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Indiana University .at South Bend
Elementary-,and! SeOgndarY Masters Degree Program Revision

Progress Report I

In Septamber, 1975, -a revision of the Elementary and Secondary

Masters Degree Programs wasundertaken. The current masters degree
4

pp.ograms at Indiana UniverSity at South Bend ,(I.k_J:S.B.) were in.

need of greater specification and in -need of updating, The ex.istin.g-
,

4.
prOgrats emerged film the Indiana University, Bloomington, programs

as is typical- ol,4.% regional campus ,programs. I.U:S.B. currently has
-

degree granting authority for both elementary and secondary eaucation

masters degrees. Enrollments in the graduate programs were suf-

ficient and the university had'"matured" enough to 'begin to design

it own gradtte-programs. Because the degrees in elementary-and
do

_&econda'6 education are very similar i.n their curr,ent formsand

many faculty mem_ ers..teach in both programs, it was decided to con-
..

sider revisions of nth programs simultaneously.

Four other reasons for revising the existing Elementary and

Secondary Masters Programs were also considered. First of all,

'new faculty- members-with different orientations were eager to work

on program deVelopment. Basically theseipeople wanted to be identi-
:, %:

fied more clo.gely with the-program and have a role in identif ng

the program needs. These faculty members had not played_ part in

.

`;designing the ;existing program ar4 rig thorough evaluatio of.,:the

current program had taken place.

SeCondly, increasing} graduate earolimehts served to empha".size

< N

the need to take*a closer look at the masters programs. In In.diana,

shortly after completing a badhelor', degree, teachers must earn .-
.:4 .

- .-

a masters degree-tt, retain their teaching licenses. Consequently,;

R.
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teachers empbep teac.hirij 'pOsitions:return,to-graduate achool.

Those ,teachers unable to
.a,
btain

*

a te,

.

ach),n g p o'sitiori h ave
"

.consideredd:

.

,
.

.returning to college !'a$; a Iviableption,
,,,..,. ,

Thirctlyt,h_e rieeids,of-te:atudentskn the mastePs ro'grams

hava' also dharigi.n The-relacherst role ifs''cb&-igi:n

, - ..

as public
,

S.ehopls,a:refOencedby.,new, :e4gdail deve4menta and

.trehds-such-as inSt6A.iCtionadeSiglin4VOualied'ihstrg'ction:,-
.4

, .

.%'
career edgcatiOn; affe,ctiveedgcon and sq'.fortia..'As ' jobs Yn

A ,
%tf

e.
. $ the teach rig procession anothgrc510'of'suaentS',ve',.,

int:erested' in-prsevaring for alternativd calre'es-r'which might be
,

' Aa.
. .2 :4, 4

closely ,asacld Liiated-with the field of-edat-ion': A' masters degree. r

in educauie-h app0.1 to those- in seriAce:12Ofetsips

such .as nuTsing, medidAl technlogy and oth-ersf',
A

,F'in7ally, -41al,i,alyais of topics taUghteducation cour.s0'
. ,

,-.
.. ". ,.-. ,- - ,

..,

'and.the relative amount or- spent on eath'tqib revealed that.

. . . .. ,_ . -much ddplicau3ron of topics:presently, exiSt5. ,in the masters degree... ,
duplication

s."

Programs, in elemntary and-secondary education at'I.U,S.B. Furthermore,

this analia"i.s'seemed.l'n.dicate.th4at faculty mefnbers -Peel that ,

Certain topidahot.Jad-tre-t'agght, to all students; however, too much
4,

dupl,idation weakens the-pro"gPam. _rD-hi.s study indi4Ited that the,re.

was, inadequate sec'uencing.ix the.'-progrmaand 'little coordination

'al-Abng laduItysmemberaj.n tern ns of what each a: ` ,A.ing in course
-,' "

'' no 'mW,er,y:'n'att, the title , ,

.

Betore actual prograM revi::;id.n began; an, investigation into
A

. ,

, innov.ave-prOgram.of other taaher education 'inst.itutions was
t

-,

.

dbriducte0.. I.O.S.B had much to gain by learning about the successes,

fai'lureg, and pro which Other universitte had encountered'
,

-.. r
'
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when reVi's.i.fig, developin;: L,'menting"prci7rams. Fou'r trends,

-in:graduate Lteacher eduOatior4 .emTE...,?d from this review: single

iristitutip'ns -off6ring multiple programs, cerformarice based programs,

programs which cent'er on a-hUmanistic%approach,to teacher educationy

and,a dramatic incase in the use of field 'experiences in graduate.^

teacher education programs:- (Appendix A)

Armed with reasons for considering revisions_bo current ele-.

,Mentary and secondary masters degree programs-at"I.U.S.3. and in-
-,

formation regarding what other institutions were doing and. had done,'

:it was time'-to begin the process of examining just what would be

appropriate for I.U.S.B.

-Earlv.in -September, 1975 Education faculty members were sur-"
ve'ed regarding their interest in revising the e lementary and second-

,.

ary master.S degree programs. A large number of faculty members
, .

indicated thOir interest in particiating in this

meek, would develop guidelines for program revision and a reacting

group whi.Ch would react to the guidelines. and other documents which

would be produced. Both groups were composed of representative's

of elementary and secondary educatio i faculty members. as well as

representatives froni special education and counseling and guidance.

The initiating group felt that a more forMal rationale for

program revision which could be documented should be: developed.

Information from a sumMative report from a orth.Central Accrediting

Agency visit in 1975 andstandards for accreditation from North

Central and National Council for Accreditation of Teacher Education

provided the basis for the rationale. (Appendix FO

5
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Next' the initiating group felt that before work could be.done

on actual program revision or development that a clear idea of just

what. faculty believes and where faculty stands on certain issues

ilbuld be developed. 13 Belief Statements *ere developed by the

initiating grOup. Arty revisions or program developments could then

6e tested for consistency with the statements of belief. (Appendix C)

After the Rationale for Revision, pe1ief Statements, and the

Review of the Literature on Innovative Masters Degre'e Programs

were considered by the initiating gr:oup, it was time to begin think-

ing,in concrete terms about just what.kinds of revisions'it would

be necessary to make in the existing Elementary and Secondary Masters /

Degree Programs at At this particular time, the initiating

group found it useful to consider just what skills we wanted graduates

of our masters programs to possess. To this end, the group compiled

a list of student capat'ilities which provided the foundaticin for

further discussions. (Appendix D)

ti The folIovang materials were sent to the reacting group:

Rationale for Revision, a draft of t'he2'Review of, the Literature on

Innovative. 1;:asters Decree Programs and the list of Belief Statements.

Their reactions were generally favorable and encouraging to the

initiating gi4oup which discussed tree reactions and sucgestions.

The initiating, croup had reached altnougn the memors

had aocompli!;hed a cood deal. Concre .tprocram revision or program

development was lacking although the group had wrestled with some

majo.r issues: 'In order to make further progress, a proposed program

description was prep'ared, much as it might appea in a brochure.

This proved to be an effective way to get the initiating group to

consider the program in concrete terms and a more condensed form

6



thah the Idstd, meeting minutes

generated.

memorandums which had been

This original prOgram description was revised a few times

based on discussions in the meetings of the initiating group. The

revised' program description was sent to the reacting group.
%

(Appendix E)

,A summary of' the reactors comments was shared with the ini-

tiating gr'oup:' (Appendix F) After discussion of the comments in

this study, the-members of the initiating group felt that they had

completed the task they had set out to'do. The entire Education

/faculty must review the. proposed program description.

In the remaining months or the current semester, Spring, 1976,

the following activities be undertaken:

1) The Education Faculty will b asked `;'o discuss the revised

program description in an open forum session.
. .

2) A sample of the graduate students enrolled in the current

elementary .and - secondary 'education masters programs, will

be asked to react to the proposed program description

3) Reactions will be obtairied from local classrocm teac: rs

and administratorsr.

4) A few, carefully selected teacher educators from neig bor-
\

ink;, states will be asked to review t'he.proptsed proga7'1,

description anti' react to it.

Ber;inning in Ceptemser, 1976, faculty members in ,the

elementary and secondary education programs will begin, to

design specific corse descriptions and submit them to

established curriculum approval committees.

7
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INNOVATIVE MASTERS DEGREE PROGRAMS

t IN TEACHER EDUCATION

Teacher, education programs in institutions of higher

`education are'in a period of transition. Numerous factors

such as: reduced teacher turnover rate, revised certification

standards, influence from humanistic and behavioristic psy-.

chologies, salary plans which provide additional compensation

for teachers with advanced.training,,and rising expectations

for schools, have' stimulated the design of new models for the

professional preparation of teachers.

In the past five Years these innovatipns.have,taken.plage

primarily in undergraduate teacher education programs. Among
.0

these innovations are: performance-based programs, earlier
0

and'more extensive use of fi'eld experience, micro-teachiing,

individualized programs, and,specialization in areas such as

urban edu4.,tion, humanistic Education, and multi-cultUral

.education.

Until recently, graduate teacher education program's have
.'

remained'relatively traditional. SeVeral factors have caused
. .)

many universities to review and revise their graduate teacher

education programs. Enrollments,at the undergraduate level have

declined in recent years while enrollments in graduate teacher

education programs have been increasing. Continued large

gftduate enrollments are motivated by state certificatdon re-0

quirements, teachers' felt inadequacy as new models of Intruc-

tionare developed, additional compensgtionofor advanced degres
.
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2 .

''and th limited job market for teachers at the present time.

An increasing proportion of the graduate student population

hashad innovative undergraduate" training. The'se students

expect something worthwhile from a, costly (in terms of time

and money) graduate program. Faculty members have been en-
.

qouraged by large ,enrollents to devote time'to graduate

:program 'development. Graduate faculties are beginning to

recognize -that a traditional "master's degree" with its heavy

emphasis'on researchiand theoretical foundations may not be

very appropriate for a practicing-teacher. The resulting

willingness to compromig.e with a ,far more practical "fifth.

year Of study" approach standsge'much better 6;1-lance of ac-eually,

increasing teacher effectiveness for elementary and secondary

teachers:. As enrollMents swell, institutions of teacher edu-

cation must expend their time, energy and resources redesign-
,

ing the too long neg,leCted graduate programs.

The literature found in journals, publications,. ERIC

-clocumeAts, monographs, and other information received from-

graduate'teacher education-programs throughout the country

.

has bn perused in search of innovative master's degree pro-

grams and the current status of existing programs. Programs

evolve and t e literature does not:always-accurately reflect'

the changes.
\
ritten materials cannot completely illustrate

.. \
the nuances of a

.

\
rogram.

., \
enough to give'a total picture of a school's p ogram; usually

some aspect oqa program is highlighted. Nevertheless, a few

Also, one report or article is not

10
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programs' can be chosen to show the diversity and..range of

new and existing programs; no attempt has been made to provide

an exhaustive review. An examination 4r.dnnovative graduate 4.

level teacher education programs reveals four major trends (
-which influence graduate teacher education programs in the

colleges and universities in the United States.

Multiple Programs

The first trend is that of single institutions offering

multiple programs in teacher education. A student can select

she progr'am which best suits his interests-, present career

needs, or anticipated career needs.

An institution which isccharacteried by an.array of at

ieasttwenty programs is-the University of Mass'achusetts.

There'a student can choOse from a range extending from a per-

formance-based program to one with a philosophical belief that

teaching is an art. One can elect an off- campus or a9 on-
/campus program; one can chose courses in. urban education or

more traditional-courses. Another program sends students into

,,the community. Students can specialize in.terms of grade. levels,

subject curriculum areas, instructional process or a combination

Nof areas: (All'en:44-45) Although the Uniyersity of Massachusetts.

and Dwight Allen have been severely criticized of late, tne

'concept of multiple\program& has had its influence on teacher

,education programs throughout the country.

yititerf'instj:tution miAtiple programs)in teacher
1

education include Indiana University and the University of

California. The larer universities are able to offer multiple
-

1.1
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programs more easily at present thah the smaller universities

due to larger more diversified faculties, and-more financial

resources. Ttremovement to offer multiple programs appears to

be growinggrowing despite inherent adminitAtive problemS.- Finding

and keeping qualified professors so,that programs can continue

to be offered and evaluation problems certainly are to be con-
,.

sidered before instituting multiple programs.

Performance-Based Teacher Education

The second trend to be considered is that of performance-

based teacher ethication (PBTE) also called competency-based

teacher - education ,(CBTE). This movement is having a profound

influerice on undergraduate teacher education throughout the.

United States. It is now beginning to impact on graduate

teacher education proiTams. Although there are variations,

most programs are characterized by preassessment to place,

students within the program, the absence of strict time'con-

straints (grades are often deferred until mork is completed

at a satisfactory level) and micro-teaching.

There Care several indications of the infldence PBTE has

had on education at many different levels. Twenty states have

introduced performance-based education into their credential-

ing systems and at least fourteen other states are considering

such a move. (Schmeider:l9) Many universities: throughout the

country have comprehensive performance -based undergraduate
I

programs (the University of Houston, Kansas State University,

the University of Nebraska, and the University of Toledo to

name some of the first to institute such programs). Graduate

12
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teacher eduCation progr'ams are now feeling the'influence of PBTE.

Many universities have graduate performance-based courses

their programs, and other universities have the earning of

competencies as an essential part Ofmore comprehensive

graduate programs. Illinois State University, the State
,

Uniyersity of New Yirk at Stony Brook, the University of

Wisconsin, and the University of Bridgeport are just a few

Of the universities that can be cited. In fact, the Univer'-,.

sity of Bridgeport 18 a competency-based, individualized

graduate prog'ram called ModMAP (Modular Multiple Alternatives

Program) for the training of elementary teachers who are,

for the most part; presently emplOyed and planning to remain

in their, present 30)3:for some time. A student in this program'

experiences a comprehensive needs analysis in order.to deter-

tine the competencies which would improve the student's

teaching effectiveness. After this analysis the student's

individual program is planned around clinical activities,

worksops, and independent study modules. All the activities-

are oriented toward competency achievement and an on-going

evaluation of competency achievement.is donauct&d. (Kranyik-

and Keiity:26-2) 4
t

To the dismay of ,yBTE advocates an "inhumane" image

clings to the use of coals and systematic instructional pro-

cedures. The P-aTE adv6Clates feel that real emphasis in their

programs is on people and not objectives. Although it is a

controversial subect, PBTE is not incompatible with the

humane treatment of students.

13
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-The fact that so many states have introduced competency-

based' edugation into their credentialing systems and the vast

number of competency-based undergraduate programs makes PETE

a ver important trend for graduate teacher education.

Humanistic'Frgram,

A third trend which exerts influence on many programs is

best exemplified by the humanistic program at the University

of Florida and the philosophy of Arthur' Combs. The promotion

40pf self development of the individual-teacher is the basis .

for this program.

The humanistic program at the University of Florida,is

based on several principles. A few principles central to the

movement can be identified:

Acquisition of new information and the discovery of

the personal meaning of that information are th,

two aspebts of learning.

2. Efficient learning takes place when'the learner

feelsthe need to know that which it to be learned;

3, If students help make--important'decfsions about their

learning, they learn with more ease and alacrity.

`foo much pressure on students results in negative

behaviors such as fearfulness, cheating, .and ayoid-
,

.ance which are 'detrimental.

,,Improvement of a teacher's mental health'frees

creatiity, self-motivation and A concern for Others

which increases the teachers effectiveness. (Atkin



7

and Raths: 18-19)

Althbugh many universities have not adopted humanistic

programs-, certain of their ideas are appealing and no doubt

have influence as prbgrams are developed,

Field-Centered Approaches

The fourth trend, to be. seen is:thei:d.e-ppre'ad use of"

field experiences.' The theories that pepple:cleVelop mogt.of

o their competence an the jot and that eeaqi-iers teach. as they
of

have been 'taught are popular ores.' P,rovidlng earlier field

experiences is an 'important-trend in undergraduate edUcation,,.
,

.and influence,can.surelw,be-felt,dt the ,graduate
I

Even experienced, teachers need,help,Wdth their own particular

teaching situations or anticipated ones to become 'master

teathers- -r.Pve field experience, as a basic

component in their programs. In home universities it is pOs-
-.

sible for both undergraduate and graduate students to take'

part in the same field. experience project. The,UniversitY

of Chicago and its Ford Training and PlaceMent Program in

Chicago area schoOlsis one example. (Schwartz:1-2) 'Student

teaching experiences are common to all it: undergraduate

teacher education programs. A similar component can. be seen.

.in master's programs. The University of Houston requires

mix hours of supervised classroom internship-in their. mater''s°

4
program as well:' 4

fl

In addition tó cooperating on field experiences Tor,

individual students, :2omeuniversities and.:sChool distrts,

share a responsitlility for. all phasesof the program. Project

15,
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MERGEand Project OUTGRIE provide examples. Shared respon-

sibility is evddehced by-a.mer'ging of a school system's and
.

a university's physical facilities, personnel and fiscal

resources: Project MERGE 'combined the talents and resources

of the Toledo Public Schools and Bowling Green State Univer-

sity,'L, improve:the quality-of.education. (Project,MERGE:1)

In Project OUTCRIE Ohio University and the Meigs Local

nool District combined resources to improve the poor readipg

achievement and lack of academic stimulation.00f tie children

in Appalachian schools. In Prbject OUTCRIE twenty graduates

4 of teacher education programs received professional training

in a Comp-etency-based anCa`field-based teacher education pro-

gram They received a Master of, Education degree with a spec-
.

ialization in reading at the completion of the prograth. The

9

university offered graduate courses in, other cooperative

,publPt schools, and tuition was waived for those teachers

in the Meigs 'Local School District. One other important

a.3pect .of Project OUTCRIE is the reapising,ofthe.reading

' program and curriculum of Meigs Schobl District so it

is More. conducive to the- needs- and interests of the Appala:ch-

iara students. (Project QUTC.RIE:1)

With federal support triparti'ae (Maine, New Hampshire,

Vermbnt) graduate prograh for ene,preparation of ear1

hood specialists was set up at the University of New Hamp-

shire. In thiS program both experienced and beginning teachers

may earn a master's degree while they demonstrate theory in

the classroom. The graduate students spend a summer of child
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'

, 1-* ,study at the University of Kew Hampshilxe'. At Nce end, of <the ,,,.

6.y., ' A,

5 - ,.summer the graduate students form teams: of two and del3alt to' .
,

.

,1 4
5.,desig, ereat4, ,and staff a multi-age leallgng_center in ,-a.

'4,
k ;,

cooperating school distrdct . Each 'graduate student', returns 4 . , 4'`i5";
,

y ,to campus appraximat'ely one a month for indeaen'den6 ,72

w

, .
.

.
. .

stuciy, related 'COarS'e hark afild:zelhinars: ,Th.c_i. sudeilha-'ve4-1
. :

e..

,

. ..,..,

, -S ,,
, ,'als6 taken (International fie14-trips td A' s-pn90.1Torontit)

,

1 43 . .

. . .

,

. t
k

'Ontario Canaa, and to British cools ':
'. ,

., .,.. , "z, c*
.

. t" 4
.,k;0. 0 . 5- .

6,,0..,
.

In order, to operate such- a :p1:ogr%ill' -t""tk-es the .t,00pe.t-aion,
. .

. '',,-:-. , . : , .. ;'
,

Y.,e,of rpaaly . Local school districts. provide 'the -sch6o1 chi- Orren,
. .. ,-* ,

i,;,..., , 4
.. 4 ' , , .-47,

classroom space' for ,the learning 'centers, ,d.'0'strtlei'trial-. : , ., , .

.
Ai,

,

Resource
. ,,...; , .. :,. ..- . 1.' . .

.materials, and A ,ipaid aide . , vds,fts' to ,he learning',1,

center sit tre ;pr wided ,tn. State. 37.artmea't, of Educatioh
0..' , tJ .. -

',. tit
. ,. 4 , :Isersonpe I. Th!is.y alb heao 'co ,idenifyA,,1;,:r ruing center

. 6 -,

44

,

5

,
meet -comp-tit.tee an'el:t.a.k'e 'part in ,t.he

,

international fic.-J(4. trips . The time; effor 'and, coordination
,

needed tO offe-r a' program o..f. thi,o ,na turp repne'sent: a- great
,p 4

,

cOmmttrilen`u on th'e part Of all involved. '(Stone
.

e4,

St 4

'Rural' education peducation in Minnesota provides inservice -education.
:

. .
. . , .

through, a consortium of school districts` and the cooperation
..,44 _

Educationof emidji State Ctiki.ege' s t Department .6 ,F.rograms

3 .
,range from a face-td-face rpla ti-Onshdp in the' teacher's setting

.

-
4

/

with a colle -ge instruc 'Ir 'to 'computer-assisted instruction

through a mobile van. BeMidji State College also offers'

inservice workshops in various schools 'following ;the. IGE model.

The federation of sonool's request specific types of inpervice

A

17
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,

workihdps and teachers are granted graduate credit through.

.college extension. (Askov:15

,Countless other examples of Zield experience at other -

10

unlv'e,sities cduld.be cited. Field-oriented activity a,

accepted .component of every program de-
.

,s-cibed in the literature no matter whether the program is

a trditioniai onq, competencyjbased,humanistic, or included

in mtr,ltipl programs:

."

'Graduateteace.r education Programs are g'radually be-.

ginning,: td change. The relatively few institutions which

have made chariges have not had time to conduct evaluation

studies to'determine the iripact of thiir modifications. The

impression,that tne focus dn inndvation in teacher education

hai been at the undergraduate level-'is an accurate one.

:Several trends in graduate program modification can be found,

however; among these are: single, institutions. offering

multiple progralms, performanceobased' programs, programs

which centerbn a humanisti'c approach to teacher edudation;

anda dramatic dAlcrease in the use of field experiences in

graduate teacher education programs.

If teacher educators desire to have, impact on K-l2

educaton by providing teachers with better preparation,
0 ,Na

one has to 'wonder about investing resources tomodify, under-
)

gr duate teacher education programs anti seemingly' making

fel changes in graduate teacher education. Too few teachers

I"
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with initial training obtain teaching positions to effect

needed impact. it would seem that in the not so distant

future that graduate teacher education programs have great

potential for .influencing the quality of teaching in K-12

educatioi. If this is true, colleges of teacher education

need to begin systematic development of graduate teache'r

education-programs.

p.

v
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Rationale for Revision of the Elementary

and Seco-ndary-Education Masters
Degree Programs

Substantial evidence regarding the effectiveness or ineffec-

'tiveness of urrent masters degree programs in elementary and

secondary educ tion is laqking. What is available is information

from two' follow -u' studies of graduates whidh have been conducted-

in recent years. T ere
\is

also one sumffiative report from a North

Central Accrediting Agency visit compiled in 1975.

j Information frm,the follow-up studies of recent graduates

's too,general to,be of specific use in assessing program effec-
0iveness.,The North Central Report contains several recommendations,

wh'ch suggest a strong need for program revision.

It (Elementary Education Program) needs curriculum
s dy and revision since it is a curriculum given to it
by\Bloomington without adequate local study. (North
Central'RepOrt,*1975, p. 5)

The principal need (in Secondary Education) is for
curricUlUm review since the curriculum in 'use was'the onein use at Bloomington and this faculty has not studied
it and ma e approp'rlte revisions for its students.
(Nort'n'C.7.,ntral Report, 1975, p. 6)

The cuyr ,culum for the programs of Elemettary and
Secondary Education need careful study to rationalize
open admissio and state prOfessional certification re-
quirements with accepted graduate program elements.
(North Central Report, 1975, p. 14)

Instituti n has not dealt with the problem of end-
or.zprogram qua'ity control, by use'of comprehensive
exaM'ipatidn, Ma ter's paper or other means (except fors
Counseling and uidance)., (North Central 02port, 1975, 1

14)

1.t is felt that he nature. of the problem. is not whether the

existing program is effective o ineffective, but rather, the

of proper specification of the program components. Decisions

regarding the specific:- nature of the program have not been made

25
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by the fac;Ilty. Vow could program intents be'communipated? Sug-

gestions can be found in excerpts from standards for accreditation

from North Central and National Council for Accreditation f Teacher'

Education (NCATE). Criteria which may be of use from NCATE standards

include:

What evidence indicates that specific objectives for
the curriculum of each advanced program have been defined
and that these objectives reflect the i.nstitution's aMlysis
of the professional school position for which candidates,
are being pre.pared. (p. 14, G.1.1.)

"Curricula for advanced programs are designed to .

achieve explictly stated objectives. These objectives'
are expressed behaviorally and are determined in relation-
ship to professional roles for which the preparation
programs are designed." (P. 14, para.: 1)

Cr iteria, from guidelines provided by orth Central include:

The objectiof the curriculum should be stated
in terins of desi'ed chnnges to be effected i-n the learner.
(p. 13, para 1 -) A

The organization of the materials of instruction
should be based on some key concepts - a curriculu
rationale.- Among the concepts commonly'employed
institutions in organizing and operating the total.,
program are liberal or gener'1 education, vocational"`
education, breadth, depth, continuity sequence' and
integration. (p. 14, para 1)

It would seem then that our process should focus on developing

guidelines_to assist.in the specification of 4e graduate programs

in elemenOiry and secondary education. Only

mined what the progrrams, are, in somr specifiP fashibn, can we make

judgements regarding their effectiv(4neiss or ineffectiveness.

a&er we have deter-
:
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Program Design'Scheme

Belief Statements

4

The faculty as a whole) should deterhine the general outcomes,
of the program and courses'. When pla!nning-i-nStructional com-ponents, input from students and profess.ionals in-K-12 educa-tion;_arts and science faculty; and education faculty from
other institutions will-be solicited.

2. Program objectives will be determined by the professional roles astudent plans or' mayplay (a major component'of professional
roles'relates to facilit'at'ing desired pupil outcomes) andstandards from national accrediting agencies and statecertifi-cation requirements.

Program objectives will be de,..igned into . 'courses of-study. Thestcourses will be sequenced and options for students identified.
4. The program will be organized on a mastery-learning basis.

Appropriate components of the program will be indiVidllalized sothat students can progresS at their own rates. A student's per-formance will be compared with predetermined 15rogram objectivesand not with the progress of other -students.

5.. Entrance'requ&ments will' be established. ,These will 'include,
initial screening and diagnosis of students' knowledge, skills,and attitudes. :

6. Faculty members'and students will jointly plan a,student's
Program-Of studie*s.based on a diagnosis of the student's needS

and interests. Changes in the prescribed program must also be .joint.ly planned.

nurses will serve aS the mode of delivery for the, progra-m.
Courses'may be organized, into modules of .study. C'ourse's and
modules will consist of objectives, learning exper'ience's, arationale, a bibliography, and evaluation procedures.

Supervised field experiences will be a part of each student'sprogram. The amount of experience will vary according to the
needs ofthe student. and should include unique (creative) ex-
periences. Experience for alternative careers should be in-'
tegrated into modules.'

Every student will be responsible for designing an area of
'personal f',udy which ':11.11 be evidenced by a parer, presentation,
action research or some innovation. (3-10 hourq) These efforts
will be approved and supervised by faculty.

ti
o10. Prior t6 exiting the *program somyype of summative assessment

will be used to determine a student's .competence in a programof studies.

Int

28
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.11; Teaching in the program will model effective teaching Strategies
which are :bqihk advocated in the program:

In all decisions the quality of the program should receive top
/

.

'seledtion of full and part-time .faculty,"sohedulng and allocation of resources.. This belief is
based on N.C."4TE standards (.2..4 and G -2 )Y fo,undion pages 9 and17 respectively.

1. An evaluation design'ili11 be written to provide formative and.',04 summative information for making decisions about the program(s).
o

N,

O
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-AREAS OF STUDENT CAPABILITIES

1.. Nature of the Learner and.ThoughtProcesses
- D,-ve'opmen.tal Psycinclog: e

7
- :,xceptionai Children, .
- Learning Thepries

P
2. Models and Strategies of 'teaching

- Model's (al .la Joyce and Weil)

- Specific behaviors and strategieg (al la protocol concepts)

3 Designing and Utilizing Instructional Material
- Instructional Development
- Materials production
- Media
- Individualizing instruction

o

4. Managing Instructional Settings
"- Contingency.management,

Open classroom organization

toldkation in Education.
- Teaching (supervision)
- Regearch
- Action research
- Testing (asussing students)

Curriculum evaluation

6. The Teacher as a person and a group member

fl

7 Teacher as a Curriculum DeCision-Maker
- Student-Adtivity Programs ,

- The "Change Process. in: EdUcational Settings

8. 'Issues in EduCation from Phiiosophical,'Sociologicaland
Psychological Perspective5

,

9 Special Topical'CuPriculum-Work-Shops e.g.., Math, Science, Reading,.
Social Studies, Langu4sge Arts

10. .Multi-Cultural-Education

11. Outside of Education Course4.

31
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Explanation:`

,

The above areas of capabilities are not course titles. Specific
capabilities (performance objectives) will be generated by 'acutty members
foreach area. The capa' ilities will be organized into modules of study
and combined with other Modules to form courses. The amount of student
exposure (and credit hours) to a set of modules will be variable depending
upon the diagnosis of student needs and a student's interest in an area.
Capabilities numbered 1-7 will be t)he ,main core of the program. Numbers
8-10 will te a part of some students' programs while lumber 11 will be
optional. Field exeriences will be infused in the core of the program.

4 -

e
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The proposed combined Masters Degree Program inElementAry
and Secondary Education contains, six majb'r components: Entrance
Requirements, Basic Core Area, Subject Matter Competence Area,
Elective Areas of Concentration, Independent Study Project
Area, and an Evaluation Requirement.

The general program description you have received includes
a rationale for each of the six program components as well as
additional information to help -clarify the intent.

General Program Information

The program is designed for elementary, junior high/middle
school, and high school teachers. The Basic Core Area will
provide each student 'with the skills that are common to teachers
at every level. The remainder of each student's program will
allow for flexibility for the individual student.

After a diagnosis of the student's interests, knowledge,
skills and attitudes, the student and faculty advisor(s) will
jointly plan the student's.program of studies.

Portions of the program are organized on a performance
basis. The Basic Core Area will betthe first area to be organ-
ized on a performance basis. 'A student's performance-will be
compared with predetermined program objectives and not with the
progress of other students. Appropriate components of the program
will be-individualized so that students- can progress at their
own rates.

Supervised field experiences will be integrated into each
student's program. ,Because the program is designed to provide
professional certification for teach's, extensive field' exper-
iences will he integrated into the Basic Core Area and other areas.
These experiences will'be systemati,cally planned to help "bridge
the gap" between theory and practice.

After admission to the program;, the 'student will have 6 years
to complete a Minimum of 36 hours of course work.

I. Entrance Requirements

dn a few caseS students may not possess sufficient
ability to be successful in graduate :courses. They will not
tle admitted until they can demonstrat6 writing competence.

Fdr students 'who Meet the writing competence requirement
a facylty,advisor will have information relative to a stu-
dent's presentinterests, knowledge, skills, attitudes in
order to plan a program of studies.

(The only major deviations we 'nave from what is in the
Bulletin currently are the following points:)
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1. A diagnosis will be made .of each applicant's knowledge,skills, and attitudes in.the Basic Core Area. Based on
the results of initial diagnosis students may "test out
of" Basic Core Areas and substitute other courses.

,,2, Each applicant's writing competence will be assessed. ",
-The applicant must meet minimum standards set by the
Taculty to be admitted to the program. Remedial writing
experiences will be provided to students who need help
in meeting the writing competence requirement.

II. Basic Core Area (approximately 15 credit hours)

`Rationale: Teaching is a very complex role. In the past much
overlap between topics in various courses has been found.
There exist specific, identifiable teaching concepts which
are common to teachers of elementary, junior high/middle
and high school students. This area will systematically
present these common elements in an individualized mode.

The. following is 'a list of tonics not courses. After each
topic additional information is given which shows possible contentin each topic area.

The subject matter in the Basic Core Area will be common toall students pursuing a master's degree whether they are in ele-mentary, junior high/middle school, or secondary education. Incertain courses it may be necessary to individualize course re-
quirements to meet the needs of the student.

1. Behavior and Development of Students

This area will combine elements of the psychological
development of students through the normal school ages
(4-19) with learning theories appropriate for students
at different stages of development. ,

2. Curriculum

This area will provide a macro view of the school program
at elementary, middle/junior high and high, school levels.
Planning, implementing and evaluating curricular designs
will he included in the area.

3 Educational Foundations Seminar

Current topics of current educational concern will be titnvestigated from philosophical, sociological and his-
torical perspectives in this area of the basic core.

4. Evaluation/Research in Education

Research 'skills necessary for teachers in many levels of
education as well a.:7 teacher evaluation: en'i skills relat.ed
to the evaluation of student achievement will be the focus
of this area.

35
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5 Humanistic CoMpetencies

This area of the Basic, Core has two dtmeRsions. Teachers
will experience working with groups of students and be
introduced to the techniques, of group dynamids. Ttle /

second dimension is that 'students will focus on faciJ.ita-
ting affective learning in classroom situations.

6. Instructional Design and Management

This area deals witn designing and managing individualized
instructional learning. Students will master instruc-
tional 'design skills which will include strategies for
working with varying size groups in a variety of subject
areas.

7 Instructional Resources

This section of the progr
h
m in- eludes' the preparation,

use and evaluation of instructional resources. Also in-
cluded are the topics; community resources, A-V techniques,
bulletin boards and using sponsored materials'.

8. Instructional Theories and Strategies

Theories of'intruction and appropriate strategies or
models of teaching will be considered in this section.

III. Subject Matter Competence Area' approximately 6 credit hours)

Rationale:- Each student should add appropriate courses from out-
side education to his program. These courses should,be
selected so that each course fits into the student's overall
program of studies. The students in junior high/middle school
programs are required to take courses to profes.sionalize
their t-edcning rbertificates. 'These courses (not limited to
graduate courses)' can be used to complete certification re-
quirements, be' courses that fit into one,or more of the areas
of alternative study, or be courses of special interest to the
student ,in ng competence in specific subject matter areas

IV. Elective Areas o Concenttion '(approximately 6-15 credit hours).

Rationale: Or criti al imicrtan7ce in a one-de.7r,, nroF,ra77., io an
area tr. :.,hlon a .st..1dent ma7 ecialiZ Tne ::tudent needs to,
be committed to more than just completing corses to earn a
master'sedegree or' a teaching license' renewal

A student iS re(uired to select an area of c ,entration from,.
'_the available option and deVelop a hig4 level o e ertise nor
select more than one area and develops broad fami iar qt with less
expertise if th.is is congruent with his/her profeNional goals.

3 6
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_Possible topics Tor courses are listed under each .area. Blocks
of courses will be dt.veloped for each of the Elective Areas of
Concentration.

Research Competencies Block

This block will be sequenced with the other area related to research
found in the Basic Core Area. Possible components consist of
criterion-referenced testing, normative testing, research designs
and evaluation.

Humanistic Competencies Block'

This block will,be sequenced with the other area related to humanism
found in the Basic Core area. Possible componentS include; the
teacher as a person, group membership, affective learning and
counseling skills for teachers.'

Alternative Careers to Teaching

As teachers continue to improve their knowledge and skills as a
teacher many are interested in expldring other employmqnt

4n allied field. This section will provide .an .awareness
of potential alternatives to4teb.ching both in education and allied
fields.

Emerging Educational Designs

In this block new educational, designs wil1 be investigated. Con-
temporary trends and concerns will be the focus of the block.

Additional Subject Matter Competencies

For teachers who desire to build additional competence in a dis-
cipline this block will be designed to add relevant information
for teachers.

Special Education Block

A trend in speektal education is to integrate students with ex-
ceptionalities with "normal" students. Teachers in many cases
have little experience in working with these exceptional students.
This block will contain experiences on the nature of the population
and strategies for. teaching this population.:

V. Independent Study Project (3-10 credit hour's)

Rationale: Too frequently students in masters degree programs
take a sequence o/f courses' and never have the responsibility
to inquire into an area of personal concern and commitment.
This component of the program provides that opportunity.
Every student will be ftsponsible for clsigning an area of.
personal study which will be evidenced by a paper, pruentation,
action research, or some other product. The personal, study

,37
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.project or projects will be derived from the-Basic Core Phase,
t,he Are'as- of. AlternatiVe Study Phase or an area'of personal
intriest. These efforts will be approved and supervised hy
the falpulty.,

.Sumlfiative'Evaluatioh #

Rationale:. Each of the topics in the Basic Core will,require
mastery. It is necessary that prior to leaving the program
students demonstrate that they can combine all of the topics
An the Basic Core in some effective manner.

Before successful completion of the program studentst,will
demonstrate ,competence in the skills included in the Basic Core.
This evaluation will be conducted after 'students have finished.
all Basic Core requirements. While the exact format is to be
determined, it will include.a-teaching performance test using
pupils in a K-12 school setting as part of the evaluation. Each
student will participate in the following exit assessment pro-
cedures; Attitude Assessment, Mastery Test of Review of the Basic
Core Products, and Demonstration of Teaching 4eVetence%

ti
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SUMMARY GF1 RE

Comments were received
alsoicpntac ed verso
comments.

Not ev
coldmns 'nor,
program. As
and divergent thinking found
helpful. For the most,part,
that we have been d,isc,Assing
inethe precise cbm ents,

1

. ,

CT9RS' COMEI,i'l\S
1 ,

,

l'
ten react.ors. Eac reac o' was

Judy Redwine'or Jim a ter f r fu'ther
,

ry reactor an
did each of t
we .continue o

The comments a d qpes
lowing sections of he pro
Entrance Requirement , Bas
Area, Areas;of Alter

General Information

. course. \
4. What are the minimum _standdrds for an applicant's writing

.,competence? .
. '

5. Whose reSponsibi?ity will 't be to judge the writing compet6. Will an applicant betdenie, admittance if he does not meet
minimum standards, for writing competence? '..

each of he ques ions in the
tors comment on everSrphas4 of the

scussions, the concerns, approval
in the reactors' comment's should prov
he reactors raised the 'sane question
n our meetings.- If you wish to exam

ey are on file in G109.'

ions raised are summarized for the fol-
ram description: Gene 41 Information,,
c Core,Area, Subject Matter Competence
Study, and Summative Evaluation.

1. How much will it cost to provide the field, experiences?2. Will these be sc ool experiences or experiences in a community
agency, business r industry?

3,. How and to what 7Xtent. would the field experiences be a part
of each studentyi 'rOgram?

4. We need to copsid new Rules 46 and 47 regarding extendedtime t9 get a M.S.

Entrance Requirements

1. How will a diagnosis be made of each applic
and skills, in the Basic Core'Area? Will th
and/or oral test?

2. If a student is allOwed to test out of acourse, will he receivecredit for that course qr be allowed to chooae electiVes?3. The diagnosis could be a part of an intrpductor (prereqUi.site)

4.11,

ntls knowledge
re be a written

ly

17. conducting an attitude assess7,e.t, exact:41'4 wnat are , we
for, why, and who will judge?"
':o,ald an alfteant'ioe denied adTission on tne basis' of his
attitude assessment?

9. Will or.should an interview be a 0,rt'of the, procesT?

?

The'idea of a core las generally accepted. A few thought the corearea was too large. M ny wondered now many hours were in this section,but did not comment on the number of-hours they thought sI -ould be 'in

Basic Core Area

nce?.
he

oking

.4
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I
the Basic Core Area. The following additions or deletions were
suggested and show the range, of comments received:

1. Reading and a special education component should be a part of.
each student's program.

2. Instructional Reseurces, although useful", should not be part
of the core. Another said this area 1ias,a necessity.

3.. Comments on whether Advanced Methods 'should be a part of the
Basic Core Area ranged from "probably.hot" to "Why not?". Also
the question was 'raised, regarding mhether the Advanced Methods
are desirable for all students to,the same degree? Could the
Advanced Methods fit into'ond of the Instructional components
in the Basic Core Area?

4 In regards to whether there\is a basic core of graduate work
that should /could be,common-to elementar4, junior high/middle
school, and high school teachers, answers ranged from "yes"
that vertical articllation was,important.to in some areas
(e.g. human growth and development) focus would differ a
good deal.

5 Could the Instructional Components be' tombined intg a block? .

How do they fit together?

Subject Matter Competence.

1. The state would require graduate course work ,to complete
certification requirement

2. Does this section include areas that "feed into" our program
(e.g. Arts and Sciences)?

3. Should 6 hours or more be required in this area?

`Areas of Alternative Study

1. This area is-critical to a ,one degree program.
2. Elective Areas of ConCentration-was.suggested as'a new title,-

for, this ar'ea.
3: Alternative Careers to Teaching isvague. Programs for non-

teachers could be individually planned.'_
'4. Include the fo owing area:

Special Education
The Gifted and Slow Learners (the forgotten pmpils)
Diagnostic and Prescriptive Strategies in the Classroom
Introduction to Exceptional Children an Youth
Instructional Techniques for Specific Learning Problems

5. These' areas need to be examined in terms o how dre would deWe
expertise and broad familiarity in each area. Does this particular
concept t teach, of the areas? '

6. Wliat arefour capabilities for offering and delivering the course:,
work in these areas, especially if there is a decline in4peni-'olmZIN

3 oe,p.,ics ta, .ctn:3iderL Adult Education, Administration,Ethics,
*ions (negotiations, politics); Law (legislatioll, court case's),
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Community Relations, International Education, Volunteer Edu-
.

cation Programs, Post-industrial Society and Educational Future.

Independent Study Project.

1. _Precise guidelines need'to be developed for both .faculty and
student.

2. -How will FTE bl computed for this?
3. Will the efforts be supervised and approved b'y individuals or

a committee? How will the quality of the effort be evaluated?
4. Just how will these projects be derived from the different

areas?
5. A thesis optiOn should be availabloe for selected students.
6. What will be the colt of operating the Independent Study Project?

Summative Evaluation

et 1. What'attitudes will be assessed and to what end?
2. How will, Demonstration of Teaching Competence he' documented?

"Will you seek changes in teaching behaviors-- measured against
what pxe-tgraduate study behavioral, etc.?"

3 "Without statements of- objectives in' each phas'e of the program
th'Is 3a not yet the time4vto get to-ariteria, I ,assume several
summative-end schemes will be needed to suit 'individualized'
subsets` of programs selected.',

mit

'16

42

e


