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N , : HIGHLIGHTS :

- Dorm freshmen choose UNC-G primarily_ because of the appeal of programs in’ their
"y major. More than 907 of these freshmen have a choice of major when they enter
*college. About 65% of those who Have decided on a ma jor are quite confident

that. they will stay with their decision. ' -
<

- Entering resident freshmen gre 1nfluenced by a variety’of factors in their
decision to attend UNC-G." F&ctors listed as most influential were parents
(cited by 227 of the respondents), campus visits (197%), and, high school counse-
lors (1¢%). The most influential institutionals literature was the college
catalog. ) o . T

. » ] - o ’/I ¢ .

- Two-thirds of the resident freshmen come f}om towns and small cities; 23% come -

from majér metropolitan areas; 10% are from rural areas. -

L]

Parents 5f the mhjori:y of dorm freshmert are employed in white collar'octhations. ,
Sixty-tyo percent of the fathers and sixty-nine percent of the employed mothers
work inoffige jobs. .

!

N -

- Nearlf half of the resident freshmen are first generation collegé students.
‘About i sthird of the parents of. entering students have college degrees. .
. . .
- Fifty—’gight peréent of the resident freshmen reportedly graduated in the top ‘
ten,bpgrcent of their senior class.
/ . -

’

Mo%k.%han half of the resident freshmen are planning on four years of college.
An ‘additional 407% want to go to graduate school. . )

4
'Less, Jthan 3% of ‘the dorm freshmen attended racially segregated high schools. *
About 607% graduated from schools where the ma jority race composed no more than

65% of the student population. } . <
. : e .
Forty-three percent of entering resident freshmen expect problems with their '
course work. On the other hand, about 40% cited academic work as. their greatest

-

:'éropable source of personal satisfaction.

1

~

- Students were given four personal philosophies of higher education and were
" asked to designate which philosophy was most like their own, with the following *
: / Yesults: ‘e . .

/ .
// . . Ce ) : .
vy 57%’chose collegiate (education is for social development) |

7/ 267% chose vocational (education is for career training) *

AR ’ 13% chose academic (education is for thé pursuit of- knowledge) .

3% chose nonconformist (education is to promote social change)

¢ , . e
~ Scale scores'comparing th; four group$ indicate that the vocational gtoup has ,

the greatest dependence on family,'a lower level of gultural soyhiﬁticatiop and
a lower family social status than the other groups. At the other extreme is the
nonconformist, who is quite independent o family and friends, more culturally
sophisticated and has the least motivation\for grades. Members of the collegiate
group have® the greatest dependence on friends and come from families of higher
social status. ] ' ‘

-

- . A . .
-, Scale scores suggest that entering women are ignificantly more dependent on their

families, have a higher level of social consgiousness and are more highly motivated
for grades than entering resident men. : N Y
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‘ . INTRODUCTION ' .

. .

&

> . e - .
Information collected onasthe 1312 freshMden who entered the Univérsity of ~

.

North Carolina at Greensboro in the Fall of 1975 indicétes that the average -
freshman 1s 18 years of age and that 787 are female, 967 are single and 747 <

’ ’ o ’ L4 N
reside in dormitories. Such data are collected routinely on all-students as .
[ 4 N ’ Al

a8 condition of completing registration. Other items of information on entering

.
. ’

L]

. freshmen typically describe their academic potential - SAT scores, high school .
4 ' . ,
grades and class rank - as part of the admissions process. Still other data

’

is seleetively collected on incoming students who seek tq prove financial eli-

gibility for student assistance. Yet the dpﬂgéraphic data gathered on entéring

freshmen tell little about the interests, attitudes and expectations these

»

. . ,
students have as they enter UNCLC. : N r

z

. The freshmen testing program initiated by +¢he Offige of Institutional Research

and the Counseling Center seeks to provide descriptions of student charactefisgics

4

which go beyond the demografhic data routinely collected. The first testing A

. - .

was administered during freshman orientation week, Entering students signed

~

N . . t .
up to take’the College Student Questionnaire and the Omnibus Personality Inventory.*
, . » e ~\ » » » M » ‘ ‘ ) )
Students, agreeing to participate were promised anonymity and a summary of. OPI
v . , . - -
results. They were also awarded a CSQ or OPI balloon for their "service" to social
- ’ ~ 14

o

. * The College Student Quedtionnaire (CSQ) contains 200 standard questions plus
nine local option questions which collect biographifcal and attitudinal information
on students. The CSO has “two parts: Part I, is given to entering freshmen to measurg
student characteristics before college; Part II is administered at some subsequent
point in a student's career and focuses on the impact of*college on students. The
value of the test is measurement of group characteristicd and changes in groups over
time. It is not designed to providet valid data for individuals.

. The Omnibus Personality Inventory (OPI) contains 38§ true-false étanments which
measure students' ,opinions. The items are combinqd to mak® up fourteen scales
. measuring individual social and emotional maturity, intellectual disposition, im-
> pulsiveness and masculine-feminine traits. The instrument is -useful for drawing .
» a personality profile and assessing attitude change in subsequent tesing. The scales
’ must-be used in conjunction with each'othei, not individually. No demographic data
is _collected., ) coe :

2 A - _ 41 ' / ’

2 M
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science research, Because par{icipat;on was voluntary, the sample 'was biased 1n

. -

favor of.ddEmitory sesidents. (See discussion of sample 1n Appendix.) The response
Tate was adequate to make judgments about the opinions and attitudes of entering

) :i M
resident students, if not all entering freshmen. The following discussion of the

~8Q will consider only the sample of freshmen living in the dormitor&. All non- ~

freshmen and non-dorm residents have been excluded, from the analysis so that
. . iﬁ e N
stataqents can be made with some confidence about the opinions, characteristics

4

and attitudes of the 747 of entering UNC-G freshmen who are dormitory regsidents.

’

-Three kinds of information are avéilable from the CSQ, wﬁich has validity for
h)

groups of students but nét necessarily for individuals. The first kind of infor-

4 » A4 .
.

mation comes directly from answers to the 209 questions on thé,CSQ.\ These unique

\ .
«® items give information ranging from size of home town to favorite type of reading.

The second kind of information available from the CSQ pulls together related items

. . . . . ‘ . . .
into seven scale scores to provide a cohesive, general description allowing analysts

.
-

to examine seven attributes rather than 209 bits of information. The seven scale

<

scores are: (1) Family Independence; (2) Peer Independence; (3) Liberalism;

«

(4) Social Consiceﬁce; (5) Cultural Soﬁhiétication; (BQ}yéivation for Grades; énJ'

.

* (7f Family Social Statusy A third kind of information the C§Q provides‘is national

data which permits comparison of UNC-G students to national norms on all items and

v
.

the scale scores. This summary of the CSQ datg will examine some of the information
. . .

gained from vavious items on the questionmaire and will present scale scores’ for
-~ N /

selected groups of students, .

e ¥

p Y s

O e SECTION I: DEMOGRAPHIC CHARACTERISTICS s

. . . .
‘Faur general questions can be asked of the CSQ data in an attemp&to describe

- . \, :

N\, ‘ . .
characteristics ‘of entering freshmen:
N ; -

\\ij Why did students select UNC-G as their college? .
| : ) \\g; What types of students are attracted te UNC-G?
r ’
3.\\What do students expect from their college experience?
1}

n Co. 4, \hhgt are the long-range plans of UNC~G students?
) I
vy

T




SELECTION OF UKC-G,

. &

The most frequently cited reason resident frefhmen sélected UNC-G for ‘their
\ ' '

college was that UNC-G offered quality programs in their chosen field, Related

to this finding is the fact that over 90% of the entering freshmen had at least

~

a tentative 'choice of a ma jor when they enrolled in August. Of.those who had

chosen a majoé, 657 were fairly certain
du}ing college. ¥ ?he second most agreed
academic reputation of this institution.
1nfluenced the.kholces of neafly 607. éf

factors, such as the fact that UNC-G is

is located in Greensboro, were cited by

that they &buld not change their major
upon reason for selecting UNC-G was the
Thus, purely academic reasons strongly
the dorm residents sahpled; Situational
relgtively inexpensive or that the institution

only a few respondents as primary reasons for

selecting UNC-6, Had the survey included more town students, location and expense

"would certainly have receivyed highet ratings as reasons for coming here rather

.than another. school. )
‘ ?
The selection process was further explored with two local option“questiqns:

(1) Who had the most influence on your decision to attend UNC-G?; and (2) What

printed material é&xerted the most influence an your choice of UNC-G. No single
element was clearly predominant as being the most influential factor in helping

freshmen decide on this school. Parental influence topped the list, but parents

were cited by only 22% of the respondents as being.most influential, Furthermore,

only about 14% of the resident freshmen indicated that their parents had strong

feelings‘favoring their attending UNC~G. The parents of the other 86% either had

.
e .

} vt
Iy -

* Students were gsked to rate their degree of confidence in keeping thei¥
\&;choice of major on a scale of 1 to 10. Of those who had chosen a major 33 (g%)
scored their confidence lewel ¥ to 3 (low); 110 (27%) were in the & to 6 interval
(moderate); 4nd 261 (65%) scored 7 or higher (high).
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only a slight preference for UNC-G or were -indifferent about wherk their childreg

- .
went to schopl. A visit to the campus was nearly-as influential a factor in

’

selecting UNC-G as was parental influence. &uch visits were the principal element N

‘s

in helping about 19% of the respondents to make their decision. High school///

counselors were the th?rd most prominent factor; they were cited as most influential
by 167 of the freshmen entering UNC-G. Publications from the University were much

&

less effective 'in attracting students here than wefe—personal contactss Nearly
407 of the f%spondents replied that material they received about UNC-G had no

] .
bearing on their decision to enter. Of those who were influenced by publications,

the catalog was nearly a four to one favorite over brochures, official letters and

other types of material. However, the impact of publications in providing students

with information on which to make their decision is-obviously understated;

<

students selecting UNC-G for academic reasons must have been influenced to some
! [
degree by institutional literature.

- »,

) -

- ; N
Investigation into the reasons dorm freshman’select UNC-G isolates some of the

4

factors which would undoubtedly influence commuters to attend. For many commuters,
’ Y

UNC-G may be the only area institution offering a desired program., Thus, ‘the
selection is made because all other alternatives are eliminated. By contrast, the
. -

student who comes to Greensboro and lives in university housing likeiy\has other .

[

options and is less influenced by location and convenience. Consequently, dorm

- - .

students' reasons for selecting UNC-G measure the strengths and weaknesses of this

i ¥
institution in competing with other schools for good students. ~

-
i

TYPE OF STUDENT AT@RACTED TO UNC-G .
® !
Two thirds of the students enterlng»the 1975 freshman class came to UNC-G

'from towns and small cities of less than 50, 0Q9 populatldn.. About 197% of the .

it A

students were from metropolitan suburbs and another ten perceﬁt came from rural aréas.

Only four percent were from citie§ with more than 500,000 population. 'The typical

!
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parental family of entering freshmen has two or three children. Most of the students'

fathers work in white collar occupations and nearly 80% of the students had mothers

who had been employed outside the home at some time.

) S ]

FIGURE I . '

. OCCUPATIONS OF PARENTS OF ENTERING RESIDENT FRESHMEN
n - ' v

Profes-
sional
11

Opérator
13.2

Profegssional I
14.4

Craftsman
11.2

Professional 1
26.4

Clerical
35.9

. Manager
18.0 Clerical

13.0

-
~—__]
FATHER MOTHER -~
//-j »
. Laborer: Unskilled or farm worker Professional I: Engineer, teacher, work

3

Operator: , Semiskilled worker

Service Worker: Policeman, fireman, barber,
military noncommissioned officer, -ete.

Craftsman: §8killed worker, plumber, car-
pentar, ectec.

Manager: Owner of partner in small businegs,
lower level administrator, military com-
missioned officet, efc. ’

requiring a B.A,
Bxecutive: Owner of large business, high

level administrator ’
Professional II: Work requiring graduate

degree, lawyer, doctér, professor, etc.

o
r
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By coming to UNC-G, over forty pexycent of the freshmen are exceéﬂing kthe o
. v Y
educational level of their parents. The chart below illqigrates the educational N

atgainﬁent of parents of entering resident freshmen.

EDUCATIONAL ATTAINMENT OF PARENTS OF ENTERING FRESHMEN

-

\..‘

' Less Than

. Less than Hig High

, Echool \ chool I High

., - High \ //Some \ * [ School

/ School 3 . Graduate 12.2? Graduate .
/ Graduate * ' S~York !
/ L « 8.8 32.9
{Some Graduate 24.9 ; ;

MNork 16.7 ; 1 College

i \ \~,,,_‘ i . g
, " .. . Graduate
\ . \8.1 el .

L/////// Vocational/ *

1 \\Business 3 22. ,

A College Grad. \School " Y ‘

\\ Some . K\
\ 21.5 “ICollege "™ he
. S 10.5 '
o - ‘ . o T .
FATHER . MOTHER

Y

Parents are apparently encouragihg their children to_pursue higher education because

80% of the students indicated that %heir parents consi&ered.going to college very
' ’

important.

Almost without exception, entering freshmen are coming to college directly

from high school. Fewer than two percent had interrupted their education for a

period of work. The majority of students are from public high school§iwith,100 or

more in the graduating senior class. About a third of the students are from large .
) 3 S

high schéols'graduating'more than 400 seniors and about 10 percent are from small

schools with fewer than 100 graduates. ﬁearly all of the students came from high
schools wé;ch were integrated to some degree. ‘Sixty percent of the students

attended secondary schools where .the majoﬂgz;\;éce made up no morge than 65% of the

student population., Eleven students (2.5%) attended all white sthools; none came .

Q ’ . , S)




from all black schools. About ten percent of the sample graduated from private

high schodls. More than half of the students reported that 50% or more of their

high school class were going to cpllége.

- -
7} -

These students arey according to their own reports, the cream of the crop.

Nearly a sixth of those in the sample graduated in the top two percent of their
class. \ Fifty-eight.percent of the dorm ‘freshmen were' In-the top ten percent of y <
h

their graduating clags. §Most freshmen (80%) believed that getting good grades ®

ey -

is very imporflant and indicated that their parents thought likewise. They tended

to see themselves as qtudylng somewhat more than their classmates, though 437
i A M

thought they Studled\}ess than frlends\\vggfing their senior year the freshmen
sampled spent an average of two to three hours a day watching televisi&n and one

to two horx?s dailyw on homework. (This average _inéludes 15% who never wateﬁ}ed

-

television, and 107 who pever did homework.) Generai fictipn was the overwhelming.

I3 » » - . ' ’ - » |
favorite for leisure reading w1th(myster1es and adventure stories a distant

’ . ¥ « bk ’ ‘
second choice. . Lo, ' . . ,

»

Parents are the chief source of financial support for 647 .of the -entering

freshmen. About eleven percent are 8upported prlmarlly by scholarships. Only
. » J

two percent are dependent on: JObS for support though many more have jobs to

supplement other sources of funds. More than half of the entering freshmen (57%)
- NY \\ [
¥ .

are planning op four years of «ollege. Fewer than one percent plan to terminate

their education short of four years. (Empirical evidence suggests that these

MY

students are gverly optimistic. + A recent retention study revealed that only

about 40%0f the freshmen entering. UNC-G in 1970 graduated in 1974.) The re-

8

maining students are enter1ng college with the1r sights set on graduate school?

Twenty-Seven percent are planning a two-year stint and thirteen percent are
. N ' ¥ ,.'
considgring three or more years of post graduate training, ' -

~
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o " STUDENT EXPECTATIONS

- >

tl

-

- o N

o \thdents taking the CSQ were given.four statements of personal philosophies

-

H

Q

CSQ statementS/ﬂescrLbing the subcultures are included

following is a condensed description of each subculture.

.

which cofrespond to the Clark-Trow typology of student subcultu s.*yfmhe4c5mplete

~.

~ (SN -
in the fppendix. The

L]

» P

- \ , -

Vocational: Education i$ primarily for preparation for an
occupational future. ,Intellectual and social pursuiks are e
important but secondary. ' . .
1 i T *
) Academic: Education is for intellectual enrichment and the
;scho}arly pursuit of knowledge. ) ! .

Collegiate: Social growth and d®velopment are iﬁqutant
elements in one's education and essential to the cultivation .
of the well-rounded person. Academic and vocational interest§

:

are importanf but not paramount. . y

Non-Conformists: The search for personal identity and relevance
- © in life are often not compatible with the valug orientations of
organized society. The student identifying with this group ig
often contemptiuous of professional or business pursuifs, college
traditions and the estab® shment. - )

i

e

The following table compares how UNC-G students and students entering public

’ .t
and private universities nationwide assigned th@mselves to the four subcultures.
N

»

- -

AN

-

LY
AVl

—

IDENTIFICATION WITH SfUDENT SUBCULTURES

-

, UNC-G National¥¥*
PR 4

N Percent ' N Percent .

Vocational . = 118 26.4 D 1236 23.0
g . hd
Academic 60 13.4 860 7 16.0
Collegiate 255. 57.0 * 2742 51.0 -
¥ o - =
Non-Conformist, 14 ' 3.1 ’ 376 7.0 °
o * % ' %
[~ .
hd Q_
4 ° o ‘
i 0 ol 7 ™

s v . - . 3
* For a discussidp of thé Clark-Trow pology, see ‘David Gottlieb and Benjamin
Hodgkins, 'College\Student Subcultures;'" in Yamamot®, ed® The College Stfdent and His

Cultur®: An Atalysis (Boston:, Houghton Mifflin, 1968), pp. 238-255,

o

, . - Av . :
** Institftfopal Reseanch Program for Higher Ed%catigz, CSQ Comparatiyp Data
'(Princeébn: Eq&cation Testing Service, 1971) p. 21. . & -~ ‘-
: > %1 I °
: S AL /} o e 0
& ‘ ®e - : o N ‘ ?1; v hd \ )
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ﬂore students taking the CSQ have identified wifﬁsthe collegiate subcultﬁre

than with any other group.*¥ Research literature concerning college students.

, ‘ (LI -~ T _ {
indicates that personal phigesophies students buing ‘to campus have a marked in-
- . :

. »

f ?
’Wfiyencé upon student’ expectations of college life. Therefare the analysis of

’
-

X c .
student characteristics by the four subcultures can offer insight 12‘the study

:

of student expectations and perfoérmance.  #'a N

¥
=
.
- '

Student attitudes on academic matters suggest that entering dorm freshmen.

lack sophisticatioh in theif approach to thei< studies. Students exprqssed a
. . hd

§

»
. 2 .. L ' ) 2
> preference for discussion olasses over lectures by nearly a four-to-one ratio,
N >

-
strugtured claég\work to independent study but believe that students should be
v" . - ~ ” -

given great freedom of choice rather than allowing faculty direction over their

- M e

academic work. Students are almost evenly split on whether or not they enjoy

doing original research: 52% dislike such work and 48% enjoy it.

~

When the same items are analyzed in terms of the three primary student

- A
subcultures, the academic preferences of students, are less ambiguous. Of the

. 3 .
a» three groups, students advocating an academic orientation to education  had the
strongest preferences for independent class work, essay exams, discussion classes

and original research. They also adhered most strongly to the contention that
. !

]

the faculty should décide what courses are required in a given field of study.

The d1str1but10n of responses for those believing the value of a% education is
§

’

for occupgtional preparation indicates a contrasting view towards academic work.
\ .

The occupationally-orien students expressed strongest preferences for structured

class work, objective exams add lecture classes, they indicated the stronges‘.ﬂls-

3 —
-

<

*% Peterson, Richard E., On a Typology of College Students (Princeton:
./ Educational Testing Serv1ce, 1965) pp. 33-39.. See also Gottlieb and Hodgkins
".in Yamamoto, ed., op. cit. ) ‘

- . \

- 12
‘( .
ERIC .
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* yet most of them (63%)~prefer objective to e%say-type exaﬁinations. They prefer “\\\\

v

ANN
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\ fike'for'oriéinal research The group lding the philosophy that an intrinsic®
. 5 -

- 4 .

value of oing to coilege is soc1aL rowth took one position t%at was mp;e
going 8 j P

i : 4
" extreme than p031t10ns taken by the oehenptwo rqups. The Colleglaﬁe group - -
indicated the st gngest B ief in the idea tha college students should be .

e v
. - R N . -
-allowed freedom to choose subjects of study according to their interests. Data

for fourth student subéulture,'the nonconformists, were not apalyzed because ’
o+ only.fifteen students subscrlbed to that phllosophy( . \ . )
Enterlng students expect a ?alr améunt of gompetltlow for grades in coLlege - :
‘fnd many predict that" coutse work will be a major proElem for tﬁem., Happily,

fifteen percent offthe entering resident freshmen.do not anticipate”any ma jor

problems. _.As noted below, academic work and self-distovery,’which are viewed.

4 v

as potential problems fer some freshmen,.are also common sources of personal’

v v, , . - Y
satisfaction. " : . » | .
; - -~ \,9- R .
. ‘ [ ! . o ro= s ' .
x . hd - — o — 3 3 % ;
: . T e ~ SOURCE OF GREATEST PERSO L, - .
EXPECTED GREATEST PROBLEM - . SATISFACTION -
e % T % j
Course Content “43.2 ) , Self discovery” To. 34,2
No big problems . 15.4 ° © . Major Courses_ ‘242..3.’
Self discovery , 11.8 Course WOnk - 18.4
Personal Rela- / Frrendshlps 'S 8.8
tionships 9.5 . Acquaintances . 7.3 )
Finances 6.3 . Individual Study T 3.4
* Choosing a major. 6.1 Social Life .. 2.9
Other 7.7 . Extra Curricdlar / .
. v, Activities , . 219
. ) . C . Ve .
4 - .
. A LONG RANGE PLANS - . N

A number of questions on the CSQ addressed the long rénge'améffions of students, ,.

Responses reflect the heterogeneity of entering freshmen. The most prefer“ﬁd
'\ -e

1 11fe. More tban a
Y '
such as doctors

occupational lifestyle among students sampled was-a profed
fourth -of the students indicated they wanted professional care

‘or lpwyers. The academic life (teaching, research, scholarly work as‘}he second,

] . -~ -

—




., - 11 - . -
) . . o~ 4
N a

[y

‘most gepuihr cereer field,* chosen by *19% of the respondents. 'A close Eﬁird life-

. style was a career ig the creative arts, followed by a preférence for home and
\ " . :
»

family lfﬁe and the business world. Responses to the question, “Wﬁat t;be of . .

-

organization would you prefer to.work in?" yielded even more fragmented responses.
&

Educational institutions were marked by 217 of the respondents‘as the most ﬂ%s1-

.

“rable place to work. Large £1rms were preferred by about 157 of the students
and 117 wanted their own professional offices. As for personal and family plans, a

full 917 of the resident freshmen indicated they want to héve children and @?St
) I

-

of those would 1liRe two c?ildren. More women want both a fémily life dnd a,
. AN

*
v

career than all other alternatives combined. About 127 of the women surveyed» \

\
»

indicated they wanted to be Housewives.

Y

. . 7/
The preceeding section combines all resident freshmen ard pres?hts the most

! . \ :
common responses to selected questions in an attempt to illustrate. the great

*

- LYo d
-items down into subgroups allows a more careful apalysis-of student characteristics.

4 .

variety &Q;jeta now available- from the bSQ? Refinement of the data by breaking

"Examination of data according to Subgroups would allow for such hypothetical studies
- . - 4

as: ' : -

How do freshmen whé want to be remembered as brillant students

P N differ from those wanting to be remembered for 1eadersh1p or:

“ popularity?~ . . . , e '

"

\ R . - ' .
o - Are students who have working mothers more independent than
4. ~ their peers whose mothers stayed home . .
- How do students who think grades are impor'tant differ from
those taking a mor'e casual attifude toward academic grading?

. “The-CSQ affords an opportunity for 1nvest1gat1on of thesé and many more questlons

S .t
v

with relative egse.
~ L=

ERIC . , ' ; :

Aruitoxt provided by Eic: .
. -

.
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SECTION I1: SCALE SCORES *

. \_‘The CSQ is a powerful tool for measuring student chafacteristics becadse .it .
contains both demographic and attitudinal information. While demographid

are rélatively easy td‘interpret - either a person is an only child, or
ayy / . f
agtitudeip asurement is more sullle. xSeven scales on tﬁe CSQ measure s réng?hs of
certain attitudes and cha;acterisfics\acéording to reéponses on varidus qﬁéﬁli&ns." ‘
The CSQ descriptionsof a student éan’be ;ompared to a kaleidoscop wﬁéée .
imMages take different‘shapes accérding to the‘ﬁay the 209 pieces fall" dggther.
. . ; 5

%

o ' - . /
s The center of the image is determined by the biographical inventory information .
, , ro ,
which in turn.affects the entire configuration. The way the outside edges fall ) qg-'

together is outlined by the scales which pull together 84 related bits of

- . - .. . L S
information into seven scores. The scores are useful in comparing persortality

-

characteristics of groups of students; they are not meaningful for individuals, :

Thus, the CSQJgives educators the ability to étudy the relationship ~between various

v /

demographic dharacteristics and attitudes.
. . : 3
Scale scores are graphically presented for selected variables to illustrate

Ao

the utility of scales in comparing groups of students. Each variable is plotted
A - |
on a graph which indicates the' national average score distributions for all

university students taking the CSQ. The 50th Percentile equivalent line signifies

the normative score for all upiversity student’s on each of the scales. The scale/
+ M \ *

A

scores have been interpolated to standard scorés having a 0 - 100 range’with‘SO being
the average score. The seven scales, whigh are fully described in the Appendix, are:

FI - Family Independence
PI Peer Independence

L - Liberalism

SC - Social Conscience

-

t

. €S - Cultural Sophistication . . A
' MG - Motivation for Grades S .
- . FS ~ Family Social Status

-

[y
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R CSQ SCALE SCORES BY STUDENT suscm,ziiumal - o * “
: N I | L .
Fl PI . ~ | .
70 u L SC Q;C;_ M6, FS 98
32— 32— - ’ - * —: 50:
- - 34— . 36— 30— ' 34— 48— j
- 30— - . — 46 —
30 - - - d —
- 60— 84
o
' 1
! 55 6§
3 \§ 3
7 o
"8 50. '50 .ran
o c.
5 5
E ®
»n a5 3 2
| ’ o
!b'
.16 — '
< 30 12 — >
. . Vocational: Education is for séreer training -
T +%

== =~Academic: Education is for the pursuit of knowledge

*++- +Cellegiate: Education is for. social development l

hd !
/ ~

- winvNonconformist :  Education is to promote social change /

Sigﬁificant differeﬁceé.between the mean scores for the fpﬁé groups occur for peer
independence (p=.05), cultural sophisticatign (p=.01), motivation for grades (p=.0l) and
family social status (p=.0l1). The vocational group exhibits more dependence on parents
(though not significantly more), a lower level of cultural sophistication, a'relatively

. high motivation for‘grades and lower family social status than the other groups. At the
other extreme 'is the nonconformist whe is quite independent of family and friends, more
culturally sophisticated, has low motivation for grades and comes from a family of rela-~
tively high social status. The collegiate group exhibits the stronge’st dependence on
peers and has the highest meam, score on family social status.

>
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' CSQ SCALE SCORES BY SEX
o Fi . Pl L sC cs MG FS o8
/ 32~ - - 34 — 50 - .
- 30~ 34_ 36- 0= e
. - 30- . - 2 46z .
Fi > - - - - 28— - Wz '
4 28 - 28—~ 32— 34 - _ 42 = .
3. 60 - — — == 30 50 = -{84
Kl - - - — x
. 1 26- 30— 1 32~ 2 38 v
] 26— - - 36— &
" 55 » - - 4— -| 69 § .
5 ] 24— - 28— 3ga. 2T N3 3 .
a - Py o LTSN - s s :V; &
\ v SOp——_* = = - = Xo-= 50 m
g e e 2 —Wza'—'
S 20— 26= 2 )
s , & :5 20—~ _ 22— 2‘3 3 go '
) a- 18 = 2z
8 - - . —
: a0} —— __ - 20— 20% 16
16 - 8z
- 16— 16—
- 18~ z
—Male ? - 1=
: 18- 14— T e=
1 — 16 — -
---Female , - 10—
30l——d2= = = 2
Males CSQ had sighificantly different mean scores on family

L_d females taking the
independence (p=.05), motivation for grades ¢(p=.01) and social conscience (p=.01).

Women

Cj\*tend to be more dependent on their fam111es and to exhibit a higher degree of social con-

sciousness and motivation for grades "than men.
- suggest thdt freshmen males tend to be freer from the influence Jf friends, more liberal and
from families with higher soc1a1 status than their female peers.

o

-

-

N

Other differences,

-

. CSQ SCALE SCORES BY TYPE OF ACADEMIC WORK PREFEﬁkED

though not significant,

N

r

Fi Pi L ‘
i 70 sc\ cs MG FS 98 ) .
32- _ _ B - 54— 50—
- 30—~ 48— ’ -
\ 30~ 30~ 39 - 36 - _4 46—
32— -
' - - - - 28— “-
28 ~ 28~ 32~ 34— - 42 \V
60 - — — = =0 = 84
\ - ’ 6 - -
: 26- 30- 32 2 2 38= .
- - - - o
" 55 - 26 .- - "36_ 69 3
s 29= 34 o
] 24~ - - .30 5y o ey, = 2
. @ k - 24— -9= . X o
v 50 2~ == O an 26— %8 22— - ’.n: 50 21
S :______—g~\/v v 24 - 28— . g
TS 22 - PN 26= o
) i - - - o
%] 45 20~ 24 -~ 26— _ 22— 2‘: 3 3
) 18 - - 18 - 22—
——Prefer Struc- 20! - 20- 22~  24- 20- 2= . |6
tured Academic - - o_ - 6 - T 8= .
. Work T 20~ 22~ 18- 16—
, . - " —_ 14—~
g = " - 18 - 14~ .. 12
Prefer Indepen- - : 20~ - = ]' .
- . 15— - - 07
dent Academic 30 12— } - - 2 "

Work

Students preferring stryctured academic work have lower

mean scores on all gcales

except motivation for grades.” The differences between the two groups are significant on
family independence at the p=,05 level. On liberalism, social consciencé and cultural
sophxsticatlon, differeptes are significant at the p=.01 level. 'Thus, those preferr ng

:pendent work are pfre 1ndependent!§rom parents, more liberal, exhibit highef social -con~-
their peers preferring structured Work.

'

usness and n?re sophistication th
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. P . CSQ SCALE SCORES BY INDEPENDENCE FROM PARENTS
. . ("
.70 Fi R L s¢ cs MG Fs 98 \
2- - _ - 34— SOZ .
_ - 10~ ag— ,
30~ M- 36 - - -
30 - N - 2 46 =
_ - - - 44—
32 34 8- T 2=
28 - - - - -
60 — 28 e - a0l 84
- 26— - z '
26— 0- 32— 382 v
26— - W= 3gZ ] ‘

. n 55 - - - = 6 ¢

S 2

. . v 50 450 @

< =

T ¥ s

[=d ]

- &» 45 313

- -
' 40|- 416
—~— Dependent ’
- - ~Independent )
P 30 2 o

Students' judgments of how independent they are from their families produced signifi-
cant differences at the p=,01 level.on four scales: family independence, peer independence,
liberalism and cultural sophistication, 'Those who believe themselves to be fairly inde- .
pendent from parents are also relatively independent from friends, more liberal and culturally

‘more sophisticated than those dependent on parents. . 3
. ) . - ~
A 4 ! '
" CSQ SCALE *5CORES BY INTENTION Ip ATTEND GRADUATE SCHOOL
. » >
Fio 1 L . -
70 : P SC CS i MG FS 98
. 2= '. - > - 34 - 50: -
- 7 - T 30—, - 48=
- - 30— M- r36- . PP
- rS 32_ —
- - - - 49— ’
) 28~ 32— 34- B- =
60 - 28 : =——-30= =184
- . / L ]
. ;o
.2 69 4
' a s 2
) P a
T %z .
[ <.
o <
g 9— 'I
& a3
. L J
Yes, will go to 18— ’ 8- -
— 20~ 22~ - - - )
graduate schopl — 40f——-— - 24 -= 20 ﬁz_ 16 )
16 =2 \ ’ 20 ~ o 16— . l8~_- ;5: .' .
....-Np, will not go to - IO—. _ - T . lﬁ
graduate school " - - g - 14— 12— i ) o
- 2| 16—~ -
16— - V‘ - o 10—
12— . ) - Z 2 o

«s +sHave not considered®© — ,

one way or the other i : : , ’-
Whether or not a student is planning on graduate school elicits significantly different

mean scores on peer ihdependence.(p=.05) and cultural sophistication (p=.01), Those who have ~
not considered graduate school tend to be the most independent in terms of peer groups, Those

3~ do mot plandtotgo tﬁ é{aduate fghoo%lhave the gﬁfat§8t dependencehon peers. Students
nning on gradua ¢ are-c t .
”E l(: g e gchool are-cultura e% mo edi%% s catig % an others, They ?éﬁ?f?% ear

be more highly motivated for grades, oug erences e means are not” s nt.

Aruitoxt provided by Eic:




- 16 -

: . CONCLUSION

N

Why gatherlﬁata on students beyond the statistical i1nformation neceszéry
for the University to function? Informatign provided by the CSQ allows ctud;:§ .

which go beyond questions traditionally answered by data collected to fulfill o
| , A,

external reporting obligations. For example, indications on_how UNC-G can T \\
. . -

continue to attract capable students’ may be answered-in part by aﬁalyzing'what
. N . .
top students expect from college. Studies of educational and vocational plans

¢ : .
»  of students are pogsible. Student ‘performance and retention can be linked with

’

CSQ items to gain additional insight into factors affecting academic success or
L R 7 -
student retention. Furthermore, all items collected on UNC~G students can be

compared to national student ndrms. _

.
[

° .

- Lot
The two parts of the CSQ provide a substantial data base from which to
h} . .

’

attitudes, The CSQ Part I, discussed in :

. .y

study student characteristics and

this paper, sokicits biographical and attitudinal infaormation on students en-

tering UNC-G. Part II of the questionmaire, which is adminisfereg at the end

’

of the freshmen o¥ subsequent year, has two fuhctions: (1) to measure stthnt

>,
S’ Al

.

effect of exposure to college on students. The two instruments collect over-
N
-~
lapping biographical and attitudinaliinformation. Use of beth parts of the CSQ

‘ -
satisfaction with various aspects of the college experience; (2) to assess Ehg\» ' .

can provide-bageline +data for noting changes in the attitudes of groups of 4.

students off a test-retest basis at different poihts in &ime. .We currently«ﬁ%ye
- » .

.
PR

.’ available 500 copies of the CSQ Part II apd-would hope to administer this instru-
r

ment to seniors at the end of the Spring semester so as to fully utilize the - ¢
- »

* complementary nature of the two instruments. . T

3 . ' .

‘
&
»

ERIC : 19 S p
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APPENDIX
CSQ SAMPLE
L - i . -7 . .
The method of recruitment employed to enlist participants taking the CSQ
accounts for some selectiom bias in the samp&eY Becaqff tespondents were able
to sign up for testing only during orientatioﬁ ﬁeek, the. final sample was not
representative of the entering freshman class 51 UNC-G. Nevertheleﬁei those
\ - v . .
« . “
who did agree to participate provide an accurate description of the ré)ident
ffeshman‘gt UNC-G: the 17-}8 year old fuil-time student living in a dormitory.’
The table below compares the CSQ sa@plg with the 1975 entering freshman class '
on selected characteristics. v
N i
<. ~N
Comparison of CSQ Respondents With Fall 1975 Entering Freshmen
CSQ Respondents (n=496) -~ 1975 Freshmen (n=1312)
Male Female . Male Female
N N % N_ % ¥ i
Total ) 62 12.5 434 87.5 311 fgg.s 1069 - 77.5
Living Arrang. . A ) '
Dorm 47  75.8 4061 93.5. 171 55.0 854  79.5
» Town 15 24;2 28 6.5 140 45.0 215 20.1
Agé : . , .
17 or less 11  17.7 98 22.6 10 3.2 17 1.6
18 44  71.0 318 , 73.3 183 59.4 ©793  15.7
19 - 5 8.1 <7 1.6 -~ 79 25.6 181 17.3
20 1 1.6 2 0.2 ., .18 5.8 20 1.9
21+ 1 1.6 .9 1.8 1® 5.8 37 3.5
Enrollment ’
StaEus - : .
Full-time 62 100.0 ° 425 97.9 294 99,0 996 98.1 °
Part-time 0, =~ 9 2.1 3 1.0 19 ° 1.9 i .
* . ¢ .
4 . . \ «
Marital Status . . . .
Qj Single * 62 100.0 . 456, 98.3 305 99.0 -1017 \97.,0
Married o - 8 ~ 1.7 ., 3 1.0 31 3.0
. . “ - )




4

. . } .
The under-representation of town students, males, and, fo a lesser extent,

older freshmen is-readily apparent from the table. Consequently, caution .

. LS ’ L - .
should be used in geherglizing results of this-testing to the entire freshman

class.. A comparisen of the dormitory residents by sex of the entire freshmen .

’

class and the CSQ respondents indicates closer-corresponAehce between the sample T,

and the total population. ; .

« _— . i
DORMITORY RESIDENTS BY SEX: FRESHMAN®'CLASS AND CSQ RESIDENT FRESHMEN .
e , ) (“ .. o ‘
. CSQ Sample - -~ All Freshmen . : ’
N T N T u ‘
., Male 43 9.7 171 . 16.7 ' |
Female - 399 90.3 n. . 854 83.3 oo |
~N

iotal 442 , 100.0 . 1025 100.0 . eal]

2 The number of respongents ig sufficiently large thet'reliable judgments about
¢ ‘ . K3
the educational experiences and attitudes of the subpopulation of dormitory freshmen

. * - ® ° .
can be made on the basis of the resident freshmen in the CSQ sample. *

« .
_An 1ndividua1 researcher must decide whether'the sample he copsiders should

»

y T /
consist of only*resident freshmen, of only resident students or of the‘entlre‘group

» . -
of yolunteer, respondents. An ;;;1ysis of scale scores for dotmitory and town-students . J

LS

(non-freshmen included}ﬁﬁielded only one significént difference. Dorm students
)

exhibited significantly higher motivation for grades than their peers off campus. (p=.05) |

Furthermore, the scale scores, of resident freshmen compared-to the scale scores of all

a

others "in the sample revealed the same fihdihg§ dorm freshmen were morelhighly' ' S

motfvate%>fqr grades tRan others in the sample at the p=.01 significance level.

e ] ) ‘
All other mean scale score9 showed no other real differences between the two. groups.

’ ! \, -
!

i

These results cannot be interpeted to mean that the only difference betweerr -
X ;

LY

~ N /’ .
? freshmen and non-freshmen or between dorm residentqund commuters is in motivation for

The scale scores merely indicate that no differentes shobeﬁ up in this sample
&

grades.,

“R\KZCh was heavily biased towards freshmen in university housing. : .
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) CSQ DEFINITION OF STWDENT SUBCULTURES
- '
. . ' : {
VOCATIONAL: This philosophy cmphasizes education ) ———]

essentially as preparation for an occupational future. Social
or purely intellectugl phases of campus life ‘;\rc relatively
less important, although certainly not ignored. Concern
with extracurricular activitics and college traditions
relatively small Persons holding this philosophy are usually
quite comnutted 'to particular ficlds 6f study and are in

. college primarily to obtain training for carccss in their .
choscp ficlds. ’

ACADEMIC: __This philosophy, while it does not ignore
carcer preparation, assigns greatest importance to scholarly ‘ ) y
pursuit of knowledge and undcrstagding whercgr the
pursuit may lead This philosophy entails serious invdlve-
" ment in course work or independent study beyond the
minmmum required Social life and organized extracurricular
activitics are relatively unimportant. Thus, while other
aspects of collcge life are not to be forsaken, this philosophy
attaches greatest importance to interest in ideas, pursuit of ) R
knowledge, and cultivation of the intellect. . *

* . N
COLLEGIATE: This philosophy holds that besides occupa-
tional trainirg and/or scholarly endeavor an important part
of colicge life exists outside the classroom, laboratory, and *
library. Extracurricular activitics, living-group functions,

+  athletics, social life, rewarding friendships, and loyalty to
college tra‘ditions’a're important clements in onc's college .
experience and necessary to the cultivation of the well-
rounded person. Thus, while not excluding academic
activitics, this philosophy emphasizes the importapce of
the extracurricular side of college life. .

. . o2 -
NONCONFORMIST: This is a philosophy held by the student . - ‘
who cither coasciously rcjects commanly Q_cld,valuc oricn-
tations in favor of his own, or who has not really decided .
what is to be ‘Vﬂ}pcd_and is in a sensc scarching for meaning
i life. There is often decp involvcmcqt’with idcas and art -
forms &K in thc classroom and in sources (often highly e
originz’nl a‘ﬁ’ﬂ'individualistic) in‘the wider society. There s . .
little interest in business or professional careers; in fact, ’
thege may be a definite rejection of this kind of aspiration.  * v -
.~ Many facets of the college— organired extracurricular activi-
tics, athletics, traditions, the collége administration- are
' ignored or viewed with disdain. In short, this philosophy. b
may emphasize individualistic-interests and styles, concern,
for personal identity and, often, contempt for many aspeets
of organized socicty., ’

, .
r -




CSQ SCALE SCORES

CSQ scale scores are computed by adding together responses on scale items.

All scales except Fgmily@al Status ate-composed of ten questions each having
rd

four possible responses. The range of scores on these six scales is 10 to 40.

Family Social Status is composed of four questions with nine possible responses
P A t - . .

for each question. Family Social Status has a range of 6 to 54. A display of

the items making up each scale score follows. . .
. LI
FAMILY SOCIAJ, STATUS L

108. Which of the following cat i . . :
’ _owing categories comes 'closcsl to your 115. How much formal education doces (did) your father have?
father’s occupation? If your father is retired, deceased, Indi Iy the highest level (i.e ik only one of
or uncmployed, indicate his former or customary Indicate only the hig .., ma
the nine alternatives). .

occupation. (Mark only one) .
No formal schooling or some grade school only

I‘. Unskilled worker, laborer, farm worker ; Finished grade school ]
2. Semiskilled worker (e g., machine operator) 3' Smls ;; ﬁ (scccfsdgl?y) school ‘
- Service worker (policeman, fireman, barber, mili- 4' F?nj;cdghi h school 3
tary noncommissioned officer, ctc.) 5' Blm's orgt dc“;chool
. Skilled worker or craftsman (carpenter, clectrician, 6. S::;:c(f;"cgcra .
plumber, etc.) - 90 Lt
7. Finished coll f cars,
3: Salesman, bookkeeper, secretary, office worker, etc. 8 iltr:;hdccdc:r:gfl:t:u;g ;ro)fcssion_al school (e.g., '
6. Owner, manager, partner of a small busingss; " Jaw or medical school) but did not atteirwergeaduate
lower level governmental official; military com- or professional degree ‘
missioned officer ’
. . . . ' i ional degree (e.g.
7. Profession requiring a bachelor's degree (engincer, . &T";:Da ﬁ;‘;uatc or professional dege f &
’ ?

clementary or sccondary teacher, ctc.)
8. Owncr, high-level exccutive—large business or
_ high-level governinent agency
" 9. Professional requiring an advanced college degree
(doctor,']ayycr; college professor, ctc.i

116. Indicate the extent of your mother's formal cducation.
Use the alternatives in the preceding question. (Mark
only one) : .
-~ : 1
113. What 15’Y°l_"' best estimate of the total income last ycar . ‘
of your parental family (not your own family if you are : ) -
marricd)? Consider annual income from all sources . -
before taxes, .

. Less than $4,000 -

. 54,000 to $5,999 . : \

. $6,000 to $7,999 R 4

. 38,000 to $9,999 ,

. $10,000 to $13,999 - e

. $14,000 1o $19,999

. §20,000 to $25,999 ' e '* Ce )

. $26,00040 $3J,999 ‘ . '

. Over $32,000 g . o
. . 2\ 3

t .

Father'w/;:z;;;tion 1s weighted three and the other items are counted once.

Pt

/s
WXRXNAND W e

The tange for family social status is from six to fifty-four. Students must -

~

espond to the question on father's occupation and two out of. the remaining three

Q
ERIC L , -
tems in order-to compute & Family Social Status scale score for each individual.

Aruitoxt provided by Eic:
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L8 - Family Independence .

148. During the coming year, how often do you plan to sce
your parents?

1. Evcry day or almos( cvery day

2. About once a week

3. During holidays and/or occasional weekehds
4. Only during summer vacation or not at all

I49. Could you become so absorbed in some kind of activity
that you would lose interest in your family?

1. Definitely not; impossible
2. Extremely unlikely

3¥ Some probability ’
4. Quite or very possible,

150. Would yofj agrece that a person should generally consider’

the geeds of his parcntal family as a whole more im-
porl:’nt than his own nceds?

1. Strongly agree .
2. Agree, but not strongly
3. Disagree, but not strongly

., 4. Strongly disagree

151. Would you agree that members of your family should
hold fairly similar religious beliefs?

2 . Strongly agrce
2. Agrece, but not strongly
» 3. Disagree, but not strongly
4. Strongly disagree

» .

152. Would you describe your family as:

" 1. Very closely united
2. Fairly closcly united
3. Not particularly united
4. Very disunited

153. Many parents take a great deal of interest in what their
sons and daughters do. How important is it to you that
you satisfy your parents’ wishes?

1. Very important

2. Fairly important

3. Modcralely important
4. Not very important

~

ERIC '

.

™

154. Do you fecl that in the last year or so you have bccno
growing closer 1o your family or further away from it?

1. Much closer

2. Slightly closer s

3. Slighllyvaway
4. Much further away

s
.155. Do you consult with your pa.rcnls when you arc faced
with important personal dccmons"

. I almost always do )
2. I usually do o,
3. T occasionally do
4. I rarcly do R

156. Do you fccl that you shonld consult with your parents
on important gersohal matters?

» 1. I féel that 1 definitely should
2. I fecl that T probably should
3. T have no particular fcclmgs onc way or the other
4. Generally spcakmg, no 4

- 157. How dependent on or independént of your parents do
you consider yourself to be at the present time?

1. Quite dcpcndcnt
2. Somewhat dependent o
3.*Fairly independent

» 4, Very indcpendent

/
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158, As you think B1ck over-tHis past acadcmlc year, hpw < 9 (!.‘;ilxs':ons of oth m §’0" often qugtn t&"agﬂorc ¢
a. much of Your non<lass time per week (including lhc ° R thm bt i e 3 fsljwhcn \U‘Ylnguw accc)mphsh .
weekend) would you say you spent in casual conversa- . RS 'U gamal is 5”1’0(’&" i?)&\!?l\ e
tions with fricdds or acquaintances? o “J \)2 Qﬂ VS L ‘ X ';/\
9 -~ : Ra[c e o 7
1. Sixteen or more hours ° A.~_/§ n %’éd’*’ . Ay " .
2."Elgven to fifteen hours * TLi. .
3. Six to ten hours ) 4. Vel %&ﬁ b@eﬁﬂ)’ N e"
4. One to five hours 0 ¢ 164 Do y0u:§cncrq).ly hkc to d() lh%s in youe own Qvay and/

159. Other than on dates or with your spouse, do you °
generally pursue leisure time and rc<9callona] activitics
(movies, exhibits, hobbies, etc.) with a group of friends
or by yourself or with one friend? )
, - Almost always with a group of friends
")2. Usually with a group of friends

3. Usually by myself or with one friend
. 4. Almost always by myself or with one friend

160. With regard to the arts, would youfay that the pref-
crences and tastes of most of your acquaintances are
similar to your own tastes?

\ 1. Yes, their tastes in the arts are very similar to
my own

. Their tastes are fairly similar to mine

Ming are different in a number of respects

No, their preferences tend to be qu:lc dﬁcrcntv-
from mine

w

J

v

161. As a d&cription of yourself, how accurate is the follow-
ing statement, "I am onc in a group of close friends,
and we do most things together’? -

1. Very accurate ;
2. Fairly accurate

aintain a point of view despite
-~ other students losing pa
1. Rarely
2, Occasxonally
. 3.” Quite often
> 4. Very often n ’ ‘

ERI
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167.

without, rcgard.%x’ what othcr students around you
may thmk? B > e

<. °
-1 °Do§imt!:ly no ¥

% 2.. No, ot usual}y T
3. Yes, most ofthc time o

4. D tely yes N ' ~
fa] @ . :

Do you gcnérally consult with clése friends while you
arc in the process of making some fairly important
decision?

. B

o
1. Almagst always Y ) -
2. Usually I do ~ %
” 3. Seldom ‘
4. Almost never

166. mmﬁ you become so absorbed in somie kind of activity

that you would lose interest in what your good fricnds
were doing?

Dcﬁmtc]y not; impossible )
2 Extremely unlikely
3. Som¢ probability
4. Quite or very possible v

Before you do something, do you try to, consider how

your friends will react to it?

1. Yes, I always do

2. Yes, I usually do

3. Sometimes I do :
4. No, usually not

LY




S

. .
w5 - .
Y
' Liberalism . )
N -
171. Do you consider your political point of view. to be +185. Would you agree or disagree that lcgisl.ativc committees
generally: ) should not investigate the political beliefs of college or “
" 1. Quite conservative A university faculty members? .
2. Fairly conscrvative - i 1. Strongly disagree '
e~ 3. Fairly liberal ) ' : - 2. Disagree, but not strongly

4. Very ljberal

1737"Would you agree that the government should have the
right to prohibit certain groups of persons who disagree
- with our form of government from hglding peaccable

public mectings?
1. Strongly agree
2. Agree, but not strongly % —
3." Disagree, bui not strongly ‘ )
4. Suongly disagree )

»

176. Do you agree that police are unduly hampered in their
. efforts to apprehend ¢riminals when they have to have
‘ a warrant to scarch a house?

1. Strongly agree> )
2. Agree, but not strongly
3. Disagree, but not strongly .
. 4. Strongly disagree- ' .
. s
179. Do you agree or disagree with the belief that capita
‘ Runishment (the death penalty) should be abolished?

1. Strongly disagrcc.
2. Disagree, ﬁbug not strongly
3. Agree, but not Strongly .

, \4. Stongly agree

182. Would you agree or disaércc that the government
shoul} do more than it is presently doing to see that .
cveryone gets adequate medica] care? L

1. Strongly disagree

2. Disagree, but not strongly
- 3. Agree, but not sttorigly

4. Strongly agree

-

”»

»M’ ’ !
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3. Agree, but not strongly .
’ 4. Strongly agree ' ,;\B
!
188. Do you agree or disagree that labor unions these days
are doing the country-more harm than good?

~

1. Strongly agree (they are doing the country more
harm than good)
"2. Agree, but not strongly
3. Disagree, but not strongly
. Strongly disagree

yd

192. Would you agree or disagree that conscientious objectors - /
should be excused from military service in wartime? )

L. Strongly disagree* =
. 2. Disagree, but not strdngly
( > 0
3. Agree, but not strongly t
4. Strongly agree
194. Do you agree or disagree with the contention that the .

welfare state tends to destroy individual initiative?

ML Strongly agree 4
2. Agree, but'nof strongly . -
3. Disagree, but not strongly
4. Strongly disagree ' ’

200. "Do you agree or disagree with tl{c'bclicf that individual
libertics and Justice under law are 5ot possible in socialist
countries? - '

1. Strongly agree
2. Agree, but not strongly
3. Disagree, but not strongly "

4. Strongly disagreé -
* v
. 1
/ o, )
\ -
3
-
\ . e T
- . e
L "
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~ 4. Very much disturbed

. e 4
»

' »
" &
»

Do you bccomc indignant s hen you rcad that a high
governmient official has takc'x moncy or gifts in return
for favors? . .

172,

1. No oy
2. Cannot say -t
3. Mildly indignant .
4. Very indignant .,
1
174. Hlow strongly do you feel that something must be donc
soon about the rising tide of JU\cmlc crime in this
counlry? ,
1. I do not feel that the “problem™ is as serious as
the question makes it out to be '
2. T haveriot given this matter suficient thought to say
3. Fairly strongly .
4. Very strongly \
175. Arc you concerned about the extent to which cconosmic

poverty still cuists in the United States (cg the fact
that in 1966 about one-fifth of American familics carned

under $4000 a ycar)? » .
1. In my opinion this is not a matter for concern
2. Thavenot given this malter suﬁ'mcnl thought to say
3. Mitdly concerned
4. Highly concerned <

»

177. Are yo{f CORcerneg that pcrson§ who arc not white-
Anglo-Saxon-Protestant scem to have somewhat less .
oppgrtunity in Amgerica?

1. In my opinion this is a phony complaint or for °
. othc&rcaSOn not a matter for concern

2T have not given this matter sufficient thought to say

3. Mildly concerned~ -, .

_ 4. Highly concerped - .

v g \ .

178 Are you disturbed about what.appears to be a growing
prcoccvpanon with money and material posscssions
throughout this coun(ry accompamcd by a declining
concern for national aims, spiritual’ valucs and other

moral co nsxdcra(;ons?
1]

1! No, or, the assumpnon made in this qucsuon is v

stakcn . - ; .
2, gannot s“{y 4 ,.
3. Mildly distirbed

-
\

4
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Social Conscience

181. Are you concerned about the many cldcrly people in’

the U.S. who.are left alone to live “on crumbs of
welfare measurg p a
1. In my opinion this is a phony problem or for

other reason not a matter for copcern -

_ 2. Thave not given this matter sufficient thought to say
3. Mildly concerned
4. Highly concerned

. Would you be upset at the sight of children looking at
_ obscene printed material at a magazine stand (or
clsewhere)?

1. No
2. Cannot say - v

3. Mildly upset ) ’
4. Very much upset .

-0

" 189. Do you feel that the dedision to drop an a(omlc bomb
. on the city of Hiroshima was nﬁ or wrong?

l,-S(rongly feel that the dccr ds right
2. T think that the decision was right, but my feclings
: on this matter are not strong e
3. I think that the decision was wrong but my feclings
arc not strong )
4. Strongly feel that the dccnsxoh was wrong g

¢

——

191. Are you disturbed when you hear of confessions of
! extensive rigging of bids or rigging or “admlms(cnn.g"
of prices in some cssential hdustry in the U.S.?

. I am not ans(urbcd by these activities .
2. Deon’t really understand’ whahs involved
3. Mildly disturbed ~
4. Grca(ly disturbed  °

193. How would you feel (or have you felt) when first hearing
about a lynching somewhere in the United States (which
happened as recently as 1959-—to a man named Parkcr)?

1. Indifferent, or my reaction would depend on who
was lynched - . .
"2. I'm not certain
3. Mildly shocked,” ™. oy,

4. Highly 6u(ragcd - D

+
. - . -

/
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. . o ) . Cul 8ural Sophistication . &
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. * . 4 M
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180. Would yo'u (or do yo)u)enjoy par(icipaling j;,,or lisicning_ " 195, Do you cnjoy reading poetry? '
. : 4 lory’ .
to, a discussion of philosophics of hI.S ory? 1. No, I dislike poctry . v
1. 1 definitely would not - 2. Not very much *
2. T probably would not . - 3. Yes, to some extent s
3. I probably would ‘ 4. Yes, very much .
4. I dcfinitely would . X .
. 196. Howhmllxch would you say you know about the history
183. How frequently do you discuss foreign films with your of painting? :
acquaintances? 1. Almost nothing
I Never ¢ . 2. A small amount .
2. ey N . 3. A moderate amount
* . ccasionally—\ . . 4. A good deal
4, Quite frcqucntl}‘ ’ 197. How many times during the past ycar. or so have you
] ) . goiie 10 an evening lecture on some scrious topic (other
184. How interested are you in modern art? . ‘ than required lectures)? pic (
_ 1. NF) inlcr.cst whatsoever - ) . 1. Not atall . .
2 Shghll-y interested - ‘ 2. Once or twice 1 4
3. Quite m'(crc.stcd . . 3. Three or four times
4. Very mich interested 4. Five or more times
187. How many of the following™ have you read: James 199. Can you say that in the past year or sq you have reacled
Joyce, Leo Tolstoy, Thomas Mann? to some work of art (c.8., a painting, sculpture, musical
1. None . . performance) with deep and intense personal fecling?™
2. One ’ o, 1. No Lt
3, Two . 2. I don’t think so
4 Three , \ 3. Yes, scveral times "
| . 4. Yes, quite a number of times
190. How much pleasurec do you usually expericnce when - \
listening to good live pcrffyrmanccs of classical music? 198. (I:o(»g m;m¥ books do you your;clf own (nof inchﬁing
\ 1. None or very little pax rback )y T 1T Present courses, but counting serious
2. A moderate amount " —r per 9 . :
3. Quite a bit 1. Less than ten . <
2. Ten to 30
4, A grecat deal 0
. 331to75
.. . 4. Morc than 75
. . % . ’ '
< N .
¢ . * 9
‘ .
Al
’ . . ’ 3 ) - w "\ ) ‘ »
~ ' . »

. .

. [
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et Motivation For Grades
. . . ' : R
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65. During your secondary school years did you ‘scccivc any
honors or awards for scholarly achievement?

. . <
83. Did you try harder to'get on (and stay on) the honor roll
or merit list than the average student in your high
school class?

1. No 1. Definitely pot
2. Yes, one or two .
3. Yes, three or four : 2. Usually not -
. A » : p = ] -
« 4. Five or more /%qua.]y yes
A . - 4. Definitely yes
-5 ' . ' ) . N . -
76. Did most of your high scho‘ol teachers probably think ) 84. Do you tend to give Up or delay on uninteresting
_ of you as one of their hardest workers even though not assignments? - "
necessarily one of the brightest? 1. Fairly often .
1. Definitely not . . 2. Occasionally
2. No, by and large 3. Rarely
3. Yes, by and‘ large - 4. Never, or almost never
- ‘4. Definitely yes
. , " 85. In terms of your own personal satisfaction, how much
77. Did other interests (sports, extracurricular actuvities, or importance do you attach to getting good grades?

hobbies) prevent you from obtaining an excellent rating

. . ¢h
or mark 8r effors in your high schoo! work? 1. None or not mu¢

2. A moderate amount

1. Fairly often . ! A 3. Quite a bit .
2. Occasionally 4. A great deal
3. Rarely * . . .
. 4. Never, or alinost never 88. Did you regard yoursclf as a more consistent and hardor
) : . worker in your classroom assignments than the typical
78. Compared with most of your classmates, how much student in your high school classes?
K w.ould you say you studied during your senior year in . 1. Definitely not »
high school? > ) 2. Generally not /
RS T studicd much less than most of my classmates 3. Generally yes
2. I studicd slightly less than most of them oo 4. Definitely yes
3. T'studicd slightly more than'most of them _ Q.
4. I studicd much more than most of my classmates .89. How.well do you_feel you learned how to study in
. ) ' high school? )
81. Do you thirik your fellow students'in high school thought 1. Didn't learn to study at all
of you as a hard worker? . 2T Jearned relatively little about how to study
: 1. Definitely not ' 3. Tlearned fairly well
2. Generally not ‘ 4. T learped very well

3. Generally yes
4, Definitely yes

™~ .

Q <. ’ .
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