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i. PROGRA'&I Di ’&’ Lol NT, AXND I‘Il‘LD TI‘STI\G , .
The Flementary Sfhoeo. @ o owamibs Plrosram was snitiated by_ih_e Industrial

* Relations Center 1n 1My s .02 :\mwnmpuml research project, designed to
ohtain data relating to e s o e cions, ¢ Can glememary school students compre-
hend,{ utilize, &nd retar oo-. . onomic concepts? Can a systematic program
of economic education .+« ..+ ¢ effectinels to the elementary school social

- dudies program” - . ‘

i -

" The Ingustrial Relations Ce.. - . . ..
Thé Indust rial ‘Resations Centor 1s aifzliated with the Division of the Social
Sciences and the Graduaie m‘a ol uf Business of The University of Chicago. ° ) S
In its educational activitic: 5, the (,uner 15 o orking 10 develop.a_compreiensive ‘
approach geared to the nee:ls ol the four key secular.institutions in the community. |
industry, schools, local ;amernmcni and the hospitals and wolfare agencies.
With this end ifn view, i! is preparing and field-testing programs of educatxorr

- and development covering some of the persistent problems faced by fhese four

key institutions. Rubert K. burrs; _Professor in the Graduate School of Bus:ness "’ -,

and the Divisipn.of the Social So u.nces, is Executive Officer of the, Indus;mal Lt

Ref&tmns Center of The University of Chicago. 7 . ‘ o
. . vy > - . -7 g T -t
. The Project,,Staf;; S .- o G s i

, . The Elemegtary SchHoul I cunomics Program was developed by the Soc1a1 -

qtudxes Prutect staff of the Industrial Relations Cehter Robert Lee (project )
dxrec.tur 1960- 63) William Rader, Frances Kyes, Susan Nesbitt, and Valeme Lynch »

* hd - T &
Objec'tive tests for use witii the program, .a teache'rrdvaluation form, and
d parent queslivnoalre were, preparcd ny Geourge O. lﬁaenr, Director of Program
Evaluation at the Industrial Relations Center. Yale Brozen, Professor of .-
sEconomic$ at The, University of C}ucago; served as Program Consultant.
f
Teaching Economics at the Iﬁementary School Level .
/ . "
The ﬁrst as>umpt10n underlymo ‘this program 1s that young people between‘\
the ages of 3 and 12 have daily econumic cxperiences, such afﬁ?ng and using

wy

goods and services, establishing hank accounts, and earning méney in exchapge
for baby: sitting, mowing lawns, and delivering newspapers. It 1s our belief
that these experiences can be utilized effectively in the teachmg of basic
‘_conomxc concepts, .
: ° o AN\
écognizing that children at/the elementary school level are &apable of ’
learning many o thQ)asic principles ofezconomics, a group of outstanding

- -d
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Leonomists and educalors- -in the 1961 report of the National.Task Force on
Y Foeanmic Ducation - -recommdénded that economic understanding be emp’hasx‘{h
it fsoveeral points an the school currlculum .

-

. There are many apportunities for buiiding economic under-
standing from the nme the child enters first grade until he
graduates from high school. Interesting exgerimenis now /
Junder way suggest that such simple notions as division of

labar, prices, exchange ip markets, and even profit can
drasped by elemput (.ar\ school children if they are built into
“carefully planned detvaiag materials and methods. Inescap- -
ably, children are exposed to such ideas in ‘heu' day-to-day

- lives. T! he elemcmary grades provide an opportumt" to, ’

. c-lamfy them, and to relate thex{ to daﬂy problerns of fum11y
tiving, especially in he social qtudms courses children iake
from the ea: "ly grades. We commgnd these experiments and .
recommend adoption of these techniques in the earlier grades

- . as this becomes feasible.” .

* ~

' v . .
Th) second assumpticn of this program is that economic education can
be 'intrSduced prourebawely agthe child matures mstead 01} waiting until he g
‘reacheg high school, When no basic model of the economic world-has-beer=-
“snstructed in the elcmcntar) school 1 grades, tea-hers of succeedmg grades
e nothing ito build on - The d&}-‘:amage of —p:%dmandequate mistruction in
cconomics at the elementary sthool level is that this prov1des a foundation
“or lader instruction in economics.

-7 -

“ A’third assumption is that the teaching of economic_A'incipies will | 4
b lp to strengthen other social learnings at the elementary school level.

L]

Guiding Principles

-~

The prmmples which served as guide lines in the development of this
program were:

- »
i
Contént. - -All efforts are made to insure that the conterl of the program
~7 «aredt, non-partisan, and omprehensive. Whenever necessary, mformatmn

outsirle the arca of economics, but within the field of the social studies, is ,
irtroduced to make.ideas clear, to assure meaningful learning, and to serve

“u. a bridge to a more thorough understanding of economic ideas.

. e . . ”»

-
-

" Economic Education in the Public Schools, A report of the National _
Task Force on Economic Education, 1961, pp, 70-71, /
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Structure. --An atte,nm is mase 1o develdp the matrzals 1n such a way
that they «ar be used 1o provide students with "nemal structure of \hg.economm

processes .tu be stadied.. . Tl .
. .

. . N ) A Y ., ".'
. Leurrana Fxperiences. - -/} he development of student activities and the
. prepara ation of materials for use by szudems are checked against the following
ceriterig:, ) : *

. 7
A

4 -

- Wil this activity or exercise permit student practice of the behavioy stated

in the unit or topic objective” . . (_ -
- Is it justified in terms of the time needed to carey it out® .
- Aré the students involved in the activity realistically? - SN
- Is it educationally significant? - .
- Does it build on what has pone before and prepare siudents for what 1s io
- vome™ ’ - ’ : -

- Continuity.--To maintain commuu} bi’ learning e\nemences throughout
the program, the materials for each unit are iogically related to the pz‘euous -

unit and build upox’x the ideas in all the earlier units.

RIC ' o
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Program Develonment Steps o = - .
‘ -Survey Qzudv and Analysxs ) ; (August-Septemb€r; 1960) *
-Planning Stage. - : . (October, 1960) .

((abjectives, Content, Methods) ‘ .

‘e Ld >

(Noveml;er, 1950-Sept. , 1961)

-Program Development ,
(Pilot Vepsion) . f

-Field-Testing of Pilot Program (September, 1961-May, 14962)
(2 School Systems)

.
*

-Initial Revision . (June-September, 1962) ¢ )
-Finazl Field-Testing (September 196‘7 Ma}(’lgw)
(4 School Systems)
-Finul Revision R . (‘September, 1964 ) N
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' Freld-Testing the Program . - -
)
The Eivmentary School Lconomics Program was field-tested in two sehool* -
>.st:ms, undericonirolled conditions, during the 1961 -1962 school year. Flint .
apid Lan ‘n_,ﬁhchzgan T . ) )
< * £ N ’
Dux'mg the 1462-1963 school year, the program was fxeid tested m the school
svsrems of Flint (Michigan), Lansing {(Michigan),” and Edina (:.Imnesota) and ~
i zigc Atery Coonley \chooé, private school locaied in-Downers Grove,
Ulinns, - . . ’ ¢
< . . ‘. :
. e - - i -
L i . -
. . . . p
1 - 9 » i h
i [ — 't ) ’ >
—
T . 2 .
. A ] -
. = . - ”;‘_
% , = A Ld .
- I R
- - ) - .
’ . * C
» ’ " ‘. z . N
- - ‘ ’ 4
S . ‘ *
. . . i
L .. r~ :
- - ’ - x
. ' * s F
. » *3
. . Pl - >
’ ; x - > *
: . . o 1
. - ” - . 6 . . "
-4 ~ R ’
" Q ) - - . !
- ERIC

Aruitoxt provided by Eic:




Kats

Objectives

*PROGRAM OBJECTIVES

AXD

ORG% NIZATION

—

1: To.develop in elementary school students an understanding of two
basic econumic processes: consumption and production.

P

—

- -

3, To develop in etementary school students an understanding cf the

relationship between consumption and production . T
Grade - Economic Processes
.”. . . / Four Consumption -
. ) " PartT :' -
b4 ¥ ~
(Units 1-6) -~ '
- - :@
¥ -~ . T e . ° N ’
Five Production . .
) Part I1 The Relationship - : ” .
(Units 7-11) Between Coensumption . -

»

Organization--Part I ,

and-Production:

Unit One presents the problem of economic scarcity at the national ievel.
Unit Two deals with the concept of scarcity'at the family level, and briefly
highlights the parts of the economic pro~ess to be studied (consumption) and
their relationships. Units«Three, Four, and Fiyve deal with the parts of the

process and point out further .relationships among them.,

In Unit Six, the parts

of the process are combinéd and presented for the purp'oses of (1) showing the
relationships among the parts and (2) d(.vplopmg a more thorough and comprehenswe
understandmg of the over-all process of ¢onsumption.

-
”

T

3

i»
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. OUTLINE - PART |

3

2,
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Objective: To develop in sti:dqnts an understanding of how Americans

obtain-goods and services

' THE

UNIT OBJECTIVES

To develop in students an-understand-
ing of the problem of scarcity -
- L - -

PROBLEM «

-

—Todevelopin students an understand=

ing of (1) the priority of human
wants, {2) the tharacteristics of
human wants, (3) the reasons wity
peoplécannot satisfy all their wants,
and (4) the reason why-families must
[make chouces about which wants to

) satlsfy

. How. -
.- AMERICANS DEAL

“
e .
el

To develop in students an undeérstangd-
ing of the relat!orshlp amohg.wants,
work, and money- .

WITH THE
. .PROBLEM- -

" To develop in students an ‘understand-
" ing of the (1) the evolutior of our

system of exchange and (2) the major
functions of the money we use today

. To develop in students an’ understand-

ing of (1) the importance of consumer

choices and (2)7 why people save money

/

RELATIONSHIPS

~

To develop in students an understand-
ing of the relationships among wants,
work; money, and consumption and
savings

-

: UNIT
*ONE | SCARCITY--a
UNIVERS AL
PROBLEM™
™WO | WANTS |
THREE | WORK ~ -
FOUR |, MONEY
Five | CONSUMPTION
* AND
SAVINGS
T sIx | SUMMARY
(. ,
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Ob;ectn/e To. deveiop in students an understanding

e

of h6w Americans produce and obtam ,

g_ood's and services ~

T © UNIT-OBJECTIVES
"HOW AMERICANS | To develop in students an under-

: SEVEN. " OBTAIN :GOODS standing of the process by which
) AND SERVICES - Americans obtain the goods and .

‘services they'want®

] .~ - | Understanding of the way in
E{GHT OVERVIEW whici Americans proGuce gooas
) i : and services and market goods

Understanding of why pecple
‘lorganize businesses - -- = S

, _ |Understanding of.what is neéded
: PRODUCTION®  |for the production of goods and
NINE | - © | |services .

Understanding of the way in which
labor, materials, and equipment -
are,combined to produce goods and
services _
. 1 Understanding of the relationship
" TEN- MARKETING of production, marketing, and
b - | corisumption

© .| Understanding of the way in Wthh .
. IR A, wants, work, money, consumption |

ELEVEN . SUMMARY ‘and.savings, production, and

" | marketing are related -

4
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ECONOMIC RELATIONSHIPS ,
TH* pHOBLEM OF <CARCITY T
OUR W AXTS FOR- ' . ) ’ .
- GOOD3 AXP SERVICES |~ o
- - 1 ARE vwLIMITED : . .
= . - L - -
. 'BuT . - .
S - ) | : | our PropuCTIVE
‘ O PN ON L = S - N
oy AUt ROES ONE Y ) . ~ RESOURCES (LABOR,
- ey vt : T Q MATERIALS & EQUIP-
. SH DHTED A T — MENT) ARE LIMITED
- — . ’ , THUS -
. X - l . - - . hd '
B - SCARCE RESOURCES COM-
] PEL MAN TO-ECOXOMIZE .. ) .
. TO BETTER SATISFY HIS "‘ ) ’ -
e . U.\Ll.\X'ITED WANTS . -
J ! .. * HOW AMERICANS DEAL WITH THE PROBLEM OF SCARCITY ’
- *§ People work i order ¢’ “
. N . ta . . .
- . v I - —V Y
r N - » ¢ " .
r}h’:un gnods and servives o, ’ . Produce’ gonds and services
- AN -~ - 3
- - J P ’ N '
. - ~ - i - R i
R — o T, _poecetne m‘;n('\. m exdnungc T What is produced is” ‘TUTF_"W T R
- tor prams'qmcos— o largely by consumer prefereqces—— .
. /\ ’ e . \ =
% Efficient production is. dotel;mincd
- The ppnes they receve is . by the effettive combination of
. E , labor, materials, and equipment 1 .
? s - . ’ )
' — = 1 : : .
: Uaed to i B Saved for . JGoods and services must bel 4
.} buy gedde AN Epere i avaiiabi .
= fo i = & o . mMase availanie 1o consumneers
anyg services consumption .
‘ 7 THF, MARKET
* . by . -
. - T, br-m:md for goods Supply of goods . ) '~
) and gervices ~ and scervices ,
IRICE .
Buving gon.ls PRICE Selling Ennds -
.o . and <erviees A ahd selvices ’
‘e ; E#changing money for ’ ¢
' . ) goods and services »
- -
| R . ' - - .
O . . " '8 - ’ '
"

.
?
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I11. INTRODU CINGt AND .-\.p.\II.\’IST'E RING THE PROGRA™M
. In the past, the schobls that have been most successful in using -
and incorporating the Elementary School Economics Program into their
social studies curriculum have utilized a procedure for introducing the

program .similar to the steps listed below,

] - - ‘(' -
- Ixamination o proar.i tuaterials by superintendent, principals, curri-
culum direcror or curr._ ulum committee, board members, and teachers.

s
* . , - ]
- ~

.

- Teachers volunteer 1o teach the program,

- Establish pilot program-in one or'two elementary schools, e, g. lfor
2 .fourth-grade classes and 1"or 2 fifth-grade classes. :

*

. .
. . .

- 4 .
3 -

..

- Review social studids curricutum for gr,ades" Four and Five, and make
adjustments to allqw adequate time for teadhing the ESE program (See

- Conduct a pre-program orientation meeting with feachers and principals -
to review the objectives, content, organization, and mategials of the
program. 3 ' . !

* 4

- Determine principal's role-Discuss ways in which the principal will (1) be ~

. kept informed copceriing program pr ogress, {2) interpret the program to

parents, ana (3) ¢ontribute to the success of the program m other ways.

¢ .y

& .

)

*

.- Evaluate pilot program by means of (1) follow - up corference with teachers
(half -way through the program) and (2) evaluation form and end-of - program
~Imeetmg with teachers and prmmpals.

.

ERIC . o

[Arutex: provided by ERic . N
A ‘ Yoo : ;
’

becu.on IV-p. & for time requirements. )' . e .
. . '. . ; -
i £ . s - N o P d \'u
- Stimulate interest and enthusiasm among:teachers and parents. Curriculum
personnel and school admiristrators play'a major role in helping to
. make_a success of the. program by indicating the1r 1nteres’c in the program '
and, helpmg to mcatwate teachers. i . ’
’ A | STl T ey

[¥]
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IV, USING THE PROGRAM

. -

In using the I:lememar School D.,onorx. s Program, 1. < suggestcd that l
the various units of the program be related, as myuh as possibie, to the teach-  °
ing of.other elementary school sovial ~fugi1g—:\ “Lach teagher 15 urged 1o present

she program in whatever manner and {ime stquence are most apuropr 1ate, o |

Lhe varving needs and intevesis of the students, \ . -
» - 4 - -
Estimated Timv—r‘orﬁ‘eachim; e Prosram . S A
. ’ - ’ hd

Theé estimated amount of clussroom time needed to teach 1he pro:n’am‘ -
ranges from 20 to 34 hours, The majority- of teachers who nave useu the pro-
. gram e taught 1t as a separate subjeci. However, when ’[,osmble, ir should
‘. e related to ’t_hc fourth-grade socgal,studies‘cuz-‘riculu‘r.n. o 4

. .
* * .

- . = - . . _ —
. Sugpesiions for Relating the Progrum to the Social Studies Curricullin .

L] * - - * . v -
A / . ‘\r— .
. AnTThe Spring of 1963, the staff ofthe Flemem ty Schobl Econdmics
.- - Project surveyed the fuurrh-umde social studies uurmc'ula of 40 school
,b}bt?n]b. A bmef bummavix,pf the survdy results ‘follows:

.- l . .

Geogr dph) and W.x\ ot Lid i Dme_r&m_ﬁn«.fwn.»wm W
the schoul sy stems, students ledarn that they ar¢ members’of a world community.
/ The bl.lb](:l.t matter muludeb a study of -the climate, natural resources, mdustnes

tmnbpurtauun and «..ummunu,d.ucn, cylture and- customs, %memmem, 1 m,r‘eauon,
and dmcxrcnt ways of saubf_)m;, babu_ needs in gach of {he r‘c,g.,tons »bt)lch wd.

» L4 P
L . , .. L, -
- . * . . N

. The.State, .=-In seven of the sch()ol systems, biudents study._their hone :
. state for the entire year, -bub,]cut mattet typically mdudes a geographical .
. m,mnéw, history of the* st;lto finits on natural x'osour‘ces mdustmeb,
. ,_,;J'Lmspm‘tdn')n, Comrmunication, oducatlon recreation, and goyex‘x\ment

* v

-~

& 1)
. . The Loc.al Community, "-lIn two, of Uxe ?chool systoms students studys _
their local community, Ih\submct matte(r is blmllar fo that found in the .
‘»@Lc studle " o . ¢ - .. . )
o T4 5 ' ) be ' - ’ T o ! ) : : 4
: The Nation.y-In two of the, school systems, students study thc Jlscovex_)\,
- , exploration, and stfuggle for independence ‘of the Lnited States. The empha51s )

is on the rugged qudhty of the explorers and pwm,crb and on the reasons the
colonies declax-ed their’ mdependencea‘

. . . . . . .
B,
’ Compomto -+In 17 of the bChOOl sysfems, a combination of the above
categories is studied. ~ R ; e ) .
, . A
. , . 12 S . - "
, ’ . ] . . ’ . i N + . s ? \’ ;
s . - -10- , . T
- " . b . . ‘ .
E TC X o ‘ ‘ » . )
7(‘ ' - i
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Prosram Materials--Desceription and-Use .
r ’ 7

The teacher®s guide and other insiructional materials are designed to
serve ds aids in presequing the Elementary School Economics Program.
They present « comprehensive statement of the economic concepts t&%
tauzht, and are designed to be flexible in“terms of teaching approach

The teacher's materials for use in the ‘program include: teacher's guides,
mstructional aids (charts), and evaluation materials (pre- and post-tests). The
btlldt_pib materials include. & book of students readings, a project book, and

rogress checks, The purpose of each type of material is stated below.

[y
-

Teacher's guide, --The teacher's guide describes the major ‘pomts to be
covered, sugsests several approaches for introducing the uhit, and outlines
several activities frum which the teacher can c‘:oose in carrymwout the objectwes
of the umt -~ - .

.

-

- -

: Inatrucdor;al aids. --Three wall charis are inclu(ied in Part I of the program..
.The :all charts are used to ‘explain the over-all nrocass that is bemg studied and

L3 S

to emphasize key .concepts. :
. 7 )

Etaluation materials, --The pre- and post-tests consist of two series of
multiple -choice guestions. The purpose of the pre-program test is to assess’

. the studengs' level of econumic understanding before they have been exposed to

~

the prugra‘m. The purpose of the post-program test is in assess the ‘s‘tudents'
i¢vel of economic understanding after they have completed Part I of the program.
A comparison of the pcre- test scores with the post-test scores, provuies the
teac,her with a measure of the change in the students' level of economlc under-
standmg . : .. : . .

Students' readings. - -The students® reaéings for Part I consjsts of a bound
book titled Elementary School Economics I, Readings. This book ‘contains,
several stories and essays which are coordinated with the subject matter of
each umt. The reading materials were prepared by gualified economists and

experienced teachers. , .
0

- a I
The students' readings can be used in several 'v'ays;\they can be read by

the students in class, assigned as qutside readings, or used as the basis for

discussion, and as an aid in c.;rr}mg out classroom pro;ects and activities re-

lated to the program. o ’
. o/ ' ' :
14 i

\




ER

Aruitoxt provided by Eic: , i

‘.4dmxmatered to students after the completion of the unit. Each progress check

“vhecks is to proi 1de*ea~::n student &ith an immediate assessment of how well he
_hus understood the bism ideas presented in each unit, . s

O

",
’

- . .
Project Book, - -The project bork has a workbook format and contains one -
and tyo-page materials, illustrated dnd in color. They.arg designed to enable.

students to practice the behuvior stated in the unit or topic objective.

~

These materials, which have proven to be useful instructionalids, can
also be used to convey Lasic ideas, to summarize content, and to serve as a
basis for classroom discuss:ion. .

L4

1 }( Zress checks, - -The progress checks are sd{\scormp tests which are

contains ten true-and -false questions. Afier taking the test, the student may
break u sealed ﬂan and read the correct ansyer. The purpose of the progress

-

] R ) .
A coordinated program. - -All of the program maierials aré built around

and coordinated with the teacher's guide. Each type of material is used for a
specific purpose, and each helps to complement and to reinforce the ideas Jpre-
sented in the other materials. In this way, the progray materials--which are
a combination of print and several types of visual aids--are coordinated to pro-
vide the component parts of the educational process,

s

- -~
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EVALUATION OF PROGRAMEFFECTI VENESS: GRADES 4 &5

Elementary School Program

b

A. FOUR METHODS--of evaluating Apr(fg‘r\g;n effectiveness:
1." Student Understanding--of economic concepts - .
2. Student interest in & Reartion--to achonon'iics program )
3. Teacher Fvaluation--of the program & rﬁaterials
- \/ =~ . - ] . -
4. Parent Reaction--to the program for their children
B. b;COPE--of field testin'g & evaluation - %
X - .
PUBLIC ScuooL | _PART 1 - GRADE 4| PART I - GR®QE 5 'gtou'g:és
SYSTE3IS No. of |® No. of No. of ‘No. of Grades
R | Classes | Students | Classes | Students 4 -5
Flint, Michigan 35 1,400 31 | 1,240 2,640
Lansing, Michigan = 14 490 | 490
o N ~
Edina, Minuesota - 1 32 / 1 32 - 64
. 7 i
Hinsdale, Illinois . . 1 35 35
PRIVATE SCHOOL .
Avery Coonley School 1 25 - 25
. ‘.k,.
P
 Totals ., 36 1,432 48 1,822 | 3,254
4 .

*
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Elementary Schoo! Program ~
>

k\ R;ESEARCH DESIGN TO MEASURE PROGE?M EFFECTIVENESS
: ~ .

- ) . "
school groups were used:

A, .)MET -<two kinds of elementa

k" -

e Experimental groups--were sted and given the program

e Contirol groups--were tested? but not given the’ proéram
- ~

e Matched groups--that were comparable

s .
e An adequate sample--1034 studenis were involved> LT

-

’ > >

7 @ Meanof 1Q's

1 @

.Control
Groups .

=
e Rangeof IU's ™

No Program

)

¢ Socio-Economic
Status

Experimental
Groups

Given Program

. Gréde in-

\  school




R —_— | .

-~

g Elementary School Program

A

- RESEARCH DESIGN TO MEASURE PROGRAM EFF‘ECTLVENESS

- 3
s - ]
3 e - -

A Y
A 4
B. EXPERIMENTAL DESIGN--of the evaluation . -

Diff due-to
Control - "
Groups ) - NoProgram
1st Admn.  G——=—=———— Gl

No Program

Difference .

~— ' 1q Resulté?
. - ¥ DueTo
' ] 1 Program
. Diff duegho
Experimental ~ \|  —Program
' Grqups ;W&\
Given Program ~Maturation
‘
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; . ~ . - .
; ‘ ACQUISITION OF ECONOMIC UNDERSTANDIN-G
. Grade 34 -
EVALUATION SHOWS ---( N . -

Controls - showedlonly 4,9% iraprovement from regular social -
study course and normal maturation.

Experimentals - showed 26. 4% improvement from program or

5.4 times as great as controls. ; .
- - . . \'
- CONTROL GROUPS -- (N =172) ‘ . '
Areas of . % Correct AnSwern Augits
Knowledge 20 30 0 X 70 - 8&& . .
. \_\ - )
Wants t . | Pre-Test -7\ \_‘i’gst-'l‘e;it .
work -C—C—— T
S ' / -
) 4
Money . > oA My
. AR Gontrols = wol ]
Consumption ) v\ ) .
& Savings , (':"(i givew pz‘ogﬂd"l‘
R - | | < - -
Over-all . PR —C—C Z g } * l ’
. ’ * ) - . ——)l "_—4)}0 3 ot
- EXPERIMENTAL GROUPS--( N = 1077 ). * ] / 7 -
, _ S
% . " Areasof ' - % Correct Answers on Audits- 5
" Krowledge 20. 30 4 0 60 10 &
] . - 7 X )
Wants X\ /
. : P . Post-Test
P / s | Pre-fl‘est,."\. . . .
Work v, Y — X ¢
| 7 . y
‘ N /
’ ~ Money + \ % Y -
' - grpmmiment ||
Con§umpﬁ:? S il 3}( \ - \
avingsh. A am
| & Savings - qli““'ﬁ,w” }\ . )
Over-all : d X X
I [ k
—— 26, 4% G
P r - ) )
Acquisition of Economic’Understanding -

ERIC . | 19
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\ ' ACQUISITION OF ECONOMIC "UNDERSTARND ING

: Grade 5

EVALUATION SHOWS - -

Controls - showed only 6.1% improvement from regular social
study co‘.u:.se and normal maturation,

E;:perimentals - showed 25. 4% in';prpvemeqt from program or
1. 2 times as great as controls.

CONTROL GROUPS -~ ( = 268 ) ‘ ‘y
Areas of ' % Correct Answers on Audits '
Knowledge 30 4 0 . 60 70 80

WANTS, WORK coc o

MONLY, SAVINGS ; - \ :

) plre-test > I N*— Post-test \

PRODUCTJON - : f—if -

. - // * )
| - .TS ﬁ ; //( /
MARKETING L o -#0°
' \ - .,; 60"510‘ .Gqﬁz,m
"I 1 ‘y.&;‘ ﬁ,‘lr
~ . L) 9¢ | - l _
. 1 [ 4
OVER-ALL - c—c1— 1
Ao ewmd L]
EXPERIMENTAL GROUPS --(N= 1057 ) ,
Areas of % Correct-Answers on Audlts . )
- Knowledge -30 40 50 60 - 70, 80
WANTS, WORK ‘ R e
MONEY, SAVINGS-——— —— —x—
- A ) .
Pre-test*"’\ I
PRODUCTION | 1 g .
> J ’ PR /A/ Post-test7
- ' R V4 ,

: ) 7 '
MARKETING _ ¥— g .
7(\~; o g‘ﬁwuﬂ«ﬂ‘tw -

71 given ﬁ’”?"ml :

OVER-ALL i [y I ¥

~ " I — 25,4 ot

Acquisition of Economic Understanding

3
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RETENTION OF ECONOMIC CONCEPTS & UNDERSTANDING

Evaluation shows:

Grade 5

-

—
ve

Influence of Prevjous Economic Education
on Understanding New Concepts

Y
e’ . .,
Retention of Economic Concepts, ~ - ,
Areas of Knowledge T : . L
and Oyer-alt 407 50% 60%  70% 80% 0% 100%
WANTS, WORK, /| | . o
\ ‘ /
MONEY, SAVINGS l‘?’re--Untrai\neo // P
' ) - in’ 4th grade - ’
PRODUCTION : N\ £ N - 333 )
N = 620 / / LIRS IR
. T/~ Pre--Trained
MARKETING V4 \' in 4th grade
: A AN o
- - e \ \.
" OVER-ALL ' LN




. TEACHER EVALU;ATION‘--OF-PROGRAM MATER]ALS
Grades 4 &5 .

1

* ) N
PYPE OF MATERIAL __ EFFECTIVENESS
POOR FAIR AVERAGE | GOOD
Teagher's Guide d \ 2 12
- ‘ .
‘ . AR
Wall Charts . 97> .1, 19
Students' Readings 5 . T4
\' *
Project Book, 2 3 11
. ~ - * _
Pre- & Post-Tests - 1 4 22
1 \ .
e T = Y
Progress Checks ; 4 6 17
+ TOTAL = 273 -0 7 et 95
PERCENT 0% 2% 10% 5%
) , .
PRO‘GRAM AS WHOLE 3 13
PERCENT - % 29%

" *Based on the responses ‘{rom 47 teachers.

4
-

-
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s o - . o - - g A
. . . - * . R - v
EVALUATION OF STUDENT INTEREST IN ECONOMICS PROGRAM .
_ As Assessed hy Teachers, .
} ] .
- . - - . . L‘
/ ECONOMICS1 vs. OTHER SOCIAL STUDIES, -
. - - \
S_o~
-". - /I = :‘ N - ~
NS - iizize%f . l.l:sc: _Less- '{&bout\ggéfSamg . More ’;‘&uch
Z g . .o s ore
3 Wants: ’ ' 5 . 7 1 .
- g‘ - -
C Work S 1 9 1 2
Monev T 1 AN 8
” ~ . . ! - :
z N = 7 .
Consumption {- - - ] ] . .
& Savings , 7 .. 4 "1
, g S I S . . B . !
- \ . L S|4 |
Total = 51 - 0 2 . 22: "'. 11 i 10 -
7 - - l
% of Ratings ~| - | P AU A A B ’ - |
at each Scale |~"07% 4% | 43% t 339 20% , ‘
Value . . t . - ‘
< — - i . - |
- - 2 . - 'Y P * . ’ }
ECONOMICS II vs. OTHER SOCIAL STUDIES j
7°'I"rr)duction . 2 .- ‘) I -1 | 7
C Marketing | T 10 16 4
- " — Sem—— 4;_ o - - 1\
Total = 68 "0 - 6 -1 22 29 11 . |
% of Ratings s 7 ) |
at each Scale 0% 9% 327 . 437 - 16%
Value ‘ Lo




. s - _ Elementary School Program
- » . . . . . ) N
3 |
PARENT EVALUATION--OF THE PROGRAM - :
- . v ¢ - . " R [
- . b % . . ) -
° A: WHAT THE'CHILD LEARNS--parent of experimental groups were
asked: "Do you think it will help a chiid {o learn about wants, work,
produation, consumption, natural resources, etc.?" . - .
(4 }», *
- = A
Yes '
.| No : , _ L :
* . [Opited o ' = L
¢ mitte B2 - . . e ' - w'%
. : Answer ) ‘IZ'S% : S S | ‘
? . 4
7 . - ) - A- 7 g - ) * . - 7’7 o o . . o » . -
o . — . . ToF .
B. DISCUSSION OF ECONOMIC TOPICS AT HOME . 3 ' tr
- ~ o .’ . .o . .
» - -
AN s - . L . .
-’ , ] « - ‘: b - -
. ( . LA
S 20 0 € 8

- B=————— _ ~ &
Experimentals % 76. 7% !
" (Given Program) , L

- | =

-

; -~ Controls

. \ 570 .7% ’
b /XN'Q Program) '




Elerhent'ary_échool Program ~’ P s T .

-
<
¥ - -

©, TYPICALPARENT COMMENTS, <+, -, /. -

- 3 * . . , - {
. . - J] N A . . .
- "‘ s - * > ) - - - -
=t . "It is very important that these young people be'given
this basic start in economics. " .
% . " , ’ ' < 7
, v . .

& L4

""Seemed to enjoy this class Was always eager to -
. % show ‘the work her class had fompleted. "

. ) (3

N . ' .
Y. ) ®
. . h r . g.
"I think it's very important for children to learn about
- : _our country s economy begause in a few years they will
R 'be taking our place in socf&ty - ) -
M LY RN . ’

"Our son certainly learned a iot from this course and ‘
loved it. I think all children should have 1t " oo

P - » -
- s

’

LY . -
"May-daughter has brought home her studles‘on economles
and seemed&o en]oy it. .She has discussed it with me and
asked various questionst I even enjoyed it!"

- 5 N
- . . 4
¢ . - .
4 . B
Fald .
.

""We were very pleased that our d‘a{{ghter had the oppor-
Xumty to study this coggse, She was very interested and
ften brought her book horne for us to look at. Her know-  °

~

I}ﬂge certainly increased.

» . ¥



