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ABSTRACT

]
a

Hatfield, Loretta M. M.S., Purdue University, December
1974. Deve]opment of a Ch11d Deve]onment Fam11y Labora-
tory: An Experimental Project.

Major Professor: Florence G. Kerckhoff.

C

In the fall of 1971, the Child Development Labora-
tories of the Chi]d%Development.and‘Fami1y Life1Depart-
ment at Purdue Universitx'added a new 1aboratory;;Thé \
Famitly Laboratory, to its program. It enrolled families
anduindiv$dua1$ to Jegreseﬁt the variety df ages and
stages throughout fhé;{ifekcyc1e. Through supervised

programming,'oppoktunities wehe'provided for young chil-

dren to participate 1n act1v1t1es and ]earn1ng experi-

ences with babies, schoo] age children, ado]escents,

. adults who were single, married, parents and grandpar--

ents. "Equipment, room'arrangEment,'struc%uke and sche-
dules were modified to accommodate the different age
levels and interest groups. ’

Evaluation of the project was based upoﬁ séhéd@]ed
parent'conferénces,_studeﬂt teacher cbnférences_and in-
formal intervfews‘and conversatibns with.parents, teach-

ing assistants, student teachers, feilow teachers, and-

interested colleagues. 'Mid-year and end-of-the-year

-questionnaires were sent to participating families in
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‘ order to determine their reaction to the total program,
and their involvement in it. -4 .
The rational for the creation of such a program
came from diverse soUrce; such as the 1§70'Nhite House
Conferénce on Children, Erik Erikson, The.1966 United
N \ States Policies Commission Report, Urie qunfenbrenner,

Vance Packard, Rubin and Kirkendall, Annie Butler and

Time.

\ . . : . )

o




' young"ch11dren by students seekifig professional careers

. T s -
- . Aﬁ,@ . P
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INTRODUCTION

The Child Development Laboratofies of the Child

Deye]opmeni and Family LjfefDepérfhent‘atqurdue Univer-"

x3

_ sity were designed to provide opportunities for under-

gradUaté and graduate students to 1éa?huabout tHe growth;
ﬂevé]opment,,and'behavior of yqung children between the
ades of birth and five years. ;These;1abdrat6?ies,_whi]a

§envﬁng both research and service pukpeses, were designed
vbrimar11y_to provide ,observation-and particfpatﬁon with
‘ \ ,

in 3 variety of early childhood eduicational settings.
- "o s . : . \ .

In the fall of 1971; a new laboratory, the Family Labora-:

tory, was added to these programs. It enrolled families

and 1hdiv1dua1s,repre5enting a variety of ages” and stages

throuéhdut the Tife cycle from infancy through older
adulthood Kerckhoff, 1971).

The rationalization for the creation of a program

of this nature comes from diverse sources.’

1970 Whité'Houée Conference on Children:

We must change our national way of l1ife so that
- children aré no longer isolated from the rest
of society. We call updn all our institutions

--public and private--to initiate and expand pro- =~

"grams that will bring adults back into the lives
“of children and children back into the lives of
adults (Bronfenbrénner, 1970). : .

9 . 3 : - ;
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! ‘ N ' v . - . . ‘
' I “Erik Erikson: . . / . )

‘ . ., -1 can th1nk of Tife as progress1ve1y un-
' ' ! - fo]d ng, with its directions essentially fixed.
: k1n tne first few years by ‘what happens between

“the ch11d and his; parents (Coles, 1970). '

‘1970 White House Conference-on Children: g

People together, the young and the old, relat-"
ing to one another, g1v1ng and taking, working
‘ : and; building”~ togeth“r s the story of the‘

a human family. (Bronfenbrenner, 1970).

Catherine E. Grissom: - : / . i
/ g
we' have been guilty of try1ng to worZ - ! ~ o

' " w1th the child without .includi.ng the fam#
we nave tried to know him without knowing
mother, father, siblings, grandparent; (Grissom, -
\ "1971). ), ' : e T i ‘

. The 1966 United States Poh’cies"-(:oﬁm-issio/n Répgr't:

19

. exper1ence tndicates that.ekposure/to a ot
. L " wide vargety of activities and of sqciall and men-
- tal interactions with children and’adulys great- — -~
1y enhance a ch11d E ab111ty to learn (Van der -
Eyken, 1967). : v : ‘

q?!

‘Laurence K. Frank:

.
o

Perhaps the most difficult: 1earn1ng co front]ng
- the child is concerned with his interpersonal _ :
‘¢ relations, with adu]ts, and especially with o

‘other children; younger and o]der (Fragnk, 1968). o

- e

Leonard S Kenworthy

ch11dren need to be exposed eanly to the

» wide varjety of people “in our country. Their = - .
S Tives can be enriched by*such confro tat1on T ‘
with others (Kenworthy, 1968). S .

And;'fina11y,

1970 Wh1te House. Conference on Lh11

ren' ' -

o - 'It is pr1mar11y through observ1ng,.p1ay1ng,
' , and working with others older and younger than
. ) himself that a ch11d discovers bot what he‘\ : -

.n v
4

10

-
. . . )
S : . '
© . - . 2 :
- A - . .
- 5 .
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* can do and who he can betcomé, that he develops

both his ability and his identity. And it is °

primarily through exposure and jinteractign with

adults and children "of different ages that a ;

child acquires new interests and skills, and -
- learns the méan1ng of talerance, cooper@t]on,
and conipassion (Bronfénbrenner, 1970) v

The Family Lébokatory'was p]anned'specifﬁcé]]y'to
prov1de opportun1t1es for young ch11dren to part1c1pate

in activities and learning exper1ences w1th bab1es,

¢

&

-

schoo] age ch11dren, ado]escents, adu]ts “who are single,

[y
°

married, “parents, ana grandparents. . coor
2 . .‘ o . | - ( .

It's naturd] for people %f_a]] ages to be-to-

gether, they should be together and when they -

are brought.together even in the cold world of
- deadlines. 1f's a pleasant enJOJable experis,

*  ence--and really 'no big thing. It's only a
"'big thing' if we don't do i (Peters,
2971) . * r
A
l \ ‘
’ \"
'~:‘l‘ ' <
Y ’ ’ +
. . r
e
r . o

T
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REVIEW OF RELATED LITERATURE

-

E S Liferéture directly related to a pkdject such és
"The Family Laboratory is apparently, at the.timetof this
writing, nonexisteht? The.writer has, therefore, chosen
to selgct supportive evidence from related topics;'name;'
f ' 1y;JSome Bésic Needs of Chi]drén'and Pangnts, Communica-
f tion, Parent Involvement, Fafhers and their Role in the
Lives of Ybung Chinren; as well as Mixed Aige Grouping, - -

v
! ’

and to pursue these subﬁects individually as the re-

tain to this project.

»Som; Basic Needs of Children and Parents o

The living pattern of sOciet&:in America today .
'tehds'to order neopie'oh the basis of race, ethnic ori-
gins, socioeconomics and age. Chi]gren'se1d5m encounter '

those different from themselves and their immediate fam-

'11y:(FraziEf, 1968). sadly enough, meaningful encounters

' ” "with members of their own fami]& may even be-extremely
- o ‘ . ' L
.//\\ ‘ ‘Timited. Erik H. Erikson is quoted as stating that he
- o S . ’ - o .
- . sees many of us as fbe]itt]ing the very real efforts of

% our children to stand alongside us . . , (Coles, 1970)."
, In a speech delivered to The Chin’Caré;Conference of the

Natiofal Organization of Women inm 1971,. Thomas R. Peters
. -/ - ! a i . .

528
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child deveiobs skills, motives and qualities of

citss a phrase of Pr9fessor Urie Brgnfenbrenher L
children in America today afe.sys%ematica11y prégrammed
out of the lives of adults . . . children andﬁfam%1iés
come last in this éountry (Peters, 197i7,f‘ In ceftain'V‘
primitive-cu]turesvyouhésters~wgrk side by side with
their mothers and fathers, Sécoming their aT1ies‘dekcom-

panions; Whiﬁe'maintaining"tﬂeir“ro1e as.chi1dkegl
Erikson continues, "In contrast, what we ofteh do is'
ine our children a lavish make-be]ieve‘world’who§e“ab-
surd irﬁé]evance they easi]yadetect (Cé]es, 1970)." A
wide variety‘of-thieta1\forcés has cdhtbibutéd to this

stratification of “its members and at the same time

Alexander Frazier, editor of Early CHildhood EdUcaEion‘

Today, contends that because the young child has been re-

~ moved from a direct contact with basic 1ife processes he

is beﬁng denied the.rqnge,of phenomena which @Ou1d”per-
mit him a natural opporfunity to Qain understanding of

the world in which he must 1iVe (Frazier, 1968). ‘It is

'through work and piay wfth other chi]dren,;through games

and projects, in shared responsibilities with pargnts,

adults, and other children, :younger and pTder, that a

hardc-
e

ter that will enable him to Tive a'1%fe'that is gratify-

ing both to hi&gelf:anQ»those around him (Bronfenbrenner, -

&

1970)._' . T~ )

N . » «
AN iz LY
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"There is evidence that the so- ca]]ed generat1on gap

. the notion that unless they are obtuse, evil, or stup1d~

It 1s'unden1ab]e‘that the fami]y‘ftse1t is a very
vita]hand’important part of the Tife experience of any
individual and the relationships a child has within the
family affects the way he reacts to peop]e throughout
his 11fe (Worth 1972) Hochste1n reports in an 1nter-q

view with child psych1atr1st Robert Coles: "M1dd1e- s 0

: c]ass children who are ignored or treated mechanica]ﬁy

PR

'develdp the same feelings and desolation that:poor chil->

dren experience. And anger follows (Hochstein;'1973)."

;s enhanced by 1ack of opportun1t1es for 1nd1v1dua1s of
d1fferent ages to he together at the same time in “the o '-‘ﬂi ne
same %1ace (Kerckhoff 1971)" The child is not an empty‘ w
slate on wh1ch ‘adults make one permanent mark after an-

other, bad or good~ But 1nd1V1dua1 deve]opment is an ex¥ P

treme]y comp]ex process hence 1t cannot be den1ed that

the kind of re1at1onsh1ps a .child has W1th1n the” fam11y
structure iJs cruc1a1 _C]ark E. V1ncent descr1bes the

middle-class parefnts has having been,"indoctrinated with

it is possible to.rear the perfect'ch11d (Vincent ]972)
Th1s kind of pressure oh parents results in fee11ngs of

guilt, for the1r failure to meet unrealjst1c expectat1ons.

If we accept the psychological dictum that the
- frightened or insecure child needs not less

but more emotional support, understanding, and - e

1OVe,_and 1f parents are peop]eotoo, then it ‘

¢ e




' Zimbardo, Stanford University reseakch psychologist,

ﬂréctfy'pkeﬁortiona1 to thé distance from female rela-

" tives or friends. We taJk gf our "Affluent Society"

Tonely man who will in turn bfing;dp thildren with-a

: soc?o]ogist (Packard, 1972).

© ~ should be readily apparent that the parents of

'sponsib1e for the child (Frazier, 1968). Dr. Philip G.

gist Margaret Mead's findfngs that the probability that

.lowered social capacity says George Nomans, Harvard

‘not 6n]y what we arefbuﬁiwhat we werefgnd~what we hépe

. today need not less but more support, encourage-

- ment, and self-confidence (Vincent, 1972).

~Similarly, it can be conc]udedtthat the_cﬁi]d's de-
pendency is only half of the storyvof ‘human relatedness
and need (Coles, 1970). The decrease in the number of

extended families has practically eliminated multiple Y-

mothering-and has placed a tremendous burden on the

d

mother as the primary ‘and often the only adult truly re-

stresses the fneed'to ﬁeéapture our dwindlsing sense of

commuhi?y.” Marriage counselor Dr.,?aul.Popenoevtraces.
marital prdbléms to “sdcia]'vdgréncy;“ﬁigh mobility, and
lack of family ties.? The impact of this uprpotihg of

American families is further emphasized by anthropolo-

a woman will, suffer deprés%ﬁon’aftéréphf]dbirth‘iswdi_

_ i ' .
and our "Free Society" but in reality we are the "Cold

. P

Society." " Lack of membership in a group produces a

-

o

Erik H. Erikson proclaims ".-. . we have within us

-

-
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. | to be or fear becoming (Coles, 1970)." And aH of this ~
affects not only the” 1ife of one person-but the 11ves
of each with whom he has cqntact with those who are most
affected being_the members of his immediate famf]y. Se-
eurity within the fami]y is certainly a primary need
v | "(Hoffman, 1966) and unless’we make an effort to change
. today's wor]d where parents are'pressured by a seciety
which does not‘a110w time or place for active involve-
ment of adults and children together (Bronfenbrenner,
1970) then we need to be prepared to deal w1th the. prob-
- Jems, th1s k1nd of 50e1ety creates.

<. 'Communication

w

Teacher; of yoeng'children notab]y»gather;ﬁogethef}
all eorts‘of toeﬁs, scraps of -wood and other interestingjj
f odds.and ends to proVide'fhe youngs£ers with materials
to bui]df"Jahes L. Hymes, dr. speeks,oF tegchers'fhem- S
selves, bui18fng--b311ding bridges to épah the gap that
has deve]oped between home and schoo] (Maderﬁ, 1969) A
basic construct1on mater1a1 for this sort of br1dge _ Al - S
bu11d1ng task is commun1cat1on for it is "the key to
building. understand1ng, trus¢°and mutua] helpfulness
(Otto, 1969)“ between the two most 1mportant 1nst1tu- : SN
tions in the young ch11d S 11fe '
g‘ Through commun1cat1on the teacher can provide va]u-
vy ’ able he]p te parents in understanﬁ1ng the1r ch11d and 1n

’ RS . - ' el
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‘ improving relations with ttf‘e ch.11d '(ngd & Hgffernan,,
1964) but in order to have this kind of insight reqytréghmm“t o ;
knoWing the cbi]d and to know the child one.musthnow :
his family. "A teacher ‘cannot understand a child's be- i >
havior until he learns the parent's attitude (Weaver, A

1968)" and she/he is not dealing with a group of tdenti- o ﬁ
-cally endbwed receptofs.(Sue, 1969) but unique combina-
tion§ of individuals which can berhaps:be best illus-

trated by a modification of Catherine Ch111man s "Parent-

Teacher~Ch11d Triangle Cluster" (Chiliman, 197]) | h

'C1eér]y, for each family there is a sepaméte triangle
- which must fit 1hto the whole which is the d]assroom;
The-Cha]jengé\Eﬁiiﬂcdﬁg1omeYation affordS'thé teacher -

is uhquest1onab1e and consequent]y, adm1tt1ng the pr‘1—"“‘32

‘or1ty of the teachgr ch11d 1nteract1on, e one-ta-one
Qcommun1cat1on ‘between teacher and parent ;s often neg¥
1ected }his is unfortunate for skillful commun1cat1on
w1th parents is potentia11y as\}mportant as that with

‘ ~ the children themselves (Fr‘edeﬂmck, 1969) .
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The parent seeks from the teacher information tor‘d
which he has no other source--a re]tab]e picture of the
child as he comes to grips with the expectatiohsfof the
school and how he funct1ons in a sett1ng with his peers
(Quilt, 1969). Parents deserve reassurance and help
from this 1nf1uent1a} stranger who plays such *an jmpor-'h
tant role in the socia]; emottona1, and intellectual de-
velopment of their offspring (Quill, 1969). Usually
;parents' attitudes are positive and they pose-the'ques-
tions that accompany their, desire for good up-to-date
programs (Otto, 1969). After all, they do have a finan-
cial 1nvestment in 'the school (Ho]hes, 1969) Qyt.at the
same time they haVe much more than dollars to give to
the school. Their knowledge of the child is often in-
valuable in oroviding.the teacher with insight and con-
sequent direction (Quill, 1969). In.the December 1971 |

issue of Chi]dhood Education, one'finds an article by. : ‘ *

David P Weikart entitTed‘“Learning through Parents:

« Lessons for Teachers," where he perd1cts that "; .o if
e 7
the teacher w111 be patient, the mother w111 teach her

" how to proceed (Weikart,"1971).

The benefits of reciprocal communication are many.

Parental 1nterest in the preschoolmgroup and
pleasant home conversation about what ~goges on
~at school are indispensible factors in-a happy .
expe;1ence for children (Todd & Heffernan, ‘ : v

1964 ) (

[N
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Parents delight in hearing the enjoyable de-

tails regarding achievements, interests, dif-

ficulties and perplexities which their child
“Smight not think to re]ate (Weaver, 1968).

For the degree to.which we teachers use. pupil

and parent clues to develop a program and to

adapt our role to meet the individual's needs,

to that extent the child profits . . . and we
can conclude that to that extent teachers and

parents profit too (Jackson, 1969).

Acknowledging the need for parents and teachers to
meet on the bridge of communication for the good of chil-
dren, as was so aptly suggested bnyymes (Madena, 1969),
one must then explore thevmeanshto best facilitate this
goal. Webster defines communication as "intehpourseﬁby
words, letters, or messages; interchange of thoughts and
opinions “ “Although br1ef this definition seems to of-
fer much d1vers1ty in creatdive methods of "keeping in
vstouch There.are 1nterv1ews wh1ch are natura] "easy; -

Y.

~talking- together times between teacheh and parEnt

(Weaver; 1968) as opposed to conferend@s Which. are, p]an--

ned and scheduled. In a report on the Infant Schoo] in*
New Roche]]e; New York, the staff suggests some form of
fregueht reporting as well as a Iend1ng 11brorymofqour{
“heht-books on‘cht1dhood education_foh the parent's use

(Grade Teacher, 1969)’ "Stil) another good technique--

a- ‘very simple one, not used near]y as common]y as Kt
e

shou1d be--is a. Teacher's Newsletter, a . week]y or bi-

weekly'report to parentsr A teachers' 'State of the
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a

. Unipn' message b_ut more frequently (Hymes, 1968)." Gue
also cites the newsletter as a meaningﬁo] vehicle to
conrey infOrmation to parents. Many contacts may be
simply a word in the hall or at the classroom door, a
“hastily scribbled note or the printing of the child's
story about his picture or painting (Frederick, 1969).
Wa11:suggests that ". . . good feelings ane most Tikely
to thrive and‘grOW~when there are frequent face-to-face
contacts (Wall, 1968)."- Other possible avenues are bul-
Tetin boards? observations, participation, telephone con-
ferences_and parent meetings. Although the tradﬁtiona]
schoo]-based meeting can stijll be‘an effectﬁVe tool,
rapidly ga1n1ng in popu]ar1ty is the home visit (Gue,
. . 1969). Nothing demonstrates more clearly the school's

acknow]edgment that .the home is, in fact, an important
1earn1ng env1ronment than teachers visiting: the home—_.
(Conant, 1971).' Parents who have received reassurance_ .i
. o thét.th?.EChQ?] is s1ncere1y 1nterested 1n partnership,
who'have enjoyed casua] and fr1end1y contacts through w
" notes, brteftmeetings,'news1etters” te1ephone conversa-
“-tions and parent‘meettnas,‘etc.,.turn natura]jy to. the
_teaching‘staff %or consuitation when the .need arises‘
(Quitt, 1969) . | .
The parent conference is a tool par exceT]ence in ; .
commun1cat1on with parents (Gr1sson, 1971) but one which

‘ _ requ1res ‘a great dea] of kil on the part of the teacher:




. Jenkins advises that parents bring their individuality
| to the parentuconference and that ". . . until the teach-
er knows the parents as individuals an% is sensitive to
and will%ng to accept their individuality, then it.wf11
be difficult to estah]ish any clear communication be-
tween them (Jenkins, 1969). Even then meaningful dia- /
logue needs to be cultivated in a pleasant atmospherev‘ ©
where the teacher is not viewed as an authorityffignre‘
'(Qui11,'1969).‘ A parent's ready'acquiescengz may be
only a po]ite,_externa1 veneer, masking a rea1_]ack‘of
"'communication between'teacher and parents (Jenkins, 1969).
4_"Communitation becomes a so]i]oquy’tf teachers L
-assume that they are to be 'The Great D1spensers or»
ﬂ.. ' 'The Major Dqspensers" of the pert:nent up to- date in-

‘ format1on (Jackson, 1969) ' A weTl rece1Ved techn1que~~'f-~ »w.m;cfﬁ
is one in which the teacher approaches the parent with the |
qpest1on, What can we do?" ‘Imp11ed here 1s that a suc-

“cpssfu1 interview or conference requ1res someth1ng otherffc
~ ‘ - than a monologue. The teacher shou]d in fact, be pre-~‘%
pared to do-a great deal of 1dstendng during the}confer-
ence to encourage observations. of the child by the par-
"ent (Frederick, 1969). ~."More can be’]earned from oneh - .'-i.
parent_conference than from hours of'cTassroom observa-

tion. <But we need to listen beyond words-(Grissom;

v

1971)." . o - o ' .
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"Mark Twain once said, 'The difference'betWeeﬁ the
jUst right word and the almost right word is the differ-
ence between lightening -and the lightening bug' (Head1éy,
1965)." Neith Head{ey advances that the just right'gi-‘
spoken word and the almost right unspoken word‘fs equal-
1y'd1vergent.’ Observing young children can do a great
deal to teach us about the impart of this so-called
M"silent cOmmUnicqtiOﬁ" which reaches far beyond the
spoken word. Watch the reacfiog of a'preschob]er ds‘he
walks through the classroom door. The effect of the un-
spoken greetiné reveals itself. A wanm'sm11e‘or simply
a.nod'ofﬁreéOQnition,from thé teacher makes the childm
‘fee}fpositive abddt hiTse1f. A glare or‘nowgreetihg at
a]]-]eaygg him feeling small and 1nsignff1cant (HéadTey;
196%). A child lacks the eguipment and experience nec-
essary}to form an acchgie picture of hfmself, so his
only guide is the react{ohs of others to him and he pas-

‘ s%Ve1& achpfs these judgments thch_areicommun%cajgd_by
words, gestures, and deeds.. These self atﬁitudes,ﬂ
learned early in his life, are carfied with him forever
‘(Harris, 1970). The effect ofifacia1 expressio;s and ° -

« ’sincerity‘afe further chéracterized by fhese,quote§ of T

children:

"Child to teacher:. “Why}do you smile all the
» " time?. Everything ain't so -
funny." : "

T

[




Ard another child: “"Mother, don’ t do that' Smile
real, not toy." _

(Héad1ey,”1969)

-

Erik Berne obsgr@edAthat as you watch people you can see

Q .
them'change,before your eyes through facial expressions'
and gestures. An example he used was the father whose | .
face turns to stone in response to his son's disagkee-

ment with his opinion (Harrié, 1970)

k]

We need to expand our existing techniques, as well

as directing imagination and creative energy toward hew .

channels of communication between parents and the class-

room (Gue, 1969) and work'di1igent1y-to déve]dp a con-

o
» .

_stant awareness of the effect we are hav1ng, consc1ous]y

or unconsc1ously, on others.

Parent Involvement

Annie L. Butler reports in-her review of régpnt re-

ﬂseardh in early childhood education that ". . .'m@ré at-

ke

_tentioh must be paid to’.the va]Ues to be derived throdgh-

parent involvement in eam]y ch11dhood educat1on (Butler,

1971). In support of this v1ew one f1nds that pract1—'

FCa1Ty'a1]'of the exper1menta1‘programs 1nc1ude parental

involvement (But1ef, T97]) In his discussion.bffthe im-

portance of parental attﬂtudes 1n re]at1on to .sex educa—
tion, Lester K1rkenda11 (1971) po1nts out the 1neffect1ve-

ness of educat1ng ch118ren apart from adu]ts and 1t 1s

P

. 3
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its broader sense. . i

inclusion of parent involvement as a "mandatory ingre-

".in both.the prégram and the center. Too many schools

v ' Lo ‘ ) o o A
v R . .
\ . . i ) ) LY /‘ ~ \ -]6 .
. s

»

the author's opiﬁion‘that this inejfectiveness!extends
beyond the area of sex education to ificlude education in

-7

§

Neither the school ner the child development cen-
ter can accomplish alone what the'Schoo1 and parents
- . ,

can do ~together as a team; one supplementing the other,

one backing'up the other, both wo%king in the same direc¥

grams of this.nature such as the Mother's Training Pro-

feré, the Office of” Education Day CareACenter~fn Washing-'

ton, D.C., "and ‘the Bereitef-Eng]emahn ekpérimentﬁaré ap-
_ | T R ,
pearing in recent Titerature. Hymes (1968)-reiterates

that bringing the parents ﬁnto the classroom as program
aides and participants is an excellent approach. Others
~ . o . o

too bpelieve in the’bremjse'tﬁét’pérents beTong'iH the

classroom and this conviction is.being reinforced by the

by

dient of Federal Head Start Programs (Unger, 1968)."

Parents play a,very ‘important role in Head Start

and tonsequent1y they‘fée1 that they have a real stake °

iy

. go their own way, set;Ting for one badTy'atfended parent

méetfng a monjh,as_ﬁhe full extent of ‘their home-sc..001

relationships (Hymes, 1969). Contrarily, from the Cali-

fornia‘Staté Board of°Education Task Force on Early

-

' - tion (Hyme;, 1969). Reports of s@ccess from variods pfo-b

.gram at the Univévsity‘of I1linois, Pérent'and Child Cen-

=
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Childhood Education,cbmes.the reqUeFt for a mastervp1an

. - .
to be submitted by each local schoo] distr1Ct in order
in whfch

to meet the needs of the ch11dren to be served

: parents must be 1nc1uded [Ita11cs m1ne] “The Ca11forn1af//'

_rection of”the teache

R &
,_designed to assist'parentsvin meeting their family re-.

" offeri

‘part1c1pate in the preschco] groups the1r ch11dren at-

:tend

.he1p (Todd & Heffernan,:1964),

p]an will offer 1nd1v1dué11zat1on, w1th parents, - Vo]un-

.teers, aides, and older students work1n% under the d1-; ¢

Th1$ group stresses that the1r

_ideas are not,new'butfthey believe ‘the time has cbme”to

stOpfta1k1ng andﬂstart doing (Rf]es, 1972) Execut1ve e

d1rector of the Ch11d Welfare League of Amér1ca, Inc

Re1d descr1bes a congressﬁona1 b111 being in-’

-

Tn,wh1ch there-wgu]d be

doseph,PL

trddUced by Rep. Brademus

specialized social Services designed te . . involve
. » a L ) @ : .8

parents'ih-thegchi1d's deve]cpment{*. gtf direct partici-

pation 1n‘deveﬁocnent,accnduct and OVera11‘prognam direc-
tion by parents . . . [and] part§%fpation i activities

e

spons1b111t1es (Reid, -1970%." = e: o

it is
" !
1ndeed des1rab1e to prov1de opportun1ty for parents to

From the point of v1ew of parent educat1on,.

Through exper1ence in the c]assroom parents: can o

'rece1Ve 1ns1ghts into teachﬂng methods and techniques

9

such asy the effect1veness of.-a wh1spered rfquest or that
aé m1n1ma1 help encourages the ch11d toward se]f—

In the field of art
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F\J‘
misguided adults often h1nder the product1on of what the
1nd1v1dua1 ch11d fee]s and be11eves is his own by en-
courag1ng the copy1ng-of_mode1s or the f011ow1ng of a o
set pattern (Frank 1968) Parents 1n the c]assroom are
able to observe w1th the teacher's gu1dance how- ch11dren
resolve prob1ems and” perp]ex1t1es through the man1pu1aJ
tion ot p]ay mater1a1s One of the most cahent features
of the Ford Foundat1on Demonstrat1on and Research Nursery i
Program in New York C1ty (1902-60) was the part1c1pat1on ,",
for parents which it was fe]t he]ped make both the teach-
ers . and the parents more aware o*ithe 1nd1v1dua1 ch11d S
needs ‘and defﬂc1enc1es (Fe]dmann, 1966) A‘Very con-
crete réa11ty prob]em 1n parent teacher commun1cat1on is
the 1ack of an opportune t1me for verba] exchanges be-
fore or a.ter schoo] or at.a crowded parent n]dht where-_v
‘as the’ presence of the parent in the classroom prov1ded

|

both relevant observat1ons and shared comments wh1ch

3

1f necessary, can‘be.e1aborated.at a 1ater schedu]ed con-"

ferente. Wi]son Cites.invoivement as "the key to suc-

;cesSfu1‘communicatﬁqn‘between'schoo]yaﬁd‘home‘(WiTgon,_

1969)“ and it can.serve as well asﬂa‘key to real parent

~education:

Cod : - . } v - ,v: ' : B . B o . N
Recent research is supportive of,the enthusiasm = -~
. : o . ‘ — : - 5 . t 1 od
being generated for -perent involvement. If one atcepts W
< / v .

the s1gn1f1cance of the gfrent as a mode] it foTwas'that o

oo any apprec1ab1e endur1ng change made 1n the child

-
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. _ - can be affected only through an appreciable enduring

change in theyBerSOns'most 1nt1mate1y,associated with‘
the child on a day-to-day basis. Iﬁis reséarch SUbQﬁies?ﬁ
vithe basis for the involvement of parents in many ear]y
childhood program= (Butler,-1971)."
Ihere has also beenm™an fincreasing awareness of the
role of the parentvin the chi]d's education as shown by

o

the Hess et al. (1970) ana]ys1s of’ parenta] 1nV01Vement‘ -
“in early education.. The educat1ona1 role p1ayed by par-
ents is béihg re-assessed and, c]ear]y, there is a 11nk;“
aée between the nature'of the parent/chi]d:interaction
“and certa1n aspects of the 'child's~intellectual. develop—
ment (Schaefer, 1972) 7
 The accumulating evidence suggésts that par-
ents have great influence _upon the behavior
of their children, particularly intellectual
] . and academic achievement, and that programs
. which teach parents skills in educating their
children are effective . . . for preschool 4 v
education (Schaefer, 1972). :
In 1964 Douglas compieted a 10ng1tdd1na1 study of ability
and educational attainment using approximate1y 5000 chil-_
dren born in 1946 in Eng]and, Scot]and and Wales. To def.
term1ne ‘the 1nf1uence of the home vs. the school he
measured parentat jnterest by .the frequengx/of»vtsits.
The variation -in the children's test scores revealed a

higher relevance to the variation in degree of pérent in-

tetest than variation in the quality of the school

%
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‘perhaps it is unrea]istic'to.think of his education apart

20

o

(Schaefer, 1972). In the book Children Come First (Amer-

ican Heritage Press, 1971) written by Casey and. L1sa
Murrow,~a young American husband' and w1fe)team who
visited forty primary schoo]s in England dur1ng 1969--

-

1970 there is also a pert1nent comparat1ve ana]ys1s of -

the role of parentai 1nvo1vement in childrén's 1earn1ng

(Cohen, 1971). i o -
Sometimes,g child-is forced to 1ive in two sepa-

rate worlds: ‘the world of home and’the worﬁd of school.

Fortunate]y, in many communities this d1chotomy is d1s- ‘

appearing because home and schoo] teacher and,parent,

are working together (Berson, 1959). Since the-yoyng“

cpiid is still exfkeme]y dependent on his home and fami]y‘

o

»‘from'his parents (Pitcher et al., 1966) and the poten-
.t1a11t1es of parents should .be nurtured by the scHdoTTas

the dynamic and ﬁmportant assets which they are (Wall,

1968). Mrs Alberta Loftin, d1rector of the Bere1+er-

» Enge]mann program in the Ocean Hill- Brownsv111e section

of Brook]yn says that in the1r exper1ence "o 1nvo1v- |
1ng the parents is good for the ch11dren and good for
the schoo] .. 1t-g1ves everybody a-stake in the learn-

ing program and helps assure that our work  is responsive

" to real needé_(Bereifer-En” Tmann’, 1969)." This shift
., in attitudes tdwa;d'the home/schbo] relationship promises

" that better rapport is in the making.

. - 28
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I

"The prob]em'facing_the administration or teacher

once it 1s_a§reed>that the program will solicit or at

_least welcame Banent involvement 1slthat oflimp1ementa—

tion. -It is unusual to find a totally disinterested
parent (Pitcher et al., 1966) but’it is extremely im-
portant_théf once involved in the program the parehts

are made to feel that their views are important and

* that they have somgthing to contribute (Holmes, 1969).

"The teacher might find it helpful to-take a parent sur-

vey early in the schéo] yeér to reveaT;bossiblewtaJents
tffe parents m%ght.have fo sharé jFrederick,’1969)._f

Dorothy Baruch, as early as 1939, wrote on‘the_SUbject
of parent participants. Her ideas included the writing

of a.monthly bulletin, taking movie*pictures, equipment

~repair, making doll clothes as well as planning and ar-

‘ranging tkanSportation for'field tﬁips (Baruch, 1939);

Maury School in Richmond, Virginia, cites examples from

their experiences with parent involvement: bringing

live pets to the classroom, fixing a discarded steerind

wheel to a box for an "automobi]e,“ bringing a pumpkin

to help the children make a jack-o'lantern, helping with
fieldtrips, and organiziné‘pfcnics (Wall, 1968). Fun

and persoha1“1n901vement can-add extra benefits to a pot

s

- Tuck dinrer at school with movie‘or‘group games, an even-

ing Haf]d@een'maquerade program; a spring p]ayground

cookout or a family art night (w11son,,1969).-'EaCh year

29."
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the Poway Unified School District in é%]jforhia expand$, ”
their parent participation and then ask themse]vés re-
flectively why they wa1ted so long to do so. Parents
tave become so much a part of the program that they are
not simply adjuncts but, ratHer, yita] ﬁngredientS'

(Nielson, 1968).
~ "Yhen parents "have been given useful Fo]es.inwthe'
school, their contributions have added to the knowledge

>

of the teachers; thus, programs can -be geared more to-
the needs of children (Grissom, 1971)." Pareht partici-

pation a]so gives chitdren an opportunity to

see their parents in new and pos1t1ve
roles- ga1n1ng tangible evidernte of their- ~ ‘
parents' interest in them and their school--. |
they receive more individual attention--and
. see two of the most important adults in their
Tives working together for.them (Conant, 1971).

Fathers and their Role in the L1ves
of Young Children

So accustomed are we to seeing the mother as

the key person in a child's 1ife that the Lot
father has often been neglected, if not
ignored, by the school (Grissom, 1971).

A guidebook written by Cynthia Stokes Brown and

Louise C. Brown further emphasizes this point._ The

title: Choosing the Best Preschool for your Child: A

Mother's Primer. Women's 1ib leader Betty Friedan

adamantly purports that mothers, working or'otheﬁﬁise,

»
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should not have to'spend all her time taking care of the
children- (Daycare, 1970). Thfs jdea of separétioﬁ of

"ro1es has been wfth u§ for so long that one notes with
agreement the point that ". . . though a wffegand motherl

is known as a housewife . . . there i§ no such word, and.

‘the?é should pe, to describe th;r%afher's ro1e_1n the :

home (Wéeks, 1971)." Child psychiatrist Robert‘C01es, .4 h"ﬂ‘“

adthor‘of’bhi]dren of Crisis, sees the fuhctioh of a

féther as being the same as for a mother--"a Tlittle moré

' blurring of the ro]es would be all to the'good (Hochstein,
1973)." One fathe} who is at home while ‘his wife works
admitS“discoVeriné many clues about ‘how to hand}e“his

sons which have been very usefu] but mostly he is appfe#
ciativé of the closeness and understanding that has

- grown since caring for his children. »

-

Rubin and Kirkendall, editors of Sex in the Ch%1ld-

hood Years, wri;es:

“The early years of childhood are clearly criti-
cal years for establishing gender .role and for
developing those attitudes and responses which
are. essential for sexual functions in Jater
years (Rubin & Kirkendall, 1970). ‘

Thirty—51X'f1ftH graders in an prer-middle-cfass school
Were asked: ‘What does it mean ?o be.a father? -Their'an-
sw;rs sadl&xconfinmed that being a father meant "Makﬁng
good money and getting a good job . ; . Going to work

every morning. Coming home with a headache." This

31




~ survey was included in a new bbok entitled Family Matters

) cess_has become a full-time job (Hochstein, 1973)2\ Mean-

" while, the young child who .has contact with‘on1y;his

24

by Dr. Laurence <. Fuchs. He further claims that the

- 1 -
father's role has deteriorated in this country (Levin,

1972). It would seem, howeVer; that children and ".
women are the victims of men's abdication from responsi-

bility (Hdchstein, 1973)." In our sdciety economic sucs

™

mother and other mother’figures'for most ‘of his day is

in fact missing many enriching, stimulating contacts
(Kendall, 1972). | |
Many chi]drén'h§Ve.neverrséen their fathers én the .

job and, even more unfortunately, méﬁywﬁﬁqu\nnixbegin N L

—.

to deséribewwhaf it is.that their father does.whenvhe -
disappears £0 "work" egch day. "A child with an absent .
Father, or a non-participating father, is less able to .
grow up feeling that he Can deal with_the wofking Qg}1¢

(Hochstein, 1973)." A new book,writt;n for preschoolers

and first graders tries to remove'someﬂof the mystery _
out of daddies. For example, it tells what they do when
they leave for work, what hobbies they 1ike and how in-

finitely many kinds of dadS'}here are in the world (The

Daddy Book by'Rober%'Stewart, Ameri;an Heritagé Presd).

| Noting:thSe deficiencies ". . . it seems particu~-.
Tar1y~appf0prfate to place young children in sffuaﬁions
where they may relate to adults of both sexes‘(KenAa11,

1972)." In.addition_to;having men‘Qn the teachihg.staff,

o

39
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. a preschool center can encourage fathers or community re-

s

source agents to come in and share their particular
sk111;“or occupationS’w1th the class. A maximum effort
should be made by the school to hgve fatherszobserve'and
parti&ﬁpafe aCfording to their intereSts, ability, avéi]Q
abi]ity} and suftabi]?%y for the -type Qf school involved.
A Altogether téo»pf%ep thé‘father is 1n?o1véd_$oie1y »
1h paying the‘tuiiion and approving oq.disépﬁroving'the.
progress rep;rts (Toddjp Héffeﬁnan, 1964).‘ The diénity
of fatherhood needs fo_pe regained.. Children need expo-

sure to men just as_they need to be with. grandp8rent fig-

. " children of all ages\, kaces,, and ethnic backgrounds- -
_ ) o . < |
(Kendall, 1972).
T
\\\\5‘*“\\N\\\v

— 'Mixéd Age Groubing

T—

——

' Urie Bronfenbrenner charges that schooTs—breed

T

alienation. .The child from a nuclear family is sent to

a nuclear school where he is essentially cut off from the

.

outside world (Bronfenbrénner, 1972),‘Sett1ed throughout

his formative years in our educational institutions

among replicas of himself until he reaches adulthood.

“3

This‘form of isolation creates a false barrier which
ignores the premise "children need people in okder to be-

COT9.human (Bronfenbrenner, 1972)."
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‘three different age groups each (

26

Child-rearing is something a child can't do
for himself. He needs interaction with adults
and children of different ages if he is to
learn tolerance, cooperation, compassion
(Bronfenbrenner, 1972). [Italics mine]

By far, most ‘examples of programs incorporating

multi-age ]eve1s_w1th1n a group are those Tike Bank

* Street Children's Center in New York City'Where two or

three age groups are found in one. classroom. Of their

twelve classes in 1969, nine contained children from

two.age groups and the other three had children from

Demonsthqtion School,

t

1969). The Eveline ‘Low and Ma]tihg“House Schools in-

‘England report evidence from-their.experiences that

young children derive a stimulus and, as their confi-
dence'gfows, a sensé of friendship‘from the'oner,chi1- -
dren 1n'the1r groups some of whom might be their brdth;

ers and sisters (Van der Eyken, 1957). It was the drop-

13

out problem in the sublrban New‘York schools that prompt-

_eH the establishment there of infant schools patferned

after those in England. The age range was from five to

ten years and children were grouped both by‘age and in

——

mixed age éroups (The Infant School, 1969). MonteéSdFTLs\\ix
method consisted of havfng children from ages three to |

six years together. J. McVicker Hunt speculates that

" ", . . taking into  account the epigenesis of intellectyal

deve]opment;'such a scheme has the advantage of providing
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‘ the younger children with a wide va»rtety ot mode]‘s for
| “ imitation. Moreover, 1tfeupp1ies the oider chi]dren
with an opportunity to help ehd teach the'younger
helping and teaching cdntain many bf their own rewards
(Hec¢hinger, 1966)." In the SoViet Union c]asses’"adOpt"
other c]aeses.}vFor example, a third grade group might
adopt a'kindergarteh class and'escort them to and .from . o
| school, read to them, he]p them w1th 1essons or p]ay |
| with them (Bronfenbrenner, 1972).
When Judge Mary Conway Kohler's studies toqk her
to Europe she observed that 3do1e$cents there,had anlop-
portun1ty to part1c1pate in soc1ety at a much earlier’
age than is generally witnessed in the Un1ted States.

. | ~When she returned it became obvious to her that schoo]s ; _ /
‘and families are no lTonger filling the needs of our chil- ' ' .
dren. They-are net provided with opportunities .to be o ‘ '/
with adults and grasp the satisfaction of work: Our |
comp1ex society with. its emphasis on independence ddes T
not give ado]eseehts a chance to he]b out. They aren 't
"being asked to.care for younger children or e]der]y ' g
grandparents and these needs are just going.unmet (NCRY).

'"We‘need to. ask how it is that the young become adults

—
‘‘‘‘‘‘‘‘  {toleman)." Judge Kohler persuaded some educators,
sociologists and bus1nessmen of her concern “and the re- ‘
sult was the format1on'of the National Commission on Re-
‘ _ sources for Youth (NCRY). NCRY.'s newest project is

g .




. - directed at pr"epjaning teen-agers to be par‘ent; by com-
bining hidh school courses in parenting along with-in-
vo]yement in Tocal ddy-care. centers (NCRY) . *In a like
manner, Frederiék’C; Green, M.D., Associate Ch1ef of the
Cht]dren"s Bureau, Office of Chi]d Development, tells us
that their department has launched a new nat10nw1de pro-

:w-l

gram ca]]ed Educat1on for Parenthood. One.of its maJor

O

.obJect1ves is to provide a combined curricd]um of class-
room 1nStrhet10n with pract1¢a1'experience in neignborl
hood day—caneCcenters and kindergantens. This_course
- will be tested in 200 pub]ie schoo]svduring the 1973-74
school year (Education’fon Panenthood);: In additibn to
combating Amertca's oneusided<emphasisvon youthi(Vﬁncent,
1972) programs suthoas these offer benetits to a]lﬁin- -
voTved'v Soc1ety needs the energy of these young peop]e')
.(NCRY) and these young peop]e need soc1ety
.In the Soviet Union youth and adult meet.at the:

snop, factory or business. Groups of: ch11dren and often

whole c]asses are adopted by the workers and are invited
to Vjs1t them on the Job,‘aee them'at work, talk to them
about thein jobs and‘thetr lives (Bronfenbrenner, 1972).

Grace M. Iacolucci of the'Milwaukee Public Schools

pke§ents‘hen plea for adult interaction with youth in a

novel way:
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| . ' "»‘ . o - WANTED '

| v ‘ Another :pair of helping hands, two kindly watch- -

R ful eyes and listening ears, enveloped by one

| “willing spirit with an understanding heart. No

special training needed,” but all talents will

be utilized. _Ability to give encouragement help-
ful. Eager parents and interested relatives may
apply. Hours flexible; satisfaction guaranteed.
Recompense: involvement,-renewal, 1ife meaning,
lTove (Iacolucci, 1968). ' ’

- . ’ ' In her repoft on a demonstration project with in-

fants and toddlers at the University of North Carolina
in Gréenﬁboﬁq, Mary Elizabeth Keister observes that they
would Tike to "innovate" more than they have at present
in ways to involWe the babies' parents and g;éndparents
in tﬁé,liﬁe of the nursery cénter. Théylwould a]sd_]ike
" - t& explore more fully the opportunities for learning and

| socia]~deve1opmenf ihﬁa mix of age levels in a grdup.

There must be ways to be more creative in this area if

1n£e1iigeht efforts would be focused in that direction

(Keister, 1970). S

One of the more recent truly 1nnovat1ve programs
comes from Fairhaven Co]]ege in Be111ngham, Wash1ngton.

" Th1s new prOJect is a federa]]y supported exper1ment in .
mu1t1-generat1ona1 11v1ng ca]]ed "the Bridge.' There
thirty-three adu]ts aged 60 to 80 pay modest fees to- °

Tive on campus in a dOrmitory.which also houses a day—

care center for preschoolers. In addition.to auditing

g classes on campus and attending lectures and concerts,

/. : -the oldsters are also heTpi‘nb out in the day-car‘e-cer.mter‘o,
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- their young caﬁpus nei@hbors (White-Hair College, 1974}.

Tribune (Fehruary 4, T974);

- T ) ¢ / ‘
|

and providing valuable guidance and perspectiVe for

fﬂrchiba1d-MacLeish,is?qyoted 1n.the Internattond] Herald -:. o

: b
Me 11va fact, in what m1ght be called an
Kge of Ado ‘escerice.. And such an age, to bor-
row Yeats' po1gnant phrase in 'Sa111ng to .
Byzantium' is 'naq country for old men. 01d
women either (MaclLeisSh, 1974). .

It iy true that we no longer 1ive in Confucian. China or

Homerfc»Greece where én_o1d man-respeeted his-years be-

_cause mankind.thought youthvwas beautiful but what reaTTy Q_ —
mattered.was 11vﬁn94-khow1ng how t0‘11ve4—and the'o1df'
man who had lived the "longest nas as;hmed to know the '
‘most (MacLe1sﬁ\ 1974) but programs 1]ke the one at Fa1r- :
haven Co]]ege show us that perhaps one can st111 1ook : I—
forward to a product1ve 1Lfe after s1xty | |

e S ‘ - . %

And o . " :‘ | B .-'_ -

. |
o L ) |
|
|

so it ‘was®in an exp1oratoryomood that we set forth on
~this exper1menta1 pr0Ject The Fam11y Laboratory, se ek-
ing to'meet ‘in some small way,- the bas1c needs of ch11-
dren'and parents, to make an attempt to bridge the com-
munitation_gap between home and school throhgh various
. means including parent ﬁnvo]vementhith speoiai.emphasis
on the need for the participation of fathers and other

male f1gures, and to exam1ne the proposed benef1ts to be

der1ved from mu1t1-aged group1ng at the presc hool Tevel.
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Group.Composition

. The Family Léborétory Efpgrimenta],Projéct (FLEP)
enrolled a core groub of fifteeh families for fé]] semes-
R ter, T971. Included 1nv$his.core g}oup were infants,: - -~ ...
| ) toddlers, pre-échd,]ers; scho&]-;ge.;hi1dren,‘te;;agéns,
parépts and,lin a few;instances, Qrandbakenfs. (See Ap,-
pgndix B for age djstribution of infants through e:r]y
uteens.a As physicé]]y handicapped children are not.ek—
cluded from the Child Development Laborétories (approQal
is required from a pediatrician) one family waglenro1]ed
958 handibapped-chi]d was a member of the %ore’grbup.
JThe f;mf1fes, genefa]]y a middle to ﬁigh socio;economic

group, included the fo]]éw%ng variety of occupations:’

)
f;a\\

- business administration, engineering, F.B.I., construc-

*
2.,

“tion, méditine, nursimg, ocqupatioha]ktherapy;lministry,
pfe—schoo]land'e]ementary téaching, ugiversity‘coun§e1—_
ing,paccounting, the military, gréduafe students .in
Chemistry: phy%ics and agriculture economic; and profes-
sors in the ayeas'Of'méthematics,lforeétry,;agriﬁulture

. and businéss:

v B ) : e -
.
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Orientatipn-
°‘The;FEEP‘program_ug§ désﬁghed-ta promote the over- o AR
all growth of each individual participant rather than "

difécted’to stress any one~specific drea of growth=such N

as cogn1t1ve, soc1a1” physical or emot1ona1 The 1nten-

‘tion was to fac111tate the deve]opment of the tota] be1w h

.

12 .
and his abq11t/ to funct1on among the members of g fam11y_ ‘

‘un1t-or its facs1m11e Deta1T§ of the genera] structure ' ' ”:u;

-
-

'and purpose -of the program were g1wen to the parents by - - \

the director of the Ch11d Deve]opment Laborator1es prior
to thei? enrollment. Parents were rot1f1ed of the1r ac- e

ceptance in the Chilq Development Laborator1es and, more

' specifica]]},“in the Family gaBOratory in Juné, 19ZT.

(Seg_Appendix C.) 1In early September, 1971,'Iefters 

were sent to the’experiment participants detailing the

“agenda of the first meeting with thpm,“the par@nts. f ) s

(See Aprendix D.) o B Lo e T o ~' :\\_

»

Of first importance during tHHS“meqfing'wés"the'op-
pgrtuhity for everyonegto be»émé chuqintéd.aﬁé for‘the'
teagher§g§o establish a c]imatéofor'fhee éxcbangé of~
ideas and input intONthe direction.the‘programvmfght.
+take. For ekamp]e,‘thbﬁghts'Were ekc%dnged as'to how
abd when to 1nc1Lde the todd]ers in the act1v1t1es con-

sidering that*many still’ requ1redtan:afternoon nap. Re- h

a

. garding their own involvement, a sheetvwas.circu1§ted
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L

asking parentd to indicate how they felt they COu1d'q6n-

.4 . . .
tribute to the program throygh personal participation.

(See Appendix E.) They were reassured that no,particu-

lar talent was kequired and that they need not feel any, .

pressure to come prepared to do an act1v1ty Parents
were also to1d about .the new equipment wh1ch had been
purchased expeess]y to meet the needs of thas un1q$e
group: table games, volleyball and badmitten eq:ipmeqﬁ,
an infant diaper changing table, .and a park beneh"and ‘
picnic' table for the playground. Finally, the experi-
menta1 nature of the project Was'discuesed noting that
it was stfuctured to incorporate flexibility and‘chande

and that parents' comments and criticisms were not only

weltomed but sought.

Communication

The need for an unincumberéd flow of communication

was approached from various avenues. At least one indi-
¥ 4

yﬁdua] conference was held with one or both parents from

each fgmily unit sometime during the year. ‘Most general-

ly these were §ehedu1ed at mid-year after the teacher .

"had an opportunity to observe and-know -the cthild and his

d

family but ear]y enough to permft time“tb profit'from.

the exchanged observat1ons of the ch11d and  the - program

Several student ,teachers made br1ef home v1s1ts e1ther

] .
in the afternOOn or evening when both child(ren) and~

~3
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: . parent(s) could bé present. In the months of Maréh,
Abri] and May, newsletters were prepared and sent‘home
with each family. These included news of field trips,
comments from the children, introddction; to new group
membérs,"recipes frbm the potluck, dates of upcoming

. events and the‘creation of a Tendjng‘1ibfary. (See Ap-

| pendices F, G; H.) In May a grohp discussion was held

on effective guidancevand?diéfip1ine_techniqubs for par-
ents and feachers‘of preéchoo] children.g For specific
reactions to the projecf 1tse1f‘questionna5res were sent

to the.families at mid-year during the interruption of

yd

classes betwéenvsemesters and again at the end of t@e“/
academic year. (See'Appendices I, J.) Most égm unica- -
. S tion took place "face a face" in the c]as‘,srr‘abm or on the

vp1aygrOUnd when parents were participéting, as they lin-

gered after arrival or'refurned early for departuke, or
.?as‘they:spenf a few homents in the obsgrvatibn booth.(
When concerns or comments could not ea§11y be -shared
“during a brief conversation or through a nofe'sent‘home
A with the child a time was set éside after school hours

«

to meet with the parents or contact was made by telephone.

L3

Participation

. . /

The periods of particjpatioh,by parents provided
o frequent opportunities_for communication and although
this is not and was not a substitute for the parent

-

0 .

W a2
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conference it provided an ideal situation for sharing ob-

servations or example§ of behavior to be noted or dis-
cussed in depth at a later time.. At the beginning of
the FLEP communication among parents was facilitated by
a coffee area where pareﬁts could sjt and chat yet still
be on the'fringe of activity; This served a second bur-

pose by placing the parents in a strategic position to

- observe the reutine and techniques and to synthesize
fthejr potential role and relationship within the grdup.

‘Intent to particibate was normally indicated on a

sign-up sheet which was posted in the childrens' locker
room. This did.nbt,.however, mean that parénts and
grandparents who had not signed the sheet in advance
were ﬁGt wé]cdmed. /Many stayed voluntarily when they

saw that a staff membef was absent for the day or that

~a particular broject needed a few extra hands. " Parents

desir{ng to do a specialyproject,usua11y cleared a time

with the teac ers in advancte so it could be incorporated

into the activities schedule for the.day. ~Ekamp]es of

the types of projects proposeé and darried out by parQ

ents were photography, boph movies and still shots,

water play, equipment repairs, bringing in a home-grown

pdmpkin to be made into a jack-o']anterh, Halloween
masks, baking; dying of eggs-for_EaSter, and the sharing

of many pets. The scheduling and hahd]ing of the par-

ticipat{gﬁfdf infants, toddlers, school age children and:

teens was necessarily approached in a different manner.

y
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The 1nfants and toddlers in the FLEP were schedu1ed
to part1c1pate on different days of the week to accommo-

date the observation needs of university students en-

rolled 1n 1nfant'deve10pment courses As a resu]t the

n

1nfants came on Monday and Wednesday wh11e the todd]ers

were present on Tuesday. A great deal of specia] plan-

ning and intensive sdpervision was required on the days‘
the toddlers were present in order to prbvide for the%h

short attention span and high mobility. |

As apticipated, the 1nvo1vement of school age ¢chil-

“dren and teen -agers was more difficult because habitu-

—ally they are in schoo] dur1ng the ‘hours of the FLEP.

However, on six occasions when the laboratory. was open the

hpub1ic schools were not in session and at these times it

was possible to include these ages 1in the program. Al- ¢

though some special equipment had been purchased with

' this age group in mind, they seemed to phefer participa-- .

tion in the activities set up for the core group and
serv1ng the role of teacher he1pers by putt1ng names on

art work, ref1111ng pa1nt cups, cleaning up after act1v1-

'-t1es, he1p1ng w1th wraps for outdoor p]ay, pushing the

younger children on the swings and other tasks of_that

" nature. In addition to‘these aftennoon participations

this group was also present for the family evening so-"

cial events.

B
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Evening Social Activities

The fjrst.evening social activity of the year“waé
a potluck dinner held in mid-November. Each family unit
was asked to bring a covered dishvtasséro1e, cake’, or
relishes of eight éérvings. Beverages, rotls and table
service were provided. Tab]es:and chafrs, nursery
school size and adult, ‘were set up in the classroom and
arranged to‘exemp11fy‘the pan dgecharacteristic of thé
Project. The food was served buffef-sty]e. %he'ch{1e
dren made é]aéemats for the tables as.one of their art
projects for.fﬁe day. . ' . |

Thé second in the series of evening programs was
1ntendéd for parents 6n1yband was planned and executed
by the student teacheré. The theme was ﬁpkéatives for
Parents." There were four art cenferé each featuking a
different type of creative activity where the parents
were invited to'éxpe?iment, réceive instruction, obtain
recipes and, fﬁna]]y, t§ display their talents gn a bul-
letin board for their children and others to see. Re-
freshments were servéd. |

The third egéning meetjng was an open discﬁSsion_
on effective guidance and discipline techniques.for par-
- ents and teachers ofvpreéchoo1 children. ‘This topic
was se]ected, as was the evening of creative activities,

on the basis of the results obtained from a mid-year

J . : : ' N ~
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quest1onna1re which asked parents to select. opt1ons
based on sex educat1on, gu1dance and d1sc1p11ne, crea-
t1ve activities, work1ng.mothers, racial awareness or
other suggestiohs. (See Appendix K,) “

A family barbecue picpic was the fina1.event of
the year and this was"hé1d on fhe nursery school play-

ground. Participating families provided and shared-

“food and the means to prepare it.  The Project supplied

beverages and gfssert. Volleyball and badmitten were
available for before and,after dinner activity and docu-
mentary movies of the group taken by'one'of the parents

were shown.

Fié]dtrips

\ “Whereas dur1ng the fall semester f1rst hand exper1-

" ences were brought to‘the 1aboratory, in the second term

this teclinique was supp]emented by f1e1dtr1ps of a di- .
versified nature. These 1nc1uded a visit-to the Purdue .
UniversityéDairy Fafm, a Tocal pet store,:a pr1vate_farm
to see a néWborn lamb (which was ‘later brought to the
FLEP playground for a visi%),“a "Moon Walk" to the Pur-

due Horticulture Park to gather rock samples, a nature

walk in Happy Hollow Park and a trip to the-Purdue Uni-

'vers1ty Poultry Farm as a part of a study unit on chick-

ens. The 1atter was fo]]owed by a food experience sci-

‘ence project w1th scrambled eggs. On one occasion a

46
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. | 4 : smaH number‘ of the older ch11dr‘en 1n the core gr‘oup
. were invited to participaté in a city bus. tr1p to down-
town Lafayette with.the other Child Development Labora-
tory afternoon group. The ffnéilfie1dtrip of the yéék
was a variation of the-usua1 home visit. In this case
the children were taken by a university bus to'visit;-
"fhe dormftory r00m>of a student jeacher and the home of °
one of the teachérs:k One 1mpréssion such a visit was
designed to serve was to correct the ch11d'§ frequent
image that the teachers and staff live at school. Ihig
misconception was further c1ar1f1ed»by.the {nc1usf6n of
FLEé.teachers and staff in all aspecté of the program
.° . whenever possible- |

b

*

Schedule Adjustﬁents,’Chgnges and Additions

Throughout the year schedu]e adgustments, changes
‘and additions were made to fac111tate and meet various
needs with the goa] of .improving the'OVera11 operat1on&
‘of the program. Véne such change 1nyp19ed the age/;b

readiness Separatién of the children for short periods

of time to permit more advanced manipulative activities,
work with ﬁumbers and CO{OP gameéjfbk those ready and
interested. The most drastic-change was the removal.of
the infants to thé former infant 1abo¥atory at the end
of the first semestﬁgﬂof the FLEP's operation. This was

. . necessary after 1’It ‘became 1'ncr‘eas1"ng‘1y’ c1ea»r' that the

AT
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'university students in infant development were unable .

to meet their observation needs and requirements in the
FLEP environment. However, infants were "borrowed" from
time to time during the second term and;-because of its
proximity to tHe FLEP @harters, siblings were permitted
to visit the infant lab regularly. One result of this
change was a frequency reduction of parents witﬁ in-
fants participating in the»]aboratory'as‘we11 as fhe-re-
moval of one of the two teachers for two out of the

three sessions per week. Compensation_ for this staff/

“help reducﬁioﬁ was made by the addition of two ghaduate

teaching éssistants and an early childhood education stu-
dent from Norway. 'Routine ;Eheduling\created an in-
crease of the number of student teachers in the FLEP for
Spring 1972, tp-five. |

Duriné the sécOnd semester a lending libaray -was
created for the education and interest of the .FLEP adult
popu]atioh including parents, grandparents, ‘staff and-.
students. Fifty-eight pieces of 11tefature were made

ava%léb]e'fok circulation in the form of books, paper-

backs, pamph]efs.andzportfo1ios. Subjects ranged from

creative activities, science experiences, discipline,

- parent effectiveness, menus for young children, chil-

dren's book céta]ogues, child behavior manuals by lead-
ihg'experts in the field and sex educatjon material for

both parents and chjl@ren. These materials were placed

o
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on a book rack in the entrance hall for before, during

and after school browsing. All items were available

for check out.




EVALUATION

+

BecduSe this project was not intended to be empiri- . B

cal research the evaluation of the Family quofatory_EXJ

perimental Project is based squectfvé]y on the brofés-
siona1jobservation$ of the teachers and theq]aj opinions
of parents and‘other pa}ticipahts taken‘from written
questiohnaires-and personal interviews both formal and
informal. Other parameters of measu;e used’hre\afzend--
ance hecords of children fn‘?he core group, atténdance

2

of all participants at evenfng‘socia] evénts”and,fre-

'quency of parficipafion by parents, grandparents, school

age and teenage sib]iﬁgs. A summary»statemeht of these

~parameters and the evaluation of the program by the

) d ’
writer are placed at the end of this section.

Core Group Attendance Records

Attendance records for the core group of fifteen -
pupils duriné the fa]]_semesfer indicate that-of a total

of 660 pupil-day poésib]eAattendances.there were 584 re-

'corded. This denotes seventy-six absences for fhe perié

od or an absenteeism rate of 11.5%. During the second™
semester the total possible was 656 with sixty-four ab-

sences or 592 core chi]dren in attendance throughout the

4 . . -
P
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period. The 'rate of absenteeism was 9.6%. For the year.

there were 140-absences out of 1,316 possibie attendanees

or an overall absence rate of.]O.G%.”According to the A

~3

- school nurse who maintains these records this is a low

rate of absenteeism for, this age Tevel. A detailed . s
breakdown of time: per1ods and causes for non- attendance

can be found in Append1ces L and M.

Attendance at Evening .Social Events:

Attendance atathe orientation meeting and the so-

cial events throughout the xear are shown in.Table 1.

\gWith a total number in attendanpe of 181 out of a possi-

Ele 254 the attendance record for all evening events is

71.2%.
\.

Frequency of Partieipationf .

In this third measure, freqdency ot_particjbation;
some a]Towance for inaccuracy should be_considered in
the total . figures for there wereAnumerods oceasions when
parents stayed spontaneousﬁy for ]ess'than the full ses-
sion without signing the posted attendance schedu]e |
For the th1rty six class meetings of ‘the first semester
t%ere were f1fty recorded part1c1pat1ons Of~th?s num-
ber seven were fathers, two were grandmothers, one was
a grandfather,_ten-were schooJ age and teens and th1rty

' j
were mothers. During the second semester ‘there were-
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“which were sent to the parents at m1d year and at the

'cbver letter may be found in Appendix.I.

forty-five sessions wifh a tota]lbf fohty—se?en pa}tici?' b
pations, Thisd total was compr1sed of twenty nine par— |
t1c1pat1ons by mothers, two by fathers, three by grand-f ' J
mothers and' thirteen by schoo]_age anduteen'age sjb]ings.
For the yeak ninety—seven part}cip§tion;,were recorded
for the eighty-one ségsions of-th% FLEP. It is noted: | o

that participation dfopped ff%m ],3§% fqr thé“first se- : -

mester to 1.04% for the second term. One could specu-

" late that the increase in staff numbers and the removal

of the infants were significant factors in this reduc-
tybn. - ‘ i

Questionnaires : -

A fourth evaluative tool is the quest1onna1res

o §

end of the progect The m1d -year quest1onna1re was di- o

v1de ~jnto two sect1ons the first dealt with the struc-
2

tu e of the group; the secongd’, part1c1pat1on Ten out.

of fourteen families responded to the mid-year question-
naire;\vapes of response&ihave'been synthesized:for

each question (Table 2). The original questionnaire and

» The -end of the year questionnaire was composed of .

»

twelve mu]éip]e choice que§tibns and two essay questions.

Tpe responses to the essay questions will be discussed

“

. .
-
-"\ ) .

.
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Mid- Year Quest1onna1We w1th Synthes1zed Responses

Table 2

46

'

1.

2

3.- QUESTION:

4,

PN

~

QUESTION:

" Responses
.Good for
.Not good
.Good for

.Not good-
.Good (no-

..
-0

.Too~w1de

. ' Groug
. )

younger children

for younger ch11dren
older ch11dren )
for older children
qué]ﬁfications)

an age range ’

What are your react1ons to the age range7

Did you f1nd the- group s1ze agreeab]e or

. QUESTION:

d1sagreeab1e?

~ Resgonses~
Agreeab]e

No. Res
. 9
.Agreeable (with qua]fficétidns) , 3
.Disagreeable (too large) . 1

“children? .

How do you view the inclusion of o1d¥r

Responses

..More needed N\

.;Goodbas

3

-

it is

...Impractical

-

:Indifferent
Quest1on m1s1nterpreted

QUESTION Is the 2:00 to 4%15

you, your ch11d?
uResgonses I-_éx
..Good . . ,
.~ad (no recommendation)
.Too late '

.Prefer a.m.

hour good or bad
‘. /, :

s

-
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N :
. A . : " TabYe:2 (cont'd) )
‘ N . : .
. N Pantic}pétion : : - y
1. QUESTION: What is your react1on to the ~amoung of
‘ parent-involvement? .
. ® Responses e, No.'Resg;
..More neéded ' - 2
) ..Good as it is o i 5
* ..See no value , .
..Schedule does not pefmit psrticipationv‘ T
’ ..No-response | o 1
2.  QUESTION: Was the experience profitable:
Responses s No. Res
.For you (the parent) YES - | 6
. . NO 2
.:.For your'chi1d YES ‘6
"P\ , S NO - 1
) ..For the-group »  YES ' 1
) o ¥ . ’ | NO .l e
" 1

..&Q,response

3. QUEE%ION: Should the parent participation be required?,

v : o

Responses - No. Resp. =
JOUVYES B 3
N \...Possib]y , S .
\ . \!- v . NO B - : .6 ‘ »
. ‘ ‘. ’ . ©
o \
Y
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* . “
. ) ‘ in the author's summary. The questionnaire was_comple‘te'd

by thirteen of the fifteen families enrolled in the pro=

)

gram. Their responses-to the multiple choice items are -
represented in Table 3. The complete questionnaire can
be found in Appendix J. ' o o

]
T

"Conferences and Informal Conversations_

Various aspects of thé-pkogram were evaluated dur-
ing the course of the-&ear by means. of re(.lar student
teacher conferences,'s;hedu1ed parent conferences and
informal conversatiohs Wﬁfh student teachers, graduate
te&eﬁing assistdnts, parents, fellow teacherSjanq 1nt¢r-
‘ ested colleagues. | - :

' | .From the student teachers came .comments and criti-
cisms both in cohferencesvand conveESat%Qns relating
pr%mar11y to~thefr ability to function eff9ct1;e]y_1n.
the FLEP environment. Several reported at the end of
their FLEP expériénce that they had embarked on their
student teaching aSEignmentvfn the Family Laboratory
With apprehension and é lack of se1f-conf1dence. This
they-attributed.partia11y‘to the uncertainties oanndb
1aék of preparation in dealing so closely with: parents.
An example of this was ndted in the behavior of a 1&rge
.number of”fhe Stgdent teachers during'the firstifew,Ses-r
sions éf their studeht teaching experience. The stu-

| ‘I' : denté would quickly absent themselves when it appeared

o o | 5(3 . St
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that it was going to bé necessary to offer guidance or
discipline to a child wHose parent(s) were present. Al-
though this %s not in 1tse1} a pgnique observation of a®
beginning student teachéf (therevafe often parents in
the observation booth at the qhﬁ1d Devq]opﬁent Labora-
tories) the rapidipy at which this phenomenon éisa;-
peared in the FLEP setting appééred significant. Most

student teachers reported very positive feelings about

parent re]ationshipsvat the end of their FLEP expe?ience

1

and noted the Eontribupﬁon the close parent family con-
tacts provided for them in their;understandihgvand'ab11-‘
1tyvto deal with the children in the core group.

Each student techer was required soon after the’
beginning of her FLEPAass%gnment_to sé]egt’two children

from the core group for close observation. The student

.took notes on these children, recorded their strengths,
5 weaknesseé, favorite activities; special playmates,

_their social adjustment within the group, how they re-

solved conflicts, their genefa] temperament and ability

‘to care for their own basic needs. These observations.

" were shared and discussed with the teaching staff.

When possible the student was invited to observe and/or

participate 1n'the»pafent conference of the children she -

‘had chosen to observe. In a few instances the student

teachers also.made informal home visits of a social
rather than conference pature‘with one or both of their

selected fami]ies.l
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. c A general consensus among the student teqcher‘
group.as a whole was that the presence of the toddlers
x one day per week afforded them a signifiéant challenge
) . for p]anning and supervision. One‘student'expressed
concern not only at this but ﬁhat a FLEP studént teach-
ing assignment in general required more time and planning
than‘might another p]aéement. At the final conference
shé réportéd'that although she found the time and effort - .
required to be a worthwhiie investment and the FLEP ex-
periénce to have been profitable she would not want to-
be assigned to teach in absimi1ar set of circumstances.
Undeniably this s not_a classroom si€0ation that
has equa] apgéal for all "teachers. . However, with the
. ‘ | 'g‘vr‘owi.ng trend toward open classrooms where teachers are
: dealing wifh two br more age 1eVe1s at the same time and"
. the “increasing interest of parents in how their tuition
or school tax dollars are being invested toward meeting
the eddcationai heéds of their chi]dren,'one might want
to exp]ore the advantages and profits tQ be g]eaned from-
a more chprehensive student teaching e&perfence with
"mixed ages and frequéntvpafent contact such as cou1d-b¢
-found in the Fam%]y Laboratory.’
The graduafe teaching assistants reported; as did
fhe student teachers, that the presence of the parents/
grandparents was a new and, at times, difficult adjust-

.ment for them. Until it became clear that their role

.' : . : ! ) i
. ‘
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did not change because other members of the families
were in'attendance they found the gdidénce of a chi]d
whose parent was present to be delicate. Through dis- R

cussion it was pointed out that the -use of effective

. guidance techniques by the staff in the presence of the

parents is in fdct another’form~of‘parent education.

In suppdft'df this observation sévefa] parent; remarked
that they had been able to see how it is much more ef- |
fective, for examp]e;'to tell a chiid what he can do
ratherlthantwhat he cannot do.- A sample would be: “You
can come down the slide feet first on your bottom, your
back or your tummy." ‘rather than "Don't walk up the |

slidel van't come down head first! You .can't-come down

. | ‘
on your knees!"

Time was‘régﬁlar]ylépént after eacH session to dis-
cuss among the staff, student teacherﬁ, graduate teach-
ing assistants and other interested colleagues the prof
qeedings'and probiems ofﬂthe‘day:/ Ideas were sharéd,

¢

, : /
techniques reviewed, solutions guggested, schedule re-

I

~arrangements discussed and thé plan for the next day re-

~viewed. Most of thosevinvolyed in these reflection/

planning times agreed that they were valuable and their

L4

regularity essential.

The parénts were in an adVantaged position to ob- °
serve closely and critica]iy the development of the pro-

gram for they could be.present in the classroom without :
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the administrative or supervisory responsibilities of
the staff or student teachers. Their comments and re-
actions aré discussed by -age groupings: .infants and
toddlers, core group, Schoo] age ahd teens, parents and
grandparents. - = |

‘Regarding thé.youpgest members of the FLEP it was
suggested by two parents ?hat”fhe presence of babies
and toddlers required todﬁmuch adult-attention and was
generally disruptive. It.might be*d:Tl to note that one
was the parent of an only-child and that neither had a
baby or toddler in the group.. Another felt that durihg
the first semester the number of staff was inadeqdate
to deal with demands of infants and toddlers in addition
to the coreAgrdup. (As me;tioned earlier this was reme-
died by additional staff and student teéchers for the
second semester.) The parénts'b¥‘the babies and tod-
ﬁ]ers were Jnanimqus in their.positive reactionséto the
advéhtages their youngsters seemed to derfve‘from a
mixed age setting. ”

- The feedback on the core group was frequently di-
rgcted at the seeminé1y disproportionate number of béne-
fits for the youhgerrmembers‘qf a mixed age group as dp_
posed to the older segment or, in this case, those four

_years and above. One .parent expressed that in her opin-

jon it was virtually impossible to stimulate the older - "

children to their full potential while meeting the needs K




54

. of the younger ones. Even though the remova1 of the
| babies to the Infant Laboratory at the end of the first
semester was regretful it did ré]eage adult time for
- : coke'grpup needs. on those twoydays per week wheh they
wou]ﬁ nofma11y have been_preseht. A real effort was
‘made by the staff and student teachers as a result of
the above commentaries to guérd against piahning activi-
ties geared at less than the caQabflities of the'indi-
vidual mémbers of the group. As mentiohed earlier the
group was separated on occasion to bermit speciajized
readiness ﬁrogramming. ) |
The involvement of school age children and teen-
agers was, by necesgity, 1imi£ed. There was some dis-
. ' c-ussion with the parents about the possibﬂity of occa-
| .siona11y changing the program hours in order to permit
greater'partjcipation by this age e]emént butythe‘i?ea
vas dismisséd'as impractical. "Their presence was well
received when they were‘avai1ab1e for,participaiion gnd
parents seemed to feel that, as often wfth themselves, . 7
C ‘théy were there as often as schedules would permit. 1  ’
During their pareét conference, one epthﬁsiastitl
coup]é commended the program and said that they felt
its potential could be even greater ff more of-fhe par- A'  ' |
ents we}e willing to gi}e more time énd effort tqwqrd
its deve]opment. Most parents-did.not-sha;e this poinf

. of view. ft was often “r‘emaf‘ked_, nevertheless, that the
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. : oppor‘tun'ity to see one's child in a new environment and
hbw,he re]étes to others was enlightening. One mother
.of a young three year old stated that she found hef
child reassured by her presence and felt that hef ﬁar-
. : ticipation aided an éaf]y'adjustment to his first schoof
. experience. By‘contrast, another mother remarked that
‘she didn't need pa%ticipatjon . . . she gets hér fill
of parent/child re]atidnships at homgl Several parents
cited shared schoo].experiences as increasing compata-
bility with their children. Parents also reitérated the
advantages‘of knowing their childrens' school mates aqd_
becohiﬁg acquaihted with'other parents and thé teach%ng
§taf?.A Interésting to note is the fact that those par-
ents who participéted the mostuin thevprbgkam were thosé
who had more poéitive attitudés about its value and po-
tential.
The presence of g}andparents or'thein\ége=equiva-
lent was most favorably received. Most of the comments
in this regard were in expressing disappointment that
’ ~ the participation of this age e]ehent,was not‘moré fre-
- quent. The high‘mob111ty of the"residents of a univer-

.sity community or almost any communityain recent years
ser{ously redaces?the humber'of extended faﬁi]ies for a

'projeCt such as this to draw from. The group had one

set of natural grandparénts Tiving in the community, one
L4

. grandmother who participated while visiting her family

Q ' - 63
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and\ohe "borrowed" grandmother. The latter's children
Tived far awgy and she enjoyed the opportunity of com-
ing with friends who were enrolled in the FLEP. ~This

type of participant offers the .greatest potential of un-—

- -

- Observations and Conclusions

The foregoing sections have treated without com-

ment and interpretation,the various parameters .of sub- °

jective measure provided by parehts\and other partici-
pants in fhe FLEP. In this se;tion an at%empf is-made
to cé]]ate these responses aéd to evaludte thevpredomi;
nant response trends in terms of the project d%?eétor'!

insights and professional values as she conceived the .

_- . . . 2

intent and Purpose Jf the FLEP. | - . ‘ .

»

Questionnaires . !

-

Included -in the mid-year questionnaire was an in-
terest survey that sought to elicit topics anut which
the parents would be interested in learning more during

a non-school afternoon .or an evening session. (See Ap-

- pendix K.) Parents were réqueSted to react to the fol-

Towing selected topicsrby indicating a high, medium.or
Tow level of interest:  sex education, guidance and
discipline, creative activities, working mothers, racial —

¢ o
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us':‘- . . <
/ .

". ' awareness. They were also asked to suggest other topics

— for consideration. The results are shown in Table 4.

Table 4
- &
s o High  Med: - Low
sex Education S 2 6 2
- ' Guidance and Discipline "9 4 0
. Creative Activities 7 4 1
. - TN . ‘ ‘
-~ o Working Mothers = 3 4 4
‘;;‘— Racial Awareness - 1 5 4

A

S— °

There were two additional suggestions: .re1ationsebe-
 tween family members—ésib1ing rivalry, mothereson,
father-dadghter and early ]earning, reinforcement tech—
niques, following directions. .
Guid;nce and disc1p1ine receivedﬁthe highest'de-
gree of'interest'with nine piacing it at the'Highest
level and four at medium. The tWo added suggestions
- q were indirect]y re]ated.to thatvgenera] topic as Weaf.
R— ‘A1theugh;creatiye‘activ}tﬁes,.the seeondbﬁanked %avbr-' 
 ite topic,'coqld be effectiVeiy presented at any time

O o during the school year in retrospect it was unfortuhate

\
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" that a guidance and discipline session was not held early

in the year soon after the-project began. Although the.
parents were'ab1e'touobserye positive guidance tech-
niques and effective discip1ine measures throughout the
year, a preL;m1nary schoo]1ng in discipline theory fo]-
Towed. occas1ona11y by informal refresher d1scuss1ons and
on-the-spot 1éent1f1cat1on of spec1f1ca11y noted tech;w
niques perhaps would have'he1eed the -parents to-aesimi- ~
'Tate‘more thoroughly an Understéhdingfgf_%he theory and °

practice of effective disciplinary procedures. Ansin-

“teresting adjunet might be a warm-up panel of parents |

frgﬁ the diverse'cuTture§ which are se often'presenf in
a un1vers1ty 1aboratory pre school to discuss ch11d rear-
ing pract1ces in their nat1Ve cultures.

. .*  Question number four on the midiyeer questionpaire

asked if the hours of 2:00 p.m. to 4;15'p.ml were agree¥

2

fab]e fdr the "parents and their children. Onty three out

of e]even respond1ng reacted pos1t1ve1y to the quest1on

~with six report1ng that the hours were too late. One

)

indicated a preference for a morning sess1on and one

' stated that the time was not good but the person react-

ing thus failed to'offer an alternative. -SQT% reasons
cited‘by parenté for desiring the'crange were that the
2:00 ho&r a]]ows time for a rest but not a fu]] nap, the
£:15 departure 1s\too 1ate and more tiring for the chil-

dren, 2:00 is too 1ong to wait after lunch for school

1Y

LV’
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" to start, 4:15 is too late to'.p]'ay uwith neighborhood
E | ﬁchi]dren,_2-4:15 breaks up the whole afterndon and makes
| it diff{cult to séhedu]e fbr‘yoUnger and older sib]ihgé.
'_\ ~ Although 1t.was-1mp0531b1e to make an immediate change
in the progﬁam hours the Child Devg]gpmenf,Laborafories
nwere ab]e‘to adeét the times of.the aftéfnbon seé%ioné
peginnina with the'fd]]owing'fall sémester, The meet-;
ing times were 1:15 p.m. tol3$30 p.m.
The seddnd‘item dnder parentngrpicipatibn on the

1 - - .

same questionndire asks if the experience of participat-,

ing was a profitable one. Thé synthesizedvrespdnses can
. . o .‘be found under Quest1on Two in Table 2. The ma30r1t} of
” * the replies. to this item were favorab]e toward the ex-
perience- both for the parents and qhq]dren. The only
suggestéed value for the group as a whole was the addi-
tional pair of hands it provided. The range of fe-v'
Sponsés Qn‘the value to the parent and child was more
‘éxtensive but nevertheless disapfointing in the lack of
insight they'demonsfrated 1nto.$uch factors as_the{real
: purpose and goals éntﬁcipated fof this type‘of 1%ter-

o ~action. Paraphrased samplgs of typical responses are:

S "~ A: I was unable to participate but my husband did go ‘
C once and found the experience quite profitable. L
i | V‘ - B. -Yes, prof1tabfe for iig%er Father dnab]eito par-

<
-3

ticipate.

C."Yes, for me.' I became acquainted with the teachers
and the other children. I don't know about the

child; I think so.\/ N e
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D. Yes, for me.

“H. Persona]]y,'I don't see any value.

a negative attitude tOWard its vaiue.

But I participated fairly often (to
lTook after toddlers) and it may have been too often
for my "regu]ar group ‘[core group] child who needs
more experience With peers and perhaps less with me !
and other adults.

Very definitely the exper1ence was prof1tab1e for -
my child.

22
. &

F. Our 2 year old Toved it. I don't th1nk I'ga1ned _
anything persona]]y and I don't th1nk my husband -
- qid. - '

G. OQOur todd]er*enJoyed the 1nte11ectua1 & soc1a1 st1mu-
,Tation. I would have 1iked it more 1f more parents
had Jo1ned in.with my enthus1asm ‘

Norma11y chil-
dren rece1ve plenty .of parent involvement at home
fand it's good for them to get away from these rela-’
tionships occas1ona11y They tend to-cling to their
own parents so I can't see much value to the group

as a whole. And the parent tends to supervyise,
direct, help & discipline het own child as at home~
As a parent I get a11 _the-child re]atﬂonsh1p at home
that I need or want.,

'"I.‘ Yes, for myse]f and our ch11dren espec1a11y the

younger ones who are reassured to see me there at
1east part of the t1me

©

Had Quest1on Two asked "why" gr fhow" was the exper1ence
prof1tab1e or not prof1tab1e these answers ‘might have

been more 1ns1ghtfu1
SO as to elicit responses more a]ong the 11nes of the

goa]s set for the prOJect wou]d have g1ven the respond-

<

ers more clear gu1de11nes*1n complet1ng the. quest1onna1re

Response H (and F as we]l) are suGh that qne is
prQVOked to assume.a position and take 1ssue AdmjttedQ

1y, the pos1t1ve pbtent1a1 of any 1nteract1on fades

rap1d1y when a member enters into the c1rcumstances w1th

] Pt ts v1rtua11y

K ) e

An attempt to word the: quest10ns

-
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impossible, however, to have a void social experieqce
unless one is blind, deaf and is able to isolate him-
self from physical contact with the other members of
the group. The untrained lay person is not expected to
be able to specify and identify the types and values of
wf%] the 1nteractions he encounters in a pre-school set-
ting or otherwise for that matter but this does not pre-

clude their occurring or that he cannotfprofit from that

which has no name for him. The classroom provides an

opportunity for parents to see their child(ren) in a new g
environment. Without Tabeling it as such they can note /“

the difference in social achievement between the child .-

who resolves c

S

onflicts with words and the o ne who_uses
fists, feet or tears. Perhaps thede parents do Qé]ieVe
that their child(ren) receive adequate parental involve-
ment at home but 1flthe attitude 1is such that,they feel
that they get ail the chi]d relationship at Home that
they want or need then the question of quantity vs qual-
ity of those relationships must be raised. Few parents .
would pkésume to know all there {s to know about child
development aﬁh né;ate the possibility that something
could be gained tﬂroug% a new shared experience with
their child.

If one truly believes that "more attention must

be paid to the value to be derived through'parentﬂin-

volvement in early childhood education" (But]ér, 1971)

4
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: ‘E; ' then the question must be asked if parent participation
should be a requirement. Out of ten responses to this /
item ih the mid-year FLEP questionnaire three were in
favor of requiring participation, one said possib]y and

- sixX answered negatively. Some additional accompanying

comments waere:

it would be difficult to require participation
of parents who work. /

.fathers should participate more because chﬁl-
dren are wormally at home all day with uhé1r
- ‘ mothers. ‘

.participating once or twice a semester wéu]d
. "'\‘“‘“"M»milj_f“ﬁce. :
\\-awn, ,/
.shall we say encouraged? 3
e - s - .,ﬁ\
. .Yes--that's the only way to get the gr‘oup go1ng
in the direction we desire--a.full family proj-
ect and a close feeling of working, p1$y1ng,
~interacting and love together--really a secur-
ity to all of us. /

.No!--1 feel that. for some it would ceﬂse to be
a joy.

/
- The composite of these remarks reF]ects/the con-
flict experienced by the writer as well. Pa#ents were
‘enrolled in the program with a full understard1ng that
~their participation was an integradl part of the project.-
The choice was up to them and their acceptapce W&s under—
stood as an acknow]edgment of that comm]tment Part1c1-
pation was therefore left on a voluntary bés1s so that
-parents could wofk it into their schedu]e#/at their
; v /

G“ ' o | - 70
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convenience. Records of the frequency of participation

of parents and grandparents show that the highest nim=-

~ber for one family for one semester was six participa-

tions. Two families enrolled for one semester each did
not participate at all. The highest toté] ndmber of
participations by parents and grandpargnts of one f;m-
ily for the year was ten followed by twoxfam111es who
each had participated eight times during the year. Con-
sidekfng the entire program gonsisted of eighty—one ses-
sions, the average number of participations per family
(5.28) seems to fef]ect a relatively low response to a

program commitment.

"The format of the questionnaire used at the end of
the year was practical in that it was possible to tabu-

late the results and perceive a relatively clear over-

view of the program as defined by the questionnaire

items. The responses signa]ing the value of the“FLEP
were as follows: 45.5% highly favorable; 28.8% favor-
able. There were no neutral or unfavorable reactions
to either the curriculum items (general curriculum, |
field trips,'news1étfefs) or the parent/family activi-
ties (lending library, creative night, éuidance and ‘
discipline discussion, fall potluck, and bafbecue cook-
out). - |

At the end of the qUestionnaire the parents were

asked to comment on how they felt all family members

71
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could have been more bene%}cia11y invo]Ved. Six of the
fifteen families respondcd to this item and the consen-
SUS was that they felt that the amount of 1nvo1Vement
was good and/or adequate as.it was a]though'three indi-
cated that they would have preferred to be more 1nVOTVed
but work schedules and other commitments would not per-
mit.  One suggeéted mother's coffees as an additional
means of involvement and another added that.her husbarid
might- have enjoyed a fieldtrip if he had been able to | -
arrange his schedule differently. |

Item 14 on the‘quéstionnaire asked for further com-

ments, pro or con, on the multiple choice questionnaﬁ?e

o}

itemsror other related topics. The disparate responses
ranged frdm praise for the program ahd‘its benefits,
the significant losses for the four year old in a mixed
age setting as opposed to the advantages their presence
provides for the two year olds, criticism toward the
presence of too many adults (in contrast to the comments

from the mdd—year/questionna1re), to enJoyment of fam11y

Fnights and meeting and talking with so many of the par-

ents. Of particular interest was the following commen-

tary: .
My preschool children show interest in old
people., Ve have no contact with any elderly
people Which I feel may be a common thing.
Is.there some way a child's curiosity about
gett1ng old, what it is like to be old, etc.,
etc., etc. cou]d be given. an opportun1ty to
see d learn? The concept of a family is

'1ncomp1ete without people of all ages.

72 .
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. Participation ) ‘
. [
7 , _ In the mid-year questionnaire one parent expressed
/ ‘
// . the opinion that in a participation program the child

tends to. cling to their own parent and the parent is in-

c]ihéd to superv{se, direzt, help and discipline their

own child. The question is asked lI-Does parent pértici-

Q pation usurp the authority of the teacher?" It is sug-

gested that ideally it is always the té&cher who as-

sumes the responsibi]ity for the child and the curricu-

Tum bﬁt'thé more Ski]]fu] she is the better she will be

able to blend the parents and their contributions intb

the substance of the program (Berson, 1959). The pri-
.—“Ibi*vﬂnmv“wﬁg;y problem facing a project which enroTIs families is J

how to comfortably and effectively involve the individu-
) al family members into a program which js.priméri]y_def

signed for a core group of préschooﬂ“chf1drén.,

A laissez faire épproach to the participation of
the extraneous family members or-thoée outside of the
-core group could easily Tead to frustration. The
teacher cannot assume that her expectations will be.re-
alized without some form of direction. A]tﬁough it was
Hot don. for the.FLEP it is recommended that sométime

"during the orientation meeting the parents be conducted

on a tour of the facilities and then encouraged to ex-

plore in depth the cabinets and storage rooms. It would °

‘ . ) ‘have been easier for the parents to function initially

.0
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if they had been familiar with the ]ocaf?on and arrange-
ment of.materials and equipment.

As mentioned earlier a coffee area was arranged
for the partiéipating adults dﬁring'the initial weeks of
the program. While providing them with a placte to sit,.
observe and talk with other participants, they Were é]so
éncouraged to move about the room during free play énd
to join the children for science a;tiVities, music, |
étorytime, etc.- It is believed that this approach pro-
vided for their gradual inclusion in the activities.
Since interest would quick}y wane for exc]uéiye]y frjnge
involvement the coffee area per se was disbanded after -
a time. Coffee contfnued to be avaiiab]e for those de-
siring it. _ .

The parent-suggested list of ways they felt they
cbu]d-participate (Appendix E) provided a key to the pp-
tentials of this particﬁ]ar group. The exploitation of
the 1list was left to the parents with only mild sques-
tions.or quiries from the staff. In retrospect it is
suspected that the teaching staff needed to be ‘more ag-
gressive but without pressure in seeking fuller par- |
ticipafion. Reluctance to become more .actively in-
volved may have been a result of shyness or not Khowing
whether their éontribution was honestly needed or de-

sired.

T4
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‘ ‘ Some supp]erﬁen@ar‘y squestions for productive in-
volvement might include capitalizing on participant in-
terest in fieldtrips for the.preparation of an up-to-
date cuemmunity resource file as recommended by James
Hymes Jr. This could incorporate not only fieldtrips
but resource people and the location of appropriate
books, slides, films and fj]mstribs.7\Not‘a11 interac-

tions need to focus on the core preschooler and, if in-

A

terest or need was indicated, an aftersschool tutorial.
program could be érranged on the premices\fpr the échooﬂ
age and teenage participants pa};erﬁed after the Nation-
al Commission on Resources for Youth (NCRY) program.
"Youth Tuloring.Youth." ﬂThey thgorize that the~re1a-
tionship helps the tutor as well as the tutored. In
addition, several ﬁérénts expréssed ihtereét in .the peo-
ple who observed the FEEP a;>wei1 as the research pr;j-
ects being conducted by graduate Stgdents in the Child
Deve1dpmént and Family Life Department which frequently
utilized the children in the édrelgroup. It cou]d'haﬁé
been beneficiay to both to have had joint sessions with
parents, professors and their sfudents to discuss what
was. being observed and the nature of the research.

It is possib1e‘to obtain multi-faceted advantages
from an extended family projeﬁt or endeavor. The so-
called "generatipn gaP“ serves as a s6drce of frustration

' ' ' and exasperation to the older generation but in reality’

5
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it is youth that has the most to Tose. The lack ofvcom-
munication created by this barrier all but eliminates
education for adulthood and responsible citizenry. This
project has}proppsed tha; this gap is enhanced by a Tack
of opportunities.for individﬁa1s of different ages to
‘be together in meaningful contact.

The chance to see one's child in a mixed age set-
ting provides an observable continuum of the developmen-
tal processes whichﬁcan'pfovide guidelines for more
_realistic behavior andbsk111 expectations.‘ Seeing the
differenceslin the finger dexterity of a&four year old
Vs a five year old might delay the 1nsﬁstance from a
parent that their child tryAfo Tearn to tie his own

shoes before he has the necessary skills for thé task.
Parents in thé classroom should be aUQé to understand
tﬁeir own child(ren) befter as we]1.as,the procesé of
education; éeing informed they could bettek umderstand,
suppiemenf and'support.thé program. While enriching the
E1ass with\tﬁeir.ski]]s they are witfiﬁg]y or Enwitting-
ly involved in the process of parent educatibn.. jhis in
turn -serves to make both mother and father more effec-
ﬁivévparents and teachers away from schooT; The posi-
tive effects that may Spi]]iover to ofher members of

the family due to this experience are described by

Susan Gray-(Chi]dhbod Education, Decembér, 1971) as

"vertical diffusion."
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The least explored and one of the more promising
aspects of the E&EP is the inclusion of older adults in

cbr‘esch*oo] education. A guote from "Medicine Today" by

Dr. David Zimmerman reads: ¢

The passivity that characterizes many older
people is not a normal part of aging. Neither
is it due primarily to physical infirmity,
says World Health Organization gerontologist
Dr. Claude Balier of Paris. Usually, he says,
it is 'a sign of\thronic m.nor depression,' -
and it can be corrected by bringing aged per-
sons back into the mainstream of everyday "
Tife.

The desire=to approximate an extended family group need
not stop with the enrolled families and their ibcja1 con- -
tacts as it did in the FLEP. The ear]ierlg{fed parent
‘quote from the end of fhe year queég}onnaire concerning
théir.ch11d‘sk1nterest'1n and lack of contact with older
édu]ts points fo a unmet’need.which can in turn heet a.

need of the older generation, the troisieme 2ge.

Educators strive to be aware of the individual dif-
ferences 1ﬁ children when thinking of and planning their
curriculum but seldom is this awareness appTied in con-
tacts with the families of these same children. One 1s-
more likely to plan and think of them as a singular
group labeled "the parents" (Jenkins, 1969). In a pro-
gram such as The Family Laboréfory.Experimenta1 Project
participatiohaacts as a facilitator to reduce such,gemQ*

eraTngtions and clear the way for genuine two-way

717
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communication and productive liaisons with implications

for all of those immediately involved; enrolled families,

student'teachers, staff and interested.volunteers.

Teacher Training

. The Child DeveTopment Laboratories-of the Child De-
velopment and Family Lije Depar£ment ", . . are designed
priﬁari]y to provide obsefvation and participation with
young children by'students who wil] seék‘a}oﬁessional
careers as teachers in a variety of early «childhood set-
‘tings (Kerckhof‘f 1971).

The potent1a1s of .a student teaching exper1ence in
a sett1ng like the Family Laboratory are numerous in
their applicability for other teaching ppsitions. For
example, public and private schools, kindergartens, co-
operative nursery schoo]s,"F;ée schoo]s,"commercia1,ﬁfbm-

‘munity and private Day Care and Head Start or othen‘gdyf

ernment programs. ,

In a December, 1971, article by Margarei Conant

published in Childhood Education she suggests that.many

teachers respond with trepidation to parents'‘requests

vor involvement. With the' grow1ng enthus1asm for parent
aide programs in pub11c schools and the popu]ar1tj of
parent cooperative ventures' it appears that teachgirgrain-
ing institutions need to up-date their préparatory re-

quirements to 1&%1ude more than a basic parent education
5
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“. . course which includes no practicum. | Teachers and‘sfu-
- | dent teachers need preparatory and refresher training
—_— in the dynamics of parent-teachervcommunfcatﬁon coupled
| w1th exper1ence to develop competence, quiet self-
confidence, empathy and supportive acceptance (Qu111
1969).
What does the student teacher stand to gain from )
a student.teaching experfence that combines a mu]tipr—
city of age eTements in one educational setting? The
director of the Ch11d Deve]opment Laborator1es c1tes of'
m~1; spec1f1c 1mportance the opportun1ty to observe the scope
' of the deve]opmenta]uprocess.1n,one setting "where he s
came from" and "where he will go (Kerckhoff, 1971)." ’
~ One FLEP student-teacherfremarked that for practicaﬁ1y
as 1ong as she cou]d remember .she ‘had Spent most of her
time in the company of peers.. She had rarely been
around bab1es or very young ch11dren Her grandparents
11ved in another.state and V1s1ts were 1nfrequent A1-

) <

though of 1imited durat1on, the: FLEP experience offers

an exposure and direct contact with.varied ages for the .

s

| student. It can prov1de a basis for the”synthesis of de- - .
' «ve1gpmenta1, social, matorattona1,vinte11ectua1 and phy-
sical processes and §k11ﬁs.{'55udents.can Tearn first

hand and by good examp]e how gifferent chi]hren are and f’w

how one can respond to and capitalize on these differ-

X . . , °
.‘ T . encesa ’ ) )
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-valuable -for student teachers or observers to see parents .

site relationship which is real.

“kindergarteners chopping apples while someone in junior

Y

[ : ¢
A . : ‘ Vet
1]

One parent commented that she didn't believe it was

and children interacting infon,artif1c1a1 setting. What
then connotates a real setting? Can one assume that par-

ents and children are oo}y themselves when behind the

~closed'doors andvshuttered windows of their own home?

DY B - :
If the parents, scream and hit their children at home but

not in public the relationship is affectéd nonetheless .

T

ard what the student is seeing is a result of the compo- ~

.High"schools across the nation are beginniﬁg to "-‘
recognize the neéd and formulate programs to prepare
youth for the responsibilfties of markiagé‘and parent;
hoods Often theﬁe programs include practical experience§r
wit? young children.  These studgnté are being placed 16
ndré@ry stﬁoo]s,wkindergartens arid day care progtams.

For ﬁany yéar%-thé Ohio State Universfty Laboratory
Schoo] operatedkan exttacurriou1ar pkogrom where pupils
freom Rindergarten throuoh senior high;school se]eoted

activﬁties‘on ths basis of interest. The result wos

.Q ~

LA

high rolled out the pie dough. A first gkader's Wobb]iv

ing attempts at cutting a 1iroleum b]ock for a pr1nt1nga
"t‘\

project were ass1sted by the firm hand of a sophomore o o

A senior shows a 6th grader how to c]ean.oi] paint from -

a brush and storle it properly. Tutorial program§'ope o _
. A a . : @
Q : ; ) _ ‘
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o

utilizing the talents/of both adults and youth; Parents

as co-teachers
Lo
tives, as teacher aides, and resource people for spe-

are. coming to school in parent coopera-
cialized teaching units. Today's teachers need to be’
yrained; pkepared, experienced,. and skilled ‘to meet

‘- these demands.

Participation in any form, be it Schoo] age chil-

-

dren, teendgers; parents, grandpare
: - 3

S

%ys or other inter-
. ested parties, requires a teacher who is flexible and °

[

willieg to\1éave'the‘cgmfort of her traditional homogen-
eous.é]assroom behind. The Montessori classroom has

/ beén:déscribed as;a’busine55-1ike atmﬁsphene-ewshrouded
§§7~;‘ in si]énce or-hushqdehisperS'where chf]@rgn are so eh-
| gros;ed.{n their 1ndiv1dua1ized‘a;t1V1ty fhat they rafe-
1y socjalize with their neighbors. A mixed age class-
room cannot thus be described.' But M f aAteacﬁ;rlcan
funttion effectively dnd thrive in the midst of often
16ud.and profusely sogia] gut profitable multi-aged in-
lteréctions,théﬁ'she,stahds to gain 1in the estab1ishment
of an‘opén'and‘EmQPortiie5ré1afion§hip witﬁvparents and,
1ndéed5hthe entire\fami]y.,uA é]ose fami]y-school‘ré1a-

o

tionship -.can serve to strengthen both.

L

{

S

g, ¢

-

T




%

ect using control and'experimenta1 érodpings proﬁer]y

RECOMMENDATIONS

It is befieVedfthat the replication of this proj- V

. 3 ‘
measured -for distinguishing features and outcomes<has .-
the potent1aT of prov1d1ng s1gn1f1cantLjnformav1on wh1ch

g
cou]d serve to strengthen the gos1t1on that a m1xed age -

preschoo] program with extended fam11y 1nvo1vement and B

2

- participation has a re\eNant role to p]ay in the. deve]op-

[y

ment of new trends of early childhood. education, - o 5

3

Four questions emerge from the FLEP{which might be

cons1dered for scientific: measurement The first is

-

whether or not part1c1pat1ng in a project which includes
a hand1capped child ‘and h1s family“changes: or‘mod1f1es B
the predispoéed_attitudeé‘of other parents and/or chil-

dren toward the handicapped. Secondly, can parent inter-,

©

est be measured by“fheguency of partddipation and; if L ’

, ‘ R *
so, what are the effects on the child' 'pérfdrmance7 AL

® -

_th1rd quest1o€ is whether or not a’ m1xed age sett1ng re— .

o

 f ach1evement for the o1der members of

duces the ley
ce e le \

-the grouhvé/d .1Qg\:y, what d1fferences canabe determ1n-

ed in the ach1evement level of the YOuhger @emh@fs of a -

mixed age group as opposed to a homogen%ous group1ng7

.

-

’ . ’ e o
o . ° K
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. The Wealfnesses of the project as it was carried
out were: (1’ the Timited numbér of participations by
siblings, fathers, grandparents and older adults, (2)
the removal of the infants to the Infant Laboratory at j
tﬁe end of the first semesfer, (3) the conflict of in- I
| ) terest created by the need for student teacheré to hav%&
a prescribed number of classroom experienqes duriné fﬁ
their student teaching assignment while fulfilling tﬁe
desire to involve parents tn the fullest extent pos£1-
ble, (4) the format of the mid- year and end of the/year

quéstionna1res, and (5) the 1mba1ance of age d1stqnbu-

o tions in the. core group.

ate tquhing assistant during the second semestér whiéh
‘compensated somewhat for the Timited participa%ﬁon of
fathers, (2) the curriculum, (3) the evening 76cia1
events, andl(4) the inclusion of a family witH’a handi-
capped chi]d."‘ ; | _ ‘

i if the project is replicated it is recqmmendeq,
that the five points which follow be given séhious ‘con-
sideration. . An effort should be made to enrpoll a bal-
ance ,of ages in.the core group, and if this is not pos-

sible, that the balance be weighted at the 01der}age

level rather than_ the younger Second]y, it is suggested

‘I' . that one or two bab1es be enrol]ed exclusively for the /

-




i |

’ ‘pur'poses of the project 'rather than adjyné:ts of another
group With separate goals and purposes. {t is highly

\ recoﬁmended,‘third1y, that profess1ona1 gu1dance be

sought in the preparat1on of any quest1on?a1res to as-

sure that the reSponses are in answer to %he desired in-

formation. Because of tk\ adult part1c1pat1on it is im-

portant that the number of student teachems be kept Tow.

One or two at any given time would suffiqe. Finally, it

is advised that all possible avenues be explored to in-

crease the participation of siblings, fa}hers,Agrand-

parents or other interested parties in order to simulate

' an extended family.
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" CONCLUDING STATEMENT

&

Jean Piaget, when asked to summarize his Tife's K
researches on the development of young children, put it

this way:

The more a child has seen and’heard, the
more he wants to see and hear (Vander
Eyken, 1969).

The writerkproposes that trends in preschool and
early childhood education are changtng and should con-
tinue to change 1in a direction that focuses not only on
the child, but on his parents, his brothers and sisters;
his exténdedvfami1y and his community. Wé must not on]y

accept the child where he is but seek.to know where he

came from and where he is going. Erik Erikson reminds

”n

us that: v ]

children~are going somewheres, and know
it, even in e beginning of ldfe. .They are
headed, for (instance, toward otﬁers, with
wnom new bonds can be estab11shed (Co]es,
1970). _ . .

4

o P

Steps need to be faken~to pring_chi1dren out. of our peer

v ~ .
iso]ated educational systems into an ongoing 1abpratory
of 11fe whete he can make mean1ngfu1 contacts that pro-

mote human understand1ng B - oL

8 j -
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nMasters Projeot Proposal

Submitted by Loretta M. Hatfield

: Department of Child Development and Fam11y Life
Purdue Univergity
December, 1972

e - . ©

Title: Deve1opment of a Child Deve10pment Fam11y Laboratory
An Exper1menta1 Progect
Committee: F]orence G Kerckho.f Chairman
i Wallace Denton ; o .
Agnes Schenkman , . G
Background and Purpose . . : R

"" We must change our natiorial way of, 1ife so
that children are ho 1onger isolated from
the rest of seciety.. We call upon all oupr .
institutions--public and private--to initi- . L F
ate and expand programs that bring.adults T
back into_the TiveS™d¥ childreh add chil~ e
dren back™ -into the lives of adults ; P

- 0. -

(Bronfenbrennef, 1970). < Tl

ﬁ./ ’ A ' . 3

\J e N ‘
The Ch11d Deve]opment Laborator1es of the. Ch11d De-

ve]opment and Fam11y L1fe Deparbment at Purdue Qﬂ/vers1ty

—m— 4

were des1qned to prov1de opportun1t1es for'undergraduate

:and graduate studéhts to 1earn about the growth deveTopw

and-behav1or,of young ch11dren between the abes of

x1ve°years

ment,

birth and These 1aborator1es, wh11e serv1ng'

both research and service purpdses, were Jes1gned prlmar1-

« /
1y to provide obserrat1on and 5art%q1pat1 nwith young
children by students seeking professionaT'careerémae

g . \L
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teaehers in a variety of early childhood education sef-
dtingsv These include public and private nursery schools,
ﬁﬁindergartens,“cooBerative schoo}s, Head Spert and oéher
'ggvernment,sponsored programs, and many new]& deveLobjng
day care programs.‘-Students‘wfth advanced degﬁees seek
adhinfstrative and consultant roles in edditioh to those
of teachiﬁg young children (Kerckhoff, 197}).

In the fall of 1971, a new laboratory, the Family

Laboraéory, was added to these programs. It enrolied

“fam?1ies and jndividuals representing a variety of ages

and stages throughout‘the.11fe cycle from infancy

b

through older adulthood. Timely observations by both in-

dividual specialists in the field of child develorment,..

commissions, and national and regiona1 conferences study-
ing the state of the young child in the current decade
indicate,that children are baéica]Wy separated from the

rest of sotietyi&n.our culture, and that some of the

“failures of modern education might be attributed to this

' /j}o
“separation”(Kertkhdff, 1971).

. we have been guilty of trying to work
with the child without including his family.
We have tried to know him without knowing
his mother, father, siblings, grandparents

- {Grisson, 1971). ' . : :

There is a belief that perhaps these fail-

. ures can be somewhat modified by more inte-
Y "grated study and observation of young chil-
dren 'on a continuum' .in the developmental
process, as they relate and "interact with
individuals at each stage of the life cycle.
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A]so there 1is ev1dence that thee so-called
'generation gap' is enhanced by lack of op-
portun1t1es for individuals of different
ages to be together at the same time in the
. same place (Kerckhoff, 1971):

. The young child .has been rémoved from con-
* tact with basic life procésses and from con-

tact with a range of phenomena which would ff

allow him to ga¥tn an understanding of the

world in which he must live (Frazier, 1968).
Y. :

THe problem exists at all echelons of sogciety;

r{ch and poor,.educated -and dnédqcaﬁed. Children do not

.

have ample oppPrtunity to have.meaningful contacts with

adults and man&’ére7unab1e'to even describe the occupa-
; L €0

tion of their‘pdrents. Their Tlives evolve without béing?,
7.

"in touch“ with adults. When these chi-ldren become

' adu]ts, they tuYn .off o]der people and consc1ous1y or un-'

consc1ous1y the gap*widens (Petersg 1971). s

Er1k Er1kson describes h1s view of the iMportance

of the parent child re]at1onsh1p ' .

.. Ilcan think of 1ife as progress1ve1y
unfo1d11g, with its directions essentially
fixed ip -the first .few years by what happens
betwien the child and his parents (Coles,
1970). o . ' ' :

B

" National }ecognitioﬁ_was Bivén to-the importance -
Qf'parentai ipvolvement in education dhring the highly
publicized efforts “in thé ear1y 1970s under President °
Richard M. Nikon's administrat%on to pass a compréheﬁ-v

sive child deyelopment bill.

A

|

K

[




. ' ~ The bill builds in a major role for parents = .
: : - in the management and policy-making decisions
. . each prime sponsor must establish a.
Child Care Council (c.c.c.). . . . ofe ha] f
of whose composition shall be parents of chil-
~dren served by the center . . . (Report cn¢  °
Preschoo]l Educat1on, Apr11 19, 1972).

The Fam11y Laboratory was planned not on]y to-
vo]ve parents, but to pfodee opportun1‘1es for young

children to- part1c1pate"niact1v1t1e$ ‘and 1earn1ng ex-
N

.periences with babies, school age ch 1dren adolescents,
j aduits.who are single, marr1ed5 parents; and grandpar- *
~ents. Under sppervised.prograhmihgfkopportunities were

arovided to allow for éaah.age'torinte}act with the

'other_age grdups represenﬁed.. For exampTe, spec{fica11y
. jp]ar-med progr‘ammi.ng.-facﬂitated babies a,n'd‘toddq]/er's joir;-

. ; _ - - /
ing the two  and a'half to five year o]ds;‘sqhoql age
» chifdren_and teen-agers joinfﬁglnuréery school chitdren; SR
ot . - P ‘ ‘ . >
and grandparents, parents, and other adults joining pre-

schoolers and bap1e§:
| /// . ) T
, _ It's natyral For pe0p1e of all ages to be to- -
I A gether,” ,h_y_shoufd be together and when they
| o T are brought together even in the cold world
- - of deadlines .,ﬁj. it's a pleasant. enJoyable
experience--and rea11y 'no b1g hing. It's
only a 'big thing' - if we don't do it--and it
threatens to get b1gger and b1gger (Peters,
1971) : o .
- Subjects L f' ‘ | . . ‘

’ H

b The subjects for'fhe Family Laboratory experimental

.'I’ project represented a core group of fifteen families
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> v

»enro]]ed for the 1971-72 'school year fkithe Purdue Uni-

versity Child Devé]opment Laboratory. Included in .this
core group of families were infants, toddlers, pre-
schoolers, school age children, teen-agers, parents;'and-

grandparents. In additidh, servingcthe educational purs

. poses of the laboratory were students from the introduc-

R

.Procedure

‘tory undergraduate course in child deve]qpment (CDFL021O),“

participants from both the. music and literature courses
for young children (CDFL 414 and 416), student teachers
in child development as well as ‘in elementary education,

graduate teaching assistants and an early childhood edu-

cation.-student from Norway.

The families, a middle to high middle socio-
economic group, comprised the following occypatidns:
business administration, engineering, construction, medi-

cine, nuréinglwoccupationa1_therapy, minkstry, preschool

and elementary teaching, university counSe]ing,~account-"

ing, a military officer, graduate students in chemistry
and agricultural economics and professors in the areas
0f mathematics, forestry, agriculture and busdiness.

4

The program in the Family Laboratory was designed:
to promote the total growth of each individual. in it.
It was not concerned with any one specific,area of

growth such as cognitive, social, physical or emotional,

0.

kg

97 -
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“but was intended to.facilitate the ‘total being and his

*

ability to function among the members -of a fami]y unit.

" Details such as this and to the purpose and structure =

of the Family Laboratory were givén to the parents by

the Diragtoh of the Child DéveJopment Laboratories prior

to enroT]ﬁeht and regular communications wehe'he1d'botﬁ

forma11xqand‘jnforma11y to provide opportunity for ques-
tions aﬁd‘c]arificagions. ’ ...

Eqdipment, room arrangement and structure were
modified to inc1udekthe many age Tevels and interést“i
groups to be found in a family. 1aboratory Alterations
were made both indoors and out as we11 as the addition
of such new fac111t1es as a ]end1ng 11brary for parents

The 1aboratory met from 2:00 p m. to 4:15 p.m. on

Monday, Tuesday and wednesday.

-Evaluation

V ' ¢ g
~ Evaluation of the project will -be based upon

scheduled parent conferences, planned student teacher

conferences and informa1~ihterviews-and.conversationg
- -

-with parents, -eaching assistants, student teachers,

o

fé]]ow teachers, and interested'co]]eagues. Mid-yeara
and end-of-the-year questionnaires will be sent.to
participating'fami1ie5‘1n order- to determine their re-

action to the program, the activities, and their in-

~volvement within the pragram as well-as to provide an

98
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-

opportunity for them to'submjt written criticisms, sug-

v - gestions, and recommendations for consideration for both
¢ - i this experimental laboratory project and future programs
of a 1ike nature. - | | )
o
%
\\ N .
4@ ° ?
. - ‘,
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. e . Appendix C
. h Official Letter of Acceptance into the ' )
Ch11d Development Laboratories
June ‘1971 Y
Dear Parents ‘
p.'V N We are happy to we]come you to the Ch11d Deve]opment /

Laboratories. Nursery School will begin "the week of Sep-
tember 20th, and your child's steacher will notify you
"~ prior ' to that time about when you should bring your young-
ster to schoo] for the first time.

" Enclosed are forms which must be |111ed out before
| & your child starts school. It is required that every child
| . ~havE&,a complete physicdl-examination before he begins
R school. The physical examination card should be filled
: out by your physician and returned to the Department of
- Child Development and Family Life, Attention of Mrs.
~ ‘ Kerckhoff. The form marked "for parents" is to be filled
out by you in relation to your child's health, and also re-
o turned to the department. .

[

. ' The permission slips are to facilitate your child's
_ ‘participation in field trips and excursfons that are part
of the regular educational program. Y will always he
notified when such an event is planned for the “group. Be-
cause we are a teacher- tra1n1ng and research labordtory
also, we request permission for your child té participate
in ongoing projects and studies that help our students
" leanrn more about children and the ways they grow and de-,
~velop.
° - Soon after schoo’l beg1ns your ch11d S, teacher will
contact you about a parent meeting for all parents of chil-
dren enrolled in. her group. We hope you will _be able. to
attend and Tearr about the program your youngster W11] be .
participating in th1s year. .
‘ Nursery School operates on the regu]ar university
calendar, and> the children will not attend during regularly
scheduled ho]1days, vacations, and exam1nat1on weeks.

Please retutrn your forms as soon as poss1b]e We
Took forward to our assoc1at1on with you during the coming
year :

‘Sincerely,b
D1rector,.Ch1]o Development , 1()2
Laboratories o '

. Note: Those fam111es part1c1pat1ng_lgdtﬁe_£am11y Laboratory S
3 #~,,,”Wwﬂgmww~w¢+}wrecETvéﬂfu“tﬁeF’Tﬁ?orﬁat1on in September g




mDear Mr and Mrs.

by a]]*pf us as a group.

“nformation. Pleaséd list names, sex and-birth dates o?’a]]
‘your children on the enclosed form and return it to CDFL

| « g3 ‘
. ’ B on -
. K ‘ . ) H -

o ppendwx D
Fam1ly Laboratory Or1entat1on Le tter
. R B .

A © o S _ §eptembe¥ 9; 1671~ A
& o A ; )
Ve . /

and family,

Welcome to the Fam11y group of the Child Deve]opment
Laboratories. 71t ip hoped that participation will be both
enJoyable and reward1ng for you and your family.

The group will officially beg1n Monday, September 20.
However, scheduling, p]ans.and ideas should "be discussed
To this end, there will-be~a S
meeting on Thursday, September 23, at 8:00 p.m., in the :
Fast Nursery School. Because this is a family grou@ we l]
stronglys urge both farents to attend this session:

To fac111tate this p1ann1ng, we need some' add1t1onaT\

Building, Purdue University.

, We. are 1ook1ng forward to seeing you and sharing. .
ideas on September 23, at 8 00 p.m. _ _ s
| Sincerely,

”

Enclosure




v ‘ DN C ‘Appendix E )
A Participation Suggestions from Parents . a

w/”

.Handx\man, arts and crafts, group interaction |, ' -

.Mould Tlike to lead a session with <the cH]]d us1ng’a
tape recorder. Also could help fix some of the toyse

.OQutdoor act1v1ty group 1nteract1on

..Basic embroidery on burlap; sewing on ‘small machine;,
bak1ng, cook1ng, read1ng stories; other crafts

.:0utdoor activities, carpentry, group- s1ng1ng, photo-

graphy.

® ’ .

..Like music, singing, can play piano with one hand.
. Have faught 3 year olds in Sun. School and enjoy that
K ; -age child, Like outdBor large muscle activity.
.WOu1d like to go a]ong on f1e1d tr1ps " , -
~ ...Like music, read1ng stor1es, will helpeplan f1e1d o
. o tr1ps, will. help. where needed.

';‘...Anyth1ng that you need done.’
S : o | -
.Photography, ? open to many ideas.

...Field trip dr1ver,'we have access to var1ous film-
.Astr1ps - ' ,

.Documentary movies of class.

.Bui]der-fie1d'trips Background-—av1at1on, e]ectron1cs
..Read - Bake -~ Be with the infants.
:}Mesic | e

.Videotaping - putting tegether e-interacting.

~Field—trips “ead~ piay—g&me&-+n%e#aei1ngfm-“

LStill photograpny, water co1ors“,hammer1ng Can't
play piano. . : "

. . o : o
..
. I - :
) . . . R

% - B T T
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coMrl Fix-dit

o

.

»..Story-telling, general'gctiyities

© J..Willing to try whatever 'needs -
...Bake; be with infants.
+ o -
' e '
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Voi. 13 No. 1 West Lafayutte, Indians March, 1972
HEW FACES LN . . L°. BIRTH MARCH 21 DATE JET :
U RSERY S eWoo ANN 0 lJ N C_H_F__M“F.V N_T manEsTOR"FATT’NTS -
(T SRS O A - | . . .
January 12, 1972--A son . The student teachers in
. He feel fertunate to . ~Was horn to Phllip and the Family Lab would Tike to
have twe new graduste teach- Honica Hraman. Monica, was. . « Invite the parents to attend |
fng asslstan:s this semrster, o student teachgr in our . a’sessfon on creatives. There ) .
Marctta Buryert joins us wlth group last semester, . They. will be four centers where the ' e
a B.A. In psychology and <oC- . have named chin Chrisunphnr parents can participate. There ~
{ology from-the University nf JArthur, hb was 20 inches will also be recipes and in-
- Kansat. She is working on 4. tnng and' weiqhvd inoat 7 s'tructions avallable, Mark the

*M.A, inseognitive dhvelopment,
Her dnterests are in Vanquage,
bitingualism in chiidren and
early childhood rducation. She
i{s planning to investigale -e-
search possibilitines §n France
this coming sumner,

Mfrke McDanlet s from La
Porte, Indlana, We,received
his 8,5, from Purduc Untver«
sity in“psychology in 197},
tte worked In the zhild develop-
ment Jabst for two toempsters
while an underyradunte, lle
is now working on a masters
deqgree in human developmeat,
His main area of finterecst is
personality and socfal develops

-ment of adolescenis, Hn 45

® also interested in doveiapment
of creativity and«Intelllgence.

Returning to us from last-
semester, and mnst welcomed we
mlght add, fs Linda Church.

She was graduntod In 1966 from
the Unfversity of Conficcticut~
with a B.S. in nursing. For
four years she worked as @
pediatric nurse on a preschool

? ~ward at Yale-New NHaven Hospital
in. Hew Haven, Connecticut. She
will complete a masters {n child
development in June. Her plans

“for the immedfate future are
dndefinfite--depending on the
Lafayette job market. ' She and
her husband Chris will be mov-
fng to England in the next few

@ years. .

- “be grdduated In Jyne. She

date now--March 21 from 7:30 to
9:00 p.m. fn the East Nursery
est and younqest memher of ° School . :

Ibs, 4 vz, e now holds the
distinction nfvheing the new-

Miss Diehtss fhfant qroup. — 2 : -
. - B ‘ .
vThere are two sevon-week . . '

and two fifteen-week r.‘r,\udont AT () 8’ -

teachers fn the family Lab - L ’ )

at thils time. Sue Gutterman - We have had two recipe re-» .

s a senlor in COFL and will uests from our potltuck dinner

be graduating fn June. . Her. ast fall, Would the ladies

home {s in Munstel, indiang, who brouqht the pumpkin dessert hd
whare her parents and hrother and ‘the Mefican "type casserole
Tive. She has no definfte ifn a deep dish he willing to

plans for.next fall; however, share these recipes for the

this summer she wili he trav- . next newslettcr? , I 0
e¢linn throngh Lurope and - N
Israel.

Jane Stewart {s ul,o’a
seven-week student who wil)

has a double madOr fn soglal

wolfare and CDFL.  Her Rome 2 4
fs belht, Hew York. Plans '
for the future are fndefinite, , 2 . .
Boaverly Kraft §s with us . ° . )
on Monday throughout the se-
mester, She is an elementary g
education major from Portnqc,, vilie. She has a second ma-
Indfana, Last semester she Jor in nursery-kindergarten.
student taught in the third Next fall will be her last se-~ “
.qrade in Gsiffith, “Indfana. mester.  She will studpgnt )
June promises to be a big teach in Crawfor . ville at that
month for Bev with graduation time. Joan plans to teach in= - ,
“and wedding bells. She hopes the public schoois and eventu-
to teach in this area, ally develop her own nursery
Joan Moser {s an elementary school, Her husband {s_a reala- .
education major from Crawfords=~ tor and they -have three” 5QNns, v
. Keven, Msrk ahd.Eric!
- 1l —
? B -
.
° 5, . . . ‘
. s y«\_,\_, et
N
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Jerry ond\Ramona meons~-
son, Jdarry.

[
had Sam and Na&cv Johnston-« -
daughter, heldt

Anthany znn Jackie an(s--
twifhis, Mathew\ and Jdosephine,

<o -~ .
f Ty Wity andpdAyrp Woous - - -
dauqhter, Stady.

PROUE SoNPNp
o

Aonkzﬁ T

-~
pr. x Mri. otk Schmer{
121 King Strbet
CharYottesville, ]
| : V‘rginla' r2qup

e e waecaius e “'"'T [

w L EIRLOTRIe Lukake) ,
L e TRUANERY TenioaL LRIt yLun ;

-

pe o Gavid, Julis, d&n». Jofirey
: 5.0 Mest By, and ‘Jane Stewaclt
were qunats of Mra, Porfts &
her qroup nn a trip downtlown,
The trip was made bn, ity v
transpartation murw Lo the
deTight of other passengnrs,
The bus let us off pn the
squarazand we walked Lo the
Bank Meilding. e Rolle the
elevator to thy Sthiflonr
where, we visited thelafticay
of Sthart Meade and ﬁick
. Uents', fathers.
! Oh Fehruary 22 the &Amily \
- Lab arbup went Lo Purlee
Dafry Farm i connection with
e a unit on dairy foods,| We
{ ! saw the outdoor pens, Gows
.Y ' being milked and the cdlves,
. We learned that mi'lk {s meas-
ured hy the pdund. The\milk
from the tows we saw qogs to
JIndfanapolis to the Borden-Co,
"Heather did'nt V1ike the smelt,
Jeff S, Vlked 1t find. We*
think he would make a gooud
farmer, Jeff La liked the bus.

a

»" - &

‘we have

Family La& News
v

b ©
&
R 4
March, 197¢
R I -
~

LIBRARY SHELF.,
FOW AVATUANET 70 TARCHTS

Starting this week there
will be & tonding ltibrary
Sh@lf available far Family
l.ab parents. [t will con-

tain hooks > pamphlets, magae

and articlen oo 2
There

‘tlnes,
variety of toplcs.
wiiT be o

or nean the shetf, Viease

taka only one 1iem at a time.

for a maximgum of one week.

HAPRY READING

YVOLUYNTEFR

On Tuesdays Fhis

the hours

fication
A4

’;‘;‘}’__ggg
BELRER.

sign aut shert on.

S U, ¥

serirstor

A foxeign student In
our mldstFZ Tove Lie comes to
us fron frway. She 15 spomd-
fng time Tn our qroup to gqain
of avperionte nece
essary for kindergartan certl-
in her home couvtry.

HELP WANTED: -Soniconé to,/
nrganize an end of the ycar
cookout for the Fami!y Lab
sumetime in May.

Ty

K10S KORNER
AT NURSERY “SCHOOL 1 LIKE:

Julie 11kes paintinq with her
L feet

favid Vikes to put'his feet
fn the water .

leather s&y. it was cold wheﬂ
she washed her feet,

.o
’

Jeffroy S."Vikes racing cars,

.

-

Sarah says the

water is cold,

Heid\ 1ikes to pnin{.-

Susfe 1ikes to
fn the water,

put her feet

to wash dishes..

Jana llkos to palnt with her
feaat.

b Any Vikes

f .

. . -
‘Howard docsn't -know what hes
l1i1kes to do.
Debbie Scheeres likes to play
with the quinpa pigs.- {01d
you know that Baby Lucy and
Leroy boceme the proud parents
/nﬁ two males and one female
tast month?)
Laura Scheeres

1ikes to do urt.
Dan Scheeres likes to play In ‘

The qreatest educatiohal dogma -
is also its greatest fallacy: the .
belfef that what must be learned
can necessary be taught.

Sydney J. Harris

i
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- - Newslettér No..2 - April, 1972 .. . - %
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. . ... FAWILY® LAB NEWS
\ . A g\ ‘f. .v ) - . " - o
| " ° A ’ - R
.- & . . . - PURDUE HURSERY SCHOOL e R .
Vol. V; MNo. 2 . : West Lafayette, Indiana ’ April, 1972
. . = STUNENT TEACHT as GUIDANCE A DISCIPLINE - .
2 / . - AND CIPANTS tN LSTUTS E SET i
o ANDPART(CTPANTS FHRICH DLSCUSSION DATE Vo
@J NURSERY "SCHOAL PROGRAN
PQHEEIQZPlY DESSERT, deﬁagﬁ Our twn seven-week stu- An open discussion of ef- e
° - : © dent teachers, Jane Stewart- fogtive guldance and disci-
hd ~ ’ i pkq ynllow cake mix and Sue Gutterman, "are now, pline techniques for .parents
R S1f2e. butter or mnrqarine. . participating in the kinder-< and teachers of preschool
melted . gar.ch portion of their stu- _chi]dren will be held {n the
N 1 egy ) 2 dent teaching program. Bev gast Nursery School on Wed-
' o Kraft and Jdoan Mnser have ‘npesday, May 3 from 8:00 to
FILLING: o been Joined by Pat Kahl, a ! '9:30:p.m. Kefreshments will

¢ 3 cups pumpkin ple mix senior from Munster, Indiana.. -

> ’ . - {1 1b.14 oz can) Pat {5 majoring 1u elemen-
2 agys | tary education with 2 second
2/3 ¢, mitk. major in. child development.
. . [ She will be with us for folir
» . - TGPPING: weoke. '
1 ¢c. reserved cake mix Pat chose.teaching as &
’ 1/4 c. sugar profession while she was
\ 1 t. c¢innawon still In high school. . Her
- 0 : 1/4 ¢. butter or marqarine experiences wigh slow learn-

ers and summeryrecrrational
programs were s'o enjnyable
that she decided teaching
was the career for hor,

Grease:h%ttom only.of 13 X
9 inch pan., Trserve 1 cup *
gake mix. for Tupping. Com-

. centar comes out clean. If
. . desired, serve with shipped
topping. ‘May bo served warm?
Our thanks tb Florence

dents the option of partici-
pation experience with yolng
chjidrén,  The Family Lab has
three people from this course

Weingram’ for sharing her this semester. Mike Harvell
recipe with us. and Lisa fleiler are 'in our
< : group on Tugsday from 2 to 3
A ] . n'clock and Cheryl fioy on
. LENDING LIBRARY Wed.iesday during the same
- e . : < hour. 5
o Hew additions are .on- ™
' & . . stantly. being made to the
N Parent Lending Library whichk
M is lovated just outside the th&§9 '
L | entrance to Nursery Srhool
East. Be sure to stop and
browse awhile,
3
* \h N N
o
N . €
. . «
. o I
\ . B
N " & ) 1 .
. .

.

" friend Lambikin.

be se~ved (as an added¢ in-
cent.ve for a good attend- o

'ancoll) ‘\\
SPECI )lTORS
AND K1 N{I\

March may bave come in Tike
a lion but Spring came to our
nursery schosl with a visit
from Mrs, Flannigan and her
The next day,
March 21, a Purdue bus took us
to the Barany Farmoto visit

bine rehaining ke mix, but- She complietedsher elemen- Mrs. ¥. and Lambikin along with

ter & 39. Press Into pan. tary student teaching last the otner lambs, sheep and pony
Prepare Filtling by combining semester in the Elkart that Tive there. MWe watched

all ingredients until smooth. school system where she t  Mrs. Flannigan:feed the pony an

o Pour over crust. For Topping,* taught 'sncond grade in the ~apple whichk helconsumed i one
¢ combine all ingredients. . Houger School. " bite. Andy Strausbaugh kept
Sprinkle over Filling. Bake “« * The introductory course repeating in amazement, "Al1

at 350" for 45 to 50 min, in child devetopment (CDFL  * Gonet! A1} Gonell" To that we

until knife Inserted near 210} gives enrolled sth- have to-inswer, "You just can't

bediave he ate the WHOLE thing!®

’

HELP WANTED: Someone to assist
Marge Lewis plan our end of thew
y=ar cookout for the latter
part of May.

ASK ANY MOTHER

1]
MWhatd!s one of Tife's crueler
Generational gaps?
Thé too-young-for schooler
Who's too-old-forsnaps.

~<Detty hil]ipp
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HIEK OF THE YUUHG CHILD — =~

The week of May 14-20
has baen proclaimed by’ the
ational Association for the:
tducation of Young GChildren
as the "Week of the Younq
Child. " Mayor Dienhari.and. .

“Hagnr Riehie nave issucd

proclamations announcing rec-
onqnition of the werk in West
Lafayette and Lafayette.
Locally, a variety of events
will be taking place.

N ©

MON. HAY 15 ...

“Ghildren from the A.M, Fast
Child Development Laboratory
at PURDUE will be filmed for
shnwing on WLF1-6 and 10:00
news.

TUES. MAY 16 ... :

Mrs. ¥erckhoff will be
fnterviewed this afternoon
for later replay on JASK.

Children in P, M. WHost and
a few guests from P.M. Tast
Family Lab will visit the
offices of Deran OGgle and Dean
Salen, School of Humanities,
Social Science and Education.

AL 4:30 p.m, Fin Kerckhoff
and Dama Wilms will be quests
or THE JAHEY SPEICMER 5HOW,
WLFI-tv, Toptc: Parenthood
in our country today.

v

Children from A.M. East will
share a sack lunch with Presi-
dént Hansen on the mansion
Tawn. .

SAT. MAY 20 ....

Children's Festival at
Columblan Part, 10 a,m. to
3 p.m,

* CHECK YOUR NEWSPAPER- FOR

HOTICES OF OTHER EVENTS!

“extra qrills.,

I
1

Number'of children attending, ;beans) or
: salad} or - .
Ege(zglléivz}l not) want to other) specify
Signed . .
IQLEASE CLIP AND RETURN BY WED. MAY 17111
.
-~ ) e . .
- L9
sy jm
. T
109 ’ T~

AnﬁLv LAB
THETYUAR PICHIC
MAY' 23

END OF
IHQ\DAY

The Family Lab wiil close
out the year with a picnic
at 6:00 p.m, Tuesday, May
23, on the Nursery School
Last Playground {if it
riins-~we'1l go inside).

We ore asking cach family

to bring their own mrat
course (qrills will be
available}, your own table
service, and one dish to be
stared potluck. Ice cream,
coffee, and milk will be pro-
vided.

He may neoed a couple of
Please let
Marge Lewis or Loretta Hat-
field know 1f you have one
to offer,

Ron Strausbaunh will show
the films he took of the
Family Lab earlder in the
year. '

Hopefully. the volleyhall
het will be up for thase
physically fit fndividuals
whq care to indulgel

FAMILY LAB PICNIC

Sorfy. we cannot attend.

___MNumber of adults attending,

FIELDTRIPS

.

We took advantage of the in-
creasing number of nice days
in late April and the month
of May to take an interesting

variety of fieldtrips.

April 24 «oo Hoon walk to
Purdue Horticulture Park. "We
even gathered some rock sam-
ples. to bring back to_Earth.

April 26 ... Nature walk in
Happy Hollow Park. - We sat on
flat rocks and listened for
birds.s Julia insisted that
we were not in Hfappy Hollow--
no airplane and no toys!

“May 3 ... Pundue Poultry
Farm and did we learn a lot
about chickens! We came back
to%ursery school and fixed
our own scrambled eggs. Thos
finger paintings that came home
were made with colored beaten
egqs, catsup, mustard, mayo &
peanut butter!

WELCOME: ABOARO

The- two newest members of
Isabelle's, 1nfant section of
the l1ab ares

Bi11y Budde, sone of Wm. &
Ginny Budde ...

nd ®
Derek Ports, son of Ken &
Dottie Ports.

___VYes, we will come.

1 wili proéide..t.




Appendix I
Mid-Year Questionnaire Cover Letter and Questionnaire

Y
.

-~

e, Dear

A
K

The Family Group has been functioning fof.ome¥fu1i'

semester. This is the first time such a group has been '
;& ) . - o . . o . .
tried at Purdue. It s time to evaluate what has been

done and plan for the.fut@;é;f a S
. 1 P]easelhe1p us by filling out and'réturning the en-
c]oSgd qustionnai}e. We are,asking your carefu] thought"
n and honest opinions; they will influence future p]anhing.
‘ : "No names are needed on-the questionnaire.
g . Signatures:
. . 4
;
; .
. ¢
2 | ’ . )




. _ " Please comment briefly on each topic
Groug . e

1. What are your reactions to the age range?

2. Did you find the group size agreeab1eﬂbr disagreeable?

?
Why? ¥
3. How do you view the irclusion of -0older children (Good
or bad more or 1ess) Suggestions. :
4, Is the 2:00 to 4:15 hour good or bad for you, for
your child?" Recommendat1ons )
i Y
: ‘ Parent Participation
' T. MWhat is your react1on to the amount of parent 1nv01ve—
.. . ment'? ’ L . .
\ 2. Was the experience - prof1tab1e:(for’you, for your child, 7 |

for the group)? -

=y

‘3. Should the bafenﬁLﬁaktiE%pafion beareqdiréd?
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ro
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“ . R Appendix J-
. | . _Family Lab Questionnaire

. s .
Please underline the term which best describes your feel-
ings or reaction. S

1.>vBeing involved as a family in the program
Highly favorable Favorable ,NeUtra] Unfavorable
2. The inclusion of e1eméntary age and older children

v Highly favorable Favorable ;Neutra1 Unfavorable

GJ

The-babjes- moving permanently to the Infant Lab

A .
Highly favorable Favorable Neutral Unfavorable

1 «

4. Toddler Tuesday

Highly favorable Févorab]e ,NeUtré] 'Unfavorab1e i ‘ | .
‘ 5. Parent lending Tibrary o »
Highly favorabfé Fav@rab]e- Nfﬁtral‘ Unfavorable
> 6. 'Geﬁéra],curriéujum :..'. ¢

Highly favorable 'FavsrébTe.'Neutr51 .Unfavorab]é-. T

7. Field trips ... | _ o . - N
High1y févoréb]e Favorable Neugrgjﬁi§nfayokab1é

8. Newsletters ..... | - o 61 ) :

4High1y'favorab1e Favorable Neutral Unfavorable
9. Creative night for parents s S .

. , . , P
- Highly favorable Favorable Neutral ‘Unfavorable
’ ' Did not attend ‘

10. Guidance and discipline discussion

v Highly favorable Favorable Neutral Unfavorable
o : Did not attend o




1.

2.

13.

~ Any other eommentg*mprownx;:gn4wgnfthe_ggove or

. T " - 103

P

_Fall pot luck

‘Wighly .favorable Favorable Neutral Unfavorable

Did not-attend

Eﬁd of year cook out

Highly favorable Favorable Nedtna] Unfavorab]e,.

Did not attend

Please comment on how you feel all family members
could have been more benef1c1a]1y involved.

]

other related 'topics.

113

ey




'.' ~ Appendix K -

Interest Survey for Parent Meetings

’

-1 am ‘particularly 1nterested in your comments about parent
meetings because this semester I will be having two or

three discussion groups for the Family Lab parents as part ¢
of the requirements for a graduate course :

Meetings
1. Do you prefer mornings, aftérnoons or evenings?

Please circle time

Thursday 10:00 - 11:30 a.m. (1)
T T T s day TTR00 T 30 (0 I :
Thursday 2‘00 - 3:30 p.m. (4) s
o . . EQenings 7:00 - 8:30-E;m. (3) .
‘!" h oo : 7:30 - 9:00 p.m. (3)
‘ ' . - 8:00 -- 9:30 p.m. (5)

P

-f

s . E
<

2. WOuld on the premice s1tter serv1ce "be advantageous
for afternoon meetings?

Yes  (9) ~_No. (1)
3. What were your reactions to thévpot Tuck? ° e
4. What topics wQqu'youwbe interested in discussing?- .
' Interest Level S S .
ST High Med Low | ' S
7 2 6 2 Sex education » . I O
' N 9 - 4 0 Guidance and d1sc1p11ne : S
7 4 T “Creative act1v1t1es : ]
3 .4 4  Working mothers. .. . L
_ : .5 4 Racial awareness . , . _ -
) ‘ - - ' Other suggestions: ' A
w - ’ -~ 1. Relations between fam11y membeps”- S AN
i . ~ sibling rivalry, mother son, - L
R T . father-daughter. .- S
o 1 o 2. Early learning, re1nforceMent tech-* o,
ERJ(: : . _ K 114 n1ques, follow&ng d1rect1ons o L
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VITA

s - ) :

Loretta M. Hatfield
Born: Taylorville, I1linois, Janu7ry 22, 1937
Married: October 7, 1956 . ' :
Hustand--W1111am, Children--Brigett (June 25, 1957)
Bret (June 16, 1959)

Educationa] Data:

1951-1955  Taylorville High School, . Diploma
Taylorville, Illinois

I ' 1955-1956  Eastern I1linois State College
) ‘ : T "”(Easterﬁ~il11noismUniversityg

. ‘ 1956-1957 Southern I111no1s University
1957—1958 : Northern I111no1s Un1versrty

1966-1969 Purdue University, B.S. Degree (with Distihction)'
West Lafayette, Indiana

. _ Major: Early Childhood Education . _
o _ ‘ Minor: -Art Education AT

a

L 1969-1970 University of Strasbourg, France, (audited
: ’ French course) L

1971-1972 Purdue ‘University" (Courses toward M S )

1972-1973 University of Strasbourg,-France (Aud1ted
: French course)

Strasbourg, France, V1sltat1on of var1ous

. private preschool sett1ngs .
1974-1975  Purdué University, M.S. Degree
" West Lafayette, Indiana ,

-y ’ ‘e

Recognitions:

. N Omicron” Nu - Professional. Home Economics Honorary ‘ ‘
Kappa Delta Pi - Educational Honorary : R
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' o .Teaching and Administrative E)ggeniences"-

¢

Child Deve]opment Laborator1es, Department of Child -
Development and Family Life, Purdue University '

1974-]975 Graduate Instructor (including extensive
197121972 . supervision of student teachers)

1970-1971  Departmental Advisor for Nimitz Drive
Nursery School °

@ L.

1970-1971 Instructor 9
1968-1969 o

Buckeye Village Nursery School, Co1umbus?v0hio -
1964-1966  Head Teacher _ A -
1963-1964 Assistant Teacher

Professional Organizations:

-

: NAEYC - Nat1ona1 Association for the Education of
n . "~ Young Ch11dren - o
‘l.' | ‘ LAEYC - Indiana, Association for the Educat1on of. B
' ' ; Young Children .- - . i
ACE - Assoc1at1on'forﬁCh11dhood Education'
‘NCFR - NationaT\béuncj1 on Family Relations

118 .




