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Strategies for More Effectively Interpreting and Utilizing
Education Research Findings: Implications for Professional Educators -- .

Address De]ivered'to 1976 "AERA Meeting
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Ronald D. Adams, Western Kentucky University -

This address is directed to professional educétors who have an
interest in the utility of research to their profession and who are

interested in propogating and promoting research among their collegues.

ED124505

The purpose of this repdrt is not to defend the vaiue of research to EEE;
profession nor to defend the idea of the professional educator as a
consumer of research. The purpose of this report is to present some ideas,
opinions, aﬁd\hunches concerning ways to help the professional educator
become a more efficient consumer of research. The basis for the majority
of my remarks comes from interactions with teachers, administrators, counse-
lTors, and other professional educators through teaching graduate courses
and conducting researcn in public and private schools. a
Implied throughout this presentation are two assumptions: 1) that

educators should Pe able to interpret and utilize research findings appro-
priate to their professional responsibility, and 2) that educators do not
generally utilize research in their préfessiona] roles due tc lack of research
knowledge and skills and/or positive attitudes toward research. My remar%s
will be of a general nature and not directed at any specific group of educator
nor at a specific level of education. However, the concept of differing
research competency for varying‘educational levels and roles is an 1ntrigufhg
idea for discussion.
S;? ,F1naf1y, this address will be 1imited to the discussion of the profes-

3 \

sional educator as a consumer of research rather than as a producer of

research: However, I believe that educators at all levels, in all roles,
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can profit from direct involvement in research activities, whether in the

form of action research conducted to solve 1nﬁediate and 1dca1 prob]em;, ‘ o

or more widely generalizable research conducted'to investigate béoadef

problems in education. ) ' ‘ :
It may be helpful to c]arif} thehusage o% two terms as they are

used in this presentation. The term research is referred to as a body of

know]edée on some topic or problem, derived through scientific processes

to arrive at reasonably valid findings from which Substantia?Ed.conc]usions,

generalizations, and/or decisions éoncerning the topic can be made. Research

may also be referred to as the process through which verifiable knbw]edge

attempt will be made to differentiate between the usage of this term as a
product or a process in this report. The context in»wht;h 1# is used Should
suffice to determine Qﬂich of the two related meanings is 1ﬁtended. Theﬁ
term consumer will be used to describe the educator as a (eader; interpreter,

i

|

l

|
may be obtained concerning a speéffic‘edudétionaI topic or problem. No '
synthesizer, and utilizer of research.’ I

Given phese parameters, my djscussion will center around three major

themes: 1) identﬁfipation of cognitive knowledge and skills necessary for
educators to be intelligent consumers of.research, 2) affective considerations
in helping educators to become ;nt5111gent consumers of research, and 3) stra-
tegies that if emploved cou]d_]ead to more intelligent and widespread ..i.

zation of research by educators.

Cognitive Competency

The first theme suggests that there are competencies educators should
possess to effectively interpret, synthesize, and utilize research. There

is general agreement among authors of basic educational research methods




texts as to the content areas that are important for the beginning- student
in educational research. The primary differeﬁbes‘occur in speé@fi; approach,
sequencing, and emphasis rather than content areas. Bramble (1971) suggested ]
eight topics as typically contained in research qp%hods texts. He states:

The topics usually considered by elementary texts are:

1) the scientific method and its application to-

problems in education; 2) sources of information on

educational topics; 3):sampling theory and procedures;

4) measurement theory and testing; 5) procedures for \

gathering data, representing and interpreting the

data, and performing statistical tests of hypothesis;

6) aspects of adequate experimental design; 7) writing

the proposal dnd/or research report; and 8) sources

of funding for research projects in education.

While these topics are broad, they are indicative of general areas
traditionally considered necessary for basic understanding of research
methodology. It should be hoted that many traditioqq] texts appear to be
written for the student enro]]ed in a research methods plaés; who will
ultimately be required to produce a formal research paper. or thesis. This
structure could create the idea that research can or should be conducted

9 :
only within the academic structure of higher education.. Also, the idea tbat

research is appropriate only for the sake of-other research and to be read

- only by other researchers is a 6otent1al danger. Theré\is a recent tréend &

by publishers to market books geared more to the consumer than to the
producer of research. (Millman and Guwin, 19743 Lehmann and Mehrens, 1971;
Skagenand weinberg, 19713 Cook andéLaFIeur, 1535 and Huck, Cocmier, and
Bounds, 1974). This type of publication should providé a needed supplement
to the more traditional texts currently being utilized.

While the review of texts in research methods provides a broad

classification of topics suggested for the beginning ‘student in research;

identification of more specific competencies would allow for more adequate

3
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}-sf planning for educational research courses and provide a basis for educators
to determine their level of.abilities in this area. Worthen (1975}, in the

January 1975 issue’of the Educational Researpher, summarized three USOE

‘ sponsored projects designed'to identify competencies for personhe]qengaged
i in educational research and evaluation activities. Tw@nty-five general

i . "tasks" with more than eighty associated "competencies" were reported as
|

- those "frequently needed” in educational research and evaluation. = It would

"%
7. Selecting apprOpriate research and eva]uation designs
‘%o collect data to test the hypothesis or answer the
‘question . . .

< X . X
be too lengthy fo 1ist all twenty-five tasks ‘and eiéhty—p]uk competenctes
in this discuss1on, and many of the competenc1es seem appropriate primarily
for the researcher (such as know]edge of the e1ectron1c computer). However,
there were certain tasks and competencies that seem appropriate for the
consumer as well as_the producer of research. As an examp]e, fourteen of
the twenty-five tasks are presented from that article that shou]d have
1mp11cat10ns for the consumer: C '
1. Obtaining 1nformat10n about an, area to be researched
or a-phenomenon to be ava1uated .. 2
2. “Drawing implications from resu]ts of prior research
- and practice . . .
"3, Conceptualizing the research pnbblem‘or defining :
the object of the evaluation . .,. .
4. Selecting an appropriate inquiry strategy for
addressing the research or evalustion problem . . .
5. Formulating hypotheses or questions to be answered
by the study . .
|

8. Identifying the population to which results should
be generalized, and selecting a samp]e of popu]at1on s e

9. Applying the research or eva]uation design and
recognizing or controlling threats to validity .




B needed by the educator

. 14, Identifying classes of variables for measurément . . . :
.15, Selecting or developing techniques of measurement . . .
16: Assessing the va]idity of measurement techniques . . .
17. Using appropriate meth ods to collect data . . . '

19. Choosing and employing qppropr;ate techniques of
* statistical analysis . , . ) ' .

21, Interp“eting and drawing appropriate conclusions from o
data analysjs . . . - -

There are certainly other competencies and ‘tasks that tqe consumer
would need. For example, a command of the reseaich vocabulary is an e]enenf
Eary but necessary epmpetency for the consumer. Compefency in synthesizing
research and ultimately 1n1tiat1ng educational change based upon reséprch
findings would be particularly 1mpo¥tant for the consumer. The above
discussion, especially the competencies reported by Worthen, wou]d appear -

to offer a useful guide to a more comprehensive listing of competencies

. . T R .
In summarizing.the first theme, there appears to be a general agree-

ment among authorsﬂconcerning the topic areas important to undersFanding

-~

research. There are eme?gjng studies to identify the competencieg necessary
to conducp research and evaluation whith have implications for the consumer
of research. These sources are valuable in identifying the competencies
needed by educators who UT%imate]y‘penefit by the reseavrch.
The following 1eeas should be considered in further &eve]oping
competencies for the eonsuper(of educational research: 1) the research must
reach ‘those who have a need for or.interest in the knowledge obtained T ¥

throuﬁh\the investigation; 2) effective communication must occur between

the researcher gnd the consumer, usually via the written report; 3) the
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v consumer must be able to determine the re1evan€y of the research to his area
of 1nterest, problem, or situation; 4) the consumer must be able to determine .
the relative merit of the research based on sound metholodical procedures;
5) the consumer must possess the ability to synthesize research fiﬁdings to ‘
arrive ot meaningful implications for practica1 app]icetion; and 6) the~ J>
" consumer must be able to 1nte11igent1y app]y and implement the know]edge
obtained from credib]e and appropr1ate research activities. Spec1f1c |
competencies 1dent1f1ed under these broad areas would contribute to the _'
propogation of research and add. significantly to the utilization of research
findings '

A next step theP is.the development of a Tist of consumer compétengﬁés
that reflects the collective thinking and investigation of the educationai .
profession in general and the research community in Barticu]ar. This,cherge
could mostAeffect1Ve1y be accomplished through the American Educationaj |
Research Association,lpossib1y dinitiated within this special interest grbup_
(Researchers in Action). T\\\__;//‘Ty/fpeﬁ?

L -
.

Affectjve Considerations

The identification of the cognitive competencies required, for cqesumers
to intelligently read and utilize researchw¥1ndings have been discussed. An
equally important consideration is the attitude of the consumer toward. * . -
" For the professional ‘educator to benefit from the research conducted in edu-
cation, he/she must be willing not only to obtain the ‘knowl edge and skills
necessany for a sophisticated consumer, but also be willing to'actua1]y‘engage
in reading, synthesizing, and intelligently applying the findings. Little
scientific investigation or theoretical discusejons have been devoted to the

development. of attitudes toward research, even by authors of basic research

¥
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methods texts. Yet, most college courses in research methods state asg an
0 objective the utiltzation of research byﬂthe'stp&ént, either through-the
reading and synthesis of the research or through cdmmuct of research.
It may be of benefit to -explore possib1e\50nsidé?atjons in the
» development of an affecttve awareness in prof§§sionaﬂ educators toward
y research. One consideration is in the area of professional respongﬁbility.
More precisely, is the educator professionally respmnsib1e for keeping
abreast of information and know1edge in his/her field and the profess1on at
large? 1 th1nk that most educators would agree that this is a reasonab]e
professional responsibility. For example, I would hate to think that my
chi]dren would go to a teacher who was utilizing only the educational
. kriowledge, skills, and materials that were known in 1956, the same as I

-

would hate to send my children to a physician who was Timited to the medica]
knowledge, techniques, and medicine of that year. The degree of=1mportance
teachers and other educators p1ace on this professiona1 responsibi]ity is

crucial to the advancement of the profession.

]

¢

v This attitude of professional reéponsibi]ity is essential to the
‘ development of attitudes toward research. If the educator does not really

have a commitment to his/her profession, 1t is highly .mpfobab1e that

resdarch will have a very high priority 1n_the1r professional 1ives.
A second cofisideration is that of attitude toward research as a
- credible process for arriving ét meaningful information in é&ueétion.‘_Many
- educators believe that good teaching, administration,‘counsé1iﬁg, etc. is
. more art than science, and that the scientific investigation of educational
problems cannot be effectivg1y conducted. They beligeve that effective

v,
L)

»

education must rely on untested theorigs and 1mdiv1dua1 intuitions. While
|

»
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“this be]ief is usually not publicized, the actions or lack of action,by

éducators in the utilization of research wou]d support this contention.

T

Unless the educator views research as ‘a usefu], even a necessary step in

. / the development of%ound educational practicﬁ\ it is doubtfu] he/she wil1 /

* .7 bother to read, much less utilifé research findings. ’ _ !

R A third consideration related to credibility is that of practicality. |

( -« This idea has implications for both producers and cqnsnnars ‘of research.. -
More, research is needed that has prectica1‘apé]ications‘to local edUcationay' 7.
problems. However, the professional in e&ucatfon musc be aware cpat much /

research does exist and that research‘fihdings can aid in mak1n§ practica1j

educationa] decisions It is the respons1b11‘ty of the consumer, as well

_as the researcher, to “identify and publicize priority areas of needed
reséarch. |

~ . An educator may have conmitnent to the profession and may view
. research as credible and -practical and still rot read or utilize research
. . . 8 '
to any meaningful extent. A fourth affective consideration focuses on

motivation. The educational practitioner.must be motivated to the extent

‘Procrastination is a common_fault that we are a1129u11ty of to some degree.
However, it is important for the educator'to recognize the problem of '
"IN do it tonqrrow or next week or next month" as a major impediment to
the uti]ization_of research. If educators can be motivated to qvercome this
tendency, more 5enefic1a1 use can be made$from the labors of the research.
.There‘is yet‘anothervaffectiye consideration that may hinder the
. utilization of research. Many educators have a fear‘of research. The

[

teacher may fear that research findings will dictate how he/she must teactt

‘

R , ) ?
of active participation in actuE]]x doing tnat which is considered important.
l
|
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+ or that those varia%]es which are determined to be ef?ective will be beyond™ -

their capabiiity The administrator my fear the findings of research may
cast their particuiarchhooi in a bad 1ight or. be in opposition to current
administrative practices. The school counsélor may feel that research may
show their- contribution to education as being ineffectuai
Wynne, (1970) goes so far as to say that educational research ié

being "tamed, controiied, restricted, and sedated," by "schoolmen" because.
of the fear that_research can produce knowiedge that.the community can usé
to make greater demands on.the schoois. He further argues that educationai
research should be supported 3{ and responsibie to a constituency other than ‘
schoolmen. I do not agree with the sentiment_expressed by Wynne, but I do K
think that consciousiy or subconsciously many educators suspect the motives ‘
‘of researchers and suspect research findings. Much of.this suspicion and
mistique about research ‘can be dispelled through the acquisition of more
knowledge abbut research and its strength and: Timitations.  The difficulty
arrives, howeVer, in the motivation of these educators to gain more know-

_ " Tedge about research. . ' - . : - ,

.~Somewhat associated with this fear of the potential power of research

is the fear of obtaininé thi’research competencies needed to harness this

* power. I refer specifically to.the anxiety expressed by many educators. teward

‘rthe research courses required inymany graduate programs.  The research o
requirements are tyaicaiiy viewed by graduate students as hurdles which they

.must\negotiate to obtain an advanced degree. They are often so frightened
of~the researchlrequirements, that positiVe attitudes touard research and
even the research'competencies are difficult, if not impossible, to acquire.'

An important affective consideration should be'in dispelling these fears‘

and cultivating a more positive attitude toward researchabasesLon a
{ : \
9
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. to prepare educators at all levels. Inherent within most of these programs

rea]istic assessment of research requ1rement° and purposes, ) h
~ ’ o
I have’ 1isted and brfef]y discussed six hroad affective considerations N
.that may éffect the utiYization of research f1nd1ngs. As suggested for the -

cognitive area 5 ifmportant tha g these and other aftective considerations . ®

‘v

. be further 1dent1f1ed explored, refined, and 1nvest10ated Fbr examp1e,

persona] characterist1cs of the edycator such as 1nte11ectua1 inquis1- (

© \) -

tiveness open-mindedness, creat1veness perseverance, and a]truism wou]d

\‘\

appear to influence their susceptibility to the utilization of research. e

Again, I call upon the aduational research qumunity and other interested

members of the professten to consider the -impact of the.affectire_dimension e
- - . L3 B ‘ » ' -
on this problem. . - ‘v/" R S "
Strategies f T ) . \
. o r
- The th1rd theme of this presentation 1s concerned with strategies < .

(

|

to promot more effective interpretation and utilization of research find1ngs.n ’

The initial assumptions for this presentation were that p»ofessiona] educae .
tors should, but generally do not, have the abi11ty and/or attitudes to a]]ow

for the effect1ve 1nterpretat10n and utilization of research f1nd1ngs.. The ' .y

remainder of my comments wi]l address some of the possible reasons for this

state- of»the‘profe551on and offer strategies that may help alleviate the

condition. These protlems and strategies should not be considered as well
! . ‘ X : B \

documented fact, or.even'based on scientific investigation, but as points

for further consideration and study.. - e

Institutions o§ higherfeddpation.have played a major Pole “in the

development of edﬁcationa] research through eduational programs "desigred

ar research courses designed tg produce intelligent c9nsdmers of research

10 _ ,
! B B ,‘ .




and depending on the program ahd']eve], producers of research 'Accreddting .
agencies such as the National Council for the Accred1tatron of Tedcher
Education (NCATE) have hélped in the promdtion of educational research

.- . . I

through standards requirtng advanced programs to includé, "the study‘of

résearch methods and findings." Other rebional and state accreditinb' - :

-~ - N ? . -
agencies have similar requirements. The problem 5f omission of.research ~ ®
requirements, at least at the graduate level, is not of major consequence. .

" The effectiveness of these requirements are of concern, however,’and my

. first comnents are directed toward these programs ) . ' '. h
Generally, teacher education facu]ty are prepared through comp]eting T

a doctoral program which includes a ser1es of research courses and culminates

, in é\dissertation; This is oarticuIarly true now with the(increased'avai]— ’) . ,

abiiiti‘of educators with the doctora; degree seeking ehp]oyment.“‘Typica]]y?

these edicators experiénce;the anxiety referred,to earTier as fear of - ;

obtaining research competencies.! Often the professors who conduct the ~

research c]asses'and the doctoral student‘s dissertation committee peroetuateﬁ’,

the hurdle concept through unsvmpathetic or “1vory tower" attitudes toward

' ~

the. student + The resu1t1ng outcome are education professors who enter -
colleges and universities with a negat1ve attitude toward research.
This attitude toward research is carried to.the mastars and épecialist S
Heve], either conscious]y‘or subconsciously resulting ;n perpetuating_the ‘
sane attitudes. This notoriety of’research.preparatton is a major problem

“in estab11sh1ng the. pos1t1ve affect\ve climate conduc1ve to valliing research

»*

as a process and as a-product This problem seems to exist for professionals
in educat*on more so than for their col]egues in other disciplines. .

) Cuupled wtch +his general negativeness toward research is a related

problem of course conduct. Research c]asses ave, often conducted by professors
) '\‘ ) * Y -

. R |

‘_ * ,]:Iz ) . . : ’ .
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"research c1asses;or because of dec]fpe in enrollment in their interest area,

whose. teaching interests are in other areas, but who because of demand for -

are administratively assigned to teaco research courses. .This often results
in research courses beinyg taught b& pr%fessors who Tack the knowledge, skills,
researcn experience, and att1tudes to effective1y br1ng about the desired
change in students Research c1asses become tests of sbrxiva1 for teachers
and students or, worse, promote indifference on the part of both.

Another extreme is the professor whose major interest'is in the
cogduct of hJS owﬁ:reséarch and has little mottvatioo in teaching. This
professor may have 11tt1e patience with the beginning student in research.

1 do not suggﬂst that all teachers. of research classes fall into
either of the two sterotypes described. I do suggest that the teachers of

research classes should be considered as a possible contr1but1ng factor to . =
* »

the orob1em of cognitive deficiencxﬂand adverse attitudes toward research

by educators at all levels. —

——

T

An ‘obvious strategyito combat this problem is the careful ‘consider-
ation of teachers responsible for research coursgs... Faculty should bg
se1ected who are competent in content and who have the mottvatfod and desire
to teach in the research area. we11—def1ned'object1ves and competencies
need to be stated for research courses and more effective means of attaining
those competencies developed. Certain]y, attention to the attitude of
students should be emphasized and conscious effort made to nurture positive
attitudes toward research,”

Another strategy would be to integrate and promote research through
means other than research courses.\ The value of researcb should be evident

‘through the critical and vigorous approach to professional education topics &
12
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by teachers of other courses. This strategy has implications for both

the undergraduate and graduate courses. Sinée this requires research compe-
tenc1es and positive attitudes on the part of other teachers a part of

this strategy may be Tnserv1ce education for faculty.

Solutions to these problems may be obtained through more effective

instructional strategies with attention given to those who will carry out

those strategies. In many teacher education ‘programs, a rethinking of the
s ° v

objectives and purpose of the research requirements and the evaluation ef

the outcomes would provide moré'insight toward the nature of the problem

and ultimately aid in the solution. Iﬁ graduates of a,proéram are incapable

of interpreting and utilizing research through Iaék of understanding, —
know]edge, and skills, this should be known and remedies determined. If

graduates have developed such negative attitudes that they never intend to

ﬂ__read.researchlafter‘c1ass or projéEf_FEEﬁﬁrements are completed, this needs

> to be known and steps taken to remedy the problem. I doubt if the tradi-

tional method of* teaching research courses--that of reading a required
text, attending Tectures on tie topicé covered,in the text. and writing a
research proposnlv-w111 do much toward so]ving these problems. '

An alternate approach worth 1nvestigat1ng would bé to ut111ze the

educational concepts advocated by the competency—based educat ion movement.

“In this approach competencies to be acquired are made public to the student

-

at the beginning of the course. Learning alfernatives are provided to allow
the student to choose his/her own style of leaming and progress at their

own rate. Evaluation of competencies is provided when the student feels

- "ready" and the idea of pass or fail is replaced by the idea of competent

or not yet competent. The student has more freedom to choose ‘objectives

&
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and has more responsibility for his/her own learning. For a more indeﬁth
discussion 6fhthe competency-based approach to e&ucation, books by Hall and
»Jones (1976), HoustqQ (1974);, and Huston and Howsam (1972) are suggested.
It may be a natve idea that all students will be “turned on" by
research and develop to the cognitive and affective levels desired. But . .
let not the institutions of higher education "turn off" students to research
through insensitive and ineffecti&e reseanch requirements. ' «
If the state of the proféséion regarding research utilization is to
progress, all responsibility cannot rest with the colleges and universities.
Other ‘constituents of the profession must assume a share of the responsi- :
bility. There are two problems that I wish to present for consideration. R
The first is tﬁat of gontinued growth in research knowledge and skills.
While there presently dOQSJnxLJDdsd;awrecognizedv}ist of competentﬁ@?ﬁﬁﬁTfff'
the consumer of research, 1t is h1gh]y probable that th1s 11st W111 contain
more competencies than Jwould be feas1b1e to acqu1re in one or two courses
in a degree program. For educators to continue to grow in this area, addi-
tional opporéunities and incentives must be provided by thg{r‘gmb1oyers
and/or through professional organizations. |
A seéond problem is that of motivation to read and utilize research
as a regular and continuing part of professional activities. While this
, attitude can be initially developed as part of formal education, under-
graduate and graduéte classes are only a small part of the educatd}‘s profes-
sional T1{fe. It would be unrealistic to think that an educator would be
motibated to continue utilizing research‘éimply as the result of courses R
taken in college, espeé%a]]y if none of his co]]egués are so inclined. | .
Strategies to éffect theif/pngglems appégr Fomewhat more complex,
- L SR U \
\ _ 15 \ J

as the problems seem even mure formidabie than those within teacher educational
s . . ..




programs. One key may be to provide some type of incentive to encourage ) \
educators to read and utilize research in their particular professional
role. For example, some release time%cou]d oe given to educators who wish

' &

time could be met through a synthesis oF 1nfordftion on the problem, and

S
recormendations for application or non- app]1cat*on 1n a spec1f1c setting

to seriously study e given educational'problem{ Accountability .for this

1 n

1

i |

* cou1d be provided. x R ! .

Another strategy would be the foqmu]at1on of special interest groups
i !
that have common. concerns or 1nterests in some educational area. Through,

the team approach, the work co%]d be shareq and collective decisicns
regarding sgpe educational probﬁem made . ’

Facu]ty inservice programs could be. devoted per1od1ca11y tQmwank--ﬂ.\——-———»4v~—

PR B - A o

shops on some aspect of research competency or the reporting of current
research on some educational prob]em of genera1 faculty interest. These
. ‘ .
inservice programs could be presented by inhited consultants or by.members
. | .

of the faculty. 1
The development of a research officeiwithin the school district where

4

faculty and administrators could go\for assistance or could ask for specia]
l

research services could facilitate research ut111zat1on and prOmote a
favorable attitude toward research. This off1ce should be responsive to
faculty and administrators of schools w1th1nqthe district and should be
staffed by trained educational research persohne1:

Rossi (1975) touches on an important strat§QY.in resoonding'to
Worthen's (1975) list of researcher competencies. He suggests more of a
partnership arrangement between those engaged %n research and educators in

P

schools participating in research projects. This idea suggests that educators
15 ‘a
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be considered as "partners" rather than "subjects." It would appear that '
such an arrangement would promote a more trusting relationship between the
educationa1 research community and. the consumer of research. Through
dialogue, a more hea]thytrapport could be established and moxe positive
attitudes toward research promoted.
Similar strategies to those Tisted for schools could be stated for
local, state, and national education organizations. The 1ack %f emphasis . .
on research in many of the leading education associations is apRarent The
NEA, AASA, and ASBA place little emphasis on educat1on research at their
national meet1ngs and, .I suspect, at most state meetings. If groups of

\

interested members ccu[d be fqrmed, special interest meetings held and ‘
—————— - — promoted, the interest in research ccu1d be greatly expanded. |
Inherent within the discussion of strateg1es for agenc1es outside

h1gher educat1on is the assumptlon that research is va1ued by the admini-

strators of the agency‘or at, minimum by a group of faculty members. There )
must be some nucleus within an organizat%on that-will promote and encourage

the utilization of research. The identification and encouragement of this

nucleus probably will have to come from those of US'present1y invoTved in

teaching research and/or prcmoting research in these agencies. .« shggest

people such astin this audience as a beginning.

Summary
teo R In thi%s presentation, I have 1dent1F1ed some cogn1t1Ve competenc1es
u - that appear to be 1mp0(tant in the’ 1nterpretat1on and ut111zat1on of

aducational research. Affective considerations have b en discussed 1n\regard

H

‘&to the educator as an intelligent consumer of research. Finally, I have

\vposed'ﬁrob]ems chat\may hinder the effective uti]izatidn of‘research-and
16 .
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péoposed strategiesmto help alleviate thgse barriers. This presentation
was not meént to be a ccmﬁrehensive digcussjon of the topic nor was it |
based on reported empirical evidence that the problems‘discussed exist.

I do not expect everyone to agree.witﬁ my;comménts and certainly do
net ant;cipate mass initiation of the suggested strategiés. The value of
my address and the topics preéented in thié symposium is to stimﬁ1atg
thinking among educators concerned with research and'tﬁe utiTi;ation of

research within the education profeésion. I hbpe my comments have accom-
plished this objective. ‘ K

. : L ' A\
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