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data fram mony of these- evaluatian efforts canducted aver the past twelyve

. Vit Lo N
-
. . .

Prefo:e .

.
i ’

In effarts of impraving the gquality of education and gt justifyin
P 3 g Y 3y | ying

.
-

expenditures far campensatary educatian and schopl desegregation, we are
i 7

increasingly dependent upon'the data of evaluative research. Yet the(

- <

years are confused and incanclusive. The findings fram these studies

-

are sometimes cantradictary. The interpretatians have become the subi.ect

of cansiderable contro:/e-rs;, particularly as these findings and interpretdtions

1 “
. PO

appear ta cantradict same af aur cherished assumptions cancerning educatiaon

ond educobility. The lack of clarity with respect ta the meaning of these

2

- data and the value of such™pragrams is in part attributable ta a variety of

prablems in the design and canduct of evaluative research.  Amang these

prablems, ';_n’creosing.ott.enﬁgn is being called ,&o the fact that there are.

> v M

~

sparsé data concernlng the speCIfnc nature of program interventians. These

tend ta be reported under labels ar brief descriptians which provude little

=

¥

infarmation relative ta the nature and quality of the treo(‘ments,!’o which the

_ pupils studied are expased. In an effart ot gaining a better understanding

»

of the canfent and ncture af same af these pragrams, this praject was

directed at describing selected pragrams thaught ta be exemplary of quality,

-

pragress, trends ar prablems in campensatary educatian and schaal desegregatian.

*
- !

Ten campensatary educotian pragrams and twa schaal desegregatian programs were
. . N N : & ’ s ”
selected’ far detailed descr;xphon. ' )
) d K . [y

The principal pracedures utilized in this study included dacumentary

¢ *
»
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analysis, direct observation of programs ond interviews with selected

S
.

) informants. The tasks to be accomplished included identification-and

N

¥ £

’ selection of projects to be studied, collection of all available data on

each-project-considered, *field study’ of promising candidate projects,

B
* 3

« - : preparation of dascripfive reports, final.seléction ond reporting. A

5
.

" Following is the description of one of these selected programs,

For the complete report of this prajéct see document number ED 099 458

’s
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Designed to ) T _ o ’ .
. ) e . N
o develop literacy skills and conceptualization in Spapish -
1 and English *~  ~ Co ) o '
: [ N build sélf-confidence - e . ) - )
- ., develop Hispanic curriculum materials - VA .
. . ' " {oster strong home-school relationships Vo
, - r‘;?.»’*" T e .
N . N ' . . R - 3‘1?‘?’, AN .
. ~ o .
Through™ o . * ) ' )
; ‘ - \ ' : b
. : < . - ! . .
* ‘, ,'“ . ., " <. L] e : ' > "‘ [E " -
e a bilingual,: bi.cultural prograrh of instruction in which basic !
s concepts are taught in the domlnant tongue that uses USOE's ‘

Spanish ‘Curriculum Development Center series, the Miami .
anguxstxc series; and the Palomares Human Development
Senes. °. e

I . . ‘.
.

{

- X ¢ ¢ B
open classroom concepts which pérmxt individualized, small group
. * and large class instruction in either homogenéous or
. : heterogeneous arrangements

“ -~ '] . . M

“

Y

- mulh-medla instruction (including hstenxng statidns, overhead
proJector, flannel board stories and manipulative flannel '

. objects; Spamsh and English films; filmstrips, tapes, and records
“in Spanish and English used singly and, in combination; .
mampula.twe self-help instructional mater1a1 for interest
centers; commercial instructional games and audio -visual
self-teaching machines) . . )

P 4 - ’ ¥

” 7/ ’

.

Armijo Bilingual Bicultural project has resulted in | .
- . N : . \' * -‘
the achievment of specified academic and behavioral objectives
the creation of:a bilingual, bicultural learning environment
more enthusiastic, involved students '
closer parent-school ties

-~

"
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. congnitive confusion and thus possible academic

T

SUMMARY ' o . - ) .
=S 1 ) o E . R

-

The Armijo Bilihgual.Biqultural De‘mons.treitiox}"Center in

.:yV'est Las Vegas, New Mexico has just completed its second year
. . ‘ - >
of operation, The program, which offers bilingual and bicultural
. instrustion in an open classroom for 154 first and second'graders,

. , s §

-~

is funded chiefly through ESEA=Title III funds. ARécent research on
' cognitive learning has demonstrated that a child should be taught '

basic cbnceptS in his\ﬁati\'re language so @as to-avoid linguistic.and

-

retafdation. 'Thus

children at Armijo are taught reading skills, mathematical principles,
. S -
4 ’ .
and ‘scientific concepts in Spanish, the dominant language of the

v’ o

-

predomi~antly Mexican-American student body. English dominant
@ ’ 2 L

children, ta:ght in"'English, receive instruction in Spanish Language
AN

Arts. The use of the open classroom permits highly ind}vi&ualized .or

small group instruction in homogeneous or heterogeneous groupings.

The program is exemplary for several reasons. Mort important
‘e S
is its equal emphasis on instruction in both Spanisix and English
ianguage and culture. -Not only are the Span.ish-‘speaking children

v

taught Ii‘nélish; the English-speaking children learn Spanish as well.

Such-bilingual e'rnphggis eradicates the stigma children from minority
groups have traditionélly experienced in American education. The
* . N / - .

L.
program has also achieved the behavioral objectives set forth at

’ts inception as well as those in the Span"xsh Curriculum Development

Center materials and in the progress charts of the Palomages Human

Development Series. Moreover, the children exhibit a high level of
7 *

s
- -
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interest and are activély involved in the learning activities. ' .
Other exemplary characteristics of the Armijo bilingyal, bicultural

N ’
1

-

3

gy Program are : the culturally oriented curriculum; the Specifié but -

flexible curriculum guidelines; the effectiveness of open-classroom -
. R .. . . b - . b ) s . \
concepts and grouping strategies; th« in-service ¢raining in open ' -
.o . . L

. * ~ 3 .
classroom and bilingual instruction techniques; the Spglnish language
" materials written especially for American Spanish-speakin} children;

. ‘ v I3 . : '- : . ’ 3 o' v
the teachers! resourcefulness, dedication and ability; the supervision .

and organization of the Project Director; the _effect’i.\;e ﬁtilizatibn
« -( \\ , ’ ) ’ . - "

N of aides; and the inter - staff c‘éope’ra‘%ion and frequent evaluation of

.
] . o &

objectives, " Staff commgnicatidn and zooperation are aided by close

ethnic and social ties anél parental and ‘C.Ofn-munity in\{o,lvemént.
'A]'.though the school's limited enrollment, the stafi's culﬂturgl ?omogenei‘ty ’
and th‘e p‘;)ptfl;‘.t.ic?xi"s’ éta!;ility~ (n‘either migrant nor tram.’nsi,en't) B
o updoubt'eglly.r c;ont.rib‘ute to the program's effectiveness, ArmijW's conciete ‘ .
. A '

.curriculum’guic_lelines, ‘behavioral objectives,. commercial and teacher-
~ 7 developed instructional materials and open ¢lassroom teachfng )
. strategies could be successfully adapted to other bilingual programs, °

o~

Part of the community of Las Vegas (pop. 17,900), West lLas Vega; .

?

[
is the poorer, older section peopled primarily by Mexican Americans

L) - .
» . » -

- 2




who ﬁave resided there for generations. T}}é towﬁ is.in the northern,

. meuntaincus regxon of New Mexico, 60 miles from Santa Fe and
«Univessity (a small state-supported institution with.2400 students),
; i
N ‘ . N . .
' - of a state hospital*and a mental retardatjon facility. While a small
" A .
g cpne.t,ruction, education (teachers, aides,..clerks), hospxtals and

.modal incorne is only $5600. - i . e,

‘§

’
0 - - ' -

w \ . “ s’

120 .miles fro'm Alb\iqué'i;que., La3i Vega‘s is the home of Highlandso
\ . . L] - > * .

v ™ .
f A

~ »

group of whxte professon,a.ls are hfﬁhated with these institutions, <

' .o “, *

the vast m;;org.ty of the labor force are Mexican Americans ernployed

X
» 1

I ‘N‘.’*

fﬂ.hng sta.hons. Although housmg rs less costly than elsewhere, the

. AR
« . .
* N v ’ L3 \ * N
-
- .
- s
, ‘ N .

I

L)

" WHO THE STUDENTS : -

_earlier communities, East and West Las Vegas, two gchool districts
) . . $ -
+ remain. In'addition to the Armijo Demonstration Center,  West-Las
Vegas hasa high school, a junior high school, a rural combined junior

"high-el'ementa;ry school, and.four elémentary schools. The 204 students’

.
%

y

Because the town-of Las Vegas is actually a fusion of the two

.
1) L

o ' N x

. . \ ’

. . ‘ o - e M
who participated in the center program in 1972-73 are all first,
second, and third g'raders_r Most students are from low-incorfie homes and

’

approx1mately 70% of the chxljren s fam).hes are on welfare. They s

are bussed from various lozations. Althougn' Spamsh is the dominant

o

language, m%st first graders who enter the program arevso,mewhat

o« - ‘!

bilingual because approximately §0% have had some Headstart experience.

. . .
- 9 . * I
. . > s . Ve
" * R
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R ., - The'Armijo BBC Prbject i's staffed by a director, clerk, . .
. Lt ® . L. ﬁ’ . .
" media’specialist, Spanish, specialist, music specialist (2.daya2a }
, ' H ’ ., s . L.
. + N N .% e . - ' » . YQ"-
e, < & " week for a half hourveach day), eight teachers and 'eight teacher aides.
' ‘ . 4 . b ' - ‘ ' - — [ ’ . y
Y : The staff are all Mexican Americans.. The student- teacher ratio is
" . N . N~ ) . . - - .
. w ) ~ o, . . R .. « . . v
13 ! N S s g . . - T
' . " ‘approximately twelve.to. one. If the student teachers, who teach
Tt - ! ®* T . . g . ‘ . . .
. : ror three months are included, the'rafio of students to adults is eight"
S . - s s R . . P
- . : Lo . . M . ) L,
to one. ¢ : . = . ,
b . - ; \'ﬁ ™ . T
© 1 hY . ,
- N ] s . /.L’ . * A
v . . . ~§ . . . , o . A
» * WHEN * o~ N o ©
- . . . A A - ‘,q v
- ‘ b ’ . ' . _ ' ~ . ~
“a ‘/v 2 LR » ' ? ¢ S ’ R - .
e -~ Pr_j.‘br. to the initiation of the bilingual, bicultural center in tHe

0T, X 7 LY .

fall of 1970, Wést.Las Vegad had several‘other government-funded

2o projects, ‘including Headstart, a Title III pilot project in special

. - education and a 'i‘itle L I'E?nglis'h as a Second Langtlage project., At

5 S : !

present there is another bilingual project in West Las Vegas funded
: under a: Title VII grant and e.ncompassing only first and second
}'. . " grade in the two.elementary schools. "{Jl;lik'e Armijo, this project
SR ' . . s

.. .4?

>

-

A

¢ primarily utilizes indigenously‘- developed ;'na.terials, a self-contained

-~
-
. R . . - '

ch’sé;}oomimodel, and instruction in English in the morning and ., .
i Ab - ¢t *

» = . e ~ . . <
Spanish in the afternoon.! On occasion both projects share consultants

I
-

.
“

. . . . : . N » e #
and special speakers. The proposal for the Armijo Bilingual g
. . ) 4 ) ' - &.. t
. - Bicultural Demonstration Center was written by Mrs. Mela Leger,
o . , ¢ . . 4 N . -
. ." the Center's Director! whq was formerly coordinator of the Title I

AR
.

English as a.Second Language Proj ect (which utilized the\Miami

. 10 '

- o ¢ f




- ) . -5, .
- .

. 'Lixigqistic Sq‘ries). Asststed by Henry Pasqual of the State Depart-
y ‘ | g
o ident of Educat-fon and the center's staff, Mrs. Leger worked out  °.

-

the program d&slgn. N

. . . M op . "6 ‘ N \ . “.Q Y o .
‘ - / n ' M ‘ < )
« Pl T ’“.
. . WHY ; - ' .
ot e - - ’ a4 Coe ~ R
v,‘. d ) C . . ?.'\ « '
[ - 4 ® . . » .
R The program was xnetttuted to. provxde Spa.msh-spea.kmg R

[

children with the opportumty to lea.rn in an envu-onment which

1]

capitalized on’the cultural and lxnguxsfic milieu in whxch they. had

\ «“ L

[y

. been rea.red Reient educa.tlona.l htera.ture m repleté with mstances

. . . .

chlldren who e.r\roneously’ have been consxdered retarded as a

~ l -

2 J

reeult of te;tmg whxch they could not understand because of ,Ianguagﬂ

v and cultural dxff.lcultles. Studies' in cogmhve learmng have hown -

>
-t . , o

R that a chxld should learn basic congepts m his dominant' tongue in* |

[
u

"i

, order to avoxd lmguxstxc and co;gmtive”cnnfusxon, such confusioxr can

b

» - .
*

7 produce frustratxon and‘'actual dcademic reta.rdatxon. Thexob_]ectwes

of the program of the Armuo Bilingual Bicultura] Dempnstratxon Centér
! .l ‘

N bl .~ O

.,
are directed toward the development of academxc competefnce and

e - N
1] ]
oo " .

self-con?idence. ‘ “ A _ .. .

”,

¢

Several of the current program ob1ect1ves were st forth in the -

r .
w a

kntxal Proposal; others have been added Or revised as a result of the




I ' ) e

first year experience and new develo’prr}entsr;, .
4 ~

: K

1.z Development of hteracy skxlls and concept development-
in Spanvsh and’ Enghsh Cé
B4 2. . Development of positive self-image througha g‘larned
program of instruction for effecting changes in'the, .
"sffective domain

. o . - d‘.. _-‘. { ‘\:\ '
5 3, Uthizatioq of a multi-media approach .
RN N Role as'a demonstrationcenter for thé immediate arez
. in the fleld of bilingual education and the newer concepts
- of ela.uroom organization. : " . v .
& N .
: %
7 8,1 ‘Development“ of strong home-school relatipnships .- -
L6, l?eveloément of Hispanic curriculum materials
v f ' . i \ : T ' . . C
. 7. ‘Individually prescribed instfuction through the staff of the
) v center as well :\\‘volu?teer help from parents, New lMMexico,
. " Highlands University students, high school and Junmr
hlgh students SN e,
8'. . Development of ‘social studies content in Spamsh the first
. year and the addxtxon ‘of other, subject areas in the
e . second and third years (original objective); this had

been revised to include the developrient of all subject .
matter in both Spanish.and English. .

A

A

9. A pilot testmg center for USOE's Spanish-Curriculum .
Development Center materials. Armijo is one of 20
centers throughout the United States which tests and reports
to the Spanish Curricyla Development, Center of the United
States -Office of Educatxon._ . e _ e

,
HOW . _ ’ ‘ :
-—_—r_ . .. . :

The classrdoms o:f'.the Armijo Deqlonst.ratcion Center are brigh'tl\y

e
- -

. . : ~
and imaginatively decorated with bglletin boards and children's work.
. i -

. . ! . 4




The building is divided into three main“areas--the cafeteria, which

~
-

,‘ is nlso used fglr classes, and tyvo?w'ings’rx_iade up of one }arg.u'
) ‘\ *  [4 classroom each:~ The Highlahds University demonstration cla.‘;:=
L . \ meet; at the umversn,y all day,' returmn'g to ArmLJo £ér lunch. All
) : . 9. ‘e .
L, ¢ : . students eat breakfast and lunch at school. 'F‘o: Ehose who can af‘ford to pay, -
‘ ” ’ A ' . . “ .

¢ ! . o ‘ \ .
-+ breakfast is $.05 and lunch is $.25. Hot, varied.\c\utritional, and

“ - ) . * \
tasty, the meals undoubtedly are’ largely responsible for the high
) . AN .

) S e . o . - .
) energy level observed in this student population. While the school -
ser 00 . L. T £
Y ~has only. 11m1ted funds o aliocate for dental and med1ca.1 services, .
: - Q¢ .
P -~ k] x ¥ .
) <« . | the ,;communit'y, ‘&xglulding local church groups and the Kiwa'njls, , X
A E -COntribuge, and the school 'striv,éé to be aware- of, and meet, medical
. - A . el #

A T ay ;
needs. YFora ch?ld who, ha‘d tc; undergo a series of heart- Operatxon

- 5 7 . . .
(2 . -4 s < a

-

CoL e the school parents rat'sed two ‘hundred and fxfty' dollars through a bake
e sale. - ‘e o < . '
. .- SR . . R
4.' ‘ Y The Center ichieves its objectives through several interrelated
- ' . . \o®
X technith‘es: the q.-se of open-classrogm ‘concepts;a bilingual, .

.

* biculturgl program with varied, fléxible-curricula and instructional

“a L . . ¢
¥ materials, and the employment of vafious media aids.
) ) The first, second, and third grades-at Armijo'are divided into
A groups of approx1mately 50 students, ~and a combination . class

x . e

of 25 fxrst and 25 second graders who spend the day in the laboratory

- k3
’ o P - -

¢ : classroém at ‘Highlands Univergity. Fach single grade_ group, “and the

R
2 ]

combined group, occupies a large classroom area. FEach group has

. . -




¥
L}
14

.two teachers and two teacher aides who work’'closely togethér L

.
[ > .

o

and share instructional duties. ) . :

The classrooms are divided into 8 activity or interest areas.
Ve . .

Children work jn groups either independently or under the guidance

« . s . . , ~

of a teacher or aide. Under this classroom arrangement, the’
- o - . . )
{

children move from one activity center-to'another every 20 minutes.
. . . . v ) ' ) :
The children memorize their individual schedules and move on their

. . - ! v

own. Students are grouped homogeneously for some activities {for
‘

example, a slew math group) and _heterogéneously for others "(work_ing’

in notei;oqks indepen(dgntly)Q The children are eage;' to participate,

absorbed in their activities, and able to.work independently yet .

s

‘ , cooperatively. . '

s " . “

"B g

. HOW (cont'd) BILINGUAL BICULTURAL CURRICULUM

L
- . te

4.

"

The core of the ¢urricilurh content is the child, his family,

- [ 1 Z »
and his world. The children's learning activities in language arts

+

S el I, T
and social studies address such questions as " Who are we?

»

" "What are
our peeds?" and " What are our resources?" To deal with these questions

the teachers utilize the Palon}ares' Human Development Series, - ’

‘ - "which focuses on' feelings, interpersonal relationships, self-mastery,

A\ ]

and realization; the Spanish curriculum materials developed by, the

- .

U.S. Office ,01} Educa‘tion; the Miami Linguistic Series; and local " ¥

o

teach‘ér;developed materials which are oriented toward local culture.

© L1y




\
‘

s . s ~
Armijo was chosen as one of twenty bilingual programs

7 ~

'4/’ 2 across the country to pilot test instructional materials in Spanish

! B * < -~

recently developed by the Spanish Cufriculum Development C-.uter,

wi

part of the Bilingual Fducation Programs Branch of the_ U= S, Office v

- El
- *

of Education (Title VII). The Center was established to provide the

.

'g'fjgyging’ndﬁitié}’of bilingual programs with deﬁa‘ﬂ‘;:;y needed - )

<

o instructional materials which retlect the special needs and interests

[
5 3 . - -

‘ . -.of Spani;h-background children across the nation. -~

.

The matérials include Spanish language arts, fine arts, _
% o
science, math, social studies, and’'Spanish as a setond language for

i» non-speakers of Spanish. Field trial centers are being monitored

by two field associates and the a@mipistrativ{"coord‘mato‘r.- The ce:iters
;. - . ) ‘ k) .

are also being visited by the project manager, the evaluation coordinator,

P 5 - v . * - . .

and the evaluation associates. The materials were developed by a '

“ataff of 28 who represent the eithnic and linguistit groups involved

-

~

{primarily Mexican American, Puerto Ricans and Cubans as well .

as native speakers of English) and r,e_ﬁect‘geogr‘a.phic’ areas i}a which = .

bilingual programs are distribufed (California, New Mexico, New York,

flinois,” and Florida). The development of these materials represents

PE—
>

3

- the only’comprehensive Matter’npt, to provide a full curriculum in Spanisfx

adapted to the needs of such target populations. The curriculum L
> b

suilines appear to provide sound yet flexible instructional activities, .
Y . .
¢ ° . - ‘ .
. " ‘g'

PR

and the Armijo‘te'a.chers are pleased with them and wely on them. (A

detailed description of the center and the materials is included in : o
Appendix A.) 15 ' o

-




re

_ Childrern learn reading skills, mathematical principles,

/ %pd scientific concepts (geometric forms, measurement, tiir 2 units)
in their dominant language, Spanish. The handful,of English
domin.anf students, mbstly the children of Highlands University

rro 2. .

f;culty. are taught tiuese skills and concepts in English with-

-~
- L]

e

“nippleme‘ntary instruction in Spax'ﬁsh language arts. / Spanish dominant

*

children are taught English as a second language with the Miami

' Linguistic Series and the Peabody language developmeﬁt kits. They
have a daily period in a mobile unit reading laboratory in which they

learn Spanish language arts. Spanish Curriculum Center materials

are used for language arts instruction for both English dominant ‘

G
)

’ " and Spanish dominant children: il
‘. Reiding skills are taught throug}; a variety of strategies:
- phonetically via sight words and through the language experience ’

approa.c'n.. The teaching staff appeats to rely heavily on tke language
s experience apgroa_:ch in which children talk about their experiences

b ~

‘and then write them down for other chil;dhe_n to read. T‘l’r&Armijo‘

[

. balletin boards alre covered by cooklets written and decoratéd by

the children in both languages. - -~

”

ﬂ" " '
Two sets of materials are used to teach math and science.

o s,
v am

M

"--. The SRA series is used in English fo.teach computitional skills on a

strictly individualized basis. Small group instructionﬂ and the Spanish
- . A ]

~

s
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’

Curriculum materials are used to teach mathematical and scientific .

*

<

~cor.epts, * - -
€

- - . - ’

? * i . /

>

» MULY:-MEDIA LEARNING _ “ /

Ibé SCDC materials-al§o/utilize music and fine arts in t,h/e .

/

lingual, bicultural fogram. - To meet this need, the Arn?go center
& . B . B -

N "~

£
!.b‘o

b »~

¢ .

employs a music specialist and a fine arts instructor, wl}/o isa’
student teachér from Highlands. A music teacher c’onie/é twice

~ - Y w’ 7

Wt R . . ‘ / o
weekly for-half--hour sessions. With cassettes of taped songs in
/ .

3

Y
" - 4 i
/

5
Spani.:lh «nd Fnglish which are included in. the SCDC/f kits, he works on

-~ parformat.ce objectives outlined by the SCDC (see APPENDIX A). .
\, During the period‘betweex{ his visits the teachers sing the songs and .
- 3

' Lo . . " .. . I
work -on the objectives introduced by the musig teacher.
. . Nra B \ i . o

)
-

. The teachers utilize a variety of media in their instructional

. N ¥ . >

patterns. These include flash cards with transla‘tiqg,‘ spelling-
A ' C
'and arithmetic exercises which are laminated so that they can be
- Co 7 ' T L] :
reused. Filmstrips in which both languages . are used are incorporated

into the language experience exercises. A self-teaching audios visual

R -~ " ) LY ' / o .
machine is-on-loan from the district. - . . L ‘
I v e N ~ v .
. ) _ ’ )
¢ / . . 3
" 1 [l ’)
- A%Y
STAFF j
% ./»
P <A . ’ . . : - ' ) - .

-

" The staff of the Arrﬁijo Bilingual Bicultural Demonsttation

- .

,
PodhalP R P v . . ':17 .o -
. . ' »
. A .
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Center includes a director; clerk; media, Spanish and music

[} at
»

specialists; eight ‘teacher’s; and eight teacher aides.. The teaching

staff, all bilingual Mexican Americans, was chosen by the

B -
-
» M a ,

project director from other schools. While they felt the changeover

. coTy
. to an open classroom difficult at first, they are enthusiastic, /
. . . . ° w . i
. “ /
resourceful and extremely pleased with the children's high.level /
b o S S
of engagement. : ‘ . T

2
v -

Inservice training in bilingual education and in the technique )
. : e . >
P v . . 3 e A o
of open classfoomrdis provided for both teachers and aides. The entire

° .

staff, inéluding the project director, attends one night class weekly .

Although ‘the aides and teachers attend different ses sions, tl‘xf ‘cour:e
substance,is very similar. During the first year of its operation .,
. \‘ - -

L]
. » . o
~ -

Armijo used consultants for inservice training. The consultants

~

came from ESL, Spuf’ﬁwestern Couric'il“Educati‘on Laboratory and the

(] - ~

University of New,Mexico. Palomares, the author of the Palomares -

+

¢ ,Human Devloprhent Series, did th: most extensive consulting and

training with his rhaterials. During 1971-1972, inservite training

was provided by the Highlands University Department in Bilingual

L3

Fducation. Consultants also camé from the Spanish Curriculum

' Developme.nt Center to observe the use of their materials. A Title 1481
Teacher Training Center in bilingual education for the state was
) v [ d , -
initiated at Armijo in 1972-1973. .

-

Teachers and aides work closely together. All of the agdes

are.studying to become teachers. Very p‘rofessic;nal teamwork_ -

3 - -

[N

characterizes this relationship and probably is responsible for the’
| B . R , N




A

high morale among aides. The teachers'share instryctional duties
=3 IS N

-with the aides and also consult them to a lesser degree in planning-.
Unfortunately the teachers do nct have any time during the day

for ﬁlann'mg. The diregtor of the program is laréely responsible for

&

keeping the program on target, . e

.
» -~
¢
. L4 . -~
]
« s -
N

WHO (cont'd) PARENTS L : . -

- .
i .
: N . -
v : Lot

. Although parents have helped with special school events, plays,

festivals, and the construction of. shelves and playground equipment,
. : i

-

-«

their impact has been restricted to such assistance. In the past,

they.have not participated in actual policy and curriculum making decisions.

. 4 - <

‘However, the school puts out very'frejuent memos that inform parents

ST —

C. '\\\\
of school events, special visits by .outsiders, speakers and topics.

4

These have been very effective in motivating parents to learn more
%

4 e
v

ahout what they can contribute toward their children's education, : :

o -

At a PTA meeting; several parents canvassed expressed some °

N ~ »
s

uneasiness about the seeming lack of structure and_'afxthor'bty in the .

» ©
LI .

open classroom. They admitted that’ this hgsitax;cy could be a
. r . > v

cultural bias and expressed pleasure that their children much preferz:ed
K .

~
,

-

school under this system. The project director appears to have
3 . A o

detected this parental apprehension and:

.ot . . . e L -
.

-

i

L

has scheduled university >

. i . fa ‘ . . ¥ \
persons and other speakers to review educational ideas at PTA meetings.

-

e * me . -4 B PRS—
-
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A

) _The Board of Education members for the West Las Vegas
. A : .

B3

sclool district are mostfy Mexican Amer_icax‘{' and the Superintendent,

- Ray Leger, is the husband of the Center's director, - Because it is
. a'am?‘i'.l town, there'seems to be a close network of communication ',

¥ .

( among the board members and among the school.staff. Howevér,
. N . - b VY »

E] : -

the demonstration center has received surprisingly little coverage in

*  the local paper,

HOW (cont'd) COSTS . | Lot

" . N hd
’

Titls III of ESEA provides 95 percent of the funds for the Armijo

o project, indthe state, the remaining 5 percent. In addition, the
. ( T e R i <

“project. utilizes audio—fviéﬁal"‘equipgggnt whi_cli the school-district.and

-

Ty ' ‘Highlands University have purchased ‘with Tiil\en‘f funds..

YT

hd [
——

- The estimated total cost of the project for the first three years is
 $300, 000. Budget for 1970-71 was $65,000; for 1971372, $80, 000; and

.

; L - N
. for 1972-73, it is estimated to run $88,000. The cost per project pupil .

.. is approximately $600 per ye:ar (as opposed to a per pupil cost in the
West Las Vegas public schools of $365 per year). If thé‘A'rmﬁjo )
s Demonstration Center maintains i‘gs,presenf standards of perforrr{an_ce.
~ . o ‘EL . . Y,

‘ New Mexico will likely assume funding of the project at the exi:i'.ration

. . of the federal allocation. R . .
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WHAT (cont'd) EVALUATION ) * - :
. t | . - . >
T To evaluate the e.ffectiveness uf th'e program in pr'orr;pti;gathe

aca:démic and psychological growth cf the pupﬂs, a series of objectives
3 " -

. ' were set forth and progress ;fn'e?{_ﬁ;.i;.;ed at the end of the 1970-71

1

scheol year. As can be seen from the at'tacheq evaluation (Appendix B),

4
while many of the objectives were achieved, not all were achieved

®

. P
to the level anticipated at the program's inception, Howeveér, a start

. i ’ ' “
has been made and the trends appear to be continuing. , . <
. . - . v
o.:“ N v ” ‘. . .. . N . LY
.y . _ S >
' EFFEC TIVENESS , S - ‘
' .:: » '.

,
. .
- s ' 4
v e . . o .
. -

%

N . . ) ]; : - N
This project proceeds frofn the assumption.that effective learning
k4 ;
. © in a,bilix}gual cdmmunit)'r not only requires that the educationgl.program

. .o ) . N\ ¢
be bicultu;al“as'well as bilingual, but that bilingual competence should

be the. goal common to all who participate in the program. Th;.ls,' the .
\ - principal ;eatdres of tb}s project in Wél?t Las Vegas, New Mexico involve
\ ol ’ ' a ’ 8 - .
B L formal and informal languafe instruction in Spanish for 'Engtfsh;dominant
N ., : (
;\c\t{ildren'; in addition, a he;vy representation of elements’from both
N _

v cultu\.,e\s are incorporat‘ed in the tétal school p‘rogr*am. This ‘co'ncept is#.
. ] : ’ ,prai\sew% . Howéver} itisa \;é;-y.“diffi,cult concept fo implednent. Irr;}‘wlicoilf‘
. _ _ : . TR
. feo® to this prograrm ,x ‘the congern\with equal ;eSpcct for both lax;gxaagqs- ’ ’
’ and cultures. Yet,\bec' use’it exists in a larger, Engiiéh-dorhinant"cultﬁr;..
El{fC . th; extent to whic_:h:su&hk‘ty is ac};ieveci i‘s highly questigna‘ble.




This extends from the «difficulty of finding teachers 'who are not

e - N,

. . oaly able o use both lan;uages effeetively, b\lt who have parity of

/ : ’ ct;tuh. to the problem of community msupport for the‘deveiepment ;
of fe'eility in ‘Spanish for Englsish-spieaking children. Oiie.of ti'ie implicit .-
~r A of)j;ecti\'es of the~ program i.'; to enhance self-c':once%t in évpanisﬁ

lpeakmg as welljas English speakmg children, yet it is hard to avoxd

,the prexmum v\/hich attaches to mastery of" Enghsh and difficult: to

i

. -

, »+ provide contimuous reinforcement-of Spanish for children who return to

e L . !
. . ) . :
English-speaking homes. H‘bweyer, >given the low percentage of Anglos,

3

iz this program, the rewards in the natural setting for mastery of
u . . ’ 4

o

.0 © Spanish may be greater. I . ‘ .

. In adilition to this set of problems,* this model piéces heavy

- J (\ - ) . - ) -
“responsibility.on the teaci}er for bilingual competence and a burden of .

. . . * Y
“ . N ’

work that many may regard as excessive.’ ,Tﬁhe task of developing and

P ' M vt o 2 Ny
srganizing materials in two languages and of ‘continuing concern for
Te ¥ PN :”
Y

ensuring that neither the language usage nor the procésses ‘oftih‘strucgioh
. ‘ A o=

¢ ‘ . ) .'! A g i
~ demean the lower status language involves considerably more work than
4 * ¢ ’ N
does teaching in a single language. N
3 - \ u

. Since the: prOJect corr:ctly perceive’s peréonal -social development

< ‘ - - N
- *

' {self-concept, self- confzdence, self- reahzation) as goals of the program,
X <ot ‘
. as well as fac_:ilitatorg of language competence, a ‘significant a;ixil;t‘ai-y

" element involves the use of the Palomares Human Development_ Series.




-

s

\\ of -objectives, appropriafeness of materials, flexible o‘rg'anization of .

* consideration by schools-struggling with the problems of education for

- R . . T ey

[] ~ 4 - . . , 1

It is through this work that t

' . . & . - rd

experientes in persoxll__al-‘§o‘t_:ié.1 development.” The combined efforts !
. 1 -

eachers provide complementary learning’s %

@
M PR

. . »

k4

undf rtakingj.a0

represent a major netheless,- they appear to be )
L . o 4 ) a . /.

e cf éffécti.ver;e«'ss-: Thé exemplary qualities,

e

impl=mented with a high.ﬂégtre

v, v ¥ J .
of thi- program arereflected in its specificity of gufdeli.ﬁnes, clarity v
N .

%

- Y

-

instruction, in-service training of teachers and aides, and parental
* 7 da ' 3 N

EON . R © e » .
involvement and enthusiastic dedication of its teachers. The effective_
integration of these varied elementsr'u’i‘to a single program would .

: T .

’

- .

represent 2 major achievement in any school ‘district. The fact that it

© ’
-

las

d v

has beép substantially achieved in a small corr_xmu.nity like West

Vegas may be due.to factors idiosyncratic to t.Lis community. But,

N

the concepts and spirit reflected in this:program are worthy of IR

s T ! . .
bilingual populations. ‘

- . . ;

ar

L]
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- ' . . APPENDIX A = * S _L .
/' - SPANISH CURRICULUM DEVELOPMENT CENTER . "
I " oo o . '
S , had . ‘ v k\ . N -
o The Center is still in the process of producing, field testing, )

and 'r'evising 48 muiti-'-‘di"sciplix_mry n';uitimedia Sp‘an'ish curricula ki‘és,

* 16 of which will be for first grade, 16<for second ‘grade; and 16 for ..

third grade.. Fach kit will be designed as. a two-week unit, and wiil

-

R
T~ contain materials for teachers and matenals for pupxls conducwe

-~ . v -

to. the development 0i six strands in Spamsh (1) Spanxsh language '
.- . trtl“'vernacula.r, (2) socié.l science, (3) fine ‘a.rts, (4).sc1ence, (5)
Yo . e
: .+ msathematics, and (6)Spanxsh asa second language. The materials.

0
©

‘ T for each strand will be so desighed that they may be used independently .

- . v
. " d - 4 a

or in combination with the materials for other strands in.the’kit.

P 4
a s 5 -

‘ ' "The Spanish language arts vernecular ‘strand in each kit will

. extend the language that the Spanxsh dommant chﬂdren bring frqn
their homes through dtructured dnd unstructured oral langua%e

e -

experi’ences designed tc develop Standard Spanish, at the same time

recognizing and developing respect for regional dialects. It will also ) e

provide structured and unstructured reading expefri,énceg designed
to systematically develop (1) Spanish decoding skills, (2) skills

prerequisite to effective use of reading in«;f’he content areas, and.(3)

___—_....__,._

s2abits and tastes in the eadxng of Spanish hterary-*type matenals. |
The social science strand in each kit will be designed to help

coy the learners discover basic generalizations of the-social sciences |

- \

- ‘ 1

. *

24 ,. -,
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on an elementary level and familiarize the learners with the =N

2
3 » ~

o

process of inquiry so they" may independently discpver and order

,‘ .

LS
o .

v the rapidly changing world around them. It will give maJor xnportance

2

to the diversity of socio seconomic and cultural makedup of the target

i e

-y  groups for which it'is meant, and it will provide for such differences ‘

" at the local 1eve1. Tbe'content will be organized around high level

N . °c

. lbatractlons, ,such as change, mterd° aendence, and differences.

2

: . These abstractions will serve as maim threads throughout the strand, .

« 3 A / . o . P . -

connectmg 1mportant genera\;zaty.ons taken fror?f'the social sciences,

' -

such as " individuaﬂé belong to many gronps and therefore oceupy

s'everai different statuses!, Specific facts- W111 be selected to
&\ : ! e e
develop these main ideas. Concepts will be’ desxgned to be revxsxted
) . . e . v ¢ 2 . . * ] " M
aystematically, resulting in a spiral oi cbngépt devglopment. 'I,'o aid

~ - . . v .. 4 .

the pupils in arriving at the social science concepts,nthe social science
i . R N N . L . * P

[y

-

strand’will utilize teach‘mg strategies designed to help them organize

large bodxes of data and analyze sxm11ar1t1es and differences or case

3
™ - L a“ K4 3 k3

. ¢+ " effect re1ationship5. Also utilized will be strategxes to explore the -
) f ’ : : [ *

affective domain of feeling, attitudes, and values.
. R - . L. ] ¢

, . . . b .o \ . .
The fine'arts strand will focus on music and art. The music 4

N4
A

portion will be so designed as to reflect a broad experience‘ in'a wide
range of musical traditions from the Spanish-speaking world,
The science strand in each kit will be organized around the bas’ic3-~

process ofobserving,” usxng the/space relationships, classxfyxng,

'3 5 . x -
.

<

using numbers, measuring, 'communicating, predicting, and 1nferr1rfg

Q ; N ’ - t

LRIC » | 25
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OBJECTWES--SECOND GRADE
& ) oy
' ' B

L) "

1. Sixty five peréent of the
students will read All -

R ) Systems Go, last book of -~

? - Ve

the Miami Linguistic Series.

: ’and perfoxm 90% -of the
reading and study skills
required for that partrcular
book. -

.
Y [y

2. Fl.fty percent of the students_

will write creatively-short.

.. paragraphs in both languages
U -;':.',‘ based on their experiences-
" or on the reading selections
they have read.

v

. 3. MATHEMATICS
Seventy-five percent of . .,
students will be able to do
-, .mathematical computations
_-+v_using two and three digit .
‘ _ ‘problems.

. ™

Flfty{ percent of the students
’ will demonstrats ability to
figure out mathematical
\ process when given four .
+ story.problems.

>

SELF- CONCEPT
Development of posi ive -

. s¢li-image through a plan-
ed program of instruction

- for effecting changes iR the
+ "affective’domain,

—PROGRESS IN. REACHING
OBJ’ECTIVES a -

50% of the second year students ’
are at the mid int in thg veading °
selections of the iami Se ‘ies so
" it is presumed they will complete
the fina] book and, perfora. ftudy -+

skills as Tequired in that bock.
. - ) . . J *

-

) 50% of second year students are
currently writing creatiye stories

" in Ehghsh and Spanishjbased on

" learned vocabulary and structures:
while drawing on thexr experlent.xal
.background. .
i 2 Y Y . ) . '
\ . T LY
x x .

" . " 4

&, LY * L

50% of the students are able to do _ _
two and'three digit‘computaticus.

K4

50% of the students can figure g'utx' '
the mathematical,process when .
given four story problems.

Yy

. . .
© , o N -
> ~

*

'95% of t?e ;tﬁéenté aré ‘me ing

domath as measured b_y the
.. Development Rating- Scales
of each child.- ' -




APPENDIX B
SAMPLES OF 1971-72 OBJECTIVES \ i
OBJECTIVES--FIRST GRADE = PROGRESS IN REACHIiI 3
L ’ -OBJECTIVES.
. o > 9 - - _ﬁ‘\‘_“ - —_ . -
3 " : .o &7 i .
L. . Seventy percent of students ~ taped dialogue at the beginnixg
, will demonstrate command ° . of school apd one at this.time - "
- of phopology of both languages indicates that 90% of the stu-
. by approximating speech of ~ ° dents speak well in both languages, ¢
native speakers of the’ : .spproxlma.tmg the speech of .
'; language as measured by the native speaker of the _
sound mimijcry tests and tape languages.’ T ,

recordings of students.

2. Seventy-five percént of the 75% of the children can write.’

— students will write simple simple sentences utilizing
W - sentences using words from vocabulary from reading series,
K their reading vocabulary employing manuscript orthography
in'both languages. 1 in English and cursive orthography

_in,Spanish at-the rmdway pRint xn
tlfe school year

~ 3 . 2 ~n

.3, SOCIAL STUDIES - . . T lf : BT R It
’ .Seventy-fzve percent of the , 75% of first and second year
. students wdl be able to . students can-express orally his
.~ identify and Simmarize rol&in the cla'?sroom and in the
, some, of the human needs ~ family, his wa.nts and nezds in
. #nd the ifnporta}nce_ of the classrqom ahd in the family
Nt havigg buman resourses. and his resources in the classroom
ﬁ\ ) ’ t'}<e famxly '

*
-
:

“

\ 4, MATHEM{&TICS ) .
.o - Eighty percent of the *- 80% of the children demonstrate
N ‘ chxldren will demonstrate %y basic operations of addition.and * -
understandmg of sets . lﬁbtraption using sets having from
. by using that concept in . 1tol0 elements.
addition. ot o
& l .

5. Seventy percent of the 70%-of the students can name and
students will be able to | describe properties and geometric
describe the vocabulary | figures in both English and Spanish.

L of modern mathematics . ) They can demonstrate their knowledge




~r

- SR

) ; Skills for succes;fpl completion of each proce. will be developed .
/ ~ and revi.s'itedlih‘incréas'ing depth. 'f‘or éxamPle, iki}ls i-iihe':.int in
- ¢ the proces; of cfagsifying are those of identify,ing,\ riaming, and

ordering. 'Ijhese skills will be revisited several times in various

,

. ' - ,
’ © activities before an actual classification activity takes place. The
M > > . . ] .

program will utilize these basic processes when dealing with content

material from mathematics and social science as well as science, and,
"wll}._utilize the teaching strategies indicated‘in the social science

strand above. L

-
-

Th(_z mthematies ‘'strand will develop c.onjcepts t)-rpified biy "modern
math' programs as a w!;ole; including f.uc}; éopics as sets, simple
: , geometry, the nurr;bgr linje, mea;suring, addition and subtraction,” - °
and ~simp1e\;:hart con'stru;:tion.

'l'h-g Spanish-as-a-second-language strand will provide English-

dominant children structured and unstructured oral language
experfehces designed to develop oral Spanish, and will phase the.

-

English-dominant children into Spanish reading once ihe basic decoding

/ukll!s have been mastered in English. The .l'mguiét‘ic target features

of this strand will be identified through contrastive analysis, but the

sequencing of target features will be strongly influenced by the
‘2eguencing of the content from the subject matter areas. ’

v

~
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OBJECTIVES--FIRST GRADE .~
. (contld) '

such as sets, subsets, ~
geometric figures in both

languages.

’

. N “»

43
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PROGRESS IN REACHING
OBIECTIVES (cont'd)

. a7
of sets and sub-séts by the cognitive
and psychomotor performance of
addition and subtraction of elements

up to ten.

o
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