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This paper discusses the rev151on of the Elementary
and Secondary Masters Degree Programs at Indiana University at South-
Bend. There were several reasons for revising the programs: (1)’ new
faculty members with different orientations were eager to work on
program development; (2) increasing graduate enrollments emphasized
the need to take a closer look ,at the masters programs; (3) the needs -
of the students in the masters programs have also changed in recent
years; and (4) there was inadequate sequencing in the programs and =
little coordination among faculty members to avoid duplication of
topics. Before actual program revision began, 1nnovat1ve programs of
other teacher educatiqn institutions were nvestAgated Two groups
were then formed: an initiating group, whic¢h met once a week and
developed guidelines for program revision, and a reacting group,
which reacted to the guidelines and other documents thax were
produced. .The original program has been revised several times, and

. the revision is &till contjnuing: Appended are (1) a brief discussion

of innovative masters degree programs in teacher education; (2) a
rationale* for revising the Elementary- and Secondary Masters Degree
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Indlana Unlversity at South Bend i
Elementary-. and: Secondarv Masters Degree Program Revision 0
<. _ . ) Progress Report I .

4 v
14 .

-In September, 1975,'a revision of the Elementary and Seeondary

[y

Lo
.

Masters Degree pr'oo.ams was .undertaken . The current masters degree

w

. e . : -
N programs at Indiana University at South Bend (I.YJ.S.B.) were in .
~ d , . o o ., - . . a T ' - ‘). —4-’——-‘.;._
need of ‘greater spccification and in need of updating. The existing . .
. L ™ ’ ‘ l' ) i s* v '
. programs ‘emerged frem the Indiana University; Bloomington, programs

R -
. . s .

as is typicaL b; ﬂeglonal campus Drodrams I:U:S.B. curfently has

.
- L4
L

degree granging authority for ootn elementar and secondary education .

« . - , ) A (\ .
masteﬁs degrees. nnrollments in the graduate programs were suf-

. 8 ..
. ficient and the university had "matured" enough to begin to design ., . - ° '

-

, . S B E B N .
lts own gradwgsé programs. Becduse the degrees in elementary and,

, W o
i % . ‘ L. ) . -

' secondafy education are very similar in their current forms: and Lo
. . . ’ g . ~ [
many faculty memkers-teach in both programs; it was decided to con-
. ]

B " . 4 °

'sider revisions of ©oth programs simultaneously. L. - ’ .

rour other reasons for revising the existing Elementary and

.
Secondary !lasters Programs were also considered. First of all,

“a.t T new faculty members with different orientations were eagercto work

) o . o , ’ Lo , T,

" on program development. Basically these&oeople wanted to be identi— SRR

v N Py - 7 .
: ’ . T ) \ : o

fied more closely with the- program and have a role in 1dent1nyPg

¢
2 -

- the proéram needs. . These faculty members had not playeg/a/ggrt 1n P '_ ¢

” .
- -

deSLgnlng the exlstlng program and 5o thorough evaluablqﬂ?of Lhe" PV 4 -

2

. -

e euPrent program had taken&glace. N o . L R
¢ , ! . N . -
Secondly, 1ncreau1ng graduate enr'ollmentu serVed Lo emph§31ze .

o ‘ “
2

. ’ \ i K3 - N N - "'
the need to take a closer look at the masters prqgrams. In Indaana,- .

shortly after completing a bachelor's degree, tea%pers must eérn., o = e,
. - . L . ‘ . : A . '/‘ * '.“ .

. .. ro 7 }
a masters degree tph retain their teaching licenses. Coqsequently,; ‘ .

l

. R . . .. . . 7

. . . ' N . .. ’ -

Q . N .ot ey v o

. - . . <\ . Ny . ,
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- teachers emploded 1J teachlng 9051t10ns return to graduate Jchool -t
. i . - o

Those teacners unabﬁe to thaln a téach;ng p051tlon have consmdered CoL
returnlng to colleﬁe“as a v;able Opthn.«' ) " ) T o

N g N L
' H M
]

J<f ;hlr&lyx wh~ needs of the students in the masteps programs

e -
. kS - =

- el
7 h a also chansaa in ecent Jears, hhe “eacners' rolp 1s changlng

]-." -— o " -
1 ‘ r N oy
-t .o~

as oubllc sehools are lnﬁluenced oy ‘new’ educathnal develgpments ahd

Y R ‘- .J\‘». .

o trends sucn as 1nsb¥Uctionaﬁ de51gm,‘1nQLv1duallzed 1hstructlon,

. ' career educatlon, aifeetlve eduoat%on and SO fbrbh As JObS fn-
- . ' n _- _, x, .“ .
Y the teac 1 18, profess&en dlmanSh, anotherwgroup of stu@ents‘ane Ny o

. X - "r o .

»
Tyl

;3 :
h - i ) AR ]
gt v 1-,.2 ’! b ‘. 8- AP 4

closely assaelated with the flald of- educatlon Iy masters degrée f' ey

,.' 1nterested i Peoarlnd vor aLternatIve careers~whlch might bé ‘(“g; et

. TN

B <y -l;',"': -)~
1n eduEEIEEErfgugg‘a&g some appeal to those in serV1ce Drbfp sions ‘ :
, N AN

. . w "
> 1 b - PN ‘ R

such as nursing, medlcal technolovy and others.\ v ' R

’ ~ -
L . % . [ .

. ;rlnallj, an ana1331" of topics taught iﬂ ‘education cours s“\' o

’

4

” . “--; . -

‘and. the relat1Ve amount of tlme spent on ea@h toglc reVealed that ' “'

»
~

1} N N e
: much dupllcatlon of ODlCS Dresently ex1sts\1n the masters degree.

pnogramshln elemehtary ahdldeeohdary'education at'I.UVS.B. _Furthermore, |
\ , .3,

.. B
- > R B L \

o ~

tiris ana1J51s seembd t h&icaté that Laculty members Leel that -

s
. a .
" . N o

certaln uOQlCS'Sﬂould be- taught to all students, however, too much

E
e

. dupllcatlon weaKen" th° provram. ﬂhls studv 1hd1qated that tbare

. S .
\_n’ LI

was lnadequate secucnclhv xn the prog“ams and Tittle eoordlna ion

. among °acu1 /\memoers_jn cerm:> Qf what each wa:s teaching in:a eourss
\~ ‘ . - e . * ] . . a
N ~ . . e v A\
' 10 matter>/nat-tk title. Lo T

. f
. .
- B

6 , ?,

2

-
“ .

R

. Before actual prorram revxslon bevan, an inves tlgatloh into

t

. ! R
. ihnouatlve-programs,oL other ta&dcher educatlon Institutions was
. v, . $ '\ . - . : . . .

N conducte& I.U.S.B. had much to galdn by learning about the successeés,

. )
L] wA Y
. - N ’ i~

o ~. : ‘ ' v
. fariures, and problﬂms which other universitied had encountered*
v N Ky
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, © when reVising, develorin: gud- Implenenting vrosrans.  Four trends,
. . . , .

Ligs hr

C 4

' * N -~ ¢ 4 e . 3 3
- inx graduate weacher educatlon‘e red from Chis review: single

y

. ~ . N
’

‘e . - . \ . . N " * -. 2

. instatutlons-offerlng m.mtlp‘e nro grams, performarice based orograms,
N . . »- v'e -

e prograns WDLCn center on a numanlstlc ap“roaon Lo teaoner educat’on,

9 T
! -

and a d;amatlc 1ncmease in the usetof £ield ‘2xperiences in graduate.
b /. _ , ' '
teac er educaoeon~programs.~ (Appendix A) '

F3

. €

L . . . "
3

Armed with reasons for considering revisions to current ele-

~ . v 4 . -

nentanj and secoh darJ masters degree prograns at ‘I.U.5.3. and In- .

" -y

formatlon regardlng wnat other institutions were doing and.nad done’, ’

13 N -

. 1t waS “"me “to begln the process of examlnlng Just what would ve

‘. /

approprlape for I.U.S.B. . . »

L‘arly in Septemoer, 1875 oducatlon LaCdltJ members were sur-

<

.o wveyed reg;rdin their interest in revising the elementary and second-
’ “m

L~ -

ary masters degree programs A large number of faculty menbers

indicated vnélr intersést in particibating in this of

¢ [ . > .2
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week, would develop gUidelines for program revision and a recacting
RS AR IV

' -

qroug Wthh would react to the guldellnes and other documents which

2
v

¢
" would be produced. Botn groups were comoosed of representatlves
of elementary and secondary educatlo faculty members. as well as

) representatlves from special educatlon and counseling and guldance

The Initiating group felt that a more formal ratiOnale for
program revision which could be documentedq should be< developed.
Information from a summative report from a lorth.Central Acereds

Agency Qisit in 1975 and.standards for accreditation from North

’
>
. .

Central and National Council for Accreditation of Teacher Educatlion

provided the basis for the rationale. (Appendix E)
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, < «Nexgz/the initiating group felt that before work could be done

S

on‘actual progrém revision or develdpment that a clear idea‘of iust
what'facuity believeé and where faculty stéﬁds on certain issues
*  should be developed. 13‘Belief'Statements Werewdgveloped by the
vinitiating group. Any rewisions or program devéﬂopmeqtéAaguid'ghen’
be tested for consistency with the statements of belief. (ﬁppendix C)

/ . A
After the Rationale for Revision, Belief Statements, and the

Review of th

3]

Literature on Ipnovative Masters Degree Programs
were concldered by the initiating group, it was time to begin thihk-

ing in concrete terms about Jjust what,kinds of revisions'it would,

. 5 ' L
Degree Programs at I.U.S.B. At this particular time, the initiating

: o b ’ ‘ -
group found 1t useful to consider just what skills we wanted graduates

of our masters programs to possess. To this end, the group compiled

' A . . . . . . . A ..,.’
a list of student capaBilities which provided the foundation for
¢ "

further discussions. (Appendix D)

. The follbwing materials were sent to the reacting éroup:

N - !

» . o - \ - > ; L
Rationale for Revision, a draft of th® 'Review of the Literature on

N N

Innovative:Masters Degree Progranms and the 1list of Belief Statémehts.
Their reactions were generally favorable and encouraging to the
initiafﬁng gfoup winicn diccucsed tne reaction: r.d zuggestions.

The 1nitiating group had rezched z clateay alt;ougn tre reﬁoers
nad accomplished a go00d deal. Conﬂret?lpro:ram revisinon or progran
development was lacking although the group had wrestled with some

. . é? !

majqr issues: ™ In order to make furzper progress, a proposed program

" ’

description was prepéred, much as it might¢ Jappear in a brochure.
- This proved to be an effective way to get the initiating group to
1consider the program in concrete terms and a more condensed fornm

ERIC g 6 “

Aruitoxt provided by Eic:

be necessary to make in the existing Elementary and Secondary Masters /

3




thah

gener

based“

- revis
(Appe
< tiati

ehis

the Lists, meeting minutes and memorandums which had been

ated. ‘

N\
2 .

This original program description was revised a few times

.

on discussions in the meetings of the initiating group. The

e program description was sent to the reacting group.
LY . ) : -

ndix E) ~

’ ~
. .

A summary of the reactors comments was shared with the ini-

ng grbupf (Appendiz F) After 4di cussion of the comments in

study, the members of the initiating group felt that they had

completed the task they had set out to 'do. The entlre Educatlon

/ facul

j .

vy must review the proposed program descrlptlon.

>

In the remalnlng months of the currenb semester, Spring, 1976

&
-

"/ the Lollow1ng activities will be undertaken

ERIC

Aruitoxt provided by Eic:

y » e
1) The Education Faculty will be asked to discuss the revise
o/ . .
pregram description in an open forum session.
‘ . - : .
2) A sample of the graduate students enrolled in the current
. . ' 4 P
elementarytandrsecongary education masters programs.will
be asked to react to &he proposed Drogram descriptiorn).

<

Reactions will o2 ootawned from local classroom teachers

(W]
~

‘
4

and administrators.

-

by A few, carefully selected teécher ed%cators from neignbor-

e

. . v - L i
ing, states will be asked to review the nrorosad orogran

- . . -8
description and react o 1. -

Ul
N4
t
D

&

3
3

£irning in Jeptemcer, 1%7€¢, faculty members in.the
~ -

élemensary and secondary education programs will begin.to‘

deslgn specific course descriptions and submit them to

. N N . ¥ 4 ’ ’

.~ established curriculum approval committees. .
- 4

..0‘\ 7 "\Q‘
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'INNOVATIVE‘MASTERS‘DEGREE:PROGRAMS SN ;

- -

ate
-
8

- \ . . 1IN TEACHER EDUEATION ;T ‘ Lo .
J ' < . 5 . + N

-

. * . Teacher education programs in institutions of'higher :
~ y ’

“education are-in a period of transition. Numerous factors

\

such as: reduced teacher'turnover rate, revised cértification

s

standards, 1nf1uence from humanlstlc and behavioristlc psy-- i’

v Y

X chologles, salary plans which provide addltlonal compensation

.

for teachers with advanced.training,,and rising expectations . )

for school%, have‘stimulated the design of new models for the -

profe551ona1 preoaratlon of teachers. T -

In the past five years these 1nnovatlons have, taken. place

prlmarily in undergraduate teacher education programs. Among ;
these innovations are: performance- based programs, earller : o

N . e - *
and*more extensive use of fleld experlence, mlcro—teacW1ng, ) .

A\
- 3

individualized programs, and speclalizatlon in areas such as

B

urban educétlon, humanlstlc gducation, and multl cultural

.educatlon. . ' A ﬂ‘ _ \o . ' '

Unbll recently, graduate teacher educatlon programs have ~ :

remalned\relatlvelj tradltlonal Several factora have‘caused
. 2 . . .
‘many universities to review and revise their graduate teacher

~

3 .
education programs. Enrollments.at the undergraduate level have .

declined in recent years while enrollments in graduate teacher

.
N “

education prog%ams have been incréasing. Continued large ; *

.
[ N B » ]

~ graduate enrollments are motivated by state certification re—"®
¢ .. ‘ N , . - o
quirements, teachers' felt inadequacy as rnew models of inétquc—

tion’ate developed:\additional compensdtionsfor advanced degr%}s‘

. ¥ *
: 2 g ! * S -
‘. -~ N N :
f
i
.
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Aruitoxt provided by Eic:

.

~

limited job market for teachers at the present time.

‘and the ‘

’

An in reaéing proportion of the graduate_student population

has had ‘innovative undergraduate tratning.

v

The'se students

expect something worthwhile from a costly (in terms of time

a

and money) grad&ate program. Faculty members have been en-

»

couraged by large enrollmento to devote time to graduate

jprogram‘dgvelopment. Graduate facdlties are beginning to

v

recbgnize. that a traditional "master's degree" with its heavy

x

emphasis’ on researcht and theoretical foundations may not be vy
N R e "R,

v /);
very aoproprlate for a practlcln "teacher. The resulting 3“

w1111ngness to compromlse w1th a far more practical "flbe ~

Bl
£
«

.g'
year of study" approach stands - much better chance of acﬁually«

J/; \(\\“7

increasing teacher effectiveness for elementary and secondary

?

institutions of teach®r edu-

teachers.s As enrollments swell,

Y . S . * .
cation must expend their time, energy and resources redesign

ing the too long neglected graduate programs. )
The literature fourd in journals, publications, ERIC

documedts, monmographs, and other information received from

graduate™teacher educatlon programs throughout the country

N < . .
has been perused in search of innovative master's degree pro-

grams and\the current status of existing precgrams. Programg )

evolve and the 1iéerature does not-always "accurately reflect’

e

the changes.
. N
the nuances of a bgogram. Also,

' ’ Il o \\ 1
enough to give|a total picturé of a school's program; usually

Nritten materials cannot completely illustrate

one report or article is not

N

.some aspect ofta program is highlighted. DMNevertheless, a few

v
y N \ . -




3 .
.
. N
- .

v

. programs’ can be chosen to show the diversity and.range of ~

new and existing programs; no attempt‘has been made to provide

ain

an exhaustive review. An examination @f .innovative graduate .

3 r
level teacher education programs reveals four major trends ‘/

. . ™
-which influence graduate teacher educatlon programs in the

>

colleges and universities in the United States.

¢

N ., Multiple Programs ’ ‘

) The first trend is that of single institutions offering
+ » TMultiple programs in teacher education. A student ean select
_the program which best suits his interésts; present career

needs, or anticipated career needs.

An institution which is°® characteriZed by an array of at
least-twenty programs 1is- the Unlver51ty of Massacbusetts

N There"a stugent can choose from a range extending from a per-

A fprmance—based program to‘one with a philosophical belief that

teaching is an art. One can elect an o#f-campus or an on-

/
campus program; one can choése courses in urban education or

more traditional-.courses. Another program sends students into

., . i
«the community. Students can specialize in terms of grade levels,

subject curriculum areas, instructional process or a combination
sity of Massachusetss.

“of areas. (Allen:b44-U45) Alsthough the Univers

and Dwight Allen have been severely criticig

1)

d f late, tn=
£

‘concept of multlple\programs has had its 1nf1uence on .teacher

educatlon programa throughout the country.

(

ther 1nst;tutloﬁf ?Ferlqy multiple proyrams\ln teacher

educatlon 1nc1ude Indlana Unlver51ty and\the University of

Callfornla The 1arger unlveréltles are able to offer multiple

-
" v

O

ERIC = o n

' ‘




. sidered vefore instituting multiple programs. T

’

programs more easily at present thah the smaller universities

'

due to larger more diversified faculties, and more financial
resources. Thg, movement to offer multiple programs appears to

be Frowing despite inherent adminiétﬁétive problems.: Finding

and keeping qualified professors so.that programs can continue - °

"

2

to be offered and evaluation problems certainly are to be con-

. v

»

_{:

Performance-Based Teacher Education

The secohd trend to be considered is that of performance- ‘
based teagcher education (PBTE) also called competency—%ased

teacher. education (CBTE). This movement is having a profound

L]

influerce on undergraduate teacher education throughout the.
Qnited States. It is now beéinning to impact on graduate

teacher education prograns. Although there are variations,

most programs are characterized by preassessment to place
students within the program, the absence of strict time con-

straints (érades are often defe;red until work is completed

/

at a saﬁisfactory 1éve1) and micro-teaching.
- There ‘are several indications of the influence PBTE H;s

had on educétion at many different levels. Twenty states havg

introduced performahqe—based éducation into their credential-

ing systems and at least fourteen other states are considering
v

such a move. (Schmeider:19) Many universities throughout the -

. \
country have comprehensive performance—based\ﬁndergraduate

\
programs (the Universit& of Houston, Kansas STate University,

.

the University of Nebraska, énd the University of Toledo to.

« i

name some of the first to institute such programs). Graduate

I ~

t




-~

. 5 ;

teacher education programs are now feeling the *influence of PBTE.
- /

Many uniéersities have graduate performance—based courses/in

their programs, and other universiti es have the earning of

.'competen01es as an essential part of ‘more comprehen51ve

graduate programs. Illinois State University, the State

University of New %%rk at Stony Brook, the Univer51ty of
’
W1scon51n, and the Univer51ty of Bridgeport are just a few
’ TSNP
of tpe universities that can be cited. 1In fact, the Univer-

.sity of Bridgeport is a competency-based, individualized

gmwaduate program called MOdMAP (Modular Mulfiple Alternatives

*

Program) for the training of elementary feachers who are,

for the most panpt, presently Empléyed and nlanning to remain

. . Y . . . . '
1n their present job for some time. A student in this program
experiences a comprehensive needs analysis in orHer .to deter-

mine the competencies which would improve the student's

teacning effectiveness. After this analysis the student's

1nd1V1dua1 program is planned around clinical activ1t1es,

workshopo,, and independent study modules All the activities-

v

"are oriented toward conpetency achievement and an on-going

evaluation of'competency achievement is conducted (Kranyikr ¢

u oy

and Keilty:26-29) ' . e .

w

To the dismay o;/EBTE advocateo an “inhumane” image
clings teo the uﬁe of goa1> and syso tematic 1notru0uiona1 pro-

cedures. The PBTE advéoateo feel that real emphasis in their

e

programs is on people and not objectiveél Although it is a
controversial subject, PBTE 15 not incompatible with the

humane treatment of students. -
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Tne fact that so many states have introduced competency—

based education into their credentlallng systems and the vast

number of competency-based undergraduate programs makes PBTE

-

a very 1important trend for graduate teacher eduacation.

-~

A

Humanistic .Program

-

A third trend which exerts influence on many programs is
oest exempllfled by the humanlstlc program at the University
of rlor“da and the philosophy of Arthu? Combs. The promotion

q0f §e1f development of the individual-teacher is the basis ..

for this program.
The humanistic program at the University of Florida is

based on several principles. A few principles central to the

movement can be identified:
ip Acquisition of new information and the discovery of

the personal meaning of that information are thsd.
- two aspetcts of learning. ’

2. Efficient learning takes place when‘the learner

N
4 ~

. feels.the need to know that which is to be learned.

3. If students help make“impdiganpfdecisions about their

.

.
learning, they learn with more ease and alacrity.

b, Top much pressure on students results in negative N
~ 3 ' = N .
behaviors such as fearfulness, cheating, .and ayoid-

* A <
.

ance which are detrimental. "

™ .
. - ~ Y

5.+ .Improvement of a teacher's mental health’frees

cnﬁatiwity, éelf—motivation‘and a concern for others

, i , whiph incréaseg the teachers effectiveness. (Aékin

¢ .




and Raths: 18-19) ( y ‘
- ) .
Although many universities havc not adopted humanistic

» * £

programs’, certain of their ideas are-appealing and no doubt . ¢
* . a R - ) . ¢
nave influence as programs are developed. ) "
. ot ) ’ . ‘
- * q - N ) N N " B -
rield-Centered Approaches . ‘ E

. .

The fourth trend.to be.geen isfthe%@ide—spread'use of”

Fl < N L

. field experiences. The theories that peoDle develop most of )

- - .
.

o their competence on uhe Jjob and that teaqhers ueach as thej

v . N o, . '

have been taugnt are prular ones.” Rpoviding earlier field
. . - r . .
/' ,° experiences is an ‘important *trend fn;unéergraduate education, .
and its infruende.can,supéiyj5e~felt_at ;he~grad&ate,level.
7 P

Even experienced. ueachers need help,w1th tnelr own partlcular

t1 -

teaching situations or anticipated dnes to become master .

. LI : o . " e "
- L} -~ .
- Ao 1~ - N e h R - e R I ~ "rwg n.‘ojd o- o I arAan as 2 ta 2
~2acners.. any unlversitles nave fiel exrerience,as 2 ac.lc

"~ - .

9
-

. ([)
(/)

g'C

4 -

component in their programs. In éome universitiés it is pos~ .

- ‘.
© -

sible LOP both under?raduate and graduate students to take

i

- ’ part in the same Llela.experlenqe project. he Unlver51ty

of Chlcago and its Ford Tralnzng and placem~nt Brogram in . -
Chicago area ocnoo%31o one example. ﬂSchwartz:l—29) ‘Student
teaching experiences are commom to all iy undergraduate

L3

: . ’ ' oo s s . g
teacher education programs. A similar component can be seén .

L] ’ - .

’ -in master's programs. The University of Houzton requiresg ’ R
F) - . .
¥, . K s 7 , 2 .
six hours of supeprvised classroom internship-din their master's . <
. i 5 ' o . l
program as well.® “ o o N A

In addition £é cooperating on field experipnces‘for ‘

“w

1nd1vidua1 otudento, oome unlversifles and-séhool distr i ts

share a reoponulbllltj for.all phases “qf the program Proiect

N ) -
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: . MERGE" and Project'OUTCRIE provide examplés. ' Shared respon-

sibility 1is evidéhced Uy-a merging of a school system's and

€

A . o . . -1 y E Y 3 -/ - ) »
‘a university's physical facilities, personnel and fiscal

«

~

resources: Project MERGE combined the talents and resources

e N of the Toiedo Public Schools and Bowling Green State Univer-

irprove the quality.-of sducation. (Project 'MERGE:1)

e “
In Project OUTCRIE Ohio University and the Meigs Local
x
nool District combined resources to merove the poor readlpg
- 4
" achlevement and 1ack of academic stlmulateonmox the children

v in Appalachian schools. In Progecb OULCRIE twenby graduabes

. of teacher education programs recelved profe551onal tralnlng

o

in a compe bewcy ~based and’ fikld-based teacher education pro-

N : - :

gram.. They received a asber of Education degree with a spec-

’

8

-lalization in reading at the completion of the program. The

university offered graduate courses in other cooperative

. publie schools, and tuition was waived for those teachers
> in the Meigs'hocal.School District. One other 1mnortawt
aspect of Project OUTCRIE 1is the re%&sangoof the. readlng

. program and curriculum of Melgs a& School Dlstrict SO 1t

- ¢ I

is more.condu01ve to the needs. and 1nterests of the Appalach-

) « 3

iap studeéents. (DPOJeCt QU”CRIE 1)

1

, -

, ' With federal support @ tripartite (Maine, New Hampshire,

Vermént) gradudte progrdh ‘ror ﬁhefpréparation of early cﬁild—
LS -~ » s N '

'

hood specialists was set up at the University of New Hamp-
shire. 1In this program both experlenced and beginnlng teachers
may earn a macter's degree while they demonstrate tneory in.,

_ -, the classroom. The graduate students spend a summer of child

«
' 1N e

Elk\l-c ] . -‘. . 16 ' ‘. v

:
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.
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.'f

- A . )

) 2 ’ K T
. Vo

study at tne Un 1vers1Qy of New Hampshlref At @%e end ofvthe o %
. ) 'uwmer the graduafe students fozm teams, of two and deéa?t to >f"

s ‘a N 1 .- )"

deSlén creaté and’ staff a multl age 1earnang center in.a =

L . P ) . .

/ eooperép;ng school district. nach gradua%e student‘ returns ‘ ?

- r - “ oo "\ . -" .' \.'. . ‘ ' y .
fo campus‘approximately.one eeA a Wonth for 1ndegendenb f

. %

s

-
N -4

sbucy, related course work and semlnars The stu&epﬁs h&ve

N . e .\

also tanentlnternatwonal fleld brlps ) a scno&l in~-orontb

. ‘ . . A .
Onbarlo Canada and to Brltish schools. " ;, R, T e N TyE
. A ;. . N , » N RTINS
. o - 4 §z~° .
in ord uO operabé such—a orogran ﬁb’takes uhe tooperatlon
., -s‘, . . S ¢ 4 X«‘m Yol &F, ‘."

W

i . of.§any. Logal S@hool di sbrchs Dwov1de‘“H€”scthl ChLJQren, 1;
‘ ° * \t,_ .

classroom soace for ehe 1earnlng cenbersj 1n truﬁt 3na1

.
. ot

Y ’ " -’ . d >, . - e ¢ '3 .
© . . B J LRI . 3 “
materials and a8 pald aide. Pésource v&szts to tne 1earn1ng
; ™, LS . s 4 . -

Yo cenber DLCQS ere wr@v~ded by, tne Staue«&\Sartment of Education
it x' . T - N B
v"" ‘,3 bl . N z L . N N - .
““.j personnel lney'alsb helo UO)lde tify s rnlnv cent ter.

- v AT . ) " \I‘ “ " N o~
- SO S 2
L . sites, meet wiph the adglsor ocomm ee and..ta ke‘part in Lhne )
RVIN - . B r d .t -
.)‘:‘ d .- . (‘-. k4 i s - 1 \
-~ L 1nbernablona1 1;1@ trlps. ihe ulMﬁ* effort andwcoordlnablon .
: . i [ N - S
e 4 . - e T
?
s néeded to offer a° DPOFP&H of bn;s naﬁure repnesents a- great '5
. - '.‘ ’ - L . €
cqmmibmenu on the part of all 1nvolyed.‘(Stone:1) _ o

.. . . B o
'‘Rural %&Pcation in Hinnesota provides inservice edubation.

A

e e uhrougn,a COﬂSOPulum of school dlSuPlCto and the cooperatlon N
. s 7‘ - . N k
- e of @emldjl State shhxege s Education Departments .Programs

DAl 1 . A ; .
rgngeflrom a face—to—face re%atronshap in the  teacher's setting
. , - Y . . ’

oo “with'a collexe 'instructéar ‘to ‘computer-assisted instruction
. 4 . . ‘B A

' ' through a mobile van. Bemidji 3tate College also offers

[&)]

‘inservice workshops in various school follow1ng;tﬁe.IGE model. .

The federatien of séhool's request specific types of incervice

S
P

.4 e
ERIC : - .
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workShops and teachers are granted graduate credit through

O

college ex ens1on . (AskOV'lj ‘

- B ‘ -

Countiess other examples of .field experience at other
. universlties could‘be clted , Field-oriented act1v1ty is a

v

.well«establlsheo and accepted .component of every program de—

P

.scnlbed in the iiterature no matter whether the program is,

’

[

"a traditionhl ong, competency based humanistic or included

.. ~in multioie orograms»

, ~'Conoﬂus’on
raduate teacner education programs are gradually be-

% (4

L ginning‘ to chanve. The relatively few institutions wnich

* *

. : _’ nave made chances have not had tlme to conduct evaluation '

b

N s

SbUQleo to’ determlne the inlpact of thiir mpdliications The

-

‘

< impression. that tre focus On innovation in teacher education

has been at the undergraduate level *is an accurate one. ' :

oeveral trends in graduate program modiilcation can be found, .
. ;
© ' hdyever; among these are: Singie‘institutions offering . -

v ~

multiple prognams, performancesbased‘programs, proérams

- ’
- . - . - . ~

which center-‘on a humanistic approach to teacher education; -

and .a dramatic irtcrease in the use of field experiences in .
- » N K T,

-

- -
a ’ . . . .

) - . E
graduate teacher education programs. ; - . e

Ir teacher educators desire to have, impact on <12 :

‘e
]

educa%&on by providiné teachers with ‘better preparation o ' v
ong has to 'w onder about investing resources to"modify, under-
> v ¥

gr‘duate teacher education orograms and seemingly making

fey changes in graduate teacher education Too few teachers

ts

[l{lC o . . 18 | | _




» . . l h
) \ ’?’
- . 11 ' ,
. I
with initial training obtain teaching positions to effect ) ¢
neéded impact. Tt would seem tha® in the not so distant
future that graduabe teacher education programs have great
potential for influencing the quality of teaching in K-12 )
educatio%. TP this is true, colleges of teacher education
need to begin systematic development of graduate teacher )
) .
education’ programs. .
L
& ' .
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- Rationale for Revision of the Elementary
and Secondary Education Masters

" \\\\ ~ Degree Programs ‘

‘tiveness of

. €

urrent masférs degree programs in elementary and’
secondary éduc tion is lacking. What ;s available is information
“from two follow-ux studies of graduateé wﬁidh have been conducted
in recent years. T ere\is also dne summative report from a North
Central Accrediting Agency visit compiled in 1975 .

s

i J Information’ from,the follow-ﬁp studies of recent graduates -

'g}too'general to be of specific use in assessing program effec-
. 3 n »

¢

. . . » - ,' ’
iveness. <. The North Central Report contains several recommendations.

which suggest a strong need for program revision. -, i ¢

It (Elementary Education Program) needs curriculum
-sbudy and revision $ince it is a curriculum given to it SRR
by ‘Bloomington without adequate »local study. (North : !
Central Report,- 1975, p. 5) ‘ ’ .

1
a .
N

« The principal need (in Secondary Education) is for
curriculum review since the curriculum in 'use was'the one
in use at Bloomington and this facwlty has not studied
1€ and made appropriate revisions for its students. . : a
(North’ Central Report, 1975, p. 6)

K

- . The curriculum for the programs of Elementary and
Secondary Edudation need careful study to rationalize
open admissiort and state professional certification re-
quirements witlh accepted graduate program eléments.

, (North Central Report, 1975, p. 14)
s ;
. . Institutiqn has not dealt with the problem of end-
of=program quality control by use'of comprehensive

exaﬂinatidn, Master's paper or other means (except fon

t

v i
Counseling and uidance). (llorth Central Réport, 1975, 1 ‘ ',
pe 1) - . /
It is felt that the nature. of the problem: is not whether the /

\ ‘ - + PR N ~ ..
existing program is effective o ineffective, but rather, the lacly
! .
: ) L4
of proper specification of the program components. Decisions
\

regarding the specific nature of the program have not been mads

we - B o |

v
IToxt Provided by ERI )
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by the facnulty. How could/progfam intents be‘communipated? Sug—
gestions can be found in excerpts from standards for accredltatlon

from Worth Central and MNatilonal Coun01l for Accredltatlon\ef Teacher

" Education (NCATE) _ Criteria which may be of use from NCATE standards

include:

. What evidence indicates that specific objectives for
the curriculum of each advanced program have been defined
and that these objectives reflect the institution's am@lysis
of the professional school position for which candldates‘ : .

' are being prepared. (p. 14, G 1.1.2)

"Curricula for advanced programs are desipgned- to
achleve explickly stated objectives. These objectives’
are expressed behaviorally and are determined in relation- ¢
ship to professional roles for which the preparation . :
programs are designed." (P. 14, paras 1)

Criteria, from guidelines provided by Noyth‘Cenﬁral include:

Tne objectives_of the curriculum should be stated

in terms of desited changes to be effected in the learner.
* (p. 12, para 1) \\ o -
v The organization of the materials of ‘instructjon

should be based on some key concepts - a curriculu
ratlonale Among the concepts commonly ‘employed b;
instibubions ‘in organizing and operating the total._
program are liberal or general education, voca’uonal‘“~
“education, breadth, depth, continuity sequence" and \\\\\\Ng
1ntegratlon (p. 1M para 1) . ™

It would seem then that our process should focus cn developing
-

guidelines_.to assist.in the spe01flcaqlon of dme graﬁuate programs

in elemenpgry and secondary education. Only aﬁter we have deter-

o

| . ‘ ! , Vi

! judgements regarding their effectiveness or ineffectivenecsz. f'
‘ l . ‘ : ' [

. . a | '

l P ’ ’ /

: } !
1 t . B -
mined what the programs, are, in some specifié fashibn, can we make /j
| - ' . :
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- g ' - Program Design Scheme .

Belief Statements
- T A
1. The :faculty (as a whole) should determine he general sutcomes,
. of the program and courses. When plénning'fﬁébructional com-
ponents, input from studemts and professionals in-K-12 educa-
: ~ tion; arts and science faculty; and education faculty from
- other institutions will be solicited.
2. Program objectives will be determined by the professional roles a
, Student plars or may:play (a major component of professional
‘rolés relates to facilitating desired pupil outctomes) and e
standards from national accrediting agencies and state certifi-
. cation requirements. , : ‘

.'3. Program dobjectives will be de«igned into courses of study. Thes®
) courses will be segquenced and options for students identifﬁed.
. M L B
4. The progran will be organized on a mastery-learning basis. ..
Appropriate components of the program will be individualized so
that students can progress at their own rates. A student's per-
formance will be compared with bredetermined program objectives
» . and mot with the brogress of other students.

5. EntrancefféQUiséments will be established. These will ‘iriclude.

' ' initial screening and diagnosis of students' knowledge, skills, ‘
) and attitudes. :

6. Faculty members-and students ‘will jointly plan a student's *
proegram Of studies 'based on a diagnosis of the student's needs$
-and interests. Changes in the prescribed program must also be . N
Jointly planneqd. ' o - R
T Courses will serve a$ the mode of delivery for the program. ' .
. " Courses may be organized into modules of study. Courses and ) .
- . modules will consist of objectives, learning experﬁences, a .
¢4K;::::) .rationale, a bibliograpny, and evaluation procedures. B . :

L

-

[

83— Supervised field experiences will be a part of each studént“s-
program. The amount of experience will vary according to the )
needs of-the student.and should include unique (creative) ex= M

bperiences. Experiengce for alternative careers should be in-"
tegrated into modules. "’ . © '

'

o '

Zvery student will be résponsible for designing an arez of
‘personal Study which will be evidenced bv a baver, prezsentation,
actionr research or come innovation. (3-10 hourg) These efforts |
1 be approved and supérvised by faculty. ..

©

10.  Prior to exiting the program some type of summative assessment

will be used to determine a student's,competencg in a pyrogram
of studies. : ‘ :

-

. - 28
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. ' . . R - . l' . B . ¢
11, Teachirg in the program will modél effective teaching strategies

. which are beihg advocatéd in ‘the ppogram: - X b
- \ & v N . s s «
Ve / - . ‘ - -
- 2. In all decisions. the quality of the program should receive top ‘
e Qx*prioripy’e.g.,'seledtion of full and part—time-facylty, ’ ..
<4 ‘Soneduling and allocation of Pesources. This Belief is C, i
4 - ) . 0
. s based on NCXATE standards (2.4 and G=-2). found,; on pages 9 and
» . - . L .
L. ' 17 respect}vgly. . e :
. 13. +An evaluation design will be writteh to provide formative and .
: ‘@ Summative information for making decisions about the program(s).
b - &. "
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) Areas of Student Capabilities
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* LI : - -AREAS OF STWDENT CAPABILITIES

1.. Nature of the Learner angd. lhought procos
- 2evelopmengal Psychel
- Exceptionaid Children™ . :
- Learning Thegries .~ ,
+ -

-
-

2. DModels and Strategies éf meach1n¢ .
- lModels (al*Ta Joyce and Weil) , T '
- Specific behaviors and strategies (al la protocol concepts)

"3. Designing and Utilizing Instructional Mag erigls ‘
- Instructional Development . ;f
- Materials production o ..
- HMedia
- Individualizing instruction

4. Managing Instructional Settings :
- Contingency. management. ’ ) .
"- Open classroom organization SRS

°
-

»
L}

5. Evaf@ation in Education ' ‘

- Teaching (supervision) ! -’
. - Research )
~ Action research . :
- Testing (assgssing students) e
- Curriculum evaluation .

-~
e
p

s

6. The Teacher as 2 person and a group membeb o

7. Teacher as a Curriculum Decision-Maker DT
- Student- Act1v1ty Programs ) ‘

%

- The Change Process. 1n Educational Settlngs .
- M , .| ’ ‘ .1

hd [ . .
Al

8. 'Issues in Eduéation from Pnllosophlcal Sociological'and
Psychological Perspectiveg : . .

-4
. . [N .
~ L]

. LR - e .

9. Special Topical Cutriculum WOPkShOpS e.g., Math, Science, Reéding,- '
- Social Studies, Language Arts ) o

&

N . s v P ki
L IR - *

10. Multi-Cultural-Education .
' ' . A: ' ) . . ‘,'\, » ,.
11. Outside of Education Coursed =~ '~ - . | : R

t

[
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‘" Explanation:' .

*

The above areas of capabilitvies are not course titles.
capabilities (performance objectives) will be generated by “aculty membters
for.each area. The capafilities will be organized Into modules of study
and combined with other modules to form courses. The anmount of student
exposure (and credit hours) to 2 set of modules %ill te variable depending
upon the diagnosis of student needs and a student's interest in an ares.
Capabilities numbered i-7 will be the main core of the orogram. Humbers
8~10 will be 2 part of some students' programs while rumber 11 will be
optional. F:ield experiences will be infused. in the core of the program.
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APPENDIX E
Proposed Eiementary and Secondary

Masters Degree Program

-




The proposed combined Masters Degree Brogram in Elementiry
and Secondary Education contains six major components : Entrance
Requirements, Basic Core Area, Subject Matter Competence Area,
ElectiVe Areas of Concentration, Independent Study Project
Area, and an Evaluation Reguiremént.

The general program description you have received includes
a rationale for each of the $ix program components as well as
additional information to help clarify the intent.

&

General Program Infopmation

The program is designed for elementary, junior high/middle
school, and high schcol teachers. . The Basic Core Area will
provide each student with the skills that are common to teachers
at every level. The remainder of each student's program will
allow for flexibility for the individual student.

After a diagnosis of the student's interests, knowledge,
skills and attitudes, the student and faculty advisor(s) wiil
Jointly plan the student's, program of studies.

Portions of the program are organized on a performance
basis. The Basic Core Area will be .the first area to be organ-
ized on a performance basis. " A student's performance -will be
compared with predetermined program objectives and not with the
progress of other’ students. Appropriate components of the program

will be-individualized so that students can progress at their
own rates. ‘ ’

Supervised field experiences will be integrated into each
student's program. Because the program is designed to provide
professional ¢ertification for teachgrs, extensive field exper-
lences will be integrated ‘into the Basic¢ Core Area and cther areas.

These experiences will' be systematically planned to help "bridge
the gap" between theory and practice.

After admission to the proéramj the *student will have 6 years

to complete a minimum of 36 hours of course work.

-
.
Al

I. Entrance Requireﬁents

Ratioalé: .In d few cases students may not possess sufficient
ability to be successful in graduate .courses. They will not
be admitted until they can demonstrdté writing competence.
FSr students who meet the writing competence requirement
a facylty advisor will have information relative to a stu-
dent's present interests, knowledge, skills, attitudes in
order to plan a program af studies. '

\ N ! 0
. (The'only major deviations we’have from what is in the
Bulletln currently are the following points:)
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1. A diagnosis will be made .of each applicant's knowledge,
skills, and attitudes in-the Basic Core Area. Based on
the results of initial diagrosis students may "test out
of" Basic Core Areas and substitute other courses.

.2. Each applicant's writing competence will pe assessed.?'
‘The applicant must meet minimunm standards set by the
faculty to be admitted to the program. Remedial writing
.experiences will be provided to students who need help
in meeting the writing competence requirement.

II. Basic Core Area - (approximately 15 credit hours)

*Rationale: Teaching is a very complex role. In the past much
overlap tetween topics in various courses nas been {found.
There exist specific, identifiable teaching concepts which
are common to teachers of elementary, junior high/middle
and high school students. This area will systematically
present these common elements in an individualized mode.

The. following i3 a 1list of topics not courses. After each
topic additional information 1is given which shows pecssible content
in each topic area.

., ’ 1

The subject matter in the Basic Core Area will be common to :
all students pursuing a master's degree whether they are in ele- ,
mentary, junior high/middle school, or secondary education. 1In
certain courses it Mnay be necessary to individualize course re-
quirements to meet the needs of the student. :

-

1. . Behavior and Development of Students

This area will combine elements of the psychological
development of students through the normal school ages
(4-19) with learning theories appropriate for students
at different stages of development. . ’

2. Curriculum 0
This area will provide a macro view of the school program
at elementary, middle/junior high and high school levels.

Planning, implementing and evaluating curricular designs '
will be included in the area. ' -

s

3. Educational Foundations Seminar ' o

Currant topiés of current educational concern will be
lnvezstigated from philosophical, sociological and his-
torical perspectives in this area of the basic core.

o -

s
L. -Evaluation/Research in Education
- ~ Reseafch "skills necassary for teachers in nmany levels off .
’ education =2g well ar %teachenr evaluatison and ckxills related
to the evaluation of student achievement will be the focus

. 3

of this area.
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Rationale: -

-

w

, . .
5. Humanistic Competencies

This area of the Basic Core has two dimensions. Teachérs
will experience working with groups of students and be ,
introduced to the tecnniques of groun dynamiés. The -
second dimension is that students will focus on facilita-
ting affective loarn1ng in c;as°room situations. : )

s

[0

Instructional Design and Management

This area deals witn designing and managing individualized
inst ructional learning. Students will master instruc-
tional design skills which will include strategies for

working with varying size groups in a variety of subJect
areas. .

7. Instructional Resources 4

This section of Yho Dvogrgm 1nc7udes tn° rreparation,

use and avaluatlpn of instructional resources. Also in-
cluded are the topics; community resources, A- V techniques,
bulletin boards and using sponsored materials

v «

8. ‘Instructional Theories and Strategies p

» Theories of 'indtruction and appropriate strategies or
models of teaching will be considered in this section.

Subject iatter Competence Areé*(approximately 6 credit hours)

Each ztudent should add appropriate courses from out- - T
side education to his program. These gourses should .be ,
selected so that each course fits into the student's overall
program of studies. The students in junior high/middle school -
programs are reduired to take courses to professionalize
their tedcqln tertificates.
gradwat courue&Y

3
'These courses (not limited to K

can be used to complete certification re-
quirements, be¢ourses that fit into one or more of the areas
of alternative tudy, or be courses of opecial interest to the
student .in gainling competente in specific subject matter areas.

. > . N ‘»
IV. Elective Areac of Co nt®ration (approzimately $-15 credit hoursi).
. ' - - -
Rationale: 0f ﬁrib‘CQl imrcrtantze cEram Looan

‘area 1. xnlzn alztuadent mav o udlent needs to.

. be commxtted to|more than just completlng colrses to earrn a

master's degree or a teachlng 1icense renewal ’

_the available options

‘

O

RIC

Aruitoxt provided by Eic:

AYstudent 12 rer

»Qpertise ‘or
select more than one |areca ahd dovelop*broad fami iar tx~with less

expertise if this is
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Possible topics .for courzes are listed under each area. Blocks

of course$ will be developed for each of the Elective Areas of
Concéntration. )

< * *

Research Competencies Block

s . ¢

This block will be sequenced with the other area related to research
found in the Basic Core Area. Possible components consist of

criterion-referenced testing, normative testing, research design;
"and evaluation. :

s
i

*

Humanistic Competencies Block

-This blocx will .be seqlienced with the other area related to humanism
found in the Basic Core area. Possible components include; the
teacher as a person, group membership, affective learning and
counseling skills for teachers. . . .. '

s

¢
f S
Alternative Careers to Teaching .
v

[ =

)

[ . f
As teachers continue to imprgve their knowledge and skills as a

teacher many are interested in exploring other employment possibi- g

(]

1itigspin an allied field. This section will %rovide an -awareness *

of potential alternatives to<®teaching both in education and allied
fields. ’ ‘ ‘

>, .

Emerging Educational Designs

In this block new educational designs will be investigated. Con- i
temporary trends and comcerns will be the focus of the block.

'Additional Subject Matter Competencies :

-

For teachers who desire ‘to build additional competence in a dis-

cipline this block will be designed to add relevant information “
for teachers. © 0

-

L

Special Education Blodk

A trend in special education is to integrate students with ex- -
ceptionalities with "normal" students. Teachers in many cases

have little gxperience in working with these exceptvional students.
This block will contain experiences on the nature of the populatiocn
and strategies for. teaching this population..’

V. Independeﬁt Study Project (3-10 credit hours)
N

Rationale: Too frequently students in masters degree programs
take a sequence of courses and never have the responsibility ) .
to inquire into an area of personal concern and commitmeht. e .
This component of the program provides that opportunity. ¢ T
Every student will be pesponsible for désipgning an area of. °
personal study which will be evidenced by a paper, presentat.ion, ’
action research, or some other product. The personal, study .

- .87 3
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_project or projects will be derived from the- Basic Core Phase,

:‘1 the Areas of, Alternative Study Phase or an area 'of personal

. ’inbenkst. These efforts witll be approved and supervised by
; the fagulty. - . ' -

AY . ’

-Swmfiative ‘Evaluation #

LN

Rationale:. Each of the topics in the Basic Core will require
mastery. It is necessary that prior to leaving the program
- studénts demonstrate that they can combine all of the topics

In the Basic Core in some effective manner.

Before successful completion of the program studentsewill
demonstrate competence in the skills inc¢luded in the Basic Core.
This evaluation will be conducted after students have finished.
all Basic Core requirements. While the exact format is to be
determined, .it will include.a'teaching performance test using
pupils in a K-12 school setting as part of the evaluation. Each
student will participate in the following exit assessment pro-
cedures; Attitude Assessment, Mastery Test of Review of the Basic

. Core Products, and Demonstration of Teachling Gempetence.

-
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‘ o
S \/ | SRS |
‘ - A sumaRy jor R/E/CT(%RS" cd\mrf‘mh\s [ |

LJ B l
- Comments were received ¥roAvten reactors. Eacgéreac ot was
also\cpntac ed perso yviby Ju%y Redwineior Jim J§ ter for further
comments. L ‘ . \/ J 1

' } : Py ' ‘:!- '\é‘ i . v
T Noq evegry reactor answered) each of %he quesPions 'in the
.:# columns nor |did each oft tw-'re. tors comment on every‘phasé of the |
program. As we,coqtinde ode-&iscussions, the concerns, approval
. and divergent‘thinking;found in the reactors' comments should provd.*
helpful. For the most part, the reactors raised the same questiong -
thaq We have Leen d;scﬁs§ing In our meetings.- If you wish to exam
v ine the precise comments, they are on file in G109.- '

. /

The comments and questions raiséd are summarized for the fol-
lowing sections of the Dbrogram description: Genergl Information,:

Entrance Requirementls, Bashc Core /Area, Subject Matter Competence

Area, Areas /of Alterhativé Study, and Summative Evaluation. o

General Information- ¢

N i -
How much will it fcost to provide the field experiences?
Will these be scHool experiences or experiences in a community
agency, business dr industry?\
' 3. How and to what gxtent. would tPe field experiences be a part
of each student's; grogram? |
b We need to copsidey new Rules U6 and 47 regarding extended
time to get a M.3. o " v

- ! *

-

[y
[N

-

Entrance Requirements ' - ’ .

-

. . e . .
1. How will a diasnosis be made of each appl?%int‘s knowledge
and skills in the -Basic Core Area? Will thére be a written
and/or oral test? . ‘ o .
2. If a student is allbwed to test out of‘a,course, will he receive
~» credit for that course Qr be allowed to chooge electives?
3. The diagnosis could be a part of an intrpductory (prerequisite)

\

course. BN . v
4. What are the minimum standards for an applicant's writing
.competence? : '

5. Whose re%ponsibirity will it be to juagé the writing.hompet nce?.
6. - Will an applicant ba denied admittance 1if he does not meet the

minimum standards'for writing comnetence? . ‘

7. Id conducting an attitude Azsezgment, ¢xacyly wunat are we ,Jdoxing

‘ for, wny, and who will judge®- | o o >

3. Would an arglicant 'te denied adrission on tne tasis®of his " .t
attitude assessment? . ' !

9.- Will or.should an interview be a part of the process? .

o . . / . |
Basic Core Area . ‘ . ‘ | .
. . > ' L o, /

The " idea of a coreé%as fenerally accepted. i few thought the core | ¢

area was too large. Many wondéred How many hours were in this seetion, '

but’ did not comment on the,njybef of~hours they(%hought should be “in

A . v

+
'

-
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. the Basic Core Area. The follo@ing additions or deletions were
suggested and show the range of comments received:

1. Reading and a special education component should be a part of,
each student's program. A ’ -
2. Instructional Reseurces, although useful, should not be part
of the core. Another said this area was .a necessity.
~ 3. Comments on whether fdvanced lMethods ‘should be a part of the
* , Basic Core Area ranged, from "probably -not" to "Why not?". Also
the question was raised.regarding whether the Advanced Methods
are desirable for all students to. the same degree? Could the
Advanced Methods fit into one of the Instructional components
in the Basic Core Area?
4. In regards to whether thereais a basic core of graduate work
', that should/cou¥d be common %o elementary, junior high/middle
school, and high school steachers, answers ranged from "yes"

that vertical articilation was_ importanf. to in some areas
(e.g. human growth and development) the focus would differ a
good deal. - o U - :
5. Could the Instructional components bé,bombiged intqQq a block?
+ How do they fit together? . ~ - . ' .
Subject Mattér Competence - Toa .
: — .
1. The state would require gréduate.cour§e work Lo complete
certification requiremenwd: S ' |
2. Does this section include areas that "feed into" our program :
_ (e.g. Arts and Sciences)? ’ )
3. Should 6 hours or more be required in this area?
| " Areas of Alternative Stud¥ v coe T
A - v
1. This area is critical to a one degree programn. © T s
2. Elective Areas of Contentration  was-suggested as>a new title:
for’ this area. ' T , T e .
e 3:_ Alternative Careers to.Teaching is 'vague. Programs for non- °
i teachers could be individually planned.” . .- .
‘4. Include the foflgwing area: )

K . Spectal Education ST ////f’—T\T\\.
- " The Gifted and Slow Learners (the forgotten pupils) S

*
Diagnostic and Prescriptive Strategies in the Classroom
Introduction to Exceptional Children and Youth i )
Instructional Technidques for Specific Learning Problems .

¢

: . - ! .
5. These® areas need to be examindd in terms oh how we would definre

expertise and broad familiarity in each area. Does this particular

o concept LAt sach of the areas? ” .

. 6. WHat are’ our capabilities for offering and deliverihg the course’
work in these areas, especially if there is a decline in‘én%o}lﬁ%ﬁ%&
LR /Igmics to. gonSider: Adult Education, Administration,.Ethics,
‘ ’ Unions (negotiations, politics), Law (legislation, court case$),

“ . ¢

.

-
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Community Relations, International Education, Volunteer Edu- ‘
cation Programs, Post-industrial Society and Educational Future.

Independsnt Study Project.

. Precise guidelines need:to be devéloped for both faculty and
student. »

-How will FTE b€ computed for this? . . : i
Will the efforts be supervised and approved by individuals or
a committee? How will the quality of the effqrt be evaluated?

Just how will these projects be derived from the different
areas? ' ’

A thesis option should be avallable for selected students.
What will be the cogt of operating thé Independent Study Project?

Summat ive Evgluation . . _'

R = o [t

o\

1. What-attitudes will be assesSed and to what .end?

2. How will Demonstration of Teaching Competence he documented?
"Will you seek changes in teaching behaviors--measured against
what pre=graduate study behavions, etc.?" .

3. "Without statements of objectives in' each phase of the program
tivis Is not yét the time®to get to.criteria. I assume several .

ﬁ.§ummative‘énd schemes will be needed to suit 'individualized'

‘

subsets of programs selected.

«
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