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ABSTRACT 
The program outlined in this booklet is designed to '• 

provide a learning situation for each cld which is hi free of peer and 
ssroom pressure and in which the-undivided attention of.an adult la
is available during the Learning activities. The main purpose of .the 
program at the primary level is practice end mastery of skills 
introduced and taught by classroom teachers and 'reinforced .by aides. 
These aides attend regularly scheduled classes cm the techniques of 
helping teachers and children and ato trained in the fdur areas of 
sight words, basic word analysis skills, oral reading, and 
comprehension; This booklet and an accompanying document describe the
prove, and discuss its objectives. (J!!) 
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We become more and more aware in education today of the
'variety of methods children use to learnt The educational locus is on
mastery of skills sand thinking processes, hut mastery should be 
encouraged white we consider the needs and interests of each child' 
This means the use of a variety of methods in situations that should 
develop self respect and well being in each child, The Reading Aide 
Program makes an important contribution to this educational 
program, 

The aide 'gives individual attentron,to those children who need 
extra help to achieve mastery' of reading skills. Aides try to give 
children 9  better self concept, Some children have met with little 
success in life, and, without some sense of security and confidence, 
may never succeed in school, It is a part of the Reading Aide's lob to 
site that children have success and gain confidence as they practice, 
needed skills The program rs designed, to provide a learning situation 
free of peer and classroom pressure, where undivided attention of an

' adult is available during learning activities,' 

The reading aide us on an educational team. The job of that team rs 
to held improve reading skills, Members of that team include 
teachers, administrators, specialists,. and aides. When a persdn , 
becomes an aide, he pr 'she accepts serious responsibilities to 
children; the education seam, and the school system.  The aide is, 
directed by the classroom teacher, principal, and project coordinator 
who have respons3brhty for the child's education, 



Use 'of, para professionals place, a new responsibility on the 
profession' l stet f, hut adequately tinned aides can be of invaluable 
assistance to the teacher. The teacher's work in diagnosis, plalnning, 
and communication with the aide pays off in mastered steps in 
Scarping for children. 

Early evaluation returns give every indication of an educational 
program that is highly successful. The success of the program is 
measured ih different ways The attitude of the aides, teachers, and 1 
principals is very positive. The enthusiastic response of the children 
with whom the aides work is another indication of the success of the 
program, 

This booklet is compiled to answer many of the questions asked 
about the Title I Primary Reading Aide Program. Further 
information about the Reading Aide Program can be obtained by 
calling or writing the project coordinator at the Central Reading 
Clinic.,



These questions reflect inquiries 
that have come from many sources 
including aides, ,teachers, principals, 
parents, and other rnliirested persons
The ,answers will provide a practical 
and useful guide tar people interested 
in the program, . 

WHAT IS THE PURPOSE OF THE TITLE 1 PRIMARY READING 
AIDE PROGRAM? 

The main purpose of tits special reading program is practice and 
mastery of skulls at the primary feírel, This should lessen the need 
for remedratron in rater gracies. 

WHO ARE THE TITLE I PRIMARY READING AIDES? 

The aides are para'plofessionals trained to reinforce reading skids" 
introduced and taught by the classroom teachers. 

WHAT TYPE OF TRAINING DO THE AIDES RECEIVE? 

The aides attend regularly scheduled classes on techniques of how, 
to' hest help teachers and children, All learning in this program is 
done in art atmosphere of fun and games. Many gadgets and games 
are made by the aides for drill and reinforcement 6f, skills. The 
aides are trained . in four areas sight words, basic word analysis 
skïll;, oral reading',,'and compreherisíon;' 

HOW it THE TITLE I PRIMARY READING AIDE PROGRAM
SUPPORTED? 

The funds for the program are A part of the Omaha Public Schools' 
Multiple Activities Pra,yrarn'ta aid Intercultural Development. This 
program rs federally financed .by, the Elementary and Secondary 
Education Att. Materials are sglected through' the Instruction
Department and funded by Title I  



- WHO DIRECTS THE ACTIVITIES OF THE AIDES? 

A fuR time project coordinator directs the activities of the primary 
réading aides. The coordinator' is áisigned to the Omaha Public 
Schools' 'Reading Services Program. The Instruction Department 
of the Omaha Public Schools supervises the activities of the aides. - 

WHAT ARE THE RESPONSIBILITIES OF THE AIDES IN EACH 
SCHOOL BUILDING? 

The aides' main responsibility is to aid teachers and students on 
the primary level:" 

— To help improve reading skills 

To aid students individually

'To help students practice skills formally introduced by leachers 

,To make and, use games and materials for practicing reading 
skills 

-• To aid teachers in interpreting skill Mastery in cenain students 

 The aides, should not be expected to have lunchroom or play 
ground duties 

The aides are expected to arrive on time and stay the complete 
day, a total of 7 hours; 8.30 4.00 with a 30 minute lunch period 

If an emergency should arise, the "principal should be notified 
before 7.30 a m. 

WITH WHAT GRADE LEVELS DO THE AIDES WORK? 

The aides work with students in the primary grades (K 3) 

HOW ARE THE STUDENTS WITH WHOM THE AIDES WORK 
SELECTED? • • 

',The eligible Title I children with specific needs in specific reading 
skills are identified and referred to the aides by the classroom 
teachers.

WITH HOW MANY STUDENTS SHOULD AN AIDE WÓRK AT 
ONE TIME? 

The aide should work 'with an individual child or a group of two or 
three children. 



HOW LONG DOES AN AIDE WORK WITH A STUDENT? 

Practice sessruns with an aide shoulOprobably nut extend over 30 
inmutes with a child A period of 20 to 4Q minutes rs 
r+n omrnended 

WHO HAS THE RESPONSIBILITY OF SELECTING THE 
METHODS AND ACTIVITIES USED BY THE READING AIDES? 

The teaçhr'r rs sestronsrbue for identifying the activities whlch;•the 
. aide uses in working with a child, The aide should make 

recommendations about the activities that may be helpful, but the
teacher should always be consulted before these activities are 
carried out 

WHAT CAN THE AIDES WORK ON WITH THE STUDENTS? 

The aide can assist students in 

Developing sight vocabulary

Developing wig(' analysis skills 

Practicing  oral reading

Developing comprehension skills 

WHAT ARE THE AIDES' RESPONSIBILITIES IN PLANNING 
AND RECORD KEEPING? 

The aides are responsible for keeping records required by the 
classroom teacher and program advisors 

WHAT ARE SOME OF THE THINGS THAT THE READING 
AIDES CAN DO THE FIRST FEW DAYS OF SCHOOL? 

The aides can 

Get acquainted with the teacher, children and classroom routine 

Get acquainted with the'pnnrrpat and entire building staff • 

-• Check for knowledge of Dolch words 

Help teachers with an informal reeding tnventâry which will 
help the teachers place students in reading achievement 

'Help teachers administer an int;rest inventory which will give 
the aide a chance to know the Ehrldren 



WHAT IS THE 'RELATIONSHIP OF THE AIDES WITH THE 
TEACHERS? 

- The aide is, responsible to the teacher The teacher decides on 
the aide's assignment: The aide is responsible to carry out the 
assignment . 

The aid is responsible for helping achieve a positively oriented 
atmosphere that.wrtt further learning, 

Ttie aide understands that the teacher is in charge of the room 

M- The success or failure of the reading aide program it often the 
result, of the aide's ability to work .with teachers, A student's 
classroom teacher maintains responsibility for his instruction, 
and, because of this, teachers and aides must communicate 
frequently and completely about the child's needs and his 
improvement in reading skills, 

The aide realizes that the teacher's responsibility to the class of 
students she teaches will not permit conferences when she is 
teaching during schools hours, Special arrangements will have to
be made between the teacher and aide so that these conferences 
may be held, 

- The record of activities that. the aide keeps will help the teacher 
keep well informed on assistance given to each child 

•- The aide should not assume respensrbrhty for planning or
teaching, The aide's work is giving children practice and success 
in work that leads to better reading 

1 - The teacher must be responsible for setting direction in the 
child's instruction. The aide is responsible for performing goals 
set by the teacher.

- More children can participate in the program, and teachers can 
maintain better contact when aides work in the classroom. At
least 60% of aide work with children should be carried oit in the , 

- • . classroom. 

... The aide should 'never be asked or expected to maintain 
discipline in a classroom or in any way assume responsibility for

'classes. 

- The aide should not be expected to attempt to teach an entire 
class, 



The aide should not be expected to do clerical work, except to
complete records on her work with children. 

The aide should neat be expected to work with children nnthriut 
definite instructions from the teacher . 

WITH HOW MANY TEACHEIS SHOULD AN AIDE WORK? 

The aide is to be assigned to assist three and not more than four
primary teachers 

WHAT ARE THE RESPONSIBILITIES OF THE TEACHERS 
WORKING WITH THE READING AIDES?• 

The teacher, in planning lessons and diagnosing reading 
problems, should at the same time plan for what the aide will 
do with. each student 

the teachers and aisles should plan to meet en'a regular basis, at 
least once d week, to discuss their activities, 

Under no crrcuntstarrces should the ardrt be assigned to a 
teacher who is nut prepared to dent the aide in working with " 
children, 

Under no circumstances should a teacher turn a child over to an 
aide saving. "tie needs help in reading."' The acsrgnment to the 
aide should be definite The assignment may take the aide a 
day, a week, or longer, depending on the type of problem the
child has.

WHAT IS' THE RELATIONSHIP OF THE AIDES WITH THE 
PARENTS? 

Questions I nm parents should be forwarded to the child's teacher, 
If conferences with parents are necessary, they,should be arranged 
by the classroom teacher The aide should,npt give information 

. about .any child and his progress to any person other than ,his 
teacher and principal 

WHAT PROCEDURE SHOULD' BE USED TO SETTLE 
DIFFERENCES? 

In case of administrative difficulty that cannot be solvsd by the , 
aide, teacher, and principal, either of these individuals may request 

' assistance of the project coordinator. ' 



HOW CAN THE AIDES SERVE AS A LINT( TO THE 
"COMMUNITY! 

The aide is a link iti the r.ominunety 

f he ,alle can interpret thet schttof's broad problems und 
iurcLsstls tu the community An• individual child's problems. 
however, should not be discussed outside Ole e:iassrnnm This is 
confidential information.

Caution should be exercised in discussing the school's problems
so that they won't be misinterpreted in the neighborhood.

The aide can,in a tactful way, interpretfor school staff the
feelings of the community as she sees them, when this kind of

interpretation is called for.





Taken from the LEA Evaluation Report. for September, 1974 - June, 1975 
  Omaha Public Schools 

READING ACTIVITY NUMBER 28 

The need to provide supplementary reading programs to aid 
children in disadvantaged areas resulted in several reading 
programs set up to meet a variety of needs in Title 1 area schools 

READING AIDES were trained to reinforce specific reading 
skills. Children with identifiable needs were referred to the 
aides by primary, classroom teachers when a student failed to 
comprehend a given 'skill: Aides then assisted the teacher by 
review, practice, drill and tutoring techniques in arias of 
word 'analysis, reading vocabulary, oral reading end comprehension., 
Children were thus given an opportunity to succeed. 

OBJECTIVE I  

Reading aides Will receive preparatory training and in- 
service meetings each month to reinforce their training or for 
the development of new techniques. A two-day workshop will be 
held in October to further develop their skills. 

A Guide for title 1 Primary Aide Program of the School 
District of Omaha was developed in the opening webtes the school 
year. This booklet helped to articuibte'the efforts of thirty-
eight aides in the singular task of assisting.students to master 
specific skills prerequisite to reading mastery, A,,calendar of " 
"reading aide events" gives an indication of topics covered as 
a part of the training program during the school year.

OMAHA PUBLIC SCHOOLS 
Reading Services Center 
Department of Instruction 

Ca lendar for Title 1 Primar/ Reading Aides 
1974-75 

September 12 .introduction Activities' 
Complete Required Written Forms 
Committee Assignments 
Plan for In-Service Meetings 
Brief Discussion - Dr. Texley • 

September 26 Review Record Keeping 
Make Record Charts
Discussion 



,October 10 Manyscrlp;t'Writing Lesson 
Review°Workshop Plans 
Discussion 

October 24-25 Workshop for Reading Aides 
(Schedule Attached) 

November 7 Human Relations Workshop, 
Film and Discussian:"€ye of the Storm" 

December 5 Audio-Visual Workshop 
Dick Sanders , Title 1 Media Center 

December 19 Discussion 
Christmas Celebr.atiosn 

Januar- 9 Audio-Visual Workshop 
Oltk Sanders - Title 1'Media Center 

February 6 Tedhniques: Role Playing' 
.Begin Planning for Parent Fair 

Mai''ch 6 Curr ictll um: Mrs. Eveln Montgomery 
Finalize Plans for Parent°• Fair , 

April' 10 Parent Fair 

,May 8 Techniques: Role 'Playing 
lnstructlon",for year End Reports 

May 22 Reports Due for Correction 
Work on Reports 

June 5 Discuss Plans for '75'76 

the workshop indicated above held on October 28. and 25 is .re' 
presented by the agenda sheet attached. Each of the announced 
activities carried oùtduring the workshop contributed to the
working knowledge of Ihe reading aides. Specific techniques 
were introduced by conspltants. Successful practices were also 
demonstrated by membert of the group., 

O9JECTivE 2 

  Help teachers with pre and post testing of students. 
record test results as well as other Information necessary to 
demonstrate the success of the activity. 

The group achievement survey testing program required 



0lWtiá._pUBLIC Sta1001S: 
Central, Reading Cl.inic ' 

'.Department o.f:Iaetrucrion _ 

rkshop'for title I Primary Reading Aiderw.
Octobet . 24-~25 , 19174 

8{00 a.s.# 400 p.e~ 

Sip 'n chat

The Reeding Aide Progran in CPS 11r: :Joe riasfna . 
,, iessociüte gupert~ntendent of Sehode 

0vsrviev Of Workshop Nrs. $dwardene Armstrong , 

9:00 :Seiïrd 1Ceepiag and Svitluation 
f, Children's Progress Dr. Lloyd 1`ezr¢ly 

Reading Programs' in OPS 
IÇSystem';Approach File Strip) t. 

Ron Meyer 
Di. rector , Reading Clinic
Mrs. Norma Johnson 
Assistant'pirector. Reading Clinic 

Lunch "8reak 

"Building e üackground for"
Creative Reading, Writing, ,anr 
Speaking Skills" Mrs; Jessie Marshall; 

:Reading Consultant 

Friday 

Sip 'n Chat

8:15 SharingYdeas.
liow't0•Teach.Children: 
-1'o 'recognize letters of:the alphabet 
-To discriminate siadlarities'in lettera 
-To teed words' from left. to tight  
-To recognise grade level readingvocabularq~
-To tecognize-lnitial consonants  

-To recognize   final consonants
To recognize consonant combinations
To 'recognize cosmon elements 

-Vowels (long, short, special)

Hrs.' JoaaÍ Xerahner 
'Reading Consultant

 

1:30 Lunch Break 

:l 00 Demonstrating and making games' for"' 
help in "Word Analysis Skills" Mrs. Jessie Marshall

Reading Consultant



little assistance on the part of reading aides. While unif,led 
re'sponsibi i,itles were not developed for the aides as a group, 
assistance with preparing test materials and handling completed.
test were carried out in several instances.

A system for recording the reading  skills delivered to and 
mastered by individual students was organized and diligently 
followed by each reading'aide, The daily record of work'"
accomplisbed.and,periodic reporting to  the `classroom teacher 
provided the base from which the end-of-year summaries were
made. 

OBJECTIVE 3 

Be trained to work with teachers in presenting the 
foli'owing'reading skills to students:

-alphabet - oral ' -common elements. 
Discrimination of letters vowels - long 
left-to-right' reading vowels - short 

-alphabet -'written -vowels - ,special 
-reading vocabulary -roots, prefixes, suffixes 
-Initial consonants -syllabication 
-final consonants -rhyming words 
-consonant combinations -compound words 

-blend word paris 

Continûed' development'of'.the reading, aide program note-
book with the addition throughout the -year•of games „techniques 
ant information enhanced its value to indiv.iduai aides. 

The program coordinator .visited  each school. during the
opening week of the 1974-75 term 'to facilitate services rendered 
children. These visitations .included planning:With each aide . 
or "starting..up" with students. .Problems of scheduling pupils 
fere largely resolved'at this time." Work sessions with indlv'i 
dual aides by the program coordinator, periodic meetings and
an intensive•two-day workshop provided a broad range of sug-
gestions for improveñient of service to boys and girls in the 
seventeen skill areas shown above. 

OBJECT IVE 4 

Aid the teachers w.ifh their eligible Title I children during
the...reading periods to help students learn the above specific. 
skills and make gains in reading commensurate-With their own+' 
level of ability.



Fortÿ-one primary:reading sides in thirty-five sc hools 
*sal sted':194a 'stJdents.. This was "en undupl.icalted count of :bogs
and 'girls assisted in the. mastery of,. specific rëad.ing sk'r11s.
At 66e' poïnt in, time, March, i5, 1975.:'1358: students were 
actively Participating iR'tha program... These students .were'
directed.  to 64. reading aide by the classroom;:teacher who had  
pinpoipteQ;the spec ific 'skila''to be;reinforc'ed . A das.tributiot
by gráde ' of. 'the  studente5ertted ~ s s bown:belöw... 

Grade ;Kdg i n. First Second h i'rd? ,, . 'Otivrhn 

Number             83 847 590                   347                73

includes Pre..f iret :' and Intermediate 

The sk1tl areas',fbr which the aides received training
were vocabüiary and Word an~aly5is ,techniques. buring ',the
frequent inseryice Workshops each aide developed the instruc-
tionml materials with 'which, to work. Therewera therefore,
c left working relations between; the ,.classroom teacher ;and 
thei~ead ing; a ide

Mastery o4;23' ~61j' speci tt fic ski I l s was.accomr+l ished by 
students directed tqwor:k::with the aide's: Most' :•students - 
developed' a given skill throirgh several' book :levels. . for' 

' .,instance, 1390',stúdentg worked on recogniliorr of reading 
vocabiPlary.. TThtrse students learned sufficientwords to 
advance them by''4139 ,level s. 

'.'Thework being done in this program can be visualïzed
in ter'ms of an aide working with a chiid on.'a specific 
reading skill  at thé. directionof the :classroom teacher With 
materials and techniques learned in a series of-organized ' 
workshops. . The ful ï, Scope Of: the work done by, the Reading 
Aides i s shown" below'' 

Reading::Ski iis Delivered By 
The Pr imary Reading Aide 

Readitrg•Vocabulary Skitlt

Number o'f. kill :Levels 
Skill Students': Mastered

R0c001*e4etters of 
the alphabet                                               559               559

Discriminate similarities in letters         311               311

Read words from

left to right 224' . 224



Number of Skill Levels
Skill Students Mastered 

4. Write letters%of 
the alphabet 332 332 

5. *Recognize grade lev.el 
,reading vocabulary 1390 4139 

. 6. ' Recognize initial 
consonants 737 2741 

7. Recognize final 
consonants 418, 1157 

$. Recognize consgnant 
ccombinations 823 2739 

9. Recognize common 
elements 718 1673 

10. Vowels - long 631 2044 

II. vowels - short 778 1731 

12. Vowels - special 445 1237 

13.. Recog.nize and,use 
roots, prefixes, suffixes 132 233 

14. Divide words i nto 
syllables 82 '93 

15. Recognize 
rhyming words 515 1397 

16. Recognize 
compound words' 176 479 

17. Blend-word parts 363 946 

18,, Digraphs 629 1584 

23619 

A second jtudy was made in an effort to determine the 
degree.to which students retained skills mastered .01h the ' 
assistance of primary reading aides. A time lapse of at least 
three months occurred between initial mastery and the. retention 
study. 

Second grade students were identified who had, with the

https://degree.to


assistance of a reading 'aide,, accomplished initial mastery of a"`
specific skill or 'skills before winter recess. In mid-March, 
1975, the program coordinator measured the'performance level 
of the same students on skills previously mastered using 
diagnostic probes developed by Science Research Associates. 
Each skill presented by the aide had a criterion for mastery 
at the reading level the child was working. One hundred ninety 
one students from eighteen public and non-public schools parti-
cipated in the study. Fifty students were included in each 
skill category except "Vowels 111" to which only thirty-four 
second graders had been assigned before the winter recess.

,The accompanying chart shows the p•ercentof correct 
responses to Items in ten of eighteen skill categories being 
delivered by reading aides. Mastery level in letter recogni-
tion (upper and lower case) for students referred by classroom 

—teachers remeined at the 99%-level. Retention level'Was:found 
to be 85% in all categories except "Vowels' 11". This category' 
required the selection of a long vowel including vowel•digraphs 
and is usually not accomplished until mid-third',grade.' 

An interesting side effect of•the study was noted again 
this year. Aides assisting the program coordinator with the 

"+ administration of the probes took note of students who "did 
not remember ', .After testing, several aides commented they had 
reinforced the skills previously thought mastered. The adds 
,tional input''to,students showing, low mastery levels served a 
Useful purpose. 

The, mastery level of the 191 students tested in ten 
categories of, skill's for which primary _reading aides, are trained, 
to assist classroom teachers remained at 93.6% level. That is . 
to say out of 14,820 stúdent responses to items on the diag-
nostic probes in ten skill catégories this representative ' 

'group of '191 students. from eighteen schools responded correctly
13,865 times. 

A measure of satisfaction Was evidenced as this data'was'
brought to the-attention of.the•Primary Reading Aides at the 
end of the school year. Several then stated ways they felt 
they could, do even better next year. 



PERCENT OF CORRECT RESPONSES 
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