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0

Dire ntario Universities Program.for Instructional Development

A
Th1s‘pook1et contains the 1nv1ted papers at a Workshop on Instruct1ona1
- Development held at Wilfrid Laurier University on March 23, 1976. It is one
of a number of workshops organized by _the Ontario Universities Program for
* ¢ Instructional Deve]opment on various issues concerning teaching and learning

in the Ontario universities.

There has been increasing .concern in all universities in many parts of the
world with a close examination of the ways inwhich we teach and the problems
j’\and approaches ty learning. Certainly, the facul Jn the Ontar1o unrvers1t1es
' have been part of this international development, and yet the Tines of ‘communica-
tion, although well established in discipline-centred research activities, have
not yet developed to any sophisticated degree in the area of "Instrugtional ’
Development". This workshop was held in an attemﬁt to provide some exchange of

information among the Ontario universities on the organized activities concerned
with improving teach1ng and learning that had been <initiatéd on their campuses.
Clearly, the various Ontar1o universities are at varying stages of development
in" these act1v1t1es, and thlg_/eflects the ways in which they have.seen their

needs in this d1rect1on be1ng fulfilled, especially in the current climate of
'

financial constraint. . . "
~ . . : .o
. The morning session of this workshop consisted of presentations by five
universities: Carleton, Guelph, McMaster, York and Windsor. It should not be .

inferred that the other universities are not concerned with the importance of -
teaching and learning. In a one-day seSsion it was impossible to accommodate .
reports from all those who could have gfven them. Indeed, in some universities
the relevant activities are so varied tha it would have been difficult to
schedule presentat1n~§ from them in the avaf]ab]e/;&me

\
The workshop was-attended by many of the v1ce pres1deﬁf§ (academic) of the *
//7 Ontario un1vers1t1es or those of s1m11ar office- together with the ]1a1son off1cers
appointed by the universities to maintain contact with the Ontario Un1vers1t1es

L fProgram for Ifistructional Deve]opment. . /

e In the afternoon session, these delegates formed five groups to discuss the
.mode]s of 1nstruct1ona1 development activities that had been presented and the
- value of these activities in their own un1ver51t1es The reports of the five
group leaders following these.discussions were taped and edited transcripts of

f

. these reports are included in the final section of this booklet. .

-
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‘ ' ¥ CARLLTOL U.IVERSITY

1 - [
N SENATE COUNITTEE O' [NSTRUCTIOQNAL DEVELOPUENT

( .= - g \

. v
o In the spring of 13973 a proposal was presented to the various .

acadenic bodies of the University for/the creation of an Instructional
Development Committee. Subsequent t$ the discussion generated by the
proposal, the Senate Executive Committee, in June 1973 decided that a
committee to deal with ques?&ons suth as course and teacher evaluation,
1mprov1ng teacner effectivedess and| new ‘techniques appropriate for
university-level instruction should|be set up under the Vice- Pré81dent
(Academic).

. /

’
»

The Senate Committee on Instructlonal Development was created by
Senate on March 1L, 1974, as the silccessor to the above-mentioned Vice-
Presidential committee whlch had operated during the 1973-74 academic
year. The Terms of Reference established by Senate are: ’

1. To analyse and devejop techniques for general course
evaluation and develop methods by which instructors may
v receive adv1ce, guidance and training relating to ‘ -f
instructional techniques. co

2. To encourage., support™®and assist with_the exploratlon,
development, and evaluation of teachlng/learnlng
methods using contgmporary techniques in course design
and présentation -&nd to disseminate 1nformatlon on new
developmﬁnts in the teachlng/learnlng process.

i -

3. To facilitate communication between, and establish
workshops and forums for members ef the University and
other individuals or groups interested in the application
of new educational tecQPiques and educational technology.

4, To develop and maintain Jiaison with the Ontério
. . Universities Program for Instructional Development
. and any other similar bédies.

5. To co-ordinate policy with regard to purchase, installation,
maintenance, use, distribution and availability of
instructional aids on campus in an attempt to minimize
duplication and overlep and maximize choice of services.

»

6. To report to Senaté.

was prepared and is updated on\a continuing basis, The Committee decided

An inventory of existing endeavours En Instructlonal Development
its work could be most effectively organiked by creating task forces and

- sub committees to address themselves th partlcular areas of Instructional
Develostnt, These include: .




»

»

Task Force on Computer-Assisted Learning - this group holds a series
- of informal seminars bringing togethe 1nd1v1duals who have™a common
. %intereot in using Computer -Assisted Learnlng

\; .

~Task'?orce ot Introduction to Computer Programming -~ a wide variety of )

computer programming courses are offered throughout the University.

This Task Force is looking at incgrporating these programs and providing .

one introductory course on Fortran which can be used by all disciplines— ¢

and which, with modifications, can be offered as a compulsory, optional

or. self-instruetiona& program for general interest.

Task Force on the Provision and Maintenance.of Adequate Teaching Facilities -
this group is at present conduc¢ting an inventory of teaching facilities in ///
classrooms and seminar rooms and making recommendations on the installation *
of adequate teaching/learning aids. These include: wall-hung projection
screens, map rails, lecterns, electrical outléts, permanently-installed film/ °
slide projectors. T

. /\ !
Task Force on the Use of Computers in Student Evaluation - the entire ques- .
tion of the use of computérs\in randomized testing, student grading, perfoﬁm— ‘QLNJ/.
ance, evaluation, etc. will bé studied. .
e . .
Task Forée on Basic Learnlng Skills - there is eneral recognition that —"
many university students suffer serious 1mped1ments to their capability to
learn. Two basic problems exist: one is that often basic skills are so poorly .
developed that new material and concepts cannot be assimilated; the other is
the lack of any clear idea of how to study and learn. Various efforts are
being made on campus to provide assistance to students with one or both of
these problems. At the moment while there is communication and .cooperation
between the several ventures this is fairly casual and it is felt some structure
is needed. The Task Force will consider a plan for the organlzatlon, location,
finance and advertising of a Study Skills Centre,

>~

Users' Group on ResqQurce Centres ~ Scattered throughout the campus were count-
less resource centres operating in complete isolation. It was the task of .this
Users' Group to bring these areas together for exchange of information and

‘ facilities, and to also make their services known to tuiig}s faculty and staff.
Initially 30 centres were located and a booklet was. piln.v entitled “"Resources

For Courses - A Selective Guide to Resource Centres at Carleton University", and

made available everyone. A detalled description of these centres was made
available to all Resource Centres' staff. This group is now looking into prevent-

ing further dupllcatlon of serv1ces, 1temiz1ng and cataloguing all herdware and
software on campus, 1nvest1gat1ng ways and means in which these resource centre
may be used by the outside community and establisiring the criteria for determln«
1ng +he operational effectiveness of resource centres.




- \
- L4
- h . £

4

Working Group on the Role'of Examingtions and Tests q§xk¢arning{beviées -

v at a superficial glance it was noted that departments and schogls at

a Carleton use different methods to measure student performance, \at- the upder-
‘graduate and graduate level. . Some disciplines conduct regular-tests, take-
hgme ekaminations,+and mid and end-of-term examinations on a formal-basis,
vhile others do not. Al areas are being surveyed on th jays in which

< student performance is measured and this data will,be/ﬁgﬁgtéd and made -avail-

3

able for general information. . ' 7
¢ - L -
3 - ,’/,
! - - < ’ -o S .
. - - 7 . o / . S
Contig?ihg Activities : . . oy -7 ®
- - > ES P

v
4 A\%ajor responsibility of the Office of Instructignal Dévelopmen% is
«" liaison with other g%oups and organizations iptepestedci the areas aof

instructional developfent ‘and educational technology. ‘Thése include the
Ontario Universities Program for.Instructional Development, the Ontario
Educational Communications Authority, the Ontario Institute for Studies in -
Education, the NRC Associate Committee on Instructional Dev&lopment, the’

- Division of Radio and Electrical Engineering of the National Research Council,
other Universities and Colleges, the Ottawa Education Liaison Council, the

) Ministry of Célleges and Universities, the Federal Depaptment of Communica-

tio Eastern Ontario Science Centre and Project Cartier - Cooperation for

ucation and Training (coordinated by the Canadian Teachers!' Federation).

[

An informafion.resource centre consisting of m.collection of materials
on instructional development is maintained. +A catalogue has been distributed
to faculty, students and staff and materials may be taken out on loan.

. >
An Instructional Development newsletter is*pliblished monthly and distribute

ed to faculty, students and staff on campus and .individuals in other education-
al institutions, businesses and governmeAt agenci in North Amqric@ and in
other parts of the world. The newsletter contains Article on activities at
Carleton in“the areas of instructional and educational reseirch and innova-
tion, similar activities at other institutions and hag a "coming events" column
listing seminars, workshops, conferences, etc. being hgld in Canada, the
United States and Europe. - : - . f

. N *
ot

The secrétariat provides general administrative .support for the various
L suhgommittees of the Senate¥Committee on Instructional Development, and also
. .+ Maintains lia¥sén with the Instructional Aids Department and‘other groups in
,~ order tp co-gfdinate policy with regagd.to purchase, }pstallation,\yaintenance,
ﬁge, distribution and availabiiity of instructeional «aidg on cigpus. Cooperat-

. 1

e ventures are dlso a feature of this liaisopg. o -
- - ¢
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+ To facilitate communication between individuals and groups interested
in the application of new techniques and educgtional teclipology, thg
Committee sSponsors lectu S, seminar§, workghpp§ and ‘other similar activities,
' both formag and informal. With the assistande of a’'grant from the Ontario
Universities Poogram for Instructional Development, a Summer Institute will
/\\/again be held during June 1976. The program will consist of a series of
workshops on variousg aspects of instructional development. Participants will
be welcomed from any Ontario university and a registration fee -off $50. will
be chiarged. o ) ;’:): N

) Grants-in-aid of innovation in teachiﬁg and learning, and other activitjes

" relatting to instructional development are an important<éspept'of oyr mandate -
and during 1974-75 $36,515. was awarded to Carleton faculty and staff. 'The-
Committee has also made “Five gradyate teacﬁing assistantships availdble througﬁ/i
the Faculty of Graduate Studies afd Research. The students involved work on o
specifie asSignments relating to instructional development. . . -

Work continues on:a project aimed at field testing art instructional

program aimed At the development of the teaching skills of graduate students .
and-new university teachers. These materials were originated by the McGill .
University Centre for Learning and Dgvelopment. . A .

L3 \
4

P [}

. The Committee it considering ways of encouraging and rewarding excellenc .
in teaching and in the development of learning innovations at Carleton throug A

.

a proposed program of Instructional Development Fellowships, . .

, Agtivities planned -in the area of course evaluation (as suggested by ‘
Senate) isno longer financially possible, due to financial stringency. Howevér, .

PN

efforts to assist people in the improvement of courses will continue, supported AN
by the Instructional Development respurce centre, workshops and the Instruc- )
tional Aids Department. . . AN ’

A L

A further activity at Carleton aimed at improving the processes of teaching”
and learning is the Educational Communications Project which has received some \
support through the Committee but.which obtajns its primary financing from .
external sponsors.. This work includes the“dffering of courses jointly by Carleton \
,~University and StanfordCUniversity in California through the medium of the CTS
Communications Satelif;g, and fhe offering of Carleton courses through local . ;
radio and. televisionz™" .o . ‘ )

The Office is cojggérating with a study on the desirability for aﬂ'gncreased
emphasis on continuing and non-traditional studies at Carléton Univebsity. “Such
activities have been a tradition at thig institution, but héwe not, during the
€ past decade or more, received the same attention as havs full time studies. \////

- -

Marshall McIuhan once said that "a child goes .to schooYto interrupt his
education". Hopefully through our Senate Comnittee on Instructional Development
the situation will be alleviated. Education'is a continudus ‘and ongoing event -
in our lives, and it is the mandate of this Committee tO see that the advances
in educational tecfgmiques J_cegp pace with man's advances in\knowledge., . RN .

. ) . * ! N -
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v o * /mm TO WORKSHOP ON iNSTRUCTIONAL DEVELCOMENT . )
! ' - - :
. WILFRED %AURIER UNIVERSITY -

___—March 23; 1976,

\ : . from McMaster University. ' .

- -

. . .
Four major attivities to improve teaching and learning are activitles:
- ’ \

1. to gricourage, ' - < .
~ § 2. to proyide direct resources, )
3. to provide indiréct resources, and
4. that focus on learning.

< ' , -/
1.4 Alftivities to Encourage Good Teaching. 4 — ‘

pu——

irectly to the President, undertakes any activity that will improve the
sphere t& encourage and promote good teaching. This committee i®
mainly an idea committee. The five members are representative of the

different parts of the campus, including the student sector. The chair-'

. man of this committee is also the Liaison Officer whose role is to liaise

. \62~President's €ommittee for Instructional Development, that reports

and with other liaison officers on the diffferent campuses in the province.

Pask dchievements include the introductio of internal Faculty grdnts for
p - Part-time Release for Instructional Develppment and Academic Advisory
Council operating Grants for Instructiona Development. - At present the
g Committee is identifysing and publicizing les of inndvative teaching,
’ 4 co-spongoring, teaching-learning $éndnar‘s, listening to students' comments
on teaching and learning and inferacting with the’ two centres that .assist
faculty members improve teaching and learning: the am for Educational
Development in Health'Sciences, PED, and the Instiuctiogal Development
Centre, IDC. < : :

- ‘
/ What funds we need are obtained directly from the Pres:Ldent.,/

" . 2. Activities to Provide Direct.Resources o Assist /F{ulty Menbers..
P . ’

. ‘ ‘ ‘ . L
There are four main resources: the two groups or centres to assist facult

14

*

ordinated by Dr. V.R. Neufeld, provides faculty rs with- corisultative
and research Tervices. For example; advice is giVén tq departments.on

€
-,
'

N ’ £ - - . // ~ .

a "The Program for Educational Development in the'::Heélth fSc’iences",_ co- .,

with the Ontario Universities Program for #nstructional Development tOUPID)

“meribers to' improve (mentioned above) ,and the internal and external grants. |




'
-

. . -

admissions selection, devéjopment of new evaluatio mdthods, deve-

-~

lopment of evaluation of n learning resouwrces, and faculty metter— -

development. An exanple of Fesearch is to determine the clinical g -
problem-solving-processes of Practising physicians and medical stu- AN
dents. The Program is_funded part Yy by internal.funds and partly by V4

repearch grants, includify grahts from the Province of Ontario. The
Ooojginator, Dr. Neufeld, is responsible for budget, activities, per- . ]
sonnel, and reports to the iate Dean (Education)- for development - B
activities, afid to the chairman.of the conmittee on scientific develop- e
ment for research®activities. The Program has. 21 faculty members who ° =~

are involved part-time in tional research and development, and 8
research associates and assi E/ »f ‘ )
N - )

b The Instructional Development Centre (Director, Dr-P.A. Hurphreys)
provides a consultative service. The Centre is funded from University | \%
funds although part of the activities of the members includes direct :
participation in research funded from outside aggncies. * The Director .
is responsible 0 and reports to the Vice-President: (Academic).. The §
. \.fb program has 1.1/2 full-time educational professionals, y -

The services offered by thg C(_aimtre include:

a. A consulta jon servife for faculkty
discuss any aspect of their cour

b. Seminars on topic; giek: to teac{ling and learning.
a t - * &

. | e
C. Workshops on topics requested by faculty members. : g '
d. A library of books and other resources on instructional de-
o velopment. ) . .
- ¢ ¢
R . €. News about teaching and learning from McMaster and /}rom
. other universities. . o ¢ )
« ¢ The internal grahts' are administéred by the Academic, Adv?m:y Coun%lil\_/
- _with the selection procedure carried out by the President's Committee £5
Instructional Development. The criteria for a grant are the same as those
“used by OUPID; each applicatiom is reviewed by external reviewers for )
financial and educational feadibility. In 1975-7¢ / three release grants
- and four operating grants were awarded for use in 1976-77. :
i The PED and ICD, the Liaisop O\ffice.r, and the Office of .Research:Serv-
ices are available to assist individuals in finding financial support for
) their projects from outside the Universit ST , <
c : . o . - . L4 AT
‘// ‘ W © 3. Activities that Provide  Indirect ‘Resourges to Faculty Menbers.
R - ’ . - N re ! ‘ ' .
. The printing department, audio visual department, and the bookstore o%er .
A ' | | - ‘ \ -~
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é s o e MCMASTER UNIVERSITY
IN TRHET!ONAL DEVELOPMENT ggg “TRIHAI0N. ONTARID LES 4t
, L & “BYAG EX-#408. 4540
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: ) /// > " ‘ ,//J/:///’//’ P - )
o /’ A TLA&BM&WM‘- L
:f -, /;/j::::/ One or tue ieff;;;;/;;;ch the“Ing#fuctional Development Centre-wlll'be b
. '/'(; : ]I - g ’r . . / 7
et eValuats g tuis year 1s the eﬁ%b Improvement Process devexoped at the
- rhl:/,grocesb s v in-use at several universities
. - -
1»0151/141 Montreal. The following description
S /l> pr are& ony of MCGlll'S Instructional Development
S )/'

-
ﬂ/pé/ Lt g{rov:des a fairly detalled description of how the Prccess 1s
v ‘ ‘

- C,madun un)ursn) ,Qrfe' f the aims of our Centre is to assess$

4{ ) G ’ /

9 // -»—...’f /,

q'“ 4 ,/ . 1 4
.»/5;,{; /::;%oduwg;}%“nx for‘its use here / - -

/‘/f' ¢\/ :/:- ‘3\ v / vf’ -
7/ P /\ / 3 / /. \- B o

iy msm ASSUMPTIONS A S - :
-~ ~ // / o o
,'//"/",‘ A Tl (\/7 - : P
3/ ] Betox;e/descz tbing each aspect ot/the «;frogramme, several assumptlons of
s I . . ’/’“ -’ et Ve
I »;b{c Instructlonal Do»elopment 8%’ é/:’P/’jec“c/should be -emphasized briefly.
fo T . Z -

7 ’/”,’/’/ “tirst, we bOllC\/L’ that /urriveaﬁ(tx ﬁould allow instructors the Opportunlty
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used. In keeping with this philosophy, teaching improvement
specialists work with an instructor to identiﬁy that teaching

sfyle which'ls'mqiﬁ approppi a¥e-—for him or her and which is most
appropriate for‘Ehezgivéﬁ/iztuation. The Project does,not‘try

___———+to—-safluence instructors to meve toward one particular teéghing .
». . .style. P | /

* ™~

The third assumption is that the use of this improvement ’
process and _the teaching skills and behaviors by which we analyse ,
teacliing, are applicable across disciplines, ciess sizes, and
styles of teachrﬁg, as well as at the undergraduate and graduate
levels. This i$ not to say that the process or the sk1lls,and
behaviors always will be used\ln the same, fashion, but merely
that they cen be applled to many dlfferen; situations.

Accordinqu, the %pprovement process has “been teste\'ln hospltal (:~;
ward rpunds, laboratory classe§' ~small gropps, and large classes
.of up to'SUO students. Additionally, it has been tested in such
varled‘a*sc1pl1nes as Law, Med1c1ne, Engineering, Engl1sh

Computer Sc1ence, History, Bu51ness ﬁhthropology, Biology,
—_— P

q&gﬂiﬁEEX,and~Psydhblogy. Flnei}yﬂ the proceiz/has been used J;
’_’-’/ 13

~“Tat the elementary muﬁseceiggry level as well.Aas at .universities. _

rd

The fourth as%ump;iﬁh is that instructors do not have to
/’ -
have teaching Q;ob&éms in order to, make use/of this ﬁrocess.é&

—— ” .
. ——
¥/

o It 1s entjifely possible that ‘an instructor Tan enter the, process v
WLth_EEeﬂhggyledgerth’t his or her teach1ng is adequete in,the

eyes of students and himself or herself. 1In this seqse, the

I~

*

vabllltyf T

= The fifth 2ssump£;eq is that critically examining learning

~ __ —skiIls is equally as important as critically examining teaching
skills. OcFasionally,ﬂproblems in "a classroom may relate more
to learning difficulties of students. than to teaching difficulties

" of instructors. If; after éxamining all of the data, the teaching

___improvement specialist instructor agree that this is the

case,(Eﬁgg,approﬁffgze’fiiefi:;t1on strateg1es may be deSLgned

e -~ €6 deal with “the problem. : —

process «an be used SOIely to coneifj;ito develop one's teaching
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. Thé final assumption, and perhabs the most imgortant one,
1S tnat e teachlng 1mprovement process is8 flexible. While
‘we’strongly encourage instructors tc’ go tnrough the entire
process, there are .a variety of ways in whucn this can be
accompllshed, for the process can be used to take a crjtical )
look at one's teaching, to test spegific ways to improve that
'teachlng, or to design and to test vastry dIEEe;e;t—teachlng .
styles. By dealing with 1nd1v1dual instructors from the basis
of theair present teaching styles, the Instructional Development.
Service Project hopes to continue this procedural ﬁlexibility
in er to create for instructors a forum ;ﬁ’which changes .can

take places that are beneficial both tc themselves and to.students.

-
v -~

T
THE TEALHING IMPROVEMENT PROCESS
- . \
The teaching improvement proces$s is, a program designed to

assist instructors in taking“a critical look at their classroom
teaching. Specifically, it involves the identification and C 4
mmprovement of instructional strengths andlyeahnesses, through
the collectlon, analysis and interpretation ofidata from a -
varlety of sources. 'The entire process is undertaken by faculty
members for a full term, w;th the ongoing ass1stance and Support
of tra1ned teaching 1mprove%ent specialists. \\\:.

The first step of\the process (see TABLE ONE for an outline N
of, the ent1re process) is a,personal 1nterv1ewqbetween the
teaching 1mprovement spec1a@@st and the faculty member. ' The ,
1nterv1edraffords the teaghing 1mprovement specialist the
opportunity to establlsh a working’ relatlonshlp with professor"
and to\gather some preliminary information about/;hé/iijrse and
the class., This 1nformatlon includes a course description,
* syllaBus, reading list, objectlves, assignments, ‘and examlnatlons.
In addifion, the initial 1nterv1ew lsﬂuseé—tO”scﬁ”aule the’——__““‘
various steps of_tne process and to answer any questions which
the  faculty member may have. Typlc\Iiy*\the interview requires

45290 minutes of the faculty mgmber's time.

———— P

[}
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.7 ‘ 3",

"4,

.

6'

7.

" Data’ proce¥sing, synthesizin
, results to the faculty member £O

(/_ g : TABLE ONE

Teaching Impravemenc Piocgss

N

\
Initiail intervieg%between teaching improvement

specialist and féculty.member to establish working

procedure, to gather preliminary infdrmation and

to answer questions about the process.
2
~Data gathering through the use of classroom

e, and videotaﬁe.

obsérvation; questionn

and presentation of

Coqferencé between teaching improvement specialist
and faculty member for review and discussion of data

and videotape excerpts.

1

stra?qgi?s. . ) \ '

-1 .
_ Implementation .of improvement. -strategies by the

faculty member.
N

16 °

in&epeqdent review.

Development of improvement

Evaluation of the effect of'impfbvement strqtegies,

through the re-use of -the data—géf?ering devices.

’y

Final review of data and evaluation of the teaching

improvement process.
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Followirg the initial interview, data about thL=2 class is .
\collécted}by segeral means., ~§ifst, a class session 1is observed
by the teaching 1mofovement specialfst. Then, in a subsequent
class, a questionnaire is agministered to the students and to
thé faculty member. To complete this data collection stage,__ .
- a segment of the class period is videotaped. The questionnaire :
. requires approximately 15-20 minutes of,class time andlthe'

, Videotape generally is made during the femainder of the class

period.
%" e
made, the questionnaire

(/ , Although adaptations are sometim .
presently used by the Project is the Teaching Analysfe-bx,Students

. (TABS) , designed at the Clinic to Improve University Teaching.

The TABS instrument includes statements gescribing a variety of

teaching behaviors considered important across disciplines and

¢ -

instructional modes.' These items were derived from the descrip-
tions of teaching skills and behaviors extracted from the work
of H1l§/brand Wilson and Dienst (1971), the Stanford mlcroteachlng
'literature and the teachlng experience of the Clinic staff. For .-
each item, students are asked to decide whether they think the

€ ) 1nstructor s performance is satisfactory or in need of improvement.
Questionnaire results, in conjunction with the faculty—member s
self-assess?ﬁnt and~predictions of student responses’ on the .
guestionnaire, often cue the teachlng improvement spec1allst and
the instructor to approprlateFareas upon which tchocus'aur1ng the
next stage of the instructional 1mprovement proqgssj

After the results of the student questionnaire, the faculty
self—assessment, and bredictions of students’ responses'are
processed by computer, the teaching improvement specialist
suymmarizes and synthesizes all data for an independent review

y * by the instruqtor. Next, the 1nstructorsand the teach1ng ) : .
1mprovement spec1allst together evaluate the data and attempt
to 1den%1fy the 1nstructor s spec1flc rengths and weaknesses.

3 They then dec1de Wthh.Of these the 1néfructor will work toward
\‘<f~ 1mprov1ng.4 This data review, analy51s and negotiation process

*

f\ will usually involve 60-90 minutes of the instructor's time.

7o . 33

~ ;& .
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‘ . d %he conséltation session often leads to dramatic changes "
‘ in teaching beh?gior, with little or no further help from the
teaching improvement specialist. However, there is'available
an assortment of teaching improvement stragegles which the
teaching improvement specialist and the dinstructor may agree
to work together to implemént. Many of these strategies have
been developed and tested at tlve .Proj -ct, at\the Clinic, and at
Gill's Centre For Learning and pment. The Broject's
&ztaﬁf_:ontinues to work toward creating and testing® additional
nes. . j .
' . 'Teaching improvemént strategies are proée&dures for providing

instructors with the expertise p#eded to change their teaching

behavior. These range from simply asking an insgructor to try

- out some easily undertaken teaching techniques which other ' -
: teachers have found useful, to giVing an instructor appropriate

reading\%aterials on the skill or behavior, to tfaining through
microteaching, to the repeated use of practice-observation critique
cycles within the classroom. Such training strategies are

1 usually undertaken with the ‘assistance of the teaching improvement
specialist. The strategies may focus direcgtly on teaching skills
or behaviors which have been’identified as problems, or on the

-

development of compensatory gkills.

,Improvement strategies are nearly always used in conjunction
with. monitoring technigues--ways of collecting information from
a number of sources about the effects of 1mprovement efforts C

in the classroom. Examples include various types of student

(-]

questionnaires and tests of learning, collecting and .reviewing
classroom video 6r audio tapes, and classroom observation and
feedback by a teaching impfovement Spec1allst Improvement : -,
strategies vary substantially in the amounts .of time which they
demand of faculty members. The time spent is always negotiated,
: but usually will range fr m three to ten hours over .a périod of

4 ;

several weeks., ‘ ~

| ! . . " . _
X ) . . ” .
\)4 .‘ - - & ® g‘ v
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The implementation of teaching i1mprovement strategies is
followed by an evaluation of the efforts of the instructor and
specialist.- This process involves a

the teaching improve
final videotapiné of a classroom segment and the administration
of a shortened version of the questionnaire. The questions used
will depend on which skills and behaviors were isplated for .
improvemeﬁﬁ purposes. Then, during a final session between
the teaching improvement specialist and the faculty member, the
data collected is examined for evidence of improvement. At‘the
close of this session, the instructor is asked to complete a
questionnaire assessing the teaching improvement process, the
1mprovement sprategies, and the teaching impro®ement specialisE.
Arrangements may also be made then for further work on ‘the

. instructor's teaching, This final data collection and analy51s
will ordinarily take up*anothér 20 mlnutes of class time and

60~75 minutes of instructor time.

For further information please contact Alan Blizzard, e%EE§§;gn 4540,

-
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- w The Senate Committee oft Teach{h -and IEMkndre, %hown oxdpdnally o
. as the Committee on Methods &f Inbtructie: 1ncq%§§4“ ‘lmpst®lo years .
ago. Its general objective was "to help fadulty to {rrere ' ¢hEir undef-°° - |
standing of the processes of learning agy ¢t ching so gbéf’ﬁhé teaéheﬁ@a . . O
may act more effectively in helpiny student%zto learn.™: Fﬁ&%”years'”gq, :
the committee began publication of Teaching \Forum. Five yeargiago the.

committee appointed its fiFst part—time coor 'natqrx,four&yean@-ago its
second and almost two years ago, its third, D°..l§ A.tﬁqill from the -
Department of Psychology. @ - » 8o 2

L[4 ! o

Qa - " In 1973 the Committee or Teaching and Leaqgiﬂggbecéme a staﬂ@iﬁé
ommittee of Senate. It now has the followfééaduties: c -
; ” . . RS
The Committee on.Teaching and Learning shall?. v
% . & ] & o, rﬂﬁ
(a) when directed by Senate or on its own, ini- - 7
tiative, study and make reEommendatibns,to ‘ Ag“' )
Senate on matters which affect teaching and 9 P =
' learning'in the University; ﬁyﬂ .
/// }1 ; , NN r:
. i —_——- ~eR 7
(b) inform<£aculgy,‘through lectures, work- . ' . .
shops, and publications’ on developments in
teaching and learning and help put into -
) practice those developments which would “en- .
 hance teaching and learning processes;
(c) encourage and facilitate, through stu-
dent evaluations and other appropriate means,
. . the maximum excharge of views between teachers
P - and students; and_ ' ‘
o . (d) foster the integration of zﬁg.resoufces
of the university 4n pursuit of its educational -
objectives (Senate Bylaws).- i > s e
- . The article by J. C. M. Shute and D. C. Tulloch, "Improving Uni- .
g versity Teaching'; was written about two yéars agb and provides an over-
. "~ _View of the emergence of the Senate Committee on Teaching and Learning
N op the Guelph campus. Below are listed several major areas of current
v activity sponsored by the Senate Committee on Teaching. and Learning.
AN .
Publications . :
: * . We “continue 'to publish Teaching Forum and distribute it to'all
' faculty and graduate sStudénts at the University of Guelph. The two most .
. ) recent issues are attached. e . -
/
' s )
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g So that the University lerarz,may purchase books in the area of
- : . . . : ‘ .
1mprqxément vf teaching and. learni WE were given, a brérykallocation
(' of A00. Finally, the bookstore . s cooperative in stofking books the
q coftmittee requests. * . =z T
o (. .
I 2 . . . - . . R
fé? Teachlgg a?d_Course Evaluaflon - . ! ‘ o //44”
’ . 3 ' . 3 ’ ) 3 A % )
- We continue' to:distribute to those, who request it the Course

\ Evaluation Form described 'by Shute and Tulléch.. In additi6n to the ques-

' -tionnaire, we provide through the coordinator's office routine scoring

T of optical mark answer cards, régardless of what course evaluation qués- .
tionnaire, the instructor used. The results go solely to the instructor.

- The majo% new thrust in the area of evaluation of teaching is
the more direct help to individual faculty members, departments and
college committees in dev loping theirs own coukse evaluation instruments.
The work on developing an“item bank- has been assisted by a small grant
from OUPID. More details may be found in the articles in Teaching Forum.

- _}iving-Learning Centres

L]

-

lishment of and policies for living-learning centies on campus. A living-
learning centre is a ;esidenceﬂunit which is giverr dver to a specific in-
. terest group for the -purpose of supplementing classroom education with

other forms of educatfonal experience in an informal living environmggt.

- Such a centre integrates residential tife with the intelTectual concerns
of the university. At present there are three“such living-~learning
centres: .IMternational Hoyse, French House, and Arts House: In January, e}
,1976, Senate approved the establishwenc of a fourth living—learning centre,

sh House. | , . X
. D~ \

The Senate Committee has general ;espoq;ézi%ity for the estab-

N

shops
&~ ' ' |/{ s kY
The Committee has heen able to send its coordinator and others
to attend a’ few \instrucfional developrrent workshops. (One result has been_
- that we have been able @i offer a teaching skills workshép at the Univer--
sity of Guelph. It was well accepted and we expect to.run further work-~
shops. : . . . .
- . * “‘\‘ .
Grants . .

“ . A ]

The Ukiua;sity af Guelph ‘Sepdte allocatéed $2000 to the Senate #

? -
Committee on Teaching and Learning forydistribution as small instructional '
development granlts to faculty who wish to develop new teaching materials. A@ga
We awarded six grants this academic year. : /ﬁ?

. . ’ T 173
I Other ‘ .o ) ‘s

The Office of Continuing Education offered a course entitled
"New Ways to 1 :1p People Learn". The Senate Committee ‘on Teaching and

® '

20 ‘
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Learning pfdbided_a partial tuition rebate for 20/faculty‘members wno at-
tended the course. - . ’

-

. Additional funds for special Purposes have been forthcoming
from the office of the Vice-President (Academic); for example, Guelph
faculty members who are attending the May "Workshop for University
Teachers" (OUPID) will have their registration fees subsidized.

S N ) -

i Budget :
The Senate Committee on Teaching‘and Leéfning has a budget '

which pays 50% of the’ coordinator's salary as well as about $8000 for . 4 .

' part-time help, travel, cb puting, entertainment, and general operating
expenses. The $8000\is-e%clusive of the $2000 for instructional develop-
.ment grants and the $400 library allocation.

It is appropriaté to end this brief report by quoting Shute and
Tulloch of two~yéaf% ago. They cited as one of the reasons for the pro-

gram's acceptance at the .University of Guelph as "Top-leVvel support by,
the University's President, Vice-President Academic and other, -senior.ad-

ministration."” The pop-level support continues to exist -apd continues to
be crucial. ‘ ' ) : ~
” k . _ ~
- ‘ ‘

e
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- IMPROVING UNIVERSITY TEACHINGI
/

: \ * *J,CM. Shute and DJC/ Tulloch
s ; University, uelph
2

.’ . ]

-
-

With perverse pride; the universities of the world have toler—
ated vague, ineffective and, 411 too commonly, downright bad teaehing.
The reasons for this seem connected to an elitist concept of the univer-
sity as a repository'of the intellectual heritage of the world, with
only a secondary concern for the function of teaching. ""The academié - a0
Achilles' Heel is a low level.of teaching performance which the institu~ Yoo
-~ tions have not seriously tried to iuwprove" (Whitfield & Brammer, 1972). ’
In essence, the problem of teaching at a university is that the reward
structure penalizes good teaching in favour of reseaich and publications
(or frequen'tly publication without research), for good teachiog takes
~~7" time and f ty members allocate time in the most rewarding manner. .
One reason fb§ this state of affairs is simply the difficulty of assess-—
ing and rc¥a dirg good teaching compared to the relative ease of estab-
lishing a publications record Lhat ensures both vertical and geographical
mobility. . . |
T . s =
During the last decade, Nowever, two trends have emerged wnich °*
may alter this pictur e first of these is the rise of the student.
Nearly all dniversities in the past decade have been made aware of the
student as learner and person. The student of the seventies, althougn
not preoccupied with the often open revolt of the sixties, is likely to
- be less tolerant of slappy and arrogant teaching and treatment than the
student of the fifties. 7The secopd, is, of course, the need for funding. . .
With formula financing becoming the rule in more jurisdictdions, there is
a pressing need to attract guQd students. Dne of the ways to attract these
is by stimulating and interesting teaching that rewards the student with
learning. In the longer term, of course, one of the ultimate.tests of a
university's success is the numbex of children and grandchildren of alummi
who axd enrolled and ‘the contributions that are made to the alumni or alma -~
mater fund. Several Canadian universities, in the words of E.F. Sheffield
"have institutional programs for the improvement of teaching, and many
others have, or have had recently, commrittees looking into the possibilities"
(Sheffield, 1973). The University of Guelph is-one he daes not cite but '
which has been working at improving teaching and learning. The University
of Guelph grew frow three small agriculturally-based colleges with a heavy
research emphasis to a multi-faculty university of over eight thousand
students in less than a decade. With this growth there naturélly was some .o
concern over the quality of teaching. In 1969 the Senate established a
" standing Committee on Teaching and learning with the objective of improving
the quality of.teacbing and learning on the campus. The Depaytment of Ex-
tension Education on® campus played a central role in the work of the Com~ 4
mittee as both of the faculty members who have served as_co-ordinatdrs of
this committee, on a half-time vasis, came from this department. ) .

»

Basical§& the activites undertaken have been:

‘e

. - (a) Conducting a course evéluationgprogram using wggimple but |
progressively modified ‘questionnaire formaf;zgth'af oi scale response.
- , v P 7z (;};"", S
. Al g e e e e -
. - - i /',//;’”71) 47 - v ,,(;',////(' // = - 4 / ’— - /’
/‘/,;, s ’/’J/{:’f‘/l/ 7 /70 e o / c T o
/;;/y—,' .~ >~  Unpublished report, 1974. g .
///, ,/ /,é{/{/ - N ‘/—/.
: o i . fy .
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This form 1;15;é£;by faculty members in ea N - i T ’

of the-three academic geuwsters
each year.. About” 13,0 orms per semester\are requested by factlty.
r .

(b) Holding courses, workshops and eminars on teaching teéhniques )
led either by guests or faculty members on campus. ) .

-

R %
(c) a tr!ining program for graduate teaching assistants.
i
(d) hXhlblLlng and explalnlng'hardware and software in conjunc-
tion with suppliers and the university’s audlo Yi;yal departuent.

T “ \

Consultation with- faculty members on either an individual
basis or by depar

. ¥ .
-~ It is Z fe to say that the program_at the University.
ot Guelph hai gained acce by members of facdulty. Why? The reasons o
are complex=an®. iptertwined, but a good deal .of this success appears to - .

stem from the f eying factors* o P
i P2 P

'/ - 4 -
~ o+ 1. Toprleve&—euyﬁeff—by t 'n@iVeifity s President, Vice;Pre51AEnt e
(Academic) and other senior admip#Stration;%anctioned by the Sep&te through /
the appgintment of a committee responsible to it. e

v

\\
NN

2. The senlous constantly up-dated effort to, comsult student -
op1n10n in evaluating &ourses and the stress based on th confidentiali
of the results. _They are the soleqpxoperty of the faculty member.

| i e L/
| L -
" 3. The low profile of the coordinator who neverlbrow—be s and T R
_only occasionally cajoles. He is not set apart in-‘an administrative office
' but works out of his department, clearly an academic colleag , not an .
! .

academic technocrat or congultant.

e T e
°* |
4. The utilization of the University's existing resourseg,wxfhdut _
appealing for substantial funding from the @dmlnlst on. —Audio=vispal = . T T
Qerv1ces, experienced faculty and the occasional_ off-ca mpus guest combine ‘ﬂy* o5
to provide the services offered. F1nanc1ally,“£hlb is a shoestring opera-.- i

tion, financed by a tiny annual budget from Unlvefslty funhs.

~———.. ’ ‘ » v
. 9. Modest levels of expectatlon. We have not-held out a magic
wand or any hope of instant change cr success either to the University
administration or to academics. Our.strategy has been to work.unobtru— 7 . )
sively mindful that our colleagues are too- wise mindlessly t6 equate T
inndvation with improvement. ‘ "

|

- >
»

6. Perhaps the most telling indlcapor for success 1§ the good_~7—-”’”“—““fﬁ
xntent of the average faculty member. Like Gaff and Wilson we believe
that "most faculty consider teuchiitg a central activity and a major source . ] .
of satisfaction" $Gaff and Wilsou, 1971) one which is not the obJect of . )//

disdain that, popular comment would hive us believe. - b

// //
-Our contention is that any university can adopt inexpensiye /47
devices to imprcve the qualigf of the” learning for which it is responsible L
Indeed, w {tes Percy Smlth,."it is-our view that tedching is the inciﬁﬁl RS
means_wi ? univegsftles dischange their respo,nsibiJzJ'.t:;Leé(/P‘r =

£ t one o models/ﬁgailable. What
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not so much fhe means iizphe wille The cénditiéh§;:g//,,/,,

:able and are Aikely to be necessary eXs

B \ where. “We'offer our experience"?!uq&gﬁabproach to dispellizggngzfﬁgéégéj,,/ﬁzzzgnﬂzj?f
i ness.of indifferent aBd slovenly .teacHfing by a modest expectatioof m~ L

is in ques
- work wit

provement. . o . L ffdi:;77“
, ’ " » ’ - ___// . ‘
~~"““‘//’ ' /'/ / ’ ;[ -
o . St s
7 T .. . _RefeTences ///7 /'// ‘jg;ag
o / ) ‘ \\ et ™ =T ”/ L“ // ,//,/
. - lu7Gaff, J.G, and Wi &+ Faculty Valugs anp Imp§9vidg, 2achj
. . New ching New Leamning. San Efang&%co:,/ oss¢y43 ; y
7 ) 1, p.40. - 2 L =) 2
R Y S A
, . ~ . - . e e 4 s
Sheffield, E.F. 'Approaches (Mostly E GWheiié;égﬁf/ i}mpfbVemeﬁ%;Qﬁ’
1 Y ., Teaching in Higher Edycatiog,,Improvi'/; gé and.Uniyersity -
. ) ' . . . - PR -
. Teaching, Vol. XXI, No. Ly nter, T9737p. 5-6. 7T,

—3.. Smith, J.P. Teach -- or Get/lkést/, CAU L. Bulletin!Aol. 17, o, &,
, April 1969, p.3. g S R

. .
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interested in Effective Tea‘chmg? o

- Development

—Of

- Teaching——
| s

A Development of Teaching Skills programmeTsbeing
offered for all full-ime or part-time faculty, in8tructors or
teaching assistants concerned about effective teaching and
interested in examining (deas and techniques related to the
teaching-learning process

- ' X
The meetings will cons:st of informal.discussions led by York
_Univefsity professors Corne and share your deas

'  STARTING-SMALL—-

YORK'S DEVELOPMENT OF TEACHING SKILLS PROGRAMME

“——— " " ByChris Furedy, . .

Division w;clanca;
¢ < Igor Kusysxyn, - _
. Psychology/Counseliing ~__~ ~
and Development Centre;
~ Sandra Pyke, . .
. Psychology/Counseliing
and Development Centre

CONCERN FOR STUDENT LEARNING ;

-

The Development of Teaching Skills Programme Is a
voluritary>programme open to all teachers on campus. It grew -

-out of a concern. for student learning rather thsn facuity

teaching. In 1870, Dr. Sandra Pyke, cross-appolintad to the

Counselling and Devsiopment Centre and the Psychology

_ Department, offered a “group communicatfon programme” to

students (Pyke and Neeley, 1970; 1975). The programme was

__designed to assist students to participate more effectively In

tutorial and-discusslion sltuations. It was apparent, however

that a succeasful tutorlal experlenge depsended on Instructor

skills as~wali as student capablifities. Student complaints

about the tutoMal system (awkwardness of tutors In leading

- ~ discussione, Insufficient guidance foy prepafing assignments,

and a lack of organisation of the tutorial curriculum) indicated

a need for some sort of tutorial training for tutors. Thus, the

following year a smail pilot tralnin programme was conducted

by Dr. Pyke and Mr. rds within-ttre context of-a research
~=__Pproject on-ths effectivenvas of two styles of training. The °

—jnggﬁgnuumﬂeadem&pr ramme offered faculty either a

—

-~

~

. ———8Killed training highly -structured approach- or-Unstructured
R lscussion sessions (Edwards, 1972). K ~
“ . nthe fali term of 1973-74, wo under the ausplces of the

Counselling and Development Centre,.Dr. Chris Furedy of.the
. Dlvision of Soclal Sclence Initiated thé development of
teaching skilis-programme wi..« Dr. Pyke atting as consuitant
and supervisor. This experience was weli recelved by par-
ticipating faculty and sufficient interest was aroused to
warrant a full-yegr programme conducted by Dr, Fureg_y. In

3%

e

T

]
»~

Topics ihciude.

! " 28
* siwent attiludes & expectations
,* facintating student participation

® plaglansm -

* choosing a text — should you? "

* setting course objectives

" ¢ lectuping.skills

watch the Daily Bulletin {gr announcements
of discussion topics "

Bring your lunch and attend as many or

few sessions as you like, starting Tuesday,
September 23rd at noon

Mondays & Tuesdays 12 noon to 2 p.m.
Wednesdays & Thursdays 11 a.m. to 1 p.m.

Lounge 108, Behavioural Sciences Bldg. -

For further information bontact:
Or Igor Kusyszyn (667-3213)

Counselling & Development

1874-75. This year the project is directed by Dr. Igor Kuay_uyn;

. who is jointly appointed wjth the Dapartment of Psychology

and the Counselling and Developmant Centre. Dr. Kusyszyn |s
able to give half-time to the programme; this I8 considerably
more than Dr. Furedy's “two hours” In the previous year.

TESTING THE GROUND

While our small start was largsly dictatéd by avallable funds
and faculty time, thare were other reasona f6r Initlal low-leve!
devsiopment. We were testing the grouid at a time when there
were: fow other such programmes In Ontario universities. This
was the approach which had been adopted In the initlation of
some successful faculty development programmse In Britain
and Australla. In effect, one hsd sither up a programms-
wlith considerabie status in the adminietrative order and ample
resources, or one could start at the grase roots. We reasonsd
that, given the tightness of funds_for Innovation In the
universlty, we should firet test whether It could be met by
drawing upon existing resources on the campus,

So the aims of the teaching ekllls programme were (and are)
modest. We wish to-provide, as a firet step, an opportunity for
voluntary, informal exchange of knowledgs and oplnions about
unlvarsity teaching and student learning by bringing together
In discussion groups—interested teachers from, ail {evels.
Through such participation we had hoped to reach one of our
expliclt goals: “to encourage departments, divisions and
colleges In the university to devalop Instruments for Improving
teaching in thelr areas of speclaity” (Furedy, 1975). However,
we had no funds to dispense In grants for such purpose& and
York has niversity committee on teaching to overses and

encog/rlg h efforts.

DISCUSSION GROUPS AND CONSULTATION

Discusslon groups, meeting for sight to ten weeks of each
term, have bsen the core of the programme. A varlety of ac-
tivities took place In these meetings In the first two years of
the programme. Some wers devoted to open discussion of
toplcs auch as the functions of the tutorial as a mgde of in-
struction or the dynamics of the first class. On Gther oc-
caslons, guest speakers, drawn mostly from York's f

»
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¢ grades — anmpediment to Creativity
* usIng audio-visual aids

ity,
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addresssd ‘soiLcs on heghar Baucaticn of spoke af thelr ex-
periences as teechers Suents were specificall, invited to
some 3es8long (they wora'frea to attend any) to give thair views
. grades ,anc assignments.- A kit of
readings pro N3 'ous of olecusslon at other times A
few sessions wers J3votsd 1o role playing or somte informal
types of s«itted tralsing Particirats were encouraged to have
aclassvtdeo-taped and thase tapes ag " ccoaslonally playeg
to the group as e whain.

* In addlition to dlrecmg Ing digcussions, Dr. Fured, was
avallable for = =3 itali=n, Qecaetonatly sive yas called ypon to

¢ consult whh !¢ dep=r.mon: or cou:se“oam\.\butabg;v\‘(vy

anproached moi~ 2f*an by 1rd'viduR!3 who wanted herto vibw._

aclass or who desired advice about the Bvaluation of teaching.
Throughout 1873/7¢ an3 1074/75 a torgl of ninety persons
~wyere regular memoers of discusslon croups. Teaching
asaistarts formed the 'argest simgly cateyc y o participants,
but the most actize Bng interested vore, !, 3lcally, 3sistant
profesgors with approxinately tares years of *seching ax-

perlence  All ranxs, from nart-time Irstructers o full
professors &rs racresentec amoang partuipants (Pyne & ¥
Furedy, 1874 2nd Furacly, 1975) ,

JUFET CEMINARS

The abjective of this year' - alrector, Dr IgorKusyszyn, nas
been to Ir «clva a8 large & nuimber of York Univarsity protessors
as possible Ir (N2 39" er, oF aininar  sn tho Subject of the
teachirg/ semnirg ort €as InCr.i.uai8 vm 2w to have aspecial
Interest o s sov0 Sulis ) ar es6 ser nar$ on ralevant
subjects o' har chgirs AS3pu 28 wes (9ry positive with
twenty-two- >e$348, in wudln_ Pissident H jan *acdonaid,
voluntearing to of ar 23101873 u. 2 firat «.m alone. Toplcs
fanged from smeclfil lechin qus. cu.n ae personalized in-

—  structlon, the Inqulry msthud, and he uss c. media in the

classroom to hors genadral subjeuts such as trends in highet

educatlon and alternulives to lsciures {Kusyszyn, 1975). The

- seminars were very well received with an average attendance of
\seven persong per day, four days a week

- CONCERNS OF UNIVERSITY TEACHERS

’ From observatlon of the discugsions and saminars and from-
evaluation quastionna riy distiiButed at the end & the year, we
have been able to Jutumeai a varisty of ls3zuas which
preoccupy concerned tearhars 31 the Yori  campuses. We have
demsnstrated that theis 18 2 considerabie number of
professors who are constantly secking innovative Instructional
techniques to mest the spes-al eeds of their studsnts: Many_
are eager to share thelr kno.~10.65 o hypotheses with their
colleagues The ma'c | ; . thase who ai.end grou) meetings
are seeking modals of g0 teachers and particuiar techniques
Most faculty rzali2a indsad insist, Lhat ‘teacining methods'
nnot fon¢ ta dive.cwd from speciiic subyaut matters. They
are seeklng mcdels of guc 1 leach§rs and parucular techniques
Which they can adapt t thelr own teacfing requirements. The
greatest obstacle to Improvement by cited participants is lack
of time time to attend diz.ussiuy sessions, time {0 redesign
courses, time to develop skl!i3, time to spend working with
~  students, time to do research contributing directly to teaching.
The ambigulty of the ‘reward system of-the unlversity and
departmental uncontern are seen as seccondary akhough not
unimportant, . The teachers who attend ‘he Teaching Skilis
Programme are on the whole, :,00d tezchers, with high in-
trinsic motivation to Iimpréve the quahty of teaching and
learning in their clesses (Furedy, 1975) . .

WORKSHOPS AND CLASS OBSERVATION ™ .

it fundg are avallable to expand the programme next year to
the equivalent of a full-time load, our next step will be to offer
workshops on specific zspect ; of teaching (eg. lecturing) and
further gonsultation and observation of classes. These are
services for which demand appaars to be high.

The conslderable response tn the broadly defined approach
to teaghing effectiveness in tt, first term of 1875 has rein-
forced our convictlon. thak_th. e are unexploited .human
resources, within the York comriilinity We plan to COn%lnue to
tap these in the'following months

E
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IND/VIDUAL COMMITMENT AND —
INSTITUTIONAL SUPPORTS

.

Ther are many “ways"in which to respond to tne growing
concern for the quaiity of teaching {and of luirning) In our
unlversities. Most of the schetnes which are well known entall
well-staffed and well funded centres with consideraple status
in the university structure York's programme Is an sxample of
a small scale effort which grew out of tne commitment of a few
Indlviduais and the support of one unit in the university (the
Counselling Centre) Such a prograin can achieve little if it is
not augmented by a batte[y of other supports: ehlightened
curriculum development in departments, technical service
provided by thc media staft, rewards for guod teacning In the
tenure/promotion processy, grants for release time for research
Into higher education or for tho development of new In-
structional modes. interest and support from high-level ad-
ministrators, and enthusiasm fronf™ stugents. All these
requirements are not present in equal measure at York, but
there Is a potentlal for each of them.

We belleve It is undesirable to foster the assumption that
practical concern for the qualjty of univarsity tesching can be
delegated to a few persons in the university who may be
directly involved In 8 programme or a centre. Hence at York
we have worked, with admittedly silm resources, to invoive as
many Interested facuity, administrators and students as we
can In ur discusslion format. These efforts have reveaied that
Vork has many Inalviduals with a high commitment to Im-
provement of teachiny Wa believe we have establisned that a
beginning can be raade In a university without a large com-
mitment of funds and without walting for tne appointment of a
speciallst to diract a cuntre. To have a substantlal Impuct,
however, teaching and currfeulum improvement programmes
must be enabled to meet the varied neuds of the igculty In a
comprahensive manfer. We welcome comments on our efforts
and suggestions for our development in the future.

RE ES ~

1. Pyke, S. W. & Neely, C.A. Evaluation of 8 group com-
munication training programme. Journal of Communication,
1970, 20, 281-304.

T T2-Pyke, S.W. & Neely, C. A. Tralning and evaluation ot

communication gkills. Canadlan Counsellor, 1975, 8, 20-30.

3. Edwards, J. L. A comgparison of skili tralning and T-group
approaches with “work-orlented” and "person-orlented” group
members. Unpublished Masters Thesls, York University,
Toronjo, 1872,

4. Pyke, SW. & Furedy, C. The Devslopment of Teaching
Skilis Programmen York University, Counseliing & Develop-
ment Centre Internal Report, 1973/74. oA

5. FuredyeChris. The Devalopment of Teaching SKills. York
University, Counselling & Developmant Centre, internal Report
No. 78, 1974/75 {coples avallable from C. Furedy, Division of
Soclal Sclencs, York). R

6. Kusyszyn, igor. "York University Development of
Teaching Skilis Sem)nars,” Fall Term 1975 (list of speakers and
toplcs avallable from Or. . Kusyszyn, Counselling &
Development Centre, York). - o .
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\ NORK UNIVERSITY /
WORKSHOP,0 URING _
" - -

\ Friday October 24 & Saturday October 25
9:30 -- 4:30 each day

i

» discuss problems in lecturing to large classes
» evaluate a lecture

Parincnpants will. -

~—— -

//

>
« deliver a miny lecture -

* acquire vocalisation skills for lecture-hglls

2>

Open to all teachers at York engaged in lecturing or preparing for lecturing duties.

{  Staff for the Workshop . .
i e Dr. Chris Furedy (Division of Social Science) Coordmaatgr
* Dean Green (Faculty of Fine Arts)
* Dr. Robert Haynes (Department of Biology)

—

_The Workshop 1s imited to 15 participants; some spaces are still-available.
If interested contact:

-

"o Chnis Furedy 667:6274 {Urban Studies) or 924’-6484 (residence)

e \ o
There is nofee for the Workshop. Lunches will be provided. ©
Il
A

. o , ’ )

- P

e ~
k-] /,/

/ ¥ 3 A - - .

L% o7

* Dr. Norman Welsh (Faculty of Fine Arts) .

30
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_ YORK UNIVERSITY
; : : . ¢ ) A
h WORKSHOP ON LECTURING -
October 24 & 25, 1975
’ ‘D
* ) ‘ -
Co-ordina Dr. Chris Furedy, Division of Social - Science (local 6274)
-~ - \ /
~
Staff:. Dean Green, Facul f Fine Arts (local 3881)
Dr. Robert Hayne$, Dept. of Biology (local 3562)
Dr. Norman Welsh, Faculty of Fine Arts (local 3995)
Technical Mr. Jim Fichette, Counselling and Develo t Centre
Assistance: Mr. Mark Salusbury, Counselling and Development Centre
Mr.-Gerrick Filewood
Place: The Workshop will be held in these rooms in the
Administrative Studies Building, Main Campus: 035, 036,
037, and .102/ The rooms for each session are given _
- below. Lists and roams for small groups will be given
: - out at the Workshop.
Time: The first session will bégin at 9:30 a.m. each day. |
-~ Sessions will, finish by 4:30 p.m. /

The Workshop concentrates on three areas in lecturing
skills: a. preparation and delivery of lectures

b. analysis and evaluation of lectures

c. vocalization techniques for lecture halls.

"A major function of the Wbrkshop is to give partldlpants the opportunlty
to view themselves lecturing, to develop styles of self-evaluation and
to receive thé oannents of oolleagues

/

J




SCHEDULE - —

,

Friday, October 24th

N

SESSION I: 9:30 a.m.-11:00 a.m., Ropm ::;\\Admln Studies BIE§“-§_,I/

Directed dlscussron of’major concerns in university lecturing: for
instance, What can be successfully achieved in lectures? How do students
learn in lectures? What qualities do students appreciate in a_lecturer? -~
Should lectures allow for student part1c1pat10n° Are there alternitives

to the-classical lecture style? —_— N
11:00 a.m. - 11:15 a.m. Coffee/tea break Room 102 Admin Studies

\ >
~ : 4
' - B

SESSION II: 11:10 a.m.-12:00 p/ﬁl,'Room 035, Admin Studies Bldg:

"  Participants, cast in the role of students, will llsten to a lecture
delivered by Dr. Robert Haynes.

-

a~

/ | ‘\\‘
SESSTION III: 12:00 p.m.-1:00 p. m., Rooms 101, 102,,103, Admin
Studies Bldg

Participants will break into three groups of five persons to evaluate the
lecture, using a lecture evaluation form. =™

/v - !

1:00 awm. - 2:00 p.m. Lunch. Dr. Eric Winter, Master of Calumet Gollege,
, has invited the Workshop for an informal lunch in
- ‘ + his office, Room %18 Atkinson. College,. Phase I.

o~ et e ~

\ R > .~ . . V4
L] - »

og SESSION 1v: 2:0bp. .=3:00 p.m., Room -102," Admin Studfes Bldg.

X Further cvaluation of Dr. Hayngs' lecture, concentrating op Structure,
Coo . organization and student understanding. - - /{}y
g ( S / ',




SESSION V: 3:00 p.m.- 4:30 p.m., Room O35,/Adfn,in Studies Bldg.

' ) /\\ Keynote lecture: "Th»/g:t of Lecturlng," Dean Green -
"TOpen to members of the university at large )

- ‘ P

\;:3‘// N - R “, ,\ , // !l
. ~ e
4

SESSION le‘gi(l p.m.> 5:00p.m., Room 1/2 Admin StuMg.

Briefing on the preparation of participants’ mlnl—lectures
S

\ /
5306H3Jn. Shef??xand ch/ése party,
- ) : Counselllnq and Development Centre, Room 108, _,
< ) " Behavipural Sciences Building. .
- Saggféay, October 25th
F g/ ’ ’ |
SESSION VII: 9:30 a.m.-11:00 p.m., Rooms 035, 036 and 037,
- Admin Studies Bldg.
) ~" Mini-Lectures: Each participant will deliver a ten minute lecture to a. _
L group of four others. They will be videotaped. Partitipants will evaluate R
P lectures using the lecture evaluation form. , R .
- 11:00 a.m. Coffee break

/ "
SESSION VIII: 11:10 a.m.-1:00 p.m., Rooms 035, 036 and 037,
’ Admin Studies Bldg. !

Videotape re-runs. Participants may view their tapes privately or with
a colleague. :

~

1:00 p.m. / ‘Lunch Room 102 Admin Studies

o
-3
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SESSION IX: 2:00 p.m.-3:00 p.m., Room 035, Admin Studies Bldg.

Professor Norman Welsh will speak éenerally on the topic of vocalisation
in lecture halls and specifically give suggestions regarding the vocal- *

ising of participants. ‘
- P »
The Workshop will end by 4:00 p.m. Participants will be asked to evaluate

" the Workshop session by session, returning evaluations td Chris Furowy'.

»‘1

Funding and other support\kor the WbrKShop,was received from: -
Dean Arthurs, Faculty of Administrative Studies ,
The Counselling and Development Centre
¢ Dean Dimma, Osgoode Law School
Dean Eisen, Faculty of/Arts
President’ H.. Jan Macdonald W
Eric wintepf*Master, Calumet College '\\\\\\ : ;>\\\\\
“Ontario Universities Program for Instructional Development

\

{indirect support). —

- : ' .‘; - .
I wish to thark all for their co-operation.

v -

I

\ Chris Furedy
i Division of Social Science

»
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/ Date P

1" Tues. Sept.23

4. Mon
AY

5. Tues.

6. Wed

2. Med. Sept.24

3. Thurs.Sept. ,

Sept. 30

Oct. 1

Timé

11 a.m.

12 noon

-

__York quversity Deve]opmeqf/pf Fé;cbéng SEi]]s‘Seminars

Dr. Igor Kusyszyn, Director ¥976-76

Dated March 1976

JomselLn

Jopte

~

-

"The dynamics of. the first class?
(The powerful impact of the first meeting

on student expectations necessitates care-

4

N

«
¥

ful planning and conductance of this class.
" A tone is set for the rest of the classes

at this time).

_"Meeting the first tutorial"
(The teacher and the students. familiarize -

’

-t

themselves with one another's backgrounds

and expeetations for the tutorial)

/ ! -
- 11 g\m. //“5E;?gning your course to fit your
—~<

attitudes anﬁ‘tapapilities"
(The teacher should be aware of his

Personal feetings toward students, the

) _course, and teaching, incil ding his biases
and should be authentic ih!|the classrgom).

12 noon  "Do's and don't® in teaghi ‘from my <=
personal experiénce”

~

12 noon

F—a=m.

(Emphasized treating ‘Student? as

1-

leagues and encouraging them to thlink as

“you do.
ing out how much th

Stressed the importance of find--
studePt Yalready knows,
making Ahe 'subject enjoyable, and hot over-

burdeningy students with readings),

) i )
“Carl Rogers' Humgﬂistic approach’
9

to teachi

(Proposed the idea that for learning to

be lasting it must be self-initiated by —ment Centre

the student and not forced by the teacher)

>
"Alternatives to Tecturifg”
—(Pointed out that the Tecture method is

one of thé least efficient ways of com-. . Atkinson College

muna#cating information.

Suggested’learning

cél%s, seminars, problem-solving groups-as

alternatives). .

39

rd

"

;f

35
* t
. Lecturer ©

Dr. Igor kbsyszyn, ‘
Department of Psychalog
Counselling & Develop-
ment Centre

- ‘.
S

Dr. Chris'Fyred},
Division of Social
Science

‘Br. éon Sheese,
Bepartment of Psycholog

\\\.

-
.Dr. David Reid, {
Department of Psycholog

e

*

Dr. Igor Kusyszyn,
Department of Psycholog
Counselling & Develop-

Paul Blythe, S
Counselling Services,




7.. Thurs.
|
8. Mon. OTt.

9. Tues.

——
(g}
ct+

10.. Wed. |Oct.
Tues. Octi

Wed. Oct.

.. Thurs. Oct.

6

7

1

- 12 noon

12 noon

™~ \
Qct. 2, 11 a.m. "Student opinions of York University

k] *

teaching"

(Suggested that students learn by
modeling the professor more than by
respecting the content. of the course)
I ]
"The changinngonﬁ UniVérsity culture
and its effects on my teaching”

(Suggqgféd that altering teaéhing
- styles is imperative, dyé to changing
expectations of students over time)} .

-

36

Students and faculty -
" participated I

N/

v

Dr. Aarvey Mandel,
Department of Psychology,
Counselling & Development
Centre

"

"Our responsibility to students headed,,,Dr. Ed Haltrecht, OCUFA

for failure - spoonfeeding?"
(Emphasized- the—Reed for remedial
‘\Qggzzes and Special Yteaching methods -
forstudents' having difficulties with
certain\Eg?ics such as statistics).

J——
—

) .‘\\“ L ) ., . .l
8 11 a.m. fTéach1Qg and the Open’ University"

14

15

16

//“’)//:/\

12 noon

11 a.m.

‘11 a.m.

(Yrtroduced the raturalistic approach

to teaching art in which~students are
given the freedom to create using what-
ever materials the environment|contains).

’

"Open discussion: Personal frustrations
in lteaching" '

inar which-no

(This was the only s one N
attended. The Directpr, Dr. Kusysz&gi~—-/////////////
reflected on the fryStrations of

organizing_a_teaching improvement
program. )

"Preséntation of self"

(Pointed out the techniques of E?e-
~-serting oneself as a lecturér in order
to command attention and respegt).

"You can only teach them what they
already know"

(Yressed the difficulty in pene-
trating students' cognitive and
affective templates which become
rigid at an early age).

40

teaching award recipient

el
\\’-7 )

Mr. Simon Nicholson, )
Open University, England

Dean Josephkﬁreen,
FacuTty of Fine Arts

Dr. Neil Agnew,
Department of Psychology,
Counselling & Development
Contre "
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15, Tues. Oct. 21

YL

16. Wed. Oct. 22

7. Thurs. Oct. 23
18. Mon. Oct. 27
R

T
J9. "Tues. Oct;
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< ’ e

e -

12 noon-  "Facilitating participation in a Dk. Sandra Pyke, .

. large class" Departmeqt of Psychology,
(Gave twenty methods to aid learning gougselllng,& Development
and involvement in a large course of entre

- several hundred students).
b .

12 noon  "Trends in higher education” - Dr. David Bakan,
(Predicted .that in the next few years Department of Psychology
universities will become more applied . -
adult education centres catering more '
to people between ages 20 and 39 years, g
due to economic and political hard- -
ships and population trends). ~

1T a.m.  "Media in the c]a;sroom" Mr. David Homer, o
-(Demonstrated the contributicn of g?gagggggﬁcg: Instrqct1ona
audio-visual aids to teaching effec-
tiveness). ) ¢

) LN /

1T a.m.  “"Contracting and the Keller Plan" \\BY\;ﬁ. Rudestam, ©

(Discussed the usefulness of self- Department of}Psychglogy

. . paced learning in recognition of the
— ' fact that individual students learn
- at different rates).

/

- N ,

.S

©

ing sfudents ho

+ Whose fesponss ’]jty?;

“//kEmpha;$§ed the fesponsifility
professors t eachxbzg%k W
skills to i ki]Jgﬂ’%tuden 7.
N - s v ’
’A’ /:’ ’ '/_)Q A
MHew o oEgaﬁiié”a
s tg@c ing ‘assj

. - N
. 4 Q,

P ) Ve
0 virite - P

fgcﬁfve'organizational- ¢

AN

. N
Dr. Anne-Marie Henshel,

12 ngon ' "Are women professors, disadvaritaged
© 7 in teaghng?t . Department of Sociology
~ .~ “(Presgntefdata indicating the special =~ ~
Lo prébT ep female teachers sometimes P
Pr ! S -7 . T e - =
i . / . ~ - / , . . ) /”,/

7 e P

Dr. Michael Rehner,

Department of Efnglish and
thé Writing #orkshop

-// . -

¢ -,

Dr. Otto Friedman;
Division of Social ScA

(Described an
7 petwork inv6lying students, Autorials,
-“Tectures,“‘teaching assistants and the
pfofessor). ™~ '
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2}~ Mon. Nov. 3 ]Zlndﬁﬁ “The Inquiry Method of Teaching Dr. Igor Kusyszyn,

VZ 3 la McLuhan" . Department of Psychglogy,
(Suggested that EﬁE*brfmary~goaJ_ofLm» ______ g°u2§e]1]99,§ pﬁYEI'ETS?t
teaching was to teach students how to enire
think and how to solve problems inde-

_ pendently, and proposed question asking,

not. lecture giving, as the method to

. reach the goal). . /
.7 !

22. Tues< Nov. 4 12 noon “Relevance and theiédaptability of Professor Helje Porre,

P Yyour teaching method to a Department of French,QCURA
: , _particular class"” teaching award recipient
(Stressed the need to make even
historical material relevant to today's
student. Pointed out the importance of
mogifying a course plan according to .the

progress and interests of each particular
class). ;

pa—

23. Wed. Nov. 5 11 a.m. "After ten years" President H. Ian Macdonald

(I1Tustrated teaching to be several
things: the art of communication,
inspiration, emulation, and the rites
of initiationt. -

r

24. Thurs.Nov. 6 : a.m, "Methods of Personalized Instruction" Dr. Ron Sheese,

/////\, . (Pointed-out the iapbrtance of ?epantment ?f P;ytho]og
o admipistering to the individual- L
e differences in the rates of learning : 7 Y
- ’ among, students). . SR
" ’ . L % .

' ) P \ . - - oy A
1f?5. Mon. Nov.10 32 nooy "Alternatives to tutorials" . Dr. -TedA sqnff , S
T o (Recognized the need to shifi/;wa BTVt ong P?faJOSQ nce

P , 7 from a, tutorial system-at ‘the upiver- .- - ’

sity level because_i
the_educa onal_reeds pf
-/ °  student), .

gt-ieeting -~ .
he modern,

e - ‘ . /|
; ' 7 <
rd .7
.
P

ox-of educationa
.communication" 7 ! &
RS e DR 3 //;/lf ) ) ' j /
, - ) ﬁ?y-.." + ..(Demon'st erimentalty that-th
. F T~ expertise of °
s . pedimént £g

26. /Iues. NSQ.]] * 12 noon “A pa

*

4 e

e .
& protessor is an im- - ‘ -
yrdent~ynderstanding due

different leyels.of -sophisti-

e et
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Thurs. Nov. 13 11 a.m,  "How students learn in lectures: .
Lo ~ Implications for the lecturer" ;/////Br’
’ ‘ " (Emphasized that feedback from
' . students to the professor.ahout fis
T e teaching iscritical to the jmprove- ) S
ment of teaching). y, I A

Ve

28. Wed. _ Jan. 14 12 noon  "Will the real teachers p]ease stand Dr. Eric Winter,

up'™ . Master of Calumet Co]]ege
, (Pointed out that the students' \,
image of the teacher as a person and
’ . as a professional has a pronounced /
' effect on their respect for the course 4
material). . . RaVat
. &.. i - S |
29. Thurs. Jan. 15 12 noon "Discussion in Dyads: The 1earn1ng Robert Deutschs
. cell" Department ‘of Psychology

(The use of 'dyadic discussions Atkinson College

recogn1zes learning to be an active
and 1ns1ghtfu) process). B ‘

.
-

e o _—
Wed.  Jan. 21 12 noon - "The future of the new universities™ Dr.- Richard Storr, s

(The universities established since History Depar ‘
1945 Have each had periods of —_—
. innovation then retrenchment. The . .
probab1]1ty of a second peried of
1nnovat1on is determined by the . L
lity of 1eadersth) -

31. Wed:  Jan. 28 12 hoow  "Talking about e _object at hamd*—__Dr. Robert Cluett, g
’//,,_,——""'“ o / (Popu]ar1iéd/genera1 concepts such '/g:a:ggégazrggrggg$1 -
//// e as,2&1&g;gé%ggﬂdi_,d—xn.keepﬁu5—~7;7/ P — .

e Way—fr € study of real life - T
- 2 - /// ,

, f-real life
/ /{;//// ) s // //‘/ ,/// /
. Thirs. J 512 noo “C\paye eVa]uatef% - szfﬁﬁr 1 Mu%dqg .

7 ~ p ! { ;
”/’A///éﬁéz/’/z L /iﬁécognIzed the 1m tance aqugfﬁ(/ »ﬂ itﬁ Degartmﬁft =y
ST ey mﬁ};t hing e T




/;____;__,M,:; —A—T
—*33“ifﬁédifl¥éﬁi}ﬁ¥*"’

Dr Paul Hol
/ Calumet Col .

oo , through the knowtedge /o _(///
7 \ students' fearning précess:’ Tl
Y ’ \ ~ meth gs//y which stfidents concep- RGP
4 4 , 7 tugHze the saubject, take note&f7k’?;f;/"
pd . ST /’ Fead textbook anftudy for exa L7
- L : natfons must’be-Kfiown to the teachér -
’ 1f gg ;sz/o 1ncrease his Eﬁfeéifveness)

tﬁe contemporary;-‘ Drg/ﬂbward A elm
Philosophy, De partmem;

" Thur /Fé 2,,5 12 noop’ “Th
//// /‘// unTVersmt?gf

4 - - ;;”i” /(York QS%yéf/:ty is present]y in a /ﬂf}}hsop/é?lleg?/ <
///// ’ x'//—/’ ’ per1odf qq?éscentirec overy. . /. /. .7

“Bbe quietly a
ch for , eadersh1p, purpos aﬁ
i ect1on . /” - ‘

// / B
.o, /o ..
P ACHnd

siﬁg/undergrad és é§"

7/ :7““#ﬁp¢ﬁr di
/

P
’MB Judy Snow,
Psychology Department

‘fUndergréduate tzacb1ng ass1stants
re effeet1ve because they are
nthas1astzc about the subject-

“approach the subj 2 learngr’s
erspgsiive’aﬁapggh easily communicate

Hth the student).
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7{;/ P ?U?IB Wbr&gg;b ofi Instructional Development

r March 23, 1976
. .
. " Imstructional Development at the University of Windsor

~

A

Until March 1974, what instructional development occurred-at

b

the University of Windsor was a result of ldcal initiatives on the part

¢
of instructors, departments or faculties; there was no university body

‘‘‘‘ ~“”"§;;Eifically concerned with the instructional process as such,

/ On March 7, Dr. F.A, DeMarco, Senior Vice-President and OUPID
- Liaison Officer, called’an organizational meeting, which over forty faculty
members attenged,,to establish an Interim Committee on Instructional -~
Develépméﬁt;:wA Committee of ten-persofns was fo;mally constituted, and

began meeting under the chairmanship of Dr+-DeéMarco.. Subcommittees were
- R -

-7 /’ established on '"(ffﬂvf;;;tions and Terms of Reference
: - , - (11) Goals and Priorities .
S~ . \ ’ T

-. ~ (Iii).qgégggd bys "'}‘good teaching - .
(iv) Interdiéziplinary Projects.

’

s Reports were considered from the first three of these

: coﬁmiﬁfees, and it was decided that.a first task would be to seek some
/)/'- . . .

/’, L N
éf/:;m jt- Erom the Se of the University legitimizing instructional
Atements DE & C

- /7( . -
iﬁﬁiﬁééggmic endeavour. Eventually the Senate passed an
A

~

-

e

on,. ;cﬁ{ty duties and responsibilities,

g@;é/gcholarshib "the study and evaluation

A '

-

A R ;

gt:;dﬁﬁ;;fiﬁmépd nt to the policy /

A - e
veLs rejetted. CO

fr o
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The Interim Committee has also circﬂiatéd a newsletter on
'Instructional Development, and hosted a visit on campus'b& Dr. Swift

of the British Open University.

As a committee to advise the Liaison Officer, it has reviewed
the conditions of awards at the request of OUPID, received the OUPID

Evaluator, Dr. Main, on his visit to ‘the campus, and later met to discuss

€

the Evaluation report. od

At the moment, the Interim Committee is not directly involved
in organized teaching and learning activities. However, in his Report

on_Extension and Continuing Education, Dr.~Deﬁareo has made two-tecom-

= L . \_\
* mendations: s
: i) a fund be established for experiments and innovations, and a
"/
. committee for curriculum develépment, in the area of extension and

3

continuing education,

T~ ii) a Program for Instructional Service and Development, be established,

-
~-

including a committee with & budget to provide support for teaching

improvemept, experimentation and innovatdion, and services and counsel

- Hf////%ﬁ? for testing, evaluation and examination. ’
by e \

- The Senate has referred these proposals to its Academic

’

Planning Committee for report back.’ ‘ ’ A

-~

As the Interim Committee has no-official position in the |

University's organization chare, its effectiGZness has been rather

l

limited by its low profile.‘,Substantial developments will need to-await

. eventual Senate action on thé prdp /;8 mentioned above.
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REPORTS FROM DISCUSSION GROUP SESSIONS

Repbrts presented by Group Leaders




- . REPORT FROM DISCUSSION GROUP A\

. objectives, support from the top, grass roots support, communication, and,

e /
good serv1é; fac111t{es, such as aud1o v1;;i}, researqh into teaching and

s
. .
’ 9
, |
r'd .

~ 45 °

o

A\
\

delivered by Peter Meincke

We began by listing all activities that a university miéht ungis;ake

to improve teaching and learning, and we then tried to establish a priority

&

in this list. Most members of the group felt that activities such as evaluation,-

(a very broad term into which one can read a great deal), definition of

L)

above all, identification of a key individual were very important. This

-

key individual should be wjthin the exisfing academia %nd identified as someone to
whom one couTd go for.éséTstance. But wg' ould not actdally decide what to
call this f;;ividual except Fo define him 3#\;erms of a shaulder to cry on, a /) )
resource person, a person to act as a friendly counsellor, a d{agnostician.
This person's role was one of Ehe key itemstthat we felt to be important in
terms of activities that could go on in a university. N

One of our group felt that it is extremely impo%tant ig improVe individual
study sk1]]s through writing Jabs and other methods. Other points stressed
were the prov131on of funds, examp]es of good téach1ng, and estﬁﬁT:;L1ng a
dialogue g;tween teacher and learner, giving the learner some idea of what is )
expected of him as well as enlightening the teacher.

Other po1nts no fe]t to be as important as those listed above but still
of sagn1f1cance are as fo]]ow5' 1mprov1ng student awareness as to what to /
expect from the un1vers1ty exper1eqce, re]ease time or study leave for facu]ty,

~ *

learning; clinics, ana]ys1s and remedial ks success stor1es--that i3,

pub11c1z1ng successful attempts to improve the teachqng and learning process.

In terms of QUPID's ro]e, it was felt that the Program could assist in each
of these aforementioned activities--dissemination of information about programs,
fdnding,study leaves, development of hardware-software packages (aTi of which

;

it has been doing), but that it should mainly ook at each university to identify




» / . : N T
46

Peter Meincke L i
|
|

. particular areas where funds could be most advantageously used. The fact that
the universities are all at different stages requires ﬁlexibi{jty in treatment--

an idea which came up in the conferences in January and February (Workshops for"

¢ I
OUPID Liaison Officers, Toronto, January 1976, and for OYPID Study Leave Grantees,

R h

ot Teronto, February 1976.) e - oA

’

With respect to/models, the group attacked that question in terms of asking

about the degree of instﬁtutiona]ization requir?d to improve teaching and learning.

There were considerable reservations about having a permanent, monolithic structure

or centre in a university which would be the key area for instructional development;
but it was felt that there should be some focus, probably at the very Teast a

committee and possibly one or two people with special duties in this area. A

central information resource for librady"and other material might also be useful,

The general feeling was that it Qou]d be extremely important to kéep the precise
.activities decentralized and.as close as poss%b]e to where the actua]'feaching

and learning takes place rather than housing such activities in a centre to which- ~

P§0p1e would come. * \
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REPORT FROM DISCUSSION GROUP B

delivered by George Harrower

Group B tackled a number of these problems. The first question we asked

ourselves was the question of the motivation of professors because, after all,

they are the people whoYhave to do whatever is to be done. We immediately agreed
that one of the motivatipng factors is money, but that it is only one factor and
probably not the most impdrtant one. Of greater importance is the satisfaction
of communicating with studints--one 3? the great rewards of good teaching. In
this modern age when stude ts/;re'mobile from university tonuniversity, class to
class, there is a sense of Jempetition among classes; if a student does not know
upon his arrival at university who the good professors are, he will soon find
out. Success in at@racting a reasonable number of serijous studenté strongly
motivates professors and rewards good teaching.\

What then is successful teaching? Motivation is a large part of it for both
professor and student. Muth of the teaching\brocess occurs in the mind of the
student; un]ﬁss it goes on there, it does not go on at all. Ié won't begin ?n a

I
young mind, a mind preoccupied with gany opher things, unless an older, and

-

hopefully wiser, mind provides some subtle motivation to keep the process'going.

.

One does not become a good teacher quickly;-it takes several years, often much of
,qne's lifetime, devoted to developing one's particular talents wlth the hope that
the results will be something special. Part 6f this struggle that any teacher
faces is the matter of assessmeﬁx, whether it be self-assessment or assessment by
Students--which can sometimes be a flighty, ephemeral thing--or assessment by his
department, his colleagues, and his university as a whoie:I &
. Assessment of teaching ought te be fair, honest and vfsib]e. To these ends

professors ought fo work more in‘the open. MWe tend to close or even lock our
doors after the bell has rung, as if soﬁeth;ng terribly wrong would happen should

some of our precious words leak out into the corridors. Teaching ought to be done

‘more in the open where not only other studeJts but also other faculty would be

‘ 5i .
\-,)'

van

~
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aware of what is happening. This in itself would provide some motiyatjon for
higher.jevels of peTformance. The defense agafnst onening Ene doors, of course,
is tne old chestnut, "academic freedom". I don't think I've ever-found two words
with so many different meanings. Academic freedom is too often interpreted to )
mean, "I do anything I like, when I 1like, how I like; sometimes I don't even
bother doing it at all". Academic freedom is surely no defense; on the contrary;y
academic freedom works both ways--freedom not only to teach but the freedom to

be taught and to listen in a public and open atmosphere.

Looking at the problems all of us face as teachers, our group realized these

began perhaps when we were graduate students; we echoed some of the wise words v

’

that we heard this morning about various ways in which graduate students might
benefit from a somewhat more formal approach to their various teaching assistant

responsibilities. This, in my personal.opinion, is more impdrtant than it used
[ N
to be. We are not only c0ncerned with getting good teach1ng support from these _

‘ —_—
young people, but we are also aware of the fgb%—that when they go out 1nto their

professional lives, their ab111ty to communicate with their peers, superiors,

and the public at large will be all imporﬁant even though they nay not be teachers

in the sense that you and I may be. Such a program could quite simplg be enforced:

"If ng wish to be a teaching assistant, there jsva procedure in the first month .|
of the term in which you go through certain nOutines. Hopeful]yjsome of the

;0u§h edges are smoothed and your job is made'simpleri" In places where this is

dpne, it is reliably }eported that.graduate students like the idea. Although they

work*veny\bard in the first month,making sure they know what is required, the
AN

balance of the year is easier, parf]y because they are assured they are on the

right courée. - ‘ L

- Another of the defenses againstrattempting to. train teachers, if [ may nse
that terrible word, is one which is seldom admitted but wh1ch is always present.

/ A month ago I was involved in a substantial ngate at Queen s which really .

revolved around the point, would dgpartments be willing to state publicly what
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. their objectives are. The answer, after an hour and-a-half, was no,. they would
. not. That was that. "No thank you, please take away your proposa%ifi>lhat is

. one of the reasons why even senior professors are reluctant to involve themselues

in What one—might dall, for want of a better expression, “training programs" of

either their junior co]]eagueé or their graduate students. Reluctant because

these bright young.people are first of all going to say, "What is Et we are

really trying to do?"; sometimes we are not so sure.

One fruitful avenue of approach to the improvement of teaching 1s the one

which we always mention, that of innovation, looking for new ways and hoping
perhaps that we Jl]] stumble on something fortunate. A second and equally
fruitful and possibly better.approach is to try to identify good teaching uhere it
already exists and to ask what is really going on. When Professor X gets those e

. excellent results year after yByr, what is e really doing? We are jnot dE;nking

54 - )
in terms of the detailvof his presentation, his idiosyncracilps, the way he writes

on the blackboard-or whatever, hut rather the logical frameSPpf mind he brought to

ﬁwegk by week. It seems that

R .. ) \ 3
quite a bit of good /5na1yt1ca1 res ,\gVOn x1ﬁt1ng ﬁbod teach1ng m1ght have .
o"%

the effect of balancing the equa]]y 1mportan} flgtd of 1hnovdt1on in teaching.

‘ui

The group touched on the fact that a]? of thts 15 n he pub11c domain to an .

‘ 1ncreas1ng extent, and universities are being cha]]enged a]mpst daily to prove
%I N .
that they are doing whatever it is they do and doing it Well We agreed that the

pub11Q often does not really knor what we are aoing, but. ed1tor1a] writers and
politicians be]leve they do. - It 1s not enﬁd@h s1mp]x to say thht we are above

'l

all that fuss Professors and unlﬂers1t1e§ in generdﬁ n%]] havelto defend

“themselves and present an re opin qpfroacw Qo they worlooat iarge (Sure]y if ¢
Wwe are going to be more o 1nvben&ra¢ » th¢gg%§dﬁg}cvénu a]%lﬁhﬂse wonderful |
g l::i‘ﬂah"w th d?nﬂ cﬂoﬂeagues-- |
I mean, leave the doors open.) ToonpftéhuJL fﬁ%&i}ﬁ; a

| QOf“W at th public wants,
oors om) oo ot o

h t o .
‘ ;’, s S o ot vl . 1 vy
° : A A 5 o
g B
- : -] m,',[ ! |
ol ool
“ o Vo ! LY
a ‘1, HE AL Y . .
g . e N
. - to!
3
: g

L UM% ‘ Rt 3 ? i
taxpayers, we arée going to hawe %o be”a 114&1 L more
l I i n "’\ N v
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we fail to justify the relevance of what we are doing. Relevance was a very
revolutionary Qord not so many years agp. It is still argund with its good,
old-fashioned meaning. I think the mistaEe we make is in fthinking that the only
relevant things are the things which allow one to make a ]&ving a]oﬁg some Simple
career path. Many other things which are highly relevant to modern 1jfe--such

as literature, history, philosophy, etc.--are not plways believed by their
professors to be as relevant as in fact they are. Personally, speaking as a
natural scientiat, I wish that some of my phi]osophe# friends would stand up

and say, ”Thg(on]y ghing that redlly counts is whether or not you can.think
clearly". L : ’#}

Instructional technology is something our gro&p did not. touch on to any great

v

extent. There is no doubt that we benefit from all the things which are

<

now avai]able.\\igge of them are evolutionary trends from earlier devices.

After all, we have been showing lantern slides for a very long time. Te]evisigﬁ
' / . »

is all right, too; it 4s simple and cheap and 7t motivates. In a first-year

, . -
class, whare that initial impact is s¢ necessary, these devices, properly used,

)

and cleverly presenﬁig} can certainly be an important factor in motivating

students for the more serioGS“work which must follow.
‘ , "

We agreéd that in a[l of this the departmenf'of the modern Canadian

uiversity is the important en¢ity. Univer§ities must, of cou?se, provide

»

a general academic framework, but the fact of thematter js that most of us
identify more strongly with our department and our discip]ina than with aur.
univer;ity. This is a perfect]y good pHendﬁénon. We should take advantage of
this strength. If we are go1ng to get professors to do the rlght things, we
have got tp get them to do the right things within the deparfﬁ%nta] framework,
which is where they Tive. Perhaps it might be poss1b1e, along w1th all these,

/ . l/

other marve]ous teaching tools, for some.of you who .are c]ever in these ways
y

to 1nvent a departmental kit which would come all wrapped up and pac&’géd It -

@
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'Wouldx§imp]y be 1eft'f6r;the curidus to open.- It'wbulgupég1n by askirg some of

) the - subtTe queitrd/s that ought to be/asked If you had dev1s hfgfi1t we]] ///7( ‘
R and assemb/ed it 1n the appropr1ate manner, it might 1ead,a”departmen . ///<A«////

/

internally assess 1t

lmposeq. L

,;ﬂ—f’}’p’Finally:'the’professor is the heart of the matter. Professor

. Y o , - .

. People, need te be persuaded that thanges which thef embrace 4re r ly their ,_—:“
own ideas. In inistration, the last thing.one can say is, 1 to you so". .

. Professors, like . other people) are sens1t1ve ang/

v .
are” h1gh1y 1nte]]1gent by and ]arge, therefdre, they 11ke to steer their own T

»
P

nlike some/of/er peop]e “they- - -

. courses, and why shouldn't they? They are well suited to do so. It woq]d,séem,
.‘ therefore, that the heart of the matter 11es with the individual teacher in whonm

we have previousfy put our trust who as a member of a department must be prepared ~
\

to steer h1s own\& urse, to devise the solutions to his own prob]ems We 1ook1ng

.

~

on from the outs1de in ne1ghbor1ng departments must be patient; these things all
take time. - Our group's conlus1on was that the time they take to evo]ve w111 be
4 3y . ’

well worth Gt. G

¥ .
-y . R .
g v i R . . . A
. , \
~ w— .
.
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] Our group talked about several th1ngs, none of which were/on e agenda.’
~ s — - T 7

- - e o s - -

Pwill try to necali some of the pers1st1ng themes of our“d1scuss1on

% ’ "

ke télked day abeut good teach1ng, as th 2 e
/ . N ST
meant /ﬁe reall s ¥ do we have a clear way of measur1ng /;“/It/ /;//'
D
ﬁ§§;€§?eedftnat student ratings, a]thOugﬁ/sneered at, are probably the/best /// 7

// 7 / -

ng}e measure 6f teaghing ava11ab?e - ’ »<>/’ ’ /,/‘ T
/ . //' / L - rd P, . _/r'
: 1

An 1nterest1ng po1nt was made that we use number f publicattons as'a ez
. L. . /" . % //,
s S
;/;— - measure/of research, a/somewhat arb1trary meaSupe wefaccepf'that measure WJ%m~

- o N
/);{f/suom1tt1ng 1t'to the same tests of rel)é//lltyfand/Va}:daiif;aaﬂﬁfgb e p B

P / '// / ~ /
/// student ratwfu; vle dzscussed thas asymmetr)ca} treatmentf1n our measur-lent of

t

AN

- .z - o
researc(md teaching. ” ,/ A P

— ,/// < //?33 S -
- Another/frequently raised po/Q{'Lﬁ’c/nnect/pn w1tb defﬁnﬁ g good . teach1ng ///////i/, P
. /',' /// / / / Ve

b was the necess1ty'of efining ot t1ves gfyteach?ﬁé,in th unavers1ty /,As the

e -
prev1ous spé;/er ment1§:fﬁi/; at 15 bard1y ever done nar are we w1}i1ng/to,do 1//// ’///
* Qur group argueditb/ aps that is one. of t/e' Ob]emS/WT whicﬁ Uﬁ/B sho L
. deal. NOtEEhat;:ljifgguﬁtﬂés wou]d have the Same obJe 1ves;/ at/}éast/ﬁ/th1n. ,’,

" a given departn or a given ;ourse p ople should be49ble to—stéte tﬁ/;r objec-

. tives. This must be déne before an measurement of- teach1ng/can occur and before

"good teaching" can be def1ned

-

e

The reward- structure inemost un)Vers1t1es does not encourage lnterest in. o
- ;
1nstruct1ona1 deve]opment -Ih my department a new fatulty member m1ght do four

or five years of-work on’ 1nstructL0na1 deve]opMedﬂmﬁand "if he published noth1_'

3

m1ghtsf1nd h1mse1f out on the street without a Job Some members of/tﬁe gfoup

. said such was not a]ways the case in all departments, but I h ye/a ee]ing that ]
it would happen frequent]y We agreed that‘sqqeérather,dr////g hanges wou]d have

-’
to be made 1n/the reward structure of the un1uersaf//b oxe one could expect faculty

to take a very strang 1nterest from th&ggbass roots upwards One 'specific idea'was
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L 7 - V3
teachmg/ Another sygges/ n was that in the case “of cour‘se cont

/

~ g // /
,,,/,,/f'we should be g 19 studeu}:§ if we arjy ‘f{em’ght thing and how we cou]d

eth& /ﬁyta/”/’;'
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\

\e

ii/ ' /'2/ / -
’be/u cove/ed/ ’
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ur tude:fts oagheh exams,,/ 2
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-
1;yd not,have/to,fégET’ze the que§t1on/

- e ////

/the 1de95/model/j§;§§%{h”ng, AWe,were/EOmﬁortabTe &uﬁﬁriguf/
d1ver51ty, but//xéb in # ’//9 thefe;wa%/p’ﬁot :to 1earn///// /////

- /‘
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>'uch can be ///ea/néd f‘ /whﬁ{ the(pf/ZEOQ; speakers
;ggﬁpushed to ;tate objectives f oz ;"ses/5h8\60r5
;/ég a1ready ment1one//eytthe ot

to 1dent1fy, /}}*/est for ourngVes, what we—cog;fd <
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programs (a key fabt 2 We ‘we are,foneed»~

'/1nd1;;ﬁ9{ijéﬁ,&ﬁfge;s

hieve in our

/’//
. teach1ng4 We agfeed Jt was to our efy; 3
- o
the’exper1ence werare having to%i;%,/fﬁ
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. teach1ng and re50urces), and o/con d
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Perhaps we 1et our nair _dewn with strangers in a way wh1ch . A

.- /’ )
%u%/:mt {o wfth our own coHeagues in weekly departmenta] meetmgs We agreed < S

The need for institutional support was emphasized. Our

-

N N \//
respoﬂswl/tzes/to graduate assistants were also ment1oned We also discussed s
/
e .7 o
Jth&{#&ﬂf’_; nsnb1ht1es to new colleagues should be; what do we do to help the /
. R /’ }f —
. P A ,

new f(mﬂtyjaémber in this role of atrans1t1on7

#e th}/wght/there was a need to identify different teaching sty]es and methods S~
/as %ﬂéj afo/dﬁferent students. We should also glve more thought to the R N

i

"e‘JWng{?/@/ 1ntroductory courses, requirements of undergraduate an&graduate *4-7

/udept:s} wmost important, the requ1rements of adult 1earners\1n contmumg‘«\.\

= . T, ’
edﬂ/ Jon programs. ‘ - -
‘ ~ 7

~
~. -
L2

//
// ?he’ %up S general theme was that 1ndeed we _did have-a considerable amount
/

of/aé,eumu}é pract1ced w7dsom about teachmg and that we make as full use of

en &

— 1t as»(e can. : —
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"’n?ﬁ- ‘, Py" 87 appatefely ufidersit d;g‘rees are

“hot particular ﬁly yaiued/ﬁy 8¢ 7 emplo e 5 > 6}(;%;‘students,,~”" e

Lhcmselvcs mewhat e«@{evha Leteﬁ”ieS/me///// P

e he 4
degually bg,,but Z’;h we/dQu ‘pffeffalrs hgs/i by
perh psfgzve//sbﬁs, m/gﬁ 0 gt/yétlonal deveIoBmeQZ/ o

> : ;
e S e
. ﬁéf a? tmay;ﬁell be v e/by/umverslt

) h ,of11361V1dua1 Lnstructors erhgpé,c
héwever, th ‘o stiopd nE il it a much broader context; omE c /1d_,
view the _gonce B 'ffgﬁaluggv/Lpp feat on a contlnu ran i
from the/bv6' ) i patictes and pridrities of universities to thei
) ign of programmes and to the;lmpr;mentaz'
s.by particular departments and 1nd1v1d__
/// /“ ) -
e ere to gﬁhSLder only the most basic level of instructional
1 éEZfﬁ/ that of an individual instructor improving his own
cular’ sk11 3 € e is, perhaps considerable unwillingness ameng
structors t haﬁée or to avail themselves of improvement or development.
Thys is qui g/uﬁdgrstandable because it may not be worth i*t; the results, in
y ,ﬁérms of effects 'on students, may be very marginal; there has been
~e*;’ insuffi nt”evidence glven to instructors that improvement is, in fact,
e worth Qhe effort The "reward system of universities can be summarized as,
égﬁate teachlng and excellent research" - the name of the game. Orn’ the other’
pd, the group felt very strongly that individual improvément could be
C//thomoped if instructors were aware that there is a science of instruction, with
/@ variety of skills to learn.,and resource materials to usé. This awareness
://///mlght well only lead the instructor to conclude that what he has been doing
is- the best way for him. However, such awareness, whether or not it leads
to changes, certainly makes him more responsive to new methods if and when
appropriate.

Aruitoxt provided by Eic:




