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PREFACE

,,

.r-

This study examines the usefulness pf survey instruments iii

.

policy making. Here Professor Reed deals with educational policy making.

in a developing country, Liberia. He is-copceued with teachers. But
0

the study could'deal with other social sectors and it could deal'Oth
A

).

other actors: for example, with consumers, distributors, pai-ents, or

even with the opposition ... etc.

e

Planners are always working in a very limited time and space

environment. They are not,always able to consult with all relevant

parties even if they want to. They have to prepare reports and be done

with the work within well established budgetary and time limits. Given

these realities, how can planners improve their ability to take into

account the realities confronted by relevant participants in the process

being."planned"? How can planners make participatory planning effective

without attempting to duplicate the time-consuming democratic process?

Or revering the question, let us ask: How can planning be less elitist

given the budget and timing which must be.met?

0-

A well established tool is the survey yet the survey has not been

used too often in educational planning. One plausible reason is that

planning, particularly in developing countries, has been the concern
,

..

of economists. This is also the case in educattpnal planning where
:t--

economists and even sys_am's analysts or engineers have had more in-

fluence than sociologists or political scientists. Thus, the tools of

vii
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the trade used in planning haye tended to be the toolsof economists', t.e.:

cost - benefit analysis, manpower planning, or the tools,of analysts, i.e.,

control theory, flow models, etc.

In this pioneering study Profes'Sbr Reed deliberately uses the

survey including a questionnaire to address himself to policy-issues

ofd, relevance to decision kaking. Ife is concerned both with teacher's

pere4tions (for example, their perceptions of where improvements can

be made) and with certain characteristics (for example, where do they

, come from, where are they located, what are they trained to teach, etc.'.

Professor Reed.shewS us in an elegant and concise way how it is possible to

obtain very useful and reliable information about teachers and how this

information can be used in formulating policy. His study provides a

good example of one way to expand 'participation in planningone way of

_revealing to policy makers the available facts about some of the relevant

actors in education.

9
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Professor
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CHAPTER'I

INTRODUCTION

a

,Educational policy making in many developing countries is often-

...done with little input from teachers and often with only sketchy empiri-

cal data relative to teacher qualitative characteristics.. This situa-

tion rliore evident in coUlitries where communication and trans-

portation problems prohibit the exchange ofideas and the systematic

collection of data, where\school reporting systems are insufficiently

developed to provide accurate data, where6supervisory staff is non-

existent or inadequate to work clo.sely with teachers in order to acquire
a

an accurate assessment of their needt and their opinions concerning school

practice arld where teacher input is not sought. Thus, educational

policy making often proceed intuitively or with selected demographic

and financipl input data only.

4
' /

However, growth of school systems in developing countries so that

1e

equality ofmeducational opportv6ilics for all schooL.age.students suggests 1,
.

;tht iripa 'data used in formulating educational policy be,bi"oad-i'scOpe.
.,

and covercover a variety of educational related issues. :This is particularly?`

s;

e; {

important in the areas of teacher recruitment, distribution and retention.

That is, a yariety of quantitative and qualittifive data should be available

to educational policy Rakers whq. are concerned with attracting new teachers

needed to serve a'designated school age population with ensuring their

equitable distribution on the basis of.traininy and experience thrbughout

1 12
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the school system and with reducing teacher turn over. A descriptive

survey of teacher characteristics, therefore, is ,assumed to provide an

excellent opportunity to collect and analyze data in the foregoing areas

and should provide input for enhancing educational policy and school

practices. To explore the usefulness of a survey tool providing

input data for policy making in the present study was undertaken in

Liberia, pest Africa.

Education in Liberia is viewed as the vehiCle through which national,

economic and modernization goals can be met. Prong educational oppor-

tunities for Liberian citizens is therefore a priority of high standing.

Yetjithe growth of the educational system has not kept pace with the

school age population and the demand for educational services. Further,

within the existing system, present educational opportunities are issumed

by many to be qualitatively different. To be sure, Liberia's system of

education, which consists of private, mission and public schools, repre-

sents a necessary arrangement 'as attempts are made to serve-as many students

as possible. However, to the extent that these sthools are of unequal

quality they deny thefull benefits of education to individuals and to

national development.

Although government schools may be_attended tuition-free, many,students

attend missioilSchools which are not. For example,. according to the 1972

Educational Statistics for Liberia, of the 6,242 students enrolled in

grades 10-12, 2;865 students were in government schools while 2,401 were

enrolled in mission schools and 976 in other private schools.
1

These

figures are particularly ipteresting, given that the annual average income

in Liberia for 1972 was only $43 per person in rural househblds and $346 )

2
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per person in urban households.
2- Desplte the tuition and7F-elated fees

involved in attending mission and private schools, many parents elect to

send their children to these schools rather than to government schools

which require no tuition. Apparently some mission and private schools

in Liberia are viewed by many citizens as being more effective or perhaps

as having more prestige than government-operated schools.
3

Whether they

are better, of course, is debatable since no clear evidence is available

to support this assertion. However,cit does appear that many Liberian

parents perceive the mission schools to be superior to government schools

>

if enrollment rates in these schools can be used as a measure of effec-

tiveness.

-!

The causes for disparities in school quality may be many. One

cogent argument holds that a more selective school admissions process

inevitably leads to higher standards of education and better student

learning outcomes. This argument views the quality of schOols As being

a direct function of the mal4y of students. Another argument assumes

that the quality of schools varies according to the quality of teachers

to be found within them. That is, schools which are staffed by qualified

teachers by reason of their training, experience and attitudes toward

learning are thought to be better.. Other arguments which are as plausible

have been studied in other settings with mixed results. While support

can be found for most argumqnts presentedas a cause of the differential,

effect of schooling, no consistent evidence exists for any singular

argument.

I

Yet private, mission and public senior high schools in Liberia do

manifest diffdrences in student learning outcomes. The available evidence

3

14
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indicates rather dramatically 'that student learning outcomes a5 measured

by college entrance examinations and other nationally developed subject

matter examinations are somewhat higher in mission schools than in public

and private schooTs.
5

Thus, the identification and eradication of dis

parities in basic school effects sociated with mission, Oivate and

public schools is an issue of immediate urgency for educational policy

makers in Liberia if students are to be provided with equal opportunities

for their educational development.

Another concern which must be viewed carefully by educational

policy makers in Liberia is one that is associated with the retention

and expansion of the Pool of qualified teachers necessary to meet pre-

sent and anticipated needs.
6

In this regard, the conditions associated

with teaching in the schools of LiberiO may have considerable influence

on the decision to enter or remain in the teaching profession. The opinions

of teachers therefore provide essential input into the educational de-

cision making process pertaining to school policy and pra'ctice that not

only relates to teacher retention and recruitment but also teacher

effectiveness.

On another dimension, curriculum development and the expansion of

curriculbm offerings should be viewed within the context of the skills

and subject matter specialties of existing staff.: The examination of

availatle teachinn specialties is also an essential consideration for

policy decisions renarding school curriculum and prcigrams.

By investigating teacher characteristics in areas such as the fore-

gotng essential input data can be provided for educational Policy making.

4
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Thus, this study of teacher characteristics affords an opportunity to

1) examine the distribution of teachers in senior high schools based

on their training and experience;-2) examine aspects of job satisfac-

tion, career aspiration and the. school climate that impinge upon teacher

retention and satisfaction: 3) provide data that are useful in assessing

the congruency between teacher and student background as a condition

of teacher sensitivity; 4) examine teaching specialities,in relation

to curriculum expansion and developmekt; 5) provide insight into teacher

role behavior; aner) provide baseline data for future studies.

Data in the above areas are usually unavailable or very limited

in many developing countries. Yet, such data are thought to be indis-

Pensible input for educational policy decisions. It is this view that

nave impetus to the Present study.

This study in teacher characteristics is an attempt to use survey

research techniques to provide information about teachers in Liberia

that can be used to assist educational policy makers and that may be

a useful survey model in providing teacher data for educational policy

making in other developing countries.

This study is the first in a series of studies dealing with

Liberian senior high schools. Other studies in the series will focus

on: the characteristics of senior high school administrators; senior

high school student characteristics; the school setting; and correlates

of student academic achievement.

5



The chanters that follow will provide a discussion of Liberia and

its educational sysiem, the research procedures used in this study,

teacher characteristics--demooraphic, educational and experiential,

attitudinal--and concluding renarks.

r
I
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CHAPTER II

LIBERIA: AN OVERVIEW

INTRODUCTION

The purpose of this chapter is to summarize available background infor-

mation about Liberian education. In addition, the chapter introduces- the

complex issues facing educational planners in developing a functional, quality

educational system to meet the needs of the Liberian people.

Secondary education in Liberia must be understood and studied within

the context of life in a develbping African nation. The OnigUefeatures of

Liberia to a great extent define the nature, purposes and structure of the .

educational system. The first section of this chapter,discusses the people,

economy, gwiernment finances and national goals in terms *of their implications

for educational development.

The second section provides an overview of Liberian education, beginning

with its historical development and including a discussion. of laws governing

its existence. The organizational structure of the schools, goals, curri-

culum objectives and types of schools in Liberia are described. In order to

illustrate the new demands being placed on the education system as a whqle,

enrollment and growth statistics are included as well as an analysis of appro-

priations to education in relation to the ,national, budget.' lAstly, several

key issues facing education in Liberia are considered along with a summary of

existing special programs or projects designed to address these concerns.

8
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Liberian secondary education in 1974 is the focus of the thjrd section.

Demographic information and a descriptive overview of secondary education

is included in this section.

GENERAL CHARACTERISTICS OF LIBERIA

Population. Liberia, the oldest republic in Africa, covers an area of

43,000 square miles.and has a population of approximately 1.5 millio. peo-

ple.
1

The population is distributed unevenly throughout the country; only

about 26% of the people live in urban areas. The outstanding characteristic

of the population.is its youth; the median agb is 18 years, and about 37% of

the people are below 15 years old. With an annual growth rate of approximately

3%,
2

this trend is likely to continue.

The population density and the large number of school age youth4raise

issues which have implications for educational development. While a concen-

tration of educational opportunities has developed in urban Monrovia, over

70% of the population reside in other areas of Liberia.
3

Equalizing educa-

tional opportunity throughout the, country will remain. an important concern

for the future. As a result of migration, urban areas face problems of dyer-

crowding in the schools, whereas rural areas face problems of providing eco-

nomically feasible opportunities for education in areas of low population

density.

Despite high dropout rates, school enrollment trends suggest that the

number of students seeking formal education will continue to increase pro-

gressively.in the future. Thus, both urban and rural schools will be

20
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confronted with four common major problems: 1) limited and inadequate

facilities; 2) materials and supplies shortages; 3) insufficient teaching

staff to accommodate the increasing number of students desiring an education;

and 4) uneven and often substandard quality of educational outcomes which in

'part result from the above.

Eccrioly. Only about 25% of the working age population participates in

the monetary sector of the Liberian economy while the vast majority engages

insubsistencefarming.61ThearmalLiberianincomeisestin

person in rural households and $346 in urban households.5 Despite the par-

tial success of the country's unification policy, the typically urban,

relatively high income minority and the typically rural, low-income majority

represent quite diyergent groups.of people.

The economy is highly dependent upon foreign-owned and operated enter

prises, particularly in the export and commercial sectors. In contrast to

other developing African nations, the Liberian government does not appear

to, have increased substantially its share of the profits from these enter-

prises. Although Liberia is Africa's leading producer of iron ore and in

1970 was eighth in the world production and third in exporting, approximately

35% of its total income returns to "non-Liberian investors and labor.
6

Agri-

/
cultural developments have not been encouraging; production of food crops

has not increased appreciably and domestic production of rice, the country's

chief staple food, has required imported supplements at a cgst of'several

.

millynn dollars annually. Consequently, a more stable and balanced Liberian

economy depends on the upgrading and diversification of the agricultural

sector and te,promotion and development of the industrial and other non-

agrarian sectors.\ 21
10



The country presently lacks a large, skilled labor force, which in part

accounts for income accruing to non-Liberian manpower, and lacks cadres of

trained personnel in modern agricultural techniques. In all likelihood the

government might be expected to turn increasingly to education as a means of

providing the human resources so desperately, needed for the establishment of

a sound national economy.

Government Finances. In 1973 domestic revenues were $89.8 million and

public expenditures were $89.2 million.7 Due to generally adverse economic

conditions in the world market, public revenues are unlikely to increase

substantially in the years ahead. While $11.0 million in,foreign assistance

was received in 1973,
8

the present level of support may not-continue in the

future; even if it does, it clearly accounts for a disproportionate amount

of the total public revenues. Although contributions from organizations

- such as the United Nations have increased, recent trends indicate that bila=

teral aid is decreasing. The implications for educational planning are

rather gri6; in an austere-financial period, the probability that govern-
s

:Ment budgetary appropriations for educational growth and development will be

limited is-greatly enhanced.

In 1974, the national budget was $96 million, representing an average

annual growth rate of 8.5% for the period 1966-1973. IOscontrast, appropria-

tions to education increased at an annual_rate of approximately 7.2%. During

the period 1970-1974, the proportion of the national budget appropriated to

e> has remained essentially constant. In 1970, 11.8% of the national

4
budget or $7.7 million was allocated to education and in 1974, 12% or $11.3

million.
9
\
Viewed over a larger time period, Liberia provided fewer resources

22
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to education in 1974 than it did in 1968, when 20% of the total expenditures

were made in this area. In contrast, several African countries spend a

larger proportion of their national budgets on education than does Liberia.

For example, for 1970 Camaroon spent 19.60 of its budget on education,

Dahomey 30%, Ivory Coast 22.5%, Togo 19.9% and Uganda,
17.8%.10

National Goals. Ih 1'972, the National Planning Council developed a

statement of.national goals which established broad policies on several
'

fronts for ensuring economic progress and/ for at'hieving financial inde-

pendence. With respect to educational pThnning, the Council called for the

"systematic development of prograbmes for increasing knowledge and skills

of Liberians through quality education and,human resources development . . .

,11

In addition to determining future economic directions, the statement outOined

four national priorities. The first, "integrated rural development through

balanced regional planning,"12 placed education as a high priority in

achieving the objective, second in importance only to agriculture. Thus, the

Liberian government has indicated explicitly its commitment to the principle

of providing quality education for both, rural and urban youth.

Literacy Rates. In 1962, the literacy rate of the population 10 years

and older was 9%, however, it has been estimated that that number increased

to 22% by 1970.
13

IR 1974 44% of the 1.5-45 year .olds were 1 iterate.
14

Since illiteracy, among other factors, limits the-economic and social devel-

opment of nationalism, the govenment has grown more committed to itseradi-

cation. A recently developed 15 year plan estimates the total cost of re-

moving illiteracy among 15-45 year olds to be approximately .9 million.15

Invariably the ability to implement such an important education plan depends

12
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on the availability of both financial and human resources, factors which

are-quite limited in the country at present.
.

I;

Other Characteristics. Two additional features of Liberia, its pop6:-

lation diversity and geography deserve mention. Although more perifzherally

related to education than the other area considered, they pose somewhat

unique problems for implementing a quality national educational system.

First, Liberians are a rather diverse group of people, ranging from the

early coastal settlers who were'called "Americo-Liberians" to the descendents

of various migrating tribes.
16

Thus, it is not uncommon to encounter cultural

and socio-economic differences associated with this diversity. In addition

to cultural and socio-economic differences, many Liberians often speak

different lthiguages. Each of the major tribes, about 16 in number, has a

language of its own. While English is the official language, estimates in-
.

dicate that less than half of the people are reasonably.fluent in it.
17

Rural children typically do not know English when they enter, school. Thus,

to be effective, the educational system must be flexible enough to incorporate

the diverse perspectives of its students and to address their unique learning

needs

A second feature which impacts upon Liberia's educational system is

its climate and geography. The rainy season (May - October), which results

in an annual accumulation of 120-150 inches, coincides with the school

calendar. Although new and improved transportation routes have been developed

over the past years, many areas of the country are still quite isolated:

Others are not readily accessible during the rainy season. These factors

//not only make supervision of existing schools difficult, but also may con-

tribute to the high absentee rates of both students and teachers who must

travel great distances to school and who lack adequate transportation.

13



EDUCATIONAL SYSTEM

Historical Background. Liberian public schools were first estabiishe'd

in 1826 although Christian churches, and missionaries provided most of the

'education until the end of the 19th century. When LiLeria became a republic

in 1847, over 600-students were enrolled in sixteen primary schools. In

1900, the Bureau of Education was established to coordinate and regulate

the school system by means of supervising schools and licensing teachers.

The Education Act of 1900 placed all schools,- including private ones, under

governmental control. In 1912 the school system was centralized by law and

o
the Bureau became a department, headed by a secretary of public instruction

who held cabinet rank. The school system included five coastal counties and

served the Americo-Liberian populationVmost exclusively. THbal.children,

for the most part, received a traditional education based orptribal lore or

Moslem teachings. Access to Western eduCation came only through mission

schools or through the child adoption system wheleby tribal children came
0

)

to iiv6 with Americo-Liberian families.

Prior to World War II, mission and private schools accounted for 4prox-

imately 80% of the educational system. However, Ae number of government

schools grew rapidly after World War II ar4 currently a substantial majority

are government owned and operated. In 1960, there were 620 elementary school's

and 28 secondary schools, but V 1970; thenumb4 had grown to 889 elemen-.

tayy schools and 195 secondary schools. Enrollments show a similar pattern.

Since 1960, primary school enrollments increased from 58,556 to 120,245 in

1976, and secondary school enrollments increased during thA same period from

16,771.18

25

14



Zr
n

a

During t\le expansive grOwth period of the .1960's', four ed6cational

plans were developed: the Ten Yeat.or Masaquoi 'Plan covering 1962-1972;

the UNESCO Plan covering 1963-.1973; the Five ,vear Planunder4bf: John P.

/// Mitchell covering 1964-1968; and'the Four Year Plan under Dr. Augustus

Caine covering 1967-1970.- The laWr plan perhaps is most useful in that

it was developed after'the ilatioh's austerity period began." While the

plan's quantitative objecti.ve of increasing enrollment was achieved, other

.;

qualitative objectives of.jmproving elementary education and obtaining less,

expensive texts haveyet to be frilly realized.,

'In response to the high cost of education, the President of Liberia,

President William R. Tolbert, Jr. in 1972 articulated thegovernment's new

policy with respdct to tuition. In addition Ito ilroviding free tuition in'

government elementary schoOls, as had been the case, the government wailed

tuitioakkes for all government "high school students, although these students

would continue to 'provide their own texts and pay a regis'tration fee. The

4
President also outlined tb6 national plan of providing at least one elemen-

tary school in ever"), Liberian town o'er 600 and One junior and senior, high

schoo in every chiefdbm.
19-

Although the eleMentary school requirement-was

,specifiedby lawin 1956, this objective has not been achieved% 'Nor is it

likely that the oblective for increasing the number of junior and senior

high schools will be met in the lmmediate future. '

6

While the free tuition Policy is admirable in prin6iple, the government

is not in a position to provide additional Aiyancial, personal add material'

-resources necessary, to implement fully the President's'policy. HOwgvee, th

free tuition policy has increased the student enrollmenat in tht govermentzt

schools.20'
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Educational Laws. The education laws of Liberia from 1826-1974 reflect

the overall intent, if not development, of the education system in general.
21

Several lacis also illftstrate the discrepancy between.what is codified and

0

what 'is practiced.

Despite the Cohpulsory Education Law of 1955 which requires children

from 6 to 16
k

to attend school, it isilestimated tht only 43% of the 6-13
4

year old population was enrolled in 1972. However,.if the law were enforced,

,projections indicate that by 1978 approximately 42,400 additional students

would have entered the system, necessitating approximately 1,060 new class-

rooms and 1,355 additional teachers.
22

In addition, classes which exceed

. the 45.pupil-teaaer limit prescribed bylaw are more numerous than thpse

which have:just a'few students. Withotit additional teachers and moroe

rooms;.this law will continue to be impractical to enforce.

While numerous policies or education have been formulated in recent

year, the education.laws have not been modified accordingly, in part because
4P

no final decision has been made on the direction of Liberian education.' When

this decision is made, it will be possible to eliminate discrepancies and .

develop realistically enforceable laws' in support of the adopted looliies.

Administrative Structure. The Ministry of Education is a governmental

agency responsible for administering all public schools at the primary and

secondary'levels. At present the Ministry is responsible for all aspects of

the edud.ational process ranging from employment and curriculum to certifi-

cation and funding. It also exercises some measure of control over private

and mission schools, many of which receive governmental funds. The administra-,

tjon of higher education 'is not the direct responsibility of the Ministry

16
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although a Director of Higher Education within the administrative structure

serves as a liaisanibetween the institutions of higher learning and the

Ministry.

In 1972, the central administration was restructured. Organizationally,

the Minister of Education reports to the President. Under the Minister is one

deputy minister and four assistant ministers, responsible respectively for

Science and Technical Education, Instruction, Administration and Planning

and Research. Other central administrators include special project directors

-assigned to different levels of school organization, e.g., director of secon-

dary education.

The highest local education officer, except in the city of Monrovia

which has a separate public school system with its oven superintendent, is the

county supervisor of schools. Each county supervisor administers all of the

schools under his jurisdiction and handles all personnel matters, subject,

of course, to the approval of the appropriate central office administrators.

Like other administrators in the Ministry, county supervisors are appointed,

not elected. Under the supervisory staff are the school principals and

teacher-training institute directors. Principals can make recommendations
6

to the Minister of Education through the county supervisor concerning per-

sonnel decisions, but rarely do they have final authority in these decisions.

Overall, th, Liberian education system is highly centralized.

Aims of Education. The,..aims of education in Liberia are expressed in a

number of recent documents, beginnjhg with Liberia's President Tolbert's 1971

speech to the s.tudents of.the University of Liberia and Cuttington College

17
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in which he outlined five principles which would guide the government's

educational policy.23 Summarized,the principles support: 1) religious

instruction in the schools; 2) education for the development of the total

individual; 3) diversified educdtion in adequate facilities as a means of

achieving equality Of opportunity and an informed citizenry; 4) vocational

and technical training for national economic progress; and 5) higher educa-

tion as an agency for training skilled manpower. The overriding goals Of

the government's educational policy is that of building nationalism through

education.

With respect to the philosophy of education, the following statement

was adopted by the First National Conference on Curriculum Review in 1970

which indicates that education must strive to "motivate in the learner a

respect for the dignity of every human being; develop an appreciation for

the dignity of labor; instill in them [sic] a desire for learning; and [a],

desireto attain self, - reliance and the fulfillment of self-realization."
24

The position that universal education is necessary for the-successful develop-

ment of democracy is also affirmed. Further, the statement indicates that the

curriculum "should be flexible and should reflect the aspirations and hopes of'

the Liberian society as well as the certified manpower needs of the nation."25

The general objectives of Liberian education are to democratize educa-

tion by making it both available to more people and more readily accessible;

and,to make education more relevant to its recipients' needs and more re-

sponsive to the national heritage.
26 In order to achieve these objectives,

four priorities can be noted, they are: 1) to improve the quality of elemen-

tary education; 2) to expand secondary education, particularly by equalizing

opportunities by region and by increasing the number of mathematics and 29

science.. teachers; 3) to improve and expand technical, vocational and crafts

18
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training; and 4) to encourage educational planning and increase the effi-

cacy oT the administrative "infrastructure."
27

In addition to these pri-

orities, two other emphases are apparent: the production of suitable texts

and instructional materials, and thd development-of project schools in rural

areas to provide community education.28

It is clear that the general stated aims of education in Liberia are

to provide qualitatively improved universal education and to, provide manpower

training for economic development. Given the immediacy of the nation's needs

for human resources and the limited finances available for education, the

aims of education becomce a major challenge, one which will require creative

and informed future planning.

School Organization. By law ir. 1960 the Liberian school system was

divided into three levels: elementary, junior high and senior high. The

6-3-3 system, as it is called, derives its name from the number of years a

student theoretically spends at each level. An 8-4 system with no junior

high school preceded the present one. Ostensibly the shift was made to

provide for more realistic vocational decision=making at the upper secondary

level b diversifying the type of programs offered to include, teacher training

and vocational curricula as well as the already established academic curricu-

lum.

Although the 6-3-3 system specified three levels of education, a fourth

actually is in operattion--pre-school which includes both nursery and kinder-

garten programs. Apparently kindergarten is used to teach English to students

in preparation for their attendance in elementary schools. Students with

insufficient knowledge of English often repeat kindergarten and may spend as

19
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many as three years there The Ministry of Education does not have respon-

sibility for pre-school education and government finances are not used to

subsidize it. In light of the demands on the government to provide formal

education for all school-age children, the Ministfy's official position

appears to encourage reliance on private agencies to perform pre=school

functions although a curriculum has been developed for kindergarten through

the Ministry of Education. On the other hand, the Ministry of Education's

1974 position paper on basic education continues to affirm the earlier posi-

tion that while pre-school is valuable for underage students of 4 and 5, it

should not become a requisite for entering elementary school and should not

become a responsibility of government.
29 There appears to be some ambiguity

on whether students should attend kindergarten and also on the extent to

which the government should be involved in pre-school education.

The eleMentary level encompasses the first six years of school and

students theoretically enter at age six. In practice, students are often

much older and it is not uncommon to find-teenagers-in-the-upper-grades-of

elementary school. With the exception of a few mission schools, the system

is coeducational and the Medium of instruction in English. Many classes

arocharacterized primarily by their academic orientation and by their re-.

liance on rote learning as the major mode of instruction. By legislation,

elementary school textbooks are supposed to be provided free by-the govern-

ment, but they are so few in number and so costly that few students are

supplied with.texts for their own use. In addition, the texts that are

available are usually imported and are not designed to reflect Liberian culture.
1

Until recently, students in the sixth grade were required to receive

passing grades.in their course work and also on the national examination

20
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in order to gain entry into the next level of education. ,After completing

grades 7, 8 and 9, or junior high school, students again must pass both a

national examination and their coursework before being permitted to enter the

senior high level.
30

The stated purpose of the national examination is to

improve the quality of education by selecting only those students who meet

the specified criteria and by encouraging schools to upgrade their instruc-

tion by means of a rating system based on successful student performances.

In general, the examinations in their present form do not appear to
'V l

have served the purposes for which they were originally intended. In 1972,

the sixth grade national examinations were abolished. However, there has

been some renewed interest in. developing an appropriate screening device at

the end of the sixth grade to determine which students may continue their

education.

The Liberian school year begins in February and is divided into two

semesters of 18 weeks each. Anonth's vacation period occurs in July and

a two month vacation period which starts in December divides the school

year. In 1962, the school year was altered to conform to the Septmnber-

June pattern but this was rejected after a trial period. The private

04

American cooperative school located in Monrovia, however, continues to

operate from September to June.. Teaching periods in Liberian schools are

forty-five minutes long; there are 5 such periods per day.

Curriculum Objectives. The overall objective of elementary education

is "to help young people reach their individu41 potential as healthy, sen-

sitive and responsible human beings who, as a result of their own full



personal development, will contribute to the growth and advancement of their

society."31 More specific objectives include: effective communication;

numerating and calculating; understanding technology and the physical environ-

ment; social, ethical and civic development; manual dexterity; productive

use of leisure; self-expression, and desire for continuing education. Built

into the objectives is also a concern For individual differences and a sen-

sitivity to local needs as they might affect curriculum. While every objec-

tive is not necessarily being achieved at this point they do provide a direc-:

-tion for subsequent planning.

The overall objectives of secondary school include attaining at a more

advanced level the objectives projected for elementary school. Special em-

phases are placed on responsible citizenship and to a somewhat limited extent,

occupational training. _

Achieving the desired curriculum objectives presents major problems for

several reasons: the lack of specialized faculty; insufficient equipment

and materials; inadequate physical facilities; and the rigidity of the exist-

ing curriculum. Much more planning and experimentation is indicated before

curricula necessary to achieve desired goals can be realized.

Types of Schools. Liberia has three types of schools: public, private

and mission. Discussion has been limited primarily to schools in the public

domain in that these schools are the most numerous in Liberia at this time.

At an earlier period in the country's history, however, mission and private

schools performed most of the educational functions. Until World War II,

mission and private schools accounted for approximately 80% of the school

facilities.
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Under the existing governmental structuree private schools may operate

if they are registered with the government and if they comply with its regu-

lations and standards. Private and mission schools are either operated by

industrial concessions, are affiliated with religious organizations, or are

operated by individuals. These schools typically receive small government

subsidies but have very little if any direct input in formulating national

educational policy. The quality of the mission and private schools is highly

variable. Some have difficulty meeting the minimum government standards for

school operation.while others are reputed to have outstanding educational

programs. In 1972, private and mission schools accounted for approximately

33% of the educational facilities.
32

Enrollment and Growth Statistics.
33

A total of 160,456 students were

reported to be enrolled in public, mission and private schools in 1972.

This represents an increase of approximately 18% from 1970 when 135,739

students were enrolled. Of the 1972 total enrollment figurq,_1392045stu-

dents were in grades K-6, 15,169 in grades 7-9 and 6,242 in grades 10-12.

In comparison, 1970 figures showed 120,245 students enrolled in K-6, 11,572

in grades 7-9 and 3,92Z in grades 10-12. Viewed over a ten year period from

1960 to 1970,-enrollment at the elementary level increased at an annual rate

of 7% and secondary enrollment grew at an annual rate of 18%.

In the K-6 category, 48,853 students of the 1972 total were enrolled in

kindergarten or "pre-grade." The "pre-graders," or overage pupils who were

preparing for entry into elementary school, accounted for well over 50% or

23,604 of the pre-schoolers. The number of students in elementary school
4

progressively decreases from grade 1 (24,452) to grade 6 (9,090).. This trend

continues until the twelfth grade where the number of enrolled students dimi-

nishes to 1,435. 23
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When the total number of students in grades K-12 is broken down by sex,

107,549 males and 52,907 females were enrolled in 1972.. The number of females

'dr:reases proportionately as the level of education increases. Of the ele-

mentary school (grades 1-6) total population of 96,192, approximately one-

third or 29,1Q6 were female and of the junior high school 'grades 7-9 only

3,472 students were female compared to 11,697 males. At the senior high
,

school level, grades 10-12, of a total population Of 6,242, only 1,477 or

less than one-quarter were female. In fact, the highest. proportion of female

to male students was found in kindergarten and pre-school. where 18,852 of the

48,853 enrolled students were female.

Enrollment by type of school indicate that in 1972 public schools served

108,352 students, mission schools served 30,586 students and other private

schools served 21,518 of the total number enrolled. In viewing 1972 en-

rollment by grade level 34,033 students were_enrolled_in public_kindergarten_

or pre-school classes, 7,281 in mission schools and 7,489 in other private

schools. Enrollments at the K-6 level were distributed as follows: 63,113

in public schools; 16,305 in mission schools;, and 10,774 in private schools.

Junior high enrollments were 8,291, 4,599 and 2,279 students, respectively.

Of the senior high students, 2,855 were enrolled in government schools, 2,401

in mission schools and 976 in other private schools.

In comparison to 1970 figures, K-6 enrollments in the public schools rose

from 78,961 to 97,196 and mission schools showed eslight decrease from 24,568

to 23,587. Other private schools increased their humber of students from

16,716 in 1970 to 18,263 in'1972. Since 1970, enrollments in grades 7-9
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also have increased for all three types of schools. The figures for grades

10-12 indicate that public schools have grownfrom 1,813 students in 1970 to

2,865 in 1972. Mission school students have increased in number from 1,601

to 2,401 and other private schools from 508 to 9762'

As of 1972, regardless of school type, there were 897 elementary schools

(K-6 grades) and 224 secondary schools (7-12 grade) throughout Liberia.

Of the elementary schools 656-were public, 140 were mission and 101 were_

private. However, not all elementary schools included grades kindergarten

through 6. Of the total number of elementary schools in Liberia in 1972, only

303 of the public schools, 85 of the mission schools and 38 of the private

schools. taught 6th grade, the highest elementary school grade. Secondary

school (grades' 7-12) figures for 1972 indicate that cal schools were public,

81 were mission and 49 were private. Of these, 18 public schools, 28 mission

schools and 13 private schools provided education through 12th grade.

Schools in Liberia operate in sessions: morning, afternoon, morning

and afternoon, and night. Of the 897 elementary schools in 1972, the vast

majority of 769 operated in the morning only; only 8 held evening sessions.

In view of the,large number of overage pupils enrolled in pre - school programs,

the number of schools with evening sessions seems rather small. However, the

number of overage pupils who elect to attend evening classes are apparently

accommodated in this comOaratively small number of elementary schools with

evening sessions. Or the small number of elementary schools with evening

classes may reflect a lack of knowledge concerning the necessity and desirability

of such schools. The secondary schools reflect a pattern similar to the

elementary schools: 157 of the 224 schoolS have only morning sessions, 16

have both morning and afternoon programs and 27 hold evening'tlasses.

25

36



.
The largest number of schools in any city of Liberia are located in

Monrovia, the capital city, which in 1972 had a total of 72 elementary

schools kgrades K-6) and:60 secondary schools (grades 7-12). Only 35 ele7

mentary schools taught 6th grade and at the secondary level only 26 schools

taught thd highest grade, 12th. In examining the number of elementary schools

in Monrovia ,by type, 43 schools were public, with 18 of that number teaching

6th grade, 9 were missions schools, with 6 teaching 6th grade and 20 were

private or concession operated with 11 teaching 6th gr,ade. At the secondary

level 13 schools were public with only 3 offering instruction at the highest

grade level--12th, twenty-two were mission with 13 teaching 12th grade; and

25 schools classified as private or other existed with 10 of these providing

classes at the 12th grade level.

It is particularly interesting to note that of the 59 secondary schools

offering instruction at the 12th grade level throughout Liberia in 1972, 26,

or 44% of these schools were located in Monrovia. Clearly, more secondary

schools located outside pf Monrovia should provide instruction at the high-

L
est grade leve in order. to meet the desired goal of equality of educational

opportunity.

The total number of teachers in Liberia was reported,to be 4,689 as of

1972. By grade level, 795 taught kindergarten and/or. pre-grade, 2,727

taught elementary students, 790 worked with junior high schoolers and 377

taught high school students. Public schools employed 2,844 teachers, mission

schools had 1,208 of the.total and other private schoolS employed 637. Of

the senior high school teachers, 158 were in public schools, 172 in mission

schools and 47 in private schools.
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EduqtiOn Budget. In 1974 12% or $11.3 million of the national budget

of $96 million was appropriated to-eduCalion. In 1970, education received

a total allocation of $7.7 million or 11.8% of the natidial budget.34 The

alloCations to education between 1970-1974 have shown little variation; 11.8%

in 1970 to highs'of 12,5% in 1971 and 1973. Yet education has expanded consid-

erably, and costs have increased. Thus, the education system must accom-

modate an increasing number of students on essentially the same proportion of'

the national budpet'as it did in 1970. From 1970 to 1973 alone, enrollment

figures indicate an increase of approximately 40%.

Of the total 1974 education budget, 24.7% was appropriated to elemen-

tary education, 12.4% to secondary education, 7.9% to vocational education

and 7% to teacher training. The distribution of student enrollment indicates

that 87.5% of the students were in elementary school, 10.3% were in secondary'

school, 0.8% were in vocational prOgrams and 0.3% were in teacher tra-i ,ing

programs.
35

In contrast, the University of Liberia received 21.6% of the

total education budget but enrolled only 1.2% of the total' student pripula-

don. If one includes foreign scholarships, higher eduation receives 31.6%'

of the budget.
36 Clearly the stated high priority goal of achieving equality

of education opportunity for Liberians has not been translated into a nigh

budgetary priorit)1.

In general the per student costis very-low, particularly the amount

spent for materials and Supplies. For example, at the elementary school

level in 1972, the cost per pupil was $18.17. Of that amount $17.35 went to

teacher salaries and $0.87 to supplies anti materials.
37

The actual amount
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spent for material and supplies, however, is also a function of geogra-

phical location. The Monrovia Consolidated School System (MCSS) spent

$3.'44 per pupil-in 1970 while.other public schpols spent only $0.58. In

1973, the MCSS spent $2.50 and the public schools only $0,23,for materials,

and supplies.
38 Thus, the limited budgetary resources that are available are

not distributed equally over the entire education system.
d

With respect to the funding of private and mission schools, the gov-

ernment provides small subsidies and grants. Although most private schools

cheirge fees, the revenue typically covers, less than half of the cost per

pupil. In 1970, 5% of the total education budget or $330,703 was allOca-
,

-ted to non - public education.
39

The revised 1973'Function/Activity Budget

of the Ministry Of,Education indices that subsidies to non-government

operated elementary schools totaled $10,259 and to general secondary schools,

$52,686.40 Estimates for 1974 did not project increases from the 1973

. figures.

1

Major Issues in Liberian Education. The educational system in Liberia

faces several important issues, the resolutions of which undoubtedly will

have gnificant implications for the future. The identified probleMs--high

tuden dropout rates, overage students, insufficient or inadequate faci-

,

litiN/space, teacher attrition and renumeration concerns and planning a

fUnctional bureaubratic structure for coordinating Liberian schools--have

been noted earlier in the chapter. For introductory purposes, however, each

concern will be described briefly.
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V.

The attrition rate between 2nd and 4th grades for Liberian students

is estimated to be aPproximdtely 50-60% of the population enrolled in those

grades. Since literacy.is,rarely reached at this stage, the large numberof

dropouts is cause for particular concern: While the number of students

leaving school decre'ases as grade level increases, the attrition rate in

.
.

higher grade levels is estimated to be as high as 28%,
41

In all-likelihood,

the problems of overage students in clag'ses with regular school age pupils,

crowded school conditions and uninviting school facilities, or the lack

ti

thereof, are closely associated with the high attrition rate.

Given limited financial vesourcgs, finding ways. to deal effectively

with issues related to maintaining existing school facilities and cqnstruc-

ting new school buildings to meet increased student enrollments presents

a.great challenge. Existing school facilities are not adequate to accommo-
.

date every school age student, nor are the existing schools fully accessi-

ble for 01:at:population. The total estimated shortage of classrooms by 1976

isestimated to be 1,500, and this figure does not include the additional

classrooms that will be available through the planned. construction program.

At the elementary level, public schbols are estimated to need 1,010 addiz

tional classrooms, and private and mission schools, 200. At the senior high

level, bOth groups are estimated to need 30 classrooms each.42

.

Attrition and insufficient renumeration of teachers are also inter-

connected problems. Basic salaries of teachers do not compare favorably

witfi those working elsewhere with equivalent credentials or working,in

business or industry. Although salary increases were made by the government
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in 1971 and 1972, the new salaries are still low which in part may con-

tribute to the high attrition rate in the public schools.

.Finally,,there is a need Tor coordinated planning by the central

education administration particularly in terms of improving the accuracy

of educational statistics and.in carrying out basic and applied research.'

The development and implementation of realistic long range plans for the

total education system remain signifAcant issues also.

Several special programs and projects have been undertaken in Liberia

to address some of the ba-r-geOhing issues. Key projects include the Curyi-

r.-

culum Development Program, the Accelerated Curriculum'Experiment Project,

the Rural Primary Teacher Training Project and the Production of Instruc-

tional Materials Project. The general aim of the'se projects is to improve

I

the educational program in the schools. To date they have had limited success

but have yet to be fully *plemented. The key problem these projects face

stems from the lack of finance for planning, experimentation, materials,

training and retraining of teachers and evaluation.

OVERVIEW OF SECONDARY EDUCATION

While much of the most recent del. ,graphic data on secondary schools

has been reported earlier in the chapter, many of the figures merit addi-

tional comment. It sijould he noted, however,;thatlhe following discussion

must be considered within the limitations defined by the data, in that

repored data may be unduly 'nflated or underrepresentative because of the

still developing school report'ng system. since the number of secondary
....,.

0,1

30

41.



T
A
B
L
E
 
1

E
D
U
C
A
T
I
O
N
 
S
T
A
T
I
S
T
I
C
S
 
F
O
R
 
L
I
B
E
R
I
A
,
 
1
9
7
2

N
u
m
b
e
r
 
o
f
 
T
e
a
c
h
e
r
s
 
b
y
 
Q
u
a
l
i
f
i
c
a
t
i
o
n
,

T
y
p
e
 
a
n
d
 
L
e
v
e
l
 
o
f
 
S
c
h
o
o
l

Q
u
a
l
i
f
i
c
a
t
i
o
n

K
g
.
-
1
-

E
l
e
m
.

J
r
.
H
i
.

S
r
.
H
i
.

-
-
A
l
l
 
L
e
v
e
l
s

P
,

;
 
M

0
P

M
0

P
M

0
P

M
0

P
1
1

0

B
e
l
o
w
 
1
0
t
h

1
6
7

4
0

2
5

1
4
8
-

5
9

.
2
9

1
-

-
-

1
-

3
1
5
.

1
0
0

5
4

G
r
a
d
e

1
0
t
h
 
G
r
a
d
e

1
4
2

2
4

1
1

2
2
4

)
5
2

1
6

1
-

-
-

-
-

3
6
7

7
6

2
7

.
:
,

.

1
1
t
h
 
G
r
a
d
e

6
9

1
4

1
9

2
4
1

6
2

3
3

2
2

-
.

-
3
1
2

7
8

5
2

1
2
t
h
 
G
r
a
d
e

_
8
7
'

3
1

3
6

7
4
5

2
8
1

1
3
9

1
1
1

8
0

3
1

2
4

1
9
4
5

3
9
6

2
0
7

1
 
Y
e
a
r
 
C
o
l
l
e
g
e

2
2

6
2
9

2
1

2
1

1
4

-
2
5

2
0

1
6
.

-
4
6

5
4

4
7

2
 
Y
e
a
r
s
 
C
o
l
l
e
g
e

5
2

6
5
0

2
7

1
3

1
9

1
2

1
6

3
r
.
:
6

6
7
7

4
7

4
1

3
 
Y
e
a
r
s
 
C
o
l
l
e
g
e

3
-

-
5
2

A
-
4
"

8
1
4

1
4

8
.
2

1
3

7
7
1

4
1

2
3

B
.
D
e
g
r
e
e

4
1

7
1
4
2

3
9

2
7

1
6
4

9
9

3
4

8
8

8
6

2
4

3
9
8

2
2
5

9
2

M
.
D
e
g
r
e
e

-
,

-
1

1
5

6
7

2
3

1
3

3
1

2
8

7
6
9

4
7

2
0

P
h
.
D
.

-
2

1

d
5
)

-
-

4
-

2
5

-

N
o
t
 
R
e
p
o
r
t
e
d

4
9

2
6

1
6

1
2
2

6
7

3
8

3
9

2
2

1
8

3
1

2
4

2
2
4
)
-

1
3
9

7
4

1

T
O
T
A
L

5
2
8

1
4
0

1
2
7

1
7
6
8

6
2
8

3
3
1

3
9
0

2
6
8

1
3
2

1
5
8

1
7
2

4
7

2
8
4
4

1
2
0
8

6
3
7

I
n
c
l
u
d
e
s
 
a
l
l
 
p
r
e
-
g
r
a
d
e
 
t
e
a
c
h
e
r
s

P
 
=
 
R
u
b
l
i
c

M
 
=
 
M
i
s
s
i
o
Q

0
 
=
 
O
t
h
e
r

N
.

D
O

S
o
u
r
c
e
:

M
i
n
i
s
t
r
y
 
o
f
 
E
d
u
c
a
t
i
o
n
.

S
t
a
t
i
s
t
i
c
s
 
o
f
 
E
d
u
c
a
t
i
o
n
 
i
n
-
L
i
b
e
r
i
a
 
1
9
7
2
.

M
o
n
r
o
v
i
a
,
 
L
i
b
e
r
i
a
:
 
O
c
t
.
,
1
9
7
3
,
 
p
.
2
.



" wit, 1,....V.44.«..:111+4L.r.1...142' Artr.4

schools is not that large, this problem is particularly acute when interpreting

percentages over time. t.

It/is estimated that from 1970 to 1972, total secondary school enroll-

ment increased at an annual rate of 18%.
43 However: in the three teghnical-

vocational institutions in existence during this time period, the annual

growth rate was much lower (1.2%). The two teacher training institutes,

which are classified as secondary schools, also reflected a declining'enroll-

menf rate, in part due to restructuring and underutilization of these insti-

tutes.

The. number of teachers in secondary schools increased by 13% during

the period 1970-1972.
44 Although the student-teacher ratio increased

nationwide to 18.3, this figure is misleading in that many teachers in fact

have very large classes of up to 60 students while other do not. Imbalances

between schools in terms of student-teacher ratios are indicated and constitute

an important problem.

According to a survey of teachers in the general secondary schools

in 1972 (see Table 1), 71% or 268 of the 377 senior high school teachers

had a college or graduate degree. Of that number 198 teachers had a B.A.

degree, 66 the masters degree and 4 a dutorate. Approximately 15% of the

teachers did not report their qualifications and the remainder did*not meet

the minimum qualification of a college degree. At the junior high school

level the percentage of teachers with comparable educational training is

significantly lower. Of the 790 junior high teachers only 341 (43.2%)

had a B.A. or advanced degree: 297 had a B..A. degree; 41 the masters

32
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degree and 3 the doctorate. Clearly the teaching staff should be upgraded- -

a fact acknowledged and given high priority by the Ministry of Education.

The objectives for secondary schools and their specific.functions have

been noted earlier. The objectives, however, are envisioned goals rather

than actualities. While it is impossible to know what direction these schools

will take some of the ideas being discussed include: developing regional

comprehensive high schools which offer both academic and vocational training;

placing greater emphasis on science, mathematics and technical areas; and

revising the secondary school curriculum to make it more relevant to personal

and national goals.

The major issues facing general secondary education are similar to

those facing Liberian education in general: limited financial resources;

quality and quantity of teachers; uneven development of the secondary schools

in terms of their geographical location and the quality of their programs;

and inadequate facilities and insufficient materials. Howeverthere are

three additional issues which are more uniquely associated with the secon-

dary schools that deserve mention.

The first issue relates to the unique pressures on secondary schools

as beneficiaries of the products from the elementary schools. What is done

or is not done at the elementary level to improve student skills and to

retain students in the system will affect the plans and outcomes of secon-

dary education. Greater coordinating efforts will be important and necessary

to ensure a quality system of education.

The second issue relates to the curriculum of general secondary educa-

tion. Like the elementary curriculum, it has been exclusively academic in

33 44



nature. The consequences, however, of this exclusive orientation for

national development are much greater at this higher education level.

Without more di'ersified curricula designed to encourage entry into

technical, professional and semi-professional fields, Liberia's need for

skilled manpower cannot be met.

The third,issue relates to the inequities associated with budget

allocations. In 1974, for example, elementary education received 25% of

the cost of instruction, while general secondary education received 13%

and higher education (the University of Liberia which serves approx-

,

naately.1500 students) received 22% of the cost of instruction.45 Given

the limited financial resources available for education and the great-

needfor technicians and other skilled manpower that could be trained at

tht. secondary level, budgetary allocations for the University might well

be reconsidered.

SUMMARY

While Liberia is similar in many respects to other developing

African nations, it also has unique characteristics which deserve attention

and elaboration. This chapter has given an overview of the distinguishing

features of Liberia and has described the context within which education

takes place. The education system, likewise, provides the backdrop

against which the general secondary schools can be examined. A second

purpose of the chapter was to introduce the reader to key aspects of

Liberian education with an introduction to both problems and potentials for

future growth. Finally, the chapter has supplied background information

4.)
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on secondary education which may by useful in understanding the charac-

teristics of teachers in private, public and mission schools.

.The next chapter discusses the procedures used in the study.

46
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CHAPTER III

PROCEDURES

INTRODUCTION

In Liberia as in many developing countries, education is viewed

as a requisite for national development. Providing the best

education possible for both the school age and appropriate adult

populations throughout Liberia is a priority of the highest order. The

quality of education is to a large extent a function of the quality of

\ teachers in the schools. Thus; the development of Liberia's human re-
..

sources in an equitable and effective fashion demands that efforts be

made to equalize the distribution of "qualified" teachers throughout

the country. But what are qualified teachers?

There is some evidence to support the assumption that teacher

characteristics such as experience and training are important variables

associated with student outcomes or academic achievement in school.
1

To the extent that that assumption is true in Liberia those variables

shoulebe considered very carefully in the assignment and placement of

teachers. To be sure, there are other variables associated with student

school outcomes; however, our attention is here focussed on character-

istics of teachers. Our basic assumption is that the quality of education .

is a function of the quality of teachers in the schools. Yet, very little

51
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i5 known about the quality of teachers in Liberia'. While there appears

to be general agreement that some of the private and mission schools

in Liberia are better or.more effective than the Publiclor government

schools'there is little evidence to indicate why these schools are

.better. It is important, therefore, to begin to examine aspects of

Liberian schools that may help us to define more precisely some of the

reasons for the percei,ed and actual differences in school quality as

determined by student learning outcomes. This study represents a step

in that direction.

The Liberian senior high school teacher characteristics study

is an exploratory survey designed to provide basic demographic, educa-

tional, experiential and attitudinal data concerning teachers in mission,

private and government schools. This study was undertaken because of

the lack of information about teachers in Liberia that could be used in

developing educational policy. Specifically, as stated in Chapter I,

this study seeks to examine the distribution of teachers in senior high

schools based on their training and experience; to'examine aspects of

job satisfaction,-career aspiration and the school climate that impinge

upon teacher retention and satisfaction; to provide data that are useful

in assessing the congruency between teacher and student background as, a

condition of teacher sensitivity; to examine teaching specialties in

relation to curriculum expansion and development; to provide insight

into teacher role behavior; and to provide baseline data for future studies.

In the sections that follow we'discuss the generaljruedures

followed in implementing the study, sampling procedures, data collec'tion

and analysis, and the limitations of the study.
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(
IMPLEMENTING THE STUDY

V\

\\ The Liberian sdnior high school, teacher, characteristics s udy

consisted of seven broad stages as follows: 1) Ihitial exploratory

meetings with Liberian Ministry of Education officials and other educa-
,,

\\ tional specialists.in Liberia concerning the feasibility and usefulness

of the study; 2) Revi6/ of the literature relative to educAtion in

\Liberia, a general background of LibeHaland general studies pertaining

tOs,teacher characteristics; 3) Developnent of the questionnaire; and

k

4) Planning for the coordination and general logistics of data collection.

We briefly discuss these' stages in turn.

Initial Exploratory Meetings,. Severa) exploratory.meetings

were held with the Minister of,Education, Educational specialists with

the World Bank Planning Mission, University of Liberia professors and

concerned citizens in Liberia during the summer of 1973. The purpose

of these meetings was to determine the feasibility of a study of Liberian

schools. While many, zspects of the educational system in Liberia posed

major problems, e.g., obtaining adequate funds for buildings, supplies

and materials and other education related expenditures, the usefulness

of basic descriptive data about the schools for planning and for increased

efficiency of operation was apparent. General background and attitudinal

data about the schools, teachers and students were limited or non - existent.

Thus, these initial meeting established the usefulness and desirability

for a study of Liberian' schools fl/hich was subsequently undertaken - a

component of which is reported in this monograph.

Five major components of the Liberian s of study were thought

to be of primary importance: -fader Cha acteristics; School Site

Al
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A linistratorCharacteristics; Student Characteristics; the School

etting; and, Correlates of Student Academic Achievement. Each cpm-

ponentof the study is treated individually although data were collected

during the same time period.

Review of the Literature. Review of the literature about Liberia

and its educational system provided great insight into the problems

and the' prospects of education in that country. The literature reviewed

has been summarized and incorporated in Cbapter II and will not be

discussed here.

Questionnaire Devellpment. Because of the limitations of time

and resources data were gathered through the use of questionnaires.

For the teacher characteristics study the questionnaire was
11

esigned

to gather the following types of information:

A. General Background

B. Parental Background

age; sex; birthplace; if.expa-

triate, nationality and number

of years lived in Liberia.

parental education; parental

occupatibn.

C. Educational Background, highest level of education com-

/ pleted; type of school in which
elementary, secondary, under-
graduate and graduate education
was received and the countries

in which these schools were

located:

number years teaching experience;
numt?er years teaching in current

school.

D. ,Teacher Experience

54
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4.1

9,

E. Subject Matter Teaching

Specialty

F. Career Aspiration

G. Job Satisfaction

H. eating of Self and.Other
Teachers in Present School

I. Role Behavior and Factors
That Would Help Improve

Teaching

J. Desired Changes in Current

School

\major teaching specialties;
\subjects currently, taught and

)0 what grades

A

.The questionnaire'Was,subjected to review by Liberian educators

and other persons knowledgeable about Liberian education and culture.

Appropriate preliminary revisions were made to enhance receptivity and

clarity. Using a sample of Liberian teachei's the questionnaire was

field tested in Liberia and refined further prior to its use. The

questionnaire is displayed in Appendix C, pp. C-1 through C-12.

Que..,Lionnaires were completed anonymously and the results are

reported only in an aggregate manner by school type. The questionnaire

was also reviewed and approved by the Committee for the Protection of

Htiman Subjects, University of California, Berkeley, to ensure that the

canons of confidentiality were met and that there were no ',1etrimental

effects associated with completing it.

Logistics. Much is taken for granted in the United States in

conducting survey research--adequate and convenient transportation, a

5J
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/

highly developed communication system and the like. In a developing

country such as Liberia these conditions are not as evident. Thus,

logistics and coordination, which are of course important in any survey

research effort become even more crucial to the success of a similar

study conducted in a developing country such as Liberia.

The strategy followed in the Liberian teacher characteristics study

was to select the schools to be included in the study, which will be

discussed in the section on the sample, and arrange a schedule of site

visitations for the purpose of data collection. Given the approval

of the Minister of Education, the publication of this schedule in the

government controlled newspaper (see Appendix A, p.A-2)and spot radio

informational announcements concerning this activity were made through

the Ministry of Education. Information was also given to appropriate

school personnel on official visits to the Ministry of Education.

The Assistant Minister of Education for Instruction provided a

cover letter (see Appendix A, p.A-l) for the study which was delivered

\

to the county supervisors of schools for delivery to appropriate schools

in their c unties. In Monrovia, the location of the Ministry of Edu-

cation and he study office, these letters were hand carried to each

selected sci.kol thereby facilitating confirmation of participaton and

scheduling.

Transportation to schools throughout Liberia for the purpose of

collecting data was sought and arrangements made which later could



not be met due to the unavailability and the mechanical unreliability

of assigned vehicles. This condition of course affected the scheduled

collection of data by reducing the anticipated number of school site

visits, a point to which we will return.

Sal-Wing. Several considerations affected the sampling of teachers

for this study. First, because of the limitation of time and limitation

of resources the study was coJined to teachers in senior high schools

which offered instruction through grade 12, the highest grade. In

addition, and importantly, senior high schools were selected because

they offered the opportunity for future analysis of student educational

and career aspirations, which were thought to be relatively firm by

grade'12, and selected teacher characteristics.

In order to examine selected teacher characteristics by school type,

schools were stratified on the basis of school type designation--private,

government and mission -- within each of the nine counties of Liberia.

Further consideration was given to stratifying the schools by an urban,'

rural classification, however, this was not done. Most of Liberia is

essentially rural. The one urban center\in Liberia is Monrovia, the capi-

tal city. Thus, it was felt that an urban/r al stratification would\ur

result in a Monrovia versus the rest of Liberia classification. Additionally,

this decision was influenced by the view held by several knowledgeable

persons that some of tie better high schools in Liberia

5'l
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were also located in areas outside of Monrovia. The stratification of

schools by type thus afforded the opportunity to make tentative com-

parisons of teachers within schools and reflected a general view that

the important dimension in school quality in Liberia was that of type,

i.e., private, government and mission, rather than urban or rural

locations.

Schools were stratified on the basis of type within each of the

nine counties of Liberia with the intent of compiling a list of teachers

.
within each school type who could be randomly selected within each

county. This was not possible--no such lists were maintained. The

school, therefore, became our unit of selection and teachers who taught

grades 10, 11 and 12 within selected schools were requested to partici-

pate in the study. Thus, the sample of teachers used in the study has

not been randomly selected and our findings pertain only to the study

sample.

A word about the selection of schools. Having stratified the

senior high schools offering instruction through grade 12 using available

data, see Table 2, it was determined that there were 59 senior high

schools throughout Liberia, 14 private, 22 government or public and

23 mission. As shown in Table 2, the majority of these schools were

located in Montserrado county, the seat of the capital city of Liberia,

Monrovia. Since there were so few 12th grade senior high schools in

counties in Liberia outside of Montserrado and wishing to ensure the

inclusion of those mission schools located in counties other than

53
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TABLE 2

Distribution of Senior High Schools with
Instruction through Grade 12* by County and Type

County School Type Totals

Private Government Mission

Bassa 1 1 2

(4.5%) (4.3%) (3.4%)

Bong 1 1 2

(4.5%) (4.3%) (3.4%)

Cape Mount 1 1 2

(4.5%) (4.3%) (3.4%)

Grand Gedeh 2 1 3

(9.1%) (4.3%) (5.1%)

Lofa 2 2 4

(9.1%) (8.7%) (6.8%)

Maryland 3 2 5

(13.6%) (8.7%) (8.5%)

Montserrado' 14 9 13 36

(100.0%) (40.9%) (56.5%) (61.0%)

Nimba 2 2 4

(9.1%) (8.7%) (6.8%)

Sinoe 1 1

(4.5%) (1.7%)

TOTALS 14 22 23 59

(23.7%) (37.3%) (39%) (100.0%)

*Compiled from information provided by theDivision of Statistics,

Ministry of Education, Monrovia, Liberia; 'county supervisors of

schools in Liberia; and the Office of the Director of Secondary 'Educa-

tion, Ministry of Education, Monrovia, Liberia, 1974.
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, rmow -

Montserrado that were reputed to be among the best schools in Liberia,

a purposive sample of schools was used for the study. The selected

sample, therefore, included most known 12th grade senior high schools

located outside of Montserrado county and a 50% randomly selected

sample of schools within Montserrado county (see Table 3) for a total

sample of 38 schools.

The responding sample of teachers by school type represented

29 (76.3%) of the schools selected for the study and is displayed in

.Table 4. .The responding sample was affected by our inability to collect

data from five schools because of unforeseen transportation difficulties

and because three schools reported not offering instruction in grades

10, 11 and 12 and were thus eliminated. Teachers at one private school

(Montserrado county) did not participate.

The schools dropped by location and type because of transportation

difficulties were as follows:

Bong County 1 mission school

Lofa County 2 mission schools

Maryland County 1 mission school

Sinoe County 1 government school

Those schools dropped because they did'not offer instruction

through the 12th grade included the following:

Grand Gedeh County

Montserrado County

49
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TABLE 3

Distribution of Sample SchoOls by County and Type

County School Type
.

Mission

Total

Private Government

Bassa -- 1 1 2

(6.3%) (6.7%) (5.3%)

Bong -- 1 1 2

(6.3%) (6.7%) (5.3%)

Cape Mount -- 1 1 2

(6.3%) (6.7%) (5.3%)

Grand Gedeh -- 2 2

(12.5%) (5.3%)

Lofa -- 2 - 2 4

(12.5%) (13.3%) (10.5%)

Maryland 2 2 4

(12.5%) (13.3%) (10.5%)

Montserrado 7 5 6 18

(100.0%) ('31.3%) (40.0%) (47.4%)

Nimba 1 2 3

(6.3%) 13.3%) , (7.9%)

Sinoe -- 1 1

(6.3%) (2.6%)

TOTALS 7 16 15 38

(18.4%) (42.1%) (39.5%) (100.0%)

L
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TABLE 4

Distribution of Schools from which Usable
Teacher Responses were Obtained by County and Type

County

School Type
Private Government Mission Total

6

Bassa -- 1 1 . 2 -

(7.1 %) (9.1%) (6.9%)

Bong -- 1 1

(7.1%) (3.4%)

Cape Mount -- 1 . 1 2

(7.1%)- (9.1%) (6.9%)

Grand Gedeh -- 1 1

(7.1%) (3.4%)

Lofa -- 2 , -- 2

,
(14.3%)- (6.9%)

Maryland -- 2 1 3

(14.3%) '(9.1%) (10.3%)

Montserrado 4 5 6 15

(100.0%) (35.7%) (54.5%) (51.7%)

Nimba .
1 2 3

(7.1%) (18.2%) (10.3%)

Sinoe .....

.
,

TOTAL ... 4 14 11 29

(13.8%) (48.3%) (37.9%) (100.0%)
.

.
,

.6 2

1
51



Although the responding sample of schools is smaller than the

selected sample, it does retain geographical diversity (schools are

included from every county but one--Sinoe) and diversity by school

type. Nevertheless, the responding sample is slightly biased toward

schools located in Montserrado County when comparing the percentage of

these schools included in the selected sample, 47.4%, ana)the percentage

of these schools in the responding sample, 51.7%. It must be recalled,

however, that 61(Y, of the 12th grade senior high schools in Liberia were

located in montserrado county. Thus, it can be noted that the slightly

high perCentage of schools in Montserrado county represented in the

responding sample (51.7%) while higher than their percentage in the

selected sample that percentage is less than'the representation of

these schools in Liberia. However{, private schools are underrepre-

sented in the responding sample. Schools included in the final sample

used for analysis are listed in Appendix A, p.A-3.

Since the precise number of teachers in each of the schools was

not known all teachers who taught grad 11 and 12 in each of the

selected schools visited were invited to participate in the study. The

number of teachers in each sample school who responded to the' ques-

tionnaii-e survey ranged from one to eighty teachers. -According to the

principal of each survey school from which data were received all

teachers who taught grades 10, 11 and 12-in their schools responded to

the questionnaire as determi=ned by the *total number of these teachers

in each sctilool. Within school type the range of teachers responding

was as follows:

6 :3
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Private schools

Government schools

Mission schoolS

1-4 teachers

2-8 teachers

3-8 teachers

The total number of teachers who participated in the study was

128. The distribution of these teachers by school type and by county

is shown in Table 5. Of the 123 questionnaires received, one was

eliminated (government school teacher, Montserrado County) because

more than 5% of the questions were unanswered. The number of ques-

tiOnnaires used in the analysis is therefore 127, or 99% of the re-

turned questionnaires. Althouqh the responding usable sample of 127

teachers represents approximately one-third of 377 10th, 11th and 12th
6

grade teachers in Liberia,? the findings of this study are not gener-
,

alizable to the total population of ,senior high school teachers in

Liberia because of the nature of the sample.

Data Collection and Analysis. The strategy.devised to collect

data from teachdh at the selected school sites was to hand carry the

questionnaire to each school and request the principal to distribute

them to all 10th, 11th and 12th grade teachers. Teachers were to complete

the questionnaire at their convenience but as quickly as possible withiri

a one to two day period of time. Completed questionnaireswere then to

be deposited in a central location in the school and picked up by the

researcher or an assistant.
S

The strategyPfollowed in collecting data was necessitated by the

lack of adequate mail service throughout Liberia and the difficulty of

securing transportation for purposes of data collection. The strategy

64'
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TABLE 5

Distribution of Usable Teacher Responses hy Scho>tt Type and County

County

School_ Typo

GOvernmentPrivate Mission

Bassa 7 3

(10.6%) (6.0%)

Bong 8

(12.1%)

Cape Mount 4

(/.6%) (8.0%)

Grand Gedeh 2

(3.0%)

Lo fa
7

(10.6%) ,)

Maryland 9 4

(13.6%) (8.0%)

Montserrado 11 23 27

(100%) (34.8%.) (54.0%)

Nimba 5 12
( (24.0%)

Sinoe

TOTAL 11 66 50
(8.7%.) (11/.) (39.4%)

6

54

Total

10

(7.9%)

8
(6.3%)

9
(7.1%)

2

(1.6%)

7

A5.5%)

,13
(10.2%)

61

(48.0%)

17

(13.4%)

127
(100%)

4",



followed sought to neutralize those problems by delivering.the'ques-

tionnaires to the selected school sites and remaining in the geographical

area in which the school was located to collect the completed questionnaires

within a oneto two day period of time. This strategy also allowed time

to survey students and administrators as will be reported in other mono-

graphs in this series.

Schools included in the sample were notified prior to our site

visit through newspaper announcements (see Appendix A, p.A.-2), Spot

radio announcements and by informing county supervisors of schools and

appropriate school principals who had occasion to visit officially the

Ministry of Education in Monrovia. The strategy for collecting data

was supported by the Minister of Education, the Deputy Minister of

Education and the Assistant Ministers of Education for Planning and

Research,and Instruction.

For schools located in Monrovia, the location of the study office, or

those located in easily accessible areas adjacent to Monrovia ques-

tionnaires were delivered to each school site with appropriate.in-

structions provided for their distribution and completion and picked

up a few days' later.

Although we planned She data collection procedures carefully and

had prior assurancesof transportation to the schools included in the

sample, we found that transportation was not readily available for data

collectidn. Given the general lack of public transportation, the lack
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of alternative transportation arrangements was P serious drawback to

/- our ability to collect data. We were able to s_cure government trans-
,

. pc:illation for a whoft period of time to travel to schools located out-

)

side Monrovia. However, the amount of time allocated to us for use of

that, transportation was far removed from the extended scheduled school

site visits which were originally planned for data collection.

Another problem that also hampered our ability, to collect data can

be attributed to automobile mechanical problems encountered in geograph-

ical areas where repair was impossible and other transportation unavailable.'

Thus, travel to some schools was prevented and the ten day amount of time

'allowed for use of the vehicle for purposes of data collection was reduced

by half that amount.

Because of the transportation difficulties the sample of schools

included in the study was reduced by five schools as has been noted

earlier. A greater reduction in the number of schools included in the

original .sample was avoided by our ability to use one private unantici-

pated transportation resQurce.

oittapjalysts.. The reported data will be analyzed through the

use of frequency counts and percentages. However, the data should be

interpreted with circumscription because of the small number of private

school teachers in the sample. Within the sample of private school

teachers percentages are much more affected by one or two respondents

than they would be for a comparable, number of respondents in public and

mission schools. Although the number of private school teachers in'the



O

total sample is small, they represent approximately 50?/.. of the private'

schools offering instruction in grades 10, 11 and 12,

LIMITATIONS OF THE STUDY

The.scope of the study was limited to senior high schools in.

Liberia and was designed as anart exploratory study focussed on des-

ciptive demographic and attitudinal characteristics of teachers in

these schools.

A further limitation of the stUdyswas that imposed by the sampling

procedures followed as discussed, which restricts the generalization

of our findings to the total population of senior high school teachers

in Liberia

SUMMARY

The procedures followed in conducting this study permitted the

full participation of Liberian educators and others knowledgeable

about Liberian education. Despite rather careful planning unforesfeen

difficulties related to the collection of data were encountered thus

Cs

affecting the responding sample of teachers. The responding sample was

also affected by the unreliability of available data concerning the

schools which offered instruction at grades 10, 11 and 12.

Because of the small number of senior high schools outside the .

city of Monrovia all of them were included in the sample along with 5O
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of the senior high schools in Plonrovia. Since no list of,10th, 11th

and 12th grade teachers was available all teachers in each selected

school were asked to partiCipate in the survey.

Data are analyzed through the use of frequency counts and per-

centages. given the nature of the sample, the findings pertain

only to the study sample.

In the next chapter we discuss demographic characteristics of

teachers.

..
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FOOTNOTES

1
For example see, Hamachek, "Characteristics of Good Teachers

and Implications for Teacher Education," Phi Delta Kappa, (Fehruary,
1969), pp. 341-344; B. J. Biddle and J. Ellena (eds.), Contem-

porary Research on Teacher Effectiveness, (Hew York: Holt, Rinehart
and-Vinston.1961); N. L. GagiFFE), Handbook of Research oh Teaching,
(Chicago: Rand, McNally Company, 1963); 3, PI Stephens, The Process

of Schooling, (New York: Holt, Rinehart and !finston, Inc. 1967).

2
As reported by the Divisionlof Statistics there were 377 senior

high school teachers in Liberia in 1972. Ministry of Eddcation,
Statistics of Education in Liberia, 1972, (Monrovia, Liberia: Division

of Statistics, Ministry of Educaltion, October, 1973), p. 2.
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CHAPTER IV

DEMOGRAPHIC TEACHER CHARACTERISTICS

INTRODUCTION

As indicated in Chapter I, there is a feeling among knowledgeable

persons in Liberia that there are differences in the quality of education

received in private, mission and government (public) schools.
*

Mission

and some private schools are gererally thought to be superior to government

schools. This view is not unwarranted. The comparative percentages of

senior high students in a sample of schools passing the Liberian National

Examinations in English and in mathematics and the University o: Liberia

entrance examination in 1971 was higher for students attending mission

and private schools than those attending government schools.
1

The precise

reasons for these differences in student performance have not been identi-

fied. One might well argue that the stua,nts who attend mission or private

schools are more highly motivated than those who do not. Or, the differences

noted may be associated with the quality of teachers in each school. 'Both

views have merit; however, there is little empirical evidence to support

either one. The question of student motivation will be dealt with in a

future monograph. Our concern here is to provide some initial documentation

*
The term public school is used synonymously with govOnment schools.
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of teacher characteristics that may be useful for future studies ,aid

that describes teachers found in Liberian senior high schools.

In this chapter, teacher demographic characteristics are exam-

ined to provide a general protrait of a sample of teachers in Liberian

private, government and mission high schools. This chapter provides

the following basic demographic information about these teachers: age,

sex, birthplace and nationality, years lived in Liberia, urban or rural

background, Liberian languages spoken and parental educational and

occupational background.

DEMOGRAPHIC CHARACTERISTICS

Age. The majority of teachers surveyed are between 21 and 30 years

of age. As shown in Table 6, 54.4% of the teachers in public schools,

48% of those in mission schools and 45.5% of those in private schools are

between 21 and 30 years of age. The next highest number of teachers -

36.4% of the private school population, 27% of the public school popula-

)

tion and 28% of the mission school population - range from 31 to 40

years of age. Of the total number of 127 teachers included in the survey,

65, or 51.1%, are between 21 and 30 years of age; while 36, or 28.4%, are

between 31 and 40. These age distributions are consistent across school

types. Thus, the majority of all senior high school teachers are young.

'7 2
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TABLE 6

Age of Teachers by School Type-

Age

School Type ,,

Total

Private Public Mission

Less than 0 0 2 2

21 years of acre 0 0 (4.0%) (1.6%)

5 36 24 65
21 - 30 (45.5%) (54.4%) (48.0%) (51.1%)

4 18 14 36

31 - 40 (36.4%) (27.0%) (28.0%) (28.4%)

41 - 50
1

(9.1%)

10
(15.0%)

5

(10.0%)

16

(12.8%)

51 - 60
0

,0

0

0

4

(8.0%)

4

', (3.2%)

Did not answer (91.1%)
2

(3.0%)

1

(2.0%)

4

(3.1%)

Total
11 66

(8.7%) (52.0%)

50

(39.4,Y,)

127

(100.0%)

i

7 3
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Se4. The great majority of the sample of teachers surveyed are

male (96, or 75.6%); only 31, or 24.4% are female. When viewing the

teacher sample distribution by school type, we note that the largest

percentage of the female teachers are employed in the public schools

(see Table 7). For female teachers in the sample, 30.3% of them are

employed in the public schools; 20% are employed in mission schools,

and 9.1% are in the private schools. The lowest percentage of female

teachers in our sample was in private schools. Apparently, there are

more opportunities for female teachers in government schools, but their

overall representation in all senior high schools surveyed is still

quite 16w.

Teacher Birthplace. Most teachers im the sample` report that the

country of their birth was located in Africa (see Table.8). Of the

75 (59.1%) teachers born in Africa, 48, or'37.8%, were born in Liberia

and 27, or 21.3%, in African countries other than Liberia. Teachers born

in non-African countries totaled 62 (40.9%). For this category of

teachers, 29.9% (38) report the USA as their country of birth, while 14,

or 11%, report other non-African countries.

In that citizenship is, in most instances, retained for the country

of birth, the majority of teachers surveyed (79, or 62.2% of them), as

determined from the data presented in Table 8, could be classified as

expatriates. Pursuing that possibility, teachers not born in Liberia

V.

were querried as to.whether they considered themselves expatriates.
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TABLE 7,

Sex.of Teachers by School Type

as

Sex .

School Type Total
.

Private Public Mission

,

Male 1
.

10

(90.9%)

.

46
(69.7%)

40

(80.0%)

96

(75.6%)

Female
1

(9.1%)

20
(30.3%)

10
(20.0%)

31

(24.4%)

Total vi

11

(8.7%)

66
(52.0%)

50

(39.4%)

127

(100.0%)

A 7 5
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TABLE 8

Birthplace of Teachers by School Tyne

Country
School Type Total

Private Public Mission

Africa

Liberia
8

(7?.7%)

29
(43.9%)

11

(22.0%)

48

(37.8%)

Other
3

(27.3%)

8

(12.021

16

(32.0%)

'27

(21.3%)

Non- Africa

U.S.A.
o
0

23
(34.8%)

15

(30.0%)

38

(29.9)

Other
0

0

6

(9.1%)

8
(16.0%)

14

(11.0%)

Total
11

(8.7%)

.

66

(52.0%)

50

(39.4%)

127

(100.0%)

65
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Seventy-seven teachers responded positively while three teachers failed

to answer (see Table 9). Thus, of the 127 teachers in our sample 77 or

60.6% considered themselvsexpatriates. This figure contrasts rather

sharply with the reported number of expatriate teachers in Liberia's

secondary schools in 1971 - 40% or 367 out of a total of 918 teachers.2

It must be recalled, however, that the data reported in this study pertain

to senior high school teachers (grades 10, 11, 12) rather than secondary

teachers (grades 7 12). It is conceivable that the reported large

percentage of expatriate teachers in our sample does reflect the total

distribution of such teachers throughout Liberia though this view is,

of course, speculative.

Upon closer examination of the expatriate teachers in the study it

can be noted that 49.4% or 38 of that population are U.S.A. citizens whilel,

31.2% or 24 are citizens of African countries other than Liberia. Only

15.6% of the expatriate teachers are citizens of countries located out-

side of Africa other than the U.S.A.

Regardless of school type most expatriate teachers (48.1%) have

lived in Liberia for a relatively short period of time - one to three

years. Very few of them report living in Liberia for seven

or more years (9.1%) while 16.9% indicate living in Liberia for a period

of four to six years (see Table 10). The short periods of time most

expatriates report living in Liberia indicates that their tenure in

Liberia's schools has been short and the possibility of a large turn-

over of teachers is suggested. To the extent that continuity of teachers



TABLE 9

Nationality of Expatriate Teachersby School Type

Country
'

School Type Total

Private Public Mission

Africa
3

(100.0%)

6

(17.1%)

15

(38.6%)

24

(31.2%)

Non-Afrida

U.S.A.
0

0

22

(62.9%)

16

(41.0%)

38

(49.4%)

Other
0

0

6

(17.1%)

6

(15.4%)

12

(15.6%)

Did not answer
,0 . 1 2 3

3 .

Total (3.9%)

35 39

(45.5%) (50.6%)

77

(110.0%)

78

67
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TABLE 10 .

Length of Time Exnatriate Teachers

!lave Lived in Liberia by School Type

Length of Time
School Type Total

, Private Public Mission

.

..

.

Less than 0 3 2' 5'

,1 year 0 (8.6%) (5.2%) (6.5%)

1 -u3 years
0 '

0 '

.

2.9

(57.1/ .

. 17 -

(43.6%)

37

(48.11

1 14 8 13
4 - 6 years 03:3%) (11,41) (20.6/, (16.gi)

0 ,)

7 - 9 years 0 (2.l 9%) (12.581s (768 %)

4

0 1 o
10 or more years 0 M9%) 0 -- (1.1 3%)

2 1

Did not answer (66.7%) (1771°') (1779%) (1955%)

Total

3

(3.9%)

36

(45.51
39

(50.6%)

78

(100.01
0

7 9
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is important for understanding student needs and backgrounds in pro-

viding effective educational practices the question of teacher turn-

over is raised.

Most teachers from Liberia and the U.S.A. are employed in govern-

ment schools. Mission schools on the other hand,tend to have ,a higher

percentage of African teachers born outside of Liberia on their teaching

staffs. Concurrently, however, as shown in Table 8, mission schools in-

clude among their teachers almost as high-a percentage.of.teachers from the

U.S.A. (31M) as do the government schools (34.8%). Translating these per-

centages to a per School average we note,that 1.6 U.S.A. teachers were on

the teaching staffs of each' government school and 1.5 on the staff of

each mission school sampled. Private schools in our sample used no

non-African teache-s, and the majority of their teachers were Liberians.

Many of the teachers in the sample who were born in the U.S.A.

rport they were assigned to their schools through the Peace Corps. In

a strict sense, these teachers may be unrepresentative of teachers who

might normally be appointed to teaching posts in Liberian schools.

Nevertheless, the inclusion of these teachers in the sample is desirable

if the characteristics of teachers in Liberia's senior high schools at

the time of the survey are to be examined.

Urban/Rural Background. Because much of Liberia is rural or con-'

sists of farming communities we Sought to determine to what extent

teachers grew up i,n similar communities. The majority (79.5) of teachers

/
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surveyed, regardless of school type, grew up in a town or city. A

comparatively small percentage (15.7%) reported growing up in a farming

area while an even smaller, percentage (4.7%) indicated
growing up in both a

farming area and towns and cities. Thus the majority of teachers surveyed

grew up in communities that on the surface were dissimilar to the larger /

Liberia' community. This dissimilarity is not surprising given the large i

Orcentage of teachers-in our sample who are expatriates. The urban

//,

background of the majority of teachers surveyed who teach in a country

that is basically rural.raises a question of teacher-pupil congruency,as

an indication of teacher sensitivity and might well form the basis of

future research.in this area.

The distribution of teachers according to the kind of general

geographical area in which they grew up between public and mission

schools displays relatively small. differences (see Table 11). A greater

percentage of teachers in the government schools than those' in mission

schools report growing up in a town or city, 80.3% versus 76%, while

the relationship is reversed when viewing those with farm backgrounds.

That is, a larger percentage of teachers in the mission schools (20%)

report growing up in a farm community than those in government schools

(15.2%). For private school teachers in our sample there is little re:

ported variability. Most (90.9%) of this sub sample report grbwing up in

a town or city.

Liberian Languages Spoken. although English is the official

language of Liberia, as indicatedlearlier, .there are- approximately 16
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TABLE ,11

Type of Area in Which

Teachers .Greer LID by School Type

it

Type Area
School TType Total

.

-;)

Private Public Mission

Farm
.

0

.
0

10

(1°5.2%)

10

(20.0%)

20

,(15.7%)

Town/city
10

(90.9%)

53

(80.3%)

38
(76.0%)

101

(79.5%)

Both
1

(9.1%)

3

(4.5%)

2

(4.0%)

6

(4.7%)

Total
11

(8.7 %)

66

(52.0%)

50

(39.4%)

127

,(100.0%)

82
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major Liberian ilnguages spoken throughout Liberia. In part this con-

dition provides the basis/of rather convincing arguments by some Liberian

educators that Liberian languages ought to be taught in the schools
3

for it is through language that culture is, in part, transmitted. Thus,

the ability to speak and understand the Liberian languages, dr least some of

them, is viewed by some as an important outcome of education.

We were concerned with the degree to which teachers spoke Liberian

languages also for another reason - their ability to communicate with

parents and other community members who may not speak English.

For yet another reason, the question of Liberian languages spoken was in-

vestigated to provide some indication of the extent to which teachers

were currently prepared to begin to consider teaching Liberian languages

in the schools by virtue of their language speaking ability. Finally, we

sought to determine whether there was consistency among the teachers sur-

veyed in regard to particular Liberian languages spoken.

A

The majority of teachers surveyed (61.4%) indicate that they

spoke no Liberian language. As seen in Table 12, only 25 teachers (19.7%)

spoke two Liberian languages, 14 or ll spoke one language, and 10 (7.9%)

spoke three languages. Of the 127 teachers in the sample, 49 or 38.6%)

spoke one to three Liberian languages. When examining the number of

Liberian languages spoken by school type we find that generally a larger

percentagei of teachers in public and private schools report speaking

one to three languages than those in mission schools. Recalling that

most of the teachers in the private school sub sample, and a high per-
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TABLE 12

Number of Liberian Lannuanes/Dialects $no4en by School Type

Languanes/

dialects

spoken

School Tyne \
Total

Private Public Mis ion

None 4

(36.4%)

39

(59.1%)

\

35\
(70.0, )

...-

78

(61.4%)

One 4

(36.4%)

6

(9.1%)

4

(8.0%)\

14

(11.0%)

Two 2

(18.2%)

14 ,

(21.2%)

9

(18.0%)

\

'

25

(19.7%)

Three 1

(9.1%)

7

(10.6%)

2

(4.0%)

10

(7.9%)

Total 11

(8.7%)

66
(52.0%)

50

(39.4%)

\

127

(100.0%)

J

7
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centage of those in public schools were Liberians, this finding is not

totally unexpected. Upon closer examination, however, as shown in Table 12,

a greater percentage of public school teachers report speaking two languages

(21.2%) than do either private (18.2%) or mission school teachers (18%).

A similar pattern is noted for teachers who apeak three Liberian languages:

10.6% of the public school teachers, 4% of those in mission schools and

9.1% in private schools.

No clear indication or pattern of Liberian languages spoken by

teachers was evidenced by the data. The distribution of the languages

spoken by the teachers in our sample is spread over 16 languages or

dialects as indicated in Table 13. The largest percentage of teachers who

speak Liberian languages speak either Vai (11.1%), Kru (7.4%), or Mende (6.2%).

There is no indication from the data that the same teachers speak all three

languages. The percentage of teachers who speak Vai and Mende is similar

for both public and mission schools; no teachers in private schools, how-
,

ever, indicated they spoke these languages. Of the 7.4% of the teachers

who report speaking Kru, 21.4% of the private school teachers, 8% of the

public school teachers and 3.3% of teachers in mission schools did so.

Within the constraints of these findings two points must be'gtcfen

serious consideration: 1) If a program of Liberian languages is to be

included in the curriculum a determination of whic; languages should be

included is crucial. It is unrealistic to provide instruction in all

sixteen major Liberian languages and dialects unless language instruction

is regionalized. The °desirability of such an arrangement must of course
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TABLE 13

Liberian Languages or Dialects Spoken by Teachers

by School Type

Language/

Dialect

School Type

Private Public I Mission

Total

Kru

Bassa

Grebo

Kpelle

Vai

Lorma

Gola r,

Gio

Dey

Mende

Mandingo

c.

7 2

(8.0%) (3.3%)

12

(7.4%)

4 1

(4.6 %), (1.6%)

6.'

(3.7%)

3

(3.4%)

1

(1.6%)

2 4'
(2.3%) (6.5%)

11 7

(12.6%) (11.5%)

1

(1.6%)

2 0

(.2.3%) 0

2

(3.3%)

1 0

(1.1%) 0 ..

7

(4.3%)

18

(11.1%)

2

(1.2%)

ft H

2

(1.2%)

4 ,

(2.5%)

1

(0.6%)

6 4

(6.9%) (6.5%)

10

(6.2%)

3 3 6

(3.4%) (4.9%) (3.7%)
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TABLE 13 (Continued)

Liberian Languanes or Dialects Spoken by Teacher

by School Tyne (cont'd.)-

Language/
School Type Thtal

Dialect
Private Public Mission

L

3 o 3

Abandi 0 (3.4%) 0 (1.8%)

o 1 , 0 1

Kissi 0 (.1.1 %) 0 (0.6%)

Manno .. (711 %) (111 %) . (116%) ('1380)

Krahn .

1

(7.1%)

2 ,-,

(2.3%)

0

0

.3
(1.8%)

o 1 1

Sardo/Sarpo .

o (1.1%)
0o (0.6%)

3 35 33 71

None (21.4%) (40.2%) (54.1%) (43.8%)

1 4 2 7
Did not answer

(7.1%) .(4.6%) (3.3%) (4.3%)

14 87 61 162

Total (8.6%) (53.7%) (37.6%) (100.0%)i0
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,be analyzed in terms of overall education goals; 2) If a uniForm

Liberian language program is to be implemented in the schools within the

near future additional teachers must be hired at an additional cost that

will strain further` limited financial resources. Alternatively, teachers

will have to be trained to speak and teach the languages selected through

in service sessions or during periods when schools are not in session.

This too means'additional costs but costs in this instance may be consid-

erably less than the cost of hiring additional teachers.

PARENTAL BACKGROUND

,'Education of Father. Teachers were asked to indicate the highest .

,level of education received by their fathers. Overall, a large percen-

tage (35.5`0 of teachers in the sample report that their fathers had

completed some level of post secondary education. In this general,

category, 15% of them had completed work beyond the college level. Of

the fathers who were reported to have completed college or had done some

college work, 22% or 11 of the,.. fathers of teachers in the mission school

sub sample, 16.7% or 11 of the fathers of teachers in the public school

sub sample and 4 or 36.4% of the teachers in the private, school sub

sample had done so. Interestingly, within the private school sub sample

the majority of teachers (7 or 63.7%) report that their fathers had an

elementary school education or less (see Table 14).

Twenty-one (16.5%) of the total teacher sample indicated that their

fathers had no formal education. Within sub samples by school type,

77
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TABLE 14

Highest Level of Education Completed by Father of Teacher

by School Type

Level of Education School Type Total

Private Public Mission

Ho formal 4 10 7 21

education (36.4 %) (15.2 %) (14.0%) (16.5%)

Some elementary 2 5 2 9

school' (18.2 %) ( 7.6%) ( 4.0%) ( 7.1%)

Completed ele- 1 3 5 9

mentary school 9.1%) 4.5%) (10.0%) ( 7.1%)

Some junior 0 _3 3 6

high school 0 ( 4.5%) ( 6.0%) (.4.7%)

Completed junior 0 1 4 5

high school - 0 ( 1.5) 8.0 %) ( 3.9%)

Some senior , 0 5 5 10

high school 0 ( 7.6%) (10.0 %) ( 7.9%)

Completed senior 0 13 7- 20

high school 0 (19.7%) (14.0%) (15.7:'")

Some college 3 5 7 15 .

(27.3%) 7.6%) (14.0%) (11.8%)

Completed B.A., . ' 1. 6 4 11

B.Sc. ,B.Ed. . ( 9.1%) ( 9.1%) 8.0%) ( 8.7%)

Some graduate 0 3 0 3

work 0 ( 4.5%) 0 (2.4 %)

Completed 1.A., 0 2 4 6

M.Sc.,M.Ed. 0 ( 3.0%) ( 8.0%) ( 4.7%)

Some work beyond 0 2 1 3

Master's degree 0 ( 3.0%) ( 2.0%) ( 2.4%)

Completed Ph.D., 0 4 1 5

Ed.D 0 6.11) 2.0%) ( 3.9%)

Completed Medical 0 2 0 2

degree (M.D.,O.D.S. ) 0 ('3.0 %), 0 ( 1.6%)

Did not answer 0 2 . 0 2

0 ( 3.0%) 0 ( 1.6%)

Total -66 50 127
.

,11

( 8.7%) (52.0%) '(39.4%),, (100.0%)

78
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7 or 14% of the mission school teachers, 10 or 15.2% of the public school

teachers and 4 or 36.4'A of the private school teachers had fathers that

could be placed in that category.

Combining the responses for the highest level of education received

by fathers below the college level, i.e., from no formal education to

completed high school, we find that )62.9% (80) of the teachers had fathers

in this broad category. When comparing teachers by school type for'4this

combined category little variation is noted. Sixty-six percent or 33 of

the mission school teachers, 60.6% or 40 of the public school teachers and

63.6% or 7 of the private school teachers report their fathers' education

range'd.from no formal education to the completion of high school.

A similar observation can be made for fathers who had completed college.

For example, 9.1% of the private school teachers, 9.1% of the public school

teachers and 8% of the mission school teachers reportea their fathers had

completed college. While the mission school teachers report a slightly

lower percentage of fathers who complete college, descriptively that dif-

ference is rather small.

As displayed in Table 14, there are specific grade level differences

between teacher groups within school type, however, when combining several

gvade level categories as was done above these differences are minimal.

We note, howevei-, that when examining the number of teachers who report

that the highest level of fathers' education was beyond college, including

the attainment of an advanced degree, 6 or 12% of the mission school teachers,

9 0
79



,.:1410,4t.14,L,,,n,aart*.aaaXt.a.aa*. liblea.A1 Sae ta... rh.r..

13 or 19.7% of the public school teachers and none of the private

school teachers indicated affirmative' responses.

Education Level of Mother. A greater number of mothers than

fathers of the sampled teacher's had received no formal education. As

displayed in Table 15, the mothers of 36.4%, 25.8%, and 20% of private,

public and mission school teachers respectively,had not attended school.

At the other end of the educational ladder, only 6% of the public school

teachers, 4% of mission school teachers and none of the private school

teachers had mothers who received the masters degree. Only 3% of mothers

for public school teachers had done work beyond the masters level (private

and mission school teachers had no response in this category) and no

mother, regardless of school type, had received an academic or pro-

fessional doctorate.

In combining the highest amount of education received by teachers'

mothers from some elementary school to completed senior high school

63 or 49.6% of the total teacher sample could be placed in this category.

'By school type the distribution for this combined category is as follows:

30 or 60%, mission schoolteachers, 28 or 42,4 %, public school teachers

and 4 or 45.4%, private school teachers. By adding no formal education

to the category, as was done in the case of:fathers' eduCation so that

the comined categorY,becomes highest level of education received below

the college level, we find lower education levels for mothers than,fathers.

Overall 80 or 62.9% of the teachers -.33 (66%) mission, 40 (60.6%) public

and 7 (63.6%) private - had mothers whose highest level of education was

below college.
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TABLE 15

Highest Level of Education Coplpleteci by Mother of Teacher

by School Type

Level of Education School Type Total

Private 1 Public , Mission

Ho formal ,

education

4

(.4%)
17

(25.8%)

10

(20.0%)

31

(24.4%)

Some elementary 2 4 6 12

school (18.) ( 6.1%) (12.0%) ( 9.4Z)

Completed Me- 0 5 .7 12

mentary schopl 0 7.6%) (14.0%) ( 9.4 %)

Some junior
high school

1

( 9.1%)

3

4.5%)

3

( 6.0%)

7,

P ( 5.5 %)

Completed junior 0 2 1 - 3

high school 0 3.0%) ( 2.0%) ( 2.4 %)

Some senior 0 5 6 1-1

high school 0 7.6%) (12.0%) ( 8.7%)

Completed senior 2 9 7 18

high school (18.2%) (13.6%) (14'.0%) (14.2%)

Some college 1 5 3 9

( 9.1%) 7.6%) ( 6.0%) ,( 7.1%)

Completed B.A., 1 7 5 13

B.Sc. ,B.Ed. ( 9.1%) (10.6%) (10.0%) (10:2%)

Some graduate 0 1 1 2

work 0 1.5%) ( 2.0%) ( 1.6%)

Completed N.A. 0 3 1 ' 4

M:Sc..,M.Ed. 0 4.5%) . '( 2.0%) ( 3:1Z)

'come work beyond 0 2 0 2

Master's degree 0 3.0%) r 0 1.6%)

Did not answer, '0 3 0 3

0 ( 4.5%) '0. c 2.4%)

Total 11 66 50 127

( 8.7%) (52.0%) (39.4%) ('100.0%)



Thirteen (10.2/,) teachers in the total sample report their mothers

had completed college. By school type, 9.1% of the private school

teachers, 10.6% of public school teachers and 10% of mission school

teachers had mothers in this category. In contrast, a larger percen-

tageof mothers (1.011 than fathers (8.7%) of the te chers surveyed had

earned a college degree. This finding is rather surprising given the

comparatively large numbers of mothers whose highest level of education

11.7,s below the college level.

In viewing the combined percentage of teachers' mothers who had

varying amounts of post secondary education regardless of level we note

that 23.6 (30),,,pould be included as compared to 35.5% (45) for fathers.

By school type, 10 or 20% of the mothers of teachers in missi n school

18 or 27.2%
s.

in public schools and 2 (18.2%) in private schoOls had com-

pleted varying amounts of post secondary eduption.
va.

In general the highest level of education completed by parents of

'teachers in the study sampleejs relatively low. Thus a high level of

both achievement motivation for-teachers in the sample arierOf parental

encouragement'and reinforcement is sugges.ted. Fitture°studies on teacher

characterisfics might well examine these areas.

4

Occupation of Father. Using the listing of occupational categories

used in the 1962 Libtria Cen us
4
.(see Appendix A, p.A-4 ) for purposes of

comparability we found that the occupations of most fathers of teachers

sampled could be placed into four catelpries: farmer (2873%); professional,'

technical and related (25.2`,; ); sales (18.1%); and administrative,

93
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executive and managerial (12.6%). Greater percentages of fathers of

teachers in the public and mission schools were reported to have oc-

cupations that could be classified as professional, technical and related,

or as administrative, execytive and managerial than those of private

school teachers (see Table'16).i The largest occupational category,

farmer; was reported as the occupation of fathers of private school

teachers (45.4%) more than by public (21.2%) and mission (34%) school

teachers.

4

Assuming that the -occupations classified as/ professional, technical

,

and related, and as administrative, executive and managerial demanded

an education beyond high school, a rough comparison was made of occupation

and education. It can be recalled that 35.5% of the fathers of teachers in

the sample were reported to have some amount of education beyond high school.,

For the occupational categories of professional, technical and related,'

and administrative, executive "and-Tagerial, 3?.8%..of_the_fathers of

teachers sampled were reported to be in them. It is not inconceivable

that the relationship between occupation and subsequently edOcation is

positive as has been noted in other studies.5 That is, higher levefs'of

education are associated with higher level occupations or careers tht

presmably yield a higher bevel of income.
.

/ . .

Occupation of Mother. The highest percentage (27.5%) of mothers

of teachers sampled were reported to be housewives. This category re-

flected 34%
,

of the mothers of teachers in mission schools, 25.7% in

public schools and only 9% in private schools. A fairly consistent per-

centage of teachers' mothers who wdre farmers is 42vident as 18..1% of
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TABLE 16

Occupation of rather of 'TeaChers by School"Pvoe

Occupational

cateoory*

School Type Total

.,

Private
I

Publ is lission

Professional,
technical and
related .

2

(18.1%)

18

(27.2%)

12

(24.0%)

32

(25.2%)

Administrative,.
executive and
managerial ,"

0 10

(15.1%)

6 ',

(,12.0%)

16

(12.6%)

Clerical
0

0 °

3

(4.5%)

0

0

3

(2.4%)

Sales
3 .

(27.3%)'

12

(18.1%)

8

(16,0%)

.

23

(18.1%)

Farmer ;

5

(45.4%)

14

(21.2%)

17

(34,0%)

36

,(28.3%)

Fisherman;
0

0 c .015% 00 (0.8%)

Productiod
process and
related 1

i

1

(9.1%)

2

(3.0%),

1

2.0%)
4

(3.1%)

Service

recreatio

0'

0

4

(6.1%)

5

(10.0%)

I

9

(7.1%)

Military
1

(1.5%)
1

0

10

,

1

(0.8%)

Did not at sererer
0

1

(1.5% )

1

(2.0%)

F,

2

(1,61)

Total
11

(8.7%)

66

(52.0%)

50

(39.4%)

l27 1

(100'.0%)

;

4
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private, 18.3/, of mission and 21.2" of public school teachers within

their respective school types report farmer as the occilfon of their

mothers. The percentage of mothers who were farmers, 21.2;;, is lower than

that of fathers (28.31 in this occupational category (see Table 17).

The total number of mothers (32 or 25.2%) who were reported to have

occupations that were classified as professional, technical and related

was not unlike that reported for fathers. There were, however, dif-

i

ferences in the distribution of, this Classification by school type.
. .

Within each school type, a l'rger percentage of teachers in public schools

(30.3% than teachers in either mission (18%) or private (27.2%) 'schools

coulid,bIe placed in the professional, technical and related category. In

thaePverall 23.6% of teachers' mothers were reported to have some amount
0

of education beyonu high school and 25.2% of them had professional, technical

and related occupations the relationship between occupational placement'and

educational prerequisites is again suggested.

In other' occupational areas the distribution of teachers'' mothers

was limited. It is interesting to note, however, that the clerical

occupational category, one which in some countries usually has a large

,7 I

number of women, was4 reported to be the occvpation of mothers by only

4.7% of the teachers sampled. In part this f4filding may reflect the fact ,, 1

that in.Liberia many clerical positions are held by men.

9r
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TABLE 17

Occupation of ti.other of Teachers by School Type

Occupational

category *

School Type

---,

Total

Private Public Mission

..

. ,--
Professional,
technical and

related''

3

(27.2%)

20

(30.3%)

9-

(18.0%)

32

(25.2%)`

Administrative,
executive and
managerial .

v

0
0 .,

5

(7.6%)

3

(6.0%)

8

(6.3%)

Clerical (9.0%) ; (6.1%) (2.0%) (4.7%)

4 2 6 12

Sales (36.2%) (3.0%) (12.0%) (9.4%)

2 14 11 27

Farmer (18.1%) (21.2%) (18.3%) (21.2%)

Service and 0 . 3 1 4

recreational 0 (4.5%) (2.0%) (3.1%)

Production 0 0 2 2

process and
related

0 0 . (4.0%) (1.6%)

1 17 17 35
Housewife (9.0%) (25.7%) (34.0%) (27.5%)

s

Did not answer
.

o
o

1

(1:5%) k0,gyp'
( 0.8%)

Total .

11 66 50 127

- - (8.7%) (52.0%) (39.4%) (100.01

*cee l'opendix C for a listing of occunatiOns included in each category.

V

as 97
4



SUMMARY

Most of the teachers surveyed were males between the ages of

21-30 across all three school types. The majority°af'the teachers sur-

veyedmere expatriates with most of these being citizens of the United

States. Most of the expatriate teachers had lived in Liberia for one to

three years and are to be found primarily on the teaching staffs of

public and mission schools.

/

The majority of the teacherS, regardless of school type, indicate

that they grew up in towns. and cities rather than on farms. Thus, the

majority of teachers included in the survey have urban backgrounds which

are dissimilar to the backgrounds of a large number of students in Liberia's

schools.

On the question of Liberian languages spoken no pattern could be

discerned. The Liberian languages spoken most frequently by the teachers

surveyed were Vai, Kru and Mende; but, only small percentages of the total

sample speak these languages. Teachers in public and private schools in-

dicate the ability to speak nitre Liberian languages than do those in

mission schools, however, uniformity of languages spoken was not ap-

parent.

Thg parental background of teachers reveal. that generally their

fathers have had More formal education than their mothers except in the

category of completed college. By school type, fathers of teachers in

public schools were rep&ted to have higher levels of post secondary

education than those in missio(l'and private schools and those in mission

schools more when compared private schools. Many mothers of teachers,,
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regardless of school type, had no formal education. When_vivwing poSt

secondary educational attainments, mothers were not as visible as fathers,

however, more mothers of teachers in public schools than mission or private

schools had completed some amount of education at this level.

Finally, the majority of parental occupations, irrespective of school'

type, was reported to be farming This category was closely followed

by professional, technical and related occupations. In the latter

occupational category greater percentages of fathers of teachers in public

and mission schools than in private schools' were reported. Conversely, a

larger percentage of fathers of private school teachers were farmers than

those of mission and public school teachers. Among mothers a greater per-'

centage of public school teachers report mothers with profesq7al,

technical and related occupations than do those teachers in private or

mission schools.

Teacher educational and experiential characteristics will be dis-

cussed in the next chapter.
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FOOTNOTES

1 As interpr'ted from data provided in Report of the Special

Committee on the Evaluation of the Monrovia Consolidated School System

Project 1962-1972. ("Monrovia, Liberia: Ministry of Education, April,

1973),-pp; 79-88.

2E. Cooper, Highlights on Liberia and Its Educational System,

(Monrovia, Liberia: Ministry of Education, 1972), p. 121

3Curriculum Coordination Committee; The Liberian Curriculum

Revision Program, (Monroyia, Liberia: Ministry of EdUcation, 1972).

4sBurau of Statistics. -1962 Census of Population: Summary

Report for Liberia, PC - B, (Monrovia, Liberia: Office of National

Planning, 1962), pp. 1 - 21 - 22.

5
For example, see P. Sexton, Education and Income, (New York: The

Viking Press, 1964).
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clJAPTER V

TEACHER EDUCATIONAL AND

EXPERIENTIAL BACKGROUNDS

INTRODUCTION

1

. .

In this chapter, we explore the educational and experiential backgrounds

of senior high school teachers. This chapter is essentially concerned with

exploring the highest level of education completed, the school type--private,

mission, public--and the country in which elementary, secondary, college and

graduate training was received, teaching experience in general, and in the

school currently assigned, teaching subject matter specialties and the school

grades currently taught.

TEACHER EDUCATIONAL BACKGROUND

Hi.ghest Level of Education Completed. Most teachers in the sample (43.3%)

were college graduates; 21.3% had done some course work beyond college, and

19.7% had completed a masters degree. Only one teacher had earned a doctorate

degree. Few teachers (2.4%) had only received a secondary education while

several (11..8%) had completed some college. Upon examination of these figures

by school type (see table 18), 95.5% of teachers in the public schools had

completed college, had done, some work beyond "college-or-had a masters degree,

while 54.6% of the sample of teachers in 'private schools had similar educational

attainments. For ihission school teachers, 78% had either completed college,

1 (.1
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TABLE 18

Teacher Educational Background:

Highest Level of Education Completed by School Type

Level of

education.

:School 'peI Total

Private Public Mission

Secondary '

-
(184%)

2'

(11.5%)

0

0 (23.4%)

3 2 10 It
Some college (27.3%) (3.0%) (20.0%) (11.8%)

32 55

College graduate (36.4%) (48.5%)

,

(38190 %) (43.3%)

Some course work 1 17 9 27

beyond degree (9.1%) (25.8%) (18.0%) (21.3%)

M.A.Y M.Sc. 1 14 10 25

M.Ed. degree (9.1%) (21.2%) (20.0%) (19.7%)

Teaching 0 0 1 1

certificate 0 0 C2.0%) (0.8%)

Ph.D.
, 0

0

0
0

1

(2.0%)

1

(0.8%)

11 66 50 127

Total (8.7%) (52.0%) (39.4%) (100.0%)

1 62
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4

done work beyond college, or earned a masters degree. In addition, one

mission school teacher had earned the doctorate.

s

As indicated abOve, the majority of teachers in the sample (109, or

85.9%) had completed college, had done work beyond the college degree.or

had earned a'n advanced degree. In contrast, there'ts a comparatively small

.number of teachers (11.8%, or 15) who do not possets.a.college degree 127.3%

in'private schools, 3% in public schools, 20%in mission schools) but who

have had some college training. Three teachers (2.4%) in the total'Sample had

completed secondary school only (18.2% of private school teachers and 1.5% of

public school teachers).

The percentage of teachers who had completed college within school type

is similar for private and mission schools (36.4% and 38%, respectively)

while tile percentage of public school teachers is higher (48.5%). On the

basis of the percentage of teachers who had earned the masters degree, there

is great similarity between the mission school sample (20%) and the public

school sample (21.2%). Only 9.1% of the private school sample had earned the

masters degree.

Viewing those teachers who had completed college, had done some work

beyond college and had earned the masters degree, a greater percentage of

public school teachers (95.5%) than either mission school (77%) or private

school (54.6%) teachers had done so. The interpretation of these data,

however, should be done with care as the public school sample of teachers

who had earned the masters degree is influenced to a great extent by the

concentration of these teachers in one public high school in Monrovia who

1 C. 3
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,

had been. able to earn masters degrees throu2 a special program.

' Type School in Which Education 4A Completed.-Ii-determining whether?

teachers in the different school categories had attended schoOls,,similar
t

to the ones in which they held assignments, some siinilatities can be noted:

56% of the teachers in mission schools attended mission or parochial elemen-

t,

tary schools, while 54.5% of the teachers. in pOli,c'sehdbls attended public

elementary schools. Private school teachers report receiving most of their

elementary school education in public' and mission or parochial schools as

only 27.3%attended private schools (see Table 19).

1

In examining the type school in which teachers received most of their

secondary school education, we again find that there ii%greater similarity

by school type than not. For example, 57.6% of.the public school teachers

attended public high schools; 44% of the mission schOol teachers attended

mission schools, and 45.5% of the private school teachers attended private

schoqls. As illustrated in Table 20, OWever, almost as many of the mission

School teaChers'(40%) attended public schools as did those who attended

mission schools. By way of contrast, only 30.3% of the public school teachers

attended mission schools. Private school teachers sampled attended secondary

schools that were equally divided between public and mission schools.'

Teachers at each of the school types examined here have, for the most

part, attended elementary and secondary schools that were similar in type or

classification--private, public and mission--to the type of schools in which,

they currently teach. This relationship appears to be stronger for teachers

in public schools than for those in private or mission schools.

1C4
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TABLE 19

u.
.11>

Type of School Where Most Elementary Education

al Was Received by Teachers by School Type

Type El ementary

School Education
Received In

School Type Teaching Position
_

Total

Private Public ,MissiOn

.

Public/Government 'A
(36.4%)

36

(54: 5%)

17

(34.0%)

57
(44.9%)

Mission/Parochial 4
(36.4%),

24

(36.4%)

28

(56.0%)

56

(44.1%)

Private

.
3

(27.3%)

: 6

(9.1%)

5

(10.0%)

14

(11.0%)

0

TOTAL ty

4

11

(8.7%)

,
66

(52.0%)

50

(39.4%)

127
(100.0%)

C 5
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TABLE 20

Type of School Where Most Secondary 'Education

Was Received by Teachers by School Type

Type Secondary School Type Teaching Position

School Education Total-- ----

Received In . Private Public Missi.Qn

Public/Government 3 38 20 61

(27.3%) (57.6%) (40.0%) , (48.0%)

Mission/Parochial, 3 20 , 22 , 45

(27.3%) (30.3%) . (44.0%) (354%)
. .

, .

Private 5 8 8 . 21

(45.5%) (12.1 %.) (16.0%) (16.5%)

TOTAL 11 66 50 127

.
(8.7%) (52.0*,

.,

09.4% (100.0%)
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. At the undergraduate level (Table 21), we find that regareess.of

school type, the majority of teachers attended a public,or,government

college or university--54.5% of the'prtyate schools sample, 54.5% of the

public school sample and 64% of the mitions.chool sample. This pattern

is also similar to that,reported for type of college or university in, .

whichAraciiiile training had been received (Table 22). That is, of 'the

teachers that had graduate training! (53.5% of the total sample), 60% of

thegprivate school teachers, 60.5% of the public schbol teachers'and 80%

of the mission teachers bad attended public graduate schOols: It'should

be pointed-out hat 45.5% of the private school teachers, 40.9% of the .

public school teachers and'48% of the mission school teachers report not

having graduate trainijig.',

1

'Apparently at t-he pre-college level, the teachers in our sample

attended schools that were similar or afthe de type as the ones in

which they presently teach. At the undergraduate and graduate levels.of

training, this similarity is not noted, as most teachers attended-public,

collages and universities, and perhaps reflects the aviilability and acces-

sibility of undergraduate and graduate school opportunitie-.

Country Where Education Was Com leted. By determining the country'in

whichteachers received their education, we wished to ascertain the degree

to which Liberia produced its own senior high school teachers and the extent

to.which seniorhth school teachers educated in particular coVntries tended

to cluster in one school type.

On the first dimension,,33.9% of the teachers in the sample received

'1/G,7
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TABLE 21

A

Type of College /University Where Most Undergraduate Tealning-'

Was Received.by Teachers by School Type

. s

F

I

Type College/
,University School Type Teachinsi Poition Total

-Education
_Received In Priva.le Public

.

Mission

public /Government

.

6

X54.5`0

._\ .

1
(54.5%)

'32 -'-

(64.0 %).

.

74

(58.3 %)

Missibn

.

ti

2

(18.2%).

.

.. ,

14'1

(16.7%)

8' .

(16.0%)j

.,2.1

(16.5%)

Private,, -

-

1 -

(9.1%)%

--18

(27.3).

8

(16.0%)

27

.(21.3%)

Correspondence .

0

0

. 0
, .

.

0
,-.

0

.

. 2 ,

(4..0%)

,.-

2'

. (1.0)

Did Not Answer .

,
2

(18.2%),

1

5%)1.
.

.

.

.

3

(2.4%)
.

.

TOTAL

.

..

.

lf

(8.7%)'.

66

(5%0%)

50 1

'(39'.4%)

127 .

(160.0%)

1j.; 8
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TABLE 22

Type of College/University Where Most Graduate Training

Was' Received by Teachers by School Type

Type
College/
University
Education
Recei ved in

School Type Teaching Position

.

Total

Private Public Mission

Public/ 3 23 20 46

government (27.3%) (34.8%) (40.0%) (36.2%)

Mission 0 6 2 8

0 (9.1%) (4.0% (6.3%)

. ,

Private 2 9 3 14

(18.2%) (13.6%) (6.0%) (11.0%)

Have not had
graduate training 5 27 24 56

(45.5%) (40.9%) (48.0%) (44.1%)

Did not answer 1 1 1 3 .

) ,(9.1%) (1.5%) (2.0%) (2.4%)

Total 11 66 50 127

.1 (8.7%) (52.0%) (39.4%) (100.0%)

169
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:their elementary school education in Liberia while 24.5% did so in other

African countries. A total of 53 (41,7%) of the teachers-s'ampled received

their elementary school education in countries outside of Africa: the

United States (29.9* and other non-African countries (11.8%). -The pattern

at the secondary level is quite similar to that reported at the elementary

level. That is, 31.5% of the teachers sampled received their secondary

school education in Liberia, 26% of them in other African countries, 29.9%

in the United States and 12.6% in other non-African countries (see Tables

23 and 24).

By school type, the majority (63.6%) of the private school teachers

attended elementary and secondary schools located in Liberia, while 38% of

the public school teachers and 19% of the mission school teachers did so.

At the undergraduate college and university level, a pattern similar

to that noted for elementary and secondary schools can be noted also. The

majority.of private school teachers (88.6 %) were trained in Liberia while

teachers in public and mission schools tend to have been educated in a wider

range of countries (see Table 25). Although 39.6% of the public school

teachers and 28.6% of the mission school teachers had attended undergraduate

college or university in Liberia, a majority had not. In fact, the majority

.

of these teachers had received their undergraduate education in the United

States and other non-African countries.

lchers who received graduate training also cluster by school type:

private school teachers jreceived their graduate education in Liberia .(75%)

while public school teachers and mission school teachers were trained at the

1 1 0
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TABLE 23
a

Teacher Educational Background:

Country' Where Elementary Eduation Was Received

by School .Type

.

Country where
Elementary Edu-
cation Received

School Ty pe Total

-,

Private Public Mission

Liberia
7

(63.6 %)

26

(39.4%)

10

(20.0%)

43
(33.9%)

Other Africa 4.

(36.4%)

11

(16.5 %)

16

(32.0%)

31

(24.5%.

U.S.A. 0

0

23
(34.8%)

15

(30.0%)

38
(29.9%)

Other Non-Africa 0

0

6 ,

(9.1%)

9

(18.0%)

15

(11.8%)

Total
---.

11

(8.7%)

66

(52.0%)

50

(39.4%)

127
(100.0%)

o,
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TABLE 24

Teacher rducatonal,Baknround:

Country Where Secondary School Eduetion Was Received

by School Type

Country where
Secondary Edu-
cation Received

5c el TSchool yp .Total
,

Private Public Mission

Liberia (6376%)

24
(36.4%)

9

(18.0%)

40
(31.5q

Other Africa 4

(36.4%)

12

(18.1%)

17

(34.0%)

33

(26.0%)

U.S.A. 0
0

23
(34.8%)

15

(30.0%)

38
(29.9%)

Other Non-Africa 0
0

7

(10.6%)

9

(18.0%)

16

(12.6%)

Total 11

,(8.7%)

66
(52.0%)

50

(39.4%)

127

(100.0%)

112
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TABLE 25

Teacher Educational Background:

C004ry'Where Colleo&Oniversity Undergraduate

Education Was Received by School Type

Country where

Undergraduate
Training Received

School TypType Total

Private Public 1 Mission

8 25 14 47

Liberia (88.9%) (39.6%) (28.6%) (38.2%)

1 7 10 18

Other Africa (11.1%) (10.9%)4 (2O.4 %) (14.6%)

0 26 1 4

U.S.A. 0 (40.6%) (3267%1 (34.2 1%)

0 7 9 16

Other Non-Africa 0 (10.9%) , (18.4%) (13.0%)

Total
9

(7.3%)

65

(53.8%)

49

(39.8%)

123

(100.0%)

1 1 3
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graduate level in the United States and other non-African countries (see

Table 26).4

4 4

In considering all levels of education, public and mission teachers

are a more diverse group in terms of the countries in which education was

received than teachers in private schools.' Teachers in private schools tend

to have been educated in Liberia throughout their educational careers.

Viewed as an aggregate of all teachers surveyed, a considerable number of

teachers have been tr4ined outside of Liberia.

TEACHER EXPERIENCE

Number of Years Teaching Experience. In general, the largest number,of

teachers in the sample (44, or 34.7%) haVe been teaching one to three years

which is similar to the number of years many teachers have lived in Liberia,

as previously noted. Within school type, a, greater percentage of public

school teachers (40.9%) have been teaching for that period of time than

teachers in mission schools (26%),or private schools (36.4%). In examining

percentages of teachers by school type who hid 15 or more years of teaching

experience, we find that this category included 18% of the teachers in th6,

mission school sample, 7.5% of the public school sample and no teachers in the

private schools (see Table 27). Public and private schools had greater percent-

ages of ..eachers with only one to three years teaching experience than mission

schools which had a greater percentage of teachers with 15 or more years of

teaching experience. The percentages of teachers with experience in the 10-12

year range are very similar between school type--private schools 18.2%, public

schools 21.2rand'mission schools 18%.

103°
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TABLE 26

Teaches Iducational Backoround:

Country Where Colleoe/Wniyersitv.(Thaduate
Education Was Received

Country

by School Type *

Country where ,

Graduate Training
Received

School Type Total

Private

.

Public Mission

Liberia
3

(75.0 %) (3.1 7%)

0

0

4

(8.3%),

Other Africa
1

(25.0Z) (1130%)

1

(5.9%)

5

(10.4%)

U.S.A.
0

0

14

(51.9 %)

12

(70.6%)

26

(54.2%)

Other Non-Africa 0 (3393%) (23.5%) (27.1%)

Total
4

(8.3%)

27

(56.3%)

,:- 17 .

(35.4%)

., 48

(100.0 %)

*Based on only those teachers who reported receiving graduate

education.,

.,
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TABLE 27

Number of Years Teac6inn Experiente by School Type

Years Teaching -

Experience

Type 1School Typ Thal

Private Public Mission

Less than , .1 2 0 3

1 year (9.1%) (3.0%) 0
,

(2.4%)

1 - 3 years 4 27 13 44

(36.4 %) (40.9%) (26.0%) (34.7%)

,

4 - 6 years 1 7 10 18

(9.1%) . (10.6%) (20,0%) (14.1%)

7 - 9 years 2 4 6 1.2

(18.2%) (6.0%) (12.0%) (9.5%)

10 - 12 years 2 14 9 25

(18.20 (21.2%) (18.0%) (19.9%).

13 - 15 years 1 6 3 16

. (9.1%) (9.0%) (6.0%) (7.9%)

More than 0 5 9 14

15 years 0 (7.5%) (18.0%) (11.0%)

Did not answer 0 1 0 1

0 (1.5%) 0 .(0.8%)

Total 11 66 , pt 50 127

(8.7%) (52.0%). '' (39.4%) (100.0%)

116
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Mission schools have a higher percentage of teachers with a greater

number of teaching years (15 or more) than public or private schools.

When years of teaching experienee are viewed below that range, i.e.,

between 10-15 years, piibliC and mission schools are quite similar, but

private schools have a lower percentage of teachers' within that range.

Both public and private schools have larger percentages of teachers with

3 or fewer years of experience than do mission schools. For the teachers

sampled, mission schools have greater percentages of experienced teachers

(4 years and above) than either private or public schools.,:yet, a majority

of teachers in these latter schools (54.6% and 55.8%, respectively) can also

be categorized as being experienced, using the same criterion.

. Number Years Teaching Experience in Current School. Although mission

schools have a greater percentage of more,experienced teachers, the majority

of mission school teachers (88%) have been teaching in the schools to which

they,are presently assigned for 6 years or less (see Table 28). The majority

of private and public school teachers' surveyed,(91% and 87.8%, respectively)

have been teaching in the schools to which they are currently assigned for 6

years_or less also. For-the-range of 1-3 years, the percentages of teachers

who have been teaching in their present school assignments are as follows:

45.5% of private school teachers, 53.1% of public school teachers and 58%

of mission school teachers. Of the teachers who have been teaching in the

schdol tOwhich they are currently assigned for less than one year (18.2%

in private schoqls, 21.1% in public schools, 8% in mission schools), public°

and, private school 'teachers were not very different. Only one teacher in
N

our sample (public schOO1) had been teaching in the same school for more than
,N

15 years. Three teachers (6% of the mission school sample) had been teaching

\N
in the same school for 13 to 15 years.

106
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TABLE 28

Number Years Teachina Experience iii4.6urrent School

by...School Type

Years Experience
School Type

4

-
Total

-,in'Current School

Private Public Mission

Less than 2 14 4 20

1 year (18.2%) (21.1%) (8.0%) (15.9%)

1 - 3 years 5 35, 29' 69

(45.5%) '(53.1%) (58.0%) (54.3%)

4 - 6 years 3 9 11 23

(27.3%) (13.6%) (22.0%) (18.0%)

7- 9 years 1 6 2 9

(9.1%) (9.1%) (4.0%) (7.0%)

.

10 - 12 years 0 1 1, 2

,0 (1.5%) .,(2:0%) (1.6t)

13 - 15 years 0 0 3- 3

0 0 (6.0%) (2.4%)

More than 0 1 0 *1

15 years 0 (1.5%) 0 (0.8%)

Total .11 66 50 127

' (8.7%) (52.0%) (39.4%) (100.0%)

(
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We may surmise from the reported data that many senior high school

teachers in our sample do not remain in the same school for long periods

of time. The reasons that` may account for this phenomenon are not clear;

however, the fact that in aur sample, most teachers were young (21-30 years

of age), that the assignment of peace corps volunteers and mission school

teachers are usually for short periods.of time, i.e., 1-3,years, and the

fact that some of the schools in which teachers were surveyed may have been

established within the last 6 years should be given serious consideration.

In spite of the relatively short period of,time teachers have been in their

present schools, the data suggest that mission schools attract more exper-

ienced teachers than either private or public schools.

TEACHING SPECIALTIES

In examining teaching specialties, we were interested in determining

whether there were observable differences between mission, public and private

school teachers in terms of the number of such sPecialties, the subject matter

area of these ecialties and whether current teaching assignments were similar
"..4

to\the areas considered to bi teaching specialties.

Number of Teaching Specialties. In general, the majority of teachers

(65.4%) in the total tample,report that they have one or two teaching special-

ties (see Table 29). Withih this population,' 32.3% report one teaching special-

ty and 33.1% report having two. The distribution of teachers within school

type indicates that 36.4% of the private school teachers, 14.8% of the public

school teachers and 21.2% of the mission school teachers have one teaching

specialty. A very similar distribution is also displayed for those teachers

108
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TABLE 79

Number of Teachinn/Subjett platter
.

specialties of Teachers by School Type
oN

J

4-'umber of Teachirr/

Subject tatter
Schoo.1 Tyne Total

Specialties
Private Public .Mission' .

None/ 1 2 4 7

Did not answer (9.0%) (3.0%) (8:0%) (5.5%)

4 23 14 41
One (36.4%) , (34.8%) (21.2%) (32.3%)

--
4 24' J4 42 .

Two (36.4%) (36.4%) (21.2%) (33.1%)

2 14 10 '' -26
Three (18.2%) (21.2%) (15.2%) (20.5%)

-

Four
0 . (4.5%)-' (12.1%) (8.7%)

11 66 ,50 , 127
Total (8.7%) (53.0%) (39.4%) (100.0%)`

54

0

120
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with two teaching specialties. A larger percentage of mission school

Oachei.s (12.1%) report having,four teaching specialties than private

or public school teachers. In contrast, a larger perCentage of public

,
school teachers report having three teaching specialties than teachers

in either of the other school types.

CI

,,The distribution of teaching specialties by subject areas is displayed'

in Table 30. The majority of subject matter specialties reported by teachers

are in mathematics, language arts, social studies and science and are generally
t

consistent over school types. It can be noted, however, that a slightly higher

percentage of public school teachers (20.8%) report specialties in language

arts than do teachers in private (16.7%) and mission schools (13.6%). A

greater percentage of pilvate school teachers (27.8%) than public (19.2%) or

mission (20.4%)report their teaching specialty 4s mathematics. These special-

ties must, of course, be viewed in the context of present teaching assignments.

The data reveal that teachilig specialties and currat teaching assignment

parallel eachlother rather closely. Although there is a combined total of 246

teaching specialties (see Table 30), there are 276 subjects currently being

taught by teachers in our sample'(see Table 31). Ln examining the data in Tables'

30.and31, we find that thisapparent difference is not due to any major dis-

crepancy between teaching specialty and subjeas taught but rathek to a slight

tendency for teachers to be called.upon to teach a broad range of subjects which

they do not perceive as a specialty. While there are slight d\sorepancies iif-

'ferences of less thah 2-percentage points) between reported teaching specialty

and current teaching assignment in foreign language, fine arts and mathematicsIV*
(teachers appear to be slightly under utilized in these areas), the most notice-

able discrepancy is to be seen in the area of social studies.
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TABLE 30

/0eguf,ncy Distribution of Subjett flatter Teaching Spectalties

by School Type

Teaching
( :

specialty-4-.1k.

School Type ,
. Total

Private Public
... ,

.

Mission

. 5 24 21 4 50'

Mathematics (27.%) .: (19.2%) (20.4%) (20.%)

Language Arts (16:7%) ' (20.8%) (13.6%) (17.5%)

.
,

'Social
3 20 . .1? '35

Studies '116.7%)' (16.0%) 01.6:04 (14.2%)

6 37 30. 73,

Sciences (33.3%) .(29.6%) (29.1%) (29.7%1

1 5 7 13 )

Business Education 155%) (4.0%) ''' (6.8%) (5.3%)

foreign Languages
0 ,

, o '

.7 ' . 8. 15

0 - 1 . 3 4

Fine Arts :0 '
(0.0%) (2.9%) (1.6%)

Physical Education 4
''

2 0 - 2

Health 0 0 0%6%) 0 (0.8%)'

, 0 1 6 , 7

Religion 0 (0.8%) (5.8%) - (2.8 %)

Industrial AOts
0

'0 .

0

0
' }

0.0%)
1

(0.4%)

'Home Economics
0
0 -

I,
(0.8%1' i

1

1.0%j

2

(0.8%)

0 . w1 0 1

Audio-Visual" Aids
.

0 .. (0.810 '0 (0.4%1

18 125 . 103 246

Total' (7%3%) .(50.13%) (41.9%) (100.0%)



TABLE 31

Subiecls Currently Taunht by Teachers

by School Tyne

Subject' V 4

A

School. Tapee total

Private Public Miss1on

Mhmateatics,
7

(28,0%)

25

(19.2%)

20. ,.

(16.5%)

52

18.8%)

2 2 5

Laftquaoe Arts {1230%) (?.078%) (17-.1 3%) (1815x)

Social Sciences
6

(24.0%) .,

28

(21.5%)

23

(19.0%)

57

(20A)
,

Sciences
7

£28.0%)

37

(28.5%)

33

(27.3%)

77 '4

(27.9%)

Business Education 2 '5 8 15.

(8.0%) (3.8%) (6.6%) (5.4%)

Foreign Linquages 0 6 7 : 13

0 (4.6%) (5.8%)- (4.7%)

kl

Fine Arts 0 0 2 2

0 0 (1.6%) . (0.7%)

Physical Education 0 '2 0 2

Health 0 (1.5%) 0 (0.7%)

Rellqion 0 0 7 7

0 0 (5.8%) (2'.5%)

Total 25 130 121 276

(9.0%) (47.1%) (43.8%) (100.0%)

123

112

.0.



While 14.2% of the teacherr sampled report having a specialty in social

studies, 20.6% report their current assignments include teaching social

studies. For teachers within school type, 16.7% of the private school

teachers report having a specialty in social science while 24% of these

teachers are called upon to teach it; 16% of the public school teachers

report having a specialty in social science, but 21.5% currently teach

social studies, and for mission school teachers, 11.6% indicate social studies

as a teaching specialty while 19% currently teach subjects in this area. Evi-

dently, the need for teachers with specialties in social studies exceeds the

available teaching pool.

Few teachers in this study haVe teaching specialties in industrial arts,

home economics and fine arts, and only in the latter area did we find current

teaching assignments (2 teachers in mission schools). This finding obviously

reflects the existing curriculum requirements in Liberia, but it is apparent

that if Liberia is to develop a pool of technicians and provide more oppor-

-tunities for creative expression, more emphasis will have to be placed in these

areas. Further, dith very obvious needs in. the area of food and nutrition

o throughout Liberia, serious thought should be given to including teachers with

specialties in home economics in the schools and providing a curriculum in

this area.

In summarizing the number of subjects currently taught by teachers in the

total, sample, we find that 29.1% teach one subject, 33.9% teach two, 27.6%

teach three, and 9.4% teach four subjects. Within school type, more teachers

in private (36.4%) and mission schools (34%)'teach three subjects than those

in public schools (21.2%). The majority of teachers, regardless of school type,

teach one or two subjects (see Table 32).
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TABLE 32 .1

Number of SOiects Currently Taueht tY Teachers

by School Type
.

Number of

subjects

currently tacit

School Type
Total

Private Public Mission

One
3

(27.3%)

24
(36.4%)

10

(20.0%)

37

(29.1%)

Two (2733%)

24

(36.4%)

1

(3250%)

4

(3339%)a

Three
4

(36.4%)

14

(21.2%)

1

(3470 %̀)

3

(2756%)

Four
1

(9.1%)

4

(6.1%)

7

S14.0%)

12

(9.4%)

Total
11

(8.7%)

66

(52'.0%)

50
(39.4%)`

127
(100.0%)
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Grades Currently_Taught. The above analysis provided us with an

indication of the teaching specialties of teachers, whether these special-

ties were congruent with current teaching assignments, and also the number

of subjects currently taught. We are, concerned here with the extent to

which teachers taught exclusively at the'senior high school level (grades

10, 11 and 12). The data revealed, as displayed in Table 33, that most

teachers taught some combination of classes that included grades 7 through

12: Only 37.2% of the sample indicated teaching grades 10, 11 and 12.

Within school type,' that population included 27.3% of the private school

teachers, 46.9% of the government school teachers and 26% of the mission

school teachers.

It is apparent that the majority of schools in which teachers were
:.-

surveyed included grades 7-12. This arrangment, however, is greater among

private and mission schools in our sample than among public schools. Thus,

within teaching specialties, teachers are required to have a great amount

of flexibility Whether this is the most effective use'of teachers at the

senior high sch

is a subject fo

SUMMARY

of level was not examined in this exploratory survey, but it

further investigation.

The great majority of teachers surveyed had either completed college,

done work beyond\ college or earned an advanced degree. This"is less true

for mission and private school teachers than for public school teachers. In

analyzing the data to determine teacher school-going patterns, the data re-

vealed that the type elementary and secondary school attended by teachers

126
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TABLE 33

Grades Currently Taught by Teachers

by School Tyne

Grades

taught

School Type
Total

Private Public Mission

0 8 20 28

7 - 12
0' (16.6%) (40.0%) (22.0%)

5 8 6 19

R - 12 (45.5%) (12.1%) (12.0%) (15.0%)

.

9,- 12 '
2

(18.2%)

19

(28.8%)

11

(22.0%)

32

(25.1%)

3 22 8 33

10 - 12 (27.3%) (33.3%) (16:0%) (26.1%)

0 9 5 14

11 - 12 0 (13.6%) (10.0%) (11.1%)

1 o 0 1

Did not answer (9.1%) 0 0 (.8%)

Total
11

(8.7%)

.66

(52.0%)

50
(39.4%)

1

(100.270%)

127

116



in our sample were quite similar to the type schools in which they currently

teach, although this relationship a'ppea'rs to be stronger for teachers in

public schools than in private or mission schools. Most teachers surveyed

attended public colleges and universities for both undergraduate and graduate

training.

Overall, there were striking differences between the number of teachers

. ,

educated in Liberia and outside of Liberia; while the majority of private

school teachers were educated in Liberia, the majority of public and mission

school teachers were not.

Overall, the majority of teachers surveyed had 4 years and above of teach-

ing experience. Within that category, a greater percentage of mission school

teachers than public or private school teachers had taught for four or more

years, In examining teaching experience in the school in which teachers currently

taught, we found that most teachers in the private schools and a majority of those

in mission and public schools had been teaching in their present schools for 3

years and less. Mission schools attracted more experienced teachers than private

or public schools.

The majority of teachers report having 1-3 teaching specialties which gen-

erally are in the areas of mathematics, language arts, social studies and science.

These teaching specialties parallel current teaching assignments although a

slight tendency to use teachers in social studies who did not consider this to

be an area of specialization was observed. Few teachers reported teaching

specialties in areas which may be among Liberia's greatest needs--industrial arts

(including mechanical and electrical 'specialties) and home economics with emphasis

on food and nutrition. 128
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Finally, many teachers reported teaching some combination.of grades

7-12 rather than teaching exclusively the senior high school grades 10-12.

The question of the most effective use of senior high schopl teachers is

therefore suggested.

The focus of the next chapter will be on the findings of the study

relative to the opinions of teachers on selected professional dimensions.
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129.

4:



CHAPTER VI

TEACHER OPINIONS AND PERCEPTIONS

INTRODUCTION

The importance of the relationship of good teachers to'quality educa-

tion is a function of Liberia's national development is amply expressed

in a committee report prepared for the National Consultative Conference on

,Educational Policy and Planning which states':

Of all the different factors which
influence the quality of education and

its contribution to,national development,

the quality, competence and integrity of

teachers are undoubtedly the most significant.
1

Because Liberia is faced with teacher shortages at 'every school leve1,2

recruiting and retaining qualified teachers is a task of major importance.

In this regard, information concerning the basis upon which choice of teach-

ing as a career is made may assist in determining the agreement or lack of

agreement, between expectations and actual experience in the profession as a

condition of teacher satisfaction. Further, information pertaining to career

aspirations, actual and desired role behavior and the general school climate

are also thought to be essential background information for developing favor-

able conditions for teaching; thereby enhancing,the opportunity to attract

and retain good teachers.
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In attempting to provide information related to, the foregoing, and to

determine whether there are observable differences between teachers by school

type, this chapter discusses teacher career choice, job satisfaction, career

aspirations, general school climate, role behavior, perceived need for

teacher self-improvement, teacher evaluation of their ability and changes

they desired in the schools.

CAREER CHOICE

In examining career choice teachers were asked why they decided to

become a teacher, the one most important reason they became teachers, when

the decision was made and the persons most influential in the decision to

become a teacher.

There is a clear indication among the teachers surveyed that the reasons

they decided to enter the, teaching profession were: 1) they felt teaching

was important for national development; and 2) they liked to help students.

Although other reasons were given, (e.g., for the money, because of Prace

Corps, couldn't find other work), none of these were chosen as often as the

two reasons stated above: By school type, more teachers in private (.60%)

and public (42.4%) schools indicated that teaching is important for national

development than did teachers in mission schools (31%). In contrast, more

mission school teachers (43.3%) decided to enter the teaching profession

because they liked to help students than either private (33.3%) or public

(35.8%) school teachers (see Table 34).
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'TABLE 34

.
Why Decision Was Made, to Become a Teacher

by School_12pe

Reason Decided to

Become a Teacher

School Type

TotalPrivate Public Mi -ssion

Like to Help Students
5

(33.,3%)

38

(35.8 %)

32

(43.2%)

75

(38.5%)

Teaching is important 9 45 23 77

for national develdpment (60%) (42.4%) (31.0%) (39.5%)

0 4 4 8

For the money (3.8%) (5.4%) (4.1%)

Couldn't find other' 4 3 7

work
0

(3.8%) (4.0%) (3.6%)

Peace Corps 0
(567%)7%) (380%)

1 '0
6 7

Religion (6.6%) (8.1%) (3.6%)

Intrinsic interest in 4 4 8

teaching
0 (3.8%) (5.4%) (4.1%)

Travel . 0
2

...(1.9%)
0

2

(1.0%)

Miscellaneous 0
3

(2.8%)

2

(2.7%)

5

(2.6%)

5 16 74 15
Total

,1

(77%) (54.3%) (37.9%) (100%)
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The above differences between school type,are minimized when teachers
o

are asked to indicate the one most important reason for deciding to become

- a teacher. The one reason given by most teachers is that teaching is impor-

tant fdr national development. This reason was chosen by 72.7% of teachers

in private schools, 53% of those in public schools and 40% of thosei,ifi

mission schools (see Table35) although 33% of, the mission school, teachers

also indicated they liked to help students. For private and public schoOl

teachers that latter reason, as the one-most important reason, was-selected

by only 27.3% of each of those groups. Clearly, most teachers are aware of

the important role of education in achieving national goals.

The decision to become a teacher was made by most teachers surveyed,

irrespective of school type, while in secondary school (37.8%). Of the

remaining teachers in the total sample, 26% made the decision during their

undergraduate college years and 23.6% after graduating from college. While

there is a clear indication that the largest percentage of mission school

teachers (46.9%) and private school teachers (45.5%) decided to become

teachers while in secondary schocl, teachers in the public schools were

almost equally divided between secondary school (30.3%) and after graduating

from college (33.3%) when making that decision. While these responses mani-

fest some variability between school type, as displayed in Table 36, the

decision to become a teacher for most of the teachers in the sample was made

during their period of study in secondary schools.

The extent of influence by other persons on the decision to become

a teacher was relatively low. The person who was reported to have the most

influence on the decision to enter the teaching profession was 'a teacher or

a friend who was a teacher as indicated by 36.2% of the total sample. Within
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TABLE 35

Most Ikortant Reason for Becomin2 a Teacher
by School TTe

Reason 'for

Becoming Teacher
4 School

.

Type
v.

Public Mission Total
a

Private

Like to Help 3 18 19 40

Students 27.3% 27.3% 38.0% 31.5%

Teaching is ivportant. 8 .35 20 63

for national develop- 72.7% 7 53.0% 40.0% 50.0%'

ment C 4

Couldn't find other 0 1 0 1

work 1.5% , .8%

Peace Corps 0.
3

4.5%
0

3

2.4%

Religion 0
5 5

.0
10.0% :3.9%

Intrinsic Interest 0 4 3 7

in Teaching
6.1% 6.0% 5.5%

Travel 0
2

3.0%
0

2

1.6%

Miscellaneous 0
2 2

3.0% i 1.6%

DNA 0
1 3 4

1.5% 6.0% 3.1%

Total 11 66 50 127

8.7% 52.4% - 39.4% 100%
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TABLE 36

When Decision Made to Become a Teacher

0 by School Type

When Decision
Made to Become
a Teacher

School Type

'Mission

.

TotalPrivate Public
1

In Elementary School
.

..

, .

2

18.2%

3

4.5%
4 '

8.2%
09

7.0%

In Secondary School '5 . 20 23 48'

.45.5% 30.3% 46.9 %.. 37.8%

In College/University 2 17 , 14 33

,
(undergraduate) 18.2% 25.8% .28.6% 26.0%

After Graduating from 1 . 22 '7 30

College/University 9.1% 33.3% 14.3% 23.6%

"I havem't decided" 0 -1 0 1

0% 1°.5% 0% :8%

"When joined 1 0 . 3

Peace.Corps" 9.1% 3.0% 0% 2.4%

"I can't remember" 0 1 0 1

0% 1.5% 0% .8%

Did Not Answer 0 0 2 2

0% 0% -.2.0% 1.6%

Total . 11 66 '50 - 127

8.7% 52.4% 39.4% 100.0%

ti
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,..s.chool type, mission school teachers were [pre influenced by a teacher or

a friend who was a 'teacher (42%) than either public (31.9%,) or private

(27.3%) school teachers. Evidently, for the largest percentage the

total teacher sample the decision to become a teacherswasrdependentlY
0

,made; As shown in Table 37, 40.9% of the total sample.report that no one
,

influenced their decision to become a teacher. That response was-more

°pronounced for private (54.5%) and public (50%) school teachers than for

mission school teachers (26%). The influence of parents, relatives

and friends on teacher career choice was rather low.

The above findings suggest that to a large extent career and,

occupational choices are made at the secondary level and, that teachers

(there are no special counselors in Liberian senior high schools) play

a rather important role in influenci:,g student career choice. .Perhaps

by placing greater emphasis on career selection at the secondary school

level more students may be attracted into the areas of greatest'need in

Liberia than are attracted currently.

00B 'SATISFACTION

The following questions were posO to assess job satisfaction:.

1) Would you like tocontinue teaching ig this school until you retire?,

and 2) Would you like to teach in another school until you retire?

The first question provides some-insight into teachers' satisfaction

in their present assignment. To the extent that the 'question measures

satisfaction, the majority of teachers surveyed (62.2%) are dissati§fied

125
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TABLE 37

Persons Most Influential in 4glpinq to Make

Decision to Become a Teacher
by School Type

Persons Influential

in Making Decision
.

.School Type .

Private Public Mission Total

Mother and/or Father
1

9.1% 9.6%

8,
16.0% 1115:8%

Relations
0

0%

2

3.0%

4

8.0% 4.76%

Friend who is/was a 2. 10 3 15

r teacher 18.2% 15.2% 6.0% 11.8%

Other_friends 9.11 %'

2

3.0%
0

3

2.4%

,
1 1 9 1

A teacher 9.1% 161.7% 381.0% 243.4%

6 33' 13 52

No one 54.5% 50.0% 26.0% 40.9%

God 0 0
1

2.0%
1

.8%

My superiors 0 0
2

.

1

.8%

Peace Corps 0
2

3.0%

' 2

1.6%

Did Not Answer 0
1

2'.0%

11 66 . 50 127

Total (8.7%) (52.4%) (39.4%) (100%)
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in their present schools. The most dissatisfied group of teachers fis-

found in the public schools (72.7%), althyigh 54% of the teachers in

private schools and 50;', of the tethers in mission\s.ohoblS also do not

wish to remain in their present school until they retire (see Table 38).

Although the reasons for tehcher dissatis ctiOn arf,. not clear, in

part, the dissatisfactioArmay be attributable to conditions such as low

teacher salaries,3 inadequate retirement plans, or" as lack of status rather
. _

than to teaching itself. Support for this view is provided by the majority

of teachers (45.5% private school, 54.5% public 'school, 52% mission school)

who also do not wish to teach in.another school in 'Liberia until they retire

(see Table 39). In fact, only 17.3% of the total number4of teachers in the

0 sample indicate that they would like to teach in another school, a figure

.
similar to the 19.7% of total teachers who would like to continue teaching

in their present schools.

The relatively small percentages of teachers who wish neither to con-

tinue teaching in their present schools or in other schools strongly suggest

that teachers are not satisfied in their jobs. Or alternatively, per-
.

haps the responses of the teachers to the questions on job continuance

were influenced by the inclusion of the phrase "until you retire." How-

ever, if teaching providL, sufficient rewards and high levels of satisfaction

presumably. one would wish to continue teaching for an extended period of

time.

If the inclusion of the phrase "until you retire" biased the results,

then the teachers' responses to the third item related to the perceived

satisfaction of other teachers in their school provides a less biased
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TABLE 38

Teachers' Desire to Continue Teaching in Present School

by School Tyne

Decision to
Continue Teaching
in Present School

School Type Total

Private Public Mission

Yes 3

(27.3%)

7

(10.6%)

15

(30.0%)

. 25

(19.7%)

No 6

(54.5%)

48
(72.7%)

25

(50.0%)

79

(62.2%)

Maybe 2

(18.2%)

11

(16.7%)

10

(20.0%)

3
(18.1%)

Total 11

(8.7%)

66

(52.0%)

50

(39.4%)

127

(100.0%)

TABLE 39

\
Teachers' Desire to Teach in Another School by' School. Type

Decision to Teach

in Another School

School Tyn e
Total

Private Public Mission

Yes
1

(9.1%)

14

(21.2%)

7

(14.0%)

22

(17.3%)

No 5

(45.5%)

36

(54.5%)

26

(52.0%)

67

(52.8%)

Maybe 5

(45.5%)

15

(22.7%),

15

(30.0%)

35

(27.6%)

Did not answer 0

0

1

(1.5%)

2

(4.0%)

3

( ?.4 %)

Total 11

(8.7%)

66

(52.0%)

50

(3q.4%)

V27

I (100.0%)
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measure of teacher satisfaction. As seen in Table 40, only 40.n of

the sample felt that all other teachers liked teaching in their school.

The lowest level of responses in this category was noted for teachers

in public schools (19.71; however, 72.77, of that group reported that

some of the other teachers enjoyed teaching in their school. The majority

of private (72.7') and mission (601 school teachers felt that all teachers

liked teaching in their schools.

When combining positive teacher responses indicating that all or

some of the other teachers enjoyed teaching in their school, (thereby

providing a measure of general teacher satisfaction within the school),

we find that 94.5',' of the teachers report that other teachers are, indeed,

satisfied or enjoy teaching in their schools. This finding is rather

stable across school types (96% mission school teachers, 92.4% public

schools and 100% private schools).

Interestingly, most teachers perceive that other teachers like

teaching in their school yet these same teachers report dissatisfaction

in their present positions. Perhaps teachers surveyed were actually

unaware of the feelinns of their fellow teachers, in which case the re-

ported high level of satisfaction may be inaccurate or perhaps the inclusion

of the phrase "until you retire" did indeed bias the responses of teachers

on the question of individual satisfaction. Or the responses noted may

reflect the sizeable group of expatriate teachers who view their teaching

assignments as being temporary. To the extent that these explanations

are plausible, they have important implications. If teachers do not

wish to remain in the teaching profession for long periods of time

or if teachers are generally dissatisfied and wish to
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TABLE 40

Teacher Perception of Whether Othpr Teachers Like Teaching_

In Present School by School Type

Do other
teachers like
teaching in
this school?

School Type Total

Private Public Mission

All of them do 8 13 30 51

(72.7%) (19.7%) (60.0%) (40.2%)

Some of them do 3 48 18 69

(27.3%) (72.7%) (36.0%) (54.3%)

None of them do 0 0 0 -.

Cannot tell/
don't know 0 4 2 6

0 (6.1%) (4.0%) (4.7%)

Did not answer 0 1 0 1

0 (1.5%) 0 (0.8%)

Total 11 66 50 127

(8.7%) (52.0%) (39.4%) (100.0%)
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leave the profession, then the need for new teachers will be greatly in-

creased. Given the current and expected shortages of availablie qualified
'4

teachers in-Liberia, greater efforts must be made to reduce the causes

which lead to the lack of teacher persistence for reasons other than re-

tirement, or other natural causes.

CAREER ASPIRATIONS

To what extent do teachers aspire to careers in education and other

fields that might be more prestigious or that might provide greater

financial return? To provide some insight into these questions teachers

were asked to indicate their desire to become a school principal, to work

in the Ministry of Education, or tombtain a higher paying position out-

side of educatiod%

Most teachers (46.5%) report that they do not wish to become a school

principal, while 26.8% indicate they would, and 26% are undecided. In

analyzing these responses by school type, (see Table 41), we find

that a greater percentage of mission school teachers (52%) than either

public school teachers (43.9%) or private school teachers (36.4%) indicate

a lack of interest in becoming a school principal. Of those teachers who

responded favorably, the percentages are relatively eival for public and

mission school teachers (25.8% and 26% respectively), but higher for

private school teachers (36.4%).

J

While more teachers are interested in a position in the Ministry of

Education (31.5(:0 than are interested in becoming a school principal. (26.8%),

ti
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TABLE 41

Teachers Desire to Become a School Principal in the Future

by School Type

Desire to
Become a'
Principal

School Type

Total
Private Public Mission

4 17 13 34

Yes (36.4%) 25.8% 26.0% 26.8%

4 29 26 59

NO 36.4% 43.9% 52.0% 46.5%

2 20 11 33

Maybe 18.2% 30.3% 22.01 26.0%

Did not 1 0 0 . 1

answer 9.1% 0 0 . .8%

11 66 50 127

Total (8.7%) 52.0% 39.4% 100%

TABLE 42

Teachers Desire to Work in the Ministry of Education

in a Position Higher Than Teacher,

by School Type

Desire to Have
a Position in
the Ministry of
Educattion

, School Type

TotalPrivate Public Mission

2 25 13 40

Yes- (18.2%) 37.9% 26.0% 31.5%

4 26 26 56

No 36.4% 42.4% 52.0% 44.1%

Maybe
4

. 36.4%

14

21.2%

11

22.0%

29

22.8%

Did not 1 1 0 2

answer 9.1% . 1.5% 0% 1.6%

11 66 50 127

Total 8.7% 52.0% 39.4% 100%
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most teachers (44.1%) are not. Mission school teachers (52%) are less

interested in a Ministry of Education position than public (39.4%) or

private (36;41 school teachers (see Table 42). Of those teachers who

indicate a desire for attaining a higher position in the Ministry, more

are found in public schools (37.9%) than in mission (26%) or private (18.2%)

schools.

The percentages of positive responses are somewhat larger for the

desirability of obtaining a higher paying position outside the field of

education than for the previously mentioned positions with the field and

lendS some credence to the notion of ,teacher dissatisfaction because of

low salaries. Although 37% of the teachers surveyed indicate they do not

desire to obtain a higher paying position outside of education, 33.1% would

(see Table 43). Of those teachers in the latter category 36.4% are in

private schools, 34.8% in public schools and 30% in mission schools. Among

teachers who do not wish to obtain a higher paying position outside the
r,

field of education, more.are in mission schools (46%) than are in public

(30.3%) or private schools (36.4%). The higher percentage of teachers in

mission schools not desiring higher paying positions may be related to the

fact that many teachers in these schools are missionaries who work without

pay or for minimal pay, thus, do not seek jobs which have higher salaries.

Overall, the majority of teachers in our sample do not appear to

aspire to higher level educational careers. However, a greater number

aspire to higher paying positions outside of education than to those

positions that are in the field of education. The reasons which may con-

tribute to the relatively low levels of career aspiration in the field of

education in Liberia have not been precisely identified. Low
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TABLE 43

Teachers Desire to Obtain a Higher Paying Position

Outside Field of Education by School Type

.

Desire Higher
Paying Position
Outside Education

.

School TyPe Total

Priy4te Public Mission

Yes 4

(36.4%)

23
(34.8%)

15

(30.0%)

. 42

(33.1%)

No .4
(36.4%)

20

(30.3%)

23

(46.0%)

47

(37.0%)

Maybe 3

(27.3%),

22

(33.3%)

11

f22.0%)

36 't'N,

(28.3%)

Did not an'swer 0
0

1

(1.5%)

, 1

(2.0%)

2

(1.6%)

Total 11 .

(8.7%)

66

(52.0%)

50

(39.4%).

127

(100.0%)L
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a

salaries in teaching and in the field of education generally must be

given serious consideration as one reason.

SCHOOL CLIMATE

A measure of school climate or the general school environment can be

directly associated with the effectiveness of the school principalas

fested by the respect he receives from teachers in the school. Another

measure of the school climate is provided by the extent to which teachers

help other teachers in their school to improve their teaching skills. Thus,

in schools where the decisions of the principal are respected, and where

teachers assist each other, we believe that a spirit of cooperation and

unity conducive to learning willNprevail.

On the first dimension, the majority of teachers in private

schools (81.8%) and mission schools (76%) indicate that all teachers in

their schools respected the decisions of the principal. This is not the

case forpu6lic schools; only 33.3% of the teachers in these schools in-

dicate that the decisions of the principal are respected by all of their

'fellow teachers. Combining the responses "all of them do" and "some of

them do" to the general question of whether other teachers in the school

respect the decisions of the principal we find positive responses for all

(100%) the private school teachers, 99.9% of the public school teachers and

98% of the mission school teachers (see Table 44). 'Clearly, all of the

teachers feel the decisions made by their principals can be respected. How-

ever, given the percentage of public school teachers, (63.6%) wt'o felt that

only some of the teachers respected the decisions of their principals one
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TABLE 44

Teacher Perception of Uhether Other Teachers Pespect

the Decisions of the-School Principal by Echool Tine

Do Other Teachers
Sc TyneTy Total

.Respect Decisions
,

of Principal? Private Public Missibn

All of them do

.

9

(81.8%)

22

(33.3%)

.

38

(76.0%)

69

(54.3%)

.\_

Score of them do 2

(18.2%)

42

-(63.6%)

11

(22.0%)

55

(43.3%)

None of them do 0,

0

0

0

1

(2.0%)

1

(0.8%)

Don't know 0

0

2

(3.0%)

0

0

2

(1.6%)

Total. 11

(8.7%)

66

(52.0%)

50

(39.4%)

127

(100.0%)
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we.

would expect to find greater stability and perhaps more uniforpity of pur-

pose in mission and private schools:

e
.
Teachers helping.others in the same school to improve their teaching

. skills and techniques provide another measure of school climate. On this

level, several diffe ences are pbserved for school type. While 63.6% of

the private school teachers report that all teachers in their schools

assisted others, 38S ofthemission school teachers and only .19.7% of

the private school teachers felt that all teachers did. The majority of

,
.

,,

*public school teachers (66.7%) and mission school teachers (56%) indicate

..

that some rather than all teachers assist other teachers to improve their

teaching skills (see Table 45).
tt

R

When both measures of school climate, for principal and

teacher assistance, are juxtaposed, private and mission schoolsapkano

provide abetter climate for working and for learning than public chools,
.... . ..., .

It should be nated, however, that few teachers indicate that teacher's do

not help other teacher's in their aOlools or thatthe decisions of the

principal are norrespeced.

ROLE BEHAVIOR

Within` the school context, teachers perform a variety of tasks re-

lated to their jobs which can be associated with their role behavior.

12

It should be noted, however, that mere participation in specific activities

does not completely indicate role behavior. The rold of the teacher is

also influenced by their attitudinal and emotional state. Our concern

137
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TABLE 45

Teacher Perception of the Number of Teachers .

41[2111e1p Other Teachers to Improve Teaching by School Type

Do Teachers Assist
Other Teachers in I

Your School?

School Type
.. Totai

.Private Public Mission

.

A11. of them do

.

7 --

(63.6%)

13
(19:7%)

. .

19
(38.0%)

,

39

(36.7%)

Some of them do
.

4

(36.4%)

44
(66.7 %)

28.
(56.0%)

76.

(59.8%)

None of them do 0

0

7

(10.6%) ,

3

(6.6%`

TO

(7.9%)

Don't know 0

0'

2

(3.0%)

0

0

2

(1.6%)

Total 11 -

(8.7%).

66
(52.0%)

50

(39.4%)

127

(100.0%)

Y
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here, however, is with that aspect of role behavior obseryable through

duties performed or through participation variousactiiities. By

examiining the role behavior of teachers clues may be prqvided.which can

be used to assist in planning for better utilization of teacher time ap

increased teacher morale and satisfaction.

0 Teichers were asked first to indicate whether they presently spend

a "little time," a Mot of time or no time" performing selected school

related'tasks and second, whether they desired'to do so for the same amount

of time. The use of the descriptors "lot," "little," "none,",' is intended

to provide a perceived measure of time. A More objective; assessment of the

actual role behavior of teachers sampled was prevented by the limited time

period avaiJable for data collection.

While it was the intent of the study to contrast actual role be--* .

havt heqr with desired role behavior we were unable to do.iso because of t

4

rath..r large percentage of teachers who provided answers for the time

actually spent engaged in the role behaviors indicatgd but who failed to

respond in regard to the time desired to spend engaged in them. As a

consequence Comparisas between time spent and time desired to spend engaged

in role activities were not made. We report, therefore, only the responses

for actual time spent per week engaged in the role activities selected.

Tables for time spent-on each activity are located in Appendix B.
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The time desiinations are: none 0 hours per Week; little' ,:= 1-4 hours

per week; and lot = 5 + hours per ;leek.

The variables `Or activities selected for the examination of role be-

havior are: Preparing Lesson Plans, Keeping,Student Attendance Records,

° Correcting Student Homework, Giving Tests, Evaluating Students, Motivating

Students, Disciplining Students, Trying New Teaching Methods, Helping

Students After School, Working with Sports After School, Attending Meetings,

Meeting with Parents, and ViSiting Student Homes. Other activities which

were written in by teachers include: special projects, textbook management,

extracurricular activities (art, mus;c, drama), and student class advising.

We discuss the selected role activities in turn.

The majority of teachers surveyed (70.1%) report spending a "lot of

time" preparing lesson plans while 25.2% report spending a "little time"

doino so. In the former category, 72% of the mission school teachers,

68.2% of those in public schcols and 72.7% of those in private schools

can be included. The latte;- category included 26% of the mission school

teacherS" 27.3% of the public school teachers and only 9.1% of the private

school teachers. No teacher reported not spending "any time" preparing

lesson plans.

In reference to keeping student attendance records, a larger per-

centage of private school teachers (54.5%) report spending a "lot of time"

performing this activity than do public (46%) and mission (42%) school

teachers. Mission school teachers more frequently report being engaged

in this activity for a "little" amount of time (50%) than do public (42.9%)

15t
140



and private (27.3%) school teachers.

The role activity of correcting student homework absorbed a "lot

of time" for the majority of teachers slerveyed (724%). Private school

teachers (81.8) again report being engaged in this activity for longer

periods of time per week than teachers in public or mission schools who

report comparable amounts of time spent of 71.2% and 72% respectfvely.

A "lot of time" was reported to be spent by the majority of mission

(58%) and private (54.5%) school teachers administering tests. Only

39.5% of the public school teachers reported spending the same amount of

time for this role activity. Conversely, the majority of the public school

teaches report spending a "1 ittle time" (51.5%) giving tests. In regard to

evaluating students, teachers were fairly similar across school types.

That is, 48% of mission, 47% public and 45.5% private school teachers

report spending a "lot of time" engaged in this activity while the

respective teacher percentages for spending a,"little time" were 42%,

43.9% and 36.1r,',. Private school teachers were slightly lower in this

latter category

The motivatil?n of students may take a variety of forms and may not

be as necessary f\risome students as for others. It is an activity that

we feel.is essenti l for effective teaching. We attempted, therefore\,\to

determine the amount of time teachers in Liberia's schools believed they

spent engaged in activities they considered to be student motivation. The

majority of teachers in private (54.5%) and public (54.5%) schools report

spending a "lot of time" in this role activity.. Mission school teachers

on the other hand spend less time motivating students
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50% of them report spending a "little time" and 42% a "lot of time").

Nevertheless, most teachers regardless of school type (49.6%) report spending

a "lot of time" motivating students.

The amount of time in which teachers spent disciplining students

provides an interesting contrast between school types. Of the 23.6% of

the teacher sample who reported spending a "lot of time" engaged in this

role activity 27.3% of the private school teachers, 28.8% of the public

school teachers and 16% of the mission school teachers could be included.

In contrast, of the 65.4% of the total teacher sample who reported spending

a "little time" disciplining students, 82% of the mission school teachers,

57.6% of the public school teachers and 36.4% of those in private schools

could be included.

S

An area closely related to motivating students is that of trying new

methods of instruction or experimenting with new teaching methods. While

most teachers (49.6%) spent a "lot of time" motivating students, as dis-

cussed earlier, most of them (46.5%) i-eport spending "little time" trying

new teaching methods (36.4% of the private school teachers, 45.5% of the

public school teachers and 50% of the mission School teachers). It is

significant to note that overall 41.7% of the teachers report spending a

"lot of time" in trying new teaching methods. ThuS many teachers do place

considerable emphasis on trying new teaching techniqu s but less time is

spent by mission and public school teachers than by thoseHn private

schools.

We suspected that for the next two role activities, "Helping Stugents

After School" and "Working with Sports After School," most teacher responses

would have been "none" or "little" time spent. Our suspicion was not un-
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founded as most teachers did indeed indicate those responses. For the

role activity "Helping Students After School" 58.3% of teachers report

spending a "little time" while 5,5% report not spending "any-time."

More teachers in mission schools (68%) report spending "little time
,r

helping students after school than do teachers in public schools (54.5%)

and private schools (36.4%). Among teachers who report not spending any

time" are 9.1% of the public school teachers and 2% of the mission school

teachers. Conversely, 30.7% of the teachers surveyed report spending

a "lot of time" helping students after school. The distribution of

responses for that category was 36.4%, 31.8% and 28% for teachers within

private, public and mission schools respectively.

Reflecting a general lack of emphasis on programmed school sports

most teachers (50.4%) report not spending "any time," -23.6% a "little

time" and 17.3°,E3 :'lot'of time" working with.sports after school. More

teachers in the mission schools (28%) spend a "lot of time" engaged in

this activity than those in public (10.6%) and private schools '(9.1%),

while more teachers in the private schools (36.4%) spend a "little time"

doing so than those in public (21.2%) or mission schools (24%). Apparently

public school teachers have not found time to engage in this activity or

they place little importance on it as 56.1% of these teachers did not

spend "any time" in this role activity as compared to 49% of mission

school teachers and 45.5% of the private school teachers.

Not surprising, a majority of teachers (72.4%) report spending a ,

"little time" attending meetings while 18:9% report spending a "lot of

time" doing so. Within school types these reported times are relatively

consistent though more mission school teachers report spending a "little
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amount of time" attending meetings than do teachers in other school types.

The next two role activities involve parent contact, an activity

thought to have an association with learning expectations and student

motivation. The first role activity, "meeting with,parents," was not

engaged in by the majority of teachers in the sample (46.5%). That

.

finding, however, is attributable primarily to the teachers in public

and mission schools (53% and 44% respectively) who report not spending any

time engaged in this activity as compared to 18.2% of the private school

teachers who report no time" spent for this activity. For those teachers

who report spending a "little time" engaged in this activity 54.5% of the

private school teachers a're.included, 31.8% ofttiq:public school and 46%

of the mission school teachers.

.3

The final t'-ole_activity examined, "Visiting Student Homes" was engaged

in for a "little amount of time" by 9.1%,of the Private school teachers and

by 25.8% and 36% of the public and mission school teachers repectively.

The majority of teachers (55.1%) did not engage in this activity. For

school type, more mission schoolAeachers report not engaging in this

activity (58%) than public (54.50) or private (45.5%) school teachers.

No dOubt the distances some students live' from the-schools influence this

finding as does the fact that some of the mission schools were boarding

schools.

Other role activities reported by respondents includd supervising .

special projects, textbook management, extracurricular activities (art,

music, drama), and student senior class advisor. Because these activities

were reported by so few respondents (1 to 3) we will not discuss them. It
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can be noted, however, that teachers reporting these activities indicate

that a"lot of time"is presently spent engaged in them.

In summary, a majority of the teachers surveyed

report spending a "lot of time" preparing lesson plans and correcting_

student homework, a "little time" disciplining students, helping students

after school and attending meetings and "no time" working with sports

after school and visiting student homes. While less than a majority,

more teachers report spending a "lot of time" keeping student attendance

records, giving tests, evaluating students, and motivating students, and

a "little time" trying new teaching methods, and meeting with parents.

Within the role activities examined differences were observed between

school types. A greater percentage of mission school teachers than public

or private school teachers spent a "lOt of time" giving tests, working with ,

sports after school and meeting with parents. A greater percentage of private

school teachers than public or mission school teachers spent a "lot of time"

keeping student attendance records,, correcting student homework and helping

students after school. On the other hand, greater percentages of public

school teachers spent elot of time "disciplining students and attending

meetings. The distribution within all school types was fairly even for

a "lot of time" spent preparing lesson plans and evaluating students and

in two instances for two-of the three school types, private and public,

for motivating students and public and mission schools for trying new

teaching methods.
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PERCEIVED NEEDS FOR IMPROVEMENT

In this section we attempt to provide some insight into the factors

teachers believe will assist them to improve their teaching. Teachers were

asked, therefore, to indicate all the factors which would help improve

their teaching. The factors most frequently indicated by private school

teachers are: having better classroom facilities (21.9%), learning more

about subject matter (21.9`;), learning'new teaching methods (15.6%), and

having more time to prepare vlessons (15.6%). The factors most frequently

mentioned by teachers in public schools are: having more books and supplies

'
(20.5%), having better classroom facilities (19.9%), learning new teaching

methods (14.4%), and having Smaller classes (14.4%). 44issibn school teachers

most frequently indicate these factors: having more books and supplies (19.3%),

having better classroom facilities (16.7%), having smaller classes (16%)

and learning new teaching methods (12.8%).

In two instances the perceived needs for improvement are very similar

for teachers within private, mission and public schools--better classroom

facilities and an opportunity to learn new teaching methods (see Table 46).

In addition to these needs, private school teachers indicate that having

more time to prepare lessons and an opportunity to learn more about the

subjects they teach would help them improve their teaching. Public and

mission school teachers also report that having more books and supplies

and smaller classes, in addition to the above needs teachers in these schools

hold in. common with teachers in private schools, would help them improve

their teaching.

When asked to indicate the one most important factor which would
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TABLE 46

Teacher Report of Factors that Would Help Them

Improve Their Teaching hy school Type

Factors That
School Type Total

Would Help Improver

Teaching Private Public Mission

More time to
prepare lessons

5

(15.6%)

16
(5.5%)

11

(7.0%)

32

(6.7%)

Better classroom
facilities

7

(21.9%)

58
(19.9%)

26

(16.7%)

91

(19.0%)

More books &
supplies

4

(12.5%)

60
(20.5%)

27

(17.3%)

91

(19.0%)

Learning more
about subject
matter

7

(21.9%)

21

(7.2%)

11

(7.0%)

39
(8.1%)

Learning new
teaching methods

5

(15.6%)

42

(14.4%)

20

(12.8%)

67

(14.0%)

Fewer non-teaching
duties

0

0

7

(2.4%)

6

(3.8%)

13

(2.7%)

Smaller classes 2

(6.2%)

42

(14.4%)

25

(16.0%)

69

(14.4%)

Fewer classes 1

(3.1%)

18

(6.2%)

11

(7.0%)

30

(6.2%)

Having more Money
so that I would
not have to think
about another job

1

(3.1%)

23
(7.9%)

13

(8.3%)

'37

(7.7%)
.

Higher admission
standards

0

0

1

(0.3%)

1

(0.6%)

2

(0.4%)

Miscellaneous 0

o

3

(1.0%)

3

(1.9%)

6

(1.2%)

Did not answer 0

0

1

(0.3%)

2

(1.3%)

3

(0.6%)

Total 32
(6.7%)

292
(60.8%)

156

(32.5%)

480

(100.0%)
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help improve teaching, mission school teachers chose "learning new teaching

methods," public school teachers "more books and supplies" and private

school teachers divided equally between "more time to.prepare lessons."

"better classroom facilities," "more books and supplies," 'learning

more about subject matter," and "learning new teaching methods" (see

Table 47). Irrespective of school type a higher percentage of teachers in-

dicate that ha7ing more books and supplies is the one.most important factor

necessary to improve their teaching. This reason, however, was not consistent

across school types as indicated above.

TEACHER EVALUATION OF ABILITY

Do teachers perceive themselves to be as good as other teachers in

their schools? Are there differences in perceptions school type?

These are the questions which are of concern here. In the absence of any

objective measure of teacher ability we simply asked teachers whether they

considered other teachers in their schools to be as good as they considered

themselves to be. As seen in Table 48, the majority of teachers (62.2%)

felt that some of the teachers were better than they were, 8.7% felt that

many of them were better and 17.3% felt none of them were better than they

were. "Don't know" responses accounted for 11.8% of the sample.

The majority of teacners pereeived thems'elves to be average teachers

within their respective schools. Whether they were in fact on a par with

the average teachers in their schools cannot be determined from these data.

To the extent that teacher self report of ability is an accurate estimation

of ability, the majority of teachers in the study sample consider themselves'

to be average in ability. Examining teachers by school type we find that

148

159



i

TABLE 47

Teacher Renort of the One Most Important Factor That Would

Help Improve Their Teaching by School Tyne

Most Important
Factor for

School Type
.

Total

Improving Teaching
. ,

Private Public Mission

More time to 2 1 2 5

prepare lessons (18.2%) (1.5%) (4.0%) (3.9%)

Better class- 2 17 7 26

room facilities (18.2%) (25.8%) (14.0%) (20.5%)

tfloe hooks & 2 24 7 33

supplies (18.2%) (36.4%) (14.0%) (26,0%)

Learning more 2 2 , 3 7

about subject
matter

9

(>18.2%)* (3.0%) (6.0%) . (5.5%)

Learning new 2 8 '10 20

teaching methods (18.2%) (12.1%) (20.0%) (15.7%)

Fewer non- 0 1 -2 3

teaching duties 0 (1.5%) (4.0%) '(2.4%)

Smaller classes 1 6 8 15

(9.1%) (9.1%) (16.0%). (11.8%)

Fewer classes 0 1 1 2'

0 (1.5%) (2.0%) (1.6%)

Having more money
so I would not rave

0

0

4

(6.1%)

3 ,

(6.0%)

7

(5.5%)

to think about
another job

0

More weekly class 0 0 1 1

time 0 0 (2.0%) (0.8%)

Improved school . 0 0 1 1

standards 0 0 (2.0%) (0.8%)

More parent interes 0 o, 1 1

& cooperation 0 0 (2.0%) (0.8%)

1 6 0
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Tall 47 (continued)

r

Factor School Type
t

TotalPrivate

N\

Public Vission

None of These 0

0%

0
0%

1

2.0%

1

.8%

Did Not Answer 0

0%

2

3.0%

3

6.0%

5

3.9%

Total

--

11

8.7%

66

52.0%

50

39.4%

127
b 100%
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TABLE 48

Teacher Evaluation of Ability in Relation to Other Teachers

by School Type

Response: A re the

Other Teachers in
Your School as
Good as YOU ire?

School Type Total

Private Public Mission

Many of them are
better than I am

0
0

5

(7.6%)

6

(12.0%)

11

(8.7%)

Some of them are
better than I am

6

(54.5%)

40

(60.6%)

33
(66.0%)

79

(62,2%)

Uone of them are
better than I am

5

(45.5%)

12

(18.2%)

5

'(10.0%)

22

(17.3%)

Don't know 0

0

9

(13.6%)

6

(12.0%)

15

(11.8%)

.

Total 11

(8.7%)

66

(52.4%)

50
(39.4%)

127
(100.0%)

..,. ;...

S
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a greater percentage of private and public school teachers than

mission skool teachers reporting that none of "le other teachers

in their school are as good'as they believed themselves to be.

DESIRED CHANTIES IN THE SCHOOLS'

Because teachers are intimately associated with many of the day

to day problems of the school they often have algreater.understandino
_r

of the needs of the school than administrators and others who are

responsible for school 'practices and policies. Thus, the vantage point

of teachers places them in unique positions to indicate the need for

changes that may contribute to more effective schools. With that view

in mind we asked teachers to indicate through the use of an open ended

question the desired changes they would like to see in their schools.

4

Responses were received from 5 (7.5%) teachers in the private

schools, 39 (53.2%) in the publisC schools'and 23 (34.3%) in the mission

schools for a combined total of 67 (52.8%) teachers in the study sample.

A total of 165 desired changes Were indicated that were classified

into la`broad catenories-,improvement of physical faciVties,,student

selection and orade placement, school procedures, regulations and dis-

cipline, improvement of teaching effectiveness, teaching supplies and

materials, curriculum, parent community involvement, financial adhiini-

stration of schools and food service. The more specific changes teachers

desire to make in the schools are displayed in Table 49. Of the 165

desired channes indicated, 109 (66.1%) came from teachers in public

schools, 46 (27-9 from teachers in mission schools and 10 (6.11 from

teachers in private schools. 1 6 3
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The greatest number of desird changes (44 or 26.7%) were related

to improvement of physical facilities. The next highest frequency, of ,

desired changes indicated (31 or 18.81 were those perceived to be nec-

essary for improving teaching effectiveness whith was rollowed by those ,

desired changes relating to teaching supplies and equipment,(24 or 14.5%).

The other categorie's of desired changes indicated were those pertaining.

to: student selection.and.grade placement (16 or 9.7':1; school procedures,

regulations and discipline (16 or 9.7%); curriculum (11 or 6.7%); admini-

stration schOols (10 or 6.1%); financial arrangements (8 or 4.81;

parent andcommunity involvement (4 or 2.4%); acid food service (1 or 0.7%).

Within each category of desired changes, the majority of responses

were received froM teachers in the public schools. The major categori4s

of desired changes it the sChools indicated by public school teachers

were: improvement of physical facilities; the acquisition of teaching

supplies and materials;and the implementation of policies that are

perceived to. be related to improving teaching effectiveriess. Mission,

schoOl .teachers were a much more diverse group in indicating desired

changes, however, the largest number of changes desired by this group

waF similar to those indicated by public schOol teachers and could be

placed in the category which per6ins to the imPlementation of policies

that are perceived to be related to improved teachina effectiveness.

The majoritiof the responses received from private school teachers

related to desired chanties in physical facilities.

Although unanimjty lid not exist acrdss school types for all cate-

gories of desired changes those that have been indicated, particularly

161
.153

-



i

those that pertain to educational policy, might well serve as a basis

of in-depth review by central office ;administrators and policy makers.

.6

. 165

154



TABLE \49

Desired Changes of Teachers in Current School Context

by School Type

Desired Change
in School

A. Improvement of Physical Facilities

1. Relocate the school
2. Improve sanitation
3. Improve library facilities
4. Develop playground facilities
5. Develop or i7iprove cafeteria

facilities!

6. Improve claSisroom facilities
7. Provide student center for

School Type

Private Public. M ssion

social activities
8. Provide better school buildin s
9. Expand schoOl facilities to

accommodate more students
10. Provide more school furniture
11. Add a language laboratory

Total Responses = 44 (26.7%) 6 (60%) 33 (310.3%) 5 (10.9%)*

B. Student Selection and Grade PlaceMnt
1. Stricter admissions standards
2. Tutorial classes for students

below standard
3. Develop an ability tracking syst m
4. Eliminate unproductive students

I. 5. Give diaonostic tests to students,
seeking admission and place
students at nrade level of

their ability

Total Responses = 16 (9.71 ,2 (20%) 12 (11.01 2 (4.3%)

C. School Procedures, Regulations, and

Discipline
ITTiandrestujent discipline through

a demer2-it system

2. Change from a boarding school to a

non - boarding; day school
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TABLE 49 (continued)

sired Change
in chool

School Type

Private Public Mission

C. School Procedures, Regulations,
and Discipline ccontinuefl-
3. EnfOrceTcliool rules regardless

of status
4. Rotate students rather than

teachers for classes
5. Keep late or tardy students at

school rather than send them

home
6. Eliminate vacation school for

students who have failed in

one subject
7. Set up a school committee to

handle all student discipline
8. Lengthen school day and intro-

duce more classes
9. Eliminate part-time faculty
10. Permit students' to select their

own subjects
11. Eliminate or reduce student re-

quired drilling for special

occasions
12. Reduce student work load
13. Introduce strong student rules

and regulations
14. Lengthen class periods
15. Improve school/student record

keeping system
16. Give 9th and 10th grade National

Examination at end of school
year so that students will have

the benefit of an additional

one -half -y-ear of, nstruction

---Total Responses = 16 (9.7,1 1 (10; 8(7.3%) 7 (15.n)

D. Improvement of Teaching Effectiveness

1. Devise new teaching methods
2. Have more faculty meetings
3. Obtain more periodicals on teaching

and teaching methods
4. Limit classes to maximum of 35

students
5. Reduce teaching load-
6. Employ more qualified teachers
7. Provide teacher workshops (staff

development)

1 6 7
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TABLE 49 (continued

School Type

Desired Change
in School Private Public Mission

D. Improvement of Teachinn Effectiveness

8. Require teachers to prepare lesson

plans
9. Require teachers'to have a masters

degree
10. Improve the quality of teaching

through better supervision
11. Give principal more control over

teachers so their attendance
and effectiveness will be

improved
.

Total Responses = 31 (18.8%) 1 (10%) 19 (17.4%) 11 (23.9%)

E. Teaching Supplies and Materials
1. Provide textbooks for all classes

2. Have fund for principal to pur-
chase equipment and meet emer-

gencies
3. Implement a textbook rental system

7

Total Responses = 24 (14.5%) 0 20 (18.3%) 4 (8.7%)

F. Curriculum
ITATcrvocation,1 education

.

2. Introduce el:_tives to challenge

more talented students
3. Utilize excursions and visits to

scientific, historical, and
geographical places of interest

4. Place more emphasis on formal edu-

cation and less on extracurricu-

lar activities
5. Teach Liberian languages
6. Adapt courses to local conditions

and suitable to Liberia

7. Add Agri-science to curriculum

Total Responses = 11 (6.7') 0 6 (5.5%) 5 (10.9%)

1 6 1/4
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TABLE 49 (continued)

School Type

Desired Change
in School Private Public Mission

G. Parent/Community Involvement
I. Have meetings of administration,

faculty, parents and students
2. Involve school in community

activities and vice versa.

Total Resoonses = 4 (2.4%) 0 1 (0.9%) 3 (6.5%)

H. Financial Considerations
1. Provide hinher teacher pay
2. Offer student scholarships to

good students
3. Get more financial helo for

general school operation

..,

Total Responses = 8- (4.8%) 0 3 (2.8%) 5 (10.9%)

I. Administration of Schools

1. Give Liberian administration
more policy making power

2. Give students more responsibility
in planning school activities
and governing themselVes

3. Get a more effective principal
4. Obtain an effective dean of

students

Total Responses = 10 (6.1%) 0 6.4%) 3 (6.5%)

J. Food Service
1. Improve quality of fO9d

served to students

Total Responses = 1 (0.7%) 0 0 1 (2.2%)

Total Desired Channes= 165 (100%) 10 (6.1%) 109 (66.1%) 46 (27.9%)**

* Percentanes within school type columns are based on total desired changes

indicated by teachers within those schools.

** Percentages based on total number of desired changes indicated.
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SUMMARY

On most dimensions'examined in this chapter teachers in private,

mission and public schools were more alike than:not. Most teachers in

our sample decided to become teachers because they believed education was

important for national development although many of them, as might be,ex-

pected, entered the teaching profession because they enjoyed working with

students. In most instances the decision to teach was made independen6y;

when that decision was influenced by another person that person was most

likely to be a teacher. Further, the choice of a teaching career was most

frequently made at the high school level.

,
iThere is some indication that teachers are dissatisfied in their

current positions. Further, they not only do not appear to be interested.

in continuing a teaching career at their present school but neither at

other schools in Liberia. The findings in this area, however, may reflect

the fairly large number of expatriate teachers in the sample or the

stipulatory aspect of questions in this area which indicated continuance

in teaching'until retirement. Paradoxically, most teachers indicate that

other teachers enjoy teaching in their schools.

Few teachers in the sample aspired to higher level careers in education,

such as becoming principals, or attaining an administrative position in

the Ministry of Education. Many teachers do aspire to higher paying

v,
positions outside the field of education perhaps reflecting the

generally low salaries associated with the education profession in Liberia.

.

The general school climate as determined through indications of
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teacher cooperation and respect for decisions of the princinal is

'apparently sli6htly better in private and mission schools than in

public schools.

Preparing lesson plans and evaluating students are primary role

behaviors of teachers as deterlined ')y the amount of time spent engaged

in these activities. Public school teachers tend to engage in dis-

ciplining students and attending meetings more than teachers in. the

private and nissibn schools while teachers in mission schools appear

to spend more time in giving tests, yorking with sports after school and

meeting with parents. Private school teachers report to be more involved

in keeping student attendance records, correcting student homework and

helping students after school. Private and public school teachers spent

more time motivating students than mission school teachers. On the other

hand, public and mission school teachers spent more time trying new teach-

ing methods than teachers in private schools. The-role activity of visiting

student homes was not a significant activity for any group of teachers.

Of the factors perceived as necessary for improved teacher performance- -

better classroom facilities and the opportunity to learn new teaching methods

were most frequently mentioned by all teachers. The one most important

factor thought to be necessary for improved teacher performance was, for

public school teachers, having more books and supplies. Private school,

teachers were divided between having more time to prepare lessons, having

better classroom facilities, having more books av-! supplies, learning more

about subject matter and learning new teaching methods when indicating the

A
ione most important factor necessary to improve teaching. Mission school

teachers indicai,/ that learning new teaching methods would most help them

to improve their teaching. 1 7 1

160



In relationship to other teachers in their school we inferred from

the data that teachers are generally about average in teaching ability.

Finally, if teachers could make any changes they desired in their

schools the improvement of physical facilities, the implementation of

factors thought,to improve teaching and the acquisition of more teaching,

supplies would have priority for public school teachers. For private

school teachers most desired changes would be in the area of improved

physical facilities while mission school teachers desire most to make

changes in policies that may relate to the improvement of teaching

effectiveness.

In the next chapter we provide concluding remarks.

-r
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Footnotes

1 Liberia, Ministry of Education, "Educational Issues and Recommended

Policies, Area 4 Teacher Training," Paper prepared for the National Con-

sultative Conference on Educational Policy and Planning, (Monrovia: -

September, 1974), p. 1 (mimeograph)

2
Ibid., p. 15.

3
J. G. Morris, "An Investigation of Some of the Factors Associated

with Persistence in Tdaching in Liberia," Liberian Research Association

Journal, vol.2, no.1 (December, 1968); p. 13.
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CHAPTER VII

CONCLUDING REMARKS

Policy makers in most developing countries must make a number of

important decisions relative to meeting national educational priorities.

At one level, decisions must be made concerning teacher supply, school

building needs, school supplies and equipment, and budget allocations for

education. Decisions in these areas tend to be based in large measure on

census type data relative to desired levels of education for the school'age

population, student flow, desired pupil-teacher ratios and the availability

of financial resources. At another level, decisions must be made concerning

the school program and curriculum, teacher improvement, teacher satisfaction,

and teacher placement. For such decisions, selected data from teachers

themselves together with national educational goals represent valuable

input for policy considerations. While national educational goals in most

developing countries provide a basis for educational policy,data pertaining

to teachers as
systematically reported by them are rarely available for

input into the decision making process. Thus, the use of a survey instru-

ment to 'collect selected data about teachers was explored in this study in

an attempt to provide information that could be used to enhance the educa-

tional decision making process in Liberia.

This exploratory study of senior high school teacher characteristics,

was designed 1) to examine the distribution of teachers in the senior high

schools based on their training and experience; 2) to examine aspects of

0
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( job satisfaction, career aspiration and the school climate that impinge

upon teacher retention and satisfaction; 3) to provide data that are use-

,

ful in Assessing the congruency between teacher and studenl background as a

cc

condition of teacher sensitivity; 4) to examine teaching specialties in rela-

tion to ,curriculum expansion and development; 5) to provide insight into

teacher role behavior; and 6) to provide .baseline data for future studies.

The results of the study have been presented in the preceding chapters.

In this chapter we attempt to draw tentative conclusions from the findings

after'first commenting on the limitations of the data.
b

DATA LIMITATIONS

t

As discussed in Chapter III, several schools incl6ded in the sample

from which teachers were to be surveyed were eliminated because of trans-.

portation difficulties and because they failed to meet the sdmple school cri-

terion of, including instruction in grades 10, 11 and 12--a condition which

in some instances could not be determined from available data. The schools

eliminated were generally in areas outside the urban city, Monrovia. Thus,

the final teacher sample tends to have a slight urban bias. It must be

noted, however, that the majority of senior high schools in Liberia are

located in Monrovia, thus the sample reflects the distribution of Liberia's

senior high schools.

Because a list of senior high school teachers in Liberia was unavailable

10th, 11th and 12th grade'teachers were surveyed-within selected schools

deliberately sampled to include as many senior high schools located in

areas outside of Monrovia as feasible. This sampling procedure permitted.
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the inclusion of most of the senior high schools located in areas other

than Monrovia, thereby increasing the input of teachers in rural high

- schools. However, the selection process was non random and generalizations

of our findings are appropriate only to the study population.

TENTATIVE CONCLUSIONS

_ _Given the exploratory nature of the study and the limitations of the

ata imposed by the sampling procedures, the conclusions of this study are

necessarily tentative. The study does indicate that a survey of selected

to cher characteristics is a viable technique for gathering data which have

utility for educational policy. For the senior high school teachers sampled

the following observations can be made:

eacher Distribution in Relation to Training and Experience. The

majority of all teachers sampled were male in the 21-30 years of age

brackei, and had earned the B.A. degree. In many instances teachers had

done wok beyond the B.A. degree and had earned the masters degree. While

more private and mission school teachers had bachelors and masters degrees,

the distribution of teachers with masters degrees within public schools was

uneven. \Many public schoo teachers with the masters degree were concen-

trated in one high school In Monrovia. Thus to the extent that training may

be associated with school quality and teacher effectiveness the 'redistribu-

tion of public high school teachers with masters degrees is suggested.

Most teachers had been teaching in Liberia for 1-3 years. However,

mission high school teachers on an average tended to be more experienced
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than either public or private school teachers but that experience wa,s

not acquired in the schools in which they were currently teaching. The

length of teaching experience of most teachers reflects the youthfulness

of the Liberian teachers surveyed and further suggests that teacher turn-

over in the senior high schools is fairly high. No doubt the presence of

temporarily assigned PeaCe Corp volunteers, and missionaries bears an associ-

/

. ation with teacher turnover. Nonetheless, the relatively short period-of

r.

time teachers in our sample have taught in liberian senior.high schools must/

be viewed in relation to the desirability of maintaining a rather consiste

teaching staff as a concomitance of school quality.

On another dimension,, because.of the presence of Peace Corp volunteers

and missionaries as teachers in the senior high schools,, many public and

/

mission school teachers'wtere from countries outside of Africa.' In fact,

only private school teachers were either Liberians or citizens of other

African countries'. It is apparent that greater numbers of teachers will

have to be trained in Liberia if teacher turnover attributable to the temporary

assignment of Peace Corp volunteers and missionaries is to be reduced.

Job Satisfaction, Career Aspiration and School Climate. The disparity

between the recognition by teachers that teaching is important for national

development and the large number of teachers who do not wish to remain in the

teaching profess,ion in Liberia is one of the more striking findings' of the

study. While this finding may reflect the large number of teachers who were

expatriates assigned temporarily to their present teaching positions it is

apparent that the level of satisfaction derived from teaching in the senior

'high schools of Liberia must be raised if teachers are to continue to man-

ifest their stated conunitment to natiOrial goals.

1661 77



In that many teachers indicated a desire to obtain a higher paying

position outside of the field of education it 'seems reasonable to assume

that low teacher salaries may be associated with teacher dissatisfaction.

However, a less obvious but equally important aspect of teacher satisfaction

is thought to be related to'teacher ability to receive assistance in improv-

ing their 'teaching. In that regard several distinctions can be made.

Many public school teachers indicated that having more books and

supplies, better classroom facilities, learning new teaching methbds and

smaller classes were factors-thought to be necessary for their improved

teaching. In a somewhat similar fashior, mission school teachers indicated

that having more books and supplies, bettertclassroom facilities, smaller

classes and -learning new teaching techniques -would enhance their teaching.

Private school teachers on the other hand reported that.acquiringmore

knowledge in subject areas as well as having better. calssroom facilities,

/

learning new teaching techniques and having.more preparation time to plan

class lessons were necessary factors for imprOved teaching. In examining

the one most important,factor necessary to improve teaching the majority of

teachers cTearly indicated that tht supply of books and supplies should be

increased By school type, however, mission school teachers felt that

learning new teaching techniques was the one most important factor necessary

to imrpove their teaching while public school"' teacher's indicated ,having more

books and supplies was./ Private school teachers felt that several factors

were equally important for their improved teaching performance: better

classroom,facilities, greater knowledge in subject matter areas, acquiring

A,

new teaching techniques, having more time to develop class lesson plans and

acquiring more bookd and supplies.
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While there are some differences in teacher perception of what factors

are necessary to improve teaching, there is a clear indication that teachers

believe that their teaching car be improved. To the extent that the factors

I

reported above are associated With teaching effectiveness and teacher' satis-

faction strategies designed to implement all or some of them should be developed.

Somewhat related to the factors teachers believed were necessary to

improve their teaching were changes teachers desired to Make in the schools.

By examining this'area we reasoned that teachers would indicate those changes

they believed contributed to more effective schools and to their satisfaction
/

on the job. The most desired changes indicated were those related to improved

physical facilities and those that were classified broadl1 as necessary for

..
the improvement of teaching effectiveness. Although public school teachers

were more responsive than either private or mission school teachers in this

area it is significant that the changes most teachers desired to make in the

schools, irrespective of school type, were consonant with the factors they

indicated would improve their teaching. The specific list of changes

teachers desired to make were reported earlier and provide a basis for

policy review. Obviously some desired changes involve increased expen-

,

"ditures; for example, provide more school furniture, expand school facilities,

provide textbooks for all classes. Other desired changes may be simply a

matter of procedural conduct: enforce school rules regardless of family

status, rotate students rather than classes, halve more faculty meetings,
1

require teachers to drepare lesson plans, improve the quality of teaching

through better supervision, involve school in community activities and

vice versa, give students more responsibility in planning school activities

and governing themselves. Clearly these areas provide a basis for the con-
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A
tinuinq examination of school effectiveness and Leacher satisfaction.

\

Two other areas were examined that are believed f,) have an association

with teacher satisfaction-- career aspirations and the g neral school climate.

In regar'd to career aspirations, higher level positions n education as a

school principal or as an official within the Ministry of\Education are not

very desirable to most teachers surveyed, Neither did mos teachers indicate

a desire to continue a teaching career. Although the respo\ses in this area

may/reflect the large number of expatriate teachers who did hot plan to re-
\

main in Liberia it is significant that most teachers indicated a desire to

obtain a higher paying position outside the field of education, While low

salaries in education must be considered as a cause of the rather low educa-

tional career spiratior.s of teachers, general school working cOndltions must

also be carefully weighed.

Mission and private schools generally tend to provide a slightly better

! school climate for working and learning than public schools as measured by

,a teacher support and cooperation, teacher 'respec: for decisions ofthe prin-

cipal, teacher ability in relation to other teachers in the school and the

perceived t,aching satisfaction of other teachers in the school. Thus, a

greater spirit of unitl, and cooperation conducive to learning and.',teaching

seems to prevail in private and mission schools than in public schOols. To

the extent that school climate is positively associated with studT learning

improvement within PUblic schools in the areas examined should receive care-

ful consideration..

Several conditions which may lead teachers to manifest different levels of
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dissatisfaction with school operation and policy have been suggested and

which are assumed to have an association with teacher effectiveness and

school outcomes have been indicated by our findings. In addition, such

conditions may impinge upon teacher recruitment and retention. The con-

tinuing examination of areas such as teacher satisfaction, career aspira-

tion and the general school climate are viewed as being essential if more

effective schools are to be provided.

TeacherrStudent Background. The questions examined in this area sought

to determine whether general teacher background characteristics were congruent

with those of the students who attended the school 'in which they taught. The-

fact that the majority of teachers surveyed had an urban background raises

the question of whether teachers with primarily urban backgrounds are suf-

ficiently sensitive to students who may have essentially rural backgrounds.

Ore might assume that such teachers might be less understanding and appreciative

of students in rural settings if they themselves have not experienced Liberian

rural life.

It is important to note, however, that nearly half the sample of teachers

surveyed represented schools that were located in an urban center. Thus the

apparent congruency of teachers and students in these schools represents

a desirable arrangement insofar as teacher sensitivity and understandiplo of

student background are'concerned. Yet, this similarity may be misleading

since many teachers irr the sample were expatriates who grew up in urban cities

incountries considered to be developed. As a consequence, differences be-
.-

tween urban cities in, say, ttle United States and Liberia are far greater

than similarities they may have. The question of teacher sensitivity for

4
students who havegrown up in different geographical circumstances therefore

remains. Moreover, cultural differences between students and expatriate
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teachers as a function of teacher sensitivity and understanding must also

come under scrutiny.

A possible consequence of the geographical and cultural dissimilarity

between teachers and students is that teachers' expectations may be unrealistic

and their ability to capitalize on the strengths of their students seriously

limited. To the extent that the foregoing assumptions have merit, more

Liberian. teachers ought to be trained and selected, particularly those who

have rurarbackgrounds. This may be especially important in considering

staffing of the proposed rural education centers i. Liberia.

.0 0
4

Teaching Specialties. In analyzing the teacher specialties of senior

high school teachers, both in terms of training and present teaching assign-

ments, it was evident that the majority of teachers had specialties in the

following academic areas: language,arts, mathematics, social studies, .and

(
the natural, biological and physical sciences. These areas of specializa-

tion in training:and teaching reflect in large measure the curriculum re-

quirements for Liberian secondary schools. FeW teachers had specialties in

vocational and technical fields. Either.as a direct consequence or because

.

v ,

of the prescribed curriculum, very few teachers in our sample taught courses

in these areas.

Liberia's need for trained manpower is great in all fields of human

endeavor and is rather acute in vocational and technical areas. This need

cannot be met by the small number of students who are trained currently in

the few specialized vocational training schools throughout the country. If

the quantity and the quality of trained manpower in vocational and.-technical

. fields is to be attained, then more teachers must be trained and hired in
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the%e fields. Further, the Schools must be flexible enough to include

these areas among the regular curricular offerings, The inclusion of

vocational and technical education in the senior high school,curriculum

should not be viewed as a replacement for existing academic programs, but

rather as a necessary alOrnative to provide the trained manpower needed

for the continued development of Liberia. The inclusion of these 1

areas of study also enhances the options available to students in the senior

high schools.

At another level, the frequently discussed inclusion of the study of

Liberian languages in the school *curriculum presents serious problems in that

only a small percentage of the teachers sampled speak any of the 16 major

Liberian languages or dialects. No doubt this finding is associated with

the high percentage of expatriate teachers in the senior high school sample.

However, even among Liberian teachers no clear pattern of spoken Liberian

. languages emerges. Assuming that a decision is made to include the study

of either of the Liberian languages in the high school curriculum, additional

teachers will have to be hired or many present teachers trained to teach

the language selected.

Role Behavior. Apparently a considerable amount of time is spent by

the majority of teachers preparing lesson plans, correcting student home-

work and evaluating students but not very much time trying new teaching

methods. While the amount of time spent engaged in the former activities

is to be expected, more time might well be spent engaged in the latter

activity. Indeed teachers indicated a clear desire to acquire new teaching

techniques or methods as a necessary condition for their improved teaching.

Thus by providing an opportunity to acquire new teaching techniques along
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with necessary supervisory assistance from, say, school principals,

Ministry of Education central office personnel and county supervisors of

schools, student learning needs may be met more effectively.

On another dimension a greater percentage of public school teachers

spend considerably more time engaged in student discipline than teachers

in private and mission _schools. Apart from possible differences in the

students served in private, mission and public schools this condition

suggests a probable need to provide clearer standards and expectations

of student behavior. In any event, teachers who must spend considerable

time engaged in disciplining students have less time for teaching subject

matter and working more intensely with individual students.

Ori yet another dimension, a greater percentage of mission school

teachers than private or public school teachers reported meeting with

parents, although it is clear that this activity is not one which consumes

a significant amount of teacher time. Yet, it seems reasonable to

assume that parents ought to be apprised of student progress and problems.

Further, coltach with parents may also help to strengthen the linkage

between the home and the school; a condition which may be important for

school support as well as student encouragement and reinforcement.

Thus, it may be desirable to make provisions within the senior high

schools to permit teachers to have more opportunities to meet and interact

With parents.

Baseline Data. One of the particular limitations of this study

results from the sampling procedure used which restricts'our ability to

generalize the findings to the total population of senior high school

teachers in Liberia. Future comparisons with the findings presented

here, therefore, must be considered in light of the.nature of the sample.
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A systematic longitudinal study of teacher characteristics is needed

to assess changes in the distribution, preparation and attitudes of teachers

in Liberia. Within the limitations already noted, the data presented from

this study might serve as a baseline for future comparisons.

POSTLUDE

Education in Liberia as in most developing countries is viewed as

a means for meeting individual and national economic and modernization

goals. Thus the quality of the educational system bears an association

with the degree to which individual and national goals can be expedited.

Consequently, the expansion and improvement of the educational system in

Liberia has been a concern of policy makers as efforts to ensure the

availability of quality education for all persons are continually explored.

The quality of the edpcational system depends in part on the quality

of teachers in the system. Yet the systematic collection of data from

teachers pertaining to teacher related issues is rarely accomplished in

most developing countries. Hence, this exploratory study of teacher

characteristics was an attempt to use a survey tool to collect data that

could be used by educational policy makers concerned with improving the

educational system in Liberia.

The use of a survey instrument to provide data based on teacher

characteristics has obvious advantages. For example, it permits the

systematic collection of a broad base of qualitative and quantitative data

from teacOrs; it provides for the identification of teachertproblem

'18:5
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areas; and, it gives teachers an opportuni& to participate in the

development of educational policy. There-are also disadvantages. We

4a

cite two: the difficulties of data collection imposed by the lack of
S

adequate transportation and communication; and, the Tack of resources to

process large quantiti.es of survey data. Nonetheless, the use of a survey

tool to enrich the data base for educational policy making is not without

merit.

The findings of this study provide some insight into aspects of school

practice and operation that should be examined closely as efforts are made

to attract, select and retain the caliber of teachers necessary to meet

individual and national educational goals in Liberia. inevitably some of

the findings of the study are related to cost. To the extent that the findings!

of the study are accurate and have merit they indicate a need for increased

.

educational expenditures and perhaps a reordering of priorities within ex-

isting allocations for education if educational needs are to be met and the

dividends thought to accrue from educational investments--more enlightened

citizens, the development of more technicians and professionals, and a better

quality of life for Liberians--are to be -ealized.

1 8 (i
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APPENDIX A

Questionnaire Cover Letter

Newspaper Announcement of Site Visits

' List of Schools in Final Sample

List of Occupations in Liberia

i
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MINISTRY OF EDUCATION
MOI\IROVIA, LIBERIA

July 16, :'74

Dear Fellov; Educator:

In kcoping %dth our desire to make our schools and training
pro:raL:s for tech:-rs morecffective the kinistry of Education

his end:Ild a co:ap:trative comprehensive study of government and

nongovcrl:%ent icn: or Mil schools. This study is conducted

by Dr. Rodney J. Reed, Assistant Professor of Educational Policy,

Planning and Administration, University of California at Bukeley,

U.S.A. The study,will exa,lineschool economic, physical and human

inputs and measured student cognitive and noncognitive school

outcomes, It is hoped that the results of this study will inden +,i --

fy correlates of Academic achievement that can be replicated in

all of our schools.

To collect the data fOr this study questionnaires have been

developed for students, t6ach:rs,. principals and Assistant super
,

visors. These questionnai/ts require a minimum amount of time to

coraplete and are Itaonymouse The answers you provide on the ques

tionnaires will only be reported in group form and in no instance

will the inform-tion be identified with any individual.

Your participation in this study is greatly appreciated and

I trust you will _ive Dr. heed your complete cooperation.

188

Very truly yours,

a

Josep 0. i'lorris

ASSISTANT I 'INISTI1T CP-V,DUCATION
FOR INSTRUCTIC)1T

a
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A-2

THE LIBERIAN STAR Friday, Aug. 2, 1974 -- Page 7

ANNOUNCEMENTS
Certain officials from the Ministry of Education

will be carrying on a Man--,Powor--Study in the High

Schools of all the Counties. The cooperation of all

school officials in each county is highly solicited.

The schools concerned and the dates of visit are as

follow:

MONTSERRADO BONG

l: Gboven High ' Aug. 30

2% Konola Academy , " 29;

NIMBA
1. Sanniquellie Cent. High Aug. 5

2. St. Mary
u 5

3. Carroll High 6

GRANO BASSA
1. Bassa High Aug. 12

2. Liberian Christian " 12

e

1. C.' Tolbert July,31, 1974

2.._ WVS Tubman a.m. Aug. 1

3. College of West Africa
u 1 .

4. Student Union
11 1

5. WVS Tubman p.m. , W
II 1

'

6. Augustus F. Caine p.m
u 1

7% B.W. Harris " 2

8 Martha Tubman .' " 2

9. National High .. " 2

10. Samuel Hancock
u 9

11. BWI "- 6

12. KRTTI
.. 7

13. Dick.erson Memorial
u 5

14. St. Cristopter -- Ex.
ii 5

15. C.H. Dewey
u 5

16. Presbyterian Todee Mission " 8

LOFA ,

1. Voinjama High Aug. 26

2. St. Augustin " 26.

3. NI " 27

4. LTP " 27

CAPE MOUNT

-

1. Espicopal Aug. 8

2. Government High School " 8 4

SINOE
1. Sinoe High School

MARYLAND
1. Cape Palmas High

2. JJ Dayrell,

3. Bishop Furguson

4. Our Lady of Fatima

GRAND GEDEH
1. Tubman Wilson Institute

2. Weitbo Extention

3. Assembly of God

4. Bishop Jule

Aug. 21

Aug. 20
20

" 20

" 20

AUg'. 19
11 19

11* 1.9



Bassa

Bong

Cape Mount

Grand GedPh

Lofa

Maryland

Montserrado

Prirte .

A-3

FINAL SAMPLE OF SCHOOLS

FROM' WHICH TEACHERS WERCSAMPLED

Student Union Inst.
Augustus Caine
Samuel Hancock,
National High

(by County tand Type)

Government

Bassa High

. Gboveh

Mission Total

Liberia Christian 2

( 6.9%)

Aobertsport (Gov't.) 'Episcopal High

Webbo

Voimjama' .

Zorzor Central

,2
( 6.9%)

1

. ( 3.4%)

2

( 6.9%)

Cape Palmas Our Lady of Fatima 3,

Pleebo (10.3%)'

W.V.S. Tubman College of West Africa /15

W.V.S. Tubman - P.M. St. Patricks

,C.H. Dewey Haywood Mission

K.R.T.T.I. 1.W. Harris
C. Tolbert Presbyterian Todee

St..Teresa's

Nimba Sanniquellie Central

TOTALS

- "431

4

(13.8%)

/ 14-

(48.3%)
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(51.7%)

St. Mary's 3

Carroll (10.3%)

11

(37.9%)

29

(100%)



. . ............ ., .
.........

A

......., .................... . e

..... ,

..... . ...
I

1, 1-.1 t
.n o ,r.

.TI'
1 ,-1 ',./, c

r .

x -7. r.
re' r " A

C .' ;r
1 or tx ,

.11.1

r ;.
t,1 ' 4

It. MI
t .1 r , .

A r In r.. .

r

it'

A-4

1'

..... ...

..... .. ..... ,

.$
.....

r t Ar

.1 ".:r
r ,

1

TOC - l'A 'IVY-I.'', 't:`I r"- v"1

r

. ........ .

IV

A

r
1$,

r A

r A.,
...

. .

A,"t-tt

Cr , r or
$ re A.. r.1 e :

. r,
tr art _r,

-1 r,

:r . r.,1 x : <

ri r r

. - A..$," $ (1' )

41,

CIr 6 t 1 .1

I r '.(1 cri { SF)
I '3 .1. r;',.rf
C.,, t

r1:. ;lo , :11.":-.`

r,e1 . r

191..

,

1,'
"`t.

1

1 -1.

1'

7,1

,' r1

1

{

Al

$1

$,7

tt,

ta-7

35

717

1

1

1



A- 5

1 r,

- ............ .
..

'

...... ...)
7. :

. ......

4.

.....

......
...........

...... I

411

, .......

.............. .........

J,



0

Table

APPENDIX B

Reported Amount of Tine Spent on Selected Teacher Role Activities:

B-1 Preparing Lesson Plans B-1

8 -2 Keeping Student Attendance Records B-1

8-3 Correcting Student Homework B-2

B-4 Giving Tests B-2

8-5 Evaluating Students B-3

8-6 rotivating Students B-3

8-7 Disciplining Students B -4

8-3 Trying New Teaching Nethods B-4

8 -9 Helping Students After School B-5

8-10 Working With Sports After School B-5

8-11 Attending Neetings B-6

8-12 reeting With Parents B-6

8-13 Visiting Student Homes 8-7
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B -1

TABLE 8-1

Reported Amount Of Time Spent on

Preparing Lesson Plans by SchoolType

Amount of Time School Type Total

Private Public Mission

Little 1 18 13 32

9.1% 27.3% 26.0% 25.2%

Lot 8 45 36 89

72.7% 68.2% 72.0% 70.1%

DNA 2 3 1 6

18.2% 4.5% 2.0% 4.7%

Total 11 66 50 127

8.7% 52.0% 39.0% 100.0%

TABLE B -2

Reported Amount of Time Spent on

Keeping Student Attendance Records by School Type

Amount of Time School Type Total

Private Public Mission

None 0 3 3 ,6

0.0% 4.8% 6.0% 4.8%

Little 3 27 25 55

27.3% 42.9% 50.0% 44.4%

Lot 6 29 21 56

54.5% 46.0% 42.0% 45.4%

DNA 2 4 1 7

18.2% 6.3% 2.0% 5.6%

Total 11 63 50 124

8.9% 50.8% 40.3% 100.0%
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TABLE B-3

Reported Amount of Time Spent on

Correcting Student Homework by School Type

Amount of Time

None

Little

School Type

Private Public

0 2

0% 3.0%

0 13

0% 19.7%

Mission

0

0%

- 13

26.0%

Total

/

2

1.6%

26

20.5%

Lot 9. 47 36 , 92

81.8% 71.2% 72.0% 72.4%

DNA 2 4 1 7

18.2% 6.1% 2.0% 5.5%

Total 11 66 50 127

8.7% 52.0% 39.4% 100.0%

(,\
TABLE B-4

Reported Amount of Time Spent on
Giving Tests by School Type

Amount of Time School Type TOtal

Private Public Mission

Little 3

27.3%

34

51.5%

21

42.0%

58

45.7%

Lot 6 26

4*39.4%

29 61

54.5% 58.0% 48.0%

DNA 2 6 8

18.2% 9.1% 0% 6.3%

Total 11 66 50 127

8.7% 52.0% 39.4% 100.0%
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TABLE 8-5

Reported Amount of Time Spent on

Evaluating Students by Sfo gl Type

Amount of Time

Little

Private

4

36.4%

School Type
Public

29

43.9

Mission

21,

42.0%

Total

54

42.5%

Lot '5 31 , 24 , 60

45.5% 47.0% 43.0% 4 47.2%

DNA 2 6 5 13

18.2% 9.1% 10.0% 10.2%

' Total 11 66 50 127**

8.7% 52.0% 39.4% 100.0%

TABLE 8-6

Reported Amount of Time Spent on

Motivating Students by School Type

Amount of Time

one

Private

W0

School Type
Public

2

Mission

0

Total

2

0% 3.0% ' 0% 1.6%

Little 2 24 25 51

13.2% 36.4% 50.0% 40.2%

Lot 6 36 21 63

54.5% 54.5% 42.0% 49.6%

DNA 3 4 4 11

. 27.3% 6.1% 8.0% 8.7%.

Total 11 66 50 127

8.7% 52.0% 39.4% 100.0%
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TABLE 8-7

Reported,Amount of,,Time Spent on

Disciplining Students by School Type

School Type,

Private Public Mission

Total

None

Little

0 3

0% 4.5%

4 38

1 /

2.0%

41

4

3.1%

83

36.4% 57.6% 82.0% 65.4%

Lot ' 3 19 8 30

27.3% 23.8% 16.0% 23.6%

DNA 4 , 6 ,t, 0 10.

36.4% 9.1% 0% 7.9%

Total 11 66 50 127

8.7% 52.0%. 39.4% 100.0%

TABLE 8-8

Reported Amount of Time Spent on

Trying New Teaching Methods by School Type

Amount of Time School Type Total

Private Public Mission

None 0 3 2 5

0% 4.5% 4.0% 3.9%

Little 4 30 25 59

36.4% 45.5% 50.0% 46.5%

Lot 4 28 21 53

36.4% 42.4% 42.0% 41.7%

DNA 3 5 2 10

27.3% 7.6% 4.0% 7.9%

Total . 11 66 50 127

8.7% -. 52.0% 39.4% 100.0%
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Amount of Time

-4'

None

Little

Lot A

DNA

Total

v

TABLE B-9 -

h.

(
Reported Anouilt of Time Spent on

Helping Students After School by School Type

Private

-

School Type Total

Public Mission

0 6 1
, 7

0% 9.1% 2.0% 5.5%

4 36. 34 74

36.4% 54.5% 68.0% 58.3%

4

36.4%

3

27.3% 4.5% 2.0% 5.5%

21 14 39

31.3% 23:0% 30.7%

Rt

3 1 7

11 66 50 127

8.7% 52.0%

TABLE 8-10

39.4% 100.0%

Reported Amount of Time Spent on

Working with Sports Aftcr School by School Type

Amount of Tice School Type

Private Public Mission

Total

None 5 37 22 62v-

45.5% 56.1% 44.0% 50.4%

Little

q
4 14 12 30

36.4% 21.2% 24,0 23.6%
I

Lot 1 7 14 22

9.1% 10.6% 28.0% 17.3Z

DNA 1 8 2 11

9.1% 12.1% 4.0% 8.7%

Total 11 66 50 , 127

8.7% 52.0% 39.4% 100.0%
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Q

None

Little

Lot

DNA

Total

Amount of Time

B-6

TABLE 8-11

Reported Amount of Time Spent on

Atiendinq Meetings by School Type

School Type Total

Private Public Mission

0%

8
72.7%

2

18.2%

1

9.1%

3.0%
, 2

4.0%

4

3.1%

46 38 92

69.7% 76.0% 72.4

14

21.2%

4

6.1%

8

16.0%

2

4.0%

24

18.9%

7

5.5%

11 66 50 127

8.7%f 52.0% 39.4% 100.0%

TABLE 8-12

Reporled Amount of Time Spent on

Meeting with Parents by School Typgv

Private

School Type
Public . Mission

Total

None

Little

2

18.2%

6

35

53.0%

21

22

44.0%

23

59

46.5%

50

54.6% 31.3% 46.0% . 39.4%

Lot 0 2 3 5

0% 3.0%. 6.0% 3.9%

DNA 3 8 2 13

27.3% 12.1% 4.0% 10.2%

Total 11 66 50 127

8.7% 52.0°0' 39.4% 100.0%
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Amount of of Time

TABLE B-13.

Reported Amount of Time Spent on

Visiting Stugent Homes by School Type

School,Type

'Private APublic Mission

Total

s

None , 5, 36 29 70
55.1%

. 36,

28.3%

8

6.3%

13

10.2%

127

100.0%

\
45.5% 54.5% 53.0%

Little 1 17 18

o'
9.1% 25.8% 36.0%

Lot 1 5 -

t
2

0
9.1% 7.6% 4.0%

DNA 4 8 1

36.4% 12.1% 2.0%

Total 11 '66 50

8'.7% 52.0% 39.4%

2k/0
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Program in International Education Finance
School 'of Education -

UMversity of California
Berkeley, California,

2

SURVEY OF TEfiCHER CHARACTERISTLCS

- The following questions are, designed_to provide information about

Itetchersthat will be used in an attempt to plan more effective school

programs and practices. The information requested will be reported

'only in group form; therefore, your answersq6 the questioils wi l 1 ,

.hot,be identified. Completing this questionnaire is vcluntary and

you need not sign your name.

.

Please answer all questions by placing a check [ v'] in the correct place

or by triting in your response.
ea

Example:
.

.

.

1. Check [t1 the correct answer.

What is your sex? (please check [V] the correct answer7)

Male [ ]

Female [ ]

2 . 41r1IiIg in your response.

What is the name of the school in which you aPe currently

teaching? (Please write in.)

2 2

(name of school)



E2

*

..

`Do not fill in

Form D

Numb&

- Date

1. What is the name .of the school-in which you ar6 currently teaching?

(Please write in.)

(naive of school)

. 2. Where is this school located? (Please writein for each line.). \NI-.

Town/city

County

3. How many ;ears have you been a teacher?
(Please write in the correct

answert.)

(number of years been a teacher)

0

.4. How long have you been a teacher in this school? (Please write in ,

the correct answer.)

(numbr of years taught in this

schobl)

5. What is your 1)ge?,(Please write in the correct Uswef.)

(your age)

6. What is your sex?,(Please check Et/f the corrct answer:)

Male [. ]

1
Female..4/[

7. In what country were you born? (Please Write in

(country of birth)

8. If you are an expatriate, what is your nationality? (Please write

in. If not an expatriate, go to question 10.)

it w

(nationality)

2 .)3



e

C

9. If you bare an expatriate, how long have. you lived.in Liberia?

(Pleas5 write, in.Y

Q.
. . . .

'10.Aow would you describe the area in whichyolli grew up? (Please

...3hetk [\/J the correct thswer.) & .

..

Farm C.
, i

t
r

' . <

(years liyed'in Liberia)
.

T5wn/citY ]

FL

11. What Liberiap languages,or'dialects 'do you speSk? (please write i,n.)

Q

Liberian languages or dialects spoken

4'

.,What are-your subject, matter t aching Specialties? (Please write in.

If you db not have a subject matter teaching,speeilty, write in ;,0'

"none".)
.

to

Nbject matterieacbing Oecialties

"

S

s
,f

'13. What subjects do yUt4 teach now? (Please wite in.)

Subjects taught now

14. What school gra.deS do 'you cur-rently. teach? 1Plnse write in.)

(school grades taught)



15. In what country did You attend the following levels of school?

(Please write in the country for each school 'level.)

School level Country where attended

Elementary

Secondary

eCollege/university
/ (undergraduate)

College/university
(graduate)

16. What is the highest level of education yogi have completed? (Please

check [A the correct answer.)

Elementary school

Secondary school

Some college

College graduate

Some course work beyond

college

M.A., M.Sc., M.Ed. degree

Other (Write in):

17. In what type of school did you receive most of your elementary,

education? (Please check [ the correct answer.)

Public/government

Mission ]

Private, C- ]
Other (write in):

]

18. In that type of school-did you receive most of your Second'ary

education? (Please check [ the correct answer.)

Public/government

Mission

Private

Other (write in):

2)5
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19. At what type of college did you do most of your undergraduate

work? (Please check [ j the correct answer.)

Public/government E

Mission [ ]

Private [

Other (write in):

E 3

20.'At what type of college did you do mostsof your graduate work?

(Please-check [v/] the correct answer.)

Public/government [

Mission E

Private q [ ]

Have not had graduate
training [

Other (write in):

[ ]

21. When did you decide to become a teacher? (Please check [ the

correct answer.)

In eleientary school

In secondary school

In college/university
(undergraduate)

After graduating from
college/university

Other (write in):

22. Which one of the following persons was most influential in

helping you decide to enter teaching? (Please check [VI

the correct answer.)

2.6

Mother and/or father ]

Relations ]

Friend who is/was a teacher ],

Other friends

A tSicher E

No one

Other (write in):,
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23. Why did you decide to become a teacher? (Please check [ the

the correct answers.)

Like to help students

Teaching is important for

national development

For the money

Couldn't find ether work

Other (Write in):

E 3

24. From the reasons you checked in question 23 for why you decided

to become a teacher, which one'is the most important? (Please

check [y//] only one most important reason.)

Like to help students

Teaching is important for
national development

For the money

Couldn't find other work

3

C 3

E 3

[ ]

25. What type of work does or did your born father (pa) do?

(Please check [4 the correct answer.)

Farmer [ ] Clerical [ ]

Trader [ ] Teacher [ ]

Fisherman [ ] Religious leader [ ]

Manual worker E 3 Lawyer [ ]

Managerial [ ] Doctor or dentist [ ]

Businessman [ ] Engineer _ [ ]

Civil servant [ ] Tailor. E 3

Other (write in):

[ ]

26. What type of work does or did your born'mother (ma) do?

(Please check [-'] the correct-answer.)

Beautician [ ] (Farming [ ]

Managerial [ ] Trading [ ]

Clerical [ ] Nurse [ ]

Teacher E. 3 Did not work E 3

Civil servant [ ] Other (write in):

2 ,i 7



27. What was the highest educational level completed by your born

parents? Please check [y/] the correct answer for each parent.)

No formal education

Some elementary school

Completed elementary school

Some junior high school

Completed juni& high school

Some senior high school

Completed senior high school

Some college

Completed D.A., B.S., R.Ed.

Some graduate work

Completed M.A., M.Ed.

Some work beyond Masterq degree

Completed h.D., Ed.D.

Comp medical degree
(0.0. or D.D.S.)

Mother (ma) Father (pa)

28. Would you like to become principal of a school in the future?

'(Please check [v] the correct answer.)

Yes

No [ ]

Maybe [ ]_

29. Would you like to work in the Ministry of Education in a position

/
higher than a. teacher? (Please check [v ] the correct answer.)

Yes

No [ s]

Maybe [ ]

30. Would'you like to continue teaching in. this school until you

retire? (Please check [I] the correct answer.)

Yes

No

Maybe [ ]

2,18
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31. Would you like to become a teacher in another school until

you retire? (Please check [\//1 the correct answer.)

Yes ]

No [ ]

Maybe [ ]

32. Would you like to get higher paying work outside of teaching

or the field of education? (Please check [ the correct answer.)

Yes ]

No ]

Maybe [ ]

33. Do the other teachers in your school like teaching in this

school? (Please check [A the correct answer.)

All of them do [ ]

Some of them do [ ]

None of them do ]

34. Do the other teachers in your school respect the decisions of

the principal? (Please check [/ the correct answer.)

All of them do [ ]

Some of'them do [ ]

None of them do [ ]

35. How many teachers in your school help each other ta improve

teaching? (Please check ['/1 the correct answer.)

All of them do [ ]

Some of them do [ ]

None cf them do [

36. Are the other teachers in your school as good in general teaching

ability as you are? (Please check [,/f the correct answer.)

Many of them are better than I am j ]

Some of them are better than I am [ ]

None of them are better than I am [ ]
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37. Do many students drop out of your school before completing the

12th grade? (Please check-CA the correct answer.)

Yes [ ]

No [

38. If many students drop out of your school before completing the

12th grade, why do you think they drop out? (Please check [V]

all correct answers.) '

School is too hard [

They have to work

They do not like
school

C ]

They do not think
school is important [ ]

Because of poor health [ ]

Because they are not
passing in school E

Parents do not want
them to continue 3 .

They do not have the

money .3

Their friends drop out [ ]

Other (write in):

C]

39. From the reasons you.checked in question 38 for\why students

drop out of school, which bne is the most important? (Please-

check [//] only one most important reason.)

School is too hard

They have to work'" [ ] e

Tbey do. not like

fr school ,C

They 'do not think
school is important [ ]

Because of poor health [ \]

Because they are not
:passing in school

Parents do not want
them to continue .

tley do not. have the :

money E

Their friends drop out [ ]

Other (write in):

[

40. Is student discipline a problem at your school? (Please check
,

[ the correct answer.)

Yes [ ]

No [ ]

210
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41. If student discipline is a problem, what kind of discipline

problems do students have? (Please check [ all correct ansv.ers.)

Fighting

Disrespect for teacher

Tardiness or absence

Disobeying teacher

Failure to complete
assignments or homework

Other (write in):

[ ] Disobeying school
regulations or rules

Drinking

Cigarette smokinT

Using drugs

Discipline not a problem

C 1

12. Who handles most student discipline problems? (Please check

[14 correct responses.)

Teacher C ]

Principal c., 3

Vice Principal C .]
Other (write in):

£ 3

43. how are student discipline problems handled? (Pleas:. check

[A all correct answers.)

Suspend student from school .[ ]

Take away student privileges- [ ],

Meet with parents

Corporal punishment

Talk to student

Other (write in):

211
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44. The list below contains several activities you engage in c'.s

a teacher. Please check [kil the amount oftir*e you actu:1111

spend doing,,these things and the amount of time you would like

to spendfdoiLg them per week.

(None = 0 hours; Little = 1-4 hours; Lot = 54 hours)

Activities

Time Actually Spent

None Little

Time Would Like to
Spend

Lot None Ottle Lot

Preparing lesson plans

Correcting student
homework

Attending meetings

Giving tests

Motivating students

Trying new teaching
methods

Disciplining students

Working with sports
1

after school

Helping students
after school

Meeting with parents

Visiting student homes.

Evaluating students

Keeping student class
attendance records

Other (please write in):

212
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45. What would help you to imprcive your classroom teaching?

(Please check [] all correct answers.)

More time to, prepare lessons [ ] Fewer non-teaching duties [

Better classroom facilities [ ] Smaller classes (fewer
students) [

More books and supplies ] Fewer classes E

Learning more about subject Having more money so that

matter [ ] I would not have to
think about another'job ]

Learning new teaching . Other (write in):

methods

None ef these reasons

46. From the list of items you checked for improving your teaching.

in question 45, which one is the most important? (Please check

[ only the one, most important item.)

More time to prepare lessons [ ] Fewer non-teaching duties ]

Better classroom facilities [ ] Smaller classes (fewer
students) [

More books and supplies [ ] Fewer classes . ]

Learning More about.subject Having more money so that

matter [ ] I would not have to
think about .another job [ ]

Learning new teaching
methods

[ ] Other (write'in):

None of these reasons

47. If you could make any' changes inthis school, what would you do?

(Please write in.) r.
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