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Assuring reading success for all students can be accomplished
only by a teacher who is convmced that itisa reallstlc and
reallzable goal. A positive,, succe ss-oriented teacl}er attitude is

transmitted to students who, in turn perform according to teacher

H

éxpectancy. The self-fulfilling prophecy, a product of teacher

prediction of student achievement, is one of-the strongest forces

y *

which acts to influenge development of self-confidence and self— .
| esteern, both prerequ1S1tes f07 successful academic performance
The first ‘step in teacher,fawareness of student performance is
" an ass@sment to reveal the, learning’ and/or skill strengths of each

c,h1lii Idagnosis must ex, hasme strengths before weaknesses S0

i -

that the teacher can alert all students to the fact that they use many
+ sucee ssful lcarnlng strateg1es as they work da1ly With continued

rclnforoemcnt and support in these aresgs, the diagnosed wealmesses

.
]

can be revealed to students Who operating from a position of strength

’

can undertake the correction of Obse%'ved learn;ng problems w1th
success and confidence. |
An evaluation of-reading skills can be accomplished in many ways.
Whatever testing dev1ces are utilized, , they should serve f1rst to
demonstrate what strateg1es the student uses as he yﬂorms in .
reading. Does he understand that all readlng must make sense and
sound like the language he already uses? If his readmg reflects this

' understandmg, Wthh word recogmt1on skills are used with various

0
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readlng a331gnments? To what extent are compreheasion skills

developed ranglng from literal to interpretive and cr1t1ca1? :

v Doe.; the student correct his own readmg errors or miscues as

., "
mea.nlng discrepancies become evident, or is exclus1ve attention

s

- given to accurate and precise word-calling, though it may be devoid

of meaning? Does the student attend salely to visual cues, all the”

4

while ignoring the syntax and semantics of 1a.nguac:;e? When teachers

. believe that reading is bynonyn}ous with acc;orate word- calling and
decoding, they constantly reinforce this behaviorhin/‘the 1eerning
oltua,tmn and otudento respond by relying exclusn.vely on visual cues .
and 1gn,or1ng fncanlng or context It is at this pdint that thc*rue
purpose of readmg 1&, 10ot to students. Teacheromust understand

© that re 1ding only occurs when meanlng is pre sent and that dependence
upon y’t.:ual cues must decrc,d. se as the mind grasps ideas, interprets )
and predicts to make the prl’nted word conform to his understanding
of language. ’ - - . -
)

' Uome instructional strategies which help to quide students toward
success and minimize situations in which tney might experience
failurg deal with _fpv‘ercoming learning obstacles, in general, aé.
opposed to eliminating Area.dingA problems. Such detractors from

learning as distractibility, lack of motivation, failure to comiplete
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a&,.algnments a,nd 1nab111ty te follovv dlrectlons are JLISt a few

v 1mped1ments along the roatho scholastlc buccess. Successful
1nstructiona1 techmq'a'es to apply are:
Distractibikity. -

“

Instructional Strategy: Concentration -~ Stﬁdents are asked to
select from within the c,laf‘ 'room or from home any book to look

, -at from an assortment of catalogues, magazines, comic books, ‘
AN .

dicﬁftioﬁnriea, -newspapers, atlases, encyqlopediaé, Erade books,

content books, etg:‘., The only constraint ﬁlaced upon this activity is

“that they must look' at the material chosen and not look elsewhere
during-the c‘oncentrati,on 'per'io.d. Use of a stop watch makes this

iz Atre»mely cffectlve. The teacher discusses distractibility as a

deterrent to success in school a,nd helps students to determine to :

-

~what e;«:ten,t tQ‘w,l attention to & task secures succe ssful results, &
When Cuncentration‘is 'init'lated, each student must attend-to the
materinl he has chosen for one mmute with the teacher promdmg
the start and stop time signal;a. CAll Students can be successful at
thiss task. , They then become members of the one-minute club, and
raccive cer!:ificz;tes, stars, \or other forms of extrinsic rewards.

T h@ fnllOqu day (Ionc,vntra.tlon is extended to two mmuteu, again

timed by 2 start and stop signal from the teacher. utud@nt are .

~
J
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encouraged to select dlfferent materlals as they Work and may -

turn pages and look or read. 'i"he timed da11y act1v1t1es 1ncrease | —

by a m1nute each day until a pre-de’termmed goal sich as five

T | minutes, hasbeen reached. A{rtthlspomt, iurther rewards are |

| provided before embarking, upon the next goal, Whlch may be’ ten
minutes. In many cases, students reach a plateau beyond Whi-oh

, they ca.nnot seem to progress successfully. The teaclf‘er should |
then maintain the Concentration level for the group or class for

{
a short period of time before try1ng to extend it. Most classes

‘can succe ssiully concentrate from tWenty ml%utes to one hour,’
dependlng uspon age and ‘maturity level Students are then qulded

.in the transfer of (foncentratlon to any act1v1ty from Whlch they
were formerly too easﬂy distracted. .. .

Lack of Motlvatlon

;nstruct1onal Strategy Label the task for Short Term Goal

) Settmg Students who cannot see the need for an assignment, which

‘ at best ho]@s little interest’ for them, will often reSpond vvhen told |
- da11y or Weekly how much Work and time the assignment will requ.1re

'and that uporg completion, there W111 be some alternatlves from Whlch
they may select Explamlng what goal will be reached when the |

asS1gmnent is comple ted, as, "After read1ng this chapter you Wlll be

]

LA

...“," 6.
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able to decide for yourself 'ufile‘t%xer a Democracy is' the. kind of -

government under which 'this*f\t:ountry is operating. "

Failure to Complete Assiqnménts . , '

" Instructional Strategy: Concentration and Jump the Hurdle
Many students fail to 'complete tﬂork because they come to a'word:

problem, or set of dlrectlons Wthh they do not undéystand. The

vtendency is to stop work, a.nd e1ther wait for help, o Succumb to

frustratmn and glve up Jumpmg the Hurdle mea,ns skip the Word
and go on, sk1p the problem and come back to 1t later, or ask
anyone for help All students should become resources for each CT
other and they should all be encou:rjaged to help whenever asked_.
C,ontinuingo;l a.rfd no’c giving up, . even if help is not i{lmediately
avallable, isa learmng strategy that will enable. studei\s to
accompllsh, complete and in most cages go back to flgure out their
own answer or solution, B e

i N M‘
Inability to follow Directions

-

‘Instructional Strategy: Direction Vocabulary

Students should have many sets of difections read to them and should

then be ‘asked Which words are the important or key words in helping

them to determiné what to do, ' These words should be learned for ~
recognition and meaning implications in connection with vers; specific

i
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subjectareas as:' , o

Comblne two sentences into one.

»

'Under11ne the word that best fits in the sen’oence
e
Select the response that is.not correct.

Determine which solution you would obtain front a com‘oinatiog .

of elements

" Have, students then write up sets of d1rect10ns for partlcular

' -

assignments,’ using a11 of the mastered Direction Vocabulary

. o‘ucce ss in reading depends upon. how well both teacher and . - o i

student understand the process. Fal‘lure is bu11t in to a program

where reading aloud with precision is cons1dered a cr1terion for

i

success. Stumbling blocks should be ant1c1pated by the teacher and ° | 3

LS
prov1510ns made through group d1rection or. pI‘lOI‘ instruction to

e11m1nate pltfalls and pave the way for posit1ve relnforcement of

1

all acceptable responSe s. Teachers should provide 1earn1ng

actnnties Whlch evoke divergent thought and response, as contrasted

o

to convergent or, "only one right answer" response Since reading

isa proce ss of reconstructmg through one's own 1anguage and
-& v\ - ‘
experiences, th language and experiences of others symbolized in

print, it is not reasonable to assume that readers and writer will

exactly match, Nor is it likely that any two readers will.reconstruct A .

‘ [

the exact same message.
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Succe ss strateg1es for reading. mstructlon inclade: |

Retelllng Ask students to ~te11 back or 1nterpret What they read.
4»’Ask only prob1ng questlons whlch glve oues but requ1re further thought
and under standinq of passages, bemq dxseussed Accept responses
that séudents can Just1fy by their own mterpretatlon and visual

imagery of the symbohzed language.

Cloze Technique =~ Usmg a passage from a tekt or trade book

randomly delete every fifth word. As students participate in this
activity, they must prov1de a word that makes sense to\fi].l in each
deletion, btudents should be glven ‘a wide latitude for varlety of

re Sponse S; &S long as the response can "be supported by the context -

-

. / ) . ; I . ' .
Word Iden,tlflcatlon Dhrlng the course of read1ng a passage,

. of the passage )

o

" the student may not be able to recogmze, or understa.nd the meamng '

r words, T}ie teacher would be wxse to tell the student
/
" a,nd finish the sentence and then see 1f he can think of a

"go on
word or a meaning for* a word that Would be contextually acceptable
Positive relnforcement should be g1ven for a Word prov1ded that it

fits the context crlterion, even thouo;h it may not be the exact Word

or the exact deflmtlon of a vvord The student is then free to nead/

“with confldence and ﬂuency knowmg that context will help h1m through

/ ' ’ - o
. ’ .

.
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word recogmtion difﬁ.culties Words wh:Lch a student cannot

" recognize should be recorded by the beacher and pre sented ina

structured word attack lesson at a later time - Utilizing the cloze
procedure isan exeellent prelimmary stepm the devel_pment of
this strategy. ¢

Vocabularz Usmg a modlﬁed cloze a roach, delete partlcular

class words and have students f1nd as many words as they can

.convey the same“ or. s;\ilan meanings uS1ng the dictionary and/

Reading Lesson Prototy - For use with reading, trade, or

4 .

1

content books
1. Teacher reads story, passage, “or chapter to students in

advance of assigned reading by students 'I‘his 'provides students .

3

with the opportumty of hearing the reading performed well, th,ch !
" will in turn, serve asa model for them to follow. It a.lso enables

students to listen for comprehension of concepts without strugglmﬂ

B

over word recogmtion

L3

2. Teacher then conducts retelling or questioning strateg1es

~ 2

. for deep and guided comprehens1on development ‘

AN

3. T eacher may re-read the whole, or portlons of the whole,

asking students to follow along silently as she ‘reads. The teacher

-

10

‘.
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should stop at various places during the reading and allow students .

v

: “to call out the mord that follovvs
4, Students read silently at this point to locate partlcular . |
trdormation The teacher shou1d d1rect students to a page or p0rtion
of a. selec tion and then ask Spe01f1c que stlons Wh.'l.Ch gives students
practlce at sklmxnlng to. locate key words and at deep-readlng to

‘provlde the requ1red response. '
6 }_ The 'teacher and the entire cj;roup may read in unison for

oral rbeadmg pract1ce if necessary. This is eSpec1a11y beneficial -
) for students who lack ﬂuency and self-confidence, The teacher sets
the pace by readlng slowly Whlle ph.rasmg correctly and observiéng )
punctuatlon. This, is an additional mode11ng strateqy for students
who need it. i . ' : .

‘ 6.. Oral read1ng 1s the cu]_m1nat1ng activity.. Each student may
select. that part of the story or. artl&eLWMCh appeals to h1m the most
| He is then given the opportumty to practll;e readlng h1s seiec tion toa

classmate, tutor,‘ t:eacher, or parent.. When oral readlng occurs, it ;

'should 16 a pleasurable sharlng of & readmg expemence It should

" be done ‘befdre a group: only after 1t has been practlced and rehearsed

©

When the student reads the passage he has chosen, he Ebecornes the

!
perforvmer. The rest of the students 11sten, as an audience vv1th books

closed, to a confident, p1easurab1e rendition of a reading s&lection.

«.

-

11




