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At first glance at a toPic dealiilg with the language

the, middle claSs child, an cducator':s response Might- be that;

;''they talk like they're (supposed.to,." and then to move on to

another area that Promises to be Moreinterestihg:.*. , such as

"SyntaCtical Structures of4Alut Indian ThreeiYear,Olds " or'
,

.-.0seXdorreIates c-i:Mean et Utterance of :Forty 'Year-Old:

°College ProfesSors," '13bviou.sly,:the previous statement is, made

with tongue-in7cheek. But there are some whose reactions 'might'

be that there is no need for 'concern when the 'middle 0.ass.child

is the focus of attention, that is-hat this child' anguage

is adequate for learning:Ahe words to be. introduced inbeginning

reading. '-Case closed. If this is' yiur reactien, then consider
1-

for'a moMent'thelgreat range of life0stYles, of cultural back.r

groundSvofedubational antpcedents,of:experiences, and of

attitudes of.children from lower-middle and middle- middle' and. ,

upper-middle 'ciass Consdder for a nioment,the individual
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fou d within any social class: group., And, finally,

Consider the tzndency of educators in the American cultur'e to

be dissatisfies. with the status Ruo and to:connually 'press:.

for greater do evement fret all children.
. ,

This paer is addressed not to the researcior, and not

the supervsor but fkom one exp6rienced c1-3.1<woom teacher.

to others.S4 -what does the language of the nii.ddie class child

have to do wi h the introduction ofvords in be;;inning reading,

and, specifi ally, in pragmatic terms, what implications does

this have f the classroom teacher?
/

First 4f all the language of the middle class child is

probably not an important concern in the choice of,,rcading methods.

Vie have good evidenop that children do haveLthe oral7ocabulary

to comprehe d wOrdS,that are introduced in priraary readiong.mater-

xal curren ly in.use/Oohen and Kornfeldv 19WDale.ahe'§chuh,

.1971Y. 'And eVidencerthat children do learn to read regrdless

of the teaching methods used Bond. and Dykstra, 1967; Harris,

et al., 1960.

Secondly, the ,language of the middle class child pvobably

does not halve importance in selection of word lists. For the

reading teacher, the question of selection of Word lists may be

of importance, but for the classroom teacher it probablli is not.

/This i -because the words to be-taught at least during/ a, 'struc-

tured reading .lesson, are not decided upon '4 the cla oroom

teacher, but by the method she selects to/use. Formany Methods,.

such aS th basal reader methocl,:the materials dictate` the words



to be introduced; in other methods, such at the language exper-

ience approach, the child's language does.

This is also the Oase.when considering the debate of

wheth6r therb should be'vocal;ulary control when introducing

words in becinning reading. This question is one ofj)rime

importance to the supervlsor serving on a textbook selection

committee, but once methedand material have been decided upqn,

itprobably is not of-great importance to the -classroom teacher

in planning daily.instructional strategies;

But, third, the language of the middle class child may°

have relevance for procedures the teacher chooses to follow
4

.

''witY.In a given me u? and during the totalsChool program..

Although the mid6le 017..,3a child comer. to schobl with a fairly

_larce and useful vocab Sr we still. must be' concerned with

the extension Of that ..vocabulary beyond its:present limits.'

This must ,be done to Ipsure future reading growth, the under

.6tanding.of concepts to be taught in content area subjects and

the child's full enjo,yont when reading independently.'

Examplr.s sonlo concerns classroom teachers of middle

class children should have in the introduction of words to

beginning reaJers, mi..,;ht include the following ten suggestions:

1, Extend:Ir. chiJOreals oral language hap positive benefits in

increasing rerAini; vocabulary. Children enlarge their speak-

ing'voo4Lularies best by 'production of speech, not by listen-
.

ingtp.it. Be ure when writing experience-stories with
77

your chlW n thlt you da not do all of the talking.

4?



Children seem to produce a greater quantity of speech when

talking with their peers than with adults. For a change,

how about writing experience stories this, way: ''tape ,record

pper(conversations; then later write them for your students

toreatl.

'Children's interests should be aroused, not just followed.

To insure extension of children's vocabularies through new
(

interests, if you hive selected as an approach to teaching.

reading one in which the children primarily ur4e their own

experience stories, be sure that you also give your students

many,-many.experionce with library books,_

Include.a rtgularlY hhedUled literature program, in your

daily plan, rooirdless of the reading method used. Readers'

of bodks do extend their vocabularies more than non-readers.

Exposure to gOod literature, through listening or through

reading, has another -impOrtant bonus. Use of context clues

has long been considered an important strategy for word rec-

ognition and for undarstanding word meanings. Good writers

of children's literature are skillful in using context to

'illustrate meaning. Three wed .-known examples of books for

young children where authors have dene asuperb7job of this
.

are Mike MulliL.14n and Fis Steam Shbvel(Burton, 1939),
3

Millions:of.Cet (Gaq, 1928)0 and Make Way for Ducklingd

(Mcdloskey, 1941). YOU' -be on the lookout for others.

(Also, ',see Cohen, 1969.):



Take ajook at one. of the word lists that haS been prePared

by-examining primary levellibrarY-bOoks (for example, see

Moe 197));, Ajo 'your students-knew thebe basin word. needed

to.read independently? Which of'your-students:.do not?

W hateould:_youdo about s

It'b important to. thd learning of-neW words that children
. . /

become:awarelof the pair41gS between soken-Words and printed

words, This can happen whaA you read aloud to a child on a
A

one-t&-one basis and he cAn..,seb the Words as .he hears you

reading them; It:d6es not happen when yOu stand in ,front

of the class to read.. When reading aldild to your young

studentsi ,each day allow ono-or two children to sit beside

You as you read. _Or, .invite older students to read aloud
4 4

A
to your children one or two at a time Or use taped stories

where the students can follow- the wordb-in the book as they

listen to the story being read aloud.

8. Be aware of the irllyruate of instruction that you use or-that

is emPloyed by materials you have the children read. The

"language of instruction" means teriainolbgy and concepts

such as different, rhvme, beginning etc.-4. that yoil
4I

use when giving instructions elks "Mark the .word-that'is

different." Or, "Which of these two woals rhyme?" In A

ecently 'reported study (Hardyp'et%al., '974), fiftyseven

such concepts were identified in reading. testd and materials

for kin4ernrten and first ,e. FrequentlY 'children are



expected to respond to these word's or'conceptS through

listening or reading before 'they have been introduced for-
.

/
mealy as a part of the planned reading program, Being aware

of the languutte of instruction means considering it a part

et.

introduction to assess children's

understanding of these words and concepts, and to work

with those they do not understand.

We have already stated that extending children's oral language

has positive benefits in increasing reading vocabulary, This

means that the teacher should plan times during the day for

direct instructional activities for developing oral language.

Since the teacher already must plan for reading instruction,

_arithmetic le sons, spelling and handwriting,. science and

social studi6s, health and creative writing, economics and

environmental apdies, collecting milk money and teaching

.sex education, how can she find time to plan

essons for .oral.langue development ?. One Sato the

t acher in this'are the published.materials'in this area

that-are currently becoming available. An excellent criti-

cal review of these materials may be found in Languare in

Childhood Eduilation edited by ,3ourtney Cazden (1972), to

be used in selecting pr,egrams which are good and avoiding

those which are mediocre.
s
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10. And finally, this last suggestion for the middle class child,

perhaps is not as important to the concern of introducing
6

words as to. the child's understanding of language. That isu

to teach hiM to respect the dialect and word usage of other

01111 OP Oil O. 1-1111-i

society, the middle class-child is most unlikely t Ve

shielded from the diversi y of language present in our

pluralistic society.. You.can provide opporitunities for

children to have experiences with and to gin respect for

and interest in diversity. One thing you can do is to pro-

vide opportunities to discuss differences in words used to

describe objects and actions by children from different

areas of the country or segmbnto °p our stature. "Another

thing you can do is to help children to respect all dia-

lects and'one of many procedures to ac-cmplish this is to

have puppet shows where the story is first acted out in one

dialect and then in another.
V

In the suggestions I have preschted to you, I :rw o tried to

suggest both structured, carefully planned activities arid also

to dugge t the provision of a full, rich environment, for I

believe that if you are guilty, of "uither--or" thinking in

providing a prograq of word introduction for middle oMss

beginning readers, then you end up with only half a program
4

in this important area.
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