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ABSTRACT

. . @ " The major aim of the E.P.D.A. Léﬁdership 5evelopmenE program at'Oregon‘

L State University was to prepare selected awardees with'broad professional .
knowledge and competencies as leaders in vocatioral éducatjon. A secondary
obJectxve was to develop a vocational leadership faculty dE’Oregon State.

. A total,of twenty-one (21) awardees partlciyaCed in the progrmr . ..

f;

- Successful accompllshments associated .with the project included the
following: et b

. - R * - \, M - - . .

. 1. The numbers of participants who completed doctoral program§ at
Oregun State has been exceptionally high. Of the fourteen (14)
ywho entered at, the beginning of thé program, ten (10) Doctor of
e . Education and two (2) Doctor of Philosophy degrees wure granted~
to E.P.DA. Fellows. One of the initially selected awardees left -
% the program because of illness and she has indicated that the
s leadetship development experienge was of great benefit tbward
« ) o~ hér profe551onal growth. »

-~ - -
N . -
s -

2. The variety of internship” centers available to the program was °
" a definite indicator of the success of this aspect of ther -
- . leadership development project. The various initial firs¢ year
field experiences for the E.P,D.A. Fellows proved to be a desir-
.able foreplay for the subsequ nt in-depth interpships which
. followed later. . . . -
3. Many internship a551gnments were awarded through various -State
Department of Education agencies. These assignments served to
¥ strengthen the ;elatlonshlp between Oregon State University and
the State Department. .

. Y

-

Because of the many awardees who chose .the Personnel Management .
area as @ part of their doctotral progrvams, there has been estab-
lished a closer werkirg relationﬁpip between the School of Edu-

‘ cation and the School of Business and Technodlegy on .the 0.§.U.

-

campus. - -

£~

- «

5. Many changes occurred among staff members, gt Oregon, Stare Uni-
versity as a result of the E.P.D.A. Program. Pcrlaps the most
desirable change came about with the Division of Vocational,
Adult, and Community Education where the common profe551ona1 . RS
L teachér education competencies were identified. As a result ”
\ of this identification, implementation g}ll be carried out
- .- during the 1973-74 school year whereby ommon competencies
will be offered across-the-board to teacher trainees in voca- -
- tional education.

L3 - Y
.

6. Courses vithin the various units of the Division of Vocational,
Adult and Community ,College were revised as'a result of the -
E.P.D.A. program's ﬁlacament on the campus. For the most part}
these revisions terminated in courses being changed from




_ the project.
ion to implement the research function. -

10.

departmental to across the-board" vocational designations. At
the same time, cross-departmental staff responsibilities were
planned and implemented in the instruction of the cqgrses.

A new doctoral program with a major in’ Vocational Education has
been established on the. Oregon State .campus as a result of the
E.P.D.A. activity. The major will be included 4n all graduate
school informatioh originating at Oregon State during the 1973—
1974 year and thereafter.

~ -

[
L4 é

An individualized Vocational Learning Resource Center has been
developed within the Division of Vocatlonal Adult and Community

‘Education to facilitate the competency training required of the

E.P.D.A. Program. This center was partially operational during
the 1972-73"school year. It will be fully operational during

the Fall term of 1973. _ . S ‘

."

- » -

The vocational research and data analysis capability of the
School of Education was substantially improved as a.result of

One full-time Specialist was added to the Divis-
The quality of re-
search, including doctoral dissertations. for the E.P.D.A. Fellows
and staff research, was increased because of this” éomponent of
strength.

. “ . _—
~ %, .

The successful placeﬂiﬁi of “Fellows insadvanced leadership posi-
tions .following their ®mpletion of the pEogram is obvious. All
of 'the participant@lexcept those with studied in progress have
been successfully placed in advanced posiaions where their lead-
ership traiRing has been utilized. Beforé and after'placement
data are shown as follows: *

LY
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L 38 . a . F; " e
T . _ Date
Degree Previous Position - . Position_Taken _« Left
- Name Earned and Agency and Agency Ptogran
o2 . ) - * . ) . . e ¥
. Anderson, John In phm: Industrial Ed K Program in progress .
R . progress Minnetonka Public Sech ‘
. Excelsior, Minn. . . - o
- o 1 it i TTTe————— ) .
-t Batson, Betty ——= Teacher-Counselor . * Guidance Counselof - . 8-15-71
4‘- . . Bessemer Tecﬁ Inst. * Bessemer Tech Inst. PR
- " * Bessemer, Ala.’ _ Bessemer, Ala. - .
- Daly, Crayton, Ed.D. Sup."Veterans Trg & Ed. Voc Ed éupervisor. 6-15-72..
s ' . Voc Ed, Stave of Wash State of Washington &
Le . . Olympia wash. : OIymp?ay Wash. T \Q
- Dresser, Judy - 2 in., Dept. Head Home Ec Program in progress
.. : -~  progress Public Schools - ’
L ‘e . Olympia, Wash.
ngche%f, Arnie " - Ed.D. Voc Ed Director, Mt. * Director, Career Ed 6-15-72
: ' - Hood. Community Coll. . Prof Dev Center, 0SU, .
. N Gresham, Oregon Portland, Ore. *
Huber, Jefry v Ph.D. Dist. Instructor Voc Ed Spécialist 10-31-72
. . i St. Louis Ur. Coll. State of Nevada
& Reno, Nevada
\Q‘ - . . . Dl .- -
ﬂ310ux, Clarence ’fﬁH:D. Inst., Harris Vdc- - Supv. of Voc Ed- - 6-15-72
Tech School, Opelousas, La. State Dept of Ed '
I Louisiana . Baton Rouge, La. )
Love, James 0. in Blisiness Ed Inst. Business Ed Inst. .. 8-15-73
progress  SW Oregon Com Coll SW Oregon Com Coll
Coos' Bay, Oregon Céos Bay,, Oregon’ .o
* C. R (2] . - %
Massie, Jean ° Ed.D. Inst., Home Ec , - Home "Economics. Ed 6-15-73
" , 4 - :State Univ of N.Y. Noxth Dakota State Univ
: New York, N.Y. . "Fargo, North Dakota
Maxwell, David Ed.D. Elec., Farmer & Sales Voc Ed Director 6-15-73
- . . Rep-for Paul Revere Co Muscatine, Iowa
- . « Ames, Iowa "Community Schools’ i "o
~ ' ““ x* ) u"“
McKittricki Robt. *in . Asst. Football ‘Coach ¢ Program in progress
' _ _ ptogress Los Angeles Rams - . . .
’ L . Los Angéles; Calif. -2
’ Navara, James ' Ed.D. Su}etvisor ) State Fair ‘Com Coll 6-15-73 *

.
€

> State- Dept .of Ed
Jefferson City, Mo.

? 3
' .
[

6 .

;
3
¥

Sedalia, Mo.
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Griggs, Lawrence
L

Eastern Wash. State
. Pullman, Wash.

in “Student Activities Cen.
progress Mgr. & Counselor
Oregon State Univ.

i P ] . . 3 . tt Date: »
! g Degree Previous, Position Position Taken- Left |
____ Name Earned and Agency =, . and Agency Program
.f . ¥ , . o . T
% Neff, Gale, . Ed.D. Program Coor@,ﬂiech-Voc Coord, Tech-Voc 8-31-72
T . ’ Ed, Tarrant Jr Coll Tarrant Jr Coll -
T o . ' Fort Worth, Texas Fort Worth, Texas, _ '
Phillips, Wm. @.. Ed.D. ., "Dist Ed Reg Suﬁérvisor Director, haginaw' 6-15-73
5. Fort Wayne, Indiana Skill Center
: , . Community Schools Saginaw, Mich. * ! . %
LN : ’ L 0 .
Prevost, Raymond in Voc Ed "Dean of Inst. Program in progress
° - progress © . .
.Reinmufh%'Chas. . E4.D. ‘Inst. & Admin. ) Voc “Ed Dizector 6~15-73
‘ ’ . Mt. Hood Community. Coll ,Clark Cqllege .
" Gresham, Ore. Vancouver, Wash. ' e
¢ . . .
.Singkofe}, Martin ~in- Bysiness Ed Sup, Western Com. Media -Occup 6-15-73
T progress Wisconsin Tech Inst. Ciuster :
o * LaCrosse., Wisc. Corvallis, Ore. ° .
~ Stemmer, Roland Ed.D. Div Chm, Tech-Voc Ed Voc-Ed Chairman 9-15-71
3 . p Everett Comm Coll Everett  Community Coll .
Coe * Evifett, Wash. Everett, Wash. .
- , ; —
Sutfin, Wynn in ¢ Az Instructor Ag Instructor 6-15-73
progress Hamilton H.S. Willews High School :
, "Hamilton, Calif. Willows, Calif.
* - . . * 3
- +«
<. Sythan, Bill Ph.D. Teacher . + Teacher-Educator

Eastern. Wash. State -
" Pullman, Wash.

Program in progress
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L ;I, INTRODUCTION

'Orgéon.State Pniversity was one of the eieven.universities'selectqd to~ .
participate in, the National Feadership Developmént Program in Vocational-
Technical Eduecdtfon. The leadership development. awards program was dgsigned
to help alleviate the critical need for qualified leadership i vocational-
technical education. The program was® established by Congress under the E
Educational Professional Development Act and is administered by the Bureau .
of Educational +Personnel Development.,, U.S$.0.E., under Section 552, PafE,F,
PL 90-35. : . - .

-

»
-

" The specific purposes of thes program were: (1) to provide opportun-,
ities for 'experienced vocafion§l-technica1 educators to spend full-time in _-
advanced study for a period*#f up to three years, (2) to meet the needs in
~all'states for qualifigd vocational-techrnical éducation leaders ;d'such g}eas
as administra;ion, supervision, teather education, research; and curriculum
development, (3) to strengthen grajrate vocationgl-technical programs leading
to the doctorate, and (4) to expand opporturities for graduate study. )

. The leéaership development awards gere made available to persons who +
had not less than two years of experience in vocationat education or Hn’
indpirrial.trainiﬁg, or military Eegbnical training; or in the cdse of re-
searcners, experience in social science research which 'was applicable to
vocational education. In addition, the persons selected. for awards must have
been currently emplqyéd,‘or reasonably assured of employment, in occupational
education and must have had at least a-bachelor's degree. -

*

-

- . .~

¢ d
! N Y K L)

Objectives . o - - RS ' ",,. T

1.The major aim of the é?P.ﬁ.A._Leadershib Development Program at Oregon
State University was to prepare selected ‘awardees with broad professional ,
knowledge and competéncies as leadérs to affect comprehensive vqgationé!’edu-.
cation programs in the nation. A secondary objective of the program was to
develop a vocational leadership development faculty who could conduct person-
nel preparation after the program was completéd. i

. .
4 M ’ hd

The 0.S.U. Model'prepares individuals, citizens, and professionals in

. that order. The professional content “prepared personnel’ in the’ vocational
service areas and across service lines. Options atlowed additienal prepara*
tion in the areas of administration, supervision, research, teacher-education,
and’ counseling. Programs for awardees emphasized special preparation to serve "

the disadvantaged and studeffts with special needs. . '

v . -
Specific Proficiencies for the Awardee: (Outcomes for thoée_who par-
ticipated in all three phases.)_ .« ° e *

- -

.

- K
)

1. Conceptqali;ing community edu&qtion by partfcipating in varjous
commynity cultures and identifying the various roles..of the
_parent, the peer, the power group, and the public change agent.’

Y - .-,
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ERIC -
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C . I35 .
. . . - LURY . ‘.
2. , Preceptualizing the comprehensjve occupational -task by being in = #
coustant contact with living examples .where career educag:i‘on'r"i_@s ‘
liberal education and also. practical. . \

- s,
LI -

3. leaqﬁing to live Qigh/ambiguity=in administration by perEeiviné 1
* and having it demonstrated that tﬁe administrator is a change
, agent, . - S - ) T
4. Sedsitiziné research “to’ all groups by case studying actual prob-
-lems’of the disadvantaged and the problem of inflexibility® of
some service areas and college, bound. : i
05T Couﬁseliﬁg in career contekxt by applying the_career ladder
approach under the direction of a competent cognselor. *

. . \
6. 'Cooperating with a highly competent sup%&visory staff by’ pro-
.. ceeding idtp the unkhown with vigor toward a goal-oriented

o, RN
+ Dbrégram. ' . ‘ o
« . . - .

7. ' Emulating a*com reltensive” teacher educatiot program by observing
g a“comp 21 prog Y ving
and paiticipating in a fieldrorientgd~teéqher preparatory program.

;‘l - ' - . ., ';‘

", 8. Coorﬂinatfng occupational, of ferings bypdeveloping a proposéi Ehat

requires articulation with local communities, Owegon Board, and~

Orggon StafecUniversity. | - .

S X ’ ¢

1 ] cN ]

-..94“>Reidfbrc{hg the cqmpetencies‘which awardees bfing to the program

< by involy{ng university and state staffs with local communitiés
and sub-cyIture groups. | ‘

N ) LWL T . N . v

io. Délineating spegific cOinpetencies essential to awardee goals by

\

5 studying and otganizing thé anaterial in two nationwide studies
R +relative ‘to. vocatiohal leadership. « - :

3 ~ . . . . | - T

These proﬁiaiendies”were plafned quére tle“dwardegs arrived on the

campus. Eacheor any of these were subject to modification based upon the

L3 I3 A o * ., » b
individial's specific goalg:~: -~ -~ - RIS

-

R .. . “ % c- . ‘ ’ t
The method was f1léid oriénted. This ‘was accomplished through coord-

ination of Teaching Réséarch, Oregbg‘Board of Education, Northwest Regional
Educational Laboratory,‘centeps in public secondary schools, community col-
leges, programs for students with special needs and tke disadvantaged, and

with

2

the four'year -colleges afd uniiversities. ¢
. E N * - .

- . - \
- .
o

-

A { . .
Fellowship Advisory Committee,, . ) g "

N oL 1. . .

An E.P.D.A. Advisofy_ﬁpmmittee_wés active dhning the period of the

program. It was felt that this committee conitributed significantly to the

——
4 . v . -

¢ . o 0% - R . .




_tee's* ¢ontribution included the following key factors:

, accepted in keeping with a

-'ment that substitute course work and field experiences, bP taken dur‘ng or at

‘the end -f the program. - . . ‘ . . “b B
’ : v : o '
Since theiinceptlon of the project, seven «(7) additional awardees have
been brought into the Leadership Development program. The selection of these
additional awardees was possible because of the early dezree ‘completions for
six (6) of the initially selected awardees and because one awardee drGpped L 9
the program because of illness. TWenty-one«an;dees participated in he pro-
gram during the period of the project. Demographic data cover1ng these
awardees are contained in Appendix A. - .
. < . - : ‘ 3
*A roster of E.P.D.A. Fellowship Advisory Committee members is located in Y,

) N . .
“ - ' ° o . .. .2.) °b.
. ) . .2
! ' : 3
success of the program at Oregon State. Specifically, the Advisory Commit-— ) Ca’

1. The development of guidelines for internships. - .  °
2. Supervisory support for the program. N e '

. ! -
%

3. Comparlson ‘of the E.P.D.A. group experiences with those of other
- vocational leadership interns at Oregon State University.. N

4. pdvisement, relative to the toﬁal program, including evaluation._q G

3 ) X * Y &
S N A A

The Selecti.on Process . @

> <
/

. The selectlon of persons-to participate in the E.P.D.A. leadership
training program followed procedures established by the U.S.0.E. and modi- ..
fied according to each state’s demands. Awardees were hastily assembled ':
from over the United States dur1ng a.six months planning and implemertation
phase. Needless to say, the resultant group of awardees was ‘quite diversi- -
fied. All applicants who were designated for @attendance at Oregon State were )y
"“zero-reject" philosophy adopted for the program. y

The Selected individual$ received stipends for >ubsis€ence, and academic -
support not to exceed $4,200 per calendar year plus $500 for each dependentm )
Initially, in 1970, 11 1nst1tut1ons of higher education were approved; to par- ,. o
ticlpate in this program. Through a process of selection by State Directcrs '
of individuals, and acceptance at the institutions, 160 candidates were chdsen
to part1c1pate in the Leadership Devekopment Awards program. * /

The Oregon State University proposal, submi:ted to and approved by the
Bureau of Education Personnel Development, U.S.0.E., resulted in its being .
allocated l4 of the 160 national awards. Awardees selecting the Oregbn State
program represented twelve states and they began arriving on campus during °,
Summer Quarter, 1970. Those awardees unable to artange to be _on’ eampus at
that time began their work ,thé Fall Quarter of that same year under an agree- o

Appendix E. Lt . . ) .
" L "o, : P

. ' ! - ' ¢




I1. THE PROGRAM
4 - . l - -

.
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4 -t
Institutional Statement .

.. -,
-

. The 3chool of Education at Oregon State University consists of five
" divisions; namely, Elementary, Séieggg and Physical Educatiom, Humanities
and Social Sciences, Educational Foundations and Educational Specialties,
V' and Vocational, Adult and Community College Education. . Service and re-
lated areas in the Vocational, Adult and Community College Education
Division include'agridultural, home economics, -business-distributive,

industrial=techlinical, and-adult and community college education. The
P%yi%idn is’ responsible for special projects in-all of these areas. This
. comprehensive program -and staff provides an excellen§ base for a doctoral
*  ‘progrdm. The addition of personnel from other divisiqss makes a“broad
‘; Yoédsionq} p%ogram.even~moré*eompighensive. . o )
;:}ent must match

#

. &Loomis (1971) has asserted that leader'ship devel
programatic needs. Leaders need to be gble to identify, ﬁhplyze, and -
- _overcome such problems as (1) the, prejudices that educdtors and the public
‘ - - . have for pon-academic endeavors, (2) the failure of educators, students,

—_— "L " and others to relate a:ademic and career- godls, {3) the need to .provide .
) " . effective learning experiences for students in low income families and
T minority groups, (&) the need for development of teacher-education programs

which match projected.needs, and (5) .the growing demand by the public for
impré&ed management practices in the schgols, including planning and eval-
... ---——"Tation T= Or accountability. Obviously, these concepts have large scope.

- - and tools. such as.systems analysis, progfam—budggting, management by objec-
tives, cost-benefit analysis and individualization of dinstruction_principles
are needed as competencies for leaders. The need for such competencies is

* ° - as essential to vocational leaders as it is to other types of leaders :

b * (California State Department of Education, 1970). 1In additionj such com~ - °
‘ ,’ " 7 petencies ﬁusﬁ.Be relévant to the job in. which the leader finds himself; °
. hence; they should be paébd upon occupational analyses or other procedures

’ for, validating job performance demands and standards. -

. . . » e . .
The procedure d%ed bv Oregon State University to prepare leadership
'  personnel for voeational education is based upon a systems model,.,which is

. . characterized by the following major, elements:  » .
‘ " +l. Tdentificatdion of pgffqrmaqpe nteds of vocational leaders . . "
. . ) . through rask analysis. ' ‘ e
1 a Ko . ' L . X : o
- - 2. Development of behavioral (output) statements based -upon
% ' - the task analysis. -, ’
i .~ 3. SclecWon of-participants into the training prcgram who ‘
., . ark capable of attaining the Behavioral .butput require-
. ments. o . :
. - .
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i 4. Devélopment of an instructional System to meet the needs of ©
the training program. '

- te - -

- * 5. Continuous evaluation of the system model to assure relevancy
ard flexibility for meeting the needs of ‘the training program.

" 'j;he systems model which+ is being used b'y Oregon State is given in Figure 1

below, ’ .
. N . B
, ) - ) A
- . . - - N . .- 4 N _.‘.; . - . T ; - ‘ ¢ .. ) (
- : ’ L _Societal Needs oo ?
- - h . : "
. . ) ] v .
i I . 1 '. * < . .
.o . ; . Leadership Needs Identification .
. e -
: ¥ Competencies . :
. . - e p - <« - =
. ' . : « Output -Behavioral Statements .
- ] - . P
! , . - \ |
N T Selection-Process ;= = = = - == — .
-
. »
o * -
[ ) - - > b
. :
° ! i . - . .
-, .Curriculum . Instructional. _ i Instructional
" "™ ¥ Development ! System - _ T Processes <
i H : . 1 - ! v
¢ -y Content . |- R4 : : . i -
. . » 5 N N [
1 ! §
" [ - - M = - .
) [ . ¢ * Ty
[ " - T . - - . % AR LN '
- » LN » * .
‘ E "y o ' L N !
- — . e e 4 Program Implementation .. < =~ » _ . __ __ ..
B 3 N ' r ‘
' - . - " ! 3 N ] Y
s ’ J ‘o
' . I  + Evaluation ' .
. . - - . o : : e e e . . - -
Y | . ) X
. .- t.
”n ) ¢ - : v .
¥ °
Figure 1. Leadership Personnél Training Model. .
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. the second year, and three-fourths time the third year.

~

»,

"awardee.

’ . 14

Leadership development in vocational aducation at Oregon State has
been-considered to be both comprehensxve and sbec1£1c in terms of prepara-
tion. The three-year program at Oregon State provided a base of foundation
or core courses which- developed prospective leaders with both cognitive and
affective dimensions representing five major concern areas: (1) adminis-

ration, (2) gupervision, (3). teacher educatlon, (4) guidance and counsel-
ing,-and (5) research . - . _ :

-
-

Participants in the program stressed competencies in the service areas
of Agrlculture Business. Home Economics, Technical‘Education, Guidance,. and
Industrial Education by devoting a minimum of five (5) quarter hoyrs in each
of those areas outside of their undergraduate preparation. All learnifg.

experiences in these areas were individuallzed to complement prior exper-

_iences and train1ng a

- -

Further competency development occurred through field exper1ences in
numerous educational agencies- and institutions throughout the state-over the
three year project period. Participants gevoted approximately one-quarter
of thexm time to off-campus field activitieg the first year, one-half time
Their responsibility
during thlS time was cooperatively planned with the participant, the agency
supervisor aid the 0.5.U. staff to insure that field activities provided mnew _\
. experiences which spanned the spectrum of vocational education and supported .

their occupatlonal_ghjectxves.
N X

Research and the awardee,s dissertation were *directed toward aspects of
vocational education wirich had implications for comprehensxve programs within
the various agencies responsible for teaching and administering vocational
education. This work was oriented toward the occupational goals of, the °

'o’ . .
The phases of the Professional Leadershlp Development program by time
sequence is shown in Figure 2. This represents a general picture of the
program which was, available to most of the participants.

- . - . .
L

.
~
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e . - % Figure 2. o N
) . ~ PHASES OF PROFESSIONAL LEADERSHIP DEVELOPMENT PROGRAM  ~ - o
. ) ’ . THROUGH DOCTORAL FELLOWSHIPS
- Rhase I:  3/1/70 - 6/14/71 Field experiences 25%; ccurse work 75%
——— - L3 . . -
March-June Summer Term Fall Term . Winter Term Spring Tetm .
(12 weeks) (12 weeks) (12 'wécks) (12 weeks) v (12 weeks)
- g ] - e LN
Sclecting, .plaming, | Oriemtation - I Cotirse Work oL
.|and organizing with o . : . ; ’ .. .
[} -
USOE, OBE, and . (Sce description . + 3 foundations, occupational and career education,
. OSU personnel of cousse & re- i - statiztics and rescarch basics, he disadvantaged
1] M "
- search under ! and special students D
' courses) ! - B .
: E o ‘ Field Experiences > 1
- 7 1Sciedit Kours 12 éfedit hous ~ 12 ciedit hous ~ 12 credit hours -
L. . PhaseIl:  6/15/71 - 6/12/72  Field experiences.50%; coutse work 50%
t . —0C N ‘ - b ' = -
. Sunmimer Term Fall Term Winter Term Spring Term
- (12 weeksp (12 weeks) _(12weeks) ~ - (12 weeks)
S . Leadesshipand  °  Leaderchip and . Leadership and = _
o Field centers in areas of Research Options . Research Options Research Options |
' the disadvartaged and ° -
special needs A S Ficld Experiences <= - L s .
. ] . R I - - - .-
Tt T T E(OBF,, community colleges, public secondary schools, Teaching Rescarch) ~ §
e - !(intern expcriences in three service arcas) -
15 credit hours * 10 credit hours 10 credit hours ‘10 credit hours S
Rhasc Il:  6/13/72 - 6/20/73  Field experiences 75%; course work 25% ° : o _ ]
-+ SummerTerm Fall Term_ .  —— -WinterTernr - Spring Term™
R (12 weeks) | - (#2 weeks)® " (12 wecks) (12 weeks) ;
T AT B . o cadership and Leadership and - Leadership and . )
’ - ‘IResearch Options . Research Oggions Research Options
Work in-option vombining - -
field and course work — Feld Experionces o R
? .
P . + . . )
:Szam\of“ a teacher educdtion, cupervisory, administrative or research *
. iccntcr at a communky college public seceondary school, state-department,
o Hour year iretitution, or cercr fordpadvantaged ,
, 10 credit hours 10 credit hours “ 10 credit hour 10 credit hours )
. RN
- s ﬁ' -
. \) ‘ . ’ -
‘ .
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The Leadership Prograin conducted at Oregon State Un1versity was highly
individualized. Due to the wide variety'of both education and work exper-
ience, together with the future goals of thg awarde€es, it was necessary for .
“programs to be tailored to meet the individual needs. .A _curriculur was
planned cooperatively with each awardee, his major adv1sor, and the directors
of the fellowship progranm. Following en’evaluation of the individual's back-
ground and future goals, a final course of study was drawn up. Some courses
were to be completed by each partic1pant, although many, of the activities
within these courses vere also 1ndiv1dualized. Specific courses available in
the program included: ) ) ” . : N .

‘s > » *

- on his lomg- fange goal : L.

Occupational *Block: Ph1losophy of Vocational Education (3 cr. hrs.) .

Pr1ncip1es and Object1ves of Vocational Education
‘(3 cr. hrs. ) ! - -

Organization and Administration of Vocational Education

, o » , (3 cr."hrs.) “
Foundations Block: Educational Trends (Sociology) Ed 597 (3 cr. hrs.)
e _ . Educational Trends (Philosophy)ﬂEd 598 (3 cr. hrs.).
o ' Educational Trends (Education) Ed 599 (3 ct, hrs.)
‘ Statistics and " Statistics - st-451 (4 cr. hrss)
Rasearch BlQFk: Research Procedures in Ed. . Ed 512 (3 cr. hrs.)
Research Applicatién in ' - .
.S Vocational Education ) Ed 501 (3 cr.'hrs.)
Intern Block: " Teacher Education -in Agricul- , i LT
. ) ‘. ture . Ed 516 (5 cr. hrs.) -

_Teacnar Education in Business Ed 516 (5 cr. hrs.)

Teacher Education in Home Ec. . Ed.516 (5 cr. ‘hrs.)

LI

- Teacher Education in. Trade
" and industry . o Ed 516 (S.cr. hrs.)'

A |

. . « e

(Fach awardee completed ‘from the four -areas a m1n1mum
of three —- 15 credit hours) . N - K

. )
Emphasis areas designed as options for the awardees included five (5),

18 credit hour options from Administration, Supervision, Teacher Education,

Research, and _Guidance and Counse11ng ) o

-

4

“Each of the awardees was programmed to take six to .nine credit hours
in each of the above areas and eighteen credit hours in one area, depending -

- . -
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The following list of courses and times serves as an examgle onlz of
the type of schedule an awardee took in ‘the prograin:
" . . e . R ..: ’ ,

- Lot Summer "Term 1970 o . L o -
‘\-’f ‘ - . ) - ~ -
Ed 507
. Ed 508

- 1d"508

Leadership Development - Seiminar

Perspectives of the Disadvantaged

‘Urban Problems of the Disadvantaged

Minor- oucside of Education '
- . (Note: Most minors were taken” in bhe Personnel
.. Lo ~ 15 Management area.) - . , : P

- NP RER

Y
-

-

’ , Fall Term 1970 o
e | 3 . Recent- Educat1onal Trénds (Admin1strat1on)
) 3 Philosophy of' Vocational Education ]
- " "3 Minor outside of Education 4 T
3
1

.
- v e————

1 o

Guidance and Counseling ° . - \ -
Statisticss - o )
One day per week field experience assignment
- AT : 13 - . ) ' v
) Winter Term 1971
"..Ed 597 3 Recent Educational Trends (Admin.)
) Ed 594 3 Principles & Objectives of Vocational Education
- 3
1
3

Minor outside of Education ] v .

St 451 Statistics -

. Research in Occupational Education o .
. - One . day per*week fleld experience. assignment . ’
. 13 . . . . . - .
. % springfém 1971 Lot ‘
Recent Educational Trends (Adnin.) !
Organizatlon & Administration of Vocational Ed ]
Minor outside of Education - - B
Superv151on of OccggﬁmionaL*qucatrcn”“”“””ﬂvﬁ\ - ’
,Stwéﬁlw—w~2~—"“StatiszEg—#d o

One day per week fleld experience assignment

- " kd 599
.  Ed 595

-

wwww

-

2

e
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6 The ‘Disadvantaged- and Special Needs
. 3 Research ia Occupational Education
* 3 Supervision - oo
* 3 Elective (minor) . S ¢
15 .
. . ‘ —_ . o
} ' ‘ Fdll Term 1971 : - S
Ed.516 5 Teacher Educatlon in Vocat1ona1 Educat1on
- (Business Education)* <~
. ’ 3. Elective (in minor or emphasis area)
Ed 503 2 ‘Thesis ) c,
: One-half time Internship

"*Assumes? undergraduate preparation in Industrial .Education.

+  Summer Term 1971

(3

- 710 S L.

Winter Term 1972

Ed 516 . 5 .Ieacher Education in Vocational Education
(Agr1cu1ture Educatlon)* .

- - =

- 3 ‘Elective (in minot ‘or empha51s area)
Ed- 503 2 . Thesis . , .
0 f One-half time. Internshlp .

~Spring Term_1972

Ed 516 o5 Teacher EddEation'}n Vocational Education’
T . . (Home Economics Edutation)#*
3 -+ Elective (in m1nor or emphasis area)
Ed 503 2, Thesis -, .
,10 One-half t1me Internship . - j

-

‘Summer Term.1972

v
'

3w}5 In minor, emphasis-afea, éleptive of}thesis
. . A . e
) ¢ Fall Term 1972 . ————~ = . ’

Ed 503 5 Thesis ' i
Three-quarter .time ‘Internship
o ’ ) :
< " Winter Term 1973 -
” . \* V.

Ed 503 5 Thesis
Three-quarter time Internship

-




, .
» .‘ b - - - . --
C . _— I . oo,z do

.. Spring Term 1973

ot ®

Ed 503 5  Thesis ... - =% ' B
{ . - "~ Three-quarter time Internship -

“In addition to credit courSes, each. participant had a.minimum of three
quarter-long field experiences with a mutually acceptable cooperating agency
during the first academic year. The total time commitments for these exper-,
iences ranged from 10- 12 days arranged on a one day per week schedule or on
-some other basis acceéptable- to the awardee and .the cooperating agency. Dur-
*idg the second and third academic years, each awardee served a year-long .
internship in different agencies involving one-Half and three-quarters, time

for each respective year. ,Internship and field experiencn assignments are
_shown in Appendix,gr,,.,,

o
L )

The gbove 1ist1ngs provide only 3 general indication of the partici-
pant's program of work. Specific courses taken by each awardee varied Y
according ‘to, his individual goals and needs. ) :

-

- -

-

=~ .

Integrated w1th1n the various instructional courses ‘that the awardees
took were numerous dimensions of :programs for the disadvantaged. This in-~
“cluded the sociological and psychological implications and specific programs
__ presently in operation. Focus was placed on the disadvantaged thrdéugh course

\‘work and in the awardees' supervigsed field activities and internships.
Numergus disadvantaged agencies within the state were utilized as field .
experience and 1ntern centers. Examples of these were Portland's Vocational
ViXlage and Re51dential Manpower Center, Tongue Point Job Corp Center, the
Oregon State schools for ‘the handicapped, and other similar programs.
Appendix E contains examples of disadvantaged and handicaoped experiences
which were included in selected awardees programs

—— -
. » el
* - - B . PR,

. Characteristics of Enteﬁing Students ' . ) T

. . -
7 > .

A total of'14 trainees entered the vocational education leadership
development program during the 1970-71 school year.. These students .came to
Oregon State University from twWelve (12) different states and they repre-
sented seven (7) areas of vocational educatiou; namely, Industrial Education,
Vocational Agriculture, Distributive Education, Business Education, Guidance,,
Techniqal Education, and Home Economics Education. One participant possessed
a Master's degree in Vocational Guidance. The other thirteen students held
their degrees in the teaching areas,listed above with six (6) Master of
Education, four (4) Master of Art, and three (3) Master of Science diplomas.

s
"~ 7 At entry into the program, the group was characterized as being.35.4
yedrs of age, married, with two children, and with a minimum of nearly five
years of_teaching or related fiéld experience.

-

T
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At Oregon State each participant chose two _ ) program. minors with .
the total for the -group being -as follows:

A Industrial Education 6

Personnel Mamagement 6

- . » Business. Administration -5
Co- » . Business Education - 4 -

3

1

.- ; Seconddry Education
. ! Textile and Clothing )
* Agricultural Education , -1
Animal Science 1
Vocational Guidance T

For these n1ne 9 minor areas of work along with their major of
Vocational quqation, their programs called for a total of 76 separate
courses to be taken at Oregon State. It is upon these courses and the field
experiences, which, represent each of the trainees experiences,, that .the )
present dssessment” directs itself, -The objective .of . the-.assessment. was to
evaluaté ‘the experiences in terms of the. program, strengths and weaknesses
as seen through the eyes of the trainees themselves. )

-

,4
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. o . LLL. INTERNSHIPS . . T

R . P

Newell (1964) suggested three cpﬁponents of a bora fide internship:
(1) must be a.phase of professional education which comes.after or near the
completion of a formal program of professional preparation; (2) must 4dn-~
volve: a- considerable block of time (at least one -semester on a full-time
basis or the equivalent); (3) must inVolve the interns carrying real and
T . continuous responsibilities in the field under the competent supervision

an

of a practitioner and .a sponsoring institﬁtion.

* - TA a conceptual model Rex (1968) suggested that internships should

>

develop three phases of personal identification: self-awareness, role, and-

p;oﬁgséiEHglxqommunity. & . e o
. - -

i .
O *‘!‘
N

-

. ' . One of the brfnary purposes qfnan internship is to reiate theory and.
principle to professional Practice. This implies that the prospective -

intern must know certain theories and principles so that he can put them

- into practice during an internship. ! L,
<. . . R
Intefﬂshiggcuidelines - T
. L e - o

. Intérnéhip guidelines ‘were develqpﬁg_éarly’inwghéﬁbfoéram 6pefation at
_Oregon State. -The statements which follow served as prin¢iples which guided.
the'integnship year'phase of the E.P.U.A. Fellows program at Oregon State:

. . . o ;
~ 1. The internship generally varied in\iength.from six months
: 'to’ one year. T L ’ )

'”2. An internship did not occur at the institution in which the
°.* 7 awardee was last employed.

. .
o, .
- .

3. The field-based”écﬁtvities‘of the irternship were support-
. ive of acaddemic work and, research activities and were -
expected to tequire a minimum.of dne-halﬁ'time effort.

A [N ‘4

©L 4, intérnghips‘weré‘cooperatibely planned with the awardee,
local agency, Oregon Board of ‘Education and Oregon State
University and were based on .a memorandum of understanding
between the local agency and 0.S.U. for the services of an
0.5.U. ayardee as an intern.
A, o ) R

o 5. Intern placement was geherally at one of the following .

ggencies: ) u . -

State Aééncy for\¥pcational Education -

[ CommunitX.COILQBEGS

4 . - h

Secondary School Df;tricts~of.Unified School Districts
‘Intermediate Education Districts . .

' »  In all cases, the only agencies to be. used as intérn centers
’ were those that agreed with the Oregon State University Admin-
@ . istration to serve in this cooperative endeavor. All centers

t ' had provisions for adequate .supervision..

’ [ . \

¥ . * .
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i 6. Teacher Education in wocaticnal education in Oregan is a ~= ~ et e

y functiqq of Oregoq¢Stéte University in-cooperation with-

- ." the Oregon Board of- Education. . Internships.were .created
in teachér educarion through satelite prugrams uider

. 0.5.U.'s direction which emphasized. 'yocational teacher
education as contrasted to occupational specialists.

- .~ Each of the E.P.D.A.’SSZ programs was to have made provisions for

- " extensive internship experiences. * Based on previous experience. in leadér-

- ship development programs, Oregon State Universicy implemented. an intern- s-

‘\~sﬁip\pfgg:amﬁwhich is felt to be unique. It was expected that during the -

’ three-year period the prospective “awardees would deyote a mipimum of fifty  -.

2o per cént of theif“fimeiig\}nternships,and field-based activities. The first

- year provided ‘for approximdtely_twenty-five per cernt of the time to be spent
in field activitjes; the second yéar-allowed .for a half-time internship; the ¢
third year involved seyénty-five per “Cent:

- L P

. The first year's field experience provided an opportunity for awardees
"to" gain experience in a number of agericies representing the div levels
involved in vocational education, togéther with an opportunity to become .

. acquainted with a wide variety of programs in Oregon. The format for the =
- © first year's field experience involved -each- awardee being assigned.to a :

- 7777777 cooperating agency (i.e.’, ‘local school districts, intermediate education )
district, community college district, .state department of education, speciai
«educational programé for disadvantaged and/or _handicapped students,..and -
special regsearch and development agencies). A different agency was assigned
for ‘each of the three quarters during the first ¥cademic year.  Awardees °
were expected to spend 10 to 12 days in each 'agency at a time mutually agree- -
able and tonyenient for the local agéncy and the awardee. Generally, this

. fesulted in a one-day per week experience with the respective agency. Add- o

. 1tional costs for travel incurred in working with the agency were reimbursed
to the awardee by the local agency. : ' : ‘

e, * B * s
- The second level field experience was'a half-time internship., Awardees
were given thecopportunity to apply for a wide variety of internships avail-
able’ in many of the same agencies in which they had their field experiences.
The internship provided an opportunity for each awardee tg individualize his
learning program by devéloping individual objectives and learning outcomes.

. ~ as a part of his placement‘activities. : L : ,

Regular supervision was provided by .staff members fiom Oregon State v
University, together with the local agency, supervisor. In addition, sem-
inars were held with the E.P.D.A. awardees to further share experiences being -

SR " gained through the internship activitiel. It was during the .internship year

' that awardees gompleted.much of their academic. course work in vocational
education. Courses were individualized in each of the service areas to allow -
for the development 0f learning.activities in coordination with the host ih-
tern agency. Each awardee completed three five-hour blocks of course work °
related.to¥the service areas not represented in his prior graduate and.under—

- graduate work. In addition, 15 hours of electives could be éompleted during
the internship year: A ' oo I

i
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The third year provided an opportunity for’ the,K awardees to apply -for- -
—wariéty_gg_gggpipgs involving léadership in vocaiéznal education.  Each 7, ..
awidrde€e was encoﬁ?ﬁéed’to'Begin»basiq negotiations for positions requiring

up to eighty percent commitment of their time. The Becord level internship
provided for further opportunities to gain an understanding of the functions

of leadership in vocational education and to further .specialize in areas
leading to eventual job placement. As in the prior years, cooperating ggen-
cies represented the broad spectrum of occupational work in. vocattonal égu-‘

-

The sﬁegificviield ekyeriencés and internshiﬁ assigﬁmenﬁs for each
awardee .are” ‘enumerated in Appeddix G. !

Intern supervisors, as well as,
Intérn Center ‘addresses’, are included in these assignments by year for each
participant.

Appendix G also provides examples of supervisor's réports and
other sample materials,relevant t~ the internship expérience.
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.. IV. .EVALUATION
. - L. ) R i N
Evaluation may be defined as a systematic process: for -collecting,and -
using information for decision making. It -should provide a basis +forXplan- ;3
‘ning leadership training programs, fof monitoring their progress, andjfor
assessing their outcomes. ‘Accordingly, evaluation .should facilitate the
management and improve@ent of training programs. ) '; ey ib L
o C R
The assessment of the effectivenéss of a program can be .based upo
behavioral (performance) objectiwes, an integral portion of the Oregon .Sgage.-
system- model. This stratégy calls for-a bfeqise desgriptiop of learner-out-
. comes~and appropriate measures that assess the attainment gﬁ the~specified
behaviors. The conditions of the behaviors, which are based upon job anal-
yses of educational leaders, dictate'the assessment criteria. JIn. dddition,
the behaviors may be modified as job requiréments change in the field.
Thus, thé evaluation of content for the training program relates directly . .

to job needs in the field as shown by the job analysis.. .~ ., T
P K P P ] . . . ..‘ " . —-—

B The closed loop nature of the systems model (Figure 3) makes feedback

available for all portions of the program. Hence, validity checks may be

-

made for each element in the model with correSponding-corrections‘being‘
possible within the syétemx Lo v . . -

-
- .

13

\
e - -
.

- “-

. The individualized continual progress approach i’s conducive to the K
flexibility which is required for studért selected for leadership training.
The approach permits a crediting of prior competence by the student as he
enters the system by pretesting him at the time of his initial enrollment.
Continual and perdodic competency assessment is built into the system so
that an accurate monitoring procedprg is made availab}e to the curriculum®
planfer. - ) ‘ ) .

P
.
¢ /

.At*Oregon~$£ﬂ£§_yﬂizﬁﬁfigzl the curriculum content evaluation process '
utilizes several instruments ing the instructional program. - The . .
evaluation is based upon three chZiiiiE?IEEits* ich _are shown below: . N )
1. Prior competéneies of stﬁdents'whichiinfluenpe the time~ v }f.
required for training. These competencies mayﬁbe.either\\‘w\\\xx\“
cognitive, affective, or psychomotor depending ‘upon the .
outcomes of the job -analyses of .leaders. .
' - . > a .
The quaiity of the student who is selected for the program.

The quality of the entrollee may be influenced by either
field experience, attitude, or: academic ability. ° .

Time for the average student to develop the trequired com-
petency. Feedback. within the system .influences the time
factor for the individual student. However, the self- *
paced nature of the program allows for the implementation
of this element. ) .

2 . .
& | .
‘ QD

The major components of the evaluation procedure are related to the

entering and terminal behaviors'of students. These Eomponents are*detailed
in Figure 3.

[P ——— -
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; Students with) ‘E _ ‘1. ' Evaluation Procedures ‘
(3 . Qo .
T\\Enteiinf‘Qharacterlstlcs _ ™S s
. — N ty — ; . \ Q o * -
; -/(/' R N ’ ’ To askess the student s~-
S - s prior achievement or
- v e readiness to engage
Instructional System Components in the program, T
- » - = © T S
. - v - N A 3 -
- : s . To ascertain the student' s
. A listing:of tasks to: be . . intellectual abilities &
o learned . ' and other characteristics.|
. . e - . . e s A . .
o : A statement of terminal* . ! To measure and evaluate  -*
LI behavioral object}ves" wle o the student's progress®
v 'related to the tasks, ¢ dutingaihort and A8n ng~*
) . ae 3 interv R R
) ' @ “Instructional materials - . - ’
and media to be used. .To evaluate the separate
. o g ' , components and the
" . Organization for ' . | + ~" total system. . .
] . . N N . R - - .
. -~ - lnstruction,. . s . . .. I
. . - . - , -’(’ R
A . * N " . ’
glocedures for utilizing \ . s
< d . flexible.use of.time, ['| - -
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Eval sation of the program has been an 1ntegral and’contlnuous process.

- An iastrument desxgned for pre-testing -and post-testlng was developed prior
" to the program's initiation. The.progect was committed to developing a pro=
. gram which yas“based upon performance-based competencLes and these vere .

- reflected in the evaluation procedure. . N

The * 1nstruments gaves.an ihdication of the participants' cognltlve and
. affective characteristics ““Additional evaluation came through performance
. in course work and subjective evaluation by the 0.S. U personnel and- fleld
) % center superv1sors.x - . )
< ]
- Spec1f1c pre- and post-test meas:;ghents included:” (1) one hundred,
thlrty four competencies which the awardeesrated on, a Likert- type scale, and
. '(2) changes ih dogmatlsm, supportlveness, and flexibility.
» 0(~-
. "As.a result of the pre-teotlng, it is anticipated’ that more effectlve
) advising wvas conducted. In addition, greater measurable growth of the
awardees from the initial stages of the program to the ‘end .of the three-
. . years was possrble. A

- ’.

. . 'Specffic tools used in,the'evaluatién procedures were as follows:
- ‘ ° o4 ‘ ™~
- 1. Competeney and Attitude Tests -- an evaluation device based upon
theé*behavioral objectives "fgr the training program, was used te <
fo .assesg the student™s pricr ach1evement as he entered ‘the program
) L and péyiodically thereafter.

J 2. Selectich Instruments ~- Were used to ascertain the student's
" abilidies and leadetship characteristics. Reassessments of char-
* acteristics was made periqdically to observe if changes took place
E for the 1ndiv¢dual participant, .

¢ v -
. .3. Performance.tests —-— whlch'wEre based upon the condltr”; of the
' behavtﬁka‘ obJects was administer=d when the'student felt a read-
. iness to show his competegte for a given task. In addition, the
. L\adership Development - Competency Test and a Dcamatlsm-qupoxtlve-

. " ness-Flexibility Scale were utjlizea ar the end of the 1971-72
academic ve4r. . . .
f .

; ‘ in’terms of long-range piannlng,'the separate components of the system,
_ “as weli as the total sygtem, should be evaluated through two avenues.

e

1. A fdXlow-up analysis made after . traxnees have been ‘on the job as
. "+ 1leaders at the end of 1, 5, and 10 years.
. 2. Additional jcb analyses made of educational leaders each three
L ', years to sec if competoncy heeds have changed. As conanges are
. cequived, behavioral objectives for the program are modified in
et accurdance with the job analiyses.

i ‘ xy W

ERI
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In addltlon, periodic evalLatlohs should be made to assess staff and
course changes which have occurred as a result of.the E.P.D.A. program.
The above prqahdurus provide the necessary: feedbaLk into the system
madel to’correct for dlscrepanc1es and changes which are-rorthcomlng

»

. , Y
. < 3

., Assessment Procedure X . o

3

}
Early in the 1970~71 school year and before the arrival of E.P.D.A.
~ trainees to the campus, several studies were conducted in order to deter-
mine those tasks which ltaders of vocational education should possess.
(cf.Heilman, 1971 and Ward, 1971). Resulting from these studies was an
134-item Leadership Development Competency Test which representeq the tasks
which were desired in the leadership trainee at the conclusion of his pro-
gram of work at Oregon State. For the most part, these tasks represented =z
cognitive and psychomotor elements, each of which was cha'acterlstlc of
those tasks which leaders of vocational education ordinarily must be able
. - _ to do as a part of their work in the field. . .- , -

)

- In addition to the cognitive and psychomotor areas of the vocational .
“leaders work, there was also interest in probing into the attitudinal 3
‘characteristics of ‘the .awardee. Ah instrument which has been used by the

American Industry research project at Stout §tate University was selected
for assessing this aspect of the project. This instrument, developed by™
Sedgwick (1965), was a,modified version of the. -California "F" Scale, the
- MMPT "K" Scale, and the Rokeach "R Scale. Generally, Sedgwick's modified |
. scale measured openmxndedness,_flexlblllty, and supportiveness to aid othu-s,
e . three attributes which were consideréd to be important for vocational leaders.
At the same time, a third in~-depth interview assessment was made using an
-off-campus évaluation. This assessment delved into the varjous strengths
and weakness areas for individual awardees as they perce;ved their own pro-,
gram of work. . s
1he procedure for assessment included the testing of each E.P. D.A.
participant durding the Fall Term of the 1970-71 school year as he arrived
on the campus to begfh\the program of work. The participant was glven both
the Leadership .Development Competenty and the Dogmatlsm-Supportlveness-
Flex1b111;2¥§cale* during thlS program pre-testing period.

The design for the' assessment called for a retesting of the partic-

ipants at the end of their second year of work:on.the campus. Thus, the

¢ two instruments weré again administered to each participant during early
Summer of 1972. The results of the pre~ and post-testing are.detailed in
the section whith follows. These results were considered to be useful in
-determinings the strengths and weaknesses of the training program.

» -

*Sec Appendix C for a copy of the Dogmatism-Supportiveness-Flexibiliti Scale.
' ’ r : » ‘

»
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Results of Competency Assessment -+

)

The competency test used for the assessment was an 134-item instrument.
which utilized a five (5) point Likert-type scale. -Each ifiﬁr}epresqnted a-
competency (task) which was consideréd to be important to the job of a voca-
tional leader. Each participant was asked to judgmentally adsign a &cale
value to each of the items ingluded in the test according to his perception
of his present ability to dc the competency. Hence, each participant re-
acted-to each of the 134 items in completing the competency instrument. In
all, the instrument was administered twice, once as a pre-test in the Fall
of 1970 and again as a post-test in.early summer of 1972. The cogqnbite
results of these tests are shown in Figure 4.

-

-
- . . ”
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Figure 4 clearly indicates that, according to the participant's per-

s ception of his ability to do the competencies (tasks), there was a.marked
imp~ovement at the end of the second year. This is quite obvious from the
reac. nns of participants to 28 items which, at the beginning of the pro-
gram, they felt they could not complete. At the end of the study the
composite results showed that respondents felt.that they could complete
68 of the 134 items with a high degree of competency, whereas their per-
ceptions of the tasks at the beginning of the year indicated that they

| could handle only 17 items with this degree of competency. " . .

. . .

@

) - . T -
. Results of Attitudinal Assessment -
- Q
, The instrumert which was used in the study to assess attitudinal

change was a medified dogmpti§m—sgpportiveness-flexibility scale -devel-
oped by Sedgwick (1965). The scale measured open-minedness, flexibility,
and supportiveness to aid others; it was administered twice during the
study, once as a pre-test in 1970 and again as a post-test in 1972,
® T Generally, the results of the attitudinal assessment indicated that
E.P.D.A, awardees at Oregan State became more tolerant, as shown by their
group mean score in the open-mindedness scale. The lower post-test mean
score on the flexibility scale could be interpreted..that .the.-group- became
more flekible during the two years studied, although not a significant
amount¢ Very litéle, if any, change was suggested as a result of Compar-
ing the mean scores for pre- and post-tests on the "wiy}inghess to help .
others" scale. Because of the very small sample of participants included .
in the study, these results cannot be generalized to any subsequent sample
of doctoral workers on ‘the campus. .

\ .

On the other hand, some analogies may be made by comparing the results
of these tests with those cf other persons who have been subjected to the
scales. During the 1965-69 school years, samples ggszcate for generaliza-
tions were studied at Stout State University in Wi ehsin where experimental
and control groups of teacher trainees were compared. The samples repre-
sented men and women .who were majoring in Industrial Arts, Home Economics,
and American Industry teacher education. The American Industry group, which
was given & continuous student-centered, field-oriented, output-dimensioned
. program, was considered as the experimental group. During a four-year study

period, th? experimental group increased their flexibility patterns, increased
their warmtl, supportiveness, and ego strength, and did not change in dogma-
tism. The other two groups followed a contemporary teacher education program -
which was characterized by sequenced teacher-centered instruction with spec-

ified content .and no field related work until the last two years of college.

These groups decreased in flexibility in four years, did not change mater-
-ially in tﬁeir supportiveness of others, and increased in dogmatism. .

t

A comparison may be made ‘between the Orcgon State aad the Stout results.

These results are shown in Table 1. . R
PR .
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-TABLE I. = . .

Mean Scores fo-~ Selected Samples of Groups Taking .
the Modified Dogmatism-Supportiveness-Flexibility Scale

[y

Y ox _ - T - =
Stout Staté ' " Oregon State ~ |
University - ' - University
Industrial Home ‘American |- EPDA EPDA
Scale 4 Arts Economics Industry Fellows ‘Fellows
1969 1969 1969 1970 1972
> ~ . " AY
Supportiveness 11.55 13.56 15.11 13757 12.21
A ] (K) .
Open-mindedness | 152.25 141.27 138.44 . | 136.21- - -133297 |
(D) ~ - :
Flexibility 85.40 84.85  76.00' | 89.14 82.86
(R) A

~SEEL
Note: An increase in value on the "K' scale is indicative of greater support-

[4
iveness of others: decreases on the "D" and "R" scalés are interpreted
as being more open-minded and more flexible, respectively.

Y
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Results of Interviews Assessment

Structured interviews were conducted during early 1972 to assess the

- - -

* various awardee perceptions of the E.P.D.A. program on the Oregon State

campus.

These were in-depth interviews relating, to various facets of- the

on- and off-campus experiences of each awardee. They were conducced by
an out-of-state evaluator who looked at program strengths and weaknesses
as well as sociogram information supﬁlied by the awardees. Interview
instruments utilized in this assessment are provided ir Appendix D.

The results of the interviews revealed the foliowing: c

(1)

(2)

(3)

Conclusions

A majority of the awardees felt thaé their personal goals and
expectations had been met as a result of the programv

The internship oppartunities available to the avardees were
very desirable and they represented the flexible element of
the program. Nearly all of those interviewéd ‘indicated that
the internship segment of their training was the mcst bene-
ficial part of the E.P.D.A. program at Oregon State.

Most of the awardees were very §atis£1ed with the decisions
which affected the conditions of their stay on the campus.

]
<

e -~
I

Both the results of group and of individual assessments shculd be
considered as conclusions drawn for the present study. Hence, this sec-
tion is separated into two elements for purposes of draw1ng the -conclus~

_ lons.

- »
"

”

The conclusions relating to group essessments are:

(1)

@

a

(3)

The E.P.D.A. awardees, as a group, felt that they were adequately
prepared in the competencies which were advocated in the program
of work at Oregon State University.

During the first two years, the group became slightly less suppor-
tive of others, more flexible, and somewhat more open-minded.
f

The internship represented one of the most beneficial experiences
in trhe program at Oregon State.

Individually, the following conclusions may be drawn:

(1)

(2

.

Each E.P.D.A. awardee felt that he had substantially advanced

.himself in terms of the competencies which the program

advocated.

For the most part, those who became more open-minded in the
program were greatly influenced by several staff members whose
ideas and opinions they valued- highly. -

32
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(3) Those persons who became more supportive of others while on
the campus were able to adjust their system of attaining goals
* to the existing administrative structure which they found at
Oregon State University.. ° - ‘
(4) Those persons who became more flexible tended to see themselves
as "successful" within the existing administrative situation at
Oregon State University. st

The Implications may be rather difficult to. comprehend for this group
of E.P.D.A. awardeés because of the peculiar social arrangement as well as -
the on<campus adjustment patterns of individuals who made up the group.
Generally, the group did not change dramatically in terms of attitude in-
formation while they were on the campus. fhis, of course, may- reflect the
maturity of the individuals, who by now in their professional development
have had experience and practice at adjustments. We would expect to find
certain criteria present among educators, regardless of maturity (e.g.,
high flexibility and supportiveness attributes). These and other criteria
are basic to the implications. )

+ ! L}

If the competencies which are advanced for the program are valid, then
the E.P.D.A. awardees who have been at Oregon State should carry with them
adequate preparation for those cognitive and psychomotor skills required
of leaders. The program appears to have been quite successful in this re- .
gard. The blending of course work and a strong internship experience no
doubt have been. responsible for this success. :

‘Much more important than the data analysis results have been the
various influences which the presence of the E.P.D.A. awardees have had
upon the university operation and the staff. These influences are pro-
jected in terms of future planning elements in the next section of the
report.

Future Planning

In 1968 Oregon State University made the decision to move to a perform-
ance-based yocational leadership development program. The program was
originally conceived as an individualized continua] progress system for
learning which was characterized by four elements: (1) behavioral (per-
formance) objectives, (2) mastery learning, (3) instructional packages
(learning modules), and (4) self-paced instruction.

-

A}

These elements allowed a learner to progress toward his needed goals
in a-flexible yet Systematic manner. Relevancy was added to the mix through
a-series of leadership job analyses ‘'which identified the needs of vocational
leaders. Since 1968, Oregon State*has progressively encountered a- series of
successful experiences with leadership training utilizing the performance-

based approach. ‘Simuiattonvmaterials, as well as campus developed modules,

. o 33 . ) '
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tion and enlargement of the program at Oregon State University.

EPY
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‘have been utilized effectively in these successess. During the 1972-73

school year a Vocational Instruction Resource Center was opened on the
campus to facilitate the leadership program. ’

PR

Indavidualization of program organization is accomplished through
a systematic preassessment which oncurs through a variety of instruments
based on recent research delineatiag necessary competencies for vocational

leaders. Preassessment also involves an accounting of the person's past
leadership experiences.

Personal leadership goals, together with the preassessment activities,
are the base for each learner t& determine specific learning goals and the
selection of the internship agency. Hence, the internship experience is
tailored to meet the individual's needs and to eliminate the deficiencies
of the student as h% moves into a leadership role. ’

The opportunity to acquire leadership and decision-making skills is
available to all levels of vocational education enrollments at -Orégon State
University. Individualized learning modules and field-based internships
have been essential ingredients to the process. Internships, which may
vary in length from six months to one year, are tailored to meet the spec-
ific goals and needs of both the degree and non-degree learner in voca-=
tional education. These field experiences have proven to be the primary
strength of the progfam. The relationship which is present between the
campus and the field-based internship centers in the state ig firmly estab~
lished. Graduate level courses are used to provide continuity for all
learners and to complement the learning process. The stage is'set for a _
still broader base for internship experiences in the future as planned =
expansions are made to include additional 4n-state as well as out-of-state

‘leadership internship genters. . LI

’

A recently cemplete follow-up of past participants in Oregon'$ Voca-
tional Education Leadership Development Program, a, one-year graduate level
internship program,-indicates the suécess of moving vocational educators
into leadership roles. Ve

»

_ Thus, the program for leadership training at Oregon State is at the
stage at which it can truly exemplify a flexible and individualized model
for the profession. The Divisioq of Vocational, Adult and -Community Educa-

tion is competently staffed with.-people who. are experienced in performance-
based leadership instruction. The time ig ripe to encourage the continua-

F
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V. MAJOR ACCOMPLISHMENTS AN

The major accomplishments of the E.P.D.A. program at Oregon StéEeiare
[~~~ T " dassociated with both participant.success and on-campus changes resulting.
. from the program. These accomplishments are either direct or indirect outs -

~

+ comes resulting from the E.P.D.A. program being located at Oregon State. R

{
{

Accomplishments Associated with Participant Success
S -

1. The number of participants who completed doctoral programs at
Oregon State has been exceptionally high. During the period
of the program, ten Doctor of Education and two Doctor of Phil-
osophy degrees were granted to E.P.D.A..awardees.. One of the
initially selected awardees left the program becsuse of illness

. ) and she has indicated that the leadership development exper-

: ience-was of great benefit toward her professional growth.

‘ 2. The successful placément of awardees in advanced leadership

positions following their completion of .the program is obvious.

All of the participants except those with studies in progress

have been successfully'placed in advanced positions where their

leadership training’ has been utilizeéd. Beforesand after place-
ment data are show? in Appendix Il/ )

1 e

Accomplishments Associated with Program Development

1. The variety of internship centers available to the program was
a definite indicator of the success of this aspect of the leader-
ship development project. The various initial first year -field
experiences for the E.P.D.A. awardees proved-to be a desirable
foreplay for the subsequent in-depth internships which followed
later. -7 -

- -

=~~~ 772, Many internship assignments were awarded through various State
< Department of Education agencies. .These assignments served to
strengthen the relatienship between Oregon Stace University and
o the State Department. ' :
3. Because of the many awardees who chose-the Personnel Management
area as a part of their doctoral programs, there has been estab-
lished a closer working relationship between the School of

. Education and the School of Business amd—Fechmology on the
0.5.U. campus. . )

4. Many changes occurred among staff members at Oregon State Uni-
versity as a-result of ‘the E.P.D.A. program. Perhaps the most
desirable change camg about within the Division of Vocational,
Adult and Community Education where the common professional _
teacher edupation competencies were identified. As a result

35 T




Ay

. * . AN ‘
of this identification, implementaticn will be .carried out
during the 1973-74 school year whereby common competencies
will be offered across~the-board to teacher trainees in voca-
tional education. a

. 3. Courses within the -various units of tRe Division of Vocational,
Adult and Community Education were revised as a result of the

E.P.D.A. program's placement on the campus. For the ,most part,, . 3

‘these revisions terminated in courses being changéed from Pl
departmental to "across-the-board" vocational designations.
At the same time, cross—-departmental staff responsibilities .
were planned and implemented in the instruction of the courses.
| . - . )
6. A new doctoral program with a major in Vocational Education
has beer. established on the Oregon State campus as a result
, of the E.P.D.A. activity. The major will be included in 41l
graduate school information originating at Oregon State during
t the 1973-74 year and thereafter.
o ’ ? . - .
hﬂg" An individualized Vocatiohal.Learning>Resoﬁrce Center has been
’ developed within the Division of Vocational, Adult and Community
Education to facilitate the competency training required of the
E.P.D.A. program.” This center was partfally operational during

the 1972<73 school year. It will be fully operational dufihgr‘ﬁx,

. the Fall term of 1973. e

1 -
PPUSEE K
a e =7

.48, The vocational reggﬁgchﬁand*dEEEMSnalysis capability of the

School _cf Education was substantially improved as a result of
-*"the project. One full-time Specialigt was added to the Divit--
..ion to implement the research function. The quality of reselrch,
" including doctoral dissertations for the E.P.D.A. awardees and

staff research, was increased because of this component st¥engthy
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. Date of  Age at Male or Depree at Year. - Specially
- Name . Entry Entry  Female SBree i ” Rec'd. Area
- - . . Entry é.
¢ A d ! ) . ' % - ' ! .
. bt e o — M.S. . 1963 = Voc-Technical
5 Anderson, Jf?“ beoi 671573 ) B . Ed.S._ 1971 Industxlal Ed,
~.'B$tson, Betty" 9-15-70. .46 F . M.A. 1967 Counseling &
. " _ - C Guidance
. . N T—— N ) ' » '. N . 9 .
D4ly, Crayton 9-15-70. 43 M Ed.M.. 1968 Industriai Ed
' Dresser,. Judy - 8-16-71 31, F .. . EdM . 1967  Guid. & Persumnel
. - e i v o . Home Economicy’ v,
: Heutliert, Amie & :'6-15-70 36 Ms . M. 1964  Vocational Ed' \
. R P - - , Community" College
L Huber, Jerry Wayne 9-15-70 26 ..., M - M.S. 1970 ‘Technical Ed
\ Lédoux, Ciurence 6-15-70 ._ 36 M : M.Ed. _ 1969+ §cience*Ed.
. W . o : T LY S
" Love, Jagés O. T 6-16-72 35 ‘M M.A. . 1971 Business Ed
. ) ‘ i ’ A y . . . ! . : "
~  Massie, Jean . 9-15-70 . 27 - F ® M.S. " 1969  Home Economics
., - T N -
Maxwéll, David 6~15-70 31 M. MEd. -, T1969° Industrlal Ed
‘ 1 . . L . s ai-
. McKittrick, Robert ' 3-15-713 = 37 M B.S. . 1964  Agriculture'Ed
Navara, James 0. 9-15-70 32 . M. MA ' 1966: Distributive Ed
. - . L . ' # ° 4 ! ,‘ 'y
Neff, Gale _ 6-15-70 33 Mo M.Ed. 1966  Industrial Arts ' -
"Phillips, William A. 6-15-70 36 Mo M. 1968 Distributive Ed — |
R v . > ] v '“““ P | i . ..
Prevost, Raymond .  ‘ 6315-73 43 M M.S 1968  Mecharical Eng.
~ ." \ . . tr , i ¥
- :kﬁinmyth, €harles *: 9-16-71 . 38 M M. siness Ed
Lt \ L ‘ ) ’ ) H ¢ - A ) .
Singkofer, Martin , 6~15-70 46 - M, . M.E. .. 1961 Busiress Ed-*
Ve oo b “4 A ~ o . -t ]
Stemmer, Roland - 9 -15- 70 49 M M. Ba. 1964. Business Accountin
¢ - . N o ~ . . ’ Ja
Sutfin, wynn : 9 15-70 34 Mo M.Ed. 1968 Agriculture Ed
: : . -
v, -
Syhlman, 3111 p.o" 19-15~70 6 - M ° M.A. - 1961 Business Ed 4nd
4 C . \‘ : : : Distriburive Ed
Griggs, Lawrence .~ %-15-73 29 M M.A. - ‘1972 Counseling and

Psychqlogy
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Competency Pre-Test (Revised) ° o .
- Leadership Development Program )
Oregon State University
. (4 N
- ’ ., . . - » 'i\
. ) The Leadership Development Program at Oregon State University is
" committed to a systems approach to planning and, consequently, to an
evaluation methodology wh1ch is product-or ocutcome: oriented.- A compet-
ency pre-test is a necessary part of the product-oriented evaluation
method. Hence, each participant in the program 1s asked to provide

data related to his individual competencies for specific objectives
which are included w1thin the scope of the leadetship training.

There is no time 11m1t for completing the attached survey form.
You are asked io carefully consider each item in conjunction with your
past experiences and education. It is extremely important that your
responses reflect your présént status with regard to the specific com-
petencies. The individual competencies have been randomly ordered with-
in the instrument. (Note: Items. have ptesently not been randomized)

N

) For‘each of the Ltems fncluded in the survey instrument, indicate
the level. of competency which you feel that you have for the item. Use
Ehcffollowing scale to reflect,your levels. .

’ AN

5 - I could conduct, this activity with a.high degree of competeACy
- . ‘ M

N * 4 - 1 could complete .this aqtivity with a minimum degree of
- difficu.ty : :
<3 —tI expect that 1 could conduct this activity but with some
difficulty ', -
2 - 1 would néed considenable assistance if asked to comﬁlete this
acti@lty _ *

L - I could not, with my ptesent backgtound and education, complete
this activicy.

»

- 7

Using the above scale as a guide, indicate the level of competency,

which.you feel that you presently possess. Circle one level for each
of the activ1ties which ate listed below.

. e RO

w
K3




Hish Degree of Cohpgten

.Item
Number

l [}

&

3

! [

8

o

o

2

2

4 ‘ ot 3
Competency Description , 3
Develop criteria for facility and equipment “1

needs of occupatlonal Preparatory programs.

Work with the educationql administration to 1
initiate occupational education programs.

Inteipret'the vocational program to students 1
and parents. .

Organize local occupational education advis- 1
ory committees,

’

Relate -the occupational education

struct= 1
ion program to the other areas of the school
curriculum '

: ¥ p‘-.
Establish and maintain effective working =~ 1

relationships with trade, labor, management, .
agricultural, health, and other manpower
organizations.. )

Effectively express myself orally. . 1

Locate and use community resources .for’ . 1
program planning and operation.

Identify ‘and interpret. the community labor 1
market and student needs into meaningful”,
programs.

Coordinate the activities of occupational 1
education staff.

Develop resource materials for workshops 1
and' conferences. -
Oréanize and direct the activities of a b

workshop or conference.

Describe a plan for sampling a cross-section l
of a large community.
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-K,Lem o - , \J . - oo . . - :7 33

Number Competency Descriptloqs L ‘ Scale

14. Develop a survey instrument, including B 2 3 4 5
letters of trqnsmittél and follow-up.

. 15, Interpret, in writing, the data provided 1 2 3 4 S
: in a survey. . . i

¥y 16. Plan and conduct an in-service activity . 1 2 3 4 . S
: relating to the functions and purposes

of an advisory committee.

17. . Establish a syétem for replacing and rot- 1 2 3 4 5

; ating members of advisory committees.
18. Cosduct a meeting, involve members in the. 1 .2 3 4 5
_ . dfscussion, and summarize -the discussion. .
h 19% Employ staff through the assessment of 1 2 3 4 5 E
. their professional and work experience -

preparation.

20. " Coordinate and sﬁpervise'general corres- 1 2 "3 4 5
pondence and communication. *

21. Instruct seépetaries,on general office | 2 K 4 'S

) procedures. . ) =

22. Develop final program reports, reimburse- 1 2 K 4 5

ment reports, and reports on conferences
- "and workshops. .. ) . ) .

23. Write a_plan for determining if instruct- 1 _' 2 3 4 5
ion, belng offered is realistic and effect- . -
ive. .

24. Develop forms and procedures for evaluat- . i 2 3 4 5
ion and grading. - )

7t~

25. Develop forms and procedures for ordering -1 2 3 4 5
equipment and supplies throughout the
vocational department

26. Develop a list of 1nstructional materials, 1 2 3 4 - 5
films, and speakers to be utilized by the ’
vocationa}l staff .

27. Develop a model in-service program orienta- i
tion to the world of work which will in- o .
sure that the 'vocational education. '

i

A. Locat&ng and securing jobs 1 2 3 4 5

3 B. Wage and hour laws "1 2 3 4 5

-




‘ 34
Item \ .
Number Competency Description ) Scale
C. Fringe Benefits . 1 2 3 4 5
’ D. Work responsibility 1 2 3 4 ]
. . E. Emplcyee-employer'ielations 1 2 3 4 S
28. Devise a plan of public relations that will 1 2 3 &4 S
relate the vocational program to the com- . .
munity. . ) .
\ ‘ '
29. Devise a plan to evaluate- the effectiveness 1 2 3 & . 5
of a public relations plan. . ' ’
30. . Establish a plan. in cooperation with the . 1 2, 3 4 S -
counseling and guidance department, that -
’ will assure that all students have an-op- ,
portunity to consider vocational education. . .
31. Develop a career development plan for dis- 1 2 3 4 . s
. advantaged students. . ’ N ' ’
32. Describe the general characteristics of the 1 2 3 4 5
? .vocational-technical student. T 5
33. Compile a list of materials and literature 1 2 3 4 S
. made available to vocational teachers and .
.1 students which may help the student select _
a career objective. ’
34, Mﬁi: use of the services and procedures 1 1 2" 3 4 5 ° s
offered by employment agencies to secure ; . -
jobs for graduates. .o 7.
35. Interview applicants for staff positions, 1 2 3 :4‘ .S
36. Write letters of recommendations for grad- 1 2 3 4 5
uates. | _ |
37. . Aid contractors and architects in the plan= 1 2 3 -4 5
ning of facilities
38. Speak to lav groups about educational prob- 1 2 3 4 5
: lems. .
1
39. ° Interpret legislation. 1 2 3 4 =5
.40, Present, information at meetings as a sub- 1 2 3. 4 S
) ject matter expert.
41. " Interpret state plan policy. 1« 2 3 & 5
42, Counsel students on educational problems. 1 z k! 4 5




1tem ° 35
Number Competency Descriptions , Scale

43, Counsel students on job placement problems. 1 2 3 46 .5

44, Understand- the process through which leg; 1 2.3 e 5
islation is generated at state and national . ! ‘
levels. ’ ‘

44. ‘Establish a program that will involve on- 1 2 . 3 4 S
the-job work éxpetiences as part of the ) »
vocational education program.

. i ¢
] )
- 46, Use management techniques, for program plan- 1 2 3 4 5
. ning and budgeting.

47. Provide leadership to youth groups stemming 1 2 3 - 4 5
from the vocaticnal education program. )

48. Explain the relationship of the school 1 2 3 4 S ‘
board to the school administration.-

49. Conduct a ‘job or task—-analysis. 1 2 3 4 5

50. Develop.a rationale for a particular cur- 1 2 3 4 5
riculum plan built upon the technological, 3
sociological, philosophyical, and psychol- 4

ogical base.
51.- Write objectives, 1nc1ud1ng. . . *

A. Evidende of kno\iedge of behavioral 1 2 3 4 5

| objectives ; ’
. . ‘ - . ‘ . ,
B. Evidence of knowledge of educational 1 2 3~ 4 5
domains (affective, cognitive, and : )
psycho-motor).
52.. . Write a description of the scbpe and se~ -1 2 3 4 5

quence of courses to be offered in a cur-
riculum plan with P.E.R.T. networks.

53. Write a list of coﬁpetencies expected of 1 2 3 4 5
administrator% of disadvantaged programs. '

2
-

54. Coordinate the gathering, selecting, and 1 2 3 4 . 5
analysis of data with respect to jobs avail-
able to the oraduates of a vocational educa-
tion program

4

55. Identify the definitions of the various
forms of hypothesis statements including
the:

~

! A. Question form . ) 1 2 3 4 S

B? Declarative form T Cooe ‘ 1 2 3 4 5




[tem

56.

57.

60.

61.

62.
63.
64.

65.

69’

Number

-Compeécncy Descriptions
, -

C. Null form

Write a null ard a declarative hypothesis
for research problem statements.

Select the Spe;rman Rank Order (Rho)

‘Correlation Coefficient as the appropriate -

statistic for hypotheses and data which

“are presented.

Identify sets of scales which are ordinal.
Compute“iﬁe Spearman's Rank Order (Rho)

Correlation Coefficient to correctly solve
problems.

Interpret correlation coefficients in terms
of the following: .

A,A Direction of relationship
{ ,
B. Strength of ‘-relationship
- C. Percentage of commonality \
Select the Chi-square (x2) statistic as
appropriate fov hypotheses and data which
are presented.

Identify sets of scales which are nominal.

Compute the Chi-square (%2) test to cor-

. rectly solve problems.

Repoft the si%nificance of the computed
Chi-square (X¢) value.

Locate appropriate numerical values in
statistical tables.

Determine degrées of freedom for statis-
tical problems. . '
Choose an appropriate probability level
for a statistical problem.

‘Select the student's "t" test as the approp-

riate statistic for hypotheses and data
which are presented.

Tdentify sets of scales which are equidié-

tant interval.

1

1

1

1

1

Al

(B

N~
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Item

Number

70.

71.

72.

73.

- 74,

75.

76.

83.

84.

85.

Competency Descriptions

' Compute the Student's "t" test to correctly

solve problems.

Identify sets of data as being either cor-
related or uncorrelated.

t
Select the appropriate Student's "t"
formula to be used for correlated and un-
correlated data. ‘

Report the significance of the computed

Student's "t'" value.

’ 1Y

Identiﬁy one-tailed and two-tailed hypo—
theses statements. -

Identify rétest, equivalent form, and odd-
even reliability statements. N

Identify content, construct, concurrent,
and predictive validity statq’ents.

Compute the Pearson Productjhoment Correla-
tion Coefficient "r" to cc’fectly solve
problems. . M ¥

-

Select the F statxstic ag ;he appropriate

statistic for hypotheses -and data which.are -

Rresented

Compute the standard deviatiorns for sets

i of data.

Compute the means for sets of dath

Identify research design models appropriate
for two-way classification analysis of var-

iance as either random, fixed, or mixed.

Correctly solve problems using the F statis-
tic (two-way classification analysis of
variance). .

Report the significance of computed F
values. . ‘

»

‘Correctly solve prbblems using the F

statistic (single classification. analysis
of variance). .

Select the Pearson Product Moment ('r")
Correlation Ceefficient as the approp-
riate statistic for hypotheses and data
which are presented.

AY

48

1
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Item ‘ ‘ ' . ) 38.
Number Competency Descriptions . Scale
. ''86. Write and defend a research plan which '
. includes an accounting of the following
\ elements. . . . .
A. Title 1 2 3 ° 4 s
B. Problem Statement l ) 1 2 3 4 5
: C. Objectives (or hypotheses) ' 1 2 Y 3 & S
D.. Rationale ) ® . 1 2 3 4 5
M . i M,
. !
E. Research design - 1 2 3 .4 S
G. Management strategy B! 2 3 4 5 e
H. Budget ) . 1 2" 3 -4 5
- . ~ . {
87. Select a representative sample from an 1 2 3 4 5
9 identified population using a Table of ’ ) = '

Random Numbers.

88. Write out ho§»the assumptions are met for 1 2 3 4 5
use of selected statistics. )
. S o
' 89. Select the Kruskal-Willis H Test as the 1 2 3 . 4 S
appropriate statistic for data which are a oo~
‘presented. , < . .,
90. _ Graphically piot the resulling variation 1 2 3 4 5 .
roce " pattérns for presented data. . o .
91. _ Identify and sketeh the most appropriate 1 2 37 4 5
" form of chart for the graphic presenta- ; .
. tion of data. ’
T 92, Identify the mean1dgs of the following A
terms: \ {
A. Design : 1 2 3¢ 4 5
.. B. Experimental unit - ; 1° 2 3 4 3.
C. Treatment 1 2 3 4 5
D. Replic¢ation \ 1 2 3 4 5
t ! { .
. oy N
E. Factors . 1’ 2 3 4 5
3
~ F. Levels, 1 2 3 4 S

a~

> - G. Design matrix ) . 1 ‘2 3 4 5

' . . \ . | . . |




- 1tem - J_ 39
7 Number ) N
Sumoer Com?etency Descripgiens , . Scale \\\\
93. - Identify ‘the appropiiate research design 1 2 3 4 5

for a given problem situation and sketch )
the désign in matrix form. . ' . .

94. « Select related research repcrts in your 1 2 3 4 5
’ area of .professional preparation &nd write .
. ‘out the practical considerations of fthe v
- : results of the reports. W
_ 95. Develop a frequency distribution and a U | 2 3 4 5 .
S - histogram for research’ data. o . L '
B ¢ . ) . - ) -
496, Dilscuss, in writing, the historical origin ., 1 2 3 & S .
. ~ of statistics. )
. ] . . ) .
97. Compute percentile ranks for given sets of 1 "2 3 4 5
~ " .data. {
98. Calculate variances for sets of data. 1 z°- 3 4 5
99, Diagram the various patterns of skéwmess 1 2 3 4 , 5
and kurtosis for sets of data, T g
. N o ~ . 1 ! i
100. Discuss, in writing, the concept of prob- . .1 2 3 4 5
ability. X e . . f
101.  Discuss, in writing, the bifominal distrib- 1 2 3 4 5
ution. . ’ :
102, Compute standard scores for presented data. | 1 2 T3 4 .S
. . - . Lk . 4
103. Read a normal probability table, " T 2 '3 4 5"
! ‘ . N :
104, Identify. commonly used statistical symbols. 1 2 '_ 3 4 ¢S
105. Discuss, in-writing, the central limit’" R 2 3 4 5 .
theorem, . i
- < - N s * " ) b4 .
106. ‘Compute a standard.error of  the mean. R 2 3 4 S
o A . b,
107. Discuss, in writing, the biases associated .+ 1 2 3 4 S
with sampling. -
108. Develop confidence intervals for estimation 1+« 2 3 4 "5
. purposes. S J ’ . L '
i < ° ° .
. “109. . Determine the sample size needed for estim- 1 2 3 4 5 .
. ating a mean. .
. AY .
) ‘ 110. Discuss, in writing, the types of risks 1 2 3 4 5
o ~. involved in the testing of hypotheses. " ) “
* ' - n . : 1o,
111. Discuss, in writing, the power of a staté% » 1 2 3 - 4 5
a ist#cal test, N '
Q " P " * e et i .
ERIC S 507 - : \
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[tem
Number

112.
113.
114,
b
115.
116.
117.

118.

119.
120.

121,

122,

123.

“

124.

125.

‘ass

;

Competency Descriptione
Develop a scatterplot for presented data.

Calculate a' linear regression equation
for presented data. .

.Discuss, in writing, the concept of re-
'gression .

"Prepare budgets and effect fiscal opera-

ting controls.

Develop and/or direct the development of
occupational education curricula.

“ Supervise the work of teachers’ and other

school personnel. ’
Identify ‘the needs of disadVantaged groupé
in the community.

.Facilitate the development of the noca-

tional education program to satisfy the-
needs of the disadvantaged

Facilitate the development of an ifservice
program to prepare teachers to meet the

needs of the dlsadvantaged v

Expréss hostility:tactfully.

Withstand adverse decisions from super-
iors gracefully.
-
Ugeigachine methods (e.g., computer
stance) for the analysis-of data.

Identify signdficant researchable problems
of the disadvantaged..

Prepare whitten information to .be dissem-
inated by Sublic communication media.

3%
3 4

3 4
3 4
3 -
3 4

3 4

3 4
!

3 4

3 4

3 4
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Mark each, ftatement on your answer sheet according to how much you
Please mark.gvery one.
-3, depending on how, you feel in each case.

agree or disagree with it.

-1, -2,

Use a soft lead pencil.

the dotted lines,

-

¥

<+

— e

o

Make all marks dark

The following - is a study of what the general public thinks and feels

. @bout a numbér of-important social and .personal questions.
to each statement below is your personal opinion,
many different and opposing points of view; you may find yourself agreeing
strongly with some of the statements, disagreefng just as strongly with

others, and perhaps uncertain about others; whethet you agree or dlsagree
with' any statement, you can. be, sure that man

We have tried to covér:

z*geoﬁle feel the same as ‘you

Mark

Place your mark between
Leave no stray marks and erase completely when necessary

.

The best answer-

-
+ N\
F

.

+1; +2, -3, or

) e //‘-
+3 0. 2 Sl -1 -2 -3’
Strongly . Slightly Slightly - . Strongly.
Agree | Agree Agree i Agree ! Disagree Disagree
‘ ‘o. . \ . . . T e . "'4 - . . .
'. . . T ’ \ f
- ’ ' - ‘;\‘ l
PR ,. ' i { . r - !
. Sample Question: - . - iy . ) .
. 98. I am easily awakened by noise: oo g .
! . . . ’ .\;Jf. . " : -~ LT ,
3 ) - . N
* * ) . ' »e
Sample Answer Sheet: . _ .
¢ , ‘ )
+3 +2 4l ‘41l —zl T=3]° . - . e
Nt Dt B B el et e Wt e
N Y R .\ HRY <
. | i g Sl Ts .
. N , - Ty
= This indicates that you agree slightly. ‘ .
I‘“ t
A !
¥ o ——— ’ ‘
“. - . ¢ .. »
4 ‘\-‘ N \
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1,

8.

-~ lé .

11.

fa B . L4
.

12,7

I~have a work and study schedule which I follow carefilly. ! '

.Man on hig own is a helpless

. ' . 63‘ «

v
. . ° ,
H /7
In times like these, it is ofteén necessany to' be more on guard against

ideas put.out by people or groups in one's own camp. than by those ‘in

the opposing camp. - . »

"o . ' - i
-
’

sary to gamble "all or\nothing at all." g

If a man is to accomp}i:h his mission +in life, it 4s somet imes neces-‘

s ¢ "
.

I have pericds in which I feel unusually
‘. Teason. = . - T

%

eerful without any special
. - .. -~

Unfortunately, a good many people with whom I have discuSSed.impO'tant W
“social and moral problems :\\ot really understand what t_is going. on. ...

I try to follow-a program of\ life based on duty.,

. 8 . 4

It makes me impatient to have eople ask my advice or otherwise inter-
rupt me when I am working on meth1ngrimportant.

! . / - %
I tend to be on my ‘guard with pqpple who are SO ewhat more friendly
than I had -expected. : i~ - o

.

- .
i - A . .
. t ¢ ’ ’

There "a number of people I have c me to hate bejause of the things‘

1 they stand ‘for. Ly - ‘

v
¥
s~

In«the history of mankind there have probably been Just a handful of-
really great thinkers.® : - /

. ., .

-~ ‘ v " [y

I usually find that my own way of at,tacking‘ a problem'is best,_ even
though it does not always seem toiwork in the beginning, . .

., 3 . . . B
I worry over money and business. N
hY . ¢

v - . “

I 1ike'to let péople know where T stand‘gn*thingsw’ . . .

*

Most of the ideas which. get printed nowadaysﬁare not worth thé paper

®
Y t

I certainly feel,dseless at-times. ' o ;. .
> Y ‘o ) v ) :
I have never felt better in my. life than I do now. o
When it comes to differences of ‘opinion in religion, we mqst be care-
fulipot to compromise with those whé believe differently. <. .

L4 ’

and‘miserable creature. .
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M 8

e

’ .

‘ 3l. At times I feel like smashlng th ngs.

: -

19.- I am aléays careful about my manger o dress.
Most people will use somewhat unfair m ans to gain profit Oor an advan-
 tage rather than to lose it.
™ v -
Zl.' I do not enjoy having to adapt myself tl new and unisual situations.
22. I have some:times felt othat difflculties‘were piling up so high that I
could not overcome them. g .
i

23. Fundamentally, the world we live in is q “f % y Tonesome, p’acq -

,l
24, A group which tolerates too much difference‘of qunlon amqng its own
members cannot exist for long ‘ _ \

.

25. 1 think nearly anyone would tell a lie to keep’ out of trouble.
26. At timés my thoughts race ahead faster than I can sﬁeak them. =~ °*

27. I find it hard to set aside a task that I hhve undertaken, even for a
short time..

- 2”
o

28. Most people just don't ye a "damn" for others.
Pt _ i

30. dften 1 can't understand why I have been so cross -and groucny.

IR

- i -

32. In times like these, a person must’be pretty sglfish if he considers
primarily.his own happiness. -

~ 4

33. What others think of me does not bother me.
34. It makes me uncomfortable to put on a stunt at a party even when others
are doing the same sort of thing.
]
35. 1t is often de51rab]e to reserve judgment about what is going on until
, one has had a chance to hear the opinlons of those one ‘respects. '
r .
36.° \Fhe highest form of government i3 a democracy and the highest form of !
democracy is a govérnment run by those who are most intelligent.

-
.

37.. Of all the different philosophies which exist’ in thls world, there 1s
probably on]y one which is.correct.

e
v 1

38. 1 usually maintain my own opinions, even though many other. people may
have a dlfferent point of -view.

39. 1t takes a Tot of argument to convince most people of the truth. } :

40. ,T believe that promptness is a very dmportant personality characteristic.

.
¢

- .55 K
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41.

51.

52.

33.

54.

(9]
(8]

57.

58'

59.

45

)'» N
A person who gets enthusiastic about too many. causes is likely to be

a pretty "wishy-washy" sort of person.
AV .

N

The main thing in life is for a person to want to do something important.’

£y I
=4

It is only natural for a pEISon to be rather fearful of the future. )
v . -

Once I get wound up in “d heated discussion I just can't stop. !
lo compromlse w1th our politicak opponents is dangerous bécause it
usuvally leadq to the betrayal of our own side. .

I ! ~

The United Stdtes and Russja have just about nbthing in conmon.

j .
It is only natural ?hat 3 person. would have a much better acquaintance
with 1deas he believes in than with ideas ha opposes.

-

1 find it hard t;o_:hake _t;a‘lk wiien I meet new people. . .

I am often tke la#t one to give up trying to .do a -thing.

I often bacome sojwrapped up in something I am. doing that I find it
difficult to turd my atrentlon ‘to other matters. ,
. { \

The worst crime ‘a 'person could ‘commit is to attack publicly the pecple
who believe in the same thirg he does. '

[ . ! o » ¥ }
I-have never done anything dangerous for the thrill of it.
I'd like it if I could find someone wha would tell me how ro solve my
person?l problems: . . .

1 think a great many people exaggerate their misfortunes in .order to
gain the sympathy and help of others. -

VoL , .
At peridds my mind seems to work more slowly than usual.

\ -

I prefer work that requires a great deal of attentich to detail.
] Ry ’

CriticiSm\of scolding hurts me terrihly. . B L

It is only\vyhen a/ person devotes himself to an ideal or causg that

1life becomes meanlngful..' . - N .

! AN

%*on I often Llnd it necessary to repeat myself several -
ére T am- being understood. : n,

In a discus

times to mal§X .
I get mad eéalﬂy and then get over it soon. : 7“

'

. }
It is better to be

a dead hero than to be a live ccward.

o1
-
-

’




62.

63.
64.
© T s,
66.

67.

68.

71.

-,

72.*

73.°

74,

-

75.
' 76.

77.

82.

X

-

Even thcugh £1eguqm of Speech for all groups is a worthwhile goal it
is unfortunately necessary to restrict the freedom of certain political
groups.

R

I often think, "I wish I were a child again."
I prefer to stop and think before I act, even on trifling matters.

. - €
I neJ r miss going to church.

i "
I thlnk it is usually wise to do things id a convent10na1 way 3

In a heated discussion I sometimes interrupt others too much in my
eagerness to put across my own point of view.

’
-
.

I find it easy to stick to a certain schedule, once I have started it.

'
[N

The present is all too offen full of unhappiness. It is only the
future‘that counts.

~

I always put on. and take off my clothes in the same order. :

"""y

I am a methodical person in/hhatever 1 do.

I am against giving money to bégéé%%.d
If given the chance, I would do something of great benefit to the
world. \ -

)
2

" I have very few quaréeis with members of my family.

~

My blood boils whenever ‘a person stubbornly lefuses to admit he is

" wrong. | ) ¢

T,

In the long run, the best way to live is to pick friends and associates
whose tastes and beliefs are the same as one's own. !

While I do not like to admit this, .éven t ﬁyselfr my secret ambition
is to become a great man, like Einstein, Be thoven, or Shakespeare.

I often find myself thinking of the same tunes.\or phrases for days at .
a time.

»

Most people just don't konow what is good for them. \\\
I dislike to change‘my plans in the midst of an undertqﬁlng.

A man who does not believe in some great cause has not really dived.
. - \\

At times T am full of cnergy. ' N




»n

83. A person who thinks prima;ily'o{ his own happiness is beneath contempt..

2 84. There is usually only one best way to solve most problems. ’

1

4

85. There are two kinds of people in this world: those who’%;e for the
truth and those who are against the truth.

-

-
©

86. I always finish tasks I start, even if they are not very important.
87. I frequently find myself worryirg about something.

"88. When in a group of people, I have trouble thinking of the right things
# to talk about. ; ’

89. There is so much to be done and so, little time to do it in.

90. At times I feel like swearing. : ! -
- > f‘\ . .
91. I usually check more than once to‘be sure-that I have locked a door,‘ ) )
put. out the light, or something of that sort.

-

- 92. In this complicated world of ours, the only way we can know what is
" going on is to ‘'rely on leaders or experts who can be trusted.

LS

e

(¥}
20
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. ’ Coufidential Evaluation Sheet #3 v

(Instrument PART II) . ! . 49
(KDR) ITEM 10 Excluding grades, how successful do you feel that you

, . have been in the EPDA program in terms of meeting your
. personal goals and expectations?

-

. r

‘ Comments -
A. Yes
. ‘ . \
N ) B. No . s . . ) L
) ‘ ' \
. - \.
. A. Very successful - . '
£ L
. . / *
-t g . B. Fairly successful . i
. C. Not successful ) X - . ;
. _ LN - /l
: . . ;
- : ‘ . . L
. A, U-qually - .. .!' . e /
¥ . . :
- B. Sometimes ¢ - N ‘ i
- ) i

C. Never . . s , /

(KDR) ITEM 11 Do you feel that you have been allowed to make most/ 6f

your own decisions with gggard to your program of work,
on the campus? * .

2

]

? , - . Comments - /
~ ) !
A. Yes : I
B. "No . , -
M . ~ ¢
< A. Very successful

B. Fairly-succegsful -

\ »
.~ C. Not successful - . >
NE T - I’
A. Usually N _ .
B: Sometimes

C. Never : .

~

ERIC - L o
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: Confidential Evaluation Sheet #3 50 '
(Instrument PART II) :
* . - . ) * . ' N -
(KDR) ITEM 12 In general, are you satisfied with the decisions which,
, have affected the conditions of your stay on the campus?
» E L * Comments - . .

A, Yes/ . ‘ . "

* * a * ~ & ’ B ' b - ¢ - :
. B. No . .- ‘ o

A. Very successful

r~ % . s !
B. Tairly successful
o« . \" N -
) Cs; Not successful ) o .
; ' R - (
< - - A Usually .
- . B. Sometimes ° . =
) ’ C. Never ’ . .
* l . . . f
.. | _ S
(KDR) ITEM 13 While on.the campus, have you observed that people are
working together for their‘'mutual well-being?
Cpmments - : .
“ A. Yes - . - \
B oo ~ R
Bo . NO " ) . . M ¢ RN
A, Very successfui '
B. Fairly successful i . ' »
) C. Not successful - %
— . ) %
] Py ' . 1 .
A. Usually . _ . '
. - . o *
B. Sometimes .
C. Never f . o’




Confidential Evaluation Sheet \#3
. (Instrument PART.II) . |

51
A .
_ \ N
. “a \
(KDR) ITEM 14

Do yod feel that the

- .
ings which you have been doing

\

)

—»‘ | . . B Co. -
. « - ) . *» . "
. 4
. . .
-
<
.
: .

here are meeting your bbjectives 1in entering the program?

Comments~7

. ) " \ \ . < " i
A. Very-successful - . |
[} 4 >
Y B. ' Fairly successful
A C. Not successful
- . E—

A. Usually

| B. Sometimes

.

P

C.

. A
. v
Never

\
1
-

~




e M
' ’ . " . . Y . . Name _
. R ; . .- " r. N ’ :2
K SCALE Pre-test “ranges: (9-17) This person's score was . .
o . . ) ® . +° Interpreted in post-test as
oo e . being N

t -

> s

Questions

e

1. .To what extent have your goals been met in the~proéram here?

)
. *

Have you lost self-confidence while you .have been here?

- - L 2. Do you generally agree with the value system at Oregon State?
- i ,

. Does man advance himself at the expense of others here on the campus?
3 }

.. ) h 1
—Have any EPDA Fellows advanced themsg}ves;at the expense of othérs? ’
A >

e mr— -

3. Have you had to deal with much "failure" in the program’ How do you
feel about it? - . f

A -
1 ’ : . .
«

4 Do you feel that you have continually beat your head against the wall
while you have been here and yet still have gotten nowhere in terms of

yourngoals? . ' .
T . s ) ’ . ‘
& e ® - " " . ’

Do you feel that "failure" is accepted as 'a normal part of theilgarning

process at 0.5.U. or is it considered as a stigma?
' : [

-

L L4 : .

"t

4. llave you Jone much’ studying, or socializing with other EPDA Fellows?
With.whom? .

* K -

oAre there any of the Fellows who have not particularly been amenable

| | to studying or socializing tegether with' the group?

e

1!

‘/q




- Namé _,

. . >

R SCALE Pre-test ranges (59-107) . This person's .score was
T e . ) . Interpreted in post-test as °
. / : . ﬂ, ) T ’ ,“b eing
o . o Questions e o ' . .

1. How do you feel about the adm1nistratiye control which is present within
the Division at 0.5.U.2
T 2. . Have you had a proper vote in making decisions which haye affected your
‘. . » program of. work on the campus?

e

-

How do you feel about the university generally?- .

. How do yéQ;feel EEEEE"Ehé"cdﬁﬁﬁﬁiE§? - The state? :
. - ¢ : . - .
) 3. Are most of tne learning situations on campus too s ructured to suit you?
-k Are ;hey,too unstructured? Which courses? What in uctors? et
- . ‘ Courses . . Instructors
’ . \ Structured
) { -
a . ’ Unst¥uctured
- Which (structured or unstructured) do you personally find €o be the most
. satisfying? " R ..
i : . > ) !
‘ D SCALE Pre-test rangés (99-174) ) This person's score was
' . . Interpreted in post-test as.
. © being .
¥ . e guestions ) cos

1

1. Are there many people at 0.S.U. with innovative ideas (i.e., people with
‘whom yot have béen in contact on the:campus)? Who are they?

Do many people here have ideas which are similar to your own? .

‘a . : . .

- - 2. Who's opinions do .you value the most around here? §
i 7 ‘ L
3. What were the courses which were tne most threatening to you in your progra&
,of work (on campus)? !

-~

¢ " Instructors? - -

_Specifically, why were IheyAthrqatening to you? (Note: ask details about
Business Administration courses). ‘

. 1 . . §
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EPPA'FELLOWSHlP PROGRAM
P . \

‘the following list of names are those which are included in thﬁ roster of
the Tellowship Advisory Committee for tile EPDA Fellowship Program. These
people are presently being contscted and asked to atiend’a meeting on " . ' )
from to Y in ‘Room . If there are- othets’

that you feel should be ‘thcluded on the Advisory Commlttee please let it be nown
by bringing it up during the Pivisional Council meeting or maklng a note andyzurnr .
ing it in ‘to me. : .- :
s (' ) | ’ !
Dr. Eldon Schafer, President Dr. Mel Miller

~

Lane Community Collegé ‘ Executive Secretary

[

Ray Needham, Presiden Forrest Gathercoal Asst Dean

Linn-Benton Community|College . School of Education, OSQ\

Leonard Kunzman .- . : Daniel Dunham
State Director of Caréer.Education State Dept. of Education
Oregon Board of Education -+ . Salem, Oregon

Dr. Richard Boée, Chaijrman Gale Neff, EPDA Awardee
Director of Vocationall Village & -

=

/. \Residential Manpower Fﬁarencé Ledoux, EPDA Awardee
Portland Public Schoplr

v

, William Phillips, EPDA Awardee
Mr. Bill O'Neal ? . :
President of the Oregon- Association

of Secondary School Administrators

-

—

* Dr, James Beaird
Associate, Director
Teaching Research Divigion

Dr. Pat Aﬁteberry,’Cooqdinator ‘

Dept. of Industrial-Education, OSU’

Dr. Phil DaQiS, Goordin?tor

Dept. of Agricultural Eduéation, 0su
Dr. Sylvia Lee, Coordinator T

Dept. of Home hconomlcs‘Education 0Su
|

-
|
i

]
Isabella McQuesten, Cooqdiqatop—
Adult Education, OSU
: |
Dr. James Sherburne, Coordinator .

Adult and Community College Education, 0SU-

Dr.;Henry Ten PaS,Dlrector ) .
Division of Vocational, Adult and Commurity

College Education
. h
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.Mawch 26, 1973

N
1

i T

Dr. Henry Ten Pas, Director
Division of Adult, Community’
.and Vocational Education
‘Oregdn-State.University °
. Corvallis, Oregon 97331

L3

?

. Dear Henry: -

" ~ Your request that I summarize the®events that occurred
while I was in .the EPDA program which helped me to better understand
the, disadvantaged and handicapped person,-was well received, and I am
very gratéful, for having been given the opportunity to respond. Your
own personal philosophy, I am sure, was the greatest factor that ulti-

. mately resulted in my gaining an excellent overview of the disadvantaged
and handicapped. - I 2

- . .
. . . L.t
. . 1 v

A

This summary of the courses. and éxperiences which in a
sxgnificant manner contributed to the increase of my awareness toward
the’ disadvantaged and handicapped person, spec1f1ca11y pertains to the
three -year period of the EPDA program at Oregon State Unidersity,
beginning June 1970 and ending June 1973 -- I was .a participant in the
program for' approx1mate1y one-half of that period.’ The expert, planning
of the program by ‘the director, Dr. Ten ‘Pas, -enabled me to increase my
understandin pf the disadvantaged and hanalcapped .and it is difficult
atEthis time to distinguisn just what courses _of my program were more

-,

si nificant than.the others for that purpose . It appeared. to-me that-my:
frpgram was so arranged that almost every course was in some way related
to the disadvantaged and handigapped person ‘and that I was permitted'to

~ include experiences of mee'ting with the disadvantaged and handicaped for
the remainder of the three yeaﬂ period, :

i3
1

My position with the State Board of Education in Washington
is such that I am in almost constant contact with the handicapped, as I
am a representative of the approving agency that by congressxonal law
‘approvés all schools, both public amd private, which have'a desire to!,
offer education and training to veterans or othérs eligible for educational,
benefits under Chapters 34 and 35, Title 38, U+ 'S. Code. Needless to. say,
L realize that I am much more knowledgeable in my dealings with disadvan-
taged or handicapped persons. I have a greater understanding when con-
dycting a compliance survey and I find. that a veteran with a bilateral,
below the knee amputation is enrolled in a flight instructor course and
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needs additional consideration andiassistance in completing the gpcessary
forms. While conducting a compliance survey at the Seattle Cpporturnities
. Industrialization Centeyr, where each enrollee is a disadvantaged cc \
* handicapped person, 1 feel that because of my experience at OSU 1 am not
only better qualified to communicate there, but I have a great:r .in-depth
understanding of\their problems.

—

-
- ' Courses of signiéicance:
' i
. ‘Philosophy of Voc Ed . ED. 546 3 credits.
Principle/Object Voc Ed ED. 494 3 credits
* Labor Problems 'EC. 425 3 credits .
- Personnel }Management e BA. 448 3 credilts . o
— ., Org, and Adm. of Voc Ed ED. 445 3 credits
‘Curr. Trnds. Career Education ED. 508 3 credits
' Psy-Soc. Asp. of Voc Ed ) ED. 533 3 credits
Labor Legislature ) .\ EC. 426 3 credits \

LS

Assigned experiences of significance:

-~ . Fall Quarter 1970:

, . . readily be identified.

‘\

\

Assisting in the development of a more
relevant couaseling and guidance program at the Milwaukee Skill
Center so that the dlsadvantaged or handlcapped could more

A d

] .
» ~ Winter Quarter 1970: Educating teachers of the disadvantaged

e “ and-handicapped at the Portland Residential ﬂgnpower Center
‘ -Springdale Campus. ' ;
A ) Spring Quarter 1971: Developing a district-wide career aWare-
T SRR ness K-6 program which would assist all students, those.disadvan-
’ taged or han3§capped as well, in the Dallas School District, -

Fall Quarter 1971 and Spring_ Quarter 1972: Assisting. jn the
development of a state-wide career education program with the

OregOn Board of Education, wit!. numerous opportunities of .

e . * involvement with the dlsadvantaged or handicapped students, :
partlcularly in the K-6 level. . &

" Othed experiences of significance:

Assisting in bringing .six disadvantégéa persons from the . \
Portland Resxdentxal Manpower Center to.OSU and provxdlng £ ~
* their three-day sLa} on campus. :

B

Assisting in the development and implementation of programs
so that q'ej can be approvoj for veterans .and others eligible
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|

’

P - P - . . /I
for Veterans Administration «ducatipnal benefits. Tindjirgs

| . . - |
from the supervisory visits to the approved cburse cr program
sites are shared and valued by other State ageacies which

[

definitely deal with the disadvantaged or handicapped pers#;s,
such as %ehab, MDTA, WIN, Welfare and Employment Securitxy .

.
4

Sincerely yours,
:




! * > . . - i
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PERSONAL EXPERIENCES CONCERNING DISADVANTAGED-HANDICAPPED1

A

‘,”'”’ E.P.D.A. Awardee
Workshops and Seminars R . Grade Hours
Ed 508 Urban Problems and Adult Education _ B 3
Ed 508 Perspectives of the Dlsadvantaged B 3 .
Ed 507 Role of the Secondary School in Meeting A 3

Needs of the Disadvantaged | _ i

. : . »

Visitations N 7

Vocational Villaée, Portland- (Summer, 1970)
During a three hour visit I received an orientation to the program,
toured the facility and visited with students and teachers.

i .

Portland Residential ‘Manpower Center, Portlam§ (Summer, 1970) ]
During a three hour visit I received an orientation to the program, i
toured the facility and visited with students and teachers.

Portland Residential Manpower Center, Troutdale (Summer, 1970)
During a seven day visit I received an orientation to the program;
toured the facility, visited with teachers, interviewed students,
assisted with program evaluation and supervision of camp site.-
\ . . ~
Corvallis Farm Home, Corvallis (Ffall, 1972)
During.a two hour visit I met with school administrators to discuss
some possibilities for program improvement by increasing the oppor-
tunlty for students to exoerlence hands-on activities. Later I
spent two hours touring the eighty-acre farm. Subsequently, I
assisted the Regional Career Education Coo§§1nator in writing a
proposal for implementation of a Vocational Agriculture program!

\
1
v

'  Board Meeting, St. Landry Parish Schools, Opelousas, La. .(May, 1971)
Attended a school board meeting and heard a delegation of Blacks
express their views as to why they opposed the conwersion of a
. formeriy all Black high school 1nto a vogational facil;ty for
junior and.senior students. .

Other Activities
~-= Conducted a study to analyze opinions of industrial workers in key .
, occupations and instructors of the Electriticy-Electronics Cluster
programs conceining mathematical skills needed for entry-level

employment.

--- Read newspaper artlcles to follow up Board proceedings followlng
o . the Board meeting visit by the Blacks who protested converting

ERIC | 1 /
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Personal experiences cont'd.
o o N L » {/‘f’

--- their high school into a vocational educatlon facility. ‘THe
! protest had no effect on Board plans.

jp— Cursillo Experiénce (February 10-14) 1967)

- H

Although this éxperience was prior to my involvemed® in the EPDA
‘program, I believe that it has significance in terms of my prepara-
tion to assum a leadership role ia vocational or career educatlon. .
Cursillo means Course. In this case, a course in CkhlSQlanxty
Mary of these courses have been taken/ky both men and women from

| all walks of life. For mé, the course‘began at 7:00 pom." on a
Thursday and ended the following Sun ay at 10:00 p.m. Seventy- two
men of a11 social backgrounds -- Bl?cksh Whites and Browns -- were
lodged in an old country schoolhouse in; which there was little heat,*
no hot water, no bathing facilitieg, bunk beds, and v1rtya11y no '
communication with the outside world. A very well planned and
organized schedule of events wasdput into operation as soon as the
clock struck 7:00 p.m. and did ngt let up until 10:00 p.m. three
days later. Many and varied legéures were given, followed by group

- discussions. Singing, praying and church functions were inter-
spersed throughout. All food reparation and clean up was per-
formed by former Cursillo partj cipants on a voluntary basis. Help
was never lacking. During the¢ course of events, personal, value

- systems were challenged; so_Zgre many mores, customs, traditions

) : and prejudices. It got so Q,t at times that some participants
(only two) had to be excused for their own welfare. For those who
stayed, life could no longer be the same. Blacks and Whites, rich
and poor, educated and ign@rant, all realized that man had a respon-
sibility to his fellow magp regardless of his color, religion or
creed. Each one realized/ the importance of impréving the condltion
of all men, not only the1r own.

+ ' . . \

Perhaps this experience more than any other has pfepared me for a
leadership role in the area of the disadvantaged and handicapped.
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Yo ' Henry ‘ten Pas \
FROM:
. SUBJECT: Disadvantaged and Handicapped Experiences {
, g [ . . i
. . \ ‘ ’ ' .
1. Course Work: HEd 513 Special Student Gryup : . ’
2. Dcvelopment of consumer homemaking curricular materials for out- of
school youth and adults. ; ' .
3. Research and paper in area of drop-outs, 1dent1f1cat10n of potentlal-
ity and-methods of alleviation of problem. “s
. . T f k] -
4. -Competencies development . ’ i
a. Teacher Education: acceptance, practice and understanding that
every human being is an’individual in his own right and should :
be treated as such. . . b
" b. Culturally Diqadvanfaged lived in a culturally deprlvcd neighbor-
hood for 2-1/2 weeks. In conjunction with chis experience worked
. with local extension service personnel in rural communlty )
L]
¢. Curriculum.Development: coordination of individualized instructional _ '
. , materials development in areas of drafting, business education, -
. nursing, and welding at a community college. : * )
. d. Guidance and Coinseling: supervisiog and oordimation of develop-
ment of instructional materials for Ju?%dﬁ hlgh students in area
of gu1dance and counqellng, focus was onvindividual perception
v and de@mlon maklng o . . . )
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Name and Addréss

1971-72 EPDA DIRECTORY

Supervisor

, 67

Intern Posiéion

Daly, Pat
1658 Polk .,
Corvallis, OR
752-3521

Dresser, Judy
974 Polk
Eugene, OR

Hleuchert, Arnie

2194 NW 33rd
Corva11§§, OR
753-8142

Huber, Jake
528 NW 17th
Corvallis, OR
753-0010

L.edoux, Clarence

2955 Orchard St.’

Corvallis, OR
753-9391 |

ﬁassie, Jean
737 N First St

Springfield, OR

746-7154 i

iaxwell .. Dave
502 N 8th,
Philomath, OR
929-5371

Navara, Jim _

61 NW 35th St
Corvallis,” OR-
753-6150 .

Neff, Gale °

9735 SW Hall Blvd

Tigard, OR

. 244-0907 .

Phillips, William
- . 1920 sW A st.

: Corgailis, OR
75224836

Don Gilles

William Manley

. )‘
b

Henry Ten Pas

[

"

Doug Towne
: !

Fred Alcher

Cas Heilmln

Robert Adams

-

. Monty Multanen
<

Don Fiser

Don Gilles

Oregon Board of Education
942 Lancaster Dr. NE
Salem, OR 97310
378-3597
Lane Intermediate Education Dist.
748 Pearl St
Eugene, OR 97401
342-5576
B v ’ . .

Division of Vocational, Adult and

Community College Education
Oregon State University N
754-3235 f

NW Regional Education Labo}:atoryg
710 SW 2nd Ave.

Portland, OR 97204

244-3650 . Co
Cascade Union High School
Route 1 *

Turner, OR

743-2141 .

Springfield School Dist.
The Clinic )
Springfield, OR
7473331

Linn-Benton Community College
Box 249 - !

Albany, OR 97321

926-6091 '

Oregoﬁ Board of Education
942, Lancaster Dr NE-

. Salem, OR

378-3594

| -
-‘Portland Community. College
12000 SW 49th .
"Portland, OR
244-6111

‘Oregon Board of Educatioﬁ@
942 Lancaster Dr NE
galem, OR
378-3597.




AY

']

..~

Name and Address

Intern Position

P

Reinmuth, Charles
708 SWe 16th
* Corvallis, OR
(7§3-2762

»

Singkofer, Martin %
1475 fW l4ech'se.
torvallis, OR

758-5874 .

Sutfin, Wynn -

Route 1, Box 47a !
Tangent , OR K
923-8997 .. v '

Dale Pickney

Monty Multanen

» L.

Syhlman, Bill D, °
2904 SE-Hawthorne
Portland, OR
233-~2276

Phil Davis

.-

EPDA Office - . B
Divisipn.of Vocatiopal, Adult and '
Comnunity College Education. ¥
Oregon State¢ University ‘
754-1005 .
Chemeketa Community College
4389 Satter Dr NE e
Salem, OR
585-7900 ,

-

Oregop Board of..Educatio
‘942 ‘Lancaster Dr NE, |
+Salem, OR

378-3597 .
Portland School Dist.
631 NE Clackamas
Portland, OR
234-3392




Ty “'vhx(‘-

E.P.D:A. DIRECTORY
_ ;452:73

Supervisor

.

Intern Position

o o e e

Lrenser, Judy
.12 Lasalle St.

. cricburg, OR
w6717 .

¢-loux, Clarence
* X355 0rchard St.
<l :HS, OR

Loy, James

4 \r1 Rancho Deive
‘»r\ngfield, OR 9?&77
7 7-\0939

*

s ile, Jean

.
AU B

e uts )

, Dave

o
K]

AT

k2 enath, Charles
sl 16eh |
carvallis; OR

hvngkofen,~M.rty
A7y WW Lbeh St
Gdooordlis, OR

S tiin, Wydn
a1, Tangentz OR
L w6997

Cordean, Bill
1470 M .104th
' parvrtand, OR 97216
' |

e Fyirview, Salem, OR

.11, Philomath, OR

~

~Melvin D., Miller
Asst. to’'Director

—

[y

Burr Fancher
Coordinatpr
Career Education

2N .
Leyls Case

- Deéan of Ingtructiod@® i

b 4
B | re
Monty'.Multanen
Coordinator . )
Career Program '
. * -
. Don Gilles, Coorhh ;
Program Development
and Evaluation :
,Arnie*Hedchert,*Co§?.
Career Ed Personnel
Development Center

Bob Payne
Principal - v
t
b
Arnie Heuchert, Coord
Career Ed Personnel
Development Cepter

Don Gilles
Lee Foust.

.i
|
“Phil Davis /
Coordinator, Ag‘Ed

»

Arnie ngchert,'Coord
Career Ed Pérsonnel
Development Genter

[

!
1

255-1841

Ofééon State University )
Corvallis, OR 97330 ' A
754-2961- / ’

_Linn—Bgnton‘I.f:D.
Box 967, Albany, OR
926-8621

bLane'Community College
4000 E’ 30th
Eugene, OR 97401

747-4501 .
. §
State Department of Education
Salem, OR 97310
378-4156 . -

- ’
-

State Déparﬁmebt of Education
Salem, OR ‘97310
378-3597 .

Career Education Personnel
Development Center, Box 16657

Portland, OR ' 97216

Ext 191

.

Crescent Valley High School -
Corvallis, OR., 97330 -
753-1631 //
Ay t
Career Education Personnel Dev. Center
Box 16657, Portland, OR 97216
255-1841 Ext 191

'Career Ed System Curriculum Project
3270 Market St NE :
Salem, OR 97301

Oregon State University "
Corvallis, OR 97330

754~-3714 " o !
Career Education Persénnel Dev. Center
Box 16657, Portland, OR 97216

-255-1841 TTExt. 191 ;

/=
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’ o K H
! - "THE OREGON VOCATIONAL EDUCATLON N
* LEADERSHIP DEVELOPMENT 'PROGRAM 71
' —.Intern‘EQalﬁatiog - ) . o
| ) e te d
St ol ;ntern: : ‘ Evaluatién.Peribdi‘?L/Q - '517'42 A
+ . . - < -
- | . . SO Tr)R

i,cuat\,ion: . . . $ 7 /

°

ISTRUCTIONS® “This evaluation shall be completed by the intern's §ppervisor. Check the
o column below that most closely. represents youtr choice.

7A-“‘i-“ ' ' A ‘ . . ) .. ) A . ) I ) . . {."‘
o r/ . 4
. ! . . - . .
. . RELATIONSHIP WITH GROUPS: + - DEGREE OF , EFFECTLVENESS
A 7 . /PARTICIPATION . ) OF THE INTERN
) N L. ~ N -
). Which of tHe Ffollowing, outside S Lo , . .
groups-or agencies has the’ ) " / v High' Low ngh
intern been involved with: O ¥ 21304 L5, 11213 (4]5
e [ Y R .
* . ) . 1’_‘ Al i »
a. Lay Advisory Committee ' N .
a y sory i A | ‘ AN , . 4.X%
b. Eniployers. ; . N "“?é :;fﬁ . ¢ )$ -
. ’ . L sy
-¢. . Labor Unions ( DA
12 . . . R e
. ¢ o g ] DE g
d. Cgmmﬁnity Organizations/Agencies |.. D | I -;g
ﬁ.'ioéhers (Identify): P | - : - .
Lt \ \\
« - €omments: - ‘ : : S | By
o e e I\
,Whiph'of the following groups within- )k
the educational unit has the intern "\ . .
- been. invclved with: , . -
. Teachers - . - . ‘ | N
@ Teache X A
. H..;A?mini§tf?t£ve Staff Mgetings" o X I R R X
. Retreats Co ) : U N '
. % 3°." . ' . 4 ’
’d't‘g?unsulors A ‘ )\~ 11l a ' ' '
. e. Principal/Deans & Assoc‘D?anS' L ' hN . Lo }\
f. Department Chairmen S ; N S
| : . N )
. o l { ? ) K d PR ! N .. -‘
. P Sup?yintenden:/Presidentl - i X . X




»

. iPPORTUHITY ZFFECTIVENESS.

OF -THE INTERN
. ]

. .- . S ' , Low High - Low High
(Continued) - F - . 7 1

. , - ) 0t1}1 213 4] 5 ul 2’ _3 415

h. School Boards z . / - ><

~fi'5 St;dehg; ’ . ’ . T

- . M >< . A

§. " Other:

|
. {. . . ' i
< , I : ] . A i \
|0, - . I
]

Comments:

L

£ )
: . f is

II. RELATIONSHIP WITH,COLEEAGUES:

oo ' - »
1. .Actively works witH“anQ/or receives ..
cooperation from colleagues. 1. >< 2{
Handles people well who disagree | _ :
with his point of-view. '
’ i )<— -

'Sériously'c&nsidets opinions of ¥+

¥

..othgrs‘..- , v i X - , X

Offers and accepts ccitjcism in a
positive, tactful and prcfessional

manner. ~ . ." B ) X v ’ X

‘e

Assists, rathker.tham interfefes, . b
with work of colleagues:. ° v X A P 4 ’
. ) -

Effectively works with secretory :
and/or office staff., A N ,

--Other:

- .

Commentsg: .

- L]

I. DECISION MAKING.ABILITY: ' \ ' '

. Ts a careful blaﬁ;er. L T 1. )

2R : A SEPN
First gets the facts and. then i . )
decides. . ___ " . . . Tw | ' 4

Effective in applying new ap-
- proaches and/or teaching

v

Can_handle severalndiffgreq; pro- '
& . . e

2

X"
Premotes cvordination . . 7&7 '

X

blems that occur simultandously.

-

.

opportunity for participation ‘83 : N




: /
Page 3./- § . .
b’ 1 - EFPECTIVENESS

\ "~ " OF THE INTERN
; % N ) , . - Low . H
', %0.| 1{ 2! 3\ s s Ja1lz2]2afe
/6. Works effectiveiy e?en under ‘ .
d frustrating conditions. ; < :
/ T, | : - /\
' 7. When requested, wilﬁingly accepts _ ) ’
' assiggxments less des“irable to him. X '
8. 1Is prompt and accurate in submit- |° T 1 b
ting requested information. . 1. | \%L
. v -
9.' Other: . , 4 i
. ¢ ) N " -
3 AR : o ; - .
Comments: L : , \
. . R - ! !
4 ~ ;
/ ! 1 "
Iv. Pe;sonal and Professional Characteris- ; i . \
C7F ] . . . ' )
1. Personal -and professiondl conduct V'j . \
is supportive of institutional : . \
expectations. : ‘ )(’
* : . \
2; Objective whern considering new
points of view. 1 X
3; Accepts responsibility,. : 1T . X | \ ) )
4, Adjusts easily to new situations. . \ ) ’ i N
. Adjusts caslly to new L I x|
3, Gives an honest report of his ' ] ’ \ . P
. yproblems and efforts. : . X ‘ !
, .
1
6. Strives to accomplish personal !
objectives. ‘ - )< » i
7. Seeks council and/or guidance—in \ §
. ~ X
! _the accompllshment of per. obj. )< ‘
. . | ' ‘,r .
8. Other: i «
. - . !
1 “~ > i
Tomments: § ‘

-

V. PleasP make suggcstions and/or comments that will add to the comprehensiveness of
‘this report; . ’ . :

L] . B B
’ . Le

',‘ - | Vel . 8‘ . . l ‘
"NO opportunt’ty to participue ® R




S— A T P P nrn i’ ame - - B
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. " OREGON ‘STATE UNIVERSITY

SCHOOL OF EDUCATION

) . ’ ’ N 4

f CURAVALLIS. OREGON 97331 - February 11, 1972 ’
- As

-

. . . . . ..' a. . , ,
. Report of Supervisory Visit to: . . . . |
Fortland Community College . . . . . . February 2, 1972
Byr: e e e e e v e e e e e e e e e e Phil Davis

&

< \ * \ .

\ . )

.0, morning-long discussion brought out many things -- primarily .
, the pressure that . feels in the completion of his prg- . .
gram within a certain (undertermined) period of time. I feel his ®
concern with the preliminary written examinations (February 5), e
were creating much of the ahxibhy. S .
. N .
e has done a good job of combining intern center responsi-
bxlxtxeq with Ed 516 activities -- so much that it is difficult for
I hln to separate the two. This may also be causing some of the frus-
tratiou. He spend so much time at Portland Community College that
seme af his expected, Ed 516 activities appear difficult for him to
sdwdulv . N

-

_has worked on the large proposal ($350,00Q) in Health

[

) ficcupatinons. He is completing an evaluation system to be used in A
i the Aute, Diesel, Electronics and Small Motors areas. His modular-
izition in Auto Mecharics is being used except that it is not being .
 fddfrddualized -- for which it was designed. .
P - >
While 10 his home state over the Christmas holidays, talked .
. Ly a‘\’[dl people concerning futuze empioyment. He feels there are

several opportunities for him starting around September 1, 1972, if
Li--propram is complete enough.

*
-

-
PBO/djm )
cer Mel Miller . )
1 -
- .
Y b
i } » . N
. ‘\“"‘ . [ L
Y - .
R “
7, "{
T t .2
»Y}‘ | > .
o oseen Y " N
Qo : W ' Qs . )
ERIC ' v .85 .
- ) . ~

s .




OREGON STATE UNIVERSITY

SCHOOL OF EDUCATION

-

6 . .
CORVYALLIS, OREGON 97331 November 1, 1971
i . .
-

. 3
Report of Supcrvis&ry Visit .
Purtland Communlty College: . . .. October 28, 1971
Ry: - e Phil Davis .

>

R plcdbdnL‘V1QIt with , - was completed on Thursday aftérnoon,
ucteber 28,°1971. The Portland Community College employees met, and
were vely cordlal and reflected an appreciation of and his

contribution. The major assignment given . at Portland Com-
munity College is the modularization of the automotive' offerings -y
with possible ramifications for many other subject areas.
hope« Lq nesearch this area ds a basis for his dissertation. I
advised him on his dissertation proposal -- form and approach -- NOT
cortent). . .

! . I -~

™

- » 3 :
Hany OJ the "objectives" for have been completed.. We spent

time diSuUSbihg additional objectives .and '!tiyities to gain experience
vin areas needed by administrators in. community colleges.

.”,*“”,*_ha‘ not detexmined as yet a specific*project in Ed 516 (Home
oo o) 7 Hle seemed uncertain as to what was expected. I assisted
blm in xlfnt1ry1ng a number of p0551b111t1es.

!

PRI/ d i

et Mel Hiller

»

Aruitoxt provided by Eic:
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, ‘ OREGON STATE UNIVERSITY
" - SCHOOL OF EDUCATION )
CORVALLIS, OREGON 97331 . S March 16, 1972~ : : :
i i
.. Report ‘of, Supervisory Visit To: . .+ . . = . ¢
‘Portland Communjty College: . . . . . , . March lQ, 1972
S Welv1n Miller
) ! . ] <
. An evaluation visit was held with at Portlandeommunity College. Tiée
was spent on the self-evaluation by . and a discussion on some of the
prublems he was running into in implementation of his dissertation work being !

. "done in conjunction with Dortland Communlty CTollege curriculum Development
activities.
!

Discussions were held with' Dr. DeBernardis regarding _ performance at
. Jcrtland Community College. I, expressed a concern for the lack of assurance
ix1at " displayed. in his doctoral oral examination and attempted to obtain
De's point of view regarding .performance under pressure. He felte
schools in general created a fear of tests on_the part of a person ahd did
not see this as indicative’ og performance at Portland Community Col-
} lege.. He indicated, jn fact, phat f was -performing in a very satisfac- =
tory manner and-that he repreSented competencies that would be sought in
lellng-a staff position in the gurrlculum area. . :

~ * -

e

’ Later discussions with his more immediate supervisor, Dr. Harold'Sargent,
indicated ] has, had a full-range of opportunities of contact with various
personnel within the community coIlege including lay advisory committees. Dr.
Sargent's evaluation of . performance was most satisfactory. He feit
was competent and moving well down the road toward accepting full-

tlme work as a curriculum development,spec1allst within a community college. .
In the discussion with Dr. DeBernardis, it was indicated that perhaps ‘
should be given an opportunity to exercise more leaderspip at the college..
Dr. DeBermardis felt Lhis was desirable and suggested that such an,oppoftunity
could be found in the curriculum development project was working on.
The later discussion with Dr. Sargent, in fact, did indicate that perhaps such
opportunities had already been presented and that had, in fact, accepted
the leadership role and was performing as a recognized leader within groups '
vhere thlS opportunity had ‘been provided.- .

has accepted aprogect at Portland _Community College which both Dr.
DeBernardis and Dr. Sargent say is needed in the comminity college and
has llnked his dlssentatlon to it. The project is an extensive revamping of
the automotive curriculumjto self-contained and self-instrucfional units in-
volving curriculum develoLment and related media application. is work-
ing at this project in a conscientious manner and; hopefully, will be able to
capitalize on the tremendous iavestment' that.Portland Community Collage is

-

" making in this project uhlch israssisting " in reaching his own personal
objdctives. * -
- MD§’/ Ss . . - . . ’ 4" .

Q - . : 8'7

- -




<77 .
. , I
ORE®ON STATE UNIVERSITY

‘ ’ = . l\ ’ - - - - )
SCHOOL OF EDUCATION

CORVALLIS, OREGON 97331 April 25, 1972 - t

& « ’ . . l

¢
- N . . t

\
! Report of. Superviséry Visit to: . . . . .
) Portland Community College: =~ . . . . April 11, 1972 .
By: . . .4{ ... ... .. . .. .> Phil Davis
. %
- é N . |‘
My main purpose in visiting ) was to review his year's internship
| in order to determine. possible changes for future interns. I found
in the ‘Auto Mechanics section —- specifically, Brakes -- where
he is piloting his Learning Kits. This proved to be a very interesting
observation. Twenty students started; two, have already finished the
, program in less than 25 hours. The "old" method was a 75-hour unit. :
A\ .
. _has all the material categorized into seven modules. Each module

has written material, slides, and atdio tapes to provide the cognitive
information. Two old car chassis have been altered so that four students
can‘perfect théir skills at one time. ) and the régular instructor
are then free to move around the room giving assistance wherever necessary.
On the surface, the approach appears to have some real merit.

[

o .

feels that he is having a fine internship at Portland Community

. College. He feels partlcularly pleased that his dissertation topic and’
P.C.C. assignment coincide. Some suggestions were made concerning the
type of 1nformat10n he should gathker in order to beft'er compare his con-
trol and experimental groups. His recent work in proposal writing and
evaluation have broadened his experience. Some of the evaluation work

has been his respon51b111Lv -= assigned by Dr. DeBernardis. '
v ¢ f
. thinks he w111 return to his home state, September 1, if his dis-
h sertation is far enough along and if a job materializes. . strong . .

points appear to be in curriculum development and program planning. He
should have little dlfflculty with publlc relations, also. //

-
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. A Degree Previous Position Position Taken Left
Name Earned and Agency and Agency Program
Anderson, John In Chm. Industrial Ed Program in progress
: progress . Minnetonka Public Sch i
Excelsior, Minn. ’
. P - . .
Batson, Betty —-— Teacher-Counselor Guidance Counselor 8-15-71
Bessemer Tech Inst. Bessemer Tech Inst. )
Bessemer, Ala. Bessemer, Ala.
Daly, Crayton Ed.D. : Sup. Veterans Trg & Ed3 Voc Ed Supervisor 6-1§-T2
. Voc Ed, State of Wdsh. State of Washington
’ Olympia, Wash. i Olympia, Wash.
: Dresse%, 3udy in Dept. Head, -Home Ec Program in progress. )
' _progress  Public Schools ~ ;
‘ : Oly'mpia, Wash. \ - ¥
. . ;
Heuchert, Arnie Ed.D. Voc Ed Director, Mt. Director, Career Ed =~ 6-15-72
d Hood Community Coll: ~ Prof Dev Center, OSU, . . s
s Gresham, Oregon Portland, Ore. | .
l . Lo .
Huber, Jerry . Ph.D. Dist. Instructor ch Ed Specialist _10-31-72
St. Louis Jr. Coll. ,State of Nevada. : '}4
. ' Reno, Nevada f !
Ledoux, Clarence Ed.D. In%t,, Harris Voc- Supv. of-Voc Ed -6-15-72
i Tech School, Opelpusas, La. State Dept of Ed .
Lobisiara Baton Rouge, Jla.
- wove, James O. in ‘Business Ed Inst. Business Ed Inst. 8-15-73
progress  SW|Oregon Com Coll SW Ofegon Com Coll .
o Coos Bay', Oregon Coos Bay, -Oregon .
Massie, Jean Ed.D. In t.,.Home Ec Home Economics Ed 6-1480873
‘ . State Univ of N.Y. North Dakota State Univ
N New York, N.Y. Fargo, North Dakota
. > R
Maxwell, David Ed.D El%c.: Farmer & Sales Voc Ed Director 6-15-73
' T Rep for Paul Révere Co . Muscatine, Towa . "
Amgs, Iowa i Community Schools
McKittrick, Robt. in . Asst. Football Coach Program in progress *
. ) progress Los Angelés Rams )
. "¢ Los Angéles, Calif. S . .
‘Navara, James Ed.D..: Supervisor State Fair Cém Coll 6-15-73 .
. State Dept of Ed

Jefferson City, Mo.

)

90

Sedalia, Mo.
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. Date
" . Degree Previous Position _Position Taken '  Left .
_ Name . Earned and Agency and Agency Program -
< - . .
| " Neff, Gale Ed.D. Program Coord, Tech-Voc = iCoord, Tech-Voc 8-31-72
11 s Ed, Tarrant Jr Coll Tarrant Jr Coll i
| Fort Worth, Texas . Fort Horﬁb/ Texas
o\ ’ * I -) Ed ] - [ ’ .
Phillips, Wm. A. Ed.D. Dist Ed Reg Supervisor Director, Saginaw ) 6-15-73
Fort Wayne, Indiana Skill Center '
Comminity Schools - | Saginaw, Mich. v
Prevost, Raymond in Voc Ed Dean of Inst. Progfam.;n progress
> progress g v : T
Reinmuth, Chas. Ed.D. Inst. & Admin., Voc Ed Director 6-15-73
Mt. Hood Community Coll Clark .College
Gresham, Ore. Vancouver, Wash.
Singkofer, Martin in Business Ed Sup, Western Com. Media Occup 6-15-73
progress Wisconsin Tech Inst. s Cluster .
' LaCrosse, Wisc. Corvallis, Ore.
Stemme;, Roland Ed.D. Div Chm, Tech-Voc Ed Voc-Ed Chaiyman 9-15171
) Everett Comm Coll Everett Community Coll .
Everett, Wash. - Everett, W.ash.1
g Sutfin, Wynn in Ag Instructor . Ag Instructor §615-73
{ progress Hamilton H.S. .. sﬁgﬂillows High School : -
! [ . Hamilton, Calif. Willows, Calif--
- Syhlman, Bill’ Ph.D. Teacher® Teacher-Educator 6-15-73
Eastern Wash. State Eagtern Wash. State T,
Pullman, Wash. Pullman, Wash. -
Gr}ggs, Lawrence in Student Accivities Cen. Program in progress
progress Mgr. & Counselor .

W

N J
-

-

’

Oregon Statg Univ.

.. . . - .




