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- ~ INTRODUCTION

| |
|

.

This "Module" is part of a paékage whith inclddQS‘tp@‘fqﬁlowing:f

~Tape-slide introduction |
- ' ~-Flowchart-of the comprehensive approach ,
~-Module goals and objectives . . = |
~Instructional materials (test of module) i

'.9' -Progress checks . .
~Group activities ‘ ' I
-Simulation activity . '
-Applicatidn procedures , . - o

~Pre~ and Post-Assessment

- ~Further referencgs

it

Packages are designed so that you may work at:your jwn,pace

but should not take over 15 hours to complete. The only

FLemeﬁﬁ c
[ ) .

fVOf the package eﬁternai to the medule is the tapc-slide i%t%é- d'g'
~duction. | ‘& . _ ;ﬁ , ' % !.’ .
| Thefflowéhant péﬁe define§hth§ four major phases of %ﬁe.com— '
prehensiﬁg approach ﬁp‘guidahcé,‘pounseling, and placémen% 5nd how
they relate to each’oﬁh@fﬁVﬂihe darkened-ségment‘indicate%.where
'this pqckage,mngierhiniéq P}bgram Goals and Objectives, fit

)

. . R . YA
overall plan. BERE: SR v
. . ) ] . e f'y - ' .
. ’ ) 7 - l‘.' . ) e
] . : i < "..’ , s
. : oy >
T e " ool i’ o

S _ -
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-
=
B
e
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AUDIO VISUAL INTRODUCTION

-y,
. ’ ) ") : . : _ o
This’package;'Determining Program Goals and. Objectives,

“includes an audio cassette and slides to, introduce you to this
phase of the staff development serles. We suggest that you and

any other ‘individuals who are con51der1ng worklng on this module
flrst take a few mlnutes to view and hear thls presentatlon

The tape is playable on any - cassette recorder' The slldes are
also.standard and numbered in the order of appearance. ,An audio

cue .("beep") indicates the points at‘which'you are to’advanee«to

4 . .
Lhe next slide. Begin with the title slide in the projector gate.

In the event the tape-sllde is not avallable, you may read

J

through the tape-slide script which is chated in Appendix B. %§¥ik

’

This will give you a quick overview of the,contents,of the module.

<




"‘more of the competené&es listed. ' The general purpose of thlS mod’le

S VAU O S SO

s - s .. ' - ' v U SRR

"The preceding diagram illustrates.the'parts”of thé cOmprehen—

»“lve approach you w111 be learnmng about’ in these staff‘develppment DL

»

» - i v o,
)

',packages @Each of the packages h£lps ‘the treader to develop one or - ..

[

summarlzed beiow through the goalgstatement and package objectlves.

- .,....'

4

-~

MODULE GOAL -~

-When you have completed the readings and act1v1t1es of this

'package, ‘you will be able to use current. status assessment and '~

desired outcomes assess ment reports to produce a complete set of

program i:als and student performance objectlves for the program

fyou .are anning.

Q

.

FITEE

MODULE OBJECTIVES -

.

When you have ﬂuccessfully completed this package you Wlll

be able to¥ . . ~§\ -
" Page ' ' .
7-8 -+ 1. Describe in a shord paragraph the. four mgdn

steps in the plannipg process["that occur
. after the desired oltcomes assessment and
. current status gSsessment are conducted and
v .before process. bjectlves for guidance pro-
1 grams are wrltten. -

L]




18-28

18-28

18-28

18-28

-32-33

34-41

55-58

64~66

10.

1

11.

b

MCTEES F ALTH S RSP 0A 1t BRI VIF AT PR P RO AR rmxm-rxumxr:rm

. o ’
. _

3
»

State flve general act1V1t1es that must be".
- conduéted so that this phase of the’ plannlng

process may be conducted smoothly and effl—
ciently RTEN

© a e

List the Four' maJOr tasks that 'should be
accompllshed to determine program needs.l R

cribe:

~a) each of the three activities“that contri- '

bute to the first task in determlnlng program

needs and b) two general points to be consid-.
‘ered during these activities. : '

Défine in a sentence each, the three types
of dlscrepan01es between the .results of the
current status assessment and the desired.
outcomes assesshent for which the planning
team should recommen&'strategles to resolve.

List responses for each type of discrepancy,
and two p0551ble courses of action for.
instances in which an appropriate response
cannot be selected. :

Define the relatlonshlps among the terms ‘
"program goal," "student goal," and "stu-

‘dent performance objective." .

State the seven characéerlstlcs of a hlgh

- quality set of program goals.,-

List and briefly define the three essentlal
components of a well wrltten performance
objective.

Write at least 10 acceptable perﬁérmance
outcomes which m&et the crlterlé spec1f1ed
in thls module.

S
List and deflne the four types of procedures
necessary for determlnlng program success:

- a

i




Approximateu'

* Time

) : A % e

1l hour

* MODULE OUTLINE S
‘c A Y [' ' . . _:’.» : ‘

© ... Activity -,
Introductlon. You take and score the pre-

assessment 1nstrument and view a tape-slide
‘presentatlon.

Next, _you examine the flow-

o

1 hour

:. 6 houts

.. 1-hour

1l hour

/f*‘ :

2. hours

_program and. sefies of packages.

“Lined in the module.

chart for .understan ‘relationship
of this module to the overall-comprehens1ve
Finally, you
are presented with the module outline which
shows. approx1mate timelines.-

Rationa;é. You are preserdted with the reasohs
the module was produced and the purposes it . -
hopes to serve. Progress checks and roup*
activities ‘are provided to assist yow|in
attalnlﬂg the skills and: understandln out~

¢ ke -

g

¢

In—Débth Study. You extend your ‘knowledge
through study of the body of the package,
group dctivities,.and interested- are@s from
the references section. !

Slmulatlon. This activity Igives you a chance’
to practice what you have ﬁearned in the.

readlng. R
_Epllcatlon. "In this act1V1ty you w1ll be
asked pertinent procedural questions relative
to determlnlng Pprogram goals and objeqtlves.

P A I8

Post Assessment. Here is’ where you demonstrate
that you have achleVed the objectlves of the
module. R . o




DEFNTIONORTERMS .

Some of thé terms used in ghisfmddulé,méy'be new to you, while

- ’ . . ’ . . . 'y e L
~others may be used in ways that vary from traditional usage. . It is .

. ,’ - . ’ - ' '.‘_ B - . . L t ’ . . ;‘ ..
'important to understand the definitions of terms'as they are used in

~ . .this module. = . - L e P

Ciiterion Level--A standard, usually established during the
planning stage, which stipulates the necessary level of success on
: av performance objectiveé or program goal,to consider it achieved. = .
/L_“f‘“‘*ﬁnﬁexdmp%evm%ght—be+4Jq%f4#m>yea£L94ﬁxb~ﬁﬂ%_gf“pargigipating -
‘ students will achieve performance objective 3.5."- 1 3 . )

' Implementation Strategy--A ébecific, concrete procedure Which
+contributes to the achievement of a process objective. ‘ '

- t

, . _
, ‘ Process Objéctive~~An activity which contributes to reaching <
‘a product objective. ‘An example, related to student academic needs,

might be: "To hold at least one 20 minute conference péer semester

—

with eyery high school student to discuss his. academic progress."

Process objectives and implementation stratggiés;-gince they relate N
‘' to ag;ivities; are not dealt with in this module, but in subsequent . .
ones., = . . : c - v DR .

» .

- Product Objective--The final outcome or desired accomplishment
of an activity. Student performance objectives are examples of - °
product gbjectives.. . - S . :

oo Progrém Goal-+A globally‘sﬁgtéd;sgeneral outcome for a prbgrqm::
An example might be: ' "To- help students better deal with\academic’

problg@s." _ » L ‘ ) , .

. ’ ’ . N . ' . Co o
student Goal--A {§lobally stated, general outcome’ for students.;
An examplé might be: "To better deal.with acadentic ,problems. " '

.
.

Program Need--The c¢urrent status aSSessment_revealS the present
program priorities, while the desired outcomes assessment determines -
the idedl program priorities. The gap betyeen tha two represents,
program needs--the changes that are necessgry to 'get from the present
to the ideal. h 5 o : ' ’

- , - ' . Co, . o ' i
. student Performance Objective~--A specifid, ‘behaviorally stated "
. and measurable outcome for students. It should include the oopnla=
«~.  tion involved, the observable activity, and the evidence that will

" pe accepted to-'indicate-that the objective has been achieved. An -

. example might be: "Given a smalkl group discussion situation, hy the .
end of the yecar each eighth grade student will have made an éffort ~

deemed satisfactory by his tea er, according to defined criteria,
i\‘ St twice
'

to encourage participation £from another group fnember at
over some half.hour period.” : . >

h
. i SO

B
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1) whether you wish’t

DR The guestions below. are de51gned to give you an idea of the
' instructional ccntent ?f this module so you may determine: ' -~
-contirue workikg on the module; and - =

[

* " 2) whether you.want to skip certain se tipns of it.

. . relates to the module_gbjective of the \same number..

Each question
The pages:of

* the text that preseﬁ%-the 1nformatlon f qulred to‘answer the ques*'

tlons .qre 1nd1catedeaﬁter .each questlon.

[

.

. Try to answer- eacH questmoneand check youx- work ‘using the-. .
: Then, if youwfeel “the module or certain
. sections of\&;$§ill be of beneflt ta- yog, ¢0nt1nue thh the tape-

ansyer key prov1ded

sllde present on. s

w

. . B
By w . L

e . '
L

[N

-

‘Listed bokow are f£8ur main steps in the plannlng process.. .
~(These bccur after a needs assessment and a current program o

‘assesBment dye taken and before.
proy am’ are written.)™ Opposite,
. ., of the step$:’

VAR step. (pp. 7 & 8) .
’ ' A
s Determlning Progfé; A,
. t Neads S L *.
. ‘B.
" ’ . ertlng Program
LB Goals !
. Lo 'y : % < ;
! Writing’ S%udent Pep- C.’

formance QbJGCth
v D.
Plannlng for ' R

. | . Evaluatlon M‘;yffy T

. of program outcomes.
Identifying discrepencies in' areas

objectlves for a pew guidahce
the dteps are descriptionsg

Matech- the correct descrlptlon.WLth 1ts approprmate

e Rl

Statlng ‘broad, general areau -

14

of current and desired program
effort and choosxng strategies to ”

. resolve them. -

Setting criteria 50 that- program R

< gffectiiveness can be determined.

Stating the measurable behavioral
skills students will develop 1n
the rogram‘ : ,

- -

.
oo

. .
. ‘ . N ' 3
PN : ¢

b .

‘. iz kb 5
", \
., .
«
.




sllde presentation. %9 -

-

The questlons below are -designed "to glve you an Ldea of the B
instructional ‘content of: this mpdule so you may determine: ' '
1) Whether you wish to cdhtlnue working on the module; and -
2) whether you.want to skip. cektain sectlpns of it. Each questlon
rélates to the module gbjective of the 'same number. ‘-The .pades -of
the text® that present the informatic requlred to answer the, ques-

*
tions are pndlcated«after each” questt _ . Wg

3

i
o

. Try to answer eachyquestlon and -check your work u51ng ‘the
answer key. prov1ded, Then, if y@usfeel the module or certain -,
sections of it will b& of benef;tvto yquu ccntlnue with the tape—

-« S’

- It - .

1. Llsted be low are ‘four main steps in the plannlng process.

{These occur after a needs assessment and a current program
assessment Hre taken and beéfore, dbjectlves for a .new 'guidance- Vv

" program are written.) Oppos1te the §t descriptions .
f .the steps. Match the cdrrect descrlptlonj&ith its appropriate
s,te.p’- (pp. 7.8 8)  uc SR . )
ot { f R = -
, Determlnlng Program A.  Stating broad, general=areas _;
, - Needs - : . . of program outcomess~, .- -
Y ,B,,~Iaent1fy1ng disgcre enciesﬂln‘areas
L Wr1t1ng Program [N n and-des1red prograrm
Goals, B effor gg choos;ng strategles to
T ..% - ) RN resolvee hem. -+ - -

ertang Student Per—.-Ct x§ett1ng,cr1ter1a SO0 thatrprogram‘

f0rmange Objietnves -\ .éﬁgectiVeness can-be "détefmined. .
- D. stat¥ing the measurable behavioral

PlanA;ng for - sk;IIS»students will develop in

‘ . Eﬁaluatxon s ”:n‘ L the program‘ 5 - C .




NG v - . - 5y

2,4“There are’ “at’ least f1ve general actLV1t1es tESt must be. conducted\

N .~ in order’ for the planning process to be conducted smoothly T
: ~fHOWemany can you ident1fy° (pp 10 12)~ﬂ o
Py A. ' e d ’
’ # T 2 . ;“’ ! ' (o ey ; \v'e
N L B. i Lo e : o
PO VS o i ‘ L
L . - . v B L s "
. o Caon ' vy A
. T : : - g
» A D-" v . ) . ‘
- . _ , X . ] — K
P "

: - '3;; Llsted below are four major tasks that should be accompllshed to
. L determine program needs.i Rearrange them 1n chronologlcal order..
s (pp. 18- 22). L ‘ Do L : '

- . 5State program changes' " -J':wW.f;'r} i o
N . Y v " ‘ Lo o
) - Lo "B, Compare-.the’ Summary reports for the Current and t
ST e B Deslred @utcomes Agses .Wnts. ‘
» N i . . . . ‘" e . . . P , )

”C, rIdentlfy d1screpenc1es between areas of current and
v rdesnced effort.w’.' N S ) CL P
B D.;»Identrfy strategles for resolv1ng d1screpenc;es. o ,ﬁ.':'k

% - i

. ,'4. What three act1v1t1es would you suggest 1f you were comparlng ;‘
¢« ., summary reports for a Current Guidance Program Assessment and a
ol Des1red Outcomes Assessment'> Lpp 18~ 28) ' - ' / o
L . . ‘ T . Ao ‘ . - P A_v/ i .
. _A. - S : o . b : Tt S R

it ) _ S L e

R ) _ . - . ,

P B. Co ; ! - K e

) : : . . - T -

S . ' , e - . % dTa e
LCREL N ) =

iﬁ . 5., -What are three types of dlscrepenc1es that could be found ““;
" in compar1ng these stmmary sheets. (PP. 18- 28) L

o . PR - . . B . , . ‘ . p—

- e A. : . : . )
» . L . ‘o . . . . . . . . .
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. 6. Agaln, 4if -you were'compaflng the same summary sheets, what L jfjh_
' ’ .~ would you suggest be done for each dlscrepency wrltten in s ! ]
Rl #572 (pp 18- 28)/ D S ) ey 4 . ;
R - | e Y
4" A‘ N ‘::
L " e v\'. 2“
. ’ c' N '@ +
~ V ) . !?z
o Ty , o ‘ '
o ) o T - ~ [ .

-'begramlGoal

;Student;Goal

..
.

f7.- Wlth the three terms shown

‘A,

Student Performance

B.

in Column A, compare the deflnltlons

> 1n Column B and match W1th~the approprlate term. (pp}ﬁ32 & 33)
i j _‘m : - A L.“;‘ A . B . "‘r' . Y A' N .

Descrlbes a spec1flc, measurable‘_.
behavior that contributes: to '
ach1ev1ng a student goal.

'Defines a broad area of" student
- competence in a way that makes .

L Objectlve s ‘the program the stated or 1mp11ed "
. . ' "subject Of the sentence. s
: ; C. Defines a broad area of student
. ~ competence in a way that makesu. - -
: ; the student the stated or 1mp11ed
g B 'subject of the sentence.
8. - Can you ‘name . several characterlstlcs of a hlgh quality set of
_ program goals? (There are. at léast seven. . The flrst is glven
- : as an example ) (pp. 34 -41) o
- . " A. Includes hlgh ranklng de51red outcomes statements :
) ‘ AT erjk‘ . e o, T
. o : v \\N.
. C. ' ?
~ D. . ’:,;;‘. y I lL
, F. - ‘ g .
\ " :
- G., ;
/ . ® . ‘ . . |
L /' . -
’h ’ 14 / ) i
. : ) 6.3 : ‘
Y N 'S Y » N

. .
~ B -
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Complete the follow1ng sentences regardlng components of a" g .‘?:
well—wrltten performance objectlve.A - ;

. - - . -
. -

A well-written performance objectlve cOntalns a behav10ral

that describes what a studeht will ‘be able to do as & ik_ i

A. -

result of guldance program act1v1t1es._ JIn addltlon, the

v

f1_o.

11.

AN

~ - o

objectlve names a that deflnes who is expected to fﬂk

e

perform that behav1or lkFlnally,fperformance objectlves A o

are concerned’w1th that Wlll be- accepted as~proof‘of
e ’ Cc o : »1.\
'attalnment of the behav1oral objectlve outcome. : AU

”

Plck one goal statement from the llSt below and write - S
- a student performance ‘outcome for the goal statement.. ‘ RS
55-58) o o R c L

_(pp-
‘A, ‘The student will know what to do when he is w1th others L .
~ '  who use drugs.° o ' - .
"B. The student will know how to perform well on job . I
. applications and interviews. ¢ :

C. The student will know how to listen’ and take notes at

the same tlme. : IR o - - e

« , . - T ey v

fGoatxstatement <L : B '

Student performance outcome

There are four éypes of procedures necessary for determlnlng :
64~ 66)

program.success.» Can you name any or all of these'?r (pp.ﬂ
A A : "l e
“B. L -
c. ) |
D. . .
¢ .
‘ T 15 .

6.4 -
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S GENERALCONSIDERATIONS

‘a” . 8 . s

. e . : . . et

L

- ' .

deslred outcomes assessment report to produce a redef&nltlon

¢
n

of the program s goals, and the wrltlng of‘studentvperfonm—

LI .

3

l;-llrandrstralghtjorward*process 1n 1ts overall structure and VA

v v

et T Comparlng the*current status assessment report and the %‘f'
B B

“ance objectlves related to ghose goals, 1'~~ a falrly slmple N 5

C

‘overview

" of the

[y -sf
conceptlo%r_ Th%\actual detalls of the‘work can be Very
" L
complex and’ antrlcate however'v ThlS sectron Wlll present a
h.fi?f.hbn}eg overv1ew of the process, and then Eouch on flve con-
o 'oce§hs*§§e adminlstrator W1li need tomdeal-W1th to success~

AR v o P

. fully accompllsh the process._ These lee*concerns are-"
N personnei,'resources,.schedulrng,’communlcatlcn, and eval—'*“

- ——
N e »

SR uatlon. The subsequent sectlons W1lLA§ﬁov1de the degalled

o o dlrectlon necessary to actually carry out the process.
- /’

‘;{;‘ The chart on page 9 dlagrams the steps involved in the

. plannlng process and the relatlonshlp of the act1v1t1es dealt]

w1th in thrs module to- the overall process. One leaves the

current status assessment and de51red outcomes assessment’

s ’ Wmth a llst of current and deslred program prlorltles. The

kS
- ” <

L _‘next step 1nvolves comparing thpse two sets of data and

determining the discrepanéies.' This effort produces a com-—

<@

- prehensive llstlng of those areas where current and desired

v,

priorities match, those areas where they fail to match, tHe
directions 1n which they fail to match, and the degrees to
. which they dlffer. Dlscrepanc1es may ‘be of three general

sorts,Vthose‘Ln which: Va) current effort is lower than

N '4 ‘ 18 o, '
‘ . . 7 '

c e 3 . .

'-procegs'-

five -
cancerns




-

L

h’desired effort,'b) current effort is hi

her than desired

effort,~and c) current and desired effort-are at approxi-
mately the same level but focus .on dlfferent outcomes.

Varlous strategles may be employed to deal w1th each, depend-

ing on the particular situation. But when all dlscrepanc1es'
. i . . .

have been identified and'defined, and-appropriate responses
& .

have been determlned, program needs (1n terms of changes

«- program
needs

that will contr1bute to an improved program) w1ll have been

artlculated. ' ‘ . reot
/

Once needed changes are determ1ned, one can proceed to

—~

deflne the goals for ‘the program.

then write student performance objectlves, puttlng the

&
3

globhlly def1ned goals for the program into behav1oral terms

From these goals one can

which are. observable and measurable. And he .is then pre~

pared to conduct his program on a bas1s quite dlfferent from

most 1in common'practlce. "He has a plan"thch is based on

empirically determined needs and which'islopeh to evaluation

His plannlng%efforts have
T g

thus come, to an end, and he may go on to develop the strate-

-

and accountablllty at eyvery p01nt.

gies and activities necessary to fulflll the goals ahd ob-

program

goals -

and.
‘objectlves

jectives. . §| CURRENT STATUS | DESIRED OUTCOMES
' : {“’v ABBESSMENT ASEESBVIENT
} 12 To AsSIST érubeur; 10 2 7o moug HoW and WHEN
,;‘B i KNOW  WHAT.. ™ FIdd - .
NG : MORE ABOUT (WHAT :
, 'V ; 28. To ASSIST STUDENTS To 8. 71:‘,’ ;ﬁggg BouT WK
p ) 1 KeloW ABour. 23. b BE PREPARED FoR
b ' 'ro AssasT SWDEMTST?J A 308
4 To kNOW WHAT 1. wouw
3 fo ASSIST' STUDENTS TO .
é/; EX CORE ..

‘ 2o, T JSSI5T sTuDE»lrs
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TEPS IN THE PLANNING PROCESS

»

Gurrent Status Assessment
- -b

an

a

. Current Priorities

v

- . //,’
;

¥

-
. T
//
g

/‘Behav1or~*
1] . / /

. -

nge Ob}é/thes 5;,ff

2.

Student-Perform
E Populatlon

3. Ev;dence

2. SR
Process Objectives

4

Y Implementation Strategies
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Detailed data comparisons will be needed. LlStS of discrep-

anc1es between current status and des1red outcomes will have

> A

to be ‘written. _THese w1ll have to dlstlngulsh between dif-

lferent k1nds of d1screpanc1es. AYl thls 1nformatlon w1ll

«r'have to be assembled 1n a form that deff\ES the needed pro-

gram changes Program and student goals Wlll have to be

e T

Carrying/o;t these steps requires-considerable'efforfl

"have to- be drafted and scrutlnlzed The, effects and effi-

clency of all these act1v1t1es will have tp be valldated

, - Reports w1ll have to be made to adv1sory groups, school
: i Vet *

personnel d1str1ct res1dents, and students. All of thls

[ W1ll requlre the efforts of skllled dedlcated workers.

.One of the first. tasks of thrs phase of the plannlng, as

the tasks appropriately. If ‘an able, ded1cated cadre of

workers undertakes the effort enthusaastlcally, and is g1ven

LY

~ the time and reSources ndcessary, results will almost surely

'be p051t1ve and useful.

o

Along with-the ‘personnel to be ass1gned to the'effort,

& -

thc planncr/admlnlstrator will need to plan for and allo-

cate nccews?ry rcsourdcs. Supplies, worklng space, equlp—

mdnt, and plerical help will all Be ngeded.é,Delays and

lx
frustratlonv can be avoided if these are provided for from
the beglnnlng

ANother lmportant cons1deratlon at the'beglnnlng of

the effort 15 establishing schedules which Wlll coordlnate -

/- 4 . . ‘\ 21

10

w1th earller ones, 1s flndlng such personnel, and allocating

-

resources

pe

e

sche

|99

ﬂin;
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the varlous phases of the work and prov1de guldellnes for |
when individual tasks should be begun and f1n1shed Often |

M
‘a- useful means in th1s regard is a tlme flow chart. It can
i»
! be;sffpctured in many Ways. The example below offérs one

5

suggestlon. Whatever the format chosen,'a schedule should R |
be dev1sed at the beg1nn1ng of the effort to a1d in, the : .,' ' _ :-é

vcoordlnatlon of the varlous tasks and prov1ae guidelines for

e ————— e &

Aind1v1duals working on the effort,

i

;i SAMPLE TIME CHART P o —

. - — January| Feb | March

. . o Week Week - | Weekﬁg

Task: , 1121 3] 4{1]2]3f4]1]2)3t4
' 7> S Il

e e food e e ]

1. Identify Discrepancies

2. Determine Program Changes =" 2 el B B R IR ; )

3. Define Program~Goals'

4
e A
e

‘Etc.

| The work 1nvolved W1th thisk module is COncerned w1th B commun is
‘ 1 cation”
‘ sens1t1ve areas and is critical to the future of your guld- 1

- .

ance, counseling, and placement program. " Eor both reasons

=

a key task will be communlcatlng efflclentiy and accurately

with all groups involved and keeplng records of what is

accompllshed and how- it was done. Advxsory groups should 1 -
. [
° meet regularly to review progress and offer direction and
solutlons when problems arlse. Personnel worklng on various

aspects of the prOJect should be kept informed of progress

1n'other_areas. Sch'ol perso l——counselors, teachers, and

[y

. 1 : o
Voo ' :

,~ | - | N ! 22 , ;‘, - ;
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:administratorsﬂ—Should be kept?abreast of debelopments and-

results of the work, partlcularly as déc1s10ns are reached

aboutechanges 1n the program ‘and as goals are: wrltten and (/’/‘

program dlrectlons determlned. And of course, students and

thelr parents should be kept informed of program changes and
new dlrectlons.- They W1Al be the .ones. to bencflt most as

\ - « ‘__l'.
pro rams are des1gned to- respond to. thelr needs and- expresSed

\,

;Wu““deSIres—A‘Such*thcrough“ﬁﬁmmﬂﬁieathﬁfﬁﬁﬂ*hﬁ%?*te~ma%&ta%n—a
.o R4

sense of’ enthus1asmuabout the work being carrled ony and can

»

‘ contrlbute effectlvely to its success.‘*
h';/ The flnal general cons1deratlon that musu Be dealt w;th
in the process of developlng the goals and. objectlves for':

guldance programs is. the evaluatlon of that process. Slnce'_'

b
the goals .and objectlves of a program will determlne the.

-

actual activities to be 1mplemented subsequently, it is

-~

1mportant to monltor the plannlng phase closely to 1nsure a

ra

high quallty effort. In thls way, contlnuous format1Ve

'evaluatlon may be prov1ded to contribute to’ rpformed deci-
sion making and securé a SOlld foundétlon for the program v

belng bullt, ’ » T C , : . e

. .
)

Evaluatlon in the plannmng phase of . program development

should answer three types of questlons. Vs

»
v
,

from the current status assessment and the deaired outcomes

t[’

‘assessment collected and used as intended to derive program

».:v

‘goals and objectives?

1) Were the data

ot

In other worde, was the planning con-

ducted as it was designed to be? 2) Do the goals. and objecr

b

tives that were produced represent an acceptable foundation

evaluation |
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“ . ot e . B . o " . - . -
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‘for the program being planned? ' Or, is the product of the

planning process of adequate quality° and 3) What' resulted‘

’ ’.

from the planning Eﬁat was not expected" Or,‘what were the §.°

pos1t1ve and negative unant1c1pated effects of produc1ng

T goals and objectives° - e SRR _ ﬁ; o
. - ;v, . . .a . o % - - T .

There are several procedures available to answer these‘,

] v : ’-%x
questions. The most reliable data fon the first are pro- f
. o ) F.“ . «’

. © o ‘duced by a replication of the planning process. 'ﬂgvalidity

v

e
the current status assessment pay be produced by red01ng each

-

/K produced by the mlniature reassessments may then,be used to

.

-

siomn, rules,and procedures used 1n the orrginal assessments

were consmstent ‘and reqdrded, they can be used again. Such

+

a reapplication of the process should assure that the data

will lead to asprogramﬂaccurately reflecting the'real deeds,
‘ Where a f%plication‘of the,asseSSment'process is not

poss1ble, the qyality of the products of this\érbce/s (goals

9 7

- and objectives fpr@student guidance programs) maywbe eval~-

~w uated by subjecting them to consultant review. A panel of

‘e

experts representing the academic communitywand the residen-

tial community (perhaps the advisory group) could check over

lists @f ‘goals apd objectives and certify that they represent
an acceptable basis for the'program(s) being planned. Where -
this group identifies areas of deficiency,'their experience

may be used to provide suggestions for improvement.

EE——— check/of the results>of~the‘degrred—outcomes~assessment*aﬁd——
RS
/W/th a small sample of the or1gina1 respondents. .The results.

. verify the results of the original asSessments.- If the dec1—

.'. _" . ) .'a>24 _‘ - .‘

13 ‘- ‘

#WevaluatipﬁJ
{ ‘strategies |

.
4

I
. )

replication

E BN

consultant”
review '
—t
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T\\%‘To assure a successful effort in the steps outllned in S
' e
‘ aribé;ion *

chFtklist. |

o ‘ thlS module, a cr1terlon pheckl;st may be used to evaluate
| it; Such a checkllst should 1nclude rﬁkms related to each {
| ‘step 1n the planning process.. Items should speCrfy‘what 1s-: S
to be accompllshed at each step, when thlS shonld be done, //‘
who is- respon51ble and what level of results w1ll be cong/i//

;stdered'acceptable. The following is an example_of sudﬁ%én

-

item. " "By Aprll 25, 19 the'members of the'junio

"‘school gu1dance program plann1ng task force produ¢éd a ' o

wr1tten 1ist of all areas where present progra efforts

fall to relate to 1dent1f1ed student needs.
. generated by a comparlson of current statuéfaesessment and
de51red’outcomes assea?ment data. Eyal aﬁ?on of program

/ ,/,

7m/be -a s}mple pro-

plann1ng u51ng such a checkllst will tl

cess of 1nd1cat1ng "yes, it was don// a?/ 'no,- it was not . -
,15. - 1//// B
. e _

done" for each item. - 1. P4 ’ = -
'ﬂ T 1=

A ’
A criterion checkllst evalud{;on stratégy has theaaddl-

g

tlon l advantage of structuring the plannlng pre\ess. It

promotes program, plannlng by réqgmrlng those 1nvolved to
document and schedule in adVance what tﬁey w1ll accompllsh

The crlterlon checkllst may also serve as a useful communi-

’ ~

cation dev1ce by 1nform1ng each member of the- plannlng team

R of the tasks com1ng up., .
Any activity is likély to, produce results that were not Junanticipate
effects

expected and that .do not relate directly to its stated out-
comes. A comprehensive evaluation of the planning process. ‘ !
of "guidance programs must inquire about such results. They' T
| | n , - 14 . | .

. ' o o . ,Jj;“ﬂ', 4 [ . » |
ERIC : . 7t . ‘Z‘J - h
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. on the des1red outcomes of guldance programs from parents

_ may generate considerable 1nterest in these_programs among

. a
- e

may have a s1gn1f1cant effect (either pos1t1vé or negatlve)

upon the success of plannlng efforts that w1ll,go unrecog—

\!
AR

nized if it is not assessed
? \

For example, collectlng data

3

A

the parents polled.

R

planning proceés. If progra@hgégﬁﬁers'know of it, they.

might contact the- parents who reSponded to - the assessment

This interest is a side effect‘of the

“the guidance program ig they'arevencouraged to do so. - The

. ) ' - ‘\

when voluriteers are‘needed*for gurdance=reiated*actxvxttes~~e
).
These parents mrght also help generate communlty 1n§erest in

vy
.t

resource represented by 1nterested parents might go unused

by the guidance department 1f the unantlclpated effects of

the plannlné process ‘are not assessed,

-

The e@aluatlon of the positive and negatlve unantici-
pated effects of the plannlng stage of program development

may be assessed by questionnaire, interview, ‘observation, or
analysis of»data from unpbtrusive measures. Usually a com- -

b1natnon of these means is the most effective. Information

on unaftlclpated effects should be sought £rom .all ;nd1V1—
duals groups who may have experienced them. Such data

? 0

should |be summarized and reported along with the rgsults of

the ch uatlon of the plannlng process and ‘products aO that

4

1t w1ﬁ Le available for subsequent dec1s1on maklng.

~

*
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may have a. s1gn1f1cant effect (either p051t1ve or negatlve)

' :("

)

upon the success of plann1ng efforts that nlllngo unrecog~ f
X

-

nlzed if it is not~assessed For example, collectlng data

Al

on'the‘des1red outcomgs of’ gu1dance programs from parents

\

may generaté cons1de§able 1nterest in these prog
\ .

s et
3

rams among, -
z‘

the parents polled This 1nterest is <a s1de effect of t L e

et gt b

If program planners know of 1t, they

plann:ng Frocess.
might contact the parents who responded to the assessment

. when volunteers are needed for'guidance—reiated activities.

. ' .
won

These parents mlght also help generate communlty 1nterest in

* the guldance program if they\are encouraged to do so. The
resource represented by interested parents mightTgo.unused

Lol

by the guidance departm ntyif the unanticipated effects of

the planPing proceSS'are ot assessedw

The evaluatlon of the p0s1t1ve and negatlve unant1c1—-

pated effects of the plannlng stage of p&ogram development

may be assessed by questlonnalre, 1nterv1ew, observatlon, or,
t; - :

*

analy51s of d“ta from unobtrusxve measures.
N

bination of these means is,the most effectlve.

v

Usually a com- -

s

Infofmatlpn

R

Yy

P, SR

o N3
Crpe O

OO

. AN
unanticipate,

géffects
. ‘assessment |
“‘jmethodsﬁ“

on unant;c1pated effects should be @ought from .all 1ndiV' T

duals)or groups who may have experienced them. ‘Such data

should be\summariz%d and reported along with the results of

the eyalgaggafﬂggkthe plann1ng process and products “so that ;

.

. 1t w1hl be available féﬂvsubsequent dec1s1on maklng.
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~u_l. A llSt of some of". the act1v1t1es 1nc1uded in the plannlng phase=? RO
o dlscussed in this module follows.‘ Numbe r them in the order, "'j{a.F
** they must be accompllshed._ (PP 7-9) 4 _ Lo
_ .a; rDetermlne-necessary program changes.fa';' '
‘ b. Indlcate the degree and type of d1screpancy
— *'“‘Tﬁ“_Compareﬂﬂﬂa1esuitsmﬂ%theﬂmnnxnﬁrstatuSAassessme :
: and the des1red outcomes .assessment.
; d. Write student performance objectlves.
, ‘ e. Identlfy alternatlve strategles for resolv1ng ww

AT . dlscrepan01es. : '

;o dE' 'Q ~ - f. Produce a let of areas, where prlorltles match or

' ' ‘are - dlscrepant ' o :
{ LT o ' g. Define program goals{ “ .

) . . . - :'; \ =
N 2. List flve general cons1deratlons that must be taken ‘into account-,
B Jin thlS phase of plannlng “{pp. 10-12) i | o

S a. h, , ‘ -‘n,' ? 13_ o L o
b. |
N ° - ’ -
C. a - _\( .
. °
; d.. ;
‘ e' N - . . « ’ 4
ﬂ@f“ 3. What are the three types of questlons thatﬁehould be answered
r T - by the evaluatlon of the. plannlng phase of program development’
o (pp 12 & 13)
:; a. ?
b. ,
- c. L] v
"+ See next page for answers. , . o
BT 1 o S
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Meet Withvseveral df.yoﬁr féllow.planners/dounselors. Assume that

your group is/ the task force charged with Wwriting goals and objec-. '~
_tives for a guidance program from. the results of a desired outcomes

assessment and a current status assessment that have already been
conducted. In this meeting yolr group will develop a plan for .the
communication and reporting dspects of your work. -Discuss: a) who

must be kept informed of your activities; Y), what each group or

individual must know; and c) what strategies your task force will

.use to convey the required information. Also plan what will be

included . in records your dgroup will Keep of its -activities, and what
reports you will issue at variou$ stages of your work. Prepare a
summary of . your decisions. It will be valuable to you later if you
become a member of such a task force. ' : -
. . . « o {;

° . 1T
28
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DETERMINING PROGRAM NEEDS

In planning improved guidance programs, the 1dentifi—

cation of changes in present programs that will contribute
%

Ato their 1mprovement represents the determination of program

K3

needs.A The reports sUmmariZing the assessments of current

. status and des1red outcomes of guidance programs (that are-

produced as. a result of the training included in the pre~

ceding.two modules in»this training_series) Will'serye as
. the raw material to be used in identifying these needs.. By

comparing these reports, the program.planner determines o

- il

areas 'of current and desired guidance effort where priori- -
ties for emphasis match or are discrepant. He must' then

'consider the type'and.degree of discrepancies ‘he has identi-

-

’fied and indicate what strategies are available for resolv-

ing these discrepanCies. The choice of an appropriate

[

f;strategy for resolVing each disc§Epancy means that neeJId

7 .
‘i}». ﬁ and that the program :
A ,

planner is then prepared to begin ﬁetting program goals in,

.;J program changes have been dete

-

:Tstudent terms._f : B P

P R - -,
R . .

COMPARING THE RESULTS OF THE DESIRED OUTEOMES ASSESSMENT
AND THE CURRENT STATUS ASSESSMENT ¥ .

A}

a

0 . If the des1red outcomes assessment and the current sta—
. T

tus-asse9sment-were conducted according to the'guidelines _

" presented in this series of training packages, the'reportswr

‘summarizing their results will present_two types of rankings:
General areas, of guidance~effort‘(interpersonal intraper-

X . sonal, academic learning, educational—vocational, and
Q - . 18

ERC 0 29
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non-student outcomes) will be presented- in order of prior- *

s

fty,-and thenrtOP-priority.specific outcomes will be~rankedJ'

in each area.‘ The stat1st1c used to produce the ranklngs ;

14

is. perdent~of counselor t1me* that is or should be expended

.

',on that area or outcoﬁ/. Pages from hypothetlcal Current

'Status Assessment,and Des1red Status Assessment Report
L - b \ . -

Summarles'are presented.on the folloW1nthwo pages,~

|~ The 1n1t1al step 1n determ1n1ng program changes is to

TN \" .
T / - . ) . »

study the summary reports of the des1red outcomes assess— s,

.
'

‘ment and the current status asses5ment very carefully The

&

) Then the 1mportance ass1gned to, spe01“

‘should be compared.

fic outcomes'Within each area should be examined for each
x

report. ° Th1s study is best accompllshed throu&h\teamwork.

'member can spark the thlnklng of others

Pom

‘The 1n51ghts of on

’relatlve emphases of the f1ve major areas of guldance effort

and cOnfllctlng 1nterpretatrgns can identify
areas of weak understanding.? Preconceptions

~judgments related to the 1mpllcatlons of” the-

.

av01ded.«-At th1s stage, planners should ‘try

and objectlve as poss1ble. Their goal ls -to

mlstakes or

)
¢

and value

data should be

to be as open

become-conver—

-

Vsantrw1th the data resultlng from the des1red outcomes

"ugassessment and the current status assessment. . ‘ K

"for as 1gn1ng prlorltles,
ngpractl al reasons, i.e., 1t is very dlfflcult to determlne.

N -

*Coungelor ‘time 1s an- 1mperfect measure of gu1dance program
effort\ because’ 1t fails to include tle value of the time of
unseling personnel (paraprofessionals, teachers,
etc.) as well as the value of non-human resgurces used in .
ct1v1t1es ,Even though measures of percentage of

this statistic was not used for -

/.

30 .-
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summaries of the resUlts of the desired outcomes assessnent
‘and the current status asses ment, its next task is to

'1dent1fy the major areas where indicated emphases match or‘

L4 v

/
i

IDENTIFYING DISCREPANCIES

~Wheh the,plan?ing team had become familiar-with the

’

are dlscrepant. Juxtapos1n - the prlorltles of counselor tlme

A y
. /’
2
' . and ‘almost match i
seems fairly lar
personal areas
Vocational area. .
- Logical
Assessmen
/
4 -~
Q

resultlng from the two ass ss‘e‘ts*fer‘the*five*maIn‘are35444*

* the sample assessment summary repdfts’gresented earlier.

:each major area of d Yance effort in a. hypothetlcal program,

' be lojler than the desired,emphasis, or 3) the desired eﬁpha~‘

-sisemay,pe lower than the current one. ® Each of these condi-

" the next major &ection of this module.

can ‘facilitate this proce%s.‘ The figure on the next ‘page

Shows an example of how ’ his,ean be done using the data from
. The graph‘compar s current and desired emphases for .

Emphases differ a gyeat deal in the Academlc-Learnlng area
‘the Intrapersonal area. The d;screpancy
, in the Non-Student Outcomes and Inter-

- A

dnd somewhat smaller for the, Educationgl-

g thfge cohditiens are possible'when the results
of the Desifed Outcomes Assessment.ana the Current’Status %FV
are combared | lf%the;amount of counselor time |
a551gned to an area may be essentlally the same on the two

assess ents, 2) the current emphasis assigned ta an area may

tions suggests 2 different type of response as discussed in

4

’

B 22 . :
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The planning‘team shou1d prepare to map strategies for
changes in areas where fairly large discrepancies exist -
' B B v '*“.‘ T T
o regardless. of whether the current or desired percent of coun-
selor' time was higher. In areas where large discrepancies
in emphasis do not exist, the planning- team should still be
prepared to -recommend changes if the. specific outcomes
. designated for desired and curtent emphasis within an area"
. & . :
are not the same. This type of discrepancy cannot be recqg~
nized from a graph like the one on this page. The planning
team must refer to the summary reports of the desired out- ,
comes asSessment and the current status assessment to ident-
- . a

_ify these discrepancies.

23
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IDENTIFYING STRATEGIES FOR RESOLVING DISCREPANCIES

13

After the planning.team has identified*discrepancies’in
the'results of'th@icurrent status assessment and the desired
outcomes assessment\ln terms bf areas of guidance program
effort ~the next step is to carefully examine and compare the
current and desired emphases ass1gned to indiVidual items

“‘*tnin each areg. ~This will allUWﬁthenr1xrﬂﬁﬁxanmnne—neededf +——
changes in the current program that w1ll bring 1t more in
line_With what is desired. |

In areas where about. the same percent of counselor time | condition

: \ one
was indicated on both thé current status ‘assessment.. and the» S

*

deSired outcomes assessment, (e.g., the intrapersonal area

~in the graph. on page 23), the detailed assessment report

gummaries should be consulted to confirm that the same out-

comes were listed for counselor attention in each assessment.

If this is' the case,_continuing the program essentially as

it is should be recommended. Ln our example, however, it is

. . _ ,-E« e e e e C oy i g e 1

obVious that a shift in the outcomes on. Whlch counselors.

spend their time should be considered. Items D-30, D-2,

pD-15, D-6, D-22, and D-12'ranked important on the current

. AL , . ' ’
statusvafsessment‘while items D-26, D-13, D-19, D-23, D=22, . . o

‘and D-16 rated a high priority on the'desired'outcomes assess- N

»

. ment. It is likely that, in this example, an improved guid- ) o

ance program ‘"would mean that counselors. spend more time help—

[
ing students achieve the latter set of outcomes %from the

Desired Outcomes Summary) and concentrate less on the former
‘ ' L

" (from the Current Guidance Summary). ) / .

35 v
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oan

& ’ ' :
" The plannlng team should be cautlous about recommendlng .
: ) , 5/ (

that counselors suspend effort on any outcome, however. The

des1red outcomes assessment report 1s.based on data on stud—

ents' needs. Students may not choose a need statement as

.

belng 1mportant to them for two reasons. 1) it is, currently‘ Vﬂ'

¢ ]

‘met by counselor efforts and thusmis“not~asﬁpne551ng _
. { e

. as it would be 1f help were not avallable, or 2) 1t would

belng

h Y

. not be a nlgn prlorlty need of Stuaentb even thnuut help.

The;plannlng team\may heed torrely on interviews With prud-
. RO | R A ) ‘ .
ents, expert opinion in the literature, or the advice of

local counselors, teachers, and parents to‘degermine'which"
reason holds. If it is the first, some effort on the out--

come should probably continue. TIf it is the second,_effort

on the outcome may be sens1bly,deleted from the program.-

~When an area was ass1gned a hlgher priority on the o condition
D two
de51red outcomes assessment than it currently receives ~

(e«9g., the~Academ1c—Learn1ng area on the graph on page 21)

rease in counseIor “time, spent in this area seems: a @

- e —— ]

response. An examination of he detalled summaries

of itemsMranked high in importance An this area on the two

|

assessments'will'offer the plang

‘Tg team helpful«clues as to

" \_ how to distribute the inereased counselor emphasisQ In
|
) ﬁgeneral, 1tems which rate hlgh on the des1red outcomes

assessment,'such as A-13 and A-10 in egr example, should . * '

- : recelve‘more attention. The total amount of counselor time
spent in helping students achieve outcomes in &n area can 4
N . _ ‘ i B 2 LT I .

also 'be increased by increasing the number of outcomes
25 .
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spons1ve to stude needs. In Order to accompllsh these

current p ogram.

ST - U —

P Stu/ent Outcome area in our example), a .decrease in the
amount of counselor time spent in the area seems 1nd1cated

' The most ohywious "’ way to accompllsh the shift would be to

-

delete some outcomes in this area from the guldance program.

7

When th1s course is not des1rable (remenmber the cautlons

-

g mentioned earller) or is. not feas1bLe given the requlrements

he school system, the respons1b111ty~for accompllshlng

cones in areas ranked lower on the desired outcomes }

aséessment than on the current status assessment may be

s

ass1gned to someone whose tralnlngc?nd exptrience is more

- e

- Tasﬁg and roles/for guldance paraprofess1onals will be the
¥ - * S

( ,7/? counselors may be able to flnd ways to become more eff1c1ent

of their time and the time of other personnel in

the counseling office< in'this way, the same number of out-—
.comes could recelve attentlon, but a decrease in the actual
| ;amo t of counselor time spentrgn them could be accompllshed

Whén a clear\strategy fornresolv1ng dlscrepanc1es in

-

a

LY 4 - : 26

subject of package number 8 of -this serles. Alternat:.vely, "

,fﬁose areas that rated‘ﬁIgher‘on*the*currentrstatus——t

aséessment than on the des1red outcomes assessment (the Non*'

approprlate than Ehe counselor (perhaps a paraprofess1onal)

L4




<+ . ' . : : ) - e

the current and desired percent of counselor time expended " " other'. |
, _alternative
“in an area lS not apparent to the planning team, they still R

-+ have severa1 alternatives fOr identifying appropriate pro-—

gram changes. Counselors' efforts to help students achieVe’

- 1
“, -

certain outcomes within an area may be evaluated to deter- S

mine ' if ecounselors' time spént there is actually effective.
B - o .
. . . . Lo # :
o " Knowing if counselors' efforts really do help students

- .
-

————fff¥A~aeh1eve~the~euteemes—1n—question—Wiii—heip~in—deeisafnmrf

related‘to altering the percent of counselors“ time spent (4

_ * in an area.. - L 'ﬁ .
; - . . . . v -\ \"?. . . ."
- : Spec1fying the relationship between outcomes and coun- . . e
’ ¢ : T . B ¢ ) ) B E :
'selor activities is another way to contribute’ to the speci-

o

fication of program changes. It may be that counselors are

*spending time in an area with no clear“idea'of what they are -

-
A

trying to accomplish. If theﬁresults'eXpected.of an effort ir___;;‘;
are known it'may-become'easier to determine if the,time'
spent on that effort should be increased or decreased. .

pnelthought to keep in mind in Carrying dut this process
of identifyingvstrategies'for resolving discrepanciesiis-that
no neat, mechanical formula exists for making these -determin-

ations. The data from the current status assessment and : _' .

desired outcomes assgssment should prov1de valuable input

‘for'such decisions; but such information is only information.

"o

It cannot weigh all the complex factors and make the appro=-.
priate7decisions; Ultimately the definition of program. pni~

orlties will have to come irom those conSiderlng the evidence
! .

‘and able to make the sensitive Judgments nécessary. .
‘ 38 | -




' fa0111tate the evaluatlon of the plannlng process. If -

STATING PROGRAM CHANGES

4 A:"

*
»

When the plannlng team has dec1ded on the various . )

strategies it W1ll recommend for 1ncreas1ng, decreas1ng, or

shifting emphasls in areas of guidance program cffort to

résolve discrépancies between current and desired priorities,

n

it has'determined program needs., These should be recorded.”x

] ( D

. The: ratlonale for each need should also be documented tok.

~accepted by the adv1sory group, this record will become the7

‘blueprlnt for 1mproved guidance programs,\ that 1s, programs_

whlch are more respons;ve to student needg, and will supply

the raw materlal for the process of wrltlng student goal

4

v

statements for these programs.

P

‘Be sure to Iea\/z a trail..

39
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1. Assume that w1th the information on the above chart the team ‘
planning guldance progran improyvements is responsible for 1dent~_
ifying areas in which changes will ibe planned. Write "ML" on °
the line in front of the are&as in hich ®he team will be "most*
llkely" to recommend shifts in emphasis, "L" in front of. those
“areas in which changes are "likely" to be suggested, and "LL"
for areas where changes are "less, likely." (pp. 18-21)
' a. Intrapersonal i . ) )
b. Interpersonal v : s
| c. Academic-Learning ' :
' d. Educational-Vocatiodnal : ®
) e, Non—étudent Outcomes - e
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1. Assume that with the information on the above chart the team
planning guidance program improvements is responsible,for\ident-
ifying areas in which changes will be planned. . Write "ML" on
the link in'front of the areas in which the team will be "most ., <« |
likely" to recommend shifts in emphasis, "L" in front of those . .
areas in which changes are "likely" to be suggested, and "LL"
for areas where changes are "leéss likely." (pp. 18-21)
! a. Intrapersonal ‘F ‘ . L ,
. b. Interpersonal oo -
- - ’ R )
¢ c. Acadenic-Learning ’ < N . i
‘fﬁx ,d. Educational-~Vocational ' n i
' ‘ e. Non-student Outcomes : |
- . , . N . 3
O ‘ N ' . ‘ ' ) - * o ¢ i
. , i |
é
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- cufféﬁtfséatﬁé‘Aégégéﬁeﬁtiaésults,<,‘g

-

‘Percent of Counsegor Time .|’

‘Ttems w1th1n the Intrapersonal Area

IFST S S e P
D~5 B o o . | _ . 18 - IR

D-13 . R . 16

D-8 S o - U\ - 15
D-6. . L R R U L
Others . - S C ot - 19

Desired Outéomes ASSessment“Results

-

| Ttems Within the Intrapersonel Area- | Percent of Counselor Time’

D=8 T A Y
D-13 : o : * b 17
D-2 ce - L o 14 .
D-30 , - ST A 12
Others . . T S 17

— BT

. 2. The ‘two. sectlons presented above are from\Summary reports of the _
G, -current .status assessment and the desired outcomes assessment con—
o 'ducted for the ‘same program used” as an example in questlon 1. )
What program change strategles would you recommend for the Intraper-,‘f
sonal area of thls program? {pp. 24-28) : :
i .

N

a. . ) ._._A '1' .' 7 ) . 7 ) o B -

. ¥ . . B * “
. - . . . - " - . ' - 5 ~
b : . - - : -
. : . - , _ _, _
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Meet for about an hour with‘sevéréi of your fellow planners/
‘counselors, Take . a half -an hour to brainstorm changes you would

recommend for improving guidance programs in your schodl or district.

W

Indicate areas of guidance effort (and specific outcomes within
areas, 1if there’'is time) where emphasis should be increased or -

decreased. . Also consider in which areas effort should be refocused, "

which (if any) outcomes.should be added to t+he programs, and where
‘evaluation of activities or the specification .of outcomes related '
" to activities should be suggested. At the end of the half hour,
summarize and record.your deeisions. L .-

s s
U s

Now obtalin'the summary réport of the actual recommendations of :

the planning team that analyzed the current status assessment and
_desired outcomes assessment in your school or district. Compare
\their decisions and rationale with yours. Where there ‘are discrep-~

ancies, go.back to the datd produced by the two assessments to see
- why the planning team made the recommendation that . it did.

s
A"
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WRITING PROGRAM GOALS

LA'1968 Robert E. Campbell of the Univer31ty of Oth

el

’ published the results of a nationw1de survey of gu1dance /-

-

serV1ces in secondhry education. This survey reached 48

R K

"

. these,  student performance objectives) occurs.

. to determine program effect1veness. Rather they are the

states and 6,484 respondents. ~The number,one.recommendation,

made~in\thevreport“is as follows:

#The root problem seems to be one of se- =
lecting for the guidance program a set of
appropriate goals which are attainable within
the current and progected resources/of the;'
school.

o The conclu31on seems 1nescapable. if
guidance programs are to be effective in
meeting service needs with limited resources,
they must be de51gnedzsystemat1cally and
realistically to achieve a set of clearly

" stated objectives selected. from a much larger .

: set of pOSSlble objectives. (Robert E. Campbell'
' l968) , . A

- It 1s to this goal that the planning act1v1t1es T
to this p01nt have been dlrected and 1t is at this point

N

that the cruc1al step of wribing program goals (and from
m!i..;

Program goals-are«not'the activities onevconducts in

a gu1dance, counseling, or . placement program, for even the

_—spec1fic, concrete objectives one measures progress toward

'1

global statements of outcomes around which the progra;f'

'l 8 .- ' »','c

performance objectives to specify concrete, measurable

*See REFERENCES Section . . . -~ 5 . &

S . S A%

t ]

définltion”

of program

goals ,




. Y S oL i . ’ :
‘outcomes, 20 or'30 program'goals should be sufficient ﬁdr'

Lo T e _ i
L ; 'aﬁy'ﬁfogféh. Look at the follow1ng examples to develop an
| ;wunderstandlng-ofhwhat‘a program goal entalls f'T
5” _';:'p=-.."“1pRonAM GOAI: STATEMENTS - ‘ \‘\
i j\" '.;, To help the student to acqulre the SklllS and éf )
e _ Lns1ghts neCessary to study better._ T . g

To help the student to understand hls abllltles,r
1nterests,'and other characteristics. -

. To help the student to be more sklllful in
maklng dec1s1ons and solv1ng problems.

;, As can be seen from these, the goal deflnes a broad
area~of concern. -;t does thls in a way[$hat makes the |
‘program the subject (stated or 1mp11ed) of. the sentence.
/ f;g But the goal statement is nevertheless clearly de51gned .
| around the student Thls a1ds in the subsequent process

L 4
”of deflnlng observable, measurable ob]ectlves. It also

suggests the corregt empha51s for program goals. They .

should relate whenever pos51ble to student outcomes.

Y

The relatlonshlp between a program goal and a student
‘goal 1is a‘%lmple one. ’'Basically, student goals are program
goals with students as the sentence subjects instead”of the

objects., Notice -how each program goal in the last paragraph

actually defines a student'goal. To turn theSe,program goals °

. into Student goals one simply rephrases'them to read;

- To acquire the SklllS and 1ns1ghts necessary to -
study better. *

To better understand one's abilities, interests,
and other characteristics.A

-To be more skillful in maklng decisions and’
‘sorv1ng problems.

33
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%
The deslred outcomes that ranked hlgh in the de51red

}

outcomes assessment form a conven1ent bas1s for wr1t1ng

goal statements. However, the set of geal statementsvyouA

erte for your'lmproved guldance program should cover more‘

, than what 1s presented 1n the flve to elght top ranklng

statements 1n each of" the f1ve~areas of gu1dance effort

N g

Each high ranklng deslred outcome should be represented in-

writfng
program
goals

v -

Tow

o

sented in each goal.

-have 25 unrelated goals.

' Research (AIR), divides the concept_of "career"

a goal-statement, of course, but other deslred outcome
statements should be 1ncorporated too 1f the program 1s to

be bullt fnom a comprehens1ve foundatlon.

all de51red outcomes in an area, comblne those that are

log1cally ‘related, and write broad. goal statements for that

area. As you write goal statements, be careful to keep 1n

You should survey

(mlnd the 1mportance of @he des1red outcomes statements repre-=

ThlS 1nformatlon will be useful later

when prloritles must be assigned to goal statements.
ertlng program andﬂqﬁudent goals leads to the problem

of identlfylng commonalltles and establishing grouplngs_

It is more sensible, to have

among the'goals. for example,

‘rfive major categories of goals with five goals each than to

Many structurings'are possible.

.

'Ultimately'the‘bést way to decide on those that are the best

L4

for your own program is 'to look at the 1mportant goals you
‘have determlged and see what d1rectlons and categorles they
def1ne But certain models and suggestlons have been devel—
oped which may be helpful in ‘this regard.’ .
One such model, developed by Amerlcan ,JInstitutes for
1nto six
34 " o > oy
45 |

grouping | .«
. goals ;
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' LT e , ' : | ,
-areas and allows all goalsu(and subsequent objectives) to be I

classified into one of the six career areas. . They are as

‘v

follows: o o S .
. | | v | |
Vocational Planning-<Behaviors related to explorinq grouping
- and making decisions concerning both opportunities example #1 i

in the world of work and personal characterlstlcs
related to such opﬁ@rtunltles. A

B ) . ] .

o Educatlonal Plannlng—-Although often related to voca- |~ N
tional .behaviors, behav1ors in this area involve -
W exploring and pursuing educational opportunities. .
independent of, or not immediately having,. voca- . a
~tional @bncomltants. : ‘
] . 4
Personal-Social Deve10pment——Intrapersonal competen-
» ciles needed to function effectively as an inde-
pendent person and interpersonal behaviors needed
in small group 51tuatlons, 1nclud1ng two—person
relatlonshlps.

|

Learning How to Learn--Behaviors involved in handling
difficult situations and varied learnlng tasks
'more effectlvely and-efficiently in varied settings,|, -
not just‘in the formal classroom. 2ol el f

Soc1al Respon51bll1ty-—Behav1ors differentiated from
those in the social behaviors area because they
are appropriate to larger groups of people and to
secondary “(e.g., government) rather than primary
(e.g., family) social systems.

Leisure. Time Use--Behaviors utilized in the explora~l ) ¢
tion - of leisure, culturalﬂ recreational pursults
and behaviors involved in exploring one's personal
characteristics related to such pursuits, making g
decisions on the basis of such. information, and
pursuing one's 1nvolvement in avallable opportun-
ities. ‘

This{mogel-isresbecially eonvenient,~since it is simi-
lar; to.the oné recommended for structuring the desired out-

comes assessment .and the current status assessment.

ow

t v | : 4(3.
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- A second model*, developed by the Callfoggla_ge;sonnel
and Gufdance Assoc1atlon, establlshes three major categorles
lof career guidance, and addltlonal subcategorles w1th1n o
»these; ‘Each category represents a broad area of learning~*
content_necessary'to help'students develop votk,.life style,

and leisure satisfactions and achieve desirable sOqietal out-

comes .
BASIC COMPONENTS AND CONCEPTS = - grouping
OF THE CAREER GUIDANCE MODEL example #2
1.0 Career Planning afd Decision Making
1.1 Individuals differ in their interests, apti-
" tudes, abilities, values and attitudes.
1.2 The understanding, acceptance and development
= o of self is a ‘lifelong process and is constant-
: ly changed and influenced by life experlences.
1.3 Environment and individual potential interact
.. .to influence career development
1.4 Ind1v1duals must be adaptable in a changlng
. socigty .«
1.5 Career planning should be a pr1v1lege and
- responsibility of the_1nd1v1dual. - . ]
2.0 Education, Work and Leisure Alternatives

2.1

Knowledge and skills ‘in different subjects
relate to performance in different work roles.
There is a wide varlety of occupations whlch
may be c15551f1ed in sSeveral ways.
Societal expectatlons 1nfluence the nature and N
Structure of work. ‘
There is a relationship betweén the commitment
' ' to education and work and the availability and
f - utilization of leisure time. '

2.5 There are many training routes to job_entryﬁ
3.0 Life Styles and Personal Satisfactions
3.1 ' Work means different things to dlfferent people.
3.2 Job satisfaction is dependent on harmonious -
. relationships between worker and work environ-=
ment. l .
3.3

Job specializatidn creates interdepeéndency. -

*See REFERENCES Section - Career Goal Models
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A third and somewhat more.traditionally oriented
model, * cla551éles program goals partly aCCordlng to the

& "

.vehlcle-of help. Thls approach 1dent1f1es four major

tYpeé-di services the guldance and counseling program may

,provideﬁlahd suggests possible subcategories within these

areas. S : o '
i ' ) '% L]
V . I . ‘ ¢ ‘ II ' . '\.‘ . . ) . "
—— _Pirect Help " Indirect Help - , ~9'1‘0uPJ- ng

(Counseling with Students) . (Consulting with Parents | example #3
: . ' and Teachers) ~ '

; L. Individual Se551ons on: 1. In-service Sessions
' A. Drug Abuse with Teachers

B. Peer Conflict . 2. vIn-service Sessions
C. Family Conflict . . with Parents | ‘
D. -Pregnancy 3. Parent/Teacher Con- ~
E. Self-awareness ' ferences '
' ' o 4, . Test Interpretation
2. Group Sessions on: = 5. Occupatlonal Inform-
A. Interpersonal rela- ation ; .
-tionships - 6. Educatlonal Inform— ‘ ‘ L
. B. Sex v . ation ' '
C. Drugs ' . 7. Curriculum Revision .
D. Family Problems U ‘ | N I
E. Decision Making : o, ’ o :
IIT : Iv. . . :
Post-High School ~Administration/
Preparation ‘ Cpordination
..  Post=Secondary 1. Orientation
Education 2. Records
2, Occupatlonal Inform- 3. Testing
ation \ 4. BEvaluation |
> - B. Educational Placement 5. Registration @ >
o 4. Job Platement + 6. Scheduling '
. 5. *Test Information 7. Placement
6. Decision Making - " (Educational and ' .
7. Values . ‘Vocational) e

A | I e

* ) . - .
See REFERENCES Section -~ Career Goal Models

l +
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Other models eXlStn many of them useful and worthwhile.

v

Your job is ko select or develop the one that best meets your

own needs and structudes your goals in the way that'Wlll be

i

s :

most useful. \
A part of categoriZing goals and f1tt1ng “them into an

overall plan is ass1gn1ng them priorities. And a key element

of assigning appropr1ate priorities is establishing sens1ble,

—*A~WW*~and~consistént~criteriatfor'determininq“impOftaﬂcefﬂ“Exaﬂﬁﬂit;tti - E—
‘criteria might include: chronological order of occurrence
"of students' needs, degree/9f severity of  the needs, student

interest levels, number of students involved, fiscal con-:

straints, available facilities, and-supply of qualified

‘Staff., | o S _ 28
Criteria selection is critical in the prioritizing of lassigning

: : - . . riorities
_goals, and it should be conducted in concert with the stud- to goals:

ents and parent% whose interests are being sexved. In an
optimal situation where few constraintslhave to 'be placed

- | upon this decision making process, individual studentg’
needs should be stressed as much as possible. As the nym-
Iber of constraints increases, it may becomeinecessary'to
focus programs primarif& on the needs of‘the largest or most .
representative groups of students. _In any event} the ration—

h .
ale underlying such decisiong‘should be made explicit and

33

" the participants who will be most affected by the deoisions
should be informed of the alternatives available and should

L ' ,
be involved in the choices that have to be made. ‘ .
Another consideration related to class1fying and prior— seguencihg
! . goals
itizing program and “student goals 1is that of sequencing them.

-

D . e _ ' 38
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-

Some w1ll folloW’others chronologically, and this arrange—
-
» Ment should be determined and-lndicated. In terms of stu -

o

ent actions, a aseful sequence begins with youth collecfing

"'o ¢ ',:"1

: A - S . o . 7. '
paradigm useful in emplqying this sequence is j? ,arized,on

a

the next page.-
. e )
Another consideration in developing a !

o

‘across the various grade levels and ag S included., Those

for example, will nZ?
e

to be coordinated with those appro riate for seventh gr

«

2 \

.groups of grades,\some exchange must take place among the

~

various. task forc%s in order to obtain a fléw or "develop-

¢
-

mental sequence" from the elementary gra és through junior

, high and into senior high school. If ¥wo grade levels havev
iﬁentified the same top priority need: decisions mill have
‘to be made about exactly where this needeould be-most
appropriately addressed. Within a school district, the

Qptimal condition of a guidance sxstemris to have a smooth

‘flowloflprograms across the varioﬁs grade levels. This will
6 - ’ / 5 0

# -
7 -

,!r/ . 39
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A

_Gunural Process Skillp

- (1

Pleuning Emphanig--Decialon ﬁaklnj‘undﬂ - Kl:,

performance activities are inyolved in
these problem-solving behaviors.but the

. emphasis is upon.using a planned approach
" to uwnderstanding the problem and gathering

information on it in order to cxpedite -

sgbscqucnt_ﬁéoblcm-solvinq activities. e

- 2,

IS

fL G OHA L BROGLE M=LULVI NG Vvl

"b. Inhibiting the

Hseil ’ I
Flwcilid Problem-solving Behaviors
Groupud Ly Buehavioral Skiil Arcas - o

Perceivinyg, delineating, and committing

.to work on, the problem. L, S

a. Perceiving a personal problem when
it oxists. ; : :

[ tendency to respond

impulsively, passively, or by :

'+ avgiding the problem. :

¢, Stating the conditions that would

exist if the problem were resolved.
d, Specifying discrepancies bgtween
current personal status and those v
levels that would exist if the . .
problem iwere resolved. )

Searching for, evaluating, and utilizing

the information. ’ ’

a. Formulating a strategy for searching
for information relevant to the -~
problem. - ) . .

b. Knowing and cvaluating sources of *

- information. Lo

c. Efficiently utilizing the gources of

- information.

.d. Evaluating the reliability and accu-
racy of- information received and its
-relevance to the problem. . . !¢

e.. Being willing to considexr new infor~
matior relevant to the problem even

_ when it conflictd with that prosently
held. : : .

ERIC -

Aruitoxt provided by Eic:

c.

pecigion-Making Emphasis--planning and-
performance activities are involved in

‘these problem-solving behaviors. Planning
skills arc ones which are particularly™ -~
impz:tant following the decision-making
activities implemented here.

ey

£ involve what nas been referred to
as “gtudent managed performance.”
over, decision making (relative to
evaluating onc's problem-golving behav-
ior) and planning (relative teo revising
or changing pilans for implementation) are
both involved in thege activitiegs.

%mplcmoqgggigﬂ‘gmphaﬁIs--activitios : 5.
o

How=

“\

" 6.

51

= @. UnELil pueh time as other plans appear

- e. 1In torms of the previously specified

3. Generating and considering multiple atter=—
native problem golutions. :
e O Generating scveral viable courses of

action or alternative solutions to
the problem. .

b. Knowing possible outcomes ‘adsociated
with cach alternative.

c. Calculating the subjective and objec-

: tive probabilities of each outcome’s
occurrence.. ) Ll . .
Uning gome personal gtandards or criterda
for determining the desirability of

- noaaigig autenmes. .
g« Considdring cach alternative in light of
the' information gathered on its possiblo

vbutcomes and in relation:to the condi-
tions that would cxist if the problem. "
) were regsolved. "
Sclecting the most degitable alternative
Problom 00lutions and Formulatin Tans £or;
{mplemonting thesc alternatives, - K
a. Knowing and. considering varioug rules,or
philosophics for scldcting an alternufivg
problem sélution. b
b. Selecting a preferred alternative problam
gsolutfon to be implemented and knowing .
the rationaic for the choice of this. '
_alternative. - '
¢. " Selecting, and knowing the rationale for
the selection of, a sccond alternative
problem solution to be uged in cacc
certain contingencies arise thwarting
implemgntation of the first choice
alternative.
d. Detailing a plan for carrying out the
preferred alternative problem solution. -
_e, Knowing gome conditions under which the .
second alternative problem solution iight
be implemented. :

Implementing specifie plans related to
galected alternatives, ’

4

more -oppropriate, exhibiting the behav-
iors nccossary to implement tho plan for
tho chosen alternative.

b, Correctly judging whether the plan of °
implementation should be modified, or -*:
replaced with a plan for implementing
the .necond choice or other alternativa.

¢. Impicmenting a plan for the sccond or
other alternative as a result of infor-
mation c¢ollected while acting-on the
preferred alternative. ) .

Analyzing the process and product of problem

golving. - . .

a. Agscertaining if the problem has been
patisfactorily nolved by comparing pro-
sent conditions with those previously
opeoified tor problem solutlion.

b. In terms of the model presented here,
analyzing the positive and nogative
aspects of the behaviors emitted during
the problem=-golving process.

condltions for problem solution, analyzing:
the positive and negative aspects of the
solutinn and the reoults of the problem= -
- golving procoard.
Knowing what has boen learned, (L.e., prin=
ciplen and technigues) that will bo of helj
0. Applying Lhese principles and techniquen
et byt e eriaty :

c.

e Loty

.

*

e

W}




-assure'the most e;ficient and appropriately timed help/for
,étudents, and will elimihate wasteful duplication.

Finally{~while all of  these steps are being carried out,
& monitoring process should go on to assure that each is
: ; Oon ey - o
conducted in the mést efficient, and thorough way possible.

. .
L

'And~once«the'goals-are drafted, grohped, prioritiied, se= . |

) quenced, and artlculated across various grade levels, some

frﬁrnalgchecksshouldtbe madehto asSurehth_;r quallt2£$4pgggprl—

review of
goals .

ateness, and usefulness. Tha adv1sory group ls one excel-

- lent source of reviey in this regard. -~ It may also.be useful

"to have various teachers, administrators, parents‘and even

“ ‘

students’, either as interested 1nd1v1duals or through some

' more strqptured approach X%heck the goals to make sure they

- 3

; contaln no obv1ous gaps or fT%ws,&and are the best possfble.
—iye

Once such a rev1ew process has beén carried out, you should

have a set of goals ‘'you can .depend on, and whlch shodld pro- .

vide funda&gntalvand_lnvaluable dlrect}on for your program. .

The next step is to go on ‘to the progcess of writing student

performance objectives and translating the goals into observ-.

T

A
- able, measurable.terms.

MON(TUR«NG PROLESS

ADVISORY GRou?P




PROGRESS CHECK. .~ =~
-. . .. ) N 7 -4 ' \ .’
1. Fill in the blank.
< : _a.' A : goal deflnes a* broad area of s@udent }?f

» competence .in ar way .that makes the program the stated or .~ s
* implied subject of the. sentence. (p. 33) -

- . .\ . 3. .

b.. A T goal is essentlally the' same expept that.

the student is the stated or 1mplle

bject of -the’ sentence.(p.4

- c. A student ) : L o - words) T
: describes a specific measurable behavior that contrlbutes
to ach1ev1ng a student goal (p. : A

¥
.. . ¥
. »

- = Al
. : v . =4

2. Put an "X" on the blank in front of the seven ‘phrases 1n the ,’

list below which represent’ the most important characfkeristics®. = -
'df. a high quallty set of program goals. (pp% 34 41) . q%'

oy

-
-,

a. has been rev1ewed and accepted by advrsory grqups ) ;w»7y1-

- ~
-
L I . ,"’

b. is comprehensive S » , ,
D e— - ’,, C . ) o
c. 1dent1f1es act1v1t1es to be conducted 1n a program
. &
d. is sequenced by a personal problem solv1ng paradlgm .
or other ratlonale e ] .

~ b4

e. spec1f1es concrete measurable behav1oral outcomes

£. includes hlgh ranking, desared outcome statements oL -
¢ >
g. -is’ ranked accordlng tosprlorlty by stated criteria
R v v
. . H. contains at least fifty 1tems o welt

-

. - . - N é
i. 1is articulated across. grade levels

j. describes the number and"type of resources that o
, ' : : will be requlred ' N - : a
. v N : '
' k. is grouped according to an%appropriate model

-\3" "
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L annub ACTIVITY o

ARt TS —— Y A 3

Meet'with several of

your ellow éiahners/
counsklors to'discuss,f

the relative advantages \,e

and disadvantages of'the

»four models for grouplng
}and/or sequenc1ng goal
statements. If enough
1nd1v1duals are avall-j

E]

’able, ass1gn one person ¢

| N 4 o to be,the advocate fofcﬁ//ﬁﬁfg
P : ‘ each model. Schedule' T
’C»V o 4 ! . - ' :

four presentations in"which the advocate. a) describes and explains

/N\the model he supports, and b) llStS “and elaborates the advantages of
his model. During each oflthe presentations the other advocates

should.listen and make  lists bf the disadvantages of each model as

4compared to thelrs. After the presentations, the disadvantages of Sy

t2

P

each model should be d1scussed in turn, "and each advocate should - g

atte@pt to respond to the polnts ralsed. "In the flnal act1v1ty,‘j
have the parthlpantS step out of their roles as advocates for a
partlcular model and choose the model that best fits the slthatlonf
in their school or dlStrlCt. Be sure to record the main polnts ofe
the presentatlons and dlSCUSSlonS for use when you must actually

choose a model for organlzlng the goals of the program you are

developing. : g ' o l,;

Y




»

“{‘.—7-,,7:
nrd
-

L wopey

. - Aol
R .

\

Meet with several of e,

. your fellow planners/

the relativewadv ntages

and disadvantages of the

v .- counselors,to.dijouss

and/or sequenCing goal

statements. If enough

individuals are avail-

‘

able, ass1gn one personc

. to be the advocate for

each model. Schedule~

L)

. four presentations iﬁ;which the advocate: a) descxibes and explains

" the model he'supports; and b) lists ‘and elaborates the advantages of

- -~ [

four modeIs for groupingl

— . _ his model. During each of the presentations ‘the other advocates

should listen and make lists of the disadvantages of each model as

\\
1

compared to theirs. After the presentations, the disadvantages of

..

. . . . £ . ¢
// . each model should be discussed in turn, and each advocate should -

t

- PR .

. ~have the partiCipants step out of their roles as advocates for a

‘.
Laaan”

particular model and choose the model that best fits the siﬂuatfon

) — . . <
in their school or district: Be sure to-record the main pOints of

l'
the presentations and g;5cuss10ns for use when you must actually

Y '“«

choose a model for organiZing the goals of, the program you %xe

!
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d&weloping.

attempt to respond to the points raised. 1In the final actiVity, . ‘\
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One of the’ most d1ff1cult steps 1n the whole plannlng'
. process 1s gettlng from program and student goals to per— Fa

formance objectlves Whlle the former are global and gen—yfkﬁ

- . a - .
7 < r

eral, the latter must be spec1f1c and concrete » Whlle the‘

former may 51mply deflne an outcome, the latter must 1ndL—

.cate spec1f1c, observable behav1ors which contrlbute to the' i
outcome.. Whlle the former may be lofty and lnsplrlng, the ' '

/)
W

latter must be sc1ent1f1c'and prec1se Whlle the iormer w1ll

- - néver be dlrectly tested the latter will undergo constant

- »

[ A S

"testlng. No\phase of prognam

I~

;.;,‘than wrltlng aaset of hlgh qua11‘
’ T

evelopment 15 more;cruc1al T

usable performance objec=

'; . tlves E N ‘ | ; .410 »' e ‘._: -‘ ':’.;"g.- ) m . l
Lo REALMSOF’OBJECTlVES T o, - | B
' One of the flrst problems you Wlll encounter in g01ng .
VA
;from goals to objectlves 1s_dec1dlng what realms of human}

act1v1ty you w1sh to 1nclude. There are three cla351oal
PR :groups of educatlonal objectlves. cogn1t1ve, affeCtive,land

psychomotor To summarlze these ¢

“Cognltlve objectlves refer to knowledge outcomes.

Affective objectlves refer o outcomes 1nvolv1ng SR ;
’, expressed attltudes and feellngs ' ; ’

.Psychomotor objectlves ‘refer to skill outcomes wh1ch
-1nvolve some type of phy51cal actlon

v ‘»vDurlng some pHHSe of your own tralnlng, you w1ll prob-

ably haye had some. exposure to Bloom s taxonomy You have -

_\‘ ‘.,a N

) * — — _.f ;hl R
+ *See REFERENCES Section - 55
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" be. useful to- rev1ew.'f . L - ;ﬁ"

T ' -

: -

probably forgotten the detalls of the taanomy, but it should

- (_;_ ) .17

* B

-

The Cognltlve Domaln is d1v1ded 1ntofsik‘partsgl_f

1. "Knowledge is deflned in the taxonomy as the
- ability to recall specifics and universals.
Measurement of this ability 'simply involves
‘-determlnlng whether or not students can recall
appropr1ate materlal

4:

~

’-

1 cognltlve 4

domaln.‘}

_lzlllComprehens;on rebresents the lowest level of

understanding. If the student can translate or
interpret information so that he can show that .
‘he comprehends it, we say that he has achieved
this level. - For example, he can explaln a bar
graph in words. -

‘3. .Appllcatlon req¥ires the ablllty to apply

abstractions to particular: proplems. A studenti

‘. demonstrates the ability to apply the formula
for aréa when he can determlne the area of a
- room.. ‘He knows the formula when he can repeat
~it; he comprehends it when he can put it‘into
"words, he aEplles it when he solves a problem.»

-4, Analzs1s 1s the procedure by”whlch a commun1ca~

tion is broken dewn into its relevant parts. .
This allows the student to perceive the connec-
tions among elements of a communication and to
det&rmine how these elements relate.to each .
other. 1n 'giving coherence to the whole.

5. znthes1s 1nvolves a process: whereby elements
of a problem are stitched together to form a"
unique response. It usually takes the form of

.a plan or proposed set of gctions. that lead to
the formulatlon of spec1f1c prOpos1tlons.

u -

6. Evaluatlon requires a- judgment about a process

~or product. In-order to’perform such’'a judgment,

the student -must be able to carry out all of the
preceding. steps. He must know the criteria on

.which judgment is based, comprehend their meanlng,

apply them to the problem, analyze elements of .
the problem, synthes1zerh1s Ffindings into a.
specific .communication, and evaluate the product
and process by arriving at specific conclusions.

.
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Obv1ously,"object1ves can be:drafted on all these

7~¢
P

‘levels,‘and some- levels Wlll be more appropr1ate than others

‘ E \
in glven Sltuatlons. B _:

The'Affectlve Pomain has,g untll recently, been largely

‘affectiyg
) domain
~neglected byfeducators. This is probably‘so_because it is
more difficult to~specify and because it oftén has politl—‘ '
Cal implicaﬂions On the other hand 1t is probably stress
-in this area that makes educatlon more personally meanlngful
and so it should not be neglected. Many books are now avall—;
/
v
able whlch provide a comprehens1ve descrlptlon and. show how .
affectlve ob]ectlves can be applled to apec1f1c areas-. The
flve d1v1s1ons of the Affectlve Domaln are:
l.~ Receiving. This involves the learner s sensitiza- ¥
tion to the existence of certain phenomena and
stimuli, his w1ll1ngness to. receive them
N
2. Respondlng. At this Sllghtly hlgher level, the .
learner is doing something with or about ‘the )
phenomenon besides merely perceiving it.
3. Valuing. At this level the individual assigns
worth, either as a result of his own assessment
or, more likely,- through social condltlonlng ‘and ‘
1nternallzatlon , , '
A : \ : ‘ \
4. Organrzatlon As values multiply, they will con~ -
" flict. Thus omne needs ‘a system into which’ values
may be organized, and the establishment of domi-
nant and pervasive values. P
5. Characterlzatlon By a Value or Value Complex At
.this level of internalization the values aie inter--
nalized and organized, and contribute to ah indivi-
dual's personal characterlstlcs and phllosophy of F
‘ llfe or world view. iy :
Again; objectives may be drafted -on all five levels, (p*

and the level most appropriate to a given situation should

be ehosen.
~ o 57
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- The Psychomotor Domain has not received®as much atten-

“tion 1n the literature ‘as have the prev1ous two. Perhaps

1

‘this is so because it applies to a more restricted aspect

of school activ1t1es—-activ1ties during early chilahood,‘;

physical education, and motor activities.such'as typing and

,handling tools dand equipment 'in. a shop ' Psychomotor activ-

3

| psychomotor!

domdain

“1t1e9‘may be categorized into five Jevels:
1. Imitation (of a social model's behaviors).
r2."Manipulationf '
3. Precision.:%“”v"’“”Wt,J, oo
4. Articulation.
- 5. \Natu:alization.
'If‘you: educational concern is-related‘to.motor activ-
ities,.yon'should familiarizefyouiself with'this,taxonomy,

The classical categories can be expanded to include a

fourth-impo:tant comain--"personal and social behavior."

‘This domdin includes eight categofies:‘ ‘
1. Self—:esponsihility:
2. Initiative; | | ,
}."Honesty; o

4. Consideration for the feelings'of.othersQ

S;f Rules and conventions. L | ,

6.. Contribution to-the group.

7. 'Independence.

8. Response to difficult situations. | f
{/ | . v. ?
| 58 )
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personal
and -
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behaviors |
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On pages 5Q & 51, Please look at the Flanagan Performance I o
Record (as a@épted by the Youth Development Research Program '
SO 3 . . I‘,_ oy . - ] . ’ .
-of the American Institutes for Research).  Positive examples

of personal and social outg

\ . ) / o . . N
this form"while negati?e examples are printed on the other; =

omes are printed on one side of

side. -
® " An issue that becomes appareht'in cbnSidering all the appropriate’
L 4 number
~different realms and levels on which objectives may be writ~- - . of . \
, , ' s e T : o oo objectives
ten is that of how many objectives one is going to produce P
for each goal. Clearly, if ene were to write several objec~-
tives in every realm on every level for‘eéch goal/ he would "} .

soon have thousands of objectives, and might well be swal-

lowed up while losing all the bénefit of clear direction

the objectives shoﬁld~ngpro;iding. On the otﬁer pand( the
more precisely and completely the prograﬁ qéals‘can be spelled
Vbut in measurable objecéives, the more'likely it is they will
be sdccessfully achieved. No pat formula exists: for defin%hg
the exaét number of objecﬁives for a program. But certain
féctors may be kept in mind..” First, tﬁe'prbgram should limit
its effoats to thoSe goals it can reasonably and‘éucéessfully
manage, as the Campbell study quofed on pagé 32 sd clearly
showgdt -Second,vnot all®goals have appropriate objectives in
more‘than oﬁevrealm or‘onimpre than one level. ‘Some are

" quite limited® by their veryVnature; Third, even if it's pos- }.

sible -to. define hundreds of objectives'fbr a particular goal,

ke

they probably won'tfail be appropriate to the program, stud-

ents, locale, personnel, and available resources in question. .

. co | 48
L S , $+59.




It is an %9poftant part efAbbjective~wr;£ing to’develep those | 
objeqbives that best fit the'pafticuiar situation. If this
meens having to‘choose a few from among many possibilities; ‘:_
the best course is to ple a representatlve sample that

fairly and approprlately covers the ground in questlon.‘ In

"actual numbers, a loose rule of thumb is from five to ten

——ebaeet&veSLPer—geaiTr ButAtheebestegaugeelsetheecnnSlderedeeeﬂ'

Judgment”qf the people worklng in the: 51tuat10n in whlch the
|

objectives will be used.

60
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5 PROGRESS CHECK P

i., List the four main domains into Wthh objectlves may be _ »
categorized. (pp. 44- 47) . : | , - o
A
B. . 5
D.

. 2. The components of the four domains are scrambled in the llSt
n below. -"Indicate the domein which includes each by placing -

the letter you have that domain in question 1 in front of s
each component. (pp. 44-47) .

a. ___ Valuing - m. __ Comprehension_
b. ____Contrlbutlon to the group n. ____Self—resp0n51b111ty
c. ____Knowledge -  o. ____Characterization . -
'd. ___ Naturalization ‘ p. ____?rec1sxon » ’
, .e. ____ Honesty Lo o q. ___ - Initiative
b . £. __ Manipulatiopn ’ o r. ___ Evaluation
- g ___Analysis ' s. ___Organization -
*' h. ____Rules and conveﬁtions t. ___ Independence
i. ____Receiving | u. ____ Imitation.
" j. ____Application _ o v. _;__Synthésis
k. _  Articulation ' w. ___*Con81deration for th
J feelings of others
1. ____Respoﬁse to difficult . X. ____Responding
. situations ~ v
.+ ' .73, 1Imagine you have written 10 goab statements for a guigdance program
- you are designing. Approximately -how many objectlves ar? 'you
- likely to develop° (p. 48-49) i
Y : Y8 510 . v o - .
b. 15-25 N
: c. 30-45 - | ,
.. d. 55-75

'Answer Key on next page
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COMPONENTS OF OBJECTIVES

i

The\most important difference between a goal and an ',
objectlve 1s that the latter must be behav1oral and . measur; .
able. If oné is not deallng with behaviors, he is %pt deal— k
ing with objectives. A convenlent means ofideterm;nlng whe-
ther‘aystatement dealsewith a behavior is the "Dead Man Test."
This test'statee that’if‘a dead man can perform the descrip-
4tion under question, it is noth"behavior.? For exahple, a
dead man can appear to leok frustrated, look at a book, or-
he can even sit in a chair,-but he cannot hit,steone'over_

' the head with a book, or achieve a certain SCofefon a test.

If you want to knpw'whethef or not a given description is a

'tbehavior, just ask yourself)‘"Can a dead man do it?" if a
dead map can do 1t the description in questlon is not a

s~ behavior upon whlch an objectlve mlght be developed

'

"




‘»

. — ~
-|.Which one of the following. descrlptlons passes the
Dead Man Test°.

a. Looklng sad

b. Sitting et a desk

cy BeingAuQmotivated_

d. Raising‘his hand : A

/ ‘ -
A dead man could do a, b, ox c, but not d- thus d is
the correct answer. _ _ . :

g s —

QK]

' tbem.; If you require your suﬁﬁect to "identify:,"

A'usgful way %o be sure your objectives deal with behav-
iors and pass the Dead Man Test is to usé action verbs in
Y - . A .

"organize,"

' or "demonstrate" you will avoid the~pi€falls of'vague un-

©

"realiz-

-

measurables such as “knowing," "understanding, " and

,ing.". Look over the llSt of actlon verbs below.whlch are

useful in descrlblng what students will be able to'do as the

result of.an intervention. X e

»

discriminate

. give evidénce

‘separate (ﬁroup)

identify ~apply (use) *+ design
recognize make inferences from relate ‘
Sort 'choose'(ffom a list) 'compare ﬁow
 classify ideﬁtify apptopriate  contrast
~match iﬁ%erpret' | identify evidence
distinguish r.operate perform ,
'compute. define ‘1list
'calculate .record. ‘ ' draw
~explain describe -

organize




.

discuss - - make ' ' aemonstrate‘
state . write - predict (e.g., -

- e o 3 reactions)
construct © - name - '

!

Note how the action suggested by each of these verbs
- answers the'question: What should a person be able to do

to show that an objecti&e has been reached? such "acts"

involve a performance which demonstrates a skill, a know-

-

R S . L, L
ledge, a personal or social behavior, or an attitude. A

more extensive ‘list of verbs useful in writing objectives

. can be found "in Robert Kibler's book included in'the liet'

) " of references at.the end of this riodule. s : .
, While behaviors are a necessary component of objec- - components
2 . ) ' ’ ' . v' «of .
‘tives, they are not sufficient by themselves. Objectives objectives

should also include a statement of who is expected to per-

Tform the behav1or, and, anfindicatioh of what evidence will

be accepted as proof the obJectlve has been attained. Some

“discussion of these . points should help clarlfy them. |

%3_ - Few objectives are relevant to everyone. - Those appro-

) . :

priate for third graders probably won't be for seventh grad-
ers, and those for seventh graders probably won't be for
‘tenth graders. Some objectives may apply. in one school and-

not another, to one sex and not the other, to a minority ‘

 group or majority group'%&ﬂ;not the other, to a group at one -
ability level and not’another, to a group with a partfcular
set of ihterests, ad infinitum. Thus one of the first steps

in writing‘%n-objeCtive is. defining the population for which




-~

' the objectlve is approprlate and intended. "All graduating
senlors w1ll be able to: deflne a first ch01ce and two- alter—

" native ch01ce activities for the follow1ng year" is far more

!

" »useful and meaningful thanﬁlt_would be wlthoug the "all gnad-

: uatlng seniors" deflned ' R w.

Another key aspect of a good*objectlve is a deflnltlon
]
of how it is to be measured. For example, is a behav1or to

be casually observed by a teacher during-a classroom discus- |

-~

sion, measured by multipié;éhéiée'test}“gaﬁged*through a
COnversation with a. counselor,‘judged by an expert.of some
sort, or determlned by the student hlmself "In the éxampie
in the last paragraph measurement straﬁegles might  be any

of the follow1ng

v

l. As determlned by the student's own assertion to
a counselor. < »

2. As determined by a school counselor in a coun-
seling sessign with the student.

3. As determined by a parent's note asserting t£hat
- such plans have been made.

4. As determined by a checklist the student must
fill out before graduation. '

5. . As determlned by a descrlptlon ‘the student w1ll
‘ prepare as homework and hand in. .

r

6. As dctcrmlned by a descrlptlon the student will
write in a schovl class.

Bach e&ample 1mplles something different about what the

student can and has done. Simpiy stating an action or

behaVior for an objective usually leaves it too vague.

Addlng a descrlptlon of how it will be measured removes,

this vagueness by 1ndlcat1ng the type of ev1dence that
67
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_ﬁenthpf the criteria which must be met for success..

‘really invoives two;variables) the level 6f perfo?iince

'tlve,

77test

'class) mlght be

tives.

through a number of books.”

7

N

' o ' 9 ’ - .
will be accepted as proof the objective, has been attained.

A well-written objective should also include a state-

This
\ .

requlred and the length of tlme permlsslble to ach™eve this.

ot

.
Must the student score 100%

or only 80%? Will he have 60 mlnutes to complete, the

To extend the 9xample 1n the last two -

or 30 minutes7

on .a test to have met the’objec—.

paragraphs, poss1ble crlterla for success for the objectlve

judged under condition number six (description written in a

S
The descrlptlon will include the long—term occupatlon-
al goal of each choice, the expected sources and
amounts of financial resources required by or to be -
gaingd from each choice, three ways in‘which each
choice matches the student's interests -and abilities,
.and an explanation of why the first choice is best.

" The description w1ll be written within one 45. minute
class. ‘ ° o '

5 . Y LA

As illustrated'in the preceding paragraphs, a well-

written objective should describe three things:

1, A population ;
N 2. A behavioral outcome i{y
3."Evidence of . attainment f -ﬁy

n

. Several suggestlons may be uscfuL in wrltlng objec-
Flrst they need not be llmmted to one sentence.'
Often it is ea51est and best to 1nd1cate the ev;dence ef
attalnment in’ afseparate.sectlgn., Second, what is pre—i
sented in this module is simply a brief overviéw of the

Much more exten51ve 1nstructlon is avallable

Several good" ones are llsted
68, . "
57 "
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o process.

S

will be accepted as proof the objective, has been attained.

A well-written objective should also include a state-

~ o~

This

really involves two varlables, the Jevel of performance
S~

required and the length of time permissible to athieve this.

ment of the criteria whlch must be met .for success.

’

: Tk : _ : :
Must the student score 100% on a test to ‘rave met the objec-

tive, or onf§ 80%2? Will he have 60 minutes to complete the .

test, or.30 minutes? To extend the_example in the last two

.

paragraphs, possible criteria for success for. the objective

judged under condition number six (description written in a’
class) might be: ’ - C .
The description will include_the long—term occUpatuon—
al goal of each choice, the,expected sources and
amounts of financial resources requlred by or to be:
. gained from each cholce, three ways in'jwhich each
choice matches the student's interests land abllltles,
.and an explanat on of why the first choice is best..
The descrlptlon Wﬁll be wrltten w1th1n one, 45. minute .
class. °*- .

. ¥
<
.I’, v :

L

As 1llustrated 1n the precedlng paragraphs, a well—
N (

wrltten obgectlve should descrlbe three thlngS° Lo

o ¢

— . Y."‘

. 1. A populatlon o ;"_f R
YR € .. s - MR
. 4 oLt -

;. N L
T, AN U v ’
A behavmoral-outcome L - .

3. Bv1dence of attalnment e T - oS

. 2. .

™

. ST -,"' i

) Several suggestlons may be useful in wrltlng‘objec-

-"-' N o - N -

‘they need ot be llmlted ‘'to one. sentence.

v,

. tlves. Flrst

~
.. RS

Often 1t 1s eas1est and best to 1nd1cate ‘the - ev1dence of

- ‘ -

attalnment 1n a separate sectlon. Second what 1s pre-

\‘h, sented ln thls module 1s s;mply a brlef overv1ew of the

Much more‘éxtensnve 1nstructlpn 1s ayallable

« o

through a number of books.f

[ , . o ..

Several good omes are llsted

xe,‘ - - L R - S

lobjectives -

writing
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A'frustratlng for those unfamlllar nlth quectlve wrltlng toﬁippr
'fundertake it for. the flrst tlme.L It is. an act1v1ty whrch
'requlres practlce to become sklllful;

3;p’even for the most experlenced objectlve wrlter.ﬂ One”prac— ’ﬁl

‘tlce that can often ease tme task ist tc beg1n by~wr1t1ng just

BRZETIR v '

o

and 1s ofﬁen dlfflcult i e
( "’ §_.‘ .-

w/ . !

Tre

' though to keep the populatlon for wh1ch 1t 1s 1ntended in

:able behav1ors‘- The spec1flc deflnltlon of the populatlon
proof of success in attalnlng the objectlve -can be left for
,1nal Sklll you should have galned when you have flnlshed s

thlg.module'entalls writing jpst the behav;or»outcomed Con—

“centrate on’ thlS for now. ' o o

KT

v ' s ..-)'\.

-the behav1oral part of the objectlve. It 1s 1mportant,~ : }f

2

T A

, RN
mlnd Thls much 1s a long step forward.- It accompilshed

fthe fundamental task of translatlng global goals lnto observ—ts\[,n

0 G

and the statement of ‘the ev1dence that w1ll be accepted asiv_ =

,:.. e

anlater stage. These are more closely related to structur—-

ing programs than plannlng them anyway In fact, the term—‘

N

or

" —— . R R 1

#V

'DEAD MaN TEST /
: s

1 CAN A DEAD MAN.

/ peaForzma THIS ACTtON 4

% TF A DEaD MAN CAd
bo IT, THE | ACTION-

// 15 NOT A BEAA\MOR

. An £ XAMPLE wouu)
BE THE RAISING
. OF A HAND. - SINCE .
A DEAD MAN couwd
NOT DO THis OnN :
_H1S owe, THE acTion
7\5 A REHAVIOR AND
74 ¢ouLD BE USED TO
DPEVELOPD AN OBIECT\’E

//////// x

\ - . o R




PROGRESSCHECK .

».‘ - . . 4 |

‘e

Whlch of the fpllow1ng descrlptlons pass the Dead Man Test° L

- (pp. 53-55) . . K
.a,. Appearlng angry R R B
b. Staring lnto the d1stancel',h:{ 4 *

«

c. Organlzlng,commlttees'

' wgd-p“Recitindrpqetryu;,,,;grzftrdmr,,riw,ujwhhﬂ

e. Looking confused

... Place a check mark in the space beside each of the verbs on the
following pagé which suggests an. observable action. (p91 54 55) '

A identify -~ - . Cf. summarize
‘ “.‘ . ] . fi:“;_ . - '__. oo
enjoy - - o ~ gy, explain
- know | h. like
”“V;_d. - construct ‘; - D T . label
e. . _order . o o - 3j. ___ beljeve :
R U N

- 3. List and brlefly def1ne each of the three components of a well—
~written objectlve (pp. 53~ 58) )

7
ad. . "
. >
i ) *.
: . »
’
r ! . '
& 5F
: WETN
(o] - . .,_w -

4lf Separate the follow1ng objectlves 1nto their- three maln,compon—
" ents. - Underline.the component you listed ds "a" in questlon 3
-'once, underllne "b"vtw;ce and underline "c" three times. . (pp. 53 58)

a. - From a-list of personal character1st1cs, the n1nth grade"
student will correctly identify nine outdof ten times
_examples of abilities, interests and values. '

. LA,
. - .
Yoo 7 R
B . B .

10

59




e w- o . : - o .

b. . The eleventh- grade student will describe how social’ factors

T omay affect job opportun1t1es in.a partlcular occupational '

/ -area. Inh a paragraph, he will state one social factor, and
‘ - two occupational areas and. w1ll explain how. the social factor

may, cause job opportun1t1es to increase in one occupatlonal
area’ and to decrease 1n the other. : '

: - | :

. ¢c. The seventh-grade student w1ll apply the flve steps of the L
problem-solving approach to the solution of ‘a personal o
problem he has identified. He will explaln his problem to
h1s counselor and illustrate how he used each- step to resolve

| . ... __his ‘pnﬂiumhrhrr S
. . : ) \\

'L ' 5, erte one behav1oral outcome (you may wrlte an entire objectlve A

a;: The student will know and understapd the varlous job famllles
and some of  the occupatlons 1ncluded in them. !

e

~ b., The student w1ll perform welu on Job appllcatlons and 1nter—
- . views.

: é. The student will get in touch with his~« feellngs and unden#
) stand how feel;ngs affect his behav1or~

if you wish) for each of" the follow1ng goal statements. (pp. 53 58)¥'-
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Meet with several of your fellow planners/counsglors. Assume

it is the task of your group to write a set of objectives to operg-’

tionalize the goal statement: "To help the student to become, more
skillful in making decisiqns and solving problems." Spend fifteen .
to twenty minutes quickly listing as many student outcomes related

- to this goal as come to mind. To spark your thinking, consider
what a student who is able to make decisions and solve problems can
" do that another student .cannot. When you have a list of outcomes,

- subject each one to the "Dead Man Test" and as a group revise the
ones that do not pass. Now, if time remains, consider ways of ,
organizing your list of outcomes. Bloom's$s taxonomy and the personal
problem-solving paradigm presented on page 40 of this module are
alternatives. Try to fit outcomes on your list into. the categories,
of these schemas. This activity is likely to suggest areas where

' outcomes should be added to your list or revised. Summarize the
types of suggestions that result and also the types of ‘problems

that your group encounters. Save your list of outcomes and the
summary you write. These may be valuable in planning guidance pro-

grams~for your district. N .

L4

L U

4
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Building in evaluation of the guidance_and counseling' ;I

‘program you are developing is the final point to consider

in the planning phase of program development. Each program

L

Will have several goals and each goal will be operatign-

'falized by a number of objectives. To be able to make deei=
sions- about the effect1veng§s of your program you will need

to spec1fy certain types of criteria.

Assume you have written your behavioral outcomes for setting

. criteria
students. They will include criteria.which.%ndicate when
students have achieved.an objective. In addition, YOu S h
should also 1nd1cate what percentage of the objectives
related to a goal a student must achieve in order to demon-

"strate he has achleved that goal. A third step involves
specifying what percentage'of students participating’in a
prograﬁ should achieve a goal for‘thé.program to be consi-
dered effective in helping students aéhieve that goal.
?inallyn you should consider.what percentage.of its goals
avprogram’must effectively help students achieve for the
total program to be cons1dered successful.

Consider'an example. Suppose you had developed a

curriculum'unit with the goal_of helping students‘to parti4

‘cipate.more in class discussions. If, at the end of instruc-

tion, 75% of the students who received the unit met its cri-~

teria for successful part1c1pation, would you conslder the

curriculum unit to be effective, or in need of rev1s1on7

; '70
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And if the unit wére orfe of 10 units'in a progyém on. study

c skllls, how many of those - units must have done as well to

..,regard the program as effectlve? Some determlnatlon of these

H

‘th1ngs in plann1ng the program is necessary to allow such ‘ .

judgments.. If it were spec1f1ed in advance that eight of the

-

ten units that comprise the program must be shown to be

’ effectlve, by helplng 75u of &tudents to ach1eve the un1t S

goal in order to .consider the program effective, then the _

dec1s1on could be made sens1bly and objectively. - This sort
.of .criteria setting for the determination of program effec-

tiveness in the planning stage facilitates decision-making in
e ; . 1 .

later stages. The following chart breaks down this process

;into its four components. -

1 ' , .
DETERMINING PROGRAM EFFECTIVENESS' //”

Decision o ‘Sample Criteria . .

1. Ha#4 the student attained Student correctly answers
the objective? «, " 75% of test items related
i _ ' ’ ‘to the -objective. - This
criterion is part of the
student performance objec~-
t1ve. &

2. Has the student achieved ' student -attains 75% of
the goal? objectives related to t g
’ , goal.

3. Has the program achieved - 75% of the students
the goal? not achieved the godl before
’ ; participating in thfe program,
' achieved it after

v
|- f

4. 1Is the program effec- = The program a
tive? its goalsi

S £
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o whide it is important, to setfcriteria for program
| ..effeqtiveness, this is not an,eaéy task. There are no stand-
a:d/;uidelinés, and only experience can produce conﬁidence

- o 2

///éhat'thefstandards set are appropriate and meaningful. Field
/  tests -suggest that criteria between 66.67% and 80% are rea- -

, ~ .
}/// sonable .standards for each of the four decisions listed in -~ -

the chart. It.should be emphasized that for program effec-

e - 3 : ’ L3 M = . o/ | 3 . t . ’ '
_tiveness, continual evaluation and periodic revision are

integral components.

N

PERIODIC REVISION

PERIODIC REVISIONT

" PROGRAM

EFFECTIVENESS Y
. _ . PERIODIC REVISION

/ \-: 77
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PROGRESS CHECK

1. List the four types of decisions that musitbe made to detérmine——¥~~_‘
program effectiveness. - (p. 64) ‘ : >

a. o _— ’ -
b . . , . . . ‘ . . f,_ . E:
c.. : ' N

d.

, _ p , 4
2. Put the letter of the type of decision you listed in question 1 1
in front of the sample criteria that may be used to make that
decision. (pp. 64-66) _ ' o 4
. q’?,' o . \f,f '

A. Four of the fiive objectives related.to better accept-
ing criticism must be attained. » -

B. Seventy-five percent of the students must complete
90% of the steps in the decisien-making process. '

C. Seventy-five percent of participating students can

now express their feelings more openly. .
* D.. The student must identify the educational require-
ments for entering occupations in five of seven job
‘families. o ’ :
ANSWER KEY
) o
) . e g -
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~ SUMMARY

In thlS module, you have learned that selectlng personnel
allocating.resources, determlnlng schedules,,communlcatlng and
evaluatlng are 1mportant cons1deratlons in the process of deter-.
mining program needs, and developlng goal statements and student

&

a— *performance'objeetives —You haveralse*beenwiatredueedeteﬂtheﬁ :

3 - i
N

steps in this process: o ) ) . N
1. fProgramrneeds are identified by:- a) comparing ‘the summary
' - @ . ) .. .

reports of the current status assessment and.desired'out-

\C\ . eﬂ'comes assessment, b) identifying discrepancies in expend-

itures of ctounselors' time between what is recommended

-

and what exists in areas of guidance program effort, c)

Ll

selecting strategies for resolving’these discrepancies,

B

J and d) stating program changes.
i - :

2. Goal statéments are: a) based upon desired outcome state-
\ . ments and b) organized accordlng‘to guidance models, pri4 |
orities, problem—solvinévsequences, andfgradeflevel artic-~
ulation. i '
! . 3. \Student performance objectlves af‘operationalize ooal _
statements in four realms, and b) have three components;
4. Planning for evaluation necessitates setting four types,of
riteria o -
7
The Simulation Activity wh1ch follows will glve you an oppor-

tunity to apply the knowledge amd skllls you' have galned to a theor-

. etical situation, and run through each of the steps to practice your

79
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A abilitiés: Next,'thevApplicatibn Procedures will offer sugges- “
“tions and guidelines. for applying your knowledge and skills to
yoéur own real-life situation. Following that is a post-test which -

will permit you to see whgf?er §éu have'achiéved,ail he objectiveé

of the modulé. Finaily,_additiohal references are listed in case

_ you wish to pursue your study further.
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SIMULATION

‘ You have conducted both a current status assessment and a ‘
desired outcomes assessment in the high school for which you are
the guidance and counseling- program administrator. A brief -
summary of the two reports for one area, educational- Vocatlonal
needs, is contained in the‘:box below. Look this data over, and
then proceed to ‘the questlons that follow.

Educational-Vocational Area -

"‘Overall % of Program Emphasis: 14% . :

Major Items: - : o % Counselor Time

12. To assist studénts to know what \ . 25%
- various jobs are like and how
their special talents and interests ° ‘
will help them to do these jobs. : .
~ . . .

28. .To assist. ‘students to know -about 15
national testing programs for ’
college entrance and scholarshlps.'

17. To assist students to get informa- 10
v tion about high school requirements :
‘ . for. graduatlon.

-1 15. To assist students to explore the 7 10

. ~ fit between their .classes and their
° interests.. .
26. To assist students to learn. mote . 7.5

- about requlrements of colleges,
unlver31t1e§; and other “training’

opportunities. A
o ) . -
7. To assist.students to know how and when 7.5 .
to find occupational and educational
- information.” - e
i "Others .- ‘ ° ’ ) . 25

~ N . o v




- Desired Outcomes Assessment
_ . =S
Educatlonal—Vocatlonal,Area — N

©

- - 3.

Overall & of Program E pha51s. 24%

, Major Items.f : ", : ‘f . LR Counselor Pime

~*7.. 'To know how and when to find occu- .. 208
: pational and educational infonmation )

8. To learn more about what to expect - S +15
I B ~_on a job. . L '
237 ¥ o ‘be prepared for a jOb after flnlsh— 12 ;
. 1ng high school. . : . ’ .
’ o - e, .
. 4. To know what I would “have- ‘to do to get 12 )

a Job that interests me.-

. 28. To know about national testing‘programs. o 9 . '
for college'entrance and scholarships. -
2. To Kknow what various jobs are like and | 8
how my special talents and interests _ )
. will help me to 'do these jobs. e
. . . ‘) \ . . p .‘ \.
Others A " . 23

’ - i

\

1. Define the evaluatlon measure you can build" into “the plannlng
process taq assure. that it will be thorough and lead to satls~
factory results. .

9 ..
: ‘

g \ N i . v ! ..‘A \’ ’ LI |
2. Discuss the dlscrep\nc1es between the «current status and desired

. outcomes- aosessmeqps in the area of educatlonal and VQcatlonal
\> ' - K needs . . i j

4
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' . De51red‘0utcomes Assessment
- . EducatlonalvVocatlonal Area B .
‘r L R ..’ PR ] ~ )
. OveraLl % of - Program Emphas1s._,24%
P . W -~ N .- ..
e"MaJorJItemsni’ A e g
3 ”ﬁ 7.':To'know how and when to find'occu-
. SO pational.and-educational—information
’ ﬁ.; ‘To learn more about what to expect
' on a job. . oL
23.° To be prepared for a Job after finish-"'
ing h1gh 5chool .
o .
. 4. To know what I would‘have to do to get
a Job that 1hterests me. .
. 28. To know about'natlonal testing programs
fOr college entrance "and scholarshrps.
L4
2. To know what .various jObS dre-like afid -
. hOW'my special talents and‘:interests
; w1ll help me- to do these jObS. T o
Others P fe - T &“'
¥ B . Y . . v
‘rm W7
[ ,f L) -
o “”l.&,Deflne the evaluatlon measure*you can bulld 1ntowthe plannlng
process ta’ assure that it. w1ll be thorough and lead to satls—
: factoaﬁgresults._g; T, . - N
’ . "t T "\".):: : . g
7\\\: 4 &a )t ' S
. 2.  Discuss the d1screpan01es between theq rrent status and des1red
) ' outcomes assessments ln the area of edu catlonal and Vocatronal
needs . . ' 3 . " * A‘:_, ‘\ v
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%
vSuggest an approprlate strategy for resolving these discrep;
ancies. - C I . ' . C
+ ) . e
/\4
What additional items or strategies'may have to be included S -
to -assure optimal coverage of the area? » 3 o]
- ) \ - ) ’ .
§
From the 1nformatlon you now have, write program goals for. the
‘educational-vocational area. They should be broad enough so
that five or 31x w1ll cover. the major items that have. been
llsted - . . o : i & |
| v E j
o . ¢ \ .' Ll .w
For each of three of the goals you drafted for question 5, ." A
. write the outcome and populatlon components of five student oy
performance objectlves. . - .o S PO
Cow . ’ . . . ’ - ’ ' o o . . o
/ . E
- . 1) p
. . . ' .
N ! » i
/ i
. - i N ‘ ,
- . \, ‘
. . i 72 . . 3
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SIMU'LATION FEEpBACK R

1. - A criterion checklist.is a good way to monitor the effort and - 3
"make sure Pt s doing the things it should and maintaining high
standards.' Such a checklist should Spell out each of the steps

N in the process, ass1gn dates for their accompllshment, and
establish some criteria for what constitutes successful accomp=:. - ,

_ l hment of the task. Such an effoxrt promotes the very process
e plannlng, and. ahsorseryescas ‘a useful commun;catlon dev1ce...v .

2. First, of ‘course, 1is the fact that the des1red outcomes assess—
.ment shows the need for increased emphas1s in this area, from _ 3
14% of counseéors time to 24%. Items within the area also. ]
reflect wide discrepancies between current and des1red efforts.
~ Items 7 and 28 remain important, but 12, 7, 15, and 26 all drop
- from the top six. Likewisej; items 8, 23, 4, and 2 should all
‘receive major attention. . : L o '
3..-Strategy for almosé all items which appear in- the des1red out- e
" comes assessment top six is- 1ncreased attention and effort.
L_Whlle item 28 did drop from 15% to 9%, the increase from-14%
“t0'24% in the area just about counteracts this drop. Other

.items should receive increased effort according to the prlor— ,}“
ities suggested by the data: 7 should ‘be flrst, 8 second, “and_ ’

SO on T o

zhe items in the top six on the current status assessment that‘ E
ve fallen below that level should be carefully ‘scrutinized. k:
If it is concluded they are low on the desired outcomes assess~- :
Ca 5vment¢because they are berng so well dealt with, they may well - ,
B need. continued attention. If, on the other hand, they represent : :
-.genulnely low needs, they can be de—empha81zed g

4. Slnce the area jumped so much in overall 1mportance, 1t may be
- wise ‘to add additional items from those that fell below the
sixth ranked. Certalnly lower needs should be scanned to see .
whether there is any pattern that suggests 1mportance for
partlcular types of needs. c
o~ . . - N . - . ﬂ
RN - ~It .Jmay- also be useful to’ cons1der alternatlves to 1ncreased
. counselor t1me for’h@etfng the increased needs. Can teachers
“help. in. some way? - Can’ ifflClenCy ‘be. improved? Does the rela-
tionship between the outcome’ and actrv1ty pursued to fulflll e
the outcome need to be exam1ned° - . _
Varlatlons are of course poss1ble w1th this effort The follow—
(- ing samples..are some of the possibilities you may consider.
Others YOu have drafted may\serve equally well A e

¥
n

1) The student w1ll be able ta locate and use sources of
C N 1nformatlon\on occupatlons‘and educatlon relevant to
e : thelr needs : 84

? . ’ .
- . : . 9 t .
< .- -

.
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2)

3y

4)

The student will identify and pursue opportunltles for .
preparation for work of the sort he des1res and/or trarnlng

. that will lead to that work.

L)

The, student w1ll know of national testing programs for
entrance to- college and con51deratlon for scholarships. -

The student will know his personal characterlstlcs and
Ahow they relate to occupatlons.

6. - Since you may have wr1tten many dlfferent go%ls, each of which

may have many different objectives, i

Athe-"cerreetF~objeetivesr
goal suggested in’ the last question ar

All students finishing the ninth grade

Some- possib!

is 1mposs1ble to give
Aeuch0lces,for the,flrsts

ould be able to:

1)

2)

/ ~3).

<y

vappropriate for the beginning tenth grade studént.

Interview ‘three- communlty representa 1ves about jobs and

the tra1n1ng necéssary to enter. them A
- 4

List three sources. of wr1tten 1nformatlon ‘about occupatlons

avallable in the school. :

L1st ‘the educatlonal requ1rements necessary to enter major
occupatlonal categorles

s

Score 'a passing grade on a test of’OCCupational!knowledge

.

Be sure that the objectives you have wrltten pass the Dead ‘Man Test.
Also check them for comprehens1veness in terms‘of Bloom's taxonomy

= yf-wik : o |
isesEae R
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Aruitoxt provided by Eic:
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. All responses in this sectlon should be’ approprlate to your . 'mk
own setting. The gquestions’ are designed to .help you think through RS
the factors and problems, that _should be considered so that you can. :
‘actually conduct your own program plannlng Jot down any responses, -
examples, or guidelines you can thlnk of for each - , o
1. The planning tasks covered in thlS module requlre time comm1t~-.' -
7 "ments from gtaff members. Who“Is*avaIiabie—to—form—the~piaﬂﬁin-f_,_$j
team that will: . _ _ _ A
. : ) . ) ] . ’ ‘* ! -
a. Determine program needs? o o e
. - | . | . ‘,." . . . x.’ . N :
- Y § Co K ) - v : o, “‘ - o L
b. Write program goals? . o e el a L
. N o ' T
" o. Write student performarce objectives? - ., _ ¢ - A
. \ ‘, . .-'\ " . o y 7
. L » ) '? L ov ‘
c. -Plan for evaluation? - ' e o .
- ' ' . ’ 'f; va. » .vAO . .
h - b -" I“" .Oa ~
) ) » - ’ ' ' . v o e " o
2. What deadlines must be met so that the varlous phases of the ST
- planning can be smoothfy coordinated? * e . ’
I | N _ l' T A L N
- ’ - ’f > . ’%
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: . ) e e . “
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“What pfocedgreSgwill~be used to_evaluate-the planning process? .
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What records w1ll be kept throughout the plannlné process°
What information will be contained in each? Who' Wlll recelve

coples of the repogx ; , ot
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What are the major needs of your program° Will a major realign-
mentvof prlorltles be necessaxy or will a,minor readjustment °
bring .it 'in lipe Wwith .what is de,élred’> What strategles do . you
proposeuto make. the changes yoq/have 1dentJ.f1ed'>
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7.

*sequence the goals you - plan to .work on initially?

Y

-outcomes for your program cover?

What schema w111 you use to organlze the goals you wr1te for
_your rev1sed program* What selection crtiteria will determine

the order in which “you begln work on the goals? - How will you
Will separ-
‘ate ‘task forces deal with the goals of different grade levels?

1f so, how will you coordinate their work to asSure that goalsJ

are artlculated across grade Yevels? . . .
o . L
' - . . . v N ‘m"%‘a

Ty N - . ) - 7’ . C - i‘) .
. . . A_vn..:n.
[ [ - - ) . 3
‘f .
o
L2 2 v ,,W - — —

{

»
-~

What taxonom;c realms and levels within realms do the student :
Does each represent a_ behavior - .
a student should learn through the\\ct1v1t1es of your program° .

" Arethe outcomes you wrote for each™~goal statement meanlngful

¥ ‘8.

and comprehens1ve° e ) . L,

- . - N\
. [t 3 % . M

What eriteria have YOu set to determine program effectivéness?




W

" If you have read the instructional materials in this'module
carefully, and completed each of the progress checks,and exercises,
then the questions in this post-test will be .largely a matter of .,
reviewing your previous responses. In any event, it provides a

suseful final check on whether you have achieved the objectives’ set

out at the beginning of the module.
@ ) ' : ‘ g

. _ 1. -Describe the four main stépsmin,£hehplannin§mpgggg§§,that occur

. ' after the desired outcomes assessment and current status assess-
ment are conducted and before process objectives for guidance
programs are written. (pp. 7 & 8) , .

a. ' - -

2. State five general activities that must be conducted so that
~ this phase of the planning process may be conducted smoothly

. and efficientiy. (pp. 10-12) '

: ' N

al_

89
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' first/task you listed in question 3. (pp. 18-28)

. o ‘ / - -
h J / - A S

List in chrondlogical gkder the four major tasks that should
be accomplished to det/ermine program needs. (pp. 18=28)

S

. . . : . L
Describle each of the three activities.that contribute to the .

.

Describe two general points that should be considered during
'the activities you.listed in question 4. (pp. 18-28) :

-~

o v

Write a sentence to define each of the three types of discrep~-
ancies between the results of the current status assessment and
the desired outcomes assessment for which the planning-team
should recommend strategies to resolve. (pp. 18-28

a.

90
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- 4 )
7. List re ponses for each type of discrepancy-you deflne in
" guestion 6. (pp 18- 28)
| ) a. _ ] _ - N
: b.
S _ - . s [ — . - - - ’;‘A, :,,,,,A_AA_.
7 - .
c. ’
o ’ ) a\
| . . s
W ’ ’
) ' <)'. ~
Q +
;oo . e . . .
. o _
8. .State two possible coursds of actlon for 1n$tances in whlch
an appropriate regponse to a dlscrepancy cqnnot be selected.
(p. 27) ‘ )
a. o . . . J *
. - . U .
/ - . .
b. .
. - I = .
- . s ]
. L . .
‘ s % ) ' .
) . . ’ » - s
A K o ! 3 N
)
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11.

. Define the relationships among “the terms‘”program goal," _ :

List and briefly define the three essential components of a

| ' B

"student_goalh" and "student performance objective." (pp. 32 & 33)

-,

Lfsg'the seven characteristics of a high quality set of program
goals. (pp. 34-41) = : '

a.

B, L -

well-written Pérformance objective. (pp. 55-57)

-~

a. T .




v S o

12. Pick thrée goal statements -from ‘the list below. Write three
K student performance outcomes for two of the goal statements
and four ,student performance outcomes for the one remaining
goal statement. (pp. 55-58) ’ ’ '

: : , A.. The student will know what to do when hé is with others

. T K - who use drugs. ' i A

’ B. 'The student will know how to perform well on.job appli-
cations and interviews. ' ' '

~ The student will improve' his understanding of what he reads.

.- The sfudent will expldre the meaning of his morals and values. —
. The student will learn how to make friends with others. ‘

The student will know how and when to find occupat$onal

and educational ‘information.

C. ‘The student will know how to. listen’'and take notes at
~ the same time. ' : ’ o / _
D.. The student will become more involved as a member of : \j>
‘ . groups. . " - : '
“ ° E. ‘Thé student wi-ll undergz?nd the meaning of job families.~” g
F.
e
B
I.

Goal statement

a.

P
Goal statement .

ae.

b.

|

. Goal statement - f‘

I . '

a.

bl
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13. ~Listj%nd define the four typeé of procedures necessary for’

deterfMining program success.* (pp. 64-66)
a.
i
b.
c. - -
’/ -~
. ’/
d . s [
2 i
\
8 - ’ ’
! »
{ ‘ \
¢ o
\ L
!
a . 3 8
- i X
L
’
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POST ASSESSMENT FEEDBACK

State piogram changes. ,

Describe the four main steps in the plannlng process. tha occur ’
after the desired outcomes assessment and current status ®gsess-— ¢
ment are conducted and before process- objectlves for guida
programs are written. (pp. 7 & 8) . . N
“de. Determining program\needs——ldentlfglng dlscrepanc1es Ain o -]
areas of current ard desired program effort and choosing
strategies to resolve them. . .. - .
b. 'ertzng prqgram goars«—statlng broad, generallareas of
proaram outcomes. a . T . ’ .
. & s T ST T ' ' o e
C.. ertlnq student performance obJectlves——statlng the measur—
able behav1oral skills students will develop in .the program. ‘
d. Plannlnq for evaluathon—-settlng criterla so that program ,;
'effectlveness can be determlned. o . S .
.State five general activities: that must (be .conducted so that .
this phase §f the plan%ng process may be conducted smoothly . e
and efficiently+ (pp 0-12) . -
a. Selecting, personnel - ‘ : ' . T .
. L
'b. ' Allocating resources . ! s S .
: ‘ * . ) ', : ) . -
c. Determining schedules, T v e . '
) B ‘ o - ' ’ ’ ¢ ’ *
d. Communicafing - : ' : o e
’ . ‘\4A - ‘ . [ ._ - ) : ) ’ 5 *
e.” Evaluatiny, ‘ . - ' a L o
. ‘ ’ / ' . ]
3. ,Last in chronologlcal order- the four major tasks that should\\,‘K
be accomplished to determlne program needs«~ {pp. 18-28) . .
- ) " - ) -
a.” Compare the currnnt status asseésment summarg repért and ¢ ’
the de¢s 1rnd outcomes asses sment summary report. . .t
b. Identify d1qcrepancres botWeon areas of current and dcszrcd
cffort. '~ _ o re v -
C. . Identify strategives for r¢solving discrepancies L .
d. " *




o . .. ) ) ! N .
: / . ., N . e _ T . .
. .c . ) . - - C - .

2 Describe . each of the three activities that contrlbute to thes 3 \

4
* flrst task ‘you listed in question 3. pp- 18 28)

a. Study phe“two reports carcfully to become conversant with
the data,they contain. ’

a b
-

i A

b. C@mpare the relative emphaSlS of *the five areas on the two . .
_ . reports. . ’
3 ' ) SRR v
C. Compare the importance of specific ltems w1than areag on ¥
the two reports. . -Lﬁ\ -
. 5. Describe two general poings that should be considered during :
the act1v1t1es you listed 1in quest;on 4. (pp. 18-28) : x
a. Use teamwor&,where posszble“
, b. Avoid value judgments and preconceptions. h;“WAAjff
. " 4 N ‘
6. Write a sentence to define each of thé three types of disqrep* s
’ ancies between the results of the current statusspssessment and .
the, desired ‘outcomes assessment for which the planning team -
_ should recommend strategies to resolve. (pp. 18- 28) )
¢ a. The percontaqe of counselor time rccommended for an area of
A guidance effort on the desired outcomes assessmgnt is a great
‘ ., deal higher than the percentage on the ‘current status assess~
mvnt. : . ’ - ¢ :

. _ \ N . . i
o " b. . The percentage of counselor time recommendeu for an areca-of |
gquidancr effort on the desired outcomes assessment is a great‘
deal loewer than the pnrcentage on, thg current status assbss~
ment. | . _ : :
- - s ‘ . > \ e
A} -
c. The percentage of counselor time rccommanded on the two .

- Aassessments 18 approxzmately the same, but it is focused
e o on dzftuztnt outcomeg. . 3

M P
- . N : . )
N
A .

7. List responses for-tach type of %}screpancy you deflncd iny . =

qucstlon 6. (pp. 18-28) . Lo e e
, . " . )
a. 1) Counsvlors spend more tzme an outcomeu rated hAgh on the -
' degired gutcomces agsessment. ! '?K" > . ,
: ~ | ST
2) Add items rated h1qh on the desired .eutcemes assegsment
' to the program. . s, v .o ‘f.
. “ o N ' : ) . .
. b. , 1) Perhaps delete ,outcogfes from counsclor attehtion (regquires

uautjon). o / e : 3 "

Aq iyn res ponszbzlzty for accompllvhznq soemo outcomes to

\ E someong othcr than a coun"ulor. , .
.’ . ' . [ © . .
s . v ’ " ‘96, - . ) N
-, . . /z/ ! o . .
' B v ) 85 - .
. e .o ’ ’ ‘ .
- »




” ' W ~ ‘ . w .~ “
L 4. Descrlbe each of the three activities’ that contrlbute to the N .
v - first task you listed/}n question 3. °(pp. 1828):o.. | T ~

a. Study the two reports carefully to become convers(%l_qi;h
¢ o the data-~ they cohtain. ' v Lk

L.

- : - : ' ) , , T vé . I
b. compare the}relatlve emphaszs of "the five areas on thé two . , . «
reports. - ‘ . : v B
. . v, .
L - 1 b‘ .‘:
‘C. Compare the importance of specificbitems within areas on. : )
. the two reports. . : . ¢ L
. s ) A
- Descrlbe two. genef”T\p01nts.that should be considered’ durlng Lo .
> . the act1v1t1es you llsted in question 4. (pp. 118 28) s -
. .J ‘ A C
- . ' S -
* a. Use teamwork where possible. Y. . i Cos
b. Aavoid value Judgments and preconceptlons. : ' )
T
6. Write a sentence to define each of the three types of discrep= . N
ancies between the results of the current status assessment. and . .
the desired outcomes asSessment for which the planning team
should recommend strategles to rESolve.. (PP ., 18- 28) e C .
. ’ -x‘..‘
a. The percentage of counselor time recommended ‘for an‘area of |
guidance effort on the de51red outcomes *assessment <is a great
) deal higher than the percentage on. the current status-asseSs-’ o
- ment, L LR .. 3 " . ‘-'-,- ,'Lnﬂ's
» ' - ) - ' tore . . .'..-"f
‘b.  The percentage of counselor fime recommended for an erea ‘of ’1‘ .
’ guidance effort on the desir®d outcomes assessment is a great .
deal lower than the percentage on thF current status assess- S ‘ 7“
ment . . X § TR
- N . . - - . R —_— et o L I - 441-‘7'7_;*15;
: C. The percentage of counselor t1me recommended on the two ) . L
‘assessments is appzoxzmately ‘the same, but it is focused ’ e
) on different autcomes. ‘ ‘ R BRI
. . ". - " . .
7. 'List responses for each type of dlscrepancy yOu deflned 1n3_ . .
auestlon 6. (pp. 18- 23) . . R
v R . o : - o
- a. 1) Counselors spend more time on outcomes, rated'hagh on the R
' ! deslred outcomes assessment. T“ e, . R
. » ~ - N
. "2) Add items rated high on the desired. outcomes assessment X ;;3
. \ , to the program. o . ST - ‘*J.F**£: :fﬁ
e " b. 1) rhaps delete outcomes from counselor attehtlon (requlres W%ﬂ
P caution) . . ' 3 "t AR Lt . ]
, . i Co e
° . a « <" > . : ' P '.‘., E
2) " Asszgn responSJblllty for adcompllshlng some outcoMeg,to- ' ",_j
' ‘ someone other than a counselor. . » T
- .96 o - ST
o . v . v b . . ."\ g
. » . - [
> * ’| L4 t. _"_3 3
) R . . o 85 oo T el . ’ il ;
' \)‘ . . .('N - i ' ' : . ! - v . b
- ' s e ' * < : /
. ' ) 1

- . ~ . . . g / . ! e -




high on th
State two - possible courses of action for insta
appropriate response to. & discrepancy cannot be sélected. (p
T tan. valuate counselors efforts. S SR 'd, .- L . N;
. _ o
. . : -
b. pecifg " the relationship between the counsélers, actigities_
andmstudent outcomes. ' S _~g-n“
9-, Define the relationships among’the terms. program,goal, | S
“student goal," and nstudent performance ob jective." (pp- 32 & 33)
' N <
., A program goal defines*a broad area of studént competence in-a '
way that makes the .program. the stated or impgied subject of the o
sentence. .. tudent goal is - essentially the same eXCept that
L the student is tﬁ%t stated or,implied subJect of the sentence.
* Avstudent performance objective describes a specific measurable
' behavior that contributeS’to-achieVing ﬂ student -goal. -
10. List the seven characteristics of aphigthuaIaty set of program
. : goals. ‘(pp 34- 41) . o S, \ _
a. Includes high rank jldesired'outcome statpments._' '
b IS ‘comp ehenSive. o o , o . Lo
B - \"-‘ i . &
c:' Is grouped according to an appropriate model. = ' o < L
da. . Is rahked according to prioritg bg\stated'criieriai
lem solVLng paradigm.or ;

11. - List and

' 'Counselors

L] -
v

s become more

&

éoutcome
4

1ish the

3) Counselor
same namber of
ore time on butccmes rated high on the
$sessme&t and le$s time .on outcomes rated
us . assessment. G . _
: 1 .

spen@.m
tcomes E:

'desired ou
e curreﬂk stat

nces in ‘which a
7)

'Is sequencad@bg a
. . . . ' ‘_-, - :’

perSonal\prob
.other ratiqnale. L

'S
e

£ Is articulated across ‘grade levels.

d accepted bg adVisorg group(s)
ntial COmponents of a Well—h . ;
55 57) The » "t e

4

a .student - Will be

1Vities.“ .
Ty

t defines who is expected to . perfbrm that

b. A population_tha
of the .:5

Has been reViewed an .

briefly define the three esse
nce objectiVe. (pp-

.g.

LY

‘written performa

1 outcome that describes

esult. of gu1dance e
,

R behaViora what
rogram ot

a. A
.able to do as @& r

behavior.
epted as proof a» membher
ome.. L

libe acc
ehaVioral outc

That wil
he b

i The eVidenc
attained t

c.
population has
86' _ ST
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" Rick three goal statements from tne llSt below. Write, three

: student performance; outCQmes for two of the goal statements and
~ + ' . four ‘student_perforimance joutcomes- for the one remalnlng goal

Beo «statement (pp 55~ 58) ga R S

. - 'A.+ The student w1ll know what- to do -when he is w1th others
B -~ who use drugs. f .
..., B. The student will know how ' to perform weli on job applications .
sl and interviews.
C. . The student will know how‘to llsten and take notes at the.
same time, - o
D. The student will become more 1nvolved as a member of
Do qr@u“pS‘. o - L . +4 . —— - PR T
_ . E. The student will understand-the meanlng of jOb families.
st , F. The student will improve his understandlng of what he reads.
- G
H
I

. The ‘student will expYore the-meaning of his morals and Values.V
. The student will learn how to make friends with others. - ¢
. . The student will know how and when to find. occupatlonal and -

¥ < educa@ional 1nformat10n. ‘ _ . © L .
o - ' ' L . :
A great variety of oudcomes would be acceptable here. One example’

_ . outcome is provrded for each goal statehent.
* v ’ . . - '

Sa .

%.: .
oo A To identify charatterlstlcs that 1nd1cate someone. lS under the
| ) .influence of drugS |
yi l -
o %" B. To distinguish ex%mples of dress that are approprlate and
b\ inappropriate fod a: jOb 1nterv1ew 7 o . S .
. - ’ - . . . LN N N '<va H
[]
“ . C. To list the major pornts made im a two to five mlnute speech S
N D. To suggest to thé group three alternatlve courses of actlon
to ‘resolve a conflrct N ‘
‘ . LA ) . s
E. To defrne three factors commonly used to group occupatlons
1nto job famllles Lo -
L ’ v - .
‘. ‘ " F. To prepare a twdwpage typewrltten abstract of Dav1d Riesman's .
. * The‘Lonely Crow _ . a Z
G.- To descrlbe one experlence in which ‘a Value 1nfluenced a

. specific behavrqr ) Y

‘' . |

iy H. To apply one of the "pr1nc1ples of frrendshlp when encount-
o v _ering an acqualntance °

.
]

- N o , , A
I. To state thgee approprlate sources of 1nformat10n on local ;
edugatronal oppbrtunltles OO ~

R u: : .
Use the dead maﬁ test "to check . the outcomes you ‘have weitten. For
each goal’ statement; make sure that you have ertten outcomes that
reflect several ‘realms of Bloom ] Taxonomy and dlfferent parts of
each. realm coor ‘ v .

1 98
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/ o
ist. and define the four types of yrocedures necessary for deter-
ining program success. (pP. 64 66 v ot ,

- .

Determining-.if the student has attalned an obJectlve——crl—
terion set in student performance obJectlve‘

\ , S
Determlnlng if the student has achleved a goal——set crlterlon
for percentage of obJectlves per goal to be attalned
Determlnlng if the’ program has achieved the goal——set cri-
terlon for percentage of students who must achieve goals as
a. - res?lt of the program. ' : )

PRI

d. -DeterL1“1n9 lf the program is effectlve:Lset criterion For ~ T
/ perceptage of goals the.program must acbleve. 3 Lo

|

@
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Numerous good resources are available' oﬁ the: toplc of statlng,eduw. S
catlonal outtomes - and objectlves;//These 1nclude' _ o
#fg&, ﬂ Isaac, Stéphen. Handbook 4p/ Research ‘ang Evaluation" San
o Diego: Robert R. Knapp Publlsher, l97l.¢ Pages 165, 164,
- and 162 163 A oo

- . 'Y -
1 ’ B

) Mager, Robert‘F,‘ Four- books prOV1de the most releVant traln—
» - ing .for writing objectives. -Published by Fearon® Publlshers .
' - " of san Franclsco, these books are:

1

.

s 1. 'Goal Analysis, 1972 . T
- ."2. " Preparing Instructional Objectives, 1962
e 3. - Developing Vocational Instruction, 1967

T — ‘4‘"ﬂmaninnxnmrﬂﬂﬁ:ﬁnﬁggTbWard*tearning*~i968

v Performance ‘and Process Objectives: - Booklet for Déveloplng 3
o ‘Evaluative Skills. Tucsen, Arlzona: 'Educatlonal Innovators * ‘'
: Press, 1970 . Pages 5 12 and: '20~-30. . ' ER

Co- . -
. O .

Other- approprlate references on' this topnc 1nclud, L ;

> . . ‘ . \ .
Bloom, *B.S. (ed.). Tdxonomy Of Educatlonal Objectives: R
: ‘Handbook “I: Cognitive Domain. New York: Longmans, ..
‘. - Green & Co., 1956. R ‘ Rl bf c
y -Diilman,'c. and Rahmlow, H:’ ertlng instructlonal Objectlves. )

. San Francisc5(\~Fearon Publlshers, i;;%/>" B R
Eiss, A. F. and Harbeck M. B.— Behav1 al Objectives in the

Ly Affedtive Domain. Washingten, D.C,: National Education '.

. ’ Ass0c1atlon Publication Serles, 69. . o “ﬁ-
- [ . ) b : 4
RO . ¥ Kibler, R. J.,~Barker, L. L., and. iles, D. T.  Behavioral
o - Objectives and Instruction. _Hoston, MassachuSetts:
‘ Allyn and Bacon, 1970. S ! ~ L

- . K ) . ) / . o ve . ’
S B Krathwohl, Dr. R., Bloom, B. /S., and Masiaj B .B. Taxonomy.
T of" Educational Objectlves Handbook II: Affect1Ve Domain.
* ' - New York: McKay, 1964, | S -
. ‘ Y .. :

.,

! "chéi-. 3 Popham, W. J. and Baker, E. L. EstabliSbing Instructionalv
' ! . Goals. Englewood Cliffs, New Jersey' Prentlce-Hall, "1970.

v ' ! Yelon, S. L. and. gbott R. O A Strategy for ertlng Objectlves.
: Dubuque, Iowa: Kendall Hunt Publlshlng, 1970. v . \\\

P

For additional 1nform 1on on Career Goal Models,’ consult the
v folLowing referencess -~ L ‘ ‘ '
) ] = - - S

" Cunha, Josegh‘E., et, al,, (ed.). Career Development A
. 3 California Model for Career Guidance Currlculum K—Adult.

9
.

. | o
; Roseberry, Jerry.’ "A Needs-Based, Systematlb
ool Guldance," The Guldance Cllnlc, January,

100 o A
89 . .‘ ) “". ‘I."“




/t}*’

. Requires 10" - 12 hours to complete.

Orientation

"related to using this approach; -and how to determine what
_training is relevant. Requires 15 -720 hours to complete.

Assessig;'Des1red Outcomes ' v
Presents various methods of planning and conducting a needs

Provides an understanding of why a currént guidance program

‘comes assessment reports, to produce a complete set of program -

" and provides evaluation Rrocedures for the selegcted strategieg.
Requires 12 - 15 hours to complete.

- '§TAFF TRAINING MODULE DESERIPEIONS '~ ' .-+ '~

-

A s . . . ' . . . .

~

Gives an 1n-depth approach tor understandlng what the compre-
hensiye approach to gnidance, counseling, and placemenE is,
what its advantages are, how competency-based training is.

Assessment as well as ways of summérlzlng, analyzing, @nd
reporting 'the data. Requlnes 15 - 20 hours to complete.

e

Computer Assisted Reporting

Prov1des ‘a general knowledge of the«process necessary to
‘develop an effective Computer Information System and enables
the participant to select the best approach for -gathering and
analyzing data from all available Optudns, for a district's
particular needs. Requlres 10 - 12 hours to complete.

t 0

Current Guidance Program Adsessment’ -

assessment is needed, how 'the assessment can be conducted, e
and what uyse can be made of the data after it is obtalned.;
Requires 10 ~ 12 hours to complete.

-
\ . ) . R -~

Determlnlng Program Goals and Objectives

-

Makes use of the current status assessment and de51red out-

goals and student performance objectives for a new program.

Alternatlve Strategles.‘ ' SN .

+ -
Examlnes strategles Wthh would be appropriate to the goals
and obgectlves of the program being structured, specifies .
criteria for assessment of alternative strategies presented,

|l
M '
- !




e

_hensive career guldance system. -

Prov;des the

his/her own Efttlng

Groupsfand Group Leadershlp SklllS

Presen&s an overv1ew of ways school couneélors or bther S
educat ngicould use .group leadérship skills with task groups,
guldance groups, and counseling groups to-implement.a compre-
The module also facilitates |,
the development of three basic communication skills that are
useful in fac111tat1ng interpersonal interaction in all group '
settlngs. ‘Requires 12 - 15 hours to complete.wA :

Il

o

Plannlng é;?ggzgke551onal Programs b

ructure for the part1c1pant to plan, 1mplement,

and evaluate paraprofe551onal ‘school guldance program in

Zit‘e‘rriesents* ment;

and major isgdues involved, in the utilization of paraprofess1onals.
Requires 12 r 15-hours to conmplete. .

)
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APPENDIX A B
- STAFF TRAINING MODUI.E DESCRIPTIONS %,‘ * ! ° P ‘ 4

1

2

N 1. Orientation , ' . . ey

Gives an in-depth approach to understanding what the compre-
hensive approach to guidance, counseling, and placement is,
o . “what its advantages are, how competency~based training is
A related to using fhis approach;.and how to determine what

' training is relevdnt. ' Requires 15 - 20 hours to complete.

- 2. Assessing Desired Outcomes

' . ).
Presents vaMous methods of planning and conducting'a needs
assessment as well as ways of summédrizing, analyzing, and

. reporting the data. Requires 15'- 20 hours to complete.
ot ‘

Y

3. Computer Assisted Reporting

Provides a general knowledge of the:process necessary to
develop an effective Computer Information System and enables
the participant to select the best approach for gathering and
analyzing data from all available vptions, for a district's :
particular needs. Requlres 10 - 12 hours to complete:.

f N [4

4. Current ‘Guidance Program ASSeSSmeﬁt 5 B

[
3
o o H ,J,

‘Prov1des an understandlng ‘of why a current‘guldahce program
- ‘assessment is needed, how ‘the assessment can be conducted,
and what use can be made of the data after 1t is obtalned
T T Requires 10 —=12 hours ‘to complete. o S RERRREEES

. |
5+ Determining Program‘Goals'and Objectives P

Makes use of the current status assessment angdesired out-
. comes assessment reports to produce a complete’set of program
' goals d&hd student performance objectives for a new program. -

(l Requires 10 - 12 hours to complete. }
\ ' |

o 1;€. Alternatlve Strategles : . ' ‘ . A

Examines strategles whlch would be appropriate to the goals .

and obJectlves of the program beihg structured, specifies

criteria for assessment of alternative strateg%es pregented, .
A " and prov1des evaluat;on procedures for the selgcted strategies.
.- Requires 12 - 15_hours to complete. _ . ? .

. .
. i - - ) ;
' e R « 1: b ‘
< +
)
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‘ M s RN b’ . |
e Vo L < ) o , g ' . RS
7. Groupsfand GrouR~Lea§ersh1p Sklllgfmﬁ N
iy A . ”
‘ Presen s. an, ové%v1ew of wafs scho“I cOuﬁggiors or other \ W
educatbrs ; could use .group lead®rship skills with task groups,
f guldance groups, and counseling groups to 1mplement a compre-
4 whensmve career guldance system. The module “31sd facilitates
g the development of thiree basic communication skills that are
?- useful in fac111tat1ng interpersonal interaction in all group}m
B settlngs. ‘Requires 12 - 15 hours’to comﬁlete.< Cd
&
8.,,Plann1ng Paraprofe551onal Programs . : :
L Prov1des the structure for the participanpt to lan, im lement,
P P
. and evaluate a paraprofessional .school guidance program in
f/*”mx hls/her own setting. Also presents the history, developpent,
. aand major issues involved in the utilization of parapro 551onals.
“% »  jRequires 12 - 15 hours to complete. ! :
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