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FOREWQRD

The human factor is tho moat important olemont in socinl ond
econoilc developnant, Lack of tochniquo and Jmoiu~how among tho
poopla,of, dovoloping natlong is the major obgbacle affecting at-
tompts to increasa standards of living. Tho most officiont way to
fight poveriy and dissase.ls to railse tho genoral lovel of under-
standing ond of daevolopmont teclmiquas among tho poople, but this

- cannot -ba achievod if the majority of tho peoplo are illiterate.
*The keynoto for progress, thoroforo, is a nation-wide nrogram for
the olimination of illitoracy. Elimination oflillitoracy through
dnvestront in the aducation of childron ig a long-tgrm solution;
supplanental rosources allocatod to the oducation of adultg will
help to achieve tho dasired alm Ip a shorter period of tima,

Iran has long rocogrized this problem and has for many years
conductod adult educntion programs. Although these offorts have been
rather successful in the w'han areas, Iran hag rocogmizod the need

" for additional omphasis in rural arcas. Tho nov Education Corps pro-
gron, vhich for nearly two years has sproad litoracy and general edu-
cation to the villapes, among children as woll as adults, has been
most oncourdging in its results, and may well servo as a.model for

“othor eountrios ith similar probloms. Of course, there have also
boon sucecssful stops-takgn toward the elimination of 11litaracy in
Pakistan and Turler, tho othor cowtrles of tho CENTO roglon, as de~

_seribed in thoir ronorts in tlils volumo.

It ig ogzsontiql for tho countries of the rogion to cooporate
vith ono anothor and to infom each other of sucessful nethods and
techniquos so that oach will be’ strengthoned in tho continuing cam-
paign against illitoracy. I am nost gratoful that the Central Treaty

2 Organization hag made it possilblo for tho ropresentatives from our
countries and from tho United Kingdom and the United States to get to-
gethor for the task of "Identifying Problems Affocting Adult Literacy
Training.in the CENTO Region," .
Tho present volume, which ls a roport of the prcceacings of the

_geminar held in Tehran last liovember, has boon publighed in tho, hope

that thoso rogponsible for and interestod in the prohlens of l'ﬁ')oracy

training may chare tho benefits of tho somi‘nar. ‘
Special thanks aro due to the serdinar pax‘—‘hiqipnnts and 1o all

organizations and individuals who cooporated to organize and conduct

the geminar ond lo propare this useful report. : C

3

Tehran, Iran Dr. Abdol Ali Jahanshahi

Moy, 1904 linistor of L‘ducntioLn/ v
!
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OPENING REMARKS AT THE FIRST SESSION OF THL oEMILALL -

" -

The first session of the CENTN Seminar ~n Adult it 3
eracy, entitled "Idsnuifying Problems Affecting Adult Lit- '
eracy Training in ihe CENIO Rogion," epensd at 1..70 a. .
on Saturday, November 16, 1563, at the .National Musewr ic
ianran, Iran, Several nundred guest~, incluiing reprrisenc-
atives fren tirr Embassiés of +he participating-countries.
ard frem various Irapizn governmental and private agenci?s |
heard inaugural remarks by His Excellency, the Minister -of
FAucation of Iran, dnd brief opening remarks by cdelagates
from the wemher countries. Following these rewarks, th=
guests viewed a display of prsters ard teaching mn;:rizis
partaining to liter<cy training in the région. e
I. Inangursl Remarks by His Excellency Dr. Parviz i,

Gianlari, fermer Minister of Education, Iran:

In the name of His Tmp-rial Majntty, tho Shali smn;
1 officially iraugurate this Seminar, which i$ teins
held under the auspiers of the Central Treaty "rgant’s
tion. Thé proprsal by tne Central Treaty Organizaiion .
4o nold bhis Seminar was welcomrd and adccepted witn .

eager outhusiasm by the Ministcr of Education and todav
we =sre happy to welcome the delegates to it. ’

-

Tt was Auring the reign of heza Shah, the illusiri~.s
father of .6 presens King, that the campaign to eradi-
cate i1liiteracy in Iran first started. [The campaigi was

carried ~up with great anthusiasm in many parts of the
eountry. Jnfortunately, due to the Second World var,
1% rad o uo susperded for a number of years. Umiel “ur

Jradarsedp of iis Imperial Majesity, ihe Shanhinshal, ihe

nampalgr has new hesun again, and t° adult, aducatior
classes nave haea started all ~ver the ccuatry, these
efforts, however, were not enough ar ' recently, as all

af you lnod, it wWas zgain under the weadership nf

Tis Irperisl Majesty hat the FAucation C~rps Tr- °
cpar, (Seral anewl) was -0, Tric program WAS o '

of the s.x haslc relofms iraugurated by Hol.i4, Do the
gvel~rmeat ~F 311 asyTcls of tle overyday lire of tic -
seaple of tnis couaniry. As you know, 75 per cént T -
tne pogulaticn ol iris connbry Lives in remobe Aav. arc-

1ated rural arcas =64 1% is in these villages that usteps

10 comoat LLLi =racy are needed oSt Youpver, VhLs .

campai.gn alone is nnt enouziy we nust itherease vuwr o,
affors. ' ' .




- Opening Remarks = 2

% -~ ,

The delegates from pakisten, Turkey, the United
Kingdom, the United States, and Iran have gathered here
today to consider the problems of illiteracy and to
find solutions to them, The problems are more or less
the same in all three regional countries represented at
this gathering. Such an exchange of views as is made
possible by this Seminar is very valueble, and we hope
that they will prove worthwhilc and fruitful for us
all. I wish thc delegates here present all-successld
and hope that the results of this Seminar will be of
great benefit for the pcople of Iran, as well as for

the other mumder countries of CENTO. )
Remar'~s by Mr. A. Cutb; Representative of the -Central
Treaty.ugﬁinﬁ,;niqn: 8
It is "indeed g orivilege to be called upon to offer
my remurss on this ‘sccagion, immediately after the very
i1luminzting »ddress-by His Excellency, the Minister of
Educabion. We at CENTO are fully conscious and appre-
ciative of the great interest that. yaur Excellency has
taken personally in the srganization of this Seminarw
Had you n~t dorgc. so, I fear that it would have béen
postponcd once again. The officials of the Ministry of
Education have also given this project their whole-~
heorted coopur f¥on, and for this the CENTO Secretariat
is perticularly gr veful. I bring with me bost wishes
and greetings from the CENTO Seeruinry General, His
Excellency, Dr. A.A. Khalatbori. g

It is very enenuraging £or us to note the interest
which individual governments heve taken in this pro-
ject. We arc ple~sed welesme obscrvers from UNESCO,
the British Council, and the U.S. Agency for Interna-
tional Development; their presence will no doubt be of
immense, help in thet deliberations which we are now
beginning.

The problum of adult literacy, which fortunately has
now Begun to receive its due share Jf attention in the -
three regional courtries, is dne of those fundamental
problems which must be studied carefully =nd sagaciously
befpre the various challenzes it puses can be met effec-
tively. We h..e ihae at tnis Seminar experts from all =~
the CENTO countries and from other friendly organizations
will analyze the programs fsllowed in the three region-
al countriés, and crystallize the pr-blems which beset
these programs with A View t° discvering their solu-
tim. The Seminer offcrs an oppqrtugity for us to de~

3
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H. E. Dr. P. Khanlari)} Iranian Minister of Education; addressing the -
opening session of theSeminar, Seated, L. to R.: Mr. M. A. Naghib-
zadeh, Seminar Director (Iran), Mr. A. Qutb (CENTO), Dr. Paul T. Luebke
(USA),” Dr. Donald A. Barns (UK), Mr. Hasan Serinken (Turkey), and Mry =
Esmael Valiz&dea (Iran).
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© 4" "fipe ciearly the purpesé of. adult literacy campaigns,

.- e TInconclusioh, I should like to thapk once more '+

.

o exchénge-vicws, and 4o ps 1. ideas. And even.if this. :
' and “nothing mory than this results from this present = . _
‘Seminar, we, ab’tho'GENTO%,will be fully satisfied‘at' =N

having made sc*a’ gnod begipining... - - Y

His Exccllency the Minister >f Educction for inaugura- -° . ‘
sting this Seéminer, and for th& kind wishes he has ex- — ° - =
_ pressed for its success. $ - N S . >y
IIT. Remarks by the Irenian deleg~te, Mr. E. Valizadeh: MR
. . ) i 0 . -~ . v *s

-As the reprcsentative of the Ministry of Education R

' of Iran, T would like to ‘takc the pleasure of extending , -
our greetings to the wmember states of the Central Tkeaty
Organization and of cxpressing our pleasure ab the con- ‘
vening of a Seminar on such a vital and important sub-
ject: I wouwld like perticularly to draw your attention . ) x4
to the fact thst we are asseribled here to discuss a _ B
vast and serious problem, th» solution of whigh is of ‘

great significance' for owr c.untries. It is.indeed
very shocking that. today, millions’ of people are de- ) o
_«. prived >f the.vory rudiments of education,

Id

" This anach-
ronistic state °f affairs must be remedied wherever it, c X
exists. Expefts from all CEITQ counhtries should coop- *
erate and exchange views towards this aim, I personally .
wish the Scminar all success, and I look forward with -
confidence to seging tne resulbs which will follow aft-~

. er implementation, of the rec:mmendations of ! tire Seminar
held as it is under the leadcrship of such experienced ,
-and quelificd peoples : ‘ .

- ) . ) R . *‘a ' »

IV. Remarks by the Turkish dcleg-te, Mr. H. Sgrinkens,

It.'is a great-pleasure fol me to represent the

Turkish Governwnt and <the Minister of Education at

this Seminar. It is also a ,reat pleasure ‘to bring .

Y the greetings of my colleaguus. ~There is no doubt” |
that the development of the %pltural levels of our
pesple will be .f profound importance for economic and
social development, in our countries. This Seminar will
give partiscipants an spportunity t¢ exchange vicws' in
the 1light f their-experience 2nd to find the best pos- '
sible solutions to the problens of adplt -illiteracy., I

. would like to wish success to 2ll thise participating ir———— .

- this Semihar, ' ' : o B

. . ‘ o i

V. Romarks b the U.K, delcgatoﬁaDrl Dohald Burns: 7

As I stand hires I must coafess at once that I feel®

T ’ . .
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Opening Rematks - 4

a very special umotim at QQihg inVith_pu aftend this’
. fathering as the delegnld of my cdsatry, I.also want .

to assure’yow :f the ddep interest which®we in Britéin
have in the pr;bicms which Tace you, and which we ure
going to discugs. It isy I velieve, very eneuraging |
&nd gratifying -to find in thiis hall péople of so many
different comntrics assembled .bogethér to discuss prob-
loms Af mubual “ifterest, <It is £or this very human rea- -
©.n, by find 2 quicker way to «the solution of these' . -
problems, that ve are here today. It is & great'pleﬁs-~
Ure to c-me to your city ~nd country, and the greabt deal
of preparat ry work which has been danc here for the
Seminar augurs Well for its success: i is indeed a
compliment to us- that s much is expectesl of us during
our stay.heres I 1ok forward with pleasure t» work= -
ing -with my fellow delegates and t9 moeting them more ‘g
during the next fow days. . Lo

.~

Vf, Remarks b --the Amuricgn dclegate, Dr. Paal T. Lucbke: |

a

N

)

N e P I ] -
In the American experience:we have found thet an
cducnted and inf.rmed p pulation is absolately indis~
- pensible fow dem.cracy: Mo alss [ und that éducation
is indispensible £.r s:cial and cc.nomic duvelopment,
We have been f.rtunate in the-United States bty havefthe -
means whereby the vast mejority of Hur people are, edu=
cgted and mate literate. Ncrerthelesss, the.United
Stabes is cxtremely intefusbed in'assisting where it
can in those ¢ untrics where pe ple have not had the .
advantages thot' e have enjoyed in our an’cquntry.é/i,'
persons1ly, and my Government, arc plecased to partiéi-~ -~
pate in this Scminar gnd to assist in whateveér way pus=
sible. I belicve strongly that bufurc we gen solve a
problem, wc must know wheb the prablen is{pze must iden---
tify pr ‘blems bef:re we can boygin working on their solue’
tizne  Therefre,, 1 am pléasedobhét-this Seminar has as
its aim the identificatisn b tha problohs pertaining
to literary training which face .5 in this reglon. Per-
haps identifying thesc problems will lend us b théir
solutisn in the ncar fuburc. - T e

(Note: Becruse .f the absence f the XTicial Pakistan
Delegate n. ~pening reomarks were presented by Fakistap  ©
at this.scssim.)

’ . - To. N R
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: PURPOSE OF T:(E SEMINAR : -
. .4, Naghibzadeh™ 7 e

-

.
¥

s/ L . N " X \ -
* There hayeibceﬁ,a great many conferentes and semiﬁars
in the past devoted to the gentral subject of illiteracy.
Delegatés from all over the world have mét apd talked over
their problems and discussed.ways and means of eliminating
illiteracy. National gqvernménts,-internatfbnal agencies,

private foundaticns, ‘government assistance groupsy and

_ hundreds -of thousands'of dedicated irndividuals have at-

. tacked the problom of illiteracv. . Therc have.been numer- .

ous specialized investigations, and -research has been car- -
ried on in every shase -of. the problem of illiteracy. Most.
recently, UNESCO has considered the problem of illiteracy

on a world-wide b.isis and a coumittee of experts:has begun ~
to formulate proprsals for thie total eliminaticn of 1llit--
eracy from all the. nations of the world, Statistics show
that in some countrics thove is almost universal literdcy,
and the sitpaticp scems to be improving in less developed

countrics. » \' .
¢ . Sy © .

\ ch a universal ¢oncern Wwith the problem
of illitcracy, il .80\ meny people are doing, so mu h about ¢
the problem, if, in fact, the CINTO countries_themséiveaj§
haverdone so much toward elimirfation of illiteracy as the \

If there is su

. exhibits in this room indicate, then why,ghou}d we have

another scminar on-this topiet———— .

N .

The three ccantries of the GENTO region doubtless have
done a great deal to combat illiteracy and this activity-
has been going on. for a nyhber :f years with considerable
success, Yebt, we sce that we*nave not, completed--the task’
In all threé countrics, we have many more illiterates than |
literates. Why is this the case? What are the prqblems
which -affect adulc §itcracy training programs in the CENTO
region? ' B T .

! : ‘c 0 - . - > I: P ~
'To. answer this guestion ir =he specific purpose of -,

this- seminar.® We have ceme by sther hére to diseuss the

problems which cause our effortsf%o;bog~down.CJWQﬁwish;to

f { L ) . . ‘: )
*ir. Noghibzadeh, Director of the, Sémirar, presented
thesc remarks at the opening o the sccond sessidn of the

Seminar u Novem'. .r 16, 1963: . oo

~

\ .
" . - A .
. v e NeBen
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Purpose of the Seminar -26
point out vhat it is that k.eps us from being one hurddred
- per cent successful in our work, Theré are-many, problems==
problems in the aresd of organization and administration,--
” oy . *proklewms concerning rescarch and statistics, problems s
’ o | which have to do with curriculum, tcaching meterials and
e the languagt of instruction, and there are probleng of
.- teacher training, supervision, and evaluation. IH is our
. - purpyse to talk abodt thuse problems, and %o, formulate in
- . - ‘'specific terms a statement of the mos’ important problems
- _ _.Which must be considered and solved be.dre wé can be:fully
:. _ successful in sur work in combating illiteracy. Finally,
- we shall also, on the basis of this statement of problems,
formulate recommendations to the CENIQ Secretariat for
- \ L L;.pransmission'to the governments concerked. ' ’

-

.
’
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" the Departnent of Eduéational Statistics of the Ministry of

-« 80 per cent, The sanc source states that 75 per cent of the POp=

ADULT LITTRACY PROGRAIIS I IRAN*

L]

T. INZRODUCEION
A, FACTS ABOUT LITERACY IN IRAN -

dceorcing to the statistics of the 1956 Census, only a
Little fiore than 18 per cent of”the population of Iran above
the age of ten Were able to read and wurite, Surveys mdce by

BEducavien incicatz that since 1956, with the rapié incraasc of
clementary schools and. the e¥mansion of ddult literacy pro-- -
grams, the illiteracy rate should have decrgased to approxinately .

ulation live in mural areas. Phordfore, the naxinun illiteracy:
rate is prokably o bc found in the rural arcas.

B. BASIS “OR LITERACY PiOGRAMS IH IRAN '

Prasently nery social anc >cononic changes are taking ploec
in Iran, Agricullure is gracu-1ly becoming nechanized, = Hew in-
Custries of various kinds sre Teing introcuced uhich require.

ERIC

Aruitoxt provided by Eic:

.

workers th ney skills. Bettir neens of cormunication mxke the
villagers auars of thc changes which are taldng ploce not only
in their own cowntry but also-in other countrics; The neasant ~
of ycsterlay has becone the indcpendent landowmer of today as a
recult of the deerec of Lane R-.fom of Tiig Inperial Majesty the
Shahanghal, With rising, cipe ctations he fzels an urgency to
nrapare hiinsclf to noct the Feouirenents of a nev life. He can
ro longcr reitain ignorant. Hc .rust knou hig rights as on inCivide
ual an@ nust Imo'r his guties o3 a civizen, Hé nust be able to
cxpreos hic thouriws and nis f.:lings. He nust have whe righ
instruncit in his hand to cormunicats with others. T
“Hour long should his onrgorality ba injurec oy l:nox;ing
that hc is illitcrate?  Hou long can he stand the incghiality
of incore and soci:l position? € How long can he be deprived
of Ungic inforation neciel to inproye his 1ife? Besi‘es,
as long ac ther: is.an illiterate acult population, the gulf
Lotycen the Aiff:rent genzravions will rciain, and there
will be & seurce of .iswcersiancing anc iof tension arong the
cifferent slaionis of the popultion. Espericnce shous also-
hat pupils who live in an igorant fanily have a tendeney ‘
\ b}

— "_

¥ir, B, Valizacc ,\th-: Tresian felcpate; swmarized this pa-
por at Bl sceond scoginn of ti+: Saninar

T

1d N
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to remain ipnorant in spite of all thg effoxts of}@Eﬁ ochools -
Realizing that the above.circumitances exist in-Iran, . S e
" the government deems it urgent to plan ‘coordinated programs ©  ©
~ for the cducation of children, youth-and adults by enforeing
« - -the Act of Compiulsory Iducation.for children, by expanding
Adult Literacy programs through varieus channels, and oy its .
recently--inaungurated new gppreacin to eradicate illiteracy
as an emergency program for mess education df rural areas
through the "Lducation Corps™ (Scpah Danesh)a ‘

C. SIGNIFICANCE OF PRESENT.ADULT LITERACY PROGRAMS. -

hd -

Tn most countries "adult literacy" implies that all
members of literacy classes are.adults; in Iran the term
has a somewhal -different meaning. One of the main concerns
of Iran's povermment is ¢ have all &8hool:-age children in .
. school during ths day. ~However, it present, and until such - ,
- time as compulsory aducation.and child labor’ acts are fully
- enforced, children must nlso be admittéd in the evening
schools, because many of them are working during the day-im-
_ order to earn their cwn living or to help their families.
That is why we see that at present 50 per ceut of the
. members of adult litéracy classes are children between the
el e ages of 8 and 16. It is true that in some of the schools
where class size iy;over 30; the children and the grown .ups - -
. are placed into separace classes, bub in places where the
humbers are small, a boy of 8 years may sit beside his '

__grandfather of 60 vesars. : _ o

" Another significant consideration of this program is
the economy it efficts for the governmint. As long as- the .
goverament is not able to provide facilities for educating - ) -7
all children in regular day classes, it is much cheaper and ' .
. . more practical to enrol) z: many aduits and children in the
SN evening class2s as in the regular day clasges, because in" -

this way twice as many pcrsons can be taugﬁi*through the -

__use of the same premiges and equipment. Teachers for the
evening classes are ‘thc came regular Ministry of Education, - .
‘teachers who receive only a small extra allowance per month ) .
for their extra work, This allowance ranges from 500 rials ) “
($7.00) to 1,000 rials ($25.,00). (These and other ’

P

equivalents are computed on the basis of Rls.80 to $1.00).
" Tt is estimated that in these circumstances.the government
.. spends Kls,2800 ($25,00) per person per ycar as compared to- .
ahout Rls,50C0 to 6000 ({42.50. o $7f500¥ per child per year .-
-in regular governmcut schoo%s. : oL ‘

*e

- : ' ’ 15 ‘.
ERIC ‘ - St




—

-Iran Raml;t - 9
. : ~ ‘ :

IX, SUMMARY HISTORICAL SKETCH -

OF ADULT -LITERACY -PROGRAMS IN IRAN

A. L’[TERAOY CAMPAIONS .BEFORE wmm WAR i’t

Before the proclamation of a constitutional Honarchy in
Iran fifty eight years agc, there was 1ittle interest shown .
in education either by govérniment or by people generally. Lo
Education was limited to the religioun leaders and ths .. A

wealt}vclaesea.

- / With the estab]ialment of the Pahlavi Dynuty in 1304
C T (1925), Rezd Shah the Oreat expressed his ambition and love
2 - for Iran in many programs, With him education was a .
- domdnant concern.. In 1927 he proclaimed the Act of Compulsory
R 4 Education for children above six years of age. He estabe
‘ lished elementary and secondary scliools, he sent the brilliant -
: students abroad on scholarships, and he eatabliahed the
. University of Tehran., -However, since none of these programes
4 brought literacy to. the vast. mjority of the population, in
- 1315 (1936) he issued the first Idteracy Gampaign decres.

A department of Adult Education, w hose udor reapon—
sibility was adult literacy work, was set up immediately in
the Ministry of Education and a- special primer for adults
Vas published and distributed without charge. The course of
study covered two seven-month sessions, The .schools. g(('q‘%.,
open four evenings per week, with two groups of adults ~*

7 schaduled each evening. One group studied from 5 to.7 PM

and another from 7 to 9 PM. Thesg, two sessions were
organized so that those who passed- an-examination received
a oertificate to show that they had the equivaient,of owr
yeara' schooling. )

] ) . In the ﬁ.rat year of thia literacy progran, 700
- i literacy élasses were opened throughout the country. During

: V. gthe next four years, 1315 through 1320 (1936-1940), the
number of literacy classes increased rapidly: In Tehran
alone there were about 16,800 adults sttending the ntcucy o
cluses, in the country as a whole the approximate
-enrollment was 150,000, -

C . = It should be stated » however, that the téaclers
received no spccial training for the new work in literacy
tra:lning, and_the primers prepa.red at the time were vory

-
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" difficult £or the bejinncrs. ’ . T

. With the advent of the Second World_VWar the’ program

cang 1o d standstille ' i o

B. LITERACY CAMPAIGNS FROM THE END OF WORID WAR I1 o
70 1341 (1962): THR DERIOD OF SO0CIAL REFORMS BY T
’ Hol M. FOHAMIAD REZA SHAH PAHLAVI - :

- after GO
_ For some yecars/Morld War II the government Was busy

with problems brought about by the war. Beginning in 1332

(1953), however, the governmént o Iran planhed various

literacy .program§ for various groups of people in rural and

urban areas. . Some of these programs ar€ still being

continted., Some-have been intergrated with othersa

- -

The following are the Adult Iiteracy Programs which _

_ have been carried on in Iran since the end of World War IX:

1. The Fundamental FEducation Department, 1332:50~(1953:6Iy~w-~-~rw—

In 1332 (1953) the Ministry of Education rcquested the
Education Division of the United States Operations Mission
to Iran (USOM/Iran) to assist in setting up a new .
educational program-for the rural areas of-Irans The
objéctive of the program was to provide a free type of
educational program to make the rural people’li@erate'and

to help them become better citizens through their own o
efforts, L .
a. Administrative Organization.. = )

.- To. carry out this ney,program:with such broad
objectives and covering such a variety of educational
activities, the Ministry of Education set up. the Depart-
ment of Fundamental Education with a headquartecrs. office
in Tehran and branchea in the Ostan Offices of Educatlons
Responsibilitiés of the Department were as follows: )

) (1) Training village men and women tqéchérs for the .
new program. . . 4 o
(2) Preparing learning materials for illiterate
adults and new litcrates, v
S (3) Sccuring assistance from other: goverament, non-
government, and international organisationss
(4) Supervising the program throughout the courntry.
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A rural adult literdcy trainipg classe
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. — :
With regard to the budget and fincal support, thc
" program started with- the general support of the Ministry
and agsistance of USOM/Iran.. From tho third year onward, A
. USOM support decrcascd’ and the Ministry of Education '
gradually ‘took full charge of the programe The Ministry
was already paying salaries to the teachers and to the. e
officé staff., It did pay the rent for school building ~ "
“and the cost of m¢ “tenande. of government buildings and
grounds,. The addivignali expenses involved the cost of’ <
conducting\i_r;raiqing courseés,. purchase: of new equipment
and materials, per diem and allowancé of supcrvisorg - ]
and teachers, and cost of publishing mateérials for réading.

b Budget - . .o b ) ‘ x

: - : : — o
- ce The Program ) U

. Tl N -

14

A program based on the objective stated above which~. "
is at the .same time practical for rural areas must include °,
in its curriculum basic experiences-leading to sovnd ™~
health as well -as skills in agriculture and in home ’ ‘
management. Features.in the program of the Department of
Fundamental Education which facilitated meet these '

1

" requirements are described below.
. N HOWe

PR

F1#e of Work. The work began in villages which
. already had schools. The school was “a place which the S
villagers already respected. : '

2 Seléction of Workers. The work was given to teachers
who were native villagers, or who had lived and worked in
villages, and who, as.a result, were :more likely to be
““éi."‘ccepted and respected by Iranian villagers. These

Ty

‘teachers were already receiving a Ministry salary and were
happy to extend their hours for an additional few hundred
rials éach month, - A woman teacher and a man teachér were
assigned to work as a teamand weére called Shahrestan
.Jeaderse ("Shahreatan" is a geographical section of a
"“province). These teams were preferably selected from
figng married tcacher couples. For each Ostan (province)
oné of the most respected and experienced Education staff
memBersiwas sclected as the Ostan Supervisor.

Teacher Traﬁ:"ﬁihg. As the program began to take shape
the nced for trained workers bccame more evident. But at
that time the type,of ghraining rcquired for national .

. leaders was not availablc in Iran, Inm 1331 (1952) the

. —

19 . S
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Miniatry, under fellowship programs, arranged for two of | )
. . . 1its well experienced staff members to visit countries- B N
- - which Were carrying on similar programs, such as Haitd, - 2 ..
Canada,-and Mexico. It was also arranged for two
Iranian. educd®ors to visit India:in a five-wecek program

0 in the fallvof 1332 (1953). R

. or o “+ . After they returned, these groups, with-the assistance
S of technicians from the Ministries .of fealth and T
© Agriculture -arranged & training course in Tehran for Ostan
Supervisors and Shahregtaﬁ leaders, and for viilage teachers
_ at the Ostan level. Major subjects.taught in these training
=, courses were psychology of adults as lesrners, methods of
 teaching readihg and writing, riral sqciology and.local ; )
"1 leadership, child-care; ‘home management, se€wing and cooldng. .
for Women, basic facts of health and agriculture, and some ;
) practical vosational training such as carpentry and-metal
T worke< ‘& B .
: Bscause eéven this. extent of training proved.tc be
. 1inadequate to meet the great’needs,-it yaa .decided, in 'the
a National-Education Convention of 1338 (1959) to extend the
‘ . -‘training of students of the Agriculture Normal Schools
S~ Q*'- and the Tribal Normal Schools to .include education of this
: ~<.__ ‘type-as well as training for local leadership. In addition,
- ™-ingervice training of .all personnel, from national leadérs
Hdoﬁﬁ\to\ygllage leaders, was made 3 part:of the supervision * « =

IS " program. \‘\\\\\\\\\\\ﬁ \ . -
" Developing‘Readiné\ﬂéférialsgg ﬁﬁring the eight yeanal- 5
, that the Department of Fupdaméntal Education worked inde-
e petidently,, its headquarters staff and advisers developed the -

. materials shown in Table 1 on page 7 and distributed them——
: - without charge in all the rural areas where the program was \“\\\\\\‘;;\
. ‘being carried on. . - _ T

Supplies and Equipment. A great variety of materials and
equipment was required to make the new educatiohal program
suitable for the rural areas and to enable-the village . ' :
leaders to teach the villagers practical lessons of living.- - ’ N
Therefore all of the Fundamental Education. Centers were -
equipped with sewing machines, incubators,’ brooders, and
~ modern beehives as well as basic tools for masonry, farming,
° carpentry, and metal work., Later some of the centers.were’
equipped with film or slide projectors, loud speakers, and
radios from Ostan Education funds. The CARE organization T
gave 70 sets of sewing machines, idcubators: and, first-aid ' e N
iits “ to the program. In 1959 five audio~visual mobil units
6 (two jocp-stations and three trailers)-were purchased forx&he \
programe. o - . :

v

A!;BJ!;‘ . , g(y‘ ﬂ j “‘ ' ) - "_ .
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lelb 1, MAT.RlAlo PRPPARLD BY ‘TS DLVAHIMhNP(H’P‘NDAMLNlAL f
FDUGNTION AR 1333-(1954) [
2 ’ ' )
N . - i
Type of Material ' . Number of ;
: . Coplesg - . .
Primer: We Learn to Rch'aﬁd Writeh - 30,000
‘ v o 1 . ; '
Reader: ' "We Learn to Live Better™ - » 150,000 - g‘
-~ : \ : . . ,
Set, of 1i00 Flagh Cards to Accompany Reader 300 ?
Sat of 1,00 Flash Cards to Accompany Reader s 300 - | ”
i St
ﬁ’ + ; <
\ Supplementary Readers: 5§ scparate tltles ki 50,000% ° ¥
'Rev1sed Supplcmentary Reader 150,000
Monthly Maga21ne: "Villages of Iran" 6,000 R
¢ ,‘.3"4‘; N i"
6,000 copies per month ™

lj./,

¥10,000 copics of each title

. In addition a number of publications both in English
and Pers ian were prepared for bubllclty purposes. .

[y

liv1ng Accommodations. The prOJect allocated funds for
building 250 village~type . homes, R1s.10,000 ($56,00) for each
‘home., These homes were built for the follow1ng purgosess -

.3 To house the family oﬁfShahrestan leaders

~

N »

% To house the supcrv1sors and other Mlnlstry staff
when thev stayed in the villages for superv131on ’
#* To house the students of tribal and agriéultural
normal schools when they went to the village for
their praotlcegtcachlng .

. % To ‘house health and agrlculture agents when they
WQnt to thé vil]ayeq for Jtheir work

* Serve as a ccntcr where all the villagers could.
gatherfor educalional, cultural, and civic purposcs

)
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< o serve ag a demonatration Kome in the village 'to evaluate
the program in the village. }

it Ak N N

. ‘This last item was very imporlhant because the money allo-
.. cated for the construction of the homea did not even cover the
cost of the land. The villagers themselves and the local oiXfice
" .6f edutation helpid in such-ways as providing land, giving
materials, and cbn’tx—‘ibu‘bﬁing labor for setting up the center.

,Ll‘rzinspori;;'{tié’n. To facilitate'the work of the supervigors,
¢ the Ministry of Education furnished the funds arnd purchased

Jeeps for each Ustan Supervisor, Some Ostans Bought bicyclées’ -

_ and motorcycles for their Shahrestan leaders to drivé to the ‘
o surrounding villages to supervise the work of the teachers. . -«
‘ . . . . '
d.Evalnation.

- Up to 13L0 (1961) the pfogra\rl was carried or’f in. 200 .pilétf
centers and L75 surrounding villages.located in 123 Shahrestans
throughout Iran, The-staff consisted of a small headquarters. ;

' gtaff, 1l Ostan*Supervisors, 275 men and women Shahrestan leaders, .

,and 7734meti and women «vjllage  teachers, Annually abaut 22,100
. )Eyillagers‘s" ere attending literacy glasses in 827 schools. In ally

7~'3600 supervisors, village leaders, and teachers were trained for.
the new rural program. '

- . .‘
s - . -
¢ . B ¢ -

\ —_—

Co Me‘rger with the Department of 'kdu;ﬁ Educatj.on

The Fundamental Education Program developed and expanded
" very rapidly during the first five years principally because

. (a) the workeérs. were carefully selécted, trained, and super-

vised, (b) the presenée of a woman leader in th¢ willage was
. very effective; espeécially whén she worked with ker husband ., -~
or ‘borther, (c) villagers welcomed local and respected leaders
who brought to the village new ideas for a better life, and (d)
the. program had adequate financial suppoxte. . However, after the
first five years the program did not continue to expand at the
earlier.rate and consequently in 1961 it was integrated into the e
‘Adult Literacy Program which was being carried on by the
Ministry of Educatior under another organization called the 9
.Department of Adult Fducation: (see below). The main reasons
. for this integration were the following:

4' (1) The Ministry c¢f Education did not have enough teachers
to spare them as full-tiime village leaders. = . | -~

8
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(?) The expnhstén of thqurogram~dqmnﬁded nore funflg N
than welre now avallable., T .o e
(3) Some of the repional Fdugnbion Chiefys could ‘not e
© appreciate. the value of the new program which - - - RV
- ineluded so many other activitics wliith did not

— geem 40 bhem, to be educabionals - Y

o : (h) Two organizations within one Ministry were carrying ’
. ' . out .penerally similar programa. - :
- AR Y

. ..2. The Adult Bducabion Department 1335-LO (1956=61)

The conditions attending World War II had putl an abrupt
end td the prowing literacy movement, but -happily the people
had been awakened. When the internal strugglegcaused by the g
war were over, His Imperial Majesty, Mohapmad Reza Shah Pahlavi,
"issued the -decree 'of the Literacy Campatgn in 1335 -(1956)
declaring, "We c¢annot wait any longer for social reform or
. developmert to take pldce unless an effective measure is . e
- - .deviged t6 eradicate illiteracy from cur country."

a; Administrativce Organization- LT o | ’

. ‘Imquiatcly after the Shah's decree the Depﬁrtmont ofi
. Adult Education was set up within the Ministry of Education’
with the following objsctives: : - . .
. . . 'il

" (18 To make all people from all classes literate and to
- sct them free from the chains of ignorance in order
that -they may help themselVes )
(2) To provide facilities for those groups of people
. who desire to promote their education from the
N "fourth grade on toward the twelfth grade . |

R

! (3) To provide for classes in fa}eign languages and in i

7 ' arts and“crafts. -
- o Tn order to mect these objectives, the newl&;foimed De-
' partment of Adult Education was given the following duties and
responsibilitics: - o
- (1) To pui)licizé’ _the advantapges of becoming ditcrate
(2) To prepare cowrses of study- ‘

T . Lo ‘ ) LT T
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(3) Tp prepare 1éh;uipg;mnteriﬁjs‘ ’ oL

(1) To supervise all kihds of 1iteracyic1assa53nund&r:'

any organization, goveramental or noq—govcgpmﬁntdln

() To supervisc-all kinds of evening classes in elemen
""" tary 'school subjects and- all vocational and .
practical -arts classes -

(6) o sceure ass;étaﬁce.sf other government and-non-
government.-organizations in carrying out literacy

_ programs, - ° .
 'be The Program S N T
. Do € TYORTAR R

. The programfof-bhe'ﬁdult E&uba%idn Department is pre-.

sented below with a consideration of Teacher Training, Pub-

7

-

.

“

.-

lications, Publicity, Course of Study,, Budget, Other Literady

Programs, and Statisticse - :

Téacher Trainigg, Béfoie‘dealing'wiéh the -specific

. program -of teacher training for;adult education, it is well:

s

to conside® the gencral teacher training program,. ‘A number*
of the.Iranian elementary school..teachers Who began

. teaching before 1339 (1960) age graduates of normal schools,

or they attended various short- training courses since 1332
(1953) Others have teaching experi€nce.only, with no
formal teacher training. In 1339 (1960) all new teachers

were required to attend a-onc=year teacher training course -
before being eimployed to work for the Ministry of Education. -

The minimum standard of education for the-elementary
teacher in urban schools was 12 years plus one ygar of .

" teacher training. For the rural argas boys and_girls.witﬁ

nine g adFs of schodling and one year of special training

WEXC=E yod—as—teachers, With the inception of the

Education Corps program in 1341 (1962)" (see below)y all -,
other elementary teacher training programs were curtailed
except ‘the - thirtecnth year program for girlse

The Adult Education Department carricd op- speci®l -
training programs for its teachers becausc, with tht pew
adult literacy program, the Ministry deemed it urgent to
give, some special training to the teachers of* this program.
In 1335 (1956) a training course for 1,500 Mindstry of * ',
Education teachers was conducted in Tehran.“ADuring this
fifteen-day training course the trainees were frstructed

. - . * - v ,-%\\

-
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in methods of teaching adults.and in hdplt paycholoftye
After thchtormination-df the cougac, the traineny return
to their respective Shahrestang “herc:thny,inxgurn
mmmwmdqmmmrtm&WMncmw@ntdpmqmcwM:
peachers of Adilt iteracy clasuens K «L\<¥\{
. . ' ’ A A .

In.1338 (1959) anoipx r fifteen-day training enfivge

was csbablished in Tehraun, bhis time Lovr 300 principals.

. of ,oveuing athooly, togebhor with rupresentatives of *the

) Adwlp Fdneition program-from ¢ach Shahrestany In
addition to reading, writiugg 4nd -arithmetic, “thc program
covercd- additional are¢as such-as.health; home~manajgement,

gthics, and civics,’ in order to provide the illiterates

- with a proader background -of “general information related

to their daily living.. s

Ewéry year special ‘courses in adult 1ltterdcy training N

are being conducted for army officers, junior gendarmeric
offdcers, police department -mémbers, nuUracs, and otherss.
The training of these persons is carried out by members™
of the *Adult Education Depariment or by technicians
invited by the Départment £8r the purpose. When trained,
these persons are responsible for -conducting courscs in
literacy and basic scﬁqol @gﬁﬁgcts.for military comscripts,
gendarms,,illiterate’police} 5 isonérs, -convalascent *
patients iv sanatoriums; laborers of all kinds in. ‘
factorics and workshops, and other groupse = .\ ’ -
Since 1961 two Ministry educatiqnists”have beepn~ sent
to the University of Mancheste: in England to study Adult
Education ‘under a CENTO grant.> One, of themis now the

Deputy Chief of Adudt Education Department and .the othey is .

i

the Chief of the Department of Women's Educational
Activities and the ‘Gi¥ls' Teacher Training Program. -
. ' . v ’ v “ @
Publications..One of the most effective actions which

the Department of Adult- Education took qasito prepare the':
first and the second recaders for adults. A group of /
technicians who'had had experience in simpliried writing,
gome of whom had studicd: thesc techoiques, abroad,” co-

. operated in the prcparation of these readers, (The two

. readers are very well preparedy However, after some years
of experiencc the books necd to bo- nvised, The books, deal
largely with city lifc .and especlally with the 1life’of the
people in Tehran.) To facilitate -the teaching of répding
further, various types of posturs and flash-cards were
prepared t0 accompany. the books. In addition, a smail

i

-
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pamphlet-has been.printed and distributed among the teachers

of literacy classes in order to acquaint them with better

methods of ‘teaching adulbs, ‘

44 Table 2 beiow prescnts a picture of materials printed. )
_ . and distributed frce of charge by the Department of Adult *
o ..Educations - - L e ‘
) ’ 0' ’ . - N . . . v
s A Tablo 2, MATERI:LS PREPARED.BY THE DEPARTYENT OF -4DULY
. . - EDUCATION . ’ ¢
JF — - T I Number of
: Type of Material Copies
. - y - - l.’. - ~ > .
— First Readers "Let Us A1l Becomc- Iiterate 2,100,000
Sccond Reader: "Let Us All Live Better't 757,000
Guidebook for Teaching Adults - - 10,000 -
Posters to Acqompa;ly the F:j.fst Reader * 260,000
e ‘Set of. 32 Flash Cards (11lustrated) . . _ 156,000 ‘
Set of 32 Flash Cards {unillustrated) 156,000 R O

——

g

- s o

Publicity. A part of the adult literacy program activity
hias becn publicized through the media of newspapers, magazines,
"television, radio, public speeches, and parades.

» In 1340 (1961) one week was announced: as Iitcracy Week.
" throughout the .country and participation was widespreade
. His Imperial Majesty opened the first literacy class for
- adults and taught the first lesson himself. On the same day
* the members of the cabinet, members of the two houses of the
parliament, various. prominent men, religious leaders, press
mén, and many others werc invited ‘to open literacy classes
and give thé first lesson, &

’

&

: In’ addition t6 the above activities a number of
different kinds of posters and other publications were
i developed to publicize the program. Table 3 on page 13
- shows the number of copies preparcd and distributeds .

i
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Table 3. PUBLICITY MATERIALS PREPARED AID DISTH. [BUl'lJD BY
f THE "DEPARTMENT !()F ADULT ‘EDWATION ~ :

v
4
~

a

] . Numbcr of
Type of Material : . ‘Copics -

H

Poster R ' 1956 ‘ 20,000 ,
.

Posters (four separate types) 1959 80,000

Yearbook of Adult Educatlon - :
Act.lvs.t.les ’ 1960 - 20,000

Postirs (two.sepaiate types) 1961 ~-s| 40,000
R |
Yearbook of hdult Education i .

Activities . 1961 20,000,

K
v
1

Course of Study. ~The present fidult Literacy course
comprizes two seven-month sessions,.involving two hours
each evening five days pgr weeke. Those who satisfactorily
pass an examination at the end of two years receive a
certificate which certifies the ccmpletion of the
equivalent of the fourth gradc of elecmentary school, The

" principal subjects taught in the evening classes. are e
reading, writing, and arithmetic, The teachers also conduct,
discussions on thessubjects of health, civics, and ethics.
In some of the evening schools-grades five and six are also
conducted for those who wish to continue their elementary
cducation, .

The -coursé is frce and books are distributed frec of ™
charge. Notebooks cnd-pencils are“also distributed with-
out cost when received as contributions from 1nd.|.v1duals,
factories, or commercial agencies.

Budget. The amount.s shown in Table 4 on page 14
represent the budget for adult literacy activitics carried
on directly by the Departmcnt of Adult Education from 1335
to 1341 (X956-B2). This budget covers only the allowance
cr Ministry of Edwation tcachers and supervisors, cost of

& prcparing and printing reading materialg for illiterates and
newly-litcrates, and othcr small costs for maintenance of
the evening classes. ‘o

o
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Table o BUDGET FOR ADULT LITERACY ACLTVITIES OF THG DEPART= -
MENT OF ADULT EDUCATION, 1335-k1. (1956-62)

b3
Year ' Budget-in Rinls Dollar Ehuivaiant* :
1335 (1956) | - Rls. 7,000,000 $ 87,500
1336 (1957). . 33,200,000 . | 115,000
1337 (1958) }i1,200, 000 © 512,Q00 .
11338 (1959) 59,000,000 737,000
1335 (1960) 60,000,000 = 750,000 S »
1340 (1961.) - . 65,000,000 812,500. T e
131 (1962) | - " 6l,000,00¢ ' | 812,000
#Ihe exchange ratc is calculated at 80 rials to the dollar.
In addition to the regular budget the Plan Organization
of thc Uovernment of Iran has helped the Department of Adult
Education c¢very year since 1335 (1955), starting with
1,000,000 rials ($12,500) and gradually ihcreasing to )
10,000,000 rials $125,000) annually. The contribution has o

‘been mostly for the purposc of printing of the readers.

Supcrvision of Other Literacy Programs. Besides the

evening schools conducted by thc Ministry of Educdtion, there

ar¢ many oth.r literacy classes supervised dirccetly by ‘the

Dgpartment of Adult Education, such as the programs conducted

by or for the Army, Gendarmeric,. Police, Prisons, Factories,

Royal Wclfarc Institution, Workshops, Sanatoriums, and thc _
like. Each of th.sc organizations has assigncd onc hour per -
day to its litcracy program. Thc teachcrs arc members of

the organizations' own stafi's who have been trained andare

supcrvised by tuchnicians of Adult Education Decpartment. The

1iteracy course is- compulsory for jillitcrate in the army,

gerdarmes, pplicc, and among, othcr goverumcut employecs..

The Ministry of Education furnishcs the readers, but all
» .

other costs of .the c¢lagscs Arc borne by the conecrned

- departmente . )
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\: Statisticse The following table presents statistics
L conccrhing literacy classes for.which statistics are avail-
| able for th years 133L through 13h1 (1959-1962): -
. «\ * . ‘ .
| Table 5. NUNBER OF PFRSONS ATYENDING VARIOUS LITERACY
\\. ClASSES, 1334~k2 (1955-62)
| e _ - - .
| " | Number " , Numbor in Attendance (in thousands )
- Year of lwegarmr [ Army -]uen- | Pollce, §
| Classcs| Classcs ' Con= idarms | Prison- ;Total
‘* ; j Mcn, :Wom. | scripts " ters -
\ - . . i .
T 3 B 5T N S N L I O % 13
(55-56)“; ; : :
. | ! N c e :
13336 6,858 112 160y o i 8 17 | w7 - 4T
LI \ (56-57)" ’ i P ". . v A .
, \‘ . 1 - ! B
\“ ! 1336-37 :- 9,505 | 200 | 52 50 18 17 . 377
‘%\ (57-58) ; S b
| 133738 |12,058 | 2ls | 57 oo {m -] 17 ! lo
. (s8-59) ) ;
- 11338-39 116,958 (237 | 65 | 13 1 17 W3 )
‘\(59"60) i i ’
,v : o . |-
° -} 1339-40 {15,450 1216 -} 55 113 | 1 b ] 399 )
_ (60-61) | ~ : SR IR C
¥ 1340-41 115,450 |2bh 637} 17 | 1 b 139 .
(63-62) |~ . ‘ - ‘
Ve | N e ( i
“laslpye 136,367 j29 |60 | c10 |7 2+ s
. (62,\.63) i X b : B
* éeﬁaratc, stavistics not availablc
s\ _ | . ‘
3s Merged Fundamental/Adult Education Programs Since 1340 (1961) .
Ir\1°13h0 (1961) the Ministry of Education dceided to i.ntegrafc- oo, o
thc two programs which had genurally similar objcctiv: and
|

activitics. The Fundamental lducation Program could not be
i

expanéicd into all the villages which had schools bccause the
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Hiniatry“oﬂwEducationvdia“EBE”HHVE enough teachers to sparc
them as full-time village lcaders, and bocause cxpansion of
the program demanded more funds from the Ministry than were'
available. The policy under the integrated program is, to
carry on fundamental ¢ducation activities-in all the villages
< where ‘they have had litecracy classes ¢in the past with the
différence that the teachcrs are also expected to teach in
the ¢lementary schools during part of the day time. This -
mew ‘policy is rcquired by expedicnaiés of pergonnel ahd .
| finances; nevertheless, the idea of” carrying on the full
/ Fundamental Education program in the villages rcmains the
/ 4deal program. With the new Education- Corps program (see
/ below), it is expected.that the’ Fundamental Education
/ program will again take root and will within a few years
be cxpanded into all the villages of Iran.

1

a. Organization of the Adult Education Department after -
r . VMerger of thg Two Ucpartments E

With the merger, a new organization with five sections .
was set up under th¢ name "Geperal Department of Adult

Education:® The five scctions of the Departmgnt were set .
i up as follows: ‘ . o

/ (1) Adult literacy Programs in Urban Areas

(2) Adult Litcfacj\grogrnms (Fundamefital Education)
in Village Arcas

(3). Office of Supervision for Literacy Classes
Conducted by Other Organizations

(L) Evening Schools (Other than Literacy Classes) o *
~ - . ‘ '

(5) hdministrative Office

. ». The Program .

) The educational program of the General Department of
Adulc Education following thc merger remained asically the
same as what it had -bcen under the two departments. '

' Since 1961 the Department has continucd to prepare
and distribute,teaching materials. Table 6 on page 17
11sts a number of pamphlcts which have been published with
the financial assistance of the UNESCO Mission in Iran.

ey
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" Tablo 6. MATERTALS TR EPARED BY THE DENRIMENT OF ADULT
" EDUCATION SINCE-13he (1961) . ‘

| © Title of Pamphlct §T - Number of Copics .
“What.C;m We Do to Bdl‘Heai},hy?;" o 10,060 ‘

- "We and Our LChi]dre‘n‘;_ 3 ‘ 10,000
WPropcr Nutrition! - ; 10,000

) ' "Family Relationships" 1. 10,000 T el

"Our Homes™ s w 10,600 ﬁ | N
"Knowledge and Life" | T i 10,000

. The Department is currently planning changes, to take

“effect in 1343-hl (196h=65), which will involve (a) changes - P,
in the duration of courses, (b) changes in teacher :
remuneration, (c) revision of the readers, (d) preparation

of additional supplementary rcaders for.all classes of

newly-literate aduits, and (e) changes-in regulations for

setting up and opening evening .schools. . .

4o Gendamerie Iiteracy Program 1333-3h (195h=55)

In 1333 (195h4) the Iranian Imperial Gendarmerie sponsored’
a literacy program for the -gendarmes with the assistance °
‘of the United States Operations Mission.to Iran and the
U.S. Gendarmerie Mission, In the period of two years, tWwo
primers, one a revigsion of the other, were prepared and
published in addition to a set of posters, In this program .
1,000 junior gendarmeric’ officers wWere trained as teachers
and 15,000 gendarmes learned reading and writing. The :
program is béing continued by the Gendarmeric and the Ministry
of Education. . g .’

5. Idteracy Programs Conducted by Other Organizations
&

Agricultural Extension Agents, Comnunity Development

Workers, the Ministry of Health, and others have extensive
. programs for the education of adults in the rural arease
Most of their publications arc prepared for the village

i

L
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neo-literates. The. Ministry.of Labor also conductp
‘programs In urban areas. X .

The agricultural women home ‘extensionists, who live_‘
An the villnges, and certain Community Development agents,
- although they are not iésponsible for liter;yfvy work in the

Y Iran Report - 24

villages, frequently conduct literacy classés in the villages

where there are nao schools, , R

Beside the above orgénizations gome private factories
and institutions are conducting literacy clasgess Their

efforts to assist the government in reducing the "11literacy

¢

rate is highly appreciated. .

3 -

C. ADUIT LITERACY FROGRAMS RESULTING.FROM
THE SHAH'S WHITE REVOLUTION

- - N .

1. The Education Corps (8cpah Danesh)

ae Motivations . . S
e ——— LR -~ L3

X - . s -

developed conditions of Iife in the rural areas has been
a continuing. source of distress of “His Imperisl ,(Majesty’:.
It had always been his intention to institute reforms to

save his people and his country from bloody revolutions

could not continue, he began his reforms in 1329. (1950) °
by ‘distributing his own lands. This was striking evidence
of his sincerity and the nation began to realize where -
its interest stoods His Majesfy's wishes were realized.

The poverty-and hunger of the *"Jilla_g'éz‘s and.the uncie_x\- .

Realizing that the conditions prevailing in the country '

more fully when the Decree of Land Reform was approved by °

~  the Cabinet in 1340 (1961).

With the beginning of land reform the problem of
educating the village people came to the fores The
‘Kapachl Conference had estimated that by 1986 all
villages 1in Iran with a population of more than one
hundred would have their own primary schools providing
gix years of compulsory education; because of ‘the -
increases in population the proposed plan was no longer
adoquate, especially since the farmer of today was.no
longer the peasant of yesterdays The above situation \
brought about the idea of an cmergency educational’ program

5
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to be carried out by lhifh achool gradunts s who would teach in .
S -+ villgge schools duping their mildtary scrvice. .

In Mehr 13k1 (Scptember, 19,6?.)‘!14(; Majesty issued the
decree authorising the fiducation Corpae The, Decree wag, R
approved in November and immediatcly came into forcece ‘

In Rahman 1341 (February, 1963) a national refercndim
.t approved the six dcts introduccd by His Majesty in the
" Congress of Villagers of ‘which the ‘"Education‘Corps" was ] R
. . . . onie, The Education Corps was planned on the basig of the - , ¢
‘ cooperation of numerous government agencies, including the ] :
Ministr of War, the MiniStry of Eduecation, the Ministry of
Agriculture, the Ministry of Health, the Ministry of the
Tnterior, and the Plan Organization. Of course, the . o
Ministry of War and the Ministry of Education share the . '
major responsibility in executing the programe

-

. be Administfative Organization

In the Ministry of Education the work is shared by
four general departments: General Department of FPlanning
and Studies, General Department of Teacher Training,,
General Department of Elementary Education, and: General
Department of Adult Educatione Each of these departments
is responsible for a specific phase of thé programe, The
Department of Flanning and Studies carried on research
work, prepares the curriculum, and develops-and
administers the testse <Lhe Department of Teacher
Training is responsible for .the educational aspects of ’
the four months' training of the teachers, The Department .
of Elementary Education supervises the recruits during = -
the fourteen months they serve as teachers in the rural
elementary, schools. The general Department of Adult
Education furhishes adult literacy readers and kerosene .
lamps for evening classes whére there is no electricity.

ce Fiscal. Support
o ‘ The program is the ‘concern of &ll the goverument '
) ‘ agencies; therefore each participating organization
. takes care of the expenses which pertain to its )
activities. The Ministry of War pays the teachers'
salaries and the Plah Organization takes care of their
costse ’

» ’ N -~




‘de Course of Service ) .

-

‘ ‘ i .
‘The oourse of service for each teacher recrult is
. ' 18 months, consisting of four months! training and

. .+ fourteen months' work in tho village. These eightecn
e months will be counted as his military service, If after
T the /termination of this period the teacher is willing to
° continue teaching in the village, he will be employed by

the Mlnistry of Education following a sccond four-month N

_ perioad of traininge The Ministry of Education will ) L
’ employ only- those recruits who have proved to be good. ° }

D teachers and those who villagors wieh to keep in thelr
' ~villagese .
. The Program of Teacher Training | .

, , The program of teacher training for the Education .
Corps'is based on literacy training through a fundamental
education progrem. In addition to basic military training,
the four-month training program includes. the professional
subjects listed irn the table below, b .

“ N\
Table 7. NUMBER OF HOURS OF INSTRUCTION IN PROFESSIONAL SUB=
JECTS IN THE FOUR-MONTH RAINING PROGRAM OF THE
#EDUCAT JON CORPS" ‘

!
/ o —
J/ ) Area of Instruction / - Hours
) % 1, .Psychology and General Methods of Teaching; 168
© . Methods of Teaching Reading and Writing; .
»/ Rural Sociology; Ethics. and Religion .
g i . 2e Agriculture and Vocational Training 28
1 v 3. Rural Development and Rural Economice 28
f ~ L, Cnildren's Gaines and Songs; Scouting g6
f _ ‘ JIOTAL | 31k
! S .

o)

|
fo Materials

Reading Materisls. With the Education Corps program
; came the idea of revising the first and sccond élementary-
! " primers for the rural areas. The new primers are written

P -
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on subjects of intereat to rural people with Y1llustrativns -
pertaining to. piral Mfe. -Postcrs and flash cards have becn
prepared for uge wibh thé primerse .

Other Materials. 4, monthly magazine contains the news
of all kinds of activities conducted by the EFducation Corps
Yeachrrs throughout ‘the countrys. These magazincs arc sent to
the villagers to cneotrage the teachers. as they rcad of their
-own aqhievcments. co

{ R -

ge Supcrvision - ﬂ
. { * .

The Ministry of Education has assighed a group of T
teachers who have long experience in working in tural areas
(some of these have been Fundaméntal Education leaders) to
supervise the educatiqnal phase™ of thz program. One .
supervisor is assigned to every ten teachers. They are paid o
an allowance”to cover their per diema nd overtime work.

»

h.:Ac‘hievementsl ‘ 1

_ The first contingent of the Education Corps, 2160
young men, left «Tohran in April, 1963+ The second contingent

- of 500 completed training in October, 1963+ In the short
period of five months the first group was able to set up
9)60 schools :in mosques, on mats under trées, in the homes

of influential local leaders, in new school bulldingg =
in short, in whatever facilities were available, They have
helped the villagers build schools, roads, sanitary toilcts,

"

.. bath housés; mosques, and clinics. They have been able to

get up many village cooperatives.

. Reports reeeived in Tehran from 15 per cent of the
yillages up to October 1, 1963, state that in these villages
a total-of 85,000 children (20,000 girls and 65,000 boys)y
and a total of 50,000 adults have attended the schools and
adult ‘1itéracy'classcs. . ‘ .

! 1

So far thec results derived 'from the Education Corps
program have been. brilliant, The Iranian nation has great
pride and great hqpes for this program and is confident
that this innovativop will help cradieate illiteracy from
the country at a rapid pace. Obviously, much sacrifice by
‘the pcople and by the \government has been necessary, but ,
in view of the bencfits“to bé gained, Iranians do not
hesitate to make this sacrifice. .
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. 2+ The Department of Women's Educational Activities oo

{ f [
In appreciation of His Majosty's generosity in endowing .
n the women<of Iran with the right to. vota in,(February,jl963),
., the women of Fran declared their willinéhqea to volunteer to
~ help eradicate Alliteracy from among the women of the - countrye
~ 'His Majesty, ascepted this offer -and ordered the Minister of
| Education to provide all the facilities for the fulfillment
. of thc women's request. Tmmediately thereafter the Women's
Educa¥ional Activitiecs Department was got up within'the
General Department of Flomentary Education under the director-
.. ship of one of'tbe-well«knownuwoman_educationists. As therc
-waq,QO'spccial_fdnd or budget allotted for the purpose, she
. immediately called a meeting of her collesgues in the
+ Ministry and selected her co-workers from among those who.
“ - were,rcady to'extend their hours of scrvice on a voluntary
VoL ; basise. The small staff prépared itg plan of work and ‘set up
. o ithe ‘department with the objective of providing volunteer -
’ tqachersffo: those girls or women who had had no prior
- 1 . opportunity to learn and of providing general information
' on health, homemaking,. crafts and the like. Duties of the
Cot ,department include the. following: | .

(1) To organizc a1l the Qonkp and girls who are willing
to work on a voluntary basis.

: ... . (2) To train the volunteers for ‘teaching the 'first - s
' ‘ graders.’ o . , ;

. -
-{3) To promote conferences, public speeches, and radio
programs -of iaterest to women, . y é

(4) To prepere reading materials for newly-literaﬁe
*, . Women on different subjects concerning the life of
K Womety, ) . i
P . i’ . . ‘. !’
\.“ ’ ﬂS) To promote study and resecarch on a voluntary;basis.
(6) To acquiré the assistance of governmental agd non-
governmental organizations and associatiots/ for the
expansion of the program. 7, v , .
Tn the short period of time since its drganiig%ion the
. Department of Women's Equcational Activities has been able :
to perform the following: '

© . % Draft the detatled outline of the organization and 1ts
duties.

-
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* 'f:?aﬁ\n 56 volunteuers in a six-week train@ng'courae' as

v

an e@m{.meqt in voluntocr worke

# Conduct a Seminar in which one repreacnta;bi\'ve from - .
each Ostan and one reprosentative from each Education
Division of the City of Tehran took part. (The women

. who ‘attended this seminar have becan appointed to
carry out similar programs throughout the country. )

* Study the production of materdals for, riewa-f_literate =

girls and womecn. :

* Prepare programs. for the radio and other programs
for women attending various clagses other than in
reading, writing and arithmetice. o

& s e -

III., CONCLUSION

This paper.gives an account of the experiments and
achievements Of ther Adult Literacy Programs in Iran up to
the’ present times In looking to the future it'is necessary
t6 consider more of the problems involved such as:

) (15 The training. of teachers
. (2) The ,prod.uction of moré_rcading materials
(3) The expansion of the budget \

(L) Reorganization of the structure of the: e:ﬁécutive
_body or bodies . .
. , o
(5) Research, evaluation, and statistics _
(6) The period of time needed for an effec[stive literacy
course. -

v

P

s




&

-kept page with the increase of the population,

. 1lliteracy was not fully realized unull after.the beginning |
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LITERACY. IN.TURKEY
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" Current Status. of. therney in Turkey - - .- .o .? o

Accordlng ‘to the 1960 census in Tyrkey 13,625 082 out of
.a population of 22,542,012 ovér six. years of agde were 1111terate.
This means 60.L per cent of the population over six years of’

_age was illiterate. The remainjng 39 6 per cent had -some

schooling or knew how 0 read and wride., The people who had J
only learfied the twenty-niné characters in the Turkish e
alphabet were included in this figure. TFor-that reason it

is very difficult to findﬁthe real literacy rate in Turkey,

When the 60 L per c°nt 1111teracy rate is broken down )
as to males and females,*the picture of ililiteracy is T -
entirely different, The rate of illiteracy among the females
is much higher than ‘that of the males. 'More than 75 per cent
" of the females and L6 per wert of the males were illiterate. .
in 1960, This high rate of illiteracy among the Turkish.
women increases theé severeness of! the problem of illiteracy

in Turkey.

To show the recent trend of 1111teracy, a comparatlve .
ranalysis of the 1955 and 1960 figures will be very helpful, - = . N
* The rate of illiteracy among the population over six years -
of age 1n 1955 was 58,6 per cent. That means the rate of .
illiteracy increased 1,8 pey cent in the flve-year pexiod
from 1955 ‘to 1960, This increase was 2.6 per cent among phe
malés and 1.2 per cent among the females. The trend may ‘be ' -
reversed after 1960, but this increase of 1111teracy in five :
years indicadtes that the. Trridish educatlon system had not

This explanation shows very clearly that 1111teracy is
one of the most important educational prqblems in Turkey
now, and it has been for a long time. But the problem of .

of the twentlcth century, )

S

“Mr Serlnken preoented th:s Jpaper in summary form at : 3
the, third. session of the-semandr -

, .
' 30~ - .
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. Especlally s1nce‘the establlshment of the Turkish
Republic in 1923, many attempts have been made to.decrease
- *  the rate of illiteracy among the’nopulatlon. Even 80y . N
- Turkey today thas notv mgached the middle of the road in solving
the problem of illiteracy. Most of the attempts failed because
. of the lack of adequate. plannlng and follow-up programs., L
! . .+ Beforé presenting additional problems, it may be helpful to
S ‘ review some of the early attempts }o reduce 1lllteracy.

»y

. “Early Attempts to Solve’ the theracy Problem

The first Government of the Tarkish, Republic had paid - »
special attention to the’ needs .of bre adult popnlation, and
wanted to increase the level of llteracy among the people.

. . 'The Minister of Education at that time sent aspeclal message
. to the governors, urging them to organize adult classes, where-
1 . ever possible in their provinces to teach reading, writing,

) \ arithmetic, and other fundamental knowledge needed by the
_people., The rate of llllteracy among he Turkish people at
th%t time was veéry high -- about 93 per cent. :

» The scripts in use at.that time were very difficult. to
" learn., In org r to increase the level of~11teracy, Turkey

. / " had to find a®way to overcome this difficulty. This led the i
. ) Government -to an alphabet reform. The new alphabet was. ”
: ) - designed to'meet the phonetle needs of the Turklsh Language .
. and accepted n 1928, ~ .

— ' N

After the accephance of the new alphabet a nation~wide
campaign against illiteracy was launched, At the begihning,
nbt only the teachers but all civil servants and volunteers )
who had learned the new alphabet vere employed ax instructors.
Liter a new institutioncalled "Peoples! School? (Millet
. Mbktebi) was devcloped. However, in the real sense of “the
word, they wcre not schools, butdmerely classes for aduIts.

. 'I'hese ,sclasses uere opened in the, communities where =y )
. ‘there were primary schools and Yeackerst They were conducted
A in the: late afternoons or evenings 4usually aftgrnoons

from wome# and evenirfgs . for men). There were classes at the ,
very primary level tec teach reading, writing,. and arithmetic
and also .classes for “he 1mprovement of the cultural level
of the people. .
[ These classes wcre compulsory for all the people up to
_ ’ forty-five years of age. When a class was organized, the
e ' people were compelled to attend -- they had no choice.

For a few years the campaign was vcry successful.:Even
the people with prior schooling atvended thesxe classes to
learn the new alphabet. EveTy year about 250 to 300 thousand

. persons attended and completed the,e classes. ‘

O
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K S But after six or seven years the compulib:y requirement -
was not longer enforced. lhe attendance dropped and the

“campaign lost its effectivecness, At that time there were -
. « very few primary schools. For that reason, these classes . ..
L . swere not opened all over Turkey and this efrly campaign
j camé to an end. . o i

° a3
" After this.experience it was realized that with this
limited number of schgols and adult classes, Turkey was not

t

. _in a position to wipe out illiteracy. ~To combat illiteracy,
it would be nccessary to open mapy wore schools and to train ) Co.
_ more teachers. ‘ i S -
9 ! 2 : " - -

Tt was assumed that if Turkey provided schools and
compulsory education for all children, in a few generations
there, would be no illitcracy.

This thigking led the Turkish Uovernment to open a
substantial carmpaig:. {or primary education. This campaign
. was quite successful in ihe carly 1940's, HMany schools were :
erccted with the cooperativg'efforts of the people and the
government.' But as in previous ayteﬁpts, this campaign
was enforced for only six .or seven years, and latgr almost
abandoned, If this campaign had continued, today there would
be.no village without a school. ,

-

) The 1950's were the most fruitless years .ol the Republic
- from the primary and adult. education point 6f wcw.; Although
’ some attempts were made to establish a central or inization
for adult education, all of them were unsuceessful! In 1953,
the programs and regulations régarding adplt classes were C T
rcvised, butb no attention was paid to2wstivate them. -
. . ( .
Activities during the years 1959 and 1960 gave birth
to an adult education organization immediately’ altet/the May
1950 revolution. Thc Departm..t of Adult Edueation in the
inistry of Education was established as an Yad hec"’
. * department. In order to give permqpendy to /this Department e
"~ similar to trat of primary educaiion, Seconlary Education, -
.o and others, a law proposal was preparcd anf suomitted to the - ]
o Prime Hinister's Office in June 1962. It/is‘still pending
now. (1963). = T :
AN . . { . .
Sinct the establishment of the Deparment of Adult

Education, there has been a continuous,cffort to improvi
» litcracy draining activitics. Y '
[ R

1)

.

: ’ ! _
) In 1960 a primary education law‘was passed vhich set
" aside 3 per ccnt of the Mational Income for school
= construction. A tweclve-year nlan was made to solvc the

T
!
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problem of school construction. If Turkey carrieg out this )
plan, therc will be no village without a school by 1972.

(Today there are more than eleven thousand. villages withoub '
schools.) Only about 73 per cent of the children from six ’
to twelve ycars of age are attending primary schools. lore

than 1,000,000 cildren (about 27-per cent) are out of

school.' In orde to solve the problem, . Turkey needs about,
15,000 more schoovls and_40,000 primary school teachers. -
Certainly solving of this problem of compulsory education

‘will have a bearing on solution of the problem of

illiteracy among adults. The adult litéracy program will
benefit greatly by the increase of the number of primary ‘
school teachers ,and school buildings. ) S

Fxisting Adult Literacy Training Prdgrams?.

L4
v

* Thete are thres types of adult literacy programs now ’
being conducted in furkey: (1) adult classes,. (2) literacy
training for women in the Technical Travéling Courses, and “
(3) the Armed Forces Literacy Training Program, These will
be discussed briefly below, ' .

1l.. Adult Clgsses

 These classes are the main institutions for adult’

literacy training iu Turkey. They are conducted by

teachers (mostly primary teachers) at schools or other

available places in the community.. They are optional

and nobody ls obliged to attend "them.- L
‘Thers are threo sections of “these classes: "A"

classes for beginners where reacing, writing, and- .- - :

. arithmet .c are taught at the clementary level; “B" classes

which are for the pcople who finished "A" classes or

who have attained the same level elsewhere (intermediate <
Turkish, mathematics, fundemental health, and citizen=

ship are taught in thesc classes); ard "C" classes

conducted at an advanced level where the principal

topics of the primary school program are tavght.

The duration of these classes is about five months

- with at leasi five hours of instruction a veek. They

are usually conduct=d for five months, mostly in late
autumn and winter when most the villagers are free and M N

. N

available. - ¥ . . ~

Teachers are paid for their extra work and employed Y
on a part-time basis (curpently 100 TL., about $11, per
month) from national sourcese. . :

-
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" In order to show the extent of the worf, an anaLy31s of -
the recent’ f%gares will be helpful, ‘

At the beginaing of the 1960-61 academic year, the total
anrollmenc in the A, B,and C classes was 317,hh6 people.
. This r~poescnied the peak. enrollments in the history of

adult classes. It was fourteen times greater than that of

the previous year. But attendance dropped all the way

" through and only 81,L50 people complcted the classes- ]

satisfactorily. ?hus only 26 per cent of the people who ’

. enrolled actually -completed the courses,

%

. . In 1961-62, ths initial enrollment dropped to°160 091,
T nearly 50 per cent of the previous year's figuré, Of ﬂ11= )
number, 66,295 —- about, 140 per cent —- finished the work -
suceessfully. The drop in attendance and failure was 60

per gent; . %

In 1962-53 the total enrollment was 102,169, of which
65,977 completed the work. The rate of success was about
60 per cent. - ‘
Over the thres-year ’eriod, 1960-61 to 1962-63, there
Aas not only a decrease in dropouts from 75 to L0 per cent,
but the rate of accompllshmcnt went up from 36 to 60. per
cent. . .

fZach year the proportion of women earolled in the ) '4
classes was small: 26 per ceni in 1960-61, 16 per cent in
196162, and 10 per cent in 1962-63.

2. theracy Training for Women in the Technical
Travelling Courses

>

One of trne most successful adult education programs\in
. «Turkey is the techrical travelling course program for' V111age
wemen.  These were first established in 1938 and the numbe
has wrad1ally increased since then. How there are 76l
cC.lve travelling courses for willage women. They teach
sewing, embroidery, child care, and home-economics to village
girls and women who are above 12 years of age. They work
eight hours a day totaling forty-fowr hours per week. The
. o . duration of the course is eight months, and specially

' trained women teachirs are in charge of classes. The courses
are opened in the localities upon the request of the
people., UWhen a course is completed in a village, it is
moved,to anotbher one. B

&

~
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. This year (1963 )tbazMinistry decided that one fourth ’
of the working hours of these courses (11 hours per week)

. should be used for literacy training purposes so that
illiteracy among the women would be reduced,

This summer (1963), 350 teachers of these courses
were trained in methods of literacy teaching through short
courses, By using the teaching material developed for the,
Armed Forces Literdcy-Training program, they began to
teach geading,_writing, and arithmetic to the village women
———attending the classes. This year about. 7000 women will,
learn the threec R!'s through this program. -

3, The Armed Forces Literacy Training Program ‘
With the inspiration of Dr, William L, Wrirkle, the .~

chief of -the Edication Division of the U.S, Agency for
International Development tission to Turkey, a new type
literacy training program was developed in Turkey, In his
report submitted to the Ministry of Education in August,
1957, Dr..Wrinkle indicated that in order to attain
cconomic and caltural development and to establish and
improve the democratic way of Jlife in Turkey, it was
necessary”to increase the rate of literacy among the peoples
The Armed Forces, to increase its efficiency, also needed
more literate soldiers. Then the Ministry of Defense
and the Ministry of Education cooperatively might develop
a carefully planned literacy training program in the Armed
Forces, This idea was developed through a special committee

“composed of ‘the representatives of the Ministry of Defense,
the Ministry of Bducation, the U.S, A.I,D, Mission, and
the U,S. Military Mission. & projéct agreement was signed
by these agencies in 1958, After careful planning, -
preparation of materials,'and testing, on April 15, 1959,
the Armed Forces Literacy.Training program was launched
in temporary buildings supplied by the U.S, Military
Mission, It started with an enrollment of  about 13,000
goldiers,in 16 centers around the countrye. At the
veginning, the duration of the program was planned to be

. two months. Every two months a new group of recruits.
came to the centers,

-

.

Over the next two years, the improvement of the program
was continued.. In 1961, the Turkish General Staff adopted
permanent regulavionsg for the administration of the Armed
Forces literacy “fraining schools. Also in 1961 the program
of instruction was extended from its original two months
to four months in August 1961s . ‘.

i .
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THE TURKISH ARMED FORCES LITERACY TRAINING PROGRAM

3

Above, upper right, center right: Students in classes.

N

Lower right: Newly-literate recruits reading newspapers. ’ ' ’ . o

Below: Students reading for pleasure in their bunks.

-
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After the completiof of the construction of the
CL _ - permanent buildings at the sixteen sites, which had been .
// erected as 4 part of the project, the program has taken °
this final and parmanent shape.
. This program is now cafried‘out jointly by the
Ministry of Defense, the Tugkish General Staff and the
Ministry of Education. The US AID Mission still centinues
to advise and assist in the program, Today there are
forty-one L16 men-units with656 classrooms in the sixteen
“ ! \ schools. The capacity is about 17,000 each four-month
: ‘ period and 50 to £5,000 a years Up to now, approximately .
‘ 225,000 men hava successfully completed this basic literacy

\training.

.

en planned for the improvement
of literacy duriny the stay of soldiers in the Armed Forcese.

' Besides the text books, suppleirentary and, cultural reading
materials have bzen developed for this program.

she Armed Forces lLiteracy Training schéols have
Adult Literacy activity.

v

"A follow-up program has be

Thus,
‘ pecome an integral part of the Turkish
1

’

: L. Other Institutions

z

N Besides the threc programs described above there are some
‘ . other institutions assisting in the developitent of atiult '
literacy in lurkey. The two of them worth mentioning :here
are the Adult Educatiod Uenters and the Reading Rooms.
These institutiové are zebablished and operated by the
Department of Adult éﬁggatith% ' :
wh N »

. o
\ ) , Adul.b Education'aed%crsc “The Adult EHudatipn Cénter is
‘ a kind of adult school with various programs foﬁ the
\ eultural and social development of the people. Courses
arc offered $o adults, and meetings, conferences; and
other educztional and social exents take place in these

3
-

o centers.

Y
PN
Y

The adult education center is usually opened in the
- national and provincial buildings which bave rooms for
administraticren, 2 large auditorium, classyrooms, and other .
. . facilities. & traiped and cxp;rienccd teacher as director
, and other nccegsary personnel are appointed to plan and
carry out the center activities in cooperation with local
people, Today Lncre ars 107 such’ centers throughout the

countgy«

Q ‘ ‘- “
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Reading Rooms. These are small village. libraries
opened in the villages cooperatively by the Ministry of
Education and the villagers themselves, The ministry
supports these rooms by sending the ministry publications’
and assisting financially. ' .

“'fhe activities of these rooms are carried out by a
committee of volunteers including the village school. -
teacher. There are more than five thousand of these
reading rooms. The Department of Adult Education plans
to develop these rooms as small adult education centers
at the village level, . '

<

P

Important Problems and Weaknesses

+ Some of the rost important problems and weaknesses
related to literacy praining activities in Turkey are:

1. Tack of definitive policies and plans t0 combat
. illiteéracy on a country-wide basis

2, Lack of curriculum and instructional materials
‘ developed and designed to meet the need of the
adult learner - C .

3.'Laék of follow-up programs and supplementary
" materials : “

Li. Lack of interest ahd motivation in Literacy
training programs and a very high dropout rate

' 8, Iack of financial resources
6, Shortage of schools and trained teachers

7. Lack of a lawfully establi'shed permanent adult
education organization from the top down to the
grass<roots, and trained administrative staff |

Ll

8, Language difficulties,

Future Plans .

To improve anq,expand adult education practices oh a

. nation-wide scale, Turkey planss

1, lo enact the adult education law to give
permanency to the ad hoc Department of Adult
Fducation, and to the local organizations.

{
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1

2, To develop curriculum and instructional materials
specifically designed for adult literacy training,

el

3, To develop supplementary ‘and cultdral materialé ona :

large scale, and support prior instruction with
follow-up programs.

| i
L. To train administrative and teaching personnel to
increase efficiency in the getivities.

Se To expand and maiﬁtain adult education as an integral
part of the National Education system and establish
necessary institutions. ) o

| S =

To accomplish the above points the Ministry of Education

‘has developed a ten-yedr plan with U.S. A.I.D. supports This

plan is divided into ¢two five year periods. The first period,
1961;-1968, anticipates condycting experimental demonstration
projects in five pgbvinces in both urban dnd rural .
environments; imprdving and expanding programs in adult

education; and deyeloping a comprehersive plan -and thre

resources needed for the expansion of adult education on a
nation-wide basif. The second period, 1969-1973, will -

ubtilize the experience and resources gained in the first
stage for country-wide adult éducation action,

i <

{
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‘ B " PROBLEMS AND PROGRAMMES OF PAKISTAN3 '

M. A, Kuddus . !

I, Position of Adult ILiteracy

According to the 1961 census of Pakistan, 19 per cent |
of all persons five years of age and over can read and write,
This represents 28 per cent of the males and 9 per cent of

: ,the females, Separate percentages for East Pakistan and
' "West Pakistan show a slightly higher literacy rate for East

- Pakistan.

o

¢

'A breakdown of all literates in Pakistan into groups
by educational attainment, shows that 1l per cent of the
literates learned to read and write without any formal ' . .
schooling; 57 per cent have had primary éducation or ars in
primary school, and only 23 per cent have had some education
beyond primary standard.

-
3

If we examine thn flgures on:a basis of urban and rural, -

_ the urban percentages are con81derably hlgher than the ’ .
natlonal, and the rural percentages correspondlngly lower,
as would be equcted, with the rural female group as the’ w~mvrwv;w*£
lowest.' . RS

N ' 1 .

The magnitude, of tne problem can easily be deducted
from the atove ‘figures. It is indeed a challegge to
determine how to meet this problem, There is no denying
the fact that illiteracy is a stumbling block in the way to
progress. National development is largely dependent on the
education of the peoplé, especially of the adults on whose

. skill and capability rests the economy of the country. And
they alons can ennnc1pate the people from the curse of
poverty, illiteracy,.and ignorance.

¥

x ~ Particular attention is’ needed concerning the educating
of the women folks of the present and future; their

v

£

-

?*bue to the absence.of the Pakistan Delegate, this
paper was not presented or discussed at the Seminar. :

-39~
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educatlona_ backﬁardness is a great handlcap. Fen alone can~
not brlng about any change unless the women' can participate.
Thus far no natfonal effort ‘has been made to tackle this
problem, _ P

. A |
Beginning about 1955, when the gommunity development
programme under the name V-AID got into operation in Pakistan,
some' 1ittle money was spent for adult education; but thexe
was insufficient planning, supetvision and guidance. Surveys
made of some of the adult education centres which had been
set up showed that about 10 per-cent of the males and 15
per cent of the females enrolled were able to quallfy for
literacy- certificates.

4

[

- The V-AID programme as a whole was termlnated in July,
1961, and the adult education effort largely died with it. A
few of the centers. continued to operate under local auspices
in both Wings of Pakistan., Although this attempt to ’
introduce adult education was so soon ended, it was not a..
wasted-effort. In fact, it had a salutary effect in that
a consciousness of the need for adult literacy had been .

. created and th€ people, even in the, rural areas, were more ‘

ready to accept change tnrough eéucatlonal Processes.

Just this year (1063), thehovrrnment of East Paklstan S
has undertaken a programme of adylt education; it is now

_the responsibility of the Doz%%bmenu of Education to

implement the programme in a Wawied manner and on a phased:
basis. In West Pakistan, norgeneral plan hqe yet been

sponsored by uhe Provincial Uz;ernment.

!

If. Problems ’ .

The problems facing an agult eoueation programme in

' Pakistan are so many Lhat it is hardly possible to enumerate

them all. They are related to economic conditions, to
cultural backgrounds, edvcational facilities, religious
beliefs and many otheérs. We may enumerate somefof them:

'9 1, Lack of Statutory Provision., ihere is no statutory

., provision binding the government arnd the people to

eradicate illiteracy v1th1n a specified period, The absence
of an act is, perhaps, to a great extent due on the one
hand to an under-estimation of the importance of adult

' literacy education, and on the other +o complete concentration

on general education, But unless both go together, it will
be difficult to meet the challenges i the present day.

Adult education, in fact, is an indispensahble necessity

for economic development and for improvement in general ,,

-

29




r
15

v

l ‘ " Pakistan Report = 41 o

education, It has rightly been said that "a socjiety that
makes its educational investment almost enitrely to, children
and youth.is on the way of becoming obsolete and is reducing
its chances for survivale, This is why adult education is

shifting rapidly from a marginal to a central concern for

many edycational statesmeni’l )

« 2e Lack of Organizations and Institutions, A second
problém is lack of organizations and institutions, There is
practically no organization or institution in the country,
Governmental or private, to undetrtake literacy projects to
serve the group or crganizational. interests which offer
.particular opportunities in drbar and industria% areas, where . .
' progressive ideas are more readily accepted. In terms of
organizational approach,. public and private efforts are both
needed, and national resources must_be s pplemented by
intérnational resources, ' ' ‘

. »

3+ Need for Tec.nical Personnel, The’ third problem
concerns technical personnel to pilot the project., We are
short of technical hands. We need an army of workers at
various levels, for administration, for training of
trainers of teachers, for teachers of adult educatfon
centers, for organizers, for supervisors, and for writers
of primers, readers, and follow-up literature for neo-

i literates. Besides,, we need experts for research and R

_ | experiment in'methodology of training and teaching,

-

g :
Lo Scapcity of Suitable Literature. As already implied,

a fourth major problem is the dearth of literature for adults.

- Perhaps the greatest difficulty of all in 4ntroducing a

' country-wide schéme is the acute shortage of literature -
suitable ..r adult learners, both begifners and neo~literates.
To attempt literacy training without adult literature is. a -
contradictions It is relatively easy to make an adult '

\literate, but it is always difficult, to keep him or her

E

"literate, It has been stated that "literacy campaigns have
ten failed because =f the lack of reading materials to
carry the new literate from the literacy class to the stage
wherg he can read fluently for pleasure anﬁ/gzgfit."

Production of Literature, then, must haveftop priority, -
But in what langtage? There is a great difference between
written ard spoken languages or dialects, In East Pakistan,
though theke are differences_in vocabulary as between <o
localities and as betrreen -the educated and the uneducated, !

. A\ \‘
hdult Educhtion, Volume XIII, No, 2, P.be
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stflllBongall is voth the spoken language and the language of
N, . literature, But in Wedt Pakistan there are ‘three regional  *
~ ’ languages -~ Pushtu, Sindi and Punjabi -- besides Urdiz, which
is comnmon to many/éreas. "Fach of these languages has ltb own
rich heritage, and school instruction in those aréas’is
imparted in the mother tongue; llterature will have to be
produeed in the local languages to meet the educational needs
- of rural adults. u .
" ' { .
"+ . 5o The problem of finance. The final problem is finance, °
the most difficult problem of .all, The demand for adult
T education is .so giganti¢ and the financial need so great that
) 'national and international resouwrces will need to be made tqQ
. "educate th¢ illiterate adults. . > SN

Facmnp all these nroblems, we shall have to con51der what
DOSSlbllltles there are to introduce a programme for adult
- . education in the country. ‘ \ .

, ) . s . R .

© 11, Prégramme

Any programme for adult education will have to be de&elopgd
- in a.phased mamner covering-a period of fiye to ten years or
: longer. We shall havec to be very cautious in the beglnnlng
because initial failures mizht bring dlsapp01ntmcnts ‘and
frustrations to the parvicipants in the programmé, and if
mistakes were commitied on a broad scale, the collapse of the,
o ~'progra'mmc mmght result.
oo - 14 Organizational Pattorns. The Governient of East
A Paklstan, with the concent of the Government of %akxstan, k
\ has approved 2 plap for adult¥edycation to be implemented
. _ . ih the -Second Five Ycar Plan which ends in 1965.}The
i Department of Education has been given the responsibility
for aduli education and has opcned a section in ﬁhe educatmon
dlrcctorate under a qualified staff .for dlrcctlon, control
and supervision of the programme, '

—

Thc dlsbrné% cducqtlon offlccrs ﬁill bc P onsmble for

functmons f01 cach catcgory of offlccrs. Partlcular mentlon -
may be made of the newly created' post of Adult Education
Organizer for each of 'thle 13 thanas (the thanajls the
mallest unit of admlnistlaulon)

!

= '
In urban areas, th& adninistration. of aduib education is
the responsibility ot the Urban Community Dcvcﬁopmcnt Project
vwhich now conducts experimental work with the asSmstance of”
the United fations; ,adult education is a part of their touval
¥ programme, \ ’

3
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2, Institute of- Adult Edycation The Instltute of

Adult Education being established at Comilla in East Pakistan

is a new venture. It has three functions: (i) training of
admlnlstratlve personnel amd field workers, (ii) research.
and experiment; and (1i1). productlon of literature.4

A similar institution has been worlding since 1958 in
. Lalamusa, in the Punjab,.in West Pakistan. Its main functions
. are. tralnlng of teachers and productlon of litérature.

AN

e A Pllot Programme.JThe East Pakistan programme takes
~up four thanas in different parts of the province as ’
experimental areas, to evolve pattcrns that-may be introduced
in other rural areas, The pllot schemes will be used to test
_ hypotheses by carefully record;ng and analyzing ‘the :

¥ organizational set-up. the response of the .people, and
‘ probable reasons for success or failuré. Some of this’
‘ experlmental work has already begun, as will be described
- :presently. lhe experimertal projectsiwill help us determlne
the futére course of actlon and av01d waste of resources and
effort‘ . . m—

£]

. L. Admlnlstratlon. For economic reasons, we do ot plan
<7 $o build new adult education centers, but use existing -
schools, mosques, and village halls for adult males; the
i ' females. will hold their classes in their respective housess .
N “The ‘school will thus serve as a multi-purpose centre for N
: . community activities, -while for females there will be 33
yet no central.mectlnthplace for tcachlng and retreational
o act1v1t1es. . - ' '
- "5, Teachers. Cenerally gur teachcrs come from the
following categories: prlmary school teachers, madrasa
teachets,. Imams of mosques, and social workers. In. our
experimental areas we -have almost equal numbers of male
and female teachers, aud special attention is being given
‘to the edlcation .of the women, for they are far behind the
males in literacy. Though not. qualifled from-the point of’
-view of formal cducatlon, the women teachers with orlentatlon
and training are doing an.excellent Job, and in some respects
their performance is better than that of the men teachers.

N 6. Literaturcs As for the, special literature needed,
we plan to make use of what has alrcady been doné in this
"y fdeld and also to begin producihg more. The literature,so »
far preparcd and published for beginners, both in East and
West Pakistam, is mostly basea on tnc Laubach methody &nd
the follow-up literature is ertten in simple language SO
' far as practicable,, The Adult Education Centre, Dacca, a

‘' private organlzatlon ssonsorcd by tie Laubach Iiteracy Fund,

¥ . N

]}
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publlohed a Series of books r€1ated to eeryday 1life of .
rural peaple. Similar publlcgtlons in larger numbcrs were
publlsned in West Pakistan Jdwring the V-AID period, some
by Government and/more by non—gov;rnmcnt organlzatlons.
But the sup lyzand the range of avilable mgternal is
_far from sufficie t( Our present plan in East Pakistan is
to published a series of books, at least 200, in a few «
months' time. Expents have been engaged &nd publicgtion
materials,. including a press, are being procured. National
and 1nternatlonal sofrces are being tapped to help the
project and some of them have already agreed to make joint
efforts, especially the Laubach Literacy Fund, the Asia’ .
Foundatlon, and the U.S. AgchJ for Internatlonal Developmernte

S

IVe The Comilla Ixperipent \T

] - . .
Comllla was choséh ¢ the location for Bast Pakistan's |
Qnew Institute for Adul: -Ed cation because dn intensive :
experiméntal rural programme was already urderway there, and.
this would be of value to th Instltute in jworking out
approaches and methods . v
AN . ' ".‘o .
1. Pakistan Academy ?or\Rural Development. The Pakistan
Academy for Hural Development 1n Comilla is an 1nst1tut10n
_ unique of its kinde It ha tnrec main, functionés (1) -
training of administrative qcrsonnel of all ranks in méthods
of rural development, (ii) research in socio-economic
condr4ions of rural pedple, and (iii) experiments in rural,
develqpmcnt. lne Acadcmy has beén trying out new ideas’
and mefhodb in five major -ficlds =- agriculture, co-
operatlvcs, rural adminigtratigh, cducat“Ol y and women's
programme, -~ all dlxegtcd toward mpe ecouomld uplift of
rural people. This is 1 programme of practical-adult
education, mainly through informal mgnhods, for adults,
" both lltcratc and 1111terate. v

? Adult Latcracv Experlmcnt. Barly in 1963 formal
literacy btraipdng Jor illiterate adults was begun in mosqu, ~
centred schodls, with ‘the Tmams serving as teachers of
evening cldsses for® gdulns. The 104 Imams now t&fing part

T in thls{zpogramme meet’ weékly at the ACadémy They are

given ingtruction in basic subjects as well as in methods
and t«g}nlques of lltzracy teachinge The mosque-centred
school/s are maintained and supuorted by the ,1ocal co-~
——operakilve societies and the Imams arg also paid by them:
' Thls 1ew approach has a uromlslng futurc in adult. e
~ edurdklon.
I

/
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Our female teachers for adult lltcrac are given one .

. monbh's training in the beginning, '¢ollovcd by regulav
refresher courses, and they are ppid by the Department Of

Education, ihis is zlso a ncw an)roacn alth greal promise.

~  3e Co-opcratives. The informel training referred to
gbove is given 1o representatives [of the co-operative
socitties —- their managers. (called " ganlzcrs"), thc1r
secretarics, their accountants -- ?11 irawn from the

villages ana given sp.cial trainin Most of th.m arc sewi-
literates.,: fhey carry verbal aavick.and yritten instruction -
sheets back home to other members {(f the ‘societies. This
informal education proctss, glVlngkln?ormatlon and advice
,from cxpernc -to village rcpresentatives, and their vaking
back to the village the new ideas uhay'heve ¢ arned, has

( - widened the horizons f bhe village people a d brought -

changes in their life. They are becoming bet%gr informed
and more skilled in their OCChpatlono. They arc saving
money, which was unknown 10 them two or ihree ;;ars back.
fhey ar= getting oxt of deht through 'a supervisg :d and
conbrolled éredit system basxd on an overall pyoduction
plart’ tnﬁo includes the ?roductlon plans o egcniwerncra

.
o

i, Agricwltures Ye havt some selected farmers,, talled |
"Wodcl farmers", who are ﬁaughi theories of improved
ggrﬁculture and animal husbandry, and. their tcaching
convinues mcck by weck, thvﬂugh informal: dis cussions,
demonstrations and practlcal sork- in the fields They and

many of their fellow-menbers have really becomc better”
farmsys wivein two ycars and many Q¢Vc doubled their yields.
Through supcrvised crediu and 101nt markebilg, their
incomes nave riscn sven more than their yicldsa

JAL: of these »cx1z¥u1rs give strong motivation to
1114%e rate villagers to learn to rdad and write.

. i

5, Women's Programme.. the village women, hardly’ .
educated, and conservatiye and, supersiitiouns, -are now
gnjoying a new rxperiences In thr Cﬁ“lllw.P“";fCt arca, -
more than a 1000 village women have visited the Academy
for more than one day to learn zbout their husbands' work
there,.ond £5 learn how they themselves can participate.
Mors thar. 200 villgge women have been SGl’CuCU by the co-
op. rative Societies to rececive either formal or informel
education, or both, 2t the Acadumy. ‘They come once or
twice weseRly for.courses of six vo gight weeks! dwation
in maternity and child care, kcalth and hygienc, kitchen
gardening, poultry keeping, and spinhing. Aboye all,
family plannxug is catching thy attention of ﬁng Women
folk most, Abaui 30 villinges ar. now included in the femilve

i
et *
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THE PAKISTAN ACADEMY FOR RURAL DEVELOPMENT . )
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T t ) ' Priests -being tgnihed as teachers:of .adult villagers.
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, Planning experiment which began very cautiously about
two and a half years ago in only six villages.

In connection with the training of village'women, tho,

staff- of -thc women!s programme make frequent visits to

villages, and several groups of village women come to the
" Académy for different typé of training .each week, Altogether,
this is creating a movement among the women folk for a new
life, Together with this informal training goes literacy
téachinge These women are becoming real teachers in
their villages, Similar programmes for women have ‘been -
started in three moreareds since July, 19\63. . :

<

6e Publicationsi, To help each section of the l
experimental prograrme with ideas and information, we have -
published as many.as 108 booklets written in simple language .
. 1o serve as teciinical guides to the people. These 4 to
. 16 page booklets are in great demand. About three hundred
thousand of them have been sold and an almost.equal number
distributed free. The illustrated booklets are nighly: -
appreciated and widcly read by éhe' people, as they contain
tiings which they.né”d to know to increase their income
.aud improve their living conditions. . :

“

3 .

T Tie Extension Library, To supply mental stimulation
to the participants of all catagories of organizations and
grohps'menf'.ione_zd', ard to keep their education alive and
contihuing, we have set up an Extension Library at the
Academy with buuks written in the mother languagés They
are selected boots on religion and hrdith (traditions)
the lives of the p~uhets and great men, adventure stories,
abridged editions of pinthis (folk literature), stories

/

of science and scientifis discoveries ,-and so on, 4All

. the depaitmental bulletirgs, pamphlets, and publications are -

- stocked “there, as woell As dazly newspapers.

C . . ‘
The books are used in tWO wayg,  Book-bags carrying.
two to. three books ea,ch.are d1§tr:}‘,-1+,ed weekly to the: Imams,
Organizers of co-operiatlve socletiesy Lnga] farmers, _
‘and primary school icacherse. Secondly, wi..c .ne ye gular
feewpaying members of! the library. They areé ... .qvanced
readerse They want more. to read than the bo ?k“"agé supply.
JIn our one-year-old Extension Library, we now haw gy
members of which 19 are women -~ all from the villags.

The travelling of the book-bags from the library to
. the village homes and back had created a stir among the
literates, semi-literates and even the illitergtes 1n.tha
villages,-all of whom throng together to _rea.d or to listen
-to books being réad. Still more interesting, we have found

regular .

-
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that the school boys and girls are taking the books out of
‘their fathers?. pook-bag "likc hot cakes" as soon as they
arrive home, They are all hungry for books to satisfy their
jnteliectual euriosity. Books werc simply not available in ' .
villages before the Extension Library and the _book-~bag system
werc instituted. a4

\ S/ - ’

. ; : .
. In fine, we can.’say that we have just started, and are
passing through anm expcrimental périod, The approachcs
. that have been successful in the Comilla Experiment are
being tried now in other arsas. &s the Institute pboduces
. the literature neecded and trains the tcacher trainers,
g further expansion should be possiblc. We believe that a e
- bright future lies aheads

e - . « . N
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‘  THE PURPOSE OF IITERACY TRAINING

Donald G. Burns¥ ' - PR . i‘ .

>
.

The general aim of literacy campaigns now in progress .
- in many.parts of the world is to teach adults to read and \
write who have not had the opportunity of going to school. A
Literacy training is usually directed to soniething more \
than the mere skills-of reading and writing, however; \
certainly it aims to pyt the individaal in the way of . T
! learning skills so that he may extend his knowledge but
. also so that he- may become a more useful member of the /
R comnunity and in some measure, develop his personality. A
distinetion should probably be drawn,then, between literacy
training concgived as-training in its own right and training
. which aims at more distant and wider soc¢ial purposese.

There are feu countries in which literacy training has
o not been .attempted at one time or another as a discipline
- in its own right and in thé majority, it has met with only
‘ slight “success, principally it seems, because the'skills '
of reading, writing and learning to number fall away about /
.. . as quickly as they ard learned unless they are put to use
:and kept in use in some practical fashion. In a number of
earlier “campaigns" then, failure to.maintain the success -
which was achieved in the opening stages has been blamed on
the lack of 'follow-up?! material, booklets, for example,
on subjects of immediate valué®to the villager or farmer
which will make him feel that learning to read has been”
’ , worth while and give him the opportunity to practice .using
: this ability. There is no dearth of subjects for literatur
of this kind - pamphlets on the protection of livestock
against disease, on the preparation of food, why you pay
tax, maternity dare and the like. Virtually all recent -
l . literacy campaigns accordingly make provision for the continued
training of adults after the fnitial gtages of literacy have

o~

* been mastered. =

Iiteracy training often provides a tremendous psyéhologiéal
stimulus in communities where the majority of the adults are

2
~ <, s

2% o . o
Dr. Burns presented this paper at the second
sesston of the Serdnar, e '
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311iterate ‘and this too should probably be counted one of the

major results of the programme. In rural communities for .

example, literacy is geherally and rightly regarded as the - - v

key not merely to knowledge but to the achievement of better

sonditions of living, but*Titeracy is* itself looked upon as-

an insurmountable barrier, If adults in such communities

can achieve success in literacy, it at once becomes credible

that they can be successful in a wider and fuller‘range of

endeavour and literacy training has for this reason been !

widely held to be the key which unkocks men's energies. A - o -

successful literacy campaign (guccessful in terms of the

number of adults who make sufficient progress to be awarded

a certificate) may accordingly have a- considerable -

psychological effect on the community quitg apart from

'stich immediate benefits as may arise, fromid&irning to read

and writei -y ' )
The wider socia¥ purposes which &iteracy training may

serve to promote émerge most clearly in the kind of

i

activities which aduliiz who have become litérate, have shown

thefiselves able td‘éféﬁhiié;‘fbf“éxamplé‘tn"theﬂmorefeffeotive‘
ways in which they seem able to organize themselves both .|
socially and for" econonic advantages The social resulis of
Titeracy training may be seen very guckly in those comtunities
where it has been directed to this end, often in a relaxation
of tension between communities, in the readiness with which
villagers will collaborate among themselves in projects which
are of value to the whole community, in improved standards of
health and sanitation and often n more responsible attitudes’
tovard central authority. : T .
Such co-operation often takes practical form, perhaps
in laying a water-supply, building a centre for meetings and
literacy classes or levelling a road between two villages,
Projects of this kind provide a oractical demonstration of X
the advantages of co=operation and are an undeniable, R
- contribution to the economic wealth of the community and )
the country. ’ '

>
.

Literacy training often contributes more directly to the -
cconomi.c wealth of the community than this by showing how ‘ .
productivity and also earning cower may te increased. -Such S
ihcreases in economic wealth must have small beginnings and
tyo examples oui of many may be" quoted in support, One was L.
the introduction into a group of villdges where the .
majority of the adults had until recently, been illiterate,
of the nation of marketing commodities like eggs of X
which the villagers had a surplus and it was the village -
worker who was responsible for literacy classes who showed =~
how this could bc done. Another was to gencralise the

6L
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production of 'silk in a number of V111§ es in the Punjab by
explaininhg the cycle of production in the life of the silk-
worm and organizing the planting of suffiicjgnt mulbérry

trees to support the Increased productlo ¢ this too was done
. by the village worker as a‘by—rpdoct of 1s work in the

ltteracy class. . s

Purpose of

!

On these grounds then, the purposés of literagy tralnlng
. may in general terms be clalmed to be \-

ae - to teach an 1nd1v1dual to read, wrrye and carry
out simple-number operations because tliese--are
o useful skills in. their own rifht
- b, to help the individusl through these skills to
. - extend his knowledge and so add new stature to

his personallty S \ PR

ce - Bo give the 1nd1v1dual a broader und rsﬁandlng of
o the contribution which he can make to society and
of the benefits which he may obtain t ough soc1a1

i . endeavour (in self-help ochemes, v1ll ge co= -
operatlve and the llke)

de to increase the economic potential of the unskilled
adult and by so domng, the economic po entlal of the
nation.,

e. to foster nablonal unlty by hastening twe spread of

a whole range of comnion values.
\ <

To these some would add a further purpose -\the

opportunlty which llteracy training prov1des to serve’ others.

These general otatemenns probably mean very llttle
until they are associated with the ulgent needs of a
particular. comsunity or region and they have been|so
expressed here because so many of the details of any
.programme- of literacy vraining musih be determined lin the -
light of the so:ial and economic condltlons of, parflcular
areas or countries., I-hope I may bte able to reéfer to
some of' uheae 1n ansuerlng your guestions. -
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"POWARD A DEFINITION OF LITERACY ' _ _—

=

. Paul Ts Luchke

A simple dictionary definition of the term "ldteracy" is
ability to read and write", In recent years tens of thousands
of dedicated pexrsong around the world have expended great energles, . o
to say,rothing of huge amounts of money, in the attempt td glve--.
thig "ability to read and write" to the world!s uneducated masses. |
But what specifically does this ability imply?. Is this ability,. v
in fact, measurable? If so, by what criteria is the ability to be '.
measured? Are thé -criteria for assessing the extent of this ability )
_univers#lly applicable? I5 there a relationship between the level .
. of. a person's reading and writing ability -and the level of \
~ -« developmegnt of the. society in which he lives? If so, which is
cause and which is. effect? Could the same person be considered .
literate in one gsetting and illiterate in another? In short, what

preciseély is' a "literate" person?

Anyone who has consulted_such statistical studies as UNESCO's

“World Literacy at Mid-CeRtwryl cannot fail to recognize the-great:
- difficulty experienced by thogse who attemptto state definitively
the percentage of -the world's population of of .a specific country's
- ~pbpulation which is litérate. A country may report, for example,
that fifteen per cent of its population is literate. A year later
the same country reports a'literacy rate of twenty-five per cent, - Y
" “Another authority reporting at the same time concerning the same )
* 'people points out that eighty-two per cent are, illiterate.
Qbviously, conditions cannot change go rapidly, But which report

o {s to be accepted? All are probably.correct; they simply have not T
o " used the same yardstick to measure literacy. - | ) \ -
v Ja

5 ‘How can we determine whether or not a person is literabde? Let "

us consider a number of individual cases: . - ) :
: " Ali 1lives in a remote mountain village. No one in the village :
- knows how to read or write; in fact, few people unders&aﬁd what the - L I

: terms "reading" and "wrditing" imply. A1i has recently <§pent a ‘year . ’

- ‘

! b

. *.Dr. xLuebke presented this paper at ‘the second . ) |
_gegsion of the Seminar&\ ‘ C R
§ . ';:' Ty -

“&

v - UNESCO, Wox;ld Iditeracy at Mid-Cenfury: A Statistical .
Study. Pariss UNESCO, 1957 200 ppe o ‘ : -
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with a relative in anothtr Vl]]dFO and. hag ntbcndcd a bricf serics

of zlasses whare he has learned Lo read and write hls name .and to
read a simple primer. He now as shounds and entertaing his fellow

villapclu by his. abl11bv to read from his primcr. Is AL 1itrrate?

Rahman atlended- prmmarx schooJ for two years and then had to
dr0p out in order to help with farm worke When Bahman entered theé
army hic was excluded frow the literacy training class because of ~ :
Nis prior oqhooi atbtendance. I3 Bahman literate? _ v

Cemal attended aduld lxteracy classes in hlS village and lcarned
to read the nrlmjr which he siill rereads frequently. He has had N
vrouble, however, whenéver he has tried to read newspapers or booklets
distributed by, agriculturc and health agentg,, and he no longer trles
to read them. fs Cemal 11tcratc? :

Danuoh at cnded primary school in hls village. He can read - RN
not only his, primer and othcr textbooks, but newspapers and ‘health
and agrlcultural booklcts as wells He frequently reads letiters
_received by other villagers and writes tholr replmes for them. Is
Danush 11terate? - . e

N ) . ) X M

b

Esmail learncd to read and wrlte while serving in the ariy and
received the highest grade in his class. Upon his dlscharge,
instead of returning %o his village, he went to the city to 190k for ' .
work, ¥hen he tried to fill out appllcatlons for work he encountered
so many unfamiliar woxds and expressions that he was unable to .
complete the forms., "Is Esmaid lltcrate'? v ‘

£ Fouad 1s’'the headman of his village and is highly respected
by all “the villagers. BEven though hel speaks of having attended? school,
.o villager has known him to read or wrlte at any time. When talking
with Fouad a census taker was so 1mprcgbed by his general level of
intelligence and leadership ab1lit1€s that hc listed Fouad as litera+e.
Is Fouad Literate? ‘ ' !

b, i '

' Gamal speaks.the, mlnornt language which is the only languag
;spokrn Th his seclion of the country. “hen he “enlisted in Lhe army

he—entered a literacy class where he learned to speak the national ) : \
language and to read and write it fluently.  Following his digohargv ) N \
he rcturned to his ylllayc. 1s qual literate? ] “\]

. Hagstnlearned to rcad in his village and came Lo bthe city to
work. T One day he failed to undersiand a sign. warnjnp of high

electrical volbq;o and he was ucm.ow'ly injurcd, Is lossan literate? :
b . . .

/s

\
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‘uiderstand, Is “lbrahim 1li‘terate?

~ when Kemal tried to‘reaa newspapers containing informat op_in‘?arious*

simply voted as he was told by the village elders: Is Ke

"individual in question 6af rightly be considered literate depends .
. updn the heeds of his particular situation and whether or not 'his \- - -

:. \ ‘ . ‘ ‘ . . B
\ 4 - . ' .
. : <o \\ “Dofinitiod of Literacy - 53 |
. ’ ' !
. . i
| » . 2 0
) Tbrahiw lives In a village where a winerity languape i opoken,
The govermnont‘ set p a class in. the v:illa\rfe to tedchrrending and - . . .
writing of 1h¢ national Jlanguage.” Ibrahim kas learned all the letter °

_ gymbols and”is able to "“read" every word 1in %he primer. When the S g

teacher asks him questions in the national language he does not . ]

A

Jalal lives in a remote village where a dialect is spoken which
has never been reduced to writinge No one in the\ village can read

any written symbols on fdod packages or other ite which comc to

the village, On a receht visit to the city Jal#l learned to read

and write numbers and his name and has found this simple knowledge
useful to him in making records in his daily work, Is Jalal literate?

Vi

" Kemal and his .fellow villagers have learned to read and write ‘
in a village adult literacy training class.’ Receritly, ‘however, g '
candidates for elective office, he found the task too difficult and

litevate?

7L _— . AN - 2 ‘ . .
‘EndIess cdsés could be citad . TInsevery casej-whether-or-not -the-"t

degreé of skill in reading dnd writing is useful to him in his daily
Jife, If Gamal has learned to read and write:in a language which no
one in his environment understands, he isy for' all practical purposes,
{11iterates If Hassan has learsed the rudiments of °reading but §s*
unable t6 read signs which warn him of danger,-the degree of his
literacy skill is probably too meager to be-of real benefit to him. n
If Tbrahim has memorized ‘the sounds which his teactsr expects as -\ Cod
response to printcd -symbols and can répeat them.even though he gets

no meaning from the sounds, he is illiterates If All, Bahman, Kemal, .
or Fouad have at one ﬁime.or:other-attendéd school and learned the -
rudiments of reading, but sinée that time have had. no opportunity ‘

or have made no attempt to extend or even to waintain this ability, \

they are illiterate. If Cemal and Esmail have learned to read but . \

have attained a 1cvé1 of comprehension which is so limited as to \\
make it impogsible for them to use their skill in practical situations,

they must be classed as illiterate. - : . f \\

- : ' ' 3 .

If, on thc othcr hand,'Danush and Jamal have learned to read or \ -
to interpret symbols so that this skill, no mattex how limited, is |
ugeful to them or to their communitics, they should rightfully -be
included among the 1iterate population. ' Litcracy, then, is o

4
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. 4 Definftion of Literacy ='5L .

R ‘ ) / LT - ‘\ ' !

L relative mattev, [dependeng upon the conditions swrrounding thes -
P Todividual. The basig¢ critcrion is whethqr or not skill in rcading .

! and writing, no mabter how meager, 3s useful: %o the individual in \\ L e
his day=to-day lﬁ'i‘e. The Meeting of" BExpertg.on Litg;:acy*, convened ‘\ .
in Juné, 1962, by UNESCO, arrived at the gtatenent thit "a person, * | ' .
1§ literate when |he has acquirsd the essential knowledgé and 'skills

which enable him|to engage in all those "activities {n which literacy

is required for gffective functionigg in his group and community, o

‘. -and whose attainments in reading” and writing and arithmetic make \

: » it possible, £or him to continue to use these skills towards his

. o o’,wn‘ and the comminity's dcvelopment and’ for active participation.
’ in the life.of his counj;ry.“2 .7 T e .

!

.

. . > ~ - 1 * -,
; _The UNESCO gtatement goes on to point out thai&in quantitative
‘ terms this stahdard of attainment. may he equated with f:jld.lls\,\
\ " ‘Maghieved after 4 sct furber of lyears of primary or elementary - . '
\ S schooling," Thiﬁi‘ailure of the experts to specify in this ' ~

"\ ¢ statement the number of years of schooling required points to the \"
~_problem arising from any attempt to define literacy in qu‘antitat;&i'\‘re' : g
. terms which are universally appil:i:cablevfaBecause»requir"emenﬁseiand. S
'\, conditions vary firom community +6 community; it is* probably. more o )
S v ugeful and practical todefine liter?/c\y in qualitative terms, : R
that’is, in texmg of the kinds and Yevels of skills necegsary for
\ functional partigipation in _connnun/'ity activities, These’skills may _
vary from nothing at all to the equivalent of high school or s
university training, dcpending ug he extent to whidh reading’ '
‘g?,‘ﬁ"d”wfiting and e.d ucetion gederally play a part in comhunity life,
—.. let us consider several situations in a country where the laws |
LR ‘require that every cltizcn must attain the eguivalc—r)t of a fifth-
. grade educatien. . : - ~ .o

In village Xl there is no school, and none but one or two village
alders can read. | An adult literacy class has been instituted, to .
moet the national|literacy objective. However, cyen after many y
pcrsons have completed the ecourse, _communication continues on an /
oral basis, .trade and bartcr continuc to”involve only rudimentary /

. s » ) . " ‘_.‘"—v“—v‘
‘zﬂni'tfed Nat.:i.clns Economic and Socinl Council, )World Campaign l
for Universal Litdracy. (Mimcographed) l9(>3,‘p.;}3.\
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wecord-kegying, useful reading materigl at any level of
d.i.ff.igult)jr’ is vongpicuous by its abseunce, and corréapondence |
and record.keeping required by the goverhment continue 10 he
kept by outpide oflicialgs Under thesc conditions the ability
to read angd write werves no-practicnl purposc; the -qpality of ©

Literacy skill reqitlred for participation-in this sodiety id

+ . Village ¥ has had a school and adult literacy tmaining classes

for a numver of years, and most of “the adults®arc-able to zﬁd .

amd write.. Many villagers travel freguently to- the nearby city
. and- bring back to,the village newspapers and other rcading

material. Public notices &re regularly posted for villagers -

. to. read, and records of the ‘Agricultural cooperative arc carc-

fully kept by the memberse A hcalth clinic .has been established
in the village and.public health workers have made available

‘4 wide variety of booKlcts on health and sanitation, Clearly,

effective participation in _the comunity life of this villagc

. requires a relatively high.level of literacy, cons:ltdérabiy, ,
higher thah in village X.. ’ :

City 2 4s a medium-sized provincial city which has had r.
primary and secondary.schopls for many years.,Nearly all long-

« time rcsidents have attended school and can read and write,
-« although the majority of ‘newly-arrivet .migrants from villages

are illiterates. Businesses and government offices réqu:’gre’
large numbers .of skilled and send.-sldi];ied’ workers, One news-
paper is published locally.and others' from the capital/city

N

arrive daily., There are several bookshops in thé city. It is )

obvious that in city Z the higherithe individialls level of |,
litéracy, the greater ‘the possibility for persondl advancement.

. fTo fuhction effectively in city Z, liferacy skill must be of high .
. Quality,.-- Tl o ‘ \

FPR—— —

N 1

N Thus it is essential -bhat when attempting to determine the
quality of, 1literacy skill requircd by members of a community, -

théré must lbe conccrn for thosg factors whigh-daotermine the.
effe¢tive role which such sldj ¢an play, It may be considered

desirable by educators, for cxample, that all villagers should be,

1fterate, but if the overnment does, not consider the ways in.
which a literate public ocan contribute ‘o gconomic and social
growth, and if it -docs_not include coérdinated activities-of all
concerned agencies in its prograw of development, the " edutators |
may well be indulging in pige dreams,.

-

|

If there is no coordinated’
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v <plan for publishing and making nwallable for new literaten
practleal angd useful reading waterials whielt arve related to national
dé " zpmenl oesds, those who beoame’ 1dberate will bave wasbed “their
t . they will have acquired an egsentlally ugelesa skill, and

" chuge amonnts of money will hdve been. diverbed from development
fands Lo ashopeless onuncs ¢ T T :

* . ' . But>concern Por theso factors is the reagon for our being T

hers, - W2 ave conesrhed in this seminar with "Identifying Problems !
Affecbing Adult Literacy Training in the CENTO Region,! Hopefully

.- the discussions at thise semipar will point. out steps which need

. to be tbaken in the region generally and in cach country ape cifically °

.. inordey to facilitate the utilization of literacy skills among
. ite citizense It must be recognized that illiteracy is not the

. gause of sogidl and ¢conomic problems, but: rather the. effcot of the
| Tl Sstranglchold of such’ problems on a countrye To treat the symptom .
| alone will bring about no cure - to carry on 1itcracy training apart - -
' from a coordinated national. develdpmedit program cannot solve the,
. . problems. But*when literdey training is considercd an intcgral part
- of national development, the truwly ¢ffective role .of. the literate _
o member of socicty can be determined "and dircction can be giveh to-
T Iiteracy training programs,. In Short, when we are ableé to define =~
the concepb of "litevacy" in terms of the socidl and cconcmic . |
development nceds of a nation ahd of its individual citizens, each
* . nation can bymeans of literacy trainihg programs, -eénable all

- i%s cltizenn to.enjoy. bhe ber})efits o/f_:;‘itcracy. Some of the more

important of ‘these benefits. have begn 1listed by Drs:William Se Gray

i The Teaching of Reading and Writings3 Q,m

N

o / . Yo ) '-‘:')-,‘.: :: )
",,, a literatc pérson has an advautage over otfe who"is - not -
| ~ . N

L ",:i;n meeting many of the practical needs of daily '1:¥i‘e , such as
. ~ being warned of danger, finding one's way about, keeplng posted on
.. current happcuings, keeping in touch with one's family; .

% | . ™n improving stanc ards(‘of living by ob aining -valuabl€ e

printed information rcliting %0 health and sanitatiod, the ;
production, selection and preparationof*food, child care, and ;
! nomg managemenys - . . K

. ‘]] N : €
"in increasiag cconomic status through lsarning of availabli&e

1

¥y, . |
. ,'.-

° ‘ f

5William S. Grav. The Teaching of Reading and Writing. Qﬁ.{qapd:

- T
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LY

Jobs, i‘ll] ing in forms and\ ‘maling applicatlon in writing, being
able to-follow written or printed directions while at work,
engaginy in voeations which reqnire lnowledge of reading and
wrlting learning how to sp(_nd and take carg of wages;

< “'in zaining social prcstigc and talu.n{r part in many individual
and' group activitics dhat involve reading and wrltlng, - l__

. "in learning about community activities and trends and the .
. - forccs that wmake j‘or or rctard  progress, and studrylng social
- . problcms; ; : .
o~ "in meeting civic obligations through knowing about and "\
observing regula’ “ons, participribing in group discussions and in .
. ' efforts to sccure -civic improvec.iint, and voting without personal
. " . help in the light of all the information available; * | ..

.

P . .

A ) "in understanding world affairs through learning about things
- and ¢vents both nedr and far,.othcr peoplc and thelr ways, and ‘
ok 'the natural and soéial for es bhat influence ln.fe 3 \

" "in having access to and cn,]oymg his lltCrary heritage 3

"in satlsfylng religious asplratlonsv through 1ead1ng sacred
literaturc, participating in various rcligious activities.”

This then, suggests a dcflmblon of literacy: A person, 'is
literatc who has learned to rchd and write andwo lives in a
commumtj, which is dcveloped to \the extent which enables him to
use his skill toward! the enjoyment of advantages similar to thosc

' - enumzrated above, May this scminar assist in pointing the way
toward, such developiment ~bhrougfh its efforts in "Identi{ying
Problems ni‘iectn ng Adult Literacy Tyiining in thc CENTO Regjon,"
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C e prenarlng programs of adult llteracy tralnlng.

" _yqunger ones.with respect to this potential

: ./
* PLANNING LITERACY TRATHING i?g;ﬂmm% o
" Dr. S, Nossaheb . -

Dr. Abbass Yamlnsnarlf

!

’

This paper summarizes some of the important’basi

I.: ADULT CHARAC”ERiSrICS UHiCH‘HAVE T0 DO UITH
TO READ AMD W?IEE . :
~ .
Ta their many years jof experieénce in teachi adu1t§§ the
authors have observed cdrtain attitudes, traits/ and habits
in| adult ;learners which/seem to be so w1desprea that they

_¢ah be listed as general.characteristics. They are simply
enumerated- here because no further explanatlon seems .

necessary:

1) Adults are cap ble of learning to rea /anq write no
less than children and are not very different from the

or learning.
2) Adults are ablle to understand and apgreciate the value
off literacy and they are i‘amlllar with the aims and the
objectives of learn ng. v
3) Unlike young!céhildren who live only/in the present, -
adults are also- ver) much concerned with the future.

L) Adul$s are irterested in becnmingjﬂiterate.

5) Adults are exlerlenced and mature

6) Despite thelr nner interest, . adJ&ts generally do not
ac uallJ:;eveal their \zeas. and wishes.

P
e <
.

3 L) /'
\ Dr. Yamlnsbarlf seiveo as a reso ‘Ce person in the

Seminar session _on Curriculum and Teaching Materials and
presented this paper in simmary form gt that session.

| 50=




standable to them.~
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5 . - ) . ./:/ \ .
. 7) hdults ave. nesitaht and doubtful about the' possibility
of their becoming literate. o o ‘

8) Adults have 1imited time availablé; they, are engaged
and budy most of the time.

9) Class attendance cannot be made compulsory'for adults;
they may discontinue attendance whenever they wishe }

10) Adults are wnwilling to take even one step toward |
learning which in their opinion is useless. N
- { -

11) Oécasionally illiterate adults do not see any differente
between the teacifer and themselves, except frém the point ‘of-
view of literacy. In fact, from other points of view, they .
belic ve themselves to be equal and even superior to the teacher.

12) Unlike young children, the probiém adults face in

learning to read is simply in recognizing the words and reading
them. If the subject is simple, it is usuwally clear and under-

|

'13) ‘The memory spar of adults is usually less than that of
young children; anything based on memory is more difficult for
tlle m, - ’ : - ' -

‘i) Wisdom, vnderétanding, reasoning, and power of dis- -
crimination are stronger in adilts and it is considerably
easier for them to learn all that is related to these -
principles. than for young children,

15) Adults possess a longer concentration span” and are
capable of greater accuracy than children.

16) Adults will not tolerate the leastbit of rudeness
and harshness on the part of the teachere
{ g \
17) Adulis are self conscious, éspecially in the presence
of young children; they hate .to he humilated and Looked® down
upona 4

R ’ . ) ‘e .

18) Adults hate to see: their ignorance revealed.
II, THE TiaCHER, o

'"he teacher can be one of the most effective forces in
persuading an adult to learn and Lo continde learning.
Selaction of a proper teacher is therefore the most important,
duty of those respdusible for ad:lt education. Co

-

>
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. \ Failures in the implementation, of adult 1it sruey have
. "ushally been due to lack of attention and care in the
selection of teachers. An adult respects gnd follews thes.
’ . .1notructlons and guidance of such teaghers ithom h2 reccgnldes‘
o , as possessing a. better personality and greater merxﬁ and
I understandlng than himself, because he feels the neeﬂ of hic -
1cadership and adv1ce. . ;

. vmr"‘

An adult teacher should have the following +characteristics:
\ o 1) He must be clever, wise, punctual, tactful, expexienced,

.regular, educated and possess a good command of lrngueze in '
order to make the,adult impressed w%th his superioxity.. .

evy S

*2) He must e Just old enoﬁgn tp, be able to pirform his
du.'t:l-edo . . \ '

—
v

'~3) He should 'know the metiod OJ teach®ng adu}is.

1) He must know the method of «teaching readiny an?
writing, particwWlarly in the first cla$s.:

[

ITI. LOCATION OF ADULT CLASSES
2 . . A, ~
Iiteracy classes for adults should be ;%t up ia plee-z
. which are respnctem by them, such as schools, v1llar
\ _ mosques, or other public religious gatheri ngaolaceo,
: . Private houses should only be used in cases of unavailabllivy
: * of suitable public gathering places. 1

IV, YOUIGLR STUDENTS I ADUHE CLASSES —

and spiritual hemcg:ne Ty as vw.1il
as physlca wronorffon exists between young studenic cnd
adults; it is ucrefore not desirable Lo mix youngessces . .
°. with the older ones in the same class. the adilts .71l
get di scouraged if they show ignorance oi a subjecct o¥
make-mistakes in ihe presence of the youngsters. Furhhor,
the experiences of tnc two groups are not at the <
o level.
o there is a sufficient number cf students to allow
division of the class into two secilions, the yourzer o»cs
shouldbe accommodated ih a geparate class. If the nvater
does noi allow this division, students up to 13 y:cvs of
. age should be seated and taught separat ly from the aculks..
When adults a e being taugzht, .the younger group should be
kept busy with other tasks so a3 Lo discourase then from
. ) paying atlention Lo what goes on in.the lcaching ¢ tie
Q i ’ adults. ' ' R '
ERIC . - 79

[AFuiTox provided by ERIC .
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Ina training program for adults attention should be
given to every consideration shich might ¢ontribute to
. #ltimate success is one of the very effective. factors in
teaching adults. Lducanlonal certificates for adults serve
as encouragement for continuing studies. Certificates
count as stimulants and means of instigating the adults in
their studies. The period of time required for obtaining
such a certificate should be brief and every €ffort should
be nade to ensure that.the certificate is-easily attainable.’
As general guidelines for adult courses, it is suggested -
¢ thats

1) The elementary course for adults should be no longer .
than three years, .

. . 2) Adults should be admitted to any class which is
- . compatible with their level of attalnment;“they need not
necessarily begin at the lowest class. -~

3) Study records of an adult, whether fragmented or
consecujive, should be cdlculated together, and study breaks
should be ignored. . o

k) ngld adherance to rules is not desirable in promoting
dults in higher classes, except at the time when one is a -
candidate for sixth year elementary examinations at which time
he must give evidence of -having reached the necessary level
, of knowledge. However, in other ¢lasses the student can be
. .promoted to a higher class 'simply on the basis of hav1ng
, ' attended the previous class; and of having passed a simple

test. ) | . . . . S
VI. SCHEDULING INSTRUCTION FRCGRAMS FOR ADULTS

Scheduling procedures involved in the instruction of . .
adults should e flexible so that they can be changed '
according to the seasons, the geographic location of
specific villages, and the free time of the adults.

Clagses should become a sort of rccreation which utilizes
time which wonld not otherwise be spent profitably, In
locations where, the villagers have large amounts of free

time in wiptor the instruction period should begin in winter,
and vice virsae tT '

The school year. for adults should be short. The first
year, partlcularly, should not last more than four or five
months, unlcss in addition to the teaching of reading and
wrltlng other amusing and recreational programs are included

~in the actual schedule. In the- second and third classegs,

73
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L ‘ . {

where the nurber ol subjecis ince.aseg, the s chool year
period could be lengthened. Dally class schaédules must also
be considered; the schedules are similerl, subject to the.
availability of free¢ hours loi the adulis..

L4

Tactful and attractive methods should be used to
) encourage adults to attend clacs~s. They should no% be
- called to account for ahsences and tardiness. As long as ‘
the practice dogs not create disorder. adults should be R
\lcft free in aveending classes, suv vhao thsy may not be .
mhmumtam}mﬁMmttO'maw meckuanmnﬁfUmy .
. ¢an spare cnly helf an heur to dcroze to the class. ' -

)

TH.R&Wﬁ%ﬁmﬂYD@STQ’lN 11 ERS :

Enrollvnu adults “in a class, teaching them basic

reading skills, and peesenting vhem witn ¢rriificates do

A ) not fulfill the aims cf iiteracy iraining. Th: real

‘ objective of literacy trainirg is to equip people to be able
to find‘their -ray iarcugh pub?lcﬁnmcns and veneflt in their
daily living ."rom the knowledge ﬂnm understandin~ gained

- -+ through their readi B
. ~  But short and irregular adult educaiion courses will

no't enable the adult {0 read ﬂna uncerstond various books,
pamphlets, publications cnd rewrDIpirs. Feethormors;. it is -
obvious thai if the individucl focly thot L2 has nob
benefitted fror his siudy, He will 1""0"‘"‘ that te bas
vasted his, time in tryirg o becoms Zitcrate -ni will
conoequentlv try. o persuadc and vrevent others frwm |
attendins; classcs, Under such cireum- Tances, 1;7 czixrdltureo

in time and mcney will have bewn o uaste and e project a
e failure. ’ '
J— . The State rublications nud prege, 1re toscd riva cetd
) - standard of kﬂOJlLdgL and 1uglnx‘°. usie:; LAYTG ana -
. vocabulary frcely with lisils 'regard tor tic limiicd abllity _—
and underscanding of less literatc gcople, 1ﬂC”C is always
| , toe danger Wl ot Lol Ldudey @ 020,y CF L0k in

order to attaipn their particular views and lake advantage.
of the simpls thinking sad inadequate wducalicn ol
illiterate adulrs, wi-hi propare 1n¥ £y 0l:r provide 51nole
and understandable saterials unich could alitimately 001son
and infict th:ir concerts andfnhjnkln Adult beginrezs%
hmmm,mtmw else to, substitube. will willin ly ald ' .
out of rccescily r W okeh jan_*ueb*onq snich l:ave spiteful
motives in 0u=xn minds and *rgcually mnlnnu the same in
their future drily activitics. IThus, the weayon which has

‘- been.placed ah the disposnl of the adult %o deferd himeelf

. antl his couiry can ¥. polated and used orodinet L oMt

against his country. '

r .
'Full Text Provided by ERIC !
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, - Consideration of the above and many other points not
ment1oned emphasizes the. fact that books and a publications \
- program should be provided: which is in keep1ng w1th the
standard of thinking, education, and interest of adults for

|

\
whom they‘are intended. The following principles should be , 1'
.. considered in the program of preparation of peading materials:

1) Vocabulary used in publications for neo-literate adults =~ /|

should be the same or similar to that used in basic textbooks. ~/
. - - It should be simple and understandable-so the books can be used R \
" to supplement the textbooks and become;meanhs of pract1ce. AR /’-§
2) The subaecns of these reading mater1als should be varied | @

and insofar as possible related to the every day life of ‘the fo-

neo-llteratcs, thus providing sufflc1ent material for every / ' _l
. different group and class. ‘.- . Y =

3) In add1t1on to supplying . neo-literates with 1nformat1on ! i
and knowledge relateddto their daily life and work, the books o
should help bring them together and create common interests,

opinions, customs, and values in the people of the country.

. . Y, . , |
. L) These reading materials should be published regularly, .
on time and in gufficient number, in order to make the neo-
literates anxious o receive thcir special publication on |
certain days. Every .effort should be made to avoid shortages

which would necessitate read1ng of unde51rab1e mater1als by
the neo-11terates

-, - 5) As much. as poss1b1e,.th@se~;ead1né books should be
\ * made attracétive with pictures, clear writing, proper paper,
P and attractive cover, thus helping the book 1tself find its

. A way among, the peonlc.

e

*

6) In every city, village, or town, a special location
should be designated for the sale of these bdoks, enabl¢ng
N evcry individual to know where he might obtain his books..

7) These books should be placed at the d1sposal of the
neo-literates as itexpensively as poss1ble without causing L
a loss to the publisher (namely, the government) so that? )

. . the publisher will be forced to discontinue the publicdtion,
. \ Under no c1rcumstgnce shou.d they be glven free of charge lest

\ . the reader develop a Feallng of disgust and feel that the
. books are worthlessa




1 o : * THE DESIRE TO READ:
MrTTATION IN LITERACY CAMPAIGNS - ' -l

A, N, Gillet™ :
. |
. . - T
To go into ar illiterate village in Iran or ai, 0W.ioi
country and hear the veary first children pick their way
through their Reader in their new school is an-experience
. which demands not so much a_réporter as a poé€t. For the
 first time, through the minds of the children the i3 ame
community is making contact with the. other places where : . -
their language is used. It is more than a birth, for’/birth ' (
presupposes death,; wore than a new Spring, for Sprinz pre- '
supposes Summer, Autumn and Winter. It is a change from
. which there is no going back. When first sea creatures |
dragged themselves through the waves on the shore to accustom
themselves to breathe not sea-water-but air it was a o uge
comparable with what happens in the village. Whasever roy t/
be; written below about the problems and limitations of this 7
great event, this breathing of a new atmosphere, thls firct
. impression is one to be retained. ’ :

The question posed is - "In what circwastances -

villagers and their children want to learn to reac?! If
those planning literacy campaigns are to avoid discppointment
it is essential that they should concern themselves *ith '
this question, It is obvious that reading is a mevhod
wheréby. ideas” are communicated froméone person to another
without their having to meet. Tt is, perhaps, less obvious
that avillage which has no trade outside itself, nor a.s -
external social or political contacts and is therefore relf-
_ sufficient in every way, has the least interest in reading
! : because everything can be learned by worg, of mouth from
" fellow 'villagers. & teact®r arriving ad*Such a place may
have a very hard task indeed, Whereas the.villagc t.acw.s s
in the neighbourhocd of a great city which offers
opportunities for irade) employment and the enjoyment of
books and newspapers is in a very different position. Towns
also have a literacy problem but in towps the desire to reag
. . iz almost always 2ated by the town way of life so the havd
. core of, illiteracy is to be found mainly in rural areas.’ ,
. , - N .

*, o . o
Yr., Gillet served as a resource person in the OSewirar: .
session on Teacher Selection'and Teacher Training and
presented this paper in summary fowm at that segssior, -,

i Y

i
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It follows -thit every contact with the world outside-
must be regarded as a help to the teacher.. If the saying
is true that trade follows the flag of eentral government,.
maybe it is also true that the teacher follo#s\theatradéra
If the bull-dozer first brings buses perhaps the teacker
should be regarded as a-cultural, bull-dozer, though -1t is
to be hoped that he is less ruthless with local cn§toms and
traditions than the bull~dozer is with the landscape.-

However this may be, it is evident that a litera
campaign must be planned to fit in - with the other changes
which are taking place in the village, and there is a large

number of people who, although not recognized as belonging .-

to the Idteracy Campaign, are nevertheless extremely: help-
ful to it: ’ : B

- i

. 1o The Road-bﬁildéfs. Any improvement in transport - . -

may-make an impact, The quality of transport animals, more

Jeeps, an additional filling station and' a cheaper postal !

service as well as better roads may make a difference, but
Phe road is the clearest in its influence. It brings
travellers to the village who talk of distant and little-
known places arousing curiosity in what there is on the'. other

" gide of the mountains and what is %o be seen in the nearest

towns Villagers themselves begin to travel and bring
back tales which arouse further inverest, Very soon trade
develops, and this lezads to the second group, ° )

2o The Traders. Until a villag: has a shop it is un-
duly expensive as a rule to attempt to teach reading to
adults, In towns the objects with their price. tags and
their advertisements, and the shopkseper with his accounts
begin to create what, in the case of young children, is I
familiar as "reading rcadiness," Furthermore, "the earning
of money to enable him to spend at the shop encourages :
the  villager eithér to travel to market himself or to
sell to a dealer and in either casc he is severely v a
handicapped if he cannot check the record of his dealings,

3. Government Officials other than Teachers,

H

- Agricultural extension officers, nui s5es and others

arrive with not only spoken advice but ‘posters, leaflets
and pamphlets, These are often composed in sich a way

that .the villagers are very anxious to know what is in
‘thet, and the villager who can vead to his fellows obtains
a position of prestige which mapy would liFe to hold.

A few other pircumstances hglp to make adults anxious
to reads Therc has always been the desire to read the Koran,

-

..”: ) | i “ . __J77 . J ‘ -—J ‘
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.help if The teacher appreciajes the skill and knowledge of

- T . ' The Desire to Read - .66
. | | ' f .
Flections and the reading material issued to explain them
are often a-factor, and indeed literacy is sometimes a P
qualification required for voting. Some parents are spurred -
on by a desire to keep up with -their children, and at a '
later age are anxious to be ablc tp.read letters from their N
children who are either serving as army conscripts ox’ : o
working in towns. . v

I

Once the decision has been reached to learn to read

..twp_oyher factors becume important: Co T

1. The attitude. of the teacher. ‘It is a wvery great

the illiterate person, Illiterate farmers often survive in
conditions in which many lLiterate people would fail. Théy

are experts ou crops or animals, and have a wealsh of local
krowledge including folk<tales and customs as well as '
stories of gopd and bad .seasons and the adventurés of

gaining a liveljhood in the open air. Their surroundings

often 'present the kind of challenge which is an education ‘
in itself and they ara‘frequently more interesting peoplc ;s
than factory workers, - Meithcr the teacher from the town -~
nor the villager selected to go for training can be sure
of avoiding the taint 'of superiority. Teachers who them-
selves have only just kearned to read are often sympathetic |
but frequently unsure of hoy much help 1o give, and unable

to distinguish among passages which are to be read as they

are spoken for the enjoyment of their lite¢racy value, .
those which are, to be rcad to arouse interest and dis- oo

- cussioh, and those rare passages which are intended to be
. memorized, ‘ -

? The suitability of reading materials. The desire '
to recad is much greater if & good supply of newspapers, ',
books and magazines is already available, but it is

" difficult to justify providing a supply where few can reéd.
.Reading and the supply of reading materials must be planned

together, In far too many countries ‘the latten has failed
t0 keep pacc with bhe nunber of ncw literates. “The content |
of the reading matcrielS needs to be both easy to-under-
ctand and yet intercsting, This may be achieved by
introducing vecry few new words at a time, by repeatfng them
frecuently so that they are thoroughly mastered, by the

use of explanatory pictures and the use of a vocabulary

of the readers, e.g. the use of Tamiiiar proverbs and

stories so that a close 1ink is maintained between reading —

and normal everyday life.
*
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"

» The tas? of proyiding attractlve forms of reaglng
matcrlal S0 that adult ,and children want to know what 'is
written falls on-many groups of people. «flrstly, the
Ministry of Education ¢an’produce primers directed more

towards illiterate villagers than towards illiterafe town- = .

dwellers since the latter already have many incentives to
read. The revision of the primers ia Iran is an example »
of this as the >1cturcs and text now show vlllagcrs busy -

fn ~he home and on the land. ’ o

Ld

& . >
'he school books must bg supportcd aﬁ once by news-

the vlllages, otherwise reading may become ,an acL1v1ty for.
clitldren. only, to be forgotten @s soon as the %chool

years \are over, Hewspapers which often have.coltmns for
special, groups of readers such as-those interested in
sport or*industry nlght be enceuraged to prov1de special
flaturFs of interest to villagerse

h . VU

F}nally, two miner suggestions need \to be mades.firstlyg
when films are being dubbed in the local language it is

. extremely vseful if ca wptlor can be provided at the s me

time, Although the exira xpense is unlikely to appeal
to commerceizl firms, many educatidnal fllms are handled by
the Government. * : .

Secondly, iL frequently happens that, despite all the | |
efforts, many people in a village can read before any
reading material is avallable. In {hese ‘special ciz sclmstances
schools may be ~asked, to produce a weekly willage news-sheet

- or newspeper each for its own willage written by those who

can write including thc children and nosted in the middle

of the willage »—all ©o bry to read. As there is but

one copy coloured 1llust1anlons may be used, followed
sometimes by a siusle Explanatory ¢ sentenee,. Subject matter .
may range from school and village news to international .
affairs so loy; -as controversy is excluded.

By me thods such as ‘these the roadways of- the~m1nd may
be bullt and the comwerce of ideds promotrd.

- . t
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Interest of  HeleM. the Shah of Tran in Literaci

.

. One cannot help admiring the big strides taken by, Iran in
her plans to make the whole population.literates First and
 Iran.is one of "the Ffew developing countries where the

.~ foremost _
.. - Head of the State has been personally interested in achleving
. + » univérsal literacy for hi‘s:.coun'try, and where plans have been
prepared accqrdingly with definite prtogressive targets,
’ N b A
¥ The Third Plan, as a part of the| general development
t of achieving 50 per

2" covering 20 years, has, fixed the ‘tdrge
. -cent literacy “by; 1967, It has ~workeq( out the details <=
- the number of teachers required for primary schools and adult
' . literacy classes, as well as the budget for salaries, (a
. allowances, and iequipment nye,fcessary." ) B
- In addition, a new emergency programne popularly known.
¥ . .- .as the “Army offKnowledg@" br "Edugcation ‘Corps" has been
- launched under the inspiration and“guidance of His Imperial
. Majesty the Shah, which hag as its goal the carrying the.
. torch of knowledge to the remotest rural areas. The "Army" -
“\ of Knowledge" pxl'ogramme has- come .in the wake of the land
d

‘rReform Decree ’rv’mich—-enab ¢s-the-peasants to own the lan
make them conscious of their .citizenshi/‘p

-

) " they -cultivate and

* in 5 -courtry to which they have belonged. ‘ v
S : " . ‘ ! _I . _1’
- . Achievements.-in-Iran [y - -

| .
dy in Iran in the direction

ol \
Much has been achiev,’ed alrea
Education and

. -1
\ : ~ of literacy by the ef,fofy‘s of the Ministry of
. \ "~ other Ministries. The reports show that duping the period
. of 133L-35 and 13L1-L2 (1955=56 and 1962-63) a/total of
) Y 9336l classes for. adults have been condnctéd with &
both men and {wqm‘e'n.'

strength of 2,821,135 p.\prn}ls in them,
- This is no mean achievement ;‘.or'any cou/n’try.’y

o ]\‘ v ) A - "/ :
: i . — C“’"" > | : \‘.

,. *Mrt, Rao served as a resource person in the Seminar -
1. .sesslon on Curriculum ‘and Tcaching Materials and presented
\ - this paper in‘sumrnary-‘ orm at that session. ; ;
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* information on subjects~of ihterest/ﬂo adults-has been planned
and a few of them puklished, ° '/ : ey
' . : -/ : ‘ -

" of the programme,-,Naturally,i_ en so much. has been

it is Foon forgotten.. Knowledge of. reading and writing is

- one. does not, use it or

‘very much longer than_mental ones. C P

R T.oe . .
. . - -, . .
. . . ) * oot * . o
\ - * ] . t N .

\ . , L -
\ - . -,

\:  * - ey - 'Iibréry‘ﬁngiEe -6
o | Besides, éu;tagle re diné'matefials for ‘adults have '

been prepared and published in large quantities t0 ienable °
adults to .acgiire the skills:of reading and writing as quickly
as possible. A series £ "follow-up" books containing

.

A ’

$ll these are factors whic ,undoubﬁedly promise shccess T

accomplished, one turng his thoughts to ¢conservetion and . ¢
consolidation o6f these measures. Tt-is a known fact that a
skill ‘acquired. in a-short time necds to be practised or

no exception. - Manual skills, or the other hand, are retained /

', ! -t : \,' . .
Then again, wha' iiaafter all the use of literacy, if

$ no opportunity—foriusing it?

Literaéy;lé Not Enough! - _: l\ %
‘ " ‘ R o . : Y -
The experience of literacy and adult education workers
all over the wordld—gas shown that literacy is,comparatively
easy to acquire, But to conserve it is difficq%t. Igiﬁrap
@oo,mthg authoritiés have begun to express doubts on the ~ ‘s
efficaby of thesé schemes, not that the schemes have not
remain| literates | T

iy

* borne iruit, but'whe sher those who have becqme'%iterate |v
‘l .

“own pleasure aud provit. -If he is able, after becoming

‘of which he may know and be able to recite from

« Literacy Mas only a functional value; it is wprth
while making a person literate if e can use it|for his .

fiz, some - -
lm mery,y to
read the stories of Sadi, or to gather informa#fo on his :

literate, to read.and enjoy.say, the versés of |

Q

~pursuiﬁs-which help ¢im to earn his livelihood, hé¢-needs no .
- persuasion. The thing is that he should. be COTY?n ed of thege

‘ 1

* ! . ' ot

posdibilitiess

I have often wondgred if most bf the readi% ' .
written for adults i¢ eqnsidered by them;too'¢ﬁi dish for them .
to pake.dgrious interest\in. From the moment they start to - o
read and write they should* enjoy the process éf cq ring . ‘
the new gkill and,fecl a thrill of joy in the € periences -
At-the.end of it they should feel. the pride. of achievement.
Only propér reading material and correct methods, of
teaching|can bring about this experiences ' /,‘7

wos /




.. I am afraid, it is'waste of morey and effert én the hirt of Yook )

/ . of a wWell organized library service, This service has *wo
fanctions: (1) to prevent lapse into ill:.berc.cy which is very -
,quick, and (2) to give Iiteracy a purpose md make 1% ..

“ {unctional, _ .

. Jahmary Service -7
N AN N

14

Why a Library Service? .. .

»
»n

.

When ance the rudiments of learrung ta ﬁead have been
acqulred and in the process the adults’ interg¢sd has been A
roused, they will be, craving. for more reading-material. Only .»-"
a Iibrary Service can meet this desire, If therejare no -

edequate and properly graded books after ‘the J.Steracy course,

+he aL.thorit:.es ,» and waste of energy on the par# of the
/ lea.;me* to become’ literate. Hence the impor*ance aid u:r'gency

v
It should be recognized t t. whereas a 1i%sracy programme

is a. temporary measure, & library scheme is.a oezm*ne'“‘ ones .
We should look ahead, say to twenty yesrs from now, when T
gvery adult is able to read’ ‘and when there is no need tn have
a literacy programme, In fact, aiter a perlod of ten ty.
fif+een years time, the literacy budget should be a décreasing:
one if the adult literacy programme has bee. a succegsful °, | .

_ one, But the l:.bra.ry seheme , which is bound to come, cannet

" and should potiwait because we should prevent those who once
haVe "become literate from going back to a literacy class. f

2

, A Circulat:.ng L:.br i \ ; ' . - L
~. i R '—'k: — .' ~ o
A village library need noﬁ necessarily be only for the . o
. new literates it may-serve also those who are ‘already :

literate such as ‘the..children who have left schoolsa Herlce L

the pural library caters to the needs and “rphasof (1) the .« °

new adult literates (2) the children of the primary schools,
——and (3) the general’ literate phblic-of the village. But each -

of these categories of readers: should have books to suwit them |

‘and ‘the list of books sholld be reviewed periodicallys *

A

It s -th enough just to- have a collect:.on of books ’ but

_ new books have to be brought din regularly and this means a
circulating llbrany with a central libr ary,to supply books to.
the units. . B

«

A | _ o .

Hicw to begin. this Library Service for the rural arecn?
‘I hesi%ate ;to Ehg}sst a'plan because- I am-quite new to Iran
‘and am. in fact, myself, one of the pupils of a 1t teracy ’
clase learning Farsi.” But I may be pardonéd if I make bold

to suggest a skeleten of a plan which, I dere say. my-ee- s
workers in the field who have better know“Iedve_o:t‘“t e country
will £411 wlth flesh and blood.
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I suggest, ta bgg n w:th, to select one Cstan (prov1ncc)
.« Where adult litera’y classes have been conducted on a larg
. scale for starting A PIIOT RURAL LIBRARY SERVICE. The 7
- ' Stahrestans (sub-divisions of provinces) of this Ostan will

'have -¢entral libraries which send out 100 books at a time

e - in‘a box, ~These Hoxes will be put in the elemensary schogls
- of v111ages under [the charge of the aﬂult literacy teacheis
e . who will be responsible to issue books to the readers of '. i
' three categories us already mentioneds (l) those who are R
newly literate, (E) the pupils of the elementary schools,1 '
éspecially of tha upper grades, and (3) the gencral 11terate;

public of the villlages. This set of books or- the@box w111 o
be’ changed to a dew onk after a momth and 1t is “the duty Qf
the superviéor to arrange this., ; ‘
. The. Government of Iran P;an Organlzatlon authorltles,
I am glad to find, have suggestcd the creation of school e
‘1ibraries and public libraries. As has been pointed out in
the Thi¥d Plan, local help ig necessary to build up the .
library system. At thr village level, too, the local v111age
. eouncils should be mage reqponSlblc 1“or the 11brary and its
management. -! ‘ . - )
Are There Suitable Bocks” ] ' et e
1 L N 4
The queoplon of rural librarics raises a furthsr ."’ : .
question: Are tpcAe suitable books to f£ill these' libraries? |
This dirficulty has confronted all developing cpuntrles.
There is always a .small nuwber, but more will flow in
when a demand -is creat=d. When authors and publishers know

L that-their books will te scld in large numbers.to 11brar1es,

they will b encnurabkd to write and publ;sh such books,! )
Of coursey g beginning has %o be made Vy the Publicaticn 1
*  sections off the Ministries by issuing a few titles to s iow ‘ J

the kind \of bcoks-requ1red——t¥e—£exmat, the type, and the’ « = .
O illustratlons netessary. R .. J
- There have heen exceedlngly attrabtlve books publlshed .
' for children by many a private ilrm.'The same getup is
o, necgssary for books publaished for the neo-literate adults,
but on subjects of their interest -- with not too much
info: satic. , extra<boll type, mathper arranged attractlxely,
+ and beautmfu; iYlustrations. |
“~«—~~A—11brarj helps the people to e ther together, talk
and discuss, and gradu\l%y it transfiorms itself-into a center .
. for community dction. An Adult New sheet publlsbed Weekly
Will great]y help this aCulety. The news sheet, hecalse
~—it—appears periodically, has a2 quality of newnhess -and as
such stimulates incerest in readlng. The. news sheet. should
be illustrated, give a réview of the weekly news, a serial
'story, extracts from grcat poets, folk songs, popular
Q ‘ saying§ and oroverbs, Jeports of acu*v¢t1es in nelghbqplng
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; }/, ‘ villagds and, above all, publish
/ ! letter.o '
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Cbnclusion

I have tried in the above outline to \show that an

adult 11\terac,/ ‘scheme is inqomplgte without a library series .
¢ - and a llprary is the natural ,c ination of\ an adult literagy
‘clasg. A library service gives ﬁhe stimulus, needed ‘for -
literc.cy«‘and at the same time strengthens it '
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L ~ 'THE PROCESS OF COM; {ONICATION o~
WITH SPECTAL. EPHASTS ON AUDIO-VISUAL EDUCATION

. Kambiz Mahmoudi™

{ P

I, Introduction and Background

, :
The comprehension of audio-visual communication will be
easier if we first look at the commumication process-in general.
When we communicate we.aré trying to establish a’ "commohness" '

with someone. In\other words, we are trying to ‘share
information, an idea, or an attitude. According to one of the
-better definitions'of communication given by Schramm, - T
communication always requires at least thrieE'elenwe_rl_ts: the

. source, the message, and the destination. The, source may
-l an individual:(speaﬁiﬁéz’wfiﬁi gestgpihg),'or{a‘

? 3
' . communicalion organization (liig\a<n¢wspaper, télevision

, . station, or motion picture studio).\?hg\?essage may be in the

N * form of ink on paper, sound waves in the air, or any other

- ) signal capable of being interpzeted meaningfully. The -

. "destination may be an indiviéual«(1istening,_watching§ or
reading), or a member of a gfbupﬁ(sdbh as a dis¢ussion7gfoup -
or a lecture audience), or an individual member of the ..
particular group normally -called the wmass audience (the )
reader of a newspaper or-a viéweg of television). = =«

. Now what happens when the sourte tries to build up tuis - .
. tcommonness" with his interded receiver?. First he takes the 7 -
po information op feeling he. warts to share and puts it into a
- a form that cau Ye-transmitted, "The pictures in our heads" -
cannot be transmitted easily and effectively until they aré
coded. When,théy are coded into spoken uérdsy they can be
_ gransmitted easily, bui they cannot travel very far unless
the radio carries them. If they are coded into written words,
, they go more slowly than spoken words, but they go farther
b .end last longer. The above definition will be sufficient to
demorstrate the process of comminication in education.

__,_-—-;Jo
N . . d <
t D . . < w
. . “Dr. Mahmoudi_senved as a -resolirce persoryin the, Seminar
. session on Curriculum and Teachin Haterials and preseuted :
*this paper in swmary foyi: ab that session.
1 1 . L . - : . .
- ) YSchramm, Wilbur, Process and Effects of Mass.Communication.
° 2 s —

s Champagne, Iil.: University of I1iinois Press, 1960, pe

{ ) Coe . .
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Procéss of Comnunication - 7k

{

Communication is a social process and its importance in
our modern life is wprthy of -being stidied in more detail. Let
:» us agree with Repoport who-says that his "culture rather

man from the other animals and,plants.® Korsybiski presgnts
almost the sane concept when he despribeé man as the "tii
binding animal.® Plants, he said, pdsdess thre binding
energy,% but a sunflower or a Sunlocked hill cannot, how
transplant itself* nearer water to avoid dying of thirst.|.
A dog can. A dog has a big advantage over a sunflower for i
can "bind space.! But man does these .two things’'and is g’
"time-binder".as well, ~‘In other words, space-binding anin
(ltviqg, able to locomotq) seek the necessities.of iife puch as
food, shelter, and so forth. But man, tfw time-binder, i
_ ® able, in addition, tc transmi} experience by the use of B
~ and can thus interact with both his ancestors. and his-de
over great periods of .ifies. One of the experts of the £
, even suggested .that ~rithout languagg,ﬂmén would never haye .
developed anything eveh as.simple as a stone axe, for t stages
in development of such implements would have to accunulake over -
seVeral generations, and this could only be possible in p time-
binding anrimal. .- ) -

T

o

. Communication !as a long past, but only a short higtory.
Man rds always been concerned witi- himself, and with how|he
influences and is in tura influenced by othiers through .
communicption. But man has only recently recognized the vadus’
| “of a scientific approach to the study of himsélf and how, he
communicates. The importance of a scientific approach to
. communications studies has been rrequently stressed in recent

_ years by scholars representing a wide range of disciplines.

, » . L
~ The communications enthusizst rightly points out that
persoanel, group, an? international problems involve breakdowns
in communication. But it is people who communicate, breakdowns

are people brehkdowns. Theye can be. no doubt-that "blocks"

in the communication~flow are responsible for many personal,

interpersonal, and national problems. But what causes the

tblocks"? Hany faciors are involved in this problem. Before
 discussing the matte. from.a general communication point of

view, let us turn our attention tc a particular form of “this

process, i.e., autdio-visuval communication. -

¢

-9

AUDIO-VISUAL COMiUNICATION.
Communication cannot be treated independently of belavior,
because communicatiot is behavior. In studying compunication we

.

Op

than the number of legs is what most clearly distinguishdd [
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4 Ofiigrilcavion )

necessarily find ourselves studying how man copies with his
environmment, In fact, man creates his own env1ronmenu to a
'gu*prlslng extent, ani 315n1fﬂcantly, nhvougb syncollc pfocasses.

A Ssign is a trivi- . thing or eveni thét is associated with
-4 more importanl or mcuse interesting thing, event. or condition.
) «h recognition of this points out the truly amazing impo:rtance of
AN signs for behavior, for signs make it posgible. to deal with |
. things spatially and temporally disvani and at the-/samé time;
signs make it possible to bring *he future and the past into the
present, ~
U T . ) . ®

3 People communicate by making'statewents. Ahe statements
are signals or signs. Tlhese signs, in the str1Ctest senge of I
tre word, exist in the.minds of people bccause their intex- R ’
pretation is based upon prior agrcements. A statement becomes .
a messageswheu it has been perceived by another person, Finally,
- when sender (sowrce) and recciver (destination) can consensually
validate on interpietation, then ommun;catlon has been °uccessful.
Messages are copdified either in verbal or RON~VETOuL PP
{ . : The verbal aspect of this malier is what we call "Language" and the
' non-verbal, whick is usually made without verbal colaboration,"is;
the focal. p01nt of a h@hly;ﬁchloped discipline called %auvdio-
- , vistual communication,! Unfortunately we in the field of audio- )
visual communscatx,n have not yet reached the point ef agreeing .
“upon one definition or an acceptable model of "audlo-vxeual wo 1
Bat therpe 15 no doubt thatl Yaudio-visual¥ is an 1ntcrd1v01n11nary
approach which reguires more effort and work before it can be
- -- delined in & full ‘mahner of terms. In briet, it can be said

i

i

thiat in this [isld we are more concerned about the use of - .
- maberiagls that do not depend primarily upon reading to - .- . . ,
.couvey mearingS.. : - o
X .

If we examine 'the elemants of communications once more |
(i.e., sourcc, messapge, atud destination) we will noté that it is -
| difficult, if not impossible; o expect that Lhe inteddad
1 "  messages be perceived by the desitination exactly as had been
intended by the 5 urce. Thls fact-is due vo an important el...uw
in our proces: wnlch we call "noise". Noises are those external
factors which are not a pant of the message and in a nore .-
tecnnical term they may be callrd intervening variables. “Noise l
could. be of a semautic, mechanical,; or elecironic nature. A
communicator CARL VCTY well. overent® this preblem by the procedure
o} redundency or, 10 ase-a simpler tnlﬂg by repeatlng is message.
. One imporiant practice in tiis respect is the use of more than
one fornm of preseniwflon In the audio-visnal tgnm;nology this
is call:d "the cross-media approach," that is,.the use of sev-ral
media for presenting oue single idea. This idea has, of course, .

a
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certain limitations We do not mc:a that sensory materials must be '
introduced into. every teaching s uation, nor do we mean that - )
teachers should scr-p all proced:ces.that do not involve a variety . - .
of audio-visual met.ods. But educ.tors have found that many teaching "'
problems can he Solsed-through tie use of multiple methods of )
communication, In .his proéedur. it is the responsibilityiof the
gourge (sender) to frame his mes. 132 in a form readily transmitted
and in a fashion uri:rstandable 7o his receiver, Otherwise there
w%ill be a breakdowr in communicaiion no matter how sincere the - -

efforts of the send v and the rercivey. . 8
‘ ) -1 S ) . e
GOOD TEACHIAG AWD AMQEQTVIS’@L C. RITCATION . '
* Audio-visusl w-serisls v Lt = seen in their relationship to’

arping process as a whole. Until
»s, one cannot be-expectéd to

&

teaching as = whole nd o tha L
one understands the 2 relatiqnshi
make intelligert or ‘ruitful use. © these new techniques,’which'
offer.so much he'y. in the d2ily v i of. the teacher, Abowe all,-it
must be realizc thai audidsvisuz: me'thods form only one- of - .
several gruaps of_pjomising reth, i s degigned -to improve teachihg; ‘ e

- JUNEN | §

* Why is it -rorthwnile to masier the use of audio-visual
materials? Bec use shece matericl.,, properly used, offer great”
opportunities for i proving. leari..ng. This is not merely the_
best reason; it is the ounly prac.ical reason. )

| .
Whenever an aduly and 4 yourg child or an adolescent under- B
take to have experi.aces in comm:., certain differences may become ‘
sharply' apparent. -~ differences ir what each brings to the néw
-experience. Teacher., being olde., have_had much more .éxperience - ’,
than their stadents. And not all ihe stldents have had the .same
experiences, " These »f boys diffe from those of girls. Children
who have becn reared on farms ar. unfamiliar with certain matters-
that -are commorplact to wroan chiidreﬁ, and vice versa. Barriers
o communication can also sometircs be traced to differences in
socio-economic vackzround. - : '

These limitatic is present i basic problems for both the E
_téacher and the lear.er: (1) How 2n the time and space that we -
have persoually exprrisuced.be mae more meaningful to us?
(2) How can we b= neloed to enjoy an experignce at second hand
that has been a first-hend cxperi.nce for someone else? The - -
word vicar comes to .ind here. £ visar is a substitute, a '

deputy, -a ropresent: (ive., -An exy.rience enjoyed through sympafhetic
participation in the e;perienc& or another is called a vicarious .
experiencg. in learning to use ni, lifetime and his life-space '
to be at advanhags, the s:udent rais use of every effective

means ab his ‘disposal. The mach -is Job is to help hin learn .

‘
t
;
3
[
.
i
o
:
oW
<
-1
.
!
(
|
F
3
;
<
[
!
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how to ‘do this, 1n1t1a1lf*'"uh g good deal of dependence upon
o the tedcher and later with tic tudent's indéreasing rCSponblblllty

£8r his own learning. ‘
. - . . . ) i .
- 'But ifthe ﬁ%ach&r is 10 be s;% athetic and explaln thlngs N A

ce well, he too must use his lifc-time awd life-space effectively. :

L © His ”sympathetlc participation" should“have lad him to know

;. farmers, taxidrivers, salesman, lawyzrs, factory workers,

bu81nkssmrn. Thiz is not easy, of course t means using

one's summers, one's vacation, to wxplorc ddrcctly the lives
.+ of pcrsons unlike himself. Such direct experiences may be

difficult to obtainji. hence vicarious msans mus\ also be. used. T

Me can fiind out what farmrrs or ralesmen do and\ape by talking

with them sympathctically. Ye'can read books and\gftlcles. We
. can learn through discussions witl informed persons. We can P
. . learn’ by secing an educational or documentary £ilm. \de may watch
a tglcv gion prograr. or may listen to a, radio programand get . L.
our 1nformat10n. Our school chllarcn cat: lcarn-from all these ’
" materials too,

L LHAT ARQ AUDIO-VTD’AL JATERTAIS ?

’ Audio-visual materials include a varicty of materials such
as vizual symbols, flat picturks, rccordings, rajio~bréadcasts, .
motion picturcs, tclcvisiou, cxhibits, ficls trips, demonstrations,
’ and tue 11kc. Thest materials must be used purposefully and
- ‘ according to e test *Lnﬁlngs of experimental research. Audlo—'
visual materials arc not useful if 4he teacher does not nse
them properly and correctly. Advantages and dlsadvantagus of
cach must be stvudicd thorcugrly. Characteristics-of the audience
(students) must be khoun, ard t.e tcchuical livitations of cach
\\ ,mutburmwmnzd : ’
. i

t

Aceording to ”LgtirCh Lln]tngQ, audio-visual materials, when A
used prop.uly in the tcaening situatjon, can gccomplish the
followiny:- -

l. iney Juplly z concrete basis of cenceptual thinking

and nenee redom rcan10p1~sc vordzﬁooonscs of students. N
° . .or R .
2. They have hagn dcerce of interes t.fér studentsa v

f - .

T - m

2. Thuy make liarning more 6urmdnuvt. ) S

i . ' )
Le They offer a varicty of cxperirnce 'which stimulateg self
t - ' activily on the part of the leciner,

« - - . ;"o‘

° ' . o N " 3 | ‘ ‘, .8.9. . ’ . [ ‘ - e
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;"T%'They provide experience not easiiy obtained through other ,
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Process~of Communication - 78
= - \ |
5« They develop a continuity of" thought; this is especia;ly. 3
Jtrue of motion pictures. S oLt . .

e
development,
v

| ‘ o . ’ , -
6. They contribute to growth of‘meaqing and hence to vocabulary

|

materials and contribute to the‘efficiehcy, depth, and \
variety of learning. . o
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PUBLISH WHAT PLOPLE WILL READ
Paui- T.fI.u‘o’éke“' '

{ Oneé at an international conference of sorts ib.happe‘_r‘xed .
that book editors from the United States, England, France,.and
_Cermany were discussing the relative merits of :typical publica-
tions from their respective countries. At length they agreed.
to0 test their theories by each preparing a book on the topic
of elephants. Each appeared at the second conference some S
years later with the fruits of his labors. The.American drew . -
(frcm his pocket -a twenty-five-cent, peper-bound edition of )
: o Ten Easy Ways to Raise Bigger-and Bettér Elephants, With a
‘ Took of disdain at. his American colleagie ‘the Eritisher- '
, proudly displayed hisleather-bound, gold-embossed, two-volume
T ) . Treatise on ‘the Scientific Study of the Pachyderm in Its .
i " 7 TNatural Habitat. Winking discrztely at his colleagues, the
S\ ‘ Frenchrman produced a dainty silk-and-satin volume entitled, .
- - The Lives and loves cf the Elsphent. Unimpresged with ‘any- | -
. Thing he'd seen, the German haughtily unpacked his fourteen- - C
volume work: “Introductlion to the Study of the Animal Called
- I ‘

the Elephant, ) f

[ . . . ¢ L.
. We are not heré concerned with promoting or -advocating
any particular type or style or publication. Rather, we hope
to find a commén ground - general principles which apply to'
. the preparation of printed materials regardless of the culture
; or the icountry for-which they are intended, ‘Although
. tprinted materials" is a term broad. e%ugh to "include books,
pamphlets, folders, brothures§ charts ahd posters, magazines .
and newspapers - anything that comes off thé printing.press -
2 this-paper will déal only with books and pamphlets, simply
_for thé purposé of delimiting the topic, and emphasis will be
placed on semi-literates or new literates in developing
countries as thc réading -audience. . - .. ’

There have beén countless- 5ooks and pamphlets written for
) . . ‘people with _meagér education which have not been read simply -
P | because those who producell the materials did not know how to
write and publ.i”sh for their intended audience. Just lecause
a doctor is an exsert of a particular disease,-for example,
he is not thereby neccssarily qualified to prepare & pamphlet
. for semi-literate villagers on the prevention of the disease. '~ e
RN If we wish to communicate ideas by means of printed materials,
" we must take care that what we print can accomplish its ° |
© » mission,’ ' ’ '

¢ . . . » LA
. .

_wDr. Lucbke served -as a resource person in the Seminar . . -
. #ession on Curriculum and Teaching Materials and presented ) o
I this paper in summary form at that nessidn, g v

R -7.9-.. - ag.'j; " . - . . o ,. ~ . e e “:.:. e ,.-T
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Althouph the ITlterature on pechniquoy of wreitingfand
preparation of printed mterials would £ill several librarles, -
this paper is an attempt merely to touch bricfly on some of .

. the myjor considerations which neod to proecde the preparation

of effective printed mterials forn ndwu}iteratcs.

The primary consideration, once it has beeh decided to
preparemﬁiinted‘materidls, is that'we must publish what people

' will read:, not -what we feel they -ought .to read. At the+risk of

" when you attempt to publish what people #i1l reads

L. : 3.
; P \“ » - V‘ i ) -... > . " -! . ‘ .
L ) Lo iCongider readability factors and style of writing, "
S . . g

overlookinj.or ignoring What others might-conaider to be major.: B

‘factors in the preparation of effective printed materials, I C e

propose the following list of essential matters to attend to R

|

N .
1. Be sure that you understand the social, cultural, and
educational background of your intended audience. o

2. Find oﬁf what your prospective reade;é‘knoﬁ,:think;'
feel, and do about any topic omn'which you plan to write. -

, Fit your pr0posed.%opic‘iﬂt0van over-all educational

*plan. ) i ’ - A

. Understand the function of illustrations. ST

- i , ) 1y i
6. Plan theipublication with -other members of your
_ publication team. . RS ‘

. 7. Lrepare' the manuséript and thé,ilihstratigné.
. N . | N -

8, Pre-test your maferials.. - - o '
H - D . -

9¢ Gio Lo presse
v ol |
= ' » [ * 1

10. Distribute, retest, and revise your materials.

g . ' . EERAE
There are, of course, marny other poitits which might be

" added, but here we can only hope $0 .touch the highlights and :

S S

poift out the painstaking care requitred if*we wish to publish |
what people will reads oo, '
Lo : ®

4

/ . .
) ~/
I,  HOW YOUR AUDIENCE ., . o
J - - . ) ) .
"‘One of Lhe major problems of cducation and communication
in 4 devclOping_cnunbry!concfrns villagers, that portion of
the population which ig gencrally. wncducated or poorly educatede

I N
- : !
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“ . . . . With ‘thesc pcoplg, we arc dealing, by and large, with
S illiterate or nczlr-illitcratu peoplee, If we wish to rrach
. them-we ‘need to ask whether we know their ecducational level, A
- thuir true "J:Lter\\cx rate, as wall as thelr existing reading h '
habits. Let us assumc tHat we wish to attack the problem of
i1Niteracy; we teed first of all to get statistics or the
. nunber of illitdrates. .Let us assume further atSarmy- - !
statistics show approximately fifty per cent of mew conscripts = ]
to be illiterate. This is'a gobd round figure to usc - 80, o _
_.we're. inclined to say, “Half the pcople can read ahd -wiito;
“$his is-certainly enough of a base so that reaching -the rest . e '
will not be an overwhelming task", But hold onl Let's take’ R
a‘closer look, This percentage répresents_a selected group,. C
all the¢same .age, and from cities' as well as rural areas,

Sociological research findings based'upon geveral -
population census data generally Show that the level of

.~ . Jtéracy in developing countries is.not hearky as favor-

. . able.as the fifty per cent figure we might accept at first -

' .- glances The data ‘a].mos’g, iavariably show that in such - N 3
countries a natiopal’avérage of less than twenty-five s .
per cent of the population as .a whole is-able to read and ST
write, and in many countries the situation ig far 1e w - C e T
favorable. .. ~ o ‘ B\ " o '

, o

.

. Well,, we -say, eVen,if only twenty-five per.cent of the . - T ¥,
.o people cart read, We can make a good start there. But can we B
[ _ accept this figure? Much-of what we want to teach with- . .

' - Tegard to Mealth and hygiene, sanitation, homemaking, and .
the like must be dirccted toward the women of the village. ‘ T
Unfortunately, statistics again. almost invariably show bhat ' - -
the ratio of literate women to litcrate men in villages _ S
is verv low, perhaps two or three Iiterate women for every . ‘ AR N

l ten literate men., In other words, fewer than oné-fourth of . N
literate villagers are women. ' . ’ S .

-

i
-

But let's not give upl Surely we can 8tart.herc. But
\ . one final question: Are. the people who have learncd how o'
- read still in the habit of reading?--Again, -statistics seem ]
- |to be against us& Varicus socidlogical studies‘show that in R B
. typlcal villages no reading whatever is done by most’
villagcrs.who have learned to read, largely because-there I8 : B
" nothing for them to read, .Eocp_gnience»-shoﬁ‘s‘"ﬁla't it "does . 7
, not take long for.new 1iteratcs to lapse back into - . - .o
U .. i1liferacy if no yse id made-of 'the reading skill. Thus, > LA
. a £hough national’ averages. can only suggest the circumstancser !
; /likcly to exist at any given locale, careful nn_alysis of ° .
v/ s - AR

:
™~ .
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our statistics “probably will‘\"pcﬁiylh ‘out. that Eour‘pot,_é/ntinl

S8

- mepding audicnec may(be an extremély small part of Aihe -general .

i

population « ,prq'bably( much smaller' than we expect 7f .
) B . l B _( . ! % ) ‘[ ) “,/ .
\ There are many other- cultural congiderations jas wells
‘What are the villlagers'-attitudes toward "ou s:!.',é(
\mto .the villdde to help them? =Are certain to ics taboo? |
_'Will those who: can yead pass on the ir: khowledge to others?.
Is-the villagers' ¢ aracteristic) spirit of 'res gnation too |
strong to permit changes-n traditional beha ipr? Have there
been ‘unsuccessful attempts at adult education
which might affect/the villagers! attitude? T
questions need-to be considered when plagiing & publication
.program. ' SR . P b
\ ) A" - n ‘ ‘ Y. // ‘ \
bertain facfors. concerning pi"‘int\ed'.maﬂte»’rials_

i1

\

of our- .
around 'tha\world has shown that:to g/d'in readers we myst’
offer what \is important to_the everyday life of the ordinary
person, and, that an easy=to-read, darefully~illustrated "
book which tedches a simple idea _}ay meanlé of an interesting

e "
story has the best chance of suc/cess. / \
B - o ¥ '

! . ‘e YY) I K PR ) - ¢
,;I.ntend\ed &{ile‘nce s however, need nd ;pvesﬁigat_:l.on.- Experience: .

. . [ R L

(LREADDR 4AND YOUR .IOPIC. '~ v
When! you are, énatisfn',,ecﬁ that youw know your ‘iritended |
audiénce}? m.o\\le a' step furthey aud make sure yop krow what
your reader knows, feels, thinks, and dogs abol the ideds
you, wish to <?§mudicate. Suppose that you_;p,la_m—«ﬂ_a—prepai'e /

2. FIND'OUT ABOUT YOUR

pamphlet on the pre jon-of typhoidfever or some dther/
digease which may be in roduced into the: sys\tc-in by: means of
food.or;drink. Ask yc}(x:ae]rif these questionss . ¢

~.
~

a) Does th& reader .know that water which looks clean )
<. may nevei:theless carry disease? Does he know that
. inféoted persons must be isolated? .If no¥, your: °J°
s ;,topic.may/'}be' prematures ig'wjlll/ be necessary first/
' to communitate -the more basig ideas to hime - /
' ~ . 4 L]
s Yy . R ' N RN . !
b)i Does the rcader fcel that any sickness is; simply
| the will of .God and that he-can do nothing but!/

i

- . resign himself to his fate? If so, it -will be

s ~ nectdsary to’educate him £ rét to the fact that

‘di.scase and the s read of disease can be prevented,
.and"that it is\rather the will of God for him to.
take neéessary\;;recautions. ‘ : -

N

H ) " - - 0 - * .
. R . % . ‘e
.. Ty, ; . i
A . . »
. Vo | . .

rs" who ‘come .

N

n the past
ese and similay
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Ehatend

‘ materials on any given topic unless he is
unléss /he ‘knows, feelsy thinks, and-acts wi

3, |FIZ YOUR TORIC;INIO AN OVERALL PLAN

" bogks or other pridted mat

-

oo T Y
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N . ' . ) l | . ' . '
* ¢} Docs the reader think about cnuse and ¢fiect; dous he
on,the bagis of hils experience ‘relabe the spread of

.. typhoid fevet with contamination of food or water? R
. I unot, it wi;.:1.~p‘robab1.y be ps;-cbsqary first to help

. .him analyze what happens when discasc strikes a - ’
. ccommunity. ;© e N . . T
. 4 Il K .
, . — 1
d) Does the Peader act in accordande with basic.rules - °, .

——— «

of hygiené? If not, you:face=th 'tgsﬁ of l‘l'.raining
him first to provide pure drinki g water, to dis-
card the comion drinking cup, to|révise lis fgod-
preparationt.and utensil cleansing habits, tobe . 1
conctrned with personal :hygienes ‘ ‘\ R 1
L § pooe : ‘e

.. We could ‘cite examples ad infinitum. \ The simple fact
is that your reader will not accept or profit from printed ,
A ady fori;b, . [“ .
h regerd. to *

the topic”as you assume that he ‘should. And jthis leads to
‘the neéxt point: Fit your pzToposed popic-into\a/n_,gyer:an

. . h . .

pla.
|

-, [ It is a waste of ti’me,menex, and effort to prepare S ;.
‘ 1ria.l_si on topiecs at random - ¢ i
without considering: the";re*{l;atidds}gip Yo, other ducation -,
( maberials. .You run’thc Tunther rigk of alienating jour S
aujiende; if they have. expérienced several,attempts on ‘ N
ydur part to givc them books they don't,want op don't '_. " .
derstand, theyTll think twice.before accepting other .
tc.'riali from yous o . .

-

< | L e S
Your gntire ¢ducation program should be integrated - . / Lo
cluding lectures; extensionavigce, movies, |charts and b
sters, books .and pamphlets, and the likeo Fldn the o3
ogram so thdt it presents a step-by-step unfj]'.d_ing of -
sential knowledge. .Use whatever medium of instruction

_best -duited fior each step, but be' sure that you have /
well-rbunded program to presente Those persons who! /

T

F7

A N N - ' - . . .
7e sophisticated enough to know.and act according to e
ur basic program of instruction, can skip over it and *©
tocged to ,other matcrialse R w = | -

3%

. . LI .
’ . . f ‘ “. | .
Of course, a program of literacy training canuot v
stand inimlation. You ncc.-g to be awar¢ of programs of
gineral, adult education; c rmnun';ﬂby de¥clopment, health = / beg
M ¢ y < . . . CTr

e T

e-‘._ =
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education, agri c.thm*e exton‘.lon, and Llu L:kn. Sinae ,,J, ' -
these proprams are aimed ab the same audicnec, you mush e
. know whale ofhers are doing and: ml.epmte the varinm )
n : pro[{r.mn ag mueh as possibles At least, you must b certain . 0
Lhat your pr ograms do~ noi. Tun countrr to oune e.nothur. '

k. cousm R’ RleDI\BTLJTY AND er: : . :

——
/

., i . ' t\h j.ter of mwrmlv tor popular educatm/n programs
S rrequontly hold nuwonccptmom concerning the reading taske
Amotly these m:.sconm ptuon are thr\i‘ollow:mg' ‘ o p,

L a)-That onée an lﬁdl‘lldual has |learnéd to recognize ' | L
R ., the lettirs off the alphabet iand is able to utter
\ .. the a})QrOprml,c sounds, he can rcad.
s ) Ny g e
b) That becausel a v}ord hapoens to be w:LthinQa person s - N .
spoken vocab 11ary he ‘can automatically recognize. ! N Lo N

and rrad th., "s‘ . o
. ot . .. i ..ot . o

bl . . . oy

c) That what sounds slmple ‘o thc writér wil;l.’ be simple
and easnly understood”by the - readers, / '

d) That ew-ry‘bh:.ng, wrl’cten and published m ‘t be in: . the
~ . best literary -style and make use of on1;7 teorrect!
vocabulary. » ! ' / . )
. : : f I e
T . e) Tha‘t a topic must be fully anz/ completgly covercd :m' C o {
, .. every detail to bacome. an acc/ ptable p‘bllcatlon. L
| . o5 ~ ‘.‘ . "
'l ‘ I say that thcso arc meoncept{ons be cajise exper:cncé / CoL
© " 'has shown that books writlen ‘on tmf ba51s of] theke idcds : o
L \ generally havc becn ung uci'cpsful. s . B S
: / ‘ VAT
o I “MReadi np“ .,unulj.c the abi 111.y to J’ntczprct prlnud symbols o
e in ‘order o get -mcaning from them - not merd ly the abj.la.\y to | /
. . producr a serits of sounds. A person v no-can r cognize the® ’
: . -letbers of the alphabot and formu,,,; e the sounds does not © | -
. hectsarily ;'ri meaning Srom hhcsn sounds. Anyom who hag - . . Y
1istened Ll Lhe - Iabored efforbs o(‘ sush a person in his R G
Lo . athempts cading caunob cfadl Lp tcognizc this fact. L ”4 e
- . Take for exhmpls awdnple sonbo ncr' in Yurkish. I'V(‘ luhrd o ' _'/

b atf,impf,n Uut, nound like Lhiu: E P T

1 I‘ hAd ~ .
"

S

f
/ . "br-h—u—fzr hetl=A(.= E = l;hc‘h-—-l! h=t h= 1‘»11- -lt—r h-lcﬂh-dl-‘nd—d«l oh— L SRR
3 .
o

ne—beh—x-—i. l;—-l»lh-i‘ . : ‘ A . T ' .

"' . . , AR
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For ‘the re: ader there is litlble, if any, - relatwn .Iup . ‘

" between the ('umul\{J.Vc souds ol llu— lettérs and the sounds - .
- .of the wonds in the senbence, "Bugun isler erkenden bittin, TR |
i " ("foday the wovk was finished quickly"). After the letbter- b

M

caller-has qtrng,;fled Laboriocusly throuzh what lvoks to us
like au extremcly simple scntence, every word of “whi ch : .
certainly is in his spoken vocabulary, he is still atl a.
loss ag to what the symbois arc supposcd to mean. Grantwl,
countless persons have indeed learned to read by this
method, but think of the frustrations” involyed and ‘the
. tremendous’ pcrseverence and, concentration nccest;ary, to
. gain reading skill b tlus mcans. Few new readers “can take
it :
Widespread experience has shown that the development
of reading skill is mure successful if the reader is helped
to build up an initial sight vocabulary of familiar words,
He sees the same word again and again - in various. &ontexts
and soon learns to rccognize the word at sight. Each new - -
word and word form is similarly 1ntroduced carefully and .
individually with the help of pictures and context clues.
When the reader has developed a basic s:Lght vocabulary,
he is faught. to use the phonetic approach as a supplemcntary LT
word-attack slull. -,
Although it is probably unwise for me td make only
sevéral such broad, general statements with regard to a.
particular method of reading instruction, we. cannot discuss
it furtter herc. Suffice it to say that we nced to know
which words and word forms are most frcquently used in a -
. language so that we have a basis on which to bulld a
functional sight vdcabulary. .

An example-of lirigui'stic research which served as a.
basis for a literacy training program-is $hat carried on ,
in connection with the Turkish Armcd Forces Literacy .
Training Proacct. Based on a count of approximately '
250,000 recorded words spoken by illiterate or semi- .
litcrate persons and vérifded by comparison with a . ! -
sampLing of nearly 2,000,000 running written words, the B
resulting list of 700 word stems accounts for more than - L
- ninsty per ecnt of the’ stems counttd.. This means. that the ' '
bisic list of 700 word stems Jncludu; nine out of every
ten words used by pr rsons from whom the .sample was
fatlercd, This list of Words, t.hrn, which represents: the
“bidk of the spoken vocabulary of illiterate or semi-
literate villagers, can serve as a puide for the scle clion
of vocsbulary Lo 'be uged -in publicalions for the village

Q JJm- B, Hm(-r A [-1r-quonw Count of 'hu'lnfh Wordes, Ankaras .
EMC M}m,t)"{ of ﬂlu(amrm Halerinls Devolopmont, Center, 1907,




- - . o E Publtsh What People WiLL Boad'<- 86
) - : 20N B P
mxdleu(u. l\mm, Lt caunot. be emphasize A Loo slronly
. that the words mus b be .mtroduu-d into the writtoh material
SR u«-!‘ullv so that the mmmn( -is dmmediately clear, anil -
. t.lu—u— fter repuated again and - ag,am. T, ) - ¢ .
- . With a rord listas a Fui. d(‘ we wa.lj.“.;vom .,uch flmwrv !
“1anpuae as used in the following scnieilce, because mosth - ,
“a- .. ~of the words arc not commonly uscd -and wohld be absent from ’

the "liste, A doclor .or oth;r cdicated persons would probabfly ..
anderstand me if 1 say, "UThe physician's sedulous application

. . of conve nbloml diagnostic technlques elicited conclusive . -
‘evidence of infestation by anoplurlfdrm para31tos" But., . S
the wond list would help us to use’a-clear simplc statemcn.t
for the unslallcd *‘cadcro "He had l'i.ce" .

But ‘bhelt is more to a 31mp1e stylc of writing than
the vocabulary. Sentencés must_be brief and to-the point, °
without numerous modifying phrascs and clausess A person-
who is not highly skilled as a rcadcr cannot retain all
the strands of thought in a lengthy, complex sentence and
get the coimplicated meaning intended by the writer, If
you follow closely, you can get the ideas intended by the
writer cf.this -sentence, "In spite of every, precaution which
. had been taken during more than two weeks® care that left .~
: everyone exhausted, the poor boy's 1~H.ness took-a turn-
for the worse and thr' saddened fam11y stood silently by )
- as 1life cbbed slowly from his body." ‘How much easier is
it to r(CCp tip idtas straight dnd to understand them by means ~
of a scries of short, single-thoughit sentences: "Two weeks )
passed. ,Everyone. helped. they were all very tired, But - | -
the boy became smkg—r. Thc next day he. died. Everyone o
was ad."l : . o : ‘ .

e

- "Style " you say, "the style is terrlblc B 1t's stiltedl" B ) 1
Stilted for whom? For the educated, sophisticated reader, B
pcrhaps, but definitely not for the unskilleéd reader. He will
"rcad, understand, and be satisficd, I do not mean to imply ]
that. good -writing should be--tossed to -the winds, but'it T,
rcsolvr'- down to this: If we need to cheose between hl{'h - A
literary style and short, clcar sentences, we really haVC but . .
one choice., We can introducc our recaders -to better literary T
style” when thei r reading ability improves.

Similorly, purisks tell us-that we simply dare not us

corbam words because Lhey ale not "correci!, cven thouru G ’
hr'y are used by common village pcople whenever they speake
Our first objcctive is Lo be undm.,loml in wat we have to

- . L~

i

BEY.
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T -shy, and if this J@q«n.ireu uging an occasional wor"d which

. bearg the taint of ,ng, or colloquialiqm, apain we have

by no. chofce but to use it. Pcrhaps we can.teach the more-

) acccpt.ablc term along with the more .common..one.,- but, we -

" cannot communicate with pc0ple if we cannot use’ thc : .
lanpuage thcy qpmk. ‘ -

- - " ... -Furthcr, we should use; direct speecch and thc active
: : voice when writing for- unskllicd readerse, (I fact, .
" . -this is not a bad rule to follow when writing for any . -
' typc of reader:) Instead of saying, "It was observed that, :
he had some sort of disease", come out dirgctly and’ sayy -
"He was sick." -Rather than "The’ books were given out by ]
the teca¢hér', use the active voice: "The tcacher gave out |
the books.,® . ~ °' L ‘ .

-

- 5. - “KNOW WHAT ILLUSTRATIONS CAN DO FOR YOUR PUBLICATION

¢

I ' Tn the past, book 1llustrations have téo-often been

placcd whereever thére happencd o .bc.space-on-a-paggy—— — -, °
with no particular refercnce to the text. There can be . o
no-question that illusirations scrve -a usefiil purpose
if they maké .a book more attractive, but.théy must-do
~ mope than this in printed materials which arc supposed -
" . to be teaching tools. They -shHould be intégral. pdrts
of the book, serving-(a) to‘provide further information
and detail not -contained in the text; and (b) to explain |
the text and relate it to the experience of the rcadere’ B .
" These purposes make the wuse of illustrations of utmost =
importance in printcd material for-persons who have ' b
limited reading skill. Bccause the reading vocabulary ' )
of the unskilleéd readér is much more limited than his - - .
speaking vocabulary, and far below his level of under- -
. standing, illustrations are¢ used to supply what. the
© text cannot.- For ‘example,; it would be impossible- |
+ with' a limitéd vocabulary to describe in detail what
) £oes.on when a hecalth officer vaccinates against a given
e disease. A well-planned picture and a minimum of tixt :

- e

-

can present the necessary information,. Similarly, ~ R
- £ appr¢hieusion, joy, sadness, remorsec, and similar cmotidns, .
. which could not possibly bc described adequately ih the ~
) tcxt, are commnnicated clearly by mcaus of approprmte . .
plctures. 4 .. . .
: §
ertd
99

thoyght of simply as décorations, as something to dress -~ . - .
‘up an othcrwise drab looking publication. Pictures were i | RS
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o ~ : Of course, if picturcs are to be integral parts of °
' - the, book, they must be conéeived of and planned at the SR
o same time that the text is developed.. The yriter and , S T
e - - artist-must-work together-as a team in one of- Awo wayss - - . .
o - the +two may devclop the book topethcr, from the outset, .
or, if the writcr is capable s -he ‘may envision the .
nceessary pictures ang call on the Tllustrator to i T -
. s produce pictures according to his exact and. detailed - -, S
' specifications. The method which works best will depend ) IR
! . upon the 1nd1viduals invélved. ' -

»

‘- 9

, It is dlff;Lcult to attempt 4 complete list of
- principles concerning illustrations becauge they will
vary with the type of publication and with the ‘persons
. . ‘involvéd in their preparation. However, when-you plan s
N w  illustrations, bear in mind the - followmg. L S
'a) The illustrat'ion should be planned as an integral
o o part of the book, with specific teaching aims -
o PN not smpfly as ‘an a.fterthought added to dress up
' " thc appearance. .
b) The ﬂlhstratlon should ‘take 1nto account the Tr—
. Jmowledge and past expcrlence of the intended i ‘
audience so that the reader (not the writer!s .
colleagues) can understand and interpret it and oo T,
. . relate it tQ the text, . ’ . .
c) The illustration should be_ p]a ced on the page
* in relation to-the text in -auch a way that ‘the .
read,er cannot overlook it. * N :
'i)\The i1lustration should be specific in its treatment
. o\that dual interpretation .or seoondary inference
- . _ig not Likely, . o 8

1 — - g
H . - mp—— . o

e e ‘ » .

e) The :LLIustration should be completely accurate.

-

g -

£) The illustrat on should avoid - pictures of objects .
or actions which are taboo or offensive to the
intended audien : -

. .g) The illustrafion should be limited to esscntial
. .objects so as not to confuse by unnecessary detail.
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h) The 11lustration ghould be pru'sent,ed r«-al:LstJic ally ‘ ’
if .color is used. (Full color fis desirable, but also - -
very -expensive, .If only one color plus blnck I T

v L~ used,great care must -be--exercised-becaise -un-: e e »—{

' oophi ticated readers do not’ accept red grass, green -
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l-m-ther d:scuosmn of these guldel*j.nes ig not possible i R
here. However, one .mporlant point should be stressed - your - e,
artist must"be as thoroughly faml ar with your 1ntepded :
aud:.ence as your wriger. - ]
* 1. . . ,I 4 : . h
6. -PLAN YOUR PUBLICAT [ON ‘ .’ . L 7 ‘ ' .
HY B ’ . T
At least four peqple ave Jnvolved in the final (planning I
of an effective publlcnm onz . . o -
£ . :
05»
a) 'l‘hewcd*to!‘@?who Lnowg the over-all ams, obbectives, !
and methods of your edydational plan and who is, ‘
f%mllz ar with Ja,{out d051 on, art teohnlqués, and - .
printing tethniqueg -to be employed. (He- -may be ) .
.o ~ assisted by a: (‘ngzncr or-art dJ.rector Who is. ~ I

especl'\'lly conccrned, with the art arid de51gn.) -

b) The \.cchn.ﬁcal expext, wko is rc.,pons1ble ﬂar checking. - -
that information,of o technical nature 13; accurate
.in"both text and 1111' trations, £ ‘-
¢ : * . B - . AT PO ':
c) ’I’he'writc‘r, who is skilled at writlng specificauy SaL e
for your:- intended- audi:ensec. - o

- d) The 111 uatvator. who knows your intended audience, |
. and who knows how to prepare artwork for various R
) prlntlnp techniques. : /

. e e e e S~ e [ L .

In practical situations 1t probably will not be possible
for you to find team composed of all the necessary experts, . -
but bear in mind that these functions must be /canlcd out,
by someone who, if he.docs not hawve thc neccs*“ary . : .
qualificat;.ons at the oubrab. wll nocd to. acqunre thcm. ) K <
. / : ‘

. Of course, your pldnu must ineluds mn*ac{lcratmn of . ,
"how the book is to be Jdistributed and veed, Fs it to be L R
§01d, or distributed £ ¢ of charae? Is il "{ntended to cv l Cel
circvlate among many readers, or should cach reader, have .
his own copy? Iu thp book mlen:k:d for uf,( in (,-lanaCS, or . N
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ae _indlvidual reading? Will the book e Lnbroduerd Lo o
sthe reader by a Leagher,e a heallh ofdicor, r an exlonaion

worke 1, or will it ;;:’me];(y'pf.\'(’: banded Lo him? Will tho ) C s

k . . Al st . .
; book be ustd in connectfod wi bh movies, posters, lechurcs,
- digeussion proups? The answors to thesc questions, )

R i ﬂﬁbv‘-j‘-mfﬂf]:y-{': Wit affect the natimre of—your J:)dl?li c:lﬁf:i ONe ‘

"o o o ¢ " [”ﬁhlﬁ.::j) Wh:‘n-!,, Pt-nﬁ:l.e Wiﬁ.,ﬂomﬁ 2-':9_():.'

€

e

- *_-_M'“*——expend‘i-turejs_ for~paper.

Experience in many countrics suggests that bHooks | -
. intended for” wew literhtes should be brief -- aboub 2
pages -~ withf onc uncomplicated central theme in the book R
' # 2and no'more-than ong. single incident per page.  Fifty per
Vi cent or more.of ‘the. book should be devoted to illustfations
.which support and extend the text, and the text; Aet in 4
N large, readable type, “sliould be arranged so as to SRR
' - facilitate meaning: each line of type should nat necessarily
exténd to the margin, but it should break wherever the

i . - ‘thouglit of the passage naturally pauses. Of course, as

~ Yeading skill incrcases, transition to the nore’.difficult °
" «. convéntianal format can be effected. . . oL . .

<
.

An additional area to -consider in.planning is design
~ and layout. A costly misconception. hcld by*many persoas
. s that.in the. interest of economy no-space should bé " .
"wasted” in prigted materials. _Countless_thousands of -
porsons learning to read have been dissouraged because
- Yhe books they have tried to read appcar to them to be tco
. formidable. The unskilled,reader needs to be convinced -
- that a‘book is not.too difficult for him, and he needs *+
to feel frequently - in fact, cvery time he turns a page -
that he his accomplishcd something. We can a¢commodaté the
reader along these lines with attractive, open pageg, with -
+ -wide margins.and plenty of “white space", The importance '
of the ‘psychological factors involved in helping the

reader in this way fully warrants the ‘additional pecessary

. -

. Book-production: teams must, be. aware -of the ways in which -
‘materials are printéd, and plan accordingly. They must krow
.the size of the sheet on which the book is to be printed, .
thee number of folds possible or.desired,-and the ultimate
—size—of the7fihished book. Depending upon the size.of the
page and -the.size of the press t6 be used, it is . , N
.+, | ordinapily most gconomical to plan in-terms of -sixteen .

page forms, eight pages on each sidé of the .shect. In . 0

" . planning, a "dummy" of the book necds, %0 be prepared so

. that all mémbers of the production team can visualdze .

'+ the general Jayout and appearance of ‘Lhe book,The "dummy"

]

-“'_I .




pages as the finished

y are to-be’ printed on
book); it shows in .
e book will be laid out.

. 1s.made .yp of the exact numbpr of
e book (ingluding the covers if;thc
LT * " the samg/ paper as the body of the
cot rough s etchcs _how each page oft t
- . Of courfe, if :a separate.cover or
and- this is always de irable*=~ the .covers will be printed

stiffer papér ig planned == -

. Plibldsh Wha' Paojle W11l Réad-= 91

separa ely .and added Tthe Body ol _the book.

PO

we “canydo no more, than .

. inélly, of ourse, althou

Cmettion it at this
" “cost of your intended publicati
-budget to fit your ublications

- to it your budget

and’ either plan.your
r plan your publications

* .4

USCRIPir ANb ILLIiSTR.ATIONS

. are sa*lsfled % the- 1ntegr ted text and 1llpstratzl.ons
are r~ady in draft -and sketch i‘orm, We. mve on to the
* next stnp. ) )

B 3

k . ~ b ‘- N
URMATLIRIALS R

8 mm-msr

’ Before® 7e go to the expnse ‘of preparing final &rt-.
- work.and of /printing and bipding our “publication, we need’
) . .- -evidence. that what wé have Jprepared will actually. be read
B D .and be uséful. We need to
E interested in our book, i ‘trey can read and understand .

it, if they believe that, ¢ subject is important to them,
and finally, if thc,book ives a§¥mise of helping them

— ‘Lan@—mems and hgbits e anticipate.

- . Ideally, a publica ion team‘*should -include a research
_ department. which can' copduct carefully controlled .

éxperiments to élicit fhis 1nformation. Lacld.ng such -
R * experts; -the least we ~do is to seléct a number’ of"
SV S, typieal—readers— and“r cord the?cr'reactrons to a preliminary

now if our intended readers are o

oint, " you ‘will need to consider the -

-

~

¥

o - R detailed.artist's sk tchess. Reactlons should .be recorded

on the basis of an ifterview which asks such questions as. '

.a) Did you rea Ehe book? (Ii not, why note?)

T t .

- ’\( - ’
; 1!\)1{ : . T




. ' b) TL bhtm any part you did mot urrlt.rst,and or thnt
.. " wasn't cle ar to you? .

o) Pid vou ke t})e story? (If not. , why not?)

'!" ’h\rh part did you like best? Why?

: R . Publish What Poopls Will Read = 92

o - e) lJo youe 1ike the picturea? (I.f not, why not?)
L : g) Di d you read "the story to anyone else? To whom?

o B h) Do you th:mk others wpuld be interested ip the story?

e o someone else, what would you say?
ot > T s fou cannot, of course ’ f1nd out in advance whether your
-l book will change the attitudes and habits of yowr readers, but
, answers to questions. 'such-as those 1listed above wi]l suggest.
¢ errors and areas-of weakness.-which need to be corrected , and -

they will givé you some clue, at least, to the possible
effectlveness of your book.

-~

™ 4+
-~

L9, WORKWITHTHE PRINT:R ' .

"At long last, whcn necessary revisions have ’béen made,
and the artist has prepared final artwork, you are ready to

Your production team, through the editor, must give detailed

. g instructions to -the ty'pesetter concerning size and. style of !
type, length of line, spacing, and the.like, -and you must
‘instruct the engraver with regard to size and dimension of
picturgs. Galley proofs must be read and marked for
corrections by writer and editor and the entire production
team must check engraver's prOOfs. .

. JWhen all cor:ections have been madé, you should make a
"pasté-up dumny" of the book, that is, paste the type and
.~ plctures in place on each page in-order to check that everys

.10, . DISTRIBUTE, RE-TEST AND REVISE AOUR PUBLICAT@ON?

There is an old saying which says, "The proof of the
pudding is the cating theréof " So also, the prpof of ‘the
— value of your prinbed matcrials is the* reading arfd use

Ry

. LI

-1)~If you vere to tell the main points of the atory to .. -

go Yo press. But the job is by no means out of your hands. = - - -

o ' thing is as planned, Then, finally, the prlnter cau_get the - -Q—— -
o presses rolling.: — T W

..“,. ;T N ‘ ",:"_ o 1 ) L — ‘,__ ,,_.:‘ v e J._._-“_.T....ij.-w,.:l:‘-w:_ .-
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theveof. Whin ﬂw mtamala have’ buvn distributed™ and” TE ‘“>_. .

put into use accordingvto your plan, you should m'\k¢> a -
careful, long-range study of how the book is accepted | . .
and usede _ Geb re cactions of a broad\crosq-seci,lon of .
you.l‘ readers Lo qpe';mons imi’.lar to. thosc¢ used .‘.n your

ERIC,’
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P

’ “task. - Countle

pzh-ul st—andy whres oo dﬁ'ﬁeﬂnu - N
whother your book has been ”gucceasi-ulwlnw helplﬁ'rz"m“”chanrm
o peoplets m:tltulasnnd “habitss". Then hote the shortcom:mv" o
of yowr book and &ithir discard or revise it s0 thHat you K "
.can provide your rcad&s\w\lth the most efféctive printed .
materidls on a cor%nu:mg 1\31.5.» : L L )

. > . ?“ . . . ‘
IN CONCLUSTON el ' L

.'\ ! N

Publishing %‘ new lltcrates is an exccedlngly compM
s§ groups all over the world have risen to
the task and have. experienced. varylnghdegrecs of success.
‘There can be little doubt, however, that those who:have
been unsuccessful have failed bccause they have\ ignoped
,or overlooked ons or more..of the ten basic mattekxs, outs
lined in this pape r which must be attended to by \,hose who
wish to publish what™people will reads

-
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. . TEACHER TRAINING AND PERSONNEL SELECTION
. _ Touran Ehtgshami* : f .f

.
t
-

It is almost a year that the new program of the Land -

Referm-has-been-intreduced-tothe people of Tran by His .

Imperial Majesty the Shah, The intreduction of this pro-
gram has made many responsikhle pecple aware of the fact .
that if the three-fourths of Iran's pepulation which is
illiterate wants to become intelligent producers and bet-"
ter citizens, they have to become 1iterate., For this and
many other reasons we tdachars believe that any program .
for the improvement and deviﬁopment of Iran~depends'§p’a
great extent upon education,' Furthermore, a literacy = -
training program must accompany any other program that
deals with such problems. We teachers also see where we
come into the,picture ef "this vast area of activities.-

> Ndbody can deny that-.cne of the most. important Sac-
tors leading to success in-a develcpment program'is;educa:.
‘bion of the peopfe concerned and involved in 1t. Unless.
the recipierits of the land, the freedom, and‘'all other
blessings which go hand-in-hand with the land reform are
educated -enough, they can not fully .appreciate-or develop
this program to its full capacity. . o

To us. Iranians it issclear ‘that odr first step * the
road to progress is to fight illitgracy in rural and urban -
areas and then to carry on an extensive educational pror
gram for oug less cducated brothers and sisters. Of course,
we hope to integrate a great deal of education with our
literacy campaign but, nevertheless, our immediate and
urgent need is’development of an cffective literncy pro- »
gram, .

1

-

.

 Today, I showld like to discuss briefly the impli-
cations which a literacy*training program holds for the
area of teacher training. I should like -to base rmy dis-

~ cussion on the following’ seven quéstionss \

4 A .

°

ry

*Miss Ehteshami served'és a resource person ip the
Scminar sessiofi on Tgacher Selection and Teacher Training
and presented this paper in summary form at that session,

106 ,-~\".‘
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o A TIs the Prlmary School teacner handicapped as a.teaohtr. :
_of adult education cla ses? N oo i ¢
. } fe
. ".Be What other llterate persons that may be drafted o

“ assist, 1n %=ach1ng adults’ . . e
B v \ "’ . N ) ' v - .
T ’ - -
R Co Could uniwersity andnhigh echool students be of . serv-~ o
. ice durlng thelr vacaﬁlons° a

L4 Q

s

£
D, What tralning 1s needed and for wha% perlod of time?

- B, What subgects should be 1nclﬂ@ed ln the course c0nﬁent°‘? :

b

-

f} Doés the personallty«of the teacher play an’. 1mportant SR

. C, role, in his selection? . What are his, dutles and. réspon=_ % )
- . s1b11It1es° . // e RN o
) ' ,/—/—' ‘q‘) : ‘o Pore
. G, What 1n1t1at1ve should the government take in tralnlng; ;
sl ’ teachers“ . - . \ 2 ' -:"'
. | ¢ . . /‘ Lot i

Before any tralnlng of any kind beglns,'the Ehen
trainers should be clear about the aim or aims of educa- . .
. tidén and training, in order to be' able ‘to lan the ways '
s - and means of reachlng onéattalnlng those goals. .

. i o Aduit‘educaolon in this era has fore than Just the
v ' one aim of teaching the alphabet to men and’ womei. ;t\has
’ other purposes such as thg follow1ng. o o

' 1., To help adults .acquire basic SklllS such as the .‘ .-
BR!S. : . . <t 5

2. To Help adults becqme netter” citizens and to be-
"come better producers*and consumers.

" —3. To help adults to-better their own and their de-

peqdents' llving condltions. .

4, To help adults understard the out81de world, espe- ’ ‘
cially the impact of scientific developments and new.sacial ..
s Lo values. . - . o

. I think we can all agree that the tralning of teachers*
for adult’ education must somehow be different’ from the °
o training for ordinary school teaching' or .from training in.
. the methods used in secondary or elementary classraoms.
{ We shall now go back to our .seven guidesline questmons and. o
digcuss our problems as well as.the suggestions offered for {

|

- » N . - . N - .
B R . . N
. . B R - * . .
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N s s ! S
a,, Is the Prinmry;Teachcr Handicapned?

S J vyt "

Ty " The answer. 1s “yes" and "no", "No', becauyse as.d . )
teacher: his business is teaching; he hﬂuld be able to ' r
«  teach in different situabions, And “yes“ because: _ e ; -+

- N N ) .
4

*1, The y¢imary teacher, if tralﬁcd, has been trained ;‘
) . and. has been using his training with elcmontary chlldlen and
Ce - 4 not, ‘adults, Therc ,is a. great deal of dlfferonce in teachlng
T - ~these_bwp )_Zroups. . (It should bo mentioned at this point .
’ v that so far'dn “fran ﬁ“‘secondapyNsahqgl_Egacher has ven-,. . ¢
. ... ‘tured to- toach in adult oducation .classes; “ﬁﬁ"trts~why;1ﬂ oL
. e ..thlu dlscu051on we wention tnc clemcntany teachbrs Oxlypé ]
. 1] o~ A
- 2, The prlmn*y teachoru who, ASs grnduatcs of secondary
.. 0 school are \the bcttnr-cducated beﬂchorv, arc younver than . .
. - thc adults they are to toach, Those who Wro older are in ~ .. .
N most cases neither well cducated nor well quallfled for the’ .
job. (The question of rclative ~ges of teacher «and lparncr oot
is an.1mport“n£§§gfloldglcnl flctor 1n Irun.§ ‘o H Lo P
_ - . .34 Young teachers have’ nclther the training nor the . i
, o ' patiencd to work with illiterate adults. ‘The tcachcr's
A - work so far has becn full-time tcaching in the primery
K - schools. -&f ho wants or ndeds ,oxtra moncy he may apn\y
.. ... ' for a part-time: job (usually after his day's work) in. onc .
S o -.\> .  of thb~aduii cducation classes, .This practicc has'not . ‘ T
R -+ been very bonef16i§]?tc~tho,tcachors, although their, adult™s, . ¢
o ' ‘studcnts hﬂvc dcflnltcly.lcarncd how to read and writc, K \\l,. : .
o . - - . 2 B NG o
" 4, Anothcr handicap of young blcmcntary school tcach- N
ers is rcluctﬁnaf of the adult pypils 10 study under thom. '
ThlS might be ‘duc to 9nyncas, prxdo, prcjudice, or bther ° . "
R pchonal reasons, .. ; : o . s - v
) .- : Suggcstlons ‘Procedurds. for the sclcctlon bl prlmary . .b
o ‘ . School tcacncrs to serve as teachers. of adult classes nced s .. .
to be improved, Candidates shoyld.not mercly bo in neced off
! addltlonal moncy whlqh can bc carned, but thcy shoqld give

2

work of, teaching adults» In addltlon thoy mist be will- i .
9 .t 1ng to participate in. spc01a1 ‘training clasédSa . LT

\ .
*, N -

//.B. éﬁh@§jL1toratc Porsons Whd Mny'Bé Draftcd for the, Wbrk.

~

. . Ccrtalnly thorc/arc many othcr literatc persons, pars * - Q,"
, .. ticularly in wrban drcas, who. might be onllstbd for the DU
e Tt work of toachlng 1111torato adults. Thcsg ¢an be found par- , ~,>/

]
S e 1 ‘ . N
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. o . ‘tlculaﬂly among mcmbers of thc varlouS‘womcn's groups who
v have +ime to devote to-such activitics., When such people
T " voluntcer as teachers they must be screened so that conly

: : :, those with the following qua’lflcatlons will actually be
s 'pcrmlttﬂd to teach: i

1. A 51nccrc 1ntcrcst 1n tcaching and 1n hclplng

" othcrs. v
' . ) H .
- N “ ',: . 2, Willingness to'participatc in trainifg courses. - °
}\ o ; 3; Dotermination to take th&\joﬁ sqriously and to
X\ - ' - . take pride in thc~work. o
> . L. Fa 1th in ultlmate results z\\bc achicved toward
s T the progrcss of human beings. . \" - R

5 Abllltj to show .respect for fnllow human beings

. who are less fortunate. :
L e, _ N |
< . ) Suagcsﬁionsa "Voluntcers nced to participate in train-

ing courscs which cmphasizc the qualitics referred to above.
Particularly their initial teaching efforts should be .
closcly superviscd for the puroosc of, improving their - .
) . §kills 25 teachers: of adults, Voluntccrs who .cannot -de-
o f‘vote sufficicnt time for re ‘lar tcachlng duties should be
' uscd 28 resource pefsons dn. upportcrs of -the program.

, CQEHlEh Schodl ard Universit . Studcnts as Teachcro of Adults.
o 7 Ispecially uhose otudents who 1ndlcate that thcy wish
o ’£o become teachers Should be enlisted as volunteer fedch-
N ers, They will thereby gain expérience while-they are
’ . o still students and as a result will be better trained when
o . they become régular tcachers after their graduation, The
. ’ samz qualifications as suggested atove apply to student -
Co voluhteers, but because of the youth of the students, .
‘. special nnph381o mist- -be. placed on sclection of mature =~

S A . \studenna. ) : - " .
D, ﬂrainlqg,Couroca : £, ’
: B _ . It is clear ‘that therc must’ be gpeclal trainmg
o . courses for prcp4§1ng those who wish to tecach adults,
N .+ whether they are trained primory school teachers or vol-
] unteers oif” onc sort or' another, However, - the following
- general considerations should be borne in mlnd with regard
- to thesc courses:. : .
i l. ‘There should be separnte training courses for the * )
o

3{334}2‘._: : . | | . | uliaé) . : y. o




ERI!

A i ext provided by ERIC

o~

N {

°

.

./ learning. ’ ’

o - Tcacher Trzining - 98

various tyncs ‘of teachers (i. €ey prlmkrv school teachers, - -

students, volunueers) oecause their backgronnd are mark-
edly ‘different. ; T
2. The courses should not be extended. over a long
pcriod of time, nut concentrated and to the p01nt. They
»should te of six t0 ten weeks duration. .
[ . ¢ . : 4
3. Instructors must be well qual ified in the arsa of
adalt educatlon and showld be chdsen well in zdvance of
tha™outset of the courscs so that they can ma kc special
prephratlon for teaching them.
b Those rosponsible for the courses must plan the
entire program, the coursec contcnt time schpdules, and

the’ llke, well in ngﬂnc -t

[

5. There should be carefiil-supervision of the teacher
tralnlng classes by uhOoe responsible for the courses

6. Initia; training courses should-.be followed up by a. '

it
planncd progrgm of in-service courscs
3 . ’ .
7..Specia1 training courscs shoul@ be conducted for
the supgrvis%on of the adult educcticn classes.

|
o

E. Courst Coritent ' ‘. A
As noted above, those ocrsons selected to teach Jdults
rust possess’an interest in tOuChlﬂg and particulariy-an
interest in and an undex(,t‘..ndmg of ~dul%s and their nceds,
The special jraining courses for those who are to teach
adults must be slanted toward the sp001u1 problems of teach-
ing this ‘type of learner. In general, these training
‘courses wlll 1ncluae the follou1ng .

.

.
-

1, Psycholoyy and aéciology of rural illitcrate peo-
ples (This anplics also to those who will teach in cities
because many of the urban illiterate adults have latcly
come from the rural areas, Of coursc, the content for |
-those who will teach in cities will be wodified to deal
with the special psychological and sociological factors
affecting the urban illiterate adult.) -

l"
! "2, Educational-psychology, with emphasis on adult
i

l . v
3. Methods of teaching thc 3 R's and other school

subjects to adults, .
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i, Methods of using,audib—visual and other, teaching
aids., ’ ! ) : .

- - . . x
-3 »
d . . . .
¢

"5, Aims and obJectlves to be ach eved in teaching . Ll h
adulfs.,, . o

- 6 Special study of the needs of 2dult learners (So-

cial, physical, ‘mbnt“l,ﬂpplltlcal occupatlonal, agrlcul~ )

tural and the llke). : e

-

D

7. Individual prof3531on~1 guldance “to. the teacher-in-

tralnlnf by the course: instrucuor. "

. ‘ F, Per501311ty of the Teacher

Educational textbooks are- full of the desirable
qualifications which any téacher, whether for young chil-
. drén or for adults, must posscss, such as 1ntegrity, lead-
- ership qualit?es, proficiency ia subject matter, imagina- = /

’ ‘. o tion, and the like, But the teacher of adult classes - T
- " needs more than these-ordinary qual#ties; he needs to have .

a-thorough understanding of the problems and conditiocns,

the hopes and expectations “of ‘those he will teach, and the

ability encourage and assist them in the’ face of adver31ty

and - frustratlon.

Thc fqrncr or the. carpentcr or the housewlfe who is - g
ready to devote time and effort to attenﬂing a- llteracy * .
' training class comes full of hopes and éxpectations. He
- . considers literzey as the key to success and the teacher .
of the class the personlflcatlon.of all his hopés, ~The ‘ "
adult learners! Sxpectations, though -all basically the.
< same; vary in specific detail, The farmer dreams of being
-able as 1 result of his ncw1y~acquired literacy to.produce
more cCrops and tiicreby earn-more money. The artisan -
. dreams- of better Jjob opportug;ties, increased. wages, and
. better living conditions, P& housewife dreams of, a bet-
ter horie, healthy family,.and.educated children. All :
these dreams depend for fulfilment on the teacher-who will
help the learners become literate; he must at the same time
be sympathetic, helpful, and oncouraging and also be the
. ‘ ' realist who skillfully points out that literacy alone is
: not some sort of magic, that perseverance and hard work’
st go hand-in-hand w1th literacy skill to make the dréams
. come truc,

Te

'K“W"'
‘ ) -

. Of course, we know that tne high expectations -of the
* jlliterate learncrs are not justified, But whether we edu~
s cators accept-the fact or not, the seventy-five per cent of
our population which représents the illiterate- group "heart-
ily hold to such expectations. .Perhaps the best examplo of

v T

" ~ . > i ]:11 . i.
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S - their faith in education is that the desire of illiterave
P ) --villagers tec send their children to School is.unquenchable,
oo It is therefore 1mp°rat1ve that the teacher who goes into

annadult olass not enly know how to teach the alphabet,
- but “that he have the personallty ‘which will eoulp him to

meet these exoectatlcns. ihe success?ul teacher must pos=

i 8T, Ll - ¢
. "1, malntaln a frlendly and ympathetﬁc att1tude at a1l
/. times, - .- - - 2
ST -
' . 2, Help the adult learners see that literacy alone

o cannot improve conditions, but, rather tiat literacy skill

) enaoles thém to gain more Anowiedve in their work which’ 1n
-~ © tarn wﬁll nelp $hem 1mprove their lot. :

: 3 Guide the learners to the realization that they
are members of the community and as such they have a need
to knew and understand their country,. its pecple and_his=
’ ~ tory, and the need for cooperation within the country for
- ’ “the: vetterment of living. condltlons.
T L, Stir the ledrners to the réallzatlon that literacy
is-a means rather than an end to the reallzatlon of their
expectation,” For exarole, -
a, they sh0ald be led to see that readlng and wrltlng

.. will help them -have better communication with
6thérs and will enable them to read newSpapers and
- —_— to understand what they hear on the radio,

“

- . o
t. they should te led to realize that educatiop will
enable them tc .contribute to the cverall develop-
. ment prégram of their country, -

c.. they should be -shown that theit own education
equips them t6 encourage ard assist thedr own )
children in their studies 5o that their children's
future might be brlgpter}than their own,

d. “they should pe ﬁelped to realize that their edu-
cation will enable them to be less  dependent on
others, .

e, they srould bc lead to see .that education makes i}
possible for them to bécome better 01tlaens of
their community.

Cne may very well zsk what all this has to do with the
. . ) ' [ .

i
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.. _ personality of the teacher. EFooks on methods of teaching
. usually refer to the subject matter of specific courses
and how %o impart this knowledge to the students, but the
books do not refer to the kinds of things mentioned' above.
W — - - ... We expect thatiti.e teacher condidates selected as ‘teachers .
- RS of adults will have the necessary general mowledge, but '
he must 21sc have -érough good- éomddn:sense and the person-
ality traits necessaty to perseverd 4nd. to impart the prop-
. er attitudes to.the adult learners along with the ,academie’
subjects. With such a pérsonality the "teacher will be suc-
o cessful as a teacner of adults even if he is weak as a -
teacher ef subject metter. The personality. of am adwlt - 7

: ' class teacher %; a mcre conspicuous factor than h{g§)knowl-
. edge or skills/ Experience has shown that this is a fact
< that cannct be denied.-. _ L R
‘G, -What Initiati7e the Government-Should Take - ' - .o
o ' The government should'take,the'initiative in organ- . _
. - izing programs of adult classes, jncluding literpacy train- . .

ing, on a nationwide scaleé. It should -also take the .ini-

_tiative in establishing -courses for training adult educa~

tion leaders and teachers inh.varigus centers throughout the S
N » country,” This will awaken .citizens to a recognition of vthe ) .
greatzneed in this respect and encourage volunteers who s
are willing to become teachers. ~ , ° . ‘ i

.

" The government should encourage the training of-loca; T
people for service in their own communities and of super-
visors from provincial areas for work in their own prev-
inces, Supervision in any feld of “training can be much
more useful if cxercised on a Yocal basis than if super- -
visors and tcachers are sent to remote villages from the
large cities. Local persons who feel responsible_for the
betterment of their own communities can serve much more
“ effectively thar outsiders without ties to the people and
. families or to the community at karge., - ’

Peacher training;. preparation of . course. -content’, and-
the preparation of teaching materials and toaching aids®
shouild pe in-the provirce of the central government, al-
though local initiative in thcse respects within the gen-
eral framcwork set out by the central goverpment shauld
be encouraged. Only the central government is in a posi-
tion to coordinate dctivities and provide harmony and unity
among the varied.situations-throughout the country in or-
der to develop unified programs. ' Ce s

.y
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.QONbL'thING REMARKS' BY DEIEGATES =~ ° - Ce e

-

Mr, Hasan Serinken (Tu’rk'ey) _
T . . N _—

AN . . I would l:Lke to thank’ CENTO for br:l.ng:n.ng us here tcgether ~ ~ °
’ - . 8pe clal.l.y for .the purpose of exchanglng views in order to - '
ident:.,fy “the problems of” illiteracy in regional’ countm.es.
I myself have derived much benefit from '(;he conference, and I,
.. - . .for this, and the opportunity of making new friends, I am - "

‘ grateful t5> CENTO, I would also like to thank all our Iranian
. colleaguess they have helped us a great deal during-our stay

in this .city. with- their generous hospitality and many acts of =
‘ 4 k'indness. I believe that our* meetlng together here has been -
R both valuable “and successful. ’ :

. Dr. Donald Burns (fUnJ.ted Kingddm)

- One of the things that stands out about this meeting ‘is that.
. ' owe’ have go%" 10 know mach otheT, and- alse-got know the needs

FIE " of the regional-eountries. I personally have derived much '

] T benefit from my stay in Tehran, ahd hdve- certa:mly extended my.
own knowledge ¢* literacy problems in the regional countmes. I

. 'have greatly enjoyed my contacts with cther .delegates, and with
the representatives of CENTO, It is gratifying to find how -
hdrmonious and. fruitful our.efforts have been, My ‘only regret )
is that our time”has been so short. "I hope other meetings on’

this subject #ill be held and #he work Which we have begun e
oontlnued. v, , - . ‘
Dr, Paul T, Luebke (Um.t.ec} States of America) - - . -

There is ;ea.lly very llt‘bv‘le to add fo what my colleagues .
have’ already said. I am very grateful that I have the
‘Spportunity of norlc:l.ng here in Iran as an educational adviuer

and have found it very stlmulating to discuss and plan -a
seminar on a subject with which I have been closely -concerned ) Lt
for some years. It was a.great privilege to be asked to ; o

. participate in a seminar on the subject of adult ‘literacy, = ° )
At this Seminar we have discussed a'vital problem, and if, =
as a result, action will be taken which will lead 4o an .
improvement of the situation in this vital area, then we

™ may f der”that our time has been well spent.

3
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S e e T ) . “ a ‘Con.cludir;g R“em'arks;-'lOB'
Me. A Qutb (CENTO) . -

s ‘ i As a repréesentative of CENTO, it remains for me to .say how
L ‘grateful we at the CENTQ Secretariat are far what has been done
. "~ - . at this Semunar, We are grateful to the Governments concerned-
C ‘ and we are grateful emppcially o the Ministry of Education and
the. Department of Adult Education, Iran, How we haye been.looked. - -
af'téF has-already beeh praised by my colleagues here, and T am CL.
only going to addathat I fully ‘endorse their sentiments. Sitting "
" . here, listening to.veéry-erudité speeches from experts in. the . \ ,
) ! . field, even a layman like mySelf realized the importance of -
DA i the problems, and the results which might follow in the wake
Ny of this conference. Your recommendations, I-assure you, will
| receive the utmost attention at CENTO-headquarters and, of - .. -
. course, the Governments concerned will be apprised of your—__ "
~ . _ recommendations..in due course. I trust they will find it T

" possible to ‘take proper notice of them. Much as I would like N
. . to, I regret that I am unmable to thank everybody ‘individually . S
e lest I should overlook dny one. However, permit me to. mention - ,
' ¢ the name-of Mrs. Moheimani, for she has taken so much interest =~ |
. in the organization of this Seminar. But for her tireless , - .
efforts, it would have been almost impossible t6 hold this,
. Seminer so efféctively and so successfully. I once again®
thank you all for your kind .cooperation. o

* H, E. Dr.. Amir Birjandi- (Iran) | o oL
3 T . .

I should .say that f{h?g Seminar has been able to achieve

- . its objectives namely "Identifying Problems in Respect of

Adult Literacy Programmes" successfully. The px”'éjaeedinés

of the Semire¥ has been’ satisfactory “in respect ©f preparation o
of papers and plannings, iThe resyurces both in himan and - ° )
material - have becen well pointed out, P_rdbl'ems' have been

. . properly and well identifieds We mutually acknowledge that
s - literacy is not an end to our problems in 'the region; ’
0 o rather a means with which we have to build up our people for
: : " a better living. . . h -
. . T hope that the Adult Education Department will'be able -
' . " to carry éut the recommendatiofis made by the delegatese My Ty
only suggestion is that we should, take care fiot to let the . S e

éxXpectations of the people rise higher than owr-possibllities.
. 4 P

. ‘ { e . ;
Mr. M, A. Naghibzadeh, Director .of the Seminar (Irdn) N

‘ In this ‘last session of the Seminar I would like to
offer my thanks to all delegates, participants and observers
who took part i the discussions. First of all I would like .

o/

! . P -, <y
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\Somimr pnrticipanta visiting evening adult, literacy training classes
in 'rchrl.n\
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. to thank Mz. Qutb, CNTO Cultural Officer, for brlnglng us all . N
together to share and exchange ideas on one of the most important '
problems- of the region - illiteracy. I would like t6 thank™
organizations such as USAID, United States Information Serviee, s
British Council and UNESCO for their .cooperation and helps I
would liKe to thank Mr. Moss for his endeavour in keeping the
minute§ of each session and finally in preparing the report of
the Seminar. Thanks are especially due to Dr, Paul Luebke for
chis close cooperation with my staff in planning the Seminar. .

I thank Mr. Rao, .our UNESCO adviser, for close cooperation with
mr staff in.planning and working for the Seminar, I would like ‘
. +also to thank my colleagies Mrs. Moheimani and Mr. Jahanshant - =~ = °©
. for their hard work ard sincérity for -setting up the Seminar, ~ ‘
If it were not due to such an excellent coopération and:hard
work of all of you we could not. have had such au outstandlng o
outcome, - -

- I hould h eff d tim be t i thi
Serminarsespec ﬂy }Llﬁ rgspg%:‘% ag prepgrhllgé paggr uon gﬁferersf

-. .Yopics of thé agenda - "Identifying Problems in respect o
©  Iiteracy Programmes" . ) )
S -
, At this last session I am glad to give you ‘some “good ner*s.
- Just yesterday Dr.: B:Lrjandi Education Deputy Minister, sent
© . our department a circular letter in which it has announced :
coT -that His Imperial maesty the Shahinshah has ordered the Armed
Forces officers to give part of tneir time to literacy programmes,
Therefore, we are going immediately to plan accordingly to make - -- -
ugse of these officers in literacy programme in Iran. This new '
plan will help to expedite our literacy programme objectives..
"Since each of you are either leaders or experts in literacy N
_progranine, I am sure that this new step which is taken in Iran
might be of sore 1nterest to you and no doubt you widl be glad -
to: know, it, . .

-t

; : Once again I offer my gratitude and thanks’ to every one’
of you and wish you success in the secred campaigns we have all' ;
ahia.d Of us, . b . lx

< AMrs. Esmat Mohemani, Assistant Director of the Seminar (Iran)

. It is really very k.:.nd of you to say these things, but the
¢ .. credit is, certainly not mdpe alone, It goes more particularly
to Mr, Naghibzadéh who was the Director of the Semina.. I
ghould also like to thank Dr. Luebke who helped throughout with :
the planning of this.conference, and empecially all my colleagues B
' in' the Department of Adult E‘ducatlon who wopkted day and night to - -
make itNa success, L. . -
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CONCLUSIONS AND RECOM:ENDATIONS OF THE ESMINAR ‘

Y

.4 - INfRODUCTION v o
L e ?.“ : - Although it is true tnut there have been a number of . .

conferenccs and seminars in the past devoted to the eradication
: . of 1111ter1py and certaifi progress made in thi§ ‘direction, we
- ~ ..are well aware that the effectiveness of future programmes . -
LT will Yargely depend on the 1dent1flcat10n amd solution of Lo
’ “problems sharcd by the countrles of the CENIC' regiou. We are
grateful,’ therefore, that a-seminar has. been organized by
CEJTO with :the purpose of 1dent1fy1ng these problems,

) ) In rev;ewzng the problems found in the reglonal countries,
f owr discussion has been characterized by’ frankness, goodwill g
"and a determination to pave the way for unilatéral or multilateral - ‘
actlon tOWard the total abolltlon of 1111tenacy in the area. %%V -
' L lnus 1epor£, and - the recommendablonb it contalns, are
based ugon the joint conclusions of the delegamcs from Turkey,
Iran, the United Kingdom.and the United States of® Americas I
‘ is a matter for regret that the third regional country, Pakistan, . .
R was not representcd at’ the Seminar, .

i
¢ - “ - ‘&

THE PURHD&m OF LITERACY oo C f ” : |
‘ .
- We bellevc tnat the purposes of literacy‘tralnlng in general
T may be claimed to be: . | | . .
(a) to teach an 1nd1v1du91 to read, write and carfy out -
- ) ple number operations becausg these’ are-useful oL
-l Skllls in their own right; : ! ~ -

. (v) to help the "individudl through these skills ito
- extend his knowledge and so add Jnew stature to his

. personality;

. (c) to give the 1nd1v1dua1 a broader understanding of ‘the’
contrlbution which he can make to society and of the
benefits which he may obtain through social endeavor
(in self-help schemes, Y¥illage cooperatlvespand the llke), |

s 105 -
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A P
(d) to increase the ‘economic potent:.al of the. masld..ued . T
" adult and by so dolng, ‘the economic potent:.al of the . L,
natlon°_ L. S :
3 ‘ (e} to foster natlonal unity by hasten:.ng the spread of a }
Coe whole range of coniion values; and . . IR

i . e

"gh
»

(f) to-give an oppor'tun:.ty through la.teracy tralm.ng of .
ser'vmg others. . . S
. 1 ¢ Con i . . e
EEEE T The aim-of - literacy programmes ‘is to make men, women and :
children functionally literate; this is'a relative condition
' dependent largely upon the -conditions surrounding the indiyidual.
- A’ person is funct:.onally literate who has learned to read -and to
.. Write and who 1lives in a commun:.ty which is developed to the
. extent which enables him to utilize his skill‘in his day-to-day
. life., It is not our aim,. then, merely to impart skills of reading
..~ and. writing, because any literacy programme so limited in 1ts Co
- purpose is foredoomed to failure. It is our purpose, ratrer,
impart these .skills as part of an overall effort in social and o
e econom:Lp development. , » oo ‘
‘\,‘_ 3. < . - %

S M ORGANIZATION OF ‘LITERACY PROGRANES I S ;w}- -

A literacy programr’ne, embrab:.ng as 1t does a Very high T & .
proportion of the populace, depends for its succeds. upon a S % “-“
 recognition of its wider social purpose. Only then will, S .
_public enthusiasm and support be awakened:@aq harnessed o o o
effectlvely in the struggle against ﬂliterac?ﬁ -

a

-

Not only should public a@pinion be roused with\regard to the-
value ,of literacy; we believe that all’ efforts made by L
official apd non-official organizations in this fleld\need
. to be ooordlnated if they are to be effective,

" National pollcy for adult literacy is primarily the-
responsibility of the *’11n1stry of Education, This pédlicy
forms part of the overall programme’ of adult education,
and we would stress that the department responsible for adult. |
educatlon is no wise less important than other ministerial
‘departments, We are of the “opinion that the Ministry-of -
Education should be respongible - at both national and L.

A provincial level,= for the coordination\o \fg‘al} literacy. - Lot 0
< . Programes. . s ) \ ) . ) o o

..We have already stated that tHe aim of‘literacy X
programmes is to make men andworien funct:.onally literate, A
-and we recognise the importanc€ of effective-working: - L
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" fundamental policy of lxteracy programmes is a matter for the

' similarity of problems identified in the regional countries.
_ the same shortage.of qualified teachers and school buildings;

- and that. despite legislation which requires compulsory " - --

- be included in adult literacy programmes slmply because- they ’

"' regional languages and the teaching of national 1anguages, K ) ““:L;;Ws,_“

Woe

-
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relatlbnshlps between the Mlnlstry of Educatlon and other :
Ministries, “such as thoge of Agrlculture, Interior; Health' and .
Labour. 4 successful- literacy. programne wlll be one which is

based. on* such worklng relatlonships. _ 2 e .
[ Y t R AT
THE PLANN]NG 'OF LITERACY PROGRAMS L —t S

v vl

v -

PO

It is our view’ that’ whlle all dec1s10ns concernlng the

highest level of authOrlty, decentraligation-and the delegatlon

of responsibility is essential if this national pollcy is td be |

effectively 1mplcmented on a natlondw1de ,basis. . . cT
——

We belzeve it of utmost import nce that there should .be T ane
continuous planulng, efficient recora keeping, and contlnulty I -
of programning in the national literécy programme, We heard
evidence of cases'wherg there was complete lack of documentation
on earlier literacy programmes, which had resulted in much~=

'wastage'of resources. R
o

-

THE NEED FOR FURTHER RESEARCH

B
- s

During the seminar all delegates Were conscious of the

i

In each there is a very high proportion of .1lliterate adu}ts, - Lo
there are insufiicient funds for the task in hand;- there is o 1

’-

there is the difficulty caused by the fact that literacy . '
programmes  embrace the youngest and‘the oldest in’ the land,

A

school attendaﬂce, 1arge numbers of children must frequently

do not attend school for various reasons, - . CoL
[, o - . .-
We belleve that further research is. necessary into L e .
problems which we have.identified as &ffecting countries in et
the region, Among these we would mention: basic vocabularies;

the evaluation of teaching methods and teaching materials;’ -

social attitudes toward literacy programmes; the statusof the.
*lltcracy teacher in the village communlty, and the economic

" aspects of llteracy"ﬁmpalgns.

o
-

a .

At thc end of th1s report we ma%e a spec1f1c recommendat10n—~ ‘ !
with regard to the dlssemihatlon of materlals of mutual - \\\Q

,interest,

:‘12”‘0'. e ‘.' '. o Z_ZV \
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We have noted that there is a contmumg lackmamfacmm
. teaching materials, both basic and i‘ollow-up, at all levels\.\\\__

-
~— ..

We are of the opinlon that there is “the need for the
development of ihstitutions ‘for the. dlssemlna‘tlon and
demonstra’clon of thesé materials .

N . e

Tre preparation oi‘ maturlals adapted to the necds an -——-——' T

interests of illiterates is a Speclal'SCd task. It is necessary
* to reiterate that any person cntrugud with it must be -
profesoionally competent to carry it out. T
In the llr’ht of the gcncral shomage of ‘bcqch‘rs ’ teach:.ng
~‘mat$r1a1s and~schools s we consider that further attention
~ should B¢ .given_to usé of the mass media of communlcatn.on,
particularly Padio and television lin literacy programies. We
.make a specific proposal in this connecta.on &t the .end of our

report . o, \9

»

Tr{E LI‘I I R{x(&' TLACrll R

\

We are. in agreemcnt that ‘carc must be taken in recru:z.t:mg
teachers for work.in literacy program.es. While we haye suggested
.earlier that the question-ef what the village and thé- villager
expect from the literacy teacher needs: mvestlgaulon, We can
say with certainty that he must possess the ablllty to adapt

"+ himself- to and identify himself with, the comnunity in which he'

is ‘to servé, ' He must be a person of. tact, conscious of the-very
real desize for self-improvement that, prompts the adult learner
to improve himself and of the part which he can play in bulldn.ng
up the confidenge, not only pi‘ thc 1nd1v1dua.l, but of the whole

cormunity. e T

“ . - . = . B PEN

We must take steps to traln the untraincd, and refreuh
the knowledge of thase who have been trained. We--urge upon all
" concerned the necessity of providing minimum pre-s¢rvice
. traihing for those about to take up 1iteracy. teaching,' and -also
"of prov1d1ng contlnuous 1n-serv1ce courses for those already
engagcd in it. .

. THE NEED ¥OR CONTINUING SUBERVISION, /

EVALUATION AND IMPRQVEI'IENT T " 5 - L

‘Continuing superv:.sion and evaluation is essential if
"the literacy training programe is to be fully effective; all

programmes can be improved and ma.de more effective in-the light. - N

of a continuous process of evaluation, Although récord keeping
is important, the emphasig in superv:.sion and evaluat::.orr must
be placed on the improvemcnt of the progranrme. '

121 e .
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In tite i‘orcgo:mg remarks ﬂe haVF 1dent1f1ed some of the'

problems which we know to-affeet adult.literacy. progrnmmes in
" the region, We_ would like to fecl that the absence. of any formal
‘recommeniatlon on many of the toplcs covergd* does not detract
We havé.derived much mutual benefit. from
the dlscussion which we IQVe held in Tchran, and we ackhowledge

» from theiz urgencyi

Cont:lu31on<; g{nd ReMenﬁatlom - 109

‘the need for a continuing exchange of information and exper:.ence.

Much has already been achieved® by the dedicated worker in the

'. in identifying a number of problems which §till'remain’ and
" suggesting various measu.rcs which ’m:r.ght contrlbute to thea".r

(a) Bellev:.ng that 11te,racy programmes in, one country
C can be greatly stimulated By information on the
. ' . progress made/by literacy programmés in other

regional-countries, we RECOMJEND that provision ‘bc* .

4' made for'the exchange.of information, documents and
' l:i.te*‘a.cy matern.;,xls on & cont:.nlu.ng bas:.s.

In view of the - 1argely unexplored potent:.al of the
mass-media of instruction in 13.teracy campaignsl, .

“ Kb)

L we RECOM &MU that a further- seminar bé held to .disous

the. possible use of these nedia, part.Lcularly radio

sclution, S e
- “Uamoposus I T
e At the end of oy d:.scusbn.ons we wish to put forward the i:

i‘ollow:\ng pro.Josals, wh:.ch have been agre¢d by us unarnmou.,ly"

o field; we would 'like to think that we havé perfo;'med some service

o
s -

and t;e]ev:_on.on B .m tne ei‘fort ‘to stamp, out q.lln.ter'w,f..

(e) Con_,clous of thof s:Lmllar:Ltf ‘of problems oi‘ countries
in the *reg:Lon, we RECOMAEND an’ exchange .of visits” be

-undertaken on a rcg:.onal basis between those a:ct:.velv

we RECOMEND, that it be fade’ the subject of a later

séminar, whichshéuld be preceded by prellmnary
rcsearch 1n'thn countrn.eb of ‘the region, -

L Y

CONCLUDTHG REMARKS - . . :

»- ) f.'(

There can be little doubt of ‘the value oﬂ the Semn.nar to
all who jnave attended it, whether as official delegates or

engaged ‘in adult 11’ocr¢.cy anﬂrames. e .
(a) We REQOI/EI[LND that B 1n view of its 1mportanoc for tue
| nations conccrned, it is cssentlal that a study be ,
. e made of the role of adilt education, including -
© literacy training, in social and economic development,

ODSErVETS, We are grateful to "CENTO for having made it pOSs:Lble for -

w - ! .
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"Conclusions and Recommendations - 110

- .

representatives from the four countrie€s of Iran, Turkey, the

United Kingdom and the United States of América to meet in.this i
way afd contribute, no matter how modestly, to the. indentification L
of the problems of adult l:.teracy programmes, We reiterate our -

. regret that it was not’ p0331hle for_ Palci.stan to be represented
- at the meetlngs. -

3

- We are particularly grateful to our ‘host country for having-
made us ‘'so welcome3 the friendliness of this gathering and the .
.optimism it has ‘engendered, augur well for future cooperation -

- and: progress, Through the person of His Excellency, the Minister
. of Education; we would like to express our gratitude to all

- those Iranian colleagues s particularly those from the Department

of Adult Education, who contributed in ady wav to ‘the success .
of the Semimar. We are also grateful to the United States

Agency for International Devélopment, -the Bn.,lsh Council, and

the United Stated Informatlon Service for d‘,he a.snstance they VR
have given. )
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s AGEOL OF THE SRIONAR

- dm g e & A

CEA10 SEMLJAR ON ADUYLT LITERACY

b

-

WIDENTIFYING PROBLQHS A?FEOTI“' ADULT LITERACY TRAINlNG
IN-THE CENTO REGEON"

. THE MATTONAL :USEUM
. TEHRAMN, JRAH

November 16-21, 1963 S

- Tentative Aéenda -

Saturaay, Novermber 16, 1963

- FIRST SESSIOI‘J 16:60-12:30

3 Inaugur tion of thc Sc¢minar by H. E. The Minister
of Education DPr, Parviz N1t01 Kh nlari

sz <«

chhrks by officials of the ﬁ“rﬁlClpgtln countrics.

ot

-~

3t Introductlon of Seminar cclef*tcs. -

b

Exhibit on thLI“Q[ Trainipi in thp 'CENT®) Region

(Refreshlg“ts)

=

' SEGUND SESSTON 14:00-19:00 (Chairman, Iran Delegatc)

[}

1L 00 Purﬁosb of the Seminar, Mr. H. A. Nayhibzadch, Dl—
rector of Adult Education, Minis try of Educatlon

v Yethods of Working at the ocﬂlnar, Mrs. E.,Mqhelmanl,
Supcrviser of Funda nental Educatlon

Self-Introduction of bcnlnar Delegates and Partlcl-
v pants .
. - .
lh 30 Papers: "Definition-of Literacy"--Dr.”Paul T. Lucbke
"The Purposcs of thprac"fTrulnlnﬂ"—-
Dr. Donald Burus

v
- o

-

¢
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" Sunday, November 17, 1963

. B:45 Discussion of Iran Progrim

10:30 : " (Refreshmonts)

. Appencix 4 -~ ﬂchQaallz
[ )

- 15:30 Visits te three urbaa literacy classes. T,

(Plans 4nclude visits to a compulsory Army class,,
to a women's class conducted by volunteersﬁ and
to “)clasu conducted by the Adult Education Depart-

ment

THIRD SESHION 8:00-13:30 (Chairman, Pakistan Delegate) 0
8:00 Literacy Progfﬁms in Iran--Mr. M, Naghibzadeh . . ) w
. AN - o e ’ . i
9:45 Literacy.Prograns in Turkey--Mr., H, Soridken . . '
: ~ . .

10:&5 Discussion of Turkey Program -
11:45 ‘Literacy Programs in Pakistan--Mr, Rizvi ’ :

12:30 ' Discussion Pakistan Program o RS

13:30 Dismissal fqr Tunch
AFTRRNOON--Begimning at 15:30 . 5 P 3

Vlslts are planned to two villages to observe an

adult literacy clasy conducted by the "Education

Corps" (Sepah Dancsh) and .another conducted by
- thc'revu}hr Adult ©ducation Cepartment.

o

r ° » v . ) <

Monday, Hovember 18, 1963

. FOURTH SESSION 8:00-13:00 (Chairman, Turkey Dolegite)

8:00 Identifying Problems Concernlng Organization and ' )

. Admlnistratlon : ' - R
10:30 . * (Refreshncnts) ‘ ,
108 L5 Idcnt1fyin~ Probléms Concernlnb Research and <
. s Statistics ' .
13:00 Dismisszl for Lupbh - : ‘ \ -, K
. 4FTERNOON-—Beéinning at 15;30: filﬁg/gn ;;ﬁeracy o -

v 3 o
- M N »
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A ‘_ C L smaigds ko - 113
X ' . Tuesday, November 19, 1963 ’ )

‘ \ B Fﬁ‘i‘}’ SESSION 8: CO-?B 00 (Ch vdirman, U.XK. Delegz;te) '

L _ ‘ 8: 00 jdentéfyln Protlems Concerning Curriculum 1n€’ ‘ %

,\ . f' Texching duter}?ls ' ' L - | }

X".' 7 - 10:30 . (Refreshments )~ . .

;%.. .. 105 IdcntifY193"P£°b19%; Concerning Lo, mage }

A 13:00 Dismissnl for ﬁunch | S Lo %

L
1
\.

\ . SIXTH SLSS'O“ 8:00-13:00 (Chalrman U.S.. “clegate)

; ) |
-%.‘ . AFT ERNoov_-Bc 1nn1nu at 15:00 o |

oA : > ' .
- Visit to the Tomb of Reza Shah tnc Great, Golespan : |
\\\Q R : ‘Palace, and the Cro&n Jpwels .
Lo : i
Vo i
P Wodncgaayl;uovonbcr 20, 1963 -

|

.

. 8:00 Tdont1?V1ng Problers Conccrnlng Tcacher Scloctlon
b . ) nd Teacher Tralnlub

'\\ T 10:30 - T (Rofres‘chbs) - e ) : .
R 10:45 Identifying Probleus Concern‘:mb ‘Supervision and-—r ‘_ - |

| \ ‘ . Bvaluation | . i . - g

| X’ 13:00. Dismissal for Lunch | - ; © . ‘ g
L ‘\ AT RhOOm--Behlgaln, at 15: 00: Tchran Sightsceing ‘ . -
‘\ EVENI&G--QO:OO Dinner in honor of the Seminar-Partiéipants. - k

E Thursdﬁy, Novemb@r\21141963 S ) : - K

~

\ :
| SEVAITH SESSION 8 00-13 00 (Chalrman to b electod) - ——

) i
I \ " Report- on the work conc aad formulation of rccon-
\ - weudatlons. “
l .
x Concluding stwtomcntg, votcs of thanks, and closing -
) \ rcmarks by HL.E. uhc Undcrseerctary, Dri A. Blraandl
%3 :00 DlSHlSS . L

‘FTERNOON--Shoppln., olwhﬁseelng.
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' " APP *mA B .
ry - .
g * * x - « -
DISCUSSTOI? GUILZS I‘OP VI, STHTHAR S58EIUS |
at the ba "1111;1 ¢ of tha Sundinar sach narticipart re~ -
ceived a sot of dlscussion guices which conturﬂ" questions
related to each of t‘z\. topicc to be discussad. BEach discus~ - 3
. cion guide contained ths following rotes "l questions ' ( "
. vhich follow arc in 1o iy ?‘.:ucrc”'c‘ to, b2 an arenda or list R
L of topics to be discussed av this ‘,.,.a.on. They arce intended, T
ratl e, to stimulate thought and to sugges st th 15 po wiblc gcope
of Mgocuscions il .'.'.,_,Z;h s2an w0 Uae LaunbidicaTion ol prob- -
lens vhich gt be soived 4f on attaci of illiteracy 15 to be
- succcsaiul,”
. | ]
e A, Fourth Soscion~-lHoverber 1.8, 1063==Intemtifyinge Bpoblong - ~f"
" Coneerning Cradnieatior and Mmsdctwation ™ - . -
1, Svoul" there be lous foreing illiterate adultseto
& R attond 14tcrac- clasicst )
2 i Znw % .4
2, Ig it tha 703015 i li ey of ", 12 Iumarbrf of TAucation ©
o alone to »Hrovid¢ i‘or Liveracy troining . T
3, Whct advenicges of incontives con be oiferad to /
° "illitereies to induce then to atiend litoracy train-l . .
ing classes volustarlly?y _ . .
i 4o Ig 1t foroible to begin o ilseracy dralning progran \
on o natiomdde ceale, or is 1% betber to bx.giv in- S
oo seleeted arcas? If the latver, what arc the criterda
: «  Tor colaciing Srial arsac? N .
5, If tlhc total budget is inadaquete, i., it bctter { ]
to nrovide a ninimm progrorn unpicrsally dn the N
intercot of faimmens to ell, or'ls it bettar o7 :
) orovida an optiimg: Drogra on a. rbstrc...ucd scale?
What are the odvantogeo '1.1(’ & Sacvantages. ef cach - ]
courge of actien? . 1
o oo L 7 v
. 6 SQOUJ a '1‘ ,'4"‘"‘"" - +Y,,\°.-. " ww.,.u-.-«-: L—: ”A“ﬂ"”'b‘c1 ‘:' Ty
the contral governiant, bj nrovmcicl or lo&l {0V~
ernents, or by p nivebe agenciest
N ‘™ - . . . . ’ .
7. Con onc progran serve all goographicel regions of " ,
) A the country? Tor rural ac well as urban progras? ! 1
. ¢ . =
! b 142_3'4- l:'
Q \ b
;EMC ! | 4 ) '127- \\
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. sible?

%

. 10,

11,
12.

13.

1k,

|

a

ities into a 51ng1e orogram? Is such afiﬁnggpos-“
Should prlvate organlzatlons be permitted to carry

(3

on their ovn programs - e
Can 11teracy tralning be a worthwhile end in 1tse1f”

Is it po s1b1e that llteracy trainlng might actual4r
be harmfal if not followed up?

What should be the relationship between: literacy
programs and national programs for economic and
uoclal development?

. ~ N v
Who is responsible for providing a continuous £}ow
' of easy reading materials for new literates? |
. . ~ }‘

Is it desirable to have local councils which are
concerncd with 1itergcy training programs? Can

such councils be given responsibility for actually
conducting local programs? o

15, Who is respons sible’ for ‘the formation of loeal

K

16.

. 170

18,

19.

. 20,

councils?

Should there We séparate courses for various groups,-~
such rurcl men, rural women, rural youth, nrban

groups, factory workcrs, soldiers, etc.?

What administrative structure is required for an
effective literacy training program? What must be
its relationship to various governmental and pr1-
vate agencies?

Are the three countrics of the CENTO region similar -~
enough that an''ideal" structure might be ﬂrnwn up
for adaptation w1thin cach country?

Do the existing administrative organizations of .
“the Ministrie “of Education- lcnd~themse1vesv%o-thew*»»

conduct of effective literacy training programs?

' ¥ st g et «
Do cxist-ng admlnlstx ative structures permitade=
quate ‘budget and an rM~q-.\atc system of fiscal ad-

ministration? ) ; :

y 1:3$3i o T
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(PR . . _Apsendix B - Discussion Guidgs -~ 116
: "'21, Can the central government provide sufficient f{inan-
cial mcans to carry on 2 nationwide program?

22. To.what egxtent” cen and should the local comaunity: '
bear the expense of literacy training programs?

L 93, Should the illiteratc himself be expecied to con=
tributc toward the cost of dnstruction? !

~

k. What is the most effecuvive and efficient means of

€ Tnee . providing ndequeté teaching materials for literacy
> : classes? . ' g
2 Other qucstions: ' N ,

Before Conclusion of. This Scssion -~

(2) Develop definitive listing of the most important

. problems concerning organization and agministra—

v tion which affect litcr ¢y, training programs in
the CBENTIO rcgion.

(b) Detcrmine what recommendations, if any, should te
pe made to CENTO on this topic for transmittal-to the
- member countrics. -

%

-Be Fourth Seséion--November 18, 1963--Idcntifying Problems
Concerning Rescarch and Statistics .

1. What do we acan by research? wust rescarch be

5 . highly technicel, carrikd on only by highly skilled
spceialists, or can the iordinary tcacher carry on
rcscarch? .

o
of . N | .
f i
(X

* i A} ' B
; - 2, Who should dceideé whot rcscarch is ncecssary and
i : E . desirable? Who should be rcsponsible for plan-
ning and designing rcsearcp activities? ’

. . 3¢ Who should carry oﬁ.pesparch coﬁccrning.litci&cY?
o : : Who should pay for rcsenrch? \ ‘

( L. In the abscncc of adeguate budget, can rescarch
L bc dispenscd with as desirablc but actually vancce=
T s espary? ' - -

= S« Is therc a danger‘in dcvcliping,progrgms which

have not beén bascdd upon carcful research? Is

therc danger in putting too much ¢mphasis on rc~
- scarch? ‘ o
. Q s . . '
,SE [(j . . . -
 ERIC . S 129 |
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ggpcndixﬂB - Discu531on Guifcs - 117

&. Can research carried.on in one qourtry be uscd as
the basis for action in anothcr?

7. Is it fu sible to devclop ”csenrch fac111t1cs on
a CEWIO rcgion basis? Con a coordinating group -
be set up to facilintc dissemination of rescarch
fzndlng within the oEiT) rcgion?

¢ 8. Would it be desirable to have-one or two cxperts
) -from each CENTO country tour the region to cariy
on more dctailed study of 0rob1€ms°

9. Are wc familiar with the basic attitudes ‘of vil-
lagérs. toward change and r*xodf:rnlzh’tlon'7 Do we

S have. any idca of the aspirations of illiterate .
. V111ggcrs | C .
3.0 . C . L

N 10, How can we cbtain reliable information conccrning

‘the 2 ttltudcs and. the, ‘301rat1“nq of villagers?

-y

11. Do we know the langieg c——thc vocabulary the idi-
oms, rcgional differences—-ectually spoken by il=-
literatcs? How oo n WC ged znformﬂtlon on, the lan-
guage? \

> o 12, Who is quﬂllflec to earry on- llngulstlc rcscnrch’

: Is such rcscarch nceessary? )

13, Do adults lcern in thc samc wiy as children? Do
wc‘knaw and understand the psychology of lec rn;ng° v '

"1k, Arc there problems of coordlﬁunion bctwecn the
Ministry of Education.and other agencics, such as. Ao
nativacl planning groups, which carry on develop=- ’
mental réscarch? S .

K C | ,

oL ‘15, How can we detuermine the optimum length of course

. for adult ],carncrs?1 a

o ' 16, How can wc dctermine whether our primcrs and read- -
A ers arc doing the job thcy are intended to do? o -

. .17, Of what value are’ Statistits conccrning the ‘extont -
. of illitcracy? . . .

: . . 18. - How. relinblc are censug data conccrnlng lltcracy° ‘ Y

Ministry statistics? { .

. . : 19. What dv wc imean when we say that & given per ccnt ,
. ' N of the nation is illitcrate? What,ls functional

Q . Y ) .

FRIC o B - I




Agpong;k B = Digcussibn guides 118

definition of "lltcrﬂcy"° Can a definition be uni-

-$) ' vcrsally applicable? "
' | / 20¢ Is it ppssible to obtain reliable §tatistice? If
o ‘ / s0y how? .

/ . A
)

! 51, Should deteiled statistics be in hand before ini-
" tiating a llterucy program?.

- ,/'" 22, Should ~ctual statisties be kept sceret?

- 93; Can statistics show a decrcasc in the percentage of
j1literacy when thcrc is in fact h5 actual improve~
mcﬁ‘b? ) ‘ ' w .

- 2h. bhoald therc be a ccntrnl clearing . house for ste-
. tlSthS‘fOr an cntirc country? f ‘
// : ' & ! ©
| : 25, Woild it be feasible /o cstablish a central -clcaring
Loy house £or statisticy for the CENTO rcgion? -
f ¥4 ! N . ‘M/ , . ~

Othcr gucstions:

PN -

C. Fifth Scssion-—Navcmbcr 1), 1963—-Ident1fying Problcms
. Concerning Curriculum. and Tcachlng M«teriala

1. Should . litcracy course includc-more -than instruc-
- tion in rcadlnp and writing?

2. Who should dctcrmine the coﬂtsnt of the curriculam?.
. , © uhould agencics othcr than the Ministry of Educa-
- - _ tion be involved in curriculum plannlngf _
3, What should bc the rclationship botween the currlc-
alum and nat*snnl devclopment plans? - . A

' ke, C2n an\cffcctivc carriculum be dcvclcpcd i the
national develnpment plans aré not concerncd with
PN litcracy training or with the role of .a litcrate
public? -

T
¢

- S. Should the currlculum devote itsclf cxclusively to -

- b ' ¢ the task of rc«ding and writing or-can rcading ma-
terials also bc 'used td tcach “convent"? If the

- . ‘ latter, at what point. in thc course can it bec as-

1 ) . sumed that rcading skill is sufficiently developed

1 so that the readers C“n include "eontent"?

!

%

\1.3 1 g
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Avpondix z B =~ Discusuion GUlLCo = 119

) 6, what part should such sctivitiss s story tolldng -
- #nd diseussions play? \ .

o 7. ‘Who is qualified to prepnre primers and readers and
: ., other teaching materials? How can gqualified writ-
ers be found? How can they be trained?

8. How' should wrltars be paid for their work?

o 9. Who should publishAteaching materials;-the natiomal -
govermment, local goverament, privite interests, or 7 ,
othérs? « . N . P

10. Should there be a national oénﬁer for the prepapra= “
tion of teaching materials? | . .

o . 11. Would it be i‘eas‘ible t5 have a CENTO regional con- o
T ter where basic materials could be prepared for’ .
adaption by each country? L et

12, What role should foreign advisers. play in the
e - preparation of teaching'materiaISV

N - 13, Cad’ primary school materials be used in adult pro- - ;
AN ' grams° ] : L
N . oA
AN lh. What is the best way to insure that the new 11t~
. , . erates have a continuing supply of.reading material
‘v . avallable which is at their readlng level? o
. \ °o : . Y ;
15, How can an effective library service for v1llages' ' e ]
be set up? ST - . ' o

16, What kinds of materials are useful anty usable in S
v1llage llbrarles? ’ o ‘ T

17, How can blackboards, vulletin boards, and other S
* auvdio~-visual aids be made available to v1llage - o 17
. . literacy tlasses? ° ) , 5

18. In view of the high cost of equipment and -of pro-

{ l duction of materials, is it feasible to Have mov-
ies, slides, and\filmstrips in a literacy training!
program? , ‘ E ’
| . \ .

19+ Is it feasible to use\ 1lms vroduced in one country ' i

in another if sound trax ks a and captions are changed? ' fﬁ

1 . t "

20, How can radio be used in 1iteracy tralnlng What o

is 3nvolved 1n preparing useful radio brograms° s

- - . - ] : SN

.
N . o
) . . ' A - T
v . W . 1
N N . “ ! . ’ Lo
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"Othér questions:

Appendix B ~ Discussion Guilog = 120
1 \ . - .
What qualifications are necessary for radio script ) 1

writing/and program producing?
Is it feasible to thinl of television for literacy
instenction?’ llow Gan pemote regioas be reached by
TV AR SRS

Would it be possible to carry on research in the -
CENTO rezion concerning the feasibility of using
radio and television for adult literacy training
prograws? . : . :

'3

|

. . .
Could the Lasic format and content of radio and TV !
programs be prepared in a CENTO regional ceriter '
and then adapted for use in each country?

P—

-~ B, Fifth Session--Novewver 19, 1963--Identifying Problems

)

I

! | 1.

ERI

NI A et Provided by ERIC

Covicerning Language

’oe
..

Shoild nll literacy training programs be conducted
“in the official langudge of the country? : '

If people of an arca do, not speak the of ficial .
language, should they be instructed in both the
. wother tongue and the official language? | .

To what extent should people who do nob speak ‘the
officinl lanzuage be instructed in spedking the N
language vefore instruction in literacy begins?

Is it necessary for the teacher to know the learners®
mother tongue in order to teach reading and writ-
ing?
©o
How “inportant- are frustrations which speakers of
minority languages experieuce in learning to read
and write the official language? K '

./l’. N N !

What incentives .can be offered to become literate
in the ofiicial language? £

Is ;t'dgqirablé for toaching materials to take cog-
nizance of dialects? o :
Should the teacher speak the same dialect ds-the
learners? Should the teacher speak the “pure" ?,_*

T 133
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! o .. . 8. Who shéuld train literacy toqchors in'nroﬂra;ﬁ's'con'-~
T L _ ducted by dengrtmcntg other than the Mlulstry of .
‘ ‘ Educ 1t ion? " . L

. . N y

-

: v ‘ -

1 v .
. 4 . ' 3 . Y .
. 9. What duties bcsides teaching adult classes does <the ' .
v . . teagher hiwe? Whet training should he have-for sich™ ", . -
oo ‘duties? - . L ) AP

\ v - . v

.

10, Is 1t true that an untralned teacher is better

~

1 ' J than no teacher, L ~

11 “Whot 1mp11catlons are there for teacher tralnlng
if a program of llterqcy training by means ol radio : NE
\ ) and/or TV.is adopted? R N

L

‘12, Who' 1s quallflcd to be a toachcr trainer?

: 13, What prograi of inservice education should therc RN L
¢ be for adult literacy teachérs? Who should con- . =
duct “inscrvice training? . L.

. N | What is_the relation of thuTVlCL tencher educa-
. tion to supervision? .

15. Would. it b» f»asxble +to consider a CENTO revlon A
s tgacher trqxxlnv facility? . - Y
.o -7 - Other questions: : . T . "

2] - . - ‘a - 5,
- . . —

55 .
) o
e v
;

- F. Sixth 80831on--chcmbcr 20, 1963--1ucnt1fy1ng Problmqs
o | ‘ Concerning Supgrvzslon add “vzluatlon

o 1. What is the rclation between'iuscryice teacher - o
- cducation and suporv151on of -the prograﬁ? ) ' ‘
¢ ' - ‘ ST I

2, Who is quallflcd to be 2 supcrvisor of 1du1t lit= - -
. eracy vrojgrams? What rust be his training?:. His *e -

‘. experience chknroand” :

! Y c e .
3. What is the purposc of oupcrv181on° (Record-keep- .
ing, or 1mprovcmcnt of the ovcrull progran°)

Lhe Is it nccesswrv for the supervisor to v151t evury
a class oh 2 definite-schedule? What should the
’ . visit accomplish? , . L

5. What rgcords and roports should the supcrv1sor
kcop’ . ' )

134
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6. wa should the supervigor be transportcd to the .
. various villa<es? Is. bransportatlon of urban -
. suncrv1sors 1 proolcm?

N

A
[

T How 1s a program of supcrvislon to b9 organized
and admizastbrcd° S
. } Y . . .
8,- What, do we mean by Mevaluation" of adult literacy
* programs? -

9. Who carries on an cvaluation program? The teacher
alone, the superviser lone, the research depart-
*mnt, or gone comblnatlon of onc or more ol these?

10, What is the relationshlp bctwecn evaluation and
Supe§v131on° What is the. purpose of evaluation?

11. Is it correct to say tnmt a measurement of the bx-
tent to which ntw literates use their now'skills

in day-to-day life is the bost ovaluation? If so,'

~how can such evaluation be done?

12. Would it ve fea81b1e to consider the settlng vp of
« © a CENTO region center for training teac teachers and
supervisors9

?s,

o ‘
S -

Other quéstions:
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APPENDIX C‘ - LIST 03 DELEGATES AND PARTICIPANTS
I. Seminar Officers e
Seminar Director:  Mr, Mohammad Ali Naghibzadeh, Director -
' . , General Department ‘of Adult Education - K
. . b’u.nistry of Riucation . .
. n Tehran, Iran .
Assistant Director: _ Mos. Esmat Hoheimand .
. . Supervisor of Fundamental Educatlon VoL
e ‘ General Department of "Adult Education C
v _ ‘ ' Ministry of Education S
' peaes Tehrany; Iran  ° ‘ ' s
\ e . ‘ ‘ 14 S
Raﬁp_ort@ur: * :, . M‘. w Eo MOSS‘ a ’ L, . . ' 3
L . British Council - . ' R U Fa
. . & Ka.raclhl, Pakista.n R S
Coordinator: " Mr..A. Qutb, Cultural Officer .. \ —
- . ' - _Public Ralations Division T~ ' L -
. Central Treaty Organization (CENTO)  * 7 . .
: , . Ankara, Turkey T ‘
II, Official Delegates: C . R
Iran: Mr, Esmail Val:izade’h, ‘General Director ST &
PO . Department of Planning and Studies . - - .. o
Ministry of Education . \\ . :
~ \ Tehran, Iran™ v .
. Pakistani i Mro M, A; Kuddus - o Voo
: Pakistan Acadepy for Rural Development S -
At . Pomdlla, East Pakistan - . . 3
Turkey: , Mr. Hasan Serinken N . ‘
' v Department of _Adult Education " ",
‘ - Ministry of Education. ., _ A ‘ k
. Ankara, Turkey - R .
" United Kingdom:® * Dy, Donald G, Burns ‘
Supervisor of 'Commorwealth Teachers' Cour"ses
‘ . -The University of leeds . .
‘ n Leeds,. England
United Statest Dr, Paul T. Lusbke o
oo Deputy Chief Education Advigor
- UsSe AJD. Mission to Iran : /
Tetran, Iran . Y
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IR & s O Addl%:uonal Partlclpan
v . United K&ngdom: o

-
- -

.

.. . . Mr, Y, B, voss - Mr, Stwhen Bach, bhlef : )
~.e,’e - -,  British Conicilk ’ British Council . .
CT * Karachi 'y P,ak:.stan © ietpaa, Iran . '
. / - , ‘.. . : : .
i N Urlted S’oates.;‘ . - . o
' " . . Dr. Herbert Hugaker * Dr, David McAllister [T
oL Adult Education Adviser . Teacher Trainifg Adviser, = | '
Coen CUSADD i-ii’ss_i,on 0 ‘furkey USAID iission to6. Iran . CotLa
b ., Ankara, Turkey v o "Tehran, Iran - ) . :
kX " T ' . . . “ . ) -
. l)r. A Jaohn Sﬂarke , o s ¥
s Secondary Ctu'racu.‘a'm Adviser ’ :
. -USATD ifission fo Iram ) .
LT . Tehran, Iran © , . . T,
o e Ne. UHESCO: o« o, i . “ "
.7 Mr. Nigholas Gillet Mr, S, V. S. Rao : : ;
S " Act. g ‘Iirector , Agult Education Advies» o
TR ¥ JCO%rh.s,J.on to I;:an UNESCO :Hssjon to Iran .«
. i e -
‘. Iran_._ (&11 ;.rom i n:Ler'/ of / _ .ot .
L Eduoation, Tehran) ,' . - .
B ’ - . Pt - . -
: H, E,, Dr. Amir Birjandi Dr. Kambiz Mahmoudi
. Undersecretary cf<*Education Education Adviser . .
. r . : . e . . .
. o _ Mr, 1lehdi Aghili, Lirecwor. . rieldi Hashayekhi, Director
e . Departiment of f’leneﬂtary " Deparimeni of Teacher Education
mducatlon . > ’ - -
- : ’ . e
. Miss Z, D:Ldeban, Deputy Dlrector Dr/ Khosrow ilohandéssi 0 ‘
cn Bepartmen. o l‘eacir;er . . Déhartment of Planning and )
e Training S ud:Les
i ,'— Miss Touran ih’ceshanﬁ.,(_ﬂ,dviser re Aobas Yamnlsharlf R L
’fﬂacr.cr Irain ng Departacnt 7Education Adviser . A
SR Tehran Pros incial Cf7ice * . ,
. . ,’ ~ .t . ‘- 7
= .. 2 0~ hd l- * 'y . . . ,
‘” v Mr. HMehdi Chavari . , Dr, tlohammad Ali Toussi, Chief
T e, Denarn..lent o,~ i ubla.catlons ? Depart"z:ent-oi‘ Research
; ; .
. ! 3
"\ Z’Ir. Ab‘oas Iour:L BT ' Mrs. Ghodrat She:.bam.
S Edudation Adviser : , - Librayian, Fsculty of Law
oo 7

» 2 - .
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. Hr. Traj Jahanshahi Ghajar |
- Depuby Director :

Department of Adulb xduca'b'
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*Wniversity of Tehran

H. E. Dr. S. Mossaheb © .
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AN Seminar dolegntes and officialar,‘ L. to R.. Dr. Paul T. Luebke (usa), .
: Dr.. Donald A: Burns’ (UK), Mrs. E. Moheimaui, Assistant Seminar Direc- )

. tor (Iran),. Mr, Hasan Serinken (Turkey), Mr. W. E. Moss, Rapporteur .
.~ (UK), Mr. A..Qutb; (CENTO), H. E. Dr. Amir Birjandi,,Undersecretary of
. Bducation’ (Iran), Mr. E. Valizadeh (Iran), Mr. Mo A, Naghibudeh (Iran).
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