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profitable .and practiéal to all mankin.d evarywhere.

instrument, (3) Used on whom, vo whom, ‘and for what purpose, goal or

& -~
al patternc and menta

The pages that follow reflect the type of rgs:earch that is highly

-

Here is an aspect of

the pilgrima_ge o;‘ man illwninat,ed in a sys’ueﬁ that is unified,» organized
and highly cohérent (movement) on earth and -is :1evealed tmrough the

(1) Instrument (currlculum and educamon) (2) User of dhe

.

lity of

L

peralistic, coldnial ,office in England through the'% colonial administrators
.o 4 AN A
appear colorfully and'dramacically in the education and'«cum'icula paitems

) that wer- m. 1f-"nented and pergetuated for thdse islands under 'che 1m~

3
.

Sp2 cn,fz.cally in the B‘ltlsh v-eSu,Indfes.'-

¢

the Im- <3,
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. . A Historial Perspectives
o

Curricudum Develoment and Instrurrentallsn in the Eduéatlonal System in the Brltlsh
West Indies AN

! . For truly rhyﬂwords shall not be false: he that is ‘perfect .
in" knowledge is with thee. <Behold, God is righty, and S ! |
despiseth not any: he is mlghuy in strength and wisdom. |

<" ) : . . JOb 36 h S ‘Q_e ~' ”,
. - " . - ' . * - " ‘
This résearch,pgper uses the thesis that‘the instrument of education in any . \

»

k4

-
"e

civilization .or r{at,ion, and in rarticular in the British west Indies reflects the
totality of that. ci\}i;liz‘at.ioh',ald vi;ce versa. [his means that fhe imstrument of -

educa‘*‘om reveals: (1) a design, and a stff:'ucture, (2) -a philosorhy, (3) a psychology,

‘

(L) a sy&em of obgectwe, (5). a concept as to the nature of man , (ﬁ) the structure

-

of subject mauter (7) the re]ev nt vs. the irrelevarn , (8) a value system, (9) a ‘

concept of society, (1-0) the proauct or end result re11ecung the uta.llty of the .
instrumen®t used £f.r tehavior modifitations of the agents. . .
Yhat is the cultural history of education saying about the ‘basit Tunction ofe . .

. . - I
educatior as-en instrument? It is saying Jhat a view down the road of time, from .

Y

about 6000 B.C. and.the earliest civilization of India and the Aryans to the Amemcan

civilizavion, education is the mstrument used to free man as well as to enslave hlm

\
- %

spiritually, morallj} and ecor:cm.ca.ly fo illustrate thls roint, the culwral hlSuCI‘y

of ®ducation revezls . thai the Anyaus or “nodle people" 11ved qon‘ew}‘ere ‘around the

n v

Caspain arca before the conv,entlonal record of hlstory, but due to the fact of "over-

-

population" and a risen néed for trade and expansion because of econoric crlses, these

- - . P

Aryen“ invaded “the area of the South. I‘hey therefore conquered Sumeria in the West, .

and in the East they also cor’xquered the Nagzas reox,le of Indla. In the process they

realized that tke,/ were in the mmorl’oy, end so they developed a systém to maintain
“ PN V' ' :

tbe,ir.ccntrol, c}‘;::;Jé-:er, and supremacy over their-conquect who tomprised the majority, .

v
4

and were of a dark comp’lexion comjaratively speaking. This apgroach to power, conm-
. K v . 5
quest, dominion, and rule coniinues to dominate the imagination of man today, and

A A

is vividly seen thrcugh the instituticn of ,uucatlon as an inscrument. N

Voot . »
#

o . ~a




.. The Arvans.were white invaders aid.being a mihoritf among the so~ca11ed tlack

0

or darker skin ceonln in India, they devised a system to maintain their white stiprem-

S . .

acy by setting up 1ad% and regulations. The color segregation was called "Varna" and ‘

I3 * Y

' with 1ts system of rules and regulations formed the -basis of.thd caste sySuem 1n~the

—— - fx da

Hindu Relirion of .the Conounrors. . . ’ .. 4

3 3

»

' 3 v
- ——

. ’ v ) ’ ) : e .
.¢ The Cas«e Svstenr-w This social order was diViqed 1nto~four castes, the caste or
reiigion-the Hindu Religion: of the Conquerors came about beéause of Economic Nee

[
w ( < .

andPSanivel. ;ollow1ng are some qualities of the Caste System:,_ : :

. . ¢ -
' . - o L]
a’ ; ¢

I ”Brahman-—-This is the.highest caste and con51sts of those people who

»

»

. are responsible for the spiritual and educational guidance of ‘society. o
/ The Brzhman was highly rrotected by Law in the Eingu society and to . .
. - (strike a Brahman was to force Deauho ' . ’

>

R B & Kshatriya —This castd was respcnsible for politics, public affairs,

war, Justice, peacey’ governmental aanlnistration and was SOmetimes
called the Mruling warrior;casteo"

.
. .
- ' 3
< . e, . ¢

A III. Vaishya — This caste 1s the merchant caste, and they are’ involved in

“ industry, trade, and commerce, -

. . . . <

IV. Shudra — This caste.consists of the laborers and are c onsidered the
ruUntouchables or outcasts of society, TIhe black or darkxaboriginal

- peqple of 1ndiqg most ezcluSively fall into this caste, and moreso in %
-earlier ‘times., - )

-

4 .
L - - id

The Curriculum — The ancient Indian curri.culum empha51zed philosonhy, religion end |

* “a

¥

Q' rituals, theology, ethics and’vocational skills. Phi}ology and grammar were later

addeéd and by 500 B+C. scientific explorations revealed itself in the study-of physics, s

ar

chemistry, physidlogy, mathematics astronomy;*geblogy and sy«chology. However, the

?

"~

. . &
) point is that these benefits were for the B?ahmans, then the Kghatriya, the Véisnya,

but not Tor tbe Shudra. They were given, no fornal edupation cs such, but were trained

in ‘household work and 1aborious occupauion. From this base, what is Instrumentalicm

M '\
are we_now? Fhere are we going? Can we achieve the dream of Hartin Luther King,

° -

+ and Curriculum Dcvelonment in the Educational oystem in the British Eest Indies? Where
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shalt not kill.‘ Of course, the wordé of'JéSus Chr1 st as héll as His Llfe reflected

1}

thab Enllghtenwcnt is achlewed ‘hrough Educaulon -perce1V1ng and beﬁav1ng mhlle-

Darkness and 1gnorance are the resul t of non-educatlonp The instrument-.can be_used _a'

SN

,,V > .-

ﬁpr whauever end is to~be attalned for by nature man is the most flexlble creauure

-~

. oA
“ . < 4
and are alzcys rn ther"process of becomlng." e,g.'Sparta and kthens YL )
AR i - s b2
~ ! ) ) LN . ’
. * * "€eneral Badkpround. . ' t. 3 , Y.
- ° -4 - ‘e ‘ e . . ) .
c . - . - . . -~
3 o . - . X . ’ ‘.‘ &, " —- ‘ . * .
*Now it is time to enter the Empire where it was cnce.said ‘thav.-the sun’ never .

.
. &
'

sets on the Britich Eripire. .Since an émpire comprizes of. people, institutidns and a

r

culture, no one can deny the fact that there is ‘an in'tricate and v1tal relatlonshlp

betwecn an, cduc tlonal system and the cocial structure of soclety economics, pOllVICo,

3

rellglon, 1ieology—pollulcal and social; so too, lt is undeniable that the educational

A . qcy . v

. 1
system as an 3nstrumenu is ce51gned towards an end or objective, If a serious.student

. v

of‘curriculum dﬁ"clo"mcnt will guot look into “comoaratuve curficuia" he will sooner or

5

later hypcthesize that an authorltarian-colonial-imperialistic political system by its

nature reveals: . - ’ . t- o . .

11 -
(1) Secondary schools are non or llttle comprehen51ve in’ scope and .o e
. structure., T ) : -
. 4 - \‘ 3
2 . .

(2) The administration of education s highly centralized as apposed
. to the decentralization in a democratic system,
v U &
(3) The school curricula reflect speolllzatlon at a very early ages
A Y A -
(L) huyha51s on subJecn~centered as cpp0°ed to student—cen tered
. - teachings . ., . .
K - . ey BBy = » - .
‘(5)‘The schooI system is highlj‘oppressive.
T s - '_- :

(6) PsychoTOAy'oL learning and recognition of 1nd1v1qual’d1frerenc°s
are 1;nored in preference to soclety-centered-goals es@aollshed
by dlctatoral reglwes.

(7) The absence of "a theory of tedcﬁln~" is clear for "the art and = =
science of unity in educator-educznb~relab10ns¥1p is gbsent - -« |
in pxelercnce to a mechanized rcglmcnucd, and puoh-button
structure.

“

L
- -
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ey v.‘ In sti" tmen talism ( hxnerlmen taln.sm or Pragmatism) - ‘ v
. - s (7N f . i S ‘?r (s, . . . .

.
o ‘! . . . k . - .

To view educatﬂon and SCeCl;lCall}-, tbe(kqsnect of currléqlum develoEmeqt in

'3 .o

- the Brro?'sh 1‘es'c Indle durn.ng the perlod of;‘ nmanclp‘\tlon to *bhe p eeent (1833-' o .
.- ‘c. ¢ - . .
. ‘“, %' 1975), it is necessaz‘y ‘c.o look at the q.deas ef-one of the world's greatest and L 4
.)‘ e . N ’ »>

'\,««, most dynam:r‘c educator, John Dewey. Some of the maaor concept,s in~the educatlonal-

os ) P

. vhllo«cph.’ical‘mmsnorlcal life of Jokn -Devey ares. (1) Instrt.mentallsm, (2) The

- -

"_" pA
Student, (3) Derrocracy, (b) Indlvn.dual leferences, (5) ’Phe School, (6) The Sci-
— - : v
entlflc Pethod, (7 ) Knowledge ‘and Informatlon, (8) Experienge and 4ts Nature), EEN
| - ° 2 - . .~ 0 2 ’
< (9) D:Lsc:Lpllne, (JO) Freedom. . . . L. .

[} ; ! «
« M - -

Instrur"enta.lnsr is.the bedrb"ck o“ currlc}ﬂm plann;mg .,.nd devclopment tecwuse

-~ .
- “ N

‘the' conceol, of the‘ Studeﬂt is-of’ prlmary 1mportance—-the rature of the Studept or -

- ~,
- >

man, folloved by socle ty. l‘o be more specn.f:.c currlculum is the mstrurrent de 1gned

[ \‘ .
» PR -

o /' B 4 “ < N
e :m pe(pobuatlng Values or culture through the student or man, in the schools,. pro-
o' o vmed by socletj w:.th spec:Lf'lc obJectlves as to the needs of that soclety. N
’ De».ey, believed that” the mind ad: the body evolved, 2ond ideas are the off s.orings

.. L. N a?%‘t . -y,

S N : .,
. of- gxperlence whith are the plans for acJ:Lon for the satisfactory *e.djustment( of man

-~
-~
- . <

. to his environmeht. Ine mem:%l process for adJusunent is Thinking, and this is. the re~
9 ‘.’ “-_—-
s suld of lelt needs of the Ind‘lndual o soclbe,_ty, whlch stems from a problem (problem-
v cceng,ered) So uh"‘ msurument of a o.bvlon 1s the product, of the human mind Dewey : ‘

Yl . ~ - - <

believes that "human t)urklng is sociallys it mam.fe.;tc ivself 'in the form oi‘ "socia‘.l

. K

E mll:r.eu." "Secidl Ltnﬂlcy," accordmg to Dewey is the test of truth, education and

e L ™
LA \" . "y

- curr:.mlun pl;mn:mg ond developmcnt=are a social mstltutam, and subJect to. the

s

. aspiraiions and O%cholves of” ope culturé and socieiy as apyosed to .anotpe'z' conparas-

» . I\ ’ .' ‘ * . h

itvely speakirxg. A school i{s"a r}iiriit,ure socie ty or a mini-system in the overall e

. . Y - v
.
. . i .

sysue'v\ of® the cm.ture and one is x:eflectlve of the other. *

rs ¥ . N 4 3

»
.

. ¥ [ “ . . 1() - .

. 3 B o o~ . e . .
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T John‘Dewey lived from Octo‘ce'r 20th, 1359 to June '.L.,t, 19?2, a perlod of ninety- ‘
' ' ’ ' . . * N ’ . \

two years. He iniluenced ‘rrillioﬁs of.cduca:ors and among them were Kllpatrlck, Bode |

-, and cBrameld; Of course, Dewéﬁuas influenced by the theory of evolution (Darwin) and

Yy

by the dreek "concepts of' cén umual c}ange" (l*eracl1 tus 535-L75“L C: ) ' Howe;/er, vihat

influencad, the Erl‘b;sh 1mp°r1°allsua.c educauonal system in the British .vest Indlec"

- N v

The British colonial govémxgenz debated and .passed 'theoNegro Emapcipatio_n Act in 1.333

,‘,in {he British parliament in Englénd because .slavery -as p'f'ab%iced'was no 1onger an

econor_c g,dm, yet ihe ideas of mental- slc.very was the insidious goal of. the plannv.rb
A ,/’7
of frecdor‘x frcm physical sla*&:zy or that of_being on the plantations of White-lMasters. .

Or was i% he situation of "who cares; we the :.mperlal...sts and colonies bosses have

N
A A

laalread:, got the beet' now léave the dying 1gzﬂora;;c, slaves®ancd blccks to solve thelr

.
J o e

.

problerﬂ " o, nod ..otally - the bright idea of usmg education whereby.the educated
oo or discovar |

can be £0 mdocrmmed and crun~14ashed that they can never Tind tbem.;elves,out rexra;m

i @ «

in the maze made for tkem. In. bod*' 's world, tha "maze" is that of Skmner-s"and the .

population rerain his "rate." Brutzl :pd. mrc:lcss ce Ltlom_ng at all cost so thet
o3

F

N "free slavee"’ ngw anOme "robons and mechanized msurumente" rather than " th.mkerb ‘-vr Ot
P ?. & - : N . “ "
" free ,thi.nkers for a free society." . .
& h ' . o ) -
‘' Cul .,urc.l listory ol education brings ‘to us tHe basic moti es of plamniny ahd devel-
s\ ' .

oping the educational institution in thie form of: (1) surv*va., (2) rellg;lous, (3) ‘,
~ . . \ . N -
,poxlitical, (L) vtilitarion, (£) education for all or mess, educatlon, (6) excellencc in
. ¢ -
educaticﬁ-inu 1~u‘al and- socie ..al cen uered, azgd (7) Greq.tex;-co",rrunluy cr mtematnonal.
. P
) In the Uritish’ eft Indies the situation is quite cox"ple;: becauce' of the popv._aalon
o Aas ﬂ‘u slave=-rcrulation, ond tre rv'a.a \,e'rs as brit ul"'h in’pcrlclls,f:lc agents govemed by .the )

r

“ Y o M .
Imperialictic and colsgnial orierrt,ed rclicies and practices in kngland. Neverthelcss, the
. * R A

. . et

oo ) ) LY . N 4 . .
motives tral deminated educational plagning and development, and in particular

. -
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. “eurriculum evolution are thoée of survival for the Iﬂrcrialistic .powers with focus
- ‘ ~ @ ¢
on econoric-rolitical moti#e. fhls 51tuaulon is most clearly revealed through the
"),
data that cbmn' se this research paper with an underlylng trend of oppressicn ‘and

. suopre551on uhrough the econom1c~nollt1cal monlve oftcurriculun planning add -

dewclopnent which.is only a shlit in technlouas rom “tne cruel physical slavery
. of khe blacks“‘on the estates w;ere the rewa}d of their physical 1abors was'é?at .
.—-uerely "ératls" ght fﬁgfatitude and,enimal-orienbed~cru31by.. ‘ N . ‘Fl;
- Edutation for reCorstruction must focus od bwo of the most popu_ar'andY

N

£
] -

dlstlnct structure of curricula, - the\iij Studedéicenue*ed and the (2) Subject-

- cenmered. Whatever the type of curriculum, ﬁhe fundamental queetldn lies on the
’ value—s;stem on which the currlculum is, baoed. In philosopHy this\areaﬂof study :
is called Ax1olo Education for reconstruculon mus; be directed to the etudent
because our\SCC1e3% hasostructured our schools by 1np11menta$1on of a value -system . .
. \ &
“that is next to noneo Nhy is the author saylng this? Slmply because 1f ;ou look
. around ou; society from the White House to the ghetto 1s reflected corruptlon, .

*

dlehcnesty, lack if concern for one's fellow man and = netwark of forces that

w
-

- : ‘ 4 ;

manifest deczdence and dedth. c f/\ ) s
v E@uéa&%on without spiritual and moral valugs i's dead. Man.is Spirit and Flesh,

- , T . \‘o ] . ‘I‘ V4 . '

. and his full development can only be realized through the development of the biological k& .

N .

and °01r1tual 1f social 1n3ust1ces are to be av01ded and man. or°’nation 1s to attain’ .

\ .
spiritual and matcrlal maturity., This maturiiy can be achlewcd by«recogn;Zlng (1) >
Truth and being Lruuhful, (2) Splrltual values, (3) Noral values, (L) Value of Ex- «

cellence shrough Cooneratlon, (9)- Indlv1dual worth, (6) Brot%erhood, (7) Love, (8)

cPeace over ¥er, (9) nespecu for all manklnd,fle) The COhPCHalltY’Of all man (11) q.

2

* - Do to o*bers as you would 11ke them t6 do to yOL, (12) A man's worth 1s not measured -

in the abundance of his material gains but his character, .
» - ¢ - 1) )
=Y




i Brltlsh Parlla:nent for The Act of Emanmpat:.on whlch resulted in Law about three -

_in the month of June resolutichs were passed by the Government of England in the-

-y, V.-‘J»‘W ——em— — e eem Yo e B iU VED

- o \, Ini'luence of the Colonlal Masters ’ A

Sone

N .y .
It is now the respons1b111ty of facts to reveal th\true nature of the mentality

of colbnlal masters through the Educ ataona... System in th \Bri tish Vest Indies as to
A .
motives of conquest or freedom of the Individual. In the ek orable year of 1833 and

- A .

\

x r

'\months later. however, until the day of Emanmpat:ton, there was noth:.ng that can be

V4

7R

&

called ‘an educatlonal system. The magorlty of the ;thabltants were slaves who were

;—*""'\-’r\

fRever exposed 1n any form to the b‘I’Essmgs of an 'educatn.on, but even 'when an educatlon-

" al system was suructured it WaS the pattem of« that found in Lngland. S

. -

< Ks a' st‘.rtmg po:Lnt J.or education in the Bm,tlsh T.fes:t Indles, the. best efforts of

°

the British Colon1a1 Ofnce was to aopo'mt Rev, John Sterling :Ln 183> to report on the N

B

admlnlstera.ng of Nepro mducatlon al’cpr enancmatlon,. Rev. Sterl:mg Was, an mnghshman

1

and to contex the s1tuatlon it was a cen uury of colonlal rule w1th ful_l control by the

&

Colonial Offlce in nngland. In order t,o best. appre01ate the chain of. command in the

doctnne of colonlalls'n and mnerlJlsm through the :Lnstrument of an educatlonal
P @

system or structure, it is 1oglcal to begin m.th _the earllest off101al report. d:.rectnd'

g,
by the’ C}olonlal OfflC° :Ln England. ThJ.S report is that of the Rev.. Jokn -Sterling, apd
is dated 1835.» - L . S e
bY ) N A " -

ca « Report.in 1835 ;bir Rev. Jokn Sterling St vy

v . -
>

Rev. John Sterl:mg WaS appo:mted by the Brltlsh Govemm'eh't‘ as spe01al’ gommssloner

\-'»‘

to advice and report on the begmn:mc of uhe hducatlonal Adventure in the ‘British uest

2 .

d Indlns. Durlng the tallend of” slavery, and the trlumphant entry of the. sman01patlon )

Act from resolutlons to, Law in 1833, Rev. John Sterlmg gathered reports on education

13-

A




from the missionaries and religious orgenizdtions who were involved-in educational

effort,s dur_r*?s; those deca es of slavery, - Rev, St,erling was appointed to this assign-

] ment beczuse of his experlence m.ch the condltlons of the Negro population, and his ] |
“:’/‘E' - e - . L B ‘
ability. as bo enqu:'.:'les into educaulon in Ensland and murope. -After a lenghty \iisi”t 7 ‘\ \

N " to St. Vincent, B.‘.E.I. vhere the Rev. werlmg used all hlS patlence in watching tbe

now emmcirated ?’egro populaticn of the British lest ,'_In ies, he returned to England
and wrote hi; fanous ;eporti fhe Rev. John Sjéerling‘:s F.eport, 1835. This effort was
the result of the’ Fifth resoluf tior of the Act of Epancipation in 1833; it reads,
*. "That His k-Ia_jes"ty be enableq to defrsy eny such, e:}pen,sé as he may incur . upon
- liberal end comprzbenqve rrinciples for the ;'sli-gic;ué ang goral Education of the iegro

pooulatlon to be em*nmp«ted." : . 7 - — !

- ~

. - . Ay
".vhat has now héppmed is ‘the emancipation from chains, labor, econcmic disaster,
A - . 73 y .. 3

and physz.cal tortures-’vb reical slavery. But in this, jubilent sta;\e,ﬁ‘the coloni-~ .

L

. ! zation and i !'.}‘8..1&1.1{‘!2 of the mind must never be oveTrlooked, ‘because "“‘aucatlon 1s a

v 3 . - -

-t

“change of behavior in respect to 2 field of percepﬁion.“ If your pefcections are dis-

2

£~

torted and your "Zields" ere sterile, ohen your power "to think like.free R brave s in<
telligent, and creative humen beings is lost." )
. Lo " ‘e * i ) L% e .
" S s .. ' K . 4 *
T Reflections on Sterling's Revort , 1835 , - L i
4 . .
— v ¥ ’ ’ *
1., Rev. Jokn Sterling in 1335 pointed out, in essence, that the report =~ -
-~ indicates that colenial sociesty in the Zriztirh West Indies will
: sooner or lawer te threaicned and eventually thrown through the
Do ) window as socn as the fulness of freedom is reg l:.ze“. .
2.7 In 1335 there were approximately 770,000 people released from Slavery
through tte Emancipation Act. In the Eritish i.est Indies there vere’
about 657,627. . . . -
s « he v > £ i ' N
: . 3. <he poier of the emancipated slaves over "their minds and the culti-
: vaticn of character" is a necesrity for a civilized ccmmunity. fhis
can only l'e achieved thvough Educaticn-~ ahakonm,; of the noral and
- inelligent powers of the mind. . ; . > z
- »
»
L}
. 1 LY
14 -
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Litfle or no result can be expected in a plan where the Hegro child - .
is taken for about three to four* (3-4) hours weekly from his hut
"where he has been instructed in fraud and lying" and intimated‘in
fragmentary,dogmas, hoping for transformation into “"character and

. development of intelligence." a “ .

Rev, Steriilng recommended secondary education for all classes and . .
teacher-education if the insfrument -of education is to be productiwve

in the British *est Indies; government ‘should pay a large part of

the cosi, edge student's expenses, and salaries of teachers. ~

Y - °

B 2

Report of Patrick Joseph Keenan, Trinidad, I, 1869

Py

- ¥

e

Joseph-Patrick Keenan was appointed by the Colonial British Government to advise
on the State of Education in Trinidad, W.I. in.1869., He was -Head of -the Inspection

Board of Natiohal Education in Ireland. He was to focus his investigation on the

sui-tability-of-the—totally-secular.e ducaiion-sys;euténted,ix{4851 ~which was._the

existing structure and was supported by Government. Keenan ‘examined abbut three
- - e . * . L )
¢+ théusind students, .visited about seventy-six schools and was on. the island from Februe-

. . R
- ary 6th to April 8th, ¢

-

Reflections and Trends‘of Keenan's Repert,
.o 1869, i'rinn.dad, Vol

l. Local interest in education is reflected by the very poor and depl’orgble
buildings used to house formal education. ° T .

"2. A Board of Education was functioning for about eighteen years (18 years)
and a:l- thats yeflective.is thirteen (13) school buildings— a discredit
to any country or reople that .acknowledges civilization a8 an objective
of government and the instirument of education. - .

Education as such is nobody's business.
The teachers lack.the character-and intelleétual readiness to function
“adequately. ‘ — ‘ ST o . .

 The textbooks are irrelevant; they should be "'r'acy of the colony"~local
subgect matter should be half of the book and the other half sho¥ld be
general literature, ’ -

" Due to the system after many years of schoolirfig, it is found that the
students! minds are reflective of a tabula rasa.  This brain-sick |

-

~

,-.._l—",

<
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10.

~ report of the: school managers--1/3 hy classificatiop, rank or certif-

- for the full participation of the Coslies in the public system of.

: The loss of public confidence in education in the country can only be -

anproach to-education is of no constructive:value, AN

x . ~ N .
Keenan introduced.the "monitor-system" to improve teacher-&ducation
as well as a strorg curriculum-pe%ggogy,’literature, science, etc.

‘The~teac£efs saldry was based on: 1./3 by,resulb‘of success as
determined by Inspector at his annual examination; 1/3 by quarterly

icate achigved.

. - - - £

Numerous moral dejects are a -significant part of the charater of the » SRR
adult Cbclie? and the country provides no, educational and humanizing '
forces to improve his character, Recommended, are all opportunities ;

education, .

v

EL A

restored through the reorganization of .the Board of Education to include i
a bdlanced number of .foman Catholics and Progtestants., - - -

In respect to Secondary Education it became abupdantly clear and rro-
gressively distrteful to face the fact that .the secondary school® curric=

12

13.

1.

15.
16.

17.,

‘examination" cannot be more utilitatian-wise spent.

wWun- is dicﬁited~by the Cambridge Examination Amder the auspices of the

Syndicateof “bnkversity of Cmabridge, England ‘since 1862, = - =

The yardstick ofosuccess_in%the secondary school is to pass the Cambridge
Examinaticn at all cost. ‘ ' ' . o

Pragma%ically speaking it is questionable that the time spent on a ?sipgle s

~

-l

Implicit in the reports is the fact that "the classical system of education
and siyle of examination should yield to a" pPragmatic and locally-relevant. -
system, for develorment and progress of .every student as well as the

commini. ty. ) : - '

»
“

Rote memorization and regurgitation must be e iminated by more meaningful.
learning exreriences. TIhe former is the resydt of the Cambridge Universi-
ty examinations in most cases. o : ;
Keenan pointed out that a University of the ¥est Indies should be reglized
and supyorted by the wést Indian Colonies and should be aised as an "exam-

ining Agent" for the colornies. o ] <

Keenan' clearly stated that the University Arts' course should- inclide
philosophy, moral, logic, political econowy, natural Science, classics,
mathematics, hisfory, modem languages, law, medicine, and engineering .

and should be patterned after the European Universities.

»

..
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tL - . S, . ’ .
e e Report of the nducaaon*Ccrr::lsszon, .
e ; frinidad 19i6. » - .

- . v
‘The Govemor s crew was again functioning in 1916 as an eaucatlon comrission

~

into the otate of Trinidad education. Appointment of this commission was ‘in June

-{ -

191k, and ‘ccr',pri;ed of the Eritish colomal high brass and the govemmmt‘ﬁomnaued_

membero aleng with the Prmclpal of Queens Royal College and St. Mary's College.

The repert was ready after two years and it bluntly‘ rejected the "total p'ackage of -

educaion in el‘rinidad for the previous fifiy (50) years." Emphgals of the report

was not, eccnomy as was expected, but the dire need for a practical, and hlghly

 effickent educational structure so t_,hat all Trinidadjfans can b'ene-fit. )

«

¢4

O
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The commission elsec s'pen“t a great deal of their time orz the paper' function. of

0

.school ingpection znd d"“lnlSuI' tion as opcosed fo curriculum developmenrw The
’ &

abolition "of payment by resulis were ended, and sch‘ools_ were graded by Inspectors
With the objective “of ra:ising'tlxe educational ’st’arid&*ds." Of course, "the welfare

- +

‘of the 15’ and depends on its schools" and S50 grea t rxe‘iio*'lca"l debatee vere pul; for-

’ -

vard in the name of "action." However, the commissicn enpha51ed the p"ogreselve .

reorgfanizétion the programs of agr:.culture, started in 1900 and advocaued that

Land ~

.

inspecticn frcr the Agriculture Deoartment- Imlsury of Agriculture vas most essentlal

<

1f adequacy in both practice and theory are to be realized; gher salaries were -

o

N »

7

recorrencded for educaulcn offlcers as well as a need for better qual:.iled ofllcers.-

.
- ~

£

. . - Commissicn, Brinidad, 1916 -5 -

é o -

"Reflections and Irends of the Educaticn L .

t .
1. An accertacle educationzl avst,en.muetg fwlly recognize the di versnw
of religicus views i¥ educaticnal. ~neorganization is t,é flourl h
‘ and be voru}'vmle. ; o

-~ N \
.=

2. Courrces in a;ricultu:‘el zcicnee, teac}*mg,-p“"cu:,ce and scriool —_—
managerent thould te improved. .

3. The finzl teschers e);,r':,nauloq-renchers Provisional Certificate
.should te egivalent to ihe bambrm.*e Schocl Cer ulflcat,e in academic -

v -

T | } ‘ 17 - a : . : :
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1evel . . . -

s 4

R . . *
L. In secohdary schosls the emphesis on the classical curriculum fof .
~ Cambtridge hxma natvicn isAot. relevant to the needs of the island.
) - 5, Vhile it is orac*:.cal to preoare some cap¢ble students for,univer- )
" sity and profgssicnal caresrs, it is impractfcal to .thifk "that thls T

agpraoch is mostly for all studenis. A large number of ‘students .- v
» shoula t¢ prerared for cermercial, JJId‘JStI‘ch., argicultural and
.o, vocauloncn and technical endeavors. , : d
. 6. - The lower forms in the 'secondary schools should not be reQuJ.red to . .
i follow a uniform curriculwhn, A currlct.lun that is syiitzble for - .

Queens Royal College and St. Mary's is hoi totally adequate for®
Naparima - (non because/ of race zs pointed out in the-R porno)
7. Educatior is admifiistered by twor independen’o bodiels - one for .
, Elementary Zducalicn and the other Secondary Educations Educaticn .
should be - r*'nlnlstered: Ly an”Education Board, and the Chairman
. should be the FEead of the Degariment of Education and should
possess cegrees from a University 'in the Britis'h’Empire.

~ - ..' - -
. .
’ . . R 3 X \
.

N . - ] . . . )
. Educatiopnal Developrent-Trinidad - -
. ' and 10L3 C, Lraty rlan Hsr-ive3

‘3

s h N - . “ . ~
s -

3 A Fepory of soﬁ)é si,gnificarfce _that followed, the Marriott Mayhew Keport and . .

r ".W“

’
-

procecded” tke Educaticnzl Develonmenu Draft Plar. “or Trmldaa and Lobago, 1967-1983

vas Jhe Xoyne b Pe“or,, in 1929, A s:LgnJ.fJ.cant part of the Moyne Reporu reiterated .

® ¢,

f:mdmgs ct the Ka c.rr:o.o.,‘b ol ayhm~. Feport of 1933 in respect to educaulonal problems .

“« H

in the W.I. bub_au the same time did not fail to mdlbate nbe opposition -and-
. . . L 'f‘ T -
’ criticism levelled al Some ‘of the previous reports by the West Indian natlonalo

2

in relaticn to the quallty of educatlon, the relevance of the currlcu;La, end the o

L3
“ = ¢ ~

importance of tne various types of secmda.‘v schools as recommended by the various

- -
-

reporters and researchers. ‘ . a ' .
The Irinidad and I‘obapo government cc"nnirfues their search for a relevant
- —— —

2 N

- educnzizral "vsten. and in Apr*l 196l a L\IE CO Educational Flaining Team visited

the islmd at the ir:*.':'.t.atmr‘ of the Ry, Bon, Prime Miniscer Dr. Eric Wiliiam.  °
: )
1‘he UtSCY consultant wa. Dr. C.E. Gurr. In March 1967, outlines for a Pldn of

g Educaulor.a.'l Developrment in Irinidad and Jobago 1967-1983 vas pre ented to :_t,he

v ’ b -
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Cabinet .of the-Irinirdad and Tobago Parliament resulting in the following?
1, I’he'princinle of provision of general education for all children
up to.age 1k in two stages—namely, primery, followed by Junior

- ‘ Secondary, should be accepted; . . ] ' R
) ‘ . . N
2. The prmcmle of prov,.smn of specialised education and training - N
. -for a selected entry at age 15 into academic and/or tecknical - \
£, .+ _courses should be accept,ed, - > v

3. The selectlon of pupils at age- 11-plus should be ellmmat,ed as
rapldly as the resources of the country would allow of ‘the” -~
. _expansion of opportunities for admission to Junior Secondary T -
. - Schools; ) ) : e
AN . - i . T

o

k. Specialised training should be provided as~far as possible
for aporo*c.nauely 35 per cent. to LO per cent, of’ the age
group above 15 years, béaring in mind proposals for ag
education extension service for, persons not attending a full

time schoolj . o v . N
- . A . ¢ . ¢ L -"":-\,":‘ 4
"5, Efforts should be made,to achieve a fully trained teach:mg ‘ .
T service by the year 1975 or as early as p0551b1e within AN
available resources, . _ - .Y
) ~ i . T
. 6o Fa0111t1es for middle- a,nd higher level technician t.ra:m:.ng ‘ -
el hould be expanded; . - . s
7. The Li brary ‘services oi‘ the count*y should be re-organlzed e
vyt . ‘Yo provide the followings: —ee ow ‘. -t
: © (i) a Mavional Library - ce

(i1) a Schools' Library Service
(iii) a comprehensive Rural lerar;)f Service
.- (iv) a school ,for library urcamng .. . e

G

8. Adequate accomodatlon should be prov1ded for the Archlves and
—Hational Yuseum and a programme should bé mapped out to effect
e 5 1mprovement to the facilities offered by both These—Insaa-tutaons.

. -

¥ 79+ The Divisicn of Cu'_'l_ture should be reorganised to include its ’

e upgrading and e)cpgfsmn, and cultural Art Centres should be . X "

: 1w estaollshed ""’f . . . i oo -

. ) . : \
' 10, The administrative structure and processes at the. Ministry ’ ’ v .

of Education and Culture should be revised so as to ensure e
that the KMinistry could core with the burd°ns impésed upon o
it by devalopmen's and chanoes, ’
X e .
11. The system of fmancn's{ .Jducablon (in particular the grant
. of assistance to scho s) arid of bwlgeting for Education \
\ . should be' rev1sed, ' . o .
) ¥ 12, ’lfe curricila and .,yllabus used in the Education Svstem at :
: v all levels should be brought into line with modem trends *
/ . ’

9




T . ¢.nd the nesds of the country as a whole, .o ' . . S

s N . N N .

(-3
13. * The present sysbe‘.. of internal organlzatlon of the schools
should te revised with a vwen of eecuring more efficient use .
: "~ of resources end* g*‘eater ef fectviveness of the educational, . ’
. _ programne, 0 v ' . '

- .

. “

1h. A11 extens:.ons to "the school system should be geogre phlcally
.distributed .so as to equalize educaticnal op coorsunities -

. according to regions and so as to centralize end concentrate :
. . the more expensive higher Ecducdtional facilities, including . L. .
- " Teachers! Collcges; .o ’ . > ‘

B

+

15. An Educaﬁ.onal Publications Branch should be esiablished in ‘ C
the NMinistry cf Zducation ind Culture for the purpose 01 . N
publishirng text bocks and reed_.ng material; :

\\\\ 16. An Educationel—festimgror Meazsurement t"servige should be , .
. eslablished fcr the yur,,ose of constructing natlonel tests . .
- - for the new educaticnal Uystem' . ' :
. 1l X vas:tly eXpanded Educational Broaﬁcasting (lelevisién) . :
service for use \?m\acl:gpl educational rrogrammes, as well. :
t . as "m.1’r.-ox-<'c:boolu educational progrmmes, shoula te. a -

. . tablished. —

. e El

—

-\\

The answer is e irrélevanti educatlona.. system; growth, change and progress must be -~ -
manifested in a vital *snd pragmatic educavional system. Dr. Willimas and the Prinidad

goverpment decided to do something &bout educational irperialism and colonialisms Dr, °
. 2 ~ ) . 4
- Adlse«“::.ah, Deruty Pirecter Uenersl UNESCO, an economist, on December, 1966-January,.

v . »

. 1967, while spesking in India said these words: ~ _ .

. 4 P .

L "But. the function of educa ation in naticnal development in the censidered view of

: a groy ing hurter of eccnerists, and I hapren to be or;e of them, does noz end with the
the ¢on tribution it makessic a natien's lakcp skil It's role is even more crucizl |
and deelclive. Trere ic indeed 4 striling concor\,lc.nce botween the amount of national |
: inccre whiéh a cctntry invests in iuvs cducaticnal system, and the rate at which the |
) national“incere grows. In countries s far arard ena diverge s Sweden and Japan, |
- Gbrr“mv ard Mexice, the U.o.8.3. and Iesrael, Czechoslovakia and Ghan’a, there secms |
. to. ke mere thon an aceldentzl or c,owncu,ent,'zl force “at work linking hiuh raves of -
educubienal “irve suwent Jd..mg,h ates of national inccme growth. Equally, a low |
- " rate of educaticnzl Invesirent, s*c!‘ ~€ 18 prevalent in froic, Evgeil, Lrcece,
Etricpi-p, Syria and rakisuap, £o exemple, seems to te- accempanied by a low rate |
of natienal income growth, Ki“nus there is a strong his torical presumption that the |

key to -rowih i. fhe raivd at whicn e education 1 inveswment of a cowntry progresses
or regreszesnt, . ' o

N
¢ s

.
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I‘r:.m.dad and ToBago need t6 continue to mvest in Educat 1on or be prepared fto

.

die because of failure. As far as a relevant and pragma’oic educational measurement

‘e, device is concerned the UJESCO team while trying to soft peddle the atroc:ibu’s situ-

\

azﬁion, and at the same timé maintain integrity in'its proposal for efficiency and

productivity recommended that urgent. cansideration be given ‘to the "i"ollowing:
S oo - “
, 1. A new aoproach to Exaninations-is of course necessary. Examinations
R » - ‘'within .the education system should amount’to no more than.a means of
assessing progress and re:mforcmg ‘what has been .taught. Because of
. the very high degree of emphasis in Trinidad and Iobago society on .
objective methods of selécung persons for eéntry into jobs and invwo . A
educational OD.JOI‘tuan;j geecondary school, .niversity places &c.)y - i
each exanination, whether it be.Common fntrance or General Certificate

"Examination or letchnical, has assumed uhe proport.l.o"ls of a battle.

e . v

‘for Qw'w ve.l. , I
T » 2s Undeér t‘ne new system being proposed only the. 1L+ Exma:x.natlon »nould .
T retain m y of the present tension which surrounds examlnatlonso In ..
+ - all other cases, it should be noss:mle for persons to have" further

{ attenpts (under the.-Educational uxtensxon serv:Lce) at all ‘these
- examination,. in cases where as in some reennu.cal coufsés the: °
examinations assume some’ previous expoSure .o a course of practical
work there would be no obstacke to the repetition of the examination ®
(as dissent Zrom repetition oi‘wa year in gla.;s) by the student.'vho .
. fails or is Y‘ef‘erV'eci.a . - I8 S -

Primary Schools. T » ' ‘

3. It is envisaged that a testing service for Primary Schools be
\\ .. established for the purposes of research, national sr,andardlzatlon
and supervision md gald'znce both of schools and of pupils. Ages - -
9+ and 11* are reasonable a;es for this type of programme and the
use of mechanical scoring aids.can keep.administrative costs*down %o
. a reascnable figure. there would be no social pressures surrounding -
\ the testd themselvés althourh until 1971 when fairly free entry into -
Secondary Schools is secured there will continue to be some uneasmess
\vtacned to sthe Common Zntrance uxamznnatlon.

3

,,h. In addl*‘on to these nation-mde test there will be’ need for~a pupll' .
record to e maintained fron the time the pupil first enters the .
sysuen, for “tgachers.te be trdned in the keering and usk-of these .
" records for some educational guidance and the development of spécial
educational a2id services designed to assist e‘uldrnn in realising . .
their full potenti \as fat as possible (such aid sérvices as advice .. ’
. 0 parhnts, medical atvtention, school meals, assistance to needy child-
rep &c. are now provided some -extent and additional assistance is
envisazed in this plan but The point is made here in the context of .
the pupil's performances as re orda:i by the =school vhich can Be good ' !
indication of enviroamental and dther circumstances conditions which
.need attention). In order to perforu these services trained teachers
4 o . v PR
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will be needed ‘who are somewhat more free than they are now of some .
of the thlngs which extensive use of television 1s’des1gned to free_

o

, them from."™ .
! - . . . |

:Junior Secondary S&hosls ~ _ . . - g )
- 5. The tesnlng service for the Junior Secondary Schools is expected to
P . * be principally a single far-ranglng exanination'at abe lh. All of

"+ this could te machine scored and the practical woxrk requirement
could -be the subject of periodic reporis which might be taken into
consideration in a few borderline -cases. msSentlally the se1ectlon _ .
for schqoling beyound i+ will be objective. '

Other Examlnatlons - ST o . L
. : R 3

6. .Two other exdminations are the lechniocal Examinations (which are now
being dealt with in-an appropriate manner but which need to come under
“the umbrella of the Examinations and Educational Measurement Service)
and the G.C.E. Examinanaons (control of wniéh 1s.expected to be trans-. |
- ferred within the d%ar future of the Carlbbean)o Jamaica has announced
: = "»- . ~1its own Secondary School Examinations wnether of not the Eastern Cari-
| .- bbean participazes and this is-with a Secondary School system’ which.
* does not produce as. many-"O' and "A" Level~ cdnaldatés as. the Trinidad o
! and Tobago system. Irinidad and Tooago shou d it appears contlnhe to «
seek Car1bbean-w1de co-operatlon. Hovever the possibility of a Prinidad
o Tebago G.C.E. should be kept as one of ‘the remote last resorts. It is
’ . , important to recognize that the cost to- Government of 1ocal or Caribbean
control «f the G.C.E. will be sllghtly greater “than - bhe cost of the
) o present system; but the foreign exchange problem w111 be reduced so that
! o ' the society would lose less. . !

-~

e

\ - T+ The recurrenb costings 1nc1ude provﬂslon for an establlshment for the
‘. Educational Measurement Service, As.ih the case of the G.C. £. where -
. " part of the fees now paid could be transferred to meet the Sost of a -
Py permanent” staff establishment so also could the cost of purchasing -
Common- Entrance Test Papers be transferred to a local Tests construtt-
-~ ion and development unit. It would be unnecessary to argue further
the point of environmental relevance and 6f import substitiution in -
favor of hav1ng these serviées performed 1ocall§ as far as possable. " -2
At this moment the Government'of Trlnldad and Tobago is 1ndulg1ng in anOuher edu-
L

cataonal m1s1nterprlsc by uslng the‘Tralned teachers for the elementary schools in the

country as_ r‘crults for teachlng in the Juwiior Secondary Schools, These officers are

a9

glven a few courses beyound thelr tralnlng college courses, but thls 111-preparedness
N is of such magnltude that the Junior Secondany Schools are just buildings. A severe-

waste of human pohentlals and economic resources are the result of the 1ack'of ﬁnder- —
standang of the basic purpose and function of the Junior Secondary Schools in relation

1 e . 2
to 1ts phllOoOyhy, ps ycholorv, and the functional role of this vae of school—in the

Q overall educatmon1l quLem and developnent of the human-belng in soc1er -

EKC "
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Barbados 1876, The Mitchinson Report  * " |

N : :

\\‘ * , ’ 5 ‘
In~1876 ‘the Hous_e""éf Assembly appointed Bishop.Mitchinson as chairman of a i |
. P o !
‘. comniission to study and report on Education in Barbades. Of course, the Mitchinson ‘
: |

commission was the creatiom of the House of Assembly, The i‘oilowing year the Golo-
nial Offige sent John Savage, the Englisk ins;pgc‘bor of, schools for Jamaica, a crown .

L2

coio.‘ny to regort on ‘édfication in Barbados, Ba:t-ba.dos resented Crowh colony ‘rg_'l:g. and ‘ |

80 attacked Savage. However, the Mitchinson report is a Barbadian report, and reflects )

L4

“tomplacency, - b
- - . R ) . i : |
"o . Reflections and TFends'in ' : . .
: _ the Mitchinson:Report, 1876 D PR ° .
PR '. . i : T '< . - ’ ) ! ) 'i
L. 1. A public system of education must first concern itself with primary i€ |
' ‘ edugation. .., " . N X ‘
- 2. The influential laymen show a lack of intérest in Barbadian primary
education, T o

4

»
3

"3+ Problems arise from the existing pupil-teacher-s'ystem, “Low galary;\ .
teacher-iraining poor, recruitment, poor inspection method, inade-
uate annual examination of the schools, irregularity, in school

. .+ — attendance, attuitudes resisting compulsory education and employment
of¢students of school age, * . -

.

England with a two-step ladder-second-grade and first=grade. This

|
. . ;
. L. Focus on building a stable middle class- through education as is in - ) ‘
terms are used in reference to *the time spent on <academi.c inétruction, |

: not academi¢ classification, .« . ) : T
o . S. Oxford andCambridee Universities should be open to the best students <
.. . while possipilities exist for Codrirrgton_ College, Barbados, to further - . .
its develorment ‘from a’ theological college to a higher Education_School .
N offering University degrees.,- . . N\ ’ '

AN

British Tiana 192%, "ajor L
* Bain Gray's Kevort . b

’ * ~

Major Bain Jray was the new commissioner of Education in British Guiana,- and in

2925 he issued his first report on éducaticn in the island as he sa@w it," since he met

o v

- - LY *
. . .
: :
g 23




.

.a,syste'ni' in existence. l\his re;,or‘t.is an annual r‘epo“rt‘ and not the result of a | I

. * -

g s}:bcial reqt'xest.. Major uray cﬂrried the title of Director. of Educatim}md +he

. ., v .-,

. -
s ' - .
.

. Daily Chronicle stated, "Vador Gray's rercrs houlo never bave seen the light o;“

day; even if be had had the courage to '.rrite it.T o,
L8 ° ., - RN - C , ‘ . . )
‘ Reflectidns and Trends in “the. Report of . e,
e - ~Major Bain Gray 1925, ‘British (xuiana .
\\.I R N . ' . .'Q « )
. . s " A ; < o IR K <. ’ ~ e
T, * 1. The system is absolete, - o - : . ‘ "

. . ‘ B
1 . Y . . . \‘ . . . 4
-

¢ . 2.- “The rreeqd for n}‘yﬂical edueaticn znc develerment of manuzl skills

vere x*cglecuea, alihcugh loczl cendiiions reveal ‘a necessiuj. : T
-t . 3. The greate ':b enl cf the educttion system is underpay of teachers . -
~ . " -and pocr qualifitati'ons, t \ . T
.' h. Lack‘ of availability of técbhical and I;roIessionel training faciliti"es. .
i - 2 . - \-‘ LR
:,.;., _. .5« Severe admni.,trative problems because of a dual coni:rol of- echauion. o .o
s T N . .

s . f\ .

. 6. Ncg,1 ect of local conditicens and ”indinduul differences of studc.nbs.

> - . .

T. Apaity to reiorm in echation ccrarunitj, Citizens and workers, ;
v * < > » 4 Y ,t) ' * K} . "
C K . ' ‘} » . : N - . . 'a‘ N [? . o R Ax
o - "The Juverile Porulation s T :
y T Reporty 1o/, J=maica, ~.l. “ o . \
. . - % - ; A
" This re“ort was’ reques’c,ed by Govemor Nusrrave and it ceclarés a crisis in
* t P > v '
. educaticn in Ja«maica, a*nd of course is highly critical of the” system,~ and was pres- :
- ’ } . I ’
r N <
,'ented in the few remaining years of the Crown colony governmente The reporz empha~-

& - w

Sized hab the Ju"enile ro,mlation was in "Ya sad state of hopeless distress and idle-

or
w o ! *

ness," Ihe reporr. reeenbles those subri tled.in unvlcnd with reference to the Very
- Y Ry
. spocr clasres in L:ngland ir the’ l9th century. Among the comr;issioncrs were the leading.

lav officers in Jemaica-Chicf Justice and Attome*' Lenerul ‘h}O were English men, in the-

-

~

N
- Crown colony g,ovemn.cnt. However, o othep members were Archgeacon Campbell, Dr. J. \

C. Phillim:o and Rev, T, East. I‘_ast was ex"‘cme] y Erovokzd ty-. the low level o.f.‘ rrcrale !

.

]

and iniiative.cn pari of u}"(‘ ropud alion ., ..nd cc Lot,‘" Philli}io and Last bit’te‘x.'l‘y criti--

cized the-Cro'm coleny system cpd oprortunities for Jamaicans. ! o

“ o
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.. "Reflections and Trends, in the Juvenile . \.
*Population Report 1879, - Jamaa.ca, Wel. )

. .
« 4 LN [
' '
* 1

“1le The cemmission found two groups oft people in Jama,lca-a respectable .
- . and prospering group and a young 2aboring force at a very low level,
. ' of ‘living, .
2. The low level of lJ.vmg is common t’o estate labourers.
o . .

3. Compulsory educatlon was recommended., .

-

. -

‘-h. Governmnt schools should supplement: the ex:.stmg system. l‘he de~ . ¢
.. nominational system .of educaticn musf include: (1) uovernment-gren ts=
. in-aid, (2) onvernment inspecticn, (3) Management,’ (L) rees. Y
P ~ 5, Teacher educatlon and trahmg must be mproved and a college "for"
women should be. consfructed with, \empha51s on Infant Educatlon.
. ¢ .

" 6. Improvement-in the Inspectonate is necessa.ry and reports should . -
. .

~ . " become the public domaih

. Te DJ.S ric’t Boards should function as a force to :i.mpl‘ement‘ compulsory
. 2 sqhool attendance while respectmg Mthe conscience clause.) *

-

@

N * " “Jamaica 1898, The Lurib Report

.
v )
.

?

The inadequacies of education were again mercilessly attacked by The Lumb Report

. Lo \
of 1898, Not unlike the earlier repor\t of 1879, the leader of the Justlce Department
v . e 5 / NI

Y was Chairman and members of, the comnissmn for the fn‘st tlme were elected members ©of.

the Leglstatlve Count:1l Smce the Amemcan sugaz:,-market was' lost_,_,the i‘ocus of the

T comm1sslon was to e on Isconomy and Efflcle"xcyo Judge Lumb wzote a mlnorlty report

in"which he attacked the "pr:mmple of compulslon" but that matter was settled ‘there, e
. Reflections and Irénds in* . - N . o '
. . The Lumb Report, 1398 ' .

-

. - K P . 3
& . - N X . T, ) .o
1. The dual system of eclucation is negessary,

2. .Uompulsory education should be enforced~6~l2 yea-rs as apposed to

S5~15<years, - - . . ’
¢ . X: ,
. X. Payment by results must be abohshed and teachers must be given -
N a "3 ‘salary scale" and a pension schepe. .o . .
\ . * N ‘e
. L. Insoect,ors nust emm:me schools biennially and frcquent V151ts \
-~ are encouraged, . \ s . . . 15\ «
L . " . IRy

' 25
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A »
- . A Y - ?0‘ .
AN q
’ o v . .o
S. /The existing curriculum was criticized and 4 new-currmn was : .
i proposed with local orientation. Sub\'jec\r,s“ studied were: Heading, . S
‘\,:‘ Writing, Andtimstic, Geography History, Sewing, Scriptures, Ethics, .
Grammar, Art, lusic, Domestic Science: Fhe sical Education, Hiolo
+ . ,. 4 < ’ . ? N ? t - ? -
Composition and Dictation., . ) . )
- a v, ) IS R . .“ t “ o ft l
- i . L - ~ * -, i) . - A . .\ -
6« Teachet training should"be improved-in-+the qudlity of education, and. - i
. physical efficiencies to fwiction: pragmatically. \ o
P . . 3 . .
. . 3 N X ~ [
“y 2 B . ~
7+ The Training Collegés' curriculum is as'follows: . S <
A . “ . ) .
. Reading . . . ‘ . .
School Management g
DI’ill . . “ & LA .
. Agricultural Instruction " To be extended R
SD ic & - AR :
omestic .Lconomy . . . . |
C - . ‘o Tl |
Composition i . T Tt e -t -
History . N ‘ 3 . |
Geography ‘ . To be curtailed . ) \ |
. ‘» | . R . O ) L
Grammar i _ ¢ W, . |
Drawif¥y |, I J o I , , . .
> o - 2 ) e \ ‘h.\f:r‘:‘\. - \
- 'Object Lesgons. . . Tu “ 5 . . |
. Lauwndry %ork e ..+ To be: introduced ) . |
.o . Cooking N . : ek - T
. : Manual Instruction \ . NI, - |
: ' » ~ . . _ S R NS s
- . . . S . AR L Tag |
» flocution . . . - \ , S A —
* Latin < . B K 4 .- . » .
Frenﬁh_ . > . ) PR " . ) ‘
_ Mechanics | : <0 : |
- ‘ N X : - :
: Instromental Music : To be eliminated, |, ,
Trigonomelry ’ : - - . .0 ‘
Euclid _ . . <
Science « - _ : - e o
Algebra’ ‘ \ ‘ T . ‘ . . - ' - »;. we'o, _ k;
. - - ? @ N ) X i . ‘ ¥ . . i
8. Emphasis must be on' a "functicnal education® for production as well as living’ -
’ as brothers in this world. - N 5 o T
! - '.'0- ! ) |"' . : ™ : ’ 14 ‘
NS . N K . R . s -
N - T , . e . o
. ¢ - . Report on Educaticn: « ¢ ., ’ .ot .
. . ’ == . .
2 ' 4 v . . ; N . - . . ’ N
Jt - Trinidad, Leeward and 'i:fard Islends, end Ll 1
. Bartedos, T.I., 19’33—{{.9 .arriott fayhew Abpors, L e - ‘
> . N " Al ry v . "
. . . 4 LN .o - s
t This report deals vwith edugational problems "in the West indies, =and was initiated ’
v ° ' . . % :
* by the British Colonial Office. * Arthyr Mayhew was a member of the British Advisory .
., N R M . ) - L] . 3 . }
Committee on iducation in the: colenies and F.€s Marriott was Director of kducation >t
. R . . EAEEN - «t
/‘ - , » . . |
for Irinidad, W.I. ¥ost of the “writers of the reports were Englishmen and control was - .° .~

N .
. T — .
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always with the Brltlsh Colon:Lal Off:Lce. o S ’

4

In this report there ds’a devastat‘mg attack .on the values and methods that

> -

O

‘ ’ &F

‘h.re relevant to ungl:Lsh éducat;on “and 1rre1eva.nt to éducation in the West Indies.
¢ 3 ° e
D -Irrelevance 1n the' areas of “societal needs, econonlc product:.v:Lty> education of -

students for ‘4 West Indaan' soc:Lety as well as 1nternat'l onal concems, ad most of

all Pa tota.l butchem.ng of bunan resources.“ ‘Other- general ObJeCulOIlo centered on

content and trends of education in the J amalca soc:Lety because’ they were obsolete

.' _' 'in the Br:Lt:Lsh communlty " Vihen the colon:Lal and” J,mper:Lal:Lst:Lc govemnents started

V\to be "honest and sincere" :Lt was too late because distrust and repress:Lon
we <

AL .10 longer go:.ng to ,Put up m.th -this sha.m but are ready to "Do it themselves."

L0
» * -

' _:"/ - ) Reflectlons and’ Trends in the ’
. o K Marriott Mayhew Report, 1933 -
) 1. ’i“rimary, etdueation in tne W.I. was the 1east progressive than anywhere

. in the British Zmpire.

o

P —~

2.'~ Backwardness resulted from a 1ack of flnanc:Lal support. °

3. Tnnldad and Barbados' "DOSSESS. superior educatlonal systems ih the
- . .-'iest IndJ.es, yet they all aré not in very good snaﬁe -

he Education is a comrnunity resoons:Lb:Ll:Lty, there is an urgent need for
b procress. . . N .
5. Primary education is lacking (a) Expert advice and the: necessary in-
formation on the subject (b) Uniformity in Standards (-c) Trained .
‘teachers and\ demonstrauon schools, . . ‘ \

- 6+ A necessity for educational cooperation among the islands.

< D

7. A central training collesre for teachers is a demand aid should be in
.Trinidgd because of her develormen te a

<
o rd

8. Need for ‘compulsory attendance in "schools,

«

. Fe goncen trative governmental efforts should provide education for ages:*
? "12. s : o

.

. 10, The Curriculum should be geared to the pOpulat).on of the students-

_rural and city.

al



11, The curriculum can ccnsist of: English; Arithmetic,:Agriculturaﬁ* o
and Hygiene, -The purpose of the curriculum is to. train the studen: {
for service to. the society.'

12, The relationsnips between School and Socelty should.he the watch word

- of those inVeloved in supervision. and teacher-training. .

] LY
<

13. The quality™of teachers will ref lect the qua11 ty of socmety-oupll teachers
~ should Lc kaJ.d in relation to their certlflcates acbe’ved. .

. ‘%

1h. Salary 1ncrement should be-provided for.
15. Secondary scboo’s must be improved to form a new type-the Hodern School- -
provid#ng for gener-l and rractical education. The traditionzl schocl

is called-The Classical School. “ T
16. " Certificates should be awarded at, the comoletlcn of rhe Modean ‘School at -
’ each level-The Junior Course and The Senior Course. . n .
i
. 17, The value of education in both uhe ClaSSlCal School and the Yodern School
1s to be the same. . AR s

-

/

718, Centers rust be established for the training in technical-vocational fieldsc
19. The future of West Indian secopdary educaticn depends on a large degree

on the availability of University training and the achieving of. University

degreSS\ln rgspectlve aréﬁgs

20, Howeve‘, education should serve tlHe needs of society .as well as the Individuals
who cemprise ‘that society while recognlalng the international demension of

humani ty." .. . 5.
v : - Some Flashbacks
\ ’ '
< ' The Br1+wsh colonlal goverhment paid abouti%%)OOO each year for their Negro

¢ I3

Educatlon plan ‘for a pgrlod of five years. « They withdrew after that time with a

proportionate reduct.on. This benevolence ended in, 1845, The British government
) *~ -
made 1us ‘figst paymenb.in 1835 and ten years later the West Indlanslwere to solve

their oan vatlon.

4

In all the reports studied there is one underlylng truth-A11 studenbs should be

. gl\en a hlgh*y eff1c19nt elevontary school educ aylon and some type of secondary educaiion

’ s

“shonld be provided for the capable. In the more recent reports reference is common to
‘¢, N v '

4
University training for the survival and qualitative production of secondary school
-l . . - ’
graduates, . ‘

~ 28 : .
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e o - ' 4
. ' Sad, but true, despite a great‘deal of rhetoric, ﬂhe‘iﬁperialistic external

examinations from Cambridze and London Universities prevailed as the yardstick of
secondar5 school success. Some authorities doubted if the "bookish, verbal,, class-

ically-oriented studiés 1eading'to the Camtridge examinations weré the best prepara- -
~ [ . N
“tion for the development needs of the West Indlan Colonles." . . .

Qulte recentlj (197L) the Hon, Prlne Minister Dr. Eric Vi illiam of Trinidad .and

<

Tobago, W.I., made same comments as regards the students in the Trinidad high schools,

P - « ’

In summpary, he said, at the Caribbean Union College, Maracas, that the students of

.
- T et N - - -

*  the setofidary schocls in Té&nided,.w.l. were progressively perforniog’extremely poor

¥

. at the General Certificdte of Educatlon (CGCE) Examinations, Ordinary Level. The y

-

problem is not the .u"uth of Dr, Willlam s statement, but the causes of, the problem
4 ~
of pofr nerformanceo The maJor causes to poor academic performance are many and )

o et

compleX'but tbe causes are always there, and the students should not be made the
target of attack for an 1rre1evant sys tem born and bred in a mlddle whltei%lass .

society. A key factor is Relevance,
History 'reminds us that the 20th century crisis of education znd economics.musﬁl

be focused on, relevance of a system with realistic goals, The external examinations

are definitely a disguise in every respect of the old-colonial-imperielistic politics
and policiest With the abolition of the British Slave trade in 1807 and emancipate .
‘ion of slaves in 183l in the British West Indies, with the .introduction ‘of indentured-

< e

East-Indian- labors into Trinidad and Guyana for s ugar-cane cult 1vatlon a change in

5 - . A
Master-Slave relations came about. How about the ex-slaves and those free indentured- .
Indianse Until today, not much has been done in way of a system, yet we have come a

long way. [o be free, an educational system must be designed for local needs and

producticn s well as with universal concerns.
I
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" Reflective of the situation is a profile in the form of the Following
statistics: ' e P ’ * L
¢ Unlver51ty of Londorb, England—General Certificate of nducauon,
. . Ordinary Level
: Past Results of Examination—Overseas
* Countries| | T Jme © Y 196k _
L 2 ! . : .
Enge Literat.| Zng. Lang. Biology |. Spanish Geography Chemistry

2 ?

- Sat| lassed| Sat] Fassed| Sat Passed| Sat|rassed Sat |rFassed| Satv | rassed
T T T - -

* Trinidad §8L 22,5 |3056| 1L.0 | 305 [*19.7 |775| L.S| 513 36.1 | 186 | . 37.6
Barbados - \\\\103% 18.5 | 23k L.7 58 [-10.3 | Lh| 1L} 3L | 29,4 26 7.7
Janaica | 107)] - 3.k |1015| 10.2"| 248 | 10.9 |1 b9l 85 [28.2 | 76 | 13.2

L - S - ‘ g
Antigua . 5 jl_ 00 | 17| ¢6s | 2| 0.0 sl 00| 1 0.0 7| oo
Frinidad 980\ i\ls.; 361 | 13.8 7 [ 20.6 poe1| L | “807( 36,0 o | 25.0
L% ,
Barbados 1561 15.1.] us6| 6.8 ) 89 | 19.1 | 56| 1.8 Sk} 29.6 51 | 216
Jasica | 92| or.2 |1k86 | d2.0 | w7 | 12.8 |a76| 3| 129 155 | 129 | 10.9
I | « 1966 .
’ Antigua s d%o 8| 9.5 | bl2swo o2f o0) 3333 f 8 | 12.5
(trinidad | 10 || 25 (5656 | 13.6 | om | 28 psos| 9.9 |mase |s0.5 | ws | a2
Barbadoa | 162 || 16.2 523 | W.0 | 16 éoﬁg'f 83| 72| g9|3m2 | W | 2.3
Jamai ca 13 || 23.0 fs29 | 9.3, 480 | 17.5 |223 [18.k | is1]17.7 | 157 | 29.9
' - | X . \ 1957

Trinidad 1879 | | 32.3%| |62h8 | 21.6 | 963 | 35.2 533 [17.7 | 1148 |19.3 | 62k 18.3 -
Barbados, | 252 | 29.0 || 808 | 19.9 | 231 [2umz |91 6.6 | 19 |15.1 | 81 | 17.3

Jamaica . | 140 | ©20.0 [2128 [12.3 621 | 17.h ‘239 | 7.0 | 235 on.7 | 213 16.0




. . 11968
Antigua 17| w2 00| Lo 8| 12.5.| 2 0.0 5| 20.0 11
Trinidad 198k | 2@.6 5565 13.9 1257 | 20.1 1513 12,0 1150 | 30.6 690
Barb;dos. 1 390 22.3 b5 | 21.7 f 2kl | L.l 1&7" 8.8 105, 1h.3 10l
. Jamaica : ‘1hé 15.k . 2369 -1 20.1 | 743 | 12.8 | 275] 5.8 283 | 15.9 261
. £ ' 1969 .
Antizua 16 25,0 ‘iél‘ 13.3 1y 150,01 31.0,0! 10 éo.o 15 | Lh6.7

" Trinidad 156 | 18.5 B831 |12.3 5225 22.7 iLoz 9:0 1170 |'27.1 m3-]  %0.0

- Barbados 345 | 16.2 |752 [13.6 <1191 ' 10,5 {172 | 7.0 | 146 | 15.1 79 iéis
Jamaica _821 12,2 pa8lk |12.2 1723 1.8 1202 | 3.0 235 | 8.9 |- 270 22,6 .

5 S ~ | 1970 * L

. Trinidad W 3906 BB12 |10.9 byin *19.5 11195 5.1 | 976 '_31.0 LLo é.h -

. Jamdica 121 | 13.2  p207 [13.8 1750 | 8.9 |121 | 6.6 | 23| 30.3 200~ |7 5.0-
5.1 Kitis 2L | 25.0 229 [11.8 [105 |17.1 t 6 [33.3 15| L40.0 ’ I 0
and Hevis : i ’ : ' |’ )

: § _ ) 1 lom - e

1iriniqaq 1333 | 22,5 5536 (17.3 1173 12,2 - - 1859} 28.1 1395 15.2
Barbados 403 |+ 28.0 | ks [26.2° {203 1 5.l - - 11391 20.1 L2 7.1k

- Jamaica Tawe | 2.0 ooss [18.9 730 | 6y | - | - f 20 | 31.9 | 130 | 10.0

) ~ ) ' 1972 .

. Trin%daq 3398 b {7370 {26.9 ‘ilhsz 10,3 11kk8| 10.7 p2s7| 33.0 | .Ls2 13.7
Barbados *1530 | 1h.7 11207 j18.2 216 |1k. | 206 1h.1 | 227 | 33.0 65 18.5
Jamaica . 230 20.5 12736 117.7 | 7831 5.7 ! 116, 7.8} 260 ? 25.2 157 | 19.1

A | w13 |
Trinidad 1333 | 21.0  [7306 {21.8 " }1196 | 20.8 1y58|31229 1195 | 31.9 56 22,2
Barbados %2 | 28,3 52 | 7.7 P 30k {1k.5 | 1651 ‘8.5 | 167 26,3 87 21,8
J"_‘"“aica~ 185 | 12,9 | 13152 [18.0 762 | 7.2 "1 102 9.8 | 259 19i31 i9o 15.3 ..
| 1071 |

- Trinidad L5k2 | 20,0 7092 {20.0 1376 |22.2 [1197]13.3 275 | 28.2 sh2 | 27.2 )

* Barbados Lé2 | 12.9 95k 118.8 246 119.5 | 199 ﬂ.s 192 | 25.0 82 20.7

It 28 | 20,8 7 179 1015 |16 | 61) 21,03k {1 | 208 | 18.0 -
| - 31
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‘Charac?eristics of a Meaningful Curriculum

. R ! . )
Curriculum planning and develomment is a dynamic process and as such is never

»

static, yet that does not mean that changes andtodifications are the result of whims
and fancies or doing sometﬁing diij‘ferent just to be different. The precess takes
into consideration thé dyna:hic'factors and institutions that are:responsible for the

profitable and memn.ngful funct:.onmg of soc:.ety both pragmatlcally and i ally from

the’ standpomt of the Individual and Society.

A meaningful currg.culgm will possess the following géheral characteristics wﬁich'

- ’ A

/
. can be further broken down into more specific tennents:

A 1. Haximum opportunltles for. the,learning and development of each
“student-values, asp:.rat:.ons, étc. .

and- interests.,

3. Adequate ad. relevant measurlng instruments for diagnostic
.purposes, evaluation, progress and motivation while keeping e

|
|
|
|
. , , |
. 2. Opportunities for the range of ability of each student-needs
|
with the philosophy of th\e school, community and nation., . b |

*

. \ L. Conformity of hypotheti®#l standard should be dlscoura~ed , ' :
. and "individual developnent" encouraged.. : ’
5. Full utilization of 1earn1ng resources and experiences should

be encouraged. N

6. The aims of the school should be balanced in relation to the
Individual student and .societye
&

rd

.

FYE.

7. Systematic planning and orgam.zatlon along with evaluation
should be highly encouraged if "relevance" is to _be malnta.lned.

8. School- and society are interelated and the aims of the -school. . )
as reflected through the curriculum should be meaningful to
. the students as the most important agent in the educative
process as well as in society.
- 9. The maturity and level of readiness of each student shauld be

key factors in the curriculum planning, teaohlng, and learning
process. i ¢ !

10. Flexibility in all areas of curriculum pl\'anning»;(should be main—

) - -

AN
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19,

L . 20,

‘Currlculun developwent must foSter the fact - A student who is ' | ’

<acme of 21l educatioral interprise -formal or informal,

>

tained for efflclencv in production, 1) Phllosonhy, (2)

The Student, (3) Social Influences, (L) Aims and Functions
of .the Schqol, (5) The Structure of Knowleage, (6) Process * K

of Learning or Psychology of Learning. - )

Curriculum plannlng always be plan ornerted and goal di}ected.

'"Hman potentlallm.es“‘shomld not te wanted but directed :Lnto %
woruhy channels through academic counselinge - . NN .

really educated.is self-governing and Jnaturally he will be
‘horiest, mannerly, and possess the v1ruures of serv1ce, worth,
w1sdom, ethics, and splrltua, values,

£ t

Life is education and the expression 0f individuality is the . /
instituticnal or private.

|
No Student is a fallure, the fallure is the meeting of the |
agents involvegr-the student and his envircnmeni are of great L ‘"’>‘~w
importance; (a) the envircnment can promote the full develop- ) |
ment of the student, (v) or destroy the development of the .
student to the degree beyond repairs. ‘ ~
Curriculum like all aspects of life possess a structure - a
structvrel manifestation in relation to. the functioning and
interrelationships ‘of functions in any living form-man,
animal, and plant 11fe.
\

-
' %

Reality is the rerceptuzl fleld of the w“ﬂl'ldual, changes”’
in behavior can only result through changes in the perceptual

field.

The individual is the center of his ever changlng experience;
he strives?o Yehavior’in a vay te satlsiy his needs or goals,

|
|
Ain individual tehaves in relation to "his self-concept.® : ‘
. . ' |
Student-centered classrooms are most productives ‘
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Lhe British West Indles and her educdational problems dre the result of a '

+

~ colonial-imperialistic mentality. The late ..endell wlllklé, ‘Americen candldate for
the Pre51dency saw the problem and, sald,“rhe Four rreedoms will not be aecomplished

by the declaratlons of those momentarily in power. .They will become real only if

"

the people of uhe world forge them into actuallty."

An exanlnatlon of the curricula in ‘the educational system of the British West

v

Indies’ reflects that the subgect matuer 1s unrelated to the dally lives of the

students, Dr. nrlc h;lllans putsit this way, "The educational system ‘of ,these .-

Py

countries v1olates the fundcmental prlnclple that edycatlon should praceed from the
. known to the unknown, from the vlllage to the great wide world, from the indigenous

plants, anlmals, and ihsects to flora and fauna of strange countrles, from the
economy of the v1llage and household to the economlcs of the world. . . . Phese
|
- features are most pronounced on the’ secondar? -devel, where the curriculum has been

“copied from foreign models. . . . The 51tuatlon 1n the Brltlsh colonles is aggra-

vated by the fact that uhe secondary schools take examlnatlons set in England by
M £

i English examlners. Instead of the currlculum determlnlng the examination, the
examlnatlon determines the currlculum... e« « the examlnatlon incubus becomes heav1er

because the examination is exuernal -to the country itself, fhe curriculum becomes

..,tlll more unsuitaodle to the colonial climate where the teach:mg is conducted in a

,
. 2 . A

foreign medium, .

o

A Stadent who specializes in curriculum development cannot helpg but conceed to

the fact that the superficiality of the British West Indian secondary &chools ;s the

resutl of the Urltlsh inperialistic governance of uhe rule of the External examina=-

tions of Cambrldge and Oxford Universities, hngland. The examinations are set by

i




examiners from the respective Universities in Enéland{and the. secondagyuschopf \j
curricula are determined by the\contents of examination. OCne reporter commébted,

"the wholerfocus,of'teaching PO appears to.be directed towards ‘the beneflt 01

] X 2

- the comparatively few children who are capable of reachlng the standards prescribed

by these Examinations." Whlle another reporter commented, Ymore than half the purils

1 P ‘
. . S

leave sckool having failed either to take or to pass thece examinations.™ A Vest K

7 < —

Indian terminal examination for secondary school students must replace the Extemal

-~ 4 . ”
‘

Examination g& Camoridge and London, England. T, ' -

[3

Dr. Eric Williams wrote in-his booly , Education In The British West Indies

o

(1968), a very‘outstanding passage in relation to :yis issue. He said;

The system of externzl exar ,lnatlons should be” abolishede This system, under

which the Uxford and Uambridge examining syndicates excerise jurisdiction over the

secondary scnhools, has been the object of increasingly severe criticism in England

itself during the last quarter of a century. The most recent attack comes from a

report of the Committee of the Secondary School Examinations Gouwncil .appointed in_

1941. The report disagrees with the oft-repeated dictum that external examlvaulons

can follow curriculum; the time lag is too long and the ruts grow too deep. In the .

view of the Commitiee, "the time has passed when such guidance and direction of their

work as teachers need can best be given by means of an external examination; to retain

a profession in leading surmgc is to deny it thg¢r chance of growing up to responsibility,

_with resuliing harm to. itselfl and to those vho' depend upon its services. The examina=-
tion in its present form is having a cramping effect upon the minds of teacrers and

. pupils." If there must be a school examination at the age of 16, the Committee ‘con=- -

tinued, “we think that ideally the examination is best conducted by the teachers ihem=-

selves as beinz those who.should know their pupils' work and ourht therefore to be those
best able to form a Judbement on it « o o3 it will.be 1ncrea51h&1y difficivlt to recon-
cile an external examination at 16 with the full realizaticn of the aims of the schools
and with enjoyment of that freedom which will then'be led to be a vital necesalty," '

It is self-evident that the system of Oxford and Cambridge examinatisns works
greater harm in the British Vest Indies than in Great Britian. It is one of the prime
reasons for that British West Indian tradition whereby the local product is depreciated
and the foreicn make conveteds No modification of the examination to suit local needs "
will do., Ixternal examinations are out or relation w the needs of vocational education,
and, as the report of the Committee of the Secondary School Examinaticns Council puts
it, "so inirical to the character and future develorment of the Modern School as to be.

- un thinkatle." As has been recommended in Ceylon, the government should cease subgiding .
secondary schools in the Britich Uest Indies which prepare their students for externdl”
exaninaticnse. Seccndary schools in the Eri'tish West Indies should set their own school-
leavinz exominationse. ithese should be sup;lemented, for applicants to the civil service,

‘

-

by aprrojriate vocaiicnal tests for which a Civil Service Commission should be responsibl.ce
But if any certificaies arearcqxlred for magyriculation, purposes oy the British West Indien
University, those examinations should be set by the British lest Indian University..

el K . . :

. ”~
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Meahingful objectives in cﬁ}iicu}um.developmenb as the instrument to a fruitful

. v

life must recognize: (1) individual devélopmenp-mind; spirit end character (eghical

"+ and moral), (2) develbcment of society-all societal institutions (education, poli%ics,

-

economics, religion) f)cused on, productlon and developrent in light of local. ccnditions’

«

and culture with wgrld-widg_éonterns. This must be the number'one priority for -sur-
vival for a country or nation, . Independence means to be ggle to meet your ovn needs

) ?
personally, fanllv-ulse, comnunLty-w1se, nationally, and 1nternatlonally as opposed -

to belnr a slave or puppet for ﬁhe survival sof OUne:gthrough exp101tat¢on, imperizgl-

ization and the master-slave rsychology . fhe  Master-slave or master-servanti choli T
3y )l 4 ’

ogy is beautlfullf and dramatiically portrayed in the claselcal work of Goethe entltled,

~ : R

Faustus, Of course, “Faustus tragically transgr egsed the bounds of Ohrlsulanlty in ‘
e . v

&

v search fpr’hl;inate power over man and the universel It7;swnot~dlsapp01nnlng to find

;

that he lost his Scul "to the Devil, his Master. Faustuo was exceptlonally well eda-
cated but ﬁe lacked the humilii& to the gates of w1sdom; imprisoned himsexf—in enernal

bondage and slavery, ané reflected that the ins trumenb of éducatlon»led to the lost

L]

- of Dr. Faustus! Soul, his doon and « dar nation., Religion warns us, and specifically

- ™

The Fo]v Bible (Authorized King James version) records the following:

t - e ——————"

-~ Hear, ye children, the instruction of a father, and attend — _— °
to know understanding., for I give you goed dogtrine, for- ‘
sake ye notv ny law. ror I was\my father's son; tender and v
only keloved ir th~ cight of mywcther. He taught me also, ’
. -~ and said wto me, Let. thine heart\retain my words: Keep

my cowmcndr\nu,, and live, Get w1:§§h, get. understanding:

forvet‘lu not; neither decline from the words of my mouth,

Forsake her not, and she shall “refe“gé\:hce. love her, -

* and she shall kecp thte. Wisdem is the wrincipel nhlns,
therefere ret wisdom: and with all thy geting get
understanding. Proverbs Lt 1-7

- -

v
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: Definition of Terms
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Some terts listed here may not have appeared in the paper but are most: -

essential for ia~depth understanding.

<

J

. ! ¢

I
e
,_ o

Curriculum Engineering < This concept represents the overall system of curriculum

and of course its dynamics -’all the .necegsary stages

" of development and processes essential in making a curri-~
culum fully functionable in the schools. It is that
organized and structured body that is responsible for

! the efficient working of a curriculum system. :
. \ } ]

Y

A Curriculum System - This is not unlike other systems in the 'sense of decision

&

making. This system is action - oriented in respéct to- '
the functions of the school curriculum. The system functions
in (1) producing a curriculum (2) icplenmentation of the
curriculus and (3) appraisal and evaluation of the total
currf®lun and system. The system - analysis approach is
used in the curricuiui System in the ofrm of (1) Input ‘.
(2) Processes and contents for the maintenance of: the. System
(3) Output -~ The output of the system reflects the curri-
.culum and of course the overall system. ‘

Curricul'“ - A curriculuw is the fruit of the process' of curriculum planning. It

.

;s a plan for-a tqtal school or a division of a school as an entity

in itself. e.g. niddle schools, elementary school etec. In this

sensé a subgec*-a*ca cannot be reflective of the virtues of the con-
cept "Currichlum." e.g. English curriculum, geography curriculum.

‘A school subject is not a force that beans on the total functioning

of the SCnool and as such nust exists as a program in the ovérall .

curriculunm or can function 2s-a chapter in the overal systca.
L] - w
.

- S oy '
Curriculun De§ign - A cufriculem design reflects contents, arrangements of contents

and the overall appearance of the picture called curriculun o
design. Some common concepts in curriculum design are "subject>
natter." "goals," "sutcomes," "contents," "concepts,” "skills,"
“behav‘ors” "instructicnal objectives," 'values," "sequence,"
"vertical a*tlculat*on,” "scope,” 'horlzontal articulation,"”
cuwﬂulahive," "spiral," and "product.” ‘

P
4 2

Unique Type Desigg - Unique deﬁign qualities of a curriculum design takes 1its

ERIC

Aruitoxt provided by Eic:

M

name from the dominant emphasis orccontrolling factor in
devalop:en;.' Curriculum types are: 'core,'" "student-centered."

"subject-cencered,"” "experience-centered," "integrated
husaristic," "culture-epoch," "activity," and "structure-

e ”

centered,"

~

‘*37 . ~\ v L4
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Curriculu"\ Plan - This i3 the mppmg ‘out in advance of the necgssary designa
) for learaing opportunitles. -

“
4

Curriculum Guide - A curriculum gulde is. a written curr1cu1um plan geared
: , to give guldance 'to instructional personnel in development
s ' of learning expériences. 'This may include such concepts
: as scope,.and .sequence of the curriculum, courses of ) ;
study at various levels,. and.subject .areas, units of work ) Tl

. in learnmg situations, Tresource units, guidelmes and °
" syllabuacs etc.,. . N

Currlcu’uﬂ Guide = A curr1culum gulde 1s an informal document for instructors e
that generally contains (1)»aims apd goals of~instructions
(2) comntent (3) learning experiences (4), objectives |
(5) teaching instruments and alds (6) evaluation techniques |
\ : .
Gourse of Study - A course of study unllke a curriculum guide 1s a formal’
outline 6f content area to be covered in-a subject, a

-«

\

, oo group of subjects or a particular grade level. . CE
Crown Colony -~ B fm J_mpemal power ruling through ‘the Crown. Britian made rini’daf_i, o
. : W. I. a Srown Cdlony to be sure she can govern without the .

impediment of local eleéisd assemblies (1897). The execubive

council and the thslat,.rve are equally nominated by the -authorities.

This is the life in a “de*rad_mg t,yrarmy." James Anthony Fronde ™ _
‘ .arrived in.Irinidad in 1oo?, and was famous for hig imperialistic
outlook as can be ‘found in his account, The Znglish in the West
Indies which affords a most algnlflcant msn.c'hu in the o:.fl-c*al

British mentality. . p .
] i - ,
- ~ \\
Sécondary Educaticn - . Swrange as: it may seem, even, in 19kl there wasmo ., .
. yeneraﬂv adcepted concept of secondary education, ™
o, Inverested parviey, both Drowssn.onalgs and laity, .
T "interpreted it in terms of traditi nal oraculces, oy

g partncul'w vested 1nr,erest,s, .and sbereobjped hatits
oi' thought. Just a3 -tha.Schools Inoulrr Commission
had recomnended in 19353 t.hav Latin should be included
pven in the curriculum of their' p rroposed third-srade
- scheols with a leaving e of 1h-15, so in 19LY many
' " people assurmed-as a ratter or covrse that phc new
comy 'lsory secontary education for every pupil would
. o be that currm’l:/ rracticed in the secondary grasmar .
' schools, even wnou it ‘every pupil’ now reant every

papil down oo *he intellectual level of the just=not-
certifiable-Ceo. le - inded!  Looked st from this point *

of view the assumpzion is pavently absurd. Indeed, the . A
' - existin® rra-mar-school rerime seerms unsuitable for sore
) Tef the pupils Aalrealdy in iv, go sav' novhing of the large 38
Qo . : ..,nom*v o' ¢ ils o) second: """oC"n)Jl arce wWho are nov ) )
. EMC - ,Lin"m vo te e A ar~-scheol v, o, (8, I.un‘.'nu, ix’e _

. ' S v ;
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Frinidad, West Indies -
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~

British vest Indies -
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of students' work be made by the teacher,

who knows the students, who can evaluate

them over. a length of time.. The u:: of . .
different types of examinations, can, oe made

as need arlses. .
The- term Trinidad, #®&st Indies, as used in
this research vaper mcludes Tobago, which
is politically consideréed a constituency -

of I‘rmldad.

Comprise those islands (as referred to in -
this research) in-the West Indies which are
(and were) under the rule and government of
the Government of zngland Iby virtue of

being a British colonial possession either .

"by conquest or acquisition. X .
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