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. THE LANGUAGE OF THE. MIDDLE CLASS CHILD AND
3 THE INTRODUCTION OF
. ‘ Some Impl;oatlons,fop the‘Claaeroom Teacher

YVORDS 'IN BEGINNING READING:

| N . i - : o N 4

N

Concern in the- Introductlon of

: v

2 OOP.M,""” 45 P Mo
X
tOﬁlc deallnv w1th the language of

_,h't be that,

.

“th@y talh llhe thuy re supposed to,F and then‘ud mdfefondto

y

7r,;another area that promlses to be more lntere"tlh % e such as

.;nnyntactlcaa Structurev of’Aleut Indldn hree Year Olds,r:er;j{d

- «"Sex Correlates of. “ean,Lenoth of Utteranoe of Forty Year- Old

R

’ 'Qollege'RrFfeSSOrs.

\ )

'w1th tongue - ln cheek.'

3

Obvnou lJ,~ﬁhe prévious statement ;s made _‘e

Bututhere‘afe some whoqe reactlons mlght

./,

be that there is no need for concerh‘when the mlddle ~Jaee Chlld

'1s adequate for learnlng the word to be lntroduced 1n beglnnlng

0

readlng. Case cloved

[

v 1s the focuv of attentlon*_

)

that is 7 bhnt thls child! g/ianguage,

If thls 1s vvur reactlon. then cons1der

“~'for a moment the-greﬁt range of llfeoebyles.'of cultural back

[y

'604 ]“ﬁgrounds, of educaulonal anteﬂedentq, of: experlences. and of

attltudes of- chlldren fron Jover—mldﬂle and mlddle-mlddle-and

A

N
A
TA:* ‘uppeq—mlddle‘clasr
<
%,

bl

4+




o for”greater ac"

: varlablllty fou d w1th1n any soclal class groun And flnally, )

conslder the t'ndency‘of educators 1n tne Amnrlcan culture to

oA
L]

be d1ssat1sf1e

W1th the status ggo and to conc uuallJ press,'

evement frot all chlidren.” .

Thls pa’er 1s addressed not to the researcuer, and not

'3 have “to do w1 h the 1ntroduct10n of words 1n be 1nn1n" readlng,

to the superv

to: others.\\sd,--what does the language of the rxddle class Chlld

sor, but.f¥om one expérlenced clagsroon teacher

and. speclfl‘ally, in pragmatlc terms, whab 1mnllcatlon@ does

this have fo_ the classroom teacher° '

Flrst ”f a]l,’the lan*uave of tne mlddlc olass Chlld is

probably not an 1mportant concern in the ch01ce OI readlng methods. '

e

We have Food.ev1dence that chlldren do have the oral- vocabulary

‘“} to comprene_d words that arc 1ntroduced in pPl”er reqdun mater-

: xals ourren;ly 1n use (Cohen and Kornleld, 1970-”D11é.and Schuh,

1971) Andf

ev1dence that chmldren do learn to read regardless
{

of the teacﬁlnv methods used gBond and Dykstra, 1967, Harrls,

et al., 196;3) B /

/ -

Sccondly, the lanﬁua e of the mlddle clwn. Chlld probale
does not haﬁe 1mportance in uelectlon ol word llut for the '

readlnn teapher, the questlon of select;on Qf word llat“ nay be
A /
4

.of. 1mportamce, but for the classroom teacher 1t probab]y 1s not

1

| ‘This is becausc the words to be- taught. at lcaﬂt durlnﬁ<a "truc—'

tured readlng Jdes aon, are not declded upon vy the cla “room

s

teacher, but by tne method she selects to/use. For many methcds,

,rsuch ap the basal reader method, the materlal" dlctate'the words

. . e vl - “ N J ‘ . . 1) h "
. : ' : LR . / o




‘words 1n berlnnlng readlnq.'

N
-

to be 1ntroduced, in- other methods,.such as the 1anguage exper-n-"

1once approdch, the Chlld s 1anguage does.

Cw T I
lso ‘the case when conslderlng the debate ‘of -

hould be vocabulary contrcl when 1ntroduclng

This isg
_whethér' there s

Thl° questlon 1s one of prlme

»~_stand1ng.of concepts

. 1n plannlng uell

. _lgn;e and u:e

" class childrhn

L]

1nportance tc the supﬁrv1sor serv1ng on a textbcok selectlon

connlttee, bnt once meunod and materlal have been dcclded upgn

L

1t probablv is not of preat 1mportance to the classroom teacher

vy

1n"tructlona1 strategle .,

- -

_ Bpt, bnlrd the language of the mlddle class Chlld may’

have rclev wnce for proccdure therteacher chooses to follow
o B 3

'“Wlth)n a glven mnthcc, dﬂd durlng the total °chool prcgram.

Althouﬁh the nlddle 01133 Chlld come%ato school w1th a falrly

o o

tlll must be’ concerned w1th

q

ml VooX nﬁlary, we

vocabulary beyond 1ts present llmlts.

nsure future readlng growth, the under~»

,tho cxten lon of Tha
Thls must be oone to

to be taught in content area subaects,’and

o

the c'yﬂd's full enacdﬁont wvhen readlng 1ndependently. ;'

Eyamplec oi some concerns classroom teachers of mlddle' 7
should have in the 1ntroductlon of words to - e

<

ht 1nclude the follOW1ng ten suggestlonss

beginning readers, nis

1,

increec ng rending vocabulary.

1ng voc"’ular

nv to it,

T

4,

.

~

s
. your chilidren ‘Pcu zou do not do all of the talklng.
o .

{ .

-

Extendin; childranlo oral 1anguage has posltlve beneflts in
Chlldren enlarge thelr Speak~
3 be t by productlon of speech, not by llsten-

Bo surc when viriting experlence storles w1th




. ‘ - b
,2ff_;~Children'éeeﬁ*to‘producé'a greator quantity of speech when
| talkinm wlth bhelr peers than with adult . For a change, |
-s-}-f how about wrltlng experronce storle thls way: "ﬁape record .

peer conversatlon then later write them for your students
. < .

w,

a to rea& e

q. v,

. 37 Chlldren s 1nt9re“ts should be aroused, not Ju t followed.v

+» . To 1n,urp extonulon of chlldren s Vocabularlcs through new

»

“” 1 terQSuo, 1f you hqve geleoted as an. approach~to teaching .

- o v . ) /J

:3;

- readlng one 1n wnlch tho chlldren prlmarlly u*o ‘their own

exporlence ‘gtorig s, be gure that you also give your students

v

. many, many expormence@ with library books.

Lw
-,
A

K, 'Inolude a repulwrly ﬂchoduled llterature program in your

L ':dally plan. rca*rdleﬂﬂ of the readlng method used. Readers”

of bodks _do eytond thelr vooabularleo more than non—readers.

-

”{5; a Exposure to goodvliteraturey %hrouéh listenihg or through

' readlnw. hag another 1mportant bonus. Use of context clues

-ognltlon and for understandxng word meanlngs. Good wrlters
of oh11dren' 111eroture are skillful 1n u31ng context to

C'1llu trate mean;ng. Three wel ~?nown examples of books for_

young, ohlldren where authorﬂ have done a superb JOb of thlsi

_are Miln Mullican and Pig Steam Shovnle(Burton. 1939).

’

H1111onv of c'f" (Gaq, 1928), and Make WQvlfor Ducklnnps

S »(MoClosaey, 19425, 'YOU'be on the.lookout for others,

‘(Also,;see Cohcu, 1969.)¥. -,

ot

hag long been oon,ldercd an 1mportant strategy for word rec- .

<
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Take a yook at ane. of the WOrd lists that has been prepared -

o by examlnlng prlmary level llbrary book° (for example. see’

-rﬁoe, 1973) Do your students know theve bas1b wordo needed

to read 1ndependently° Whlch of" your students do not”"

e

8,

7. -

: What could vguddo abgut th;q9 S ff} ~

-

It s 1mportant to. the learnlng of- new WOrds that chlldren
/ i

become aware\of the p@lrlngﬂ between gpoken words and prlntedf

qudSr This can happen whcn you read aloud to a child on a

one-to-one basis @nd he can ee the worda as he hears you

- reading them; It doee no't happen when you stand 1n front

of the clas s to read When rcadmng aloud to your young

students, each day 1llow one - or two chlldren to" 31t beglde

you as you read. uOr..lnv;te older students to read aloud

. _ o e . S _ o
to your-children ‘one or two at a time, Or use. taped stories -

" where the  students can ﬁpliow~the'WOrds'in the. book as they

PO

listen to the story being rcad aloud,

#

_ ‘ - _ TR |
Be aware of the lanmuare of instruction that you use or that
- “ . 3 R . v . : R

- is employed by materials you'have'the'children read, The .

"language of 1nstructlon" mnano termlnology and concepts

such as dlfterent, a11ke, rhyme, beflnnlng1 etc.. that you

3

: use ‘when giving 1netructlons_llhe "Mark the‘word-that is .

‘different.” 0r,' "Which of these tWo woids rhyme?" In a

<ifecently'reported gtudy (Hardy,-et?al., lQ?h), fifty-seven

preiy

such concepts were identified in reading;tests and meterials
for klndor nrten ‘and fmr 2N Freguentl&.fchildren are

- ; )




expected to reupond to these wordd or concepto through

e

lletenlng or readlng vefore fthey have been introduced for-
mally as a part of. the planned readlng program.- Bexng aware
of the lan%‘ygc of ins truculon means consmderlng 1t a part

of vourlta k of wgrd 1ntroductlon to assess chlldren 8

: wmth thOﬂe they do not understand

9.

underetandlng of these words and concept Sy and to work

- R : I

‘We have already ‘stated that eytendlng chlldren s oral language

| ‘has-poeltlve beneilta in 1ncre ”1ng reading vocabulary. ThlS

‘means .that the teacher should plan times durlng the day for

direct instructional actiwjtiez for developing oral language. o

éince the’teadher alrnﬁdylmuét plan for readxng=1nstructlon,

v

';arlthmetlc lessons. upilllng and handwrltlng. 501ence and

socidl StUdlCuy health 1nd creatlve writing, economlcs and o

B envmronmental studleu, collectlng milk money and teachlng

ksex educatlon, how can she find tlme to plan structured

. %x s30Nn% for orﬂl lanvtﬁﬁe development? One aid to ‘the

acher in thlu are the publluhod materlals in this area

'that-are currently becemlné avdllable.; An excellent crlti-

cal review of these mauerlalﬂ may be found in’ anguage in

Chnldhood Edusation edwtnd by ,ourtney Cazden (1972). to

be ufed in selevtln prog Jrams whlch are good and avomdmng

“

thosu which ﬂre medlocre.

i



10,  And i‘lnally. this last suggestlon for the middle class ch:J.'.Ld,,
IR perhaps is not as 1mportant to the 00neern of 1ntrodu01ng 4
- words as to the child's underst;ndlng of language. That is,.
N B ’ ';to teach him to respect the dlalect and word usage of other ‘ -

: ﬁ001ety, the mlddle class, Chlld is mOGt unllkely to be !

. shielded from ﬁhe dlver 1f§ of language present in our .

: plurallgtlc society.. You can prov1de opporbunlblo" for

‘chlldren to have experlences W1th and to gain ro;pect for
”;:  and 1nterast in dlver ¢ty, Onc thlng you can do 16 to pro-.
| '”:v1de opportunltaev to d1 uss. dlfferenceu in words ed to :-'w
describe obgect~ and actlons by chxldrcn from dlfferent y ' t
;'areaa of the country or segments of our rulture. Anothor
'thlng you can do is to help children fo reapecb qll d1a~."'

X [
' lectu and’ one of many procedures to acccnplxah th~ 15 to

w
L A

have. puppet shows ‘where the story lm flrst acted out 1n one

dmalect and then 1n.another,'

* In the suggeﬂtlons I have preﬂchbed to you, I'havﬂ tried to

»

suggest both structured. carefully planned aCuLVltlﬁ" and also

:"to suggeﬁt the prov1s;on of a full, rich env1ronment, for I

o believe that 1f you . are gullty of "ulther~~or" ih¢nvxng in S
'prQVldlhﬁ a . prograg. of word 1ntroductloﬁ for mmddle ¢lass "  | ‘:.:
beginnlng readers, thén you cnd up WJLh only half a program |

in this. 1mportant area.

P ) : s \




- X .

Referencess ,

©

"eBond G,y and Dykstra; R} "Phe Cooperatlve Res earch Program in-
- Firs t Grade Recading Instruction,” Readlnﬁ Research Quarterlv, 2
, (nummer, 1967), entlre 1ﬂ~ue..a : v

Burton.'v.;L.l hlle Mulligan and Hlﬁ'Stedm’Shovel. 1Bbétpn}  .
‘Houghton Mif{lin Combany, 1939 . ' :

s 4Cazdén} C;_(ed.). -Lanﬁua e in 1?‘arlv Chlldhood Education, ,
- # + Washington, D, C,: Hational Association for the Educatlon'of
: _Young Ghlldrcn, 1972 Co . '} o e

«««««

Coksn, D. ° "Jord Meanlnb and the therary Dxperlence in Early, .
Childhoods" - Blementary Enslish (November, 1969),. pp.- 91h=25, -

Cohen, S, A., and Iornchd, G. 0ral~Vocabu1apy and-Berinning
- Readine in Disadvantaged Children,' Reading'and Language Arts
Genter. Ye“hIVd unlver51ty, 1970. - - : B

Dale, E., and Schuk, E, “A- List of 1400 Words Khown by 75%
lMore. of Firgt Grade Children in-the Enrichment Program of the

. Columbus (Ohio) PFublie Schools.” A Payne Fund Communication

- Froject, The Ohio State UniverﬁmtJ, Columbus, Ohio (1971), R
'unpubllshed report L N n o f\%%

/. Gag, W. Milliong of Cats, New, Yorkz Coward-McCaﬁn,‘Inc;, 1928.
. ’\ * .
Hardy, M. -Stennett, R.. and’ Smythe. P, "Development of Audltory
and Visual Language Concept° and Relationship to Instructional -
} Strhgggleg in Klndergarten."‘ Elementary Englis h (Aprll, 19?4),
- pp. 525-3 cL e

Harris 3. A., Lorrlﬂon. C.: Serwer, B.; and Gold, L. A Cont1nua~

tion of the CRATD Pro10ﬂt~ Comparing Readins Approaches with-

Dirndvantared Heqro Children.in Primary Grades January, 1968, S
'_Proa. #85, 0570, 2, 1213 Division of Teacher Educatlon, The Clty Uan.

of Hew York, New York, PP 14350, ) o

S‘\\Mc(:)lc) kcy. R. lMake Wayﬂfor_Duckllngs._ New York:. Viking Press.,
“Inc.,, _1914,-1-. . N - . e

\

S

-

Moé{‘A; ‘"ord Lists for Beginnihg'Readers;" Readlné*i6brovement.
. Yol. 10, No, 2 (Fall 1973}, pp. 1l-15. o .

t




