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ABLTERCT ’

‘ Ansvers tQ questions asked of college freshman
compositiorn s*uderts indicated +hat one-third lacked confidence in
their abili*y to yrite because of their ignorance of the rules of
grammar and inabikity to use correct grammar. This may be a result of
the textbook presentation of grammar as a straightfcruard set of

. rules to be mastered without discussing the incredible complexity of

- the language ard acknecwledging the studef®ts' internalized knowledge
of linguistic rules. In order to give the students mcre confidence ip’
their own linguis*ic abilities, the author devised an exercise
corsisting of a series of five sets of four sentences, each involving
highly ccmplex rules cf pronominalization. For example, the first set
or sentences requir=s that the students choose the sentence or
sentences in which more than one pérson is referred to. Through class
d@scus;ion, students attempt to construct a set of rules tc explain
tteir choica. Students them discovar that they can“understand,
proncminalizatipn even though they have not received direct
idstiuction in fhat aspect of grammar. (MKH)
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Aruitoxt provided by Eic:
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hfollow;ng

;;doiyou feel you naed to make in your writing?

atructurt, rulaa of grammar, or 31mp1y grammar.
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STRUCTURE*TO Lo o

'f. LomposJLLon atudenta lack confidcncc for many reéaons, but students Lhem~.
’ 3

s ~ ‘.

','elvo% often'attribute their feellngs of 1nadequacy to an ignorance of the

%

Ca prevalent attltude, I ask my freshman clasqes, a total of 68 aﬁudentq last

’ a4

’
~ -

quostlons.“

- LI 1 4 . -

. -

rules of'grammar_and an inability to use good grammar.

What do you feel arg your main'writing daficiencies?

es in’ your wrltrn& do_you feel you need to ‘worlk : on9

s‘

Ay

To verify that this is

o

quarttr, on the firot day of class to wrrto answers to at. 1east one of the a

* ] - Au

~ What _

What’imnrovemenus

The responses refléct’the éntire -

0

tange of composntron probloms, including Lhe nted for greaLer precrsron nnd for

‘.

mor@ offectnvo organlzatron, but fully a third of the

nx

LS

tudents apec1f1ca11y - o

ind;cato a c0ncern that thoy do not have an’- adtquatt knowlfﬂgt of, or ablllty

L . -

L

to use, what they variously call proner nrammar, correct grammar, good senttnce

-1,

(

- 4 [

‘

This same presumﬁtion-of.h B

y -

dofxqmency is reflected
essay on the topic "Why

In’deVéloping the topic

-half of thom state that

5dep10rablc.

\

on the.second‘day of ¢lass when I assign an in-class™,

- 1

should collegcq requlre a.course ln written communicatlono"

. » : »

students again comment 1n varlous ways, but- this time

r
-

they feel they are weak in grammar.

-

That §0 many students presume Lhemsclvea grammathally 111—prepared I flnd

whcn we consxder that praotlcally every toxtbook on grammar‘

fboth comblned' that the

presentcd grammar as’a dey of knowledgt to. be found Jn/ntq ent1rety within the

3

g

But it is not ourpr191ng that such a preéumptloﬁ is w1despread

compooitlon;,or Do

students haVQ used erm el&mentary school on’ has

\ | v/

i » s/
B i

“cqvcrs'ofnaiboo%g %sVa'fixed”ihvgntorx of,wélawknown; easily\understood rules

. ’
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whxch ! good writor must consoaous]y 1tarn aud maater."Tn sbprt, tho book on’ t‘

e ?rammar haa bven VLLwed as a clo od 0ne, vonLalnlny noth@ng buL complttelv

S BN
'., . . e

e devcrlbed, bLTﬂi?hL forward uncontrovcrblal facbs. Of qpurqe, all of us, Lhe

\

tompllers of Lhe prammar texth anluded, would: admit that the dlscu%smon of

Kl Y ' r

=4
.

B that in- fact no daatriptlon of the grammar df Lnbllsh, no matter how g:zzd/lt/

: lnttndod scope, ev;rﬂ<ome9~close to doing‘anything but acrdtchlnb the/, rface.

& : /
. ‘ ’ But Lextbooks almoqt never mtntlon this poxnt and fLW teacheps/tdko the

. e . o

timo to atre &'it dlther. As A result studonta remaln largely unaware 0flthe':

knowledgo‘of 1Lnguist1c rules "is infinltely more profound than auy treatmtnt of ya

EI rules they migbt flud 1n .a hanjbook and LhdL Lhey naturally and fluently use

v ° .

f

S ruleb so compl@x they defy the best efforts of grammarians to explaln them¢f
. : . L K
. - ) = -ﬁ.\

Lo Thv further rosu]t is thaf\atudents arrive in college clasoes with no
4_.",. ] . ‘ . 3 . ] \ @ ‘\/
o . rva] nppreclatlon fon Lhe enormlty of at mpllshment normal langque acquisition -

* «

‘; rtproatnts, d&th no notlon that ‘the- language
far exceeds what sklll Lhey mlght yet need’ to deVelo

. . ST mp :
Thus, OVLrnthe lasL two years I have deNelop@d a short set of exerCLscs/éhlch

serve not only to thallenge asbumptlons of deflcxency 1n grammar, but to - gt
¢ s e, T . p / ‘ At B

emphdsi?e the hlgh dtgree of 11ngulst1c ‘competeny, e each student 1rres ective "' ..
. b . . . N -

. . 4 -
L of background, has Jnternallzed and in so doxng,

- . . »-04 ,

/
/}gﬁqt ingsmall. part, a measure of g@lf—confldence..

£

' f

\
On the terd day of class, Lhc fnnst day qf actualxlecture and dlscus51on,

1

. . : / L
/ I announcelthat I am glvlng a tesL, reacted to , by students w;th the usual groan%,:,wy

I 3

, g .
. of tourse.v ThewLOSt con 1stq%of a seniea of five sets of four fentences, each N

cu s
AJ\ .

T ‘anolv1ng for 1Ls proper lnterpretatlon hlgh]y complex rules of‘pronomlnallzatloa~—

v'_.. . P

1 Tu]es whoae exlstence was thCOVerd ouly about a decade ago énd whlch even today,
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(1) After John came home, ht

| (2) . After he came : home, John
(3 )
(4)

-t -

He ate deper after John
' . po P
John ate supmer after he
: . . s
: )

" more than one per=on (John and some0ne

W’

nélﬁcted only (3)
N

thvy know the rules at work‘

"
N

-

M just know it."

R
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et
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Y -~
0

o if'cau‘ﬁﬁerate backward
e o

»//v o/

/adcquately accpunt for thé factq.’

//
////1eft to rlght (1 e. A forward), as‘seen

L

al

:'1n (2)

. \

TiaSR'Lha students’to.put a theck}by'thd sentence
rvsuTts, students are 1mpressed to find tha
soiocted (3), and that almost a11 (95 100/

Cons1der1ng that in th

chance s are high that some student*c wrll not understanﬂ the task the*near

to mry to exg}aln the rules 1nvqlVed and they f1nd they can t.

N,
"How do you kzgﬁr(S) refcrs fo .two iéfferent people" thegmost common answer is
. , : N O v .

We then manage to agree, after much drscusséon, that,

".from a subordlnatc clause into a maln&glause.,

dosplre thc best efforts of some of tho most skillful reoearchers in syntﬁﬁfh Qf

(Langdckvr,,3969, Ross, 1967; P stal 1971 WJaow 1979), romaln only partlally

.

ate supper.- L o

atejsupner{h R A

came home, . - R
y . v X . 5 . ///, -
came home. - - j
s yg',/f* yy

in ‘which therx ‘hag

to be
A o

\

else)re%errc to. When Wwe check\the

every - tudent in the class c

depfndlng‘o\\the class)/corncctly ‘

i P v—“"'

é,_as in any, tést situatloﬁg the

we

> 'unanimity of’thq rtsponse is remarkable, anﬁ it LS obV1ous to the students that
//

But they/are.even more 1mpressed when I ask them

’

"
» * e
’

B

—

- Eventually, wrth consnderable help from me, thé students’ come to See that

& “

O

. s - b
the proceqs/of pronomlnallzatlon can operate forward and under ‘what condltlons

e

PR

// as/ﬁﬁr as’ the senttnces of th1s f1rst~set are concerned Ehe follonng rules

. 1 X q

prqnomlnallzatlon can a1Ways operaLe from ,

1n (l) and (4), bub=1t can only operate

<

Wbackward if it 19 mov1ng from a maln plause 1nto a subordanate clause, as»‘

w

On tht basls ‘of (3), 1t does not qoon to- work where the movement 1s

'Tguillusgrate_the point,~1 N

-ﬁ

'undor tood The?flrat set oontaln tht follow1ng sentences (adapﬁed fr?m Ross[ 1967)

o the questlon

the bas sie question posed by the test sentences ‘is that of under what condltionslﬁxv?i‘
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f’vof batkward%or r1@ht~to-left pronomlnallzatlon in any handbook on. grammar Ehev'

ERIC

Aruitoxt provided by Eic:

. for thLM&GlVLS how complgx thi& process over'whrch they haVe near perfett

“n

o

v
\

i‘ﬂoavendrng hLOpb, with the main clau

“,

rulcs whlchs‘althOugh'more complex-than the,textbook rules, are nevertheless

just as'incomplete.. And the-point certainly is not'to'confuse,and bore students

' unanimoos responses to the test sentenbes staring them .in the face they,can't P :33' 8

o . - ' -~ ¥
is nhe ‘case., - .. : e P . , ‘
- ) . . g ) "
Y . i
o Y P i
— } il L
: & ’ .
7 {’;‘” o . & ‘
g . o 4 . : r\“\
, ) . b
o . o - . :
' .. . ¢ R .
» ‘ Lo o
L8 \

w1th'yet'more.highly technfcali fargon-loaded discussion. I save that type off -

I

\' ."

.( - \,‘ 1

e as the top sttp. We thcn can restate © . .9

-

the rule to say that pronomlnallzataon can alway, B0 forward but it can't g

backward rf it'g trying to g6 up the step i

N

1h1 explanatronmgamrttcdly is sllgh;\>\dlfferent from, and does not

roflo't the technical® sophis trcat!ln of the dlscusqlons of prono i 117at10n

found rn\thg_llnggiitlc 1it ature, and I refer any of you 1nterested in more.
detailed analy31s to the brilllantly deyeldped artlcles by Langacker (1969)" and ‘K\

Loss (1967). But a, maJor point of this exercise is to(let students dlscover *';;w“'

1

. .
. LN . ® ¢ ‘. N

#

1nternalrzcd control 1s, noL to smmply present them w1th a: new set of grammatlcal

. v ’

I

’,

S : ' T . s * & : - ;
presentation for my 1inguistigs classes. o : v N

Next, I cha]lenge the students to f1nd even a mentlon, let alone a dascﬁasion,'

3

v - —

K}

Have ever used or 1ndeed to- recall any Jnsnance hn their ent1re lives when t ey

‘\”u .
ey

have been taught the rules 1nvolved Of course\ most seem to qulckly adm1t t at

5w .;~'~.\‘

they.have never been @onsciously exposed to the rules. 'Yet wlth the near

= - .

deny that they have learned the rules., I might add here that sentenccs which . , S

.. < >

uSe pronomlnallzatlon make partlcularly effect1Ve examples 31nce thls aspect of

G @p o
grammar is presented 1n grammar books as simple, stralght forwaqd and not at PRI s
'S - ' . - '
all subject to queetron. As the examples show however, the anct opp031te
v R . R . .

[
"

§




nto set number two. AN
’ N ﬂlfil) John expected thaL he would w1n. i :
N "// ' ' ’ . L '_ . . “b. » R
e (2) He expﬂcted that John would win. : ‘
T‘ne/a K3) ~John prected hlm to w1n.__.'*' Lo e _ d“uw7‘ " g
at¥ T , ‘ F ' % & T
(4) He expected John,to win.

.Thclinvtructionc dre the samey

I e
N AT
. T g

TN

/// ‘:;f R RO : - o
; ‘: : SR

e

Ve lass, is,reldy to move»

and .to no. one‘s surprise,

Here s

o

T

Ludents recogndize in (2) and (4) the redtriction agalnst golng up the

ot
a

the’results-are-too.w,

&

- steps-to pronominalize backward But they al.o see that the rule is not as .: o’

-

’sfmﬁle-dS'it gaemed in:set'dnef” ClearlylforW1rd pronominalization is not .

a]ways possrb]e, as (3) 1nd1cates, and hmst students vaguely recognlze that the =

added omplexlty has to do Wﬁth the non~refl K;ve form of the ObJePt pronoun
: ) y q - -
him. I then show them, agaln w1th0ut golng Jbto compllcated detall that also'

. ' ) , N ¢

involved is the reductioﬂ of an embedded.Sentence,to dn infinitive phrase_andj
4 o . . S S

the requlrément that the subJect of’ thlS redjced embedded,sentenCe be deleted

v

when it is coreﬁerentlal with the subJect of the main clauseg L ' i\h
1. . The students next proceed to’the third sLt;of'sentences: :‘ﬁ .hj‘.» . %“\e
:;A‘ ;:f:-<1i John placed the box of {gells next to himself; | )
, '. (2) Ie placed tﬂe box. of shells nex“ to John. ‘.“ f.; : -d~ E d; . i
:(S)i Next 10 Johnwhe placed the box f:shells;;j i, ;'dxh B _z}‘f{‘;.":
- (4) ‘Next' to, h1m John placed the boxlof shells,h»bh‘: 7.;' » o . '%,?l';

rhe chorces“are once agaln nearly unanlmous (90~lOOA correctly select (2) and

~ R 1'_
(3) correct,ﬁdepending on the group) The responses to (4) however, are not

" Lo » A <t ‘ a’

|
counted, s1nce there geem to be genulne dlfferenoes among subJects as to whether

(4) is grammatical when the pronoun and noun.a;e coreferential For many Lhe

)

reflexvve pron0un hlmself scems to be requlred -In_any case, the’important

a L ¥
. .
. ¥ « h , ¢

2 sentonce here 1s (3) because forward pronominallzatlonaagaln does’ not work,

@

w -
y P .u - B . F-

' but for a different'reason than 1n (3) of set tWo. St dents are at a complete S

\, . . \. . 5o ,.f

loss to exPlaln what is golnrr on unt1] I suggest Lhe poss1b111Ly that the phrase,




& . .
_lAﬂLlOn has occured,

o

next LJ John has beon mOVcd to the

(e

N

I thon porny out, thohgh, thaL Postal (1971) devotod a

'

7front of themsentenoe after ‘the pronomrnalm o

z80—pago monograph, the work from whreh Lhese example s rin set three are. addpted,f

‘e

' -

-

remain and the exp]anatlon is 1ncomplete.

to the 1nt9ractlon of movemént transformatlons and coreferentlal noun phrase&,

: x

-

The consrstency of the response to the fourth set (adapted from examples

w

-

a

e " hssentlally, the same Surface 1ncon31stency appears in set f1ve again

oo s
; LN . -t .
P S x

c1ted in Ross, 1967)“18 baslcally the same.* Yet another 1ntr1gu1ng problem

'.shows itself.

’
o

-

»

-

+

3

S

all‘the'way;home. '

(l) Because John lost the race, he cr1ed
) 1,(2) lBecause he‘lost,the race;,John cried_all'thebwathomei " - L‘-:7Q- -
‘:‘(3)‘lﬁpset because John loStlthe‘race,.he c;ied'all.the=ﬁay:home;if§:; |
l(ﬁ)f Ubset because he;lostfthe race, John'crled all?the waﬁ)home - R

L
1

IL is clear to students thato(l) and (3) have exactly the same word.sequence,, i

“u " . = J—

cxcept thaL (3) has an'extra word at the beglnnlng, yet in (l) fprward pronomlnal—

’ N " -I!

. ~?
t1me students have glven up searchlng for easy explanatlons

-0 o A

Moreover, those

’

students who havc held but up to thls p01nt seem- now to have re51gned themselves 7{;;

/ . - - ¢
/

to the conclusiOn that they could not pos31b1y have learned whateVer rules are

1nvolved from a textbook or 1n'a classroom " To explaln‘these'sentenCes I'have.

o suggtst what the underlyrng structure of (3) mlght be, and point out that N
tho stop rule formulated preV1ously wrll apply to thls underlylng structure.‘_ft
adapLed from examples used by RoSs (1967)
(l) The sudden reallaatlon that John had been unfa1r upset him.
(2% The sudden rea]17at10n that he had becn unfanr upset John.

(3) John s sudden reallzatlon thatehe had been unfalr upset hlml

P




- : “,. : e . —
<JIn (1) it is not pos 1bZeqLo pronomjndli/c forward The proce 38 must move' - .

And 4n~thisrcase the cxplanaLlon is- dbout as te/taéivo,_ .
. . .' . .. l' ) . B /

poorly'urderstOOd_inlits-detallsy and contrOVQrsdalva‘ any Issue, ourrenLJy b@lqﬂ

Pos 1L1ng a dcep eruoture in which the

&

T involves

noun rqa];zatrou appears as a vrrb with John as 1ts subJetL in an emboddcd

o

argued'in 1inguistic theory. |

tsentonoe.

baLt]@ raging in transformatlonal 11ngu1st1cs between the’ ]exlcalists and the .°

Lranbformatlonqlﬁits about exactly this contentlon (éﬁe Chomsky, 1970), but I

dom/t have’ to. Thcse examples are thc evxdence, if any is stlll needed by

Q

sthdcnts, that the exp]anatlon oﬁ the complex1t1es of pronomlnallaatlon int, - oo

E glish llééwell beyond the grasp of the grammarlans. th, faCed agaln w1th

; he same consxstency of response (86 974), "students .are forced to ddmlt that' R

. their knowledge of pronominallaatlop is for all practlcal purposes complete.’

They, are also forced to adm1t that the knowledge does. not depend on soc;al,

geographlc;'or educational background.

AR ¢

dlfflcultles. Indeed after these exerclses and thelg dlscussion are c01pleted

Lk 4

all the everyddy problems of the composltlon class remain and certalnly 1 don t

&

mean‘to minimize‘tﬁem. But 1n attacklng these problems, we ought to spcnd at
least one class period try1ng to. glve our students some 1n31ght into JUbt how
\ ' o s

.1ncredlbly vast thelr knowledge of ]anguage really is. Thistls .an important ﬁ

‘1n51ght becausé students wxll not always be able to rely on thé adv1ce of
tcachers or textbooks. In the really 51gnrflvant wrltdng situatlons, the non-~"

P,

academlc ones, . thcy will. have Lo(have confldcnce not only in their ability to

NS

wr1te compet?ntly, but also in the rcllablllty of,thelr own ]Jngulstlc JudgmenL

i

Sk
And excrcrses of Lhe typc preeented here can hrlp to develop that’

i

confldence by clearly demonstratlng Lo students'that thelr own feel for Janguage

| -, *

is hryﬂlyedth]oped accurate, and thus muvh morc relldble than they Lhought.‘
\

Of cours 36, I don t run the rlsk of borlng students by mcutlonlng the % -

sy 4




L

! ',;.’ g

A " . . s ;' . o
After &hey finish_the QXQICibCS,'for example -L.point ouL a final lmpTDSbIVG

\f Lhe extent. to whlch they in deL roly on th unConScrogs ‘ f“//&.
knéw»gdoe. In 1nterprellng ‘the sentenpes‘of sgt‘#2,,no-studgnts;‘includiqg/ i
; ‘o th050 few ‘who deL 1naccurate rnterpretarions to ;ét #1, used rhe rules/Tormulated
. durlng the cldse dlscussron of set #1 The same was'trﬁe bf the sﬂcfgpding o
f HELJ. At.each point Ln”LhL exercise btudants rely on their own in efﬁiff%ed’fn
a » '

Lf

’ systems, without of coursg.realizing they are doing so,'and,,as result, are

-

<

- - far more accurate. . ‘ ﬁ
re T o 0 - ’ ’ ‘

Just as 1mportaﬁt,'exercisesfbf thié’type céﬁ cdﬁtribut to the d@ve]opnent

of positrve aLLLtudeq 1n btudean since the results seem J‘dapendent ‘of sLudenL f
o ._“;w o . o~ ' g

't

- i rlght to the;r own 1anguﬁge, but the rlghL to taka credlt for hav1ng dcve]oped adu]t

competcnce Jda lt. ?;, o o . | K , S ;/,».
e Finallya 1f ‘these. krnds of exerc1qes result3 to however folted dﬁ“éifint:w'
~/in 1ngroased 11ngulstrv self respecL, Lhun ths suggests that Lhe guldod ' o
A P ¢ ’,
S .exploratron of thefmystery of grammar dnd I empha514e the word exploratron,.-
=5hduld be ‘an integral parg\of the studeuL wrlter s educatlon.
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" After thcy flnlbh the exercises, for éxample, I point out a final impressive

.\

lllu3t ﬂtlon Rf Lhe extent, to whtch tney in deL rely on ths uﬂconsclous "

. . . W
‘ knowledge

In interpreting the sentences of set-#Z,

-

-

»

-

no students, includin
N |

. those few w

during  the cld§s didcussion of set #1.

ho-gave inaccurate interpretations to set’#1,

.

The same was true of the sucfeeding

ased the tgles formulated

sets.

» ’

systems% without of tourse realizing they.are doing so, and,

-

far more accurate.
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. Ju§t as important,
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result,
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are

At ‘eachi point in the exercide students rely ‘on ‘their own infernalized -
T 4 : A

*

. . p '
exercises of this type can qontribttﬁ to the develppient A

’

backgrounds and we can therefore stress to"all students that theyshave not on]y hhc

competence in it,
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frited anoxtent,

Finally, if these kinds of exercises result,
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to however
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. . ?f positive aftitudes in students since the results seem independent.of student .o

NS
rlgg} to their own language, but the rlght to take credit for having developed adult

. e . . L R e . L. . o : o . -' /
" '~ in increased linguistic self-respect, then thisssuggests.that the guided -
. ’ . i M < Y .
. 4 - - - . ,!
exploration of the mysteﬂg:of grammar, and * emphasize gh% word exploration,
should be an integral parf of the student writer's education.
o N ' //‘ '
- LN r \4 ’ ) ]
\ - REFERENCHS \& ,
“ o - ‘ .
i .- ! : . .
Chomsky, Noam. "Remarks on Nominalization" in R. A. Jacobs and P. Ro&enbaum. .
roR < o } : ! R . T ,
3; - (eds.), Readings in English Transformational Grammar. Waltham, Massa: N
-~ . - ’ .. ’ - A ( ‘ ‘ ' \ ;
' " Ginn and Co., 1971% . N ’ . .
» . ' N v a ~ -
.,‘\\' ) // . ( . . il ’

IS

/

Elglewood'.,

L

A Retbel aqd S A. Sck@ne (eds. ), Nodern Stud]es in English.’
-

.

> (,ll.ffs, AN Prcntme-—ﬁa{l 1969. ’
% : B < v ﬁ:"\\<\\\\
ot - i, . VNH_... PR v‘ — ,i '_..-:‘J_*_. - .. ' m—— V.: _:-9 \k‘f:“‘:‘.‘.‘:‘:‘_f_‘
e e : / | . 7 .
E lC S . . .
' . - A - LA l -~ -
%, ’ N . [} .

.., - .




'] \: -t .{ L
P “ Ve ’
. - 2
X g
) ‘ *
= Postal, Paul.
e ° . . )
" 71971
-
; Ross, Iohn. "On the Cycllc Nature of anhsh Pronomlnaluatlon in D. A Relb/l .
N gnd G A. Schane (eds ), Modern Studles {n Fr;/gllsh Ii;nglewood'C s, :
- L > . o ~
— NI chtlce—li l,.l969 « First publis hed m,lo/m,ROman Jakob~son. -
The Hague: Mouton and Co. 1967. . : ™ o
- . »
: : \ , |
. - N G\ .
Wasow, Thomas. “Anaphoric Pronouns and Bound Variables," Lan %, 1975, .51
‘ . ) . ; ) . | )
368-383. . .
3 . .
. i
- g - - ® * A A
* ° ~ ’\
i 4 \ ’
. - . v
. B &
- - * i - pe—
. . - - >
s) » /,
- )
¥ ¢ * . N .
. Y e .
, -" L3 o
) . — N . v
. : . - v ’, //
- . ! ’ ‘
s ot 4 | L0 ﬂ
& L
e - - . .
. . ¢
7 , " a‘ / '
. » , -
. B , ‘
// ./ LI -'r
¥ - v 7 - -
\i/ .\ '
. * . . -LG s ) / ! N . " //‘\\ ‘<¢
T , : . R ' ’ o ' : -
. . "k , . N / ) e N
. ‘ . ; / .
7 o : .
it . N N . , E¥S R '«7,' “x 'P .
: S
Q . S Lt s : 4 . .
EMC N4 ' . - N , e : L l
- L . ) _ " B

3 . . o~ ~




