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ABSTRACT

This paperlasserts that the basic skills, the three -
Rs, should be considered as a means to an end in education rather
than the end in 1tse1f..£ccord1ng to the author, one cf the most -
important ba51c skills is the skill of "basic crap detectlng"
advocated by Charles ielngartner. Students need to develop their own
- critical insights. Bas {c =kill number two.requires the teacher to
perkeit, or force, as t ie case may be, students to actlvely pursue
their own education. The end result of basic skill number three
should be for students.to be acutgly avare of what is logical and
vhat is illecgical. The abilities to dnalyze and synthesize represent -
<. skills -number four and five, respectively. Other important skills for
. teachers include: helping students develop a writing style, heglping
students discover who they are and that they have something to say,
— ;waad helping students to. establish-a pattern-of living which. is -~
- intellectual. It is suggested that the most_ basic skill is the :
ability to create. Accordingly, +the ultimate goal of the teacher
should be to help all students fulfill their potential to sbe
artlculate, senswtlve, conf%gent and creative persons. (LL) .
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The emphasis uporn a return to basics.is an unfortunate symp tom

of a malaise which pérmeates our country teday. The teachers are the <

S 1 <

scapegoats. What a horrifying thonghtcgo consider returning to the !

P .
¥ ? . »

The 1mpetus for such a return comes

- :
~ g

from well-mean*ng but ndrrow- m1nded cr1t1cs wHo, rTonicallx, reveal the

.

good old days of the three R' s

inadequacies‘of basic skill edubation.
We ail remember those carefree times of the past, when memory

o

replaced thlnqug, when copying ‘was more valued than creatlng, ‘'when

- — - ——a e e e I e s

fllllng in the blanks was the rule and composlng was the exceptlon

.

Some people still 1ong for‘spelling bees, work sheets, memorlzatlon,

old chestnuts to read (class1cs, accordlng to many, llke Tale of Two

mna

Cities, Silas Marner, Return of the Native). All one needed to ;earn

’

.. in thefold days was discipline -- usually the teacher's.”

-
.

bove all, learning the basics‘was easy -- time-consnming, perhaps;

-

but we didn't haye to think, we didn't ask questions, we only answered
them; we.didn't discuss, interpret, analyzé or synthesize; we took

notes and memorlzed them and then regurgltated ‘them. There was no

'0 . .
relatlonshlp ’gtween\the classroom and life. Teaéée;s never. tr1ed to ’
/ SN

~ .
_provoke, only to evokKe.

ansvers to questlons because in class there were' no puzzles, the values -
f

;

Cortsequently, we didn't search for creatlve

© . ) . e t

\ TR

"were clear. We dldn t have ‘to know how 19 shop, cook or eat “- just

o~ PRI .. - . . . ’ - N -

swallow.' P ] P
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> In 1873, Francis Wayland Parker preseuted.%heafollowing report fo .°

the Quincy,  Massachusetts school boardsl - o

L e
4k : o

The puplls could parse and construe-sentences 7
. . "~ and poinrt out the various parts of speech with
great facility,.repeating the rules of grammar .
applieable in each case, yet were utterly unable
\ to put thls theoretical knowledge ‘to any practical

use, as they showed when called upon to write'an 7/ ~

. ordlnary English”letter.

i*

Do people really care about' what Mr. Parker observed? -Many parents,

-

politicians, and educators apparently don't. The rallylng cry of the

\ . -
(R 1}

70 s is "Give them basics! Some eachefs would probably welcome the

.
..

return to "parsing and construing," because there_}s no wondering about

‘. s

S

1

are interested or hotivated'-no long hours correcting and discussing

-
> ot 4 ~t ‘v .

R * 4 -
com0031u;ons, no wasted time wisch questlons and argumepbs

0 - - .-

Thomas Wolfe .was wrong; we can go home again; history can repeat itself.

. We can turn back to those nostdlgic, simple, -silent-black-and-white days.
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| people today that we can attribute this to the marm who téught us

the three'R“s areairrelevant.

The past alway$ appear® better.because it is known, has“been, experienced

e

and suffered through. It is safer too, because we can repeat it with
We agsume that because we gre such articulate, successful

2

confidence.
~ .

L

everythlng\there was:"to know about nquns,-eXCept of cOurse, how to use
. -’* . /\ - .
themaeffectlvely - If we’ "did suffer, it was good for the soul; we

developed character, unllke the slouchlng, 1ong-ha1red, 1rrespons1b1e

T <

111}terates_that schools produce today. I'do not mean to suggest that

. ~

-

’

Indeed they-are ba51o, and llke every-

thrng else that 1s‘bas1c, they<are the means, not the end
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he material; no worrying about whether or not the students .

Perhaps - .-

-




¥ often an alien environment: But why should we éo beyond the two R's?"

JRALS . [ B, ——— - —_— - U “w__&.w.. v i e e e s -

: more elevated ddct}on; we need to heLp students-develop crjiitical insights -

- ) ;3- . ,

m

When I think of basic skills, f'cqme up’with a different list '_ g

1

+

than the usual ones. My basics are’ necessary to survive ih what is#, .
R PR R . o e e I, OO £ <N

- N ”
Once we have achieved bas1c 11teracy, haven t we completed our job?%

Can't we open the door, and kick our students into reality? Parents
probably won't bother us. Most of ‘them are overwrought about spelling,'
‘mechanics, grammar. They usually ask why their child doesn't know the

part#lof speech’ -- it would help him or her learn French. Or why

hasn't he or she read’David Copperfield? Or how come ﬁ ils today:“

don't have to ‘memorize vocabulary for the S.A:T.'s? What they should

belasking is can my child write a fluent, organized, logical and
C .

<k ~ N - : [y s
creative essay? Can my'child un8erstand how to draw inferences, how

1

to analyzé ideas, hdw the techniques of fiction are used effectively

or ineffectively by &n author? Has my child developed sound read1ng and
2 -
© learning ha 1ts‘§h1ch will allow him or her to succeed happily, in

e

college and in 11fe° .Not only are these questaons more d1ff1cu1t to

. conceive, but the anéwers are comﬁge;fj:azi;__ 5 we=Tave to teach
\

- o
SN -

baslc literary skllls but there are many other crucial sk111s which

also need to be taught. . -

»

One of the most 1mportant baslc skllls is Charles Weingartner's

sk111 of ' baslc crap detect1ng If a student can 't dlstnnguish lies

* . - N, - .
-

from truth, thé average from the best, the specious fro the real; he |

d 2 » - .

has not become a good crap—detector and is in serious trouble. To use

;-




“their own, not ours.

Perhaps, even more basically, we need

tradltlénai grammar .

them to.-analyze.

) te'understahd how the ?arts,;as

- - . -

- v

for teachers and

5cﬁgiars, helping the members of the'glasé to assume much of the

@

responsibility for their own learning."

4

serve as dlscu551on 1eaders, questloners, cr1t1cs

To do-this we should follow the APP guldellnes‘

and

<

Basic skill .number two is permitting,/pr{ﬁorcing, as the case may

[

_be, the students to actively pursue their own education.

\

Unfortunately,

)

we tend to tell them (as in the good old Qays) what is good and right; and

they .tend to accept it. After:all,fﬁe are the experts.

° -

primary goals is to teach students to edit coppositiohs for themselves -~

N

and to become critical (in theﬁtrue sense of the yord).

. ‘ ]

to be able to analyze and.correét their own compqsitgens.

!
makewstudents,correcteeachvothéris

-

to tell us why a nartlcular poem succéids while another

”vrﬁting,fpush,theﬁ_ihto,iaﬁepgnagnﬁ,

One of our

-
We'want stugente

We need to .

.prOJec*s, throw good poems and poor, piems at them and have them be. able”

one failg. -

1

o make our students aware of all

the medla ploys wh1ch 1n51d;pusly attemPt to manlpulate people into

accepting ‘crap.

J
’

Basic skill«number three follows friom one and two.’

to become acutely" aware of what is loglc 1 and 1lloglca1

&

We might. Start here an? move to'11terature S

Students neéd

‘Teachirig them

about 1og1cal fallac1es is not enough: that is like teachlng them

ks S

e

. and-to dnalyze pigces oﬂ wﬁ1t1ng for fallac1es.

i

Ba51c sklil number‘four precedes the other skllls.

well as the whole, function,

Instead they shggig be taught to argue 1og1ca11y

-

We need to tedch

Studgnts must know how‘to take thlngs ‘apart if they are

They can.
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,//“ﬁWacbeth and ﬁichard IIT call for synthesis skillsf“ Synthesis is dif#icult

Ad

-

“in’ our students

 style, but then again many are. Teaching this "skill" is a happy, and
> »

., Yet another closely related 1mpprtant basic skill (number seven) is

* . P ¢

analyze ads, boems, sentences, paragraphs. But we should not let the

(

studen’s be satisfied with a superfic1al analysis They should dﬁg,

question why and how reach out and stretch their minds.

Synthesis is basic skill number fiwve. Students need to know how to i

put things together. For example, after a poem is analyzed,'students

] -
¥

should be able to see it as a whole; with new meaning, pleasufe and

cenfidence. Analysis is also a means, not an end whereas in the good

-

old days it was an end. Questions which comgare the tragic heroes in g

Lo teach because it demands analySis, organizatipn, Judgement and

—
R

confidence. It is probably the most sophisticated skill we can develop

We also need . to help :ur\students develop a style of writing. It is

usually there, lurking in the soul, often suppressed by hechanical and

’

rhetorical problems. Many students are not self-assured enough to work on

e e e e e e e e

(2N

)
exhilarating experience, because we are really helping our students grow . 4;::7%

beyond mechanical competency, and into uSing the1r personalities as
\ \ ¢
a poWerful technique In other vords, we are talking dbout their uniqueness,

permeating their writing. ' Of coursé, it always does. But we are'talking
about-their heing able to control what‘they have to say in-their'own , ™~

spec1al way that conveys not only theur subJect but ailso- themselves."

.

to help students d1scoVer who they are and that theﬁuhave something to say.-

Disor nized unfocussed wr1t1 reveals a 1ack of confidence and confidance
2

- ~
e
-
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_ * is crucial to suctcess. Unfbrtunately, toofmach of edﬁcatlon, especzally :

d},‘

o the good 0ld ?asic skills type, plays gponrlack‘of confidence .and even
develops and reinforces it, 'becau%é it is an effective way pf controlling
. .. B % - ’ ) - . -
\ - students. . g
- . Especially with our brightesté’students - we should help them establish
pattern of 11v1ng Wthh is 1nte11ectua1 --. a habit which draws upon \

-— o s e s n .

-all the preV1ous{y m°nt10ned"Kills W§ can not let dur students be "o

5 -

satisfied with the superficial or banal.’ By our own ekamples, by encouraging
B3 , » .‘ R *
ani rewardigg studextS when they are perceptive, creative, honest, wise- b .

. and sensitize, we can help thelf to enrich tﬁeir lives with a depth of .
:" \ / . , ’J
N . meanlng not achleved by many peopla -

- © . 3 ~
ot

One good way of ach;ev1ng this end 17 by developlng a.iove ﬁpr the .

_ .knowledge, power and beauty that' 11terauure-can br;gge f;e mlght,éncourage |
f . this "skill" by having students cr:;te literat 2? ag well és.reed it,

E@s; ‘ espee/ally iny poetry/t:ecaus‘= 1t maﬁZs them .

- e =T e e B e ’- .

are of 1anguage, structure,

\

4
‘ * inference ang the 1mag1nat10n
¢

Perhapg the most basic basic is.tngreate, for creating is the ultimate

synthesis of what we know. To créatedig to transcend limits, to assert

c oneself and even to celebrate oneselfy either publicly or privately.

Creating ‘demands ¢onfidence, knoér ge, intuitive basic skills -- the -

- & J‘ ! .
ability "to put it all’ togethent™¥ Unfortunately, the back-to-basics * .

,movement is anticreative, for itﬁ&gpasizes limits and ignores the individual

personaiity ', ) “h~ ) . (]
- .l - . h“v , T i
- Ult;mately, then, our purpose is.to help aﬁﬁ,our students' fulfill

\’l - N * .-m' - . ',

N . thelrkpotentlal t6 be articulate, sensltlve, conflded%ﬂand creative

Yo

j ) "q/ b . .
,.'perg%ns. The philosopﬁer, Fudwig Wittgenstein said, "The 11mmts of my Qe

!{ Y . ' v ° L a, / s
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o students transcemi limits and thereby become free to explore an’ endlessly'
. - - s T - . - o e . e, -
‘provocatzve and meamng{ 1 world.. . . . -
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