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Recommendation 14 of the Supenntendent's Reeommendatlons On V1olence
and Discipline reads as follows: . ‘ [z "

el

s e

A course dealing with the ceuses of disruption and ;{foIe_nce will be
developed and intluded in the total school curriculum at all grade levels."

. » .. - .
- . e . :
' - - - - - ” 4

. Comitent: e | .
, o ‘

"Dealmg openly and frankly, as part of the student's classroom experience, *
vnth the reahty of violence and disruption, will drive homp to the students
2 their responsibility to overcome and prevent disruptive bg%awor. By. X
*  studying the problem, defining its causes and'aealmg with its effects, students

7. will be working toward this goal." . ° .o
,/' N

The thce of Social Stud;es Educatlog, Office of Carriculum and ' o
Instruction, was charged with the development of the K-12 curnculum '

materials dealing with the causes “of vwlence and disruption..  ~~ / PR
The seti{.s of lessons that coimprise this unit is divided into three categqrie's‘:'

; R o ' .
L ) - - . -
-

.

‘.4, 11 Kindergarten tirough 4th grade
*, " . (2) Grades 5 through 8 or 9 throigh 12 _
‘ »{ + . ‘ - 5 (4 ’ _0.
" T .(3). Grades 9 through 12 - _ ] . . o

However, this éeompartmentalization is not inflexible. Teachers are
encouraged to experiment with the lessons. Many lessons geared for Grades 5-8
. canbe used in grades 9-12, Some of the ideas and activities in lessons designed for
K-4 may have some applicability m}radeé 9~12.  In short, teachers should feel free
to mix strateg1es and activities in such a way as to meet the needs of therr classes.

The Office- of Social Studies Education,’ Ofﬁce of Instructional
. Services, .gffers its services to assist teachers in the mplementatlon
of these curriculum materials, ) - : .

- )
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.Causes of Violence and Disruption .~ : ~.

Objective “ . ) o (. \/
2ojective

To have' students become aware of what is meant by the term violence.

- ¢

Instructional Strategy = - ’

. - . f

1.
o ﬁ\class for the following skit: Co . )
v » i ‘ .
. a. Two boys brmg some packages to the class.| The teacher, asks if one of
. the students will put the packages in the closet. An argument begins as each of the
Students wants to put the packages away. The boys begin wrestling: and pushing each
other. The teachgr intervenes and takes the boys.into the'corridor and sends them
back to cIass. .
';-"'“,' . . \ N - . .
"'g . ! "b. The teacher will raise the following questions: . ’
L] 3
. Who can desaribe in one word what you have just witdessed? The students
' W1ll pr.obably mtroduce words such as "f1ght, L argument, " "pushmg "ete. .

The teacher should make prev1ous arrangements w1th two members of another

T T T T

¥
Y, e

If the word v1olence does not come from ‘the class ,.the teacher should then introduce
1ttotheclass. . PP

N 4
. o Ky ’ v
] -

T -
Ve e e . .

Fzghtmg should be dJ.scussed as one- form of v1olence.-

4

2. Teacher should br1ng m a ser1es of p1c€ures, some of which show V1olence,
_some of which show people workmg together -or h?vmg fun

tea gt

’
v v

Y s ’ -

a. ~’I‘eacher should tell the class that they are going to separate the pictures
into two p1les--one enhtled vfolent the other, on-v1olent Each picture held up by the

. teacher should be discussed by the cl’ass as to whether the picture shows and activity

, " which is violent or non-vmle;nt The plctul'e should then be placed in the appropr1ate )
) " p1le.* ’
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S oa glggestec Activities S S “

\?
: N
a ~
-
'
-

{ i \! L .
1. Each child can make a list 6f 3 TV shows in which they see violence, includiéf -~
the Saturday morning cartoons. Students will discuss why the violence occurred and '
attempt to get at other ways in wh1ch dlsputes cap be settled.~, . . S

.

2. The teacher will read an account from tﬁe dzily paper dealing with a v101ent act.
- A "y
oo
a. Discuss the fact that violence is a fact of 11fe by asking the following ques-
] ‘tions: Do you find many stories akout peogle hurting each other in newspapers and
magazines ? Do you ever see your friends in school hurting eack other ? Why do people
hurt each other? What can you do to keep from hurting others? :
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Lesgon 2-=Violence and Symbol‘sk L ’
L s : . » T e e
Causes of Violence and Disruption : B - .
' ) .’ 1 ' - . » ) B
_Objebtive - o X S T
“To inderstand the relationship between emotions, symbols, and violence, '
’ . \." .“ . co S o . ¢ , — e L .
- ¢ ' . - A . - ' * [
Instructional Strategies . . f ' N L . .
~1l. Materials needed: : : . = §
T L ' Ty SR ;
‘a, 3or4 yardsticks
! b. Individual snapshots of each student in the class. . . ,
c. Magking tape ' = - - - £ v
. N ) N . . i .t. ' . ) o ’ “' . ) )
d. Cardboard or/oaktag ! ’ “r‘;z: NN ' P ¢ —; .l

2. Teacher arbiti'arily~divides the class into'3 or 4°groups Each group should be
given a yardstick. Using the matenals 1 ted above, each g'roup will construct a totem
pole containing the pictures of each indiyfidual _;_l},the.groupxby mountmg that group s
p1ctures on one yardst1ck :

. L P
.

- e — I [ &
a.  To the teacher: P . . . - - f

e ” g'\‘, . sy

In ‘early American Ind1an culture, the totem pole vas g colorful and beautiful i :
construcnon that told a story about an 1nd1V1dual, a family, ora tribe by usmg a ser1es ‘ :
of symbolic carvings. This activity is des1gned to focus upon and strengthen the student'
self-concept. . . v o

, 3. Have each group of students make up and tell 2 story about ’the greatness of their (
respective group. o E - a - ; X

4, Place the totems on display. I . . i . ﬂ )
5. Discuss with the class how they would'feel if their toteni was desti'ofed by

asking the following . ] U ' -
. ¥ o, How do you feel when you see )our picture on the totem pole?

o »

b. Do you think people 11ke or feel good when they see their p1cture on thé
"totem pole ? : , .




s

v

.

ir
4 -
’
»
»
‘ - L]

T
.Why not? . ' ‘ . -

.
. . .

c. Do you think peopie feel happy or sad when they see their picture on the -
totem pole? - . : :

- ]

d. Would you get apgry and fight if someone destroyed your picture? Why?

.

e. Note to the teacher The teacher should emphasize to the students that
the picture stinds for.or is a y_n_:_b ol of them., The teacher should discuss with the ..
class the”‘ eaning of the word ''symbol", '

[T
- .
N L]

f. < Reinforce the meamng of symbols by doing any of the followmg

-

- ]

(1) Review the meaning of these mathematical symbols w1th the class

> <, =
. ,'(Z) Display the flag an’discuss how it is a symbol of our nation, -
4 ) . .
ggested'Actlvmes ) . |
- ‘ . L .\ .
. L. The teacher, should read the followmg story to the class to show that people _
do have £ee1mgs apout symbols. . . ‘ R - i’ o

. The teacher holds up a dish towel and‘hegms by saying ‘the towel is Just 1
bought by Mrs. ‘Smith for one dolla¥. "When she got it ‘home, Mrs. Smith was sorry
that she had bought such a plain-looking towel. She always liked to dry her- dishes with
. d towel that was full of bright colors, but toddy she thought it nnght be good to make a
change. Now she did not like the change, and she decided to use the towel for a scrub-
bing cloth. As she was scrubbing her front’ steps, her neighhb‘r looked at the obviously
pew cloth, The neighbor was a bit surpr1sea when she was told that it was a brand new
towel, but she smiled and said that it was so soft that it would be easy to use and be~ -
cause it wagq new it wmg,d. last much longer than the old clothes that she always used.
Mrs. Smith - was very happy that her nézghbor did not thmk that she was foolish for
_using her new fowel as a scrubbmg cloth, PR T

. . - ) M A}

[

The teacher asks questmps such as the following: . o o . I

.

1. Do you think that your rgother would use a new towel as a scrubbing:clo'th? Why?

s 2 ‘What does you'r mother use_lés a scrubbing cloth ?'Wh‘y‘?' - T~

3. Do you thmk that \Irs. Smith's ne1ghbor should have, told her that she was T
foolish to use a new towel in this way? Why ? ¢ * _ g
g g ‘ s e
4.‘ What' kind of a 'persoag do you think that the nelghbor was ? Why? " LN

A"k!



Now the teacher ‘holds up.a nice ﬂag and says that Mrs. Smith's nexghbor .
bought two of these on sale and that she had paid only one dollar for both of the beautiful
. flags. She shows the class that the flag and the towel are the satie size and are made
out of the same ktnd of material. Then she explains that when the ne1ghbor, whose name ____—
was Mrs, Brussel, got ready teQ scrub her fronf steps, she saw thather scrubbing cloth
was all worn out. She decided to take one of her new flags off the stick and use if for
scrubbmg. She liked the nice soft feeling of the colorful flag and after all, it had only
" cost her ﬁfty cents and she still had one. to put out on holidays. -

As Mrs. Brussel was scrubbing the s'teps, Mrs. Smith camre out to go to the
store. When she saw Mrs. Brussel scrubbing with a flag she looked very unhappy and
she asked her why she would ever do a thing liké that. Mrs. Brussel told her that she
decided to use a brand new cloth as she had seen her doing yesterday. She-told Mrs.
Smith that the flag was soft like her towel and that it had cost her only half of what she
had paid for.her towel. She was sure that it would last miuch longer than her old cloths
1 . did, The more Mrs. Brussel talked, the more unhappy and upset Mrs. Smith became.
., She tried to explam to Mrs. Brussel in a kind way that there was a big difference in
O ) u81pg a towel for a scrubbmg cloth and using the flag of your country for a scrubbing

. cloth.

P

The teacher asks questions such as the following:
a. Why did Mrs. Smy‘.h think that it was wrong for Mrs. Brussel to use the
ﬂag asa scrubbmg cloth?2. .
b. Do you think that.your mother would scrub with a new flag? Why? An old .
flag? Why? ' . . .
‘c. Do you think that Mrs. Smith was able to get Mrs. Brussel to understand
what she meant when she expldined the difference in what she had done? Why ? Review *

the meamng of the ﬂag as a symbol - .o . ) ) e

. . . ) b
" R ; :

IS




« Causes of Violence aifd Disrup_tion

Objective o o ) .-

T . =

' 1. To demonstrate that scarcity of resourcegcen and sometimes does lead T
to violence, , . s T T )

. 2. To explore non-violent alternatives. o
/ Instructional Strategies ’ .o : ) | .

. ~
¢

. 1. Place 3 chairs in front of the room, Tell the class that the three students
who'will occupy the chairs will‘'receive cookies. - . . . .

- ' Ask the students these questions:
a. Who will sit in the chairs?
b. How will the students be selected ?

. D - Should everyone race to the chairs ? Could this lead to violence ?

. What' kind ? . . .
A’ e ) : \_/ ‘- -
; c. . Should the teacher select the puplls? s -
o N - d. How would you (student) feel if you were not selected? Might your ' g

/.. feelings lead:to v1olence ? .

e. Is there another way the class can dec1de who should occupy the
. chairs?

. . v
f. Hold a class election to determine the best method of selection. If .
1o one suggests a class vote as a way to determine occupancy, feel free to do so .

yourself.- This will afford your class another opportunity to participate ina ”selection
by voting process " . p

>

“ Suggested Activities .

1. Find out how your c}p}dren feel about voting as an alternatiye to violence
" when making: choices. Use the. fo]lowing cont:lnuum ‘

JOT .
. ) 1 .

-

: Q | . . Q. . . . . ) - -




PEOPLE SHOULD VOTE WHEN MAKING CHOICES

~ , . ~

- \ e s
- ,Always _ Mostof - Sometimes Never
the time :

. -

- -

Ask p}xpz.ls why they placed t’nemselves where they did on the continium, ‘ .

2, Discu.ss the concept of scarcity of resources with the class. How can the .

cookies or thé\chalrs be viewed as scarce resources?, ‘ . o, A

‘ 3. Usmg a series of pictures that present mdimduals whcr live in affluent '

" circumstances and individuals who live in poverty, ask the students in light of the

" previous discussion and activmes, whlch individual would be more likely to resort -
to violence, . : . ¥

-
L W

4. Play the game "T wish.," Ask the student to Wnte down one thing that he -
would very much like to have--e.g., bike, toy, mini cart, ete. Raise the question,
why d°n'§ we have all the things we want. The teacher can also discuss the difference
between wants and needs as part of this activity, . :

-

+

-
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Causes of Violence and Disruption °

Lesson 4--Turn 'N Territory"' ' ;

»

Objective . : .

'_I‘o_compare how animals afhd humansde'fend their territory. - |

P ~ ——

K

lnstructionalStrateges . ‘

; e

- a
- - [

- I, Show either of ﬁxe iollomng ﬁlms n'"_' - x

»

‘ANIMAL WAR, ANIMAL PEACE--£154290" - .
o T ANIMALS PROTECT THEMSELVES--#].OMSQ ' N
. a, Discuss the films. Define and dlscuss the words mine, yours, thexrs,
" ours, his, hers and own. . : -
:' L /‘ - *

' . .
R . ]

b. » Have each student tell about someﬂling they own

: c.. Askthe students if they :feel their desk is their. terntory ih the classroom.
Ask the students how they feel about another s{udent usmg or takmg something from
their desk w1thout ﬁrst asking. . ’ ‘a PR -

- z

On the blackbdard the teacher wﬂl draw the class seatmg arrangements. Draw

P
il
{

2.

boundary lines between’ lndnudual. geats or group.sl o’f seats. depending on your partlcular

seatmg arrangement . v_.z
‘, . - ”,.\ ] . .: . > ‘{. : .
DESK DESK . DESK' , DESK . - DESK B .
 .pEs¢ | .pEsk | .DESK 4|! DESK'| DESK S
- pEsK "| 'DESK .| | DESK "1 ,DESK; D'E's’K' .
i - N ’ 1 -~ ; ; - .
a.. Dlscuss and deﬁne the term Boundary line as separating one person's ,

territory (desk) from h1§ nelghbors.
- ‘,"

- { b.

‘using chalk masking tape, or yarn,

-

-

@

.
[ 4
#

g

L

"The teacher may wiéh to draw boundary lines on the ﬂoor of the classroom -

The teacher will ask the class the following questions- How do ypu feel P

when airiend crosses ypur boundary and enters your territory? . How do you ; feel when -
a stranger or soméone you may not like énters your territory. Would you argue or

s - s / . . . ’ ',"!{'

fight, or push or.shove? . ) , e

T someone has entered their territo

‘ o 1

d. Have you ever seen

)

oW

/

oplejn your neighhorhood arguing or fighting because

3

..:,r'




»

e. Why would someone fight over territory?

Are arguing dnd fighting the

only ways to deal with. this problem ? Are there other ways?’ Can you list some ways _

that do not involve fighting? ~ . v E .

+

A

Suggested Activities : j - -

N

1, ‘H‘ave the students play A"King of the Mountain,” One student is kiizg. He controls .
a specific territory and.is challenged by individual members of the class who try to push .

" him outside of his temtory. Wheh he is pushed outside of his temtory, the student .

who successfully pushes him out become King of the Mouptain and the process is re~ -

.~

peated. ' . ) .
.t t . P . .
2. A variation of activity 1 might be to have 3 or 4 members of the class simul -~
.<taneous1y work together‘to pu,sh $he "King" out of his territory. .
a. Ask studentshow they feel about 3 or 4 thembers of the class working as a :
team against one classmate? “§ , « - s - : '
, . , - + F‘ - . .o . - . 3
b. Asks‘tuden£§ to ,df’sq’ilss the word "fairness." .

» . ._.an’

3. Write an expenence story with the clag@ as to how one Imght remove the
King of the Mountam without using force, Draw pictures about the story.
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- Lesson Plan 5--Getl:ing Along : o

Causes of Violence and Disruption’ \ : T . {
’ Objective 7 ~ s T -
_ Children should see that cooperation between people of different ethnic groups is 1
desirable to violence between groups. . ’ ) . {

e

Instructlonal Strateg-les
- . 1. Display an arrangement of dolls that reflect dlfferent racial backgrounds. Dis~

LS
cuss how they are different and/or similar. (Alternative Suggestions). Bring in‘a bouquet
consisfing of dlfigrent kinds of flowers. Separate the flowers aid point out that each
kind of flower is beautiful in its own right ot when mixed with c.aer kinds of ﬂowers.

Discuss this idea in terms of people,

2. Divide the class into group,s. Let each group membér make a different face
mask, and put it on. Give each group a puzzle, D1str1bute different pieces of the same _
puzzle,to members of the same groups. Ask the children to fit the pieces of the puzzle
together. Discuss why it was necessary for each group member to cooperate even though
everyone looked different {wore a different kind of mask).

) a. Ask the class what they think happens when people in ‘different ethnic groups
C do not work together. Do these d1fferences ever lead to bad feelings or ﬁghtmg among
people ? AR ) ) . \_ .
. Suggested Actwlties v o : * .
:1.. Give each member of the class 1 piece of drawmg paper. Divide the class into ’ .
two g'roups Give each ch11d in one group one crayon, Give the children in the other
greup eight’ crayons a piece (different colors). Tell the class that they are free to draw’ |
what they want, (Teacher may make suggestlons if necessary) er the drawmgs are_
"completed compare the drawings made with one crayon to the drawings made with '
. different colors. Which drawings are more interesting ? What does this exerciSe tell us
" about the world in which we live? (The teacher should emphamze the point that- fhfferent
kinds of people often make our life more interesting just as the drawings with different

colors wefe generally more interesting)., '
' 2. Show and d1scuss the film WE CAME TO AMERICA (#153509) 13 min, Sho:v:\\

the contributions made to America by various national and racial groups to prov1de a
better understanding of the background of others, and ‘respect for them,

1

-




FO . " Lesson 6-~International Conflict

3 - -

. »
- . - K-4
. . ) - \,. i 4 ) . F
Causes of Violence and Disruptien . ' 4
Objective ‘ - ” . d

_ Man, by nature of his interaction with others, ofter* finds himself in conflict. .

The same is true of nations, How conffict is resolved among men and nations
pnesents some interesting possibllltles for the primary grade classroom. The follow-
ing lesson explores a few. Before starting the lesson review the Concept of 'Nation on
pages 97-103 of the First Year Social Studies Guide. .

4 .

Activity A . ) s
Materials ,

1. Enough paper bags for 2/3 of yodr clas S

N
]

Thirty or forty pieces of hard candy N

" Instructional Strategies .

1. Tell the class that they are going to play the GAME OF NATIONS Divide '
the class into three g'roups. Each group will represent a nation, N
24. G1ve each child in group i a piece of ca.ndy. (The people in this group do
not need bags.) Tell the children they live ina nation where everyone has just enough ,
candy. Infact,there is even a little left over, The name of their nation is OKEEDOAKEE,
2b. Give each child in group 2 a paper bag that contains several pieces of
I- Tell them that they live in a nation where the people have ‘too much to eat.
’ ’I'he nagle of their nation is EXTRA LAND . . el

2c:'“ Give-each child in g'roqp 3 an empty bag. They livg in a nation where' ' B
most people don't have enough to eat. The name of their nation is NEED LAND.
- ) L ) " . oL
3. 'Ask the people who live in OKEEDOAKEE (group 1) to give their.candy to ~

the people who live in EXTRA LAND (group 2).

¢

4a. Discu.ssion--Ask the people who live in NEED LAND how ey felt about a

" seeing something given gway that they needed very much ?
20 ..

11 .




.

_ 4b, Ask them what they can do about it? Shoulh)ey fight the nations of
OKEEDOAKEE or EXTRA LAND? Should they talk the problein over with the EXTRA *
LANDERS and try to reach 2 compromise? Stress the meaning of th\e term compro-~
mise. Fmd out how members of other nations feel about this problem.

. \\ -

< . 4c, Ask the class wheﬁwx real nations ever d1sagree'7 Can they glve any )
examples? _ ] . ‘ . ‘ oL |

v 5. Permit the class to vote on what they think is the best way to solve their |
dlsagreement. List the following.options on the Board

(1)’ Talk it over s , -

\ - v, g ~ . ,‘
. y N D | SN - }

2) Fight . . : \ |

I ' s ' ' |

Activity B’ , — . ‘ \

] 1.‘ Allow the class to follow through on the1r stated preference for resolving
their conflict, Form disciission groups if they choose to talk the problem over or .
compromise, I the class cheoses to fight, let them have 4 tug of war, (Caution: Do .
not tell the class that they will hive a tug of war in advance. A tug of war may seem

* like more fun than a discussion. ) ’ )

%

. >

2, Discussioﬁ © g s N

. - a. -Ask if real wars are fun, Why? Why not? L . o
@ S : . ‘. . » S )
. b. Db pedple from real nation§ ever come together to diséuss"their
problems ? ‘ o )
4 Ll . . ’

¢« Discuss the necessity for people to cooperate to solve problems.
g, Use your d1scuss1on groups as an example of cooperation, . s

-

4




Lesson 7--Violence and Values

. :.‘ .
Causes of Violénce and Disruption ; . e . -

- K V2N

+ Objective ?
__'To have students define the terr'n violence, delineate some forms of viglence, o
and form value judgments as they relate to the acceptabmty or non-acceptabﬂ11y of ~
- " certain forms of. violence. . . ’

- . . 'Y

v 'Instructional Strategies

2 N

¥ . .
1. Ask students to define the word violence. Through 1'f:heil';' suggestidng inf .’
_addition to the use of dictionaries, have the class set up a definition most of them can
agree upon, Students ) may also wmh to explore the nature of overt vs, covert forms
of violence, . - ¥ R - R

R §

>

’1
R 2, Ask students to give some examples of v1olence and make a clags listjof
their suggestions., Some examples may be ‘murder, rape, robbery, divorce, deser-
tion, placing the American Indian on the reservation, extomon, competitive business
. practices, living conditions in the ghetto, c‘[uld labor, draft nots, violence in the 1 .
A med1a, turning off the .gas and electric for non-payment of the bill and so'on....

-;‘

3. Divide the list of v101ent acts into 3 categories: -

Forms of Violence . IRRE '. - L

" Acceptable. ) 'CriticiZed but not 'co'ﬁdemned E Unacceptable coe

N -

\ . ~ 4. Teacher and students should compare their oplmons and ind1v1dual
¢ categorizations of violent acts. -18/are there any discernible pattern/ 8? .

Do . y . . .

Suggested Activities; » P A

° . o . . -

1,  Have each member of the class select one of the media, e .g. 3 radio, ’

TV, movies, advertising, newspapersﬁand prepare a file on the characterization of . - . ‘
' violence as depicted in the media.  ~. . o . e

hd ‘

, ¢ S i S
‘ a, Have students consider the question: . I8 America A Violent Soeiety ? |
Why? Why not? ‘ o C - :

@>

..




. .! N '..'. ‘ . . - v " ’ g
b. How do the media handle episodes of violence? Do they éxploit,.
condone, or condemn acts of violence ? 1Is the athtude of the media one of apaihy .

toward violence? - .

e
is

! 2. Have some of' the students role-play a situation in which they mightbe
] compelled to use violenee to achieve an objective. After the role-play, explore what are
_pessible alternatives that might be used to preclude the outbrea.k of violence in the
particular » role-play situation. ...._,..;%‘. _ §
K3
: 3. Show and discuss the film Who Do You Kill ? (#154060) 29 min, This is
a scathmg indictment of ghetto conditions and a savage, factual picture of the plight ,
of the Black man who lives in the slums. This story involves a young Black couple who
live in Harlem and ‘whose child dies of a rat-bite. . The parents’ rage and grief at a
world permissive of such conditions will trbuble the conscience of all who view the

film, -

Part One

a

. -

. Show and disciss the film Who Do You Kill?. (#154061) 22 min.

Part Two .

Y




Causes of VioleAce and Disruption

~

»

Objective A ) .
. “ ’ . e '
. ’-' ) LT - P
To dedlonstrate that the acceptance of myths and stereotypes by people can

lead fo viole e,

1 4

»
o Co1L. ;&fave students complete the following statements: ‘ .
oo T ya.+ All fat people are o .

‘s,

b. Hippies are - _ . e

: ‘¢, Blondeg have more AT ’

d. People on welfare are . ; - T S st
-0' ‘

e. Jews are S . o e -

£.  Black people with "Afros" are”’ B .

L]
’

" §. Men are better drivers than " e

" h. Early to bed, early to rise makes L . SN .
v Z ‘ % ’ ‘ i ' ;» ‘ o .
. - . ' L /”' o, »
i. All teachers are - 2 AR L

) . j. White people are ’ " ‘ . . ’ E . ’f:,«‘ /"‘\-1 'r

L

o~ . P f . c &

o . . t: . e
2, Divide'the class into 4 or 5 committees. Give each committee somes of

the papers completed above and haVe each committee list the adjectives used to com- ) ;

A plete the sentences. Reassemble and pull all of the'data together. \ C

.3, Is there a. pattern in the responsee given by students ?
3 ‘ 24 ’ - . B

15




]

“A

“ERIC .

Aruitoxt provided by Eic:

e -

o 4. Ra.lse the‘que%uon--How do we acqmre negauve stereotypes? Discussion,

Q_ =

5. Have tie stud

bnts read seIect‘mns dealmg vnth stereotypes from Gordon
Allport's The Nature of P

rejudice. Discuss the selectmnsf‘read P

RY

- * st

w
Suggested Act1v1t1es 2 &¥]
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SllggestedActnntles h : St T .

2, Play the game "Lucky Buck." Divide the class into 2 teams. Push chairs aSLde,
leawing the middle of the classroom open or use the school yard, Have membYers of ~¢-
both'groups count off and remember their number. The teacher should then place a

. dollar bil] around the outside of the insert from a roll of paper towel. Place the luck&.
buck at a pomt equidistant” from both teams, Each participant is ngen a plece of rolled
up newspaper secured by a rubber bana When your number is called, you. must p1ck R
up the lucky buck and get back to your team while trying to avoid being hit by a member ¥’
of the opposing team wielding the rolled up newspaper. Participants may strike each o
other only on the legs, The winmng team is that team which returns the lucky buck 5 - ‘Q"&‘F“
t1mes. ) ¥ )

4
L - S

‘a, After the game, raise the following questions:

(1) Can competition lead’to violence?

-
-

(2) Does economm competltlon among ethnic and rac1al g'roups lead to

negat1ve stereotyping:? o - e : L]

. (3) What is public assistance? ' ® - - o S

411 .(4) How doés one quahfy for public assistance? . T CE oo
SR T {p) Areall taxpayers in favor of public ass1stan/\? - ' .
) How do you feel about public assistance? " IR h ;
S : N o

v

3. Show and dlscuss the film E CAME TO AMERICA (#153509) 13 m.m. Shows
A by)various national and rac1a1 groups § to provide a
groghid of others, and respect ‘for them,

- 2 ‘ : \

4, Show and discuss the film CIVIL RIGHTS MOVEMENT' THE NORTH (#153811)

23 min, F11m opens wath scenes taken in Chipagc when Negroes moved into a white L

_area, ﬂlustrating the tensmn characterizing race “felations in the Nogth., Other sources
.of Negro discontent are also documented: unemployment, inadequate educational facﬂ-
ities; and the de facto segregat1bn which’ northem slums maihtain, - .

‘. .
¢ ' ‘. . R . f
B . . - 4 . , . ;
. . . .
. . [V .
s .

f-
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s . . . ' -/ ’
Lesson ‘3—-What Is A Man?

AY . . N %

.

’
[} = [

Causes of Violence and Disruption L > - .

Of)jective . . - A. i

¢

To understa.nd"that people have different =perqépﬁons of what it means to be a

. | InstructionalStrabeg'I;s & IR
. | ° 1. Have each student respond to the fol.:lowing trv,;p-falge qﬁesti’om\laire.
, M p SN
T 2. A man never backs down in any argument; . - ’ -
True ) False s
) 'bs" An athiete i’s morebfémantha.na.poet:. : ' - .
;‘! ‘ True ', T ) "'False _ | ’ . g ’
c. A man is one who is' good with his f_isté. , " >
, True . t ' falsé ) *
d. A man is somebody who attracts females. . - ' .
- .True o False‘ ) o
. e. A man ﬁe_ver criéé. . ” . R
' True | . - . False
g .OA' n;a'ﬁ alv;ays chailengc_aé a person who sta,fe_s at him,
. . . . v, 5
B ‘ -True . False

. »

g. A man has power and controls others.

4

il

; ﬂ"’ True = - E318§ L. k

S . , b -
- . N { ..
. e Lo ‘ - " R
- :' . . P

| \'3)
-




h.- A man is a man because his friends say he is.
¥ True o 3 False’ ' . B |
i. Ama_mhasfriend-sifec_ancounton.. ~ - . . 5 v .
" True : False : - -

' b A .ma;n must always give the ap.pearance of wealth,
. True -~ False - - B

. @

* +  »2, Collect the questionnaires, Tabuldte the responses for use later. )

. . “ -
3. AShow 6 pictures to the class--a boxer, an artist) a.construction :ﬁrker,
a man wor%;g in an-office, a professional male ballet dance¥, a racing car driver.”

1

a. Ask the boys which one of the men they wopd Iike to be and why 2.
Ask the girls which one of the men pictured they find moat attractive and why?

) b. The teacher may wish to list the reasons given by the boys and girls -
. on the blackboard and use their reasons as the basis for discussing the questidn—- .
. "Whatis a man?" . . ) ~ : ‘ .
~ T i i .
Suggested Activities - d

1. Distribute the true~false questionnalre again, Have the sfudenfs answer
each true and false question, Tabulate the results, Compare the results of,this _
. questionnaire with those of the first questionnaire. Has therebeen a change in the s
. attitudes of the members of the class in terms of their ideas as to what is a man? If
’fso, what kind of change ? Have class discuss how and why their thinking has changed.

2’. The teacher displays 2 containers to the class. One is filled with boiling
water; the other is filled with ice cubes. Ask the students whether they would ase
boﬂmg water or ice cubes to bathe in. The teacher should develop the concept of the -
mean as opposed td'the extreme and the idea of a Paiance in nature, Sample questions-
What happens {o a pla.nt that receives too much water ? What happens to a plant that
C receives too little water ?

' - 3. Discuss the statement--"A man alwaysichallenges a person who stares
“at him" in termg of whether it is relative or absol

"objective, " a.nd *judgment” and discuss them.

19




¢

g i ) 2 -
4. - Have the students ¢lassify the following terms by placing them in either
the absolute or relative category--always, sometimes, maybe, perhaps, never,

- deﬁmtely, probably, certainly, hkely; if, ’
relative

. ahsolute
,.. b 2 - 5 v
»
- fl P vi'.
N
[
_ -~ [y ) B ?‘ g
- ~N '.
) ) y ‘ " .. ) .
- > . » T “ : L .
Suggested Actlvities . " ' ‘(
6. Show and discuss the film MAHATMA GANDHI (#153887) 26 min, The

life story of Mahafma Gandhi, the man who led India to independence by non~violent
means . Show Gandhi in prison, living his principle of "freedom through suffering,"
as well as other dramatic, examples of his 'passive 'resista.nce toward the British.

- -’

-

" Show and dmcuss the film M.ACBETH THE SECRET‘ST MAN (#153555)
33 min, Douglas Campbell suggests that the theme of the play would seem to be that
within every human being, in war or peace, there is a terrible lust for violence, We
cah neither hate Macbeth nor believe his life signifies nothing, We feel a’sense of
waste and loss, Perhaps thet capacity for good and evil in everyone sunis up Shake-

speare 8 message,

[}

v’
.

L




Lesson 10--Groups: A Difference In Purpose
. - %, 5-8
Causes of Violence and Disruption . 2
Obiective . , S ' L o : - i
. _To understand thai group aiﬁhﬁon fulﬁlls certainbasic needs and that sneh ,; C T ‘ ;
affihai:lon can result in posmVe or negative behavior, * ot e LT g
Instructional Strategies B o
L 3 _ . .
1, The teache% asks one student to move the teacher's desk to the back of
the room, ' ’ . : b
. ? ‘
Note: The teacher can substitute any phys1ca1 ac V1ty that one student wﬂi have Co ’
. dlfﬁculty accomplishing; - L : .
"2, The class will note the amount of-time it takes the student to accen;pligh\ N
. L . . o welEO !
the task. ' - o B
. 3. Discuss with the class how the time to accomplish the task might have
_been reduced. In symming up the discussion, be sure to stress the fagt that a group ’
of 3 or 4 students working together could have accomphshed the task more efﬁciently. N
* Suggested Activity . a o S , . : RPN
B : h : .. 5
. . R A \» £
. _ Discuss other needs that .grbu< may ﬁll v . -
' * For example. . \} Lo - ) ‘ e
. a. need for companionship *  } . ‘ !
. b. -'need"tiq feei secure E ’ C
T - o L S
c. need to help others . . o X
v d. need fof selffproteeﬁgn - . . . . . ' \ -;"-;"
| e, needtobelong . --- . - ‘ - CL
. f, 'neec} to feel important . ;
' R ’_.‘." . ‘ “'.‘ ) —_—




2a.' Divide the class mto 4 groups. Have each group lisf: examples of

groups whose purpose is to accomplish the needs Iisted in Activity #1, .. :
P Example- N '{" | t ,.‘ S .
. o needfor comganionshlp--boy scout group ¢ :
-, needtofeel secure-—-gang, fraternity - L
: | needtohelp others--QIC, churech -~ 1 y _ ? . . SO
| 2b. It is suggested thai. ﬂ:e school-comm&nity—coord{n;.tor help the grOup to
develop thelr lists of organizations in the commuhity. .‘ ‘ . <,
. - 3. M

Have each individual construct a value-bar graph in @hich he indicates his

assessment of each of the organizations mentioned in terms of positive or negative
influence in the commumty :

A P R s . ~ ‘
positive 0 . 3 e
5 <}/ 51 |a RES) .
2, o =2 =" 2
sl 3 =1 |31 > R
. 9~ Q [ e 2 § .

negative 0 5118 _ {3 AR .

S GROUP NAME S

4.

not belong to a gang,

b

~

5, Usmg the vaiue-bar graph dlséuss with the ‘¢élass which g:roups hsted are

' ~‘more prone to violence to agh:leve their goals, Why?

. s e
” o . [y
- + - -

L Y, - . R ' . . .

- ., - 1 N

. - . . .
. N M
. .
.
.

Compare the graph of a gang member to the graph of a student who does
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! Lessop-11--The Gang and the Nation ; -, {
% ~ - ,
-l ' L 5-8° .
9-12
= . Causesof Violence-and Disrqftion‘ o 4 T . 3
- . - ; - N — . 7 - V'. .
r3 Oblective - . :s - . . - . -
a o To compare gangs and nations in terms' of their reliance upon vmlence as the’
strategy for resolving conﬂict. v - '
Ipstructionél Strategy . ‘ )
. » . 22 »]
P 1. ., Mimeograph the following chart or reproduce it on the blackboard. Give
each student a copy. Ask the student, to respond to the series of statements below by
, placmg a check mark in the column mar}:ed gangs or in the column marked nation or
** both if the students feel a gang or nation would respond violently to the circumstance. )
descmbed . .
e ST ey . VIOLENT RESPONSE
S o ‘ _ L oy Gang . Nation” -
1, Intrusmn on turf or temtory . R
-2, "Badmouthing" of a leader by an oubmder B . . s .
14 o $ g . ’. /\‘ F . " ) ) . e R /
.' '3.’Kﬂ1mgofamember “ "~" . ST Lt .
' Y : ,\ .o . oo | - . .
T - Kﬂlmgz number o‘f members . L -
5. A g1r1 gang memb;er smtches her allegiance to a nval gang _ :_ . _ ,
' 6. " A top scientigt def&:cts toa nval country L /. '
7. Seizure of strategic property by & rival gang .- S T ’ 7
) o ) . . . , . Lo . . ,‘ R f,
8. Destruction of symbol by rival gang or nation . R ’
9. Desire to jmpose beliefs anS' lifestyle upon others ~ . - S| C
. oo h ' DR o -
! ° '10. Desire to be#1 o T R S N
i SRR ) 2 o R I . ’
|['." 11. Bresking atreaty -~ . - i s T,
l. . . . ;o DO P e




T

2. Have individual students read the1r responses to the class. Discuss the
responses in terms of szmﬂantxes and differences.

4]

Suggested Activities T - o -

1, Have smdents engage in mdependent research. Listed below are several
topies (the teacher may add others) that students can explore. In each instance, the
student should compare the actions of nations with the actions o’r‘ gangs. ..

a. U.B.vs. Me:nco--temﬁomal d1spute--1846-1848

b. "54° 40™ or ﬁght--U. S. vs. England. Oregon boundary dispute-
1846.

¢, Pearl Harbor, December 7, 19.41.

1

T d, De Lome Letter 1898~-~Spanish Ambassador--bad mouthing"
President McKinley. ' -

e. War of Jenkin's Ear-~England vs, Spain-~1739.

f, Assassination of Archduke Ferdinand--1914. /

[a)

) . — 8. Destruction ofIsraeli Border Settlements By Arab Marauders. *

h. ‘ 'I'he career of Benedict Arnold.
: | i. 'Seizure of Suez Canal--1956, _, - ) ‘ 7
e Inﬁperia!ﬁni--the Race for Colories in Laf:e‘ 19th Century. .

B .. k. Attecks on U. S, Embassies and consulates by foreign nati/onals'.

Treaty of Versailles--1919, - ,

[ 9 Y

- - L

m,. German--R&ssi‘an non-ag'g'ression faact 1939,

-

P

n, *U. S.. Treaty W1th Cherokee Nation. Worcester vs. Georg;1a--1832
2. What are the available alternatives for resolution of intergational violence ?

3. What are the available. alternatives for resolution of gang violence?
¥ . .

4. Discuss the successes and failures of the U. N. Arrange a visit to the .
.U, N . Contdet the World Affairs Council.’ Lo ,3-5363) ' ‘

>

' . . - . '24 . , .
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5. Havea gang worker and a gang membe'r epeai:,to the class.
6, Read the Claude Lewis artlcle and the artxcle on the ga.ng worker and
discuss ﬁaem. - i

'7. Discuss the chart showing gang violence in i?hiladelphia‘ 1962-1971,

8. Show and discuss the film COMMUNISM IN CONFLICT--CHINA AND
RUSSIA ($153948) 17 min, An historic motion picture documentary that examines,
in depth and detzil, communism in conﬂ;ct, the struggle.

kK3

9. Show and discuss the film REMEMBER PEARL HARBOR—-AMERICA AT
WAR 1941-45 (#153871) 17 min, The film takes us back in time a quarter of a
century to recall the historic highlights of America on the battlefield and on the
homefront, from Pearl Harbor to V-J Day. .

O

Py

LI E—
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Lesson 122"-The Value of Life

]

L]

Causes of.Violence and Disruption °

Objective

L4

. 1. To examine the question-~Is there &' relationship between the lev.el of
* violence in a society and the value its people place upon hupan life?

Instructional Strategies ) I ‘

) 1, The teacher will show the class geveral pictures of objects-~-car, house, M
toy, tree, bridge, etc. After each picture is shown, ask the class to indicate in
dollars how much they think each object is worth |

2. The teacher will show the class several p1ctures of people of p1ﬁerent
backgro 8; examples might be a U.S. business executive, a'Vietnamese child, a
- policeman, a gang member, a college student, an elected official, a Viet Cong

K

prisoner of war,.etc. After each picture is shown, the teacher will ask the class & - -

n

, ‘What they think is the dollar v’alue of each person 8 hfe. , .
3.' Ask the class, Do we'ever measure a‘human life in terms of dollars and

cents? (Note to the teacher Discuss the role of an actuary for an insurance gompany).
. %

4., What are some ather.criteria by which one can ineasure a human life? -

5. Introduce the following case study to the class: )

Ona 121rge urban university campus in the heart of a ghetto, a university
student was shot and k111ed by members of a gang as he walkedto his car. Inthe city
of Phﬂadelphia in the first 7 months of .197 1, there have been 23 gang homlcides.

. . ‘l L.

a. How did fhe"’commumty re‘act to the killing of the college student?

b. In general, wh\at is the reaction of the community to the kllling of
one gang member by anothér ? .

.

«

c. Does the way a community responds to the violence that destroys
human life tell us anythmg about how that community values human life? Why? Why
“not ? ) R . . *

| 35
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. Part One

L]

3
o A
€«

Siggested Acnvmes

1, Some people hold as a moral precth "An eye.for an eye, a tooth for 2
tooth." 'Dmcuss this concept with the class in conjuncnon with the issue of capital
pumshment. Doezss capital punishment violate an indzvidual's right to life under

- tamendments 5 and'14 of the U.S. Constitutioiz? Where does the etete government get o

’ SuggehtedActwities o RN

-

Part One

the white. man's diseases, whisky, guns, and broken promises. . .

-~

its right to take a human life ? Do societies that have abolished the death penalty have
a lower or higher level of violence than the United State.s ? Compare the rate of
violent crime in states that have abolished the death penalty as opposed to states that
have not. Y .
' . ¢ _"? .. O
2. Pose the following problem for the class: e. .-

A oommumty has one kidney machine. Four people need it. Have each - 3
student bring in pictures of 4 people engaged in different activities, Let each student, ’
" tell which one of the four people will use the kidney machine and why. Ask the class .
if the absence of enough kidney machines to service all who need them is an act of T
violence. Why? Why not? Why does a society allow this kind of & sxtuatmn to ‘
contmue? . .

;u-

3. Show and discuss the film THE TWISTED CROSS (#154090) 27-1/2 min,
The story.of Adolf Hitler and the Nazi movement is used to trace the rige and fall of
a dictator. “Many scenes are extracted from a bapi:ured German film. From the .-f
Prolect 20 Series. .

Show and dlscuss the film THE TWISTED CROSS (#154091) 27-1/2 min,
5 + Part Two , S

4, Showsand discuss the film END OF THE TRAIL--THE AMERICAN PLAINS
INDIAN (#153892) 29-1/2 min. Portrays the Indians® struggle to defend their lands’
against the encroachment ©f the white man. Onginal photographs, used in stijl-m— ,
motion technique document the 1ﬂevitab1e conflict froin the first expeditions of , o
California gold-seekers through the final degradation and, subordination of an entire '
people. Walter Brennan narrates this sympathetic presentatign of the Plains Indians’
efforts to maintain their culture and the land that meant their Hvelihood in the face of

- -

Show and discuss the film END OF THE TRAIL--THE ANHERICAN PLAINS ‘

»

INDIAN. (#153893) 29-1/2 min, - - ,

L]

Part Two ' o . - s
. € . . M .
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. Lesson 13--Violence: Thought and Action L

 Causes of Violence and Disruption - ’ {'
.i,'om eotive . . - - , ‘ -
E To have gtudents understand that son;é acts ot violence can be either planned
+ -or impulsive. . e C e
Ins&ncﬁond’Stratgéies ‘ ) | ‘ " ST - s - ; | (
- 1. ‘The teacher will give each student a copy of the following two incidents:

a. Mr, Smart notices that Joe Touchy is fast asleep at the back of the"
classroom, Mr. Smart wakes Joe and says, ''You can't stay awake, you can't read,
you can't think, you can't write, just what can you do?". i , '

Joe replies, 'I-can kick your a~ ' and then punches Mr. Smart.

. b. A well-known community leader begins to address a group of his
followers in a crowded auditorium. Suddenly, someone yelis,'Fire! Fire!" There N
is a mad rush for the exits. The speaker suddenly collapsées on the platform. A -
lone gunman leaves through a gide exit, enters a car, and the dmver speeds mto the

tz.\“‘. P

c. Ask the class~~Which of these mc1dents do you think is an example oﬁ

planned,, violence ? Why ?

L

d.

—

. e.
impulsive act of violence’,

impulsi.ve or pla.nne

Suggested Activities

1, "The eviden' e

whose godl was to change

, Ask the class what factors about each of the role plays make the dramatization either

Ve 3

5

L]
.

that accur in the clagsroom usually planned or
ituations that trigger classroom acts of violence ?

into 4 groups. Ask two groups to role'play an
k two groups to role play a premeditated act of violence,

i

J

from American history ig overwhelming: no presidential

. ‘assassmation, with the e ceprtion of the abortive attempt on the life of Prestdent.
Truman, has been demonithrated to have sprung from a decision of an organized group

e policy or the structure of the United States Government "

l'-
’ ! .
.
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) f < . ‘ \l :{ ) . " .
. {To _Estabhsh Jus&ce, ;Eo Ins h,m:e Domestm Tranthty, Fmal Report of The_ Natmnal

Commlssion on The Causes ‘and Pnevention of V1olence, U S. Govennment Pnntmg /'
Offlce,P 122) ; A \" ’ L ST

\l.‘

hS

. :<_ '

. . i Y . - ' PPTRE L
v ’ ' . Is the above supported by hard. evidence‘7 In an effort to corroBorate the
val1d1ty of the above ‘statement, have members of the class investigate the assassina~
tions of Abraham Lincoln, James Garfield, Wﬂham ‘McKinley, and John F, Kennedy.
Can one build a profxle of the assassin in terms of backg-ronnd schoohng, vocation, .
and personality charactenstms ?2 ' C . E

2. Does the statement quoted in suggested act1V1ty 1 have any applicab:hty )
in terms of the assassination of Malcolm X, Robert Kennedy,| Martin Luther ng,‘ Tt S
- and George Rockwell,

«
pam——

‘

3. Describe and characterize the acts of vfolence committed by George
Custer, Adolph $1chmann, and William Calley as to whether they were 1mpu181ve or

‘planned, . \ v s
! N . ‘\ . '; ) . - T, ,
i 4, Have each student select one, weapon that was used in any of the incidents
mentioned in suggested activities 1 2 DB\F 3. Assume that the weapan can talk, see,

-_and hear and write the story it would telj. “

\
3
.

Example ’ ) - )

T was restmg 1ns1de the bandage wrapped around Leon Czolgosz's n@t hand
I was hot, tired, and nervous." (The gun recounts the story of the McKinley "
assassination,)

4 ’

»
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. Lesson 4--Scratching The éurfa;e ’

<7

~ Y
o 5 . . « 9-12 ¥ 4
. Causes of Violence and Disruption o W, e : .
. ‘ K . T T ' Lo
. Objective - R T » ' .

kS \
. To show that incidents that initiate nots often bear httle or no relatiopshlp to

the basm, underlymg causes. - . . 3 ,
» N - i
4 ’,

Instructional Strategies - /ﬂ; : N - .

1. ‘Duplicate the following statements and present them to the class: )

3

a, "Get your hands off that bike."
b3 ';Goddam, she spit on me!"

c. "You know you were doing 50 m‘iies an hour in a 35-mile zone.".
. . A
d. "I had two or three screwdrivers,"
( é. ""Can't you see I'm a;good fellow who wouldn't diddledybop nobody ?*'

f. '"Man, I'm not drunk, " Vo,

g. '""Have you been cirinking?'j - - . )
Y . ’

h. "I lost my license and ju*haven't had time to get'a new one." N

i. "Momrhg, I'm pot going to jail. I'm not drunk and I'm not going to jail, "

jo x"‘"We'r_e on top and they're on the bottom," .

3
2

2. Instruet the class to write a short story usmg as many of thése statements .
as possible, ! _

- ¢ . . .
. : . +

.. 3.~ Have students read stories to class.

4. "Teacher should then write the following facts on the béard:‘

s
&

a. 4000 persons arre sted

o

b. 34 killed




c. Kumdreds injured

"d"$35 000 000 damage . i“:- e S

»>

[ o 5. Ask the class if they see any relationship between these four facts and the
' statements used in vmtmg their, stomes. .
: 6. Dg either'of the following: o :

a, Have students read pp. 1-29 of Robert Comot's, Rivers of Blood, S b
Years of Darkness, describmg the ,beginning of Watts riot. ' Te R

i

: kY - . Lt ¢ T
b. Read Pp. 37-38 Report of the Nat10nal Advisory C mmission on ,

Civil Disorders, ‘Bantam Books 1968. Copies of these 2 pages can}be obtained by con-

tacting Office of Social Studies--448-3348, (Brief description of Watts Riot) Teacher /

may wish to tabe-record these 2 pages and play it back tg the class . . ,

-

\ ~

c. Teacher should point out in discussion that the quoted statements - :
_under #1 above were part of ‘the mitial oontact between police and ‘Watts residents that "
sparked a not in 1965, t :

e,

;;7~. Discussion Ques\ons ! N ' ' . : T

a. Were the quoted statements‘ thé actual cause dof the riot? ‘ T

"-.« . »” K

b. Do you think there were underlying causes ? List them. . S . -~‘/ g

‘ 8 Teacher should sypplement the class hst with some or all of the following
ideas and*discuss them:

-~
” - - -

!
Z a. "Pervasive d1scrlminat10n and se;gegation’ ' Discuss the attitudes . .
that such discriggnatxon and segregation create Include ateas of ]obs, housing and
education X Lok Ar— .

’
. Yo B .
L - . L - ey -
, A . . - L o= I

] E
L4 N .- . . L

~ b. "Black migration and white exodus:" Discuss municipal overburdep;’ .
cities are unable to meet the needs of their c1t1zens because of depletion of financial ;,
resources. ) ) L . . ] s

c. Black ettos: Segregat)ion and poverty have robbed citizens of ‘ q_"f.‘_
hant:es for opportumty and 1ead to hopelessness ‘and despai;r . . .

( d, "Legitimaﬁon of violence:" White terrorism against non- iolent '
otest has fostered a climgte for. the approval of violence as a means of pL&e;aPk ,

. . . .
' : 2 A ' . .




. e. "Powerlessness"' Inabmty to achle\fe objechves through the TN
N insututmns of law and government The frustrations of powerlessness have led
. some torthe conviction that there is no effective alternative to vmlenc,e-as a way of '

,movingthe system. . CL - : ) JrRs e
S, ™) . P . - & .

""'Suggested Actiw‘rities - ‘ ‘Q\> . ' ' . )

After completing this lesson and the lesson that follows, compare the
ot in Philadelphia in 1844 with the causes of the riot in Los Angeles

caﬁses of th,
in 1965 What are the si:mlantles? What are tle dJﬁerenoes ? . N
.\&‘v . - . . jiﬁ_‘{ -

.

Were the problems faced by Insh-Amerlcans m 1844 sunilar or different
than. those faced by Blacks in 19657 _ - ' M

R
In bb6th riots, is there evidence of superior/mfenor ai:titudes and relatlon-
shlps" Explain o . ! . .

1

i 6

2, Using World War I as a base, have the class examine thé incident that
tnggered the conflict. Have the class analyze the under1y1_ng reasons for the war.
E_

- 3, Some students may msh to read and report. to the class-on Chapfer 15—~
"Ofﬁqnal Responses to Mass Disorder I: Cun'ent Social Control of Law and Order
Reconsidered (Bantam Books 1969) to get some 1dea of major problems of riof
control and the strategies used by mstxtutaons and agencies charged with maintaming
-commumtycalm L _ _ . ‘

s
&

-

- s . .

S_uggestedggtivz.tles P Lt L ’ S
A > - : . - -

B "’“ -

4. Show and dicuss the film SIT-IN (#154099) 27 min, Focuses on.a 1960 .

2 it-m in six downtewn Nashville stores. Discuss consequences of the sit-in and
O~ how the issue was settled peacefully, Shows how., Black men train for the sit-in ordeal ‘
E and how white sympathlzers syffer abuse. - Provides interview with fhose in the, sit~in .
B X

and 2 de }h' study of the probjem. From the Whlte Paper series. .

.

' hd .
3 - >y
Q

Show and dlscuss the fitm SIT«IN (#154100) 30 min; | ._ o,
PartTWO . -,, :_,.-.—‘ - '

0 ' . c v KA

. 5. . Show and discuss the ﬁlm WORLD WAR I~ BACKGROUND (#153136)
14 min, Reviews the basic causes and international incidents which Ied to the war. o _
The film describes the mihtaristic and natlona]istlc mvalry, entangling allianoes, N

and international tensions of the prewar years. . ‘ .

- . " . : . ’
- , . T »
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b . ) Llessdn"lii-The City of l?rotherly Shdve ’_ ' _ | -,/

) ; 12 ‘
= Cause'; of Violence and -Qisruption - ,; ‘ ¢

.0 ‘ ‘ o '

Objective ' ' - i ' j '-._,-'

To explore the causes of Philadelph.la's deadliest not, May 6, 1844 '
. Instructional Strategies S L ’ R v. » . .

* Americas an underlying causé of the conflict? "~ . -

1, Define and discuss the terms i’ibt, rebéllion, and‘revolni:ion.

2, Have students read The Fire That Time-Philadelphia Magazme May, 1968

" Ask the students to pmpomt the causes of the riot as conta.med in the

- article- and then. d1scuss them, g . S

-

L] . -

4, Have 5 male students in the class form a closely kmt circle, Ask another
male' student to attempt to break into the circle, The students in the class who have
forméd the 01rcle should work together to keep the "foreigner" out, Pushing is per-

" “mitted but no one may.use his hands. 'Tié this *breaking in" exeroise into the lesson

by discussmg the terms "xenophobia' (fear or hatred for foreigners)a and "foreigner"
with particular emphasis on the emotionalism such terms engender, Refer back to ]
page 1 of the article and its use of the: word “foreigner.", - e oo

Suggested Activities’ B ) " ’

_" " 1. The followmg, suggested questlons ‘may be explored with the class. N

. 8! M ’I! ¢ . -

! oa. What is power? How does aiiindividual or group achieve power ? How

s power cxpanded? How 1s power dissmated or lost? L. . .
b. How do the "outs” succeed ih gefting a ''piece of the actioﬁ?" R

o

-l ’

.&. Was the fear of economic .competjtion from the newly arrived Irish-

»

%, L %
! d.’ Was the violenc.e caused primarily by religious or class a‘nimosities

.

or both ?. . Y

4

' e.’ How did the institutions charged with maintaininglaw and order
respond to the violenc‘e? :Were they handicapped in any way? .

.
"" 4 - R . »
-7 . . .
. .
. .
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o . : L NS
z e - " " ) ' 2 S
° 3 - = . - ' - __i . ’ ) P . . - ‘e -
_f.. "How does the question of citizenship relate to the conflict? B
2. ‘Role Play- . L ST
Pivide the class into 3 groups’ native Americar from the city propér; ;. R

Irish Catholics of Kensington; the local police and state militia contingent. Have each -
group prepare and give its own interpretaﬁo’n of what happened on May 6, 1844 and
- the days that fol,lowed. _ ) . N

-~

e

3. Have the class devise a model through which people of different cultural ,\
backgrounds, can come together and learn to understand and appreciate the contribuﬁons .
made by the various ethnic, racial, and religious groups that live in our city h

4,. Discuss the acﬁons of Alderman Clark. Is Bible reading in the public -
schools a controversml issue today ? : “
. - !
Research-- ’ ~
. Schempp V8. Abmgton Township School Board 1963
5. Discuss the statement "This is the ﬂag which was trampled under foot by .
the Irish Papists.' Teacher may wish to refer to a previous lesson dealing with T
‘ symbols in general and the desecration of the ﬂag in particular. . o .
_ .
"+ 6, -Some members of the class may wish to visit St. Michael's Church at—
"ond and Masterwhere some of the rioting—occurred. I !
s N . o s
. - ? ’
T Independent Study. For purposes of comparison and contrast, students ‘
may want to research some of the following-riots: » o . o
oL a Cincj"mnati-1829 : L e v A
, | b. New Yo?k Cify1-18_63 ?. . - . ." ) . . ST, o _ N '2
) . » ‘ ‘ . CoeT N
’ c, ﬁew Orleans--1874 " T B} '% o e
‘ d. Vicksburg--1874° - . ", o T T
. L ) 7 - " ' CL . ] ) L .
. , e. Springfield, Mlincis--1908 "' . - L. Sl
.. 4. EastSt. Loufs~~1917 A o
g. Detroit--1043 o : ce T, :
J 43 ' g
-’ s . . , .
. o 38 "
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‘; * - o ~ -. ‘ ’ . - ’ .- ’ N .
. -, . o ) .. C. - RV
s : .‘ . . N . Ny > )
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) . e . * [} . . .
B . 4 » N . . . . . . |
. ‘h. New York City--1843 ° . ' . :
. - ' . . . S - ) L. o
s . - . - 3 - ;
SR . .i. Watts--1965 . o L
s, . . N . R - R
. ’ .

8. Using the newspaper file at the ma.in branch of the Fre: ibrary, L.
students cap read some eyamtness accounts of the 1844 zgiot inPhiladeIphia - . .

.
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Causes of Violence'and Disruption -

-
.

Oblectw

v 3 . -
¢ s
’ .t }

L]

:

,InstructionalStr-‘abng'ies ' F{' ’ »'_ d ‘, .

~ 1," Have gtudents read %he follovzjing'paragraphs: . . I

~

THE RESULT was chaos. Gn
July 5, the day after the Army
reached ‘Chicago, violence was more -

. serious than before. The next day
1t reached its peak when incendi-
“~dries ignited railroad cars with
torches and waste taken from axle
boxes., Fa_nned by breezes, the .
flames swept through Tow upon:
row of cars tightly packed ,}n the’

. outlymg yards, to which fire hoses .
often could not reach. In the eve-

_ ning a.1ob of about 6, 000 people r
, pillaged the Panhandle yards in
South Chicago, destroying 700, -
cars. Total damage in that one day -
was $340 000, although on no oth-
er day was it more than $4, 000 .

., Onduly 7, another’ crowd of sev=’
eral zthousa;nd gathered on Loomis
Street, *where federal troops vg.er‘e
" guarding a train béing moved by
non-union:men. ‘As the onlookers

« showered the guards with abuse

.. and stones, ighoring the troop
commander's warning to disperse,
- the troops loaded thetr rifles, Thls

gesture only incited more ehowerB
of stores.

o
—

L

To determine the causes of vmlence in a speelﬁc Iabor-management conflict--
the PullmanStnke, 1894. o K -

-
3

Page 45 6t The Rise
. of Organized Labor
*.AEP Series '

A




e e Immed;atelyﬁie commander'or-".i A PR
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-: ol a ' personsfelltothe groundbleeding AT S o
o0t I F .7 heavily.. Thenthe mob régrowptd, - L - . T o
. e, - "7 ‘andtipped over aflatear, With _ ; ©..f - - .o 0t S W
el foursoldiersbadlywounded and "o < 4ol
LT T noreinforcementsinsight, 4he ;_';'.-:{"- . T
c L qommanderorderedhismentoﬁre Lo, v -
i a0 ek ill, ~They confinued-shoating ' T SRS

. T T ' S .

. do e N u.nﬁltheimobhadﬂed 2.0pe‘ople ;‘ ; e R
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histructional Strateg:ies . T U L ' v
K3 ~ 0 * -" - ‘...- " . . * , -

e T ae Without any mtroductton or backgrdund information by the teacher, have
/ students write a.descnptive paragraph in wblch they . attempt to indicate what prior .

Lt .events brought forth the v1olence descnbéd m ﬂie qnoted accouni: :
‘ . o e . ' ] v .‘1,
ST : b, Teacher will collect the stadent paragraphs and ﬁ.le them for later use. -

s PR | ; CaTy

Z' . C, *Divide the class into 3 ccmmittees--ﬂie iirst representing the mo}) the ) ‘,
'second, the federal troops, the third the non~union men mdv1ng the trains v

. ..
9

.o Have students read 40-46 The Rise of Organiz/ed Labor AEP series. After
' reading the article, ask each group to Justify its actions as recounted i:n'the paragraphs S

) on the precedmg page. - ‘ ooy S . . J
: Y X = : v ’l \ '. I ‘ - . s . . ';
e T d, Record the reasons-given to justity the use of violence. P
- - . , . \ lg * . : . v .
- e — « ' T ) C 4 . k0 o 1t
' S_uggestedAetimties .‘ Gt ;';, L ’ Y
% ‘ . e & . . . . ® 4 [ . . s
- . 1. Apply the reasons given in 1d to anoutbreak of labor-management violenceu
in the United States in the last 53 years. Arethe reasons vaiid today? Were they ]
vahdin1894? Why ? Why not? [ Wl . -
- ('r 'f «® . ; ’ . ' A .' . " »

4 Using the paragraphs written at the beginning of the lesson, discuss the e
, a,ccu;r;acy of student percephons m determining the reasons for the violence, in ﬂ;e Pyli- . o
s man StFtke of 184, . . , [ o
* o W i » ’ : ’: . " . ' 4 - .
. ‘l ) “ * ;
. ,':'r 3., D:lscuss the role anff use of collective bargaining Set up a collective .
bargaining situation that pertams to the classroom, i.e.y have ‘2 few students represent

, ' the teacher, the rest of class 4presents a l!,st of demands pertaining to curriculum, v ‘.

-

+T . . . s :_‘
'y hothework exalns, open Iunch, cutti etc. Ha\fe the class attem to ne otiate a 7
", % L] K .
. ) .., .. R . { -.' L
- ' . ":cl ' '.}’”‘" e - * R o o - ’., ) o, 1 ‘
4 o B . N , . ) C 5 .
' * / P ; WTARE . e ' R PN
1 ; b [V Y , L. [ e = . A
3 .. ‘. v - . . ~ % - e “ :& € ot . ,;’/ "‘\,O e, ioe 2
PR .t .y ‘, . . . . P » . ,;‘i ,”-.: ‘. 'r :r” v,
» & . ) vl A 46’ . R e ’,‘.' \“v“‘_,":‘ ) 'v’,__. p o ’
. ' o i "y R i,‘, - ’ . ., Y - " ) "."‘,' ! T ‘.:1,,l . o
ol '(’ ; 4 ¢ ! n‘,. ; .7 . ° ¢ . i!" K4 i I’y .‘/l o .




k]

contract thab governs the nelatnonslnps between teacher and students, What pro-
cedures might such a contract contain for the de-escalation of classroom violence, .
i.e., activities that disturb the educational process. - :

s

4. Have students brmg in newspaper a.rticles that deal with a recent stnke in
wlnch v101ence occurred., How did the various institutions respond to such violence ?

Dmcussion questions--Ip ‘the Puliman Strike, did President Cleveland have

1]

4

S5e
the rlght to sendm federal troops? Why? Why not?

0

. .

a. Did ﬂle presence of federal troops lessen or increase tensions ?

. b. Was placing Eugene Debs in jail an act of violence ? ‘Why?. Why not?
‘ .
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management) . ¢ ,

) Lo : 9-12 ot
oauses'af Violenceand]_)isruptiOn o S . o
Objective - R : c I

,

To recognize and explore the; ways in w.hmh some of our 1nstituiions respond

to violence. . . .
. . R . . . . -

Instructio'naIStrategies‘ SN N o L e

.
‘' . »

1. ‘In small or large group discussion, ask the students to identify institutions
and traditions in America that in some ways are designed to prevent the frustration
and alienation that legd to violence. Examples might be the vote, trial by juty, :
-Améndment”1, local control of schools, check and balance system, the pdlice, the ’ ;-
national guard, the F.B.I., welfare, the press, competmg interest groups (labor vs.

£

. 2, Pose the question: Are these mst1tut10ns and traditjons eapable of pre-
venting the kind of violence prezalent in America today ? Why or why not ? D1scussion
with class.

Y

~ 3. Have the studenté bramstorm the following question- e to . "!‘

What new institutions or programs do you thnk will be developed to deal -
with the increasing rate of violence in America? B

> f . .

LR

‘i . -~

Suggested Activities .

e v, » f . - '
9, Divide the class into 5 codamittees. Have each committee select an .
institution and build a case study around the manner in which the institution responded
to the threat or onset of violence., Some suggestlons for topics ate: - -
& R . » * v .
)

‘s

a, Kent State Massacre;:,The response of National Guard o 5;% ¢
b. Secret Stu,dy in V1etnam--("Pentafon Papers") The respon‘se of F.B.l.

.
..

c. Watts Riot*-The response of the LOs Angeles Police ,
. ' s * ﬂ
d. The Assassinatmn of John F .’ Kennedy--The response of Da]las -

»
>

p Police Force . -7 ‘ ' :

. .-
! -
ot




-~
-

. ‘l N / . . . , * . N ) ) . " - . .o .3" ; , : ‘. . -."
° '" . . ! * ) : : ’ ’. ) .' \! ’ o g " . -

i - s e ‘. - ' g o
© ey Disruption of Columbxa Uniﬁersity--The response of fhe Administra-

tion at Columb1a . ) ) . A g
. » .'o" , te .' ~, . ) ] ’ N . LR
’ N v . . ! . 2
. t : - L ] o . o e
f, Poor People's March on Washington--The respetise of the Federal |
Government ‘ ¢ ) . ,’ " i N e « '
. 7 . t )

2, Arrange for the admimstra:tiVe team of the schoolto meet with the class .
and discuss how an institution such as the school responds o the éommission oﬂan act .
of violence, What are the guidelines spelled out for students, teachers, and adminig®
trators ? At what point are outside institutions such as the police Qa.ued in? It might .
© also be helpful to éonsult and d1scuss the Student Bill of Rights and .'Reg)onsibﬂ ities.

3. Show and discuss the film Civil Rights Movement: The gouth (#f538 12) -
28' min, The film examines the, forces that combined to ignite the ci@ rights move-~ ‘.
ment in the South. Clips are shown that illustrate representative r.oments in fhe :
‘higtory of the protest: L1tt1e Rock; Montgomery, Alabama; bus boycott; lunch counter S
, sit-ins; etc,- .
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Lesson 18—Perspectives of 'Viblence ‘
o 9-12

* Causes of Violence and Disruption

+
4
-

Objective.s . ’ , .
. To'examine 3 different points of view concernm_g violence in A_-merican \
society and then draw conclusions as to their validity.-

. !

Instructional Stvategies - o s .

1. Givé students the following 3 sta'teinents:

) . ; .
3

'

.. R B ’ "Ina system that provides the meahs for peaceful cha_nge, no cduse )

. justifies violence in the name of change.," . o~ . R

! Th S :Ric_llardNixon‘.' B
' T ' Kansas UtiVersity ~ ~ -

A 3 ) . - September 16, .1970 ' ";..' . ,'

» . " ~ P .
> - 4
”
[N , % .
.

) b.. *The use of terror as a polihcal tactlc is foreigntothe American _ P '*

>

p011t1ca1 tradition. We need to.discourage the develogment of terroristic tacttcs and
nip in ¢he' bud. ahy e?ort to. ..use. ..terror...asa device for shaping public '
dec1sions." R _ - : '

*
[ . ) ; ’ : .

. | Assistant U.S. Attorney General
L .. Will Wilsén, U.S. Senate S

;. | _ ‘ % : , N £ {F. Testlmony October IQQ: 970 ,'.',

‘t L %3

A
et '
R L
5

!
¢ 1
!
i
]

from the top of society. The thodel for violence, y-has been hideous. . .ofﬁcial

violence in Vietngm, And after having ‘created and made heroes of such a special. o'
. force as the Green Berets; we should not be. ,.surprised to find the Black Panthers

wearing their berets and pnacﬁcing glose-orde:; drill '=. s . .

. Rlchard Hofstadter ST e T
' - e " "The Future of American Violence"
e T ) o HARPER{,S MAGAZINE, Aprn, 1970

. - BV - v

2, . Discuss the 3 quotations aﬁd g'lver some backg‘round informaj:ion about the

;
o]

3t M thmk. . .the growing acceptance of violence has been., . .fostered S

‘menwhomadethem.. e o , R P

by B . / 3 . , s ‘ . .o “{

i ' ‘:'. - . ‘50 ".\ "' o e A" 3 ‘ 7
. ’ L : i . . g . :




o 3. Po]l the class in terms of whether or not they agree or disagree with |

statements #1,.#2, #3. . . . !
) * z ° , .
£ , . - . N : .
list the resulfs of the poll, = '
-, Suggested Activities, | - * S - N .\ P
1, Have each’ student select one of the quotes and research 1ts maJor prennse
in an effort to prove of of disprove it, e.g.
. \ ) ‘ "Ina system that provides the means for.. . ) C R
. © o a. Aﬁer the papers are completed have the students summarize their )
_ ! findings', \ T . _
| . b; Determine if some of the students have changed their minds con- (
cermng the quoted statements based on the ev1dence presented by their classmates. %
— e s !‘.-

N Ca Discuss the processes of 1nduct1ve and deduct1ve reasomng. )

| ° .

R 2; Some suggested areas of investigatlon which students can pursue are: L
. N . a. Vzgﬂantnsm—-van extra-legal group that enforces the values of the T .
) commumty by 111egal violence. —_ ) . e

¢ ’
M .

b. Abolitiomsm and Anti-Abohty.omsm—-Investigate The use of vx‘olence to .-
support slavery, the use of vmlence to destroy slavery. _ ~ .

c. Reimposing White supremacy in the South after the Civil War. (The -
first Ku Khux Klan) R R _ .
* ¢ b . 3

oy

“ d, Defense of Aﬁre;cican Nativism and Morahsm. Violence as used- by
: successxve generations of native Americans (primarily White Anglo-Saxon Protestants) P
to oppose a perceived cul‘tural, economic, socxa:l, and mpral threat from successive )

", ‘wdves.of mmigrants. CD T . < o - SRR
L -_ -, £ 4 '-.;~ . n ” -, »
. ” - Agrarlan Conﬂict. Cattlemen'vs. Homesteaders, Sheepmen vs. | -

Cattlemen Railroads VS.. Farmers. e L .. e , s
f. Discuss the {ssdes of the election of 1896 \ - L . R

.
I

3. Show and"discuss the film Peace and Voige’S‘In the ‘Wilderness (#1020755

- . * . LI
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" EVALUATION FORM: CAUSES OF, VIOLENCE AND DISRUPTION
’ . “ ) . . . L4 * )
. . . . v . )

THE SCHOOL DISTRICT OF PHILADELPHIA
Social Studies Education - Room 330 '
! ' ‘ ! 21t Street S. of the Parkway .-
' Philadelphia, Pa: 19103 ,

' ' : ) . \" by S
- e : ..} 448-3348 . 'Y
- ' HAS THIS GUIDE HELPED YOU IN YOUR INSTRUCTIONAL PROGRAM? -
‘ ‘- ’ '; ‘ A . ¢ . . ' . . . i . j:
‘ P / - Y . ‘ [N - y . ‘
- . T : N ' . .
.” + WHAT ASPECTS OF THI§ GUIDE DID YOU FIND MOST HELPFUL? o ‘

. , ‘e @ g 4 ; 1 . e Lo ’ N N . > l
IN WHAT WAYS CAN THI§ GUIDE BE MORE HELPFUL? A A
’ - \ SRR
bR ) y N » ., - N . ""' . :‘5, . . . ~ “?{&
¥ ' / ’ ’\ 3 ’ ‘ .r . ) . ' N . . -

. i ‘ M ‘ : )
WHAT MATERIALS RELATIVE TO THIS GUIDE WOULD YOU LIKE TO HAVE MADE .
AVAILABLE TO YOU? ¢ N . - .

YOUR NAME _, o : )
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