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"poets 'in the Schools” documents

and evaluates the Arts Commission's

" poetry pyograms for 1972-73. The
evaluation instruments were

“developed by Morris L. Cogan and
the data collegted by Diane Shugert,
Roger Z1eger arnid Elizabeth Hahn of
Centrald and Southerm Connecticut
State Colleges. The thapters were
written. and edited by Kathleen

Meagher from materials collected
from the participants in each ° -
programs The Project Director, .
Richard PTace, acted as the Art§ .

;‘

Commission's conSu]tant in or- .

ganizing the programs, collecting
materials; and- supervising the
publication. He-also-took most
of the photographs for the publi-
cation.

The publication has been made
possible through grants from the ™
National Endowment for the Arts,

« Literature Division, and the

[}

Arts and Humanities Program of the
U. S. Office of Education. VYe

wish. to express our gratitude to . the
‘Connecticut Commission fer Higher .
Education, which has offered advice
"and provided technical assistance,
- to Nathap Garland for his deSTgn - T
4deas borrowed from "Arttsts in the |

o C]assroom" (Connecticut Commission -
on the Arts, 1973) and to the many . -
wonderful. peop]e who wrote the .
poetry, kept the journals,- and
submitted the: reports which make up -

_this publication.

~ This publication 1s'printeg on °

‘]00% recyc]ed paper.

Connectacut Comm1ss1on on the Arts'
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Hartford, Connecticut 06106- . -

© Copyright 1973
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With wheels in the walls of try1ng
‘I take one path and then another
And all of them seemed to thorough]y
en;oy
.. Something has broken free of itself.
-Go outgidé in the snow and roll, roll
Terribly expensive .in both money
and ,time
Serve balloons for dinner every
n1ght for a week .
Where in between 1ov1ng they
whispen
The dream of 11v1ng
Down the cheek of your sunlight
Profes§jonal certification or
- extinction would not be at issue
Be like the pain of the earth
. No Yes {if yes, what appea]s to *
. you--7)
I sense®his dash toward- the blind side
V1s*a¥v1s the fo]]ow1ng hoped for _
outcomes
The answer lies Tn the words .
The limited time available for
* Zznterviewing and hiring
21 knew I coyldn't stay unwanted
" Stroking his moustache, gent]y -
. kissing ' ‘
I -hope you.can convince Senator
Lenge and the Appropr1atﬁons
Committeée L ~
Join hands in a dance, a Dersonal
dance, a poetry .
Lord knows what he to]d his mother
It has been made clear to the -
-.app}1cants~ ’
.- I haven't found a way to mold ,
the report into a whole =
I feel so cold yet warm .yet-dreamy I:.
That,. you knew. 1 wish’ to'say

A €ollective Poem .

4

-

~

Stop by my house with the sky
It's a strange time in' the year .~
The seed grows into an orange
It's pretty hard sometimes to
stay out of the way

. We wandered around the room -and
helped them =
Countless m11kshakes 1ater our
eyes meet. ' '
So delicious 1ookrng, 1 had an-
urge to eat it
Bruised by releasing my feet
Thispis a roug breakdewn.but
will hopefully\act -
We nade a 1ot of noise mov1ng

. desks and going\to the window
- Doors--MEN, FACULTY MEN, WOMEN,

FACULTY WOMEN
- We had learned to\take off our
clothes

*

poetry programs and
by Kathleen Meagher

coed




- ~“The Connecticut Commission on the,
Arts was created to "encourage, within
the state, participation in, and

"~ promotion, development, acceptance

and appreciation of, artistic and *
cultural activities which shall
inclyde, but are not limited to,
music, theater, dance, painting, .

sculpturey-architecture, literature, . _

films ‘and d11ied arts and crafts...

To this "eng the agency may join

0r contract with private patrons,
individual artists and ensembles .
and with insti ti&ns, local
sponsoring organizations and
proféssional _organizations ...
< AN activities..."shall be
direcfed toward encouraging and

~ assisting, .rather than in any way -

limiting, the freedom of .artis- _
tic expressiofi which is essential
for the well-being of the arts.
Said commission shall maintain a '
survey of public and private oyt
facilities engaged within the

state in artistic and cultural
activities and determine the

needs of the citizens of th?s

state and the methods by which
existing resourcws may be utilized,

.or new resources deyeloped, to ,
Fulfill these needs.” -

Public Act No.'579 (1965) ,
Connecticut General Statutes 10369
through 373 )
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INTRODUCTION

Y

in the spring of 1972, ,the -
National Endowment for - the Arts
(Literature Division) granted to the

.Connecticut Commission on the Arts

$20,000 for its poetry in the
* schools programs for fiscal year
1972-73. The Commission in its

-grant proposal suggested its, program-

ming direction: . Pgets-in-the
Colleges Program -- Students .

_preparing for teaching careers in -

English will work extensively with
visiting poets as part of their
training for tegeher certificatgon.
Through workshops conducted at the
college and through practice teaching

" with the aid of the partigipating'
poets, teacher candzdbtes and the
visiting poets will epoore-thef
ereative process in writing in order
to arrive at’new attitudes toward
the teachzng of writing and .
Zztera#&re in the publzc schools
and new wgys of motivdting children
to write and think credtively.

. This report documents -five
projects which were funded-by the
Commission through the special NEA
grant, as well- as three others which
were funded through general federal
funds” earmarked for ‘Commission
education programs. - A1l projects -

- (with one exception) were funded on
a fifty-fifty matching, bass with
half of the funds coming from

cplleges, boards of ‘education -ahd
other local .sources.
poetry projects were seen as

-

innovatiye programs, designed e1ther )

to promote and facilitate changes .
in teacher training methods or -
..to provide schools with direct ex-

periences with poets through

AI1 efght.

- .- " . o

read1ngs and classroom workshoos L noN
Five projects dealt spec1f1ca1]y
with student teachers, and of the ~
five, three (Central, Southern; -
University of Hartford) included
poets and student ‘teachers working
with cooperating schools and the .
pupils there. The other two college
projects (Eastern, Annhurst) were ,
conducted exclusively on the’ college.
campuses With student teachers who
had completed their practice teaching.
The-Memorial Boulevard project -~
was a Visiting Artists Program and
did not -involve student teachers,
.but rather focused on pupils and
teachers working with a poet. Both _ ,
the Northwest Poetry Project and LR
~--the- Connec/Jeut Poetry Circuit- have e
-for a number’ of years invited poets >
to Connect1cut to ‘read and run o
workshops for students The North-
west project has concentrated on .
secondary schools inithe Northwest
part of ‘Conneeticut, and the , A
Lonnecticut Poetry Circuit has &
brought ‘poets to read-at.colleges < - .=
in Connecticut, and has a]so provided
student poets opportunities to read .
for fellow students:.while still
attending-a collége,in, the state.
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PROJECTS,
© COLLEGES
. v ~ » 4 .

f g

Central Conn.
State ColJége,
. New Britain.

Southern Conn.

State College, -
New Haven

A

_

yniversify of
Hartford

‘Eastern Conn.
State College, .

_ Willimantic
Annhurst College,
Woodstqck

.

" Visiting Artists
Prograffi -

- Northwest Poetry
Project.

Conn. Poetry
Circuit ’

Hartford, Lot

Tisted in chapter

Pulaski H.S., .
New Britain
Litehfield H.S.,
Litchfield

Timothy Edwards
Jr. H.S., .
Soyth Windsor

Michael Whelan
Jr. H.S., Hamden
Hand H.S., Madison
Branford Jr. H.S,

Branford H.S.,
Branford \
Bloomfield Jr. H.S.,
B]oomfie]d .

4

none -

.
none \
. L

.Mehoria] Bou]évard
" School, Bristol

Tisted in chapter

6
‘ I " « .., : ' ";' ) <
‘4_,,415)" N -¢"-;' ’
e T
PARTICIPATING
.~ SCHOOLS ¢ POETS

Gerald Hausman
gy

Ross Talarico

Terry Stokes
Jim Humphrey

Leo Connellan

Leonard Halpin

ADMINISTRATORS,

SUPERYISORS

Diane'Shugert
Roger” Zieger

Lee Yosha '

{ 3

Jim Lacey

.

Helen Bonin

e

James White

listed in chapter William DeVoti
/ ' \

listed in

cﬁapter Jean Maynard
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This report also iricludes of working with Morris and Kathleen,
an evaluation of the projects at - as well as the poets, 'student
‘ Central and Southérn Coqnect1cut , teachers, teachers, supervisors
///ngte Colleges. .The instruments for and. pupils associated with the

the evaluation were designed by
Morris Cogan of the University of
.Pittsburgh—School of .Education.
Dr, Cogan is a professor pf
education and chairman of the )
University's division of §eacher*““

rojects. The collective efforts

of all these people have‘made the .

projects and this report possible.

The intent of the report is

twofold . . . first, we hope the " . ‘

'— — ~chapters convey the personality of. '
each project and provide useful
information on how each poet worked
with-either student teachers or | .
pupils. Teachers and administrators

* thus.-may gain insights into how a,

education. " His major interests
‘are the education of teachers,
curriculum, Supervision and
internatiopal education. He is/
also S0 a pogt_and photographer. /'

~Seven_ehdpters in this repprt +. poet's understanding of the creative
' were edited Kath]een Meagher. writing process might aid them in .
Jean Maynard wrote'the chapter on "~ their teaching. Secondly, the ) N
the -Connecticyt Poetry Cireuit.- ‘clinical evaluation of the ) '
"Kathleen visited a%@ﬂi%ﬁ pr jects , .Central.and Soythern projects will
with the exception of ‘the Visiting hopefully provide educators and ‘ ‘
Artists Pregram at Memoria] : planners critical data on how the ‘
Boulevard School in Bristol in - participants felt and thought about
preparat1on for the wr1t1ng of this - . their involvement in the two progects, .
K pub11cat1on Ms. Meagher is a - which most approximated the Arts
poet from North Haven, Connecticut. .. Commission's project ‘description.
She has published poetry and articles ~~.. While it was our intention to
" and 'has taught/in a number.pf New focus on the. classroom experiences s ’
R Haven Schools.| She has een an - of student teachers and pupils, we
= administrative assistan with the | . found that_the innovative nature of
Arts Council of Greater /New Haven, the” program~caused numerous administra-
and i's curregtly enrolled in the © tive difficulties. These: i} .
Goddard Collele Externgl Degree ’ ref]ected\throughdht the eeriyat1on %
Program. The tedious task of = report and at“various times are
typing the final copyZ}orrth1s : touched upon 1n\the chapters), )
publication was done by Maureen " although in many cases it was ‘not . TN
Ferrara, research assistapt with possible to present détajled accounts '
" the Arts Gommissiop. Her: patience of these‘difficulties. ﬁh11e\1t .
«and expert1se have Been.critical has ‘ aTways been a policy of the Arts T
to this report being comp]eted : Cogmission to exposg-problems of this : .
.+ As project director for the ' n@ture in order tg be helpful ‘in -
program and supervisor of this . ' finding solutiony, some situations ) P
report, I have had the pleasure ’ - were impessible to unravel with T ) {3




. \

fairness to all concerned.:; Those . L. . . -
who act1ve]y part1c1pated in the - . ’ o ‘
programs and presentedgmater1a]s for i " . ' s
,this publication will. hopefully . o
'find tieir passions, expressed and . R
their concerns reflected in the ’ g ;
chapters. This was our intentioh ° K
. " -and we_hope we honored it. Most ' :
of all, wé hope that this publication, Lo .
. will inspire those -engaged in : e ' C
_ education to seek and develop’ diverse - ,
- .. . and exc1t1ng programming for-prospec- - .. ., P
tive teachers apd pupils in e¥ementary - .
and secondary schoefls. ° We- feel - . A R
. an open and prob1ng .attitude is. : ' :
- " critical at:this juncture i . ey .
SR Amer1c§n Education, and we =~ : o
. respectfully submit this réport . | ‘ . : '
; - for_your explorations.. We hope : . v
- = you have ap enJoyab]e and worthwhiTe : "
, adventure. . . ] s
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Dmgr'éizv OF AMERICAN POETS

L

A D1rectory of Amer1can Poets,
pub11shed in 1973 through”a grant *
from the National Endowment for
the Arts, has an alphabetical
11st1ng by state of poets and .
writers available for readings and
workshops. It gives ,their addresses,

, Phone numbers, teaching preferences,
ahd 1anguqiés spoken iy each author.
There is a second alphabetical
listing of minority wéiters:

Black, Spanish-speaki®g, Chicano,
ey Amer1can Indian, Asian American.
- A service section’in the back o
‘the directory lists anthiol
films and.videotapes, materi
. Writing teachers; information

‘tecords, aud1otape

grants and awards

. Writers, _suggestions

- and other materials. 48 -

C Cop1'g F the Dir ctory cost
" $4.00 and may be pyrchased,from

?

-

)
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- A

POETS) AND WRITERS, INC.
st 54th Street

New ork, New York 10019

prov’d1ng reésources for teachers of
creative wr1t1ng to obtain a copy of -
th1s directory.
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CENTRAL CONNECTICUT STATE COLLEGE
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"0oo-1a0k. "
The grass was cool, damp, sweet.
F1ve of us were‘SprawIed on the lawn
kicking and screaming jin de]1ght
11ke children.

P

“Those d1sgust1ﬁg Kids are having ~
" an-orgy. <

Dur shouts of “Ood-Iookéfj

tn

and "I

echoed n the naght\ R

H1swq1fe said, k

"No,kdear they re ;ee1ng th1ngs

Theyu?ust be on' drugs i
(1 -guess they dwdn t kﬁﬁw about

. the me teor shower ) A
RN \ . 'r——“.‘

Gap] Neren, pup}l ‘x. N

\Pu]ask1 H1gh Schoo}-

- -
.
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pens when We put"our h

\k

1magxnat10n
\How ‘o we 11§e:u1th the onflicts?
Ara v«e able t¥.listen:to what peop},e
are\sayzng.‘ the amb1va1ence,‘the .
", contradictions, how &n”outcome
d1ffers~ﬁrom an, expgctat10n’ .
5,15, At Central Cofinecticut State
tq]]ege i New Br1ta:n the EDYR
Poet541n the-ﬁol?eggs ram,; < e
is'in its séconddyeab\ 11ﬁt gity ©

"f~w1th the program<and cahefuT* fe T;ﬁ

planfing with defimite" proqecﬁ-
purposes and, dbﬁect1¥es.8a¢ked up

. by “inripvative ideqlogical inten- '”g '*i

3

" tions did not prevent: (nor p?enare
\anyone” for) the tuvm011 in-the*: - .
Spr1ng 1973.semest§r.“1n th& ’,

:,,\l.“

T .
l.~p . L

into praétical reéihty"~
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prevxous year s program (des-

‘cribed in Artists In The Classroom,

Connecticut Commission on the

Arts,’1973 -pp. 98, 104) relations

stra1nad to the break1ng point. |

Blame was placed mostly on the

'’ pdet for recalcitrant behavior

- and. 1ncih1ng the same in students.

Adm1n1strhtors conceded failure -

- of proaect objectives.  However,

“this yedr.\a spirit of w1]]1ngness

from what was 1earned from the past

launched the new program with .

energy and positive féelings. - oo
-Poet. Gera]d Hausmah, 27,

an English Litérature maaof from

New Mexjco Highlands:University, - .

taught woodcraft and creative -

"writifg as a camp’counselor for
six years. A teacher of _English
and Creative Writing in a pr}vate -
school for five years,: ge ranv:’,
poetnx;gqushops for\ch idren RS
in. the Pittsfield, MassachUsetts
gpub]1c schéel system, publrshed’ , .
hisathird book of poems, Circle. '”, e
%' Mealow, The BookStore: Press, was -, .
.. bne of thé -edigors of the Berksh1ré
Anthology, is akpartner ina- - oo
-+ publishing. company, .and- f?equent!y .j PR
daes. pub]1c readings.- What - s
'y, Gerry calds his “story," in its -
“entjrety as-he wrote it, is - L
-included in ths;;hapter follow1ng

. he&réports of stydenx tedchers. R

N

Pupils,. Threé $chools. t«utchﬁem,\_ p

:a.n1nth‘graders from a- wea]th]y New

“-Engtand villager in the scenic . %
Berkshire, foothills. Timpthy . = ..r

Edwards , highest tevel eighth _ -

graders from a middle class sect1on,

v
s

"~ of Windsor, a_town an the periphery . gi
- of Hartfond s urban sprawf.” Pulaski - %
- . “ . ;(ﬁ'i; R " -"\ (z ' ) ,:,
' ‘\.‘.‘ “ 4 2‘%‘ < .ﬁ\g " T S ) ‘ "’_
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honor students and non-college
eighth graders, many of them from
working class families with strong
ethnic ties, New Britain, also

in the Hartford area.

. Student Teachers. They speak
" # °from their journals, from the
schools in which they taught in
the above order.

Administrators, Diane Shugert,
"Methods teacher and coordinatar for
the poetry program and Roger Zieger,
-supervisor of student teachers at
Central Connecticut State College.

LITCHFIELD HIGH SCHOOL -
Bud Stiliman cooperating teacher

their thoughts about the' three
weeks, of poetry.on the last day of
cldss. The kids didn't haye to
sign their names. The following
sections’ from-.their papers are,
for the most part, those bracketed
by Bud as representnng both persona]
and honest views. -
I got to know a little more
. &bout myself and even more about the
other people in the élass. I don't
liké to write about incidents or
faetual things. I like to write -

-~
]

. Indian Swmmer. * .
I liked the idea of ‘not havwzg
ay form far the poems; It gave:
me a much more j
I chink it would'be easier to write

' poetry now than it‘was before:.
: :%d writing poetry has

turned from a-boring thing into an
enjoyable thmg And I will want

. to re.ac{, more poetry now that I know
A ’is»fun -~

< about thoughts, somethmg sze : -

‘at Litchfield asked pupils. to write .

- without aluays running to
sit inside and work m :

Ze:czble way to write. '

© three weeks was because we had
_ no homework.

. topie.-

With the assggnments_ we have,
been given, they made my u,qunatwn “w
grow and made me think more about .
my writing. I learmed to descmbe/
and show feeling.  -The best-thing
that' I liked was that ve could write
what we feel.

The poetry we had to write and
listen to was different so it was’
worth wmtzng about and Zzotem,ng
to.

I'm not the greateso poet in the
world, as a matter of fact-I
thought I was the worst, but:

Gerry satid, "Nobody can be a bad
poet, all of us kae)e our own : . .
styles 1"

I 7ound for the. fwst time
-gince.sizth. grade, I looked -forward ----
to EﬂgZoSh elass. - '

I'vé learned things about ..
poetry and about my feelings and C o
ability to deal with poetry, that
I either didn't know or was afraid
to show. Before Gerry eqné, I s
think the class didn't take
poetry quite as serious and would

a@h at any gut attempt to reaZZy
eak: up.
‘Another reason I liked the

"I think it is great
to be able totearw” somethzng ~

i I like it when you.ekip around \«\\' s
doing many things instead of x
Jjust working on one szngZe bomng \ 'i-

The past three weeks have begn
very good. What ve did helped us
to use our minds instead of just
grammay, or baoks. We‘got experience
in wm}mg good poetry, and we

.
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got it From a poet. I thought .
‘the worksnops were excellent, '
having three teachers (poet,
cooperatirg teacheyr, student
teacrer) instead of just one also
gaua a flavor to tne class.

C didn': really care for the poet

:evsonallu*out when you get going

on om-otnmg,* I guess it really
n't macter. Some days you
Feel 1ike': vriting or you ¢
kinda or'u.,y, but we still |
nad zowrite. [ thought it was
good because it let me ‘get my -
emotions ocut in writing. It
alag wpas nice to come intoe elass
on a Friday xnowing there was no
homework and there won' t be any
over the week end.

Yo tell you the Trvth T was
shocked to see that the school
let him in. Usually they turn
dowm anythzrzg worth something.
'got more out of this class than
awy. "lecturing”. hnother
important point was that we weren't.
alvays being treated as zgnoremt
iittle "bleeps." Gerry' kept ‘
telling us that we had something
and that we weren't a erock of
shzt . .

-I never realized how many
az]ferent ways there were to
look at poetry

He dzdr* t care about gra:frmer,
Just” the poem. I wasn't®forced to
do something or what the téacher
wanted.
: On March 19 when I made a .
visit to the Litchfield ninth- ~
grade, opinions about a class-
assignment differed. Gerry read

,

AY

part of a story from Hemingway and-
'asked the pup1]§ to f1n1sh it in_

. when Gerr

* the pieér.

the1_ﬁgun-way"‘777fiifgié, student
teacher, thought this was too
difficult, that the kids were

puzzled and didn't understand what__— “.-

was wanted of them. I felt there
was confusion an 1f§§lstance at
first, but kidsstarted writing
sisted theygdo it
anyway. ‘He told them to listepn
and try and find-out what happens.
. Jim-Simoncelli had <caused # lot-
of trouble in class as part of a
group of boys who put down poetry.
But he wrote an_ending.to Hem1ngway S
story, "In Our Time":® )

I was the first reporter

. there, they would only let me in.

Itwasuptometoget theUS

- the top. story in-the fastest-

amount of-time. War was all

. around us, bombs, from the harbor,

shells from the shipe. Death on.

It was the year Zoss.

The ‘nuclear weapons, that was-it.
The néw babies didn't have a chance
with the bombs and radiatiom. ALL.
the dead were put in the water ¥

[
=
by

[

until the water .was dedd. What . . 2

a story. Row J will be the top
reporter in the U.S..

Gerry read or descrlbed other
situations asking pupils to write
their impressions quickly as these *
came, Jim Simoneelli continued:

He was my great great grandson: .
He was 79 years old, He was a. -
banker in the' years 1350 hrough )
1970. *He was a hard mar but
wasn't that bad. He was the head.
of part of the world, he dealt

" with money and of couirse whére

there's money there's going to be '
people One. unfortunate person’
was so confused he killed my

A

<
.

&




_ participant.

., my own reading."”

L

great great grandson. It's been
a long time. The visit will be
Jun. I only see him through my
television scope that pwtu_r'es
earth.

" Gerry preferred to work in
small groups of eight or ten
pupils (the same with student
teachers at the college). He
feels «it's important to get to -
know students, and in a large
class this is impossible. Ann
Blake, Bud Stillman and Gerry
planned workshops with three
rotating, groups of about eight
pupils each. .They worked on the
same agreed upon assignment using
their own choice of materials or
did_separate_exercises. Gerry . _
felt this worked well. Ann didn't:

hard to record, although the class .

,was good and the results were-"

good." Gerry stayed with-the
same group of nine boys. «~Ann K
said there was “b]ataat bias on
his .part.” .

In her JougnaT Ann records the”
first week as~interesting and fun, -
but Byfwédnesday of the second

. weék (in retrospect) the program

went downhill. Ann: Bud's role
emerges as recorder-:of Gerry's
sessions, not a leader or

Me off on my own
with Some small bag of -tricks
culled from work at Ceatral and
She' speaks of
two succesSTul days- with her
group-but felt the growing:

cons#nsus was, after initial .

excitement wears off what is the:
substancé? She took another

-

““Groups made for private sessions .-~

Seegkr's Indian Swumer and. . ...
.Played this.

b

4

o

group. My kzds were ]eeZwig
Justzfzably left out. Gerr‘y
took them at my urging. o
directions from Gerry. Do what
you want. You know what *to do. A
Poor results. -Gerry cofplained- Coa
of lethardy and lack of: creativity. -
First tirade on. schedules hindering
ereativity ... why skould poets ‘
have to buy into thg system of
time modules? Why-‘does he have

to suffer with erst perieds and:
last periods. Gevry complains

of. Bud's non-pagticipation. "

On Monday, March 26, beg1nn1ng
the last week, Ann wr1tes Cerry
very late. Bud and I have nothmg
pZarmed Gerry arrived with .~

Kids write poem
telling what théy heard. 'After .

.some discussion (mostly boys)

kids are asked to rework. First. -
time some writing discipline has
been asked of them. Some reshape,
most did not since Gerry was .
reading aloud. Shugert’ and
Zié'%'ep observing. Fair results.
Those kids with powers of observa-
tion, insight, ete. do well.
However ‘all are writing. All
kids are caught up in poet
charisma.
The last three days, o poetry n
A miz up about a guest poet's .

.cancelled readwg and Gerry didn't

come to class; a day of autographing
his, books and reading his poetry; . .
photographer'in class; a day fq. N
with guest’ poet, Gerry very late ...  *
I had-to keep. on going about nothing
until ke arrtved. Nothing happened.
Gerry -sat and’ talked with idolatroug -
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few and otkers did what the The events at Litchfield
wanted. Bud left. I followkd . are given at length, not because
shortly. they are negative or indicate :
From Ann's summary: 7Tén . failure. Broad differences aboyt
days out of the potemnal i fteen what gducation means are, beh1nd§
kids did some writing. Programe‘ " much of the conflict. Some ¢
should have ended after second objectives of the poetry pr‘ogram,
week. Nothing accomplished in . for the kids, did happen. It:
.third week. Fotten feeling was the adults who could not# i,
engendered within the English - communicate with -one another: and
Department and. between Gerry and ~ who “seemed io labor in va1l1
Bud. The kids benef‘zted mostﬂ]g’om
the program: This is the.one- - TIMOTHY EDWARDS MIDDLE SCH(X)L .
area for which I have something
positive to say. They enjoyed At Timothy Edwards M1dd1e School
the thiee weeks and were oblivious the pupils liked the poe;fy ‘program
to.the growing dissatisfaction. .50 much- "tg\e}/ continued 'ﬁo gvm te
They were opened up and freed to on their own be*tween Ge,rry s, visits.
write what they wanted. . Aczeptance. = . e ?,4« R
worked wonders. .But anythmg was ' !
“accepted, * No dzsmplzned uriting. A boy on a fence c'hml;fn’g
Zhe ex czses Were an ‘end unto B trying to get to greengr pastures
tkemselves Gerry "s,goal was..to ~. - Smiling at the sun, fgé]ing its
have kids dzscovep,poetry in - -~ setting
themselves. And they did becéme .-, rays warm his skin, fter it is
genuinely exczted about theirp - . gone .he comes in frow the dark
power over papér.. But the pupils .. now waiting for tomof'rw S sup.
who worked most emeZZentZy P .
" Aquality of poetry) did so anybay N -~ (no name), pup,nfl
‘and in spite of, not because of . ' Ay
Gerry. .wWhat the students enjoyed '? )
most was their "jail-break'l.w - . The B'Iackboard,g_ f
It was my extraordmary task to )
retwrm them to academe aftér L . A black piece of ﬁ Ck
Gerry. What I learmed was in - . where you write eﬁucatwna] things
the main inverse or negatzve--close.; , with a piece of cpficentrated dust
observation of workshop téchniques . . It uses these things- -
in the methods' course servéd me - then they are erdsed away
better than noge=directidn from Gerry and fall to the f¥por ,
Ann's conclusion: bitterness. . where_nobody noft ces: them
"It's hard to separate the . . anymore. .g 5 :
personal experience of the poet. o [g
from the poetry program,” : ~ - (no name); ?uPﬂ X '
~ . . - - ~ .
' ) - ' . ‘3'1?3 ‘ ) 3
19 C l*rf ’ )




Spring is nature S d1str1but1on
of love. .

- “ ’

-- (no name) pupil
Parachutes b111ow and they look
like they're stretched over ..

a big ball. Hi. This music

. sounds like a merry-go-round
and in some places ‘like merry-

go-round music. Tuesday is -

green. He sounds like he is up

. in the air, maybe up.in a
balloon. Shadows don't always

-Took grey. Rotten rafters |
splinter with Tong jagged edges.
Tinny ergan music always
sounds like a death march-

. especially if it's notes ‘are
“drawn out and Tong. Moon11ght
glows. Even silence is noisy.
Flowers grow slowly. I wish I
could watch flowers' petals unfold:
Day. can feel ‘darker than night.
If you could hear a knife °
slashing through paper-very loud .
I know what it would sound 11ke
You feel very heavy when you're
sad. Sometimes when'I'm in
church, during prayer, I*feel as
though the bench is way up
almost on the ceiling. I
like Thursday. Elephants look.
quiet. I feel like my desk is ___
enclosed in a shell and the
rest of the desks are outside.

:I've never seen a groundhog. .

‘Turtles' skins look pebbley.

“carpet samples look flat.

-- (no name), pupil

. .Débbie Forghetti, student
teacher ét}Timothy Edwards,

Those*

-, too high.

- classes need to know exactly

anything.

_1nterested'"

-
]

thinks maybe her expectations were
™At the beginning many’
of the pupils were hesitant to
write, didn't know what to write.
These highest level eighth-grade
what is being asked of them. "_They
want an exp]anat1on or an end-
product to s e toward."
Debbie thinks creativity
flourishes when unrestricted, ,
"butthere-should be a tying
ogether of act1v1t1es, some
sort of cont1nu1ty, and a sense
of purpose. This is an area
which couldybe 1@proved upon
for- future programs Is the
problem too little structure,_ or
that pupils. (and student teachers)

_—

" are conditioned to expect to be

told exactly what to do? . .
The attitudes of student™
teacher Susan Hayden, also at
Timothy Edwards, were affected-
by Gerry's-work with pupils.
"When I discovered that Gerry was

. going to explore poetry with my.

class I was apprehensive. - I had:
some pretty smart kids .and they
used their: 1nte111gence -to get
away with every trick in the book.

.They were con artists and trouble

makers and they were anything

but afraid of authority or anyone
who tried to get them to do

My first class with

them they tr1ed to send me screaming
out the door." When Gerry came,
“They looked up at him and -they
stopped trying to figure and they,
actually listened! They were -
Just before Spring
vacation the kids "began to run, .
stale. We took them out into




the orchard hoping té give them

more stimulation, but I don't

think this was extremely successful..
~ They were more interested in

picking dandelions and climbing

trees than writing poetry. These

were seventh graders and still

very much little*children

‘at heart.” Susan mentions

in her journal, Just being

able to call him Gerry instead of

Mr. Hausman was a big factor in

how they related to him. He

was rot an authority figure who

.would stamp them into the ground

if they did not perform well.

The poorest performaifee was seen .

when the cooperativg teacher insisted

that everyone turm*in a-poem. with

their name ‘cn <t.. &he last time

we met with Gerry e split into

groups and discusseld each others'

poems. I felt sure that they would

take personal prejudices into

‘account “and not seriously discuss ,

the poems. I was happily wrong
again. They were very critical
of, the poems they looked at and
wwwere even ohjective toward -their *
own poetry. Susan definitely felt
the poetry program was successful, °
“The pupils loved it and continued
to write uninitiated.”

- -
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_ T OPULASKI HIGH SCHOOL . . .

" Mark Kostin;fstudenﬁ teacher.

-at Pulaski, fels his owr learning , —

was grgater during the methods
- coérse,’and working with Gerry .
_.in the poetry workshops.at, the
~wiepllege improved his writing .

~

talents and gave him direction

for teaching creative writing. °.
He began with poetry workshops —.
on his regular practice teaching
days. The honor pupils who
petitioned to get the course
enjoyed writing poems; but

- they wanted a wider variéty of

assignments. Mark provided these.-
the pupils reacted favorably,

and Mark decided to leave the
pogtry workshops to Gerry's

visits. Pupils also worked on .
outside poetry projects, and

the writing equalled much of the

___poetry done in-class. Mark often’

- two Successive readings in class,_
1

" comments that the pupils and ,

the cooperating teacher were

“confused~as to the purpose of’

assignments. They felt instructions
were unclear. When Gerry gave

the students -enjoyed listening.

"For the first time they understood
where Gerry was coming from. If

he had given a reading earljer,

they might have reacted more -

favorably to him."

The general confusion for pupils
as well”as the cooperating teachers
Mark blamés on the school. "No
one was. ever told what was going
on. The classrooms were often
filled with observers which upset
the pupils. "They didn't Tike the ,
idea. ef being gujﬁea pigs... On]y;~~
once did a supervisor from Central
sit in on the ‘class. When asked

if he would partake.in the workshop, o

he refused.", — Lo )
The last paragraph in Mark's-
journal, "In-the beginning of the

program the morale.of the English ; ;

T N “
RS AN - .




Chairman and the cooperating
teachers was high. They, like
many others, were impressed by
the magic word 'poet'. It
soon became evident that their
morale'was going downhill. This
seemed to be a result of, 1) their
not knowing what was ‘going on and,
2) 1 think they expected too much."
Ann Dorfman speaks from her
-journal. I really engoyed thg -

{ poetry program and working with
Gerry.. I'm pleased with the
results and so are the students.
From their beginning attitude
of wanting no part-of a poet to
now, the end of the program,
they admit to liking it. The
class liked Gerry and thought
that for the time he came, he
was worthwhile.

I'm confused as to the aims
and objectives of the program.
This confusion should be stated
as a complaint. No one (m&self,
the cooperating teacher, or Mark)

" knew what was expected or how to
realdy go gbout it. We were
supposed to work with Gerry but
never really did.. If the poet
was also: supposqd,to help the
‘student teachers teach, I received
very little help. Neither
Barbara {codperating teacher)
nor Gerry offered the guidance I
needed, and it could havé been
‘80 much better. ‘With Gerry

g?,.

-not even coming the last week,

I am just very disappointed’ and
can't make any judgement as to
Gerry or why he didn't come
until he tells me himself. =~

-

’ enough to attend.

b

My other major complaznt has
to do with the organization of .
the program. Why-How-When-and
What. The teachers, pupils,

.and student teachers should be
fully aware of what s expected.

We were not. The program should .
definitely be continued but

with better planning..

I don't want to be redundant
but there was so little supervision
and guidance. For a program of
this nature, I was hardly observed
at all. Never mind during my
regular classes but during
Gerry's ‘visits--where were the -
people.from the college? One
visit from Roger Zieger on an

off=daj is hardly enough and I ~ *. -

-should. think Diane Shugert

would have been intérested

But that doesn't
Ssurprise me because she never .
attended one of Gerry's workshops
"during the methods course. One
brief word on that--I learned very

‘. little during either of my methods .

courses and wae totally (or almost ~
totaZZy)‘unprepared to face a redl
elass.— °

The class Gerry worked with is
& C-level group (communications
non-college). The kids are so
conditioned and struetured that
it almost can't be broken. I
have no doubt that Gerry could
comunicate with these kids but
there just wasn't enough time—-
six dzsorganzzed workshops witu
uncZear _goals Yust isn't, énough.

)




ichard
Place, Gerry, Barbara;Mark and

After a discussion wi

myself, Ann wrote: "...it was’
then that I found .out it (the
poetry)progra@) was considered to
be a fajlure.
this and discussed it with Mark.

.the kids were writing poetry--
what more could anyone’want?

program was ‘supposed to achigve." -

\

;/‘

. GERRY'S STORY
- TetT It To Geoféé . : \

The school doesn't belong here -
huge buildings on.the orchards
plowed-out %b make baseball mounds
- I'vé had a-Tot of thoughts in mind
but. where do you put a schoel
like mine? : )
‘ »

Beck's Butt a

3
I see a pen
" ofi Beck's | ,
rearend. X .

spring - o b

-

Spring is the heat of the sun
it's so hot I can't'write
"~ any poems for you. - '

M-
i

.So you can't read -
any of my great poems -
" so that's thgﬁend of tHat!

(from Timothy Edwards) , =~ .
A ' M .Y, N .

I didn't understand .

Despite what they were all, saying, -

Mark and I wondered just what the -

A]f‘thrqe poems reflect the

. feelings of kids who are happily”

out of the classroom. -
The first two titles are -

examples of my, emphasis on puttipg\

down what you see, hear feel

" exactly as it happens. When . |
unabTe to write another kind of

poem, express your own. inability
to write, :

In, order to go outside during
scheduled class hours at Tirothy .
Edwards, the teacher must submit
a reason to the principad. This
can result in making the teacher
feel, consciously or otherwise,
that the outdoor experience is
only useful*if the kids really:

- produce something., "I ‘saw this

< - implication in some of the

it s written down.

students' writing: it was forced,
produced -under the unspoken, but
ever-present demand on their
heads. I'think I helped to loosen
some restraints by sitting with
one group & urging them to enjoy
the sun & to write about dried-up -
wormy apples, or 'a nearby baseball
game, or not to write.at all;
just listen to conversations '
floating in the blue air.

Poetry is in our "headsybefore
It comes- from
a state of mind - the 'senge of .
"1 can do anythifg...climb a"
Tadder to ‘the sup."’ '

I work all theé time tryin to
create an atmosphere where poetry
is at least possible. . *~ ,

. One girl said: "But what.good

is it if I feel free'for one'or .
two hours? I still have to go:
. . : ":d\_

~

-
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to school, & there's all that
Reality out there." .

- A11 That Reality is what I'm
fighting every day I enter a public
" school where the kids have to have
" a reason to go outs1de with their
. teacher

“»

Late, everybody 1eft .
Didn't know, where they were, 7
Went out to bench,

Drdnking X )
Went back ingtg - .
Dan ced ¥ '\ ‘

Went back out™
Finished it off

WENT BACK IN ~
WENT BACK OUT ..,

Ran into- p1cn1c table
Went - !
home -

o

,-<Mponlight swimming
Image~of _a shark

in the moon~-~-"_ . . . 7

erom?tjtchfjeld)

I 'got a bunc rowdy boys at
Litchfield-High into a small
circle & told them a story.

- ﬁwr1te down only what you
want to hear, only what interests
you whep I'm talking.” I told
“them that there was great poetry
in everyone's ‘everyday vo1ce, in
jabber heard & misheard, in
interrupted conversations, snafEhes
of words overheard in the hall-
justs p1a1n talk as in William
Car?vs Wiliams' _poem about

e

\ i
the‘p]ums I emphasized that . -
their ' pbem “taken from my story >

should be in the form.of notes - ..
" & jottings & should be as i1logical
as my thought patterns. Following
my story, each student told one

“ of hiswown, which the rest of us

- wrote. down and afterwards read .
“atoud so that we could hear: how ‘=
* the spoken-voicés were.5ubtly

. transformed 1ntdhpoetry Sen

. « "
hS . . o

‘ ”Nothing to do or say e ..

. To Say", 1s a Joy to look at

“just sit around. watching
the world change w1th us

Lone}iness 1s the shadow of the e
-weak, - - IR e
Fo]]ow1ng, stickin ; r~' .
to. their un-1 ed upon bod1es -
Until one day, . i—-+‘\\\
. they fall dead and decay. .
~8ut who cares. Many more” .. -
will fbl[gurwith teans much. - :
' (from L1tchf1e1d) '.. 'T SRt

If you don t preach form or )
order in poetry, "if you’ %just let ! ~
it happen by presenting something

“for the mind's eye to take hold
of, (as I did with a photograph
portraying two old people in ° R
.The-Berkshire Anthology), surppi- o
s1ng1y,-you may get a poem rich A
in-form, a poem that springs from  -~°
the’ unconscious with pure & - s
amazing exactness. ‘ N
The preced1ng poem, "Noth1ng :

X
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. for.me because it proves that you'
can't ever presume to teach anyone

~ where_op-how to break a line, or
start or stop a poem. (Not1Ce

/,————the poem's carefuyl placement of
words & use of ‘punctuation.)

\\l‘l‘
Trees sleeping
Peacefully

Afout tomorrow.
Houses

Made from their
Brothers and sisters

| . (from Litchfield)

- Gazing out* the window & -
. daydreaming are our greatest
passtimes, whether-we like to
admit it or not. I encoujaged
Danny, d boy who was part Indian,
. to look out the window with me &
T stare/a’wh11e Then I wrote a
—  quick poem about what,I saw off the
same page, Danny wrote, h1s own
V1SJ on. -

v o ATt

st e \—-Ti\ ' 3

Who am 17
I am one of the
Infipitesimal parts
of the one split
into dust like

- a.diamond <
trushed by a hammer. ;;

~

(from L1tchf1e1d) »

i Later after.T'd shown him:
3 - ~how cloSe]y related some concrete
. poetry (Clark Coo]1dge~s “The

’
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Not worried .- ) e

T \)4 ”""_v'-'"*""'"'l*"’ﬂ T'*"'fs%:**""*“v"' 7:‘5;"7:"—“ T T

Which Ways" in The Berkshire
Anthology) was to math-Danny's
best subject, English being one of .
“his weakest--Danny wrote the above,’
which I think is-a remarkable

,poem for a non-writer.

_At is where the end
—~  of

that is.

* o

The end of forever
is 1ike the end of
never. - _
* S

~ - ~The beg1nn1ng of" the end

of one/y///// .
1s none
(froﬁfL1tchf1€Tﬁ

Each of the above were written
in the style of Clark CooTWUge
by Danny

Dream*

It's an, old penny
" It's & monstrous penny
.There's two of them. :
Hey, they re probably werth
_ money’.

There's an old man goming . '

toward me. )
"Come in my house." = -
I go'in and see dirt. .AI] over.
- COBWEBS, COBWEBS.
A watch. - It's very-dirty.
Too bad - I 11 clean AN

1
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", class.

i Ve

Now 1t 's nice and shiny, runs'
like a gem.

.(from Litchfield)

Out of a class:of thirty,
only-one boy responded to my
suggestion-that everyone write
down g-dream he or she had --
this was to be done at home,*while
all my other workshops happened
3n the classroom. T wasn't
disappointed that I only got one
poem the following day because
the boy who handed it to me was”

a 1abe1ed "troublemaker & wise-
guy who'd produced noth1ng

He'd been kicked out of the class
“by the cooperating teacher on the

- second day & had returned because _

he said he rea]ly wanted to work
‘He was an eStremely intellige
boy,who'd used his brains t
a 1ousy kind of leader; who
ruined classes by treating -
everything as a joke. He was
locking out of new eyes when he
decided to scribble his dream for
me &nd he remained an excited

he

. and helpful learner who aided me

‘by showing the other boys he .
-could: out-write & out-think the
. best of them. More than once he
" provéd Himself the best.poet in the
His dream reflects his
“change”, Ris duality, his p]easure
at seeing hiniself in a changed -
11ght :

San Jose California: ° o .
on. my 1000 cc Harley | ot

trylng to see -
all there is. S
1 have all - s
the time 1

R ~a-rotten o¥d brtck/5h11d1ng
g . a pringcip ith™ a tie and/br1efcase
. tha oWs yﬂgfyrouﬁa -
v an ways—has nothing to do - g
a party car with no windows = ' °

in the world, . | -
.~ain't nothing ‘
going to
hold me .
back -

(from Pulaski)
A

- I base many of my workshops
on-the idea of free-associationy .
hav1ng everyone write tons of
‘words on the:board & then

- __making one or moreinto poems.
Or I try just going around: the
room writing odd, illogical,
crazy words on the students' .
papers. Sometimes I try to .choose -
words which fit with a-particular-
student's dress, facial expression,
or something he says aboutshis
likes or dislikes. The above poem
was written by a by who was a]mpst
failing English. "My assoc1at1vé ‘
words written at the .top of his
paper wert® "Black- Madonna Blue
Eyed'Motorcycle Queen."
’ Later,. the same boy wrote a.
motorcyc1e treatise called, “The TR
Maico in Flight" which had e . 7

.+ -st¥yle of Ernest Hemingway' 's”.longéer -

” sentences. It was a full page of .,
‘ wr1t1ng, truly vivid, about a -

motorcdycle race & t ere wasn't a . “
single grammatical errgp: )

pem—yl

e

SEhoo] is -

. which takes us to schoo] L
a g1r1 a .room surrounded o -
by g ooh what to do! L

(R E \
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.a per1od outside watch1ng a car
go by

some peop]e we know ‘
one of those things )

a.time to stay home and- sleep-

(from Puldski) |

I sketched an outline of words/
and 1ncomp1ete sentences which
the s trdent 1ncorporated & utilized
in the above poem. He'd dropped
into the morning class wit '
nothing to do & some curiosi
/. about-what I was 1ike. This
"\ student was a gang member,»amdhopout,
a blackjacket wearer, who had "
absolutely nothing to do with.
- school. He seemed to _appreciate’
my being-some kind-6f outsider

4 W] raps together
-before he wrote.his poem.

2

+

In th1s school.’ e

you trave] from class to c]ass
not wa]k1rg, .

but on motorcycles

S
\

tearing around the ]1brary ‘
obeyim§ the sign on the librarian' IR
. desk; NO QUIET PLEASE.

You can Teave your worst teacher
in a cloud of smoke
and wrack your old ch1cks up

around the spokes. \

/(f?om Timothy EdWards)

/7’ The above poem was written by
,//stTWI angther wise-guy who bugged me
” r1ght/ rom the start by icalling me
/ poet,psych1atr1st" when 1 asked
hxm to tell me how he felt about -
. bunch of posters in the classroom.

P

" a school, not in platitudes, but

' , Ogden Nash, or someone Tike .him.
*+ -\got a]ways showed something, some
‘\growth, -some reaching, some ‘, .

-jeouldn't be dreamed where the walls =«

Raus

He became cooperative, but
usually grumb]y later on, unt1]

_ one day we" (about 6 or ‘7 kids)
-met in the library & talked about

the poss1b111t1es of an ideal .
school, @ school where anything could
happen. “He refused to-write,
complained & wised-of f at® first.

But .when I told him I worked at

. @ schopl (Berkshire Hills of

Massachusetts) where the' kids rode
their bikes into-class (a itotal
fabrication), his face brighténed®
he asked to hear all about it, and
while ‘I spun my fable, he wrote
his poem.': Afterwards, I, told him
I'd been kidding, but I made

him realize his poem was great
and I showed it to the clags & -
they praised it aloud; -seeing in
it their own failure to describe

)

/!

in concrete, poetic: terms

‘From the day of your birth ,
Til you ride in a hearse N
Things that were' bad ‘ R

* Could have been worse o

‘ [}

~

‘-(from Pu1ask1)

1 didn't help in the creation ‘
of the above poem & it's very
possible that the boy who wrote it
unconsciousTy ripped it off

AR
g .

What it says is true about teachin
poetry. ‘The "bad" poem$ that 'I :

ishing... and I wished along™ .. . 0
1th\them. : . o
I '\wished for the schoo] that

B
¥ R ~
&R0
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were scrawled with nature poems,

or openly natural graffiti.
(Incidently, one of the most

ereative poems at Pulaski High was

written in chalk on a brick watl
& referred to an authority figure
‘eating breaded praying mantis

‘drcks"? - ‘

. I'wished that I didn't have to

- explain®that my "pocketbook" was

- a bookbag fashioned to look like °
a pony-express pouch,

‘ I. wished for a school in the :
- @molntaips fhere for. a whole week
we lay about in the grass while

I read THE ANIMAL FAMILY by
Randal¥ Jarrell, & talked & joked
abgg} peepers mak1ng Tove & how
MOSS grgws deep on the dark .sides
~of ‘stones. ™ ’
. I wished again for that school,
~-but in_my wishing-I included
* “aM._the loud or shrunken boys who
had big ‘Bikes.gleaming in the sun.

\\. ) ‘ " . -
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Black Jackets =

AN

, Sofyou have put 'me to the test,

Q P

you have laughed at my\poetry

not out of neruousness .
but siantwise - o
: as you would slice a t1re

T, in the parkinglot ~,

as you pissed 1n SOme withered

tedcher's desk . -
-On purpose < bl
eut of pettnness g e
e . -
. you placed yourselves; .
- in‘a world of laceratpd leather ~
% & ]eft yburselves the e ° s
.: ,\).‘: “\ i ‘.." * ‘ ‘
—ERIC— g
o o ¢

R to my face, Lo

. .
” -

I have dfé@en past those rusty -

-junkscapes of Hartford

-

—

. I. have slept under the pink

soul glare of the Stanley Shovel
works, .
where ® one by one

you‘w11] fall out of ]eather grace
into the greater }one11ness

of steel spark eye sockets’

locked out “forgver

your dream.of 1000 cc Har]ey
Noth1ng Can Stop Me Now. __
yes, someth1ng stops you '
something more unforgivable ‘than
poetry-]aughter .
something with larger teeth
than ‘your Har]ey S sprockets
bigger eyes. .

tha#t those mad;joyspokes ‘

" wheeling yoyr amtyitions - ’

away from mercy > . oo .

someth1ng,

- something.with th31ggest te%h, .

L
’

the biggest eyes

a merc11ess,noth1ngness )

.~ With no name -. :

that will furn you into so much gum
stuck on the sidewalk,

27

28
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scraped off shoes

‘as IT>has lauéhed at my poetry,
T wx}%elaugh at your lives -

P
- gt

.. 11st£n E ) ’ LT

I have sometﬁ1ng
“to tell’ you - s

- Gera1d'Hau$man i I

. « a -
et : oo . >

. - .
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DIANE'S RECOMMENDATIONS

. The primary concern at

Central Connecticut State College
is to prepare students to teach,
and admin¥strators and faculty .
at the college are well aware of
social changes necessitating .
education reforms. However, in
theory, the most-diverse people.-
can agree, only to find in
practice-those_d?visions that
prevent them from working together.
Diane Shugert's final report contains

[

.

. this introductory statement:

""The way the poet,worked w1th‘the
methods c]ass, the students
response to it, and my and their
évaluations of its effect on them

.~ and on-their“teaching,-I shall Gall

. With pupils.”

theory, because there was no
opportunity to observe the effects
But, as the student -

" ‘teachers_in- the CCSC program -point .

out, pup1ls are the k1ds in the
schooﬂs, the ones we are'-trying. -
to reach; what is happening with

. pupils is where ge should be.-.- .

; Diane.sees the poet, by nature, °

" unable to fit into school routines.

. :In'Gerry's case. wprkﬁhg'with sma]l

_but.accord1ng to pupils'
: and responses.

' reality’ of . twenty or more pupils.

in a classroom. Diane's_ job is -,
«£0 prepire teachers. It is her
feelings that for,CCSC- students,
afterthreée ‘and,a half years aof

bexng acted upon, ‘the methods cpurse .-

is the only place for, them, to
‘judge their performance in the
classrbom, not,on a personal basis
interéstse
- In.one semester is’

-4 WY S -

it poss1b1e to reyerse,tﬁr and’
& half years of imposed ond1t1on1ng
and become an active participant?
Gerry's answer might be, no, . .
uhless we-stop worrying.about
method and first get to know
‘peoples’” feelings. )
Diane says: "The poet's method
is built on 'fine as you are.'

It runs head-on -into 'fine as you
Tearn.' He emphas¥zes the person;

. I emphasize-the teathing."  She . .
believes his method works in small -,
- groups--her students .agreed that .
the poet did a.qut them - -
- pasitively==and: "It also works *
in total environments where . . -
teachers aid stifdents live together.
o public school_ has tiny c]assgs -
and T#ve-in students.” ~—~ ™

-. Speaking about obaect1ves and -
adm1n1strat1on Diane says, Eperyone\ N
feels that, “somehow, the pYogram -
should have been more thoroughty
administered. The eoopemtmg

- teachers should ‘have’ been ‘told

" would sti]] benefit all the people

_ more and their intelligent parti-
czpatwn solicited. .The student.,
‘teachers should have been guided
earlter and better and more. - It ..
" should have been ‘possible to

. resolve difficulties. for the poet -

" between .the poet and the gdoperating

\* teuchers, between student teachers

and the schoola. But consider the
time mecessary for those detivities.
Diane and Roger Zieger, the superv1sor,
Were asked to meet the program's °

" demands“in addition to their regular
dutfes. She feels there are easfer
wadys to do the poetry program which :

-

- v}




»
and untang]e some of the program's o
continuous snags. Here are her ideas:
. 1. The Commission should place
‘'some poets in, secondary schools, . N
contact CCSC, and CESC would try : L . )
to place a student teacher there-- : . g
not with the poet but:with acce$s . S )
;4o him. Time period WOuld be. . - L
. much_shorter. = - S oL ! ' e
L7206 by next spring wﬂ] havé = .
- -ipitiated a course for pre-student : ' S T
- teaching’ o‘bservatvon - CESC would . . - .o T
~ take-G sion's.poet p‘lacements~== e T T
*and sendfsome interested students.. _ =~ - -imosl
to obsgfve and talk wi N
"' 3.7 Udder the.mantle of.

......

~of prospective teachers t Sl . :
scheduted. for’ the studenf. teaching. .- O,
semester, UCSC a1d the Commission I ", . - |

t Jo1nt1y would fund a' several wee‘ks, ) A C,
workshop with a poet. . . | ’ . e e "
£, (GSC and the Commission JOH!ﬂy C e
‘Would fund a several weeks' " L .. ’ NS
workshop with a poet; - Not for : . - . .
-‘credit, but open to 1nterested . < . e .

] prospectwe teachers, w -z , )

o .An optional course would be - .c ) CT L 4 .
- \\ offered as a workshop adjunt¢t to. - i et . e, i

the -methods. course. Poet would g S , o . . '

N teach it but would ndt interact - . - e
, with the reguldr course. . . ‘ .. N~ L - . ‘ e
Ea It is Diane Shugert's feehng g . ‘ T . 0

that if more time had-been allgtted =~ . .- . : N .
for the Poets-in-the-CéTleges Program ' : ‘
at Central it would have been . . ..
administered proper]y But- for poet — . * ’ N

_ Gerald Hausman and some student, - ~ ) N T -

.- teachers, it seems theoproblems . . . - ‘ Sy x
-woyld-continue to exist'as'long ' - Co R ‘ L

; as there are basjtally eppdsing . ° R e S

~views. about what e‘ducatwn @eans(,ﬁ U T T . RS

o

. N - = "' - ? . " . ’ o v, . .
. 2. . ’S" e - - - - ca ATyl IS
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SOUTHERN CONNECTICUT " STATE COLLEGE
NEW HAVEN, CONNECTICUT '

w -

- .. The Poets-in- the-Col]eges Program e
What works in-- o
orie school may not in another- ~What..- ngfw1ndow, 2 tree,ror L = T

1s about aTternatives.

turns kids on in suburbs ‘may also
_ + . turn them on in an inner C1ty Or
it may not.

Ross Talarico was poet-in-
residence at Southern “for. the _
spring semester:- He taught an
Advanced Creative Writing Course
and -an- eight-week undergraduate
course, Education 497, Poetry In
‘the High School. It was from this

. course thdt he went with student I have left .. . RIS -
teachers into the three schools : - To the huge s]eep\ R e RS
for five-week workshops.... He spent” ... ~-Q£ the earth N e e T
part of one day once a week in . _ - e g XIE(E, Lo : S
... each school. Ross had attended _ ?;v So I-stand $t14} "f:j"iliﬁ;%gb;s;,%;r,
‘Syracuse Un1vers1ty where he ‘ “For.a momenty and~1et-my T1£g LT
received an M.A. in Creative , Setxle into the barreh tige- oo MR- UTTH
.Writing, He has published a smalf-, Of “its-posture. C B
3 book of‘poems Snowfires. In his * ¢ [Sunlight drop§ some dust -~ A
% . class’ for stiddent. teachers he On-my shoulders . T
+ . concentrated on ‘the study of . " As 1 step-forward . _ . ? :
“contemporary American poetry and Out of the body e v
- deve1opment of poetry ‘exercises.: That:stands tn a field for as 1ong : A
* A slim man:with-a’quiet voice, - ° - “As 1 m wa1k1ﬂg away-~ ARG o] .
Ross speaks about poetry with - . T
: unmistakable reverence. "This - .- Ross Talarico, from g!j1res -
is what I like doing most,- ~ - ,
sitting and dreaming, see1ng what - . - ‘Ross thinks poetry is for "*
happens, what words can do." He the "average pupil. He quest1ons
+tells. pupxls he .énjoys the exer- - its value in. 1nner city schools or’
cises. he\will be doing with, them " for pupils who 'may have too mapy
. because he discoyers‘hew poems, < problems, "Poetry is not therapy
new parts- of -poems in himseif - = or.byead on thé tab]e," he stated
from 11sten1ng to what he-and in an vintervidéw. " Perhaps this p .
puplls write. “He asks them:- - ‘'shows, his preference for a part1cu1ar
Isn't that why we read poetry, to . " teaching environment rather ‘than a ©
hear other vo1ces\\to ind the- v Bel¥ef that poetry won't work in
voices speaking to'us\jn a poem?" areas of varted 'social background..
Often Ross does not mean peop]es' : L LT
Y e v . . .t R
",.\‘ b -~ ’ 314(,“ y o - e L L N ¥
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"IfTrest, now,. . _ . - ‘““":=~5;é;w;,
T know ‘the’ grass will covertme-—- - T
- And spread ‘any strength ‘ SUTETL ey
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I*ve been heré, in this fleld
-For.a long time.
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‘HAND HIGH sc:HooL .

» : '

‘o~ cmw o

pup1]s from & wealthy«communw;y

.-.can.feel as inhibited about poetry

_ as other kids; bit. for-different"

! *1“< ------ = -Feasons. Dan1e] Hand. High SchooT
- Sissetin ,the—qpea country outside"
[ - tﬁg _town Of. Madison on" the—" -
”“'“““Tbnnecircut”?unxo mlbé“peonieznxv
proud ‘and protective of&an O
s historical tradition maintained in

“the festored ‘colonial homes and. .

. Tiee

..shore . towns, Fésistance: to”“”‘f*,.
- 1ncurs10ns 1sglates Médfson but -

the.ﬁecple who"Tive.there. _At".
~Hand-High:3chonl ;- k{ds had an ~ =

and_"poet1 words and ph ases.
teacher exp1a1ned the fir
‘-exercise combining “three osaects
and three activities the kyds
complained they-couldn't write om
demand. Ross explained that
playing with words, shuff]ing
) d into different .
pos1t1ons gets aar*%mag;anlon
out of old ruts and-sends us—==
exploring. Still, the kids a
“had definite 1deas .about what.a -
.paem Should be. When asked to

) \read what they wrote, most of
“them were shy and re]uctant

" even ;though Gretchen insisted

this was not poetry but word
games"®.. Ross read his poem from
.. the exercise -and-the. kids felt-
intimidated. He tried. -to de-

o

»

vAhclass of Junaor honor e

IF g Tush~gardens—~~ -More than in otherw:«_~.»esf;

.in a way which seems' to Satisfy.. S

- 7oL bothér?!_ And sometimes theyw R
“*atademic -awe for poetry.- abd pre~~:- - .

When Gretchen Woelfle,| student

O

kL3

emphasize the image of poetry
" ~as a-precious activity limited to -
_a few people with -talent or N . - .
-vgenius. He wanted kids to*know- . ce
great works were not, expected“~~"J":.\ C o
R fﬂf them to- re]aeve the*ir Ok N
" anxieties so they could write o
= about “EHéTr everyday-}ivess—But . " o
-~ -~ Ress* <repetition of-"Dan't - werry”"‘> -
;“ng_qynu«dOn t have to try this; it
- doesn"t Feally ‘matter that much;
_you don't have to write poetry,“
_was -picked up by Gretchen and .
- got»aoxnmparabiy'negat1ve reaction )
“";» Trom fhe kids. What ‘T saw.happen -
“ -in.most-classes was "well, if it
- -doesn*t matter that much, then
’why are we doing "it? why should

e Tk

e e d

Soldignt, . ¢ |
- Although™ Gretchen*speke in the -
) beg1nn1n§ of her journdl about
the class. being highly motivated
and talkative, they-remained
. unsureabout ‘reading and’ wr1t1ng
their own poems and were more Y :
interested in what others wrote; g .
She™ felt enthusiasm dwindle, untit,.
in the last days of the workshop,
"there was outright deféct1on, .
particularly from the 'writers.'"
I observed that exercises and ..
‘assignments were given like
"directions to be followed-:and
being gaﬁﬂ*pupils.gﬁwy fo]lowed
The Tas#entry in :
journal, May 17: “But they,do\‘>=<==@;“:,>\
accept _ the poetry program without -~ .
complaxnt without.much clear idea i
of the -purpose, and-she-adds, ."I
- sympathize with this Tast sentiment.":
. 'A freshwomen-men class, also at
Dan1e1 Hand, is where N1111am Lutz

vty » ! -
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did his student teach1ng workshop
As the juniors were called "honors",
- these kids were called "slow

Jearners". In this system known
as labeling or tracking, kids
begin to perceive themselves

as perceived by teachers and tﬁe\
schoo]
won't Tive.up to-the. achievement .
“Jevel expected of them, and
therefore won't exper1ment or

take chances; or they internalize

“'the role. assigned them by
,aathor1ty and rebel, some part
".deep .inside..telling- them; "No,
it*s not truef I -am I and not
‘Them, They." One of the poetsd

in another poetry program remarked:.
__."0 you know, the way kids -are ~

Cdivided Up, sparrows, b1ue3ays,
~cardinals, ™t

N Tuesday, "March '3, WiTliam -

Lutz s Journal "F1rst meetwng

" He had. tha attention of
the class... ‘We did one Jexercise:

-_l1st.your favor1te song and its
Said .~

first lirde. ‘Switch papers.
they didn't wint to write about
other peoples' ideas:."
Aprit-3: "A disaster.- Ross was
no longer .new to them.
of class was very belligerent.”
-The day I visited, the pupils
wrote poems 40 the three obJects,
three activities exercise.
poems were fresh and fun to hear;
many were personal, direct state=—
ments.of<emotvons;° ‘Ross said one.

_poem was so much~ “1Tke the poetryeﬁ
~a-poet friend of his writes that -

-he wanted~to Show - the poem to h1m
j’1}:Ihe4bqy;was»de11ghted

-But Bill-

Pupils® are afraid they X

Y

Tuesday, .

"These

W T
. -
. =

v,

Ross was ney. to' . -

S

Attitude- -

" absoTutely no

»
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cont1nued to f%e] the pup1ls
weren't go1ng,hnywhere. When
he read a- poem: "They enJoyed
listening to ne talk about the - ' "
poem mich moﬁe than they enjoyed ° -
writing." 0n§Tuesday, May 1:
"In a word, aiwasted day. We .
-went out51de de accomp1ished .
ing Ross didn't
- feel like work$ng, I didn't

feel like workihg and the k1ds

didn‘t feel 1iks working." )

On the 1ast%§ay -there was open’l

k- hostilify and cooperation.
Bi1l wrote: js class needs
very strong leddership, and I-
was unsure whether I was 1ead1ng
it or Ross was. The pupils !
filled..out_the!Byaluation ques-_ . .. _.
,Jmmmm&,mwsmtmwlmm‘ L
~.the- program-be¢suse Tt was - ‘
-different. Bilf.was unclear as to
" the purpose. Wl think if done
in the future ﬁ% should be planned
much more carefully." X
_Where do we: Took when the gap . = . =
widens between | pectatlon and™ ‘
disappointment? "Is it unfortunate
if.a class of slqw learners or **
-~ honors can't peeform for the .
enthusiasm and tfpat- exerted?
. “Maybe we should 3k other questions:
who are the k1qs what do they want .
" "to know? how do’we go about learning  _
. together? And. for all-ofius invelved
in this prodess:  am I fallirg back - -
on old conceptstrather than' constant
-re-examining what is. happenfhg or »
not happenaﬂg7‘; don't.see the: )
""" ~"@idn't feel Tike working" day as.
failure.  There are some days . C
-+ people.don’t- feel like working~and™"
dt's best ‘to admit it; maybe we could .

- l ¥ - -




be doing something else we Tike. If
- an exercise’ or' lesson "fails", .it is
usually because we perceive pupils -
as conglomerants- to dump conclusians
“on rather-than "as individuals who
can make choices. The attitude of
schools often fosters.this view.
-Therefore; when a school becomes.
involved with an innovative program
Which aims at individual and personal
involvement, the pupils do not know
how -to react. For example, when
" a poet comes-in asking--the pupil
to be an individual, she/he finds
this a strange request, an ,
impossible or bewildering task. °
And-ultimately, the pupil again
may feel.failure. ) ‘ :

LY
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BRANFORD HIGH SCHOOL

Branford is a community of
20,444 people, also located
on the shore of Long Island Sound.
It is an active town, mixing
.. Small-Businesses and leisure
pursuits with. efforts to keep
its history in the old architecture
- and rural spaces. MiddTe to upper
- middle class, the peoples' back- R
grounds and-vocations vary widely,- -
and there is a strong:feeling of
commupity ‘spirit. -° LI
=" "Cooperating teacher Roy Ogren
' _had._two-cours®s for sophomores
77 and juniors: "Surrealism” and
_-- “Children and the World of
——-—Imagination.” Several ciasses )
- of pupils took.each-of these-courses, -
_ "7ard the-poetry workshops were
~ .- conducted as part of the curricula:
Donna Mattei, student teacher,

-

-
-~

R
—

B e F T -

oo

36

-— hd

AT
19

~ ' invited them.

;<~wf.mf_13t;~f—“

remarked in her journaf that the __
. Pupils™in one of her classes were -
_unenthustastic aboyt writing .
<poetry. When signing up for ‘the
course they did not expect or
want poetry included. . Why weren't
the pupils consulted or the poetry
workshop-adjusted to meet their
interests? ‘This was ‘a class Donn
was doing.without Ross. After
. seeing Donna and Roy Ogren‘work
- +in the classroom, -1 think probably
~ they'did adjust ‘assigpments to
pupils’ concerns. N
During the five weeks, Ross was,
at Branford ‘High, Donna found’ he, .
- Yconvinced us more and more that
poetry is language beautifully -
- arranged, and if we-try to-express -
ourselves in a liberated, free
- " fashion, we will-be able to
create poetry. The pupils understand
they are capable of creative power."
She saw-that word exercises, with
their restrictions, helped freewn -
the mind to explore ‘the possibilities
of .Tanguage. “The pupils said
they felt they were .using words in <
a strahge way; but féw of the lines,
" in their poems sounded strange
or'contrived. Ross stressed
ev@yday words. He said-big
words™ creep=into-bad pogms: . .
“reality; fantasy, freedom--they _
mean everything so they mean -
nothing.. - LT
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/;;Ihé}—sgg in the fieJd - »~
~~ And-the sun.was wagrm and it-;_ -
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Then they talked for a while.
-And.. the sun,ipvitgﬁ'thém’again e
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'['he people got up and went away. v I feel th1S was’ due to the pupﬂs
Ignor1ng the warm invitation: hanging om every word-Ross spoke’
. . . and respgct for. him as' a poet "
--" Chester, pupil This is Judith Bowe speaking in O
o o ¢ . . her student teacher's journal about *
 In some of Donna's-classes . v her cldss, at Branford High. -She .
pupils were interested in the says she -benefited from the Poetry -
-craft of poetry and there were <’ in the H1gh SChOO} course at the
. _discussiops about skills and . college and the poetry program.
tools, meter, form, rhythm, imagery, _  'Now I can read poems and discuss. - ._
_ symbolism; and they read modern -~ . them. Contemporary poems are of
..+ poets. Dofina was'sure that the , - ¢ interest to high school pupils.
_ atmosphere ‘of the poetry writing . The’ language is, rélevant to’ now,
periods, being relaxed, unpressured -  and .they can understand modern -
.and ungraded §19owgd-puptls to . _ - poetry and relate -to it." For
" remember poetry writing can be fun. - Judy, the program materials in.the
I visited Branford High on . w@y.of word,gxerc1ses did encourage
- April 11th and talked with Roy -- pupils to write ard helped give
., -Ogren befoﬁe class started. -He : them an inner. sense . -poetry or ,
had begqn writg again after =~ Wwhat a poem is. -~ An- ncomfon;ab]e A
letting it go for years. In the - ‘moment came when Ross felt that
fall semeste# he is going to do . a batch of“poems Judy had chosen - \
writing workshops based on what - for the class came into direct )
~ he learued from Ross. The . 4 “conflict with ideas he had beem .
exercises spurred his imagination " trying to stress. He dominated * - .
and led him to create exercises ., the class and she felt her lesson
"of ‘his own. While Ross and Doona fa1]1ng She tried to switch to
did the.class, Roy sat with the - another exercise, but the pupils .
pupils and with obvious enJoyment - —  wete uncomfortab]g and.so was she. =
paﬂrt1c‘1pated in the writing. If D Judy- told how in one class she
'pupils’ responded creatively, as mixed pupils’ poems with those of . °
_ Dorina's journal indicates, my . famous poets.. Some poems were :
__ __guess is.they felt their interests ‘ranked equally by the pupils:- . *~ v,
. were being listened .to and shared . "After that, they wrote their, mames’ '
- .-* by their teacher. 'This kind of=" on their poems." A good 1ntroduct1on
a'tmosbhere is Supportive to the - * -, to a poetry workshop, the Qressure
‘poet, and I.think Ross was able to - was off, and the kids opened up.
give ‘more of himself pbecause of it. " Ross of "the student teachers .
"Upon obsery1ng the pup1ls L usDa]]y started the first day of, the
-, .attitudes.toward a poet coming into poetry classes with the object and
class, I was impressed.by the fact ' \ ‘activities exercise. .Kids always
that their interest in poetry rose,. -, =, responded.~ It was a game, more
'and they;were stimulated by his - "7 . ", active and physical than most :
presenceu,, The classroom was qu1et ‘ writing-assignments. Fo1d a paper

" ' .E}fi, -t - . ?




(o nane), pupi1 -

' o "‘ )
" “As the' frail penc11 dropped, to its
... -death .

) Its ne1ghbor1ng b00k screamed, and
The window s]ow]y‘fe11 T e
,Countwng Tts steps to the 5741

-

- (no name pupil

" As I walked to school ﬁthgmsun‘féeding
the ftowers, I noticed how beautiful
things like a bus could be. As ’
the bus zoomed by it-was like® -
a bee flying through the air. ‘
When'I tooked down at the books -
I was carrying, ‘it seemed’ as

those words clogged up inside
edt%ng away the pages, yearning, for -
' soméone to-read them. - -,

e &4'

-~ (no name), éhpi] v
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" though they wantéd to, taTk—tc‘ﬁe“aTT‘—————And“they on to the g]eam in .7
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’ " in.half. On one half, list three;, = _ Donna Christian, cooperating
_ familiar objects (a w1ndow, a desk, teacher, sat in the circle with the !
a book) on the other half,;list kids and wrote with them. Her
three common actions (staring, - highly personal responses .t0 the
. eat1ng, walking). Tear the paper exercises when read by Ross with
¢ in half. Collect all the objects .” the otherpapers, showed Donna had ’
" npamed and re-distribite them so lived and felt in ways the kids.. - .+
_ no one has her-or his own list;.do —do=-=Fo-an .exercise about memory o g
: the same for the actions 11sted and traveling into the past '
. Write a poem of 10 lines or ‘less she wrote:
.+ .using two of the objects and two . -
g of the act1ons, or ‘all three if . o ‘ ‘
T you wish. / Headind on 'the highway to > .
- ) My past.
L o Route 28 back to Q}eve]and, -
> e I walked-into the class - City on the lakey Tt
¢~ Sat. down on the desk, when Polluted-and dead. v ‘ "o >
I noticed the clock had yawned. Then on to Cedar Rapids, . -
o chair just-drove awdy from the - - -~ Cement -City-in a-hog's- - - - - - -« .
. of my pants. * - Cornfield.

-City of my- gr?ef and despair;
" The anguish of my youth. * - -
Highway again, T,
This time on to ¢1ttsburgh LA
And its Golden Tr1ang]e .
Nostalgia scenes of innacence -

And pre-puberty days. - . . o L
" Traveling on to Lake .

“Mohawk, idyllic Jérsey scenes
From preschooT” days and -

“The worlds of - imagination.

MHit the road for - -
- “Stamford ‘where my o a
‘Memory must have been
Impressed with.sucking and
_Feeding, exc1t1ng and crying. .

. Hit -the road aga1n-- Cs ‘-
Back to my mother's womb--

-
M A

-—

My father s eye. .

. . . .
o . . . - v B El I L




-
[ ¢
Dead end. - g
And the very beginning, —re

O0f me.

.- Donna Christian, i
cooperating teacher ¥

MICHAEL WHELAN JUNIOR HIGH SCHOOL

Michael Whelan Junior High,
Newhall Street, Hamden. This is a
big, crowded, city school in a
district’ border1ng on the town
of New Haven. Some classes are
held in.an o1d building where
‘window g]ass has been replaced
py nearly opaque panels. Pooms

- and- haliways have an abandoned-
Jook. The Tife in this bu11d1ng
- i5 all in the people, sitting on?
- desks, going in and out aof
- classrooms ,,gathering in groups
to debate and discuss. There is

resulting chaes so.often feared
as ‘a consequence. Not everything
s is smooth, but there ‘is vitality
and re]evance Several teachers I .
. met, and others gathered at one end
of our "table in the Tunchroom, werg .
. warm, concerned peop]e, 1ntense1y
1nterested in what s immediate
“to the pupils and how to provide.
* this.with guidance and varied
educational possibilities,y L

C Today $ Eoem

. "The scent of the w1nter ra1n
* remains Tike ruins T
~'A season of.sin melts into memory
The days d1v1de us ‘

bt .

H

>

<

-

As do -the m1nutes tha//5r1ng
us together

Does the .light rea]]y fade from.
the night?

Forgetting my grief

Only time is left..

" Under Teaves and dead grass

"~ ninth-grade.

“responses to them.

The first blossoms
Caution my clumsy feet.

-- Third period Class,
Collective Poem S .

" Susan Jyliano and Barbara
Bunningham, student teachers,
worked togethex, with Ross, in

pupils each,. two
Much-of Susan's- - -~
journal describes exercises and
Enthtsiasm

_.was high at first, but in two—-

“classes interest slackened and .. -

Tesg~Tepression and Tittle of thé” . - .

-

38

attendance dwindled.  "At the

“end of the day, Barbara and I ‘
‘both felt that a]though we were |
qu1te efficient in giving the’ .
exercises, we just could not handle
ta1k1ng casually to the kids-about
their feeﬂ1ngs and responses,to
poetry ... though we lacked this,

it was a v1ta1 part of ruhn1ng a
successful workshop." Susan's
comment is applicable in many .
classrooms: the teacher's ‘ability
-t0’be efficient but her/his: inability
to communicate with pupils. In
their second period class,. she-and
Barbara began with a frank ‘and open--
discussion on why ‘students chose

- . voluntarily to elect the poetry .

worksﬁop "They séeméd $o disin-

'; . tergsted. mest of the t1me that ye
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felt as if we were forcing them . .~ works if ihvolved in it."
to write. We got on with the class - During the ‘poetry-sessjons various
by giving them an exercise." students did not attend because-6f ..
What does it mean to “get.on with other interesting things going
the class"? ‘Should more question - .. on. She thought a prir commitment
+~ be put to the pupils? Ross began . by pupils to stay in the poetry
most introductory sessio¥s in the . _sWorkshop may have altered the :. - , :
schools with a series of questions: " attitude of this "Jeast responsive - .. ,
. "Does it matter whether or not we and apathetic" ‘class. She'felt . = - -
- write poems? Why-are we all hére L much more could have been - - Lo
' doing this? What is this” program accomplished with four or five: .- ' LR
“about? I don't know, do you?” But ’ interested people, had the others B
, often these questions were rhe- - **" ’ ‘been allowed to go back to.their ,
torical and did not stimulate - classes. In a sixth period class ‘e
dialogue. - * s - - consisting of fifteen eighth-grade
This pupil found her owh - volunteer pupils where the ‘same
, - dialogue. - N } . commitment was made, Barbara | —_—
\ : writes: "This group was without : ST
: ) U question the most.responsive,. ... .. ...... . e
n Sittjﬁg by a,tree, . - - .lively and talented. It was an S : -
'+ " Writing a.story,’ 5 . + o -all=girl group with vivid A -
As .told to me. by . <o ‘imaginations and marvelously . : ;
. the grass. - - . ..~ cooperative spirits,willing.to . o
R WA ., .-try anything we might suggest. They . . - - o
and, " . .. e T e were candid ‘in. their answers ta - :
PeopTe build walls’- .-~ . . . questjons asked by the poet, and, " %,
instead of brjdges” . all df them seemed. to thoroughly"";".
- e o ' ' enjoy the experience. Their work -
. “-- Sue Perrotti, -pupil , -was simply wonderful.” . * . - .
S S : : . Barbara, commenting on practical
, Because of a schdduling system " - problems: "At Whalen we'faced many " S
called "packaging”, an English - : Obstacles. " We were moving bétween ;-

tlass might.have a choice.of film= .  two buildings, the old‘where the room & "~
- making, short story writing, Future ~ was far from conducive to creatjvity .« .

R

Project, etc. #This meant there gnd the new, where we had been * .
were no cogperating teachers . scheduled to share alarge room - .
 during the poetry workshops ", . . .with another teacher. We carried . ‘ .
* - since they had to stay with the . on classes in a home economigs N
regular English class. Barbara : lTounge, shuffling chairs from the: . - .~ L
comments in her journal that - . ‘'nearby kitchen area:each week.. | .
., "This was a drawback in my opinion, . When we could not tolerate the ~~ . AN
for I feel that the ¥eachers would, * | notse in the shared room, we, were AT
have- benefited from amMd enjoyed the * - ° given another-room back in the - ., 7; o~

. . © & o Old building.t.. 7. R E I
‘r .". ,-’<o. ,, "3“ "‘ "\_A,‘\‘ [ . S0 .
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. In the descmptmns of her <. .-~ Now not making a sound. . ¢
.~ expemeﬁces as the wonks’nOps #, 7 T felt he was unfortunate e
. cantipued, Barbara found- many - - Because all that he could see ' LT
’pos1t1Ve things happemng  Was everything in black and. wh‘fte. .
. We' shared all writing, not. - ".. And I could-see in colors. . e
reading ‘names if the students " And then suddenly, : o
. . chose to pémain anonymous. : . He crumpled into dust, e -
.ALL of us participated in each - . Ori the street he lay, P

} ) session -- gave the exercises, . And I, .- .- PR,
PR wrote our own poems, read the - ‘A1l I could dé~-was leave h'lm oo
~ “ sTudents' works and ours, and ° ~.- . . For another day . o ) / N

discussed aspects of poetry... . ' OO
. Vi students” were given the ehoice | i "t e- Beth Hardy, pupil coe 0t L
of writing .or not wmxt?,ng as they @ ' . ‘y . ’

.~ - wished... Students fop the most o I cou}d Tove - D e

.\ ‘ part were proud of, t‘lfie'w work and~ . .. He could not- A Vel

,:. were very willing toiread alouyd. 1-could sing- L . EE »
" ~-We, as teachers always wrote and read * - He could pot™ . L L4 - o
' owr work as well -, . Af‘ter severa%( ~ I could p'la_y~ e oL e
weee o pegkly segsipns I felt freer and: -, - “He: could pot- ~=c- - Te e Eoiae il
I "4was able to write more read@ly - T could aance : T
;. v I de.feel I Zacked the expez;zence “He couldnot "t T . L T L .
‘~‘j;,.needed to carry on ‘casugl: eonver-. - . I could say peace -~ - .. . -7 -
.. sation with the students in leading *:  He wauld’ not, N AT PR e
"L them up to the exercise. The W He could’ hate . S S0 S
L s poet\ry course (at the collegel) - . . So'could I T S sLS

.o - did not offer quzte the- needed .. He. could shout ) : oL -
e "'~,’.~;,.‘.;~help in this area... . ,ﬁ. .t Sor could I .. : S . S

S0 Tt J/From.a book of poems, A . wiey ->He-could fight - U Jihoo
et T Bouquet of Words, by the’ pnets at " 'So could I R T
v e M17mel J.J:a‘len Jumor H1gh .. He ‘could get angry tLoa C o C

a Ty LT T seca kD L

SEREN f." RO S f T ', ‘ He_could say war’ oL FE

1 My fmead ahdi e So.cpuld I+ ¢ : TP
i Wel took awalks T ., JYou see I can.be hke him, -, . - -

S U Down oA 1ong hang road. ~ "~ **{ "But-he can't'be like me. - ., _
477 - Hee squeaked \ N i-Wonder if that s, to my advanitage “i’~, .
. et DucHis hones: rubﬁed' together . RPN RN TR o .
s And He: ‘madé i knockmg saund R -‘?-“‘:1 -- SOe pupﬂ ol N
oo oedl 0 Beithe bonqs of*h g feet T TR T O
IR 115 R N u.\Trre misswe veh1c1é. o AR

o~ B]\ brutey, G O e
he, BRI AL A
el - _::_ 4
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who swts p'h h‘is seat, T . the wérid,,.‘ - ) .
_A noble throne. o ‘ . And quietly . L A
CASsmall bugae L. v L) .. ever'so quietly, , / - o
Volkswagon, - "3 7 .-ves 7 * " Drifts asleep. "~ . T
_Whizzes'by with a. chirp” - . Ce L T s
" His gtruck roar$ threugh the. . ., =< Bnne Pearlin,.pupil S
silence. ': . S .
. -It breaks' the midnight blagk, - . Co]orﬁ/'\ e,
.+« The 'steady patter gf the. t1res over . - . '
* The highway hke oL s ; M1 the tears in the world , 7
. LittTe wings,” "~ .0, "5,_;_‘ " combined to" form gray,, _
. Beating furiously ”.-'. o @ “ Revenge and ahger formed to make .
T A5 .the truck. dP{ver s1ts . . - black: . .
upon h1s theone:: - .. - GTggles Zhd Taughter formed to . e
W ‘o make yellow. o ,
S (ho name) pupﬂ ) v~ Vainess and sighing formed to. I
) ‘make purpTe 2 Y "
"rhe mght p.atro.lman watc‘.’hed ) Surprise and shock formed to make ’
. through the. wire fence. at the - . re , o
area beyond v B]opd ha1r dnd b]ue eyes formed . .
The. shadow from:'the’ street Ti gh ‘ to make pink. . - .
[ . made him’ dppear .to. have _stripes. White was made of trust and fa1th :
' ’Graspmg the fencé. 3nd forcmg .o R
~-his facesagainst.it, - - . . ¢ em He]ena Whe'lan,q pupil,’ , ’ T
H1s~-face appeared d:o be a b1ac‘k - . - R A
. .mask Sy ‘ v-.. - A shade LN ’
=~ He thought'of how he was erfcaged o ’ 4 !
‘and alone, 3 ~ It fought back the sun aga,m t()day .
"4 D?fferent shadows, gave the 1mpr’esswn o °Hapd~pressed to keep it from v s
“of . vim having a 10ng, ,s'- S over-heating my-room. " :
" f-bushy tail and sadly, ' .. : ., It hangs on desperately--body ha]f- . L

. He’ *:rurveyed-the outsnie WOrld w1th = cur]ed

b"g, blaG« eyes L N S half=Timp wa1t1ng pamenﬂy—ﬂrr——‘“—“ﬁ‘
Ll e , the end -of the day ’

ees (no name') 'pupﬂ R Never.mova -staunch defenday! AR
N N -.: BL* Cao@ I'11 Stretch you oyt iow ™ ',‘ PR -7
A rock, ' .. N\ So you and 1 may fal] ‘asleep." ’
-Being pushed aroynd from sade to s'tde . -
" Letels 1tse1f to the feel of the AR Barbara Cunmngham, student . >
) ‘, garth, . e, e . . teacher
| Feels,phe rhythm and 50und of a ' ' S
Softerain, - o' J The f1rst year . o K
. Knaws the JOb of bemg a ba;t'of Y The dust said nothmg« : 3
' N l-"‘ C 41-- e N T L RS
Q A st _,_"' ey P S R ST S
: ‘.'\" R PN -.'A" 39 r 1’ , a ‘ N e e" .:: o \‘ -
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The second year %
,The dust said nothing.

Decades_guLi%?{ZL~—-—#*-—"‘”*’/'/:
The dust say noth1ng. L e

= ™ But now it speaks, -

It says”™I hate you." . )
What a pity. ©

A1 that Wa1t1ng‘for nbth1ng

el -- He]ena Mha]en, pup11

. Here r stand .
So quiet and peacefu1
The water f]ow1ng sofcooly, -
Feels soft on'my feet,
" 1. feel some nervousn

“

e

On my s1]ence

¢

o '

and that cr1t1c1sms of .
were used.as eXcuses for failures S

/" or fayfits in-the pr?g/ .
_ Adminystrative people, in the -

English Department saidRoss was .
- »~often unavailable ‘and inaccessible.

Elizabeth Hahn, supervisor of jl
student teachers, in her assessment
of “the Poets-in-the- Co]leges
" Program wrote: The college’
prepame/d a/efuZZy for the poet’s.
Stay;' deted on impressive cre-
dentzaMrom his ungversity, and
received a good conmtribution
From the poet while Mg .wae meeting
only on campus. ‘His Work with
high school stydents was also

well received. -When it was *~ + ™

I want. to.dance and s1ng X .’necessary to remind him of, s L
" Because I am alone, ~ . L . precise planning and, preparatwn i S
But I fear that I might stumble .with the student teachers,.I - T
Over a very targe stone. S did so,~koth in writing and ey 7////
R . oraZZy I held a planning sesswn “ '
T . == Beth Har‘dy, pupi"l in my home for the group,-with , n

As the venetian blinds b]1nked '
+in the sun]1ght

- I thought of.how nice'd day it was,

. I thought of how it must be -for
. someone fighting jn a war,

For no reason. except he must,.

. On a nice gunpy day like- tqdqy,

. Ross, as, well“as on-campus conferences,
to assure hié reliability’ )
Although Ross' -working re]atTdnsh1p ‘ .

 with student teachers was beneficial

" to them, his relationghip to = - .

. college persdnnel pro pted e

- Elizabeth Hahn to. conglude: "I - s -

.» resent his‘exploitatidhf of our .  -&w

ar
ar .
- - -

<. . . R - i

S Andy,Ybrk, pupil .-

¢

.

3 - -

EV[KLUATION RESPONSES‘* .
LAt Southern Connecticyt State |,
- College .again, administrators and -
_poet disagreed. Ross Talarigo

féltfunreasonable demands were. made

. . .
;o SRR . R + 5
R o .. . - - . ¢ .
- LS T VDN RUISNEE U g e - e e - i e
RIC—— ot 2o el R Y RANMINgeE
. v
.« . " y . B
AR e provided by Eric . L - < x

: . s .

-good-witl-and his: failure -to. carry - . e
though on a job he began-well." = -

In wpriting hisvreport for-this. *.
book, Ross began: I almost * - '
dectded on no introduction at. afl-- :
letting: the> tape, conversatwns, = -
evqluations, etd. . suffice--buit per-A PR
haps a general S‘tategrzent might, "in - % '
some way, be helpful:.- & . X ’
Vv o If th 'i business of educatwn, P
: dumng t is pi»ogmm vere left -

41() | \ S ai- . 5

s . -
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W the ‘soncePns of the parti-
eipating' poet and students, I

- would have to say, the experience
.was a very successful one. The’
»studazts grew:
some oasw.,efeznents of contemporary
poetry; they wére able.tp talk
znteZZzgentZy and with direction.” |
about the iiterature; they riot’
only learned the techniques.of the

writing exercides, but they absorbed

the excitement that comes with such
exermses, and they were able,

in most of the cases I vbserved,. to
pass the excitement om (o high K
school pupils. . Of course this is

only a begzrmmg, and whe‘ther

they will be encouraged to . -,
create atmospheres of opemness .
and freedom in the classroom (no

" studént was ever forced to write‘-
a poém, or stgn his name, or hand

© anything in), I don't know--
certainly there is some kind of
contradiction between operating
such a classroom and, translating
it into ."lessom plans"” that
adninistrators and
in order to f‘omulate some- sort

of "plan" that any teacher might

use wken the social sympathzes .
rdefiand it.-

But the bysiness of‘ education
settles in the grave hands of* the
admmstrators, supervisors, ete.

' And in this progrem, for the most
part, they remained uniformed,
wearing, and. consz.stently

. * bothersome. I didn't mn&"%ﬁe

rudeness I encountered from_ the
three deang I came in gomtact,

. with (Kuslan, Lowe, dnd Cole),

.. but after a day with an }nspprzng )

-

-

‘they~got "to K¥ipis ~ ="

\.v - o~

educators ask for

L@

\f' A class, or after observzng a
N student-teacher and feeling good
- \ akout seezng the learming proéess
take Jorm,” I wondered why' there
'*“&m{ afhaqys an™ t to involve
i{‘l,ﬁb petty dMMecerns--as if
Lrége -and-work were not
., coz*relatf.(es. Even the -
_ Supervisor vas constr.z?ttly z:?mndzng
me that I wgs. "lucky” to have,
such wzd suck a. .schedule, It
is the vld notion: one makes . B
himself virtuoks by ecomineing <. -
h'unself‘ he is deeply znvolved in’
a sacrifice to the arts--z?;.;w .
case everyone was "dozng -
favor,” and I vas going to be .
reminded ofit! It was this
attitude tht has” “led me to
questzon\the nature of the college's
" involvement in such § program--
I don't see the school can
.embark upon the“program without
having at least a reasonable amount
of respect for the artist. Of .
course, the dtudents and the
schools were the last congern:
while the deans spoke to )rze of :
trouble here and trouble tkere, and, |
the supervisor'spoke soberly of ‘the
- /negative direction” of the program,
over'half. the- students ‘told me-
s'that the course was the best one
they had ever had at the aoZZege. ]
Indeed, - if it wveren't for ‘the .
students,’ I would have left in a
week. 5
I h0pe the program goes o
believe in it. But I hope thHe
' qollege will thke it seriously, and
think of it as-essential the
student as a Chaucer or“a leton
@ cou;nse.a It 28,
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'BLOOMFIELD JUNIOR HIGH SCHOOL ,

Terry asks

- . @ - - P
o ‘;\72? D R oo \;:-*.// 2B, e
UNIVERSITY, OF HARTFORD =~ .~ - -
HARTFORD, CONNECTICUT " e _ .
' > : - v 9:
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“ For two years Terry Stokes. boy. - “An outlaw wrote it and.

has taught in the Poets-in-the’

" Colleges Program at the Un1vers1ty

of Hartford and in the Bloomfield
Junior and Senior High Schools in.
the economically diverse ‘town of
Bloomfield which borders Hartford.

Three aspects of this program
- ‘make it unique when compared to

the other Poets-in-the- Cotleges
exper1ments sponsored by the
CommissTon. - It is the oldest,
cont1nu1ng “without interruption,
going info its third yeary it
runs for the full school term,
from September until June; and
the same poet has worked in the
program since its beginning.

The effects .of continuity and
the advantage of a.familiar person

ts

can be comparatively viewed along -
side the turn over and variety of"

" -sHorter schedtles and workshops in,

the other poetry programs .

A}

’

A "typ1ca1".poetry day at -
B'Ioomﬁe'ld (I visited the school
twice, six sessions in-all).is
not. confined to the classrooms,
In.the -halls pupils greet Terry;
want to-stop and tatk, ask-him

- when he' is coming to the1r class

again, and warmly joke with h1m .

- as With a friend.

The eighth-grade c1ass

, begins with Terry reading student

poems.
name.,

He "doesn’t ‘tell the yriter's
. V'Hell Swhat dp you think?", -
"Cop1ed " answers a -

.
~ o2

~

forgot to sign it," answers

. another. The pupils are excited
about what they ‘like .and dislike -
in the poems. Without sécond-
*thoughts they sp&ak out, laugh'

and remark back and forth with
each other about their personal
réactions. * They share the1r

- feellngs, if.cantrary or in- agree- '

-ment with the peoems.

“Today is.a ho?lday , What day7
Buzzard -Day. What is ‘the story -
\_behind Buzzard Day in Hinkley,

- Qhio?" Terry-teélls the story
about the.town, years ago bringing -
in buzzards t6 get rid of rodents.
Because the buzzards stiil come

© back, although the rodents are-

- for returning students and-pupils- - - -

t

o

gone, the town has ‘a day of
;~ce}ebrat1on. Terry says, “Write -

a poem, 'The Celebrat1on of Buzzard

Day tn

Buzzard Day

Why 'do the buzzards keep on.
coming back?. -

. They ate all the rodents they were
hired to ,catch! '
" Maybe it's.the climate maybe 1t s ¢
“-the.pomp. .
Maybe it's just ‘the good on ,
Hink]ey 0h1o swanp

, L -a Matt Dufort pupI] °
* « There is a lot of fun over th1s
assignment. . .Many of the poemsre
humorous, others talk about food*

and féasts--a favorite sub;ect with -

- the kids. Another assignment

LIS .
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.growing out ‘of this one is "A -
National Holiday For Us, A Free .
Day." - If we had a holiday for

o ourse]ves what would we do w1th
'|t’? : -

t

g jndependenre Day or Changing Day
CAN: students ‘become teachers
“.all the chers students

,all the chiTdeen adults
all the adults-thjldren
* all flying creatu land an1maIs

all 1and animals will fly, - .
The World's big-day has finally
come when cows can fly and

babies rule the world.; ‘

Doz gil,
These eighth gradérs share ’

many of~the same .attitudes and -x
* seem. to be’in similar’ places in

and ]1ve]y~ Their teacher is at
ease wWith them, She shoys her
’ enJoyment of what is going on
and sometimes wr1tes w1th the
- class. ’
> The fee]1ng in another room
with kids in the same grade is
entirely different, Half the
_pupils are black’ and half are
white, and they tend to stay
‘together in*their own groups.
Today you are 901ng to interview
yourseélf. " - Terry’s manner is
almost stem. He is warm and -
friendly but directive. He moves,

argund-'the cfass and sits on his
heeﬂs to be at desk 1eve1 wh1]e

, pupil

their lives, ..They are gregariods

- .‘ *‘- )

. e
talking to the pup1ls The class ’
quickly gets to work. Many of them

decide they want to interview each . F
other. This is fine with Terry.

He gives his a;tentidn to the person

he i5 talking to and is not-concerned

with disciplining the noisy conversas

tions. His awareness of the whole
“class is apparent.. He is quick to
.notice a boy who starts to leave the"
room, comes back with him and after
a few minutes ‘of talk gets him to -
join a small group. An argument -
.begins.in a corner of the room.
_Terry sits down with thése kids.
works with them for ten or fifteen
minutes until they are abie to get
into the interviews again on their
own. , Vigilance is rieeded to keep the

He

. _class. together. . Alertness- and-constant ...« -

-
*

Te
3 -

v .

A Dialogue” [ B

. secrets ) .

mobility. Terry: can'handle the strong
demands on his energies, but there

is.no denying .the increased strain of .
working with kids who-are.rebellious .
and d1strust1ng, who, don't go~a]ong N
easily with anyth1ng happen1ng inside
school walls.” There is not the -
response that often can mean -, -
satisfaction (often deceptively) but
“only a tenuous sense of cannun1cat1ng§\
w1th some kids some of the time.

13

'

Jim’ Morrisen, Duane Allman and Jimi
Hendrix come to life and reveal some

s
u -

_Hendrix: ’I thought WOodstock-has ] 'xg(
something, but this heaven is a gas~. R
Duane:” Hey man,.that expresswon ¢




* Allman:

- werit out a century ago.

. Momrison: ‘Hendrix, what are you
doing in heaven?
Hendrix:+ I got advanced.
Allman: -You'were down there for
a whidle, : .
Hendrix: You got any stuff?
“ATiman:_ Lan't even mention that

word up “here.. - The great one will
-send you down there again.
“Hendrix:~ So let's do a gig.
‘Morrison:. Who's gonna drum?
Aliman: Who's gonna play organ? -
Hendrix: What do you do-in th1s
sacred joint?

Allman: Meditate.

Hendrix: Whaaa!!
Heck ya, and commune
_With nature. .
Hendr1x, I'm Jeaving. I
-~~AtIman:-Don*t burn your soul;
too much dawn there. :

" While the kids -are doing’
their interviews, the cooperating
teacher works at his degsk seldom
looking up. At several.points
when the noisé 6r d1srupt1ons r1se,
he expresses disapproval in ' . &
annoyed glances. ;A few verba]
exchanges with, students at the
beg1nn1ng of the c]ass and -the
teacher's withdrawal as Terry .
;zbegqu, indicate he sees himself
Pas’ p cust6d1an < W

wIn the n1nth grade se]f-con-
SC1ousnes§ is strong, and the
.same-dssignment, the Interview,

.ise difficult, particularly for'

.the girls; to read out loud.
:jSubJects for the ‘boys often have’
to do w1th sports and 1m1tat1ng

—

.

,television or radio announcers
or what.the kids will be when thgy
grow up: .

<Q.' What “do you ‘want to be wﬁen

© you grow up? - .
A. Football p]ayer »
Q. Why?. :
A. I like football.
Q. Do you p]an to get marr1ed7
“A.. " No.
Q. ~ Are you go1ng to co]]ege7
A, Yes. Vermont State. :
Q.'. What are your interests? ~ -
. A. .Football, basketball and eating..
' Q. Are you into the government?
A. No: - - '
Q. Who is your favorite football

player?,

A. Greg Landry-and "Mean" Joe Greene.

* Q.. Are you satfsfied with the

.

-

present government? '

A. No. I think we should mik up
our government and the Communist

government.

And ambiva]enceS'

Ca1n, a quiet fellow. .
Gorilla, speaks for himself.’
Cain: Why are you so hostile? It
is saﬁd that he who is host1]e ]1ves
not a peaceful life.
-Gorilla: Roar.
Cain: Do you not think that meat is
harmful to the attitude of one?
Gorilla: ROAR.

“Caint  How dften-do you meditate?
For it is said that he who meditates’

life.
Gorilla: ROA R
, Cdin: _ Chop 'Chop

daily will Tive a secure and fu]f111ed "

bso




For the girls, the interviews are
more personal; they write about love,
boyfriends, marriage ‘and having
babies. The teacher, a woman, and

-respect, often asking who wrote

such as, "That's beautiful.
That's nice. I, like that,"”
He reads with force rce and directness.,

Terry are embarﬁassed and impatient.

She accuses the girls.of beirg
silly and says, "Iﬁ,you have

written something, kead-it, and -
Toud enough for all of us terhear,.
I don't know why there .should be -~ -

giggles."” From my observation, ‘
girls know their ideas.often lack
importance in the value system of-

* our society, just as.the boys know

the importance placed on their

choice of careers and sports
activities--thus the reason for the
girls' greater self-consciousness.

Unfortunately, no one was quest1on-

. ing the_pain_(and_shame) thrust .

on the young women by a sex ro]e

that denies their full person or,

‘ for the boys, the restriction to
"masculine! options. A series of
open-ended questions might be \
asked about what else kids want to

do or be; what can they fantasize

for thense]ves? can these fan-

tasies become.a rea11ty? how? why

or why not? Writing is°a process of
d1v1ng into who we are, and we

don't get very far by accept1ng
socially defined roles, categor1es,
casts, Tébels--other peoples”

visions ‘of us .rather than our own.:*

Generally, Terry encourages )

everyone to read but does not

" insist. TIf ithere is self-conscious
laughter, he shows, by listening, -
that he takes pupils' words. .

seriously. They pick up -his . .

attitude ‘and hegin to listen too.”

He dbes not make Judging statements

What do you think?
- that's all,

\ % 4 LN
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the poem or he reads the name.

* He adds an affirmative smile or

"Hmm" and goes on to-the next.

The absence of judging comments

allows pupils” minds to roam

freely and to criticize without
shutting down in the presence .

of the poet's prejudgement. Terry .
seems -to imply: “Take it as it is.»
L1sten, ’

' listen.' ‘ -
When asked to write a dream:

T am flying around on a field of, embers,

waiting for my squlrrel to ceme

Jout of S
the garage and get his fue] changed
so I can
ride off on him to the Bahamas,
when' I get . ,

there I'm going to 11e in the- sun
and race
'pollywogs, and then I' m going to

climb a palm
tree, and break coconuts w1th my
left’ ear,
then I'11. take a Walk .on the
beach and pick
up pebbTes with my nostril;
after. that

I'm going to.join an octopus for .°
a pizza, and
then: 1 guess I'11 wait around for
a St. Bernard .
and swim all the way home!.

ki

'-- Carol, pupil
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- The last group for the‘e
morning is two combined classes
of eighth-graders. ‘Terry talks

with them about the differences

in composition. “In writing

what you truly want to write your

voice will come through." A

student asks, "But if you don't

Tike what we write how will yau
grade us?" Terry explains that’ )
writing is a matter of structure; -
there are different structures’
different ways of ‘s@ying something °
and not a right or wrong way.

"We will make ditto copies of our

- poems, and at the end of May we'll

have a poetry reading. You can
read your own poems, the ones you
like best." Asking the pupils

_ how_they feel about the assignments .

leads- to a discussion about the
different ways of Jooking outside

" oursélves, how this increases the
. understanding of our own feelings,

and makes it possible for-us to
write a better shopping list,

an essay or a poem, .

a hamburger’

a -person's cheeks ,
the globe : ¢
a big baseball

a round hockey puck -
a steering wheel ’

™~ the letter o . o

b

a shot-put

-"eyeball-

a big golf ball
a door knob.-

A Basketballils Like A Person's Head

4
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ball bearing .~
a'bb :

" abilliard ball

'.an_orange .

a hub cap
a and or pool

.a rolled up poster

-- {no name), pupil

STUDENT TEACHERS®

Student teacher journal,

by Stephanie Wander, Freshwoman,

University .of Hartford: When we
walked into the classroom.the eighth -
graders immédiately took seats up
front. They sat in mostly separdte

-groups of-boys-and-giris. -After— - - -

the teacher called the class to

order, we told them about what

they were going to write. Our

topic was the Time Machine. We
told them to put themselves in a
time machine. They were to go in
any direction of time. We suggested
writing about d place they would

- iike to go to--the perfect place.

While theywere working there
was congtant talking going on'
between'the -groups. They were very
enthusiastic about writing and
talking about the piece to their
friends. We asked them t6 stop
FiXgeert minutes before. the perdod
was over...A few of the pupils '

. volunteered to read their own pieces.

n
v

Many of the pupile traded with .each
other and read their frieunds"pieces.
There was a constant demand.for-us

to read owr papers. Ome of us did,

¢

’
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" and taught an eighth grade: English

o~ &S s N e e e e
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but we were more interested ;. and theip behavior, ete. Some
in hearing what the class . of the children had the cavemen

wrote.

. Mbst of.the.boys were very-
explicit with what happened while
they were. inside the.time machine.
Their place dealt mostly with

wars and bombers. MNot too many
of the pupils wrote about a good
place. When talking about the
future there ‘were many pessimistic’
views of whdt was in store for
them. hen writing about the.

past they usually dealt-WTPH
changing the eourse of history.

- . When class was over they were
very enthusiastic to leave.
handed in. their papers, asked what
happened to Terry and.left.”’

They were a uery - -easy elass -to -
work with. - Especially since they -
.seem to enjoy writing.

A Review page by Debby .
Pinkiert,-Freshwoman, University
of Hartford: On Thursday LT
March 1, 1973, -I went into
BZoomfield Junior High' School

They

LY

wakng from sleep or just walking
in, but in ‘each case their opening
lines were "Ugh!"

From just this one experience,
I saw so many thifgs that I
wasn't aware of at this age.
They're so much more aware of
their surrqundings and so much
more sophisticated than kids *
ten years ago. It was quite
refreshing and invigorating to
© find this.

. Belief, -confidence, enjoyment
and flexibility are qualities of
a good learner and teacher.
* help guide pupils, a sense of

direction,: not-from.a predetermined- P
lesson plan but from live involvement,- -

is essential. Student teachers,
whether in ‘their first or fourth

year have an opportunity dur1ng v

the poetry program to re-examine
educational concepts in' textbooks -
and curriculums. The "Caveman" .
piece -Debby speaks of lent itself
to ‘exaggeration and aeting out

T0m

"

class. I was quite surprised " reactions.. Another exercise which- ¢
.at their creativity and interest brought out.a SOph15t1cated range. L

in the topic that was chosen for’ of feelings was titled, "An Entry - B

them to write on. It was about In My dournal, March 15, 1978."'by' ¢ .

a caveman coming to Bloomfield - Jennifer Stone _ -

in 1973, what they would feel AR R S i

ltke and their reactions. E What a day I had today. I'm.

Upon re-readzng the pieces

I found most -of them:to express. - - .-

a certain amount of-discontent
that the children feel about ,
their surroundings. Dzscontent
dealing with the o -called
"jet age', pollution, people
R L3

not gozng to mention any names, .. e

. l=just “in case dmyone gets ahold of ¢

this. I hate it. when people

laugh @t a cause I believe in. ..

During the.past five yedrs I've ",

convinced mny people about thzngsi

I beZzeve in ‘to help this world, )

?
[#]
L4




'
- .

but it makes me sick when peopZe . first year. 'stu'dents He Sa1d‘
- laugh. There are a few people Each time the senwrs retuyned.___
who I've tried to corvince for . . to the Creative Writi , class,
about five years, but they ) T they wpuld biteh and moan u,bout
Just think-<it's one big Joke— They . how un-cooperative the Junior
don't care what happens to.the . " high school pupils had been;’
world they live in. It could . how bored they were; how the .
rot and shrivel up for all they i asszgnments had failed; how the =
care. pupils were not motivated to do -
There is a saying that everyone any ‘persondl writing.- Then,
is beautiful. I don't believe it : they would réad a few.of the .
anymore. Everybody is crued, ’ p‘beces the pupils had written, and |
would be more “accurate. Not. saying : °~ iu‘most cases, gome pretky: eacczt‘mg
that everyone is ctuel; there,are -~ °  Stuff had been written. I had
some reaZZy beautiful peopZe ‘ - ‘worked with the sgme class at
in this crazy world of mixed up. . .~ the jun¥or high school the!
people., but much much more, people . Ffirst semester, and at times,
aré eruel. ‘than- beautzful Whoever : “felt the same react}?ons I
thought o ; that saying is reaZZy ~°‘ . exBlained to’,the umuergity

'7._ma:ed ~UpY e e e 2 et mstudents-—tha:p “thig-pargrular -

g 8T wghE back to I}nwn yester— .. class-at the, junior high. schaol

"day th‘unk{ng of puying a’house. ;. needgd . Btrong diredtion. ot

f’ﬁé“w “ %t furned intos another Btoom- € . ‘wag not the, Kind of, eldss

i

L

'-f’"::\

!zeld. at is the world coming , /0% could: qu)@ mto and ezpect
to? @’hae was ‘the onZy pZace‘“I j ) .he ki ‘=to ,pzck
ever beZzevec?m. I've béen - - 2

8. buglding up’ too many drealy for ,

s myseZ > I've ggt to stop it.p - & X\ Bfer , age!'’;. ’whd had
If “r- don't §b6p, pretty soon . .. ¢ ag g4t feelmg of wafde ey; who‘
%sll be completely-out of reality. z=  wanted ¢4 just get by. trwe™

t then?ol'd probably. be happwr. " .were asking from them was far more
}ealzty stmks . - ,than this, and henee, perhaps

-I'm going te Colorado.- I hear we weve creating even greater.
that's,a beautiful pZace to. 1ive., amety for them.” . . .
~Maybe Bwill &y it. Another - - - - - —. '
development i being put up-- =~ The f‘lrst half of the un1vers1ty ==

/I"ve gof to get out of thzs pZace. ~= 7 . tlass was spent. cuscqssmg _the S

. - situation -at the Junior high sch“oo’T“f’
Upper level studénts from the Ierry Says., We tmed to devige-sets -
university ‘Yere, in Terry 5 words,~ e e <.

-"a Tittle. more -teacherish in their® - modzfzed if one off the exercises ™

. approach to pupﬂs than the - "fazZed" wasn’t 1nterestmg to

S




“Btudents-that ih criticizi

the pupils, or didn't seem
expansive enough in its concept.
We discussed essays on "open-
field composition”, poetry in
the classroom, projects set up by
Teachers and Writers: Collabamt ve,
apathy in the classroong the

/ necessity of being a teacher wko
writes as opposed to a writer
w}fo teaches, ete.

The second half oﬂtha cZass

‘

. as spent discussing the, unwerszty

student's writing. We worked on
developing critieal methods
‘which could then -be usegd in thed
Junior high sghgol clasfés. .
HOpefuZZy if thyunwerszty A
. students writing was evolving,

. _the junior_high school students'
wrztzng would~also be evolvzng.ﬂ

At the game t1me the univer-
s1ty students;were running -their
classes at the junior high -
school, Terry was running four
= classes of his owp. T would
let the university studerfs know
what- I was doing} Wk end I was

~~gtriving for, and-how succéssful
- particular assignments were.
- There was a great sharing of
materials, possibilities. I : »
suggested to the unwerszty i

" wdrk we concentrate on th good

eleméntd in a pieeé of iriting..

In thw way .we would be giving

- positive reinforcement. ~I.didn't
suggest—to—the-unmrsrty—students
that we stick,to just poetry .
Instead we should concentrate on
havmg the: junior bigh school _ .
etudents smpZy ‘make.r". Le.cesi'_,;

$’

/

£

decide z;tfter thé fadt ‘Lf a pzéce j

N was-actbéally @ poem, .or prose

ptece..! I.told ‘the university

students that'we weren't dreating

"poets'ty we were hopafully -
helping ‘thé pupils reckon with
, their oun perspnal writing.  Any,
Ekznd of wPiting thgt they w;mted
*to do on their owr wauld be
posszble if we ‘showed them how to,
"'announce'f thénsetves. ,

’

- From working with Terry stuaents .

_were willing to try an exercjse

they had’ made up,~and if it didn't

. §0 7as they expected they were

able to .adap® or analyze rdther -

than consider it a failure.. °
An excerpt from un1ver31ty

" - -student Pamela Then's diary,-.
; March 8, 1973:

We a$ked the-

kids. to write a storp in response)”

.

to the reading of their comic ,
strip.. Their story dould etther
‘be the endzng or the prekus
story :leadind up to the eomic
strip, They seemed restless,
unattentivé and tninterésted,
which was probably provoked by ‘
z’:he rainy, dismal morning .
boy sazd "I read,this comic’ this

.. One

morning and I knpw the ending.” --.:

very: fypwal of the résponses.
These- somics Zumted ‘their
areative powers because they: -
thought “there must’'be a defzmte .
way ef. respondmg ov. At the
beginning of. clase there showld
be discussion rather than: having
us throw out 'an ided and have
them work only frem, ther'e. Mrs.

Gaster {the aobperatz,ng teacher)’
/etzggested wmtmg woz’ds on the

-

a

“
£y
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After collecting and . reading
some of the papers the pupzZs
told. us that the subject was too
dismal and only a kand&hl of kids
“resportdéd %o it. ‘

"+ ¥ Discarding the music and previous
* dssignment we laid the ‘groundwork,
for the next.” "Zap" -- you are
invisible -- what would you do?

This sgemed to* arouse more: qftentzon
and the class wrote some really

- zmagznatzve, and quite funny

experiences.” We read these aloud

as. well .and the group was wnich

more alive and'involved now but

wnfoptunately time ran out.

I feel we. cut them short by’

"notthaving the tifle at the end

to talk aboyt each paper; but

it vas better than contimiing with.
' an ussignment that fell flat.
. I would suggest for the next

Bwo pegple who go® into the class’

that a musé?*inspiratiop idea 18

¢
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board ‘and- ’have them make a story good but perhc@s with different’
using words. This gives them:. kinds: rock,: folk or light classieal.
» dzrectzon, whereas the camic did’. They could wrzte gbout the moods
not " -t .they feel with the music. One
_ Ly ’ > . . hint, if they aré’not interested,
" Another un1vers1ty student L. ﬁavé-somethzng else in mind to
. Madeline Rus$o, writes: We ) We don't want to waste
4 brought in a record Rachmaninoff's. their time but help to bring out
~M"sle of the Dead" and ‘thought we théir oun creative potentzal
would make it more znterestzng by :
asking them to write their owm . < Susan F1erman speaks 1n her
t  epitaphs whzle listening to the ' paper abdut the trouble pupils
musie. had with her exercise, "Animals
“We presented the assignment Moving To Music," relating 1mages ]
but did not get much dzscusszon of the animals to the sounds in‘the
‘ 80 we attempted to try it.  After music. At times I tried- to .
about ten or fifteen.minutes we demonstrate the movements of .
o reéalized the whole 'cldss could certain animals, but I think this
‘not or would not get involfed.- confused them more. A few of their
. ;

papers were.really good. - Some-
of them wrote stories using the
music to guide the type of action in-
volved.

When' a_pupil had dsz%culty,
tried to start him writing by B
asking him what animal he liked'
to look at. I had him descrzbe

its motions and then asked hi
. to see if he could relate it to '
the music. Some of the students ..
came up with good deéeriptions
‘even if their work Jwas not dzrectly
reZated tosthe muste.

PEs

4‘
v £

' it was during their second
semester that university students

* went into .the classrooms Jin
Bloomfield on their own (as oppased _
to the team-teaching approach of
the first semester). They would aw
return to the un1ver31ty class ﬂ:
immediately thereafter and relate -
~~the>ddy’s events.’ Students found

-




¥,
says Tirry, "that by uork1ng
* at the junior high school in
small groups the pupils gof in-

¢

znterests, our thoughts, our
feelings and our talemte.. Input.
equals output 'here, for it calls
for pariicipdtion through written

- volved .and weresmore_responsive than
1n the Targe classes. In many
cases, the university students found
that the juniorhigh schbol pupils
were able to utiyize the assignment’

. better than the student teachers - -
had in their writing. Very little
theory was introduced into the
£Yassrodp at the junior high level;

>, the ass1§nments themselves were the

theory." This became ‘known as &n
gvolvin curr1cu]um, developed but .
of the s1gnments And a variation
of. ity Jun1or high pupils gave

ass1gnments to student teachers, who
did the assignments and c’amewback
and gave- the .same.-assignment to.

thé pypilsy ‘!

" Madeline Russo took the Creative
Writin c rse betause this had
~ always n an ingerest of hers.’
. jut v1s1t1ng the. jupior h1gh schoo]
* was the b@nus for the course.
When I regtsteréd for this cZassﬁ%"
was' not aware that we would be .
teaching also. Listening to what
membérg of the class have-done and
researé%tng ideas myself te use,
‘have broadened my.repertoire of
;wrtttng actzvtttes,? We have - ..
gotten' into somg reaZ}y tnteresttng
discus&ions -pahcerning our fynction
and the impact on the ‘class ? tself.

\

trations and learnéd. 4 pe son does
not -even hq?eﬁto e tnteres ed/ in

" that] will ggt the ktds exzited,.

v oooI conszdér thts courge to' be a-

: workshoq here wefhave shared our -

’

As a senidr majoring in educet1on:

We have pooled: ideds, shared frus-. . .

',J..:r ‘u:

‘or verbal expression. One could
-learn from gitting back and
listening but when each person has.
so much to offer, I feel, it is
essential ‘to be itmolved. ceo

T

-~ -~

He comes home Eo tea,
beating thresho]dslv
Hands qn lead..

-~ = Doors that give. ,
under blows of bombs. -
Life's half brother
makes house ca¥is,

gm pagses out lo1Tipops:

. to lemiings-awaiting
“the- elicit entertainment, only--
i ,slx feet of earth can afford

~

i 5

. - Ira.Greenbaum, university student
~ "“This, poem exp1a1ns one of my
v1ews of ‘death," - says'Ira.  ~ !
‘ Poetry, at ‘one point in"his life was
"a.literary form used qnly by N v
young women and senile men My™ v
mascu11n1ty could nét sanction ’
it." [I¥a, a freshman,-has.
changed his.mind. When speaking
» abowt the development of his own
-writing Ira says, "I give an
* «infinite amount of gratitude to
my English professor, one Jerry. -
Stokes, and say that the remainder
of the change cawme: from reading/
other, mostly contemporary, poets."
Ju11e Schecter,” in the same-
class with Ira, wag helped by -
. an asS1gnment 1n ‘which she had to
write in the style of - five-poets.

A
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" "When wr1t1ng in someone else's
style," shé SaYS,’ "yQu Aearn
different approaches to poetry.

", Reethke; Wright, Hughs and
--. - ,Taylor and came to understand
" 'their techniques.” Julie went to.

~the -poetry-réadings:tield at the
Un ersity of Hartford: "These.
affected -me strongly; I became
“more aware of myself and my '

> ..., desiré towrite, to userall of

my 1mages as open1y as p0551bTe;

EY

EVALUATION RESPONSES S

\ ‘H

,FLee Yosha chaarmansof the

a

program,. It has proved itself as

'He is especially Arterested in/
, [ coptinuing the course’ - ¢ 4

"Their enthuSIasm in that first
experience’in the classro is -
1n educat19ﬁ, it acts as a balance
dept!ons hat ‘develop when 7
K ,abstract
i student ets into the‘c1as§room.
v T’/ ensure the/future of the"

Poets h the~C011eges Program, Lee

Yosha,§UQgests ah in-séryice

- “writfng workshop for teachers..”
- Terry agrees.. Hé feels/itiis

b

.
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tp effect1xgm 1ter atqu to' @ /o
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for ﬁreshwomen and freshmen.\.,' S

important."”, For those Who’cont1nue
standard courses and the precon-

ns. are learned’before a °
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. I wiote in the styles of Ginsberyg, .
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English departmentﬁat the Un1vers1ty )
- ... Of Hartford,.is pleased-mth the ..o the introduction-of a -creative, . - e
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essential to ha*e the sﬁpport /
.of, the cooperating ‘teaghers.

i

thelr apt1ve lnterest in-the ..
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'writ1ng proaects make for a -
livelier class where pupils. feel
.-they cdn let the1r 1maginat1ons ,
.90. . v
Commenting further on the
reaction of the teachers at the. .
~junior high school, to the program,
Terry said: There wasn't the :
termfw enthusiasm we all fe.Zt
from the teachers Zast yea? at .
Bloomfield High School. .The range'
-of emotions of the teachers , .
seemed to be: amusement, anazement,
indifférence, acceptance.. Some
of them dzd use %o}ne of our asszgn-
) nﬁzts, so/we did. redch them-in
e ways It seems to me, that
there 16 sugh, an hasis” on skills §
at this Zzy el of educatwn that, ,

e

approach, to composztwn is very:

dzﬁfz t forfa Jumor ‘high schooZ
’ Zﬁ .decpp daz;é Phig ig a prjd]ﬁ
wha,l‘ é hoy to /g6 Lvé.
‘somel' Z ‘pupils~Relt ‘that. Lf /

the ﬁeren' t ‘being grad d for the
wo/ " ér/e/wasn't anyé in:
L)zz ol ’D{t #Some of th ers |

ted oniy 6 be gb, té ?ZZ no,

S,
/ /&ctwe parthpants/ in "ZZe ass;gnrfzents.
I

wouldn't force stufents or puptls
to wmte if they re
dssignment, and th
couldn't ask the fteachers to fwmte
zf they didn't want to{., L helg '?‘
. Andy~iabout pug;]s """ ‘
erry continued: .I’mrnot quﬂ e’
' dure how the ;jumoq[ hzgh schopl

/ xt
! kids reacted to hawving different ‘/

/ /- ) students come into the classroom |

. Their’ acceptance of the-poet and /7

-each week. The only stable facj:or
in’ the ‘elassyoom was the progréssion
of ass'l,gnments. I think the serise

. ¥
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of "intimag the pupils wanted )

to’ féeZ with the "teabhers" was
wbgent.. I'm hot - sure how to'
rebtzfy this situation., und
that some of. the classes at the - '
Junior high school were a little
angry that I wasn't in the classroom
the second sgmester. I think this
problem is inter-related tvo the
previous one, in that ‘I had been a
stable factor in the cZassfbomi
_someone. who was "always- there".

-

.
*
>

TERRY!S TEACHING PHILOSOPHY

Terry Stokes had-taught for
.three’ years at Western Michigan
University when he was offered the

-~ «_visiting artists .job. at.the

University- of Hartford and
Bloomfield. On a leave of -

. ‘absence in -order to do some writing,..

he was not enthused'by the prospect
of another teachzng job. For
him, the schism-in his role as
teacher-writer had, been intensified.

-~ "The tooTs T used in the classroom
were. 'teacher' topls; the tools
I used in my_study were 'writer' -
~tools." "But Terry took the .- |

" visiting artists.'job which began.
_as a ten-day workshop. Threée and .
" a half years Jater Terry wrjtes: .
Ml th1nk we all-diScovered that
" each” p]ece of writing’had its own o
fovm To compare that 1nd1v1dua1 ‘
‘piece'-"to.a 'well-made" poem or a
we]]-made piece of prose With g

EREEY

moved intp the s1tuat1on of the
student wr1t1ng a 'piece’, I- ‘i
was actudlly wr1t1ng the ' p1ece S
myself, the writer-teacher' became 7
+ one person. We dqn t need o
‘professionals'* in the' classroom.
*Nhat you do need is teachers who
'‘write' themselves; teachers who -
go through the experiente of,
.gett1ng themselves on a piece of -
paper.” How language is always
making new Tanguage is exciting -
to Terry. He talks about a poen
and anything a student says in it
‘w1th tact and honesty, always
' probing- for responses, questioning
- reactions. This is where . . B
" personality and methods merge.. '
The student teachers' attitudes
are affected; and changed attitudes:
~ Mmean changed methods . Mary Ca]vert
-senior:in the Creative Writing -
Course: When Terry first asked us
to write a-reaction tb the course,
. how our writing had changed, ete., -~ *
I toZd him that what-had happened '
was, 'my writing had. fallen apart.

He groaned and said, "Another - -
success story/" and euqryone ‘
laughed. . ‘

. But sometimes, your wrzting'has
*to fall apart, fbr you to put it °

r ‘ 3y

back together again-in a new way ! Y

I've-written one-poem this semester . K
' that worked. . I've written all - e e,
. . sortg of thzngs that' didn't work. N

-I*pe written all sorts of things- " .

" that rambled around and féll apart - °
all by themselves. : I've written all"

" the: same concerns, was' unfa1r T ; - sorts, of things I dzdn’p want to , - 'f‘

Each new 'piece’ became- 1ts own read'wm class, because I was afraid - i
smodel with its own terms." Ke . .~ they weren't any good, or nd, one wouZd Lo

 saw- that the writing-teaching . ‘- like them, or whatever. " I' ve chased .
" role could be upified. "IF'I < »eZuszve sounds, maods s féeZzngs, e
. ' <Y 5 9 . e T e e
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peopZe, happemngs and non-
\ ¥ happenings. : )

) /hat has happened i8 that this is
‘the first unstructured ‘course.I've
ever had inmy life, and I've
learned how much I've been depen—

' dent upon, structure. Take it

" avay and I~ onundem Did you ever

try to flounder gracefuZZy, .

I write such good tern papers is *
because I like being a pompous .
ass, makzng all the Judgements for
-, the reader. I've learned that I.-
don' t like to share«my faLZures <
I've learned that'T. worry . oo much
. about someone’'s ‘approval Anyone's
approvaZ We have one. ‘more class
" sesston and I!m just begznmng to
understand what -1t’s qll-about.
My son e home the other day from
a vz’sztion a farmy with a pair of'
cheap hand-me-down: red, f‘ZanneZ
pa,yamas Thers' §, a.poen in-those
" pajamasy - if I+ -ean, or_zZy wmng it
“ out. .
. But the étory of the course is
. Terrys * Becayse he has.a Ph.4. ‘and ~
no one ever even -considered caZng' )
hzm "Dp. Stokes, ", Becauseyou can
. say anythmg to Kim. Because you
ean write anything for him. :
Because he' knows more,;about Zanguage
: than anyone I've ever known. My
oy dmbztwn in'life ‘is ‘to be dble to
: understand _éverything Terry says,
Ulturiately we do-not teach with-

*

v

L4

~

]

.
Y

guides or .methods or learning
_theories. We teach with our per-

. “,ceptwn of the world, by sharing it
- mth othér human ‘beings.
" 1s apoet.

Terry
He hears voicestand

I've learmed that the ‘reason B

5

E4

techniques or” textbooks or curmculwn g

,

' Terry writes reviews and-short -

N

5

"Cﬁeck all the compound words in the

cees mswns' andwdreams dr'eams ,
And then,. so do we. -
Terry' s sixth book af poetry,,
" Crimes of Passion, was published this.
year by Alfred A. Knopf, Natural
Disasters, New York University
Press, was published in 1971 and
A Season of Lost Voices in 1972.

stories, -and his poems have appeared
in over eighty magaz1nes and several
antho]og1es '

R
4

% Things' To D6 In The Country . .

t

Watch the light from the house
* behipd this house co
crawl 1nto the stream

L

- A '

soon to -come or now playing in your
ne1ghborhood theaters .
Read a book - about the 1nterna1
combustion engine

and its re]atlonsh1n to.-the- heart
ground fog, and ant1quated gold ‘stars.

-

K

P]ay chess W1th my: brother, let h1m
have the dueen early in some fo]ly,
I, pawns brood1ng for the rest of

" the n1ght.. .

.dictjonary’ thinking of then’
~lying on the Couch which turiis
into our bed in your apartment, . -
‘This is befare the by11dozers come,
‘& the Weather light on the MONY ’
bu11d1ng ‘s steady yellow..
- You. know what’ that means,

..

" Look up the movies in’ the Sunoay Times

.




- Pat the cheeks of my three-year-old
niece,
Tet her know I .}ove her -

<

~.and will go anywhere she wishes, if

&

she will stop jumping
up & down on my\pu15e, < -
and lying to me -
about her needs.

Write a contraet offering yo;\\mother
“for the squaw in you, .

10 horses, three hands high, each. -
A1l of them smile, & are never :
very hungry, & they have teeth Tike
icebergs ) N

at sunset. )
Right now I' m~m1x1ng a drink

that would have kiTled Socrates,

& I guess I'1l glve you a call in

~'a few miputes, =

just to see what you' re d01ng

\m“‘r < ) "

~

{0Origi a]]y published in The LCarleton #
MiscelTany; included in CRIMES OF
_PASSION, ATfred.A. Knopf, New York,

1973. COpyr1ght 1973, Terry Stokes)
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ANNHURST COLLEGE
SOUTH WOODSTOCK CONNECTICUT

-

Annhurst 1s a 32 year-o]d )
Catholic women's college.which .
- opened 'its doems to.male students
in -1972.. Located ‘in an isolated,
rural part of-Connecticut near
the small community of Woodstock,
_ the campus is the center of many
activities in the region.

‘For two months poet Leo Conne]]an
".taught a faculty. class and a
Creative writing course for students
who had completed their student
teaching the previous fall. Like
Eastern, the Annhurst poetry
program began 1in the spring, SO .
it did not includé poet and-_
students' going together into the
high schools.

ATso on Wednesday- even1ngs for )

six sessions, Leo held a -

créative writing workshop open. to

.« ‘the - surround1ng commun1ty

- Annhurst is encouraging the use’

of its resources to bring the

" college and comnun1ty together for
increased growth in learning and

..the arts. A recently completed

arts building has a large, and

small theater; sculpture, painting <

and pottery roems complete with °
-easels, wheels; .kilns; and music -
_Studios installed with extensive

. new sound equipment. Academic
Dean, Sister Helen Bonin, in Leo's
words, "has been* both kind and
exceptional in altowing a complete
_, freedom to accomplish our inteqgt
without interference and, rather,

1

. with all the help she could provide."

“Obviously Leo felt this was
a comfortab]e p]ace -tg work, and he
" responded by giving extra time ‘and .
" enerdy tg. the poetry program

"He spenf an add?t1ona1 day on,

and Poetic Thoughts.

- in writing.

kampus each week -to be avaitable

for cenferences, and he welcomed

students for coffee at the beginning

and end of the day for discussions .
about their writing or poetry.

Leo has plenty of writing know=how

to share, as evidenced in his .
two books: Pleasure Through Poetry A
Three books

of his poems merited awards and

grants. His latest ‘work-in-progress

is tentat1ve1y titled, Crossing

Amer1ca Leo lives with his wife

and daughter in Clintor, Connecti-

cut. He has received 11terature

grants from the Connecticut, ,
Commission on the Arts as well as -
from the National Endowment for the

Arts.. While at Annhurst Leo

" read his own poetry and arranged

for three poets; Constance Carrier,
William Packard and'James Lewisohn -
to give public readings at the
college. -

This is consistent w1th Leo's

-phiTosophy that to 1dent1fy with

established writers is important for
people who are learning to write,
"This gives Yyou encouragement,

tells you the 'someone out. there' who
seems remote ‘and excéptional has

. exper1enced much of what you

experience. -fhe feelings are in°

all of us, and the only difference” .
is, the writer d4s able to write U
them,." Edna Freeman knew what '
Leo's words meant. She was a -
participant in the evening

community workshop for beginners

She said Leo cleared

the air the first night by telling
his personal experience of how long

»




. it took him to write has first

poems and how d1ff1cu1t,1t was.

-*T had thought it was on]y me, Ve
Edna said, “"but I wasn't afraid to
keep fry1ng after that." She was
encouraged, to write more personally
about her 11fe

"Her Day

She sat among her children and!the
famiTies they had: .

No one addressed her directly, no
one sought her opinion--not evEn
on the weather.

Hord]ess]y, a paper p]ate conta1n1ng
smail portions pf-festive foods '
was placed within hér—reach as
stern voice admonished that she
~not sp111 ‘

Once I saw her fumbling, torte
- fell upon the colored patio floor.

" 1 would not have her know I was
witness to the choked back tears,-
the white head held erect, the
cutting rebuke for awkwardness and
 uncertainty.

So she sat. : /

- Unheard, almost.unseen; on ‘this day
her. Ch11dren set aside each year to

do. her honor . .

-

L3

--‘Edna Freeman e

The gathering was'chosen in her honor.

|

«was

. \ e ")

- of the weekly two-hour

workshops. came poems, fiction,

essays and oirs. Sister Rita
Louise compose rics and music
for her gu1tar whch s
by performing "in class.
‘the ten women and two men, -
attending the sessions only-a T

few had tried.to write. One
_ woman’ who signed her papers, ;
. V.P,, wrote a personal essay titled;
-"Self-Discovery." It is about

what kept her from writing for L

twenty years and the struggles -

toward awareness, confidence amd

understanding which became clear,

to her because of the workshop.

I realize now after listening to-

Mr. Commellan's lecture, one

» point made -a vivid zmpac$«~and 1t
"If you get in your own )

way, you cannot produce.” I

strongly suspect that's what

, happened to me when I was a

teen-ager. Somehow I feel I
had latent tendencies to aspiring
authorship., But it was smothered
and arzppl;d It's unkind to
blame my father (now deceased) but

"~ I strongly believe he was thé one

.that stifled my ‘desire for creativity.
'He was.a stern and dictatoriai~ -
parent. I remember more discipline
than encouragement. More ridicule’
than tolerance,.and more impatience
than consideration. She goes on

- to write about a hard life with

parents who came from Finland and
how her attitudes and beliefs were
o]ded by her family and twelve years
wublic school education. For. -
the first time, in Leo Connellan's«

e :
of - B

-
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- evening.workshop, she felt the
encouragement and confidence to .
write. "Suddenly I do not feel

as threatened or. insecure as I

in_thé past thirty years."

And she i3 writing: her family

0 did not, insist people
nly one form for an
assignment. f prose, essay,
story, criticism came easier
.. than a poem, that is what people
" "¢ should write. To give a better
. ssense of an assignment Léo often -
. stold a story about himself. When . ..
—_\¥orking on the problem of associa-
Jtion and identification in v )
¢ Writing he described the time in his
childhood of his mother's death
and th»ethguks"\gkggbgr«yho beat him..’
=7~ "A'young' woman~in_the class,

Gretchen Hener]a;:T“ d never,"
_according to Leo, "been able to~ ‘
get a Tine down on paper,” wrote: .

e

.

'
N !
«

2

Shawn-

~sdft brown. deer-eyes .gazing up at me
unflinching @t my threat,,

wondering--

. Tittle boy, R - .
tiny. four-year-old elf
curious., destructive, in such

need of attention, .
eager to help yet unashamed to
. confess your worst deeds,
staring up at me with those unafraid

v

eyes N
I grow impatient, you disobey .
~and still your eyes Took up at me
free of guilt -y )
challenging my authority, threatening me,

.

Y

. S . g3

S ’ a . ’ A .
N '
s . ) . . + . ° [RE— .-
. " R P 0
T e e ry - . ta ‘.‘ ’
- « . ,

Al -0

so I slap you, *~ - .-

and finally you turn away softly
crying, ’

Oh little boy, what have' I dpne?

. My position is affirmed, but our

human bond is weakened

and you are hurt ' .
and I.hurt all the more, now - -
realizing * . o
that.my needless abuse could .
scar %;E'fgﬁf%fffg ) .
Your eyes, * o ‘
so innocent, - : '
couldn’'t I see? .
It was only love you were asking.

-- Gretcheanener]an . : -

b ) - R

(ea had a particular.talent

for reaching people who considered .
themselves unabie to.go beyond

the ruts and routines of their
lives, péople who- had settled into
the acceptance of self-failure.

He ‘drummed over and over, "the
right to fail in writing allows

* you to try for something more."

Was it the acceptance (and self-
acceptance) that allowed people in
the evening community workshop to
took at their lives in a new way?
Everyone agreed, ‘through. varied -
forms of writing, what had béen only
a vague dream;of impossible value .
to themselves or others; now they
could do; the dream had become.a

‘reality.

_In connection with the classes-
at Annhurst College. for, faculty .
and student teachers, Leo wrote at
length in his report about the

-~




creativeaﬁrocess\and the teacher's
role with pupils. 'Many people.
feel that writing cannot be

taught and that a human “béing

is either gifted or he isn"ty and
all_that can be done in trying to -
teach creative writing, the creative
process, is to go back to what we
-know has been.created and show

this to our 'students.

But I believe in the creative --
person working with a teacher so
that together we can-help develop
our capacities to create. The
most important singZe acconplish-

ment of this .course is that we all - .=

arrive at how to get

through -to-
all children. i

’T’he next most

. :wportmzt thing. to. get through to. R

each and every child is that - <

. they must never be personaZZy

mortzfzed or in any way afraid of *

failing. Our objegtive is to '

show the child how to come out of -

’ hwself, be-himself. “Then we can’

realize that we ean make poetry,

whether the poém is a piece of . ~
pottery our hands are: shaping, or <.

" a poem of words e can bring out

of ourselves into a real form. -

An example of th1s is the fo]]ow1ng

"anagram written by a pupil.in Leo S
class.while he was teaching in a

poetry program in Maine. "“She

- was a 17-year-old senior," said

Leo, "who hadn't written since

the fourth grade.

chosen: - MDOSELOOKMEGUNTIC".

Found 75 words, used- 30,

-

. $tars
Tﬁé‘gﬂile\%ghthe coon that N
- Licks-his ds as if to c]ean his
* Trying to lock up the land.
'‘He looks back-:-at the’ moon, the stars,

‘They are all beyond his ken, . =

_ ;Iﬁto the trees.

-children.

. favorites who show promise.
"~ The word . o

o

-~

He comes' soon, to the water:
There. He looms, a lonesome shadow
Under the tin moon.’ The gem-]ike

Are beyond his ken, but he ]ooks
And see$ them. He sees much from
this site:

soul,
The men, with their guns and smoke
and ropes

The sun as it rises and sets,
Addtng pages to the tome of time.

The moose moves from the slick. , ,
Copl water that tugs at his legs. d

The._signs .of men, the raccoon.” . ...  _._._

But they.are still his kin., - - -
As if on cue,-the moose unties , .
The s5pell and melts

"-- Kim Ward, pup11
Yarmouth #High Schoel,

Ll

. Yarmouth, Maine ° ] ;

2

Leo goes on to say, Children must
have complete trust in the teacher.
We are never interested in bme child,
but in the possibilities in all

No one is on any ‘talent
scout hunt here for certuin )
We -k

want childrern to have more freedom
than ever to explode. in their
abilities, but our comcentration

18 on everyone, the shy and the °- .
disinterested child who has never -
been Zoved enough o

to -be’ ‘éﬁoam how
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lovely and beautiful he is and o Pandora , . .
how much ereativity is in him. For ‘ ' ’
too long q time children have been -  'Be brave .
turned away from developing their© =~ ° Do you fear what.might come
own creative capactities, largely ., from within
from fear of faiZure. I hope to Does it pain you to think
convince teachers to' convince No! .Keep the cover locked )
studerits that there is nothing .~ Do not yearn to view the THINGS :
-wrong with failing, that there is - Go to the zoo -
so much to be learmed even in the . Laugh at the caged-in animals

attempt to write.

-

What harm can they do?

Sy

Looking ahead specifically to " -: (no.name), student teacher -
courses for teachers Leo said, I . - - R

would have the tedchers implement L k ‘ “

various, exercises designed to, free . "March 6.  Go to“he student :

the student &f serLconseiZEgﬁess © - caféeteria. Look and write about - °.

and fear of failure. * Of e I this every- day place we know, and et

can't emphasize enough” the fact, that, realize how much we. m1ss of what .
__the. teachers must.first. believe.in.... - we look-at every day."--..-«.-. i e e e

these exercises and what Ye are all : -

trying to do, before they can direct. Criss-¢rossed trays crowd the sturdy

them. wTherefore, ruch time wouZd , - shelf. :

be spent examznzng and tryzng out - Steam-bathed scholars, in clingifg

the -exercises -in groups and in Jeans, sweat and shout the washroom

. wndividual cotinseling.’ Mai'zy teachers - choreography; v R .

dre unaware of the possibilities. - 5 toss greasy silver and coffee sta1ned

such exercises can develop. In a cups ;

‘gense, all.the teacher has® to bring ,deftly stack sticky p]ates for .

to the-program course is gpen O’peratl,pn Clean. . - C s

“mindelness, cooperation and d "You going out tonight?, "Hey, quit .

willingness to experiment with new that horsin ound. "

approaches. . all the e f1111ng the gaping

From his daily report of cTasses = " buck hungr11y awaiting their sﬁ%re ‘

we can see how ass1gnment§ attempted ef today's menu: 1

to translate basi¢ ideas into pract1ce crusts of enriched bread (bu11ds ' 2
3 "February 27, 1973. Each of Us look . bodies in.twelve different ways:)

“into ourselves and find something daintily set aside.by delicate -

that has disturbed us, moved us, appetites; .

but we haven't tr1ed to write it - . half-nibbled app]es pr1de of 1ast

down before: et ’ -~ fall's countryside;




untouched dessert a digt-stricken
conscience changed its mind’ about;
chicken: legs spurned by d1sda1nfu]
lips--

too bland or spiced for their
sophisticated taste:

. carrots quite beneath their d1gn1ty
~and lettuce gouged out of BLT's.

The stoop-shou]dered bracero lifts
his weary back, mops his brow,

and bends again: "The kids need
shoes so bad..." ‘

" . A haggard young woman of Calcutta

‘gazes at her son's bloated stomach
and emaciated limbs and weeps
despairingly.

~ The small V1etnamese ch11d scrapes

his rice bowl;

passes thin f1ngers 1ns1de 2o catch °
" “that last precious drop.

-- Si§}er Ceci] Forest

"March 29. Our tri-dimensional
selves and more. We are always

. the person we really are, then we

are the person we show to the

;world or pretend to be, and we are

the fantasy person we w1sh we were.,
Write about this fantasy person. "

Transiucent -
ra1nbow-dotted .
bubbles -~ . LT

st1ll dr1pp1ng soapy str1ngs )

.

Delicious e
cotton’ candy. - -
that smears

both. cheek and tangled hair

-
.

'0 -

66

-dewdrops . . T e

similar experience, how do we

i told a.lie.

- - ’

A-morning bud. p]ucked 1n its

Leaving the sta]k and the leaves

behind.

How can they say‘that 11fe beg1ns T
at forty.

When long before

Bubbles have burst and R
Candy has melted and - . - .t
Blossoms have wilted and died.

Unless 11fe be, as-for the’ two-year- T
old

A whirl of perenn1aL awe

-- S1sten Blanche

"March 13. .Take an experience wé ¢
saw in ch1]dhood‘and now_seeing a.

[T T

A collating theme."
when i was six, i remember .. —  -—

wading in warm, shallow gools
trapped high on the beach:

relate the two?

Sea-scape

.once, see1ng a. crab

sidewishing from a tipped stone
watch1ng over his shoulder, - . v
hurrying into a narrow cave ;

between fy feet. d

and wonder1ng why it made me think * .~

of how i félt the first time - "

e .

- Sister Helené Brand
For.the teachers, the students’ gr

Annhurst -College and for the adults .
who came o thé even1ng workshop. . . -

.
P

T
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perhaps the rebxrth of ‘the child.
was the beginning of a natural but
Jortlg lost-treative impulse Leo.
knew-.could be-expréssed
# 7 Sister Helen Bonin might agree.
"Our students -and faculty. felt

the program was,em1nent1y worthwhile
as Mr:, Connellan demons;rated
wr1t1ng techniques and methods of -

teach1ﬁg\wxl;;22 to studegts and
‘ad¥lts. Mortover, he inspired

.

his students to do some fine
writing,"

“* -, Although in h1s own poetry, Leo
Connellan writes -from the darker ":.
he was able to help pe
to acknowledge their painj thehr
darker side. If this meaht fac1ng
" shame, anger, guilt, faar: and
-1one11ness -once - touched upon,.
it might a]so opep the wqy towaﬁﬁ«
othér percept1ons of 11fe STy

3-3

«
t.

.

&N

’ ‘4‘
"aa

_ Watching Jim Shoul eh§ w

»
 When d1&>my npghoo wake to its,
" dying! - T
. Neverr in New Englahd or ‘in EI&D,
Neyada, 1u§1de ’
screen” doors w1th
.dulled’by fifty ceo
But in goldrado’s-
like first’ commun1
blunt mountains.
on.horse batk, the
samé class- and as
that remote privat
"America of ranges
wide; open sbace where ,
soph1st1cation is s;1ence.

ey

s

egal g1r1s,
t splits..-
air ang snow-
on-lace on
He was Mantle

-

at
A

injured, out oft
e
ranches, vast

. ’
-

- .

¢

Ay

“side of Tife- (or betcause of thxs), O
%%1\ "he, taught L

-, o

LY

.% )

.J

-

Truth is your act1on shot
from corrals, "lasso wrist flicked
. instantly with
. eight seconds to rope and tie or
.Yose. -Shoulders’,
<schap1ng the cheeks of steers
along earth cut by -
. grooves of his boot heels, while
those pdrns that could
... cave 1n ribs, turned until the
R ,fo1ds in the animal's
~  neck looked like it's spine would
sp]1t through skin,
yet didn’ t»1n this master $ hands.

2

L4

s,

4 .
2

*

Leo Conne]]an

L

o

< From "Knapsack and Stars®=
Appeared‘1n The Nation, 1976

Fnances Kornbiuth “because oi the
creative writing class at Annhurst,
has changed. - She- is passing on °
these changes..to others. I‘have
resumed writing poetry_and also
overcome “the block I felt soward -
written-~communication. What has

;swbeen a tedious and of%en over-

" _whelming challenge now is.,
mraculously replaced by a sense of
flow :

M vork as teacher ‘of the-

* program for gifted childrex in our v
community haé been greatly enhanced
..and twenty-nznelyoungsters now
share added dividends .in their - '
ereative wrw'z,ng and appreciation. -
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‘ EASTERN GONNECIICUT STATE COLLEGE
JNILLIMANTIC, CONNECTICUT' P -

e

"Any WOrk of. art which 1s

.-not a beginning, .a discovery, is

~of little worth. ‘Each poem must.

- be a new and strange adventure
if it is worth recording qt all.”
-- James Humphrey, poet.’ |

And 11tera11y, recording 1s

" the method Jim' Uses for p1ck1ng
up Jmmediate sounds, sensations
and, awarenesses to expand-and .

“translate _images into words. .In
his: -firstpoetry workshop for .

" student-teachers at Eastern
Connecticut State College, in
W1111mant1c he played audictape
co]]ages, scund effects mixed
with music and voices. "I've-

"“found that pupils like the
collages best if they are, fngm
five. to twelve minutes in—
tength: I Play the -tapes- over and -
- over until the kids are through
‘ert1ng It's a good idea not
to ask them torwrite about
something specific. Te]1 them to
Tet ‘their imaginations go and -
write about ‘whatever they get

. ' from the collage." Jim.makes. a

* 1ot of his own tapes and says they

‘are not difficult to do. ‘He
suggests S1mp1e equipment, and

=~ borrowing it if you have to. A
- reel to-reel recorder is best.for
workshops because the volume is
good, and he adds, "I don't’
hesitate to turn it up loud."
tape took him 12 hours to make.
There are sounds of air going

« out of an inner tubé"§b]d1ers
marching and counting cadence,’
rock and:folk mysic, a clock !

[

<

.

>

ticking, a stock car racé,Big
Ben bonging, a power saw,

~——————wr+%+ng=about an idea.

someene’ talking about social:
©  security;-a train roaring down
_the tracks,-a rocket-b]ast1ng
" off, a submarine beneath the -
ocean, children p]ay1ng
The student teachers at
Eastern were English majors who
would be—teaching at the secondary
level. Few of them had read, .
poetry ar thought about’ wr1t1ng
in ways. different.from what”
they felt was required by insti-
tutional assignments. . Each tape

.
- e

5

Jim p1dyed was.followed by reading -

poems fonner pupils. -had written in
response. Jim believes‘we need ,
-to get into ‘the activity of an -

~e

experience rather: than pass1ve1y e

. For h1m;

—-—anyone taking- their f1rst,step

“into the wilderness of’cféat1v1%y,
whether pupil or,prospect1ve ”
teacher, needs to open the senses

Listening to A Tape of Many Sounds

I feel ]1ke I'm falllng through the
Streams of generations and time i
I feel the agony of war
The enjoyment of Peace

" And the happiness of ‘love
I fegl: the world” good and bad,

T

go by. - "
One == Dan Banks, pup1] 8th grade
\. i
Thoughts . ,;
P pe
The wind b]ows .
- The-'waves splash upon
the rocks .Cry of
68 . <=
~‘ . ‘r‘
. (iﬁl_' L )
T S
o X ~ o T
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-+~ 1 wish'l cohld,esqabe

J .

| ;00 I'11 drown in the population

. .

. sea gulls is-heard.

_The ocean roars. - The ,
water runs up upon ’ o
the beach and wets the
sifted sand.

“You sure cah'think.about
atot during a math class.

-+-Mitché11 Karas, pupil
7th grade . -

3

Untitled

In the Industrjal Madness
people try,to take the lead,'

But for what?, )
Through the stereo-typed crowds.

- .
1

the writerwrités.along T

2

and the singef sings his song. " °
The words ape really sounds ¥
building higher & higher

shooting rockets to the moon.

It's A11 1 can do to keep ahold on o
myself RN ~

-

But how can people sit and do'nothing
while others go off to kill? e
Roliticians running around promising

this ‘ .

But. giving only more problems.

this Flash Gordon Fantasy Werld-
and go seme place where I could be

myself. -

. A computer can take my pféce.

IToxt Provided by ERI

. Q e . i
’:_.__:E MC ._..'._.,,.._ =N ._L -
7\\ ~a

In fact I'd be. glad. s
and live away from this place.’

9

P

N . ~ o . .
' - © \ R N 70
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£I'vevjust gotta get away.
‘I need a change -

e few cats and dogs

; where - can express my mood, -

from this world where

' religion has to go.

People should believe in beluty

Not God or after life.

They should be alive now )
in-this world. T

But how could someone look forward

“to such nobility?

Maybe I should look for a world -"ak
inside ’ : o8
this world . '

where we could.live in peace.
I've just got to get away’

I just can't stand it

the stress - .

.. the monotony . . . R

I? I don't escape

" 1'11 be 'dead soon,

just me aad'some.friends,O

and my guitar

Yes, most of all, my guitar .

f

let 'my feelings come through.

How can ‘I explain ‘ {

I'don't know where to go? * - :
CBut I'11 find it ] : o
and when I find it - o

I'11 find myself - &
--_Ron’Boretti, pupil |
-8th grade . ~ .

v
-
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.. Because of the amountfef 3 ‘ thezr products we wou]d go to Iy
time kids spend’in front of the store. an¢ buy them? B , F

television sets Jim wants them - / . ..
to know more about what they see. ' T-- E]1zabeth Maunse]] pupil iy
Again, not give into the passivity .
television engenders but react, ot Wh1]enwork1ng in the program at
listen, be cr1t1ca] how 1s Eastern, dim Humphrey was also . - -
this affect1ng me? Jim taped . poet-in-residence at the Grafton
a solid 30 mihutes of TV commer- Elementary School, Grafton,
cials. ‘The foltowing are poems . “ Massachusetts, teach1ng fifth
written by pupils after .He played graders _to wr1te peetry. , Last -
the tape in a class. . \ year he taught at the South x3¥ '
S ‘ ‘ Braintree, Massachusetts. i z Y
: o . Junior H19h 'School and was, ifi the )
. My TV Says ‘ “e . 1972-73.fall and winter semesters,
. . - poet-in-residence at Kennebunk,
“"This is best this is bester. " a Maine-high school. After e1ght
. This is great this is greater - years of teaching Jim thinks it's
important for’ student teachers.
. How are wé- the peop]e to know .~ to'know how a pupil feels when )
“this s White this is, wh1ter . he or she is asked to write a. :
v - poem. He says, "They're scared, .:
This is 1onger this is }ongest they can't think of anyth1ng,
This-is better this is betterer , they say they can't do‘it." ,
C . ) - Jim had given ditto sheets to . .
This is getting silly . ' the student teachers in which.
- ' - he briéfly summarized his convictions.
I like this but this +s-better -« about poetry. "The writing of*
He may say it's good@‘ ol .— .. poem is making the words ‘do
S what you want them to, not ‘the )
But 1s it rea]ly? S words dictating to you. Listen ° .
’ o to yourself first, what your - : -,
-- Jeanne Lynch, p0p11 “ emotions are saying. Go from : .
K "there into your head where words .
. S < * - are put together from your emot1ons s ) .
Buy Buy Buy o, ' And he told them: "Don't - e <
o ‘ L . - generalize or stumble ‘into vague, - _ ,
Buay, Buy, Buy, ' , . cliche language through a failure I
that's all the commerc1a]s to be specificy the reader wants . -
are, they are greedy and Co "your poem to be personal, wants ° o
all want their products - it to be something-only you could
to be used. But did they ' - write." He then put on the chalk
ever. think if we want - . board and asked student teachers "
S | S ) .
, > . P .
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, to write it down; When one of .
! my students shows me his poemg, -

« I don't look for. something thaty . 4 ‘
" shares my situation Of expertience .

or my own copmitment to the
terms ?t what they have wmft n.
Each 'student is different f'rom me, §
and I have no right_to expect hzm
to share my attitudks, opinions,
experiences, ete. in his l#ving and
writing. am. téaching to help him ' -
in §o£ pofeibility, some way.
I am not teaching to‘make thim: Z'Lke
‘me, or a shadow of myself.
; ‘ e ! -
‘ ’ v
Black Is Beautiful k
Yo
I'm sorry darlin'
‘but we can't have
" that” hoySe. We are

black. Tove yeu ’ A ;
though, Honey. L

That pale motha‘
_ Who *the hell is :
he? I'm really really R .
sorry darlin' but. '
.we are black!

-- Don Macrino, student teacher -

Basically Jim is not a man
to talk theory in class; he wanted
to get started moving, writing.
The day I visited Easters he did
.an exercise from photographs cut
out of magazines. These he placed
aroynd. the room on desk tops and -
windowsills. "Get up and walk -
around. Laok at all of the pictures,
pick d%e you like and go'sit down ¢
and write about jt." After about

T LT

>
~
Do

< on his desk.

~@s students “came ‘to the front - ,
" of the room. Soon fhey were .~ = =~ 7

-
-
S

ten minutes Jim asked the
-student teachers how they were | "
doing. They wanted more time. s
"This is too hard, I can't think
of gnything to write, what I wrote _

sounds corny," were a few of the B Y
comments. When fifteen minutes of -
class time was ieft. Jim asked for- .
vblunteers to read their poems. B
No response. "I don't”force kids L e
to read," and he suggested they

ring the1r poems up and leave,- . 8
them face down with the p1ctu¥e .
"Someone come yp: adﬂ
pick one at random to read "
Richard.Place, Arts Comm1ss1on
conSu]tantJ was visiting the
class, volunteered. - There was i
a definite’ warming:up to the 1dea"i.; R

‘eager”to join in, listen and make’ .
comments. Hear1ng someone . &

'\e1se read-poems we have written

he]ps us, to take what.we say more
ser1ous]y or critically. One T
student said, "I rea]]y liked :

the way Ann read my poem, I never> ..~

“ could have read 1t "

Portrait - T .o
-Dust, on a sp]1ntered wooden post,
Time with an angry face, ‘
The green-fresh voices- ‘' . v
Break -the calm; cool ‘air, -
Noth1ng left but brittle pages |
And a papEry brown bag
STiding intg shadows of tired
Wrinkled streaked eyes.- s S
And: dimming Tight. . - . .0-C
A crusted tear dr1es on weathered skln
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‘As bit of earth beat,on sagg1ng. " - and impréss it on‘their .
shoulders., - .S students. The .important thing

e o oy ! is to-get on paper whatever it is .

-- Lyn G111esp1 student teacher «you want to say. Don‘t-stop the
. _ . flow of enérgy and intensity to
s S - spell or punctuate."

"‘Scene ! ' ; .In private sessions in his.

. o Lo ' : apartment Jim and the student
‘Diety table tops marked , . Qeachers met- in groups of four
with sticky rings ‘ to six for wine and‘talk. Only
put there by the 12 to 1. © % - three of the peop]e had writteh
lunch slobs, : poetry before. One was Jeann -
My'hand reaches across theﬁ» . Castagna. ‘

“table for ‘love' e ' C >
but all it gets is. soggy S
sugar.grains... There's-. . ¥ - = \why don't they throw the1r hate

" a cqld breeze that comes ~ On me ‘ .

vt e JIYOUGH the door...marble”. . -they- Teave it about .
av1s ‘cold. . form1ca is - - " lying.in réd and- grey c]umps on "
o c-cold.. T am cold.., a5y o, .- __the floor - .
G T T "i. ’ filling-up the hallway R R
';bg' Schoembs,’student@teacher , c]ogg1ng the drains ~ .
Ll o » » ' j cap't avoid®this ﬁeft behind hate
) " A discussion f 1owed about "~ can' L cut’ it up, can't sweep it away
“s , working'with pupils: ' Student BN - why don't they throw it at me

feachers wanted to know hgw to > *. . Jet me catbh it, let it wrap.
g1ve enough individual” attent16n - round my body :
ip creatbve writing to th1rty : Toif i caught it, .i could break 1t ) ‘0

. Students. I, suggesteq pupils .make “ in my. Rands .3

two or three groups. The teacher if it-touched my, body myvla'cmth .

‘can sit inWwith each group, L wou]d melt it

raking: part-in their exercise, and but it ¥es: .about, - dead. and decay1ng
later they all come together , " tries to trip me when i walk-around” it
‘as a who]e gﬂass to read their, .-~ tries to choke..me, fa1ﬁ1ng from
poeps:. I've tried this, and kids " " the ceiling %y 0
. 1ik& the combination of independence . tries to kill me - ' v :

, aring.  To questions about., this hate that they denyﬂ A "fxn ¢
spellipg and punctuation Jim ~* - '
» "In helping students; . . Ve Joann Castagna, student teacher
poetry, the spelling.and '

punctuattion is secondary, .and. . dim sa1d about these meet1ngs, "A11
the teacher of poetry-wr1t1ng - of us were able, in these small

workshops should be aware of this "se$s1gps to discuss in detail

.

.
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,further poss1b111t1 s for encourag1ng
-.and stimulating stydents to write." -
"Jim described experiences that Had
“worked for him. It-a New York
City school this meant bringing
baskets of fruit to the workshops
along with large sheets of art paper
and asking the students to write .,
poems with the fru1t It's great
fun, and whatever happeng, happens .
' Some students will 'smear the fruit
. on the paper. It becomes a visual
‘poem.”” Another approach with the
" fruit is to slice it in the workshop
and pass it.among ‘the students.
Ask them to smell it before they .
eat it and then ask them to write
about the smeZZs of ‘the fruzt

'It's fun to write a poem from
. a poem title taken. From, volumes of.
poetry by professtonal poets. The
more “unusual ‘the poem title the
more freedom the student has to do
whatever. Each student should
have a dyﬁferent title® Contem-
porary, -poem titles are usually
best _for this. _ R

. Fire 'drill poems. Shoot one |
word Sut verbally to the whole
workshop—-as an zZZustra;zon, the
word « knzf . Then' tell ‘them*to urite
on a piecé of paper all.the words-=
single worda, that knife. rings .
. ‘towmind. If the students Gre in.
' . high school give them 30 seconds .
to da this, Junior high, a minute,
« elementapy’ students, 2 to 3 minutes.”
When they've done this ask them to
writé a poem inecerporating alZ the
words they've written down. Set | .
a time'limit qn thid toa. Five
<mznutes for hzgh school students
.18, Zang enough, more*time for .
, gunzor hzgh and eZementary students ‘

¥ -

am I?

* eare of- -me?

This is a disciplinary exercise, '
so be sure you don't allow the
students to write, beyond the time

" limits you set i If some of ,
the students haven't completed -
their poems have them stop writing.
They’ll get it d?ter a few tries.'
As alyays, ask the students to -
read’ their poems, have them pile
the poems’ on a teble and whoéver e
wants to. read can vead as Zong

as they don't ggpe the writer's

name.

- A record like "Songs of the -
Humpback Whale" is good for
wgrkshop. use”ﬂibn't zdentzfy it
before you play it or while it'e ..
.playing. ,

Have the students all’ close "

- their eyes, qnd. say, '"Yow.have ,.

Jjust been ‘struek blind. Where

Can I.get out* of jthis room?

, out of this budezngﬂ Then what well
I dowith my life? Who will take
What capeer Will I
foli@w”" Theh say, "So..miny .

“ugly distractions ave gone, so

, many ugly things and people I

"won't have- tg. ook at, now I cam
develop' my inner szé, balance the

, Life of memory with the life of the
1magznatzon ' And from here ask’the
gtudents to, writé.d poem.- This . -
. @xercise was thought up byﬁthe )
poet Paul.Metecalf'

:'The next logical step from

n%~¢a]k1ng about exercises was to
make the resources that might be

needed. Armed with a cassette~

-tapé recorder I took some of the
English majowrs downtown and .
recorded whatever, cars going: by,
honkmg,e people talking, cash =~ |

reg@sters cZunngi coffée being.

p
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- was avazuaole.

»

[4

poured, ropecorm pogmg, oowlmg

o - ’ - ¢
oaqu knockzng‘gz ver, the
licking of rwol lg, . notse
From o stam macnine, . cigarette
macriine, Jn otiher i JO”G?S, wnatever
Stoppea by a ”’V
store and recorged a coup Te of i
minutes from a oap.cpera. (ame
back to Vné’avarument and puz what
we nad done on a recl- to-reel
tape recorder, er.g it w and

© zutting music in from the radio

*

now and then. The students aua
ﬂt, and said_they couldr's wait
ro make one of their own.

Jim asked volunteers to prepqr
exerc1ses which they would use to
conduct the last workshop. John _ .
Muzljakovich and Don Maérino taped
_four contrasting. songs._ The .+ .

- students . (poet included) were. -. .
“asked to write whatever the music
made. them feel and not to strive
for'a -complete poem, but to get

. ¥felings on the, paper. George

~ Lanoue and- Stepﬁen ﬁunn—Ted"““"

blindfolded*students through a

maze, one at.a time, to touch leaves,
graﬁite b1dck, branches, tin can

with dents, stone, nickel,
furry boot, ‘a b]anket Hhen the
"blindfolds were taken off each
person wrote poems about what the
unknown things felt ke or the
feelings they stimulated.. ‘.

‘Two weeks before Jim arrived .
at Eastern,.all the studgnts in
Education 466 were asked by, their .
instructor to write about how ’
they would conduct a ‘poetry or- .
writing workshop. - Now they have
‘dong it. ‘ . )

wored

5
%
Y

chestnut;“ _'

pe
{

Jim's Tast night' . on campus
the students surpr ed htm with a
party, "The best palty I've been
to <in my life," .
In state teachér t
schools (Southern, Cen
Eastern) the probtems wi

- wb0@ts-in-the-Colleges~R
and obJect1ves are more extreme
than-in liberal arts ¢olleges
(University of Haptford, (niversity
of Bridgeport). Eastern was no

. exception. Schedule changes

- were made after the program started
for ng apparent reason except that
once the program began, and the -

- presence of the poet was a reality,
his metheds and techniques were
unwelcome. Philomene Ducas,

. .cooperating-methods teacher,- felt-

" the poetry workshop. 1ntruded on

. cldss time needed for more important

work. She wanted-to know about
the quality of poems, and the

.sr111ca] standards one can set for -
measuring-the value of a poem.
James Lacey, Head of the English
Department at Eastern, said Jim was"
successful in shqwing student ‘
teachers “how to get’ yourig peop]e .-

" to write 1mag1nat1ve]y in d relaxed,
open situation. But Lacey s more
tonservative views and the . -
traditional concerns, structures
and expectations of the English.
Department contrasted .sharply with-
Jim's ‘point of view.. During the -
brief two-week period resentments
were not resolved; but Jim feels

- he put aside res1stance to.his

. “presence and was abte to work well

with the student teachers, even
in. these d1ff1cult surrqu.d1dgs¢n

4
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Poem Written .
With My Son's Pen

The rain coming down
as always in the Spring

. but-here now, me,
. -alive, April lst,

.

1973

Nofma, Saroyan myself,
p]ant1ng f]owers

the rain’

oaking wet, 1augﬁing
hrowing'mud at each other.
of my life - -~

behind me.

‘No p]anned reJo1c1ng, .
_but here now, .

rejoicing, if

for no other reason, y

rejoicijig our deing t\oge/”cher.[ .

Somewhere it's*as windy day.
~Kids are.f}ying kites.

Farmers are in-the fields

‘planting seeds, their wives,

their eldest children, -
+ doing ghores wherever -

they should be* done.’

Thef(/small ch1]dren,
ksuryounded by hens,,

he toughest winter -

feeding them, Jistening ‘w
to the sheds creak

.

,Soméwhere,. right now,

. a Peet, read1ng his Poems

* An Homage:

~Center-Award. for 1972 and 1973." -

-- James Humphrey
- Attleboro, Hassachusettg

Jim Humphrey's first collection
of poetry, Argument For Love
(Kendall, from The Sumac Press)

was pubiished in 1970; followed by

two chapbooks, The Visitor

(Hovey Street Press) and '

The End Of Some More
Land (The Job Shop Press) in 1972.
He won the Authors League Award
in 1972 and the P,E.N. American

Jim, Norma and their son,
Saroyan, live in Massachusetts
in the country in a renovated

, radlroad station where eleven

trains a day pass by. How'Jdim's

Jife is his poems-was commented

on by the writer, #illiam Saroyan:

"I think Humphrey's stuff is -

getting it, getting the idea,

getting to the idea -- that living.

is the. first poem, and getting
that understood in simple -true
words ,is the second.”

«®




MEMORIAL BOULEVARD SCHOOL\%
_ BRISTOL, CONNECTICUT

A 70 year-old poet br1dges the
generation gap. Leonard Halpin,
who Tives in Wethersfield, Connecticut;
spent eight week the Br1sto]
school with seventh and eighth
graders in English, music and art
classes. Memorial Boulevard
school is in the economically-
depressed city of Bristol, south-
west of Hartford. Although the
city is growing in both population
- and industrial developmént, it
still. had one of the- h1ghest
rates of unemployment in
“Comnecticut in 1971 Speaking of
Leonard's age, one student -
commented: "He doesn't seem old
at ally" and "I wish my parents
were like that--he doeén't have

Tany preéjudices," twopupils T 7
commented. Leonard encouraged
discussions, about various issues : -
about violence and hate, about
racial and religious matters, about ~
care and concern for other people,
animals.and the environment.

He read poems of contemporary -
events to kids and then asked them
1o write their feelings about S
similar subjects. Some poems were

‘related to sensitive matters, and

. Leonard expected there might be

reactions from parents; but -as
far as’he “knew, there were none:

Thé American Indian movement,
particularly the uprising at .

+ Wounded Knee, black and white
. confrontat1on, Vietnam and even a’
phase of Buddhism were read abqut,
*discussed; analyzed and used to

~st1mu1ate writing. "Some sect1ans,
espec1a11y in. the Vietnam poems,"”
sa1d Leonard

A

B

R4
.

;aused a little . e

" I'11 hate you-until the day I die

~ I sawhis-arm a bloody shred

" He paid the price, but what did he

-1t is because the light Lo P

. ’ Y}
-

squirming in the. seats, but

seemed to reach,. in the majority of
cases, an acceptance as a needed
part of the poem."

Agony

Také a man, put him alone

Put him 10,000 miles from home
Empty his heart a1l but blogd.
Make him live in sweat and mud.

You made me hear my buddy cry

;heard him-say, "This one is dead'“

L

He had the guts-to fight and die?

buy?
Agony
Pure agony.

RS

-

- A

t

-- Dawn Daniels, pupil.

-

Escaped . '

We are black , .

black skinned, that is,

and some of,us are yhite . /
wh1te sk1nned *

A3

Our sk1ns haye nothing to do
with why we are hated.

from our thoughts and actions’
intrudes into the, gray.

Remembe} therxennedys S ) ST
John and Robert? . :




or Martin Luther- King
or Gandhi
or Christ. !

We were born into the gray
and, no doubt,

will-die in the gray.

. Danmin the gray... e

It is like millions of.1ittle stones
with sh1n1ng sharp edges'
tossed into a steel barrel
rotated by powerful hands.

"Ground to a smooth nothingness
We escaped the barrel.

~ So™we will be hunted
imprisoned
murdered.

; e
Perhaps our only reward will ‘be
we shed a little light
for a moment - .
' “into the gnay,

~- Leonard Ha]pIn

Apprbach1ng his first Job as
a vws1t1ng artist, two thoughts were
- uppermost in Leofard’s ‘mind: .
would old age and lack of .academic
background get in tfie way of
communicating with chidrén,
and teaéfers? His formal education
.was- in the public schools of *-
northern New York. 6 He -attended’
a business. co1]ege, became a:farm
. worker; served with. the m111tary

a in World MWar I; was a. papennakér,

. and an off1ce manager in a

A

Al

department store. ~In 1935
he- was 1neap§§?f§€ed by polio.
He then became assistant manager .
of the Olympic bobsied run, and.
‘after that a laborer in an iron’
mine, a time-study eng1neer and
a ]andscape architect. :
Ann Metzinger, music teacher at
Memorial Boulevara School, wrote
in_her report about the V1s1ting
Artists Program: “The kids were
fascinated by his many experiences.
For some,  the idea that*Leonard
had grown into poetry rather than
outgrowing it, -coupling his . .
endeavors with a myriad of- jobs,
. was heavy food for thought.” The
pup1]s in Ann's twg classes were’
poor readers. with ]1tt]e or no-
background in poetry.
attempts to express ‘their .
. thoughts were somewhat awkward
and self-conscious, but soon
they began wr1t1ng more than Just
one poem ‘when given an-assignment. "
One class, which did not respond
with much written work, enjoyed.
d1scuss1ng ideas. What would it
be like to be an Indian?, prompted-
some 1iveJy tal® .on Wounded Knee,
the Indian's regard for,animals and

" the land, and the concept of a“tribe.

In Elaine Maitz's art class both
she and.the pupils felt themselves
fortunate to share in the genuine

. warmth Leonard brought to their

;;7,.

weekly sessions. "We discussed

" the fée11ngs and inner meapings of
Leonard’'s poems)," ..said Elaine.

"Many of the chJ]dren were s_rpr1sed
to find that ant'older man' could

~ have- such beautiful thought!“ How
“was it poss1b1e that th1s gray-halred

» ~ b

Their first
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the streets of this town, - R
hat do I see?” - . .
I see bottles, cans and papers

»
1

v

’

gentleman with the soft voice,
once as a child, would have
" become so emotionally wrought when
he killed a mother woodchuck,” that
" he vowed never again to hurt or
. injure another. tiving being."
A respect.for natyre is of primary
importance” t6- Leonard.
- Kowalczyk made this the subject
of her poem. '

As T walk down

on city streets - .

I see garbage all over.

the ground : - .

Don't pedple think before they
" throw? - ' .

I smell dirt and filth

in the air we breathe

The rivers are.dried with .

trash and debris

Doesn't anyone care?

.Once this‘was a .beautiful

town . '

With life untouched by man

It can be beautiful

again ’ "L

If people stop to think before

they throw garbage all over the’
" place T

If factories stop pouring wastes

into our ajr and streams .

They maybe this town can '

be beautiful again. -

If .only people stap to

think. e '

s

7= Karen Kowalczyk, pupil -,

»
» - { £ N
. .

Karen seva

e

- underlying current situatidns.

~
-

A typical class with Leonard
Halpin, reported by English teacher,
Kathleen Healey: Frequently he
began by giving a few pupils
recognition for ideas that they
had expressed-particularly well
in a poem written the previous
week, giving egch of these pupils
a chance to read his or her poem
aloud. ~Next;, because he is ‘
very concérned with the world -+
as it 1s right now and the

“world as it could be, he would
" talk about an uprising or a war,’

or the ambulance death of an -
infant refused admittance at a
hospital. With integrity gnd care
he vorked to expose the underlying
truth. He taught that people

_should care_about. other people... - - --

He"made assignments to write poetry
of any.length about ‘the truths

[N
-

- Leonard chose subjeétsﬂhe

. hoped” would stimulate kids" minds
.and promote awarengss -of their

own' capabilities. Perhdps this
pupil spoke for others:. "Before
he came I mever knew 1 could write

poems. But row I know I can." .
+ And it was,a11.rjght‘fo¥'whém5y~to.
stand alongside the serious, 0
I
a >
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Mice, . 2o | )
I think mice are kind of -nice
"~ Their tails are long
Their faces small
They don't have any
chins at all.-

Their ears are pink
Their teeth are white
They run aboyt .

. the house at night.

They bite on things.
They shouldn't touch
and nobody sééms to

. like them much.

‘Butll think they're nice.

7 .liMaritza Cordero, pupil

The Ocean - My 'Ocean

Gazing over a lovely sight,
I see the full moon shining.
Below this moon is the ocean,
.Below the ocean is my heart.

As .dawn breaks' softly,— .
-The high tide lies there calm.
As the seagulls swoop low,

The .sun sets- peacefully. -
Quietly this deep blue ocean,:
Whispers the sounds of my
Life.

~- Debbie, qupi1 _ ~
Leonard helped kids individually

to improve the form of their poems.
"When I .had made a note -on their

-~

‘Writing that it should be o o]

.. .the simple_truths. of. life.
. are common tq all men, women, and

put into more expressive form, R

they brought it to me and quickly °

grasped the reason for certgin

changes. Admittedly," he added,

"this was limited to those %merit

either in depth of understanding

of the subject of the poem or

where a sincere effort to express

a thought was evident." X
Speaking about the poetry program,

Leonard felt he could not have

achieved the measure of success

he did without the assistance of

the dedicated teachers. Pupils

and teachers agreed that .jeonard,

in his "dignified way," s

Kathleen Healey put it, grased

the generation gap "by exymirying

tooo .

children.”

-

et
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s NORTHWEST "POETRY PROJECT - : . .
Ral it \\‘ '
Something to do with the- . : pile your life
Middle Ages . like p]d news.onto mine,. N ’
- X : moving with the weight,
The television sets us ~ . careful not to wake you,
to a distance - ' the'floor sti1l creaks
. With its voices gray and curving 1ike bones
+ like fragile buttsesses . with every step.
e T ' I am committing you,
we do not faye to listen - mute as.a madman |
AR . to my megory. : : .
and I hgve never said . v megery N -
the things I had to say: - - -- Nina McCabe, pupil, , sy
VR . * " “Simon's Rock School - ' Lo
My gift toyou ¢ . Mark Van Doren Poetry Award
is silence -t : - Winner - 1972 o
) spread -open on. my lap, _ . : -
shdrt-coated bat. . The annual spring contest is |
o ave worked long ‘on these "~ the concluding highlight to an .
g anticulations - _ ~ active year’ of poetry for students. .. . . _
e G rv1ng'therr:nest5’1;'"1“"‘ " who live in the Northwest .
. ,Into my arms. o ‘ Connecticut-Southwest Massachusetts -~
I A ) ; 5 region. The Project now 4n its -
.[It flies, my .bat, g : - fourth year, and still going
- _/tapping a cane . sstrong, presently consists of
) ‘aleng-these walls - . . " seven member $econdary schools: -
we've made ¢ ' : Torrington High School, Salisbury
_ do_with; L e School, Housatonic Valley.Regional
; your dependency - S - High School (Falls Village), Berkshire
. and mine, oo . .Scheol (Sheffield, Massachusetts), ‘
shoved back in our throats © .Westledge School (West Simsbury),. - ‘
. : - like sand. » _ » - The Gunnery (Washington) and’
O . © .. _ + - Hotchkiss School (Lakeville): - -
- —=T-am ruthless - - _ Simon's Rock, interested in ) 2
- while you sleep; - = 7 - promulgating an early college image,
ing your desks - " started its own program last year, ..
- for thingsthat we said 7~ - inviting poets Phillip Levine and .
. fe s .., thatyou could forget;  '* . Mjchael Harper. -Visiting poets -
.7 I take them back ' ) . "come to the schools for a day, give ?
N as.relics | ) - readings, conduct talks and . . j
- -. _ one woulg build a church informal readings, mostly of their.
around. R - .. own works ‘and the writing process,. )
, -1 am repossessing & T -~ and hold workshops for interested
our relationshipj . ., Student-poets. This year-from
. -'and in retuin. C 'Y 5 October 15 to May 25 the program’

Scheduled Gerald Hausman, _ > . -

g . -'yo.y'neav%bréa&‘
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Ron Atkinson, Harold Epna, \
Carolyn Kizer, Dick Lourie,
Terry Stokes, Thbm Gumn, Dona]d

Hall and Ga]way <1nne1]

The poetry projett
‘a-lot of work by|a
Back in 1966 -Wi.l
tgaching in the
public schools.
attended a series
organized by the
Pgets, in which 4
each week came to

A

is the reswlt of
few peopte.

iam DeVoti was
New York City

poet himself, he

“of courses -
Academy of American
d1fferent poet _
talk about.

writing, reading and teaching poetry.
" When DeVoti left New York to come

to the Housatonic
High School Engli
his department ch
_Kobler, suggested
similar program fq
Massachusetts regi

B i

Valley Regional
sh department .

rmah; Don

they start-a
r the Connect1cut-
on.

They began

by arranging a medting with Mark
Van Doren and repnesentatives of

" the area schools.

Frantes .

Barrett of Torrington High School,™

.Chris Carlisle of

Hotchkiss, and

DeVoti formed a steering committee

nd things were un
een poets came to
year.. The followi
poets were invited
periods of time.
possible for stude

", teachers to work m

. With the poets. -T

>expanded until ther
in-school and eveni

readings.: . ¢
) As. coordinator,
realities--difficul
Joyous, of pursuing
to do. .He is dedid

Herway,
the area the first
ng year fewer b

Seven- .

but for longer

This made. 1t

ts and‘5
re closely
e prbgram
e were both
ng pub]ic

DeVoti knows tbe
t, painful and ~-*
what,he set out
ated/to

e

L

R S

paetry and to students. The
flow of- impressions, the personali-
ties, the vital life of the Project
can, be perceived, vividly in a letter
DeVoti wrote when I asked him to
tel] about the program for this
report:

=

Lear Kathleen,

. Sorry to hold you 4p on thzs--
the Kinnell reading took a lot of = -

.. my attention and I've been gozng

through a lot of introspection about

the whole program, and?my place in it.

I had to make some’ decisions

before I wrote you, and I'lL

probably make some as I write ....'
Four years ago, when we had the °

- guidance of -that good and. wige -~ - op o e

-man and great poet, Mark Van
Doren, we conceived of this

program as a way to help the schools
get their heads out of the sand.
To forget for awhile about contracts,
benefits, scheduling, pubch.reZatzons,

— paper clips, etec.--if not to szyet

“about the mundbne necessztzes ) e

attached to a systém at least o -
Look at-other possibilities;

* specifically, to hque an outright

Fe

affair with Zanguage, rather than
keeping it pent up in the confines
of respectable husbandry--it-does
more than the work of the world,
and poets, more.than most urtzsts, o
- know this; perhaps that is why-
their créative spirit is personified -
as. -feminine, although I'm not too.
sure how this works with gzrlapoets

- Well, things workeds .almost

: -evenythzng we tried had a magic touch

-

"to it. T%ere were- large audiences
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at the public readings; kids ' even measurable changes occurred in
were enchanted .in_the classrooms, ' all who -participated one way or the
many entertaiyed by language other. But there have begh enough
and not vaudéville for perhaps the examples of individual changes to  ~
first time &ince they were .tndicate that somethzng i8 happening )
learning to spéak. Many were " . that hasn't happened as often as
inspired and got into writing. ' before the program hhen poetry was |
Some of the "intellectuals" began "taught" from books by teachers who -

- to come "in touch once again with often were covering' it gs a* "unit"
their emotions; some of the kids to be replaced after a lapse of time
g)ho were pegged as "losers” began by wnits on journalism, pﬂﬂopaganc{a, ‘

/to 8ee the creative spirit within grammar, and how to write a busmess\
themseives and found talents that letter.
were acceptable to the establishment-- . -One thing to remember ina: = .
but most of all to themselves; - program such- as ‘this one is the’
\;’:hey became produdtive, accomplished, eternal eZement of change.. For'“ ’
nd gratified. Even many from thg the program to vemain vital it, . "
g>egt average oxr center, I thin like all of us, must take advantage
got a\glzmpse of a poet who w 't‘ ‘of the natural rhythms of change. =~
- Yfairy ' as they suspected d11° T T It needs strong,*zzlmost dictatorial
poets mus be, and felt lgnguage - Leadership in the begznmng if the -
communicate™to feelings trapped .. - communal zmpulse is weak, but there -
.80 deep within. John Haines - . 18 a time when personal imvolvement '
., brought to them some of the lone- . on the part .of the éomponents ‘
" liness and- desolation and beguty . becomes more important than the -

 of his e:cpemence of twenty years effzczency of 'd smeoth~-running

- on the icy Alaskan tundra. Galvay' :  'system; after all, wasn't this the .
Kinnell.brought them to face the problem in theé fi?’st place? Mark
- terrible merging of Eros and "' Van Doren t¥ed to tell me ‘this two
. Thanatos that we all must face years ago, but I was too znvoi'bed\
eventually, though for most of us in the "success" of the progyam to be
in silence. Mark Van Doren shoved, aware of a deeper zmportance that
how great it is to love and to ’ was necessary. What I see now is
praise all things. Donald Hall ' tsthat the og@zzatwﬁ must . withdraw

. brought to them a language of the and the individual schools must.-do
subcon¥cious. Shirley Kaufman end - for themselves. Without that kind
Kathleen Frazer exploded the myth . of respongibility, .personal involvement .
of a generation gap. Dick Lourie mZZ only be superficial. There ‘
showed the relationskip that often .  is much.rmore to be, gained by a total

“exists betweentusic and words.———— - imvplvement; as director for four
It'’s not- accurate to fragment the " .years I learned thut.

). experiences as I just have, . - . So, each Of:the seven schoon ;
not. to mpZy hat profound, or’. * , ..in the program is bezng encouraged R

t Y . )
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* to continue with at least the
same funds allocated at each school
in the past. .I've.encouraged them
to apply for grants.from the Arts
Commission on their own., My oum’
school has deetded to tr@ple the
funds allocated for this type of
program, and launch a poets and
artists typ® hwmanities program
to enrich the English elective .
-program that we have . been using
_.for the past two years. There
“is a great deal of enthugiasm
about this program at Housatonic
V&ZZey ‘Regional High Schooly.and
it's being planned by the entire
English department, with hopes
of involving other departments too--
naturally social studies and art
and musie fit easily into this.
Other problems? Well,-
administrators are notorious fér
their aversions to"'"waves'. It
reminds me of the old joke about
the devil in a motorboat and all the
poor souls burted in shit up to
the bottom of their Ilower lips.
IF YOU'RE IN THAT KIND OF SITUATION,
WAVES' ARE TROUBLE. As long as we
got good press and a happy (if
not apathetic) community, the
suspender pullers werd behind us
"100%, When thzngs got a Zzé;le
rough--espe aZZy when some peopZe
- discovered that.poets sometimes use
as parts of thezr poems, in publie,
the words we all reserve for private--
they began to quzvocate o As
Dick Lourie observed after a fire
-drill occurred -during his reading at.
a nearby’ pug}éc schéol, and the kzds
in.-the audiénce somehow got

o

’

o

- Brooklyn Ferry',

returned to the classrooms

“instead of the reading, "You
. ean say KILL in public any day of

,2%; week, but don't dade say
FUCK™*  Our own ‘top brass was
more interested in placdting the
‘arousement of a few than .in
‘facing the issues gquarely and
honestly as educators should, .
and the kids and the “teaghers did.”
They were able to discuss honestly
the multiple implications of :
the issue--there was disagreement,
but little hypocrisy.

Got to quit now, Kathieen ...
I promised myself I would begzn
going to poetry readings again for
pleasure, without haviny‘%o worry
about the organization behind it.
There. is. one.in.NYC. tonight'at .
the Brooklyn Bridge; among other
things Galway Kinnell will be'? .
reading Wpitman's "Crossing
on a ferry boat
provided by the NYC & the Acwudemy

of American Poets. I'm going .....
- M
Yours, .« R
Bill S

In a brief note a‘few days later
he wrote:. "Enjoyment? A thrilling
one-time event, but after getting
home at.3:00° AM and a full day at
schooT‘and~Gerry Hausman (another
good reading) tonight at Berkshire,
‘I'm ready:-to drop. It was worth
it to hear Kinnell read Cross1ng
Brooklyn Ferry""
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What helps make a good reading--
other than the poet? or an exciting
crassroom poetry session or.a

working workshop that.is also fun?
“The kind of support and open
enthusiasm poets’ meet in DeVoti
makes them feel welcome; they can
relax and be themselves. They
were invited because what they have
to give is wanted, whether or.

not tike or dislike is the response.

Knowing it's 0.K. with their teacker,

students are- ready'to Tisten. .

* (Maybe :this isn"t the way it ought
to be, but it's the way it is.)

' ‘And why do students continue to
listen? Bi11 DeVoti listens to
them, what they talk about, what
‘they feel and think about the

- ~world.

can get "1ﬁto, and that means

"a variety .of "voices: young old,
y««ﬁ4au~wnlderne§s, men, women, some
who ,sing and play-musicy all who

‘come:"to exchange worlds. And-

DéVoti, through controversy and’

cen$tant flux (and frustration)-

is a.man to- keep thg doors open, to

aMaw ‘the ‘changés’ to ‘occur. )

. In @ letter concerning the
continuat1on of . the Sa11sbuny
School's membership in the ;
Northwest Poetry Project; the

*school's Headmaster; The Rev.

‘Edw1n H. Ward; sa1d' We honestly

féel'f%at'thts program is one of .the"

most bZe atademic developments
© whi occurred within® this .-

scbool in pecent years. Students,

who prevtously were not imolved in
or-who were .even hostile to poetry,

o through tg\ program,, have: beeane ..

’
<

-

‘zptereste

o

-~ K

e

7 i

.
oA
LI

N oem
LA
*

LA

1

.r._' .

- He''invite$ poets students . -

—

in and even exctted -about

\

2

~

*

)

reading and writing poetry

. themselves. - The opportunity to

- hear established poets reading
their own works and then later to
sit down with them in informal

" conversation and in eriticism of
the studeft's ‘own poetry is
tnvaluable A" secondary but
zmportant benefit of the program
18 that it has brought together
f&culty and students from schools
in the area which, otherwise, have .
all too little contact with one
another, . . . This cannot help but
engthen the overall educational

p§5y¢,m in thts area tn ‘time:

"And from’ Housatonlc Va]]ey -
Regional High S¢hdol,- Head of the ; -
“English’ ‘department’y Dona]d G. T
"Kabler, in a letter to the Connectmcut

Commission on the Arts urging..
cont1nuat1op of the-program and full
financial support:’ "I “have found
the poets to be surpr151ng1y :
sensitive and sympathetic in"their
work with high school students.
‘At the same. time, _they have -set’
high standards for students to -
emulate /in the1h own writing and
: literary analysis." He also .

- speaky of. the benefit_to [himself
‘and %b teachers: "I ¢an ,
pergonally’ testify that my Know-
ledge of contemporary poetry has
been tremendously expanded By the-:

program. In fact, the common
]earn1ng exper1ence&wh1ch ‘the -
program has provwded among

. -teachers_ has served’.to bring.them
. together in a newand important
~intellectual, bond."

-
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‘7 The 1ist of poets' coming to the
"region over the past four years is,
‘indeed, impressive. During its
first year some of the poets the
. Project, featured were Galway Kinnell,
W.D. Sondgrass, Edward Field,

Donald Hall, Diane Wakoski,

Shirley Kaufman, L.E. S1ssman; and '

Mark Van Doren. The second
“year Kathleen Fraser, Donald Junkins
and William Matthews were in the
area at d1fferent times for periods
' of ‘up to five days; and David Ignatow,
Kinnell and ‘William Meredith came
for-periods of from two to four

da s. last year, for five-day
ger1ods the Proaect scheduled

hirley Kaufman, Donald-Junkins,
C]arence Major and Emmett Jarrett,

P

-and for-one- to two-day- ‘peri ods James o

Wright, Michael Harper, Michael R
. Horowitz, .Gerald Hausman, ‘Ha]gey
" Davis, Henry Taylor,: Mark Van
Doren, and Galway Kinnell.

In a letter to Anthony Keller,
Executive Director of the Arts
Commission, concerning: monay fhom

L)

. the State teg1slature z Appropriations

Committee for the Visiting Artists

" -Program, Bil DeVotlﬂwrote about |
“his® é?perxe ce'as a classroom - . h

“teacher -arid-The Poet y Poject.
.+ . I've beeri gble to observg

' what ‘happens dfter the artist leques. )

.My dim- relationships with students
have been strehgthe?ted beyond * - .
degeription by the’ .enrichment of
their shared expemences in’
communicdtion, Just oné example: &
" a boy here\.at schoot who wcfs often . .
in troub | typieal "turhed-off" .
kid, a pertain drop-out, nearly

zZZ'Lz‘:e te, began show'mg up

-

¢

_list" and innumerable: other m asdres
of traditional educat1onf2£§/e '

last year at poetry readings and
workshops. Gradually he became’
more and more involved' in writing
hzmself Within a year he .has ‘
progressed to not a "model" student--'
we havé enough of those--but ~

a dwerszfzed thinkexr’ who has "
discovered @ tabent acceptable o

the school, and more importantly,

to hzmself He ngw writes good,
sometimes startling poetry; his

attitude has, wrproved in all” ’
elasses, and'he is stay'mg in C.
school because there is somethwg

here for him. He will never make

the dean's list, but he may become

a poet; he certainly has gained
self-respect through success ina -+ > *

_previously alwn environment,. and
~has channeled his hosmlztzes v

into an acceptably creative form
However, “"making the dean's

important  to parents

problems with school adm1n1stré€1ons \
are as persistent as crab grass - .
in a suburban Tawn, often they afe ’
signs of pressure From the communi ty.

© The rapid ehanges in our Socigty

-and consequent strugg]es cannot be °,

o

smoothed over by energet1c denials: -
What became known as -the "Battle- C el
of Housatonic Valley" began with fear

of’ educat1ona1 change and susp1c1on

. *of the.artist as culprit. On-»

FEBruaYy 17, 1972, Clarence Major,

. a noted ydung b]ack poet, read at —

L Y

Y

Housatonic VaTley Regional High S

School. His poetry is an,honest,,
sometimes brutal e&@ress1on of

‘what life is. like for a bTack . T s

Amer1can ¥ A1thpugh Richard Hayward‘,

Q-



in The Lakeville Journal wréte -
positively about Clarence Major's
ab111ty, an indignant parent was
angry over the use of “dirty" -

. words. She complained in the
»* Journal: "I sat with my fourteen

. year-o]d son and. listened to
«'unpublished' poems being read to
an audience of an assortment of -
ages, and was thoroughly
disgusted ‘and 'shocked by what I
was hearing. The filthy language ..
was abhorr . Shouldn't this
and eyery other program be
screened by some authority?"

.Bi11 DeVoti -answered in the same -
newspaper; No one can blame

+ Mrs. Johnson for not having gnoum
w in a plack ghgtto, or foy Bt -
having fo face the humdm zndz,gmtz,es s
that eferge from such social
catasfrophes, but is she being fair *
to ybung adults by denying them the . -
oppbriunity to consider and perkaps

.begin to understand the outrage - of,

' an experience--in the Zanguage
of .the experience--and perhaps.

- even to feel the uplift wh/eﬂhat
_wonderful thing sometimes happens

Ty significant experience, intringi-
~eally human . .M emerges?- .

~ 1f gome. obscene matter‘”should sZ7,‘
by us, is our children's moral 2Dr%e

' 80 flimsy that they would begéme

1ly corrupted? Ia}znk ve are

“all/damaged much more. b/y the thmgs .

' have not heard. g

-

q

’ Al

\ But the controve sy spread to
teachers, more parepts, students ;>
" there were meepin reports and ane
.editorial in ThesLakeville Journal
phich stated that the parents’™ wish-

@ ”

..rT..,—. e 2

Twuzrif;w
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to shield their eh1ldren "
sord1d or unpleasant’ s1tuat1ons

from )
was exaggerated " and that, I
anything is to be done éffect1ve1y
to counteract such evils' (as slums) -
corroding our, soc1ety, it will be’
partly because today's young

.people know and care."

A sophomore at Housatonic Va]ley,
.Laura Berland, joined the conflict
with her letter: "Most parents
- want their children to grow up
and act in a mature, responsible
way by the time. they reach high-
schodl, yet at the same time ‘they
try to shelter them from the real

2r1d and keep them tike infants."

The Poetry Project had ‘helped her

and other students from remaining
.isolated from the outside world~

-]

and provineial in. gur attitudes. "»

.- <them all my 1life.
© wonderful .

‘In April, ‘twg_manths after
C]arence MaJor s ‘reading, parents
and school board members .met to .-
discuss’ the incident. Mark Van.
Doren ‘attended and was reported 1n
‘the Waterbyry. Repubhiﬁan S )
defending the poet; saying: o
“Tave d1rty words myself,/I've:loved,
1" think they!re
. No se]f—respect1ng
poet will ever come here again, on: .
the assumption he's, Being, screened:"

L)

’ Apparently the meeting: ended amica-

" not. have the sole responsab1

bly. . It was sugdested that DeVoti
y foy
choosing poets. He poin out °

that he had _been trying to secure .

. assistance "in adiinistering the-

(

L

. and R1cha dy B11] expanded on h1s L

o

. 89
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‘program for two years.. and. that he'
(-would welcome help. & .
In a reeént letters to’ K&th]een
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* initiative in. securing funds for

" peetry programs to ‘include the - ' e 0 R

« gets the books collected on time, . » 2

"\ . newspapers; but the kind of RN o o A SRS

; up and out.: I think enough-of . - Ny 1¢0‘. AN L BEE

. portion of any

. the process of Zoszng out %o the ) o

idea of member schoo]s tak1ng

themselves, ih continuing their e

e

notion of the:classroom teacher o ;

being directly involved: If , _ : ” -

anyone is concerned ,about the L. Co.

dynamics of effective education —- .
not necessarily a system that is ' c -

smooth=running and efficient, .that . C

>
-

wand the reports properly filed, T .

» . 4 ’ °

and the right things in the local t i o S

education that will snap minds to - - . . - L%,
‘attention, ayouse curiosity, . o . . : ’
demand honest questioning of the , ) : ‘ )
true® nature of things -- if aﬂyane.J, ‘ L P : >
is concerngd about this amymore, ' - R
it is the classfoom teacher, T . el T
eSpec%aZZy/those who have A : " '

resisted ‘the "glory" of promotzon ~ Lo

them do care so ‘that ‘if you mak
. these programs avatlable, th
will fight’to keep’ tﬁ%m SN . . \ A
and the students will support -, A ' ' o .
then and so will. t /enlzghtened N T : '

Tynzty . That - Y T

satisfact&ky oubcome, but -even " . . ; N

in the p?ocess of losing-out to o < St . .
the wp-tight, we'll end up with e . S -
better education. .In fact, I . R ) T
think I'll remémber- that-as a - ~ T . L s
defznztzon of trué education -« < ‘ . S -7

up—tzght*




. e At the request of. the Ac ademy, . “Stevens, and Richard H1]bur

- of -American Poets, Holly Steven§, ©*  The Director notifies the various:
daughter of the poet, Wallace .- * schooT representa®ives of the peets
Stevens; organized the New England . * selected, sets up the. iYiperaries
- Poetry Ciréuit im 1963. By 1968 . = for the poets, and ‘distributes _
the .number of schools part1cwpat1ng . appropriate publicity materiat.
had grown too large to-be managed ., grant:from the Arts Commission pays

) »convepiently: so.the Circ@it .. ™ :for. fravel expenses, which enables

" split in two, and with the en- . the Circuit to bring poets from-
couragement of the Connect1cut - far sec£1ons of the countrw.  1t,

- Comn1ssaon on-the Arts, the - also pays for offite expenses. .

. Connectieyt Poetry C1rcu1t _and the™ . -~ involved in running. the' Circuit. .

. gNorthern Rgw England Poetry . Since 1964 the following distinguished
«€ircyit wefe established.  Upon - . poets have toured: A. R. Ammons,
Miss Stevens, refirement, William. .+, . Irving Feldman, Jean Garrigue, Thom
quney 0 ntral Connect1cut : g Gunn, Michael Harper Anthony - -Heght,
State College was named Act1ng DaryloH1ne Richard Howard, ]

" Director of the Connect1cu1 Poetry -Barbara Howes, David Ignatow,a i,
Circuit An 1968-70 Jean Maynard <. '-Donald Just1ce X. J. Kennedy,’

. of Nes yan Un1vers1ty has .served ’ Galway ‘Kinnell, William Mered1th
%b ctor since that time: - = James Merrill, Bink.Noll,

“The purpose of the Circuit is :  Adrienm& Rich,cJames Scu}ly, Louis - -
. to organ1ze colTeges in the state soo ' Simpson, Mark Strand Robert
a poet cafi travel conven1entTy from - Sward, May Swenson, and Derek
one to amother ?1v1ng readings from Na]cott
his/her works. /This arrangement . From 1968-1973 the fo?]ow1ng
br1ngs fﬁnanc1£mgga1n to the poet - schools have -participated in the
. ~by booking a number of readings + * fircuit: Central Connecticut S
for.him withjn a concentrated . ) State Co]lege, Connecticut College,
i It also makes .. Greater. Hartford Comﬁﬁn1ty—C011ege,

for a college to engage The Gunnery, Housatonic Community . i
tess expense than : - . golle » Manchester Commun1ty O

-

mTd incur if it 1nv1ted h1m allege \Mis3 Porter's School,
or her o its own. ! . Quinnipidc College, Southern
* Three. poetry prqgrams are. ., " Co ut State College, Tr1n1ty
* offéred by the Circuit each . lege, University of Bridgeport, .
' “~+ year, one in November, one -in 1vers1ty of Comnecticut, P
. February, and one in Apr11 The'. °s, iversity of Hartford, Yale
poets- are selected by the Circuif's . Unitversity, Wesleyan:University,

, selection committee: John Malcoim. . .. He tern ConnectYcut State College,
Brinnin, Louis Coxe,*Richard ‘; -5 tledge: Schoo] o
Eberhart David Ferry, William , : :

Mered1th ames Merrill, Hony's PRI oo

8J
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~
der William Burney's . God, lost God, someone, :
direct ip the first tour be  present if 1 swerve, - .
by Four“Connecticut Student - find me if I fall.. -
Poets was organized in February, . ‘ : |
1970. Eagh year-since that time -- Frank Leverdag
colleges in the.state-are invited - fﬁ‘i{‘*~§;l~
to select undergraduate student
poets to try for a place on the
February tour. Manuscr1pts by .
the® students are received’in the - 3 _
fall. They are coded and sent to - , , .
" theétmembers of ,the Circuit's ' '
" seTection committee, who choose the
final four. While on tour, the - o
sigdents enJoy the same opportun1ty ’ .
ered to professionals and divide- N
" thes$100 honorarium among themselves., * .
In the past four. years 16 students = = . .
“"have enjoyed this unique ‘experience. | : . . '
The fine quality of student verse :
,is illustrated in the following - SR . .
poem by Frank Levering, class . : k?, e

" of 1974, Wesleyan University,
who:toured ip February, 1973.

‘o . N 0’ - - ‘ '. “ ’ c . . -

God, Tost Ged, I'walk no other. way i . '

No time to hesitate. - .. .. v

No time-to wait C e ‘;; - R

and .see. . oo ST ;

“{ time at aly. R . 7 v e “~)/*_

" The knife is what I havé. - S S . R .

. The edge is my thin path P - .. o SRR

“No time or space at all. T e el s o

Where are you; now that L'm tq ba? . : 'j: T e _~*\::5.
"~ 1 wake- to-walk the day A - AR P

I Stop to go . ’ N "‘ ol e :’d’»‘ - a . , |-

I watk sofast, I'm sTow. - R A SRR & .

* My balance .doesn’ t‘know\ e T o >
' a destination.. ‘ Lo N T - N

‘It lacksia steady nerve*' ' g el M -

- -, ~ A ) ’8[1 * . ” .s'
: L
. - » 3 Y
< - LR 8 N RS » fmt i ! h -
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EDITOR*S SUMMARY

.. i . .
., - .
. .
[P \\
' -

field work for the poetry program -
report I was.in high schools and .

‘colleges, talked with students

..~ and teachers’, met with admirjs-

. trators, and became acquainted with
poets.. What, I saw happening was. a

. révision of Tanguage as arty—writing
“.and poetry- becoming events more "
people might erijoy. The .
language of poetry. is concerned
Wwith what words do for human beings.
Since words’ are inseparable from

,our feelings, how we use wards
tells us what- is: happening to us.
Our “language can trap as“well as _
liberate us. But with new-insight
we know better who we are, what

<

.
%

how- to give it the shape of our

. .veice in shaping or rearranging the
" world.

B

W

usually bélieves in student, pupil-

centered values. S/he does not have

an answer for ‘the query: ‘what do

you want me to do? Pupils have |

been trained to ask %hat question

rather than ask: " what do I want?+

Results are not always what is*

.+ expected by the schools. Many L

© . adninistrators, teachers and others"

“ténded .to measure the success of

the poetry program by ,the smooth-

-ness of-its operation. There was -
4ittle on-going trust ingprocess-
and mueh-anxiety abut the results;

"as a.cbnsequence, .the pupiks and "

student teachers. qffen were lost
sight of .in -these conflicts.

..~ 7 - Jhe poets also could be .-

. impatiend with the present . .

During the four months of - - * ™

,'va the effects of’a
" we'need and how to speak our need, -

..The poet coming into the classroom

S~ Institu jonal structures. Working’
If the

r chagge, is not easy:
“arti voﬂ;saﬁo'the detriment of
“.the studénts then sfhe is not ..

‘fully in touch with the wholeness
. of ‘a learning revolution. A
* The poet sometimes was seen as

——celebrity-or-received-with resent~ .-~

In both cases, important

aspects’of the program are jeopard-

= -ized: the demystificatien of

> poetry and the poet experienced )

" ‘as a human be¥ng. .
Going back .te what I said about _

sorial voice,

I want to speak about the importance

of intreasing our awareness of the

- .sexual oppression .in.our language: - - -—---- —

It is impossible to find, othér
than in articles within the past
two years,” a women's existence
given credence on the printed page
or in people's speech: the male
pronoun stands for all the human _

race, for all creatures and god.

What is the effect on her . o
feminine psyche when every time-~ 7T
she picks up a book she reads T~

hundreds of pages_of him, his,
himself, he, men, manRind; man?
We can.only benefit from recognizing
'the feminine part of ourselves,:
whether we are male or- female.
oppression of.another is a -

&

Any

T« " genial of our whole self. - .

The radicalization of our- -

consciousness requires a-recogniit .

“ "7 tion,of how we dre led ‘to. imagine
ourselves and why. .To do this we
- need accessto our imaginations ahd
our hgnest feeTings. "We need new.:
images .-

Q-

AT of usin the pdetry Vt-

<>

-

~ -
~




programy particularly the poets,
"can work through our language foy a
reversal of the dccepted supremac
- of any creature or’aspect of nature
over another.
. The cooperative nature of this
‘report is what I want to stress and

2

————- --thehetpsireceived-from those
involved in the program's venture.
During the prepardtion and writing,
Richdrd Place provided important
-insights and encouragements. .
‘am.grateful for his patient discussions

* and. the” conscience he brought. to -
bear on controversial views. o
was his gentle and Tenient manner

i which madegit possible for me to

.. work with greater' freedom.and-allowed < . . ..
for a constant reassessing of my
cobservations and

lo

xperiences.

on the Art%
expressly wanted to present

"what is" within each chapter.  .If
I have been able to record and' bring,
together some of ‘the how andiwhy of,
what happened in the poetry program
T think this is pgtentially an™
unusually helpful report.

~ Ccandor jof many of\the people in the
poetry program is,

hope, ultimately
what we hear.c ) . =

ey

.
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PROJECT DIRECTOR'S SUMMARY . L .
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’ . ~ i ’
« I would Tike to.suggest a if tightly structired, leads to - .
few conditions under which improve- either/or situations which lack
ments might be made in future the dimension needed to approdch '
‘'student teacher programs involving . the core of the problem. S :
poets. Because these efforts SN . :
. bring together individuals with Great%?‘patience on the part of .
a diversity of interests, capa- admitistrators to discover SRR
——-bilities and-peints of view,~there - —— - vbservabls changes in student .
- is a need for the following: . . teacher and pupil awareness. °* o
- ' - . Present’ attitudes undermine -
Greatér understanding of poet's - thoughtful reflection which leads
role as artist-teacher, his/her i to wisdom. These shoulc‘l be changed
needs in this role, and adwinistra- if administratore are to develop
- tor's-understanding, respect, aid modern, flexible and wise'te;zchep

accepiance of defined responsibilities ~ training situations. -
Iy - - B . > - M

and needs. ) _ . '
- T Greater patience on the part of . AN
-. . Greater commitment on the part of - -~ poets- attempting to encourgge =~ <~ -
administrators to formulate methods changes in attitudes of acﬁ%ﬁis- P .
. through which inrovative programming trators, supérvisors and cooperating ?
.« become pdrt of the teacher - .- tegchers. Poéts (all artists) -
- training- structure., , must remember that their choice
) - - to live an anomglous life
Greater clarity as to purposes ‘and . canmmot be easily understood by.
. objectives vf a program once . those who chodse not to do- so.
placed in a cooperating school. Americans, influenced to react
(It séems that:if. student teachets,, aggressively to a threatening
" cooperating teachers, and poets situation, often lack the ability
|_~_are not provided with absolute - to understand the artist.-» The
clarity as to role responsibilities, . poet must understand.his/her own .
once faced with arclass of pupils, personal part in this often
oBly exceptionally well adjusted _ " aggressive reactioff/action/r‘eqction
" adults gan work smogthly with 7 _chain, E -
. each other.) Y 4 CT . i ’
' i . - , These observations stem-from
Greatér -choites and alternatives +.my .reading the-journals of student ",
for stdent teachers with reepect . -, .. teachers.who participated-in -the
. to their involvémentswith . - . . '~ programs at Central .and -Soythern v
visiting ppet(s). With the °  Connecticut State Colleges. . Somet :

4

of -the student tédghers were -
caught late’ tn' their training with
a frightening. thought: How do-
iy ile-the poet's Jhet_ho/gfs of
. . /,_ .

pressures’ on $tudent tédchers
to produce, coupled. with their
extremely diverse abilities to - -
. d0 so, a prégram such as this, -~

> ~
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A

D
teaching poetry in the schools
with the 'vastly different techniques
I have Tearned from my methods teacher
and others who have taught me
during the course of my training to
become an English teacher? Such a

. dilemma involving a number of -

N O—

middle of & cold war, caught in
< the crossfire of sharp glances,
painful looks, angu1shed expressions
and ‘sad stares.

Unfortunately, artists and
educators are still {for the most
part) ‘worlds apart in their

sensitive choices (affecting
loyalties, job recommendations and
performance evaluation) coming late
in one's education can and did
cause serious hardships for many
student teachers. These hardships’
often appear to be the result of

. 1deo]og1ca1 conflicts between poets

and college personnel with respect
o the teach1ng of poetry in the

. schoojs. - 'If the. student teachers*
hard ips arise s condition,
future programming :should make

plans to'confront and résolve these
conflicts before a program begin's .
working with student teachers.

Many of the specific, prob]ems fac1ng

, this program are, of cdurse, indi- . *
cative of larger issues facing

American Educdtion, wh1ch cannot

be quickly worked out This ~

.

. presents us with a long, diffi- -
_ cuTt journey, which can only .be :
made one step at a: time.

In my capac1ty as project -
‘director, 1 developed strong
persanal feelings with respect
.to the interactions I observed -
-between poets,-methods teachers,
..supervigors; administrators, - ..
‘copperating teachers and student
" téachers. (Cons1stent]y, these
?ee11ngs led me tg angry out-
bursts, pointed cr1t1C1sms ‘and . 7
bitter conclusions.! I-gétéh /-
felt as though I was n.the” -

unders&andings of each other.
. While working with the program,
I heard much comp]a1n?ng en the. .
.part of both artists and educators
with respect to this fact; and,
- despite the openness and honesty
of the complaints, & serious .
personal and professional separation .
still existed between most of the
. poets and ‘educators whe the year
- 'was -overs Fhis- separatTon-cannot -
“continue if we are to edycate truly
“creative individuals prepared to
direct their 1lives with purpose,~ :
imagination and se]f_awareness

ve .

. .

'

‘e
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EVALUATION: POETRY ‘PROGRAMS -- - R L o
CENTRAL AND SOUTHERN CONNECTICUT STATE COLLEGES ' -

—_ . o . !
[} - ‘ . . P

" A PREAMBLE - ' | L )

+

N

*

" This is a repo;*t on a small but imporjﬁant effort in the long and often
fruitless battle to carve out a place: fgr the experience of poetry in’

“school curriculum. . : N
He do not here address the question gf whether a society can Tong exist
.« -.numb-to poetry. Ours is the smaller question: Tan thé schools reinskate

——————peetry-as—g major €xperience—in—the—¥ife of more young people? This 43 to - =+ —
- . ask whether schoolteachers can learn to treat poetry at once as experience,
. (2) examined experience, and (3) the creation of poetry.  There {s’ no need_’
- to document the fact that poetry as it is taught in the schools ¥ ten

the victim of -its best. friends: -the teachers of English. . - ' @ :
. The question then arises as to whether poetry can be restored inthe .
. schools, and if so, who can do it and how? The Poets in the .CoTleges ‘project
“7s ome answer to that question. It proposes to test the simple assulptions,
that teachers.are not often poets, that poets are not often teachers, and
that;'tﬁerefore future teachers must in part be taught how to teach poetry.

-~ ey .. __ by pvets.” A final _question. remains -to.*be._answered: ..Can poetry.-be—. - AR T
<~ taught in the schools without the help of poets who on occasiqn come to teach -
e poetry and 'to join in-partnership with the teachers of English? Is not

)

- . > this guestion,the same as the one that asks:whether nfusic in the schoql{gmust .
’bePSlught by musicians; mdthematics by mathematicians, ard agt by artists?

N AL s
~ . , . ¥ . -
. b , . N M

R . o - B
. THE 'STRAIEG‘Y OF THE REPORT Pl . o ' ‘
b 4 .‘ ’ 1 “ v f

R

" This report_on tfHe Poets in the Colleges Programattempts to“examine the
program as_it functioned in 1972-73 at two institutions: Central Connecticut ,
- Stdte- €ollege ang Southern Conrecticut State Gollege. - The principal strategy.» A
o of the report will be to establish”the .objectives of the program and then to
.- comment on the perceptions and impressions of the.people most closely invelved
"2 in it (1) the high school and jurior high school pupils who were taught by
poets and student® teachdrs from the.two, colleges, (2) the student teachers,
¢ .(3) .the college wupervisors of student teaching, who also were involved in
. "~ offering.the courSe in méthods of teaching English-~in which the poets were -
N ,fo particifdte (4) the-poets themselves, and %5) the: cooperating teachers. ,‘
., . The data for this poﬁ?pjon of the.report were secured by way -of’guestionnairesy’
‘ Joutnals, intgrviews, and Writtén -statements from selected participants. '
"1 ... .After the PPesentation of these findingss the report will fotus on (1) an .
lysis of the” factors relating to the- dutcomes-of the program and (2) . recommen- .
jg%éﬂ?nd suggestions, for the dperation of the -program, o
. -« Th€ report.will.deal separately with eath of the two.colleges, since.the o

(4

program at each site was esseéntially self-contained, each with its own stydént

. ‘teachers, co]]eg,e’-syp&rxﬁp‘rs, poet, and cooperating.public schools. .
. L e T ‘ “ 2 ' - N ) ‘
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* THE OBJECTIVES.OF THE PROGRAM s L
‘. The poetry project ches two problems becauié—ﬁtisets put two interrélated .
objectives: (1) toiimprbwe the collegiate courses ip which future teachers
are instructed in t e‘teakhing of poetry, and {2) .to improve the actual im-class~.
. competences- of thes% stud?nt teachers when they enter the classroom to
te 4 ] ’ !

; % rybﬁaxﬁﬁrﬁ@éﬁﬂarmﬁT#@@ﬁmi&ﬁﬁTﬁlﬂe" =T
volume entjt rtists’ in the Classroom {Connecticut Commission on the
. Arts, 1973): *Fﬁ-—-*’9 T - -

“"Out School prog ams Sre more cbncerﬁed with the devé]opment of —_
. - Sensitivities than with the develppment of skills" Y(p. 13). - T

* "

"The essence of tﬁe prbcess'is the exploration of thé sehses through
artistic media and the~guidancetof practicing artists” (p.']é)i

4 ¢

. ; %

Or. Piane Shugert (Central Connecticut State’Co]]ege-supervisor of - -3
» .. _Student teaching) "suggests that visiting. poets 'know:that this-program , - =-- R
: concenttates rot on teaching, high schoot students but rather on teagching ’ .
“ - student-teachers to teach high school students®™ (p. 113). This view is |
.. further ampjified: ™...the best use of a visiting peet's talents would appear N
" . ta be in developing,the collaborative and personal writing skills of the * . e
cdllege students” (p.113). .. - ' i s v

_ e L * T

——— ~

: ' . (The objectives of policies set out above shoutd-be. kept in find .
T in the .evaluation of the program, since the role of the poét in the N
. . .-y schoolroom turns out’to-be a major source of ambiguity in, the ‘entire -~ -
-+ .project. Some other views about the-role of-the :artist in the school . . ‘-
.., must alsobe noted,.as in the paragraphs below.) .. . ° : P
~ + The.artists and poets work "as’paraprifessionals in the classroom” (p. 10).- L
(Question: 'Doesa "paraprofessiomal™ teach?) ... the artist is in no” .
‘ : ?ay a substitute... . They do.not ester -the schogl as teacherse.," . "
N pp-n13-14)+”)//ﬁ\3 " s \ the po ot be

ER (It may be°noted here .that thé'emphasis.on the poet's net.being . - -7 .

o "7 a teacler jis, not.compleffented by an operational definition of what ,» »_

, " .. .a "paraprofessional” does do in the classroom.) - -
“The Commission's pr

———

\-r.
sy

y

° - . ¢

imary goal in each project was to encourage student .« R
teachers to arrive at new attitudes fM®he teéaching of writing and litergture* @ e
A inthe public schools. Through workshops at the colleges and practice - ws . 4 -

. . teaching in’ sgcondary 'schools,~student teachers were-supposed. to be he]peq by ;J

, the,peets to.explore new.ways of motivating children to.write and think- *
: "y o 4 L.

3o Tyt -, P . LY
creatively™ (p. 98). = Lt 0T : .
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In any event, we have indicated (1) what the objectives of the poet's, ..
program are, (2) what the poet should be: a paraprofessional in the —
schoolroom, and a teacher or co-teacher of student-teachers in the college
course on.methods of teaching English, and (3) that neither of the poet's
‘roles is clearly set forth. . . T :

T e

-

= THE OBJECTIVES RECONSIDERED : ,

»

If we reexamine the objectives of the proﬁrqm as established by the
.3 Commission, we come face to face with a thorny problem: "What convincing
' éyidénce,sha]] we seek concerning the. competences of.the student teachers’ :
-to motivate children "to write and think creatively" about poetry? The to
‘answer is that there aré two kinds of criterion measures for the competence
of teachets. The first is the-professional Judgments of_ individuals -
competent in the teaching of poetry. The second'is evidence that the . ro-
pupiTs taught by the student teachers have to some satisfactory degree ‘ )
. Lincregsed‘their competences- in-thinking creatively about poetry and in "~ T~
writing poetry. The first.kind of criterion, the judgments of experts,
doqs not tap directly into what the'pupils have learned. The second, the
~actual performance and view$ of the fupils themselves, comes closer to the
" 0 jective;of the Commission, Qyt théir views are uneducated and, judgments
> —about their work are extremely falfible. These~weaknes§es in criterion ‘
7measures are multiplied-by the- ct't%etthe actual teaching, perhaps .

3 . < “.

/ contrary to the design’ of the Comhissfpn, appears to have been done by - Coee
/// " the pdets in some kind of partnership ith the student teachers, ,We are ‘
P ~ therefore ynable to isolate the ‘contribution made by either of the partners -

) alone. ; ) .- L. .
*. Our-solution to the ditemma is simply to present two major categories of ... -
\gvidence: " (1) that provided by -the pupils concerning their experience ih the -
"® + pbetry program-as a whole, and (2).the views of student teachers about R
v their experience in the methads. courses taught by the=poets and about their en
actual ‘experiences in the.high school and junior high -schools where they - % :

—

tayght. It seems likely that the observations -of -competent judges; college ~ _
. superyisors, and cooperating teathers,-were not intense enough to provide a’ L
_»firm basis for final Jjudgments, although thejr views will also be presented. ' .. , -
We hasten 'to. add that.a11 the Kinds. of evidence we shall, considey here | P Vo
", are inadequate to .the purden we shall  place. upon them. *Wer have, at best, Ce
e ‘only a'weak basis for final judgments.. Qur only apology for this<pology:. . ', ",
~  is-that.the evidence présented is the best wé-have been able to ‘gather under . L
- = the complex tonditions of ‘the poet's program as it evolved in the college T
" methods courses and in the cldssrogms ‘where the poets and student teachers . .. -
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taught, and where the aid of some cooperat1ng teachers undoubtedly contr1-
‘buted much ‘to both what the pup1ls and student teachers Tearned, and to the.
complexity of the problem of evaluating the’ progran.

i This ‘report will therefore present first ‘the data provided by ‘the pupils,
then the datd provided by the student teachers, and finally the educated '
opinions of the co]]ege supervisor, the poet, and some few cooperating
"teachers. “Our own views will also, of course, be v1s1b1e in the ‘report.

[ 4 . 9

T S ( . , - e .
SOURCES OF DATA - C / -
. '. ’ . : $ Coee
Definitions: . . " .- . A
- .Control grdup: Those pupils not s?atedlto pérticipate inthe * ..
“» -'" . poet's program. i - = j‘ ¢ N -

!

-

"[ ‘ ! \ : }

Experimental gr%up pup1ls 2 oups or classes: scheduied to '

e e «part1c1pate in Eﬁﬁ'poet S ognam13 - - «f P e
v: S Pretest grou ils rep1y1ng to quést{é;na1re, 1nc1ud1ng thase :g,
- §fﬁ§§ﬁi§% %p part1c7pate in ‘he program and those who were not ‘
" _Post- test;group pup1ls actua11y art1c1pat1ng Sin the: experTmental 'u} "
: . program. (Assumea\toebe practicaily the same upils replyln%“ . -
. R the pretest quest1ohna1fe'and desighated as "?ﬁe exper1?enta ‘ c
. ;group.. Th1s is, ‘however, only an un;ested’a sumption =
RN . . R ’ - ,/ ‘ ' a o N
Svosites:o v T T e T LT T
) ~. . o , p’ : [ o g ' ) . e 5
I Central Connectncut State College = e T . X
- Soutﬁern Connecticut State Co]lege S A S .
\ ] . it AR PR .,-‘ 3 “'; i o
Number of Schoo]s reporting: s ' S
o = Central; . 3 secondary schools B ' _" ' ' gf
: + " Southern: 3 secondary $chobls - o o T
) _Totali . 6 : L RS S Lo
\ of classes report1ng on pretest: ' oot , , .
> . \ o ] :i s Co ’ T I
S ' . Central:- 10 classes ' * R B R,
-\, 4 Southern L7 c}asses S PLoee Co
= " ) ; -~ ‘..‘ R e S ___v:....‘w.._._.._ —— N o
r~—.'~~"*-'-,~~:"-*—-" T T S on e S e e s . ; : ~</ .
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, [ N v » \ \. , ) . ‘ T‘ ) // . ‘ -
o R / L .
! ? i ; - i -‘J ¥ v “ /,‘ . v G
‘ N N .. " o : - \i
i : ) ‘ ) ) . - - ’ 7 L] ' -
& . ‘ ¢
' N | - . A "‘ . ' . . . Y
- ‘ , : - : T Ty .
‘ Number of classes in poetry program: X o
| ) Cen,tra]:l. 5 classes (or.groups) = = - . C . T
3 .Southern: 5 c]asses (or groups)v . : N
~ *Some small groups (3to 5 pupﬂs) were omitted - N o
‘. from the tabulati ons of .response, as were two control c]asses. .
Agproxmate number of pupﬂs reporting on pretest - T . : ,
; Centra] 95, e S , T ' ¢
o . Soutnern - 84 e e CHE Coe ‘ '
\: ‘ A, ,“/. / % . “‘ . Tt N
, TOta] 279 . . PR s . . l D * ./.’_ -
Approxmate number of pupﬂs 1n pretest experunenta] group: ‘ "
o - Central - ]12 T e e [ N - .ot C e
. Southern:' _5_9_ U Ce L ce AN -
. Tota] AT T e .
Agproxmate number of, pupﬂs in pretest contro] group ' 'f o o .
m:_...:_,—»»wm-r(?entral 83 - ' " T L L e T
Southern 25 T R S
- . . ' v . . ) ) £ ) R . » ‘. .
o © Totaln’. LI I
Approx1mate numbar of pupﬂs reportmg in post-program classes' Ca o .
. Central: . Cfoz - ' Ce N —
- ! Southern:® <" 54 . I L - -
.‘“’\\‘\\:T\\ . . - o g “, . I e " 3 '*—l
s T Total: ‘T 156 ot '
/RESPONSES FROM | PUPILS - e LT T e e
| . Two quesh onna:res prov1de the data deS1gned to assess the h1gh, school and g ‘; \
_gunior high school ‘pupits’ responses o selectgd aspects of the" poetry program. . .
e The "prgtest”, c\gestwnna'fres were administered prior. to the initiation’of: the. . L e
program (1) to sayﬂe of pupils. not. schedu]ed to part1c1pate (called the LA
., R A N !‘ . ". ’ N Lo - A S g
Ww“__mw-,“:.r;>§f~-mw--a»- N e T
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“"control" group), and (2) to the pupils scheduled to work with the poet and —~. .
student teachers from the two colleges. The "“post-test" questionnaires were
administered to ‘the high school and junior high school pup1ls after comp]et1
of the poetry program, and polled only participants in it. 3 .
., Although some technical research terms.are used in this. report, they S -
. shou]d be viewed s1mp$y as handy designations.’ They do not indicaté that ' ) A
the data co]lected will be treated as though representing a rigorous research -
design or intent. On ‘the contary, the conditions for collection of the~data
(and the treatment of the data.itself) represent’.only a fairly floose, =
_informdl effort tqg get some relevant, information from the pupils. These o~
data are primarily designed to evoke questions, although om some occasions
l‘a-ieW—guesses about-the implications of the data are veg;yx%mf g y o
The pretest or prefprogram quest1onna1re is compose of two parts, as
fo]ﬂoWs 9

... Part T In my,oprnwon is & sect1oh des1gned to secﬁre-from pup1]s L ‘ L $
their fgged/w?1tten responses to .opéen= ended quest1ons ]1ke T C
. “In.my inion, most poets . , p SN e

PR . SN [ T ...vw ,{45 g e r-\~..~~2.“‘ ST ez e o

Part II Likes-Dislikes 1s a sectidn des1gned to tap jnformation on: T
_ the pupils’ Tikes and dislikes concernfng inrclass-and out-of-class . .
S .act1v1t1es re]at1ng to poetry. Responses were by numbers : . .

].l L1ke very .much; 2. lgke‘somewhat 3. .'Ne1ther like nor d1s]1ke, . o
Dislike somewhat 5 Dislike Very;much Two examples of items . .
are ‘ "wﬁ?t1ng peetry in- class” and "Reading poétry in my free time."
+  .The post- test or ppst program: qdest1onnanrez1s composed of four, parts,
' as ‘follows i

Part I: Ident1ca1 w1th Part I of" the pretest oo e C
Part TI:. /Identical with-Part II-of the pretest. '
. Part. IIIv' Interests: a set of questions destgned t0- tap pup1ls' L e
-‘opinions ab ut the-effects of the’ poetry program on (YL their future, . T
interest . 1n activities . re]ated to poetry” and (2). the1r learnings ini © ~ ~ |
.. the program’ itself, ey
e Part IV" The Instruction: a. 41st of adJect1ves to be‘Checked on]y , .
* jf-the pupils believe that! they 'apply; t& theiy poet-teacher. e.g.,. - coal

"successfuI,cunsuccessfu1¢ -well 1n?ormed about poetny, poorly informed
dbout™ poetn, A .o
(S1nﬁ]ar i rmat1on re]at1ng to the student teachers was co]]ected " Co s
but s not reported: here. ) . ’ : '
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most poets

(/nee [written] responses* were coded s1mp1y as "favorable on/pos1t1ve"ﬂ S
opinions ‘about poetsy "unfavorable or negative" responses, and "nonclassi="
fiable" in- these categories. Examp]esiof responses:  Favorable:. Poets.

.~ express feelings we]] Unfavorable: They rot Unclassifiable: Never ~
knew any.) ‘ ‘

. In the Central group the total gre-grggram responses weré 94 (57%)
favorable to 71 (43%) unfavorable for the pupils that responded to the
question.  The replies of pup11sdnot slated to take the poetry program - -
were 60% favorable and 40 unfavorable to*"poets.” Those pupils slated
to participate in the.poetry program were about equa]]y dﬁ#ldﬁd 150% to
-50%) between Tike and disiike on thissitem. | :

. <At the completion of the prograiff. reSponses were 67% favorab]e to 33%
unfavorable, indicating that the experiences of the. prqgram may have’ 1mproVed

the opinions -of the part1c1pants suﬁstan¢1a1]y concern1ng poets in generq(,//e«f””’
(or, possibly; concerning the" poet\work1ng at Centralk = - om ———"

It may be ‘that: <in the ‘final-analysis, the most ‘meaningfud’ data’ cou]d
be that secured from c]asses or grOups T . e

P Vow . (“:~""T ‘
' S ' 3 Pre-Program Score Popt Prqgram Score

Class "/”" . Poditive Negative - Posztwe Negative
—_ Y : T . ..

1 P AN Lo e .
Seventh grade S~ N AN 2
/ P .

Honors 8th grade

Above averdge 9th grade g

» [ .o

X4

¥ *Scotés for this section entitled "In my opinion,"” ved%ese)i*the ngmber of -
res nseSUnot the number ‘of pupils. - Some puptls . nqt replx at all, others e
may have written . §evera1 responses. L
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It appears that tbe views of the
about poets meroved substantially in
the eighth grade and the tenth grade
data about the twelfth grade group sedms

» %

eventh and the ninth grade groups -

the course of the program. Those of

roups .seem to have deteriorated. The
ms’too attenuated by attrition in

. humbers of responses to” sdpport intergretation. A L ‘
‘ «’j:,QIn my opinion ‘A. o " ‘ . o /ﬂ'k ..; '? % -
2;'&@1meﬂwiﬁve1@adinscmgl . /‘ e '\ RO
- T ’ B ¥ Fézivolable‘ ‘Unfavorable

c Pre\:est‘ ggou}y
e

. 61 (37%) 108 (633) .
- Contiol group‘ . T K zé/ (29%) 46 (71%) |
o _Post-test 9"?“}3 ) L V,, \ t S /2 (427) . 53 (597) ; "
C ~1« Tpe poétry vead in schoo] is genera*gy not very favorably .perceived n o

-"u‘

‘.£§§ 1t appear. -In’the contro] group (those _ﬂg slated to part1c1pate) 60 percent i o
2 e - - \ N ' )

by the pretést pupils: 63% find it/ not to thelr taste.

-,

The control group is eyen more unfiavorably disposed. .o
" .3 Those wHo took the poetry progra (post test group) sHthed UC L
" a-little to a favorable view -in $chool. However, an omisgion in the oo
- -wording of this item may have mgde. the ‘interpretation. offered here, c.
untenable. "The *item in the pos -test should have read: "In my. p
-, opinidn ,the peetry I'vé read in school during the poetry program. . .
. . Our assumption, nevertheless has been that ‘the pupils in the poetry : o
NP program probably- did indeed refer the question to the poetry they had
C read during the progranL " ) ‘ -
N ‘o IS < s . . § . s
In my Qp1n1on oL ’/ Il BN ' SR . ’
o 3 work1ng'w1th a‘ poet~1n wr1t1ng poetrx RN T e
.- Even before the program had- begun, the ideéa of work1ng thh a poet 1n T f o
- writing poetry seems to have heTd a strong ‘attraction foft the - pug1Ts in the
Central group:. Seventy percent of all votes were favorable to the prospect .

That .is, one might say thatiat;the Centra} s1te “the poet and‘the poet's
program'stGod & good chance of, sucqeed;ngw-condrt1ons were Brop1t1ou§

“In L
¢struth, the chances were even higher .than the gross count on this it

made~ %
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real 1tve poet in writing poetry appeals in prospect to a surprisingly

—~Aisappointed in their high expectations.
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viewed the prospect favorably, whereas fhe experimental group were about \

78 percent favorably, whereas the egperimental group were about 78 percent

favorably predisposed to the experience. -
© As it turned out, the pre-program®scores were so favorable that post- .

program scores right well have been "bumping up against the ceiling.” In -

any event, the post-program scores on working with the poet to write poetry

showed a probably non-signif}cant improvement, moving up from 78 te- 80 ) +
percent. On the other hand, the high anticipatory score was clearly fot -
ereded by the actual experiences of working with the poet and writing poetry,
among a group of pupils strongly predisposed to view it favorably to start.

It seems- permissabte to speculate that the idea of working with a l3<

large number of pupils, and that 'the pupils at the Cemtral schools were not
. One possible reversal of this finding may have occurred in one class, <"
but the pre-post data for this class are perhaps too dubious to suppart -
this interpretation: only 14 pupils reparted on this item in the pre-test
(9 favorable, 5 unfavorable), whereas 21 t1s reported im the post-test
19 favorable, 12 unfavorable). It is add?%gsnally worth noting that this
class is characterized as being among the . low*. academic achievers, in
contrast to the other classes and group; which are described as "above
.average,” "honors" or "creative writing" c'lassesé ~
Atote: [p the interpretatfon of pretest an post-test results throughout
_this report on responses from puptls, an unverified assumption is made
" “that_the membership of the pretest experimental group was substantially
the same as that of the group that eventually took the program with the
poet. [t is possible, however, that at both the Ceftral and the-Southern
sites ‘the classes may.have®lost some of the pupils who were most
strongly alienated fPom' the program. Such attrition might have a
powerful effect on Qpe scores observed among the pupils #n the program.

-

I. Inmy opinion | . .

4, oetr o . P

In this jtem an attempt was made to sound out the pupils' attitudes
.toward)poetry generally, in contrast to the poetry studied in school {see
item 2). I N '

" In the pretest group the responses were surprisingly favorable. Thé}
certainly were mo¥e favorabde than our gwn .stereotypical expectations. Of
144 responses, 100 were favorab]e.'fThe¢control-group was 67% favorable; the
experimental group.was 71% favorable. oot

‘At the end of the program the experimental group's score was 65% .
favorablet; The. "low academic"” group reversed .i®s scores from ll'favorable
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and 5 unfavorable in the pretest to 8 favorable and }1 unfavorable in the
,Qost‘test The evidence seems to support a hunch that the “1ow academwc”.
group may have’ had a "bad trip."
It is both tnteresting and saddening to soeculate that ooetry read
during these pupils' school careers is rated lower than poetry in general.
,Poetrg read in school was rated favorably by 29% of the control group and by
413 of the experimental group (see item 2). In the item reported here, .
< noetry in general was rated favorably by 672 of the control group and 71% of

- . \the exper1menta1 group.

I 11ke Dislike
- 3. studying poetry jn class .
* For the entire pretest group, "studying poetry in class” was génerally. .
. viewed with distaste. Of 181 .respapses, 79 (44%) were “1ike", to 102 .-
(56%) "dislike\* " The control group scored 23 (32%) like to 49 (68%) ~
—dislike votes. _The experimental group scored 56 (56%) like votes to~44
(44%) dislike. The reversals between control and experimental ‘qroups here
emphasize strongly the favorable "bias" of the pupils destined to participate
in the program at the Central site. \

The post-program scores of the exper1menta7 group on this Ytem were 53
(632) like to 31 (37%) dislike.

One might entertain the hunch that the experiences of the poetry program
“increased the pupils' enjoyment of-the study of poetry in school. If so, the
program might be considered to have dorfe fairly well in ach1ev1ng one of the
ultimate cr1ter1a of the experimental program

e

'

II. Like Dislike :

2. reading poetry silently in c]ass : . .

The pupils taking the' pretest regfstered 77 (48%) "1ike" scores ta 85
(52%) "dislike" for reading poetry silently in class. On this item the
control group registered 24 (38%) like to.39, (62%) dislike votes. The -
experimental group recorded 53 (54%) likes to 46 (46%) dislikes. HNeither

- group could he termed enthusiastic about s1tt1ng in c¢lass and read1ng poetry

sa]ent]y

IT. Like Dislike

3. reading poetry aloud in class
. It seems fair to guess that the pupils' liking for read1ng poetry aloud
in class would imprave in-a program featuring readings by the poet puplls,
- and others. The 11ke-d1s11ke scores are set out be10w: ;

AY
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. Pre-program e:cperimergtal?gro?p - . 66

- Post program scores of e;gferimental growp_ .z 69

v s

» ) .
RBre-rrogram corzrol group

g
.{'

3

Total pre--rogram scores L
{experimental mmd control groupe)

- AR} *
Pre-program experimental group’
-

.

Post-program scorce of' wer&nmtal group
Lhe STOres on reading a?oud in class seem hot to have changed very much
for the exper1menta1 group, up from 35% to 48%, .
II. Like-Dislike . .
.4, i{sten1ng to poetry -in class : -

.

The pge-program pereeq\sges on 11ke~d1s]1ke for ]1sten1ng to poetry in
c1ass argylisted below: .

. 3 Like ° ' % Dislike
. = . ) "
Total Yre~rrogrdm scores 62

Pre-program control-group - ) 54

- poar ) —

.

The scores of the exper1menta1 group did not 1mprove substant1a11y.
izke D1s]1ke ' ) . c.

5 Discussing poetry in class ¥ ) '

The total pretest group evidenced a Strong dislike for "discussing poetry
in class-"- Of 160 responses, 35% recorded 1ike votes, to 65% who recorded
dislike. Forty-five percent of the experimental group voted "like" on the '
pretest. After the completion of the poetry program their scores changed
on]yysllght]y to 48% "like." g

-

Ir L1ke—D1s]1ke
6. ~writingApoatq¥fin class
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, Perhaps the most salient characteristic of the poetry program was ‘its
emphasis on the writing of original poetry by pupils. The pretest
like-dislike scores are more informative if viewed by classes than by
agglomerates. For example, 8nly two grouDs voted “like".more freauent1y
than dislike: 12 to 7 in a seventh grade "above average® class and 18 to §
in a creative writing (elective) class. Eight other classes registered

: 11ke dislike scores of 9°to 10, 5 to 6, 8 to 11, 3 to 7, 6 to 10, 4 to 19,
3-to 17, and 6 to</. The'4'to 19 scoreg were reg1stered by a ”1ow academ1c”
group in the exper1mcnta1 group, whereas the 3 to 17 score came from an

"above average" class in the control group. -

The experimental group as a whole voted 50% to.50% like-dislike in the
pretest. The post-program scores for this group were 61% "ljke", a
. substantial 1ncrease that may speak well for-the program at Central.

II. Like-Dislike w

¢ 7-11, study1ng, reading, writing, 11sten14g to, and discussinggg‘gtry .
. in my free time %

Five items. were designed to assess thé "before and"aftér” responses of
the experimental and cgptrol pupils irt the pregram -n relation to .Studying,
reading, writing, 115tén1ng to, and d1scu&§1ng poetry in their free times: *° -
These items ‘attempt to ascertdin the pupils’ Tike-dislike scores fqr self-
initjated activities related to. poetty, to answer‘t quest1on of -whether .
:p 'y is alive and wel} in<the mind and heart- of,pup1 bén school is -

- odzy when péetry is. quiged. y 3<{ﬂ' o
SR Studying poetry angzgiﬁcusszng peéﬁiy/jgxone S free tiﬁr'seém‘to~be‘ . cT s
_»j;‘g’ fazr]y unpopular pastd . RN

s Readipg poetry in pprfs fref’;ﬂ///ghowed no change the-pest‘grogram

‘ji;“?tke cere, ang reading apd WL ang>1n freg trme lTittle change‘Tn\s\\\
‘\: S PN \/ K
‘f~‘- ?/\' AV controT‘groud\ngpS’fon S\i fwve'wtems are, lower than a]] other - s

Py sccres, anderlining the less favorable orientation of the control gnnup s

scores i almost allpitems. .
It wilk be in sting teo wexgh the changes in pre- and post program - -
ikes and disiikes,. e§g$c1a11y in relation to-the pupils' rating of their

- teacher rebbrte later under the rubric of “The" Instruct1on .
11.. Interests (Post prbgram 'students on?y ) ““*Lw~

#he items reported in th1s,sect1on*were designed to’ assess the impact of
tmp'poet S-program upon the uﬁlls'éestjmates aﬁ‘;hewr present and future
1nterest in mat pertaining to poetry ™"

© 1. About -70% of the group takiwg the peetry prggram found it. interesting.

2. S1xty-e1gﬁt percent reported that givén the opportun1ty, they
would take more course woﬁk in poetry. (Because of a defect in_the wording
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of the item, the reference to course work in poetry was left out, but we
have assumed that the reference to poetry was so clear that ,we may risk the
guess that the pupils interpréted the item as intended.)
3. Fifty-two (54') of the 97 pupils responding to an item on the
effect of the experiences of. the poetry program on their interest in
" creative writing other than poetry indicated an increase in such interest.
Eighteen (192) reported a decrease, and 27 (28%) scored no influence one
way or- the other. Such a response, evep in view of the marked predisposition
of the experxmenta] group for.the exper1menta1 program, seems to speak well
for their expgr1ences init..
4. Fifty-one (55%) of 91 students responding to a question about the
. effects of the poetry program upon their future .self-initiated reading of
poetry reported a likely increase in such reading. Forty pupils (44%)
reported the Jikelihgod of a decrease.
5. A key question on whether the pupils in the prqgram wrote poetry’ on
their own as a result of their work elicited the information that 57 out
of 100 Dupi]s did. so. The number seems to us to be larger than expectation,
even .in view of the pupils’ favorable predisposition toward such activities.
But such a_view may be too optimistic, and the data here are much too
inadequate to support a very defensible conclusion.
6. A large majority of pupils (76 of 98) in the program indicated that
.they had learned a great deal or a moderate amount about writing ‘poetry,
in contrast to 22 who considered they had not learned very much at all.
-. Only the class characterized as of a "ow academic ability" reversed this
finding: 5 to 13.
Q‘*‘ it _seems fair to conclude that about 75% of the pupils report1ng on this
N 1temareported substantial ' learning about the actual processes of wr1t149
doetry, certainply ne small accomplishment for the program.

. 7. Results very similar to those reported for the preced1ng item were
.reported about a question concern1ng 1ncreases in the pupils' ability to
understand poetry,

8.. An item asking whether pupils in the poetry program improved tne1r
ab111ty to 'express themselves orally reverses the data of items 5, 6, and
7 aboye. Thirty-é&ight pupils,.said yes, 60 said no.

Perhaps one might note that here (as elsewhere, the pup1ls made fairly
fine discriminations in the1r replies rather than responding in uniform and

. undiscriminiating fashion ‘either pos1t1vely or negatively.

It appears very likely to us that gains in ability to express oneself
orally might not be a salient outcome of a short program on poetry. g !

9. Replies to @ question about pupils' improvement in their ability to -
express themselves in written form reveal that 63 felt they had indeed
improved, in contrast to 33 who thought they had not. Inm this respect it
appears that about two-thirds of the pupils who answered-the post-program
questionnaire thought they had improved thefiselves 1n a competence highly
pr1zed--at least in ‘school.

- <
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10. The responses reported on this item may be both 1nterest1ng and
important for educators. 'The item asked the pupils to complete the fo110w1ng
phrase: "I opinion the rules for conduct--the social climate--in
the poetry class...” In order to interpret the pupils’™ answers we must
first note that 1n the judgment of almost all the adults and pupils involved
in the program, the rules for conduct in the poet's classes could be charac-
ter1zed as open, free, much less formal and much less restricting than the
rules “of conduct customar11y enforced in cTass. ' As a matter of fact, some
adults and pupils felt that the “freedom“ of the poet's classes approached
anarchy: * .

Aga1nst this background we may note that 41 pupils found the rules for
oonduct in the poétry class congen1a1d while 19 viewed them with disfavor.

Ve may also add that the class that consistently deprecated their experiences
in the poetry class crossed the line here to register 8 favorable votes to

5 unfavorable. Both sides appear to feel very strongly about their views.

The item tended to polarize the pupils’' responses. Comments on both the
"rules" of the school and the "rules" in the poet's classes ranged

from golden pogitives to .expressions 1ike "stinks," '"rots," and an occasional
obscenity. : ™
We were struck both by;f;} sincerity and depth of many of the pupils'

11

pleas for more freedom in scfool and by the passion in their dislike of a
rigid system that they felt reduced them as human beings by enforcing
puerile and unreasonable rules for conduct that demaned the school's verbal
adherences to freedom. The dis-illusionment of many pupils with the quality
of 1ife in their schools was teeply felt and deeply expressed. So too were
the minority's dislike for the excessive freedom they felt they were
accorded in the poet's classes.

*

-

IV. The Instruction

An effort was made to determine how Ppupi1s in the poetry program viewed
their poet-teacher. They were therefore asked at the end of. the program to
check a list of polar characteristics that might provide some clues about
their perceptions of the poet as teacher. Their responses are preséented
bélow as the sum of all the pupils' replies at the Central site.

Characteristic T . No. of students checkiryg item
Successful he « 61 v
Unsuccessful e 25 i
Friendly : o 98
Unfriendly : r ‘\ ) \ 2
Enthustiastic T L 77,




B
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Characteristic =~ *° ‘No. ofstudents checking item
- . © - .
Unenthustastic : L T 17
,’;P'Pattent . i . 59
-~ Impatient - o7
" Well irformec about poetry 83 o
Poorlu.irnformed akout poétry . 7.
Encourages us to write . = e 82 \
Discourages us from writing " Tt ’ A A
Fazr ' - T 76 .
Infair B 17"
: Yarts us to learnm 76 -
- Desn't care whether we learw B 8 .*
K Dependable oo o 54 .
Undependable v A82
kind L 83 L.
Unkind * L0 ° ' .- e 8
- . MR

. ™ ,‘:“ S e .
- He may note jMat the lowest-bositive ratindg was .recorded ¥or. "dependable"

(50), "and‘the higheést negative ri;jnﬁ for ."undependabTe" (32), :The refé%qpcg,f‘

: . here may'be to the poet's tardiness andZOrlggsence during- the program.., .,
- We'have arbjtrarily divided the positive scores inteythree groups: - -,

the four highegt scores, the three middle scores,-and® the ‘three lowest .
'scores, as fgflows:. T ot te ’f Lo
‘..- : " ) ‘{ . . " N ) . -.Q . . - - ~ ‘v: LI
e« ..o »,Middle .. . .. * Lowest- )
- SIS ST . —‘_"_t':ﬂx >
Friendly 98 !‘hthysiasi;ic ~ " 77 - Successful 61
Well informed o ; e ' S N Lo
about poetry, , 83 ", Fair @ | : 76 Patignt™ . 59
. Kind ) . 83 't . Wants us o .learn 76 Dependable 50
. s Encturages us to- L N R
write | " 82 ..

- It seems that the pupils are trying to say that the poet may' rate
" extremely high on ‘seven characteristics and still not be viewed as an ’>
outstanding]y-succesgfu] teagher. It may also be noted ‘that the negative
scores are aligned inversely with the positive scores, the highest positives
~ scores being coupled with the lowest negative scores.and vice versa.

We ‘cari-only guess that the pupils are extremeély discriminating and in
Strong agréemént in théir judgments’abeut e poet as teacher. They
apparently do not eqifate successful tedching with friendiiness, command
of subject natjer,fkﬁﬁﬂhegs, and. encouragement to write poetry. We shall
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_ not risk any further~surmisqs about these matters, ieaviné them rather to -
those readers disposed to analysis. ’

A FEW OBSERVATIONS ABOUT PURILS' RESPONSES AT THE CENTRAL SITE

.

* 1. Many of the pupils who expressed a dislike of poetry noted that
they had experienced difficulties in understanding poetry--understandingnit
cognitively and denotatively. That is, they seemed to be looking for a
.message, a story, something that could be apprehended quickly and clearly,
as they might apprehend a news article or a chapter ‘in a science text. If
this hunch comes close to reality, then it ‘might follow (a) that some ' -
pupils should be inducted into the enjoymenq of .poetry by way of poetry that-
.tells a simple story simply, andg(b) that they should gradually be helped
to comprehend the precesses of connotation and affective response to language.

2. Reading poetry silently in class appears to polarize the pupils ,
strongly: they either like it or dislike it {both heartily). Few respond
in neutral terms. It might therefore be advisable for teachers to encourage
silent reading principally for selected pupils who .are likely to relish it.
For the others, silent reading may simply harden a distaste for poetry. :

#3. It may be useful to restate one of the eternal verities about the
diverse rgsponses of different human beings to-the’same event. That is to
say that *the diversity of pupils' opinions about the same -poet remain

strikingly and refreshingly different. In a single class the pupils wrote

the following replies to-an open-ended question about the poef and poetry:

He was nice . ‘Dislike him very, much

« It was fun : A waste of time with him teaching it
A good idea 1 hate it o °
Interesting - , - Wasn't very educational
Different - ' Lo

4. Most pupils tried hard to respord carefully and in complex terms in
;hqbrep1ies to items on the questionnaire. For example, some judged the poet ..
to be both kind and unkind, difficult and easy to understand, as he might -
at different times have been. . "

'y
N
\

. THE -STUDENT TEACHERS AT CENTRAL CONNECTICUT STATE COLLEGE ‘
T _TEACHERS A ‘ ‘

The Pre-Teaching Questionpaire 'The five studentvteatﬁers schediiled to work’
in the pogtry program at Central Connecticut State College completed a
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questionnaire designed to ascertain their views about the experimental : -
teaching program lying ahead of them, and about their own interests in
poetry. ‘A summary of their responses may serve the purpose 8f establishing
their attitudes, interests, and objectives prior to the experimental .
program, thus providing a baseline for the developments to follow in the
program. ‘ . '

\

A,Z. Their objectives im the program o no. of Responses
To learm how .to stimulate pupils to write
ereatively : . ’ . 4 ,/;
. To .learm hov to helpmpils enjoy poetry 3 ' ,
— To learn how to teach poetivy , . 3
. T0 find out how pupils feel about poetry /A
To stimulate pupils to think creatively Z
2. Their own interest in poetry at this .time . no. of Responses
. Interested, excited, enthusiastic . 'S
llow working with and writing poetry . : 3
) Welcome anything different - . -1
.8 ggtereq;/fg learming to teach poetrﬂA’ o ‘no. of Responses: &
) & - " .. "'—J
R ~}@z@5nal reactions I — i
Helping pupilé - A 4 '
/,/ A chaZZ?nge, great, looking forward to it 3 .
R ol -
In working with pupils : . \
To find out how they react to poetry 3

o~

To help them to write poetry

Outreaches of poetry, - ) -
"« Is a basis for creative writing - . A .
. In conjunction with music ' l .
4. Most important objectivés in teaching poetry no. of Responses

(V)

. To stimulate creativity, feeling response .
To increase understanding e 3 .
To increase enjoyment z

g | C 117
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To overcome fear of "the blank page"

/\/’Wo show relation of poetry to other kinds of wrv,tv,ng

-

[N

.

N2
N
L
8.
9.
10.

A

A

of Responses

Collegiate preparation for teaching poetry no.

Courses in methods of teaching

Courses in poetry

Literature for young adults -
Philosophy of educati¥n .

Anticipations for the experimental program no.

Lo B SN SV

of Responses

Enthusiastic, interested hopeful
Relieved
Anxious

Student teachers' criteria for juaging pupils’

criginal poetry no.

o~

of Responses

Will the pupil try?
Improvement in writing poetry
Quality of pupil's expression

Inderstanding of guidelines for working with poet no.

3
2
2

of Responses

To be cooperatively determined by student teacher,
roet, and ¢ooperating teacher

None provided
Do my best
Use poet's and cooperating teacher's help

Understanding of owm responsibilities \ no.

12

of Responses

To help pupils |
To help poet .
To follow poet's guidelines

xpectatzons about pupils' responses to

traditiondl teashing of poetry in school no.

8
2

I

Dread, disgust, displeasure
Lack of understanding ) .
Unresponsive . 1 0 Y
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ll. Exrectations about pupil's responses to the )
experimental program

- ! .

Favorable 4 .
Unfavoratle L. . .
" Do not know ' A .

Most student teachers appeared to be looking forward with pleasure to
the experimental program; in spite of the fact that they anticipated that
the pupils would have been "turned off" by traditional teaching. Possibly
the most disturbing aspect of the student teachers' responses was their
evident lack of knowledge about how the program was to be conducted.
Perhaps the best presage of success for the program is their strong
enthusiasm and optimistism concerning the success that awaits them in
their student teaching in the experimental progiram. J o

e

v

STUDENT TEACHERS' RESPONSES AT THE CONCLUSION OF THE EXPERIMENTAL PROGRAM

b ¢

The Methods Course at the (Bl1lege (Central)

. The methods had origihally been planned as a joint venture--a sort of
team teaching essay by the college instruétor and the poet. In actual
operation, however, internal/stresses quickly split the partnership. As .

a consequence, the ins#ructor offered" customary course in methods of .

teaching English, soto. The poet arranged to make himself available,

also solo,. to izg}igg;oup of student teachers. N o
It should be“noted that the student teachers enrolled in the methods .- *"

course included all thoSe preparing to do student teaching in EnglisHinse”

Of this gpelp, only fite were to be involved in the poetry program. One’

of these left the program and was replaced by.a substitute. The report.

frop-this poiﬁt forward will be concerned only with the five student teachers

//whﬁ ultimately participated in the poetry project.

- The vigws of the five student teachers concerning their methods course-
with the éo]]ege instructor are stron negative--a“phenomeron very often
observed about many collegiate method courses. Mne student teacher felt
that she had Jearned a great deal from the ‘course. The others saw the course
as weakened by an overemphqéjs on construction of a 1ong unit, lacking
structure, and deficient in useful teaching techniques. The %ack of”
careful’ planning for the-student teaching experience was also noted--a
theme ‘that recurs over and over: r

/ - L
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The Methods Course With the Poet \ P o

The major deficiencies of the methods course offered by the poet were
.2gain a lack of organization and careful planning, plus a lack of varied
teachihg techniques. Some found the coGrse too short to be useful, others -
complained of the .excessive emphasis on the poet's poetry, and still
others regretted the lack of constructive criticism and feedbagﬁlabout their
own teaching. . ‘ . - co .
’ On the positive side of the ledger, however, the credits were impressive:

-

//n. « . // . .
. , .

The work with the poet himself was the best part of the methods course.

Sma11-group work was -excellent, useful, and enjoyable.
. The poet was always available from 4 to 9. ° ’
* - I learned how-to write poetry. ' .
The paet's exercises were superb--the best part of the “tourse,
-fantastic., ‘ '
- The most-valuable course I've ever taken. o
I wrote ppetry on. my awn. ' :
Such a cdurse is a necessity - .
I want to teach poetry, etc.

v

Most éb]]ege teachers  would be pTeased with such alance\as the
teachers cast between weaknesses and strengths. ‘

Jhe Student TeachingﬁEiperiences . . ,C°"

From the s;ﬁdent teachers’ point of view their student teSching )
“experiences were in some respect$ very bad; and, in a few others, nretty
good. On the debit side.of the ledger was a unghimous opinion that the

poet's irreqular appearances in and absence from class were very bad.’ The
student teachers were equally dissatisfied with the "lack of_ organization,
planning, and communication in the project. Three of five student teachers
also noted some stress and strain because of what they saw as the cooperating ~
teachers' disapproval o? certain aspects of the poetry program., -
Other dissatisfactions were noted, but the 17ist is fairly long: "the .
< poet taught us nothing"; he favored a few of the pupils; the program was N
viewed by three student teachers as a failuré in ‘their schools; and oneg
student teacher was. "caught in the'middle" of “différences between the poet
- and the  cooperating teacher. L oo
On the credit side of the ledger, three student teachers called- :
attention first of all to the fact that.the freedoms offered to pupils.by
the poet and his untonditional dcceptance’ of each pupil, constituted major
strengths of the teaching program and were a major contribution to the
student teachers’ own learnings in the.project. Another strength of the

program citéd‘by the student -teachers ‘was that ;he poet'S*te§Chinb had. an
' 105 . .
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impact on the pup1ls, 1t was "influential." Two stldent teachers volunteeted.
that ‘their cooperating teachers cooperated well and added strength to the
instruction. Perhaps the fines colade was offered by-one student teacher
who claimed to have learned to feach the poetry program "by myself." Another
student teacher, however, found herseélf at the other pole, and stated her
belief that the program was impossibl&without the poet. v

The Student Teachers' View of Their Pupils

In response to a query about the junior and senior high school pupils'
reactions to their experiencegrin-the poetry-program, the student teachers-
appeared to us to give carefully considered and perceptive answérs. The
pupiis , ) -

were at first hesitant to write pgetry, butgrarmed up rapidly
enjoyed the poetry &
.wrote well .
. missed the pdet. when he,didn't cere
© *were enthusiasgtia
“_accepted the t immediately .
Tost some.in t after three weeks ' ' s
wrote some pre bad poetry ’
saw o purpose the program . g
. didn"t know what was going on ’

The Student Teachers' Views About the Program

The opinions of the %tudent teachers about the organization, aXns, planning,
and administration of the program at the Central site were uniformT¥ dismal:

=

unclarified . poorly planned

. vague poorly communicated
- confused disorganized . .
" toe brief . .

3

. ) \ﬁ‘ . : +
The College Contributions to the Student Teaching Exp;riences .

>

The bréakdown between the general methods course and the poet's methods
course at thé college--carried over into the student teaching experiences--
generated an unre]ieved bitterness among the student teachers. They felt

that the contributions of the college were nil:
-3
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The college did nothing.
One college supervisor made one visit--or none.

The regular methods course contributed nothing to our work in
poetry in the schools.

Some student teachers noted bitterly that the college evaluation of their
work in the schools was made on the basis of an inadequate number of
observations. By far the saddest camplaint of some student teachers related
to the fact that the college evaluators 1gnored the extremeTy difficult

~.  circumstances of the exptriment program, especially amid the conf11ct1ng
. expectations and the animosities generated among coliege supervisors, the
poet, and some cooperating teachers. As a consequence, these Student
teachers felt, they received unmerited low grades for their student teaching
--grades that might cause severe and permanent damage to their careers as
teachers,

The Course in Methods of Teach1ng ) -

What follows here represents the view of Prof. Shugert, the. cdl]ege
) supervisor and instructor whp attempted to conduct the methods course in
partnershlp with the poet. In her view the attempt was a complete f1asco .
in terms of.both the course and its effects upon the future student’ _ . -
teachers. . ‘ .
From the.outset of the course, differences arose that 1mmed1ateTy became P
-~ irreconcilablé. lMeither the poet nor the instructor would or could teach
. what the other wanted to teach in the'other's way. The two differed !
, radically on how to conduct. the coursé, and these differences weke never ~ - - |
)éeso1ved For examplie, Prof. Shugergawanted to set a limit to the time ‘
]

lotted to readings of the student téachers' original poetry. ,The poet
dwsagreed The instructor wanted to work with the student teachers as_a o '
- group; :the poet fe]t\hg coutd work only with small groups. Each wanted,
S to' pursue his own objectives ‘and methods, and the competition for class
= . time could not be reso]ved The instructor insisted that the student
teachers attend the méthods course; the poet refused to make attendance
o 'compulsory. -The 'student teachers became accustomed to “b]ankét” reassurances
‘from thé poet, didn't gef:.them. from the instructor, and s
. 'Perhaps happily, .the ‘twe, agreed 't0 go their-separate ways As Prof -
" Shugert . sa1d, she.: felt 3he’ had better teach the methods course, and did.
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The Instructor's View of the Poet . A e

In her andlysis of the situation, the instructor noted that the poet
expected everyone to .adopt his va]ues, interests, goals,- and methods of
teaching. Further, the poet would not werk with all the student teachers and
refused to work with one who seemed to him to demand too much structure in ’
the*ﬂannang and teaching. Nor did the instruc share the poet's view
that poetry was the most important thqng to tea%§{7

Another difference arose between the two when the poet fa11ed to adhere
to agreements about the time he was to spend at the cellege and later at -

.the schools serving as student teaching sites. As Prof. Shugert noted with
some dismay, the poét even walked out-ofone school: a week ahead of time and
_cdncelled his last,glass in another.  °

In Prof. Shugert s view - possibly,; the most detrimental consequence of
“the poet's: ‘work yas that hg managed to attract the student teachers so
strongly théth;hey betame-a11enateg fram ‘their ‘college imstructers and super=
visors. obsErved-'the student teachers became s0 wccustomed to
uncond1t1ona] pra1se that anyone who p01nted out a defect was "a baq.guy

A \v\

4
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The Instructdr ami. a Superug r Rewew the Program o

G1ven andtherfonportuafty, ? £, Shugert would probabiy not pqrt1c1pate
It is her opinion that pd!{yy.ws 6t important enough .to, warrant separate -
~and special treatment. Hor is she at-all sure that just gefting pupils to @
write poetry js worth the pricg that. the program extracts. :
~. Another esldege supervfﬁor, Rogek&ixéger faulfed the poet. for refusang
to wovk with large §roups of \s tudegt tgachers It was cPear, say' Mr.
Ziega?, t qt the Doet did riot fit “into the J<tricture of fhe schools.” . He
- seemed toegack organizatién agd 4re abilit plan with the stuydent teacher .

_"thrown. info the progrém

071d to telighi.

t

Y .and the coogerating. teacherzg As arresult, some student teachers were simpTy
g

Mre. Z1eger Jéwns Prof,
uncondrtibnal positive acceptance of “the student teachers'

they maintain depriv
 He further no

_+ occasionally aTienated the; cooperati

ert.in finding.faul

d the studegt feachers of cpi
that the student jeachers ¢l
“teachers.

t with the poet's o

poetry, which;
g‘casm they *badly needed.
ose a]l,gnce with the poet

In sum, the. co?]egeplnstructor—s.pervlsqrnind the® Secend superv1sor Saw.
htt]e virtue q&tbms ygaf‘ 5 pmgram at the fentral swte -

. o gt #0» )
THE Podr 'S wew GFQTHE PROGRAH AT mg tﬂmﬁ, sm:z - Sy '

Gefa}d H&usman, thp paet 1n the progr a ’%ﬁﬂ{ral reports gn the
probiems”that }ed to the. aban@pn“llzgoﬁ ‘the) or1 inal p?an for him and Prof.

Shugert’ to offer’ the course 4n metbqjs:of ching together (It is Wis view
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that some of fhe problems he encountered were unfortunate holdovers
from last year's prodram.} ‘ - T g
As his work in the methods course with Prof. Shugert unfolded, the T,
division of labor became a matter of concern to him: “She did most of T
the lecturing and I would interject occasionally.” In consequence, the ~
student teachers did not come to know the poet, nor did they know what he
expected of them. Beyond this, the student teachers were'not sure who would
grade them in the ambiguous sitwation created by the presence of a co-
teacher whose role was never clarified. LT -
This lack of clarification was never remedied, and the situation of .
the co-1nstructors deteriorated rapidly, especially when the poet clearly ,
di¥agreed with the professor's objectives and methods in the course. The : :
poet expressed a-desire tq work with small groups of student teachers,
. 2 desiré made evep ¥ore poignant because he felt that he was not getting to
T know 'his student-teachers nor they fiim. The splitting of the methods course
Into- two was a matural conse¥uence of such a state of affairs and occurred
after about two weeks.” =~ , a
The poet made himself available .#wom ten in the morning until four in
" ine afternoon.” He.reports th# he established good rapport with twenty
stydent teachers and -that -about twelve attended his sessions regularly and
“wrote great_poems." Ha¥sman stressed seyf-expression, openness, and
fregoom-?n h1s class'y and found his teaching gratifying.” He prepared and
. .distributed to his student teachers a set of procedures entitfed ."Twenty
. - Ideas for a Poetry Workshop," which He judged weré very well received.
xa It is clear, ¥wever, that not all of the thorny problems that resulted
in_the diyision of instruction for thie methods course were resolved. Prof.
Shugert did oot participate in the«poetzé gurse, but requested written
' report% of the Specific outcomes that were being achieved in the poet's
" course. Since he Fiewed himself'as dealing principally with the writing
.- and reading of poetry, both -powerful but non-specific activities, he found, -
it useTess-and &npleasant to be asked to specify what'was being concretely
achieved*in his classes. . _ N
No resolution of the tensions generated by the evehts that occurred in
‘the methaeds course was ever achieved, and-the entire matter continued and
contthoes to rankle | _ .
- v

& The Student Teachiég Experience'<

-

. whe¥® the scene shifted from the college to the schools in which the poet
*"and the student teachers were to put into practice what had been taught in
" the methods course, the difficulties multiplied. And ho wonder. In the "
" schools the teaching was "for keeps,” snd it involved not only the poet,
the college supervisory, the student teachers, and the high school pupils,
but also the cooperating téhq@ers, department heads, and school pringipals.

v T . AL ) - *
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Once again the failure of okganization and communication comes up into
high relief.’ In some schools the teachers thought the poet was a special
student taking a degree at Central. Teacher,and nrincinals often were’ 1gnorant
of the fact that Hausman was a poet, that he was teaching because he,}aked
it and wanted to make a 1iving out of it.

To make matters worse, the poet felt that some of the student teachers ..

and cboperating teachers feared to carry out his ideas because they might
be viewed as too radical by the authorities. In addition, the college
supervisors often would not participate in the instruction, but simply came
to observe. The serious threat of a poor grade in student teaching emerged
to haunt some of- the student teachers who felt they might not be- able to
meet the diverse and conf11ct1nq expectations of the poet, the cooperat1ng

. teacher, the pupils, and’above all, the college supervisors. [And in the

issue it turned out that some of. the1r worst fears were realized.}

The poet sp critically.of the college supervisors to the student:
teachers. also found the .cooperatjng teachers almost uniformly negative.
Perhaps: one Sad reason for tfe comp]ex1t1es that are barely intimated here
becemes visibte in the-poet's own words: "I didn't want [the student:
teachers to'teach the class]. I wanted a more direct relationship with those
kids [the high school pupils]." He goes on to add: "I antagonized the
-school"in my own. way and they amtagonized me.". He.couldn't stand the grading
systems that were wovén into the fabric of the school and ‘the college. Nor
could he tolerate the parade of colle§e supervisors, photographers, public
relations men, and others through his ctassrooms. He felt torn by conflicting,
1mpossib1e demands "1 went crazy trying to fulfill everyone's expecta~ -
tions." "They wanted me to fulfill the tasks of twenty—poets-" So he ..
decided that he was "going to teach a few kids to write. And I did"

The poet, to add to his troubles, showed a short motion picturé that
was barred from exhibition in the school after a preview performance: "I
came to the end of my rope when that film was -censored.” When he did encounter
a teacher who really wanted him-to come to his class to teach poetry, -he ‘
said, "'The hell with everything,! and { sat down and read my poems {to those

[

pupw]ﬂ for two days{'~and that was the f1rst t1me they rea]ly related to me." *

The Communication P‘obTem . SV o . -

The poet also felt keenly his isolation from and\Tack of caﬁmun1cat1on _— 7
» ~with representgtives of the Commission: "If I could have just cal]ed someone

up and get into a aood discussion about the program." . . -
In conversations and interviews with the poet--as perhaps also' in these

" pages-- one is able to note with great clarity the ewolution of the poet's

ultimate loneliness in his program. Almost everyone falls away or drops
out: the Commission adm1n1strators Some of ‘the cooperat1ng\teachers, and
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some of the high school pupils.
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Of those who remained, the*h1gh schoo] pupils
who "found tﬁemse]ves“ in the poetry program rewarded the poet with'poetry.
Several of the sfudent~teachers, on the other hand, nossibly because they
identified tpo closely with the poet's views and h1s teaching techniaues,
paid a very high price for their adherence--a price thatvmay cont1nue to
be extracted throughout fhe1r teaching career

Note: A final section entitled "Analysis and Recommendatiéns' fo1lows
the report on the Southern project. .

-

RESPONSES FROM 'SCHOOLS IN SOUTHERN SITE

I. Yn my opinion

1. most poéts
;. —

*retgst respondes Pauvorable Urrorable
Total pretest grour 51 (79%) 14 (21%)
L. Exrerimental aroup 32 (732) e (27%)
<
Centrel grour Lg (30%) 2 (10%)
Poot- ,asﬁnwesponoeo 27 158%) 1§ 141%)
g - / :

Seventy nine percent (51) of the pupils in the &ota] pretest group were
initially favorably d1sposed toward most poets. '

Examg]es of responses

'

Favorables "are very 1nte111qent and hide their feelings in H1fe
and bring them_out in ‘poems." /-
Unfavorable: *"are stupid asses." Lo

In the past-test group 59% of the c]ass1f1ab1e responses were fa#orab]e
Exposure to the poet in person appears to have ‘dimmed the pupils' bH1ght views
from 72% to 59% favorable.

[t may be werth noting that poets as oeog]e may in.general be<¥1ewed by
pupils more favorably than poetry itself in general. -

Note: The contral group included only abeut 22 pupils. For almost every

1 on the questionnaire this small group’ voted much more favorably

than the experimental group. They seemed solidly "and possibly 1nd1s-

criminatingly strongly pred1sposed toward- the study of poetry. "Because

. $-
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of the pattern of conSIStently‘hagh favorable scores and the fact that _
there were only 22 pupils in the grouo their scores ark omitted in the
report that fo]]ows . -

I. In my. opinion frfﬂ\‘

2. the poetry I've read.-in school

We Ehould note.here that thé intent of this item is.to help define the
pupils’' views about the poetry generally studied.in school, not about the

poetry read in the course of the program. .
© “quorable !nfavorat le
L Fretest resroneal 27 (5&% 24 (47%) )
Pos:-test responces - 28 (s82%) 17 (28%)

The pretest scores show a fairly favorable response to the poetry the
pupils have studied in school. Even so, the post-test responses indicate -
that the pupils' experiences in the poetry program may have improved
their opinions somewhat about poetry in deneral.

I. 4n my opinion" '
3. 'working with a poet in writing poetry

-This item seeks te identify the pupils' pre-ﬁipqram and Dost-brogrém'
views about working with A poet.

. Tavorable Unfavorable
" *retest résponses 32 (78%) L2 (27%
" Post-test resronses ~ 28 (767 12 (247

The idea of working with a poet.seems to exert a very strong attraction
for the pupils. The (too small) control group seems almost avid, and ‘the
strong preference expressed by the experimental group before the program may
even have been slightly improved by the program experiences themselves.

One might venture to say that on the basis of only the responses to the
first three questionnaire items, the poet and the poetry program at the
Southern site should thrive.

I. Inmy opinion
4. Tpoetry




. |
" The pupils’ respdnses to the idea of poetry De? se may clarify the effgii;
of the ‘poetry programas it developed at the schools in the Southern site. o

Favorable - Unfavorable
“revest responses - 39°(83%) 8 (17%) -
Pocsi-test regponses 35 (734 g (27%)

The experimental group may have suffered a bit of-.a reality shock in -
the program: their score dropped from 83% to 73%. Nevertheless, rost
secondary school teachers of poetry might be very happy indeed to recejve
a "favorable" rating from 73% of their pupils. -

i

.4

II. Like-Dislike a ;

1. studying poetry in class

This item is designed to pick up differences between a generalized
like-dislike of poetry in school and studying poetry in school. - .

Like .. * Dislike = .

Pretest responses - 40 (76%) - 13 (24%) -
Post-test responses * 39 (72%)- . 15 (28%)

. In these classes the -1iking for studying poetry seems auite pronounced,
though perhaps more moderate than their preferences for working with the poet
and for poetry in general. The post-test responses for the experimental
group seem down just a little after the reality ofithe program, but still
quite high. : .

IT. Like-Dislike . , %

2. reading poetry silently in class

One test of a pupil's commitment to poetry might well be his respense
to the prospect of reading.poetry sh‘ent]y in class-before and after the
poetry program. 7

, ‘

. ) Like Dislike
Pretest regponses ' ; 32 (67%) 16 (33%)
Post-test responses 438 (74%) 15 (26%)

11, >
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The experimental grolp seemed by tﬁé.end of their program to have
increased their liking ‘for silent reading in ‘class, from 67% to 78%.

. - ~
IT1. Like-Dislike . . .
3. reading poetry aloud in class - o :
Lot : o ) Like Dislike
“reteet’recponses 26 (83%) v 23 (47%)
[ Post-test résponses 28 (64%) 16 (36%)

t

Reading poetry aloud in class clearly seems to be less well liked than
many other activities connected with the study of poetry in school. It is
worth noting that the score of the experimental group after the completion

. of their, program rose to 64%, from a pre-program score of 53%. This may well
represent & substantial increment to be credited perhaps to the program. -

~ L4

II. Like-Dislike

s . R N )
", « -4. listening to pbetry in class

t

-

Pretest recporse
Post-test resronses
—

" 1 . L
A small rise in 1iking for listening to-poetry in class isi registered at Bt 28

Like

Dislike
27 (67%) 13 (33%)
31 (72%) 12 (28%)

completion of the program, from 67% to 72%.
1. Like-Dislike ™ )
5. discussing poetry im class’ » }
j Like
Pretest respgkses - 22 {55%3
' Post-test responses e 29 (66%)

~

. mT e experiences of the poetry program still apbear to be operatiné well:
7 the s€re. for -"discussing poetry in class" improves by 11 percentage points-

66%.

.

up froﬁ§55% to

>

N 2
. Mn” -

'
i

DisZ%ke
18 (45%)
15 (34%)

14
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II. Like-Dislike

6. writing poetry in class -

! - Like Dislike
Drate t resronses 21.(44%) 27 (56%)
Post-rest responses 32 (20%) 14 (30%) .

Writing poetry in c]ass was not very highly prized by-the experimental’
) group before the poetry program. Given the emphasis accorded in the program
+-  to original poetry, ‘the increase in the "1ike" score from 44% to 70% . ’
' speaks highly for the success of the poet and the student’teac?ers and for.
the pupils' response to their experimental class.
I
!

»

II. Like-Dislike:- -

studying poetry in my free time "

* . ', 7.

~ How many pupils lTike to read poetry during.their free tike, on “their
own? Does it appear liKely that a relatively short program 1nvo1V1ng a poet
could make a d1fference in the numbers who do?

sze'

bislike e
19 (49%) 20 (51%)

Y Pretest responses
22 (42”) 31 (58%) ~

‘Dost-test rasponses ~

"o ‘ The answer among the experimental classes at the Southern s1te seems to

.be No,* The "like" scores drop from 49% to 42%. o
*,
II. Lige—Dislike ' . : ) .
8.‘§§eadigg poetry in-my free time : R ‘\‘ :

d

- Howfﬁ}d the vexperimental program influence the reading of poétry in
¢  their free time among the pupils in the group? ‘

i e

i . C Like Diglike
?}eét responsgs 34 (78%) 16 (32%)
ae -test responsec- 28 (61%) 18 (39%)
5 :
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Fewer pupils in the experimental group appear to like reading in their free
time after the program (61%) than before (78%).

‘

II. Like-Dislike S -

9. writ{ng poetry in my free time

' Since a major activity of the poetry program has been the writing of
original poetry by pupils, it may be interesting to find out whether their

liking for this activity appears to have fhanged at the end of their work
in the peetry program. . . .

. Like *. Dislike - ’ :

"
o

. retest responces

28 (72%) 11 (28%)
Fost-test responsec

28 (58%) 20 (42%)

The experimental group exhibits a decrease in their liking for writing
poetry-on their ‘own-time (72% to 58%), although the percent of pupils
.expressing a 1liking for 'such an activity remains surprisingly high in a
country and .at a-time when poetry might be expected to fare even worse than

less."exotic" studies. How many pupils like to work at problems in mathe-
matics on -their own free time? ™ o '

i
o

U . T '

JJL Like-DisTike
. 10. 1listening to poetry in my free time

ﬁ
*

. ’ . Iike Dislike
. Pretest responées_ . * 22 (&1%) 21 (43%) _, g
Post-test responses 19 (29%) 20 (51%) .

.+ Surprisingly enough, the decrease noted in the experihenta] grbﬁp's
responses to questions about their 1iking for self-injtiated activities,

after the-poetry program, does not appear here. The percentage remains about -.
the same for the fre-tEStand post-test scores. - ,

I1. L-ike-uish'le ' ‘ ! I .

]

11. Discussing poetry in my free time _ o .
i
t * ‘[‘
: 131 . , - -
. , ) 1_1;€; . q: ‘1 ’ . -

o




- .
N N . [ B :R;‘“'\—z
£ /
¢ Iike  Dislike
Pretest responses ' © 17 (43%) 23 (57%)
Post- test responsgs 20, (47%) 23 (537)

v

The control group evinces a very s]1ght 1ncrease in the1r post program
"1ike" score for d1scuss1ng poetry in“their free t1me

4

=

* * * ' . - »

Some observations about the pupils" responses on the*"Like-Dislike"

segment of the questionnaire may be in erder: . .
1. Prior to the inception of the experimental program, pupils slated

to participate in it seemed to evince a very strong liking for

activities related. to poetry. This may account for some of the

slight "dampening" effects that appear in a few items after the

conclusion of the program y .
2, The scores for pupils' self-initiated activities in their free - N
. time are lower than their scores for in-school activities. S .
Sy - G : B .
CIIT. Interests (after comp]etibn of the poetry program) ’ 4 |
]. Interest in the program ) e ’

" The pup1ls interests in®the p' ram apoear to be strong. Forty—three i
pupils (79%) expressed interest, as%ompared with 10 (21%) who expressed - . .
disinterest. The express1on of interest 1in the program may bespeak & ,
“genyine arousal of 1nterest among the pupils who participated. . - oLt T

. ® ‘

- IT1. Interests (after comp]et1on of the poetry program) - L,
N "?‘ . , . * “ ) t‘ B /
2. Future eourse work in poetry - - . P

4
+

If given an opportunity in the futyre to take more course work in poetry,
42 pupils (81%) reported they would elect one or more courses., as compared with -
0 (19%) who would take norie. This represents a strikingly large percentage

of pupils who would of” the1r own free w1]1 take more course work in poetry

\
N
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‘. 11T, Intefjfﬁs (after completion of the poetry program)

.3. Interest %h;g;her types of creative writing

Twenxy-four pupils (50%) report that as a consequence of their experiences
in the poetry program their interest.in other types of creative writing has
. increased; 17 (35%) reparted-a decrease, -and, 7 (15%) repor%?d no change. °
/s e ‘ - ~ - < e

III,/ Interests (affér completion of the boetry program) T /

. /
4. Reading poetry in free time

. Twenty-eight pup{]s (56%) report ‘that as a result of their experiences in
K the poetry program they read poetry on their own occasionall$, often, or
7 very often. .Twenty-two"(44%).do so rarely or neVepc . ~

* -

-~ 1I1. Interests (after conpletion of the poetry program)

5.-. Writing poetry in free time

Twentylthreé pupils (48%) write poetry on their own initiative L

~occasionally, often, or very often. Twenty-five (52%) ‘do so very rarely
P K o

or .never. ;

. III. Interest ~(%fter completion of the poetry program)
" 6. L;;;:ings about poetry . ’ 0

Thirty-etght pupils (73%) indicate that they learned much or ‘very much
about writing poetry. FolUrteen (27%) feel they learned little or nothing -

~about it. L .
II1. Interests (affef completion of the poetry program) o

3

7 Improvement in understanding boetry

s

-

FortyZthree pupils (78%) be]ieve‘they‘héVe improved their ability to
understand poetry, in contrast to 12 122%) who report very Tittle.improvement. ..

[11. Interests (after completion.ofthe poetry pgogréﬁ) ,':\_ -

8. . Improvement in oral self-expression s « . , B
. . N i > * t
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The pupils do not indiscriminatingly attr1bute all gopd things to

the poetry program. For example, about half of them believe they have
improved their ability to express tnemselves when they speak, while the
other half report little or no improvement in this respect. _

~ These results are valuable pr1nc1pa11y because they seem to give : .
ev1dence that the pupils did not.simply give a strong positive reply to p
every-question about their poetry program, the possibiTity of a "halo ’
effect" fore does not appear to be great, even though SO many post-
program response orded in th1s section of the questionnaire by the pupils”
are--at the very least-- laudatory.

_III. Interests (after co&etion of the poetry p-;(;gﬁr?aﬁ)"f.“\*\&,ﬂg )
9. Improvemeﬁt in written se]f;expression - //’ iy
Th%rty—two pﬁpi]s (62%) réport‘improvement in their'ab{lity to e ;ess -;//}/
themee]ves when they write. Twenty (38%) repOrt little or no impro¥ement. P ]
11T~ Interests (after comp]et1on of the poetry pregram) oo ,////, } S
10. ’The social c]1mate in the;gpetry ciass ;//// ) ’ /ﬂ

y
1lowing phrase:
e--in the poet%y class..."

In this item the pup1ls were asked to complete 'the
"In my opinion the rules for conduct--the social cli
i descriptive phrases about the rules for conduct irf the poetry c]as§f
L s good because it was informaT oL .

It wasn't 1ike a class but more or less like a rap session.” T
is pretty good because people can just say and-feel as they do '
no harsh rules or formal conduct ' . a . L
is boring and uhgomfortable * e
is nbt ‘there ‘ ,

IV. The instruction

)

An effort was made to determine how the pub]]s 1nrthe poetry prodgram
at the -schools in the Southern site viewed their poet-teacher. They were-
~ therefore asked at the end of the program to check a list ‘of polar characteristics
that might prov1de some, clues about thetr perceptions of the poet as teacher.
*Their responses are presented be]ow as .the sum of all the pupils' replies

S 1256 L t\ - :

at the Southern site.
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EY . 5 N
N )
Tharzoteristic ¥ ¥o. of purils checking iter
=—

¢ JSucceseyl - 27
meuscessful i ke
Frierdiy . 4%

, rrilerdi <
Ivtrnnsigatia ¢¢
Lrertrusiasziz 2
Iatier: 44
s mzatiernt 2
welo infcrmed atcut poetyy . . 48
Focriy informed abous poesry -, 4 C—

Incouragze ug to writs . 42 *

~ " Lisccurages us “rom uriiing . § 2 .
Fair s . ’ e .

. D oot J l
Wt us to learn -
Dcesn': care vnether ve learw _ 4
Lereridatle - ‘ 3% . -
inderxendalt iz - T e 0
Kind “ 44 v ‘
- Yrring : _— 2

> He must f1rst note again the pup11s efforts to discriminate in their
judgments, The tharacteristics of the poet are rated extremely high, with

. positive scores ranging from a high of 56 for fairness to a Tow of 39

- which were

IS

fbe dependability. But all of these scores are in fact high, esp ec1a11y in
view of the fact that negative views were very low. On the other hand, -the
pupvls recorded the lowest number of positive scores for "successful".
That is, 37°pipils j dged the poet successful, fewer votes than on any .
other pesitive characteristic. In addition, the 12 negative votes for
unsuccessful“ was very substantially greater than all other negative votes,
as. follows: one 0; one 2;. three 3's; two ®'s; one 5.
ession concerning this set of data is that the poet was
successful as teacher and very-successful. indeed as person.

v

THE STUDENT TEACHERS AI/SOUTHERN CONNEETICUT STAFE COLLEGE COMMITMENT TO POETRY“-;

Seventeen student teachers at Southern Connecticut State College were'-
enrolled in 'the course in th& teaching of poetry offered there early ‘in
1973 by the guest poet. Among them were the student teachers” scheduled to”
do the1r student teaching. A1l the Student teachers filled out a pre- and -

>
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post course guestionnaire that mey provide some indications of'the success
of. the course as seen by them. "Before" and "After" results for selected
items are shown below: '

JTer Eefore A er o

T Ne Yee v N Yee
. . L 4
. 7 I came zcrcss a zoegm in amagazine cr

) neverarer T sould read 1. - Z P % 18s
é&. I7 a pcer vere giving a “ree readivg .

of nie works, I would go. g 20" : 14
2. ¥ a teacker-assignrne poeiry to ke - i .

studied, I do t;e-assigrment P : 17 0 ¢

4. T an assigmment allous. [ree r,ad ng,

T would croose, poetm R 7% 12 3 L3
ST "mte DOetru on my own. 5‘ E 4 i2
€. I feel a roem ean be o some :

wtares., or value -to me: : o' . 17 2 "3
7. I would 1ike to Mwow more about poems. . 17 - /A W4

No sharv-increaseiar decrease in commitment to poetry seems to have
occurred, perhaps because most student teachers were pqitty strongly .
comm1tted‘to start. On the other hand, almost no erosidn of their commitment
is ev1dentd and in a few. instances t xperiences in the course seeméd %0
have a s11ght positive-effect, as in the.items numbered (2) attendamce at
a free reading by a poet; (4) selection of Doetry,for a free reading

'assignment; (5) writing poetry "on my own.

~
—_ - «

The Pfe teaching Questwonna1re 7

S1x student teachers scheduled to work at Southern Connect1cut Stgte

'

- College completed a questionnaire desmgned,to ascertain their views about ~==——

the- exper1mgntaﬂ teach1ng program 1y1ng ahead of them, and about their own
sinterests in poetry 158

ments. to follow in the1r student‘teach1ng . -

-

1. The1r objectives 1n the orogram - L .

- Some stademt teackers hoped to help the1r pupils to exper1ence ooetry
vav1d1y and v1ta11y. to.see it as a-different way of using.language, and tn
become interested-jn it, involved in it. Others gave first prierity to .

- .hgying their, pupils wr1te'poetry. N s . o~




b .

2. Their owi interest in poetry at this time

.J

The student tea%ﬁers characterized their own iﬁferest in poetry at this
time as "great," "much greater,” and "immense."
source of personal enjoyment and wanted to write

Others viewed poetry as a
T 3.

Integ.st in leayning to teach poetry . ‘
- "Thts item evoked the following responses: ocreat; paramount--as a
way of gettxng a job; to make poetry mean1ngfu1 to ¢he1r pupils, anﬂ to Jead
pupils to write peetry .-
" -
4. Peact1ons to "the exper1ment§1 o[;gram SO far -

”Ter#ﬁf1c“.favorab1y dispos

eq) “fantast1c'“ and“great great'”

: . - ‘>
5. Collegiate preparation f teach1UQ'p9etry E ‘

. . ‘

The responses noted two maJOfJ
poetry:.

sources of’areparat1on for, teaching '
collegiate ‘courses in poetry and the teaching of’ Eng}1sh and_ the
course with the poet. )

. S

6. Antx;jpat1ons for thé exoer1menta1 program '_ "r B ’
! Rep]res to this, query inc?uded the foI]owxng terr1f1t OK fantast1c,‘
great, and enthus1ast1c N RN
vt .
< -

b4 Student teachers criteria fdr jddéing nup{/" original poetry #

THe replies included criteria 11ke simply wr1ting poetry, 1mag1natJon,

sincerity, artistie use of language, the pup?%s
wr1t1ng

-

ing represent the studént teachers
they ‘were tp work with the poet*

te help him; he he]ps us; -plan with pnet N
and try .own. techn1¢ues, and aoi\gure Yo
P~ -

. - 3

3 : fspoetcy an sehoo

\ AR y -
The st‘déﬁt tpache

ghh’cwated ‘that tﬁ‘ir Mpﬂ& would- have: reacted to .
X trad1t1onal téaching g:Sbaq;

-
-

ry'm1th boredom, as‘being "irrelevant,” and as-
be1ng prlnclpally conterned with: guestions about rhyme and meter

- ‘. o l.
. LI0S S 12
e TS 'J
o « Ter 2 " e
EA - .

own feelings about their .
8. gﬁégjstanding'ofgyidelines for wofﬁirﬁLhﬁthgpoet " ' ‘
The foll

understand1n95‘about how. *

Sthout the‘puot1s responSes to the trad1t1ona!

Lo
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~ Expectations abeat the pupiis’ resnonses to the exoer1menta1ggrogram

e Sae

The«student teachers predicted that their -own pupils woqu‘be thhﬁSld§t1C§x S
immensely impressed with thg poet, resoons1ve to the nove1ty and freedom of
the course, and .interested.. . :
In sum, the augury for the-curse, in the view of the. student teachers, AR
wds very fayorab]e fheir predictions may be compared with the student
teachers' views at the conclusion of ‘the’ program set out- in some of the
. .items listed below. _ . -

P IS . ’ LAY

T .

- &

STUDENT TEACHERS RESPO’/ES AT THE CONCLU§1ON OF THE‘EXPERIMENTAL PROGRAM A
» . s

L - .The Mithods CourSe at the Co11ege (Southern)

b - Five out of six of the student teachers volunteered that tHe.exercisés
' .developed by theé poet wera "superb,” "the best part otk the course,” ¢
"inwaluable". Some relished thein exposure to current poetry The- . . .
s1mu}at$d teach1ng exercises’ vere thought. fo be-heJmngf' The course was - T
alsq cha acterrzed as being "the mest valuable English course I've ever . . . ‘- -

. taken" and “a necedsity for.teaching peetry." o,
. On the negative side “the d1s tisfactions were reTated to errors of -

‘ omission rather thancommi The course was too short, some,important N
PR /,,/sﬁfils were omitted, lesson p]a ing was not_taught. Other weaknesses cited < -

.-- .  peor organ1zat1on and .some coﬂBtra?nt felt by one student teacher about

i expressing’ *himse1f tn class. -
. On balance, the methods course seemed to be ratgd as very succeszu} and
\ —;hwghTy stamu]at1ng . : P . . . .
> - - -~ :
The Student Teach1ng Exper1ences N
.« . s The student teabhers noted: the fo]]ow1nc strengths of the poetry-course: "

. ’ 3: The pup1ls‘gere\amazed pleased, and looked forward to "poetry day." )
::i>§§ ) Thex.fedt thatthey had written bedutiful pgems: - §
ST : 3 Three ctasses, all girls, were enthralied, enthus1ast1c In one, the

. ,tpvpvis\bung on'the poet'§ every work. and the uupi]s noetry was . -’ )
C'magnificent.” ) e \T\¢2
) o 4. The poet. wds- support1ve o?KBnq\helpfu1 to the pup11s LT
. A Lﬁw‘]’hr‘ee student teachers attested‘te\tg:;r enjoyment, of -the class;\and -

L. - " one took 9reatasat1sfactﬂon in-a fripndship that_developed with the ]
e . . .. ‘_poet - - "’ ; \ - . _ \

. - 3 x. .

The weaknesses of the program in some 1nstances were very marked.'
c]asses were reported-as regrett1ng tﬁat they had vo]unteered for the course.

\ v . -

. . - , . :
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In another cldss.-mary pupils, “cut" the elective poetry program to

attend a class making a motion picture film. &
Other weaknesses. cited ingluded a lack of structure in the c]ass, poor ° .

ccontinuity because the classes mét with poet only once a week, and too little

constructive feedback for the student teachers. ,

~.Special C?ass and a Spec1a1 Note

~ Cne of the classes involved in the poetry program was a cTass for~
perceptually handicapped pupils, which seemed to exgefience especially
traumatic stresses in the cour e

As reported by the student. t er, the fwrst class went very well.
After that, however, things went ragadlv down hill. Organization and structure
“were }ack1ng, and the level of demand. upon the pupils was too Tow. " As
a result of these and other factors, the freedom of the class often "
4 turned into bedlam. On occasion half the class left the room when the poet
appeared -The pupils disliked their work and they got "mo direction from
the poet.” -The student teacher concludéd that for these pupils the poetry
class_was a waste of t1me “He a]sO'adds, ‘somewhat marve?ous]y, that he “
_ - wants to tedch poetry.:

~es It i85 In-this report and in ;ome of the others from the student -
" teachers at the Southern site that an important: and simple fact becomes
salient: the poetry program was’ ‘a marvel for som pils and a poor

~.
s

experience for others. ™~

. * - ’ \)

THE INSTRUCTOR S OVERVIEN OF THE PROGRAM rL ~ :
A Professbr-Betty Hahn, Cha1rman of the . Department of English at Southern
. . Connecticut State College, states her" views of the poetry program succinctly,
in terms of strengths and weaknesses:.
. . . r .
‘Strong points in the progrmn” ‘ - - - o .

i » il

' . 1. The college student teachers contact with a practicing writer
. ‘provided an_opportunity for writing, criticism’and develonment of
. ' teaching 52777\\\4Ihatsthey developed an honest.and sensitive T
. " respohse to anyth1ng is-fantastic. They ga1neq confidence and
#lexibility. In additiop, many Jjunior 4nd senior h1gh school
pupils "found their own voice" in poetry.)
J~%2. The fact that the poet was in residence, im, contrast toa ¢

visiting poet, meant that student teachers, had opportunities for -
conferences and informal contacts. .

o - S e \ b ' ) 139 _ ' _',
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3.- The provision for continuation of the poetry werkshops in the
nigh schools meant that student teachers had the opportunity to
translate theory into practice.

< 4. The college community had the opportunity to hear four well-
known poets read their works and to meet with them informally.
5. The high school-pupils responded favorably to the program, as
evidence in the1r writing.

¢

Weak points in the program

& 1. Implementation of the program in h1gh schools reqmres a great
amount of time and supervision. Once-a-week visits require careful
planning and implementation--elements ot always appreciated by
the poet.

2. The poet's course in methods of teach1ng emphasized ‘only

contemporary pbetry Student teachers are expected to handle

poetry of many periods in, the schools. :

3. Cooperating teachers in the high schools were not always

free to participate in the instructiom.

4. Administrators in the high schools were not always clear
_‘abqut the purposes of the program.

"The poetry program requires -complete responsibility, tact and
sens1t1v1ty on the part of all. These qualities were not aiways
evident, especially in the poet as 4¢he program continueds ereating
strain in some schools "and in the college.

THE POET'S VIEN QF THE PROGRAM AT THE SOUTHERN SITE

oy

-

The Methods Course f

- Ross Talarico, the poet-in-residence at the Southern site, has set out
six major objectives for the methods course he offered to the student
teachers at Southern Connecticut State College. ~They constitute a useful
introduction to th1s portion of the report:

’

Poet's objectives in the methods course |,

1. To get 5tudent teachers to know how to read a poem: for _them to
be able to'know "why" they like or dislike a poem. .
2. To teach student teachers how to conduct writing- exercises (and
to know how exercises- tend to free the imagination and stimulate -
a new awareness of’ language).

125 - g . o
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3. To enable student teachers to talk about poems and poetry with
general confidence rather than with terms that tend to avoid the more
- crucial elements of the initial understanding of poetry--emphasizing
, voice, imagery, and subconsciousness rather than idology, philo-
sophy, or social concerns.
4. To inspire: to make the student teachers want to read poems,
and to make them want to experience the writing of poems both
themselves and with their pupils.
5. To take, in the teaching of high school pupils, the distorted
sense of "seriousness” out of the jdea of poetry; and at the same
time to begin to make a distinction between word-games and '
poetry. S ) . .
6. To encourage, in the silences of the classroom, the desire to
sleep backwards, burn a book, fall in love a half-dozen times in
a month, distrust the poet who preaches, and to love and hate the .
same poem or person that comes into a life just when the decision
has been made to live without it or him.
_Talarico feels-that the methods course at the college was successful:
"I feel good about the student teachers who were involved." He goes on to
add that at least half the student teachers volunteered that his course was
the best they had had at college.

One of the principal objectives sought by the poet was that his student
teachers should recognize in their own teaching the value of "an open_and
free atmosphere." This theme was also stressed by Hausman, as well as-by
some poets in the 1972 program. .

It is Talarico's judment that his student teachers enjoyed the writing
exercises most and that they were stimulated to want to teach poetry in a
more professional, literary fashion. He adds that the student teachers learned
to view a poem through-the writer's eyes. If thYs latter estimate is sound, .
the student teachers gained an undeniably important competence . )

It may be important to note that Talarico made no mention of any
problems of grading student teachers nor of a lack of cooperation from the
college instructor-supervisor, nor of other difficulties a poet might have

- encountered in offering the methods cpurse. ’

The Student Teaching Experience

Talarico, like some other poets who have worked in the public schools, -
found that the principals and teachers were misinformed about what-his
- responsibilities and functions were to-be. Most important, they did not
know that in his own list of priorities the student teachers took precedence
.over the pupils. As he notes, such views were not likety to be popular among
school administrators and cooperating. teachers.

.
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Nevertheless, the student teachers appear to have had, at least, a
fairly satisfactory experience during their work in the schools.

The Problem df Communi cation

The poet found that the college supervisor, Prof. Betty Hahn, was helpful
at every stage of the program. Communication lines with her were good. It
is with the college administrators that Talarico finds most to criticize. .

.He notes that no one ever clarified what his duties at the college were. No
one from the college ever inquired about how his work was going. On the

- other hand, some college administrators noted with strong disfavor the fact
that he had no telephone. The irony of such behavior from people who showed
no interest in communicating with him did not escape the poet's eye.

On the other hand, the only time the,college administrators -initiated a.,
contact with Talarico occurred in reference to wlgat hé bitterly termed“a °
twenty-six dollar foul-up" -- apparently some sort of confusioqﬁggout
expense money for a visiting poet. |

The poet's abiding question about the college administrators, however, .
went deeper: He had serious questions ‘about the genuiness of the adminis-

“trators' commitment to the program. He sums up his views by ohserving that'- ,
the student teachers and most of the high school pupils learned a great deal,
but that the college administrators appear to have learned very T1ittle.

— e

.~ VIEWS OF ADMINISTRATORS AND TEACHERS AT THE SOUTHERN SITE

The principal at one high school was interested enough in the program to
fill out a fairly lengthy questionnaire at the end of the poetry program. , He
notes the following: ‘ - . .

1. 'The administrative arrangements made by the coTege were excellent,

well executed. .

2. At his, school the administration of the program was carried out

through total involvement of school and departmentg]“administpators.

. 3. No'sigtificant impact of the program on the teaching of poetry in
* the.school was observed. o eTe o
4. The English Department did not appear to be impressed with the -

-« progran. ’ .
5.- The program should focus more on inservice than on, preservjce
education of teachers. ° . LT .

6. -He would not welcome the poetry program as'a permaneht phrt'nf.the ‘.
English curriculum because of the way the members of the English Department
reacted. ) . . . .
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. 7. He would welcome other arts programs, but with reservation. -
8. He believes that a useful model for the utiTization of artists, in

the school did emerge. He adds, howevers that the nature of the progtram
~ Shouid be determined more by the school than By the college. ’

- The principal concludes by calling attention to the fact that most of his
views derive from confents made to him by members of the English Department.
‘A sgqcond principal judged that the initial contact and the written
materials outlining the program prior to its +nitiation were excellent. '
. The Tack of follow-up, however, caused some confusion. He did not set up
special administrative procedures for the program, nor did he have any
direct contact with jit. ) '
He is of the opipion that the program will not have any great impact on
the English curriculum at his school. Several members of his faculty
requested permission £o observe the poet in action and registered no strong °

- - - .

reactions pro or con. MR

- He states that g\aseful model for the utilization of artists in the school

. 'did emerge, and that Yie would welcome the appearance of dancérs, novelists,
painters, musicians in the arts program. .

At another 'school the Chairman of-the English Department considers that
the entire "arts" idea is both valuable and excellent. The department was -
delighted at the prospect of having the poetry program in the school.

At the beginning, the program was well received. The students were tager
and interested. A damper was put on this enthusiasm, however, when the poet
left the program before jts conclusion. .

The Chairman recommends that the poet ewvaluate the pupils' work more
critically and suggest revisions-of it. - o

The following criticisms of the poetry program were excerpted from the
journ o ing to r—She-states that she was not inforied in
advance that the pupils would be taken outside the s¢hool on an assignment
to write a poem about spring. She writes: -

<

There was no reason why I could not be informed in advance. [Her
italics.] This was the culmination of the entire two weeks before this... -
I will never get involved in'any program like it again. I am tired of
being a third wheel to a program with missing spokes.... All members
should have many more meetings and be willing to bend a BTt more than
they are. .

I did not realize my role was to Eﬁ}e care of discipline problems
the poet can't handle. . ' ; -
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Another cooperat{;g teacher recalled that the pup1]s at first were very
excited about the program. They read some of the poet's work before his
arrival.. When he appeared, he was "a dynamo," an exciting personality.
The pupf]s were "eating out of his hand" and writing poetry on their own.
Latér on, the enthusiasm abated.because the poet paid no attention to
some pupils who wanted criticism and help. levertheless, her account
concludes with the recommendation that the program should not be given up. -
Four cogperating teachers filled-out a questionnaire about the program. a
Some of, their responses are summari zed below:
¢ - -
1. . Their most important learnings were: L
To motivate pupils.
To "Toosen the structure” of the class.
. That having.pupils wr1te poetry is a mos t excellent’ way to .
teach poetry. . . .
That pupils learned the d15c1p]1ne of words.
., - 2. Their principal responsibilities in the*program should be:
¢ To know the pupils. ] ‘ , )
TQ cooperate with the poet. .. " y -
:. To take an -active role in class. ' ' . :
To individualize the instruction. )
To help the student teacher carry on the work when the poet
+1s not present o -,
3. Their major satisfactions in the program were: -
" Seeing the pupils catch. fire.
Seeing the pupil]s' satisfactions with, success. o
Seeing "non-creative" pupils doing some great work. : ST
, 4. ft:lgjmaaor -dissatisfactions in the program were:
Lac

of direction and’organ1zat1on
of foldow-up-on the program.
Lactk of encouragement to pupils o 1mprove the structure of
_+- their poems. .
The fact that the pdet often put some pup1]s in an awkward pos1t1on .
¢ o discussion of poet's rationale, methods, mater1a1s was ever heard.
5. The student teachers seemed to’ them. T } )
* ' To be capable, 1nterelted' cooperative. ol .
To be hurt by the program. )
® +  To work well with the poet. : <
6: The administration of the. program: .-
= Should bring all peopde 1nvo]ved in tﬁe~program together pr1or o
| to its start.
Should reorganize the program as a volhntary act1v1ty
Was a bit sketchy . . v

3 . .
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Showed a lack of'communiéation,.of role definition, and of

clear defi

ition of the objectives.

7.

8.

The behavior

f the pupils- in class:

Was ‘always good.

Was excellent,
lias unrespons

Tively, 1hte111gent
ive to the concept;of freedom w1thout respons1b1hty

The pupils’

own wr1t1ng was:

Ten percent super1or publishable; 50% passable 40% awkward and
shallow. '
Devoid of significance; accepted without d%scr1m1nat1on
From fair to excellent; good to exce]]ent preva1led
Not exceptional for them ~

The work of the poet in the program was:
Excellent at the beginn1ng
Unsat1sfactory
Not impressive.
Exciting at times.
Disappointing when he left.

£
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, + VIEWS OF COGPERATING TEACHERS AT THE SOUTHERN SITE

Ore—cooperating teacher felt that her own role in the poetry program was
never thoroughly explained to her. Nevertheless, the work of the.poet ‘
himself apparently was succes§ful. She testified to the, fact that the pupils
responded very well indeed to the poet and ‘to his teach1ng She made

- spécial mention of two factors important in his success:- his ability to be
one with the pupils and his relaxed, low-pressure approach to the teach1ng
of poetry.

. A -second teacher noted her own.early‘enthusiasm for the program and adds’
that "the student teacher faded rapidly- As reasons for this downhill,slide; -
she mentions the administration's failure to clarify her role and that- of the
.poet, the -lack of detai]ed~p1anning;.and the mammer in which the pdgtstreated
the student teacher. She remarked that the. poet on occasion embarra the
student teacher in her work with.'the class. “Early in the program there- )
appeared ‘to be a genuine conflict as to whether_ the student teacher or- the
.poet was in charge, but this situation improved as- the\program developed.

The cooperating teacher-herself always fe]t howev®r, that she was the
outsider. ,

A third cooperat1ng teacher seemed to haVe had a much better exper1ence
He took an active part in the work. and got alogg .well with both the poet and
the student teacher. He affirmed that he was Wleased with thé program, that
some pupils who had been formerly re]at1ve]y disengaged in class responded

P
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we]] to the new exper1ence, and that he h1msle profited a gréht dea]
from it.

The three cooperating teachers ment1oned above also responded to a
“questionnaire on their experiences in the program Some of their

observatlons are paraphrased below: ' L
. L ®
o

].e Their most 1mportant ]earn1ng§
’ The game-1ike actiyities in the program.
Certain techn1ques to stimulate creativity.
*2. Their principal responsibilities
J o To encoyrage pupils to respond to the p]ans made by the poet
' and the student teacher. , *

.- To create a receptive atmosphere. ; * .

"To explain the nature, of the program to the pup11$ e .
To prov1de feedback to the poet and the student teacher. @1'
3. Their major sat1sfact1ons ’
None. v o s
. Learning "gimmitcks™ to encourage the writing of poetry and
- - hear1ug/the poet describe his approach.
4 Seeing puplls, some prev1ousl)runresponswve, responding’ to
poetry. : "
4. Their major dissatisfactions
Frustratign at the way the poet dea]t w1th her and the pup1ls
T ' The "chgpgpiness" of only one day of poétry a week. -
) 5. Reactions of the student. teachers

»

~ '1 ) EnthuSiastic "until-[the poet] stepped- into the c]assroom, ’

usurped power,-and sometimes bored the pup1ls .

They enjoyed.it. . o .- ; ",
They became sensitive to 1anguage and imagery. The student‘
teacher became the- "expert" in my class. ‘ S

_6.. The pupils' writings - " S -

Were surprisingly good. -%Efré§ﬁ‘ng )
. s  Improved steadily. Tt ; s
. Demonstrated a high degree of sens1t1v1ty
7. The jinterpersonal climate of the classroom — *+ ° e
* Was awful most of the time. Was-good on1y when . the poet
~responded honestly to-the pupils® poetry
" Was'relaxed, spontaneous.
Was warm, oOpen, aqcept1pg

X . . «
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'ANALYSIS AND RECOMMENDATIONS. FOR "POETS IN"THE COLLEGES" oo '

]. The poet as "paragrofessional"

.

. i:1:3’1 S AR o
. - N n L A M

o " . ) . - S
MC . . . 146 ‘ R Do
o 2 L ‘ A

BTN




. g . ‘ < N . <_T—' J. /
* < \h - "‘, .
The concept that the pogt wéuld teach the student teachers at the college
how to teach poetry and then assist them as paraprofessional aides in the
schoolroom collapsed because.of its inner contradictio s: the poet had. a
unique and erful contribution to make in both collede and schoolroom and -
he could make it only as.teacher, so he taught, fortunately. . . N

2. The experimental teaching of poetry B .

Since the poetry programh;s avowed¥y in its first experimental stage, the
student teacher's entire prog¥Fam in the school should not be devoted £o -
poetry. The task is too complex and the criteria too ambiguous-to.jbrce or ‘
ask the student teacher to risk his student #eaching grade {and ledrnings) = -
on one throw. With an admixture of more familiar topics to teachy the - o
~ Student.teacher's grade could be based more €quitably on his peyformance in

an array of diverse-tasks rather than on his work in poetry aighe. If

indeed there are good reasons to focus the student teaching-

then it follows that the supervision and graffing should-be
»: the problems of teaching creative poetry.

‘

2

. theme sounded by college supervisors, coaoperating teachers, and some
‘student teachers. They racofmend that thé poet criticize the original
. poetry He receives, suggest revisions, etc. This recommendation seems to us
* to ignore a phenomeponsthat emerges saliently in the data: _The readiness
-¥ to write poetry int elass is sq pften gependent upon the pupil's conviction ,
"-that_hé may expect.a pyre and uncritical acceptance of his deeply felt personal-
* -, revelationy that premature criticism may cut the response .off at birth, .
.. The poets in-the program seem to have-understood this completely. As a .
k. -result, they were ready with the proper résponse to their pupils' First .-

One recommendation éppéars reqularly in the data of our study, in:iif:;;j;'</—’>
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-~ " Writings:. an uncondttional positive acceptance of whatever they wrote. e
- The poets, recoghized that didactic, analytic, and critical responses T
=" offered prematurely are toe often death to young people's poetry. . ?f//.
‘ Ry . '31:, . -- ‘{r,r'__,"' - ws 1 . e ‘ ~ --'" . \/ -

b

- - . ‘ -
- 3. Of time and- the -teaching of poetr{ - . .
. . - 5 . -
P2 The teaching of poetry and of how to teach poetry takes time. It . s
" therefore follows that a substantial amount of time should be allocated to N
. .the -poét for instruction in the college methods and in the schools. The @
, program appeared to us to be om dctasion more a product.of happenstance and
*  accident than‘a planned cumulation of inputs. - - L
4. The writing of poetry .. - B . . ’ e
7 o " .
_——a
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5. The slow-down in the poetry proegram . &
e 23 g -

¢ A -substantial number of. participants and observers noted that after B

iperhaps three weeks or so the instruction in the poetry program began to
slow down, cool off, limp a little. It is our guess that this phenomenon -
may have resulted from lack of dévelopmental planning by the poets and
student teachers. ﬁbo often there seemed no place to go after the first .
excited response to “the pfet's presence and to thé*fact that the~pupalszﬁﬂgld¢,
write real liye poetry. . T
[t seems to us advisable to ask the poets and English teacher$ to plan
for developmental sequences beyond what was visible in the 1973 program.
[, The experience bf poetry should be viewed as an integral part of the-
English&urriculum in all grades. In each grade the pupils and teachers
should build the poets' visits into their amnual,plans; so that the
arrival of the poet becomes an integral part of longer sequences ‘that start
* =« beforehand and continue after“his departure, and continue algo from year

to year. - -~ . ; ¢

6. Poets as peop]e who aﬁg,“d1fferent"

1‘

5-as- -teachers are 5?ten 51gn1f1cantly—dfFferent from teachers in-
sghdGls and colleges. The nature ef "tese differences should therefore be
xplored with, and explainkd to, all the individuals who will interact’with
the poet. Some of, the diff ences that became ev1dent in OUr data inelude _
© the following:
- > a. Poets somet1me§ permi greater relaxation of rules of conduct
than most teachers. FKor example, Kenneth Koch has wrwtten that
_,————""—’—'ﬂ, he lets "the children imake a good ded) of noise.” .
. « b. Poets sometimes’ use a lvocabulary -ynusual for the ¢ladsroom.
c. Poets sometimes are more open about love, sex, morality,
aggre551on, sorrow, and joy than are most teachers.
d. Pdets sometimes treat [institutional schedules, procedures, mores,_
and mannérs-much more [cavalierly than do teachers. ¢
And this list could be extended. What needs to be said, however, is that
everyone who. interacts with the pggt or who works in the same 1nst1tut1on
should be informed about the 11ke%¥ﬁ5ﬁd~aﬁk§pme of these departlires from
* . institutional manners, customs/, and behavior.” That i5, a great acal of
attention shodld be given to d clear delineation of expectations about the
poet and the poetry program. (The roles of everyone in the progrdm or
touching upon it should be df cussed. In add1t1on, the poet's-role and the
».  -limits ‘of his institutional.beéhavior should be clarified with him, and
. agreements should be c}ear]y pecified before he is offered a contract.

¢
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we can on]y;hope,tha\ the precautions suggested here are not put into

practice so narrowly aﬁﬁystrfngently“that the poets and their poetry will be
stifled in precisely those places where they should enjoy their greatest

freedoms. K L ' ‘ :

- ~

7. The clarification and rationalization of objectives

The objectives of the poetry program exhibit certain internal incopsistencies
--as noted for example in the specification of the poet's.role as "parapro-
-fessional" when his major function’ 1§ as co-teacher or even as principal
teacher. The program could therefore probably profit now from a penetrating .
critical reexamination and reformulation. Such a reformulation would
constitute a useful frame of reference for the specification of roles,
functions; and commynications needed for the improvement of the program. .
If left in its present condition, the program is likely to wear out its .
welcome and waste its substance by moving*from one site to another without
making a lasting impact. ' The evidence td\ support this statement seems
to us to be clearly visible in our data. . .

. * ~

8. The need for comnuﬁicatiow

- R

If the poetry program is reformulated and improved, if it overcomes its .
wéaknesses and maxjmizes its strengths, it will still fail to achieve its
full impact unless the communication necessary to create a favdrable situation
for it is also improyed. If the poet's work is to be given a fair chahce “for
success, the objectives of thé program and-the special circumstances surrounding
it must be communicated clearly and.persuasively to those individuals who
are involved-in it or who may have power over it: parents, pupils’, "
.administrators, teachers (all teachers, not just the. cooperating teachers),
poets, Commission and staff, college personnel, and the public and news
© media. ‘ A - ~
“The tasks suggested here pose problems that are difficult and delicate.
. But if the reconceptualized program is not honestly and persuasively :
- communicated, then misunderstandings and minor but unavoidable mishaps and
embarrassments will certainly arise to destroy it or starve .it to death.
Loes not the evidence presented in this report indicate that suth outcomes
are likely? Can we in good conscience allow student teachers, pupils, School
and coliege facu{pies to pay again the price that some paid-this year? And
can we in good conscience fail to protect and ‘enhance the substantial and
often marvelous outcomés of this year's program?

9. The student tegchers in the shredder
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The studﬁht-teaphers are relativaly.powerless 1n the midst of the forces .
that surroupd them.  Can they and should they be called upon to meet the
of ten conf]wctwng»dewands of the poet, college 1nstructors, college a
supervisors,. and the coopepat%ag*teaehersl -1f-the answer iy Ho, as+t pust - - - -
be, then the processes by which the- student teachers are setected, .1nstructed,
fulfiil their student teaching respons1b\11t1es and receive their grades
_must te entirely reconstructed. “Tney ere paying the.steepest.orice for the
crogram, and tney have the least power o it] It therefore follows that in
Justice, ther 1nterests rust be most zealuusly-protected.
= 7 The pol: i1es and procedures by-whxch this could be accompizshed are not
tod diffreult to develop. For example, the college-student teachers should .
elect to jon the program after it has been fully described to’ them. ’
They should also have the option of withdrawing from the program after its
first week, uithout penalty. The grades for student tedching might perhaps - :
be awarded on the basis of their performance in both the poétry class and -
other .less ‘demanding and less difficult topics. The criteria for grading
should be clearly set put. Other procedures might be established for the -
participation of student teachers; cooperating teachers, supervisors, and =~ . _
visiting expert observers in the. award of grades. Other and better procedures h
would undoubtedly emerge if a part1c1patgry group were formed to develop - o
grading policies for the special circumstances of the pgetry program. . RN

\ ] s

10.. The high scheol pup1Ts in the program

Some high school pupils responded vé‘y well to their experiences in the

- poetry program. Others were turned off, -revolted, cut classes, etc. Such .
Mehavior, we would guess, is as much a product of the pupils' previous ex-
periences with poetry as of the program itself, HNevertheless, since -the
program at present canngt be offered to all pupils, right it not be advisable
to offer 1t for a time only to those who volunteer for it? Such a pracedure
would.improve the prebability of success--of course--but it also might
accompli'sh a more important objective. A succgssful program would become

" known in the school as such. The.chances then‘might be improved that .more
pupils would elect it and that, at some 1ater time, it might be made even
more. widely avawlab1e--and with better chancgs of success.

*

’ 11 The poet as: prob]em

.

\
\

The poet must recogn1ze that he is not working a]one in the program. He
is working tn two institutiofs whose funct1ons are broader than his own in
the education of teachers. He should not, of course, become a bureaucrat
in a bureaucracy, but he must recognize his respons*b111t1es to support the
school and'college--within the reasonable limits of a free and flexible ]




-

reconstituted‘brogram. He cannot and should not accept an appointment and then
undercut it--the gods forfend--in rhythmic language: -

The poet must sustain the program as it must sustain him.

"Tn addition, if the poet is of the opinion that he can do his bést work
only when his classes are small, then arrangements should be made to organize
small classes or the poet should not be engaged. . ' -

e

A FINAL WORD ‘ ) .

. _The principal objective of the poetry program is to prepare teachers who
will do a better job of teaching, who will rise atcve the generally pedestrian -
level of instruction and make the exserience of poetry a moving and signi-
ficant part of their pupils' lives. The process of preparing the teachers
who will do this is presently conceptualized in the following fashion: (1) a
successful poet will -come to a college where he will teach a course in the
methods of teaching poetry; (2) upon completion of this course he will.
- accompany his student teachers into the schools where he will help them to
teach what may be called "the appreciation and writing of poetry"; (3) at
the concluston of these experiences the student teachers will have gained
enough elementary competences to teach poetry better when they face their
own classes as responsible, certified teachers. .

The data that we have examined in the course of .our study lead us to
question these assumptions. One message that comes through loud and clear is
"that the poets do teach the high school pupils. One of the poets -says in
unequivocal-terms.that it .is the pupils to whom he is drawn,-the pupils who
are most responsivé. The second observation we derive from our data is that
it is the poet who energizes the pupils. They see him as a strange, exciting
human being who charges them up, who poTarizes them. Some pupils resonate
fully to the poet--more fully perhaps than to any other school experience.
Others are repelled by him--driven eveh further away from the experience
of poetry than they were before meeting him. Only a few remain untouched or
uncaring. But whatever the pupils' mixed reactions to the poet, many of
them (and many of the student teachers) write poetry; poetry'that is as we
might expect, often cliche and trivial, but poetry that is also occasiopally
illuminated, inspired and beautiful. Furthermore, a significant number of.
pupils begin to read poetry and respond to it in heightened fashion. A1l
_of these‘ou;comes are very rarely observed in the traditional teaching of
poetry. Furthermore, it is our quess that even the most apt of the student
teachers in the prggram--with the exception of those who may be poets-- will
not achieve the kinds of response from the pupils. that the poets do.
. Our hunch is, therefore; that poetry usually cannot be taught in a way
that causes pupils.to respond deeply to-poetry and to write poetry unless a
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poet teaches them to do so: Most English teachers are not poets and they

do not (and, we believe, cannot) often evoke a creative response to poetry

nor stimulate their pupils to write. It seems to us, therefore, useful -
to conceptualizé the teaching of poetry as a function of both teacher and
poet, perhaps as follows:

For objectives of Kriowledge: the teacher alone

For emotional response to poetry; the teacher, with occasional
contributions of the poet. : .

tor the writing of original poetry: the poet, with the teacher
as an aide if he 'needs this collaboration,
With such an anatysis it becomes relatively simple to structure the

-complementary roles of student teachers and cooperating teachers.

To recapitulate, it does not seem to us that the teacher can be taught

"to do what the poet does, unless the teacher is also a poet. To this-
conclusion we add an observation derived from the data of this study:

The contribution of the poet as person and the poet as teacher- -in:the
college methods course and in the schoolroom--is an irreplaceable component
that energizes both knowledge about poetry and a fuller emotional response
to poetry. ‘ )
It seems to us, therefore, useful to repeat that the poet should be
built inte the curriculum of poetry as occasional teacher from kindergarten
. - through high school and college. The strategy for teaching poetry then
demands (1% 3 continuing curriculum in poetry, and (2) the planned partici-
pation of poets in both the education of pupils and the education of future
teachers of English. :

' Inbrief, {f poetry is necessary in the schools,.then so too is the
poet. Perhaps we can make the program a success if we follow John Berryman's
invitation to Saul Bellow: "Let's join forces, large and small..." And
let's do it for the sake of pupils like the seventh grader who wrote at the. -
end of his questionnaire: “I think this was.a good program and I think you
should cqntinue it because I never read or write poetry until the program."

N
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