
4.

NIA

a

e,

ED 124v 750

DOCONENT7ZESONZ -7

95 CE 007 366.

AUTHOR. Courtney, E. Wayne; Miller, Melvin T.
TITLE Professional Vocational Leadership Development

Program Through Doctoral Fellowships Operating
Grant). Final Report.

INSTITUTION. Oregon State Univ., Corvallis.

SPOVS AGENCY Bureau.of Educational, - Personnel Deyelopment
(DHEW/O, Vashington D.C. Div. of Program:'

'Administration.
REPORT NO VT-102-8a0
P1JBDATE 1 Sep 73

.NUAT.E 91p.

EDRS PRICE MF-$0.83,HC-$4.67 Plus Postage.

_DESCRIPTOR'S *Administrator Education; *Doctoral Programs;' '

Fellowships; Higher Education; Individualized
Curriculum; Internship Programs; *Leadeiship,.
Training; Professiosal Continuing Education;
*Professional Training; Program Descriptions; Tests;

vocational Directors iVocational Education

TDENTiFIERS° Education Professions Development Act; EPDA

ABSTRACT
As a participant in a national program established

under. the Educatin Professions Development Act, Oregon State-
University established a program to prepare selected doctoral
candidates with broad professional knowledge and specific
.competencies as vocational education leaders. An advisory coimittee

was established and a system model for leadership training developed

utilizing an individualized curriculum and internship Program.
Evaluation instruments included pretest and post-test measurements pf

student competency, attitude, and performance. Major accomplishments

of the program are associated with participant success and oncampus
changes. Of the 14 original doctoral fellows, 12 received degrees
Miring the course of the program, and graduates were successfully

placed in advanced leadership_positions, Changes at_Oregon State
included course revision, a new doctoral6prog-ram with a major in

vocational education, establishment of an individualized vocational
learning resource Center, and improied research and data analysis of

. the staff. A list of refdrences is included in the report. Appendixes
-comprise the major portion, of the document and include two test
instruments ;the revised competency pretest and
dogmatism-supportiveness-flexibility scale), student evaluation
questionnaires, eiamples cf experiences. students.had with '

disadvantaged and handicapped, lists of internship and field
experience assignments, intern evaluation materials, and placement

data., (BG)

Documents acquired by ERIC include many informal unpublished materials not available from other sources. ERIC makii wary
effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the
quality of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Sendai. (EDRS).
EDRS is not responsible for the quality of the original document. Reproductions supplied by EDRS are the best that can be made from
the original. --



$

IP 4

/4.

.

FINAL 'REPORT

PROFESSIONAL VOCATIONAL LEADERSHIP DEVELOPMENT PROGRAM

THROUGH-DOCTORAL FELLOWSHIPS .(OPERATING GRANT)

4--

Oregon State University

t'r)
t Corvallis, Oregon

rr

tv,") September 1, 1973

cD

2

%.

4

O

ti

U S. DEPARTMENT OF FIGALTA
EDUCATION S WELFARE
NATIONAL. INSTITUTE SF,

' -.EDUCATION

THIS DOCUMENT HAS SEEN REPRO.
OUCEO 'EXACTLY AS RECEIVEO FROM
THE PERSON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR QPINIONS
STATED 00 NOT NECESSARILY REPRE.
SENT OFFICIAL NATIONAL INSTITUTE Of
EDUCATION POSITION OR POLICY



A

s

41.

FINAL REPORT SUBMITTEp TO THE-OFFICE OF EDUCATfOR
FOR SUPPORT THROUGH AUTHORIZATION OF THE

BORgAU 9T EDUCATIONAL PERSONNEL DEVELOPMENT

DIVISION OF PROGRAM ADMINISTRATION

September 1, 1973

TITLE: Professional Vocational Leadership Development Program Through
Doctoral Fellowships (Operating Grant)

1 ..

USOE LOG NUMBMVI 2570

CONTRASTING AGENCY: Oregon State University
Corvallis, Oregon 97331

0

00

Dr. Henry A. Ten Pas; E.P.D.A. Project Director
Director, Division of Vocational, Adult and

Community College Education

- Oregon-State-University
Area Code 503, Phone 754-2961

(#

S ubmitted by

E. Wayne Courtney and-MelVin D, Miller

4

II

3

.



ABSTRACT

The major aim q the E.P.D.A. Ltadership Development program _at 'Oregon
State Univefsity was to prepare selected awardees withbroa professional
knowledge and competencies as leaders in vocational education. A secondary
'objective was to develop a vocational leadership fadillty atOregon State.
A totalof twenty-one (2).) awardees particivated in the program

.

Successful accomplishments associated.with the project included the
following:

.

1. The numbers of participants who completed doctoral programs{ at
Oregon State has been exCeptionally,. high. Of the fourteen (14)
Nwho entered at,the beginning of the program, ten (10) Doctor of
Education and two (2) Doctor of Philosophy degrees wore granted
to E.P.D:A. Fellows.. One of the initially selected awardees left
the program because of illness and she has indicated that the
leadership development experience was of great benefit coward
her professiOnal growth..

.

2. The variety of internship` centers available to the program was
a definite indicator,,of the success oT this aspect of the,
leadership development project. The various initial first year
field experiences for the E.P/D.A. Fellows proved to be a desir-
able foreplay for the subsegAnt in-depth internships which
followed later..

3. Many internship assignments were awarded through various-State
Department of Educatibn agencies. These assignments served to
strengthen the relationship between Oregon State University and
the State Department.

4. Because of the many awardees who chose.the Personnei Management
area as q part of their doctolal programs, there has been estab-
lished a closer working relationship between the School of Edu-
cation and the School of Business and Technblegy on the
campus.

0

5. Many changes occurred among staff members Oregon State Uni-
versity as a result of-the E.P.D.A. PrograM. Perhaps the most
desirable change came about with the Division of Vocational,
Adult, and Community Education where the common professional
teacher education competencies were identified. As a result
of this identification, implementation iJ.l be carried Out

during the 1973 -74 school year whereby TOmmon competencies
will be offered across-the-board to teacher trainees in voca-
tional education.

6. Courses within the various units of the Division of Vocational,
Adult and Community, College were revised as'a result of the - -

E.P.D.A. program's placement on the campus. For the most pare)
these revisions terminated in courses being, changed from

T.
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departmental to "across-the-board" vocational designations. At
the same time, cross-departmedtal staff responsibilities were
planned and implemented in the.instruction of the courses.

7. A new doctoral program with a major in'Vocational Education has
been established on the Oregon Statexampus as a result of the

activity. The major will be included in all graduate
school informatioh originating at Oregon State during the 1973-
1974 year and thereafter.

44.

8. An individualized Vocational Learning,Besource Center has been
developed within the Division of Vocational, Adult and Community
'Education to facilitate the competency training required of the
E.P.D.K. Program. This center was partially operational during
the 1972-73.-school year. It will be fully operational during
the Fall term of 1973. . h

9. The vocational research and data analysis cap4bility of the
School of Education was substantially impioved as a- result of
the project. One full-tite Specialist was added to tie Divis-
ion to implement the research function. The quality of-re-
search, including doctoral dissertations-for the E.P.D.A. Fellows
and staff research, was increased becaUse.ot this'6omponent of
strength.

- .

wr
10. The successful placem t orFellows inuadvanced leadership posi-

tions following the* mpletion of the pEogram is obvious. All
of the participantbexcept those with studies in progresS have
been successfully placed in advanced ?positions where their lead:

a.ership trailing has been utilized. Before and after placement
data are shown as follows:

T"
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Name

Anderson, John

Batson, Betty

Daly, Ctayton,

Degree
Earned

Previous Position

and Agency

Dresser, Judy -

f
.

Heuchert, Arnie

Huber, Jerry

aloux, Clargnce

Love, James 0.

Massie, Jean

Maxwell; David

-

iii

e Date
PositionTaken . Left

and Agency Ptogran

in Chm. Industrial Ed *Program In pt4ress
progress Minnetonka Public Seh

Excelsior, Minn. -

Ed.D.

in. -
progress

Ed.D.

Teicher-Counselar
Bessemer Tech Inst.
Bessemer, Ala.

. .

Sup.'Veterans Trg & Ed,
Voc Ed, Stare of Wash.
Olympia, W...sh.

,

Dept. Head, Home Ec
Public SchOols
Olympia, Wash.

Voc Ed Director, Mt.
Hood-Comiunity Coll.
Gresham, Oregon

Ph.D. Dist. Instructor
' St. Louis 'Jr. Coll.

,Ed.D.

'Guidance Counselot- 8-15-71
Bessemer ,Tech Inst.

BeSseMer, Ala.

Voc, Ed Supervisor

State of Washington
Olympia., Wash.

- NO .

Program in progress

Inst., Harris Voc-
Tech School, Opelousas,
Louisiana

in Rtsiness Ed Inst.
progress SW Oregon Com Coll

Coos Bay, Oregon

Ed. D.

Maittticki Robt. 'in

ptoiress

Novara, James: Ed.D.

Inst., Home Ec
State Univ of N.Y.
New York, N.Y.

Elec., Farmer & Sales
Rep-Tor Paul Revere Co

, Ames, Iowa

Asst. Football:Coach -

Los Angeles Rams- ,

Los Angeles; Calif.

Supervisor '

State-Dept.of Ed
Jefferson City, Mo.

O

-6

Director, Career Ed 6-15-72
Prof Dev Center, OSU,
Portland, Ore.

Voc .Ed Specialist 10-31-72
State of Nevada
Reno, Nevada

Supv. of Voc Ed-

La. State Dept of Ed
Baton Rouge, La:

6-15-72

Business Ed Inst. 8-15-73
SW Oregon Com Coll
Coos Bay., Oregon'

Home'Economics,Ed 6-15-73
North Dakota State Univ
Fargo, North Dakota

Voc Ed Director 6 -15 -73

Muscatine, Iowa
Community Schools

Program in progress

State Fair 'Com Coll 6:15-73-
Sedalia, Mo.



Name
-r

Degree Previo4k Position_
Earned and Agency'

Program Coord,.Tech-Voc
Ed, Tarrant Jr Coll
Fort Worth, Texas

Ed.D. Dist Ed Reg Supervisor
Fort Wayne, Indiana
Community Schools

Neff, Gale,. Ed.D.

Phillips, Wm.

-§

PreVost, Raymond
.progress

.Reinmuvh,:Chas.

in Voc Ed"Dean of Inst.

Ed.D.

. -

.Singkofer, Martin

progress

Stemmer, Roland

Sutfin, Wynn

Syhlman, Bill

Griggs,

I
Da

Ppsition Taken. Left
Programand Agency

'Inst. & Admin.;
Mt. Hood Community Coll
Gresham, Ore,

Business Ed Sup, Western
Wisconsin Tech Inst.
LaCrosse, Wisc.

Div Chm, Tech-Voc Ed
Everett Comm Coll
Eve/lett, Wash.

in ( Ag Instructor
progress Hamilton H,S.

`Hamilton, Calif.

Ph. D. Teacher
Eastern Wash. State

, Pullman, Wash.

in -Student Activities Cen.
progress Mgr. & CounSelor

Oregon State Univ.

Coor d, Tech-Voc

Tarrant Jr Coll
Fort Worth, Tdxas,

. -

Director, Saginaw
Skill Center

Saginaw, Mich. °

Program in progress

Voc-Ed DiseCtor
Crark College
Vancouver, Wash.

Com. Media -Occup
Cluster
Corvallis, Ore.

8-31-72.

6-15-73

6-15-73

r

6-15-73

Voc-Ed Chairman '9-15-71
Everett- Community Coll
Everett, Wash.

Ag. Instructor

Willows High School
Willows, Calif.

6-15-73

Teacher-Educator .6-15-73
Eastern. Wash. State
Pullman, Wash.

Program in progress
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I. INTRODUCTION

IF.

. .

'Orggon.State ppiyersity was one of the eleven, universities selected to -
participate in. the National,ceaderghip Development Program in/ocational-
Technlcal Education. The leadership development.awards program was designed
to help alleviate the critical need for qualified leadership Bayocational-

.

cechnical education. The program was' established by dongrbss under the
Educational Professional Development Act and is administered by the Bureau
of EducationalPersonnel Development, under Section 552, Paa.F,
PL 90-35.

.1

.

fw

The specific pdtposes of theeprogram were: (1) tO Trovide opportun7,
ities for'experienced vocational- technical educators to spend full-time in
advanced study for a period' up to three years, (2) to meet the needs in
all states forquelificd vocational-technical education leader's in such areas -

as administration, suTbrvision, teacher education, research, and curriculum -

development, (3) to strengthen graquate vocation4Artechnical programs_ leading
to the doctorate, and (4) to expand opportunities for graduate study.

The le;dership develOpment awardSqlere Made available to persons who
had not less than two years of experience in vocational. education
induirial.training, or military tecjp,nical training; or in the case of re-

o

searchers, -- experience in social science research which'was applicable to
vocational education. In additiOn, the persons selected. for awards must have
been currently employed, or reasonably assured of employment,, in occupational
education and must have had at least abachelorIs degree.

Objectives

.01e
tithe major aim of the E.P.D.A. Leadership Development Program at Oregon

State UnivetsIty was to prepare selected 'awardees with broad professional
knowledge and competencies as leaders to affect comprehensive vivationdtedu-
cation programs in the nation. A secondary objective of the program was to
develop a vocational leadership development faculty who could conduct person-
nelnel preparation after the program as completid.

The O.S.U. Moderprepares individuals, citizens, and professionals in
that order. The professional content' prepared personnel.' in the' vocational
service areas and across service lines. Options allOwed additional preparal
tion in the areas of AdministratiOn, supervision, research, teacher-education,
and counseling. Programs for awardees emphasized special preparation to serlie..
the disadvantaged and studeits with special needs.

i .
.. .

.

:

Specific Proficiencies for the Awardee: (Outcomes for thoSe who par-
ticipated in all'three phases.). 1 44 0

. .
. .0

1. Conceptualizing community education by liaxtfcipating in various
community cultures and identifying the various roles-of the
parentthe peer, the power group, and ,the public change agent.

f 10
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1.

. . 4
7 : ,....-

*
....

2. .Freceptualizing the comprehensive occupational -task by being in d'
constant contact with living ekamples.where.career educatronfit
liberal education and also.piactical.

3. Learning to live with ambiguity administration by per6eiving
and having it demonstrated eRat the administrator is a change
agent,

4. Sensitizing research 'itO'all groups by case studying actual prob-
:leMs'of the disadvantages and the problem of inflexibiliWof
some service areas and college, bound.

5.` Counseling in career contekt by applying the career ladder,

approach under the direction of a competent cognselor.

6.. 'Cooperating with a highly competent surkevisory staff bylpt'o-

.

ceeding iAtip the unknown with vigor toward a goal- oriented
$ program.

.

7. 'Emllating a-comprehensive'teactier education program by obserying
4 and participating in a field:oriented-teache'i prepardtory program.'__.

'A =
, .

.e'..
a .Coordinating accupatiOnal.offerings by:developing a proposal that

requires articulation with local communities, Coftgon Board, and---
Oregoll St4ecenive'rity. j

. a$,
r

'
. . $ -

.
.

.2...Reinforcing ale competencies-which awardes bring to the program
c by involying university and -state staffs witk:local communities

and sub-culture. groupS.
1

..ev.:"7"----- .
\ ....10-culture,

specific cftpetencies essential to awardAe goals.by. 4%.
,,

studying and organizing 'the .material in two nationwide studies
.

refitiveto.vocatibbal'leadership. .

.:,i

_
A

i,.

.

These proficieneles'were plafiried betore tie-dwardees arrived on the
campus.. Each. o any of th'ese were subject to medifitation based upon the
individbal's specific goals;. -,' . ,. -

$

.
A i '

.. .

. .

' The 'method was field or anted. This-was accomplished through coord-
ination of Teaching Research, Oregbn'Board or Education, Northwest Regional
Educational Laboratory,' centers in public secondary schools-, communitycol-
leges,programs for students,with spetial needs and the disadvantaged, and
with thour'year-colleges dal universities...t.....

v.

Fellowship Advisory Committee

An E.P.D:A. Advisor y Committee was active during the period of the
program. It was felt that this committee contributed significantly to the

.

. ,



success of the program at Oregon State. Specifically, the Advisory Commit-
,-

tee's* contribution included the following key factorg:

I

1. The development of guidelines for internships.

2. Supervisory support for the proglram.d N u

- /
_. .. _

3. Comparison of the E.P.D.A. group experiences with those of other
vocational leadership interns at bregon Sthte University,. ,

.

0

Aivistment,relative-to the total program, including evaluation.

The Selection Process
N /

The selection of persons.to participate in the E.P.D.A. leadership
training prOgram followed procedures established by the U.S.O.E. and modi-,
fied according to each states demands. Awardees were hastily assembled-
froM over the United States during a.six months planning and implemeritation
phase. Needless to say, the resultaAt group of awardeeS was quite diversi:-'
fied. All applicants who were designated for attendance at Oregon State were

_ accepted in keeping with a 4ero-reject" philoSophy adopted for the piogram.
...

9 * 0 . ,

,) .
.

_' \'' 9 .

The selected individual: received stipends for ;ubsist'ence, and academic
support not to exceed $4,200 p r calendar year plus $300 for each dependent.
Initially, in 1970, 12 institutions of higher education F, ere approved:Jo par-.
ticipate in this program. Through a process of selection by State Directors
of individuals,, and acceptance at the institutions, 160 candidaLas were chosen
to participate in the Leadership Development Awards program. 4

/.

The Oregon State University proposal, submitted to and approved by the
Bureau of Education Personnel Development, U.S.O.E., resulted in its being
allocated 14 of the 160 national awards. Awardees selecting the Oiegbn State
program represented twelve states and they began arriving on campus during
Summer Quarter, 1970. Those awardees unable to arrange to be on. campus at.,
that time began their Work,the Fall Quarter of that same yearsunder an agree-

.' meat.that substitute course work and field experiences.be taken during or at
the end 'of the Program% . .

Since thg-inceptiop of the projectt seven ,,(7) additional awardees have
been brought ilito the Leadership Development program. The selection of these
additional awardees was possible because of the early degree' completions for
six (6) of the initially selected awardees and because one awardee dr6pped t ,

the program because of illnes'S. Twenty-one.aWaydees participated in hepro-
gram during the period of the project. Demographic, data covering thee
awardees are contained in Appendix A.

*A roster of E.P.D.A. Fellowship Advigory Committee members is located in
,Appendix E.

12
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II. THE PROGRAM

Institutional Statement

4

The School of Education at OregonState University consists of five
"dillisiont; namely, Elementary, Science and Physical Education-, Humanities
and Social Sciences, Educational toundations and Educational Specialties,
add Vocational, Aden-and Community College Education.. Service and re-
lated areas in the Vocational, Adult. and Community College Education
Division include agricultural, home economics,business-distributive,
industrialteChnical, and-adult and community college education. The
Division is'respOnsible for special projects inall of these areas. This
comprehensive program and staff provides an excellent base for a doctor- al
'program. The addition of personnel from other divisions makes abroad
vocational program eNemmore'eoMprehensive.

14.

'Loomis (1971) has asserted that leadet'ship developont must match
programatic needs. Leaders need to be Ale-to identify, aRalyze, and
overcome such problems as (1) the prejudices that educators and the public
have for non- academic endeavors, .(2) the failure of educators, students,

'and others to relate academic and careergoals, ;3)-the need toprovide
effective' learning experiences for students in low income families and
minority groups, (4) the need for development of teacher-education programs
which match proiectedoneeds, and (5).the growing demand by the public for
improved management practices in the schopls, including planning and eval-.,

nation -- or accountability. Obviously, these concepts have large scope.
and tools, such ns.systems analysis, program-budgeting, management by objec-
tives, cos -benefit analysis and individualization of dnstruction_prinCiples
are needed as-competencies for leaders. The need for such competencies is
as essential to vocational leaders as it is to other types of leaders
(California State-Department of Education, 1970). /n addition; such com-
petencies must be reldvant Co the job in. which the leader finds himself;
hence; they should 'be bagd upon occupational analyses or other procedures
for, validating job performance demands and standards.

'ft

The procedure Used by Oregon State University to prepare eadership
personnel for vocational education is baqed upon a systems model which is
characterized by the following, major, elements:

,
1. Identificafion of performance needs of vocational leaders

through task analysis.

:

2. Development, of behavioral (output) statements based opon
the task analysis.

3 Selec011on of-participants,into the training prcgram who
are capable of aytaining the Behavioral butput require-
ments.

13
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4. Development of an instructional system to meet the needs of
the staining program.

5

-5. Continuous evaluation of the system model to assure relevancy
and flexibility for meeting the need; of he-training program.

he systems model whichkis being used by Oregon State is given in Figure 1
below.

L

h
Societal Needs

Leadership Needs Identification

Competencies

OutputBehavioral Statements

Selection-Process

Curriculum
Development

Content ,

Figure 1. Leadership Personnel Training Model.

Instructional.
1 Instructional

System Processes
'

Prbigram Implementation
r-

-'_. _

EValuation

- 14
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Leadership development invocational education at Oregon State has
been considered Co be both comprehensive and specific in terms of prepara-.
tion. The three-year program at Oregon State pro -vided a base of foUndation
or core courges whichdeveloped prospective leaders with both cognitive and
affective dimensions representing five major concern areas: (1) adminis-
gEration, (2) tUpervision, (3)_ teacher education, (4) guidance and counsel-
ing,"and (5) research. _

.Participants in the program stressed competencies in the service areas
of Agriculture, Business: Home Economics, Technical-Education, Guidance,. and
Industrial Education by devoting a minimum of five (5) quarter hours in each
of those areas outside of their undergraduate preparation. All learning.
experiences, in these areas were individualized to complement prior exper-
iences and training.

Further competency development occurred through field experiences in
numerous educational agencies-add institutions throughout the state over the
three year project period. Participantsdeevoted approximately one-quarter
of theltr time to off-campus field activitiev the firpt year, one -half time
the second year, and three-fourths time the third year. Their responsibility
during this.time was cooperatively planned with the participant, the agency
supervisor and the O.S.U. staff to insure that field activities provided new.

_experiences which spanned the spectrum of vocational education. and supported.
their occuparional objectives.

Research aid the awardeeZs dissertation were'directed toward aspects of
vocational education which had implications -for. .comprehensive programs within
the various agencies responsible for teaching and administering vocational
education. This work. was oriented toward the occupational goals of,the
'awardee.

The phases of the Professional 1.eaderihip Development program by time
sequence is shbwn in Figure 2. This represents a general picture of the
program which was available to most of the participants.

O

_a

15
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Figure 2.

PHASES OF PROFESSIONAL LEADERSHIP DEVELOPMENT PROGRAM

THROUGH DOCTORAL FELLOWSHIPS .
Field experiences 25%; course work 75c.'.;Rhase I: 3/1/70 - 6/14/71

, -

March-June
(12 weeks)

Summer Term
(12 weeks)

Fall Term
12 weeks)

Winter Term
(12 weeks)

6a

Spring Term a.
-4. (12 wee

Selecting, .planning,
and or&anizing with
USOE, OBE, and -
OSU personnel

Orientation

(Sec description
of course G re-
search under
courses)

. .

Course Work

foundation;,, occupational and career education,
statistics and research basics, .ire disadvantaged

- ,
and special students ' -

.--
Field Experiences .

.
- -.

-15-Ctidit libUrs 12 credit hours 12 credit hours 12-cfedit hours

-

Phase IL 6/15/71 - 6/12/72 Field experiences-50%; course work 50%

Fall Term
(12 weeks)

Summer Term
(12 weeks)*

Field centers ir. areas of
the disadvantaged and

Leadership and
Research Options

Winter Term Spring Term
(12 weeks) - (12 weeks)

Leadership and . Leadership and
Research Options Research Options

special needs Field Experiences

(OBE, community. colleges, public secondary schools, Teaching Research)
.(intern experiences in three service areas)._

15 credit hours 10 credit hours "10 credit hours -10 credit hours

P,hase III: 6/13/72 - 6/?0/73 Field experiences 75''.; course v.oik 25'4 "

SummeiTerm
(1'2 weeks)

Fall Term__
= (1,2 week)'

Spring Term"
-

(12 weeks) (12 weeks)

-

Work in-"optiat4,4ambining
field and course work

4
Leadership and
Research Options

Lcaclersh:p and
Research Owions

Leadership and
Research Options

F Experlenc-es

Staff membe teacher villa:ion, zupervisory, administrative or research
center at a community colice, pt:b15.c iccondary school, statedepartment,
four year iirtitution, or centr r for-d:advantaged

10 credit hours 10 credit hours 10 credit hour: 10 credit hours

16



4'

st

7

The Leadership Prograth conducted at Oregon State University was highly
individualized. Due to the wide variety of both education and work exper-
ience, together with the future goals of the awarddes, it was necessary for .
'programs Eo be tailored to meet the individual needs. ..A- curriculum was
planned cooperatively with each' awardee, his major ,advisor, and the directors
of the fellowship perogram. Following an'evaluation of the individual's-1)&6k-
ground and future goals, a final course of study was drawn up. Some courses
were to be completed by each participant, although many., of.the activities
within these courses were also individualized. Specific courses available in
the program.inclUded:

Occupational'Block: Philosophy of Vocational Education (3 cr.. hrs.) .

Principles and Objectives of Vodational Education
(3 cr. hrs.)

_Organization and Administration of VOcational Education
(3 er.'hrs.)

Foundations Block: Educational Trends (Sociology) Ed 597 (3 cr. hrs.)

Educational:Trends (Philosophy) Ed 598 (3 cr. hrs.).

Educational Trends (Education) Ed 599 (3 cr. hrs.)

StatisticsStatistics and
Research Block:

Research Procedures in Ed.

Intern Block:

Research Applicatidn in
Wicational Education

Teacher EduCation-in Agricul-
ture

Teacher Education in Business

Teacher Education in Home Ec.

-Teacher Education in:Trade
and Industry(

St-451 (.4 cr. hrs.)

Ed 512. (3 cr. hrs.)

'Ed 501 (3 cr.-hrs.)

Ed 516 (S cr. hrs.)

Ed 516 (5 cr. hrs.)

Ed.516 (5 cr.-hrs.)

Ed 516 (5 cr. hrs.)

(Each awardee completed'from the four .areas a minimum
of three -- 15 credit hours)

Emphasis areas deSigned as options for the awardees included five (5),
18 credit hour options from Administration, Supervision, Teacher Education,
Research, and Guidance and Counseling;

-Each of the awardees was programmed to take six to.nine credit hours
in eadh of the above areas and eighteen credit hours in one area, depending .

on his lorm-range

17
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The following list of course's and times serves as an example only of
the type of schedule an awardee took in the program:

,

'Summer-Term 1970
.4

Ed 507 3 Leadership DevelopientSehinar
.Ed 508 3 Perspectives of the Disadvantaged

L508 3 -Urban Problems of the Disadvantaged
Min-Oroutside-of Edutation '' :.
(Note: Most minors were taken-in the Personnel
Management a

.

area.) ,
. 15

.

Ed 593 3

Ed 546 3

3

3

St 451' 1

Fall Term 1970

Recent'Educational Trends (Administration)
Philosophy ot Vocational Education
Minor outside of Education -

Guidance- and Counseling '

Statistics:'

One day per week field experience assignment

Winter Term 1971

-..Ed 597 1 Recent Educational. Trends (Admin.)
Ed 594 3 Principles & Objectives of Vocational Education

3 Minor outside of Education
St 451 1 Stati'stics

3 Research in Occupational Education
One.day perweek field experience.assignment

13

Sprink.ferm 1971 0

Ed 599 .3 Redent Educational Trends (Admin.)
1

1
Ed 595 3 Organization & Administration of Vocational Ed.

3 Min'Or outside of Education
3 . Sdpervision of OccupAtional-Educatioq--------

/ -

One day per week field experience assignment
14

:18
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3

3

3

15

g4_516 5

Ed 503 2

10

Ed' 516 5

1.
3

Ed- 503 2 .

"

.10. -

Ed 516 5:

3

Ed 503 2.

10.

Summer Term 1971

The-Disadvantage and Special Needs
Research is Occupational Education
Supervision
Elective ,(minor)

Fall Term 19.71
ti

Teacher Education In Vocational Education
_ .

(Business Education)* .
.

Elective (in minor or emphasis area)
.*Thesis

One-half time Internship
..

Winter Term 1972
. ..

.
.

.
.

.Teacher .Education in Vocationaf Education

(AgricalEure Education)*
. .

Elective (in minor'or emphasis area)
- Thesis . -

One-half time.Ineernship

Spring Term 1972

Teacher Education in Vocational Education
.

(Home Economics EduCation)*
- Elective (in minor or emphasis area).

Thesis

One-lhalf
time Internship

Summer Term -1972

3:(15 In minor, emphasis area, -elective o- thesis

Fall Term

Ed 503 5 thesis

Three-quarter.time Internship

fi.` Winter Term 1973
.

Ed 503 5 Thesis

Three-quarter time Internship

*Assumesv undergraduate preparation in Industrial .Edocation.

1_9
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Spring Term 1973

Ed 503 5 Thesis .
A v.-__-

Three-quarter time internship

10

In addition to credit courses; each,participant had aminimum of three
Ourte-r-long field experiences with a mutually acceptable cooperating agency
during the first academic year. The total time commitments for these exper7.
fences ranged from 10.12 days arranged' on a one day. Ter week schedule or -on
.some other basis acceptable .to the awardee and.the cooperating agency. Dur-

o -og the second and third academic years, each awardee served a year-long
internship in different agencies involving one -half and three - quarters, time .

for each respective year.. Internship and field experience assignments are
shown in Appendix.g,

.
p .

The ;hove listings provide only,a general indication of the partici-
pant's program of work. Specific courses taken by each awardee varied
according to.his individual goals and needs.'

Integrated within the various instructional courses that the awardees
took were numerous dimensions of,:programs for the disadvantaged. This in-

'eluded the sociological and psychological implications and specific programs
presently in operation. Focus was placed on the disadvantaged thrgugh course
work and in the awardees' supervised field activities and internships.
Numerdus disadvantaged agencies within the state were utilized as field,
experience and intern centers. Examples of these were Portland's Vocational
Village and Residential Manpower Center, TOngue Point Job Corp Center, the
Oregon State schools for the_handicapped, and other similar programs.
Appendix F contains examples ofaisadvantaged and handicapped experiences
which were inclufied in selected awardees' Programs.

characteristics of Entering Students

A,tatal_of'14 trainees entered the vocational echkation leadership
development prograM during the 1970-71 schoOl year- These-students.came to
Oregon Stargyniversity from twelve' (12) different states and they repre-

-Sented seven (7) areas of vocational educatiO.; namely, Industrial.Education,
Vocational Agriculture, Distributive Education, Business Education, Guidance,,
Technical Education, and Home Economics Education. One participant possessed
a Master's degree .in Vocational Guidance: The other thirteen students .field
their degrees in the teaching areas listed above with six (5) Master of
Education, four (4) Master of Art, and three (3) Master of Science diplomas.

At entry into the program, the group was characterized as being.35.4
yegrs of age, married, with two children, and with a minimum of nearly fiVe
years of teaching; or related field experience.

20
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At Oregon State each participant chose two:(2) program. minors with
the total for the roup beingas follows:

Industrial Education .6
Personnel ManigeMent f.

Business. Administration -5
Business Education - 4

Secondary Education_ 3

T,exCile and Clothing 1

Agricultural Education -1

Animal Science 1

Vocational Gutdance

For these nine (9) minor areas of work, along with their major of
Vocational Ecluetign, their programs called for a total of 76 separate
courses'-to be taken at Oregon-State. It is upom these courses and the field
experiences, which. represent each of the trainees experiences., that.the

'

present assessment" directs itself. -The, oblective.of-the-asseSsment was to
evaluate-the experiences in terms of the_' program. strengths and weaknesses
as seen through the eyes of the trainees themselves.

1:z
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I11. INTERNSHIPS ,

12

Newell (1964)(1964) suggested three components of a bona fide internship:
(1) must'be a4phase of professional education which comes.after or,near the
coniple.tion of a forMal program of ,professional preparation; .(2) .Must 4n=
volvea-considerable block of time (at least one - semester on a flull7time
basis or the equivalent); (3) must inirolve the interns carrying,real and
continuous responsibilities in the field under the competent supervision
of a practitioner anda,sionsoring institution.

.

IA a Conceptual model, Rex (1968) suggested that internships should
develop three phases of 11grsonal identificition: self-awareness, role, and.
profeSaiZii-al'_community.

One of the primary purposes of an internship is to telate theory and.
principle to professionalfractice. This implies that the prospective
internmust know certain-theories and principles so that he can put them.

4into practice during an internship.

\,

6

IntertithiM.,Guidelines

.

,,
=... t

Internship guidelines were developedearly.in,Otoprogram Operation at
Oregon State. -The statements which follow served as prindiples which guided,
the internship year phase of the E.F.V..A. Fellows program at Oregon State:. ,

. )
1. The internship generally varied in length from six months

. .

`to'one year. .

. An internship Aid not occur at the institution in which the
awardee was last employed.

T yfC

3. The field-based activities of the internship were support-
ive of academic work and research activities and were
expected.to teqUire aininimum.of one -halftime effort;

4. Internships
,

were cooperativelY planned 'with the awardee,
local agency, Oregon Board of 'Education and Oregon State
University and Were based on ,a memorandum of understanding
between the local agency and O.S.U. for the services of an
O.S.U. awardee as an intern.

..

5. 'Intern placement was gifterally at one of the following.
agencies:

State agency for4pcational Education

Secondary School Districts of.Unified School Districts
'Intermediate Education Districts

4In all cases., the only agencies to be. used as intern centers
were those that agreed with the Oregon State-University Admin7
istration to serve in this cooperative endeavor. All centers
had provisions for adequate - supervision.,

"TO

.
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6. Teacher Education An vocational education in Oregon-is a
function of Oregon State University in-cooperation with-

- the Oregon Board of-Education,'. Internships.were-created
in 'teacher education through satelite prbgrams under
O.S.U..'s direction which ethphasizedvddeional teacher
education as contrastedito occupational specialists,.

0.

13

1

,

Each of the E.P.D.A. 552 prograds was to have made provisions for
extensive internship experiences. 'Based on previous ekperience_in leader-
ship development prOgrams,' Oregon State University implemented. an intern- --

-sfii-p--piogratiwhich is felt to be unique. It was expected that .during the
three-year-peziod' the prospective:awardees would deyote a mipimum_of fifty --.

per cent of their -timein internships.and field based_ activities. The' first
year provided'for approximately twenty-five per cent of the time to be spent
in field activities; the second year- lowed.for a half -time internship;- the

:-

third yearinvol4Yed seyenty-five-per'dent. ..,
.....

,

,
. The first year's field experience proyided an oppo -Waltz for awardees

-to-gain ekperience in a number of agencies representing the divers-elevels
involved in vocational education, together with an opportunity to becothe---..........,

acquainted with a wide variety of programs in Oregon. The format for the --....,.......::,..._-

first year's field experience involvedeach-awardee-being-assigne&to a ..--..

. .cooperating agency (i.e.; 'ideal school distficts, intermediate education
district, community college district, tate department,of education, special
,,educational pibgramb for disadvantaged and/or,handicapped students,-and _._ ....

special research and'development agencies). A different agendy was assigned -

for'each of the three quarters during the first academic year., Awardees '

were expected to spend 10 to 12 days in each agency at a tithe-mutually agree-
able and tonyenient for the local agency and the awardee.' Generally, this

i

. "resulted in a one-day per week experience with the respective agency. Add-
_itional costs for travel incurred in working with the agency were reimbursed

.' to the awardee by the local agency. I

.,..

-The second level field experience was'a half-time internship. Awardees
were"given the-opportunity to apply tot a wide variety of internships avail-
able in many of the same agencieS in which they had their field experiences.
The internship provided an opportunity for each awatdee to individualize his
learning program by developing individual objectives and learning outcomes
as a part of his placemeneactiVities.

. 7.

,

.Regular supervision was provided by.staff members from Oregon State ,

University: together with the ideal agency, supervisor. In addition, sem-
inars were held With the E.P.D.A. awardees to further share experiences being -.
gained through the internship activities. It was during the internship year
that awardees,qompleted,much of their academic.course work in vocational
education. Courses were individualized in each of the service areas to allow
for the development eflearning.activities in coordination with the host in-

. tern agency.. Each awardee completed three five-hour blocks of course work
relatedto'the service areas not represented in his prior graduate and_under---
graduate work. In addition, 1.5hours of electives con id- be completed during
the internship year _____ , . .

\ . .

1. \
\
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The thi.rd year provided an opportunity for-th awardees to appiyfor-
-----a-variety of openin.gs involving leadership in voc onal education. Each

awarded was encouraged-to begin basic negotiations for positions requiring
up to eighty percent commitment of their time. The-secdsad level internship -

provided for furthei opportunities to gain an understanding of the functions
of leadership in vocational education and to further specialize in areas
leading to eventual job placement. As in the prior years, cooperatingAgeh--
cies represented the broad spectrum of occupational work invocational edu-
cation in Oregon.

-

'

The specific field experiences and internship assignments for each
awardee are' -enumerated in Appendix G. Intern supervisors,' as well as
Intern Center 'addresses% are-included in these assignments by year for each
participant. Appendix G also proVides examples of supervisor's reports and,
other sample materialsrelevant t, the internship experience.

S.

$

.71 =
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IV. ,EVALUATION

-Evaluation may be defined as a systematic procesivfox gollecting,and
Using information for decisionmakAng. It- should provide a basis4forXplan-
-fling leadership training programs, for monitoring their progress, andtfor
assessing their outcomes. 'Accordingly, evaluatiOn should. facilitate_ the
management and improvement of training programs. I-a

.

The assessment of the effectiveness of a program can be based upoAr
behavioral (performance)objectiwes, an integral portion of the Oregon.State,'
system-model. This strategy calla fOr.a precise descriptiop of learner.aUt-
conies -and appropriate Measures that assess the attainment of thespecified
behaviors.. The conditions of the behaviors, which are based upon job anal-
yses of educational leaders, dictate'the assessment Criteria. In.gddition,
tht behaviors may be modified as job. requirements change in the-fied.
Thus,the eyaluationof content for the training program relates directly.

.

to job needs in the field as shown by the job analysis.. ,. .

The closed loop nature of the systems model (Figure 3) makes'feedbatk
available for all portions of the program. Hence, validity checks may be
made for each element in the model with corresponding-corrections being.
possible within the system. , .y

The individualized continual progress approach fs conducive to the
flexibiliti which is required for student selected for leadership training.
The approach permits a crediting of prier competence by the student as he
enters the system by pretesting him at the time of his initial enrollment.
Continual and periodic competency assessment is built into the system so
that an accurate monitoring procedure is made available to the curriculum'
planner.

,At-Oregon-S e Unive.T.Sity, die curriculum content evaluation process
utilizes several instrument-nstruments ing the instructional :program. ,The _
evaluation is based upon three characteristi h are shown helow:

1. Prior competencies of stbdents'which influence the time
required for training. Thest competencies may' be.either
cognitive, affective, or psychomotor deending'upon the
outcomes of the job analyses ofleaders.

b

2. The quality of the student whd'is selected flu. the program.
The quality of the enrollee may be influenced by either
field experience, attitude, on academic ability.

."3. Time for' the average student develop the 'required com=
petency. Feedback-within the system_influences the time
factor for the individual student, However-, the self- '

paced nature of the program allows for the implementation
of this elethent.

The major component's of the'evaluatlon procedure are related to the
entering and terminal behaviors-of students. These components are-detailed
in Figure 3.

L5
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Instructional System Components

A Xistingof tasks to be
4 learned..

e .

A statement of terminal
,

behavioral objectives'
'related to the tasks.

'Instructional ihaterials
and media to be used.

6

Organization for
'instruction.:

'Plocedures for utilizing
of. time,

space, and materials.

,.

. 'S-4-

%, Students with_Terminal

IL
Characteristics-

Figure

'Evaluation Procedures

To assess Ole tucieni

priOr achievement or
readiness to eniage
in the program.

To ascertain the student's

intellectual abilities'
.and other characteristids.

To measure and evaluate

theiatudent'smosress
du'Ortg sort ,and Itng-1
interval

.To evaluate the separate

components and the
total system.

.

.

t

Major CompOnents.Of the Evaluation

==?:.

Procedure.
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Evaliatiod of the 'F-ogram has been an integral and- continuous process.
An instrument designed for pre-testinand post-testing was developed prior
to the program's initiation. Theproject was committed to developing a pro.:
gram which.wabased upOn performance-based competencies and these 14ere.
reflected in the -evaluation procedure.

The 'ins truments gave,an indication of the participants' cognitive and
affective characteristics:'-Additional evaluation came through performance
in course work and subjective evaluation by the O.S.U. personnel and-field

*center supervi.Sors.

Specific pre- and Post-test measurOents included:' (1) one hundred,
thirty-four Competencies which the awardeesirated on,a.Likert-type scale, ande
(2) changes ih dogmatism, supportiveness, and flexibility.

As-a result of the pre-testing, it is anticipated' that more effective
advising was conducted. In additiOn, greater measurable growth of the
awardees from the initial stages of the program to Ete-endof the three-
yearsyears was possible.'

Specific tools used inthe evaluation procedures were as follows.?

1. 'Competency and Attitude Tests an evaluation device based upon
thbehavioral objectives'fr the training program, was used to
.asses the student's prior achie0ement as he entered'the program
and periodically - thereafter.

2. Selection Instruments -- ere used to ascertain the student's
abilities and leadership characteristics. Reassessments of char-

- acteristics was made periodically to observe if changes took place
for the individual participant.

.3. Performance,tests which-ttre based upon the conditi< of the
behavyfraI objects was administered when the'student felt a read-
iness to show his comPetehe for a given task. In addition, the

.14sadership bevelopmentCompetency Test and a Dogmatism-Supportive7
:*bass-Flexibility Scale were utilized -at. the end of the 1971-72

.

academic year:

In terms of lohg-range planning,-the separate components of the system,
as well as the total, swem, should be evaluated through two avenues.

1. A fallow up analysis made af,ter trainees have been on the, job as
leaders at the end of 1, 5, and 10 years.

2. Additional joh analyses .ade of educational leaders each three
years to see if comptcy needs have changed. As cnanges are
cequired, behavioral objectives for the program are modified. in

. accordance with the' job analyses.

2.7
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In add ition, periodic Pvaluatiobs should be made to assess staff and
course changes which have occurred as a result of,the E.P.D.A. program.

The above procedures provide the necessary feedback into the system
model tolcorrect for discrepancies and changes which are.forthcoming.

. .

Assessment Procedure

Ear* in the 1970-71 school year and before the arrival of E.P.D.A.
trainee s to the campus, several studies were conducted in order to deter-
mine those tasks which faders of vocational education should possess.
(cf.Meilman, 1971 end Ward, 1971). Resulting from these studies was an
134-item Leadership Development Competency Test which represente4 the tasks
which were desired in the leadership trainee at the conclusion of his pro-
gram of work at Oregon State. For the most part, these tasks represented
cognitive and psychomotor elements, each of which was characteristic of

. those tasks which leaders of vocational education ordinarily must be able
to do as a part of their work in the field.

In ,addition to the cognitive and psychomotor areas of the vocational
.

`- leaders work, there was also interest in probing into the attitudinal
Icharacteristics Of the.awardee. Ah instrument which has been used by the
AmeriOan Industry research Project at Stout tate University was selected -

for assessing this aspect of the project. This instrument, developed by
Sedgwick 0965), was aimodified version of theCalifornia "F" Scale, the
MNPI "K" Scale, and the ,Rokeach "R! Scale. Generally, Sedgwick's modified
Scale measured openmindeddess, _flexibility, and supportiveness to aid other.;,
three attributes which were considered to -be important for vocational leaders.
At the same time, a third in-depth interview assessment was made using an
off-campus evaluation. This assessment delved into the vqriouS strengths
and weakness areas for individual avatdees as they perceived their own pro-.
gram of work.,

/

The procedure for assessment included the testing of each E.P.D.A.
participant during the Fall. Term of the 1970-71 school year as he arrived
on the campus to begfthe program of work. The participant was given -both .

the Leadership. Dexelopment Competency and the Dogmatism-Supportiveness-
Flexibility Scale* during this program pre-testing period.

The design for the-dssessment called for a retesting of the partic-
ipants at the end of their second year of work.on_the campus. Thus, the
two instruments were again administered to each participant during early
Summer of 1972. The results of the pre- and post-testing are detailed in
the section which follows. These results were considered to be useful in
determiningothe strengths and weaknesses of the training program.

*See Appendix C for a copy of t he Dogmatism-Supportiveness-Flexibility Scalp.

r.
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Results of Competency Assessmenti.

.

The test used for the assessment was an 134 -item instrument.
which utilized a five (5) point Likert-type scale. Each 3I-represented a -
competency (task) which_was conside'ked to be important to the job of a voca-
tional leader. Each participant was asked to judgmentally a9Fign a scale
value to each of theitems included in the test according to his perception
of his present ability to do the competency. Hence, each participant re-
actedto each of the 134 items in completing the competency instrument. In
all, the instrument was administered twice, once as a pre-test in t e Fill
PIXof 1970 and again as a post-test in.early summer of 1972. The com ite

. results of these tests are shown in Figure 4.

80
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Figure 4 clearly indicates that, according to the participant's per-
, ception of his ability to do the competencies (tasks), there was amarked

imp-wement at the end of the second year. This is quite obvious from the
reac."-Ins of participants to 28 items which, at the beginning of the pro-
gram, they felt they could not complete. At the end of the study the
composite results showed that respondents felt that they could complete
68 of the 134 items with a high degree of competency, whereas their per-
ceptions of the tasks at the beginning of the year indicated that they
could handle only 17 items with this degree of competency.

.

Results of Attitudinal Assessment

The instrument which was used in the study to assess attitudinal
change was a modified dogmatism-supportiveness-flexibility scale devel-
oped by Sedgwick (19-65). The scale measured open-minedness, flexibility,
and supportiveness to aid others; it was administered twice during the
study, once as a pre-test in 1970 and again as a post-test in 1972:

Generally, the results of the attitudinal assessment indicated that
E.P.D.A. awardees at Oregon State became more tolerant, as shown by.their
group mean score in the open-mindedness scale. The lower post -test mean
score on the flexibility scale could be interpreted that-the-group became
more flexible during the two years studied, although not a significant
amount Very little,, if any, change was Suggested as axesult of .tompar-
ing the.mean scores for pre- and post-tests on the "wilyngness to help
others" scale. Because of the very small sample of participants included
in the study, these results cannot be generalized to any subsequent sample
of doctoral workers on the campug.

% I

On the other hand, some analogies may be made by comparing the results
of these tests with those of other persons who have been subjected to the
scales. During the 1965-69 school years, samples lererAte for generaliza-
tions we studied at Stout State University in Wieclfisi!in where experimental
and contr 1 groups of teacher trainees were compared. The samples repre-
sented me and women,who were majoring in Industrial Arts, Home Economics,
and Amerilan Industry teacher education. The American Industry group, which
was given a continuous student-centered, field-oriented, output-dimensioned
program, wps considered as the experimental group. During a foul -year study
period, thb experimental group increased their flexibility patterns, increased
their warmtb, supportiveftess, and ego strength, and did not change in dogma-
tism. The other two groups followed a contemporary teacher education 1:.ogramL
which was characterized by sequenced teacher-centered instruction with spec-
ified content .and no field related work until the last two years of college.
These groups decreased in flexibility in four years, did nob change mater-
ially in their suppoitiyeness of others, and increased in dogmatism.

A comparison may be madebetween the Oregon State and the Stout results.
These results' are shown in Table 1.

. J
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-TABLE 1.

Mean Scores for Selected Samples of Groups Taking
the Modified Dogmatism- Supportiveness- Flexibility Scale

. Stout State
University

.

...

...

Oregon State
. University

Sclale

Industrial

Arts
Home

Economics
-American

,

Industry
EPDA

Fellows
EPDA

-Fellows
1969 1969 1969 1970 1972

.

.

Supportiveoess 11.55 13.56 15.11 13:57 12.21.
, (K)

.

Open-mindedness 152.25 141.27 138.44 136.21- 133:29-7-
(D) - '

.

Flexibility 85.40 84.85 76.00'
I 89.i4 82.86

(R)

Note: An increase in value on the "K" scale is indicative of greater support-
iveness of others: decreases on the "D" and "R" scales are interpreted
as being more open-minded and more flexible, respectively.

a

A -
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Results of Interviews Assessment

Structured interviews were enndu..ted during early 1972 to assess the
"various awardee perceptions of the E.P.D.A. Program on the Oregon Stag
campus. These were in-depth interviews relating, to various facets of-the
on- and off-campus experiences of each awardee. They were conducted by
an out-of-state evaluator who looked at program strengths and weaknesses
as well as sociogram information supplied by the awardees. Interview
instruments Utilized in this assessment are provided in Appendix D.

The results of the interviews revealed the following: e

(1) A majority of the awardees felt that their personal goals and
expectations had been met as a result of the program.

(2) The internship opportunities available to the awardees were
very desirable and they represented the flexible element of
the program. Nearly all of those interviewed'indicated that
the internship segment of their training was the mcst bene-
ficial part of the E.P.D.A. program at Oregon State.

(3) Most of the awardees were very satisfied with the decisions
which affected the conditions of their stay on the campus.

Conclusions

Both the results of _group and of individual assessments shculd be
considered as conclusions drawn for the present study; Hence, this sec-
tion is separated into two elements for purposes of drawirig the conclus7
ions.

The conclusions relating fo group assessments are:

(1) The E.P.D.A. awardees, as a group, felt that they were adequately
prepared in the competencies which were advocated in the program
of work at Oregon State University.

(2) During the first two years, the group became slightly
'tive of others, more flexible, and somewhat more open -

(3) The internship represented one of the most beneficial
in the program at Oregon State.

Individually, the following conclusions may be drawn:

less suppo-
minded.

experiences

(1) Each awardee felt that he had substantially advanced
.himself in terms of the competencies which the program
advocated.

(2) For the most part, those who became mono. open-minded in the

program were greatly influenced by several staff members whose
ideas and opinions they valued highly.
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(3) Those persons who became more supportive of others while on
the campus were able to adjust their system of attaining goals
to the existing administratiVe structure which they found at
Oregon Stdte UniverSity...

(4) Those persons who became more flexible tended to see themselves
as "successful" within the existing administrative situation at
Oregon State University.

The implications may be rather difficult to. comprehend for this group
of E.P.D.A. awardeds because of the peculiar social arrangement as well as -

the on- 'campus adjustment patterns of individuals who made up the group.
Generally, the group did not change dramatically in terms of attitude in-
formation while they were on ,the campus. This, of course, may reflect the
maturity of the individuals, who by now in their professional development
have had experience and practice at adjustments. We would expect to find
certain criteria present among educators, regardless of maturity (e.g.,
high flexibility and supportiveness attributes). These and other criteria
are basic to the implications.

If the competencies which are advanced for the program are valid, then
the E.P.D.A. awardees who have been at Oregon State should carry with them
adequate preparation for those cognitive and psychomotor skills required
of leaders. The program appears, to have been quite successful in this re-.
gard. The blending of course work and a strong internship experience no
doubt have been responsible for this success.

Much more important than the data analysis. results have been the
various influences which the presence of the E.P.D.A. awardees have had
upon the university operation and the staff. These influences are pro-
jected in terms of future planning elements in the next section of the

i report.

Future Planning

In 1968 Oregon State Univriity made the decision to move to a perform-
ance-based vocational leadership development program. The program was
originally conceived as an individualized continual progress system for
learning which' was Characterized by four elements: (1) behavioral (per-
formance) objectives, (2) mastery learning; (3) instructional packages
(learning modules), and (4) self-paced instruction.

These elements allowed a learner to progress toward his needed goals
in a4lexible yet 5rstematic manner. Relevancy was added to the mi7, through
a series of leadership job analyses 'which identified the needs of vocational
leaders. Since 1968, OregonStathas progressively encountered aseries of
successful experiences with leadership training utilizing the performanc-

,based approach. Simulation materials, as well as campus developed modules,

0 )
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have been utilized effectiyely in these successes:. During the 1972-73
school year a Vocational Instruction Resource Center was opened on the
campus to facilitate the leadership program.

Individualization of program organiiation is accomplished t )irough
a systematic preasiessment which oixurs through a variety of instruments
based on recent research delineating necessary competencies for vocationalieaders. Preassessment also involve* an accounting of the person's past
leadership experiences.

Personal leadership goals, together with the preassessment activities,
are the base for each learner t& determine specific learning goals and the
selection of the internship agency. Hence, the internship experience is
tailored to meet the individual's needs and. to eliminate the deficienciesof the student as he moves into a leadership role.

The opportunity to acquire leadership and decision-making skills is
available to all levels of vocational education enrollthents at Oregon State,
University. Individualized learning modules and field-based internships
have been essential ingredients to the process. Internships, which may
vary in length from six months t6 one year, are tailored to.meet the spec-
ific goals and needs of both the degree and non-degree learner in voca=
tional education. These field experiences have proven to be the, primary
strength of the progtam. The relationship which is present between the
campus and the field-based internship centers in the state is firmly estab-
lished. Graduate level courses are used to provide continuity for all
learners and to complement the learning process. The stage is'set for a
still broader base for internship experiences in the future as planned
expansions are made to include additional In-state as well as out-of-state
'leadership internsbiptcenters.

'A recently complete follow-Op,of past participants in Oregon's Voca-
tional Education Leadership Development Program, a, one -year graduate level
internship program, indicates the sukcess of moving vocational educators
into leadership roles. .

Thus, the program for leadership training at Oregon State is at the
stage at which it can truly exemplify a flexible and individualized model
for the profession. The Division of Vocational, Adult and Community Educa-
tion is competently staffed with people wha are experiended in performance-
based leadership instruction. The time is ripe to encourage the continua;
tion and enlargement of the program at Oregon State UniYersity.
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N
The major accomplishments of the E.P.D.A. program at Oregon State\are

-associated with both participant.success and on-,camput: changes resulting
from the program. These accomplishments are either direct or indirect out7

. comes resulting from the E.P.D.A. program being located. at Oregon State.

Accomplishments Associated with Participant Success

1. The number of participanti who completed doctoial programs at
Oregon State has been exceptionally high. During the period
of the program; ten Doctor of Education and two Doctor of Phil-
osophy degrees were granted to E.P.D.A..awardees. One of the
initially selected awardees left the program beci-use of illness
and she has indicated that the leadership development exper-
ience-was of great benefit toward her professional growth.

2. The successful placement of awardees in advanced leadership
positions following their completion of.the program is obvious.
All of the participants except those with studies in progress
have been successfully\placed in advanced positions where their
leadership training'has been utilized. Before,.and after Rlace-
ment data are shown In Appendix r./

F.
//.

Accomplishments Associated with Program, Development

1. The variety of internship centers available to the program was
a definite indicator of the success of this aspect pf the leader-
ship development project. The various initial first year -field
experiences for the E.P.D.A. awardeesproved -to 'bea desirable
foreplay for the subsequent in-depthinternships which followe
later.

. Many internship assignments were awarded through various State
Department of Education agencies. These assignments served to
strengthen the relationship between Oregon State University and
the State Department.

3. Because of the many awardees who chosethe personnel Management
area as a part of their doctoral programs, there has been estab-
lished a closer' working relationship between the School, of
Education and the School of Business an-d-Technology on the
O.S.U. campus.

4. Many changes occurred among staff members at Oregon State Uni-
Versity as a-result of'the E.P.D.A. program. Perhaps the most
desirable change came about within the Division of Vocational,
Adult and Community Education where the common professional_
teacher education competencies were identified. As a result
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of this identification, implementarion will be-carried out
during the 1973-74 school year whereby common competencies
will be offered across -the -board to teacher trainees in voca-
tional education.

5. Courses within the-various units of the Division of Vocational,
Adult and Community Edupation were revised as a result of the
E.P.D.A. program's placement on the campus. for the.most part,
these revisions terminated in courses being changed from
departmental. to "across-the-board" vocational designations.
At the same time, croes-departmental staff res ponsibilities
weieplannedand implemented in thi instruction of the courses.

6. A new doctoral program with a major in Vocational Education
has been established on the Oregon State campus as a result
of the E.P.D.A. activity. The major Will be included in all
graduate school information originating at Oregon State during
the 1973 -74 year and thereafter.

0007. An individualite4 Vocational.Learning Resource Center has been
developed within the Division of Vocational, Adult and Community
Education to facilitate the competendy training required of the
E.P.D.A. program. This center was partially operational during
the 1972 -73 school year. It will be fully operational duffing
the Fall term of 1973..

_

".sa. The vocational research.-and-diti analysis capability of the
'School_cf Education was substantially improved as a result of

-the project.. One full-time Specialist was added to the Divitis-
:,,ion to implement the research function. The quality of resettr.-.h,

including doctoral dissertations for the E.P.D.A. awardees and
staff research, was increased because of this component strength.

:2
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Name
Data of:

Entry

E.P.D..A. FELLOWS,

Age at
Entry

Male or
Female

'..,Anderson, JOhn E.
.

I
4

Batson, Betty-

DAiy, Crayton

Dresser,,, Judy

Heuthert, Arnie

Huber, Jerry Wayne

Ledoux, Clarence

Love, JaNes 0.

Massie, Jean,
7'

Maxwell, David
1

McKittrick, Robert

Navara, James 0.

Neff, Gale

Phillips, William A.

6-15-73 33

9-15-70. 4'6

Highest
'

Degree At Gear.

Entry,

,

Recd.

M.S.M.S. '1'1963

Ed.S._ 1971

M.A.

43 M Ed.M.,

8-16-71 31,0.E F

36 1,1 . . M.A.A ;'6-15-70

,

9-15-70

. 1

26 . M

6-15-70 36

6-16-72 35

9-1,5-76 27

6-15-70 31

Prevost, Raymond .

r

.R inmy th , Charles '1-,

Siig,kofer, MArtin

SteMmer, Roland

Sutfin, Wynn

SyhlMan, Bill,D.

Griggs, Lawrence

4

3-15773 37

9-1570 "32

6-15-70 33

M.S.

M M.Ed.

M.S. 1969

P

F

. 29 -

SpeCialty
Area

Voc-Technical
Industrial Ede.

1967 Counseling &
Giadancp.

1968 Industrial. Ed

.1967 Guid. & Pers
Home Economic

196 Vocational Ed'
CeMmunityColle

1970 lechnical Ed

1969 Science 'Ed

1971 Business Ed'

11*
M.Ed. "1969

M B.S.

0
M.A.

0

M M.Ed.

6-15-70 36: M

6s15-73

9-161-71

6-15r-70

9-15-70

'9-15=70

9-15770

'6-15-73

43,

38.

46

M

M

M4.

49
11

346

-

36

29

4 0

0

M.

M.S

M. BE.

M.E.

M.Ba.

Home Economics
0

Industrial. Ed

1964 Agricultore'Ed

1966- Distributive Ed.
4

1966- Industrial Arts

1968 Distributive

I

1968 Mechaqic4 Eng.

1963 siness Ed

1961 usiness Ed

104. Business: Accountin

M.Ed. 196§ Agriculture Ea
se

M.A.

M.A.

O

1961 Business.Edand
DiStribOtive-Ed.

`1972- Counseling and
Psychology
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Competency Pre-Test (Revised) '

Leadership Development Program
Oregon State University

The Leadership Development PrOgram at Oregon State University is
committed to a systems approach to planning and, consequently, to an
evaluation methodology which is product-or outcome. oriented.- A compet-
ency pre-test is a necessary part of the product7oriented evaluation

method. Hence, each participant in the program is asked to provide

data related to his individual competencies for specific objectives
which are included within the scope of the leadership training.

There is no time limit for completing the attached survey form.
You are asked to carefully consider each item in conjunction with your

past experiences and education. It is extremely important that your
responses reflect your present status with regard to the specific com-

petencies. The individual competencies have been randomly ordered with-

in the instrument. (Note: Itemt have presently not been randomized)

For'each of the items included in the survey instrument, indicate
the level. of competency which you-feel that you have for the item. Use

the' following scale to reflect,ynut.levels.

5 - I could conductthis activity with a.high degree of competency

4 - T could complete this activity with a minimum degree of

difficu..ty

3 - I expect that I could conduct this activity but with some

difficulty
-r-

t

2 - 1 would need considerable assistance if asked to complete this

activity

1 - I could not, with my present background and education, complete
this activity.

Using the above scale as a guide, indicate the level of competency,

which.you feel that you presently possess. Circle one level for each

of the activities which are listed below.

42
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1. Develop criteria-for facility and equipient
needs of occupational preparatory programs.

2. Work with the educational administration to
initiate occupational education programs.

.

3 Interpret the vocational program to students
and parents, .

4 Organize local occupational education advis-
ory committees.

5. Relate the occupational education struct--
ion program to the other areas of e school
curriculum.

6. Establish and maintain effeCtive_working

relationships with trade, labor, management,
agricultural, health, and other manpower
organizations.

Effectively express myself orally. .

8. Locate and use community resources .for

program planning and operation.

9. Identify 'and interpret, the community labor

market and student needs into meaningful',
programs.

10. Coordinate the activities of occupational
education staff.

11. Develop resource` materials for workshops
and' conferences.

12. Organize and direct the activities of a
workshop or conference.

13. Describe a plan for sampling a cross-section
of a large community.

43
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1 2 3

1'

1 2 3

1 2 ' 3

1 2 3

. 2 3

1

1

1 2 3'

1 -2 3

1 2 3

2 3

1 2 3.

3

3

4 5

4 5

4 5

4 5

4- 5

4 , 5

4 5

4

4

4

5

4 5

4 5



(Lem

:umber Competency Descriptions

14. Develop a survey instrument, including 1

letters of transmittal and follow -up.

'15. Interpret, in writing, the data provided' 1

in a, survey.

16. Plan and conduct: an in-service activity 1

relating to the functions and purposes

of an advisory committee.

17. .Establish a system for replacing and rot- 1

ating members of advisory committees.

18. Conduct a meeting, involve members in the 1

discussion, and summarizethe discussion.

194 Employ staff thiough the assessment of 1

.
their professidnal and work experience

prparation.

20. Coordinate and supervise'general corres- 1,

pondence and communication.

21. Instruct secretaries..on general office 1

procedures'.

22. Develop final program reports, reimburse- 1

ment reports, and reports on conferences

- and workshops.

23. Write a/plan fdi determining if instruct- 1

ionbeing offered is realiitic and effect

ive.

24. Develop forms and procedures for evaluat-

ion and grading.

25. Develop forMs and procedures for ordering ' 1

equipment and supplies throughout the

vocational department.

26. develop a list of instructional materials, 1

films, and speakers to be utilized by the

vocational staff.

27. Develop a model in- service program orienta-
tion Co the world of work which will in-

..

sure that the'vocational education. .

A. Locating and securing jobs

.c% B. Wage and hour laws

1"

.3*
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Scale

2 3 4 5

2 3 4 5

3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

6

2 3 4

2 3 4 5

2 3 4 5

2- 3 4 5

t

2 3 4 5

2 3 4

2 3 4 5

2 3 4 5
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Item . \

Nuthber Competency Description

C. .Fringe Benefits

D. Wink responsibility

E. Employee - employer' relations

28. Devise a plan of public relations that will
relate the vocational program to the com-
munity.

I

29. Devise a plan to evaluate the effectiveness
of a public relations plan.

30. Estblish a plan, in cooperation with the .

counseling and guidance department, that
t

will assure that all students have an op-
portunity to consider vocational education.

31. Develop a career development plan for dis
advantaged students.

Scale

1 2 3
,

1 2 3

1 2 3

1 2 3

1 2 3

1 2, 3

i

1 2 3

1
.

2 3

1

1 2 3

-

1
1 2' 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 q 2 3

1 2 3

32. Describe the general characteristics of the
,

vocitional-technical student.

33. Compile a list of materials and literature
made available to vocational teachers and
students which may help the student select
a career objective.

34. Mete use of the services and procedures
offered by employment agencies to secure
jobs for graduates.

35. Interview applicants for staff positions.

36. Write letters of recommendations for grad-
uates.

37. Aid contractors and architects in the plah=
ning of facilities.

38. Speak to lay groups about educational prob-
lems.

39. Interpret legislation.

.40. Present information at meetings as a sub-
ject matter expert.

41. Interpret state plan policy.

42. Counsel students on educational problems.
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Item

Number Competency Descriptions Scale

43. Counsel students on job placement problems.

44. Understand the process through which leg-
islatibn is generated at state and national
levelS.

Istablish.a program that will involve on-
the-job work experiences as part of the
vocational education program.

1

-46. Use management techniques) for program plan-
Wing and budgeting.

47. Provide jeadershipto youth groups stemming
from the vocational education program.

48. Explain the relationship of the school
board to the school administration.

49. Conduct ajob or task-analysis.

50. Develop.a rationale for a particular cur-
riculum plan built uponthe technological, 4
sociological, philoSophyical,, and psychol-
ogical base. .

51. Write objectives, including:

A. EvidenCe of knowledge of behavioral.
objectives.

B. Widence of knowledge of educational
domains (affective, cognitive, and
psycho-motor).

52', I.. Write a description of the scope and se-
quence of courses to be,offered in a cur-
riculum plan with P.E.R.T. networks.

53. Write a list of competencies expected of
administrators of disadvantaged programs.

54. Coordinate the gathering, selecting, and
analysis of data with respect to jobs avail-
able to the graduates of.a vocational educa-
tion program.

I

55% Identify the definitions of the various
forms of hypothesis statements including
the:

1

1

2

2

2

3

=3

3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 3 4

1 2 3 4

1 2 3, 4

1 2 3 4

A

1 2 3 4

1 2 '3 4

3.5

5

5

5

5

5

5

5

5

A. Question fbrm 1 2 3 4 5

Ill Declarative form 2 3 4 5'



Item

Number -Competency Descriptions

C. Null form 1 2

56. Write a null and a declarative hyppthesis 1 2

for research problem statements.

57. Select the Spearman Rank Order (Rho) 1 2

Correlation Coefficient as the appropriate -

statistic for hypotheset and data which
are presented.

58. Identify sets of scales which are ordinal. 1 2

59. Compute-the Spearman's Rank Order (Rho) 1 ' 2

Correlation Coefficient .to correctly solve
problems. ,

60. Interpret correlation coefficients in terms
of the following:

A. Direction of relationship 1 2

B. Strength of relationship 1 2

-, C. Percentage of commonality \ 11 2

61. Select the Chi-square (X2) statistic as 1 2.

appropriate foz hypotheses and data which
are presented.

62. Identify sets of scales which are nominal. 1 2

63. ,Computethe Chi-square (X2) test to cor- 1 1

, rectly solve problems.

64. Report the significance of the computed 1

Chi-square (X2) value.

65. Locate appropriate numerical values in 1 2

statistical tables.

66. Determine degrees of freedom for statis- 1 2

tical problems.

67. Choose an appropriate probability level 1 2

for a statistical problem.

68. Select the student's "t" test as the apirop- 1 2

riate statistic for hypotheses and data
which are presented.

Scale

36

3- 4 5

3 4 5

3 . 4 5
,

3 4

3 4

3 4 .5

3 4 5

3 4 .'5

3 4 5

3 4 5

3

4 5

5

-'3 4 5

3 4 5

3 4 5

69. Identify sets of scales which are equidis- 1 2' 3
tant interval.

47
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Sumber Competency Descriptions

70. Compute the Student's "t" test to correctly
solve problems.

71. Identify sets of data as being either cor-
related or uncorrelated.

72. SeleCt the appropriate Student's "t"
formula to be used for correlated and un-
correlated,data.

73. Report the significance of the computed
Student's "t" value.

114
74. Identify one-tailed and two- tailed hypo-

theses statements.

7.5. Identify retest, equivalent form, and odd-
.. even reliability statements.

76.
,,

Identify content, construct, concurrent,
and predictive validity state0ents.

77. Compute thg Pearson ProductAloment Correla-.
tion Coefficient "r" to co eCtly solve

...

problems.

:

=78. Select the F statistic atthe appropriate
,-, ; statistic for hypotheses and data whick.are
'; presented.

79. Compute the standard deviations for sets
! bf data.

80. Compute the means for sets of data:

'81. Identify research design models appropriate
for two-way clasSification analysis of var-
iance as either random, fixed, or mixed.

82.- Correctly solve problems using the F statis-
tic (two-way classification analysis of
variance).

83. Report the significance of computed F
values.

84. Correctly solve problems using the F
statistic (single classification.analysis
of variance).

85. Select the Pearson Product Moment ( "r ")

Correlation Coefficient as the approp-
riate statistic for hypotheses and data ,

which are presented.
.

i

Scale

37

1 2 3 4 5

1 2 3 4 5

1 2 4 5

1 2 3 4

1 2 3 4 5

1 '2 3 4 5.

1 2 3 4 5

1 2 3 4 5

..,

.1 2 4 5

1 2 3 4 5

,

1 2 3 4 .5

,.*

1 2 ' - 3 4. 5,

1 2 #3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 5

1

6
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Number Competency Descriptions

-86. Write and defend a research plan which
includes an accounting of the following
elements. .

A. Title

B. Problem Statement

C. Objectives (or'hypotheses)

D.1 Rationale

E. Research design

G. Management strategy

H. Budget

87. Select a representative sample from an
identified population using a Table of
Random Numbers.

88. Write out ho the assumptions are met for
use of seleceed statistics.

.
89. Select the Kruskal-Willis H Test as the

appropriate statistic for data which are
presented..

90. Graphically plot the resulting variation
patterns for presented data. .

91. Identify and sketch the most appropriate
form of chart for the graphic presenta-
tion of data.

92. Identify the meanirigs of the following
terms:

A. Design

B. Experimental unit

C. Treatment

D. Replication

E. Factors

F. Levels.

G. Design matrix

4 9

Scale

38.

2 1 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2' 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4- 5

1 2 1 4 5

1 2 3 4, .,5

1 2 3 '4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4

1 2 3 4

1 2 3 4 5

1' '2 3' 4 5

1 2 3 4

1 '? 3 4 5



Item
Number Competency Descriptions

a

93." Identify the appropriate research design 1

for a given problem situation and sketch
the design in matrix form.

94. . Select related research reperts in your 1

Area of.professional preparation dnd write

out the practical considerations of the
results of the reports.

95: Develop a frequency distribution and a 1

1 histogram for reiearch'data.,::,

- ;1,.... ,

..";'196. Discuss, in writing, the historical origin 1

of statistics.
'i Cs

97. Compute percentile ranks for given sets of 1

-... -data.

98. Calculate variances for sets of data. 1

99. Diagram the various patterns of skewness 1

ands kurtosis for sets of data.

100. Discuss, in writing, the concept of prob- . a
ability.

101. Discuss, in writing, the binominal distrib- 1

ution.

102. Compute standard scores for presented data.
r

1

103. Read a normal probability table. 1
1

104. Identify. commonly used statistical Symbols. 1

105. Discuss, in writing, the central limit" 1 .

theorem.

106. 4Compute a standard:error of the 'mean. 1-

.,,

107. Discuss, in writing, the biases associated ,..' 1

with' sampling. -.-

108. Develop confidence intervals for estimation 1%

purposes. 0
S 0

109. Determine the sample size' needed for estim- .1

.ating a mean.
ti

110. Discuss, in writing, the types of risks 1

involved in the testing of hypotheses.
,l.

111. Discuss, in writing, the power of a star
x

l'-
istttil test.

l'

' 4

$

Scale

2 3 4

2 3 4 5

*,

.,

2 3 4 5- .

1 1

2 3 k 5

4

2 3 4 5
1

2 3 4 '5

2 3 4 5

I '

2 3 4 5
P

Z 3 4

2 3 % 4

2 1 3 4

s

2 3 ;. 5

2 3 4 5

v

2 3 4 5

2
.3

4 5

3 4 5

2 3 4

2 3 4 5
.

1

2 4



Item

Number Competency Descriptions

112. Develop a scatterplot for presented data.

113. Calculate a.linear regression equation
for presented data.

114. Discuss, in writing, the concept of re7
-gresion.

115. 'Prepare budgets and effect fiscal opera-
ting controls.

116. Develep and/or direct the development of
occupational education curricula.

117. Supervise the work of teachers'and other
school personnel.

1.

118., Identify the. needs of disadvantaged groupS
in the community.

.4
119. Facilitate the development of the voca-.

tiodal education program to satisfy the-
needs of the disadvantaged.

120. Facilitate the development of an ii service
program to.prepare teachers to meet the
needs of the disadvantaged. v

121. Express hostility-tactfully.

122. Withstand adverse decisions from super-
\iors gracefully..

123. Us machine methods (e.g., computer
'assistance) for the analysis,of data.

124.
\

Identi y significahtresearchable problems
of the isadvantaged.

125. Prepare 1./1tten information to.be dissem-
inated by public communication media.

5 4.

Scale

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2' 3

1 2 3

1 2

1 2 3

1 2 3

1 3

1 2 3

1 2 3t

t

2 3

40

4 5

4 5

4

'5

4 5

4 5

,4 5

4

4 ' 5

-4

4 5

4 5

4 5

A

4 5,

4 5
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DOGMATISM - SUPPORTIVENESS- FLEXTBILITY SCALE
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The following-is a study of what the general public thinks and feels
About agnumber ofimporeant social and,perSonal questions. The best answer-
to each statement below is your personal opinion, We have tried to cover
many different and opposing points of view.; you may find yourself agreeing
strongly with some of the statements, disagreeing just as strongly with
others, and perhaps uncertaiq about others; whethet you agree or disagree
with'hny statement, yon can. be..5nie that manx4eoge feel same ai'you
do.

. .

Markeach.statement on your answer sheet according to how much you
agree or disagree with it. Please mark4very one. Mark +1, +2, -3, or
71; -2, -3, depending on how.you feel in each case.

Use a soft lead pencil. Make all marks.dark. Place your mark between
the dotted lines. Leave no strey,marks and erase completely when necessary.

. .

+3

Strongly
Agree

+2

Agree.

.

+1
Slightly
Agree -

-1

slightly
Agree

-2

.

Disagree

-3

Strongly
Disagree

, .

.

. '' . .

_, ..

.

0.

'

Sample QUestion:.

98. I am easily awakened by noise:

4.

Sample Answer Sheet:
1

+3 +2 -2 -3

- - -

This indiCates that you agree slightly;

1

O

o

.



1.

2.

3.

4.

5.

- 6.

7.

In times like these, it is often necessaryeta be
ideas putout by people or groups in one's own camp:,than
the opposing camp.

\

If a man is to accomplish his Mission in life, it
sary to gamble "all oi nothing at al."

I have periods in which \t
feel unusually eerful

,reason.

Unfortunately, a good many people with whom I have
\

social and moral problems d not really understand

I try to follow,a Program of life based on duty.,

It makes me impatient to have people ask my advice
rupt me when I am working on sPmethingtimportant.,

I tend
:

to be on my guard with people who are somewhat.
than I had .expected. =

43.

more on guard against
by those 'in

is sometimes neces-

'

without any special

discusse51. important

what is gcing_on.._

.

pr otherwise inter-
.

more friendly

.
mmt

1'

8. There a number of people I have come
:they stand for.

9. Ipthe history of mankind there have
really great thinkers.

to hate be ause of the things'

probably been jkis t a handful of-

lb. I usually find that my own way'of 'attacking a problem.is best;, even
though it does not always seem to work in the beginning.

I worry over money. and business.

I like, to let. people know where I stand 'On things.-

Ihav,e a Work and study schedule,which I follow carefully..,

Mopt of the ideas which, get printed nowadaysiare not
they are printed

//
1 15. I certainly feels seless attimes.

16. I have,nemer felt better in my, life than I do now.

N

worth thh paper

O

0
17. When it comes to differences

.

of *opinion in religion, we mc}st be care-
fulllot to compromise with those who believe differently.

',A

18. .Man on hiS own is a helpless and 4iserable creature.

\ ;

.h.
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19. I am always careful about my manner 0 dress.

Most people will use somewhat unfair m ails to gain profit or an advan-7
. tage rather than to lase it.

i'... .

21. I do not enjoy having to adapt myself t new and undsuar situations.
1 -

22. I have sometimes feltothat difficulties1 were piling up so high that I
could not overcome diem.

. 1 \
23. l'undamentally, the world we live in is a pTetty Iohesbme,piacei:

-I.

24. A grOup which tolerates too much diIferenceof
\

7inion among its own
members cannot exist for Yong. t

.

25. I think nearly anyone would tell a lie to keep'out of trouble.
,

- ...._

26. At times my thoughts race ahead faster than I can speak them.

2,7. "I find it hard to Setaside a task that I hove undertaken, even for a
short time:. . .

. 28. Most people just don't .1ve a "damn" for others.

30. Often I can't understand why I have been so cross and grouchy.

31. At times I feel like smashing things.

32. In times like these, a person mutt be pretty selfish if he considers
primarily his own happiness.

33. What others think of me does not bother me.

34. It makes me uncomfortable to put on a stunt at a party even when others
are doingthe same sort of thing.

35. It.is often desirable to reserve judgment about what is going on until
one has had a chance to hear the opinions of those onerespects.

36. \pie highest. form of government i3 a democracy and the highest form of
democracy is a govdrnment run'by those who are most intelligent.

'

37, Of all the different philosophies which exist'in this world, there is
probably only one which is\correct.

.

38. I usually maintain my own opinions, even though many other, people may
. ' have a different point'of-view.

39, It takes a lot of arguments to convince most people of the truth.

40. ,I believe that promptness is a very important personality characteristic.
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41. A person who gets enthusiastic about top many causes is likely to be
a pretty "wishywashy" sort of person.

42. The main thing in life is for a person to want to do something important.

43. It is only natural for a person to be rather fearfUl of the future.,

44. Once I get wound up in-a heated discussion I just can't stop.

45. To compromise with our political opponents is dangerous bkause it
useapy leads to theibetrayal-of our own side.

46. The United States and Russia have just about nothing. in common.

47. It is only natural that a person. would have a much better acquaintance
with ideas he beliees in than with ideas ha opposes.

i48. I find it hard to make talk when I meet new people.

49. I am often the laSt one to give up trying to .do a -thing.
/

/
50. I often become sp; wrapped up in something I am doing that I find it

difficult to turn my attention to other matters.

I

51. The worst criMela'person could commit is to attack publicly the people
who believe in the same thing he does.

52. I- -have never done anything dangerous for the thrill of it.

53. I'd like. it if I could find someone who would tell me how to solve my
personfl problems:

54. i think a great many people exaggerate their misfortunes in order to
gain the sympathy and help of others.

1 .

55. At periAds 14- mind seems to Work more sloWly than usual.
ti

56. I prefer work that requires a great deal of attention to detail.
' \

57. Criticism \o scolding hurts me terribly.

58. It is only ;then a;person devotes himself to an ideal or cause, that
life becom meaniniful.

11,

59. In a discusllon/I'often find it necessary to repeat myself several-.
times to ma ,e sure I ambeing understood.

60. I get mad 0.41y and then get over it soon.

61. It is better to be a dead hero than to be a live coward.
1

I ,

1.
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62. Even though freedom of speech for all groups is a worthwhile goal, it
is unfortunately necessary to restrict the freedom of certain political
groups.

63. I often think, "I wish I were a child again."

64. I prefer to stop and think before I act, even on trifling matters.

vii65. I ne r miss going to church.

1

66. I think it is usually wise to do things in a conventional way.

67. In d heated discussion I sometimes interrupt others too'much in my
eagerness to put across my own point of view.

68. I find it easy to stick to a Certain scheduler once I have started it.

69. The present is all too often full of.unhappiness. It is only the
future that counts.

70. I always put on. and take off my clothes in the same order.

71. I am a methodical person in/Whatever I cdo.

72.' I am against 'giving money to begg4.5.

73.* If given the chance, I would do something of great benefit to the
world.

-

74. I have very few quarrels with members of my family.

75. My blood boils whenever "a persOn stubbornly refuses to admit he is
wrong.

4

76. In the long run, the best way to live is to pick friends and associates
whose tastes and beliefs are the same a one's own.

77. While I do not like to admit this,.even t myself, my secret ambition
is.to become a great man, like Einstein, Be-.thoven, or Shakespeare.

78, I often find myself thinking of the same tunes or phrases for days at .

a time.

79. Most people jyst'don't know what is good for them.

80. I dislike to change my plans in the midst of an undertaking.

81. A man who does not believe in some great cause has not really -lived.

82. At times I am full of energy.

57
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83. A person who thinks primarily of his own happiness is beneath contempt-

.

84. There is usually only one best way to solve most problems.

85. There are two kinds of people in this world: those who-are for the
truth and those who are against the truth.

86. I always finish tasks I start, even if they are not very important.

87. I frequently find myself worrying about something.

'88. When in a group of people, I have trouble thinking of the right things
.:. to talk about.

89: There is so much to be done and so. little time to do it in.

90. At times I feel like swearing.

91. I usually check more than once to be sure-that I have locked a door,
putout the light, or something of that sort.

92. In this complicated world of oursz the only way we can know what is
going on is to'rely on leaders or experts who can be trusted.

t.
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Ccnfidential Evaluation Sheet #3
(Instrument PART II) 49

( K D R ) ITEM 10 Excluding grades, how successful do you feel that you
have been in the EPDA program in terms of meeting your
personal goals and expectations?

A. Yes

B. No

A. Very successful

. B. Fairly sUccessfuls,

C. Not successful

A. Ukually

B. Sometimes

C. Never

17"

Comments

*/

(KDR) ITEM 11 Do you feel that you hive been allowed to make mostiof
your own decisions with regard to your program of Work,
on' the campus?. , .

r

,
.,. Comments-- /

/

A. Yes 1

B. 'No

A. Very successful

B. Fairly. successful

C. Not successful

A. Usual*

B. Sometimes

C. Never

60



Confidential, Evaluation Sheet #3
(Instrument PART II) 50

.

( K D R ) ITEM 12 In general, are you satisfied with the dectsions which,
have affected'the conditions of your stay on the campus?

A. Yesi

, B. No

A. Very successful

B. Fairly successful
44

C.- Not successful

A. Usually

B. Sometimes

C. Never

Comments -

( K D R ) ITEM 13 While on.the campus, have you observed that people are
working together for theirmutual well- being?

A. Yes

B. No

A. Very successful

B. Fairly successful

C. Not successful

A. Usually

B. Sometimeg

C. Never

61

Comments -

1

ts

'4



Confidential Evaluation Sheet41
(Instrument PART.II)

51

_

( K D R ) ITEM 14 Do you feel that_the ings which you have been doing
here are meeting your bjectives In entering the program?

4.

A. Yes

'B. No

A. Very successful

B. Fairly successful

C. Not successful

A. Usually

B. Sometimes

C. 'Never

62

Comments'

t

I



I: SCALE

,

.

Name

Pre-test'ranges: (9-17) This person's score was
Interpreted in post-test as

being

Questions

goals1. To what extent have your goals been met in the program here?

Have you lost self-confidence while you.have been here?

2. Do you generally, agree with the value system at Oregon State?

Does man advance himself at the expense of others here on the campus?

.Have any EPDA Fellows advanced themselves'at the expense of others?

3. Have you had to deal with much "failure in the program? How do you

feel about it?

Do you feel that you have continually beat your head against the wall
while you have,been here and yet still have gotten nowhere in terms of

you oals?.

1 .

Do you feel that "failure" is accepted as'a normal part of the earning

process at 0-.S.U.,or is it considered-as a stigma?

.

4. Have you done much'studying,or socializing with other EPDA Fellows?

With:whom?

:, .

-Are there any of the Fellows who have not part1cularly been amenable
.

to studying or socializing together with the
,

group?

63



R SCALE

O

'Pre=test rangei (59-107)

Nam&

53 .

This person's score was
Interpreted in post-test as

-being

Questions
z

. ..

1. How do you feel about the administrative control which is present within

the Division'at 0.§.U.?
.

2.. Have you had A proper vote in making decisions which have affected your
program of. work on the campus?

How do you feel about the university generally?-

.

a____
_ _ _______!' _

How do yoVeel bout the community? The state? ,

i
1

t

,

3. Are most of tne learning situations on campus too s ructured to suit you?

Are they.too unstructured? Which cpurses? What in uctors? .^

Structured

Unstfuctured

Courses Instructors

Which (struCtured or unstructured) do you personally find to be the most

satisfying?

,D SCALE Pre-test rangds (99-174) This person's score was
Interpreted in post-test as.

being

Questions

1 Are there many people at O.S.U. with innovative ideas (i.e., people with
'whom 57°0 have been in contact on the4campus)? Who are they?

Do many people here have ideas which are similar to your own?

V ;

2. Who's opinions do.you value the most around here?

3. What were the courses which were the most threatening to you in your program
'

.4 work (on campus)?
. 1

Instructors? '

a

Specifically, why were they threatening to you? Note: ask details about

Business Administration courses).

64
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EPDA "FELLOWSHIP PROGRAM
. .

the following list of names are those which are included in th,;71 roster of
the Fellowship Advisory Committee for the EPDA Fellowship Program. These
people are presently being contacted and asked to a4end'a meeting on

from to , , in Room . If there'areotheb'
that you feel should be included on the Advisory Committee please let it be p.nown
by bringing it up during the Divisional Council meeting or making a note and turn-
ing it in to me.

,Dr. Eldon Schafer, Pr

Lane Community C011eg

Ray Needham, Presiden
Linn-Benton Community

Leonard Kunzman
State Director of Car
Oregon Board of duca

sident

College

er.EducatiOn
lion

Dr. Richard Bose, Chairman
Director of Vocational Village &
I. ',Residential Manpower
Portland Public Schopls

\ Mr. Bill O'Neal
President of the Oregon- Association

of Secondary School Administrators

Dr. James Beaird
Associate, Director
Teaching Research Divi ion

Dr: Pat Atteberry, Coordinator '

Dept. of Industrial'Education, OSU.

Dr. Phil Davis, Coordinator
Dept. of Agricultural Education, OSU

*1 .

Dr. Sylvia Lee, Coordinator
Dept. of Home Economics1Education; dsu

Isabella McQuesten, Coordinator
Adult Education, OSU

Dr. James Shtrburne, Coordinator
Adult and Community College Education, OSU,

Dr. Mel Miller
Executive,Secretary

For rest Gathercoal, Asst, Dgan
School of Education, OSU

Daniel Dunham
State Dept. of Education

. Salem, Oregon

Gale Neff, EPDA Awardee

/Ciarenci Ledoux, EPDA Awardee

William, Phillips, EPDA Awardee

Dr.Illenry Ten Pas, Director

Division of Vocational, Adult and Community
College Education

.66
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VOCATIONA EDUCATION
\ ............., .

...
. ( 7* \ il iczz.t\ c.,..,1...'7, 7411 7.1.f.::ri,-;:"7;14,
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11'

-4. 4 tr . -, !..z.T. ,,, -1
:hs ': ...f..m fi .Match 26, _1973

.

wAsrnse.T9p.isic..rr: 57 /

. Dr. Henry Ten Pas, Director
Division of Adult, Community:"
and Vocational EducatiOn

Oregins8tate . iver s ity

Corvallis, Oregon 97331

Dear Henry;.
I,

- Your request that I summarize the events that occurred
while I was in .the EPDA program which helped me to better, understand
the disadvantaged and handicapped person, -was well received,, aqd I am
very grateful, for ha;:ring been given the opportunity to respond. Your ,

own personal philosophy, I am sure, was the greatest factor that uiti-
mately resulted in my gaining an excellent overview of the disadvantaged
and handicapped.

This summary of the courses .and experiences which in a
significant manner contributed to the increase of my 'awareness toward
the disadvantaged and handicapped- person, specifically pertains to the
_three-year period of the EPDA program at Oregon State UniVersity,
beginning June 1970 and ending June 1973 -- I was a participant in the
program for' approximately one -half of that period.' The expert. plahning
of ttie program by the director, Dr. Ten ''Pas , enabled me to increase my
understandin pi/ the disadvantaged and hanalcapped, and it is difficult
at this time" to distinguish just what courses of my program were more
.significant than _ the Others for that purpose., It appeared. to --me that-- my:

program was so arranged that almost every course was in some way telatecl
to the disadvantaged and handicapped person 'and that I was permitted' to ;

include experiences of meeting with tie disadvantaged and handicapped for
the remainder of the three -year\ period. '

...

.
*.My position with the State Board of Education in Washington

is such that I atit in Almost constant contact with the handicapped, as X

am a representative Of the approving agency that by congresiional Law
;41* ,

i

'approves all schools., both public and private, whiCh have %a desire tor, .

offer_education_and training to veterans or others eligible for educational,
benefits under Chapters 34 and 35, Title 38, UCS. Code. Needless to.say, .

I realize that I am much more knowledgeable in'my Aealings with disadvan-
taged or handicapped persons. I have, a greater understanding when con-

ducting a compliance surveY and, I find, that a veteran with a bilateral,
,,,,

below the knee amputation is enrolled in/a flight instructor course and....

. 68



Page 2
Dr. Henry Ten Pas
March 26, 1973

I

58

needs additional consideration and!1 assistance in completing the necessary

forms. While conducting a compliance survey at the Seattle Opportunities
Industrialization Center, where each enrollee is a disadvantaged or

' handicapped person, I feel that because of my experience at OSU 1 am not
only better qualified to communicate there,
understanding of their problems. -

Courses of significance:

but I have a great2r .in-depth

-

Philosophy of Voc Ed ED. 546 '3 credits.

Principle/Object Voc Ed ED. 494 3 credit's

Labor Problems EC. 425 3 credits

Personnel Management BA. 468 3 credits

and Adm. of Voc Ed ED. 435 3 creditsOrg.
Curr. Trnds. Career Education ED. 508 3 credits

Psy-Soc. Asp. of Voc Ed ED. 533 3 credits

Labor Legislature EC-. 426 3 credits

Assigned experiences of significance:

. Fall Quarter 1970: Assisting in
relevarit couAseling and guidance

Center so that the dtsadvanta4ed
reaailj, be ide4tified.

Winter Quarter 1970: Educating
and-handicapped at the Portland

.Springdale Campus.

the development of a more
program at the Milwaukee Skill
or handicapped could more

teachers of the disadvantaged.

Reiidential MLnpbwer Center,

'Spring Quarter 1971: Developing a district-wide career Rare -

ness K-6 pro ram which would assist all students, those disadvan-
taged or han capped as well, in the Dallas School District.

Fall Quarter 1971 ana.Spring,Qtiarter 1972: Assisting.im the
development of a state-wide carder education program wilch the
Oregon Board of Education, wit:. numerous opportunities of
involvement with the disadvantaged or handicapped students,
particularly, in the K-6 level.

OtheA experiences of significance:

Assisting in bringing .six disadvant4ged persons from the
Portland Residential Manpower Center to OSU and providing f,

their three -day stay on campus.

Assisting in the development and implementation of programs
so that itey can be approvel for veterans.and others eligible

6?
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Dr. Henryl Ten Pas

March 26,11973

I

for Veterans Administration educational bene.f.its. Findings /

from the ',supervisory visits to the approved curse erprogr#m.
sites are' shared and valued by other State agencies which /

definiteliy deal With the disadvantaged or handicapped persons,
Rehab, MDTA, WIN, Welfare and Employment Security,/such

CBD:fl

as

Sincerely yours, //

t

/'
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PERSONAL EXPERIENCES CONCERNING DISADVANTAGED-HANDICAPPED,

E..P.D.A. Awardee.

Workshops and Seminars

Ed 508 Urban Problems and Adult EducatiOn

60

Grade Hours

B 3

Ed 508 Perspectives of the Disadvantaged 3-
\ -

Ed 507 Role of the Secondary School in Meeting A 3

Needs of the Disadvantaged
f

Visitations

Vocational Village, Portland- (Summer, 1970)

During a three hour visit I received an orientation to the program,
toured the facility and visited with students and teachers.

Portland Residential-Manpower Center, Portla41 (Summer, 1970)
During a three hour visit I received an orientation to the,prograth,
toured the facility and visited with students and teachers.

Portland Residential Manpower Center, Troutdale (Summer, 1970)
During a seven day visit I received an orientation to the program,
toured the facility, visited with teachers, interviewed students,
assisted with progr.am evaluation and supervision of camp site.

Corvallis Farm Home, Corvallis (Fall, 1972)
During.a two hour visit I met with school administrators to discuss
some possibilities for program improvement by increasing the oppor-
tunity for students to experience hands-on activities. Later I
spent two hours touring the eighty-acre farm. Subsequently, I
assisted the Regional Career Education Coo .inator in writing a
proposal for implementation of a Vocations Agriculture program.

Board Meeting, Sr. Landry Parish Schools, Opelousas, La. .(May, 1971),
Attended a school board meeting and heard a delegation of Blacks
express their views as to why they opposed the conversion of a
formelrly all Black high school into a vocational facility for
junior and.senior students.

O

Other Activities,

Conducted a study to analyze opinions of industrial workers in key
occupations and instructors of the Electritrey-Electronics Cluster
programs converting mathematical skills needed for entry-level
employment.

--- Read newspaper articles to follow up Board proceedings following
the Board meeting visit by the Blacks who protested converting

71



44,

61

Personal experiences coni'd.

their high school into a vocational education facility. 'The

protest had no effect on Board plans.

\

Cursillo Experience (February 10-14, 1967)
:,

Although this experience was prior to my involvement in the EPDA

program, I believe that it has significance in terms of My prepara-
tion to assum a leadership role in vocational or career education.
Cursillo means Course. In this case, ,a course in Christianity.
Many of these courses have been taken / ?y both men and women from
all walks of life. For me, the course :began at 7:00 pal: on a
Thursday hnd ended the following Sundayiat 10:00 p.m. Seyenty-twb
men of all social backgrounds -- Blaasi, Whites and Browns -- were
lodged in an old country schoolhouse in

I

which there was Little heat,'
no hot water, no bathing facilitie , bunk bedS, and virtually no '
communication with the outside wo d. A very well planned and
organized schedule of events yas.put into operation as soon as the
clock struck 7:00 prm. and did ndt let up until 10:00 p.m. three
days liter. Many and,varied le iures were given, followed by group

;
discussions, Singing, praying nd church functions were inter-
spersed throughout. All food rep,ffation and clean up was per-
formed by former Cursillo Oarticipants on a voluntary basis. Help
was never lacking. During th course of events, personal, value
systems were challenged; so, ere many mores, customs, traditions
and prejudices. It got so t at times that some participants
(only two) had to be excuse: for their own welfare. For those who
stayed, life could no longer be the same. Blacks and Whites, rich
and poor, educated and igOrant, all realized that man had a respon-
sibility to his fellow ma regardless of his color, religion or
creed. Each one realized:the importance of improving the condition
of all men, not only their own.

I
i4

Perhaps this experience more than any other has prepared me for a
leadership role in the area of the disadvantaged and handicapped.

-.. 4
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ro :

FROM:

SUBJECT:

Henry Ten Pas

Disadvantaged and Handicapped Experiences
I

1. Course Work: hEd 513 Special Student G

2. Development of consumer homemaking curricular materials for out-of
school' youth and adults.

3. Research and paper in area of drop-outs, identification of potential-
ity and methods of alleviation of problem.

Competencies development

c

r

a. Teacher Education: acceptancp, practice and understanding that
everyhuman being is an'individual in his own right and should
be treated as such.

b. Culturally Disadvantaged: lived in a culturally deprived neighbor-
hood for 2 -1/2 weeks. In conjunction with .:his experience worked

with local extension service personnel in rural Community.

c. Curriculum.Development: coordination of individUalized instructional

materials development in areas of drafting, business education,
nursing, and welding at a community college.

d. Guidance anti Counseling: supervisidtand pordination of del/Lop-
ment of instructions]. materials for jul*cd; high students in. area

of guidance and counseling; focus wnss ndividual perception
.4

and de?ision making.

73
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NW Regional 43,caeion Laboratory.
710 SW 2nd Ave.
Portland, OR 97204
244-3650 .

Cascade Union High School
Route 1 '

Turner, OR
743-2141 .

Springfield School Zist.
The Clinic
Springfield, OR
47-1331

Linn-Benton Community College
Box 249 .

Albany, OR 97321
926-6091

Oregon Board of Education
9421 Lancaster Dr NE-

Salem, OR
378-3594

Portland Community. College
12000 SW 49th
Portland; OR
244-6111

Oregon Board of Education
942 Lancaster Dr NE
Salem, OR
378 -3597,



Name and Address Supervisor Intern Position

Reinmuth, Charles
' 708 SW.16th

Corvallis, OR

-753-2762

Singkofer, Martin
1475 Iti4 14th= St.

Corvallis, 9.R

751-5874 ,

Sutfin, Wynn -
Route 1, Box 47a
Tangent; OR
928-8997 .

Syhlman, Bill D.
2904 SEHaigthorne
Portland, OR
233-2276

EIDA Office

Divisiepn.of Vocational, Adult and
Comdtiniby College Education

Uregon 'State University
75440125

Dale Pickney ChemeketaCOmmunity
4389 Satter Dr NE
Salem, OR
585-7?00

Monty Multanen

Phil Davis

College

VP

Oregop Board of,gEducatiop
942 kcaster Dr NE, 1

.Salem, OR
. 378s-1597 4

Portland School Dist.
631 Nt Clackamas
Portland, OR
234-3392

S-

I 1

V

7.9

ti

o.



,11:)01U.

r

E.!), D:A. DIRECTORY

162.173/.

Supervisor

.1,'e:1;;;f:r, Judy
1.2 LaSalle St.

burg, DR
Itc-)-6117

ioux, Clarence
;55-Orchard St.

llis, OR

James
PI Ranctm-Dr4.-tr--.

ngfield., OR 97471

0939

!tt-iie, Jean

FtirvjeW, Salem, OR
89

'.69

Intern Position

AsSt. to'Director

Burr Fancher
Coordinator
Career Education

Lel1,s Case

Dean of InItructio"

Monty'.Multanen

Coordinator ,

Career Program

(:qeion State Universityt

Corvallis, OR 97330
754-2961-

Linn-Benton' I.E.D.

Box 907, Albany, OR
926-8621

Lane-Community College
4000 E30th
Eugene, OR 97401
747-4501

State Department of Education
Salem, OR 97310
378-4156

Dave . Don Gilles, Coord.. State Department of. Education

Lit, Philomath, 'OR Program Development; Salem, OR -97310

4 and Evaluation 378-3597

_. Arnie-Henchert, Door.---Career. Education Personnel

Career Ed Personnel Development Center, Box 16657,
Development Center Portland, OR '97216

.--

255-1841 Ext 191.

0 -0-537.

lames

n7 35th St.

-,1-\91Iis, OR
.-111"

'Ups, klliam
?211 SU A

is, OR

Ctiatles

= 6W 16th
ow,r41.1Is; OIt

stnAl,.ofer"-Marty

l't.;'5 NW 14th St.

f:J!t11,0,pR

Y0
!. Tangent\ OR

.ttl-M97

Bill

WO NW 104th '

ve;,-I:tand, OR 97216

Bob Payne
Principal

Arnie Heuchert, Co ord

Career IA Personnel
Development Center

Don Gilles
Lee Foust.

Phil Davis
Coordinator, Ag

Crepoent Valley High School-
Corvallis, OR. 97330-
753 -1631

Career Education Personnel Dev. Center
Box 16657 Portiand, OR 97216
255-1841 Ext 191

"Career Ed System Curriculum Project
3270 Market St NE
Salem, OR 97301

Oregon State University
qorvallis,r OR 97330
754-3714

Arnie Heuchert,'Coord Career Education Personnel Dev. Center
Career Ed Pdrso nel Box 16657, Portland, OR 97216

Development enter .255-1841 -Ext. 191

-
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INTERN EVALUATION MATERIALS -
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. THE OREGON VOCATIONAL EDUCATION
LEADERSHIP DEVELOPMENT PROGRAM

Intern, Evaluatio.9 -

71

ty'
,:,iot,: 14. Intern: Evaluation Period: -ilk - : 42' -?:! A-

i

/

.. i77/ --p
Locat\iun:

. . ,,

inSi'RUCTIONS This evaluation shall be completed by the intern's supervisor.
column below that most closely.represents your chbice.

Check the

. RgLAT1ONSHIP WITH GROUPS;

Which of the following outside
groups -or agencies has the

intern been involved with:

a. Lay Advisory Committee

b. Effiployers,

c., Labor Unions

d. Community OrganitationS/Agencies

Others (Identify):

Comments:

',Whir.h.of the following groups iwithin.

the educational Unit has the intern
been iloiclved with:

Teachers

U. ,Administrative Staff Meetings
'1

i.. Retreats

Co,unSeiors
a.

e. Principal/Deans & Assoc' Deans

Department Chairlilen

SupeFintendent/Prksident,

---*NolO'pportunity for participation

.

- DEGREE- OF

/PARTICIPATION

*0' ' 2 3 4

1,

...

I

....1

,
.

-...--,

. I
. .

4

'.1
X .

82 :WS

EFFECTIVENESS
OF THE INTERN

Low

1 2., 4

High

5



(Continued)

h. School Boards

i: Students

. Other:

Comments:

II. RELATIONSHIP WITH,COLLEAGUES:

.Actively works with and/or reteities

cooperation fromcolleapes.

24... Handles people well who disagree
with his point ofview.

.$eriously'eonsiders opinions of
others.

4. Offers and accepts criticism in a
positive, tactful and professional
manner.

5 Assists-, ratlIg.thin interferes,
with work of colleagues:

6. Effectively works with secretory
and/or office staff.. .

7,--Other:

Comment*:

. DECISION MAKING,ABILITY:
4

- 1.- Ts. a careful planner.
. --

2 First gets the facts and. then
decides.

3. Effective in applying new ap-
proaches and/or teaching

4. Promotes coordination

5. Cin handle several different pro-

bleMs that occur simultanaoLsly.

*No opOorrimity for pirtiaip*tion '83

rl
PPORTUNITY EFFECTIVENESS.

OF-THE INTERN 72

Low Hi2h Low

1 4 5

High

....

44

;

..

4

I



P age 3.1-

6. Works effectively even under
frustrating conditins.

1

7. When requested, willingly accepts

assignments less desirable to him.

.

. Is prompt and accurate in submit
ting requested information.

9. Other:

Comments:

IV. Personal and Professional Characteris

"?.

Personal-andprofessional conduct
is supportive of institutional
expectations.

\
Objective when considering new
points of view.

Accepts responsibility.

Adjusts easily to new situations.

EL Gives an honest report of his
fproblems and efforts.

6. Strives to accomplish personal
objectives.

7. Seeks council and/or guidance. in
,the accomplishment'of per. obj.

. Other:

'Comments:

1

V. Please make suggestions and/or comments that will add to the comprehensiveness of
this report:.

Low

*0. ..

.

.
,

)(
./

1.---r.....-..............-......../.4

.-

ti

A.

, EFFECTIVENESS
OF THE INTERN 73

Low

1 2

.

3I 4. 5

i

x

I

*NO opportunity to pirticipate 8
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OREGON 'STATE UNIVERSITY
SCHOOL OF EDUCATION

CORVALLI,S, OREGON 97331 February 11, 1972

Report of Supervisory Visit to-
l'ortland community College February 2, 1972
Ey' Phil Davis

Oa. moining-long discussion brought out many Ehings -- primarily

o
the pressure that feels in the completion of his prq-
grdm within a certain (undertermined) .period of time. I feel his
conLern with the preliminary written examinations (February 5),
were creating much cif the anxiety.

has done a good job of combining intern center responsi
hijities with Id 516 activities -- so much that it is difficult for
hirq to separate the two. This may also'be causing some of the frus-
tration. He spend so much time at Portland Community College that
sLme of his expected, Ed 516 activities appear difficult for him to
schedule.

__has worked on the large proposal ($350,000) in Health
6,1Upations. He is completing an evaluation system to be used in

Alito, Diesel, Electronics and Small Ootors areas. His modular-
.

izition in Auto Mechanics is being used except that it is not,being
-- For which it was designed.

While to his home state over the ChriStmas holidays, talked
people concerning future employment. He feels there are

iev,Ial opportunities for him starting around September 1, 1972, if
hi-,,11-(4uar, is complete enough.

PBO/dim

cc: Mei Miller



CORVALLIS. OREGON 97331

.
Report u4 SupervisOry Visit to:

. 75

.
e

'OREGON STATE UNIVERSITY
f

SCHOOL OF EDUCATION

November 1, 1971

Portland Commuqity College: October 28, 1971
. . Phil Davis

A pleasantbvisit with . was completed on Thursday afternoon,
October The Portland Community College employees met, and
wete vety cordial and reflected an appreciation of and his
con tribution. The major assignment given . at Portland Com-
munity College'is the modularization of the automotive offerings -v
with possible ramifications for many other spbject areas.
hopes LQ research this area as a basis for his dissertation. I

advi,,td,him on his dissertation proposal -- form and approach -- NOT
coutent

1:

Many ol the "objectives" for have been completed.. We spent
time dis-usAbg additional objectives_andetivities to gain expeiience

'On ,ireas needed by administrators icommenity colleges.

has not determined as yet a specific ptoject in Ed 516 (Nome
FrOtiu' 'He seemed uncertain as to what was expected. I assisted
hint Ia ii:ntifyirig a number of possibilities.

PRP/di%

cc's: Mel Miller

r

86



CORVALLIS, OREGON 97331 1-

Report -of, Supervisory Visit To

'76

9REGON STATE UNIVERSITY
SCHOOL OF EDUCATION'

March 16, 1972%

Portland Community College' March 1Q, 1972
By: Melvin Miller

An evaluation visit was held with at Portland Community College. Time
was spent on the self-evaluation by and a discussion on some pf the
problems he was running into in implementation of his dissertation work being
done in conjunction with Portland Community College curriculum Deyelopment
activities.

Discussions were helld with'Dr. DeBernardis regarding performance at
2crt.land Community College. I, expressed a concern for the lack of assurance

displayed in his doctoral oral examination and attempted to obtain
De's point of view regarding. . .performance under pressure. He teltc,

schools in general created a fear of. tests on.the part of a person and did
nOt see this as indicative-0g , performance at Portland Community Col-

-.
iege., He indicated, fact,)hat was-performing in a very satisfac-
tory manner and -that he repregented competencies that would be sought in
Tilling staff position in the .curriculum area.

Later discussions with his more immediate supervisor, Dr. Harold Sargent,
indicated has had.a full-range of opportunities of contact with various
personnel within the community.coIlege including lay advisory committees. Dr.

Sargent's evaluation of performance was most satisfactory. He felt
was competent and moving well down the road toward accepting full-

time work as a curriculum development specialist within a community college.

Tn the discussion with Dr., DeBernardis, it was indicated that perhaps
should be given an opportunity to exercise more leadership at the college..
Dr. DeBernardis felt this was desirable and suggested that such an,oppottunity
could be found in the curriculum development project was working on.
The later discussion with Dr. Sargent, in fadt, did indicate that perhaps such
opportunities had already been presented and that had, in tact, accepted
the leadership role and was performing as a recognized leader within groupt,
where this opportunity had been provided.'

has accepted aproject at Portland Community College which both Dr.
DeBernardis and Dr. Sargelfg say is needed in the comminity college and
has linked his diskaatioA to it. The project is an extensive revamping of
the automotive curriculum)to self-contained and sel&-instrucfional units in-
volving curriculum development and related media application. 1.5 work-

ing at this project in a conscientious manner and; hopefully, will be able to
.catqtalize on the tremendous investment'that.Portland Community College is
making in this project which isassis.ting in reaching his own personal
objdcrives.

MDM/sg
. Sri



OSU
CORVALLIS, OREGON 97331

."

77

ORESON STATE UNIVERSITY
SCHOOL OF EDUCATION

April 25, 1972

Report of. Supervisory Visit to-

Portland Community College: April 11, 1972
By: . . . L ........ . . . ., Phil Davis

My main purpose in visiting was to review his year's internship
in order to determine. possible changes for future interns. I found

in the Auto Mechanics section -- specifically, Brakes -- here
he is piloting his Learning Kits. This proved to be a very interesting
observation. Twenty students started; two, have already finished the
program in less than 25 hours. The "old" method was a 75-hour unit.

\

has all the material categorized into seven modules. Each module
has written material, slides, and audio tapes to provide the cognitive
information. Two old car chassis have been altered so that four students
can perfect their skills at one time. and the tOgulai instructor
are then free to move around the room giving assistance wherever necessary.
On the surface, the approach appears to have some real merit.

.
. feels that he is having a fine internship at Portland Community

College. He feels particularly pleased that his dissertation topic and
P.C.C. assignment coincide. Some suggestions were made concerning the
type of information he should gather in order to befCer compare his con-
trol and experimental groups. His recent work in proposal writing and
evaluation have broadened his experience. Some of the evaluation work
has been his responsibility assigned by Dr. DeBernArdis_

thinks he will return to his home state, September 1, if his dis-
sertation is far enough along and if a job materializes. strong

'points appear to be in'curriculum development and program planning. He
should have little difficulty with public relations, also. /e

PBD/mrk

8.48
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PLACEMENT DATA

b.
78

4?

8 9

47



Name

Anderson, John

Batson, Betty

Daly, Crayton

.

Dresser, Judy

1

Degree'

Earned

Previous Position

and Agency

79

Position Taken

. and 'Agency

Date

'Left

Program

Heuchert, Arnie

0

Huber, Jerry

Ledoux, Clarence

Love, James O.

N

Massie, Jean

MaXwell, David ,

1cKittrick, Robt:

'Navara, JameS

In Chm. Industrial Ed

progress . Minnetonka Public Sch
ExCelsior, Minn.

Teacher-Codhselor
Bessemer Tech Inst.
Bessemer, Ala.

Ed.D.

in

progress

*Ed.D.

Ph.D.

Ed.D.

Sup. Veterans Trg & Ed
Voc Ed, State of Wd'sh.

Olympia, Wash.

Dept. Head,Home Ec
Public School's

Olympia, Wash.

Voc Ed Director, Mt.
Hood Community Coll;
Gresham,-Oregon

Dist. Instructor
St. Louis Jr. Coll.

Program in progress

Guidance Counselor 8-15-71

Besseier Tech Inst.
Bessemer, Ala.

4 Voc Ed Supervisor 6-15 -72

State of Washington
Olympia, Wash.

Program in progress.

Director, Career Ed 6-15-72

Prof Dev Center, OSU,
Portland, Ore.-_

Voc Ed Specialist
State of Nevada-

'Reno, Nevada

10-31-72

Inst., Harris V6c- Supv.sof-Voc Ed
1

6 -15 -72

Tech School, Opelousas, La. State Dept of Ed .

Lo isiada Baton Rouge,e7La.

in .Business Ed Inst.

progress SW1Oregon Com Coll
Coos Bay, Oregon

Ed.D. In1t., tome Ec
State Univ of N.X.

Ne4 York: N.Y.

Ed.D. Elec.; Farmer & Sales

d '4
1

Rep for Paul Revere Co
Amts, Iowa 1

in . Asdt. Football Coach

progress Lo Angeles Rams

Lo Anpdles, Calif.

Supervisdr
Sthte Dept of Ed
Jefferson City, Mo.

90

Business Ed Inst. 8 -15 -73 .

SW Oiegon Com Coll
Coos Bay, Oregon

. .

Home E donomics Ed 6-10
North Dakota State Univ
Fdrgo, North Dakota

Voc. Ed Director 6-4-73
Muscatine, Iowa
Community Schools.

Program in progress

State Fair C6m Coll 6-15-73 -

Sedalia, Mo.

119



4 17.4.1,1'

Jet

Name
. Degree

-Earned

' Neff, Gale Ed.D.

Phillips, Wm. A. Ed.D.

Prevost, Raymond in

progress

Reinmuth, Chas. Ed.D.

Singkofer, Martin in

progress

Stemmer, Roland Ed.D.

Sutfin, Wynn

Syhlman, Bill'

Griggs, Lawrence

in

prOgress

1

yfevious position
and Agency

POsition Taken
and Agency

4

Program Coord, Tech-Voc.
Ed) Tarrant Jr con
Fort Worth, Texas

Dist Ed Reg Supervisor
Fore Wayne, Indiana
Community Schools

Voc Ed Dean of

Inst. & Admin.,
Mt. Hood Community Coll
Gresham, Ore.

Business Ed Sup, Western
Wisconsin Tech Inst. 6

LaCrosse, Wisc.

Div Chm, Tech-Voc Ed
Everett Comm Coll
Everett, Wash.

Ag Instructor
Hai ilton H.S.

Hamilton, Calif.

. Ph.D. Teacher'

Eastern Wash. State
Pullman, Wash. '

in Student Activities Cen:
progress Mgr. & Cotinselor

Oregon State,
4

F

it

Zoord, Tech-Voc
Tarrant Jr Coll
Fort Worth/ Texas

Director, Saginaw
Skill Center
Saginaw, Mich.

Program in prOgress

Voc Ed Director
Clark .College

Vancouver, Wash.

80

Date

Left .

Program

8-31-72

6-15773

6715-73

Com-Media Occup 6-15-73

Cluster
CorvallisOre.

Voc -Ed Chairman

Everett Community Coll
Everett, Wash.

Ag Instructor
qWillows High School
!Mows, Calif.

Teacher-EddCator
Eastern Wash. State
Pullman, Wash. I-

Program in progress

'9 1 .

9-15771

6-15-73


