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SN Chapter 1

INTRODUCTION
Each year many changes are taking place in libra=

_ries, and meny new problems arise: atuomation is becoming

blems are ever presentj unions aﬁp piéying grefater roles.

©

in the decisions madé in libraries; and the.1li rary's

With .

4

place in the commﬁnity is sti11 being defined.

changes and problemﬁ affecting libraries the prpfession

,needs librarians who are trained to meet such chiallenges.

Yet many people would say we are not éducatiné
}

librarians to adequately meet the chailengg; of hé*fuﬁure;

a8 Allen Hershfield points out, "Wigﬁ the exception of a

. ! j
few new courses in information science and non~print media,

s

most library schools! curricula have remainéd~nnghanged
’ b

&since thé 1920'3."1 Neal Harlow adds, ". . . Basic edu~
, ) ¥ -

4

cation for librarianship today can}ﬁe seen mbre\aé an

intellfgent report upon society at the turn of thé cenw

tﬁry.phan as a progfam for the 1970'3."2

The queé%ion
f S 4
then/%ecomesvhow well is our l;brary education sys?em

3

doiﬁg in its attempts to preﬁare 1librarians to meet the

",

ne¢ds of libraries of the present and future.
/ : &




Statement of the .Problem

Judging from the litera e on library education

there has be?n little research done on the adequacy of . '

library\educatidn for heﬁpiné brarians to meet the

i

. 'needs of today's libraries. Harold Borko conducted a

v

- study to determine what were the most impor%ant areas of

'reséarch_needed in library education. Tbe area named
" named numﬁer one wés "To investigate current library :
séhool education and its relatibnahip to the knawledge -
s - -and skills required by librarians;durihg their ﬁ;;;%wamgw
five years on the,job."3 This study hopes to take a
first step in that direction. |
The purpose of this stu&y is to find out from
practicing professional librarians how well they wefe

prepared.to do the jobs they hold in libraries, and to
ask them to evaluate the advantages of field work, the

length of the 1ib£ary school programx gnq the need}for

required courses. Last, they wifl'bé askéd for any rec=~

ommendations or'qommenﬁs they may have .on improviﬁé

library eduéat#on. flencé, the hypothesis for this gtﬁdy: fi
! ' PRACTICING LIBRARIANS CAN PROVIDE‘\ THE AINFOR-: )

MATION NEEDED TO ENABLE LIBRARY EDUCATORS TO i
CHANGE AND IMPROVE LIBRARY SCHOOL CURRICULA. . L

Review of the Literature

Two studies were found which paralleled the pre-

sent one; one was conducted in thd<dorﬂéit”vhiVeréit§
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Library and published in the Cornell University Library
e : 1 ‘

B'ulletin)4 and the other was done by the Graduate School
5 |

of Library Science at Drexel University. .
The purpose of the Cornell study was to evaluate <f ;
Lo )

library schdol curricula and solicit suggestions for its

improvementL A total of -eighty~seven of the 135 libra-

PRSI

rians responded- to the questionnaire; whigg/nepreseﬁﬁéa"

- !

thir%y-fdﬁr‘differenb iibfary’ééﬁasis. The number of
years they Jere employed as professionals ranged from
under one year to over fwéhty-one years. Wheh aske& the
mast intereétiné'course'tgﬁen in 14brary school the two
top courses mentioned were reference (eighteen people)

and history of the book (sixteen people). This was fol-‘
lowed by a question on why tpey thought the course was '
interesting with forty~two 1listing subject matter, nine~
teen 1isting the insffuctor, and twenty-ghree listiné both.
They were then asked how useful the course (most iptgf-
esting course) was in their present job on a scale of one
to seven with one signifying useless -and. seven most;u e=

6

ful. The results were:

USEFULNESS‘>-5\ NUMBER OF RESPONDENTS

10 E —
12

: 7
12
1 !
11 - -
i

~ v\ F’\»'N -




which used both the mail questionnaire and interview tech-

. _ u
When they‘were asked to rate, on the same scale, the use- Do

fulness bfxtheir_overall curriculum in library school .the

results were as follows:'
| : . C . :
o o . . i
USEFULNESS! ) NUMBER OF RESPONDENTS . !
' ‘ : 5« /
I v 9 ./'.'“
h_ »
?‘ .
16
16 - .
7 .
4 R M )
One final interesting aspect of this study was the last i
- : . . ~:
question, asking for changes that should be made to im:“
- N
prove library education. A high percqntage of the respon-
dents mentioned the need to teach.manégement in library - )
schools. '
The Drexel study was limited tb graduates of their
library .school who were emplS}ed in urban public libra- '
ries and had graduated in the years 1966, 1967, and 1968.
Therz were a total of forty-seven respondents to the study :
: *

niqués. The respondents represented twenty-four libra-

ries in ten different states and the District 6f Columbia

i
They were asked to comment on five areas: preparation
]

for their job, usefulness of required éoursea; most use-

ful elective courses, the value of field work, and eval-
-

uation of library school faculty.

| 10




T 5
The primary concern about iibrary scboolﬁprepar-
ation for the job,was’the\need to khow how to serve the f
‘Commiini ty mokre effectively. Other areas mentioned that
were: 1acking in their preaparation were "awareness of

existing community‘services, activities,; and politics;

ways to- supply 1nformation services to community agencies,

organizations, and firms, familiarity with non-book multi-

media.approaches to .communication; social responsibilities
of libranies, service to the disadvantaged, and reading

guidance to individual patrons.” n8

-

The reference courses were listed as the most .

~

useful of the required éourses. These included basic
reference and advarced reference courses in social sci-
ences, humanities, and science and technology.’ The ahta~
loging and book selecticn courses were thought to be the
least nseful.' The Library kdministration course was crit-
icized for being irrelevant and :impractical. and should

contain more practical aspects of library work such-as

supervision, personnel handling, budgeting, and library . .
) : >° . - -

management. ” .

- A . -

The electiveﬁcourses thought to be of most use
to the urban public librarian included, "Introdut¢tion to
Information Science, Public Relations workshop, Audio-
Visual Services, Adult Eduoation and the Library, Popu-

. lar Literature, Public Library Service, und’ Selection of

Materials for Children and Young,Beople.”9 :

.
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Eighty-one percent of the respondents felt that

‘,

supervised fleld work was valuable for those- who have
not had previous experience.in libraries. The benefits !
mentioned centered arguhd the expbsure tq‘ﬁetrepol;taﬁ' o
flibfary eituatfoné au& learning how to deal with them. ‘ ' :
. Some of the respondents criticized the faculty »

for "ivory-tower" attitudes and felt that some of the

i faculty had lost .touch with thé day to,day problems and

~

decisions in«uhieh‘the’libnarian is involved. Innovative
teaching'metﬁods such as rol; ﬁlayi;g and use of video ‘
taped‘%imulatlon exercises.wege praised. ‘o

Other than these two studies, ndne could te found
that resembled-the present undertaking.- It has been said-
that other library schools have conducted sbudzes similar
to that of Drexel University's Graduate School of Libra- “
«ry Science but the results of those studies have not been ) \

published. ‘ ‘
Two other studies that relate to this study were .
:équ. The ggrst was Londucted by James Kortendick and
Elizabeth Stone and focused on the continuing education -
needs of federal librarians.1ok Although thiz study dealt
only with continuing educat;op, the results that pertain
to eeuﬁee work needed by those librariaﬁs are lnteresting.
The librarians were asked to choose from a 1ist of ninety-
‘five courses the ones\they thought thb& needed.-:Theimost
prevalently mentioned areas of epurse work were in auto=-
mation and management. ?his ceptiinly has bearfnghppqn'« .

E .
L] /" M 4

712

e Y

\

| Lo
R

}
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the preésent study. It will be interesting to compare

“”thiskresponse to the responses of the subjects of this

study on areas that were not -covered in library school.

The second study was a Ph D, thesis done by~Anna o
C. Hall at the University of Pittsburgh Graduate School
of Library &nd Information Sciences.1f The purpose of
her study was to determine'the skills and knowledge needed
by professional librarians in the public service area’of '
a public library, and to ascertain if the skills and know=
ledge could be obtained through course work at selected

library schools. Her conclusions prove very interesting;

CONCLUSION I .
A number of important subJect knowledges mhich 1i-

brarians identified. as of particualr importance were
not, for the most nart, béing taught in 1library
schools. Even thongh these knowledges -draw heavily
~ from the disciplines of 3001ology, psychology and
human-relations; communication, managemént; and -edu-
cation, they are of such iniport to professional 1i=
brarians in providing service to modern-day urban
‘areas that assurance of their acquisition should be
considered by library education. .

CONCLUSION. II, ,
Library sehools were»covering ‘the subject knowledges

traditionally considered .unique to the profession
of librarianship -‘and so defined in this study,,such
as cstaloging, classification, ete.

©

CONCLUSION III~ . - - 5, )

Even ‘whers recognition was being given to the impor-
tance of* knowledges in related areas mentioned. in
4Conclusion I, the: instruction was generally not be=~
"~ yond the awareness Jevels: Neither . the: principlss {
of the disciplines themselves nor thé techniques of

»utilization of these principles was being taught.

'concnusxon W . ’ ' CR
T number .of".the, courses developing higher skills
ware’ electives, such as. gsonie of those in research

methodology, autoemation~Aand administration“ Thus,




- 8

many students may have missed the availeble opportu=-
. nities to develop these higher: skills which did ex~
ist in curricula of 1library schools.

GONCLUSION V } ..
Although objectives ) N
and as defined by instructors, indicated an "inten- e
tion. to deve10p the more complex intellectual skills,

the emphasis An actual teaching (with the exception

of*h ﬂew.apecialized nreas, such as courseés in . o
research methodology, automation, selection and e
1ibrary materisls)-was_Targely upon factusl infor- ’

~~~~~~

mation to.- the*reletive12931ect“ofwdther deSirnBle

levels of achievemen% : ,;~r;?rl

o n " SR
r‘. N ‘“ e

"The implication here is. this. librarians need skills

Tx

. Y ,! o=
¢ and knowledge which ,are: not covered -~ at 1east not ade-

e < -

cquateiy covered o= in, library schools._ V ' :.f T ¢
) The results and nethodologies from these studies o o 'H‘?g
have influenced the design of this current study a8 will ig

be seen in the next chapter. ” oo )

r -
i . ? 4

| . .. "
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Chapter 2

3

METHODOLO GY

The interview technique was chosen as the most

]

compatible to the purposes and constraints of this study.
It was felt that the interview had sdvantages over the
questionnaire»inwthatlthe'interviewer would be present

te clurify any misunderstandings .of the questions and tol

N .
more effsctively: probe into the _reasons for the answers.

Financial and time limitations also necessitated the use

of the interview. .

-

. The interview schedule was constructed~with . four -
basic sections. The first was to’ identify the individual
being interviewed and his background. The questions .

included'

:: What type of library are you now working in?

-What postifn do you hold in that 1ibrary°
‘How 1ong\have you been in that position?

How many years have you been a professional 1ibra- -

rian? .
} } : : {

KWhat 11brary school did you attend°

—

What year did you graduate from 1ibrary school?

\

What was your area of concentration in 1ibrary school?

14

l -~

1o' e

16

¥
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. No identification of any person was asked for on the inter-

.view schedule and each pérson was told that no names were

3 to be used in the study.. . ~
Ti-¥w»\hmf*uf“ﬂw The second section of the interview schédule dgzlt
with the intervigﬁées'“opinionsdon the usefulness of th

courses he took in library school and on areas tnat shou§@-fm\\*;;i

: have been covered in }inrary schnﬂl\but were not. The, \\
- : : - \
SR actual questions asked were these g

~

~- <. ___ What courses, that you took in library échool were ‘ ‘\
“the most-helpful to you in your first years of N
s librarianship? Why°‘” CT— *
8 - } ° e e N
e Which courses did you find to be of least use to 4 o g
¥ youq Why') . «
, What areas of your work do you feel shoﬂlduhave been
i . covered by course work in library school but were , :
‘ not° ' . . f o
e The purposes of these questions were to gain some idea , ‘
of the courses that” aided~the practicing librarian the
8 most in his job and those that did not aid hin:‘and to ”“*““~MWw*;;:
f ot
e find out what areas of his job were not supportved by .
formal course work., ., ; ;
s : : . b
T The third section contained questions dealing
o with topics thaf are currantly being debated wfthin the .
Lo ) ' 1ibrary education field. These:areas included fiold work,
_the 1engthxof the masﬁers degree program,~and required
§ %; - wqourses. The queations were ntabed thus: - ’ .
'Did you participate. ih field Work? e
Qﬂjfi ' Do you think ﬂipld work would be uaeful for any = - {:ff

1ﬂmu75hﬂuw?la;u“ .. T . ; f i,
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In your opinion is the present calendar year program
used by most library schools a sufficiently long . aaralt 2
enough program to train-a beginning librarian? . %@i

Would you favor a four semester/six quarter program? QFE
<

Which courses should be required to be taken by all
library students? Why? . -t

The last section contained questions on the over-
all quality of the person's library education, and another
asked for any other comments on library education in gene o R

eral, . Tﬁe questions réad* o -
Overall how would you rate your library school edu-
cation as it related to preparing you for your first
years in librarianship? ) :

Do you have any other comments about library educa-
X tion‘? :’ ~-—..,____~_ . ’

- .- - ¢

©

S —

— N
e

The interview schedule was tested ‘before-the— .

T e .

actual study began to determine if the quest’ons could be

understood and if the answers to the quesfions were com-
patible with the purposee of the study. Preliminary inter-

views were conducted with two librarians and queetions were,

ad justed to ‘more- closely meet the needs of the study.

The final interview schedule appears in AppendiXTk~ -

3 ’
¥

The Shmgle g .

Limitations were put on the ggmble to make the

" study more manageable. Geographically the librarians ' \

%

interviewedswere restricted to- the;southern Saanrancisco -

Bay Area, The sample included librarians from academic,

".special, .and public libpartes. It was’ deéided 4186 to

L




\ ‘ . 13
1imit the sample to those who had graduated from library

school in the last ten years, because anyone out of librsa- )

ry school’loﬁger than that would have trouble remembering
the specific courses taken in library Qchool; also the
courses would have changed over the years. There was no
limitation as to the area of the library that a person

ould y?rk in,'so technical services and public servfces ' ‘ .f

were both represented. In edch library permisiion was f

4

obtained from either the head librarian or the personnel

librarian to speak to the people in the library.

I .




Chapter 3

RESULTS AND' ANALYSIS

¢ -

The Respondents

) The interviews took three-WeekS'té complete, the
totallnumbEr of librarians interviewed was forty. The
breakdown by type of library is as follows: %wenty-seven
from academic libraries, eight from public libraries, -and
five from ﬂpecjal libraries, The lqrger numbqr of libra-
rians from the academic field stem;’from the’facﬁ that
each academic library contained many more\librariﬂhg'to
interview than most public or special libraries; conse-
quently visting gﬂiy a few acadeﬁic libraries gonerated
quite Q few interviews. Some bias may be realized from

ths‘dispropontionate number of academic librarians, yet

el
—————

there are enough public and ‘special iIBF;F}ana §o~balancemmwww;;‘

~

the, study. L et e ’ '
e SG ay . - ﬁ:g
' Teble 1
Respondents by Type of Library - s
:ﬁf : b - ) . N - '» !.v s K [
Type waiiﬁréfy Numbor of Respoﬁdents =?er¢gptage
':Acadomic S -y
Public. S 8 .
‘Spacial 5 . :

. .
oo T £
T

e,
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i
t
\

\
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The distribution ol years of professionsl exper-
ience‘(Teble 2) that each librarian had, ranged from less

"than one year to ten years with the average falling at

.6 yeaps.'

}.’l
5

)‘}r Table 2

7)Professional Experience of Respondents (Ns‘ho)
o1
A
§ehrs of Experience Number of Respondents Percentage

\ L ) . |

A

2 5.0%

2 5.0
6 15.0
5 12.5

7 17.5

3 7.5 -
5 i
2

2

3

3

o T

.\\
Less,fhan 1 year

1]

12.5
5.0
5.0
v 1.5

{
745..7
R

2
3
i
5
6
7
8
9
0

a8t

The positions held: (Table :3) cover all library

T4

. departments. The distrdbution includes a range from

the beginning position up to the department head, .
The library schools attended by the forty numbered




Table 3

Number of Respondents by . v ;
Positions Held (Nx ho) . <

AT A

- Position Held Nﬁmﬁeftof.ResponQents'

—_—

Perdentage oL

Reference’ , o - ‘}}i?TZQ‘ " 50.0% - ”K .?$
Cataloging 9 : 22.5 . :\;i
Acquisitions’ T 7 , 2 . 5.0 ,.\2 ff
Serials ' : ‘ N ‘:é . %.0. “iiz
Filelnanager ' AN 1'1 R 2.5 ' ':?.15

Government Documents - 1 2.5 -\

‘Head Circulation . 1 C 2.5 ;

Head Technical Services 1 S i2.,5', %

- Head‘Engineefing Branch. 1 . . 2.5 ﬁf

. ‘\;/ . ~ .- . . ‘ | R

Head Gift ard Exchange ' ,‘2?5 1 L

32, Media Supervisor' .1 . - £2.5 i L '}%

ba " - o C N ! - :

. . 1One position one~half time reference, one~half RO

+ " time acquisitions. o TR

e

- )
B

/
. oL ;'I ’ T el ‘ !
twenty~three., (Table L) Three of the‘achQOIQ,wéﬁe attendeq \\
by 1ibrariens in the beginning of their couree work only, '
and all three of the librarians finished’their work at ) )
Sen Jose State. The two largest groupinge ere quite ' . ‘,~L..'k
/naturally from San Jose state and the Uniweraity”of Cali- ‘

fornia, Benkeley, since the interviewe took place in the

San'ngpciecQ Bay Area. Geographicnlly, each part of ‘the:

22




Table |

Libf&fy Schools Attended
by Respondents (N= }0)

Library School . Number of Respondents fg;bqntage

T ©

San Jose State 16. ) - ho.o%
Berkeley ” 10 25.0 ~

Defiver | L 2 A . 5.0

|
!

Syracusge 2 - 5.0

_USC : 2. 5.0 '
Washington B 2 ' 5.0 )
vAgaantg . o ,h s 2.5

Case Western ‘ 1

. 2.5
Kent State | . ' 2.5 R

Oreéon 1 ’ Z.E—

% Rosary + 1 L 2.5 S
‘Rutgers ] 1 2.5
Arizona' - - 1 E .

" Drexell - ‘ w T .
. / . . v . , it
- North Texas State' N : .

. -

- | Nty ——

oL . 1Throo reapondonts startod thelr course work at. -~ — ce

these three schools and completed it at San Jose State.

\ SR :
QA S country is»represented by -at 1east one 11brary school. o ‘{
S Areas‘of concentrationx(by type of librarignship) . .
: ‘ranged over al%‘four areas. equlal, academic, .8school, .- 1»',’
2, ! ‘]ig“g“f \ . ¢ N : . - }352

23
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" and public. (Table 5) Although twenty-seven interviewees
were working in an academic library, only twenty of them

specialised in the academic library fiela in library

; school.
Table 5 ‘ ‘ .
L Areas of Concentration
in Library 8Schodl b
. Respondents (N= hog _

. ! ' ~ . N ’ i t - 7 . e
\j - ‘Area dr::- T Nuﬁber-oftRerondents Percentage _

- Concentration

5 .
v g
I -
-

D . : .
4 N, i

Academic 20 50,0%
) fSpecial 9 22.5
Public e 1.0 .
Schiol | L 10.0
Medical x 2.5 ‘

None
i

s 1205 = ’_

\n

N ~
. . . i . ~

Last of &ll is the degrees held _by the forty,
Other research has:shown that most librarians hold de-~

grees in either the humanities or the social sciences;

this study does not dispute the fact, having only six

degrees in the sciences or applied sciences.

LY

" Although biased ‘toward the scadeimic field, the I
- forty 1ibrarians interviewed for the study still \repre- ) f
. ﬁsgpt a fairly good. cross section of librarians’because.. ’ f .

~ -




Table 6

Degrees Held by Respondents

/ ) A
hY 1_'
hd -

N g

a Degree Held N Number .of ﬁ%Spondents —

Bachelor's Degrées:

. A.B. Linguistics L 9

o ‘B.A. Anthropology ‘ ’ 1

*

, ' . B.A. Art and Art History . .2 N . A
| [ . . [ L ) ‘/:\ -
N 7 B.A. Classjes d . 1L 1 ' :
B.A. English . /\\ g _ ' 12 - " . ";
B.A. French . j . ) 1 ; . .
) T B.A. German - o T 7

LA « i “.BOAO Geogré.phy e * 1 r

B.A. History . . 5 .

’ B.A., Humanities . -1

B.A. PoliticaI{Science F -2

B.A. Slavic Langusges and
Literature

. ‘ B.A. Social Science 2

. r ' —-{ . ;-':‘
B.S. Biology — T3 . 5
B.S. Chemistry : I ;

- B.S. Education . . 3.

.~ B.S. Home Economics . Vo4

N /

A Master's Degrees: A N | .

M.A. Education . . [

AN M.A. English - -
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Table 6 (continued)

Number of Resporidents

-9

i,
% M.A.

M.A,

Mo S [ '

M.s.

French Philology

Geography
History

Political Science

Psychology '

ﬁiology

Food‘Technology
i

t

of the postions they hold, the library schools they

attended, their areas offconcentration, and the degrees

. they hold.

The 'sample was: broad: enough to get a variety .

Y .

of attitudesrtoward 1ibrary education. ] /‘

L)
> . H

Qhe“ReSEOneesf

" What . couﬂse that

# N
g //eeful in xour firetAyeare

.

of 1ibrarianehip? whx? This

was the first, question_having to do with &V 1uating‘courees
taken during library school.

twenty-six different courees (Teble 7) in anewer to the

“%rq%getionb

Simila~ courses have been groupedxtogetherrfor

enaiysie (Teble 8).~ The course. signified by the moet

reepondents as most ueeful was cataloging, with twenty~

v

v

4

j

o

_The" interview o8 1ieted >’1

PR
PN
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six librariane designating it thus. The reasons given

( for naming this course fell into two distinct categories’

1) the person's first job was*as a cataloger, therefore,

he found it—very practical 2) many people foupd it use~

- ful *for the: knowledge it gave them of classification
jechemes, organization of materials, eubject heading
‘assignments, and how a book is descriptively cataloged

'This latter comment came mostly from those working in the

e

reference area. , _
Another area that was regarded as highly useful

was reference, with fifteen people listing basic reference

and twenty-four people listing AQvanced~reference courses

~= adult reference mstenials, chiidren's 1iteratuge, lit-

e

- erature of a subject area, government documents, advanced

reference, and descriptive bibliographya Librarians re-

sponding in this area saw as important a good bacﬁground

"in the types of materials available and in-depth knowledge

in arcertain subject area or area-of litergture. Alsc

mentioned were -the practice in searching techniques car-

ried out by reference librariang and instruction:in~cona

1 kd

fdueting a reference interview. As with cataloging, many

librariens thought these courses most useful because their

firet Job out of library school wae in reference.

The third largest area of response was in auto-

:Emation which included courees in cybernetics (1), intro~"

duction to information science (3), FORTRAN programming (1),

¥ ‘ . \

R
. e ‘ [ ’




Table 7 . : o —f

4 ‘Courses Named Most Usetul-bz Respondents (N= L40)

.
s

> -4 .. "

+

Course '~ Number of Respondents " Pergehtdge S

Cataloging | 86 - (65.0%

et 3

8 B(giewﬁeference 1,15 h - 375 . - i

"LiteFature of" Courses 11 : 30.0 By

¢ i i ) .

.Automation ‘ L, . 6 - ng:éQ,: 5 ‘“?4i9;£
Administration (Type of- o , .- 12.8 oo ;
¢ Library) o . 2 ;

¢

5
Government Documents ] 5 ) 412.5
‘Research Methcds . N ©10.0 Yy

Childrenis Literature f‘; oy B
Foundationslof Librarianship 3 ‘ 7.5 . N ?3

History of ‘Books and = - - 3 7.5 e
Libraries S S le - ;

Introduction ‘to Inﬁormation 3 ' = . :" 7.5 .
Sciencs - , \ 2. e e

- . i - N C -
o~ Pl . . . 0y P -

Ve

'SeIection—qf Materisls . ;v:}3_ ) 7.5

-~
<

T s { ' - o e ' , ' :‘
-Advanced Reference o2 = 5.0 ‘ C 7
‘ " ‘2 . B0, T

Acquisitions - ol L e

“Adult*Rereronce Materials 1 - 2 5 PR

Library Managémert

- T

‘American Magazines . ‘ A , 248 % \?‘QQJ,

-

'Currentﬁlslues in 1 ;' JH'.~/;f_ g ".. ~2 s"A - .
Librarianigip 5 R T . 2.

'f Cyberndtics "f“" 1 P . 2.5 ‘

Dencriptive Bibliography 2(5




Table 7° (continued)

o

Number of Respondente

g Legialation Dealing(
with Libraries '

, Librariea s
‘ Seminar in\Library
Adminiatration

Resourcés in American

\4 ’ 1

.
2.8

2.5

Course -, Percentage
Fieid erk 1 ' - 2.5 L
"' FORTRAN Programmiﬁg 1 o 2.5 |

A11 Courses " 1 2.5 i | };é
“None . : ly 10.0 K '

@

g T T
& R e W7 :
* - A - A \‘

. .

and automation (6). (The number in parentheses indicate

the number of 1ibrarians naming that course) Theab coursas
were considered most useful because libraries are becoming
mmore involveo with computers and most of the iibrnrigns

- who named these courses were éirectlw inrolged with com~

puters. The parts of the coursesrcongideredft0bb9~of im-

. oortance were: the introduction to tho computer (descri- B _f¢;?

bing dits parts and functions), becoming familiar with .

A

~  computer terminology, 1earning programming ianguagee,and Lo
¢ how they are used and -~ the one most froquehtly cited --
‘how computers can be used in 1ibraries and how they are

N ’ - 7,

.being used now, "Hands-on" practice with computer ter- ) o




- > /
“minals was also listed as a useful experience.

Another grouping. of cohrsee comes under the head~

‘, ing of fihrary administration, with eight librarians citing

courses‘in_this group. ‘The courses inciﬁde adeinistra-

.tion, seminar in administration,\and 1ibrar§-management.
Respondents felt these courses were useful becausefthey

_ presented principles of administration and manageuent as

they applied to libraries. One 1ibrarian mentﬁoned the

‘work with problems. in administration as being most use-

ful, while two others mentioned budgeting and planning as C:7L\
thp most useful aspecte—of their courses., ' -

.3

&

All other areas received four responses or less:
fieid‘work and ohtreach experience (2),~research methods
) (h), currenteiseuesiandhfoundations of‘librarianshipt(u),
history of books and libraries and American magazines (L), °
selection of materials (3), acquisitions (1), legislation
dealing with 1ibraries (1), and resources in American

libraries {(1). The fourﬂlibrarians who thought research

PO .
3- ”u’g~

.methods was one of their mott useful coursges attributed

¥
its utility to th knowledge gained in the construction

Vand use of research studies. Selection of materials,

R L

acquisftions, and’ resourceﬁ inxAmerican librariee “Were

£ et 1

»

thought to be,useful for.t?eir practical applicatiohs to
P the Job of the librarran. One person listed a11 courses’;

Y “

’,as béing userul and four people listed no courses, or no

7one course; as being most usefur




' Table 8
Courses Respondents Named Most Useful
(Greuped by Similarities)(N~*k0)

iaa we - R .

Number of -Percentage
Respondents

Cataloging .

‘Adult Reféerence Haterials
-‘Advancéd Reference = .
-Children's Literature .
Descriptive Bibkfography
Governmen& Documents.
"Literature of Courses

b

Basic Reference
Automation -
Cybernetics, R
FORTRAN: Progranming
Introduction Information
Science :
Administration (Type of Library)
Library Management
Seminar on Library Administration 8

Research Methods

Current Issues in Librarianship
Toundations of Librarianship

American Magazines
History of Books and Libraries

Selection of Materials

e

2
Field Work: K
Outreacb Project

Acquisitions

Legislation Dealing Wiﬁh
Libraries ‘

(’ -

.ﬁesonrcés‘in Amerioan'Lgoraries




The responses to this question seem to center
;around the practicai applioations of the‘courees as being
the most useful,'although thére are a few ‘courses .that were
listed because of their theoretical background. For the

" most part librarians tended to stress practical aspects.

>

¢ 7

What courses did you find to'be of least use to you? ~{ -

’Whi? ‘When this question was asked, it was explained to

'all interviewees that a course could be of least use not

only becauae it did not provide information needed in -

s their Jobs, but also because the professor did not pre-~

sent the material well, or was poorly.orgqnized,‘or the

content of the -course did not seem worthwhile'at\tne time,
i —

The area of course work receiving the most men-

3
vio

tion was administration, management, and systems angiysis.
Most of the reasons given for administrative and manage~
ment courses being least useffil dealt with poor present=- -
ation and lack of orgenization on the'EErt of’the'profes~
sor.ﬁ The professors were severely criticized for not
covering the subject adequately and tending to  wander off

the subject. The single psrson who listed the systems
analysis course as 1eh5t deeful eaid that she just could

i .« - . ’ ; .

not use it in her present job.

“ 5

.,.

l rianship was the next moet mentioned area. In thia aree

g - fd

' librariahs’ again were disenchanted with .the handling of .

the,coursee by‘the profggsgrs, a8 well as the*mgterial '

.t
T R

’ )
-t . ¥




BRI ~ Tsble 9 y

ﬁ‘ ‘ * Gourses ﬁamed Least Useful by Besponden{s (N=,Lo)

N ’ gourse : . . Number of :fprcéntage C ﬂ@
: , - Respondents ' g

wa Administration (Type of Library) 1
L Foundation of Librarianship

R

A

AR AR

History of Books and Libraries

Research Methods

EaS 4 ""vsﬂ”i‘ o ’ "
v - Government Documonts - v

- - - Cataloging S
‘ i * ¥y L. \ ":
f' Selection of Materials \

1 Basic Reference

i American Magazines.. .

[V

History of Libraridnship

\

0

6

6

6
-
o,
3

2

2

2

2

Management of Libreriehj--

L ¥

Advanced Automation
Bibliography : | | 1
Children's Book Selection s”: 1
i@fz' o ‘ 'Childrenhs Literature ' 14
~Collection Development )A?1
S v Computers and Librarianship 1
. ' . FieldWork = ° . 1
, ;z’x,_qeiing S _— SRR ¥
i lf‘ Introducticn to/&ibrary Science : T}“

"f,iterature of" Couraes IR 4

25.08 - i
. 45,0 '
1540 |
1500 o

' 50 O' ‘ " J;

235

205

3 IETI

10.0 -

5.0
5.0
5.0 -

N

2.5 ;e
2.5
2,5 Y

Vst 2000

. 9 -
AT
ot d pen o nin b e a0 S
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instead of at the beginning.

ouestions. “A ﬁarticular cniticfém voicedJabout the govern-

28

Table @ (continued)

Course ‘ ~ Number of Percentage

. Respondents; : ¢
Media Course . 1 2.5
: A
Systems Analysis 1 2.5
None .‘ o © 5 ‘ 12.5 o ”"S%

K
3

covered. Most mentioned the teaching techniques,es being e >
poor wifh much too much emphaeis on the lecture method. o
Some’ 1ibrarians mentioned that a course with this con-
tent should be given at the end of the degree‘prognam
’ N é
The advanced reference course (bibliography,
"literature of".‘courses, government documents, and chilw

dren's literature) were named by a total of eight libra~

rians. As in the-previous two area, librarians'seemed
to be concerned about the approach taken by the professore.
Most felt there was too much of the "ghow and': tell" ap-
prdach in these courses and not enough individual prac=- . :Q

tice,using the reference materials to enswer'reference ,.ﬁ

ment documents courses was that they were. not specific

enough. The 1ibrarians said they ‘would like to see more

[N

time spent using the indexes to these publiations and AR

more work using the publications themsélved to enawer

6




Table 10

Courses Respondents Named Least Useful
(Grouped by Similaritzes)(N* o)

e

Courses ~ Number of
- sRespondents

—

Percentage

Adninistration (Type of Library)
Hnnngement of Librarios
Systems Analysis

Bibliography

Children's Literature
Goverrment Documents '’
"Literature of” Courses
Foundations of Librarianship
History of Librarianship

American Maga21nes
History of Books and Libraries

<:N\“ Research Methods* :

: Children's Book Selection
Collection Development
Selection of Materials

R

&

Advanced Autdmation

Computers and Librarianship
Indexing i

Introduction to-Inforpation Science
. ™
Cataloging : .

Basic Reference

]

° Field Work

Media

None
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tnese governnent documents, The librarians—felt that
”more work using these documents would give them a bettbr
idea of the types of . questions that could be answered
using particular categories of documents, e.g. Census
publications, Bureeu of Labor Statrstics publications,, ‘",7‘;;
Public Health Statistics, ot ¢etera., - =~ . IR
American magazines and history of books and Jibra- '
(ries were also cited by eight 1ibrariane. Here alisst all R
t librarians referred to. the lack of application of the N

S !
t course to the job.

Research methods received six votes for the.least* s g

useful., The consensus here was thgt"research\methods and

. . : B )
a research project could not be used in the particular--

job and was, consequently, not a worthwhile aréa of course 3

%ork. . ' < o f
| _ Other areas mentioned were book seiectionfand

collection development (4), basic reference (2), automa- - ;;é
tion courses (L), .cataloging (L), media (1), ané field | ’;'fé
work (1). In all of these areas the most prevalent com- ,(;z;;
ment was the poor quality of ‘the cOurseqee;eitner:the : I iy
professor!s presentation wids poor or‘tne materiai in:the

course was not worthwhile., Two librarians who' men;ioned‘

cataloging as'a least useful course difrered from,the
above opinions saying ‘that their cataloging courees were E uﬂi‘ﬁ
not specific epough aoout practical catiloging'progedures. ~ 1°Q' >v§

In a majoritj ef easges criticrimsgoﬁgggursgsg

36 .
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. fell on the professor. Teaching methods and choices of

~of up<to~date material in the coirses which paralieled

L . B\

course content were severely eriticized. The librarians

thought that too much emphasis was placed upon the lecture .

3

method and other methods such as the use of video tapes, e

o

role playing, and case study should be lsed more often.,

The_criticismc of course content centered upon the\lack

. - 3 ., t .. ’-f‘;
anotheér commeént that professors in library school: were .

not aware.of was going on in today's 1ibr3ries. In the . B
. i - - . -. . g ‘
rest of the ¢ases librarians listed‘a coursevthey'could .-

& |

not apply to*their jobs. There were five 1ibrarians who

+

listed none of their courses as least useful.

What aﬁeas‘of'iognﬁkorkﬁdo“you?fegilshould have been

‘covered by course work in libraAI,school but .Were otz

With this questionxit was explained to respondents that . ‘5
the areas they 1listed .did not have to be large areas that .
would naturally constitute-entire courses, but»could be —
anythtng which they felt should have been covered. |
The number one area listed in response to this

ouestion wastwhat shall be referred to-here‘as‘special . L»’;w;
subjects or tobics. Forlthe most part they ane_ topics ‘
that -are. couered superficially (sometimes not. at all) in
courses. The areas included rare books, serials, verti~ ' ‘ ‘_,J,
cal file, msintaining & technical reports collection, )

acquisitions/ordering, care of” materials, 1aw bibliogra~

phy, business reference,:branch work (public), nonnprint

. . ~ . L ‘\» - . PRI
wi ks
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e T Table’ 11 _
Areas‘Named‘by Réspondents as Not Covered ‘_i;,.~q~::;
* e in Library School (Nk o) ' 9 :

Areas . ey
N N /X

Respondents

Percentage

. t

oy

ey N 5
B o

bl »

- 1

icume {

e}

Mgngéemént/Superviéion N
Automation R

Interparsonal Relations

~chuisitibha and ‘Ordering

Proféééionhii&m
‘éatvarl-qgi’ng‘ ) it
Accounting/Budgeting
Field Work .

Reference Interview

Selection of Materials .
: | . A

Sefials

:Busiﬁeas Reference

Current Problems and Trends
in Libraries

Luijiinogruphy

Qi@% Communication

Public rélations/publicity
A?chitgébure nnd‘ﬁibofigiaﬁning

queésiﬁé.quﬁungtyZNeedﬁ»

PR

. Bibliography

Br.nch work (3 Public Libr.ry)

N
- : ’ .

F W vl 0

N-w W w W w

N

" 30.0%
22 [ 5 _ -

1"2.5 ) - ' —
- 1‘0 ) 0 - , . ’

¢

15:0 R

7:5 SR
7.5,  _-

7.5 o
735 A
| 5.0
‘5€Q : —sﬁ‘;

509, - »." }-l‘f-

FO

.~_,

&

B
- cy
Y MR
e , ety

B

..s_., |
‘»255 -
2,5 . —

TN Yoo, i

R
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Table 11~(continued)

1 v
Areas ‘ o -Numﬁer of “° TPercentage
' L Respondents
Care of Materials o - tva.s
(]
Catalog Structure 1 ‘ 2.5
) . . ) p)
Censorship 1 2.5
Child Psychology B 2.5
'Eillugtfon'and‘ConStruction ' . v,'. 2.8

of Forms
How te:Gat a Job hi

Maintaining a Technical ‘ 7 .
Reports Collection .

Non-print Media hd N

Other Agenc;ae available for 1
Information/Networks .

‘Reare Books . 1"
Systmes Analysis - 1

Teaching People How to Use 1
the’ Library \\@\ .

Types of Programs. Offered ° 1
. by Libraries = =,

Vertical File C 4

Noria | - . - . : .3

2.5

2.5
2.5
’2’05‘

2.5

2.5
2.5

2.5

2.5
7.5

i B a e > ~

o

‘ media, and.- agencies where other information can be pba

tained. The comments about. these areas~concerned ﬁhe

need on the job Llor knowledge in theae sub e st end

4
b3
»

:
-
-




t‘iﬁeﬁility to getisuch courses in library. school.: Serials .

* i

[

}\and acquieitions/ordering were the two biggest single
if arees mentioned (totel of eight), the librarians were

. )moet vehement - about the lack of adequate training to per-

» ! ' : s f
form these jobs in a library situation. RS \
-

ext most cited ared was management/epperéia

- o

sion. "As a 8 ngle topic it received more | mentxon then

any other singls couree on the 1listy coupled with releted

areas,. it was a very heavily giecuesed topic. . ‘The 1ibre3- B

rians who named this. area 'were concerned about~the lack \

of training received in management fundamentals and “,i i C
voiced opinione about the need for coufse work in menage- '
ment theory. Plenning and evaluating were also referred

to as areas within management that needed to be empha-

7

sized e especially accounting/budgeting and planning of . }.;

work 4 ork space.

i

Working with people was another erea thet received
qui'e a bit of comment Interpersonel reletions\(being
able to work well with othere ‘on the.. eteff) ‘Was ment oned5
most in this group. One person recommended e coureo in

: treneactional enalyeis 80 people couldlgetter understepd
each other. A1so cited in thie group wae the need forﬂ

¢ more training in the rererence interview. Three libre-&
riens felt thet the topic wes not covered aufficiently
in their course work and eHUnfd be etreesed uore. :Aopeyr“,“'

chology couree was named~by onejpereon as e~poeeibility 2. -4;}'

. ¢ .
R W
N : . |‘

| - 4 PR
s

‘ : e ‘z'




nable 12 - S

LT o © Apeas ‘Named by Respondente as - T
’ _Not Covered in Library. Schoo’ .- AT

| o - ° - (Grouped by Similarities) : Ll
P g S . (N= ho) e ! e A

s kreas L | ¢ Numberof. _ -Percentage.
T T o n;Reepondents : LT

RN - B 3 T

. Acquisitione/Ordering ! K

"~ . . ‘Branch-Work (Public. Library) b
Bueinees ‘Referenceé: ' -
Care -of ‘Materials. -
S Law Bibliography B
Maintuing & Technical Reprote L
.. -ColTection T 19"
Non-print ‘Media- :
‘Other Agéncies Available for R

\ -Information/Networks

i Rare Books \
Serials - . ‘
Vertical File '

'

Accounting/Budgeting e

.+ .Architecture and Floor Planning
7 “Evaluation and Construction Y.
Y . .. of Forms L. g
; Management/Supervision .
. . Systeme Analmaie '

E Child: Psychology T _

e - Intenperaonalfﬂelatione ‘ ey
e ‘Oral uommunication N a4

t Reference Interview v 3

SRR Teaching ‘People How to Use

the L brery y

. * r . L
! - o R
eJ;Ni. Auumaﬁomﬁ‘ N 9.
B B .. z N ~ ‘.l*~
s c;telog Structur&g% e
. » M : N

Ceteloging f ;3;?{g§',j:::"» .J.“’E -




[EERIN - P o~ B . oA CEEPE T PR - I—

‘ n ‘ =
‘w;; «../”?:,.“, A - S .,""A ?, “_ ‘ T
;“"Areas S R ewlhmber of Percentage

e e . - Respondents: ‘- . =

. A 5 . A . 2 e . -
R . ‘, (-‘ ~ eama g Sge Y o Er TR Prey 3
. : ?s T e o .
. c. el e - f*‘ & Lp L
R Cenlorahip ) R

AR currenthroblema ands Trends T
BT /T in Libraries -

. : Types of Programs -Offered
7o .‘g inwLibrarieswé~ - .

tfb:' e Fiele wogk ;»;km ‘ S

- B .

o ‘ Selection of Materiale

SO Bibliogr.phy SN R |
. ,/ How t6 Get a Job "f;“;*f .

tf‘ _— ' Nonnprint'ﬁedfa i IR RO "_
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‘e

'*T',> , As would be expected in these dayl when nutohi-

tion ie starting to~m§ke un ‘mpnct on libruries, ‘some

o' theﬁlibrarians intervieweduwere concerned about their

. dack or knowledge in. this. nreawand folt, that. it should i

ey

,.~ - ‘e -

include an,introducgioh'to~qdmpu

"qome fundamentala of progremmi’

to 1iérariee, and howatheyﬂer«
‘;ghraries at preaent. Anothe?’ﬁgpect-&hggﬂwas

v

O

2.

‘to get g better idea,ot yhe
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encounters when using computer terminals,

After automation, cataloging was the next most
mentioned area which is somewhat snrprising-singe twenty-
six librarians cited it as_their most useful counse. The
librarians who did list this area thought that more depth
was needed in the "courses, ésgeciglli in the more special-
ized areas such as non~print materials and maps. One li=
brarian 1listed the area of files and file management, here,
saying that librarians should have a better idea of the
way files are set up and how one file relatés to another.

An interesting area that librarians felt waé*noé
covered in library snhool was professionalism. Many re-.
spondenté were concerned about these questions: What is
a professional librarian?, What kinds of dufies does he
perform or not perform?, What is expecned of a profes-
Bional?, What are his relationships with non¥5roféssional

~a

and clerical workers? Most librarians said that the

word "professional" was often referred to bnt'rarely dis~
cussed or defined, and that this omission<1e§t the 1ibra- .
rian wondering just where he stood as a prbfeésiona}.

' An area that senmed to be of concern to. the public

1

librarians was problems and trends in pubiic libraries.

'The four librarians who cited this area said that "pro=

blem patrons" are encountered by the beginning 1ibra-

rian, and he is not very well prepared to deal with such

people. Ohne 1ibrar1an specifically named censorshipras

L)
. .an ‘area that should be covered, -




“Also of concern to the public librarians was

working with the community. The topics=referr9d to hers

‘were public relations/publicity endegseessing,conmunity , | if;

' - . ! f = <y
. . - . : . R
needss: = -~ ) , ; R : L

i

- , ;. 23]

‘Threewother topics received mention- field work o

o .k

(3), selection of mcterials (1).§und how ‘to: get a job (1). e

- LT W .o lv'

'The librarians who cited field work xhought thnt thia wcs. E

T an importqnt pnrtaof library education. More w*ll be iz;* ‘ ~;n§
LR _1’ \‘,,.""é

said about this area -in the" next section. '_.‘5> S

- ,.;' , In summary, nany aress were entioned by the

respondents as not’being covered in 1ibrary course work

A

but four -séen. most prominent-‘ specia1ized coursee dealing

- L

) with special topics were»of most. concern, with acguisi-

tione/ordering and serials work being specifically referred - i"ﬂg

tolmoet often, Hanngement/supervision wae also frequently

lisyed.. How to deal with people was the'third most Eome .

mon area and automation was fourth.

< .
4 i -

M, 4 < . 4

Did you participate.in field work? Do you. tnink el
school etudent?,

work would be. useful for‘nn librar?

._'

/These two questions on figld work produced eome interest-

ing reeponses. The first question's purpOse»ﬁan to find _‘1”.5

out how many peopleehcd participnted in field work in‘ii-, . ;‘“’

fbrary achool., Elevon Iibrtriene (27. S%) particfpatgd in y .u;;x
field work in ‘ibrary school, while twenty-nine (72 5%)

" did not.. In unewer to the second queetion thirty-nine

_"\'. . , ’ ' -




Tab;e 13
‘pia Rosggndent Participate

-s - in Field Work (X=-40).

N
3\:

Y;QJWK;, — » ‘
] umber<d£/Begpondgﬁts

<

~ Answer

1%
29

(97.5%) ;';i'i‘!efs'poﬁd'ed positively with one 1’1brar1ain~i‘m€1ng '

no opinfon; The answers to this question wero uost em-,
pputi%; Many librarians expresaed the opinion that this

was the one place where the 1ibrqry sch091~student could

see exactly what a librarian does. Th;feiberiencqvgained‘

in field work was also stre;aed by*manﬁ of"the‘librarianﬁ.

’

Table 1l

Would Field Work Be Useful
for Any Library Student
(N= 40)

~

- of Resporidents

39 =~

\

No ‘
No ‘opinion




Some: librarians did oualify their positive responses hy

saying that it would be useful only to those that had
v Tan - ‘
not-previously worked in a library. One person expressed

'the opinion that field work ehould be: done eerly during ,.‘

"*librery school so the person: could evaluate whether he

really'wented to be a librerian. "~ Another said that the -
field work etperience~ehouldainolude\eiperienoe'in aif-
_ferent types of librariee so that the student could make
- a more intelligent choice on which ares of librarienship
- he . wanted to pureue.‘ The most important aspect Qf the
enswers to these questionafwee the overwhelming maJority

’ of 1ibrariene who thought field wotk is ‘important %o.a

-
% .

library‘school etudent.

In’ xour opinion is the greeent calendargyeer program used

pj most librarx schools a sufficiently long enoughgpro-

gram to train.e beginnigg librlg;an? ould iou favor a
four semester/six-. guarter _program _Mhese two questions

were aimed at ascertaining opinions on ‘the desired‘length

of :the librery sthool curriculum.' Thirty-one {77.5%)
thought the present length was long enough, with eight
(20.5%) dieagreeing. of those who disagreed, one thought

- it too short. The prevailing comment on: thie question was

"lfthnt the program was definitely long enough, eepecielly

" Af the. time ‘were put to better use.- The comnent peralleled
those. from ‘the leeet useful. couraee queetion in that the

‘ reepondente felt that the proreeeors eould orgenize coursee

Q.
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much better, present more meaningful material, and
I N : !

maﬁggé*éﬁéif time better.

' 'ri"b'le 15

- Isw Calendar Year Long Enough
For Library School? (N= L4O)

»

— _ % S
Responses Number of Respondents
Yes ) I |

o T ‘ ', 8 ST,
Too. Long ¢ 1

The.aﬁhﬁers to the second question were guite

inter;sting with nineteen (lj7.5%) Tavdring\iﬁ,'eighteqn

(45.0%) against, and three (7.5%) having no opinion.

The 1librarians who favored such a program felt that a
pfogram of this length could be used for more specializa-
tion within a specific srea of librafianship or an in-

créaée'in the amount of field work experience. lihgse

lagainst the proposition stated that, for ‘the ﬁoatapart,
it would waste. time that might better be used for getting

a job and starting to work. One 1ibrarian made a commant
g /

~ that was most interesting. He felt that & two yoay pro-
;gfqm would be benefici;l fr‘gt 1nc1uded courae‘work

‘towards a second masters degrée. In fact, his proposal

"was. for a one. yoar B.A. in 11brarianship and.a one year

5
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Table 16

Would a Four Semester/Six Quarter Program’
Be Beneficial° (N= L40)

Al

Responses .. RNumber of Respondents
Yes S 197

Yo - 18

No opinion A - ‘ 3

2

M.A, in a subséct area, The most important result of
these gquestions was the {act that most Iibrarians thought
the present program was long’enough; a;though manx”(al-,
most 50%) also thought a tWwo-year program might be bene-

ficial,

Which courses, if any, should be reguired ef all iibrarx

students? Why?. In response to this question the iibra-

rians were unanimous agreement that at least one::course

should be required of 111 library students. There was no

1

sgch overwhelming sgreement on which ccurses they should
be:"respondeﬁts named twenty~four-d1f£erent egdnsee;
Two courses stood out as most nearly\unanimous choices:
cataloging (36) and basic references (33). It was felt
that both of thoseé courses cpntaineﬁ;materigl baeic to
librarianship -~ the reference course as an intoaﬁction

to the types of materials available for inbkering ques~

‘_", | 48




Table 17
Courses Respondents Thought
Should Be Required (N= };0)

. Course Number of Percentage

q:ﬁespondents

‘Cataloging 36 - 90.0%’

BasFC‘ReferenéE - 33 , 82.5
" Atuomation ' g 12 30.0
Intro&uction to. Librarianship \ ' 25.9
Management/Superv;;ion . ) ;7.5
Administration (Type of library) \ 15.0
Selection of Materials ) © 15,0
-History of-Libraries - ~ ) 15.0

"Literature of" Courses 10.0

Acquisitions . 7.5
" Audio~visual Equipment : 7.5
Field Wor# C - 5.0
Research Methodq,f S.O'
'Advanc;d Referencs o 2.5
Allh"Literéthe:qf* Courses ’ N
Care of Materials ‘ . | | ' 2.8
Children's. Literature e : . 245

at

GovernmentxDocuments B (2.5

E

History of Books _ 2 5
History of Communications ' 2 5.




}

Table 17 (éontinupd)

" Course Number of Percéntage
Respondents
Library Management and ’ 2.5¢
, Building Planning - ] . \ °~
Oral Communication o 2.5
Problems in Libraries . 1 7 2.5

tions, and as aAmeanszaf pointing out specific courses
that are weli known and widely used., Also this course
“should contain a thorough study of the use and applica~
tion‘bf the reference interview. Respondents said the
cataloging course should contiin theoretical background
on ﬁhe.organization and cldésificafion of knowledge, with
a superficial look at the structure of the most popular
classifiestion schemes ~~ especially Dewey Decimgi and
Library of Congress. Practical experience in the cata~

»lbging of all types of materials was also seen as a neces~

. Syry part of this course.

1

The third most popular course was automation -(12).
Respondents said they cited this course because libraries
of all types are h;;ding toward automation at a very rapid
pace. The c;asé was seen as an introduction&to the com=
puter and computer terminology, but more impértantly, as

a preseéntation of the applicability of computers to 1li~

.50
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- used today in libraries should be included.

'theoretical principles of management and supervision as

‘ management as it eppliedrt a‘éertgﬁn type of librery.

/librarians, but—ere distinctly different. - —

45

breries; In addition, material on how computers are being _

Introduction to librarianship was the fourth most
populer required course (9)~ This course wee:seenhas;an.
'overview of uhet~e librarian is and does. . Also included-
would be what different types of libraries do. Profes=
sionalism comes into play here too; those who expressed d‘
need for & discus ion of professionalﬁam wented it»inc1u~
ded'in’this~course. The history of 1ibrerianship wes .
mentioned'es a_possible sub je¢t for this course'aq was
essooietions in the proiession and what they do; |

N

A course in management/supervisibn wasg named by

-

seven librarians as one that :should be required of all
librery students. A distinction should«be made here
between &_course on administretion of Ly certafn type of

library and one on menagement/supervisionz Those talking

of m:nagement/supervision were most interested in the

they apply in general while those that talked of an ad=- .

ministration course were more interested in the,use of

These two oourses were nlmed by almost the same number of ;

— —

“A course bn the selection of mnteriels was listed

v *

by six librariene. This course uould include seIection - J(”J‘

tu.-'a

criteria -as they epply to all types of material both




print and non~print., Two librarians also mentioned inclu-

-ding ordering procedures in this ‘course.

Seven 1ibrarians thought an advanced reference

<z

" course ‘should be required. ‘One thought the course ‘should

" bé interdisciplinary in nature while enothep;thought all

of the "1iterature of" courses (science, social science, i

-and humanitiee) should be required. ‘The reet expreeaedﬂn___,wi.

~ the view that at leaet one of the subject literature
courses sould be reqqired to give a etudent more in-depth

a

knowledge of. the reference. tools in &b least one*subgect
“rielar . S T

History of libraries received five votee for a
required,course. .Those who/referred to this’ course
thought it would provide a baChground—in*the—development
of 11braries up to the modern day and give the student a
good idea of where 1ibrariee fiwd into eoc.ety..

Two courses were cited by - three 1ibrariane each'-

e

[

N

audio-visual equipment and acquisitionl. A course in’
._audio-Jizhal equipment was seer as including both‘hard-

ware and softwere, ‘and covering all nepecte of the area

-
L

~ evaluation~ selection, cataloging, and. use. Acquisi_.uﬂm
tions would include ordering, vendors, and approvel plans,

with soime work in eveluating and comparinq acquieition

R

methods and techniques. | Y

'Other coursee'which‘recéived @entioanrom one or

two librarians included oral communioationf problems in

A
P “
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iibfaried, history of communition, field work, research -
%ethods, goVerhméﬁt documents, library archifecture\ahd
bui&ding planning, care ofagateriélg, history of books,
and' children's literature. | ‘

The courseswrecaiving tho«nost mention»us requirad
courses werev*in many cases, the. sa?e ones mentioned as.
most‘ugeful, or as areas not qp;ered: basiC'rbferepce;
cataloging,, uutqﬁatién, introductior &4 libﬁirignsﬁip,
‘ndnianagemont/aupervision. The first two were: the only

ones close to being unanimous choices. 1, . .
; , o

QveraII how woﬁid xou rate xour 1ibrarx educution as it ,

relnted to. prepuriﬂg@you for your: first xears in libra-.

rianship? Twentyofour librarians (60%) ratedvtheir libra-  ° -

ry school, educution as geod or better, while sixteeen (4o%)

ratcd it as adequate or worsa., Reasons given by those

e

who rated their education good or below were much the'

+

sane as reascns given for courses not being useful. Many
thought the time was ‘poorly utilized in specific courses
and that the organization of courses in gensral needed ‘to
- be improved. Those who rated their education as very
good or betterq thoughx they:hnd received a good foundu-

vion with which to pursue their careers.,. e, .

- ¥
N . . ‘”

¢
&,

D you have any other commenta ubout 1ibrurz oducttion ‘

\,

o i ror the reader to get un idea of the comments, they ‘are

1isted in paraphrased form.' . e ;
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Table 18- )
.wa.Resﬁondonts«Rated Théir
"Library School Education ’ o : )
(N=.49) D -0 N
Rating . - Number of . Percentage
Respondents \
.
-Overqualified . \ 1 - o 2.5%
Excellent 3 795:) \
Very Good ) 7 17.5. .‘ﬁ
’ \‘ " RS - . ¢ . l- ,
Good . ) 13 2.8 -
Fair ’ . k_ 3 Y . 705 |
Adequate 5 i,lf2 5
' Mediocre 2. 5,0
Poor 5 " 12.5 -
Barely Adequate ( ,” 1 2.5 ‘

Instructors shouldgke P up wrth what is going
. on in the field by keeping:better- ‘contact with 1ie
braries. A few lntense courses and an. apprentiaab
ship ‘program would be more valuablz .than just fore

mal course work. Students are pot- taught to tHimk ‘ gl

- professionally. I would-like %o 3s¢’ a mock library
in which role playing could be conductad.

There is too much emphasis on writing &nd ,
bibliography, and not enough on .oral »omMunication.; :
I would favor a program of exerienco/field ‘work o
with a finnl gualifying exam instead of courge work.

" ,

There is too much busy work with no clear
purpose. Thers is not erough contact with:norking .
iibrarians. There is no need to. put 80 nuch empha- v
sis on research. '

s ey E NN
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The course work was not very practical buq"' o
'theory is. good for an overview of library work. S

e The quality of +eaching uethods .and content PRSI

" *ﬁ“‘of courses needs to be improved, Faculty should " : e
" have opportunitiss to-see. shat is going on in libra- . . 7.

‘ “rias through theuusenor aabbitictl:leaves. S e e ¥R

L o ' T Concéntration in a quci ic,qroa of libra-
A (riunship is better than a gpnarnr amattering in all
areas. _ o

Professora never bxpla;ned why librar nship
is professional and why 1t requires a master .
degree. More detailed training i8. needed in . uw
Ject area 1iterature. "Automation should’be 1ncluded
in the program with course work in daté bases,: o
autora,:and computer applications to libranie
e naed more practical work and 1038 theory. w

o Izwould ldke to aoewafbacholor’afdegree
offered in Iibrary science and’a M¢A. in s subjoct
ares or. special aspect of librnrianship. -More. des
tailed -course . workfahould beeavailable on ordering,
vondor:, acquisitions, nnd ‘sériadls.. Library ‘#chools
ahould ‘be more.asttuned with what™is- happening in 1i- .
braries; It would be useful for the student to get.
‘mors: information on*tho areds in v icholibrnries
operate, e. ‘e higher education, rbanwand éity Pro=
blems etc. , e

s

Library schools shougd require courses out-
side library school ~~:expeoia11y ‘business; The
quality of the faculty*is poor;:. theyewere .not - suc~
cessfiil libraripna so they became teachers and were
not well preparad to teaoh. There is too much emphl-

sis on easay exams. _ \ ,f

i 'Instrgctors need ﬁo be moro up-to-date on

what is going éon in libraries. Depar tments should

. require instructors to work in a library evory cou-
ple years. . oo . s m<uw

‘More interdisciplinaﬁy progrnms should be ,
“ offered so people: can go intO‘other professions if
they do ,not 1ike: 1ibrurinnship e @Ry buaineaa/
’fiibrnrtaqphip, publishing/librnrianahip. Library
achodls ‘should be open. toapeoplodvhoktre notwgoing
to- bo 11brtr1anl 80 thoy can‘beneﬁﬂt“frowﬂgm‘wg;;
tho apociilizedflibrary courses,’ B
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. ' . The foundation of librarianship course should
‘ start the student thinking about philosophies and

theories of librarianship to Petter define profes~
“-sionalism,, The course work should emphasize the
practical aspects of librarianship.

) . Libﬁafy~school‘shou1d teach people how to ’”
.think and-analyze., N B

Librarians need to change the image that the
public has of them and educate the public abgut‘what

librearians do. |

. v . Enrollment in library school should not be
- - eurtailed because of the_ job. -situation. . People who

. do not want to be librarians should be afforded the 2
gl ~ opportunity to take some library courses -just‘'to giain
knowledge of library materials, . Programs. should also
be open to library assistants .and technicians, even
though they are not going for the:degree, so they
could learn more about libraries. i

Schools should specialize: in areas of prew .
paration so a student would know that one school .
will preépare him for a particular kind of job in ' o
librarianship. There should be more discussion of
professional organizations and their roles in libra--
rianship. More information should be available on
biring requirements and how to advance in the field.

More time should be devoted to problems in
librarianship -~ e,g., centralization versus decen~ :
tralization of reference .areas, handling of media, i
and the question .of separating periodicals friom book - ‘
collections. Library school students shiould put 0
more thought into where they are going as librarians
and the options available to them if they do not
; . want to stay in librarianship. More discussion is . . L
AP T needed. about how people ars promoted and career pat~ oo
: : terns for librarians. There should be a close rela~ i
tionship between the library school and the univere.. . AU
sity library and betweén the library staff and 1i~ ’

‘ brary school professors.
B - , ) More ‘emphasis should-ﬁolplacgd on practical
) -aspects of librarianship, which can be best learned -
- . © - throughrwork expe:rience. An intern program would
L be a real advantr.ge. - An improvement is needed in
ST .. ‘the quality of both the professors and the courses.
| Library school cinnqt<pn§ﬁ§£§ aysﬁudéhtaté

step right into a.job. There reads to-be bettsr ’ R

. organization 'of course content, and -a variety of o
+n teaching methods, Professors are not familiar with BT
© '8 variety.of ‘teéaching, tecliniques. ' '




There should be a balance between the prac=
- tical and the theoretical. :

¥

Students should be encouraged to take courses !

outside ‘the 1ibrary school,

The practical and ‘theoretical should be bal=~
anced; with lectures presenting the theoretical and
‘discisston .emphasizing-the practical.. Bibrary )
sc¢hool is tbhe only place the 'sudent . wiJl gat gxpo-
aure to the theoretical. -

}

. Feaching: methods of the. profeseora should be
varied, not all lectureé, ~ Girriculum content should
coneentrate on the theoretical ‘with practical things

-being 1earned on the job.

Knowledge of foreign languages should: be'
required of all students.  There was not. enough
individual attention to studente.} ,

A Ph.D. in librarianship is a waste -of time,
»~ there is nct ervugh conteéent to. sustain it. Most of
the real iearning takes place on. the Job, not -in 1i~
.brary school., Library school does. not promote proe-
fessionalism, Professors skould. spend more time .
finding out what is presdntly goingxon in librarios.

Professors should foster more oontact with
"praal worTd" 1ibrar*anship. Field work shoiuld be
emphasized and school’'work shouldi'be oriented o
the practical, not theoretical; Thsre should: be
more feedback in library school about how people
got their JOb8w~

4

] Libralanship is a secono-rate academic dis~.
cipline and does: not rate @ master's degree., A .
second: masterts .degree is ‘not that important in
~ library work. Library- #chool is aomething to go .
*through to get 2 job, Automation should be stressed
since this is the .fugure of libraries. i

Librnry schools should emphasize the basié!

Q- catllbging ‘and reference =« with speciulizat101s ‘

1earned on the’job. ‘More training is nesded -in.:
‘nanagement and,administration, especially in ﬁow to
supervise. Hone ‘can-be learned: from: pcople who are
working in libraries than from course work.ﬂ;

Atuomation should be emphaafzed.

Coursea should be at the pnoper 1evel for

13
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YT L T "therstudent. Courses should beé better organized
CET . ‘ with less waste of time.  Cut down on duplication
o ) - among courses, Instructors should be required to'’
: havo recent experience in 1ibrary wqu. .

: There is too much of an "ivoryntowar" attis-
tude in library school and.not qnough about what
really goes on. in librariesu Thore ‘Ma8 no- definie .
tion given. of what a librarign really is, especially
in relationship to professionulism.- ‘

?k T ”Mickey Mouse™" type assignments were too
e * prevalent. Refarence searchos were a bit childish.

- . No 1dea?is given to the student. about the
management and supervision responsibilitios a libra~
rian incurs.,

Students .should be: free to choose their own
programs. More information is needed by students
on the career options available to them,

L Library schools should offer formal contin-
A - uing .education programs, especially in automation and
management. ;

- Good courses are needed in the area of audio~
visual materials. Managsment and personnel relations
. need to be covered in library school.

Modern trends should affect the teaching of
library school courses so .students will be informed
on what is currently happeniing in libraries.

!




‘and the need for required courses. -

Chapter i

CONCLUSIONS AND RECOMMENDATIONS

In the first chapter of this paper the hypothesis

‘was stated: -

PRACTICING LIBRARIANS CAN PROVIDE THE .INFOR~ . ,
MATION NEEDED TO ENABLE LIBRARY EDUCATORS TO,
CHANGE AND IMPROVE LIBRARY' SCHOOL CURRICULA..

To test this hypotheseis a survey of forty librarians was
taken in the southern San ?rgncisco Bay . Avea. They were

asked questions about the usefulness of theirﬂcgubse'work

as it applied to their jobs and about three issues that

‘face library education today: The usefulness of field

work, the optimﬁm length of the master's degree progfam,

The following conclusions and recommendations were
reached from their responses. ‘ ‘

Library .education is doing an adequate job of pre~
paring librarians for,work in libraries, as evidenced
by the fact that 60% of ‘the respondents in this sur=
vey rate their library school education good or
better, ) :

.Field-work is very gpnbficialffnli,libraﬁy4qphpol v
pgogg§ﬁ§§gpecia}ly for those with no previous libra-

.Py. experiance. .
The present length of one éalehdar»%@ir is long
enough "for a,master's degree program, but the time

- needs to be used more, qffectivgly,

o~

| M A . _ L e
A core curriculum J¢f basic referencé and cataloging
(iricluding Dewey Decimal and Library:of Corigress)

is favored by a vast msjority of"-Tibrarians,

C e
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Trere should be a balance between the practical and
theoretical work offered by the library school.

Professors should be allowed and encouraged to take
sabbaticals te work in libraries and update “their
knowledge of changes that have taken place in libra=

"'103 .

- The teaching techniques of professors should be more

varied and attuned to the students! needs. The lec~
ture method is depended upon too. much in teaching
library school courses and other methods such as
role playing, use of video tape, and case study
should be used more.

A coursq in management that covers its theories,
principles and practices needs to be offered; stu-
dents should be made aware of the increasing impor-
tance management is playing in the library. Also
it should be emphasized to the student that he will
Aincur mansgement  responsibilities in his first jcb
as a librarian. -

-

Any course or courses in automation should include <
what.a computer is, what it does, the terminology
involved with it, possible applications of computers

to libraries (both practical .and theoretical), how
computers are being used in libraries today, and
"hands~on" experience utilizing a computer terminal -
to. perform bibliographic searches., , L
More courses should be offered in specialized areas

of librarianship, especially in acquisitions and
serials work. Many librarisns are unprepared to han-
dle these:jobs in libraries due to a lack of any
knowledge in these areas. .
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" out how long a period of time libraryuechoolueducation

Hnll study to determine yhat ekills and knowledge are ‘ .
, needed by 1ibraridne on, their 3obe, 80 that librery ‘
‘schoole might have;eomething with which to compare tHeir

- Chapter 5
X . s

RECOMMENDATIONS FOR FURTHER RESEARCH

-

puring this study, ideas for o¢ther areas of re~
search have surfaced: a study similar to this’ one would
be useful if it focused on jdet one aspect of librarian-

ship instead of all three == academic, public, and spe~

ciasl., A study centerlng only on» -one type of librerianehip
could broaden its coverage and scope, and providée addi-
tional information on a rather small area.,

Since curriculums of each library echool'dfffer‘.
it would be advantageous to devote the study't%‘graduates
’of one school to find out how well one particular curri~
culum preperes librarians for their jobs.

An interesting study could center around finding .

prepares a librarian for and where continuing'education . ff

takes.over. C o ’ B Ll

More. vork needs to be done along .the: linea of the

‘ - T s
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also be helpful, to see what they, as a group, feel to
be the most important aress in which a 1ibrarian should

receive training.

~

A study from the employer!s point of view would

Nroh

S
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APPENDIX A | ' i
- y . N é”f
INTERVIEW SCHEDULE ' - -
© \_‘ o . ) > f
What type of library are you now working in? - 'ff
What positions do you hold—in that library? . HE
‘Héu,long‘hﬁve you been in that position? - " igﬁ
How .many years have you been a. prof9831cnal libra-' | A";?i
rian? , - T AN
" What library school did yo you attond" SR,
~ What year did you gvaduato*from library -schodl? MZ”_ R
What was: your: areas of concentration in 1ibrary schooi;”
What other. degrees besides librarianship do you hold? e
(Include both bachelors and masters) -~ -
‘What courses that jyou took in library school were, -
the most helpful to you in your first years of libra-
rianship? Why? ‘
Which courses did you find "to be of least use to you? v
Why?
-What areas of your work do you feéel should have been
‘covered by course work in library school but were not?
Did you participate in field work?
Do you think field work would be ugeful for any libra- .
.. ry- student? : - N
In your opinion is the present caiendar year program ;
used by most 1ibrnry schools a«sufficiently long .-
enough program’ t6 train a baginning Yibrarian? ‘ ' NN

Would you faver a fourhsemeater/six quarter program?
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%C,? . 16. Which courses should be required to be taken by all ®
' library students? Why? X ~

fi'_ . 17. Overall how would you race your library school edu- * y

f, . cation as it related to preparing you for your first :
T, , years in librarianship?
R . - 18. Do you have any other comments sbout llbrary educa- :
. tion? ,
p 7 : .
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