learns to
4‘ :

manipulate the equipment and necessary materials because of his part work

LA

with equipment and furniture. He seeks the advice of specialists from the part

facilitators and produces his mini-film in the space and time allocated. During .

the following general assembly he presents his film and tries to identify his

Lo

\\;\\\mistakes, using matrices from the part models of evaluation. He identifies

. " the item of subject-matter that corresponds to any mistake (from the psrt subject-

EEVEIN

matter), identifies the behavioral objectives from the part ohjectives and at

. t

- s

this point is aware of the problem.
. S - S

) . . !

.+ _With the help of specialistsj(pggt facilitators,once more) he tries to

- formuiate hypotheses; he collects documentary material on the .problem (fréom the

-

part documentary resources), finds information on the method of researcht(from

’

*  the part models of research) and fiﬁally proceéds to verify the hypothesis. He

-

" then presents his mini- research in the general assemblya evaluates the resu1ts

(using matrices from the part models of evaluation) an% finally, is evaluated by the

assembly of his co-learners gnd facftfgators. : ' N

N .
. 3 o v . |
P .o A A

The cycle of interaqtions just described is too gimple and linear. In f

‘ practice,.each critical point of the cycle ¢an lead‘to secondary relations (chain

ramifications) that lead to the following cripical point in a numher of ways. Ihis'j

simplified approach has been used for reasons oﬁ commodity. - P

.
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i
Specific models. g ’ o

Learners with different profiles show marked éifferences in theif mbdel o d %

4

interactions. .For instance: ' . 5

/-
a) A learner who has acquired some theoretic knowledge before the course wi%}

. »

need more frequent contacts with the parts (models of production, equiﬁméh;

and furniture, models of evaluationm, etc.). He will seek mostly techné}o-
: /

gical information, as where a learner who already has some technoloéicai

knowledge will present the oppogsite model of interactions.
, ¢

b) A learner whose previous education was traditional will trace a more 1inear
. ’ 1.

model of self-education. On the‘other hand, a learner with previous expérience
. < ; G
in informal education will trace a cohplex model of relations with all the past

' c) A problem learner unable to relate to other people -- ‘tHe solita type r-
) . t ry ;

- will work alone. He will frequently relate to the facilitators, for psyéholo-

gical reasons. A learner with the opposite life-style will work in groups and
) , ’ will need more counsellprs. . ) . - ~, ‘

The models of imteractipn presented above and there are as many modéls as ‘there

. Y %
are groups of learners -- form complete sub-systems, &njéiifff/gifféfént networks ofy
o : ' . . %
interactions between the parts. They co-exist synchroni€ally and diaeh}oniCalfy in
2 . " ) . .

complementary relations and form,a general very comp}ex system. This general system °

[ Y

represents in a dynamic way the organization of thelépﬁn school. A number of 3Super-
imposed systemograms (grephic representations of the sgP-systems of each group) could
give us an idea or the general system's complexity. How can we study, improve, and

. »~ N . T [ . . +

help the evolution of the open school? How can we evaluate it? The answers can be

’

.'provided partly by operational regearch.

[}
- .
¢ .

PART FOUR: General evaluation of the experience: - .
. - - v

To evaluate the validity of thig open school Bystem is to challenge experi

} ~

% ' mental research. Results .are not qugnfifiable but rather qualitative. Despite
| ' b3 .
l
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| % _ - eeo /14




“

, t b 714 \
s ,
. . ' z. . - N

. »\ - \

the fgct that action research has not yet reached high esteem, we beljeve that Y
field studies and case histories are at this time the best approach to _\
evaluating the progress and satisfaction sf cinema students in their efforts to
achieve autonomy. o ! ¥
Evaluation must be descriptive épd ngsgfsarily incomplete, because , \
\

long-term effects can be felt only by theé persoﬁ\himself.
. \

A3 AN

\
For the time being, we shall enumerate themost frequent reactions of the

-

learners (cognitive, emotional and psychomotor)during a typicaljcourse in cinema.
) i
These data emerge from the late phase of our research 1972-1974) at the University

of Montreal, where the course was given witH the open sdhool system, even thOUgh

some parts of the system were not-and are not to this da§wcomp1ete1y ready. As

the preceding phase of the research (1970-197%) covered ea;kxpart of the systen
‘,’ 1

separately, we have been able to reach some céhclusions as to the valigity of tlre

° “f

whole system., , - .oy

- 1

- -

_The course of cinema mentioned above‘ﬁs a three-credit course (sixty actual |
4 t [ 4

. hoprs): It is given in the third years of the B.A. in education, Wiéh a major
. P Ca . . - . o
in audio-visual. In two years, the .qourse was given fiive times to five different

*

groups (of twenty to fifty petrsons) by the sameifaciiitato;s and research team.

N .
. AR A

Most full-time learners were young, . completing their studies for :
' L]
.their f£irst university éeg:égl The majority of part-time learners, on the other
. T e o . \
N - L. ,
hand, were teachers or scientists who wisheé%ﬁo speciglize in audio-visual; Eighty-
!

- . \ - )

five percent of all learners had no previous experiénce in cinema. Twelve percent

-

were amateurs and five peycent had worked on 16 mm erﬁuetions two learners were
already professionals. - .o ' v
% el . ’ L ' "

N , . o'ov/ 15
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' We noted these general results as well as student reactions during a typicd

. course:

1. First meeting of the group. nginning'of Work: Reactions are elicited.

The great majority of learners do not bel ieve in freedom in education} hence, they
{ : A
do not trust the open school system. They fgel insecure and uneasy. A minority
\ .

number é§k'for a directed course. Isolated cases of hostility against the facili-

’

tators occur. Another small minority, due to previous éxperience of informal edu-

catioﬂ, show confidence. At the final vete, the majority vote for the temporary
. ’ B -

application of the open school 3ysteﬁ, but reserve the right to reconsider the

matter at a later date. The organizatjon of the¥self-government of the community

.

. Eegins with some difficulty. ] . .

: {
2. F}istgperiod of work, first Week' a cycle of one mini-film, one critical

rS 1

i

i © o .
viewing, and orne mini-research. The period is characterized by éﬁsecurity and

- b“_
anoordinated efforts in all directioné The learners embark on productian
spurred by curfbsity and need for gecurity. They wish to produce perfect work.

; 5
‘They resent their mistakes, and any faiture discourages them. The majority discuss

.

& technical problems with the facilﬁtators and begin the production'without preparation.

Each groqp works alone.' Difficulties also appgar at the organiZational level of
T,

the teams. Most learners use a yery small part of the material facilities available *

"
.

“

to them. At the general assembly, the critical viewing of the mini- film intimidates

most of the learners. They also prove unable to locate the reasgns for the mistakes

14

> of the work they have viewed. i

- -

.

- 3. Second petiod of work (second week): a cycle of one mini-f£ilm, one viewing

and one mini-research. Thelagjojiﬁy demonstrate a changed attitude towards the open

school §ybtem. The cases of persistent insecurity are fewj apprehension has almost .
' J

disappearpd. Communication is gstaBiigPed among the small groups} for the most

QO  pags, it concerns their work, The lggpﬁérs begin to relax. They feel the need to

¥
}
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plan their production. They begin to understand the problems of eﬁpressfng the
(4

composition of an audio-visual message, in addition to technical pJoblems. Contacts

with facilitators multiply. The learners feel the need to develop different methods

.

of work. The cases of students who work alone, are very rare. The organization of
the use of the material improves. The[majority admit that the open school makes

them think and make their owﬁ decisions.

4, Third period of work (third andfourth‘weeks); two cycles of mini-films,

critical viewing, mini-research: The group is very relaxed; hostility following
t

dissapears completely. A few still have reservations about the open school system.

The general assemblies, where communication flows uninhibited, the group has no

)

oharacteristics of a traditiqnal class: learners and facilitators are friends.

The majority of learners present their faitures and mfstakes with humour, consi-

)
dering them as problem that can be golved. They are exclusively concerned with dif-

ficulties of lahg%age, expression and composition. Technology is considered as an

instrument thét serves the purpose of expression. The formulation of hypotheses becomes
eg&ier. There are still difficulties of methodology in mini-research. The learners

feel the need to discusk the great school and theories of cinema. The_mini-films,

spontaneously acquire ehements of different styles., The learners develop peréonal

relations with the faciLitators, and show interest in their privdte lives.

1

At the end of this period, the majority of learners feel that they have not

covered sufficient items of the subject matter. They think that they 'can work

faster? They give to their work twice the time that forseen by the program.

o

5. Last period of work (fifth week): cycle of one mini-film, critical viewing,
i

mini-research. The end of the course, generates some uneasiness. The majority of

learners think they did not manage to satisfy all the needs that the open school

system made them feel. They wish to discuss and evaluate the system. Some express

the opinion that 'they have been cleverly manfpul&ted, and make jokes about it:

' 20
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The learnets demand and organize a@ditional-uﬂforseen- general assemblies, in order
to discuss different theories of education and schools of cinema. They feel the

need to view again and re-evaluate their mini-films. They think that facilitators'

evaluation was not sufficiently strict. Most of them believe they have developed
T ‘

a methodology based on their personality. During this last period of wofk, the

mini-film is considered mostly as research and experiment. The rignt attitude

toward research 1s apparent,

.

6. Last beeting - Round table ~ Conclusions. Complete relaxation® exists in

harmony with a constructive attitude of criticism and evaluation of the course.

.. . L
According to the majority of the learners, the freedom afforded by the process, was

ot ’

complete, but'at the first period, at least, most learners did not use it constructively,

Their acquisition of learning, they realize is substantial, and its retention

considerable, it is more than could be expected of an introductory course in cinema;

nevertheless, they want to learn more. They manifest the desire to continue to
«

N L .
|
I

- ;

work on this subject.

+

‘ k“
In‘general, in one three cqspit course,‘each{eam chmpletes three to five

sets oflgini -film, critical.viewing and mini-researchi The whoFe class produces

l » ,‘
| 3\‘

twenty-eignt to thirty-two mini- films, :epresent gseven to eleven different style

v .

N

(documentary, direct, news reel, publicity, neo-realism, undergfound, neo-
? - +

expressionism, gag-comedy, educasgonal films, etc...] At the end of the course, many
Xy ‘ :
|

learners feel the need to producé longer.films.

-

. ‘ -
.
. {

Finally, the learpers express the desire to celebrate together and the

party ends late in the evening in an atmosphere of warmth and affection. After the

' course, during visits or in their letters and postcards, the learners repeatedly
7/ . -
. |

gay that: "the courge was more than a course in cinema, It was a sort of a way
n * . - 3 . v L

of living". -

. by
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