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PREFACE v . -

-

This'study examines the usefulness pf survey instruments in
policy mak%ng. Here Profegso} Reed dea]s-wjth educatiéna]"poiicy making
a developing country, Liberia. He is-copcerned wi£h'teachers. But
the study could’deal with other social sectors and it could deal with °

other actors: for example, with consumers, d1str1butors, parents, or

éVen with the opposition ... etc.

- f ' " - -
Planners are always working in a very limited time and space .o

environment. -They are not.always able to consult with all relevant N

4

parties even if they want to. They have to prepare reports and be done
with the work w{ﬁhin;we]] established budgetary and time ljmits. Given
these reaTitjes, how can‘plﬁnners improve their ability to take into )
account the realities confronted by relevant participants in the process
being."p]anned“? How can planners make>participatory planning effective
without attempt1ng to dup11cate the time-consuming democratic process?

Or reversing the quest1on, let us ask: How can planning be less elitist
given the budget and timing which must be met? N

o

A well established tool is the survey yet the survey has ngt been

-

used too often in educational planning. One plausible reason is that
planning, particularly in developing countries, has been the concern

of economists. This is also the case in educh}gna] planning where

economists and even sys_am's analysts or engineers have had more in-

fluence than sociologists or political scientists. Thus, the tools of
vii

.8 \ ’




the trade used in planning haye tended to be the too1s_of economists, f.e.,

cost-benefit analysis, manpower planning, or the togls.of analysts, i.e.,

>

control theory, flow mod€ls, etc. . e vt .
: » Co - Toe e

@ s B ’

In this pioneering, study Prbfeszbr'Reed de]iberateﬁy uses the -
survey including a questionnaire to address himself to po]icy-issbes
qﬁ,nelevance to decision &hking.“Hé is concerned both'gﬁth teacher's
‘ perd%ptiOns (for example, their perceptions of where improvem%nts can
be madé) and with certain chagacteristjcs (for example, where do they
, come from, where are they located, what are {hey trained to teach, etc.?. -

Professor Reed.shews us in an elegant and concise way how it is possible to

obtain very useful and reliable information about teachers and how this

3 -

.

information can be used in formulating policy. His study provides a

good example of one way to expand participation in planming--one way_ of

¥

_Yevealiné to policy makers the available facts about seme of the relevant

¢ .

actors in education.
o

~ \
- : s
Guy Benveniste
Proféssor
University of California,
' , Berkeley )

o
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CHAPTER 1

. ) - INTRODUCTION .

L& .
-, Educational po]icy making in many deve]oping countries is ofiem -

“done with 1ittle input from teachers and often with only sketchy empiri- "
cat data relative to teacher qua]1tat1ve character1st1cs Th]s situa- -«

tioq iskperhaps more evident in couhtries where communication and trans-

. . B

S portation problems prohﬁhst the exchange of ideas and the systematic
. ~ . . ] .
R coilection of data, where schoo] reporting systems are insufficiently
& [N ; i deve]oped to prov1de accuraté datd where® superv1sony staff is non-

ex1stent or 1naaequate to work c]ose]y viith teachers in order to acquire
an accurate assessment of their needs and their opinions concern1ng school
practice ald where teacher input is not sought. Thus, educational

‘ policy making often proceed’jntuﬁtfve]y or with selected demographic
A

e

R
.

and financial input data only. . ) y

L]

. However, growth of schoql systems in deve]op1ng countr1es so that
& ' (

equa11ty of 9ducat1ona] oppartunif%es for all schooq _age .students suggests l
‘that 1nput 'data used in formulat1ng edu&at1ona1 po]icy be. broad- Jq sc0pe

and cover a var1ety of educational related issues. .This is part1cu1ar19
‘,- 0
0 1mport3nt in the areds of teacher recrui tment, d1str1but10n and retention.

That 1s, a var1ety of quant1tat1ve and qua11t&t1ve data should be available
to educat1ona1 policy makers whq are conterned with attracting new teachers

» needed to serve a’designated school age population with enSur1ng their

ey

‘ equitable distribution on the basis of traininy and experﬁence throughout

”

Q . ] 12 ]
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b
the school system and with reducing teacher turn over. A descriptive

survey of teacher characteristics, tkerefore, is assumed to provide an

excellent opportunity to collect and analyze data in fhe foregoing areas

and should provide input for enhancing educational policy and school
practices. To explore the usefulness of a survey too]_/nwprov1d1ng
irput data for policy making in the present study was underfaken 1n

N

L1ber1a,‘pest Africa.

Education in Liberia is viewed as the vehiéle through which nati;nal,
economic and modernization goa]s“can be met. Prouadfng educational oppor-
tunities for Liberian citizens is therefore a priority of high standing.
Yetiime growth of the educaiidna] system has not kept pace with the
school age populaticn and the demand {or educational services. Further,
within the ex1st1ng system, present educat1ona1 opportunities are assumed
by many to be qua11tat1ve1y different. To be sure, Liberia's system of
education, which cons1sts of private, mission and public schools, repre-

sents a necessary arrangement as attempts are made to serve as many students

.. as possible. However, to the extent that these sthools are of unequal

quality they deny the full benefits of education to‘individuals and to
national deve]oEment.x
Although government schools may be_attended tuition-free, many Students
atténd mission sschools which are not For example, “according to the 1972
Educat1ona1 Statistics for L1ber1a of the 6,242 students enrolléd in
grades 10-12, 2,865 students were in government schools while 2,401 were
enrolled in mission schools and 976 in other private schoo]s.] These
figures are particularly interesting, given that the annual average income
in Liberia for 1972'was only $43 per person in rural househblds and $346 !
2 B
: 13 :




per person in urban househo]ds.z_‘bésﬁite the tuitioa and Télated fees L
igvo]ved in attending mission and private schools, many parents elect to

send their children to these schools rather than to government schools

which require na tuition. Apparently some mission and private schools

in Liberia are viewed by many citizens as being mere effective or perhaps
.4 .

as having more prestige’ﬁhan government-operated séhoé]s.3 Whether they
are better, of course, is debatable since no clear evidence is available
to suppé}t this pssertiSn. However, ‘it does appé;r that many Liberian

parents perceive the mission schools to be superior to government schools

if enrollment rates in these school$-can be used as a measure of effec-

@

tiveness.
The causes for disparities in school quality may be many. One

cogent argument holds that a more selective school admissions process

inevitably leads to higher standards of education and better student >

% learning outcomes. This argument views the quality of schools as being

a direct function of the cuality of students. eAnother"argpment assumes
that the quality of schools varies according to the guality of teachers
to be found within them. That is, schools which are staffed by qualified
teachers by reason of their training, experience and attitudes toward
learning are thought to be betteg. Other arguments which are as plausible
~have been studied in other settings with mixed results. While support
can be found for most arguments presented-as a cause of the diffbrentia}
effect of schooling, no consistent evidence exi;ts for_any singular

argument.

Yet private, mission and‘public senior high schools in Liberia dé !
- manifest différences in student learning outcomes. The available evidence
3 ¢
14
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indicales rather dramatically that student learnina outco@es as measured"'
by colleqe entrance‘examinations and other nationally geveloped subject
. matter examinations are somewhat higher in mission schools than in public

and private schooTs.5 Thus, the identification and eradication of dis-
parities in basic school effects agsociated with mission, private and
public schools is an issue of immediate uraency for educational policy

A makers in Liberia if students are tc be ﬁrovided with equal opportunities

, for their educational development. .

b -

Another concern which must be viewed carefully by educational

policy makers in Liberia is one that is associated with the retention

and expansion of the pool of qualified teachers necessary to meet pre-

sent and anticipated needs.6 In this reqard, the conditions associa%ed

with teachina in the schools of Liberia may have considerable influence

on the decision to enter or remain in the teachina profession. The opinions

of teachers thef%fore provide esséntia] input into the educational de-
Cision making process pertainina to school policy and practice that not

only relates to teacher retention and recruitment but also teacher

effectiveness.

- _ B

"

On another dimension, curriculum development and the expansion of

curricullm offerings should be viewed within the context of the skills

-4

-k

and subject matter specialties of existing staff.: The examination of

availatle teachina specialties is also an essential consideratijon for

B
¥

policy decisions reaardina schoQl curriculum -and programs.

&

>

By investiaating teacher characteristics in areas such as the fore-

qotng essential input data can be provided for educational policy making.

.
4 . a >
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Thus, this stuly of teacher characteristics affords an opportunity to ’

1) examiné the distribution of teachers in senior high schools hased

on their training énd experience;-2) examine aspects of job satﬁs%ac-

. tion, carcer aspiration an-l the school clinate that impinae upon teacher
retention and satisfaction: 3) providé data that are usé?u] in assessing
the conaruency between teacher and student backaround as a condition ' ;
of teacher sensitivity: 4).examine teachina specialities,in relation

. . v . L. . Y
to curriculum expansion and development: 5) provide insiaht into teacher

role behavior; and"6) provide baseline data for future studies.

Data in the ahove areas are usually unavailable or very Timited
in many developina countries. Yet, such data are thought to be indis-
pensible inout for educational policy decisions. It is this view that

dave impetus to the oresent study.

v
)

This study in teacher characteristics is an attempt to use survey
research techniques to provide informaiion about teachers in Liberia

that can be used to assist educational policy makers and that may be

. __~_§'usefu] survey model in providing teacher data for educational policy

making in other developina countries. “

This study is the first in a series of studies dealina with
Liberian senior hiah schools. Other studies in the ser%es will focus
on: the characteristics of senior high school administrators; senior
high school student characteristics; the school settinas and correlates

of student academic achievement.

N 16
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The chapnters that follow will provide a discussion of Liberia and

its educational system, the research procedures used in this study,

LEY

teacher characteristics--demoaraphic, educational and experiential,
. L

v

attitudinal--and concludinn remarks.

¢y

17
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CHAPTER II
LIBERIA: AN OVERVIEM
INTRODUCTION

The purpose of th1s chapter is to sunmarize available background infor-
mation about Liberian education. In addition, the chapter 1ntroduce9 the
comp]ex issues facing educationai p]anners in developing a functional, quality

educat1oha1 system to meet ‘the needs of the L1ber1an people.

Secondary education ip L1ber1a must be understood and Studied within
the context of 1ife in a developing African nation, The unique-features of
Liberia to a great extent define the nature, purposes and structure of the
educational sysiem. The first section of this chapter.discusses the peop]é,
economy,, government finances and national dpa]s in terms of their implications

for educatioral development.

The second section érovides an overview of Liberian education, beginning'
with its historical development and including a discussion.of laws governing
its existence. The organizational structure of the schools, goafs, curri=
culum objectives and types of schools in Liberia are described. In order to
111Lstrate the new demands be1ng placed on the education system as a who]e,
enroliment and growth statistics are included as we]] as an analysis of appro—

priations to education in re]at10n(to the.natjqnal budget.  Lastly, several

key issues facing education in Liberia are considered along with a summary of

iexisting special programs or projects designed to address these concerns.

8
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Liberian secondary education in 1974 is the focus of the third section.
Demographic information and a descriptive ovérj?ew of secondary education _

is included in this section.

o
~

GENERAL CHARACTERISTICS OF LIBERIA

Population. Liberia, the oldest republic in Africa, covers an area of
42,000 square miles .and h&é a population of approximately 1.5 millio'. peo-
p]e.] The popu]atién ié distributed unevenly throughout the country; only
about 26% of the peép]g Tive in urban areas. The outstanding characteristic
of the popu]ation‘igﬂits youth; the median age is 18 years, and about 37% of
the people Bre below 15 years old. With an anqua] grpw;h rate of approximately

3%,2 this trend is likely to continue.

t

The population density and the large number of school age youth<raise
issues which have implications for educatienal deve]opment.‘ While a concen-
tration of géucationa] opportunities has deve]oped_in urban Monrovia, over
70% gf'the éopu]ation reside in other areas of Liberia.> Equalizing educa-
tional opportufity throughout the‘codntry will remain. an important concern
for the future. As a result of migrétion, urban areas face problems of Gver-
crowding in the schools, whereas rural‘areas«face problems of prgviding eco-

nomically feasible opportunities for education in areas of low population

density.

Y
Ve

Despite high dropout rates, school enrollment trends suggest that the
number of students seeking formal education will continue to increase pro-

gressively.in the future. Thus, both urban and rural schools will be

20
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confronted with four common.major problems: 1) limited and inadequate
facilities; 2) materials and supplies shortages; 3) insufficient teaching
staff to accormodate the increasing number of students desiring an education;
and 4) uneven and often sﬁbstandard quality of educational cutcomes which in

“part result from the above.

Economx. Ohly about 25% of the working age population participates in
the monetary sector of the Liberian economy wh1lo the vast majority engagé°
in subsistence farm1ng.4 The annual Liberian income is estimated at $43 per
person in rural households and $346 in urban housepo]d§.5 Despite the par- ’
iiai success of theccountry's unification policy, the typically urban, :
relatively high income mindrity and the typically rural, low-income majority
répresent qui;e divergent groups'of people. .

) The economy is highly dependgﬁt upon foreijn-owned and éperated aner-
prises, particd]ar{y in the exporf and conmkrcia] sectors. In contrast‘to
other developing African nations, the Liberian government does not appear
to, have increased substantially its share of the p}ofits from these enter-
prises. Although Liberia is Africa's Teading producer of iron ore and in
1970 was eighth in the world production and third in exporting, approximately
35% of its tota] income returns to non-Liberian investors and labor. 6 Agri-
cultural developments have not been encourag1nq production of fooJ!crOps
has not increased appre;iab]y and domestic production of rice, the couptry s
chief staple food, has required imported supplements at a cqst of‘gevera]

\Q «
millon dollars annually. Consequently, a more stable and balanced Liberian

economy\depends on the upgrading and diversification of the agricultural

sector and tﬁb}promotion and development of the industrial and other non-

21
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agrarian sectors.
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The country presently lacks a large, skilled tabor force, which in part
accounts for income accruing to non-Liberian manpover, and lacks cadres of
trained personnel in modern agricultural techniques. In all Tikelihood the
government might be expected to turn increasingly to education as a means of
providing the human resources so desperafe]y\needed for the estab]isgmént of
‘a sound national cconomy. ©

’

Government Finances. In 1973 domestic revenues were $89.8 million and

public expenditures were $89.2 mi]]ion.7 Due to generally adverse ecgnomic
conditions in the world market, public revenues are unlikely to increase
substantially in the years ahead. Yhile $11.0 million in.foreign assistance

- was received in 1973,8 the pre%ent level of suppdrt may not-continue in the

future; evén if it does, it clearly accounts for a disproportionate amount
of the total public revenues. Although contrigytions'from organizations
. stich as the United Nations have increased, recent trends indicate that bila“

. z .
teral aid is decreasing. The implications for educational planning are

rather griﬁ? “in an austere-financial period, the probability that govern-
gnenF budgggfryhappkbpriations for educational growth and development will be
Timited Té-greatly enﬁanced: .
P ©
In 1974, the national budgét was $96 million, representing an average
annual growth rate 6f 8.5% for the period 1966-1973. IQ\contrait, appropria-
tions to educat%on\increased at an annual_raté of approxima;ely 7.2%. During
,the period 1970-1974, the proportion of the national budget appropriated to
| equcation has remaihed essentially constant. In 1?70, 11.8% of the national
A budget or $7.7 million was allocated to education and in 1974, 12% or $11.3

\ iy -
million.” Viewed over a larger time period, Liberia provided fewer resources
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to education in 1974 than it did in 1968, when 20% of the total expenditures
were made in this area. In contrast, several African countries spend a
larger proport1on of their national budgets on education than does L1ber1a
For examp]e for 1970 Camaroon spent 19.6% of its budget en education,

Dahomey 30%, Ivory Coast 22.5%, Togo 19.9% and Yganda, 17 .8%. 10

National Goals. In 1@72 the National Plénnfng Council developed a

statement of. nat1ona1 goa]s wh1ch estab]1shed broad policies on severa]
")

fronts for ensur1ng economic progress andifor athlev1ng financial inde-
pendence. with respect to edocat1ona1 planning, the Council called for the

"systematic Qevefopment of programmes for increasing knowledge and skills

of Liberians through quality édqcatioﬁ and ,human resources development . . .'“]]

k)

In addition to determining futyre economic directions, the statement outdined

-

four national priorities. The first, "integrated rural déve]bpment through

balanced regiqnal planning,"1g-p]aced education as a high priority in

achieving the objective, second in importance only to agriculture. Thus, the

Liberian goverpment has indicated explicitly its commitment to the principle

of providing quality education for both rural and urban youth.

01

Literacy Rates. In 1962, the literacy rate of the population 10 years
and older was 9%, however, it has been estimated that that number increased

13 1n 1974 44% of the 15-45 year olds were 1{terate. '

to 22% by 1970.
.‘Sindb il]iteracy, among other factors, limits the-economic and social devel-
opment of nationalism, the goverhment has grown moré committed to its'eradi~
cation. A recently developed 15 yéar plén estimates the total cost of hé-

moving i]]iterac} among 15-45 year olds fo be approxjmafe]y 3$6.9 mﬂ]ion.]5

Invariably the ability to implement such éﬁ imporfant educationcplan depends
. 3 &

12
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“to cultural and socio-economic differences, many Liberians often speak

, /
on the availability of both financial and human resources, factors which

are.quite limited in the country at present.

'g}her Characteristics. Two additional features of Liberia, its popl- -
lation éive;sity and gebgrgphy deserve mention. Although more peripherally
related to education than the.other area considered, they pose someﬁhat '
unique problems for implementing a quality national educational system.
First, Liberians are a rather diverse group of people, ranging from the
early coastal settlers who were’called "Americo-Liberians" to the descendents

of various migrating ‘Cribes.]6 Thus, it is hot uncommon to encounter cultural

and socio-economic differences associated with this diversity. In addition °

different ldnguages. Each of theumajor tribes, about 16 in number, has a
language of its own, While Eng]i;h is the official lanjuage, estimates in-
dicate that }ess than half of the ;eop1e are reééonab{y:f}yent jgyit.]7 Y

Rural children typically do not‘know English whéﬁithey entgr school. Thus,

to be éffective, the educational sy§§em must be flexible gnough to'incorporate o

the diverse perspectives of its students and to address their\unique 1earniﬁ§
? . N

needs.

A second feature which impacts upon Liberia's educational system {s
its climate and geogra;hy. The rainy season (May - October), which results
in an annual accumulation of 120-150 inches, coincides with the %choo]
ca1éﬁhar.‘ Although new and improved transportatiqn routes haQe been developed

over the past years, many areas of the country aré still quite isolated.

Others are not readily accessible during the rainy season. These factors

“not only make supervision of existing schools difficult, but also may con-

tribute to the high absentee rates of both students and teachers vwho must

travel great distances to school and who lack @dequate transportation.
' ' 13
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EDUCATIONAL SYSTEH
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h © -

. . 3
Historical Backqround. Liberian public schools were first established

in 1826 although Christian churches and missonaries provided most of the |

‘education until the end of the 19th century. Uhen Literia became a republic

in 1847, over 600 students were enrolled in sixteen primary schools. In
1900, the Bureau of Edncation was established to coordinate and regulate

the school system by means of supervisiné schools and licensing teachers.

- The Education Act of 1900 plqced all schools, including private ones, under

governmenta] control. In 1912 thé school system was centralized by law and
the Bureau became a department, headed by a secretary of public instruction
who held cabinet rank. The school system 1nc]uded f1ve coastal counties and
served the Amer%coeLiber1an popu]at1on\§1most exclusively. Tribal children,
for the most part, received a traditional education based on: tribal lore or
Mbs]en_teachingé. Access to Western ednCation came only thrnugh mission

schools or thr0ugh\tne child Edoption system whereby tribal children came
. - . A o

to iive with Americo-Liberian families.

Prior to World War I1, mission and private schoois accounted for iﬁproxi
. .
imately 80 ot the educational system However, the number of government .

schools grew rapidly after Norld Har Il and current]y a substant1a1 majority

are government owned and operated. In 1960, there were 620 elementary schools

\and 25 secondary schools, but by 1970" the pumbe$ had-grown to 889 elemen-

taey schools and 195 secondarv schoo]s Enrollments show a similar pattern.

Since 1960, primary school enro]]ments increased from 58,556 to 120,245 in

" 1970, and secondary school enrollments increased during that same period frrom

16,771.]8

L[4




- . Durnng th cxpans1ve growth per1oJ of the 1960' s, four edticational

v plans were developed: the Ten Yeaf. or Massaquo1APﬂan covering 1962-1972;
the UNESCO P]an covering 1963-1973' the Five Vear Plan under?br John P.

2. 2 ~

.//(,M]tchell covering 1964- 1968‘ and the Four Year P]an under Dr. Augustus
Ca1ne covering 1967- 1970 - The 1attér plan perhaps is most “Useful in that -
it was deve]oped after the nat1on S auster1ty period began " While the
plan's quant1tat1ve obJectlve of 1ncreas1ng enrollment was ach1eved other‘ o
qua11tat1ve objectives of. nmprov1ng e]ementary educatlon and obta1n1ng less«

( expensive texts have-yet to be fully rea11zed.

-~

"In response to the h1gh cost of educat10n, the Pres1dent of L1ber1a,

President William R. TJolbert, Jr. in 7972 articulated the government S new

policy with respéct to tuition. In addition to providing free tu1t1on i, . .

ge;ernment elementary schools, as had been the case, the government waived
tuit%dn‘!&es for all ggvernment.high school students,ﬁa]though theee students
would continue to *provide their own texts and pay a registration fee. The,
., PreSident a]so outlined the nat1ona1 plan of providing at least one e]emen— .
tary school 1n every L1ber1an town oyer 600 and one junior and seniox hwgh
- : schooJ in every ch1efd0m.]9' Although the elementary school requ1rement "was = |
.specified by law:in 1956 th1s objective has not been ach1eved. ‘Nor is it

likely that the object1ve for increasing the number of Jun1or and senior

high schools will be met in the jnmediate future. '
. - N ).“
While the free tuition policy is admirable im principle, the government
- . ; - "‘.

is not in a position to provide additional fdnancia], personal and material’
" - resources necessaryuto 1np1ement fulﬂy ‘the President's po]1cy However thé

- free tuition policy has 1ncreased the student enrollmegt in the governmentk
20 '

schools. . : - “\\hu; . ,




Educational Laws. The educat{on laws of Liberia from 1826-1974 reflect

. the overall intent, if not development, of the education system in genera].Z]

. Several laws a¥so illustrate the discrepancy between .what is codified and -
[ ) & *
b -+ what'is practiced. " .
. . ' _ Despite the Compulsory Education Law of 1955 which requires children

from 6 to 16"t0 attend school, it isestimated thdt only-43% of the 6-13
year old poﬁu]atioh was enro]led\in 1972. However,. if the law were enforced,
,proaect1ons indicate that by 1978 approximately 42,400 additional students
' t wou]d have entered the system, necess1tat1ng approximately 1,060 new class-
rooms and 1, 305 additional teachers. 2? In addition, c]asses which exceed
“ the 4o pupil- teacher limit prescribed by law are more numerous than those

4 -

which have Just a few students. Withoyt add1t1ona1 teachers and more class-

rooms, this law will continue to be ?mpract1ca1 to enforce.

. While numerpus policies on education have been formulated in recent

.

.- .jf. years, the educat10n 1aus have not been modified accord1ng]y, in part because
I no final decision has been made on the direction of Liberian educat1on When

this decision is made, it will be possible to eliminate discrepancies, and

L4

develop realistically enforceable laws in support of the.adopted‘poljcies.

Administrativé Structure. The Ministry of Education is a governmental

A} . . >

agency responsible for administering all public schools at the primary and

secondarx'levels. At present the Ministry is responsible for all aspects of
the educational process ranging from employment and curriculum to certifi-
cation and funding. It also exercises some measure of control over private

and mission schools, many of which receive governmental funds. The administra-,

tion of higher education is not the direct responsibility of the Ministry
, - S (T "
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although a Director of Higher Education within the administrative structure
serves as a 1iaisonsbetween the institutions of highervlearning and the
Ministry, .
%n\1972, the central administration wvas testructured. Organizationally,
the Minister of Education reports to the President. Under the Minister is one
deputy minister and four assistant ministers, responsible respectively for
o Science and Technical Education, Iastruction, Administration and Planning
and Research Otter central administrators include spec1a1 proaect directors
‘ -ass1qned to different levels of school organization, e.g., d1rector of secon-

[

dary education. ) e

< The highest local education off1cer except in the city of Monrovia

which has a separate public school system with its own superintendent, is the
county supervisor of schools. "Each county supervisor adm1n1sters all of the
,schools under his jurisdictien and handles all personnel matters, subject,
of course, to the approval of the approprxate centra] office adm1n1strators
Like other adm1n1strators in the M]n1stry, county supervisors are appo1nted
- not elected. Under the supervisory staff are the s§hoo1 principals and

teacher-treinieg institute directors: Principals can make recommendations

s to the Minister of Education through the county supervisor concerning per-6

sonnel decisions,.but rare]y‘do they have final authority in these decisions.

Overall, tha Liberian education system is highly centralized.

[4
) ,
Aims of Education. The-aims of education in Liberia are expressed in a

. . number of recent documents, beginnjng with Liberia's President Tolbert's 1971

9

, speech to the Students of,the University of Liberia and Cuttington Col]ege°
~ s
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in which he outlined five principies wﬁ%ch would guide the government's
educational po]icy123 Summarized, the principles support: 1) religious
instruction in the schools; 2) education for the deQe]opment of the total
individual; 3) diversifieq education in adequate facilities as a means of
achjeving equality of opportunity and an infqrmed citizenry; 4) vocational
and technical training for national economic progress; and. 5) higher educa-
tion as an agency for training skilled manpover. The overriding goals of
the gové}nment's educational policy is that of building nationalism through
educétibﬁ.

With respect to the philosophy ot education, the fo]1owin§ statement

vas adopted by the First National Conference on Curriculum Review in 1970
which indfcates that education must strive to "mofivate in the learner a
respect for the dignity of every human being; develop an appreciation for

the dignity of labor; instill in them [sici a desire for learning; and [a],
desire- to attain self-reliance and the fulfillment of se\f—rea]ization."z4

The position that universal education is necessary for the-successful develop-
ment of democracy is also affirmed. Further, the statement indicates that the
curriculum "should be flexible and should reflect the aspirations and hopes of

the Liberian society as well as the certified manpower needs of the nation."25

©

The general objectives of Liberian education are to democratize educa-

tion by making it both available to more people and more readily accessible;

and,to make education more relevant to its recipients' needs and more re-
sponsive to the national heritage.26 In order to achieve these objectives,
four priorities can be noted, they are: 1) to improve the quality of elemen-

tary education; 2) to expand secondary education, particularly by equalizing

l opportunities by region and by increasing the number of mathematics and 29
\‘ * N -
'EEBJKQ science. teachers; 3) to improve and expand technical, vocational and crafts

18 . |
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training; and 4) to encourage educational planning and increase the effi-
:cacy of the administrative "infrastructure."27 In addition to thése nri-
oritie;, tvio othéf emphases are apparent: the production of suitable texts
and instructional hateria]s, and the development- of project schools in rural

. . . 28
areas to provide community education.

It is clear that the general stated aims of education in Liberia are
to provide qualitatively improved universal education and }o.provide manpower
training for egonomic development. Given the inmediacy of the n;tion's needs
for human resources and the Jiéitéd finances available for education, the
aims of education becomce a major challenge, one which will require creative

and informed future planning.

School Organization. By law ir 1969 the Liberian school system was

divided into three levels: elementary, junior high and senior high. The
6—3—3’system, as it is called, dérives its name from the number of years a \
student theoretically spends ét each level. An 8-4 system with no junior

high sqhoo] preceded £he present one. Ostensibly the shift was made to

\ e . e §

providelfor more realistic v0cat1ona1 decision-making at the upper secondary

Al

level by diversifying the tybe of programs offered to include,téacher training
‘l ¥
and vocational curricula as well as the already established academic curricu-

Tum. 1 ’
w

‘ N
A1Qhough the 6 3- 3 system specified three levels of education, a fourth
- actua]]ﬂ is #n operation--pre-school which includes both nursery and k1nder-
‘garten programs: Apparently kindergarten is used to teach English to students

in prepafatiqn for their attendance in elementary schools. Students with

insufficient knowledge of English often repeat kindergarten and may spend as

19
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many as three years there The Ministry of Education does not havq respon-
sibility for pre-school education and government finances are not used to %
subsidize it. Iﬁ light of the demands on the government to provide formal
education for all school-age children, thevMihistFy's official position
appears to encourage reliance on private agencies to perform pre-school
functions although a curriculum has been developed for kindergarten through
the Ministry of éducation. On the other hand, the Ministry of Education's
1974 position paper on basic education continues to affirm thé ear]%er posi-

tion that while pre-school is valuable for underage students of 4 and 5, it

should not become a requisite for entering elementary school and should not

become a responsibility of government.29 There appears to be some ambiguity
on whether students should attend kindergarten and also on the extent to

which the government should be involved in pre-school education.

The elementary level encompasses the first six years of school and
students theoretically enter at age six. In practice, students are often
much older and it is not uncommon to find'teenagers~invthe~uppenvgrades:of- o e+
elementary school. With the exception of a few mission schools, the system
is coeducational and the medium of instrgction in English. Many classes
are, characterized primarily by their academic orientation and by their re-
liance on rote learning as the major mode of instructien. By legislation,
elementary school textbooks are supposed to be provided free by-the govern-
ment, but they are so few in number and so costly that few students are
supplied with texts for their own use. In addition, the texts that are

available are usually imported and are not designed to réflect Liberian culture.
2

Until recent]y,“students in the sixth grade were required to receive

passing grades.in their course work and also on the national examination

20
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in order to gain entry into the next level of education. .After completing

grades 7, 8 and 9, or juniér h{gh school, students again must pass both a

national examination and their coursework before being permitted to enter the
senior high 1eve].30 The stated purpose of the national examination is to

improve the quality of education by selecting only those students who meet

~the specified criteria and by encouraging schools to upgrade their instruc-

tion by means of a rating system based on successful student performances.
In general, the examinations in }hejr present form do not appear to
havé served the purposé; for which they were originally intended. In 1972,
the sixth grade national examinations wvere abo]ished. However, there has
been some renewed interest in.developing an appropriate screening device at
the end of the sixth grade to determine which students may continue their

-

education.

The Liberian school year begins in February and is divided into two

“semesters of 18 weeks each. A amonth's vacation Bériod occurs in July and

~a two month vacation period which starts in December divides the school

year. In 1962{ the school year was altered to conform to“the September-
June pattern but this was rejected after a trial period. The private
American cooperat{Ve school located in Monrcvia, however, continues to
operate from September to June.. Teach%ng periods in Liberian schools are

forty-five minutes long; there are 5 such periods per da?l

Curriculum Objectives. The overall objective of elementary education

is "to help young people reach their individual potential as(héa]thy, sen-

sitive and resbonsib]e human beings who, as a result of their own full

~
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personal development, will contribute to the growth and advancement of their‘

w31 More specific objectives include: effective communication;

society.
numerating and calculating; understanding technology and the Physical environ-
ment; social, ethical and civic development; manual dexterity; productjve

use of leisure; se]f—éxpression, and désife for cohtinuing education. Built
into the objectives is also a concérn for individual diffefences and a sen-
sitivity to local heeds as they might affgkt curricalum. While every objec-

i

-tion for subsequent planning.

The overall objectivés of secondary school include attaining at a more

&

advanced level the objectives projected for elementary school. Special em-

- bhases are placed on responsible citizenship and to a somewhat limited extent,

occupational training. .

j Achieving the desired curriculum objectives presents major problems for
. several reasons: the lack of specialized faculty; insufficient equipment
and materials; inadequate physical facilities; and the rigidity of the exist-
ing curriculum. Much more planning ahd experimentation is ind}cated before

curricula necessary to achieve desired goals can be realized.

Types of Schools. Liberia has three types of schools: public, private

"and mission. Discussipn has been limited primarily to schools in the public
domain in that these schools are the most numerous in Liberia at this time.
At an earlier period in the country's history, however,\mission and private
schools performed most of the educational functions. Until VWorld Vlar II,
mission and private schools accounted for approximately 80% of the school

faci]itjes.

22
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Under the existing governmmnental structure, private schools may operate
if they are registered with the governmen% and if they comply with its regu-

lations and standards. Private and mission schools are either operated by

. industrial concessions, are affiliated with religious organizations, or are

operated by individuals. These schools typically receive small government
subsidies but have very little if any direct input in formulating national
éﬁucationa] policy. The quality of the mission and private schools is hightly
variable. Some have difficulty meeting the minimum government standards for

school operation while others are reputed to have outstanding educational

, prograns. In 1972, private and mission schools accounted for approximately

33% of the educational faci]ities.32

33

Enroliment and Growth Statistics. A total of 160,456 studénts were

reported to be enrolled in public, mission and private schools in 1972.

This represents an increase of approximately 18% from 1970 when 135,739
students were enrolled. Of the 1972 total enrollment figure, 139,045 stu-
dents were in grades K-6, 15,169 in grades 7-9 and 6,242 in grades 10-12.

In comparison, 1970 figures showed 120,245 students enrolled in K-6, 11,572
in grades 7-9 and 3,922 in grades 10-12. Viewed over a ten year period from

1960 to 1970, .enroliment at the elementary level increased at an annual rate

of 7% and secondary enrollment grew at an annual rate of 18%.

In the K-6 category, 48,853 students of the 1972 total were enrolled in
kindergarten or "pre-grade." The “pre-graders," or overage pupils who were
preparing for entry into elementary sch501, accounted for well over 50% or
25,604 of the pre-schoolers. The number of students in elementary school
progressively decreases from grade 1 (24,452) to grade 6 (9,090)., This trena
continues until the twelfth grade where the number of enrolled students dimi-

nishes to 1,435. 23 ) '
34 -




When the total number of students in grades K-12 is broken down by s?x,
197,549 males and 52,907 females were enrolled in 1972.° The number of females
‘dezreases proportionate]y as the level of education increases. Of the ele-
mentary school (grades 1-G) total population of 90,192, approximately one-
third or 29,106 were female and of the junior high school "grades 7-9 only
3,472 students vere female compared to 11,697 males. At the senior hiqh‘
school level, grades 10-1é, of a total population Of 6,202, only 1,477 or
Tess than ohe-quarter were female. In fact, the highestcprOportioh of female
fo male students was found in kindergarten and pre-school.where 18,852 of the

48,853 enrolled students were female.

Enroliment by type of school indicate that in 1972 public schools served
108,352 students, missioq schools served 30,586 students and other private
schools served 21,518 of the total number enrolled. In viewing 1972 en-
rollment by grade level 34,033 students were_enrolled. in public. kindergarten.
~ or pre-school c]as§es, 7,281 in mission schools and 7,489 in other private
schools. Enrollments at the K-6 level were distributed as follows: 63,113
in public schools; 16,305 in mission schools; and 10,774 in private schools.
Junior high enrollments were 8,291, 4,599 and 2,279 studehts, respehtive]y.

Of the senior high students, 2,855 were enrolled in governmeng schools, 2,401
in mission schools and 276 in other private schools.

In comparison to 1970 figures, K-6 enrollments in the public schéo]s rose
from 78,961 to 97,196 a?d mission schools showed a’slight decrease from 24,568
to 23,587. Other privafe'schoo]s increased their number of students from

-~

16,716 in 1970 to 18,263 in 1972, Since 1970, enrollments in grades 7-9




also have increased for all three types of schools. The figures for grades
10-12 indicate that public schools have grown-from 1,813 students in 1970 to
2,865 in 1972. Mission school students have increased in number from 1,601

to 2,401 and other private schools from 508 to 976.

As of 1972, regard!ess of'schoo1 typé, there were 897 elementary schools
(K-6 grades) and 224 secondary schools (7-12 grade) throughout Liberia.
0f the elementary schools 656 were public, 140 were mission and 101 were.
private. However, not all elementary schools included grades kindergarteq
through 6. Of the total number of elementary schools in Liberia in 1972, only
303 of the public scﬁoo]s, 85 of the mission schools and 38 of the private -
schools taught 6th grade, the highest elementary school grade. Secondary
school (grades 7-12) figures for 1972 indicate that %4 schools were public,

81 were mission and 49 were private. 0f these, 18 public schools, 28 mission

schools and 13 private schools provided education through lzgh grade.

Schools in Liberia operate in sessions: ‘morning, afternoon, morning
and afternoon, and night. O0f the 897 elementary schools in 1972, the vast
majority of 769 Operated‘in the morning only; only 8 held evening sessions.
In view of Bhe,large number of overage pupils enrolied ig pre-scHoo] programs,
the number éf schools with evening sessions seems rather small. Howéver, the
number of overage pupils who elect to attend evening classes are apparently
accommodated in this combqfat1ve1y small number of elementary schools with
evening sessions. Or the sma]] number of e]ementary schools with evening |
classes may reflect a lack of kngw]edge concerning the necessity and desirability
of such schools. The secondary schools reflect a pattern similar to the
elementary schools: 157 of the 224 schoo]é have only morning sess{ons, 16

have both morning and afternoon programs and 27 hold evening&%1asses.
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The largest number of séhoo]s in any city of Liberia are located in
Monrovia, the capital city, whifh in 1972 had a téta] of 72 elementary
schools (grades K-6) and 60 secondary schools (grades 7-15). Only 35'e1e:
mentary schools taught 6th gréde and at the secondary level only 26 séhoo]s
faught the highest grade, 12th. In examining the number of elementary schools
in Monrovia by type, 43 s5chools were pub]ic; with 18 of that number teaching
6th grade, 9 were missions schools, with 6 teaching 6th grade and 20 were
private or concession operated withmll teaching 6th grade. At the secondafy
leve? 13 schools were public with only 3 offering instruction at the highest
grade level--12th, twenty-two were mission with 13 teaéhing 12th grade; and
25 schools classified ac private or other existed with 10 of these providing

classes at the 12th grade level.

It is particularly iﬁteregting to note that of the 59 secondary schools
of fering instruction at the 12th grade level throughout Liberia in 1972, ZQ,
or 44% of these schools were located in Monrovia. Clearly, more secondary
schoo]s Tocated outs{de of Monrovia shou]é provide instruction at the high-
~esé grade 1eve{;Tﬁ order to meet the desired goal of equality of educational
opportunity. \

The total number of teachers in LiSeria was reported\to‘be 4,689 as of
1972. By grade level, 795 taught kindergarten and/or. pre-grade, 2,727
taught elementary students, 790 worked with junior high schoolers and 372
taught high school students. Public schools employed 2,844 teachers, mission
schools had 1,208 of the.total and other privﬁte schools employed 637. Of
the senior high school teachers, 158 were in public schools, 172 in mission

schools and 47 in private‘schools.
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Education Budaet. In 1974 12% or $11.3 milljon of the national budget

" of $96 million was appropriated to-education. In 1970, education received

a total aTlocation of $7.7 million or 11.8% of the -natiohal budget.34 The
allocations to education betweé; 1970-1974 have shown little variation; 11.8%
in 1970 to highs*of 12,5% i; 1971 and 1973. Yet education has expanded consid-
erably, and costs have increased. Thus,.thé education syétem nust accom- N v
modate an increasing number of students on essentially the same proportion of * '
the national budget-as it did in 1970, From 1970 to 1973 alone, enrollment

c

figures indicate an increase of approximately 40%. N,
\

Of the total 1974 education budget, 24.7% was appropriated tc elemen-
tary education, 12.4% to secdndary education, 7.9%\tb vocation;T education
and 7% to teacﬁer training. The distribution of student\enrol]ment indicates
that 87.5% of the students were in ;1eméntary échoo], 16.3% were in secondary
school, 0.8% were in vocational programs and 0.3% were in teacher trai .ing
prograﬁs.35 In contrast, the University of Liberia received 21.6% of the .
total education budget but enroljed only 1.2% of the tota} student pupula- '
tion. If one inc]udes foreign sého]arships, higher edu}ation receives 31.6%
of the budget.36 C]eariy the stated high priority goa]iof achieving equality.
of education opportunity for Libgrians has not been translated into a high

~

budgetary priority.

) . o
In general the per studentcostis very -low, particularly the amount

spent for materials and Sypplies. For example, at the elementary school
level in 1972 the cost per pupil was $18.17. Of that amount $§17.35 went to

teacher salaries and $0.87 to supplies amd materia]s.37 The actual amount -
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spent for.maxqrial and supplies, however, is also a function of geogra-
. "~ phical locazion. The Honrovia Consoiidated School System (HCSS) spent

$3.44 per pupil.in 1970 while. other public schools spent only $0.58. In

1973, the MCSS spent 52.56 and the publit schoois only $0,23 for materials.
R

qnd‘supplies.38 Thus, the limited budgetary\resourbes that are available are’

ngt distributed equally over the entire education system.
t

N

-~

With respect to the funding of priva%e and mjssion schools, the gov-

ernment prov1des small subs1d1es and grants. Although-most pr%vate schools
v

charge fees, the revenue typ1ca11y covers, less than half of the cost per
puéi}. In 1970, 5% of the tbta] educat1on budget or $330,703 was alloca-
-ted to non-public edqcation.39 The revisgq 1973*Function/5ct1v1ty Budget
of'the Ministry of ,Education indic&\és that subsidies to non-government
operated elementary schools totaled $10,259 and to genera] secondary schools,

40

$52 686. Estimates for 1974 did not project incredses from the 1973
.t . ' ! . ]

. figures.
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Major Issues in Liberian Education. The educational system in Liberia

faces several important issues, the resolutions of which undoubtedly will
: «: ‘have s\gnificant implications for the future. The identified problems--high
dtudent dropout rates, overage students, insufficient or inadquate faci=
litiéslspace,’teacher attrition and renumeration concerns and p]anning a
" functional bureaucratic strﬁcpure for coordinating Liberian schoo]s——haye
» been noted earlier in the chapter. For introductory purposes, howéver, éach

concern will be described briefly. )




«
< ; S

Ty N The attr1t1on rate between 2nd and 4th qrades for Liberian students
. - }

is est1mated to be approx1mate1y 50-60% of the population enrd]led in those

grades. S1nce literaey. is rare]y reached at this stage, the large number of

dropouts is cause for particular concern: While the ﬁumber of students

leaving school decreases as grade level increases, the attrition rate in

o 4

h1gher grade 1evels is est1mated to be as h1gh as 28%. In allhlikeiihood,

the problems of overage students in classes with regular schoo] age pupils,

~ o

crowded school conditions and un1nV1t1ng school fac111t1es, or the lack

thereof, are closely associated w.th the high attr1t10n rate. - .o

G1ven 11m1ted financial \esourcés, finding J?ys to deal effect1ve1y ;

with issues re]ated to ma1nta1n1ng existing schoo] facilities and construc-

- b

ting new school buildings to meet increased student enro]]ments~presents

. a great cha]lehge. Existing school facilities are not aaequate to accommo-
date every school age student, nor are the existing schools fully accessii
ble for that:population. The total est%mated shortage of c]assroohs by‘19f6
is-estimated to be 1,500, and this figure does not'include the additiona]l
classrooms that will be avai]ab]e throﬁgh the planned. construction prograh.

<
At the elementary level, pub11c schools are est1mated to need 1, 010 add1-

Py

A
~

.ona] c1assrooms, and private ahd mission schools, 200. At the senior h1gh .

]eve], both groups are estimated to geed 30 classrooms each.-42

-
? * 4

‘Attrition and insufficient renumeration of teachers are also 1ntex
connected problems. Basic sa]ar1es of teachers do not compare favorab]y
with those working elsewhere with equiva]ent credentials or working,in

business or ipdustry. A]thouéh salary increases were made by the government

297 _ ) K
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in T971 and 1972, the new salaries are still low which in part may con-

~

tribute to the high attrition rate in the pub]ic‘schools.
.Finally, there is a need for coordinated planning by the central

education administration particularly in terms of improving the accuracy -

of educaticnal statistics and in carrying out basic and-applied research.’

The development and implementation of realistic 1on§ range plans for the

total education system remain significant issues also.

Severa] spec1a1 programs and proaeces have been undertaken in L1ber1a
\;c address some of the %grgeoh1ng issues. Key proaects include the Curei-
culum Development Program, the Acce]e}ated Curricu]um'Experiment Project,
the ﬁdfal Primary Teacher Training Project and the Production of Instruc-

tional Materials Project. The general aim of these projects is to improve

the educat1ona1 program in the schools. To date they have had\]imited success
but have yet to be fully }mp]emented The key problem these projects face
stems from the 1ack of finance for plann1ng, experimentation, mater1als,

training and retraining of teachers and evaluation.

~

!

OVERVIEY OF\SECONDARY EDUCATION . /
/
While much of the most recent de. graph1c data on secondary schools
has been reported earlier in the chapter, many of the figures merit addi-
tional comment. It should he noted, however,; tha2&¢he following d1scuss1on
must be considered within the limitations defined by the data, in that

repor*ad dataumay be uhduly Qﬂqlated or underrepresentative because of the

still developing school reporting system. 'Sﬁnce the number of secondary
' C oy

) . 30
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schools is not that large, this problem is pérticu1ar1y acute when interpreting

percentages over time. e

i

~

It ‘s estimated that from 1970 to 1972, tota& secondary school enroll-
mént,increased at an annual ra%e of‘18%.43 However. in the three téqhnica]—
vocationa[ institutions in existence during this time period, the’annua1 i
growth rate was much lower (1.2%). The two teacher training institutes,
which are classified as secondary schools, also reflected a dec]ining'enroi]—

ment rate, in part due to restructuring and underutilization of these insti-

tutes.

The. number of teachers in secondary schools increased by 13% during
the period 1970-1972.%¢ Although the student-teacher ratio increased
nationwide to 18.3, this\figdre is misleading in that many teachers in fact
have very large classes of up to 60 students while other do not. Imbalances
between schools in terms of student-teacher ratios are indicated and constitute

an important problem.

According to a survey of teachers in the general secondary schools

in 1972 (see Table 1), 71% or 268 of the 377 senior high school tkachers

had a college or graduate degree. Of that number 198 teachers had a B.A.
degree, 66 the masters degree and 4 a dogtorate. Approximately 15% of the
teachers did not report their qualifications and the remainder did not meet

the minimum qualification of a college degree. At the junior high school

level the perceritage of teachers with comparable educational training is
significantly lower. Of the 790 junior high teachers only 341 (43.2%)

had a B.A. or advanced degree: 297 had a B.A. degree; 41 the masters

32
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degree and 3 the doctorate. Clearly the teaching staff should be upgradgd——
i a fact acknowledged and given high pfiority by the Ministry of Education.

The objectives for secondary schools and their speéiffc.functions have
been noted ea}lier. The objectives, however, are envisioned goals rather
than actualities. While it is impossible to know what direction these schools
will take some of the ideas bging discussed include: deveioping regional
comprehensive high schools which offer both academic and vocational training;
placing greater emphasis on science, mathematics and technical areas; and
revising the secondary school curriculum to make it more relevant to personal
and national goals. 8 |

~

. The major issues facing general secondary education are similar to

those facing Liberian education in general: Timited financial resources;

quality and quantity of teachers; uneven development of the secondary schools
in terms of their geographical location and the quality of their programs;
and inadequate facilities and insufficient materials. Howevers dthere are

~‘ three additional issues which are more uniquely associated with the secon-

dary schools that deserve mention.

The first issue relates to the unique pressures on secondary schools
as beneficiaries of the products from the elementary schools. that is done
or is ;ot done at the elementary level to improve student skills and to
retain students in the system will affect the plans and outcomes of secon-
dary education. Greater coordinating efforts will be important and necessary

to ensure a quality system of education.

The second issue relates to the curriculum of general secondary educa-

‘RJ!Z‘ tion. Like the elementary curriculum, it has heen exclusively academic in

.33 A4




nature. The consequences, however, of this exclusive orientation for
national development are much greater at this higher education level.
Without move diyersified.curricuia designed to encourage entry into
technic&],Aﬁrofessional and semi-professional fields, Liberia's ﬁéed for

skilled manpower cannot be met.

The third issue relates to the inequities associated with budget

-~

allocations. In 1974, for example, elementary education received 25% of
the cost of instruction, while general secondary education received 13%
and higher education (the University of Liberia which serves approx-

mately. 1500 students) received 22% of the cost of instruction:45

Given
the limited financial resources available for education and the great/
need for technicians and other skilled manpower that could be trained at

the secondary level, budgetary allocations for the University might well

be reconsidered.

SUMMARY

While Liberia is similar in many respects to other developing
African nationms, it also has unique characteristics which deserve attention
and elaboration. This chapter has given an overview of the distinguishing
features of Liberia and has described the context within which education
takes place. The education system, likewise, provides the backdrop
against which the general secondary schools can be ex;mined. A second
purpose of the chapter was to introduce thé reader to key aspects of

Liberian education with an introduction to both probiems and potentials for

future growth. Finally, the chapter has supplied background information

&5

34




on secondary education which may be useful in understanding the charac-

teristics of teachers in private, public and mission schools.

~

- - /,
R /

*

",%he next chapter discusses the procedures used in the study.

¢
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CHAPTER 111 -
PROCEDURES
. INTRODUCTION

In Liberia as in many developing countries, education is viewed
as 5 requisite fog national development. Providing the best |
education possible for both ﬁhe school age and appropriate adult
populations throughout Liberia is a priority of the ﬁighest order. The

quality of education is to a large extent a function of the quality of

\\\\teachers in the schools. Thus; the development of Liberia's human re-
sources in an equitable and effective fashion demands that efforts be
- nade to equalize the distribution of “qualified” teachers throughout

the country. But what are qualified teachers?

'Tﬁere is some evidence to support the assumption that tegcher
characteristics such as experience an& training are important variables
associated with student outcomes or academic achievement in schoo].]

To the extent that that assumption is true in Liberia those variables - '
should be considered very carefully in the assignment and_p]acement of
teachers. To be sure, there are other variables associated with student
school outcomes; however, our attention is here focussed on charaéter—

istics of teachers. Our basic assumption is that the quality of education .
[

’

is a function of the quality of teachers in the schools. Yet, very little
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is known about the quality of teachers in Liberia. Vhile thére appears
to be general agreement that some of the private'and missipn schools
in Liberia are better or.more effective than the bub]ic‘or government

schools ‘there is little evidence to indicatg why these schools 3re

better. It is important, therefore, to begin to examine aspects of

Liberian schools that may help us to define more precisely some of)the o
reasons for the percei.ed and actual differences in school quality as
determined by student learning outcomes. This study represents a step

in that direction. )

" The Liberian seqior high school teacher characteristics s%udy

is an e;ploratory survey designed to prdvide basic demogrgphic, educa-
tional, ex%eriéntial and attitudinal data Eoncerning teachers in mission,
private and government schoo]s. This study was undertaken because of
the lack of information about teachers in Liberia that could be used in
developing educational policy. Specifically, as stated in Chapter I,
this study seeks to examine the diétribution of teachers in senior high
schools based on their training and experience; tq'examine aspects of
job satisfaction,- career aséiratioq and the school climate that impinge

a

upon teacher retention and satisfaction; to provide data that are useful

in assessing the congruency between teacher and student background as: a
conrdition of teacher sensitivity; to examine teaching specialties in
retation to curriculum expansion and development; to provide insight

into teacher role behavior; and to provide baseline data for future studies.

-«

t

In the sections that follow we* discuss the géneral procedures

followed in implementinq the study, sampling procedures, data collection

\

and analysis, and the Timitations of the study.
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. \Q§IMPLEHENTING THE STUDY

o \\\ The L1ber1an sénior h1qh school teacher characteristics s udy

~

\\i  consisted of seven broad stages as fol]owiz 1) Initial exp]oratory
\\\ meetings with Liberian Ministry of Education officia]s and other educa-
\\\ tional specialists.in Liberia concerning fhe feasibility and usefulness

"\\\\ of the study; 2) Review of the literature relative to education in
iE:ber1a, a genera] background of L1ber1a]&nd genera] studies perta1n1ng

I

to teacher characteristics; 3) Develop%ent of the questionnairss an&

We br1ef1y Q1scuss these stages in turn.
N :
\

Initial Exploratory Meetings. Severa] exploratory.meetings

were held with the Minister of,ﬁducat{on, Educational Speeialises with
the World Bank Planning Mission, University of Liberia professors and
concerned citizens in Liberia duriﬁg the summer of 1973.A The pqppose‘

of these meetings was to determine the feasibility of a study of Liberian
schools. While many aspects of the educational system ip Liberia posed
major prob]emé, e.g., ebtaingng adequate funds fer buildings, sueplies
and materials and other education related expenditures, the usefulness

of basic descriptive data about the schools for planning and for increased
efficiency of operation was apparent. General background and attitudinal
Thus, these initial meetinge established the usefulness and desirability
for a study of Liberian' schools %hich was subsequently undertaken - a
component of which is repo}ted in this monograph.

Five major components of the Liberian sgheol study were thought

Qo _to be of primary importance: Tedcher Chayacteristics; School Site
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4) P]ann1ng for the coordination and genera] 1og1st1cs of data collection.

data about the schools, teachers and students®were limiteg or non-existent.




- t , 3
gﬂministrator°Characteristics; Student Characteristics; the School -

8 k3 ' . :\(
ettings; and, Correlates of Student Academic Achicvement. Lach com-

< £

ponent. of the study is L(eated individual Ty although data were collected

during the same time period.

Yt -
Review of the Literature. Review of the literature about Liberia

and its educational system provided great insight into the problems ¢
and the' prospects of education in that country. The literature revieved

has been summarized and incorporated in Chapter I and will not be

\
discussed here.

Questionnaire Development. Because of the Timitations of time
and resources data were gathered through the use of questidnnaires.

. s . . i
For the teachep character1st1cs_study the questionnaire was designed

to gather,the following types of information:

-~ s
A. General Background age; Sex; birthp!acé; if.expa-
: triate, nationality and number
\ of years lived in Eiberia.
B. Parental Background parental education; parental .
occupation.
. Educational Background, highest level of education com-
¢ “9 Aek9 pleted; type of school in which
‘ elementary, secondary, under-

graduate and graduate education
was received and the countries
in which these schools were
located,

D. -Teacher Experience number years teachjng gxperience;
nunber years teaching in current
school.

~o
o




o
I ?
1 s
i
£. Subject Matter Teaching kmajor teaching specialties;
Specialty - ‘ \subjects currently, taught and

in what grades

F. Career Aspiration \

G. Job Satisfaction
)(‘»
H. PRating of Self and.Other i
Teachers in Present School

, < . K .
1. ‘Role Behavior and Factors ‘ : .
That Yould Hel» Improve
Teaching

J. Desired Changes in Current
-+ School

é

“The questionnaire'Was,subjected to review by Liberian educators
and other persons knowledgeable about Li%erian education and culture.
Appropriate preliminary revisions were made to enhance receptivity and
clarity. Using a sample of Liberian teachers fhe questionnaire was
field tested in Liberié and refined further prior to its use. The

questionnaire is displayed in Appendix C, pp. C-1 through c-12.

Quesiionnaires were completed anonymousiy and -the results are
reported only in an agaregate manner by school tyﬁe. The questionnaire
was also reviewed and approved by the Committee for the Protection of
HQ@an Subjects, University of California, Berkeley, to ensure that the
canons of confidentiality were met and that there were no-detrigenfa]

offects associated with completing it.

Logistics. Much is taken for granted in the United States in

conducting survey research--adequate and convenient transportation, a

95
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highly developed communication system and the }ike. In a developing
country such as Liberia these conditions are not as evident. Thus,
logistics and coordination, which are of course important in any survey
research effort become even more crucial to the success of a similar

study conducted in a developing country such as Liberia.

The strategy followed in the Liberian teacher characteristics study
was to select the schools to be included in the study, which will be
discussed in the section on the sample, and arrange a schedule of site
visitations for the purpose of data collection. Given the approval )
of the Minister of Education, the publication of this schedule in the
government controlled newspaper (see Appendix A, p.A-2)and spot radio
informational anndﬁncements concerning this activity were made through
the Ministry of Education. Ihformation vas also given to appropriate
school personnel on official visits to the Ministry of Education.

Thé Assistant Minister of Education for Instruction provided a
cover 1eﬁ$er (see Appendix A, p.A-1) for the study which was delivered
to the cohnty;supervisors of schools for delivery to appropriate schools
in their counties. In Monrovia, the location of the Ministry of Edu-
cation andﬂk

he study office, these letters were hand carried to each

|
selected scﬁeo] thereby facilitating confirmation of participatign and
scheduling. ;

‘\\

\\

Transportgtion to schools throughout Liberia for the purpose of /

collecting data was sought and arrangements made which later could \ /
\>!
45 AN
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not be met due to the unavailability and the mechanical unreliability
of assigned vehicles. This condition of course affected the scheduled -
collection of data by reducing the anticipated number of school site

visits, a point to which we will return.

3

Saﬁolinq. several considerations affected the sampling of teachers
for thi; study. First, because of the linitation of time and limitation
of resources the study was co:fined to teachers in senior high schools
which offered instruction through grade 12, the highest grade. In
addiﬁjpn, and importantly, senior hiah schools were selected because
they offered the opportunity for future analysis of student educational

and career aspirations, which were thouaht to be relatively firm by

| grade* 12, and selected teacher characteristics.

In order to examine selected teacher characteristics by school type,
schools were stratified on the basis of school type designéiion-—private,
government and mission--within each of the nine counties of Liberia.
Further consideration was given to stratifyiﬁq the schools by an urban,*
rural classification, however, this was not done. Most of Liberia is

\,

essentially rural. The one urban centef\jn Liberia is Monrovia, the capi-

tal city. Thus, it was felt that an urban)ngfai stratification would
result in a Monrovia versus the rest of Liber}a\classification. Additionally,
his decision was influenced by the view held b;\keveral knowledgeable

persons that some of the better high schools in Liberia




\r' /

vere also located in areas outside of Monrovia. The stratification of
schools by type thus afforded the opportunity to make tentative com-
parisons of teachers within schools and reflected a general view that
the impértant dimension in school quality in Liberia was that of type,
i.e., private, government and mission, rather than urban or rural

locations.

Schools were stratified on the basis of type within each of the
nine counties of Liberia with the intent of compiling a list of teachers
_within each school type who could be randomly selected within each
county. This was not possible--no such 1ists were maintained. The
school, therefore, became our unit of selection and teachers who taught
grades 10, 11 and 12 within selected schools were requested to partici-
pate in the study. Thus, the sample of teachers used in the study has

not been randomly selected and our findings pertain only to the study

sample.

A word about the selection of schools. Having stratified the
senior high schools offering instruction through grade 12 using available
data, see Table 2, it Qas determined that there were 59 senior.high
schools throughout Liberia, 14 private, 22 government or public and
23 mission. As shown in Table 2, the majority of these schools were
located in Montserrado county, the seat of the capital city of Liberia,
Monrovia. Since there were so few 12th grade senior high schools in

counties in Liberia outside of Montserrado and wishing to ensure the

inclusion of those mission schools located in counties other than
573
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TABLE 2

Distribution of Senior High Schools with

Instruction through Grade 12* by County and Type

County School Type Totals
Private Government Mission

Bassa - 1 1 2
(4.5%) (4.3%) (3.4%)

Bong -- 1 1 - 2
(4.5%) (4.3%) (3.4%)

Cape Mount -- 1T . 1 2
(4.5%) (4.3%) (3.4%)

Grand Gedeh -— 2 1 . 3
(9.1%) (4.3%) (5.1%)

l.ofa - 2 2 4
(9.1%) (8.7%) (6.8%)

r )

Maryland - 3 2 5
_(13.6%) ] (8.7%) (8.5%)

Montserrado’ 14 9 13 36
(100.0%) (40.9%) (56.5%) (61.0%)

Nimba - 2 2 4
(9.1%) (8.7%) (6.8%)

Sinoe - 1 -— 1
(4.5%) (1.7%)

TOTALS 14 22 23 59
(23.7%) (37.3%) (39%) (100.0%)

*Compiled from information provided by the

Division of Statistics,

Ministry of Fducation, Monrovia, Liberia; County supervisors of

schools in Liberia; and the Office of the Director of Secondary Educa-
tion, Ministry of Cducation, Monrovia, Liberia, 1974.

-
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Montserrado that were reputed to be amq:q the best schools in Liberia,
a purposive sample of schools was used for the study. The selected
sample, therefore, included most known 12th grade senior high schools
Jocated outside of Montserrado county and a 50% randomly selected

sample of schod]s within Hontserrado county (see Table 3) for a total

sample of 38 schools.

The responding sample of teachers by school t}pe represented
29 (76.3%) of the schools selected for the study and is displayed in
+ _Table 4. - The responding sample was affected by our inability to collect
data from five schools because of unforeseen transportation difficulties

and because three schools reported not offering instruction in grades

10, 11 and 12 and were thus eliminated. Teachers at one private school

(Montserrado county) did not participate.

The schools dropped by location and type because of transportation

difficulties were as follows:

Bong pount§ 1 mission school
Lofa County 2 mission schools
Maryland County ) 1 mission school
Sinoe County 1 government school

Those schools dropped because they did not offer instruction
through the 12th grade included the following:
Grand Gedeh County 1 government school

Montserrado County "2 private schools

60 -




TABLE 3

Distribution of Sample Schools by County and Type

County

School Type

Private

Government

Mission

Total

Bassa

Bong

uCape Mount
Grand Gedeh
|_ofa
Mgry]and
Montserrado
Nimba

Sinoe

TOTALS

(18.4%)

1
(6.3%)

1
(6.3%)

1
(6.3%)

2
(12.5%)

2
(12.5%)

2
(12.5%)

5
(31.3%)

]
(6.3%)

S
(6.3%)

16
(42.1%)

1
(6.7%)

]
(6.7%)

]
(6.7%)

(5.3%)

(5.3%)

(5.3%)




TABLE 4

Distrithion of Schools from which Usable
Teacher Responses were Obtained by County and Type

.

School Type
County Private Government Mission Total

Bassa .- R o .
(7.1%) (9.1%) (6.9%)

Bong - 1 - 1
(7.1%) ) . (3.4%)

Cape Mount -- ] . 2
(7.1%) - (9.1%) (6.9%)

. Grand Gedeh -- 1 -- 1
(7.1%) (3.4%)
Lofa -- 2 . -- 2
, (14,3%)- (6.9%)

Maryland -- 2 1 3
(14.3%) | (9.1%) (10.3%)

Montserrado 4 5 6 15
' (100.0%) (35.7%) (54.5%) (51.7%)

Nimba E Lo 1 2 3
. (7.1%) (18.2%) (10.3%)

Sinoe - -- (- --
* . ) )

. TOTAL . 4 14 1 29
(13.8%) Y (48.3%) (37.9%)f (100.0%)
-

t
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A]though the responding sample of schools is smaller than the
selected sample, it does retain qeoqraphical diversity (schools are
included from eveﬁy,county but o%e——Sinoe) and diversity by school
type. MNevertheless, the responding sample is s]%qht]y pi%sed toﬁard
schools located 1in Montserrado County when comparing the percentage of
these schools 1nc1uded in the selected sample, 47.4%, and the percentage
of these schools in the responding sample, 51.7%. It must be recalled,
however, that 619 of the 12th aqrade senior high gchoo]s in Liberia vere
located in Montserrado county. Thus, it can be Hoted that the slightly
high peréentaqe of schools in MOntserradO‘county representéd in the

‘ LI
responding sample (51.7%) while higher than their percentage in the

selected sample that percentace is less than the repré%entation o%

these schools in Liberia. Howevef, privafe schools are underrepre-
"

sented in the"respondinq sample. Schools included in the final sample

. ) ‘
used for analysis are listed in Appendix A, p.A-3.

Since the procise number of teachers in each of ¢he schools was
not known all teachers who taught gradesZ®, 11 and 12 in each of thq
se]ncted schoo]s visited were invited to part1c1pate in the study. The
number of teachers in each sample school who responded to the ques-
tionnaife survey ranged from one to eiah} teachers. -‘According to the
principal of each survey school from vhich data were received(éll
teachers who taught grades 10, 11 and 127in their schools responded to
the questionnaire as determined by the total number of these teachers
in each schbol. Within school type the rénqe of teachers responding

was as follows:

6:3




Privgte schools 1-4 teachers
Government schoo]; 2-8 teachers
| Mission schools : 3-8 teachers

The total number of teachers who participated in the study was -
\ 128. The distribution of these teachers by school type and by county
is shown in Table 5. Of the 123 quéstionnaires received, one was
eliminated (governméﬁt school teacher, Montserrado County) because

more than 5% of the questions were unanswered. The number of ques-

tidnnaires used in the analysis is therefore 127, or 99% of tﬁe re-
turned questionnaires. _A]thquh the responding usable sahp]e of 127
teachers represents apprOfimately one-third of 377 10th, 11th and 12th
grade teachgrs jh Ciberia,g the findings of this study.are not gerer-
alizable to the total population of senior high school teachers in

Liberia because of the nature of the sample.

3

Data Co]]ectioﬁ and Analysis. The strategy.devised to collect
A

data from teachéts at the selected school sites was to hand carry the ¢

questionnaire to each school and request the pripcipa] to distribute

them to all 10th, 11th and 12th grade teachers. Teachers were to complete
the questionnaire at their convenience but as éhick]y as possible within =
a one to two day period of t{me. Completed questionnaires.were then to

be deposited in a central location in the school and picdked up by thg

researcher or an assistant. . ‘

The strategy?followed in collecting data was necgésitated by the

Jack of adequate mail service throughout Liberia and the difficulty of

securing transportation for purposes of data collection. The strategy

. 6_4 A
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TABLE 5

Distribution of Usable Teacher Responses by Schuel Yype and County

P

Sgl{n(ﬂ_]}‘ih;

County Private Government 1 "Mission | Total

Bassa -- 7 3 10
(10.6%) (6.0%) (7.9%)

Bong -- 8- - 8
\ \ (12.1%) (6.3%)

Cape Mount | -- b 4 9
(/.6%) 8.0%) (7.1%)

Grand Gedeh - 2 - 2
(3.0%) : (1.6%)

Lofa -- 7 — i 7
(10.6%) » (5.5%)

Maryland ' - 9 4 13
(13.6%) o (8.0%) (10. 2%)

Montserrado 11 23 27 61
(]00%) (\34.8%) (54.0%) (48.0%)

Nimba -- 5 12 17
(/ 62) (24.0%) (13.4%)

Sinoe - -- -— —_—

TOTAL 1 06 50 127

(8.7%) (7)) (39.4%) (100%)
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followed sought to neutralize those problems by delivering. the ques-
tionnaires to the se]egted school sites and remaining 1n the geographical
area in which the school was 10cated’to collect the completed questidnnaiﬁes
within a one.to two da& period of time. This strategy also allowed time

to survey students and administrators as will be reported in other mono- ’

. graphs in this series. -

Schools included in the sample were notified prior to our site
visit through newspaper announcements (see Apnendix A, p.A-2), spot

radio announcements and by informing county supervisors of schools and

appropriate school principals who had ogcaéion to visit officially the

. Ministry of Education in Monrovia. The strategy for collecting data
was supported by the Minister of Education, the Deputy Minister of

Education and the Assistant Ministers of Education for Planning and

-

Research,and Instruction.
K1
r] 7 , i “,

" For schools located in Monrovia, the location of the study office, or

those located in easily accessible areas adjacent to Monrovia ques-
N\
tionnaires were delivered to -each school site with appropriate .in-

strucé?ons provided for their distribution and completion and picked
up a few days'later: - ’
\\\
Although we planned ghe data collection procecdures carefu‘]y and
had’prior assurances- of transportation to the schoois included in the

sample, we found that transportation was not readily available for data

co]lgctidn. Given the general lack of public transportation, the lack

65
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of a]ternativé transportation arrangements was ? serious drawback to

our ab111ty to coT]ect data. We were able to s_cure government trans-

n\fon%at1on for a who?t period of time to travel to schools located out-

side Monrovia. However, the amount of time allocated to us for use of

" that transportation was far removed from the extended scheduled school

site visits which wefe originally planned for data collection.

Another problem that also hampered our abi]ify to collect data can

¢

be attributed to automobile mechanical problems encountered in geograph-

jcal areas where repair was impossible and other tranSportat1on unavailable.’

' Thus, trave] to some schools was prevented and the ten day amount of time

‘allowed for use of the vehicle for purposes of data collection was reduced

by half that amount.

Because of the transportétion §ifficu1ties thé sample of schools
included iﬁ the study was reduced by five schools as has been noted
earlier. A greater reduction in the number of schools included in the
origina]-sampie was avoided by our abi]ity:to use one private unantici-
pated transportation resqurce. |

-

Data Analysis. The reported data will be analyzed through the

use of freqLenqy counts and percentages. However, the data shou]d'be
interpreted with cipcumscription because of the small number of private'
school teéchers in the sample. Within the sample of private school
teachers percentages are much more affected by one or two respondents
than they would be for a comparable .number of respondents in public and

mission schools. Although the number of private school teachers -in’the

56 ' v

-

67




o

total sample is small, they represent approximately 50% of the private’

schools offerina instruction in gradcs 10, 11 and 12,

!‘ ’ ’

LINITATIONS OF THE STUDY '

The ,scope of the study was limited to senmior hiah schools in
Liberia and was designed as an, exp]orauory sfudy focussed on des-
cr1pt1ve demoaraphic and attitudinal character1st1cs of teachers in

these schools. _ .

N .
A further limitation of the study was that imposed by the sampling
procedures followed as discussed, which restricts the genera]igétibn
. - /
of our findinaos to the total population of senior high school teachers

in Liberia.

SUMMARY

The procedures followed in conducting this study permitted the
full participation of Liberian educa£ors and others knowledgeable
about Liberian education. <Despite rather garefu] planning unforeseen
difficulties related to the collection of data were encountered thus
affecting the respondina sample of teachers. The respondinq“samble was
also affected by the unréliability of available data concerning the
schools which offered instruction at'grades 10, 11 and 12.

Because of the small nu1berlof senior hiah schoo]s outside fhe

city of tonrovia all of them were included in the sample a]onq w1th 50%

h -
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of the senior high schools in Monrovia. Since no list of 10th, 11th
and 12th grade teachers ‘was available all teachers in each selected

school were asked to participate in the survey.

Data are analyzed through the use of frequency counts and per-
o \
centages. Given the nature of the sample, the findings pertain
only to the study sample. '

In the next chapter we discuss demographic characteristics of »

teachers.
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FOOTHOTES v
/

]For example see, Hamachek, "Characteristics of Good Teachers
and Implications for Teacher Education,” Phi Delta Xappa, (Fehruary,
1969), pp. 341-244; B. J. Biddle and *!. J. Ellena (eds.}, Contem-
porary Research on Teacher Etfectiveness, (llew York: Holt, Rinchart
and \linston,. 1961)s . haae (ed.), Handhook of Research oﬁ Teaching,
(Chicdao: Rand NcNa]]y & Company, 1“63), J. " Stephens, The Process

of Schooling, (lew York: Holt, Rinehart and !!inston, Inc., 1967).
|

2As reported by the Divisiorﬂof Statistics there were 377 senior
hiah school teachers in Liberia in 1972. Ministry of Education,
Statistics of Fducation in Liberija, 1972, (tonrovia, Libéria: Division

of Statistics, Ifinistry of Educaﬁion, Gctober, 1973), p. 2.
/
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\ CHAPTER IV
. /
DEMOGRAPHIC TEACHER CHARACTERISTICS "
INTRODUCTION

As indicated in Chapter I, there ig a feeling among knowledgeable
persons in Liberia that there are differences in the quality of education
received in private, mission and government (public) schoo]s.* Mission
and some private schoels are gererally thought to be superior to government
schools. This view is not unwarranted. The comparative percentages of
senior high students in a sample of schools passing the Liberian National
Examinations in English and in mathematics and the University o/ Liberia
entrance examination in 1971 was higher for students attending mission
and private schools than those attending goverrment schools.] The precise .
reasons for these differences in student performance have not been identi-
fied. One might well argue that the stua.nts who attend mission or private
schools are more highly motivated than those who do not. Or, the differences
noted may be associated with the quality of teachers in each school. Both
views have merit; howéver, there is little empirical evidence to support
either one. The question of student motivation will be dealt with in a

future monograph. Our concern here is to providé some initial documentation

*
The term public school is used synonymously with government schools.
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of teacher characteristics that may be useful for future studies .nd

that describes teachers found in Liberian senior high schools.

In this chapter, teacher demograpuic characteristics are exam-
ined to provide a general protrait of a sample of teachers in Liberian
private, government and mission high schools. This chapter provides
the following basic demographic information about these teachers: age,
sex, birthplace and naticnality, years lived in Liberia, urban or rural
background, Liberian languages spoken and parental educational and

occupational background. \
|

DEMOGRAPHIC CHARACTERISTICS

Age. The majority of teachers surveyed are between 21 and 30 years
of age. - As shown in Table 6, 54.4% of the teachers in public schools,
48% of those in mission schools and 45.5% of those in private schools are
between 21 and 30 years of aée. The next highest number of teachers -
36.4% of the private school population, 27% of the public school popula-
tion and 28% of the mission school popu{atiOn - range from 31 to 40
years of age. Of the total number of 127 teachers inc]dded in the survey,
65, or 51.1%, are between 21 and 30 years of age; while 36, or 28.4%, are
between 31 and 40. These age distributions are cgnsistent across school

types. Thus, the majority of all senior high school teachers are young.

‘




TABLE 6 ‘

Age of Teachers by School Type-

School Type ¢
Age Total
Private Public Mission
Less than 0 0 2 2
21 vears of aaqe 0 0 (4.0%) (1.6%)
)1 - 2 5 36 24 65 |
(45.5%) (54.4%) (48.0%) (51.1%)
4 18 14 36
31- 40 (26.4%) | (27.0%) (28.0%) | (28.4%)
| 1 10 5 16
4 - 50 (9.1%) (15.0%) | (10.0%) (12.8%)
0 0 4 .4
51 - 60 0 0 (8.0%) | (3.29)
. 1. 2 . 1 4
Did not ansvier (9.1%) (3.0%) (2.0%) (3.1%)
\
\
M | 66 50 127
Total (8.79) ! (52.0%) (39.42) I(100.0%) "
’ 79
.62




§g§. The great majority of the sample of teachers surQeyed are
male (96, or 75.6%); only 31, or 24.4% are female. When viewing the
teacher sampfe distribution by school type, we note that the largest
percentage of the female teachers are employed in the public schoo]i
(see Table 7). For female teachers in the samplé, 30.3% of %hem are
employed in the public schools; 20% are employed in mission schools,
and 9.1% are in the private schools. The lowest percentage of female
tegchers in” our éamp1e was in private schools. Apparently, there are ©
more opportunities for female teachers in government schools, but their

overall representation in all senior high schools surveyed is still

quite Tow. .

Teacher Birthplace. Most teachers in the samp1€® report that the

colintry of their birth was located in Africa (see Table.8). Of the

75 (59.1%) teachers bern in Africa, 48, or'37.8%, were born in Liberia .
and 27, or 21.3%, in African cdﬁntries other than Liberia. Teachers born -
in non—Africqg\countriés totaled 62 (40.9%). For this category of
teachers, 29.9% (38) report the USA as their country of birth, while 14,

or 11%, report other non-African countries.

In that citizenship is, in mdst instances, retained for the country
of birth, the majority of teachers surveyed.(79, or 62.2% of them), as
determined from the data presented in Table 8, could be classified as
expatriates. Pursuing that possibility, teachers not born in Liberia

) W
were querried as to.whether they considered themselves expatriates.

4
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TABLE 7.

Sex.of Teachers by School Type

4

Sex §Ch°°] Type Total
Private Public Mission
10 46 40 9% L.
: Male f (90.9%) (69.7%) (80.02) | (75.6%)
: 1 20 0 |3
Female (9.1%) (30.3%) (20.0%) (24.4%)
N 66 50) 127
Total . (8.7%) | (52.0%) (39.4%) | (100.0%)
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TABLE 8

Birthplace of Teachers by School Type

a

Country School Type Total
Private Public Mission
i Africa 4
. . 8 29 11 8
Liberia (72.7%) (43.9%) (22.0%) (37.8%)
3 8 16 ©27
Other (27.3%) (12.0%) (32.0%) (21.3%)
Non- Africa
U A 0 23 15 38
S.A. 0 (34.8%) (30.0%) (29.9%)
) 0 6 8 14
Other 0 (9.1%) (16.0%) (11.0%)
11 66 50 127
Total (8.7%) (52.0%) (39.4%)  [(100.0%) |
10




Seventy-seven teachers responded positively while three teachers failed

to ahswer (see Table 9). Thus, of the 127 teachers in our sample 77 or
60.6% considered themse]vgz,expgtriates. This figure contrasts rather
sharply with the reported nhmber of expatriate teachers in Liberia's
secondary schools in 1971 - 40% or 367 out of a total of 918 teachers.2

It must be reca]lgd, however, that the data reported in this study pertain
to senior high school teachers (grades 10, 11, 12) rather than secondéry
teachers (grades 7 - 12). It is concgivab]e that the reported large
percentage of expatriate teachers in our saép]e does reflect the total
distribution of such teachers throughout Liberia though this view is,

of course, speculative.

Upon closer examination of the expatriate teachers in the study it
can be noted that 49.4% or 38 of thai population are U.S.A. citizens whilet-
31.2% or 24 are citizens"of African countries other than Liberia. Only -
15.6% of the expatrjate teachers are citizens of countries located out-
side of Africa other than the U.S.A.

!

Regardless of school type most expatriate teachers (48.1%) have
lived in Liberia for a relatively short pgriod of time - one‘to three
years. Very few of them report 1iving in Liberia for seven
or more yearg (9.1%) while 16.9% }ndicate 1iving in Liberia for a period
of four to six years (see Table 10). The short periods of time most
expatriates report living in Liberia indicates that their tenure in
Liberia's schools has been short and the possibility of a 1arge'turn-

over of teachers is suggested. ‘To the extent that continuity of teachers

66
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TABLE 9

Mationalitvy of Expatriate Teachers{by School Type

s

Country School Type Total
Private Pub1ic Mission
pfps 3 6 15 24
trca (100.0%) (17.1%) (38.6%) (31.2%)
Hon-Africa )
U.S.A 0 22 16 38
AL 0 (62.9%) (41.0%) (49.4%)
0 6 6 12
Other 0 (17.1%) (15.4%) (15.6%)
Did not answer 8 ’ ‘kf' (2.!9%) (52.]%) (3?9%)
3 . 35 P39 77
Total (45.59) -~ | (50.6%) 1(110.0%)




TABLE 10 .

Lenqth of Time Expatriate Teachers

Have Lived in Liberia by School Type

i
i
\
i
|

-

68

Length of Time thOO] Type Total
o _Private Public Mission !
Less than 0 3 'z - 87
1 year 0 (8.6%) (5.2%) (6.5%)
1.3 . o ° 20 17 " 37
- o years 0 (57.1%)- (43.62) (48.1%)
- O years ~(-3373%) (11, 4%) (20.6%): (16.9%)
. 0 1 5 , 6
7 -9 years 0, (2.9%) (12.85° 1 (7.8%)
d‘\
: 0 1 0 1
10 or more years 0 (%" 9%) 0 ~ (1.39)
4 ) 2 7 7 16
Did not ansvier (66.79) | (17.12) | (17.9%) | (19.5%)
Total 3 36 39 78" |
ota (3.9%) | (45.5%) (50.6%) | (100.0%) |
Q
79




is important for -understanding student needs and backgrounds in pro-

viding effective educational practices the question of teacher turn-

over is raised.

Mos@ teachers from Liberia and the U.S.A. are employed in govern-

ment schools. lMission schools on the other hand.tend to have a higher

percentage of African teachers born outside of Liberia on their teaching
vygfaffs. Concurrent]y; however, as shown in Table 8, mission schools in-
clude among their teachefs almost as high a percentage,of.teachers from the
U.S.A. (30%) as do the go§ernment schools (34.8%). Translating these per-
centages to a per school average we note: that 1.6 U.S.A. teachers were on
the teaching staffs of each’ government school and 1.5 on the staff of
each mission school sampled. Private schools in our éamp]e used no
non-Afriéan teache's, and the majority of their teachers were Liberians.

' Many of the teachers in the sample who were born in the U.S.A.
r%port they were assigned to their schools through the.Peace Corps. Iq'
a;§trict sense, these teachers may be unrepresentative of teachers who
might normally be appointed to teaching posts in Liberian schools.
Nev?r%?e]ess, the inclusicn of these teachers in the sample is desirable

if the characteristics of teachers in Liberia's senior high schools at

the time of the survey are to be examined.

Urban/Rural Background. Because much of Liberia is rural or con-’

sists of farming communities we sought to determine to what extent
li

teachers grew up in similar comnmunities. The majority (79.57) of teachers '
‘ i
69
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surveyed, regardless of school type, grew up in a town or city. A

comparatively small percentage (15.7%) %eporteﬁ growing up in a farming \ //
area while an even smaller _percentage (4.7%) indicé{ed growing up in both e -
farming area and towns and cities. Thus ‘the majority of teachers surveyed

grew up in conmunities that on the gprface were dissimilar to the larger //
Liberia community. This dissimilarity is not surprising given the large /
percentage of teacherS'%n our sampie who are expatriates. The urbaq

A3

background of the majority of teachers surveyed who teach in a country
that is basically rural raises a question of teacher-pupii congruency as
an indication of teacher sensitivity and might well form the basis of -

future reseavch.in this area.,

The distribution of teachers according to the kind of general

geograph1ca1 area 1n which they grew up between public and mission

schools d15p1ays relatively small. differences (see Table 11). A greater

percentage of teachers in the government schools than those in mission

schools report growing up in a town or city, 80.3% versus 76%, while :
the relationship is reversed when viewing those with farm backgrounds. '

That is, a larger percentage of teachere in the mission schools (20%)

report growing up in a Farm commgnjty than those in government schools °
'(15.22). For private school teaehefs in our sample there is ]itt]e\rel
ported variability. Most (90.9%) of this sub sample report growing up in

a town or city.

.
e ne
.

Liberian Languages Spoken. ﬁ]though Eng]1sh is the official
1

language of Liberia, as indicated earlier, there are approximately 16

.70 S
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- . oo TABLE 11
; ' " Type of Area in Which ¢
Teachers Grew Up by School Tvpe
Type Area School Type \Tota]
Private Public . Mission . ‘

0 10 10 20 »

Farm . 0 (15.2%) (20.0%) | -(15.7%) -
o 10 | 53 38 101 AN

Town/city (90.9%) | (80.3%) (76.0%) | (79.5%) \

1 3 2 6 BN
Both (9.1%) (4.5%) 409 | (473 ,
Total n 66 50 | 127

(8.7%) (52.0%) (39.4%) | (100.0%)
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majoi Liberian ianguages spoken throughout Liberia. 1In part this con-
dition provides the basis/of rather convincing arguments by some Liberian
educators that Liberﬁ;n Hanguages ought to be taught in the schools 3

for it is through 1anguage that culture is, in part, transmitted. Thus,

the ability to speak and understand the Liberian lanquages, or least some of

them, is viewed by some as an important outcome of education.
\ \ :

\

L ]
-

We were concerned with the degree to which teachers Epoke Liberian
languages also for another reason - their ability to communicate with
parents, and other community memberé who may not speak English.

For yet another reason, the question of Liberian languages spoken was in-
vestigated to provide some indication of the extent to which teachers
were currently prepared to begin to consider teaching Liberian languages
in the schools by vir;ue of their language speaking ability. Finally, we

sought to determine whether there was consistency among the teachers sur-

veyed in regard to particular Liberian languages spoken.
LY

The majofity of teachers surveyed (61.4%) indicate that they
spoke no Liberian language. As seen in Table 12, only 25 teAchers (19.7%YJW
spoke two Liberian languages, 14 or 11% spoke one language, and 10 (7.9%)
spoke three languages. Of the 127 teachers in the sample, 49 or 38.6%)
spoke one to three Liberian languages. When examining the number of
Liberian languages spnken by school type we find that generally a larger
pérceﬁtagq of teachers in public and private schools report speaking
one to th;ee Iﬁnguages than those in mission schools. Recalling that

rd

most of the teachers in the private school sub sample, and a high per-
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TABLE 12

\

\

flumber of Liberian Lanauaaes/Dialects Snogpn by School Type

| \
l B
Lanquaaes/ 5 School Type \ Total
dja]ects : \
spoken Private PubTic | Migéion
\ -
Hone 4 39 35 78
(36.4%) (59L]%); (70.0&) (61.4%)
e 4 6 g 14
' (36.4%) - {9.1%) (8.0%) (11.0%)
\
Two 2 14 9 | 25
(18.2%) (2].2%) (18.0%) . (19.7%)
Three 1 7 z ) 10
(9.1%) (10.6%) (4.0%) \ (7.9%)
Total 1 66 50 127
. (8.7%) (52.0%) (39.4%) (100.0%)
yl
./
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centage of those in public schools were Liberians, this finding is not
totally unexpected. Upon closer examination, however, as shown in Table 12,
a greater percentage of public school teachers report speaking two languages
(21.2%) thon do either private (18.2%) or mission school teachers (18%).

A similar pattern is noted for teachers who apeak three Liberian languages:
10.6% of the public school teachers, 4% of those in mission schools and

9.1% in private schools.

No clear indication or pattern of Liberian 1aﬁguages spoken by
teachers was evidenced bv the data. The distribution of the languages
spoken by the teachers in our sample is spread over 16 languages or
dialects as indicated in Table 13. The largest percentage of teachers who
speak Liberian languages speak either Vai (11.1%), Kru (7.4%), or Mende (6.2%) .
There is no indication from the data that the same teachers speak all three
languages. The percentage of teachers who speak Vai and Mende is similar
for both public and mission schools; no teachers jn private schools, how-
ever, indicated they spoke these languages. Of the 7.4% of thé teachers
who report speaking Kru, 21.4% of the private school teachers, 8% of the

public school teachers and 3.3% of teachers in mission schools did so.

Within the constraints of these findihgs'two points must begtven
serious consideration: 1) If a program of Liberiqn languages is to be
inciuded in the curriculum a determination of whici languayés should be
included is crucial. It is unrealiséic to pro;ide instruction in all
sixteen major Liberian 1andﬁages and dialects unless language instruction

is regionalized. The desirability of such an arrangement must of course

‘85
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Liberian Lanquanes or Dialects Spoken bv Teachers

v

TABLE 13

by School Type

Lanquaqe/ School Type Total
Dialect
Private Public Mission
Kru 3 7 2 12
(21.4%) (8.0%) (3.3%) (7.4%)
. ) 1 . 4 1 6°
Bassa (7.12) " | (4.6%) (1.6%) (3.7%)
B 3 1 5
Grebo (7.1%) (3.4%) (1.6%) 2(3.1%)
‘ 1 2 4° 7
Kpelle (7.1%) | (2.33) (6.5%) (4.3%)
° - S . R
vai 0 1 7 18 -
0 (12.6%) (11.5%) (1.9
0 1 ‘9 2
Lorma 70 (1.1%) (1.6%) (1.2%)
0 2 0 2
Gola
‘ 0 (2.3%) 0 (1.2%)
Al
. . 2 0. 2 4
Gio (14.3%) 0 (3.3%) (2.5%)
0 1 0 T
Dey 0 (1.1%) 0 (0.6%)
0 6 4 10
Hende 0 (6.9%) (6.5%) (6.2%)
. 0 3 3 6
Handinqo 0o (3.49) (4.9%) (3.7%)




TABLE 13 (Continued) -

g&
Liberian lanquaaes or Dialects Spoken by Teachers

. by School Tyne (cont'd.)- ' :
- Language/ School Type Total w
Dialect Private Public Mission ‘
: 0 3 .0 3
yGbandi 0 (3.4%) 0 (1.8%)
.. 0 1 0 1
y Kissi 0 (1.12) 0 (0.6%)
Mannov 1 ] ! ] 3
) - (7.1%) (1.1%) (1.6%) (1.8%)
1 2 »~ i 0 .3
) ; Krahn (7.1%) (2.3%) 0 (1.8%)
0 1 0 1
. Sardo/Sarpo 0 (1.1%) 0 (0.6%)
J 3 35 33 7
. None (21.4%) (40.22) | (54.1%) (43.8%)
. 1 4 s 7
Did not answer (7.0%) | -(4.60) (3.3%) (4.3%)
14 .87 61 162
Total (8.6%) s (53.7%) (37.6%) | (100.0%)
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- be aﬁalyzed in terms of overall education goals; 2) If a uniform
Liberian language program is to be implemented in the schools within the

near future additional'teachers must be hired at an additional cost that

<

will strain further limited financial resources. Alternatively, teachers
wi]} have to be trained tq speak and teach the languages selected through
in service sessions or during periodé when schools are not in session.

This too means additional costs but costs in this instance may be consid-

erably less than the cost of hiring additional teachers.

PARENTAL BACKGROUND

“Education of Father. Téachers were asked to indicate the highest

_level of education received by their fathers. 6vera11, a lafge percen-

tage (35.5%) of teachers in the sample report that their fathers had
completed some level of post secondary education. In this genera1.0
category, 15% of them had completed work beyond the co]]ége level. Of

the fathers who were reported to haveﬂcompleted college or had done some
col]ege work, 22% or 11 of the fathers of teachers in the mission schoo?J

sub sample, 16.7% or 11°of the fathers of teachers in the public school

sub sample and 4 or 36.4% of the teachers in the pr{vate,school sub N
sample had done so. Interestingly, within the private school sub sample

the majority of teachers (7 or 63.7%) report that their fathers had an

elementary school education or less (see Table 14).

Twenty-one (16.5%) of the total teacher sample ipdicated that their

fathers had no formal education. Within Sub samples by school type,

Q ) . 77
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TABLE 14

Highest Level of fducation Completed by Father of Teacher

by School Type

1 Level of Education

School Type Total
Private Public Mission
o formal i 4 10 7 21
education (36.47) (15.22) (14.0%) (16.5%)
Some elementary 2 5 2 9 -
| schoo (18.2%) (7.6%) ( 4.0%) { 7.1%)
% Completed ele- T 3 5 9
' mentary school ( 9.1%) ( 4.5%) (10.0%) ( 7.1%)
: Some junior 0 3 3 6
- high school 0 (4.5%) ( 6.0%) (:4.7%)
! Completed junior 0 1 4 5
high school ~ 0 (1.5%) ( 8.0%) ('3.9%)
Some senior . 0 5 5 10
high school 0 (7.6%) (10.0%) ( 7.9%)
Completed senior 0 13 7- -20 |
high school 0 (19.7%) (14.0%) (15.7%)
i Some college ' 3 5 7 15 N
A (27.3%) (7.6%) (14.0%) (11.8%)
Completed B.A., . -1 6 4 1
B.Sc.,B.Ed. ( 9.1%) ( 9.1%) ( 8.0%) ( 8.7%)
Some graduate 0 v 3 0 3
work 0 ( 4.5% 0 ( 2.4%)
Completed H.A., 0 2 4 6
M.Sc. M. Ed. 0 ( 3.0%) ( 8.0%) (4.7%)
Some work beyond 0 2 1 3
Master's degree 0 ( 3.0%) ( 2.0%) ( 2.4%)
Gonpleted Ph.D. , 0 4 i 5
£d.D 0 ( 6.12) ( 2.0%) ( 3.9%)
Completed !edical 0 2 0 2
degree (11.0.,0.D.S.) 0 (‘%;0%) 0 ( 1.6%)
Did not answer 0 c 0 2
0 ( 3.0%) 0 (1.6%)
Total R 66 50 127
( 8.7%) (52.0%) - (39.4%) (100.0%)
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7 of 14% of the mission school teachers, 10 or 15.2% of the public school
teachers and 4 or 36.47% of the private school teachers had fathers that

cou]& be placed in that category. "

e . -
Combining the responses for the highest level of education received
by fathers below the college level, i.e., from no formal education to
completed high school, we find that %62.9% (80) of the teachers had fathers
“in this broad category. When coﬁparing teachers by school type for® this
combined category little variation is noted. Sixty-six pércent or 33 of
the mission school teachers, 60.6% ov 40 of the public échoo] teache;s and
63.6% or 7 of thé private school teachers report their fathers' education

ranged.from no formal education to the comp]etion of high school. )

A similar observation can be made for fathers who had completed college.
For example, 9.1% of the private school teachers, 9.1% of the public school
teachers and“8% of the mission school teachers reported their fathers had
completed college. While the mission school teachers report a slightly

lower percentage of fathers who complete college, descriptively that dif-
.

—

ference is rather small.

As displayed in Table 14, there are specific grade “level differences
between teacher groups within school type, however, when combining several
grade level categories as was done above these differences are minimal.

) . ,

We note, however, that when examining the number of teachers who report

that the highest level of fathers' education was beyond college, including

the attainment of an advanced degree, 6 or 12% of the mission school teachers, -

990 ) A




13 or 19.7% of the publtic school teachers and none of the private

school teachers indicated affirmative responses.

Education Level of Mother. A greater number of mothers than

fathers of the sampled teachers had received no formal education. As
displayed in Table 15, the mothers of 36.4%, 25.8%, and 20% of private,
pub]ig and mission school teachers respecfive]y,had not attended school.
At the other end of the educational ladder, only 6% of the public school

\ teachers,~4% of mission school teachers and none of the private sch061
\teachers hadJnothers who received the masters degree. Only 3% of mothers
for public school teaéhers had done work beyond the masters level (private
and mission school teachers had no response in this category) and no

mother, regardless of school type, had received an academic or pro-

fessional doctorate.

In combining the highest amount of education received by teachers'
mothers from some elementary school to completed senior high school
63 or 49.6% of the total teacher sample could be placed in this category.
By school type the distribution for this combined catggory is as fo]]ows:‘
éO or 60%, ﬁission schoo]oteachers,‘28 or 42,4%, public school teachers
and 4 or 45.4%, private schpol teachers. By adding no forma1 educat{On
to the category, as was done in the case of ‘fathers' education so that‘
the comined category becomes highest 1eJe1 of education receivéed below )
the college level, we find lower education levels for mothers thaﬁAﬁathers.
Overall 80 or 62.9%»of the teachers --<33 (66%) mission, 40 (%0.6%) public

and 7 (63.6%) private - had mothers whose highest level of -education was

below college.
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TABLE 15 .

llighest Level of Education Completed by Mother of Teacher
- —— by Schoo] Type
Level of Lducation School Type Total
Private ! Pubiic . Mission
lo formal - 4 17 10 31
education (36.4%) (25.8%) (20.0%) (24. 4»)
Scre elementary 2 4 6 12
school , (18.27) ( 6.13) (12.0%) ( 9.4%)
Completed ¢le- 0 K 7 12
mentary school 0 ( 7.6%) (14.0%) ( 9.4%)
Some junior 1 3 3 7.
high school ( 9.1%) ( 4.5%) ( 6.0%) |» ( 5.5%)
Completed junior 0 2 1 -~ 3
high school 0 ( 3.0%) ( 2.0%) ( 2.4%) .
Some senior 0 5 6 T
high school 0 ( 7.6%) (12.0%) ( 8.7%)
Completed senior 2 9 7 18
high scheol (18.2%) (13.6%) (11}‘.0%) (14._2%)
Some college 1 5 3 9
( 9.1%) (7.6%) ( 6.0%) S (7.1%)
| Completed B.A., 1 7 §,,, . 13 ’
B.Sc.,B.Ld. ( 9.1%) (10.6%) (10,0%) (1022%)
Some graduate 0 1 1 2
work 0 ( 1.5%) ( 2.0%) (1.6%)
Completed M.A., 0 3 1 4
MUSc. il Ed. 0 ( 4.5%) «( 2.0%) ( 3:13)
Torie work beyond 0 2 0 2
Haster's degree 0 ( 3.0%) 0 A 1.6%)
Did not answer - '0 3 0 ™ 3
0 ( 4.5%) 0. ( 2.4%)
Total 1 66 50 127
i ( 8.7%) (52.0%) (39.4%) (‘10_0.073) .




Thirteen (10.2%) teachers in the total sample report their mothers
had completed college. By school type, 9.1% of the private schoo]
teachers, 10.6% of public scnoo] teachers and 10% of mission schoo]
teachers had mothers in this category. In contrast, a larger percen-
’tage-of mothers (10 %) than fathers (8.7%) of the teachers surveyed had
earned a college degree. This finding is rather surprising given the
comparative]y']arge numbers of mothers whose highest level of education

WS be]oﬁ the college level.

In vie;ing the éombided percentage of - teachers' mothgrs who had
vafying amounts of post secondary educatidh regardless of leyel we note
" that 23.6% (30)i;ould be included as compared to 35.5% (45) for fathers.
By schooa type, 10 or 20% of the mothers of teachers in miss}ng schoo’ °,
18 or 27.2% in public schools and 2 (18.2%) in private schodls had com—.

pleted vary1ng amounts of post secondary edu;at1on

2 -

-

In general the highest level of education comp]eted by parents of .

"~ teachers in the study sample is re]at1ve1y Tow. Thus a h1gh Tevel of

both achievement mot.vat1on for teachers in ‘the sample and"Bf parenta]

encouragement “and re1nforcement is suggested. Future studies on teacher
——— " o \

characterisfics might well examine these areas.
, . )
Occupation of Father. Using the listing 0y occupational categories

4_(see Appendix A, p.A-4 ) for purposes of
4

used in the 1962 Liberia Census
comparability we‘found~that the occupations of most fathers of teachers
sampled could be placed into four categories: farmer (28,.3%); professional,’

technical and related (25.2%); sales (18.¥); and administrative,
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Jo




and administrative, executive‘andvmanageria1, 37.8% of _the fathers of

execufive and managerial (12.6%). Greater percentages of fathers of

geachers in the public and m1ss1or schools were reported to have oc-

R d

. cupat1ons that could be c]ass1f1ed as professional, techn1ca1 and related,

'or as administrative, execut1ve and manager1a1 than those of pr1vate

school teachers (see Tab1e<16) ' The largest occupat1ona1 category,
farmer; was reported as the occupation nf fathers of pr1vate school

teachers (45.4%) more than by public (21.2%) and mission (34%) school

-

teachers.
\ " : ¢ /
Assuming that the -occupations classified asy professional, technical
and related, and as adm1n1strat1ve, executive and manager1a1 demanded '

an education beyond h1gh school, a rough compar1son was made of occupation
and education. It can be recalled that 35.5% of the fathers of teachers in
the sample were reported to have some anount of education beyond high scﬁoo]v

For the occupational categories of professional, technical and related,

teachers sampled were reported to be in them. It is not inconceivable

that the relationship between occupation and subsequently edication is

5

pos1t1ve as has been noted in other studies.” That is, higher levels of

education are associated w1th higher level occupations or careers that

M !
préstmably yield a higher ‘Revel of iqcome. \/’
. / ; S
Occupation of Mother. The highest percenfage (27.5%) of mothers °

of teachers sampled were reported to be housewives. This category re-

f]ected 34%°of the mothers of teachers 1n mission schoo]s, 25.7% in

public schools and only 9% in private schools. A fa1r1y consistent per-

centage of teachers' mothers who wére farmers is -evident as 18.1% of l

) * Qo - 9/1 1 ~ . N
.83 '




da

!
o+

TABLE 16
Occupation of Father of Teachers by School Fyne '
- T T ~
~
Occupational School Type Total
cateaory* s
Private Public Mission
Professional, 2 18 12 . 32
technical and (18.1%) (27.2%) (24.0%) (25.2%)
related )
| Administrative,. 0 10 6 . 16
execulive and 0 (15.1%) (12.0%) (12.6%)
manaqgerial | :
i
. - 0 3 0 3
Clerical 0 °| (4.5%) 0 (2.4%)
R ! 3. |1 8 23
Sales (27.3%) | (18.1%) (16:0%) | (18.1%)
Farmer | 5 14 17 36
' \ (45.4%) (21.2%) (34.0%) (28.3%)
A
» e
. ’ 0 1 -7 0 1
Fisherman | Oﬁ (1.5%) 0 (0.8%)
Productioﬁ - 1 2 . 1 4
process add (9.1%) » (3.0%), (2.0%) (3.1%)
related | .
|
Service a?d ) 4 5 9
recrcation- 0 (6.1%) (10.0%) (7.1%)‘
| ‘ ! !
. * 0 1 0 1
Hilitary 0 (1.5%) .0 (0.8%) .
2
Did not answer 8 (]15%) (210%) (]uGié :
13 / :
. 1 | 66 50 ey |
lT‘-’t‘” ! (8.7%) | (52.0%) (39.4%) | (10020%) ;
N ' S R

L Qe

*See [ppencix/it for

B

» listine of occupation

s included in each catecory.

K
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private, 18.3.% of mission and 21.27 of public school teachers within
their respective school types repo}t farmer as the oécqpa Fon of their
mothers. The percentage of mothers who were Tarmers, 21.25, is lower than /

that of fathers (28.3%) in this occupational category (sce Table 17).

w v

The total number of mothers (32 or 25.2%) who were reported to have
L3 % o aQ

occupations that were classified as professional, technical and related .
was not unlike that reported for fathers. There were, however, dif-

|
ferences in the distribution of this c]ass1f1cat1on by school type.

Within each school type, a 1grger percentage of teachers in pub11c schools
\

(30.3%{ than teachers in either mission (18%) or private (27.2%) schools
b

coudd‘ e placed in the-profe§siona1,’te€hnica1 and related category. In
Vo !

thatiévera]] 23.6% of teachers' mothers were reported to have some amount
of edﬁcation beyonud high school and 25.27 of them had professioneT, teEhnica[

and related occupations the relationship between occupational placement ‘and

educational prerequisites is again suggested. -

A
/

/

In qther' occupational areaé the distribution of téachers® mothers

L.

wvas limited. It is interesting to note, however, that the'clerical

i

occupational category, one which in some countries usually has a large
number of women, was, reported to be the occypation of mothers by only
4.7% of the teachers sampled. In part this fjgpding may reflect the fact .-

that in.Liberia many clerical positions are held by men.




. Occupation of Mother of Teachers by School Type

\

TABLE 17

A\ N .
!
Occupational School Type Total
cateqory * .
Private Public Hission
- .. / .
Professional, 3 20 9- 32
technical and (27.2%) (30.3%) (18.0%) (25.2%)
related ¢ .
Administrative, 0 5 % 3 8
executive and 0 . (7.6%) (6.0%) (6.3%)
managerial .
v
. 1 ¢ 4 -1 6
Clerical (9.0%) (6.1%) (2.0%) (4.7%)
sales 4 2 6 12
(36.2%) (3.0%) (12.0%9 (9.4%)
Farmer 2 14 11 27
. ' (18.1%) (21.2%) (18.3%) (21.2%)
Service and 0 .3 1 4
recreational 0 (4.5%) (2.0%) (3.1%)
Production - 0 0 2 2
process and 0 0 (4.0%) (1.6%)
related . B}
. 1 17 17 35
Housewi fe (9.0%) (25.7%) (34.0%) (27.5%)
5 ) N
Did not answer g (]15q) gJ (Olgu)
. _ 59 £ .8¢
N 66 50 127 |
Total (8.72) | (s2.00) | (39.4%) (100.07)
| |

* che Mopendix [ for a listina of occunations inclucded in each catedaory,
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SUMHARY - .

N

Most of the teachers surveyed were males between the ages of
21-30 acrosglall three school tyﬁes. The majority"ﬁf*the teachers sur-
veyed were expatriates with most of these being citizens ot tihe United
Stales. Most of the expatriate teachers had lived in Liberia for one to
three years and are to be found primarily on the éeéching staffs of
public and mission schools.

g

The majority of the teachefé; regardless of school type, indicate

that they grew up in towns and cities rather than on farms. Thus, the

majority of teachers inciuded in the survey have urban backgrounds which

are dissimilar to the backgrounds of a large number of students in Liberia's

schools.

On the question of Liberian languages spoken no pattern could be
discerned. The Liberian langqages spoken most frequentﬁy by the teachers
surveyed were Vai, Kru and Mend:; but, only small percentages of the toFa]
sample speak these 1angﬁages. Teachers in public and private séﬁoo]s in-
dicate the ability to speak more Liberian languages than do those in

mission schools, however, uniformity of languages spoken was not ap-

parent.

- The parental background of teachers reveal. that generaily their

fathers have had rore formal education than their mothé%s except in the

¥

category of completed coilege. By school type;¢fathers of teachers in

. ‘(
public schools were reported to have higher levels of post secondary

education than those in mission and private schools and those in mission

schools more when compared private schools. Many mothers of teachers,
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t

regardless of school type, had no formal-education. When viewing poét
secendary ed;cationa] attainments, mothers were not as visible as fathers,
however, more mothers of teachers in public schools than misﬁion or private
$chools had completed some amount of education at this level.

Finé]]y, the majority of parental occupations, irrespective of school
type, was reported to be farming., This catego;y was closely followed
by professional, technical and related occupatjons. In the latter
occupational category greater percentages af fathers of teachers in public
and mission schools than in private schools were reported. Conversely, a
larger percentage of fathers of private school teachers were farmers than’
those of mission‘and public school teachers. Among mothers a greater per-
centage of public school teachers repor; mothers with professigfal,
technical and related occupations than dokihose teachers in private or

mission schools.

Teacher educalional and experiential characteristics will be dis-

cussed in the next chapter.
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FOOTNOTES 7

]As interpreted from data provided in Report of the Special
Comnittee on the Evaluation of the Monrovia Consolidated School System

Ministry of Education, April,
- 1973),°pp: 79-88. 3

%, Cooper, Highlights on Liberia and Tts Educational System,
Ministry of Education, 1972), p. I2.

3Curricu]um Coordination Committee; The Liberian Curriculum
Revision Program, (Monroyia, Liberia: Ministry of Education, 1972).

?Bureau of Statisties. ~1962 Census of Population: Summary
Report for Liberia, PC - B, (Monrovia, Liberia: Office ot National
Planning, 1962), pp. 1 - 21 - 1 - 22.

5

For example, see P. Sexton, Educaticn and Income, (New York: The
Viking Press, 1964). ” '
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GEHAPTER V SN

TEACHER EDUCATIONAL AND ' v
EXPERIENTIAL BACKGROUNDS

INTRODUCT ION ' ’ Coe :

g

¢ . ,
In this chapter, we explore the educational and experiential backgrounds

of senior high school teachers. This chapter is essentially concerned with
] \_’-—_\ A R
exploring the highest level of education completed, the school type--private,

mission, public--and the gountry in which elementary, secondary, college and -

-~

graduate training was received, teaching experience in general, and in the
LN

school currently assigned, teaching subject matter specialties and the school

grades currently taught. ’ S e

TEACHER EDUCATIONAL BACKGROUND

Highest Level of Education Completed. Most teachers in the sample (43.3%)
were co]]ége graduates; 21.3% had done some course work beyond college, and
19.7% had completed a masters degree. Only one teacher had earned a doctorate
degree. Few teachers (2.4%) had only received a secondary education while
several (11..8%) had completed some college. Upon examination of these figures
by school type (see table 18), 95.5% of teachers in the public schools had

WESQETEEEH college, had done, some work beyond college or had a masters degree,

while 54.6% of the éamﬁie of teachers in private schools had similar educational

attaimments. For Mission school teachers, 78% had either completed college,
161
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TABLE 18

g

Teacher Educational Backqround:

Highest Level of Education Comnleted by School Type

g

L
v

Level of School Bpe Total
education . i
Private Public Mission
' ) 2 1 0 3
Secondary (18.23) (1.5%) 0 (2.4%)
"3 2 10 1%
Some cellege (27.3%) (3.09) | (20,09 | (11.8%)
g 32 19 55
College graduate | (36,4%) (48.5%) | (38:00) { (43.3%)
Some course work 1 17 9 27
beyond degree (9.1%) (25.8%) (18.0%) (21.3%)
M.A.5 M.Sc. 1 14 10 25
M.Ed. degree (9.1%) (21.2%) (20.0%) (19.7%)
Teaching 0 0 1 1
certificate 0 0 (2.0%) (0.8%)
. "0 0 1 1
Ph.D. 0 0 (2.0%) | (0.8%) |
= n 66 50 127
Total (8.7%) (52.09) | (30.4%) | (100.0%) | ™
A\
1
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done work beyond college, or earned a masters degree. In addition, one:

mission school teacher had earned the doctorate. L

. a ¢
As indicated abdve, the majority of teachers in the sample (109, ot

85.9%) had completed college, had dbne work beyond the college degree.or

¢

had earned an advanced degree. In contrast, there*is a comparatixg]y small

?
number of teachers (11.8%, or 15) who do not possess a college degree (27.3%

‘ ~
in°private schools, 3% in public schools, 20%.in mission schools) but who

have had some college training. Three teachers (2.4%) in the total sample had
completed secondary school only (18.2% of private school teaghers and 1.5% of

public school teachers).

The percentage of teachers who had completed college within school type
is similar for private and mission schools (36.4% and 38%, respectively)
while tha percentage of public school teachers is highér (48.5%). On the
basis of the percentage of teachgrs who had earnéé the masters degree, there
is great similarity between the mission schoo] sample (20%) and the public
school sample (21.2%). Only 9.1% of the private school sample had earned the
masters degree.

- . .

Viewing those teachers wha had completed college, had done some work .
beyond college and had earnéd the masters(degree, a greater percentage of
public school teachers (95.5%) than eithér missién school (77%) or private
school (54.6%) teachers had done so. The interpretation of these data,

howeve;, should be done with care as the public school sample of teachers

who had earned the masters degree is influenced to a great extent by the

-

concentration of these teachers in one pub]iz_high schogifin Monrovia who

103
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had ‘been able to earn masters degrees'throdbh a special program.
- A\ N
2° . : ™ . ~

. L e S
” Type School in whmch Education was Completed.- %p'determining whether.”

teachers in the d1fferent schoo] categortes had attended schools similar
T \"

. to the ones in which they he]d ass1gnments, some srm11ar1t1es can be noted

-

56% of the teachers in mission schools attended mission or paroch1a1 e]emen—

T

tary schools, ‘while 54.5% of the teachers. in pub11c schdbls attended pub11c

elementary schools. Private school teachers report receiving most of the1r
elementary school education in public’and mission or parochial schqols ‘as
{

4
only 27.3% -attended private schools (see Table 19).

&

N In examining the type school in yhich teachers received most of their
secondary school education, we again find that there i§$greater similarity
by school type than not. For example, 57.6% of "the pub]ic school teachers
attended public h1gh schoods, 44% of the mission school teachers attended
missjon schools, and 45. 5% of the pr13ate school teachers attended pr1vate
schoqls. As illustrated in Table 20, however, almost as many of the mission
School teachers” (40%) attended public schools as did those who attended
mission schools. By way of contrast, only 30.3% of the public school teachers

attended mission schools. Private school teachers sampled attended secondary

«chools that were equally divided between pub]icoand-mission schools. *

Teachers at each of the school types examined here have, for the most’

part, attended elementary and secondary schools that were similar in type or
classification--private, public and‘mi§sion--to the type of schools in which&
they currently teach. This re]atiohship appears to be stronger for teachers

in public schoois than for those in private or mission Schools.

1C4
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! \ }. ~ e ] TABLE 19 3
. /'; . N :
’ // * Type of School Yhere Most E]ementa(y Education
. A “was Received by Teachers by School Type
// ) : *\ -
> ’ ’ 3 {‘: =+
- Type Elementary - School Type Teaching Position
. Schpol Education - — Total
Received In Private Public Mission
Public/Government N 36 o 57
. (36.4%) (54%5%) (34.0%) (44.9%)
Mission/Parochial 4 24 28 56-
. (36.4%)- (36.4%) (56.0%) 1 (44.1%)
Private 3 6 5 o 14
* . (27 .3%). (9.1%) (10.0%) (11.0%)
1 " 66 50 127
(8.7%) (52.0%) - (39.4%) (100.0%)
. .
10(H
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Type of School Hhere Most Secondary’ Educat1on‘

TABLE 20

tas Received by Teachers by School Type

-

ot

Type Secondary
[~ School Education

Schoo] Type Teaching Pos1t1on

Topa]

Received In , Private Public Missiqn |
§
Public/Government 3 38 20 61
. (27.3%) (57.6%) (40.0%) | . (48.0%)
Mission/Parochial. 3 20 22 v |+ 45
C (27.3%) (30.3%) (44.0%) (35:.4%)
Private 5 '8 .| 8 21
(45.5%) (12.1%) (16.0%) (16.5%)
TOTAL 1 66 50 127 -
(8.7%) (62.0%),  (39.4%) | (100.0%)




- ) o At the undergraduate'1e;e1 kTab]e 51), we find that regardTess.ot .
: r schoo{ type, the majerity'of teachers attended a pub]ic\or.government »
¢ollege or university——54 5% of the'pr?vate schog)ésamp1e' 54.5% ot the ‘..
pub11e school sample and 64% of the nT$§ﬁon school sample. This pattarn
is also similar to that reported for type of college or un1ver$1tyl1n
\. which, gradrate tra1n1ng had been received (Table 22). That is, of “the .
1 teachers that had graduate training. (53.5% ofi the total samp]e), 60% of

the:pr1vate schoo) teachers, 60.5% of the public schbo] teachers” and 80% )

of the mission teachers had attended public graduate schoo]s It should '

-~ © 7 be po1nted.eut ghat 45 5% of the pr1vate sch001 teachers, 40 9% of the .
[ ) ’ b RN J
: public school teacher> and’ 48% of the m1ss1on school. teachers report not
A N ~N N ’
e having graduate traintpg." ‘ .

. Vi
! . . 3
) . } 4 .

Apparent]y at the pre-college level, the teachers in our sample .. -

- -

attended schools that were similar or of the ¢€%e type as the ones in

J. which they presently teach. At the undergraduate and graduate 1eve1s of

training, this similarity is not noted, as most teachers attended-public
" collages and uhiyersities, and perhaps reflects the availability and acces-
sipiTity af undergraduate and graduate school opportunitie,.

.

Country where Educat1on Was Comp]eted By determining the country‘in

vhich teachers rece1ved their educat1on we W1shed to ascertain the degree
to which Liberia produced its own senior high school teachers and the extent
to.which senior'hfgh school teachers educated in particular couhtries tended

’: J to cluster in one sghoo] type.

On the first dimension, 33.9% of the teachers in the sample received

: o 17
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; TABLE 21 .
o . Type of Coﬂ'ege/University Where Most Undergraduate Training~" + . |
Was Received.by Teachers by §choo] Type )
ra ) ) . - i
3 "
Type College/ - . A
; - University W Scheol Type Teaching Position Tota]
o -Education : : - : v
Received In Private ~ Public Mission *
* N \\
) 1-\ é - o
.| RQublic/Government 6 IR T B AR A
© ' (54.5%) |~ (54.5%) (64.0%). | {58.3%)
< - T R
N . Mission : 2 L ¢ B 8 . i
| < v (18.2%) ° (16.7%)‘ (16.0%) (16.5%)
‘ . . ‘ .\“ R . : ’ o ¢ .
‘ _ Private, 1 -, ~18 | ‘8 . 27
§ (9.1%): | (27.3%). | (16.0%) | (21.3%) .
] Co_r‘r:espondence 0 2 2"
o “1 o0 (4.0%) (1.6%)
Did Not Answér ‘ e, 1 3
(18.2%) . (1.5%) (2.4%)
TOTAL SR T S R} 50y 127
, y (8.7%) 7. I (52,0%) "(39.4%) | (100.0%)
S | - ?‘“ - .
" .
168 ,
97 ..\ v
L -~ ‘:' %
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TABLE 22 . f AN
: Type of Coljege/University Where Most Graduate Training
Was' Received by Teachers by School Type
Type M
College/ School Type Teaching Position Total
University \
Education Private Public Mission
Received@in :
Public/ 3 23 20 46
government (27.3%) (34.8%) {40.0%) (36.2%)
2 ‘
Mission 0 6 2 8
0 (9.1%) (4.0%) (6.3%)
" private 2 9 3 ‘ 14
. o ‘ (18.2%) (13.6%) (6.0%) (11.0%)
* Have not had " :
v graduate training 5 - 27 24 < 56
© | {45.5%) (40.9%) (48.0%) (44.1%)
-~ Did not answer 1 1 - 1 3 .
, v 1.69.1%) (1.5%) _(2.0%) (2.4%)
trotal 1 66 50 127
(8.7%) (52.0%) (39.4%) (100.0%)




-'their.elewéntary school education in Liberia while 24.5% did so in other

. African countries. A total of 53 (41.7%) of the teachers sampled received
the1r elementary school education in countr1es outside of Africa: the
United States (29.9%) and other non-African countries (11. 8%) - The pattern
at the secondary level js quite similar to that reported at the elementary
level. That is, 31.57 of the teachers samp]eq received their secondary
school education in Liberia, 26% of them in other African countries, 29.9%
in the United States and 12.6% in other non-African countries (see Tables

23 and 24). ' @

By school type, the majority (63.6%) of the private‘school teachers
attended e]ementéry and secohdary schools located in Liberia, while 38% of

the publiic school teachers and 19% of tﬂe mission school teachers did so.

" v

At the undergraduate college and university level, a pattern similar

to that noted for e]ementary and secondary schoels can be noted also. The
majority of pr.vate school teachers (88.6%) were trained in L1ber1a while
teachers in public and mission schools tend to have been educated in 3 wider
range of countries (see Table 25). Although 39.6%hof the public school
teachers and 28.6% of the mission school tZachers had attended undergraduate
college or university in Liberia, a majority had nop. In fact, the majority

of these teachers had received the{r undergraduate education in the United

States and other non-African countries.

Y achers who received graduate training also cluster by school type:

private school teachers received their graduate education in Liberia (75%)

-

while public school teachers and mission school teachers were trained at the
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TABLE 23

Teacher Educational Backaround:

Country Yhere Elementary Eduation llas Received

by School .Type

.y
Country where School Type~ Total
. Clenentary Edu- |«
cation Received Private Public Mission
] . 7 26 10 43
Liberia (63.6%) (39.4%) (20.0%) (33.9%)
Other Africa 4. . 16 31 -
(36.4%) (16.5%) - (32.0%) (24.5%)
U.S.A. 0 23 15 38
. 0 (34.8%) (30.0%) (29.9%)
Other ﬁon-Africa 0 6 - 9 15
0 (9.1%) (18.0%) (11.8%)
Total N 66 50 127
T (8.7%) (52.0%) (39.4%) (100.0%)-

11
100
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TABLE 24

Teacher [ducational Rackaround:

Countrv Y“here Secondary School Education \las Received '

by School Type

-

Country where School Type . Total
~Secondary Edu- .
cation Received Private Public Mission

. . 7 24 9 40
Liberia (63.6%) (36.42) | (18.0%) (31.5%)

Other Africa 4 2 ¥ o 33
; (36.4%) (18.1%) - (34.0%) (26.0%)

U.S.A. 0 23 15 38
0 (34.8%) (30.0%) (29.9%)

Other Non-Africa 0 7 9 16
C (10.6%) (18.0%) (12.6%)

Total 11 66 50 127
(8.7%) (52.0%) (39.4%) | (]00.0%)

&
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TABLE 25
Teacher Educational Backaround: - ‘ o

)
Countrv Where Co]]eao/Un1vers1tv Underaraduate

% o qucat1on Was Rece1ved by School Type

.4.’

A

Country where School Type Total
Undqrgraduaté‘ ] ¢
Training Re€?1ved Private Public | Mission
L 8 25 14 47
Liberia (88.9%) | (39.6%) | (28.6%) (38.2%)
o 1 S 10 18
Other Africa (Mm.19) |- A30.9%) |- (20.4%) (14.6%)
s g 0 26 16 42
.S.A. 0 (40.6%) (32.7%) - | (34.1%)
. 0 7 9 | .16
Other Hon-Africa 0 (10.9%) | (18.4%) | (13.0%)
9 65 49 " 123
.| Total (7.3%) (53.8%) (39.8%) (100.0%)
113
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“ . - . &
graduate level in the United States and other non-African countries (seo,

Table 26). ™

In considering all levels of education, public and mission teachers
are a more diverse group in terms of the countries in which education was
received than teachers in private schqo]s.' Teachers in private schools tend
to have been educated in Liberia throughout their educational careers.
Viewed as an aggregate of all teachers\surve}ed,'a considerable number of

teachers have beep tréined outside of Liberia.

TEACHER EXPERIENCE

Number of Years Téachinq Experience. In genera] the largest number,of

vteachers in the samp]e (44, or 34. 7n) haVe been teaching one to threé yaars
which is similar to the number “of years many teachers have 11ved in L1ber1a,
as previously noted. Within school type, a greater percentage of public
schoo] teachers (40.9%) have been teaching for that perioa of time than
teachers in mission schools (26%) .or private schools (36.4%). In examining
percentages of teachers by schoo] type who had 15 or more years of teaching
exper1ence we find that this category included 18% of the teachers in the
mission school sample, 7.5% of the public school sample and no teachers in the
private schools (see Table 27). Public and private schools had greater percent-
ages of _pachers with 6n1y one to three years teaching experience than mission
schools which had a greater percentage of téacﬁers with 15 or more years of
teaching exper1ence. The percentages of teachers with exper1ence in the 10-12
.year range are very similar between school type--pr1vate schools 18.2%, public

schools 21.2% and'mission schools 18%.
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TABLE 26

. Teacher Fducational Backaround:

[N

Country there College/Universityv’ Graduate Education Yas Received

g

by School Type *

Couﬁtryvmere
Graduate Training

School Tvpe

»

Total

Received Private Public. ﬁissioﬁ
Liberia (7;?0%) : (3?7%) 8 (8?3%)‘_
Other Africa * (25].0%) (n?o%) (5].9%) (10?4%)
U.S.A. 8 (5}‘?9%’) (72)2.6%) y (531(?2%)
Other, Hon-Africa 8 (33?3%j (23?5%) (2}?1%)
L_:fota] (8?3%) (5273%) {(3274%) ' (103%0%)

~

*Based on only those teachers who reported receiving graduate

education.‘




. TABLE 27

Mumber of Years Teachina Exoerience by School Typne

Years Teaching - School Type = Tatal
Experience ‘
- Private Public Mission
. Less than » 1 2 - 0 h 3
. 1 year (9.1%) (3.0%) 0 | (2.4%)
] - 3 years 4 27 13 | e
(36.4%) (40.9%) (26.0%) (34.7%)
4 - 6 years ] 7 10 18
(9.1%) . (10.6%) (20.0%) (14.1%)
7 -9 years 2 4 6 2
e | (18.2%) (6.0%) (12.0%) (9.5%)
10 - 12 years. 2 14 9 ' os
. (18.2%) (21.2%) | (18.0%) (19.9%)~
13 - 15 years 1 6 3 ] 10
. (9.1%) (9.0%) (6.03) 1 (7.9%)
| tore than, S0 5 9 14
15 years 0 (7.5%) (18.0%) (11.0%)
Did not answer 0 1 0 1
.0 (1.5%) - 0 (0.8%) g
- Total n 66 . ¢k 50 127 T
, (8.79) *| (52.0%)" S (39.4%) | (100.0%) :

2 116 . .
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Mission schools hqye a higher percentege of teachers with a greater

! . number of teachin§ years (15 or more) than public or private schools.
When years of teaching experience are viewed below that range, i.e.,
between 10-15 years, public and mission schoo‘s are qu1te similar, but_
private schools have a lower percentage of teachers w1th1n that range.
Both pub11c and private schools have 1arger percentages of teachers with
3 or fewer years of experience than do mission schoo]s For the teachers

' sampled, mission schools have greater percentages of experienced téachers

(4 years and above) than either private or public schools; yet, a majority

of teachers in these latter schools (54;6% and 55.8%, respectively) can also

be categorized as being experienced, using the same criterion.

Number Years Teaching Experience in Current School. Although missicn

schools have a éteater percentage of.more,experienced teachers, the majotity
of missipn school teachers (88%) have been teaching in the schools to which
they -are presently ;ssigned for 6 years or less (see Table 28). The majowrity
of private and public school teachers surveyed,.(91% and 87.8%, respective1y3
T he;e been teaching in the schools to which they are curreht]y‘assigned for 6
years_or less a]so For the-range of 1-3 years, the percentages of teachers

who have been teaching in their present school ass1gnments are, as follows:

45.5% of private school teachers, 53.1% of public school teachers and 58%

of mission school teachers 0f the teachersiwho have been teaching in the
school to which they are current]y assigned for less than oné year (18.2%

in private schoq]s, 21.1% in public schools, 8%1in‘mission schools), public®
and_private schoei\tegchets were not very different. Only one teacher in

our sample (public schebll\had been teaching in the same school for more than
15 years. Three teachers (é%~gf the mission school sample) had been teaching

.

' . N,
in the same school for 13 to 15 years.

Q ’ N \1 ‘-']
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TABLE 28

]

flumber Years Teachina Experience in Gurrent School

by School Type

r

107

Years Experience School Type Total .
<in Current School : :
\ Private public Mission
=z
Less than 2 14 4 20
1 year (18.2%) (21.1%) (8.0%) (15.9%)
1 - 3 years 5 3, 29 69
(45.5%) (53.1%) (58.0%) (54.3%)
4 - 6 years 3 9 N 23
(27.3%) (13.6%) (22.0%) (18.0%)
7 - 9 years 1 6 2 9
(9.1%) (9.1%) | (4.0%) (7.0%)
10 - 12 years 0 1 C 2
0 (1.5%) :ﬁZ.O%) (1.6%
13 - 15 years 0 0 3~ 3
0 0 (6.0%) (2.4%)
More than 0 1 0 1 ‘
15 years 0 (1.5%) 0 (0.8%)|
{Tota SR 66 50 127
> (8.7%) (52.0%) (;9.4%) (100.0%) i
%
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S

ﬁe may surmise from the reported data that many senior high school

teachers in our sample do not remain in the same school for long periods

“of time. The reasons that may account for this phenomenon are not é]ear;

°

however, the fact that in aur shmp1e, most teachers were youhg (21-30 years
of age), that the assignment of peace corps vo]dhteers and mission school
teaéhers are usually for short per1ods of time, i.e., 1-3.years, and the
fact that some of the schools in which teachers were surveyed may have been
established within the last 6 yéé}s should be given seriqus consideration.
Ih spite of the‘relatively short period of time tea&ﬁ%rs have been in their

present schoois, the data suggest that mission schools attract more exper- .|

jenced teachers than éither private or pdb]ic schools.

TEACHING SPECIALTIES

In examining teaching specia]ties, we were interested in determining

whether there were observable d1fferences between mission, pub11c and pr1vate

school teachers in terms of the number of such spec1a1t1és, the subJect matter
~ ™%

area of these ec1a1t1es and whether current teaching ass1gnments were similar

. —l

to*“the areas cons1ﬁered to be,tgach1ng spec1a1t1es.

Number of Teaching Specia]tieé. In general, the majority of teachers

(65.4%) in the total égmple,report that they have one or two teaching special- "~
ties (see Table 29). Within this popu]ation,l32.3% report one teaching special-
ty and 33.1% report having two. The distrjbutiqn of leﬁchers wixh%ﬁ school

type indicates that 36.4% of the private school teachers, 34.8% of tHe puB]ic
school teachers and 21.2% of the mission schb61 teachers have one teaching

specialty. A very similar distribution is also displayed for those teachers

108
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TABLE 29

109

Humber of Teachina/Subjett Matter
. Specialties of Teachers by School Type
. : L /4
Fumber of Teachine/ ’
| Subject l'atter School Tyve Total
Specialties : ' )
Private Publie Mission )
None/ 1 : 2 4 7
| Did not answer (9.0%) (3.0%) (8:0%) (5.5%)
one 4 23 14 4
- (36.4%) (34.,8%) (21.2%) (32.3%)
o . 200 .| 14 42 .
, (36.4%) (36.4%) (21.2%) (33.1%)
2 14 10 " .26
Three (18.2%) °| (21.29) | (15.2%) | (20.5%)
0 3 8 n
Four 0 (a.58) | (12.19) (8.7%)
donl n e © 66 50 . 127
Total (8.7%) (53.0%) | (39.4%) | (100.0%)
0
N
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« . Jhe distribution of teaching specialties by subject areas is displayed®

with two teaching specialties. A larger percentage of mission school
i@achehs (12.1%) report having four teaching specialties than private
or public school teachers. In contrast, a larger per%entage of public

, school teachers report having three teaching §pécia1ties than teachers

N

in either of the other school types.

-
NN ~ @

in Table 39. The majority of subject matter specialttes reported by teachers
are in mathematics; lanSUage arts, ;ocia] studies and sciénce and are generélly'
consistent over'schbol types. It can be noted, however, that a slightly higher
percentage of public school teachers (20.8%) report specialties in language
arts than do teachers.in private 416.7%) and mission schools (13.6%). A
g%eater percentage of p%évate school teachers (27.8%) than public (19.2%) or

t

. mission (20.4%) report their teaching specialty &s mathematics. These special-

e

ties must, of course; be viewed in the context of present teaching as;ignments. o
N - * ' ) A ‘
The data reveal that teachiné specialties and curreﬁt teaching assignment
para]]el'each’other rather closely Although there is a combined total of 246 f‘ |
:teach1ng specialties (see Table 30), there are 276 subJects currently being |
taught by teachers in our samp]e (see Tab)e 31). Ip examining the data in Tables"
30'and'31,.we find that this-apparent difference is not due to any major dis~
crepancy between teaching speeia]ty and ﬁubjee%s taught but réth#i to a slight

tendency fpr teachers to be called upon to teach a broad range of subJects which

they do not perceive as a specialty. While there are sl1ght d\screpancxes ;ﬁ1f~

‘ferences of less than 2.percentage po1nts) between reported teach1ng spec1a1ty

4

and current teach1nq assignment in fore1gn ]anguage, fine arts and mathemat1cs T o }
"

|

|

(teachers appear to be slightly under utilized in these aweas), the most notice-

.-

able discrepancy is to be seen in the area of soc1a] stud1es

‘/ . i
. ‘ 121 : > :
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TABLE 30

.
AN

ﬁ?enunncy Dmstr1hut1on af Suh1ott Hattnr Teach1nq %pecfalt1es

by Schoo] Tvoe B

‘-

~

K

- School Type .

. Total

Teahhiné )
specialty*\ - ) . .\ L
- Private Public Mission
C 5 24 21 < 50
Ma thematics (27.8%) |.! (19.2%) | (20.4%) (20.3%)
' -3 26 4. 43
Language Arts (16.7%) |° (20.80),| (13.68) (17.5%)
. o T3 20 1 35
Social Studies 16.7%) | (16.0%) 11?6 (14.2%)
{ ; :
e © 6 37 30 - 73.
Sciences (33.32) | (29.6%) | (29.1%) (29.7%)
. R I EERER
Business Education ,(515%) ' (4?0%) : (6?8% (5.3%)
, Co - 7. 15
Fore1gn Languages . 8 (5?6%) ‘(7§é%) (6.]%)
. - »

. 0 A R N 4
Fine Arts 0 (0.8%) (2.9%) (1.6%)
Physical Education Q 2 0 - 2

‘| Health 00 (1.6%) 0 (0.8%)
Religion ' 0 N S !
eligion 0 (0.8 (5.8%) | - (2.8%)
. v -
Industrial ABts .g 8 : "‘(]}0%) (OT%%)
Home Econamics 0 1 10 e

ome Economics 0 (0.8%) (1.0%) (0.8%)

Audio-Visual Aids 8 , (0]8%) -8 (014%)

. 18 125, . 103 246

Tota™ (7-3%) | (50.8%) | . (41.9%) | {100.0%)
N . 22 .

m ¢




Kl
o
~

"

< TABLE 31

LY

Subjects Currently Tauaht by Teachers

by School Tvne

ra

’\

Subjeét v &

Schoo],T%pe

b N

-

Total

Private Public _ Mission |
. . 7 25 20, .. 52
1 .
Hathematics (28,0%) (19.2%) |¢ (16.5%) - | (78.8%)
.. 3 27 21 7 5]
Lanquaae Arts (12.0%) (20.8%) (17-.3%) (18.5%,
L 6 A 57 .
Social Sciences | (94.08) , | (21.5%) | (19.0%) (20.6%)
sciences 17 37 33 7%
(28.0%) (28.5%) (27.3%) (27.9%)
Business Education 2 -5 8 15.
B ) (8.0%) (3.8%) (6.6%) © (5.4%)
Foreign Lanquaqes 0 6 7 ¢ 13
N 0 (4.6%) (5.8%) - (4.7%)
Fine Arts 0 L 0 2 2
0 4 0 (1.6%) (0.7%)
Physical Education 0 2 0 2
Health 0 (1.5%) 0 (0.7%)
Re1iqion 0 ‘ 0 7 .7
0 0 (5.8%) (2.5%)
Total 25 ' 130 121 276
(9.0%) (47.1%) (43.8%) (100.0%)




?
4

fihile 14.2% of the teacher~ sampled rebort having a‘specialty in social
studies, 26.6% report their turrent assignments include teach{ng social ~
studies. For ieéchers within school type, 16.7% of ths private school
teachers report having a specialty in social science while 24% of these
teachers are called upon to teach it; 16% of the public school teachers
repo;E having a specialty in social science, but 21.5% currently teach

social studies, and for mission school teachers, 11.6% indicate social studies
as a teaching specialty while 19% currently teach subjects in this area. Evi-

dently,. the need for teachers with specialties in social studies exceeds the

available teaching pool.

Few teachers in this study have teach1ng\spec1a1t1es in industrial arts,
home economics and fine arts,and on]y in the latter area did we find current
N teaching assignments (2 teachers in mission schools). This finding obviously
ref]ec%s the existing curricu]ﬁm requireménts in Liberia, but it is apparent
- thas if Libsria is to develop a pool of ‘technicians and provide more oppor-
. - -tunities for creat{ve expression, more emphasjs will have to be placed fn these
areas. Further, with véry obviaus needs in,she area of food and nutsit%on
) throughout Liberia, serious thought should be given to including teachers with
specialties in home e;onomics in the schools and providing a curriculum in
this area. - ,
In summariiing the number of subjects currently taught by teachers in the
. » total sample, we find that 29 1% teach one subject, 33.9% teach two, 27.6%
| teach three, and 9.4% teach four subJects. Wi thin fchoo1‘type, more teachers
in private (36.4%) and mission schools (34%) teach three subjecis than those
in public sc;;ols (21.2%). The majority of teachers, regardless of school type,

teach one or two subjects (see Table 32). '

,El{lC 3 T 13
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TABLE 32

Humber of Subjects Currently Taucht by Teachers
by School Type '

® v

Humbey of \ School Type Total
subjects '
currently tauq?f’- Private Public l4ission
I ,
e \\\ 3 20 10 37
(27.3%) (36.4%) (20.0%) (29.1%)
o 3 - 24 16 43
! (27.3%) (36.4%) | (32.0%) (33.9%)
. 4 14 7 35
Three (36.4%) (21.2%) (34.0%) (27.6%)
- . ‘ 1 4 T 12
Four (9.1% (6.1%) | (14.0%) (9.4%)
1N 66 ) 127
| Total (8.7%) (52.0%) (39.4%)" | (100.0%)




N\ -

Grades Currently Taught. The above analysis provided us with an

indication of the teachina specialties of teachers, whether these special-
ties were congruent with éqrrent {eaching acsignments, and also the number
of subjects currently taught. We are concerned here with the extent to
which teachers taught exclusively at the’senior high school level {grades
10, 11 and 12). The data revealed, as displayed in Table 33, that most
teachers taught some combination of ¢lasses that included grades 7 through
12. Only 37.2% of the-sample indicated tggching grades 10, 11 and 12.
Within school type, that population included 27.3% of the private school
teachers, 46.9% of the government school teachers and 26% of the mission ~

school teachers.

It is apparént that the majority of schools in which teachers were
surveyed included grades'7-12. This arrangment, however, is greater amond‘
private and mission schools in our sample than among pgb]ic schools. Thus,
within teaching specialties, teachers are required to have a great amount
of f]eiibi]ity.ﬁ Whether this is the most effective use of teachers at the
senior high school level was not examined in‘this exploratory survey, but it

1)

is a subject for further investigation.

|
|

: -
\

SUMMARY- \

y .
The great majority of teachers surveyed had either completed college, .

done work beyond%qo11ege or earned an advanced degree. This is less true

" for mission and érivate school teachers than for public school teachers. In
| . .
analyzing the 1a&a to determine teacher school-going patterns, the data re-

| . \
vealed that the type elementary and secondary school attended by teachers

‘ 126
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TABLE 33

Grades Currently Tauaht by Teachers

by School Type

School Tyne
. Grades Total
& taught
Private Public Mission
712 0 8 20 28
0 (16.6%) (40.0%) (22.0%)
a1 5 8 6 19
(45.5%) (12.1%) (12.0%) (15.0%)
9.- 12" ) 2 19 v 7
) (18.2%) (28.8%) (22.0%) (25.1%)
0 - 12 3 22 8 33
(27.3%) (33.32) (16 :0%) (26.1%)
. 0 9 5 14
n-12 0 (13.6%) (10.0%) (11.1%)
Did not ansver (9]]%) 8 . 8 (]8%)
1 66 50 127
Total 8.72) | (52.0% | (39.4%) | (100.0%)




in our sample were quite similar to the type schonls in which they currently
teach, although this re]ationship abpears to be sitronger for teachers in

public schools than in private or mission schools. Most teachers surveyed
attended public colleges and universities for both undergraduate and graduate
training.

3

- N

Overall, there were striking differences’between the number of teachiers

o~

educated in Liberia and outside of Liberia; while the majority of private

school teachers were educated in Liberia, the majority of public and mission

school teachers were not.

Overall, the majority of teachers surveyed Had 4 yeérs and above of teach-
ing experienee. Within that catedory, a greater percentage of mission school
teachers than public or private school teachers had taught for four or more
years.. In examining teaching experience in the‘schooi in which teachers currently
taught, we found that most teachers in the private schools and a majority of those
in mission and public schools had been teaching in their present schools for 3
years and less. Mission schools attracted more experiedced teachers than private

or public schools.

The majority of teachers report having 1-3 teaching specialties which gen-
erally are in the areas of mathematics, language arts, social studies and science.
These teaching specialties parallel current teaching assignments a]thodgh a
slight tendency to use teechers‘in social studies who did not consider this to
be an area of specialization was observed. Few teachers reported teaching
specialties in ared which may be among Liberia's greatest needs--industrial arts
(incidding mechanical and electrical specialties) and home economics with emphasis

on food and nutrition. 128
117




>

>

Finally, many teachers reported teaching some combination of grades =7, .

7

-

7-12 rather than teaching exclusively the senior high school grades 10-12.
The question of the most effective use of senior high school teachers is

therefore suggested.

The focus of the next chapter will be on the findings of the study

relative to the opinions of teachers on selected professional dimensions.

v
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CHAPTER VI
TEACHER OPINIONS AND PERCEPTIONS
INTRODUCTION

The importance of the relationship of good teachers to’quality educa-
tion 4s a function of Liberia's national deve]opmeﬁt is amply expresséd

in a committee report prepared for the National Consultative Conference on

3

\Educationaf Policy and Planning which states:

0f all the different factors which

influence the quality of education and

jts contribution to.national developnent,

the quality, competence and integrity of

teachers are undoubtedly the most significant.

Because Liberia is faced with teacher shortages at ‘every school level,2

recruiting and retaining qualified teachers is a task of major importance.
In this regard, information cohcerning the basis upon which choice of teach-
Jing as a career is made may assist in determining the agreemeﬁt or lack of
agreement between expectations and actual experience in the profession as a
condition of teacher satisfaction. Further, information pertaining to career
aspirations, actual and desired role behavior and the general school climate
are also thought to be essential background information for developing favor-
able conditions for teaching; thereby enhancing ,the opportunity to attract

and retain good teachers. ’




?

In attempling to provide information related to, the foregoing, and to
determine whether there are observable differences between teachers by school
type, this chapter discusses teacher career choice, job satisfaction, career
aspirations, general school climate, role behavior, perceived need for

teacher se]f—imprbvement, teacher evaluation of their ability and changes

they desiréd in the schools.

CAREER CHOICE

In examining career choice teachers were asked why they decided to
become a teacher, the one most important reason they became teachers, vhen
the decision was made and the persons mOst influential in the decision to

become a teacher.

There is a clear indication among the teachers surveyed that the reasons -

they decided to enter the teaching profession were: 1) they felt teaching
was important\for national development; and 2) they liked to help students.
Although other reasons were given, (e.g., for the money . because of Psgce
Corﬁ%, couldn't find other work), none of these were chosen as often as the
two reasons stated above. By school type, more teachers in private (60%)
and public (42.4%) schools indicated that teaching is important for national
deveiopment than did teachers in mission schools (31%). In contrast, more .
mission school teachers (43.3%) decided to enter the tegching profession
because they liked to help students than.either private (33.3%) or public
(35.8%) school teachers (sec Table 34). '
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TABLE 34

. Why Decision Was Made to Become a Teacher

by School lype

| Reason Decided to
Recome a Teacher

School Type

Private Public Mission | Total
. . 5 38 32 75
Like to Help Students (33.3%) | (35.8%) | (43.2%) |(38.5%)
Teaﬁhing is imporEant 9 45 23 77
for national development| (60%) (42.42) | (31.0%) }(39.5%)
0 4 4 8
For the roney (3.83) | (5.4%) | (4.1%)
Couldn't find other 0 4 3 7
work . . (3.8%) | (4.02) | (3.6%)
6 6
Peace Corps 0 (5.7%) 0 (3.0%)
. s 1 . 6 7
Religion (6.6%) 0 (8.1%) | (3.6%)
Intrinsic interest in 6 4 4 8
teaching (3.8%) (5.4%) | (4.1%)
: 2 2
Travel A . (1.9%) 0. (1.0%)
. 3 2 5
Miscellaneous 0 (2.8%) (2.7%) (2.6%)
15 106 74 195
Total (7.7%) (54.3%) | (37.9%)] (100%)




-

) The above differonces between school type.are minimized when Eegchers
are asked to indicate the one most important reason for deciding to become
«\‘ . b &
. a teacher. The oné reason given by most teachers is that teaching is impor-

o)

tant for national development. "This reason was chosen by 72.7% of teachers

v “

in p}ivqte schoolf, 53% of thosé in public schools and 40% of thoscﬁih

migsion schools (see Table+35) although 33% of.the‘mission school. teachers

also indicated they liked to help students. For private and public schoo1
“teachers that latter reason, as the one'ﬁoét imbbftant reason, was selected

4

by only 27.3% of each of those groups. C]early, most teachers are aware of

>

the important role of education in achieving national goals.

A

. The decision to begaae a teacher wasﬂmade by most teacﬂers surveyed,

" irrespective of school type, while in secondary school (37.8%). Of the
remaining teachers in the total sample, 26% made the decisionmduring their
undergraduate college years and 23.6% after graduating from college. While
there is a clear indication that the largest percentage of mission school
teachers (46.9%) and private school teachers (45.5%) decided to become
teachers while in secondary schocl, teachers in.the public schools were
almost equally divided between secondary school (30.3%) and after graduating
from college (33.3%) when making thap decision. While these responses mani-
fest some variability between school type, as disp]g}éd in Table 36, the .
decision to become a teacher for most of the teachers in the sample was made
during their period of study in secondary schools.

% The extent of influence by other persons on the decision to become

) a teacher was relatively low. The person who was reported to haQe the most

influence on the decision to enter the te;ching profession was a teacher or

.a friend who was a teacher as indicated by 36.é% of the total sample. Within
3
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TABLE

35

Most Important Reason for Cecoming a Teacher

by Scheol Tvpe .
Reason Tor 0 School Type
Becoming a Teacher : -
Private Public [ Nission Total
Like to Kelp 3 18 19 40
Students 27.3% 27.3% 38.0% 31.5%
Teaching is iwportant: 8 < ,35 - 20 63
_for netioral develop- 72.7% 53.0% 40.0% 50.0%
ment o N
Couldn't find other 0 1 0 1
viork 1.5% . .8%
Pcace Corps 0 3 0 3
4.5% 2.4%
Religion 0 0 5 5
. . 10.0% 3.9%
Intrinsic Interest 0 4 3 7
in Teaching 6.1% 6.0% 5.5%
Travel ' 2 2
0 3.0% 0 1.6%
N
Miscellaneous 2 2
0 3.0% 0 |]1.6%
BIIA 0 1 3 | 4
1.5% 6.0% 3.1%
Total - 11 66 | . 50 127
8.7% 52.4% |- 39.4% 100%
o




[

" Whei Decision Made to Become_a Teacher . R

14

TABLE 36

s,

by School Type

When Decision” SchooT Type
. Made to Begome : )
.a Teacher Private Public "Mission Total
In Elementary School 2 3 4 9
‘ i - 18.29 | 4.5% | 8.2% | 7.0% ‘
In Secondary School "% |, 20 23 48 |
. 45.5% |. 30.3% | 46.9%.| 37.8%
In College/University 2 17 |} 14 -|. 33
. \z(undergraduate) 18.2% 25.8% | .28.6% 26.0% .
' After Graduating from b 22 7 30
~College/University 9.1% ° 33.3% | 14.3% | 23.6%
"I haven't decided" 0 1|0 I l_
. 0% ) 1.5¢% 0% .89
"When joined ' 2 A T
Peace Corps" 9.1% 3.0% 0% 2.4% .
“I can't remember" 0 : 1 0 1
. 0% 1.5% 0% .8%
Did Not Answer 0 0o | 2 2
‘ 0% 0% | --2.04 1.6%
Total n 66 50 |- 127 .
8.7% 52 .44 39.4% | 100.0%
~
. N /
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~”scﬁqo] tyﬁe, missjon school teachers were qdre influenced by a tgacher or -
a friend who was a ‘teacher (42%) than either public (31.9%) or private
(27.3%) school teachers. Evidently, for the largest bercentagehof the
total tehgher sample the degi§ioﬁ to bécome a.teacher\waé?{gdependently '\

‘ , - made: As shown in Table 37, 40.9% of the total sample -report that no one

- P -

snfluenced their decision to become a teacher. That response was more
°pronounced for private (54.5%) and public (50%) school teachers ‘than for
. \ - . " -

_ mission school teachers (26%). The influence of parents, relatives

and friends on teacher career choice was rather Tow. : .o

.
s

PP

‘The above Tindings shggcst that to a large extent career and-

13

occupational choices are made at the secondary level and. that teachers

. . s .o 2
(there are no special counselors in Liberian senior high schools) play g
, : ~ . . -
a rather important role in ipf]uenciug student career choice. .Perhaps L
N o by placing greater emphasis on'career selection at the secandary school
) ' .level more students may be attracted into the areas of greatgst'need in
Liberia than are attracted currently. )
e v ! . C
.,
' J0B “SATISFACTION . S
The following questions were posed to assess Job sati%féction:' s

1) Would you like to-continue teaching ip this school until you retire?,

and 2) Nou]é you like to teach in another school until you retire?

-
L3, \
@

The first question provides some-insight into teachers' satisfaction

4

"

“in their present assignment. To the extent that the question Ineasures

satisfaction, the majority of teachers surveyed (62.2%) are dissatigfted

1

~ - .
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TABLE 37

. Persons Most Influential in Yelping to Make

Decision to Pecome a Teacher

9

by School Type

Persbns Influential
in Making Decision

-School Type

. . Private Pubiic Mission | Total
Mother and/or Father 0 }% o /?% 6 g/ ”‘—g%
. 0 2 4 6
Relations 0% 3.0% 8.0% | 4.7%
Friend who is/was a . 2'a ‘ 10 3 15
v teacher 18.29% 15.2% 6.0 | 11.8%
Other _friends 9 }%\ . 3 g% 0 2 2%
9 1 19 3]
A teacher 9.1% 16.72 | 38.0% | 24.4%
- 6 33" 13 52
No one 54.5% 50.0% | 26.0% | 40.9%
God

My superiors

Peace Corps

Did Not Answer‘

f e

Total




’ ] ‘.
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v * o . N
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N

%n their present schools. The niost dissati%f{ed group of teachers g~

found in the public schools (72.7%), a]tﬁéﬂgh 54% of the teachers in
» T ‘

private schools and 50 of the iedthgrs in missiog>sshoblé also do not

wish to remain in their present school until they rétire (see Table 38).
- —. K %_
. )

B S S * .
Although the reasons for tehcher dissatizfaction are not clear, in
h)

“part, the dissatisfactiofr may be attributable to conditions such as low R

e . :
. teacher sa]aries,3 inadequate retirement plans, or a lack of status rather

than to teaching itself. Support for this view is provided by the majority
of tgachers (45.5% private school, 54. 5% public school, 52% mission school)
who also do not wish tq‘teach in-another~éghool in Liberia until they retire
(see Table 39). In fact, only 17.3% of the total number” of teachers in the
sample indicate that they would 1ike to teach in another school, a figure
similar to the 19.7% of total teachers who would like to continue teaching

in their present schools.

The relatively small percentages of teachers who wish neither to con-
tinue teaching in their present schools or in other schools strongly suggest
that teachers are not satisfied in their jobs. Or.alternatively, per-
haps the responses of the teachers to the quéstions on job continuance
were influenced by the inclusion of the phrase "until you retire." ﬁow-
ever, if teaching provide. syfficient rewards and high levels of satisfaction
presumably one would wish to continue teaching for an extended period of

time.

If the inclusion of the phrase “until you retire" biased the results,

then the teachers' responses to the third item related to the perceived

satisfaction of other teachers in their school provides a less biased

g7 138
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TABLE 38
Teachers' Desire to Continue Teaching in Present School
by School Type
School Type
Decision to Total
Continue Teaching . '
in Present School | Private -7} Public Mission
Yes "3 7 15 .25
(27.3%) (10.6%) (30.0%) (19.7%)
No 6 48 25 79
(54.5%) (72.7%) - (50.0%) (62.2%)
Maybe 2 11 10 23
(18.2%) (16.7%) (20.0%) (18.1%)
Total 1 66 50 127
- (8.7%) (52.0%) (39.4%) (100.0%)
TABLE 39
X
Teachers' Desire to Teach in Another School bv School. Type
Decision to Teach School Tyve Total
in Another School
Private Public Mission
Yes 1 14 . 7 22
(9.1%) (21.2%) (14.0%) (17.3%)
Mo 5 36 26 67
(45.5%) . (54.5%) (52.0%) (52.8%)
Maybe 5 15 15 35
(45.5%) (22.7%). (30.0%) (27.6%) 1
i
Nid not answer 0 - 1 2 3 1
0 (1.5%) (4.0%) (2.4%)
Total 1" 66 50 127 |
0 (39.4%) ! (100.0%)



measure of teacher satisfaction. As scen in Table 40, only 40.27 of
the sample felt that all other teachers liked teaching in their school.
The lowest level of responses in this cateqery was noted for teachers
o, in public schools (19.7%); however, 72.77 of that qroup reported that
some of the other teacﬁ;rs enjoyed teachina in their school. The majorit;
of private (72.7%) and mission (60%) school teachers felt that all teachers .

liked teachina in their schools.

tthen combinina positive teacher responses indicatina that all or
some of the other teachers enjoyed teaching in their school, (thereby
providina a measure of aeneral teacﬁer satisfaction within the school),
we find that 94.5¢ of the teachers report that other teachers are, indeed,

satisfied -or eniov teaching in their schools. This findina is rather

stable across school types (96 mission school teachers, 92.4% public

schools and 100% private schools). -

Interestinaly, most teachers perceive that other teachers 1ike
teaching in their school yet these same teachers report dissatisfaction
in their present positions. Perhaps teachers surveyed were actually

unaware of the feelinas of their fellow teachers, in which case the re-

ported high level of satisfaction may be inaccurate or perhaps the inclusion
of the phrase "until you retire" did indeed biag the responses of teachers
on the question of individual satisfaction. Or the responses noted may
reflect the sizeable group of expatriqte teachers who view their teaching
assignments as beina temporary. To the extent that these explanations

are plausible, they have important implications. If teachers do not

wish to remain in the teachina profession for lonq periods of time

/ .
or if teachers are qgenerally dissatisfied and wish to
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TABLE 40

Teacher Perception of Whether Other Teachers Like Teaching

In Present School by School Type

1]

Do other !
teachers like : School Type Total
teqching in \
this school? } Private Public Mission
2 A1l of them do 8 13 30 51
(72.7%) (19.7%) (60.0%) (40.2%)
Some of them do 3 48 18 69
- (27.3%) (72.7%) (36.0%) (54.3%)
None of them do 0 0 0 -
Cannot teﬁ]/
don't know 0 4 2 6
0 (6.1%) (4.0%) (4.7%)
Did not answer 0- ( 1 ) 0 ( 1 )
0 1.5% 0 0.8%
~[rotal 11 66 50 127
(8.7%) (52.0%) (39.4%) (100.0%)




4

leave the profession, then the need for new teachers will be greatly in-

creased. Given the current and expected shortages of available qualified

)

- tggchers in-Liberia, greater efforts must be made to reduce the causes

which 1ead to the lack of teacher persistence for reasons other than re-

tirement, or other natural causes.

N
CAREER ASPIRATIONS

To what extent do teachers aspire to careers in education and other

fields that might be more prestigious or that might pfovide greater
financial return? To provide somé'insight into these questions teachers
were asked to indicate their desire to become a school principal, to work
in the'Ministry of Education, or to.obtain a higher paying position out-
side of education. /

Most teachers (46.5%) report‘that they do not wish to become a school
princiﬁa], while 26.8% indicate they would, and 26% are undecided. In
analyzing these responses by schoo]\lype, (see Table 41), we find
that a greater percentége of mission school teachers (52%) than either

- public school teachers (43.9%) or private échoo] teachers (36.4%) indicate
A a lack of interest in becoming a school principal. Of those teachers who
responded favorably, the*percentages are relatively egua] for public and
mission school teachers (25.8% and 26% respectively), but higher for
private school teachers (36.4%).
J .

While more teachers are interested in a position in the Ministry of

Education (31.5%) than are interested in becoming a school principal. (26.8%),

¢ $
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TABLE 41

Teachers Desire to Become a School Principal in the Future
by School Type. -

Desire to School Type ,
%$§3§?p31 Private | Public | Mission | Total T
y 4 17 13 34
es (36.4%) 25.8% 26 . 0% 26.8% .
o 4 29 © 26 59
. 36.4% 43.9% 52.0% 46 .5%
Mavbe T2 20 1n . 33
Y 18.2% 30.3% 22 .0% 26 .0%
Did not - 1 0 0 .
answer 9.1% 0 0 - ,8%
' N 66 50 127
Total (8.7%) 62.05 | 39.4% 100%
TABLE 42

Teachers Desire to Hork in the Ministry of Education
in a Position Higher Than Teacher
by School Type

Desire to Have . School Type
fa Position in :
the Ministry of | Private Public Mission Total
Education
Ves - 2 25 13 40
(18.2%) 37.9% 26.0% 31.5%
No .4 26 - 26 56
36.4% 39.4% 52.0% 44.1%
‘ ' 4 14 N 29
Maybe . 36.4% 21.2% 22.,0% 22.8% ;
Did not 1 . 1 . 0 2 ?“
answer 9.1% . 1.5% 0% 1.6% %
|
) ' . n 66 50 127 143 .
E[{I(j Total 8.7% 52.0% 39.4% 100% | . ,
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most teachers (44.1%) ave not. Mission school teachers (52%) are less
interested in a Ministry of Educafion position than public (39.4%) or
private (36,4:) school teachers (§ee Table 42). Of those teachers who
indicate a desire for attaining a higher poéition in the Ministry, more

.are found in public schools (37.9%) than in mission (26%) or private (18.2%)

schools.

-~ The percentages of positive responses are somewhat larger for the
desirability of obtaining a higher paying position outside the field of
education than for the previously mentioned positions with the fiéld and

lends some credence to the notion of .teacher dissatisfaction because of

low salaries. Although 37% of the teachers surveyed indicate they do not
desire to obtain a higher paying position outside of education, 3}.1%iwou1d
(see Tab]é 43). Of those teachers in the latter category 36.4% are in
private schools, 34.8% in pub]ic_schoo]s and 30% in mission schools. Among
teachers who do not wish to obtain a higher paying position outside the
field of education, mére_are i; mission schools (46%) than are in public
(30.3%) or private schools (36.4%). The higher bercentage of teachers in
missidn schools not desiring higher paying positions may be related to the
fact ghat many teachers in these schools are missionaries who work without

pay or for minimal pay, thus, do not seek jobs which have higher salaries.

Overall, the majority of teachers in our sample do not appear to
aspire to higher level educational careers. However, a greater number

+ aspire to higher paying positions outside of education than to those

positions that are in the field of education. The reasons which may con-

education in Liberia have not been precisely identified. Low

>

tribute to the relatively Tow levels of career aspiration in the field of ]
|
1
|
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TABLE 43 ,

Teachers Desire to Obtain a Hiaher Paying Position
Outside Field of Education by School Type

+
h

Desire Higher -
Paying Position School Type Total
Outside Education . \
. . Private |- Public Mission
) . [ 4

Yes 4 23 15 4. 42
(36.4%) (34.8%) (30.0%) (33.1%)

ilo -4 20 23 a7
(36.4%) (30.3%) (46.07) (37.0%)

Maybe 3 22 11 36 TN

: (27.3%) . (33.3%) (22.0%) (28.3%)

Did not answer 0 1 v ‘ 2
0 (1.5%) (z.0%) (1.6%)

. _ | Total 11 . 66 50 127

‘ (8.7%) (52.0%) | (39.49). (100, 0%)u
\
8
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salaries in teaching and in the field of education generally must be

given serious consideration as one reason. °

2!
\ .

SCHOOL CLIMATE

, 5

A measure of school c]1mate or the genera] school environment can be

directly associated W1th the effect1veness of the school principal-as man1-

4

fested by the respect he receives from teachers in the school. Another

measure of the schoo] c11mate is prov1ded by the extent to which teachers

' he]p other teachers in their school to 1mprove their teach1ng skills. Thus,

in schoo]s where the decisions of the pr1nc1pa1 are respected and where

teachers assist each other, we believe that a spirit of cooperation and

unity conducive to learning will prevail. ' .
On the first dimension, the majority of teachers in private

schools (81.8%) and mission schools (76%) indicate that all teachers in

their schools respected the decisions of the principal. This is not the

case for-public schools; only 3;.3% of the teachers in these schools in-

dicate that the decisions of the principal are respected by all of their

fo1low teachers. Combining the responses "all of them do" and "some of

them do" to the general question of whether other teachers in the school
respect the decisions of the principal we find positive responses for all
(100%) the pr1vate school teachers, 99_24 of the public school teachers and
98% of the mission schoo] teachers (see Table 44). ' Clearly, all of the
teachers feel the decisions made by their principals can be respected.' How-
ever, given the percentage of public school teachers, (63.6%) who felt that

»

only some of the teachers respected the decisions of their principals one
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\ TABLE 44

Teecher Perception of !!hether Cther Teachers Pespect
the Lecisions of the-Scheol Frincipal by School Tvre

» \J‘
Do Other Teachers School Type Total
_ Respect Decisions .
of Principal? Private Public Mission
\ A11 of them do 9 22 38 69
. (81.8%) (33.3%) (76.0%) (54.3%)
SQWQ of them do 2 L 11 55
, \ (18.2%) (63.6%) (22.0%) (43.3%)
None of them do 0. 0 1 1
. \ 0 0 (2.0%) (0.8%)
— Don't know 0 2 0 2
0 (3.0%) 0 (1.6%)
Total. 1N 66 " 50 127 °
, (8.7%) (52.0%) (39.4%) - (100.0%)
I
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would exrect to find greater stability and perhaps more uniforpiity of pur-

[

pose in mission and private schools’

¢  Teachers helping.others in the same school to improve their teaching
. skills and techniques provide another measure of school climate. On this
" level, several diffe ences are pbéérved for school gygé. While 63.6% of

the private school teachers report that all teachers in their schools

assisted others, 38% of .the mission school teachers and only .19.7% of

the private ;chooT teaéhers felt that all'teachers did. The majority of -
‘public §bhoo]~teachers (QG.7%) and mission school teachers (56%) indicate

. that some rathéf'thaﬁ all feachers assist other teachers to improve their

teaching skills (see Table 45).
A M

-
- =

When both measures of school climate, respect for principal and
teacher assistance, are juxtaposed, private and mission schoo]s-apbean\so
provide a-better climate for wot5§ng and for learning than pub]i;/§chools,
It shoyld be noted, however, that few teachers indicate that teachers do

not help other teachers in their schools or that-the decisions of the

i

. principal are not“nespec%ed. . ¢

ROLE BEHAVIOR -

Withim the school context, teachers perform a variety pf tasks re-
lated to their jobs which can be associated with their role behavior.
It should bé noted, however, that mere participation in specif%c activities
does not completely indicate role behavior. The role of the teacher is

-

alco influenced by their attitudinal and emotional state. Our concern
137
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Teacher Perceotion of the Number of Teachers .

TABLE 45

Who Help Other Teachers to Improve Teaching by School Type

~

.3

138

Do Teachers AssisJ School Type ;
Other Teachers in — Total
) Your School? Private Public Mission
M1 of them do 7 - 13 19 39
{63.6%) (19.7%) (38.0%) . £30.7%)
Some of them do 4 a4 28 . . 16
(36.4%) (66.7%) (56.0%) (59.8%)
None of them do 0 ’ 7 -3, 10
0 (10.6%) . (6.0%) (7.9%)
Don't know 0 2 0 2
o (3.0%) o (1.6%)
Total 1m - 66 50 127
(52.0%) (39.4%) (100.0%)
J
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here, however, is with that aspect of role behavior observable through
dut1es performed or through part1c1pat1on ?n var1ous act1v1t1es 'By

examining the role behavior of %eachers clues may be prqv1ded which can

be used to assist in planning for better utilization of teacher time apd .

[N

?ocreésed teacher morale and satisfaction. ~ ~
ﬁ . : . LI »
0 Teabhers were asked first to indicate whether they presently spend
a "Tittle time,“ "ot of time" or "no time" performing se]ected school

‘ re]ated tasks and second, whether they des1red to do so for the same amount
of t1me. The use of the descriptors "lot," "11tt1e," "none,.' is intended
io provide a perceived measure of time. A more objective, assessment of the
actual role behavior of teaehers sampled was prevented by the ]1m1ted ime

per1od available-for data collection. -@

.while it was the intent of the study to contrast actuqf role bex‘
havigr with desired role behavior we were unable to do so because of tke :
rachr large percentage of teachers who provided answers for the t{me
. - actually spent engaged in the role behaviors'indicateo but who failed to

réspond in regard to the time:desired to spend engaged in them. As a

consequence oompariso%s between time spent and time desired to spend engaged
in role activities were qo% made. We report, therefore, only the responses
for actual time spent per week engaged in the role activities selected.

Tables for time spent-on each activity are located in Aooendix B.-

o

- ‘\ 10) “ ﬂ'




The time desianations are: none = Q hours per week; little':= 1-4 hours

per veek; and 1ot = 5 + hours per vicek .

* The var1ab1es dr act1v1t1es selected for the examination of role be-

havior are: Preparing Lesson Plans, Keeping. Student Attendance Records,
\

Correcting Student Homework, Giving Tests, Evaluating Students, Motivating

~

Students, Disciplining Students, Trying New Teaching Methbds, Helping

Students After School, Working with Sports After School, Attending Meetings,

Meeting with Parents, and Visiting Student Homes. Other activities which

were written in by teachers include: special projects, textbook management,

extracurricular activities (art, music, drama), and student class advising.

We discuss the selected role activities in turn.

The majority of teachers surveyed (70.1%) report spending a "lot of
time" prepqring lesson plans while 25.2% report spending a "little time"
doine so. In the former category, 72% of the mission s;hoo] teachers,
68.2% of those in public schcols and 72.7% of those in private schoo]s

can be included. The latter category 1nc1uded 26% of the mission schoo]

teachers, 27.3% of the public school teachers and only 9.1% of the private
\ . .

\ - . . .
school teachers. MNo teacher reported not spending "any time" preparing
~ .‘ .

lesson plans.

In reference to keeping student attendance records, a larger per-
ccntage“of private school teachers (54. %) report speﬁding a "“lot of time"
performing this activily than do public (46%) and mission (42%) school
teaéhers.‘ Mission school teachers more frequently report being engaged

in this activity for a "little" amount of time (5 ") than do public (42.9%)
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and private (27.3%) school teachers.

The role activity of correcting student homework absorbed a "lot
of time" for the majority of teachers syrveyed (72.4%). Private school
teachers (81.8%) again report being engaged in this activity for longer
beriods of time'per week than teachers in public cor mission schools who

report comparable amounts of time spent of 71.2% and 72% respectively.

A "lot of time" was reported to be spent by the majority of mission
(58%) and private (54.5%) school'teachers administering tests. Only
39.5% of the public school teachers reported spending the same amount of
time for this role activity. Conversely, the majority of the public school
teachers report spending a "little time” (51.5%) giving tests. In’regard to
evaluating sﬁudents, teachers were fairly similar across school types.
' That is, 48% of mission, 47% public and 45.5% private school teachers
report spending a "lot of time" engaged in this activity while the
respective teaéher percentages for spending a "little time" were 42%,
43.9% and 36.4%. Private school teachers were slightly lower in this

latter category’

The motivat{?n of students may take a variety of forms and .may not
be as necessary f\r*some students as for others. It is an activity that
we feel-is essenti\H for’effective teaching. We attempted, thereforé:\¢p
determine the amou&t of time teachers in Liberia's schools believed they
spent engaged in acéivities tﬁey considered to be student motivation. The
majority of teachers in private (54.5%) and public (54.5%) schools report

spending a "lot of time" in this role activity.. Mission school teachers

on the other hand épend less time motivating students
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(50% of them report spending a "little time" and 42% a "lot of time").
Nevertheless, most teachers regardless of school type (49.6%) report spending

a "lot of time" motivating students.

The amount of time in which teachers spent disciplining students

1

" provides an interesting contrast between school types. Of the 23.6% of

[

the teacher séhb]e who reported spending a “lot of time" engaged in this
role activity 27.3% of the private school teachers, 28.8% of the public
school teachers and 16% of the mission school teachers could be included.
In contrast, of the 65.4% of the total teacher sample who reporteh spending
a "little time" diécip]ihing students, 82% of the mission scheol teachers,
57.6% of the public school teachers and 36.4% of those in private schools
could be included.

An area closely related to motivating students is that of trying new
methods of instructicn or experimenting with new teaching methods. While
most teachers (49.6%) spent a "lot of time" motivating students, as dis-
cussed earlier, mosf of them (46.5%) report spending "little time" trying
new teaching methods (36.4% of the private school teachers, 45.5% of the
public school teachers and 50% of the mission school teachers). It is
significant to note that overall 41.7% of the £éachers report spending a
"lot of time" in trying new teaching methgdé. Thdé, many teachers do place
considerable emphasis on trying new teaching techniqu s_but less time is

. AN
spent by mission and public school teachers than by thosé\in private

AN

schools.

N
-
"
~
~

.
We suspected that for the next two role activities, "Helping Students

After School" and "Working with Sports After School," most teacher responses

would have been "none" or "1ittle" time spent. Our suspicion was not un-
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- founded as most teachers did indeed indicate those responses. For the
role activ{ty "Helping Students After Schooi" 58.3% of teachers report
spending a "little time" while 5.5% report not spending "any-time."

More teachers in mission schools (68%) report spendigg "Tittle ;ime"
helping students after school than do teachers in public schools (54.5%)
and private schools (36.4%). Among teachers who reporti not spending "any
time" are 9.1% of the public school teachers and 2% of the mission school
teachers. Conversely, 30.7% of the teachers surveyed report spending

a "lTot of time" hé]ping students after school. The distribution of
responses for that category was 36.4%, 31.8% and 28Y% fér teachers within
private, public and mission schools respectively.

Reflecting a general lack of emphasis on programmed school sports

most teachers (50.4%) report not spending "any time," -23.6% a "little

time" and 17.3% a "ot of time" workfng with.sports after school. More
teachers in the mission schools (28%) spend a "lot of time" engaged in

tﬁis activity than those in public (10.6%) and private schools (9.1%),
while more teachers in the private schools (36.4%) spend a "little time"

- doing so than those iﬁ public (21.2%) or mission schools (24%).. Apparently
public school teachers-have not found time to engage in this activity or
they place little importance on it as 56.1% of these teachers did not

spend "any time" in this role activity as compared to 49% of mission

school teachers and 45.5% of the private school teachers:

Not surprising, a majority of teachers (72.4%) report spending a,
"little time" attending meetings while 18.9% report spending a "lot of
time" doing so. Within school types these reported times are relatively

consistent though more mission school teachers report spending a "little

143
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amount of time" attending mectings than do teachers in other school tvpes.

The next two role activities involve parent contact, an activity
thought to have an association with learning expectations éhd student
motivation. The first role activity, “meetfng with parents," Qas not
engaged in by the majority of teachers in the sample (46.5%). That
finding, however, is attributable primarily to the teachers in public
and mission schools (53% and 44% respectively) who report not spending any
time engaged in this activity as compared to 18.2% of the private school

teachers who report "no time" spent for this activity. For those teachers

who report spending a "ittle time" engaged in this activity 54.5% of the
private school teachers are-included, 31;8% of‘tﬁg:pub]ic school and 46%

»

of the mission school teachers.

The final‘FOTéxactivi§y examined, "Visiting Student Homes" was engaged
in for a "little amount of time" by 9.1% -of fhéaérivaté school teachers and
by 25.8% and 36% of the public and mission school teachers repectively.

The majority of teachers (55.1%) did not engage in this activity. For
school type, more mission school’ teachers report not engaging in this
activity (58%) than public (54.5%) or private (45.5%) school teachers.

No doubt the distances some students 1ive from the ‘schools influence this

finding as does the fact that some of the mission schools were boarding

schools.

\ Other role activities reported by respondents include supervising
special projects, textbook management, extracurricular activities (art,

misic, drama), and student senior class advisor. Because these activities

were reported by so few respondents (1 to 3) we will not discuss them. It




-

can be néted, however, that teachers reporting these activities indicate

- that a*lot of time"is presently spent engaged in them.

In summary, a majority of the teachers surveyed

report spending a "lot of time" preparing lesson plans and correctingT
student homework, a "little time" disciplining students, helping students
after school and attending meetings and "no tihe" Qorking with sports
after school and visiting student homes. While less than a majority,
mone teachers report spending a "lot of time" keeping student attendance
records, giviné tests, evaluating students, and motivating students, and

a "little time" trying new teaching methods, and meeting with parents.

Within the role activities examined differences were observed between

school types. A greater percentage of mission school teachers than public
- /

or private school teachers spent a "lot of time" giving tests, working with /

sports after school and meeting with parents. A greater pércentage of privqfe
school tggchers than public or mission school teachers spent‘a "lot of time'i
keeping student aftendance records, correcting student homework and helping
students a}ter schodol. On the otHer hand, greater percentages of public
school teachers spent a"lot of time"disciplining students and attending
meetings. The distribution within all school types was fairly even for

a "lot of time" spent preparing lesson plans and evaluating sfudents and

in two instances for two-of the three school types, private and public,

for motivating students and public and mission schools for trying new

teaching methods.

159

145




PERCEIVED NEEDS FOR IMPROVEMENT

In this section we attempt to provide some insight into the factors
teachers believe will assist them to improve their teaching. Teachers were
asked, therefore, to indicate all the factors which would help improve
their teaching. The factors most frequently indicated by private school

" teachers are: having better qlassroom facilities (21.9%), learning more
about subject matter (21.9%), learning 'new teaching Qgthods (15.6%), and
having more time to prepare'leSSOns (15.6%). Thgvfaétors most frequently
mentioned by teachers in public schools are: having ﬁore books and supplies

v (20.5%), having better classroom facilities (19.9%), learning new teaching

methods (14.4%), and having $maller classes (14.4%). Mission school teachers
most frequently indicate these factors: having more books ‘and supplies (19.3%),
having better classroom facilities (16.7%), having smaller classes (16%)

and learning new teaching methods (12.8%).

In two instances the perceived needs for improvement are very similar
for teachers within private, mission and pubiic schools--better classroom
facilities and an opportunity io learn new teaching methods (see Table 46).
In addition to these needs, private school teachers indicate that having
more time to prepare lessons and an opbortunity to learn more about the
subjects they teach would help them improve their;ﬁeaching. Public and
mission school tgachens 5150 report that having more boqks and supplies
and smaller classes, in addition to the above needs teach;rs in these schools
hold in. common with teachers in private schools, would help them improve

their teaching.

When asked to indicate the one most important factor which would .
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TABLE 46

Teacher Report of Factors that Would Help Them

Impreve Their Teaching by School Type

Factors That School Type Total
Hould Help Improve ’ o
Teaching Private Public Mission
More time to 5 16 1 32
prepare lessons (15.6%) (5.5%) (7.0%) (6.7%)
Better classroom 7 58 26 91 .
facilities (21.9%) (19.9%) (16.7%) (19.0%)
More books & 4 60 - 27 9
supplies (12.5%) (20.5%) (17.3%) (19.0%)
Learning more 7 21 n 39
about subject (21.9%) (7.2%) (7.0%) (8.1%)
matter
Learning new 5 42 20 67
teaching methods (15.6%) (14.42) (12.8%) (14.0%)
Fewer non-teaching 0 7 6 13
duties 0 (2.4%) (3.8%) (2.7%)
Smaller classes 2 42 25 . 69
(6.2%) (14.4%) (16.0%) (14.4%)
Fewer classes 1 18 N | 30
(3.1%) (6.2%) (7.0%) (6.2%
Having more money 1 23 13 37
so that 1 would (3.1% - (7.9%) (8.3%) (7.7%)
not have to think .
about another job
Higher admission 0 1 1 2
standards 0 (0.3%) (0.69%) {0.4%)
Miscellaneous 0 3 3 6
0 (1.0%) (1.9%) (1.2%)
Did not answer 0 1 2 3
0 (0.3%) (1.3%) (0.6%)
Total 32 292 156 480
(6.7%) (60.8%) (32.5%) (100.0%)




-

help improve tcaching, mission schoq] teachers chose "learning new teaching
methods," pub]ie schoot teachers "more books and supplies" and private

school teachers divided €qually between “"more time fO'prepare lessons."
"hetter classroom facilities," "more books and supplies," "learning

more about subject‘matter," and "learning new teachiqg methodf" (see

Table 47). Irrespective of school type a higher percentage of teachers in-
dicate that having more books and supplies is the one'most iﬁportant factor
necessary to improve their teaching. This reason, howéver, was not consistent

across school types as indicated above.

TEACHER CVALUATION OF ABILITY

Do teachers perceive themselves to be as gogd as other teachers in
their schools? Are there differences in perceptions ¥ school type?
These are the quéstions vhich are of concern here. In the absence of any
objective measure of teacher ability we simply asked teachers whether they
considered other téacheré in their schools to be as good as.they considered
themselves to be. As seen in Table 48, the majority of teachers (62.2%)
felt that gome of the teachers were better than fhey were, 8.7% feit‘that
many of them were bqfter and 17.3% felt none of them were better than they
were. "Don'g know" responses accounted for 11.8% of the sample. . |

The majority of teacners perceived themselves to be average teachers
within their respective schools. Whether they were in fact on a par with
the average teachers in their schools cannot be\determined from these data.
To the extent that teacher self report of ability is an accurate estimation
of ability, the majority ofvteachers in the study sample consider themselves: .

to be average in ability. C[xamining teachers by school type we find that

1

8 .
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TABLE 47

Teachor Renort of the One HMost Important Factor That Nou]d

Help Imnrove Their Teachwnq hy School Tvne

f

Most Important

School Tvpe

149

Factor for . Total
Improving Teaching
Private Public Mission

More time to 2 I 2 5
prepare lessons (18.2%) (1.5%) (4.0%) (3.99)
Better class- "2 17 7 26
room facilities (18.29) (25.8%) .| (14.0%) (20.5%)
More books % 2 24 7 33
supplies (18.2%) (36.4%) (14.0%) (26.0%)-
Learning more 2 2 .3 7
about subject (18.2%)" (3.0%) (6.0%) . (5.5%)
matter ,

1 Learning new 2 8 " 10 20
teaching methods (18.2%) (12.1%) (20.0%) (15.7%)
Fewer non- .0 1 -2 3
teaching duties 0 (1.5%) (4.0%) (2.4%)
Smaller classes 1 6 8 15

(9.1%) - (9.1%) (16.0%). (11.8%)
Fewer classes 0 1 1 2
0 (1.5%) (2.0%) (1.6%)
Having more money 0 4 3- o1
so I would not have 0 (6.1%) (6.0%) (5.5%)
to think about o ~
another job
More weekly class 0 0 1 1
time 0 0 (2.0%) (0.8%)
Improved school . J 0 1 1
standards 0 0 (2.0%) (038%)
More parent interes 0 0, 1 1
L& cooperation 0 0 (2.0%) (0.8%)
169




TABLE 47 {continued)
Factor Scheol Type
. : {
<
Private Public Mfission Total
_ “Thone of These | 0 0 ! 1
- ) 0% 0% 2.0% . 8% )
Did Mot Answer 0 4 3 : 5 e
0% \ 3.0% €.0% 3.9%
Total 11 . 66 50 127
- 8.7% 52.0% 39.4% & 100%
t
!
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TABLE 48

Teacher Evaluation of Ability in Relation tc Other Teachers

by School Type

School Type

Response: Are the Total
Other Teachers in

Your School as . . ..

Good as You fre? Private Public Mission
Many of them are 0 5 6 11
better than I am 0 (7.6%) (12.0%) (8.7%)
Some of them are 6 40 33 79
botter than I am (54.5%) (60.6%) (66.0%) (62.2%)
Mone of them are 5 12 , 5 22
better than I am (45.5%) (18.2%) /(10 .0%) (17.3%)
Dpn't know ~ 0 9 6 15

o 0 (13.6%) (12.0%) (11.8%)
Total : 11 66 50 % | 127

— (8.7%) (52.4%) (39.4% (100.0%)
~
) 1672
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a greater percentane of private and public school teachers than
mission sé@oo] teachers reporting that none of *he other teachers

in their school are as qood as they believed thumselves to be.

Ed

DESIRED CHAMGES IN THE SCHOOLS

Because teachers are intimatg]y associated with maﬁy of the day
to day problems of the school they‘gften have a”greater-understanding
of the needs of the school than‘adﬁinistrators and ofhers’who are
responsible for school practices and policies, Thus, the vantage poin£
of teachers places them in unique pOSitiOnS'tO indicate the need for
changes that may contribute to more effective sthools. Hifh that view -
{n mind we asied teachers to indicate throuah the use pf an open ended
question'the desired changes they vmu]d_]ike to see.in tﬁeir schools.

3

Responses were reqeived'from 5 (7.5%5 teachers in the private
schools, 39 (53.2%) in the pub]fé scho61s and 23 (34.3%) in the miss;on
schools for a combined total o% bZ (52.8%) féachers in the study sample.
A total of 165 desired chanages were fngiéated that were classified
into 1& broad cateqories-rimprovemenz of physical faci]dties,,student
selection and arade placement, school grocedures, requlations and dis-
cipline, improvement of feachinq effectiveness, teaching suppfies and
materials, curriculum, parent communfty involvement, financial admini-
str&tion of schools and food service. Thé_more specific changes teachers °

/ " desire to make in the school§ are displayed in Table 49, 0f the 165

dosired chandes indicated, 109 (66.1%) came from teachers in public

schools, 46 (27-9%) from teachers in mission schools and 10 (6.1%) from

teachers in private scheols. 163
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The qreatest number of desiréd chanacs (40 or 26.7%) were re]ated S
to 1mprovenent of phys1ca1 facﬁ11t1es The next h1qhest frequency of ’
desired chanaes indicated (31 or 18. 8“) were trose perce1ved to be nec-
essary fer improving teach]ng effect1veness vhich was folloved by those .
desired chaeges relating to teaching supplies and equipment, (24 or 14.5%).
The oeher cateqories of desired’changes indicated were those pe}taininq.
to: student se]ection.and;qrade p]aeement (16 or 9.7%); school p%ocedures,g
requlations and discipline (16 or 9.7%); curriculum (11 or 6.7%); admini-

stration of schools (10 or 6 19); f1nanc1a1 arranaements (8 or 4. )'

parent and-community 1nvo]vement (4 or 2.4%); and food servxce (1 or 0. 7»).
o
. Within each category of desired changes, the majority of responses
‘were,received from teachers in the public schools. The major categoriés
of desired changes in the s¢hools indicated by public school teachers
were: improvement of physical facilities; the acquisition of teaching | .
supplies and materié]s;“end the implementation of po]icies.that are
perceived to-be related to imprbvth teaching effectiveness. MiSSiOn‘ \"
schobliteachers\were a much more diverse aroup in indicatin; desired ‘
chapqeé, however, the largest nunmber of chenqes desired by this aroup
‘vés similar to those indicated by public schéo] teachers ahe“could be v

1

placed in the cateaory which pertains to the imﬁlementatign of poligcies X

that are perceived to be related to improved teachina effectiveness. v

.

*he ma]or1ty of the responses rece1ved from private school teachers . .
re]atcd to desired chadhes in physical fac111t1es

S | o ' :
an
Althouah unaninity 4id not exist across school types for 211 cate~

gories of desired chanaes those that have been indicated, particularly

16 i )
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, those that pertain to educational policy, miaht wall serve as a basis

of in-depth review by central office administrators and policy makers.

o : 165
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/ TABLE ‘49

Des1red Chanqes of Teachers in Current School Context
by School Type

/
/

| School Type i/ :
Desired Change Private Public. Mission
in School / :

A. Improvement of Physical Facilities

Relocate the school |
Imorove sanitation /
Improve library facilities
Develop p]ay round facilities
Develop or improve cafeteria
facilities
Improve c]assroom facilities
Provide student center for ,
social activities ‘
8. Provide better school buildings
9. Expand schodl facilities to ) B
ocLornodate more students '
10. Provide more school furniture
11. Add a lanquage laboratory

O W N

~ o

|

Total Responses = 44 (26.7%) _ | 6 (60%) 33 (30.3%) 5 (10.9%)*

|
B. ‘Student Selection and Grade Placement
T. Stricter admissions standards \
2. Tutorial classes for students \
below standard ’
Develop an ability tracking sys&i ,

Eliminate unproductive students
Give disanostic tests to students
\ seeking admission and place \

[S2 08~ R

students at arade level of
their ability \

Total Responses = 16 {9.74) \2 (20%) 12 (11.0%) 2 (4.3%)
‘ .

\
t

C. School Procedures, Reaulations, and
Discipline
T ¥ande student discipline through ‘ )
a demeeit system
2. Chanae from a boarding school to a
non-boarding day school

155 \
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TABLE 49 (continued)

N

School Type

i%;ﬁgoghanqe Private  Public  Mission
V-—ﬁ
C. School Procedures, Requlations,
and Discipline {continued)
3. Enforce schoo! rules regardless
of status
4. Rotate students rather than
teachers for classes
5. Keep late or tardy students at
school rather than send them
home
6. Eliminate vacation school for
students who have failed in
one subject
7. Set up a school cormittec to
handle ali student discipline
8. Lenathen school day and intro-
duce more classes
9. Eliminate part-time faculty
10. Permit students to select their .
own subjects
11. Eliminate or reduce student re-
quired drilling for special
occasions .
12. Reduce student work load
13. Introduce strona student rules
and requlations =
14. Lengthen class periods
15. Improve school/student record
keeping system
16. Give 9th and 10th grade National
Examination at end of school
year so that students will have
the benefit of an additional
one-half -year of instruction _
Total Pesponses = 16 (9.7%) ¥y 8 (7.3%) 7 (15.2%)

[

D. Improvement of Teachinq k%fectivenqig

1. Devise new teachina methods
2. Have more faculty meetings
3. Obtain more periodicals on teaching
and teaching rethods
4. Limit classes to maximum of 35
students
5. Reduce teachina load-
6. Fmploy more qualified teachers
7. Provide teacher workshops (staff
development)
Q ]67
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~ TABLL 49 (continued)

School Type

Desired Change
in School Private public Mission

D. Improvement of Teachina [ffectiveness
8. Require teachers to prepare lesson
_ plans
9. Require teachers’to have a masters
degree

10. Improve the quality of teaching
throuah better supervision

11. Give principal more control over
teachers so their attendance
and effectiveness will be
improved o

Total Responses = 31 (18.8%) 1 (0%) 19 (17.4%) 1 (23.9%)

—

E. Teaching Supplies and llaterials
1. Provide textbooks for all classes
2. Have fund for principal to pur-
chasc equipment and meet emer- )

gencies
3. Implement a textbook rental systen
Total Responses = 24 (14.5%) 0 20 (18.3%) 4 (8.7%)

F. Curriculum

Y. 7Add vocation~1 education

2 Introduce el..tives to challenge
more talented students

3. Utilize excursions and visits to
scientific, historical, and
qeographical olaces of interest

4. Place more emphasis on formal edu-
cation and less on extracurricu-
lar activities

5. Teach Liberian lanauadges

6. Adapt courses to local conditions
and suitable to Liberia

7. Add Aqri-science to curriculum

Total Responses = 11 (6.7%) 0 6 (5.5%) 5 (10.9%)

169
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TABLE 49 (continued)

School Type

Desired Change _
in School Private Public  Mission

<

G. Parent/Community Involvement
Y. Have meetings of adninistration,
faculty, parents and students ’ ~
2. Involve school in community
activities and vice versa

Total Resconses = 4 (2.4%) 0 1 (0.9%) - 3 (6.5%)

H. Financial Considerations ’ -
1. Provide hicher teacher pay
2. Offer student scholarships to
good students
3. Get more finaneial help for
general school operation

b

Total Responses = 8. (4.8%) 0 3 (2.8%) 5 (10.9%)

I. Administration of Schools
Y. Give Liberian administration
~ more policy making power

2. Give students more responsibility

in planning school activities

and governing themselves
3. Get a more effective principal ;
4. Obtain an effective dean of

students

Total Responses = 10 (6.1%) 0 7 (6.4%) 3 (6.5%)

J. Food Service
1. Improve quality of fopd
served to students

Total Responses = 1 (0.7%) 0 0 1 (2.2%)

Total Desired Chanaes.= 165 (100%) 10 (6.1%) 109 (66.1%) 46 (27.9%)**

}

*  Ppercentaaes within school type columns are based on total desired changes
indicated by teachers within those schools. '
** Parcentaqes based on total number of desired changes indicated.

¢
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SUMMARY

On most diménsions'examined in this chapter teachers in private,
mission and public schools were more alike than=not.' Most teachers in
our sample decided to become teachers because they believed educgtion was
important for national development although many of them, as might be .ex~-
pected, entered the teaching profession because éhey enjoyed working with

students. In most instances the decision to teach was made independenf]y;

" when that decision was influenced by another person that person was most

likely to be a teacher. Further, the choice of a teaching career was most

frequently made at the high school level.

There is some indication that teachers are dissatis?ied in their
current positions. Further, they not only do not appear to be interested.
in continuing a teaching career at their presént school but neither at
other schools in Liberia. The findings in this area, howeQer, may reflect
the fairly Tarce number of exﬁatriate teachers in the sample or the
stipulatory aséect of questions in this area which indicated continuance
in teaching ‘until retirement. Paradoxically, most teachers indicate that
other teachers enjoy teaching in their schools.

Few teachers in the sample aspired to hidher level careers in education,
such as becoming principals, or attaining an administrative position in
the Ministry of Education. Many teachers do aspire to higher paying

v

positions outside the field of education - perhaps reflecting the

generally low sa]éries associated with the education profession in Liberia.

The general school climate as determined thrbugh indications of

t
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2

teacher cooperation and respect for decisions of the princinal is
apparently sliéhtly better in private and mission schools than in

public schools.

3

Preparing lesson plans and evaluating students are primary role
behaviors of teachers as detérnined hy the aéount of time spent engaged
in these activities. Public school teachers tend to endaae in dis-
ciplinina students and attendina meetings moye than teachers in_the
private and nissibn schoo]s'while_teachers in m{séion schools appear
to spend more time in giving tests, working with sport§ after school and
meeting with parents. Private schoo]‘teachers report to be more involved
in keeping student attendance ?ecoéds, correcting étudgnt homework andk
helping students after school. Private and public schpb] teachers spent ‘ .
more time motivating students than mission school teachers. On the other
hand, public and m%ssion school teachers spent more time trying new teach-
ing methods than teachers in private schoo]s.‘ The.role activity of visiting

student homes was not a significant activity for any group of teachers.

0f the ﬁgctors'perceived as necessary for improved teacher performance--
better classroom facilities and the opportunity to learn new teaching methods
were most frequently mentioned by all teachqrs. The one most important
factor tﬁought to be necessary for improved teacher performance was, for
public school teachers, having more books and supplies. Private schoo]"
teachers were divided between having more time to prepare lessons, having
better classroom facilities, having more books afi shpp]ies, learning more
about subject matter and learning new teaching methods when indicating the

one most important factor necessary tc improve teaching. Mission school

teachers indica.2” that learning new teaching methods would most help them

to improve their teaching. 171
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In relationship to other teachers in their school we inferred from

the data that teachers are aenerally about averaae in teaching ability.

Finally, if teachers could make any chanties they desired in their
schools the improvenent of physical facilities, the implementation of '
factors thouaht to improve teaching and the acquisition of more teaching
supplies would have priority for public school teachers. For private
school teachers mogt desired changes would be in thé area of improved Lo

physical facilities while mission school teachers desire most to make

chanaes in policies that may relate to the improvement of teaching

effectiveness.

In tho next chapter we brovide concludina remarks. T

“

~
¢ . s
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Footnotes

]Liberia, Ministry of Education, "“Educational Issues and Reconmended
Policies, Area 4 Teacher Training," Paper prepared for the National Con- )
sultative Conference on Educational Policy and Planning, (Monrovia:

September, 1974), p. 1 (mimeograph) '

N,
¥

21bid., p. 15.

3J: G. Morris, "An Investigation of Some of the Factors Associated
with Persistence in Teaching in Liberia," Liberian Research Association
Journal, vol.2, no.l1 (December, 1968), p. 13.
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CHAPTER VII

CONCLUDING REMARKS

5 i
Policy makers in most developing countries must make a number of

important decisions relative to meeting national educational priorities.

At one level, decisions must be made concerning teacher supp]y,'school
building needs, school supplie§ and equipment, and budget allocations for
educa%ion. Decisions in these areas tend to be based in large measure on ’
census type data relative to desired levels of education for the school age
population, student flow, desired pupil-teacher ratios and the availability

6f financial resources. At another level,'decisions must be made concerning- -
the school program and curricu]um,ateacher improvement, teacher satisfaction,
and teacher placement. For such decisions, selected data from teachers
themselves together with nationdl educational goals represent Qa]uab]e

input for poiicy considerations. While national educational goals in most
developing countries provide a basis for educational policy,data pertaining~
to teachers as systematically reported by them are rarely available fqr
input into the decision making process. Thus, the use of a survey instru-
ment to collect selected data about teachers was explored in this study in

an attempt to provide information that could be used to enhance the educa-

tional decision making process in Liberia. 5

This exploratory study of senior high school teacher characteristics

Y v o
was designed 1) to examine the distribution of teachers in the senior high

schools based on their training and experience; 2) to examine aspects of

163 ] - o
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job satisfaction, carcer aspiration and the school climate that impinge

upon teacher retention and satisfaction; 3) to provide data that are use-
ful in assessing the congruency between teacher and student background'as a
conditidﬁ of teacher sensitivity; 4) to examine teaching specialties in rela-

tion to curriculum expansion and development; 5) to provide in%ight into

teacher role behavior; and 6) to provide .baseline data for futu}e studies.
t

b

The results of th? study have been presented in the preceding chapters.

In this chapter we attémpt to draw yentative conclusions from the findings

. after first commenting on the limitations of the data.

»

¥
- 4

DATA LIMITATIONS o

N v

-~

3

As discussed in Chapter 111, several schools included in the sample
from which teacners were to be suryeyed were eliminated because of frans—'
portation difficulties and becagse they failed to meet the sample school cri-
terion of including instruction in grades 10, 11’and 12<-a condition which
in some instances could not be determined fr?m available data. The schools
eliminated were generally in areas outside the urban city, Monrovia. Thus,
the final teacher sample tends to have a slight urban bias. It must be
noted, however, that the majority of senior high schools in Liberia are
located in Monrovia, thus the sample reflects the distribution of Liberia's

senior high schools.

Because a list of senior high school teachers in Liberia was unavailable
10th, 11th and 12th grade teachers were surveyed-within selected schools

deliberately sampled to include as many senior high schools located in

areas outside of Monrovia as feasible. This sampling procedure permitted.




/

2

the inclusion of most of the senior high schools located in areas other
than Monrovia, thereby increasing the input of teachers in rural high

_ schools. However, the selection process was non random and generalizations

of our findings are appropriate only to the study population.

\\ TENTATIVE CONCLUSIONS

_Given the exploratory nature of the study and the limitations of the
ata imposed by\the sampling procedures, the conclusions of this study are

dgcessari]y tentative. The study does {ndicate that a survey of selected

\
teacher characteristics is a viable technique for gathering data which have

utility for educational policy. For the senior high school teachérs sampled

the\following observations can be made:

Teacher Distribution in Relation to Training and Experience. The

majority\of all teachers sampled were male in the 21-30 years of age

brackei and had earned the B.A. degree. In many {nstances teachers had

done w&rk beyond the B.A. degree and had earned the masters degree. While
more pr$Vate and mission school teachers had bachelors and masters degrees,
the distribution of teachers with masterg degrees within public schools was
uneven. Many public schoo! teachers with the masters degree were concen-
trafed in one high SLhOO!H?n Monrovia. Thu§ to the extent that training may
be associa&ed with school quality and ?eacher effectiveness the redistribu-
tion of public high school teachers with masters degrees is suggested.

\

Most teachers had been ieaching in Liberia for 1-3 years. However,

i

mission high school teachers on an average tended to be more exberienced

165
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than either public or prwvate school teachers but that exper1ence was

not acquired in the schools in which they were currently teaching. The

length of teaching exper%ence of most teachers ref]ects the youthfu]nesé L
of the Liberian teachers surveyed and further suggests that teacher turn-
'over in the senior high schools is fairly high. No doubt the presence of
temporarily assigned Peace Corp volunteers and missionaries bears an associ- /o
ation with teacher tarnover. Nonetheless, the re]atively short period -of

time teachers‘in our sample have taught in iiberian senior.high schools must//

be viewed in relation to the aesirabilaty of maintaining a rather consisteﬁé

i

. teaching staff as a concomitance of school quality.

On anoiher dimension, because of the presence of Peace Corp volunteers
and missionaries as teachers in the sen1or h1gh schoo]s, many public and
mission school teachers were from countries outside of Africa. In faqt,
only private school teachers were either Liberians or citizens of other

| ‘African countries. It is apparent that greater numbers of teachers will

have to be trained in Liberia if teacher turnover attributable to the temporary

assignment of Peace Corp volunteers and missionaries is to be reduced.

Job Satisfaction, Career Aspiration and School Climate. The disparity

between the-recognition by teachers that teaching is important for national

" development and the large number of teéchers who do not wish to remain in the
teaching professjon in Liberia is one of the more striking findings of the
study. While this finding may reflect the ‘large number of teachers whe were
expatriates assigned temporarily to their presant teaching posjtions it is
apparent that the level of satisfaction derived from teaching in the senior

‘high schools of Liberia must be raised if teachers are to continue to man-

.

Y

ifest their stated commitment to national goals.
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In that many teachers indicated a desire to obtain a higher paying
position outside of the field of education it ‘seems reasonable to assume
that low teacher galartes may be associated with teacher dissatisfaction:
However, a less obvious but equally imbortant aspect of teacher satisfaction °-
is thought to be re]ated to teacher ability ta receive assistance in improv--
ing their/teaching. In that regard several distinctions can be made.
o~

" Many poblic schoo] teachers indicated that having more books and
supp11es, better classroom facilities, earning new teaching methbds and
smaller classes were factors- thought to be necessary for their improved

. teach1ng In a somewhat similar fashion mission school teachers 1nd1cated

that hav1ng more books and supp11es, betterXc]assroom facilities, sma]ler

classes and -learning new teaching techanves—would enhance their teaching.

2 r

o Private school teachers on the other hand reported that .acquiring-more
knowledge in subJect areas as we]] as having better. ca]ssroom fac111t1es{
- 1eatn1nofnew teaching techn1ques and hav1ng more preparat1on time to plan “
class lessons were necessary factors for 1mproved teach1ng. In exam1n1ng
the one most) important factor necessary to 1mprove teaching the maaor1ty of

N

teachers cTear]y indicated that the supp]y of books and supplies should be

4 -

increased' By schoo] type, however, mission ‘school teachers felt that .
learning new teaching techn1qUes was the one,most 1mportant factor necessary

B to imrpove the1r teaching while pub11c school teachers 1nd1cated having more
books and supplies was./ Private schoo] teachers felt that several factors
were equally important for their 1mproved teach1ng performancn better
ctassroom.fac111t1es, greater knowledge\1n subject matter areas, acquiring
new teach1ng techn1ques, having more time to deve]op class 1esson plans and

acqu1r1ng more bookd and supplies. ‘
- ’ 1'78 . ' X ‘ ’ K ¢
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While there are some differences in teacher perception of what factors

are necessary to improve teaching, there is a clear indication that teachers
believe Lhat their teaching car be improved. To the extent that the factors

reported above are associated with teaching effectiveness and teacher satis-
1

faction stratégies designed to implement all or some of them should be developed.

Somewhat related to the factors teachers believed were necessary to

improve their teaching wgre changes teachers desired to\hake in the schools.

By examining this area we ;easoned that teachers would indicate those changes
they believed contributed to more effect;ve schools and to their gatisfaction
on the job. The most desired changes indicated were those related to improved
physical facilities and those that were classified broadly as necessary for
the improvement of teaching effectiveness. Although public school teachers
were more responsive than qjther private or mission school teachers in this
" area it is significant that the changes most teachers desired to make in the
schools, irrespective of school type, were consoﬁant with the Tactors they

¢

indicated would improve their teaching. The specific 1ist of changes P
teachers desired to make were reported earlier and provide a basis for -
policy review. Obviously some desired changes involve increased expen-
ditures; for example, provide mofe school furniture, expand school facilities,
provide textbooks for all classes. Other desired changes may be simply a
matter of procedural conduct: enforce schoo] rules regardless of family
status, rotate students rathen than classes, he@e more faculty meetings,
require teachers to prepare lesson plans, impréve the quality of teaching
through betfer Fupervision, involve school inﬂcommun%ty activities and

vice versa, give students more responsibility in planning school activities

and govérning themselves. Clearly these areas provide a basis for the con-

179
168 "




tinuing examination of school effectiveness and teacher satisfaction.

a

] Two other areas were examined that are believed Eo have an association
I
with teacher satisfaction--career aspirations and the general school climate.
| 4

In regard to career aspirations, higher level positions §n education as a

school princip;1 or as an official within the Mioistry of\EdUCation are nct
very desirable to most teachers surveyed.. Néitﬂer did mos\ teachers indicate
a desire to continue a teaching career. Although the respiﬁses in this area
may/fefiect the large number of expatriate teachers who did ﬁot plan to re-

!

main in Liberia it is significant that most teachers indicatéq a desire to

obtain a higher paying position outside the field of educatioﬁ While low
‘ hsa]ar1es in education must be cons1dered as a cause of the rather low educa-
tional career qsp1rat1ors of teachers, general school working cond1t1ons must
also be carefully weighed.
B

. Mission and pr1vate schools genera]]y tend to provide a s]1ght]y better

i school climate for working and learning than public schools as measured by

" ,teacher support and cooperation, teacher respec: for decisions oftthe prin-
cipal, teacher ability in relation to other teachers in the schooi and the

. |
perceived teaching satisfaction of other teachers in the school. ‘Thus, a

. k

greater spirit of unity and cooperation conducive to learning and teaching
seems to prevail in private and mission schools than in public schbo]s. To
the extent that school climateé is positively associated with studert learning

improvement within public schools in the areas examined should receive care-

ful consideration..

Several conditions which may lead teachers to manifest diffeﬁént levels of
/ 180 ' . "
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with those of the studeris who attended the school "in which they tauéht. The-

~ tween urban cities in, say, th United States and Liberia are far greater

dissatisfaction with school operation and policy have been suggested and :

2

which are assumed to have an association with teacher effectiveness and
school outcomes have been indicated by our findings. In addition, such
conditions may impinge upon teacher recruitment and rgtention. The con~
tinuing examination of areas such as teacher satisfaction, career aspira-
tion and the general school climate are viewed as being essential if more
effective schools are to be provided.

-

Teacher-Student Background. The questions examined in this area sought

to determine whether general teacher background characteristics were congruent

fact that the majority of teachers surveyed had an ufban background raises

the question of’whether teachers with prima%i]y urban backgrounds are suf-
ficiently sensitive to students who may have essentially rural backgrounds.

One might assume that such teachers might be less understanding and appreciative
of students in rural settings if they themselves have not experienced Libé%ian

rural life,

It is important to note, however, that nearly half the sample of teachers
surveyed represented schools that were located in an urban center. Thus the
apparent congruency of teachers and students in these schools represents ° |
a desirable arrangement insofar as teacher sensitivity and understandipg of
student background are ‘concerned. Yet, this similarity may be misleading

since many teachers im the sample were expatriates who grew up in urban cities

in countries considered to be developed. "As a consequénce. differences be-

than similarities they may have. The question of teacher sensitivity for

&
students who hava.grown up in different geographical circumstances therefore

remains. Moreover, cultural differences between students and expatriate

170
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teachers as a function of teacher sensitivity and understanding must also

come under scrutiny.

A possible consequence of the geographical and cultural dissimilarity
between tcachers and students is that teachers’ expectations may be unrealistic
and their ability to capitalize on the strengths of their students seriously
limited. To the extent that the foregoing assumptions have merit, mdre ’
Libeﬁian teachers ought to be trained and selected, particularly those who

have rural”backgrounds. This may be especially impor%ant in considering

staffing of the proposed rural education centers . Liberia.

& o ¥

¢

Teaching Speciaities. In analyzing the teacher specialties of senior -

Aigh school teﬁchers, hoth in terms of training and present teaching assign-
ments, it was guident that the majority of teach%rs had specialties jn the
following academic areas: language,érts, mathematics; social studies, -and
the natural, biological and pth}cal sciences. These areas of specializa-
tion in training and teaching reflect in large measuré the curriculum re-

quirements for Liberian secandary schools. Few teachers had specialties in

vocational and technical fields. Either .as a direct consequence or because
ofhthe prescribed curriculum, very few teachers in our sample taJ;hf courses
in these areas.

Liberia's need for trained manpower is great in all fields of human
endeavor and is rather acute in vocational and technical areas. This need
cannot be met by the small number of students who are trained currently in
the few specialized vocational training schools throughout the country. If

the quantity and the quality of trained manpower in vocational and-technical

fields is to be attained, then more teachers must be trained and hired in
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those fields. Turther, the schools must be flexible enough to include
these areas among the regular curricular offerings, The inclusion of

vocational and, technical education in the senior high school, curriculum
shou]dunot be viewed as a replacement for existing academic programs, but .
réthor as a necessary a]é@rnative to p;ovide the trained manpower needed

for the continued development of Liber;a. ‘The ing]usion of these '

arcas of study also enhances the options available to students in the senior .

high schools. *»

3

- P

At another level, the frequently discussed inclusion of the study of
Liberian 1anguages in the schoo]'curricu]ﬁm presents serious problems in that
only a small percentage of the teachers sampled speak any of the 16 major
Liberian languages or dialects. No doubt thls finding is associated with
the high percentage of expatriate teachers in the senior high school sample.
However, even among Liberian teachers no clear pattern of spoken Liberian
: 1éngua§es emerges. Assuming that a decision is made to include the study
of either of the Liberian languages in the high school curriculum, additional
teachers will have to be hired or many present teachers trained to teach
the language selected.

p

Role Behavior. Apparently a considerable amount of time is spent by
the majority of teachers preparing lesson plans, correcting studeﬁt home~
work and evaluating students but not very mych time trying new teaching
mothods. While the amount of time spent engaged in the former activities
is Lo be expected, more time might well be spent engaged in the latter

activity. Indeed teachers indicated a clear desire to acquire new teaching

techniques or methods as a necessary condition for their improved teaching.

Thus by providing an opportunity to acquire new teaching techniques along
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with necessary supervisory assistance from, say, school principals,
Mipistry of Education central office personnel and county supervisors of

schools, student learning needs may be met more effectively.

" On another dimension a greater percentage of public school teachers
spend considerably more time engaged in student discipline than teachers

in private and mission schools. Apart from possible differences in the

‘students served in private, mission and public schools this condition

suggests a probable need to provide clearer standards and expectations
of student behavior. In any évent, teachers who must spend considerable
time engaged in disciplining students have less time for teaching subject

matter and working more intensely with individual students.

On yet another dimension, a greater percentage of mission school
teachers than private or public school teachers reported meeting with
parents, although it fs clear that this activity’is not one which consumes
a significant amount of teacher time. Yet, it seems reasonable to
assume that parenté ought to be apprised of student progress and problems.
Furtﬁer, coritach with parents may also help to strengthen the linkage
between the home and the school; a condition thch may be important for
school support as well as student encouragement and reinforcement.

Thus, it may be desirable to make provisions within the senior high
schools to permit teachers to hpve'more opportunities to meet and interact

with parents.

“Baseline Data. One of the particuiér limitations of this study

reéults from the sampling procedure used which restricts:ouf ability to
generalize the findings to the total population of senior high school
teachers in Liberia. Future comparisons with the findings presented
here: therefore, must be considered in 1ight of the_nature of the sample.
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A systematic longitudinal study of teacher characteristics is needed
< ’ . . . .
to assess changes in the distribution, preparation and attitudes of teachers
in Liberia. Mithin the limitations already noted, the data presénted from

this study'might serve as a baseline for future comparisons.

POSTLUDE

Education in Libe(ia as in most developing countries is viewed as
a means for meeting fndividua] and national economic and modernization
goals. Thus the quality of the educational system bears an association
with the degree to which individual and national goals caﬁ be expedited.
lConsequent]y, the expansion and improvement of thz educational system in
Liberia has been a concern of policy makers as efforts to ensure the

availability of quality education for all persons are continually explored.

The qha]ity of the edycational syétem depends in part on the quality
of teaché}s in the system. Yet the systematic collection of data from
teachers pertaining to teacher related jssues is rarely accomplished in '
most developing countries. Hence, this exploratory study of teacher
characteristics was an attempt to use a survey tool to collect data that
could be used by educational policy makers conéerned with improving the

educational system in Liberia.

The use of a survey instrument to provide data based on teacher
charactgristics has obvious advantages. For gxahp]e, it permits the
systematic collection of a broad base of qualitative and quantitative data

from teachérs; it provides for the identification of teachersproblem
185
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arecs; P"d’ i% gives teacners an’bpportunitf to participate in the
deve10paent of educational policy. There are also disadvantages. Ve

" cite twoa the difficulties of data collection imposed by the 1§Ek of
adequate transportation and communication; and, thé Tack of r;sources to
process large duantities of survey data. Nonetheless, the use of a survey

tool to enrich the data base for educational policy making is not without

merit.

The findings of this study provide some insight into aspects of school
practice and operation that should be examined closely as efforts are made
to attract, select and retain the caliber of teachers necessary to meet

“individual and national educational goals in Liberia. }neVitéb]y some of

the findings of the study are related to cost. To the extent that the findings:

of the study are accurate and have merit they indicate a need for increased

. educational expenditures and perhaps a reordering of priorities within ex-
jsting allocations for education if educational needs are to be met and the
dividends thought to accrue from educational 1nvestments—-more enlightened
citizens, the development of more techn1c1ans and professionals, and a bettér

quality of 1ife for Liberians--are o be -ealized.

G
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APPENDIX A

Questionnaire Cover Letter

Newspaper Announcement of Site Visits
List of Schools in Final Sample

List of Occupations in Liberia
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MINISTRY OF EDUCATION

.} .,.\

AR ) MONROVIA, LIBERIA
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¢
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July 16, 1974

)

Dear Fellow Bducatlor:

In koeping with our desire to modte our schools and training
pro~ruus for feachrrs  more cflective the hinistry of Rducation
haa endarozd a compurative conprenensive study of government and
non~govc;uqent sendor hish schools. This study is bling conducted
by Dr. Kodney J. Reed, Assistant Professor of Baucational Policy,
Ploaninc and Admiuistration, University of California at Berkeley,
U.S.4. The study will exaane sciiool economic, physical and human
inputs and measured guuqcnt co?nltlve and non—cognitive school
outcomes. 1t 1s hoped thdL the results of this study will 1nden+1n

fy correlates of Academic schievement that can be repllcuted in
41l of our schools,

To collect the data ﬁér this study questionnaires have been
developed for studcnts teachers, principals and Assistant Super-
visors. fhese cucotlonn11r%~ require a minimum amount of time %o
conplete and are enonymousi The answers you brovide on the ques—
tiomneires will only be reported in group form and in no instance
will the inform-tion be identified with any individual,

Your participation in this study is ercatly appreciated and
I trust yow will  ive Dr. Rc¢ed your coanlete cooperation.

’

Very truly youps; .

~. ‘ -
- ’ ‘
PR @ . ‘0 ”

Jogeph' . M‘orris )
p

ASSISTANT ["IMISTZE CFEDUCATICY

FCR INSTEUCT Cit

Ay
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“THE LIBERIAN STAR friday, Aug. 2, 1974 — Page 7 i &
. . , P
ANNOUNCEMENTS .
- Certain officials from the Ministry of Education /

will be carrying on a Man—,Power—Study in the High
Schools of all the Counties. The cooperation of all
school officials in each county is highly solicited.
The schools concerned and the dates of visit are as

follow: s . -
MOHTSERRADO - BONG )
1. C. Tolbert July.31, 1974 - 1. Gboven High =~ Aug. 30
2. WVS Tubman a.m. Aug. 1 ~ 2. Konola Academy 29,
’ 3 COT]Qge Of HGSt l\fﬁca " ] NIMBA .
4. Student Union ) o] 1. Sanniquellie Cent. High Aug. 5
5. WVYS Tubman p.m. . 2 1 2. St. Mary 5
6. Augustus F. Caine p.m. o ) " -
- 7. B.M. Harris "2 3. Carroll High “ 6
8 Martha Tubman’ "2 GRANJ BASSA . '
9. National High . "2 1. Bassa High -~ Aug. 12
10. Samuel Hancock . ) "9 2. Liberian Christian 12
11. BHI ' "6 (
12. KRITI . . 7 s~
13. Dickerson Mewor1a] - "5
14, St. Cristopter — Ex. "5
15. C.H. Dewey "5 K
' 16. Presbyterian Todee Mission "8
LOFA - .
1. Voinjama High Aug. 26
2. St. Augustin " 26. .
3. 171 : LY , .
4. LTI "7 e ' . \
CAPE MOUNT ) ‘
1. Espicopal ‘ Aug. 8 . X
2. Government High Schoo] : " 8 4
sinot . . '
L. Sinoe High School Aug. 21 '
MARYLAND -
1. Cape Palmas High Aug. 20 , . , '
2.0 JJ Dayrell, 20 _ «
N 3. " Bishop Furguson ' "20 ‘ o i
4. Our Lady of Fat7ma " 20 : . .
GRAND GEDEH
’ 1. Tubmdn Wilson Institute Aug. 19
2. Wehbo Cxtention 9
3. Assembly of God "9
4. Bishop Jule 2 : .




FROM WHICH TEACHERS WERE "SAMPLED

County &

A-3

FINAL SAMPLE OF SCHOOLS

(by County ®ind Type)

Prixatg . Government | Mission \
// ’

Bassa ‘ - Bassa High Liberia Christian
Bong Gboveh

.- .

. . y

Cape Mount Robertsport (Gov't.) 'Episcopal High
Grand Gedeh ) . Webbo
Lofa Voimjama ® .

Zorzor Central
Margland Cape Palmas Our Lady of Fatima

) Pleebo
tontserrado  Student Union Inst. W.V.S. Tubman ~ College of Hest Afégcé ,
Augustus Caine W.V.S. Tubman - P.M. St. Patricks )
. Samuel Hancock C.H. Dewey Haywood Mission -,
: Mational High K.R.T.T.I. B.W. Harris
C. Tolbert Presbyterian Todee
St. Teresa's
Nimba Sanniquellie Central St. Mary's
- Carroll
TOTALS _ 4 /14 1 29
(13.8%) (48.3%) | (37.9%) (100%)
(. |
| | :
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o APPLIDIX B

Reported Amount of Tirie Spent on Selected Teacher Role Activities:

" Table -
B-1  Preparina Lesson Plans. . o . v o v v o e e e e e e e B-1
B-2 ieéping Student Attendance Records. . . « « o « v v« o o o B-1
B-3  Correcting SfudentiHomework e e e e e e e e e e .. .. . B-2

. B=G  Giving TestS. . « v v v v o e e e e e e e e e e e e e B-2
8-5 Cvaluating Students . . . . . . .« o o o C e e e e e e e B-3
B-6 lotivating Students . . . . . . oo e e . e« .+ .. . B-3
B-7 Disciplining Students . . . . . . e e e e e e e e e e e e B-4
3-8  Trying Hew Teaching Hethéds A S - £ ‘
B-9  Helping Students After Schooi . . . . . . . v v v v o v e e B-5
B-10 Yorking Mith Sports After School. . . . . .« . v v v v v v B-5
B-11 Attending lleetingS. . . . . « o v v o 0 e e e e e e e e B-6
B-12 leeting With Parents. . . . . . . .« o ¢ . .. e e e e e B-6
B-13 Visiting Student Homes. . . . . . . « . . . P < 2
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B-1

TABLE B-1
Reported Amount of Time Spent on
Preparing Lesson Plans by Schogl.Type

Amount of Time School Type Total
Private Public - Mission

Little 1 18 13 32
9.1% 27.3% 26.0% 25.2%

Lot 8 45 - 36 89
72.7% 68.2% 72.0% 70.1%

DHA 2 3 1 6
18.2% 4.5% 2.0% 4.7%

Total 1 66 50 127
) 8.7% 52.0% 39.0% 100.0%

TABLE B-2
Reported Amount of Time Spent on
Keeping Student Attendance Records by School Type
Amount of Time School Type Total
Private Public Mission

Hone 0 3 3 )
e 0.0% 4.8% 6.0% 4.8%

Little 3 27 25 55
27.3% 42.9% 50.0% 44 .4%

Lot 6 29 21 56
54.5% 46.0% 42.0% 45.4%

DNA i 2 4 1 7
18.2% 6.3% 2.0% 5.6%

Total 1 63 50 124
8.9% 50.8% 40.3% 100.0%
'3
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_ Awount of Time

None
Little
Lot

" piA

Total

(\.--.__/

Amount of Time

Little
Lot
DNA

Total

B-2

TABLE B-3

Reported Amount of Time Spent on

School Type

brivaﬁe Public
0 2
0% 3.0%
0 13
0% 19.7%
g9 - 47
81.8% “71.2%
2 4
18.2% 6.1%
1 66
&.7% 52.0%
!’
TABLE B-4

~

Correcting Student Homevork by School Type

Mission

0%

- 13
26.0%

36

72.0%

2.0%

50
39.4%

Reported Amount of Time Spent on
Giving Tests by School Type

Private

27.3%

54.5%

18.2%

11
8.7%

School Type

Public

34

51.5%

26

®39.49

6

9.1%

66

52.0%

1995

Mission

21
42.0%

29
58.0%

0
0%

50
39.4%

Total

s

Total

58
45.7%

61
48.0%
6.3%

127 N
100.0% ~




B-3.

TABLL B-5

Reported Amount of Time Spent on

Evaluating Students by i:f&g] Type . .
Amount of Time School Type Total
Private Public Mission
Little ! 29 21, 3 54
36.4% 43.9% 42.0% 42.5%
Lot 5 3 <24 . 60
45.5% 47.0% 48.0% + 47.2%
DHA ‘ 2 6 5 13
18.2% 9.1% 10.0% 10.2%
Total h 1 66 50 127°
7% 52.0% 39.4% 100.0%
TABLE B-6
Reported Amount of Time Spent on
Motivating Students by School Type
Amount bf Time School Type Total
Private Public Mission .
Hone - W0 2 0 2 -
: ) 0% 3.0% % 1.6%
Little 2 24 25 51
18.2% 36.4% 50.0% 40.2%
Lot : 6 36 21 63
54.5% 54.,5% 42.0% 49.6%
DHA 3 4 4 11
. 27.3% 6.1% 8.0% 8.7%.
Total ‘ 1 66 50 127
8.7% 52.0% 39.4¢% 100.0%
196
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TABLE B-7

D . Reported. Amount, of ,Time Spent on
Disciplining Students by School Type

Amcunt of Tine School Type,

SPrivate Public, Mission
ilone o 3 1
0% 4.5 ° 2.0%
. Little 4 38 1
: 36.4% 57.6% 82.0%
: Lot * | 3 19 -
, C27.3% 23.8% 16.09%
DA - 4 .6 w 0
: 36.4% 9.19 0%
Total o ) 66 50
: 8.7% 52.0% 39.4%
TABLE B-8

Reported Amount of Time Spent on
Trying New Teaching tiethods by School Type

o
o ’ . \

-~

Amount of Time School Type

Private Public Mission

Hone | 0 3 2
° 0% 4.5% 4.0%

Little 4 30 25
: 36.4% 45 .5% 50.0%

Lot 4 28 21
36.4% 42 .4% 42.0%

DMA 3 5 2
27 .3% - 1.6% 4.0%

Total . . 1 66 50

8.7% "~ 52.0% 39.4%

Total

3.1%

83 '
65.4%

30
23.6%

10 -
- 7.9%

127
100.0%

Total

3.9%

59

46.5%

53

.7%

10
7.9%

127
100.0%




Ig
B-5

: ' ©+ TABLL B-9 - Lo

v ‘ o , A& )
Reported Auount of Time Spent on

Helpiny Students After School by School Type

Amount of Time ° School Type Total
* Private Public ] flission

None Y - 0 6 1 . 7
07 G.1% " 2.0% 5.5%

Little 4 - 36, 34 74
- 36.4¢ 54.5% 68.0% 58.3%

Lot , 2 14 39
36.4% 31.3% 28:0% -~ 30.7%

DA ' 3 3 o 7

‘ ?7.3% 4.5% 2.0% - 5.6%"

Total N 66 50 127

8.7% 52.0% 39.4% 100.0%
TABLE B-10
Reported Amount of Time Spent on o

Working with Sports After School by School Type

R

Amount of Time ' School Type Total
Private Public Hission
None 5 37 22 6
45.5% 56.1% ~44.0% 50.4%
¥4 -
Little 4 14 12 30
36.4% 21.2% 24,?% 23.6%
Lot o 7 14 22
9.1% 10.6% 28.0% . 17.3%
DNA . 1 8 2 M
9.1% 12,19 4.0% - 8.7%
Total - 1 ~ 66 50 . 27
. 8.7% 52.0% 39.4% 100.0%-
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id

Amount of Time

v ¢

None
Littfe
Lot
DNA

Total

Amount of Time

2

None

Little
. Lot

DNA

Total

TABLE B-11 ‘

Repbrteq Amount of Time Spent on

Atééndinq Meetings by School Type
y

School Type

Private Public Mission
9 y 2 2
0% 3.0% 4.0%
8 . 46 ’ 38
72.7% 69.7% 76.0%
2 " 14 .8
‘18.2% 21.2% 16.0%
1 4 2
9.1% 6.1% 4.0%
N . 66 : 50
. 8.7%e 52.0% ° 39.4%

TABLE B-12 -

Repor%ed Amount of Time Spent on
Meeting with Parents by School Typa¥

School Type

_ Private Public . Mission
F )
2 35 22
18.2% 53.0% 44.0%
6 21 23
54.6% 31.8% 46.0%
3
0 2 3
¢ 3.0%. . 6.0%
3 8 “ 2
. 27.3% 12.1% 4.0%
.M 66 50
8.7% 52.0% 39.4%

-—

Total

3.1%

92
72.4%

24
18.9%
5.5%

127
100.0%

Total

59
46.5%

50 -
39.4%
3.99

13
10.2%

127
100.0%




’

Amount of Time

None
Little
Lot

| DﬁA

Total

B-7 -

TABLE B-13° .

r

Reported Amouh£ of Time Spent on
Visiting Stqgcnt Homes by School Type

v
3 School . Type ‘
Private Public z Mission
5, 3 . 29
45.5% 54.5% . 58.0%
, 1 17 18
9.1% 25.8% 36.0%
1 5 - 27
9.1% 7.6% 4.0%
4 8 1
. 36.4% 12.1% 2.0%
1 66 50
8:7% 52.0% 39.4%

Total

70
55.1%

.36
28.3%

8
6.3%

13
10.2%

127
100.0%
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o
A

Program in International Educat1o" FTnance
School ‘of Education .
Uiiversity of California , o
Berkeley, Ca]ifornia, . \ L

a
. oA " SURVEY OF TEACHER CHARACTERISTICS

The fellowing questions are, &esigned_to provide information about
P - ~

teachers’ that will be used in an'attempt to plan more effective sghool

programs and practices. The information requested will be reported

*only in group form; therefore, your answers 'to the questions widl |

-

. hot- be identif@éd. Completing this questionnaire is veluntary and

b

you need not sign your name.
4

. , o v Lde
Please answer all questions by placing a check Ev'] in the correct place

or by #riting in your response.
. o

Example: - ‘ 4 v

]

1. Check [\’ﬁ the correct answer.

flhat is your sex? (Please check [v/] the correct answer/)
Male [ ]
Female [ ]

2. Writing in your response. _ . . "

What is the name of the school in which you afe currently
teaching? (Please write in.)

(name of school)
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7. In what country were you born? (Please write in.)

-

. What is the name of the échéo]‘in which you aré currently teach;ng?

\

- B e * s o N 3 ]
. BN « {"Do not fill in -~
) <4, . 4 :.,
- .| Form D
* ’ Number

- ’. : ‘ ‘ 4~ Date ) t

- \

(Please write in.)

(nawe of school) ' & . N. .
) (;)

. Where is this school Yocated? .(Please write-in for each 1ine.)'\f§’*

v .

1 Town/city

County . :

. How many years have you been a teacher? (P]eaée write in the correct
answer'. ) "
7 (number of years been a teacher)

q . .
. How long have you been a teacher in this school? (Please write in |

the correct answer.)

. numﬁdr of years taught 1n th1s .
. school) 2y

’ - N

1

(3 .' . -
. What is your ﬁbe?\gPlease write in the correct dnswer. )
»

¢

T (your age) "1

. ¥What is your sex?. \Ploase check [u//’the correct answer D)

. Male [ ] -
. = ' Female ~’[ \Q\ ' .

\

~w L

°. - (country of birth)

8. If you are an expatr1ate what is your nationality? (Please wr.te

“1f not ah expatriate, go to question 10. ) .

A Y

(nationality) ) ' .

.2.)3 . v
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. . i 9. If you arc an expatriate, how long have.you Yived «in Liberia? \
. (P]eas} write in.j . . I "
]
/ T e
Y N '3, , - ‘
" 1\ . e (years H\,:'ed‘in Liberia) . _
4 “10. - How vould /ou descmbe the area in uh1ch vou grev up'? (Please "« .
/c\heutl [y /;J the coneu answer.) L . '
/,a\ ' : Farm - 1] v A .
o o re’ . . .y s e ( .
: L. ' , Town/city [ ] '
. . - . ,! . . . .
11. Hhat Liberiap languages.or dm]ects “do you sped’k? (P]ease write in.)
* ‘ ) , ' X . L1beman 1angu“qes or d1alects syoi en
. . As
. ~ . . * J
- . * \ g . J -
- ¢ v . * ) v ¢
) » ¢ ¥
. . K L 34
L. . . .

\/J\ - \S R -
RSN 12 Nhat are’ your subject matter t \aaching specialties? (ﬁ]eage_ write in.

-

\
( ‘ , ,. Lf you db not have a subject matter teachmg~spec1a ty, white in 2" . o
T . "none".) ‘ - R
\ ] « ’ ' < b 4 ”
o / " Subject matter~teaching specialties
N P Y ] . ) - LI
- > " “‘. - . . ; I ]
ot ~ - :
- . " § ¢
e hd N L 8 \
‘ “13. \!hat suchcts do yo’v. tecch now? (Please '.-n*ite' in.) ’ ° o
: . @ s ' : . SubJects taught now \
2 . \.'\ ‘ A . .
~ . "\ /7 S . -~
' " ' o
. . ? & .
L] / ’
i ld
: 14 - What school grades do-you currently. teach? ‘(P1rase write in.)
. . ~ . \ - * . ? ~ .
£y v ~ ‘ - ' . N < . '|A .
‘ _ i (school grades taught)
. . ) < < \ . . N
v - . » : '
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15. In what couniry did you attend the following levels of school? .
(Please write in the country for each school ‘Tevel.)

School level Country where attended
-~ N

ETementary

Secondary

° | fCo]]ege/university , ..
(undergraduate) ‘ , .

College/university
(graduate)

. \
16. What is the highest level of education yoy have completed? (Please

>

check [w/j the correct answer.)
) \ .

% . Elementary school [ ]
Secondary school [ 1]
Some college [ ]
College graduate [ 1
. . . - Some course work beyond
> M s U college - ]

M.A., M.Sc., M.Ed. degree [ ]
Other (writé in): ‘
[ ]
17. In what type of school did you receive most of your clementary = _
education? (Please check [V] the correct answer.)

. - Public/government [ ]
' Mission [ 1]
Private [-]
; o Y Other (write in):
A « [ ]

T 18. In what fype of school-did you veceive mbst of your secondary )
education? (Please check [V] the correct answer.) '

v

, Public/government [ ]
e Py Mission -1
Private ' [ ]

Other (write in): .




Y.

N

19. At what type of co]\ege did you do most of your undergraduate
wor!7 (Please check [v] the correct answer. ) ;

Pub11c/government [ 3]
Mission [ 1
s Privatg [ ]
Other (urite in):
[ 1]
20.7At what type of co]]ege did you do mostsof your graduate work? )
(P1ease check [v /1 the cor)ect answer.) >
Puhﬂig/govgrnment [ 1]
Mission . T
Private a [ ]
Have not had graduate
. training _
, Other (write in):

21. When did you decide to become a teacher? (Please check [p/ﬁ Lhe

correct answer.)
\ L 4

v

In e]eméntaryhschool [ 1
In secondary school [ 1
- In co]]ege/unuvers1ty
- (1mdergraduate) [ 1]
\ ‘ After graduating from '
. college/university [ 1]

Other (write in):
[ ]

22 Which one of the following pcrsoﬁs was most influential in
helping you decide to enter teaching? (Please check [v/j

the correct answer.)

Mother and/or %ather

Relations

Friend who is/was a teacher

Other friends

A teacher .

No ope ,

Qther (write in):, : c 1
. . 1

|

— e e
._IL.—IL.—IL._IL.’—IL._I
. L.

"
‘ .
sl 4
yAY : .
) . .
- . i
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23. Why did ybu decide to become a teacher? (Please check [-/j the

the corvect answers. ) o .
‘ Like to help students [ ]
Teaching is imporfant fer p
national devzicpment [ ]
For the money ’
Couldn't find cther work [ 1 ’
4 . Other (write in):
[ 1

— .

264, Fpom the reasens you checked in question 23 for why you decided
to become a teacher, which ong is the most important? (Please
check [V/ﬁ only one rost important reason.)

-—

Like to help students [ ]
Teaching is important for
national development [ 1] /
For the money [ ]
Couldn't find other work {1
FT T T .~ Other (write in): . o
g . | ]
~— 25. What type of work does or did your born father (pa) do?
(Plecase check [v/j the correct answer.) ‘
Farmer [ 1] Clerical [ ]
Trader [ ] Teacher [ 1]
Fisherman [ 1] Re]igipus Jeader [ ]
- . Manual worker [ 1] Lavyer [ ]
Managerial [ ] Doctor or dentist [ ] |
Businessman [ ] Engineer ~ L 1
Civil servant N Tailor [ ]
Other (write in): : ]
L]
26. What type of work does or did your born mather (maj do?
C : (P1ease check [V’ﬁvthe correct “answer.) .
Beautician ' [ ] _Farming - L] '
( ’ Managerial [ ] Trading [ ]
. ‘ Clerical [ 1 . |Murse [ ]
Teacher ° [ ~ Did not work ‘ [ ]
Q - CiQi] servant T ] Other (write in);:
27 1




C”7 N . -

27 What was ihe highest educational level completed by your born
i
parents? (Plcase check [/] the correct answer for each parent.)

Mother (ma) Father (pa)
No formal education
Some elementary school
Cempleted clementary school
Some junior high school
Completed junior high school
Some senicr high school
Completed senior high school
Some co?]ege
{ - Compieted B.A., B.S., B.Ed;

' Some graduate work

Completed .A., M.S.s M.Ed.
Some work beyond Master's degree
Completed fh.D., Ed.D.

JERERRRRRRER

. Compteted medical degree
ol ~ (#..orD0.S)

28. Would you like to become principa] of a school in the future?

RN RRARRENE

(P1case check [\/] the correct answer.)

. Yes L 1
, No [ ]
i Maybe [ 1]
29. Would you 1ike to work in the Ministry of Education in a position
higher than a teacher? (Please check [/1] theléorrect ansver.)
“ ‘ © Yes [ 1
No [.] -
N Maybe L J ' 3

30: Would you like to continue teaching in. this school until you
retire? (Please check [»/3 the correcct answer.)

Yes [ 1]
No [ ]
Maybe [ ]
218 )
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31. Would you like to become a teacher in another school until
you retire? {Please check [./] the correct answer.)

Yes [ 1
No [ 1]
Maybe’ L J

32. Hould you 1ike to get higher paying work outside of teaching
or the field of educatiofn? (Please check [~/ﬁ the correct answer.)

Yes [ ]
Ne L]
taybe [ ] ’
, 33. Do the other teachers in your schoé] 1ike teaching in this

schoo1? (Please check [\/ﬁ the correct answer.)
A1l of them do [ ]
Some of themdo [ ] _
None of them do [ \] ’ ‘

34. Do the other teachers in your scheol respect the decisions of
the principal? (Please check [»/ﬁ the correct answer.)
A1l of them do [ ]
Some of “them do [ ] -
None of themdo [ ]

2

35. How many teachers in your school help each other to improve
teaching? (Please check [V] the correct answer.)

A1l of them do [ ] ) }}
Some of them do [ ] ;;
None ¢f them do [ ] *

36. Are the other teachers in your school as good in general teaching
- ability as you are? (Please check [V/f the correct answer.)

' Many of them are better than I am 1 1 .
Some of them are better than I am [ ]
None of them are better than I am [ ] . .

.2\'9
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37. Do many students drop out of your school before completing thé
12th grade? (Please check [1/] the correct ansvier, )

Yes [ ]
N [ ]

38, If many students drop out of your school before completing the .
12th grade, why do you think they drop out? (Please check [L/]

_ a1l correct-answers.) . e
School is too hard [ 1] Because they are not
passing in school L 1]
" » They have to vork [] Parents do not want
- them to continue [ 1.
They do not 1ike They do not have the’
school [ 1] money [.]
They do not think - Their fr1ends drop out [ ]
school is important [ ]
Because of poor health [ ] Other (write in):
: ) [ 1
(‘;"o . ' ’ i L1

39. F\om the reasons you-checked in question 38 for\why students
“drop out of school, wh1ch‘bne is the most important? (P]ease“ e
check Lv/ﬁ 6nly one most important reason.)

School is too hard [ ] Because they are not
_ ' .passing in school [ ]

L They have to work’ [.], .-Parents do not want
s ' ) -+ them to continue . - [ ]
They do.not 11Pe “They do not.havé the .. -
f’ school L] money . [ ]
< They 'do not thirk . Their friends drop out [ ]

school is important [ 1]
Because of poor health [ ] Other (write in):

[ ]
40. Is student discipline a problem at your schoo1? (Pleasc check -
[ the correct answer.) .

r
]
t
1

Yes [
No [

]
]

910
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41. If student discipiine is a problem, what kind of discipline
problems do students have? (P1ease check [v/j all correct answers.)
Fighting ‘ ‘ [ 1] Disobeying school )
. regulations or rules L ]
Disrespect for teacher [, ] Drinking L ]'
Tardiness or absence [ ] Cigarette smoking” L]
Disobeying teacher [ 1 VUsing drugs 0 ‘3\
Failure to complete \ Discipline not a problem E\\]‘
assignments or homewovk [ ] : ~
Other (wrfte in):
- [
[
42. Who handles most student discipline problems? (Please check
[\/j/corﬁect responses. ) )
Teacher L]
~ Principal = L] . .
Vice Principal [.1] . \
_ Other (write in): T N
' [ ]
43. How are student discipline problems ﬁand]éd? (Pleas: check
[v] all correct answers.). . ' :
Suspend student from school [ ]
Take away student privileges® [ 1
L Meet with parents C r 1
Co?pora] punishment [ 1] '
_ TaTk to student . , [ ]
‘ Other (write in);..
: . :
] )
)
211 )
|




44. The list below contains several activities you msy engage in es
a teacher. Please check [\/ﬂ the amount of tirn you actually
spend do1ng these th1ng, and the uPOLﬁL of timc you mou]d 1ike
_g_§pond*do1.q them per week.

(None = 0 hours; Little =1 <4 hours; Lot = 5+ hours)

Time Actually Spent i Time Would Like to
Activities ; Snend

tone | Little | Lot | Mone | Littie | Lot |

Preparing lesson plans !

Correcting student >
homewiork

Attending meetings

Giving'tests

Motivating students -

Trying new teaching . t
methods

Disciplining students

. Working with sports %
after schoo]

Helping students . )
after school —-

heeting w1th parents

V1s1t1ng student homes

Evaluating students

Keeping student class
attendance records

Other (p]ease write in) 1

212
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v o 4%. What would help you to improve your classroom teaching? v
(Please check [ ] all correct answers.) : : B

More time to prepare lessons [ ] Fewer non-teaching duties [ ]
Better classroom facilities [ 1. Smaller classes (fewer

B . students) L
_ More books and supplies [ ] Fewer classes [ ]
Learning more abcut subject - Having more roney so that -
] . matter [ ] I would not have to
think about another ‘job [ ]
Learning new teaching . Other (urite in): B
methods [ ] : [
. None Cf these reasons [ ] - [ ]

v "46. From the list of items you checked fai improving your teaching.
in question 45, which one is the most important? (Please check

[ V] only the one most important item.)

More time to prepare lessons [ ] Fewer non-teaching duties [ 1
Better classroom facilities [ 1 Smaller classes (fewer

S students) [ 1,
~ ~ “+ .More boeks and-supplies [ ] Fewer ciasses ]
Learning more about subject Having more money so that
matter 7 I would not have to
. - think about .another job [ ]
: Learning new teaching R
: methods B Other (write'in):
None of these reasons =~ [ ] [ 1]
. : . ‘ [

a7, It ybu'could make any changes in-this school, what vould you do?
(Please write in.) '

K-
i

$

r-
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