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In efforts of impraving thz quolity of education oad a} justifying \

. - ,
* . y . . b3
éxpenditures for compensghﬁ/ educotion and school desegregotion, we ore

increasingly dependant upon the dato of evaluative reseorcn. Yet the
‘ AS

-t

data from mony of these evoluotion efforts conducted over the post twelve

- N .o

years are confused ond inconclusive. The findings from these studies

. S .
%

are some?Tmes‘controdicsfory. The interpretotions heve become 1 re suobiect ~

«

‘ : 2 S
of consideroble cantraversy, particulorly os these findings ond interpretotigns
‘appeor to controdict some of our cherished ossumptions concerning education

0

ond educability. The lock of clority with respect to the meoning of these
. o’

- 1 o -
dota ond the value of such progroms is in part ottributable to o voriety of
kd - ' *4

prablems in the design ond conduct of evoluotive reseorch. Among these

.
. "

prablems, increosing otfention is'bei‘ng colled to the foct thot there ore

-

sporse daota concernlng the specnflc noture of pragrom |ntervenhons. These
N

_tend 40 be reported under lobels or brief descriptions which provide little

informotion relative to the noture and quolity af the treotments to which the

N\

» i \,

pupils studied are exposed. In on effort ot goining o better understonding

-

of the content ond nature of some of these progroms, this project wos

directed ot describing selected progrems thought to be exempiory of quolity,
progress, trends or problems in compensatory education ond schaol desegregotion.

- o

Ten compensotory educotion progroms ond two school desegregohon progroms were
< Kl \

selected for detailed desgription. ’ g

% &

<

The princip(al piaceduses utilized in this study included documentory

.
-
.
LY .

N
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onolysis, direct observotion of progromé ond interviews-with-selected

. “
K %

. informonts. The tosks to he occomplished included identification and v

selec

. .
tion of projects to be studied, collection of oll ovailoble doto on
A . _

»

P . ,
each project ¢onsjdered, field study of promising condidate projects,

. »

/ * - - { e
preporotion of descriptive reports,’ finol selection ond reporting.

\
s : \

.

° Following is the description of one of these selected programs.

L)
. 4 .

For the complete ref;ort of this project see doc;ument ‘umber, ED 099 458
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, Provide an alternative:college preparatory edu.clzation'ffor’&tudents ‘ot

13
’

. s for various reasons, have dropped out of traditional j
. - ’ 7 i
. " secondary schools - "o .
. provide opportunity gof college attendance to able 'students who
. " could otherwise not atten ‘ _ B 3.
w R - 7 ) e ‘ .
Th!‘ough‘ " . ‘e ) 3 . . L. 4 H R , >

i -

1

@n educational atmosphere that reflects the contributions  a

-~ s

0 . heterogeneous but ux}ified\administra,tioxf, teaching fa'.cultyg1

"t

and student body e

& : - R
a sensitive, dynamic administration of headmastef, curriculur

. e administrator, and college placemexvlt officer

&

comrnitted, flexible, able teachers

L3

highly motivated, articulate, able students

relevant, varied curriculum

. . - & - P -
. . S 3
. A
e * N - N f . ' Y *
- \ . - . (S .
hY A . ’

. . _
Harlem Prep has achieved BRI . ' .

v
.

”

-, - . .
v ~ .
BN . .

D 3 Al

The college placement of a1l students who have successfullf

) c0mp1éte‘d\ the course of study gapproximatery 500 students in
-~ 189 colleges;sin-c:e 1967) ' . ..
n the retention in coll‘ege of all but 17 of those placed )
‘ : (of this 1‘7, 3 died, and '!:he other‘s left be:ca;us; of _nii,li‘ca;»xty or

-l !

family obligations.) oL . '




The spate of programs desxgned to enable disadvantaged urban youth °

to a‘-tend post- secondary 1nst1tutlons and the con:commitant efforts . -

of coll’eges and univer sltles to recruit them have broucrht many new

2

students 1nto hlgher ‘education. Yet these endeavors ha.ve been )

aimed primarily at students who remamed withln tradxtlonal e

“

schools. Few programs have beén d1rected =zt the student of college )

. poteutlal who "dropped out. 1 The growth of-the street academles

‘.

and academies of transxtlon, mdependent schools supported by

"

contributions, is a response to the needs of this dlsadvantaged
. - ' § / »

* population. One of the most successful of these schools is Harlem Prep.

-

. N

"~

H

S
4 [N

¢ el T o
Founded in 1967, Harlem Prep.is an independent, non-sectarian
" school, located in the ‘Cegtral Harlem section of New York City. 7

“This area, home of the largest black communitv in the United State.s,

is bhghted by extreme poverty, substandard houslng, hlgh unemployment,

a high crime -rate, and rampant drug addxctxon. The school é’urrently
 has-an enrollment of more than 600 studen s who range in age l

from 16 to oover 40. The student body is primarily black, male,

and from the lower socioeconomic gréups. However, the student .
population also ineludes whxtes, women, and a few: mgher socxoeconomlc
backgrounds. The background of the faculty is as varied as.the

-

students' .. “These heterogeneous groups who espouse different P

religious and politic'al. philosophies as well are molded into 2 cohesive
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*BQciety th.r"ough the school's overriding principle .of diversity in .

" dnit . Differences are tolerated and ‘explored, and the determination
> to enable these students to furtfier their edfcation predominates.

L2

¢+ While a traditional college preparatory program is followed,, :ourses

o

are also given that, refleci-the student's interests and backgrounds.

. - . 4 .
The particular courses are determined jointly by the students,
- . <¢

faculty, and administration. Through the efforts of dedicated teachers
3nd administra.tion, Harlem Prep has créated a.n‘ﬁéducational'mil‘mu .

that enables students, whom other" schools had la.beled "depnved "

£

* "different, ""dxsadvantaged" "and "dxsaffected "to achxeve a&d

o
.

develop. At at t1me when the«pubhc questxons the appropnateness
N ¢
- of costly educatxona.l pla.nts and technologxca.l systems, the success
of this educatzonal encieavor (located in a fotmer superrr;airket;
should give educa.tors and educa,txon‘él'planners pause, '/fI'-his
" exemplary program ceulci be replicated elseffzhere if’ﬂad—:ninistratc;i's,

- 'fea‘ghers and able students create an atmosphere and, expend an ,

effort.commensurate “‘rith'tha.t of Harlem Prep.

, .
S 4
Al .

' . ~

WHERE WHEN WHY

.

-
bR

In 1967 -Harlem Prep opened its doors (in New York City's 369t\h

Armory) to 49 students. -At the begmnmg, xt recruited 1ts student

Population from street academies a.nd academxes of transxtxon. Today

R K

_+itdraws on a‘much wider population for its student body and has

moved to a former supermarket at 8th Avenue and 136th Street.

"oy
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WHAT ' R o
‘> - . . L4 d ' . . .
. The ObJthS of Harlem Prec are defined.in its charter: -0
’ . / N
» * . .?.\-.'

To estabhsh conduct, opezate/ ard mamtaxn a non-sectarlan (

* . private college prepar»a.tory school for boys and gxrls

o

betweql the ages of 16 and 21 who have dropped out: of school

. tos.
. and who, in the oplnton ofthe admx.mstratxon of the school .

., canBe motwated to. complete secondary educatrop to prov:.de

- such ¢ducation; fo\r such boys and girls, and.to develop ) -
\,,yw

Ty liaison \\?th a number of colleges eager and willing to accept

@
«

R @
such-graduate se . . -

] |
Ve - N

The age of the candrdates now ranges from 16 to over 40, and the

‘charter, granted provxsxonally for 3 jears, in 1967 by the New York

A
.t

State Department of Education, has been extended.

v
v

. . . . .

WHO . Students o o

Students are not recruited at Harlem Prep., The rapid and steady
. " b — .

. N -
: v

increase in its enrollment (now over 600) is due to the reputation

of the school. Prihcip}alﬂs and guidance. connselors at other schools

" frequaently re'fer‘students. Students initiate contact with the school.

The "pare‘nt a.nd]or student calls or visits.’ Then the student -

. receives mformatr\on on requu'ements and admxs sions procedure Se ./ e
Students mustfllL a formal’apphcatlon within the specified time,

: The students are not1f1ed by mail when to report for the Gates:,/-fMachmtxe

Readmg Test, Lol o : ~ T

Y t 4

At 2 * M H N /1
. ‘) . .
. .,
v . .

N
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‘ . . 13 « ’ b \ . " . '\ ': - . .
' . . Those ‘:.h,o pa.s., the test are requested to return again for ﬁseling. )
- e, ' . - *
o At t.bat t1me, the s%dent brxng‘ an autobxography whxch becom part of

) p:srmanent‘recozd " Heis qpnnselled by the Gol.lege Igacement oot

- , r

. . Counselor and completes a college placement form., Du:;xng the -

Wt e L/

lesswn. the goals and obJe.ctwes of'both student and .school ar‘;e L © o

-
'

ducuss ed. The prospectWe student talks with other faculty members, B

S '*ldm'im' trators, and students. If he and they feel that he ¢ould be.nefJ.t

- -

: from attendance at the Prep,«-he is adrmtted s , ‘ R 1 ’

*
Al

Mo,st students have dropped out of other secondary schools. ‘ ‘ b

*~

Some ‘have attendﬂarochxal or other prwate schools. Others, hke .

8!1 LPN ahd a subway engineer, have come from semx-slglled

and Yocatxonal occupatxons. Others had fxmshed high school but were .

V'-V A0,
b
t

" not prepared to enter dollege. ‘ - P Yo
. 'Tha more than"600 students who now zontrxbute to the 1ntellectua1

: f

ferment at Harlem Prep repres ent many d1fferent hatxonal cultural

¢

lnd relr’gxous backgrounds. The predommently black and male student

’ P°pulat10n 1ncludes Afro-Amerxcans from the north south and oL ’
‘ , ~
mxd-we st and Afr1cans from ea.st and west Afrxca, the Car1bbean, P
~

Canada, and the West Indxes. There are Cathohcs, Protestfnts, J'ews, \ '

/ Black J'ews, Mushm followers of EhJah Mohammed, Mu'shm followers -

‘e

6f Malcolm' X, Orthodox Muslxms, Buddhists and adherents of the

) “»‘ Baha'i and Yoruba rehgxons. Every maJor philosophy of civil .

- &

. . rights is represented -~ militant, mxddle class conservative, natrdnahst

»
-

‘And mtegratxomst. ¢
. . Former dope addiets, Jaxl inmates, dehque\nts, and unwed mothers

*

are students. Some students live with one.or both parents, or

sua_rdians who are unually relatives.' Approximately 30 percent of the

ERIC - " o o

[




. o '_.-I among;&xem. ' " ] oy

e . .

- howevey, is their strong motivation and deter

'

.
.
n
'
o) e -

»
v

student -bbdy is rx&arried, but approximately 40 percent are parents

(amgle and. marrxed) Of the twenty-five percent who are tcially .
: \

inde')endent, ten oercent a.re vetdrans, Some.are employed’

by the schop]: as part time clerks, secretaties, switchbo‘alr’d o"ﬂretors,

» .
et ‘ . '

jamtor”a and cafeter1a helpers. Whale.the maJonty of students hve
| o
in the fxve B‘oroughs that comprxse NeW‘York Cxty, stxll others come

from Nassau and Westqhes,ter cou.ntx_es, New Jersey; and C/onnectxcut.
. . - ‘ e $ N . ) .
. Yet despite this diversity, the students shate several things in '

common: first they are primarilyiforri the lower socioteconomic .

3 - A
.

strata of society; secondly; for-most of them, ;Harlem Prep represents
. " or

1

caticn.Most !rnportant,
’ Ty,

dtion to achieve

their last or only chance, to continue their e
. . . L ‘\‘ 3

The hves ‘'which have brought them to thxs desti

-
[l

taught them the élements of*survn‘a]., but they are not‘b:Ltter. Their

_Mhotto MOJO Lpgo", A?rxtan words WhJ.Ch translate to." umty" Teoe

’ I"ride of

oy

aoc/él service profess;ons .ahd the physical sciences age also cited.

/ : ..
and " b_cmherhood, "dorminates the atmosphere. They speak wlith(
. ’ * ‘... ‘. -
e diverse races, nationalities, religions ang philosophies .
. - 'ﬁ . ‘

v
N -

¥,
Mény a.sp:.re to oecome lawye'rs ‘and doctors, althoucrh other

T jey plan to return to their commum.txes and help others to escape

-

7f'om the- desperate surround1ngs W1th wh1ch théy are all too” fam1har.

//’ -

.
;
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o Some have only hachelors ‘de

. at local colleges, ’I‘h1s fall newly graduated teachers Ynembets of -

[

WHO Teachers . - : ‘

\ a
¢ ¢ . . -
v

<

The backgrounds and proiessxonal expenence ‘of the teacmng sta£f

is as varied as that of the students. The teachers come frorr. ~1l parts

".of the Umted States, Iran, Gnaternala and Barbados , and have
hughf in many countru:s. They represent dxffere’nt races and
religxon& .- Cathohc, Protestant. -Jewish, Mushrn. Buddhxst\and

B&ha".' In age, -they range from their early twenties through th—-ir

fifties, )Thexr expenence is vast, some haVL?g taught for.4s long

g

tl 20 years. Only one is not cértifiable by the State of New quk

grees others have doctorat’es' still

Others ‘have two rnas\ters degrees," Opne teacher 1n Afr:.can hrstory /

bas no, degree but has \authored sevéral books and'been a guest lec tarer

v [

oo
L]

Harlern Prep.

—

Harlem Prep S. 1967 graduatxng c1assQ 0w;11 return to teach at

- - o

*
W
'y

o\ T B
There is no formal recruxtment oi teachers at Harlem Prep.,

[

Interest in students is the ma_]?r cr1terxon employecl in the choace of

¥

hculty' ,frorn among the apphcants who submit approxxrnately 700

CP“.ic tions or Tesuies Perc year. /A teaching, candxda.te is ,rnterv1ewed

v

~; to determme his or her poss1b1e contr;butron ‘to the school,

1

Those -

[N

. - . # . .
that 'are seriously consid’ered then teach for two weeks with ‘salary.
During this period, the students and other. facu.lty‘becorne vauamted

<

-~

“with, the pr,ospectwe teacher and hrs abxhty. 'I’hé admxmstratxon.
-

~

faculty, and. students decrhe JOIHtly on, the final appoxntment.

Teacher turnover is s}xght. . Some started W1th the school in 1966

-—-.—.:




SR . ¢ Most full-time téachers whé leave desire to continue their own

oL e education. Volunteers from j&e Port Authority and many corporations,
indluding ATT. and IBM, return ygar after year to tutor.and help

.

- Ad 3

- »

. with clerical work, - g . .
’ ’ 4 .

" ¢ PIS i . . . . N \\. R . e

ca o The success of.Harlem Prep in achiewing the college placement

vy of its students and in the provision of an atmosphere in which this

-

A S T Can.octur is the result of two factors° a curriculum that fulfills

-y

the r%qu.irements “‘.or col];ege ‘admission and is mozxe rerevant to

" these attendants' world; and, more importait, a teaching/learning .

,
- x 4 A3

environment based on mutual’ respect g and unde rstandmg among

- a2~

- admxmstrators, faculty, and students. o | U ’» - T ETT

e
N
- : R & .

st s e T

7", GCURRICULUM -

# < ]

' Althaugh ihitially the cxirricuiu:m was determined by the teachers

.
- . . . .0

and administration, today students assist in the planpning— and selection .

«

. ' of the courses that .‘they' will follow. In view of the size of;Hazj-lem‘ .

e N - . . o 90 . F— . ,'_ . . .

"" ) ¢ " Prep, the curriculum is extensive and diversified, Only mathematics - / N
T " and English are required subjects. The ‘mathematics courses range [

% *

- . . . ’

from general mathematics to calculus and analytical trigonometry.

»

American history, the history and culture of ‘China, and African

r Te

history are offered in the social sciences. A new couse in philosophy.

- R bas evoked tremendous enthx?sxasm and will be both contmued and
. . expanded. A course gn Women in Literature is also gweh. )
SIS - . . . - Q B s . ) / ) \- '

\) . ) . - - 1.:3 ‘. " < o . ..' . r
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Science courses are offered in chemistry, physics.and biolog?.
/

Since much of the Prep's funding is from industry, opportundties

-

for field trips abound.

HOW “(cont'd) The Educatiogal Milieu

3

The atmosphere that pervades Harlem Prep is largely responsible

-
-

for its success. This results from the cldse effective relationships

- L]

that exist between administrators, teachers, and'pupils.

-

The headmaster, Edward F. Carpenter, has established this
atxnosphere and chooses faculty who wxll contribute to xt. His -
Ccapacity to share responsibility with capable individuals has promoted

the attxtude of mutual respons1b1hty in goal achievement, His

Y
IR

1)e11ef in human dignity and individial worth permitted recxprocal
respect to flourish, Students angd teachers believe that he is just
and imbartial, and the students trust him. .

v . < .

The curriculum administrator, Ar'xn Carpenter, his wife, is

respons1b1e for the quality of the education thhm the educaticnal setting,

She kas selected extremely able and commltted faculty to execute

<

the educational process.
" T~

Tlle.college placement officer, .E. Solomon MacFarlane,

understands the problems of these students and selects those who ~ °
Will be able to achieve the goal of college entrance. He also_

mainm_ins close contact with approximately 200 colleges and universities, .
assgists studerits to obtain financial aid, .and keeps in touch with them

after they go to college.

*

The hiring of teachers by joint decision eliminates the adjustment




-9<

»

Problems tnat confront new teachers in other situations. . More
s important, Harlem Prep teachers are able teachers and extremely

knowledgeable about their subj:cts. They are flexible and asle to

N3

‘make decisions. They dernand p-oficiency, and they teach the .

student to relate the subject matter to his life in a way that ic

3 . .
v *

l'élevant to him as an individual. .

Yet teachers do encounter problems with students; sometimes

- e

there are conflicts in personality, and occasionally teachers are

* accused of unfairness; ‘Teachers have the ability and strength

to accept student challenges, open criticism and incisive questions,
even wﬁ:en these are expressed in anger, ‘i‘hey dppear to view
questions as involvement instead of disruptipns. When there are
conflicts, the'sé are discussed with an arbitrator and resolved to
w the satisfaction of both.
‘ The students possess the abilit)f ax:xd motiw;'at';on .to‘ go to college,
At Harlem‘Prep they receive gu‘idance’,anfi assistance to get there,
" All students who receive a dipioma from Harlem Prep enter coliege,
although all students who enter do not receive a diploma. The

selection process is not fail-safe and some students, whom seem ready,

prove otherwise. The percentage who leave is small but does‘ :

[

* exist, Some of the inherent factors in school-leaw;ing among the
“Poor are operative at Harlem Prep. Inability of parents to proyide
financial support causes parental pressure to leave school. Moreover,

‘ the large number of parents among the student body and the

students' own age contribute further to parental pre'ssure to leave

’




Y

' granted,

310 L ' .

school and earn a living, This is compc;unded by the dearth of
par‘t;-time employment which would permit continuation of school and
at the same time provide a means of support. Lacl.c of babys:tiers
is also inst_n;mental. i . )

Still other students are npt, committed or-emotionally ready.

These students sometimes re*urn later to complete the requirements.

" Students are given leaves of a@bsence when they are unable to continue

in school, Emergency leaves are granted up to two weeks, with
the consent of teachers and administration, The student is still
responsible for bis classwork, Longer leaves up to a year can be

e

- The students take an cctive part in the affairs of Harlem Prep.

“

. They have a student council and write their own constitution, A

-t

" student serves on the board of trustees, and a student representative,

attends all faculty meetings.' The council h;aars all student grievances '
and recommends action te be taken, Students ':,a..nd teaéhers plan
eourse;'work together, Cox;.!:se evaluatidr; by both students and’
teachers is an int;gral part of curriculum evaluation and modification,
One of the.major overriding—concerns:is lack of fund‘in_g for the
-~

school, ‘?n active student committee engagesin various fund-raising”™

activities, such as dances, parties, and tournaments. Well-known

- Personalities, such as Sammy Davis, Jr., and Ossie Davis, have

also participated in fund-raising activities. Students in the audio-

»

’ 7isual department make video tapes for television advertisement and

fund-raising. Students maintain a speékers' bureau and administer

2 gtudent welfare account,

18 . : -




Harlem Prep requires an a.nnua.l e-.penmture of approximarcly
$450 000 -~ $500,000 per year in order to operate. At present, the
need to find additional funding absorbs mug:h of the headmastey' s

time and energies and is an omnipresent source of concern, The

h Prep ia culirently supported by corporatiohs including Standard Oil

of New Jersey, IBM, Chase Manhattan Bank and Union Carbide, a.vnd

by fou.nda.txons including Ford and Carnegxe. However it is unhkely
y

that these grantors will fund the program,mdeflmtely. Smaller

grantors, xaffected by a tight econemy, have been restricted. While

there is an Upward Bound program, not all of the students are

ehg ble for the program, Attempts to mstrtute an annual tuition

of $200, 00 were unsuccessful a.nd the practice has been discontinued.
The absence of ‘permanent funding for_the program is its major -
pi‘oBlem and would undoubtedly hin‘der axiy‘ similar program
Contemplated elsewhere.

~

{ y I3

WHAT Evaluation

s

The program has achieved its goal to achieve college placement

for its students, Students who complete the requirements are

accepted by one or more colleges and receive a.diploma. .In ‘the Spring
of 1972 140 students graduated and are now in colleges and universities
ﬂiroughout the United Sta.tes. Four hundred-ninty-six students have

been placed in colleges and universities since the school's founding

17 :
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in 1967,
‘ The school does not end xts contact with the st‘udent when he v .
enters college. The school cuntacts college countelors and assists

the students to obtain financial aid, Students may return to Horlem

-

Pl‘ep for ps‘ych{ological, emotional or é.ce.demic assistance until

- they ha;re made a satisfactory adjuétment at E:ollege. ‘The placen:ent
counselor maintains contact with the“colleges to illquire about
alumni p;og’réss. Only 17 who have gone on to cellege have left;

X . of this total, 3 died, armecd service obligations,’economic pres sure,
s " ‘ 13
and family responsibilities were other reasons,

.
. [} \
~ . Ye o
1 4
.
R . [ »
» - M . kY
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EFFECTIVENESS : "

- e 4

2]

The project is basically atn educatiohal. rehab’il\itation effort . l

directed at provxdu;g an alternative route for younésters who show

-, M A

If one can xdentxfy young a adult who are appropnately motwated
) . these young people can be made acceptable for admission to higher .o

' @ducetion through the use of fairly tz"e.di’tiorial curriculum content,

Presented in a context wl:;ich enhances its .perceii'ed relevance, and
-3drniniste1:ed by a committed staff. Among its unique features is

ﬁle school's assumption of responsibility for the development of its Sl";.ldcf..ts
unttl they are admxtted to a post-secondary institution. Students

!limply do not graduate frr\..‘ Har.lem Prep until they have gained

4
admission to a college.‘or equivalent.

There are few experiments in secondary education which are
, <

Perceived to be more successful in serving minority group and “




- disadvantaged late adolescent and young adult populations than is =
Harlem Prep. Student and teacher morale is high, All students’
who completem the program at I-‘:a.rle;n Prep are admitted to college.
Of the initial thirty-five graduates of the schodl, two have returned

to the institution as teachers. Streret academies modeled after

Harlem Prep are being developed ir 2 number of urban areas
» 3

around the co’ﬁntry.’ ' ™

There are some problems, however, which bear tloser study.

’

One could argue that it is no sub stantial achiev?;ment to secure

Collége admission for those studnets iden;:ified as most likely to
succeed. It may be that the critical determining variable is the

- motivation to attend collejge on'the part of the students, rather than

" the program of the institution. However, for a population for whvicL}

" college at‘tendance is the exception rather than the rule, s1mple

desire to go to college does not seem tobe a suff1c1ent cond1z.1o;1 to
insure college admission. Consequently,, an agency which seeks
to secure college admission for such a motwated populatmn must,
“be v1ewed as socxally useful even, 1f ‘none _of its operatlons are
lm;que. \Beyond the questmn of social ut111ty, however, 15 the
niture of, the processes by which such an 1nst1tution achieves 100%
placemen}: for its grad{mtes. In the'review of this program“it‘
becomes ewdent that the selection process assumes great importance.
Although the process is more subJectlve than obJectwe and has not
been subjected to definitive analysis and evaluation, it does appear‘

Y

that tte school has identified several criteria which may be

- . . .
B

applicable to other efforts at more relevant selective admission.




1

" the ap'plication of scientific principles and methodology. However,

“14- 7 - ‘ h
The criteria utilized in teacher|selection have proven highly
8uccessful. The major® e‘lements‘oir that process seem to be:
1. Flexxbxhty in adapting teach;\ng ‘methods and subject matter. '

A teacher will teach algebreL trigonometry, geometry in

the same class, \‘:
2, Teacher ability and strength of personality resuliing in ,
f

.

,acceptance’of strong student challenge, open criticism and’

incisive questions. s

3., Teacher ability to rea.ct in|such a way as to keep the lesson

°

on topic, make subjects relate to the students, while

lett'ing students speak their|{minds., . ' .

A

it cannot be said that the curriculum categories of ﬁarlem Prep,
are unique. However, within fairly tra.dxuonal categories, 1t
does appear that a wide variety ofl materials and problems are
utilfzed zs the vehicles through which content and prot;ess mastery

are achxeved For example, stu ents takxng smencc Courses make -2

ixeld tripsto industrial laboratorxes where they are able_ to see °

-

the absence of any high degree of systematization in curriculum

'development ‘an\d the almeost ad hoc nature of the érocess makes it

difficult if not impossible to identify generalizable features. The

\ n
contribution of the currxculu.m to the success of the students is 7

v

probablya funr'txon of the almost fortuxtous, yet positive, relatxonshxp
betwgan thie special needs and mterests of students and the interests .
and talents of teachers. Considerable effort seems to be directed

at gelecting staff members who can achieve congruence with Harlem s
bd -

Prep students and at ensuring that congruence is;achieved and

>
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maintaired in their .work.. Such relationships are an important part
{ the proéram at this institution, but, since it is more intuitively
bas.id and personalistic in its e/"ressxon,~ it is, d“xffxcul" to export
and apply this feature to other programs. . "

The school gives considerable e:nphasrs to the fact that.it

operates in an atmosphere of warmth and cpenness which provides
freedom for teachers and studénts to express the full extent of their
intellecthal capacxty, whxle, at the same txme, contnbutmg to the L
ennchment of self-concept on the part of the students, Thxs is a
Position that finds wide support in ‘the current approaches to
education; and, although many people associate enhanced pupil

¢ >N -
“ achievement with such circumstances of learning, there is, as yet,

little deflmtwe evxdence to support tl ese assumptions. One st111

may Lestxon the adequacy: and Tiger of scholarshxp developed under

such circumstances ..nd the transferamhty of skills and competencxes

N

acquired in suéh settings to other types of lea ning environinents

which are nat so organized. In addition, theré are real problems

with respect to the generalizability of such organization of learning
\ V S

exgeriences. A open, unstructured 1earning situation may be

. Contnbutxng to student progress at Harlem Prep primarily because

i

the students who come and stay bring high levels of motivation and

'ﬂ-..

" relatively high levels of ability. The suxtabxhty of such an environment

[

for less able and less motivated students and for students more in
~ ' ’ T oo

heed of direction and structure is questionable. Yet most observers
\
and all p\artxcxpants report t}{at Harlem Prep works; students seek
?

out the :.nstxtutmn, they learn what they need and want there they

get admitted to CQ\Ilege; a.nd the institution provides an cducational

0‘/ - ~a L8
S
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) are forced to conclude that if one is dooking for an alternative to

”» . 0
an
- S

opportunity not available to this population from other usbur‘ces. "We

£

the traditional hgih school for either a population such as. that, at o

-

Ha.rl?m Prep or a different population with similar abi'lii:igs and needs,

-the model which is emerging here merits serious consideration,

5 . ' ®
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