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Mother-Toddler Groups -as a ‘
) ’ New Source .for Parent Education ° L f
' -~
> A
B by ¢ . : %/

“Madeleine'Lieber;;
' Master of Arts in Education
! May, 1975 RO .
A chronological overview of the literature traces
the history of Parent Education in_the Uniteq States.“

Current méthods of education for child rearing are elabor'

i
y
i
|
-
1
I
[
‘)
f
|
i
i

ated and the need for programs to aig young parents is )

: discussed. The use of group discussion as a technique is*.

elaborated. and~a~program—for ten mothers and their todd-

- tion, style of participation. the nature and development

- is little opportunjity to learn about child rearing in

traditionj§ ways, . . - s

Iers is described, Phenomena found to be’ unlque to a

group of mothers and toddlers are: the issue of senara- L

of the leader. These and other aspects of Mother-Toddler

Groups are discussed. Nodern urban society offers little

T

exist in 1ntergenerational family relations. Also there

1
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" bachelor s. degree at UCLA, acquired a General Elementary

w cabunbran e o m #- ha  ewe s 4 m m me e v mmnmter el e+ SES e S mrms Fow ddmsm wmG smmw g te S e e

Introduction

Before starting my own family, I had completgd a . ' .

. Teaohing Credential from the State og California and ' B '.» ‘M;

=ftaught infthe Los Angeles C1ty Schools. Following the
: sery’ Education at UCLA to “teach pre-school which I did for

' three years, A1l th1s academic preparation while biving ’

' of my own.’ By the time my third child was bornyI felt re-

L'tralning pxusiam—at—the—@ha%fans=eommunity Mental Health - A

. laxed enough. to look at the 1mportance of the very early

birth of my second child I completed enough units in Nuré ‘

{

-

) . . A i - .
me the whérewithal to pursue a teaching career ‘came iri- E
second to the knowledge I\acquired raising two,youngsters ]

years in a chil@is.lifev‘

) _ '
. I was chosen to particinate in a paraprofessional o \\

/ H
-Center ECedarSLsinai Nedical Center.in Los kngeles (Reid, : -

H

N\

? the PIPS "Warm Line which is a t%lephone line staffed by

I

: volunteer soc1al workers and child development Speoialistsrq

i
i

" social workers, I led time-1lirited discussion groups for

{ mothers with theit toddlers. 1 have also been a consul-

« ents. Following my training, working conj01ntly with o

Deer"e—ané—Brewﬁ——l9?l%———@he—E}PS—%Pre=schooi—an&—%nfant————————*—
E3RA—x a3 - [] ) .
L

[} . .!-
Parenting Serv1ce) is a primary preventive program which
?
offers time limited counseling service plus referral with-

in the Mental Health Center when indicated. There is also

l
l

| who are-available for consultations (anonymously if de- i

sired) on day to day difflculties experienced by 3oung par--

W \-

anm e i -~ a e s amemat

8



§
! tant on the "Warm Line" since its inception, TR
« I had found success in dealing w1th youngeehiiaren :

i and.adults and was steiving some tralning in individual

g

o
1 t -'“ e

3 psychodynamics and marital and family dynamics at Oedars-.;

!

: |
' Sinai, ‘At this point I felt that to be able to perform ;
T

P

i ‘responsibly as a professional in the field of Early Child-:.
v,
g l,hood Education (which was iy goal) I needed to augment my .

"\ education and trainlng in eduoatlonal psychology. in 19?0
Ny »

I was admltted to the Masters' Program +in Educational . !

' Psychology at the California State University, Northridge.‘

.
f" During my studies I.accepted a fieldwork plaeement

.1 whic¢h involved establishlng a Mother-Toddler Program.
| Y

' Starting with seven mothers .two years agojhi now lead

three guch groups, each with ten mothers.

Q

.My famlliarlty with early_paneax=edneaiion in the o

ST Groups made it a natural choioe for

13

A

. . .

¥ ' *
[+) .
L= \
Siegr e s et et e e e e o ot b - <+ = -
.
L] hd .
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S U P L — 1
' . Chapter 1+ HISTORIGAL OVERVIEW OF. EDUCATION FOR CHILD 7
. _REARIRG INCLUDING REVIEW OF THE. LITERATURE

\ Historically there hate ‘been' several seurces for ed- i
.; ucation fer child rearipg. The eldest is felk wisdem *
, wherein tried: and true metheds were passed ‘sn te .new par- R
¢ ! ents threugh the - family and tribe. When the medlcal _pre-
| fession began te contrlbute te the field er parent educa- 't ,
! tien with 1ts kncwledge of physaology, docters and ether |
medical wor#ers began te dzsseminate~1nfermation on the

healthful ways of carlng)for infants and yeung children. g .,~’f’f/

&

available on emotlonal. social and meral devel-'_
.

opment. Parent Educatien and training was carried on by %

Church dis ussion groups ana scheel personel expandea
informatioj

¢

way _ef classes, discu551on . greups and 1ectures fer parents. *

R S

— ] B S

Prefessz:nal, private and public educatienal organizatlens .

and gevernment agenﬁies cenducted reéearch studies and

£
v

-pilot programs in an effort te prevxde new ‘and , impreved

, . metheds ef Parent Educatlon for large. scale audiences,
‘ f The befiavieral sciences gave us new truths and experts “in ! )

;‘ ' | child growth and development te- enhance the field. The /

! I
.
.

Lrewth ef Parent hducation in this coeuntry can be traced

chronologlcally through the literature of the field,:

s ——— * Ag¥
. ,Ie‘\ ) r . , 4“”

A +
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r
i Educatien for chiId rearing has undbubtedly existed

. since methers*and grandmethers have taugﬁt their children .

\pew te treat infants and th
. ef life-experience and cult ral wisdem en-child rearing.

4 In our Western civilization. the advent ef mechanical

‘printing enabled the werd to be spread in even greater e

i
L |
¢ quantity than-ever befere. Accerding te Whiting (1974)

¢ -

t She alse feund that'there are detailed treatises,in.the
.English language givxng advice and counsel ts methers in.
print ‘dating frem the mid-eighteenth century. . '.

' Educatien for parents in the Unit’d States gees back

te 189Q, Befere that time {nfermatien en child care was

‘<’ dis sedinated_tg_mothers through importatien frem. Eurepe

printed advice for mothers first existed in medical beeks._

1 3

dfﬁrs and te pass on knewledge 3,

N}

LR P

-
LN

, .

#
s

LY

of miss1onaries and clergymen in the early 1800'3. These

where an active pregram ot educating parents already éx- . ;|

*
}
13
1
l

isted. "Maternal Associatiens were erganized by the wives

: were mainly qtudy greups which emphasized bible study and f

prayer as a means ef training children. According te

| SunIey, (d955) befere 1820 methers regularly met in such -

and méral imprevement of their children. Included in

!
|
wlgroups because they were cencerned abeut the religieus

discussien were technan;s fcr-"breaking the will. es-

ereus Calvinist and Pretestant sects of ‘the time. "

4

pecially by these’ greups of methers belenging te the num- j

~"

e
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‘ ' During the first half of.tng 19th’ century practical .-, .

‘ , . b .
~advice on infant care-became available for the first -time
i [ ' N
. from American sources. Breast feeding was 4dvecated but.
: .
it was acknowledged that fer seme mothers artificial

* - | ‘feeding" would have to be the choice. There was advice on

= weaning and cautlons agalnst overfeedlng whlch.was util- o}
» l -

“ v lized vy many parents, - nurses, and elder siblings in ‘erder
to eliclt a baby s pleasure response. Warnlngs were. alse
issued agaln t the everidse of drugs and alcéhel -which many

l recommended for use in stopplng crying and promoting sleep.
" X Dre331ng infants in loose clothlng se they could meve !

! about gradually replaced swaddling which was customary as l‘ ﬂ.f

-T i . * ~ 3

, an effort to dupllcate the comfort ‘of the womb. Decters - ’

; - .
i

| wrote about tollet tralnlng alth@ugh there was net much

&
i

information- about how long it bhquld take and when it \

should be initiated. Standards of cleapllness .were very

hlgh and these of ’course. had their mora%..,counterpartt o _
i A :
"For dirt and indcllcacy are frequent companions. and a \g .

| disregard for the ‘decencies of 11fe is a step toward in--

“ | difference toward its virtues." (Barwell. 1844),

.
-

E’ Masturbatlen presented a gerieus. problem to the
| parents of this peried. EurOpean docters whose books were’ .

read in th;s count;y were apparently the orlginators of Ny ,
' warnings eof the dire conseguences of a chll@'s touching &

N ."3‘ _ his genitals‘for purposes other/tndn hyziene, - 2.
. AN ) . . L

\

[} ¢ -

QD




i\ﬁpdri froh book°: there were pamphlet and maga21nes pub- :
lished prov1d1ﬁg mothers with specific adv1ce on ch;lw“'

. care, Sunley (1955) points out that Mothers ' Nae521he, ',th y
.wns first published.in 1830, ¥others' A551stant 1n 1841, : ;.
- ,

and FParents' Magazine (not the current publlcatlon) ran.

" from 1840-1850,

s The nursery and hindergarden movement which emerged ,

durlnﬁ the 1ate 1800's was 1nterested in parent education |,
. -

! from 1ts 1nceptlon. Herbert Spencer, an 1nf1uent1a1 wri~ ", o

~Jw“iwter -0f~ the tlme dlrectedOmuch of his wr1t1ng to the educa-: .

LR —

t19n of parentc in 1861, in his Educat;onz Intellectual,

Storal and ihysical; he ranked cducatloh o perform par-

ental duties™” ahead of 'such objectives as that of being -
' a good citizen. o o | R “‘
The oldest organization in the United States having a
eontlnupus Darent education program, the Society for the

Study of Child Nature (now known as the Child Study Asso-

¢ 1 ) o

Lo 01at10n “of Amcrlca) was founded 1n 1888, It was founded
by five mothers at the uggestlon of Dr.‘Felix Adler”and
- the earllest proérams con51sted 1n etudylng the works of b
3 authorltles of the time: Rousseau, Spencer, Froebel and
. Montessori. lLater, G, Stanléy Hall and Havelock Ellis .
were added to the ]1st Today,;, that a55001ation st111

yorks to strengthen family and communlty 11fe thrbugh

‘* mental health education. It also.sponsors counsellng and .

discussion groups for parents.

oy wma wrs amam mesem  wo mx memrhe Ao
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: beginnlng in this decade include Good ausekeeping, Ladies’

\v?/ ' The printed med}a carrylng materials fer parents and =
‘ Homi Journal, and Weman's Heme Companion.) Apcording to
H

'._,,-T_“I;

" methers' clubs*instituted-under Freebel's infiuence,

Teday AkUW has ameng -its functiens 2 research service thati

Cengress. ef Parents and Teachers was founded, Orlginally L ”‘L

R [ » A D
s e mened B R SIS, (ST

[

4 )

Anether zreup formed at the same time was the Asseciatien
of Cellegiate Al:mnae new the American Asseciatien ef i
University Wemen., It had as its aim the prCmetien of ed-
ucatienal advancement of wemen and the raising ef educa-
tienal standards including these feor parent educatien. ‘ |
receives and distributes 1nfermation absut -educatien, !

During the period ef 1890 te 1900 the Natienal

L)

g [PV —

organized as the Congress ef Methers, its statement of

purpese 1ncluded the educatien of parents in child develep

ment . . o . . "»‘.y:' .~,. B ‘] ) o
. .. o

nd—Bewman—4l939)_snch magazines and ethers of the '

—~__,

peried carried a;ticles on "Night Terrers of Children,.\
“Parents and the Nerveus Chﬁld." and the like."ﬁtﬂge
numbers of parents were beginning to be reached and acc-

erdlng teo Lighty and Bewman, methers eof privileged classes o

[

were pretty sure te be in teuch with ene or anether of the

or'anlzatlons interested in her conduct teward her child-
Y {
i

rsn, Fer the less privileged methers there were +he ‘gi
e

settlement heuses with greups for methers and hlndergard

The first twenty years of the 1900's, were an import-

L &

14 o
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\; . U P rereeiemems e rme aeq

ant era in in;tlating federal government support for parent

L4 [

educatlon. * Although parent education in th1s coungry was ?

1n1t1ated somewhat .like a folk movement to the extent that ;\

4,it "...der;ved its impulse from the interest and injtiativein

of parents themselves.,.” (Langmuir, 1933), private organ-

fizations did not enter into large,scale parent education

o

act1v1t1es untll after 1920 (Brim,  1968). There were four

key programs developed during th1s period which describa

A

- ' the extent of federal government involvement in parent ed- ,

handh X

wucat;on. The first was thegestabllshment of the Children s

ISR I

'Bureau in 1912. The first Whlte House éonference on ohild :
Welfare, the 1909 Conference on :the Care of Dependent - }
- '?Chlldren, resulted insthe writing of the Child's Charter’ ‘
;and the creation of the Bureau. The Chlldren s Bureau was
:placed in the "Department of Labor in 1913; it is- now part
of the Social and Rel:abilitation Servloe 1n the Department

of-Health, Education and«Welfare. -It offers advlce and

»”

granfs to*state—healﬁhpand_welfane_agenc1es to broaden and -

improve maternal and Chlld health, family and ch11d Welfare.
. and crippled children's serv1ces. In 1914 the first edltlon
{of Infant Care was publlshed confirming the interest of. the
BureaL 1; varent educatlon since its inception.
' i The second federal program authorized by the federal

government was the Sm1th Lever Act which in 1914 provxded

f
ﬁfor 2,000 County Home Demonstration Agents as part of the !’
i

Department of Agriculture, S — o

»

-~ . N

e




f duties.

.

These agents carrled on demonstratlon prOJects in ho e~

making, home management and Chlld care among other’

K

. an 1917, the Smith-Hughcs Act defined "homemakinv“\as

f a basic vocation for women, ThlS act provided that educam

!
: tlon for homemzking, which 1ncluded classes in child care, !

! was to be administered by the Offrce of Educatlon.

‘ would later play a major role in parent education. Iny

(N

|
i
!
l
l

In 1918 the fourth key federal government program of*-»~»-‘-

thie perqod waa hexun, The United States Public Health
S@rv ce bcv)cm 5u\>pchf+ c% ‘O(DCS(TUVL\ J) Wﬂf edw«hon Wl‘th

»pﬁe\"1 enprhacic on the health of ohi]dren.

The perlod of 1900 1920 was also an important era L

. because many types of organlzatlons were founded Wthh )

1911, the flrst ch11d study center in America was begun in

- the State’ UnlverS1ty of Iowa under the leadershlp of Carl

'

&E Seashore, In 191?, under a grant from the state legis-.

lature, the .Child Welfare Research Statlon was established

a

. -
in Iowa, ' o -'"k i

: ; In 1909, the National Commlttee on Nental Hyglene was®

l

founded by Clifford Beers. This group, was mainly concern—;-

. ed w1th.1mproving-treatment and with helping people learn

l

. mental health. . ~_

' more about mental illness. Tn 1950 it merged with_othér i

L3

groups to form the current ﬁ%tional Association for Menmtal

b
<

Health. During the past decades this group stimulated cer-

tain educational programs fopr.parents designed to promote

@ mE e mum e mmmw s av  mmearer 1 R et s S i e meMee— S = e -.J

i
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: which. according to Brlm (1968) engdage in parent educat-} Co

~

- -
e en it amn s e o oimta 8 e aae cee mm s . aw s e um me wan —— o
r o

-

; The year ‘1916 saw the first cooperative nursery °

- : : . . "
| school opened at the University of Chicago. This was the |

I
forerunner of the many current cooperative nursery schools

!
, i
| ion. e S ‘
' The Committee on Marrlage and the Home of the Fed- l
‘ eral Councll of Churches of Christ in America (now the :
National Council of the Churches of Christ in the United
States of Anieriea) was organized 1n.1909't0“stimulate“‘

churches to .develop programs of education for famil§

life, Most of the maaor religious groups issue period- !

hY

,all phases of family activity. T

5 During these yedrs, the concept of the child was

-t

thus, that he was "...endowed with strong and dangerous
impulses. These were notably autoerotic, maturbatory,

and thumbsucking..." (Wolfensteln, 1955) The. image of

1cals. and conduct other educational projects dealing with”

' i-
!

the child at this period was that he was "...pentripetal;
tending to get pleasure from his own body.' (Wolfenstein,
i.l?SS). Mothers were urged to wage a relentless battle
',%gainst the'child’s sinful nature. She was advised, in
1914, by Infant Care, to' use restraints such as tying the.

child's feet to opposite sides of the crib, pinning .

nightgown sleeves to the sheets, u91ng a patent cuff to

\ hold the elbow stiff, and qpvering the child's hands

during sleep to combat suéh offenses as self-stimulation

L) .
J . E T o
;
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v
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e ~or thumbsucklng. (Wolfenstein. 1955)._ D 7ihé this ti&év

\l, l

f . baby "needed," his legitimate, requirements, whether it is . :
, essential to his health and well-being, on the one hand, j
’ .| and what t}e baby>"wanted," his 111eg1timate pleasure “f o
! strivings, on the other, This was illustrated for in- g A
! stance, in the question of whether or not to pick up a” i ;‘

: baby when he cried. In 191# it was important to discern

whether he really-needed something .or whethbr he wanted ,ZVN“

- X
"1 something, The babdy who was plcked up when ﬁe cried,

i, .

i held and rocked when he wanted it, soon grew\into a

” tyrant, according to, Infant Care in 191k, Early indul~

gence was. sEen as the way to make the baby more kemandlng .

as he‘grew older. The mother of 1914 was ‘told via‘lggggt*; e
Care that parents shoold.aot play'With their(young:child-
ren.\ A young, dellcate baby needs rest and quiet, -and

even with a robust Chlld the means used to make the ‘baby

.

' 1augh (tickling, kissing,wor tossing) may make him rest- - :
‘ 1ess.: The daﬂgerousness of playswas related to that of
the ever present sensual 1mpu1ses which must be constantly,

guarded against. : o o
‘The ppfiod of 1920-1930 saw a substantlal/growth of i .

' parent education. Over: seventy-five major organizations
: T conducted parent educat;on programs (NSSE 1929). ‘Anong
. " them were: national organizations such as the Child Study

" Association of lmerica. univer31ty-based and other

P : . . A = e et ’-*—‘*-~u<-‘-—~w-'iu- . R
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>Spelman Fund.

f i . 7"_—'--'-.-—

: education. public school systems, private sohoole.

- parent cducation program which was continued by the

' of child study centers such 4s the Institute for Child

TN ) . ;
i
i

e - ————tmmn e et a b . Bwer Lo eris b - Emnes .-

z
research programs such as the Institute of Child Welfare

| :

at the Univer81ty of Minnesota. teachers colleges and

4

nbrmal schools, such as Teachers College au ColuMDia

University. women’s colleges, for example, Vassar. home‘

economic divisions of land-grant colleges. state depart-‘

ments of vocational educat{gn. state departments of

schools. social agenoies. child guidance agencies, health

agencies, and religiouS'organizations.
.A notably influential organization for parentj

education was the-Laura.Spelnan Rockefeller Memori§1

]

It'continued for a’'decade anﬁ some

{

established in 1918,
of the funds left at its termination in l928 were used to

\‘\ R l‘\

create 'the Spelmar Fumd.- The Memorial. in 1923, initiated

Funds.were provided for the establishment

o
ursery:

*
o ey

¥

1

i
H

Research‘at Teachers College, the Institutes of Child
Welfare at Minnesota and California. and the Child Welfare

Research.¥tation 4n Iowa, - It was planned that such or-

gganiaations would. conduct researqh and prov1de sound.

findings in parent education directly to parents. The

Memnrial: also supported training programs in parent ed-
ucation through fellowships for home econtmics ‘students”
in nursery school settings who wouldﬂwork d}rectly with

parents, . ‘ : N

19

¢ ' —_—
- *

L
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4 \~America organized a National Council of Parent Education

r ¥ v st e o o e

l
| 1925 two events were held Wthh focused the country 8

B ?heaMemorial had a warm relationship with “the Child
Study Association of America from its inception, and in

attention on parent education and the growing chird study i

movement. These were the Conference on Modern Parenthood

i which was attended by 1 500 persons (NSSE, 1929) and the

first national conference of professionals working in

parent education held in the United States. At the close

i
i

- of the conference “and with the &id of thé Laura Spelman‘
, o :

Rockefeller Memorial, the Child Study Association of

3

which had\as 1ts aim further development of the field of
! parent education. \In\l953, it became part of the ‘National

. Council on Family Relatlons which \first organized in
: —

Y

1938; brought together in .one organizatxon ‘the Teaders in J'

; research, teaching and professional services in the field ! \\f‘\*
' of marrlage and the family., It publishes Marriage and :
N |

L
4

: Fami_x Living, a quarterly contalnlng articlcs for’ N
: parents and professional workers. o

| At the closé of this decade the third White - House,
Conference had as one of its major committees, the _

COmmittee on the Family and Parent Education, - This

"”ommittee s report covered soveral areas of parent ed-

ucation. One subcommittee,‘Housing and Home Management,

included in its recommendatxonﬁ the call-for pronoting "

/7

- means £6r 1nforming parents‘and recognized the value of .

§
L e
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discussion programs, Local homé informatien centers
were urged to provide information on all phases. of home
improvement including classes for adult education in

t

-home care of chlldren. ("Thite House Conference 3931)

There were recommendations on home safety, health and
sanitation of mattresses, size of beds, daily schedules!
the assistance of fathers in the home, budgeting,
nutrition, health needs, clothing, and the personnel
phases-of-family»life:‘*The“White House Conference

Report of 1931 presents a definitive description of

activities, and analysis of issues at that time.

The beginning of the 1930'3 saw a tremendons expan-"

sion of program activities and-professional research in

the field of education for child rearing. In.1935,the_
U.S. Office of Edycation catalogued the public and f
private agencies which had\programs in parent education;

. the list covered 53.pages. (Brim, 1968)., Much growth i

in the‘field occurred in program expansion in the -
public school and in nursery scnool and pre-school
gsettings, These were supported by the‘actirities of
\the Works Progress Administration during the depression.

The\ﬂRA made available teachers, group leaders, and

|

other.tra ned personnel to'interested groups to pre-

i
N |
|

sent ‘basi

O

\terials on child behavior. -

-
a

-
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The National Coundil of Parent Education, supported
by the Laura Spe}ﬁan Rockefeller Memorial, was the focal: ’
|

point of training activities, By 1932, courses in

.
v e om————

4 - ——————

- yarent education were offered in one or ‘more colleges

and univers ities in at least 25 states. (Bossard 195&).

" research statlons, with accompanylng parent education

These programs were larrely concentrated in academic

T

:settlngs havxng chlld devvelopment and chlld welfare‘

l
J'
i
I
I
8
]
4

prograns. In the 1933 edltlon of ﬁhe Enoyolopedaa of

the Social Sciences, ‘Mary Flsher Langmuir wrote~an

P“”"“_

artlcle on parent educatlon outllnlng as the purpose of (I

the movement ",..to foster ins;ght on the part of - - _

parents into their own personalitles and into their ' }
family relatlonships.. She went on to state that in 1933
the professional status of the parent educatlon movement

akose from methodology and point of viéw rather than from

=T

.y

- the 1930's professionals in the field attempted to serve

content, S1nce ln ‘order to help parents meet aotual

-

situationsg and problems it would be necessary to intro-

t
e ]

*duce them to knowledge from hygiene, nutrltion,'sanltation,

psychology. mental hygiene, education and others.‘ During

children and parents by maklng them aware of new
knowledge and technlques ef Chlld care. Also, parénts
of the period were\beglnnxng to realize that traditional
methods of rearing chlldren were not flttlng-individuals

to meet the complicated social and economic conditions -

kY

L .
. . [ . ‘o -
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: of the time and were turning to relevant branches of

D .

knowle ge for guidance. Langmuir also noted that emphasis
N in the 1930's had shifted to relationships w1th1n the
- , 1amily from predominant interest “in the_chiId.

The major detelopment of this decade was in the area

|

‘
[T S
T
' -

. of-professional research, Two orgahizatibns were b@imif-
ily respons1ble for*the bulk of ‘the findings, At the :
\\l& \.\,{ &d-«-c, QQ»V-M‘LL S “’\J‘W"\ O/\ e Stale Uni- ersity

of Tawa. a anrisg of widely.influenclal studies were

?
Q

4 .

'ﬁ made unuer the leadership ot Ralph Ujemann, ‘Lhe series

[PPSR
. -

C : incJuded research on the validity of 1nformatior éiven

) .
to parents, the' effectiveness of iarent education . . )

Al
2 . ~

programs, and the,comparative success of different
A -

. N B . . \, . .
— . methods, such as lectures Vversus group discussiops (Brim,

\

o 1968) - The National Council of Parent Eddcation was the o

' other organization With a major research program. Ith_TM; ;

A A 1 i e < e @ e e 22

L was the publisher of a professional aournal, Parent S

v

: . Education, for the five years from 1934 to 1938. The,

- aournal carried authoritative discus31ons of theoretical .

and research issues in parent education, and served as . a i !
!
i

medium for the exchange.of information on professional
- activities in the~United States. The Council also ‘ ' R

LT supported several research studies, O©One was HelghVWitmer's

The‘Field of Parent Education, which presented a critical“

study of the reoearch data on parent education up to 1934

~and suggested research topics requiring study. ‘
. ‘ ‘ |

v
- [
’ ERIC - 23 -‘ ~ .
v
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+ permanency of trad1tional family life and tke de31rabllity

- rangements'that are apparently crumbling to ruin,"

. to iight. Antnropological'reéearch on other cultures,

. of instltutlonallzatlon on children. and ah unpred;ctable ,

R T T mr o a x o ..--—-.-......_......‘

——t - .

The second was May Shirley s Can Parents Educate'One

Another? which was an early attempt~to evaluate the
relative effectiveness of dxfferent.parent education
methods. In, éddltlon. the Council operated a fellowship
program in which 122 fellowships were granted ‘between 1926
and 1934, - o e i
During the early 1930°'s some‘professional students
;

of the family had questloned, through their writings, the ‘

of parental, in contrast to institutional, child rearing

!
) ‘ !
(Brié’ 1968) The,Family by Edward Reuter and Jessie R, i‘

Runner illustrates thls point of viewx “Numerous organ-

\ ¢

izations operating on-a quas1- o¥ pseudoscientiflc level--y‘
child welfare stations. parent education organiza}ions,
character education institutes, family research ‘stations,
and the" llke;_are.motlvated by fear of change and a

desire to preserve or reinstate the old and faniliar ar-

-Within ten years this View point itself crumbled

9

when growing evidence of the durability and importance of
|
|

]

. (N

the traditional parent-child "socialization pattern came
variime (Freud and Burllrgham, 1944), -and éarlier studies.

upturn in the nat10na1 birth rate, served to reaffirm the i

importance of, and interest in, the traditional family

- - « L L ek T e N w4 xeeaemicn e & aw
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*pattern (Brim, 1968).,. | - ] ‘ ‘
. N t o,
\ ‘ o But the late 1930's did see a deérease in tbe amount
f of interest in parent education, A causal factor in the
| ' S ' ' C '
. . decrease of professiional activities in the field was the
.

©oa
]

!
i
i
: .. < : ) . . |
.. termination, in 1938, of the Spelman Fund's support of '
} . .
! parent ‘education. Without this financial support the ‘

t

Natlonal council of Parent Education disbanded .in 1938

Fortunately. because ‘of increased : support in parent edu~ ° -

' catlon°by public organizations such as state depart- }

: ments oﬁ education, public health serv1ces. and the like
4 . the extent of parent educatlon programs. was not effected.
An 1mportant shift in the parent educatlon field el

was tak1ng pace and noted in l937 by Menchan, He wrote

\X4

B . that the new d}rectlon belng taken 1n t?e f1e1d_of educa:g“
taon for child rearing was towards concern for‘mothers )
‘. and fathers, where before it had focused on the child.
‘ ; He felt approachlng parents in a group uas,more‘helpful ﬂ;
C “than an approach.to individual ramilies., The discussion .
| method, according to Menchan, was most effective and tnat ;

4

. written materfals«were helpful as a follow~up. : ' ;
|

iy

menchan felt that parents needed to partlcipate in the.
- solution of their problems and that recipes eliminated

., the possibility of a prodlem-solving approach.

- v———— x e« o
i

. In his'book. Introduction~tQTChild Devklopment and Parent

e o Education, Menchan states'that ma jor problem areas for
B T parents includeds‘ the potent desire by children for the

' 4 !
. L . . - p)
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. the important early years of a child's life wisely.
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L3
attention of their parents, sex education, and’ the

tendency to ‘compare one child with another, His book'"
covers khowledge of the physical pvocesses from preg- .-
nancy, through birth and the ,early years of growth and

information on nutrltion, languagc, social development.

' .
mental testing ana growth, and marriage and birth con- . ;

trol. In all it is an all-inclusive source for both

parents and proﬁessionals (which I as a parent education

professional still £ind relevant today)., - ie |

I’ Parents and Children gg-gg'School;by Barueh, . :

]
.
!
]
i

-

published in 1939, the author ‘states that a major or
working'goal gf pérent education programs was that of
comforting parents and of making them feel eeEure. She :
stated #hat parents are people in their own right. and ‘T
that the home and school should be coordinated to guide i
!

Baruch also stated tha¢ there was not enough inter-

;penetration of the® field of mental hyglene and the field .

of education and not’ enough interpenefration of the ed—

ucatipn oprarenta and the educatlon of children. It .

o sy

seems that for the\first time, at the close of the. 1930'sﬂ"

the thought was put forward that parénts could be eased

. from'the idea that’ theirs alone was the task of reartng

, chilcren without help, and that ignorance in“tcchnique

was 'no transgression,

- . PR
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The report of the Committee on the Infant and Pre-

school Chtld published in 1936 incddded:a survey of l ‘

- l. three tndusand mesican families.' Section 111 of tne J‘?’ -

" ! report dealt with Educaiion and Training,of both child- | J(ll

| ren\and paren%s. 'witnin the 3, 000~fam111es was a rep—_ -_ “ -
resentative sample of seven different social 1evels basod.‘

on the scale of paternal occupation develbped at the

University ‘'of Minnésota from the Barr scale and tho ‘“bnw,ﬁwwweﬂ~é

Taussig seale (White House Conference, 1936). The seven : -

classes-used were:

e <

. I Professional*“* . _ N N
. BB ‘ L N X . .
’ II Semiprofession11 and managerial . - .e

1II Cleri%al, skilled trades. and retail business 4.
|

IV Farmers . . : - - : .

V Semiskilled occupations, minor clerical posztions,
and minor business _ ) ‘
VI Slightly skilled trades and other occupations re~
L. q uiring little training or ability

€

VII Day 1aborers of all classes

~

e,

In summary. the survey found that about half the”

parents in the group had read no books “on child caré in

the .year precedinﬂ the in erview; proportion variedeﬁrom P
25 percen¥’in Class I to 75 percent in Class VII. The

higher)classes. it was found. ‘were more 11kely to read

‘ . - 3

. * newspapers, and fathers read less than the mothers on

&

0 >§ this subject. i S

“1 ¢ ' ' pamphlets and articles on child care in magazines and f ‘
|
|
:
|
|
:
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It was reported that very few/jf the fathers, attended

~ standing theilselves and their children, It was titled
Jfarent 'Educations The F1rst JYear Book of the National' .

. » l' »
[ . .
. I s \
”,

3
’
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4

parent teacher assoclatlons or/child ‘study groups dut

one-half ‘of the. mothers did,- The latter were' more Ypop- .

/ :
.ular among the mothers in the upper classes. ? x

*

' Dhe years of 39&1 to 1950 saw major growth 1n the use B
of parent education by workers in the field of mental

health who sow 1t AS 2 means to prevent mental illness.. ‘

U S— w--—-_‘ e 1 PUIURRE

A’S Uﬂ»((/b‘ 6{5 l‘?BG k(, Allh O)VC(’ l\vb?,v&ml, H\/]g‘W G‘wa{ttee
and e Nat Ww( Cotzyess O(: a’H i Qnd TEA chers go-

.'\

gether publishcd an outlire for a course of child study
-y

with suggested re“dlngs for parents interested in under-' .

”,

Congress of Barents and- Teachers (Brim, 1968). - : .
During the‘wer; mental health screening procedures ‘ ‘
viere refined and they showed sIch a prevalence of mental -

illness that the 1mmddiate postwar period - saw passa%e of

" the National Wental Health Act in L946. Under thls act,

|
|
|

»
o !

each state réceived federal funds to operate community
mental health programs lany of which included. parent )
education. In 1947, the first annual Institute for

[

Workers in Parent Education was held under joint sponsor-

ship of" the National Conmlttee on Parent Education and

the Child Study Assoclation 'of America, The Child Study” .
Associatioﬁ-still holds sucﬁbannuaﬁrépstitutes and also |
publishes the Parent Education Exchange Bulletin. .

s - e
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Among the popular literature of the time was Living

'with Children (Chittenden, 1944), It is an introduction :
* to the field of'child development for'students andn‘

ot parents; It presents in:ormation on the various stagee ‘

of growth from early childhood through adolescence with, b
knowledge of the phy51clogical, emotional, social and

e e o . [ ——

play needs of each*age group. Chittenden saw the family

R

as ,a laboratory of Democracy with each mémber contribut-

ing something to family living. Through this:vehicle .‘!
‘basic truths could be exemplified and taught to children.

Some of the princlpleS'to_pe learned in.a family, accord-
ing to Chittenden, weres each member has a part .in - ¥
making thé rules, there is respect for differencee. -

“0

there is no.disgrace in failure, and feelingslare accep- :

ted. So apart from seeing that children were fed. shelt-
ered. clothed and loved, the author felt that parents

vt o gy . ———

~l had .the duty of . raising their children to be responsive
and responsible adults. o

Change in the perception of the child from earlier
periods was noted in Infant Care, the bulletin of the %

Children's Bureau (Wolfenstein, 1955). In the years from
! 1928 to 1938 the baby had been described as being full of

dangerous impulses. In l9h2 and l9h5 Infant Care por-

trayed thé\baby as a more diffuse and moderate character. -

) ; . Where in early years parents had been warned of theq

dangers of handling of the genitale, the erogenous zones
[ ) . |

~ . 4% cmm e % 24 X ame e smemim 'S * ona
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did not have such focal attraction’in;the{19u08.

J VWolfenstein stated:s "The baby is interested.in.exploring
L his world., If he happens to put his thumb in his mouth
or to toﬁch his genitale. these are merely incidenxs.

* | and unimportant ones at that, in his over-all exploratory'
progress. _The Infant Care bulletin or 19“2 statess

a—— - ——— - -
e Wbt b ks @ W aohn b 0 Bs e s s s er———

*The baby will not spend much time handling his. genitals

1f—ho«has—other interestingethings~to -dgf O (Wolfenstein» S

~ 7 "] 1955).', In the garly part of the cenfﬁry it was thought i
* \\gnd taught by many, that what was enjoyable was wicked or!' .
deleterious. By the 1940s there had been a ehange. One .

author of the period wrotes 'What is pleasant is also -

. : ' good. (Wolfenstein, 1955) Play became -associated wit’hi
harmless and healthful motor and exploratory activities.
It was felt that play could dbe fused with all the gct~

° jvities of life, "Play and singing make both mother‘eno .

baby enjoy the routine of 1life," stated Infant Care in

1945, One. wonders with such uréiné. if parents of that

»

time did not begin to feel somevhat pressured into en-
joying their children. Formerly a mother '8 evaluation of.

herself was._based on whether-or not she was doing the

right or necessary things. With new expectations for
enjoyment of mothering the degree to which she enjoyed

her role were related to deep\personal fée;iqge about her

[SNEN
.

ohiid.'feelings which may not always be under voluntary

> \
+
.

]
i

. control,




The 1943 edition of the Encvclopedia of Child
Guidance (Winn, 1943) 1ncluded ‘an. extensive grticle on

Parent Educatlon.by Olive A. Cooper, M.D.. Shg noted that'
. some leading writers in the field ‘were addressing them- ,‘
sselves more to the emotional factors 1nvdIVed in child
rearing. J. D, Abbot, a leader 1n,the field of Parent
’- Education stateds

v

*..+The in:prmation parentsAhave .
reeeived“has been on a yerbal-sealk.?nd*OﬂhaﬁfiﬁtelIeéta
ual eaeis{..We want to teach them pow to agply material
"“to the care of their.own parjicular child and to give

them an understanding of th »ggchild's imgulses,.desifes!
(Winn, 19&3).. ;

"Because qf ‘the " 2any

and needs," Copper\yent on in her

article to state: and varied

emotional factors inherent in a parent-child relationship,

it is obvious why 'a presentation. of faetual material as

. a form of Parent Education may not be ‘availing, °

r only when we think in terms of attztudes and understand
their deeper implications that we shall be able to make !
a worthwhile contrlbutlon to-a parent in his job of ~ | %
rearingbchildren.“ (Winn, 19&3) e

The year 19#5 saw the publication of The Common Sense|

It

Book of Baby and Child dare by Dr. Benjamin Spock,

is now vhd ted and revised s Baby and Child Care {(Svock,
2962). This book in its various forms and, languages has,

over the years, remained the most,widely recommended

handbook for parents ever publié/ed.

It is “
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" Spock's purpose™for writing this volume is stated in his

-

: i
8 introduction to parents: “This book is not meant to be ; -
! .

used for diagnosis or treatment; it's only meant to give .

1 Yyou a general understandzng ‘of children, their. troubles, T-
l; and their needs...Every child is different, every parent L
1 1s different, every illness or behavior problem is - ;
somewhat different from everggother. X111 can do is l o
describeﬂthe most common developments and’ problems. in | M
the most general terms. Remember that you know a- lot

vabout your. child and I don't know anything .about him. ]
_(Spock, 1962) This writer would venture to guess that "
over the yearé”nillions-of parénts have turned to this

all-inclusive‘volume ‘on child rearing at one time or

another for answers to cuestions and that a large per-

x

centage of them con81der it their primary manual Spock

is easy to read and particularly easy to come back to

. B
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fsince in his philosophy he statess "The fact is that

child ;earing is a lofg, hard job and that parents are

just as human as their children."” (Spock. 1962), ¥ T
The decade from 1950 to l960 saw the coritinued shift

in interest in mental health and other areas of human

concern from treatment to prevention. Parent edncation.
which was employed primarily as a preventive technlque,
grew as a field in both breadth and recognition. At the .
national level there were several programs: sponsored by

~ governmental agencies many of which continue to the . .

o
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i. .the Smith-Lever Act., Parent education in that depart-

:. held and direct consultation is available. Ag a result

—— -

5 - - . . .
continuation of the program begun in 1914 as’a result of

fans were held to prepare county agents for leadership

in educational programs. . ¢ R

1950s. The Division of State and Local School Systems ) ;

. ) i
- . - . il R
present time, .- < < ;ag%

The,program in the Department of Agniculture was a te

——— e m—— [
R}

ment occurred in“the_cpntext'of the'extension service

affiliated with the land-grant colleges in several’
states, Written—matcriats—oﬁ‘fo"aT‘nﬁt'Itfoﬁ“ﬁnd'otﬁér

aspects of homemaking_were published and training prog-

" Within the Department of Health, Education, and

Welfare, established in 1953, the Office of Education;'
the Social Security Administration, and the Public -{
Health Service’ carry on programs which were-begun in the. i
in the Office of Education aims to improve the counselinQ:
of parents ty teachers((Brim, 1968). Relevant materials )
were and are published,. confarences and workshops are

of the Smith~Hughes Act of 1917 the Home Economics -

Education branch administers certain funds to state

departents of education and acts as consultant, " A

ma jor enphasis is on parent education which most fre-

quently takes the form of adult education classés ad-

mintjysred by home economists in the departments of-ed-

ucation at the state or community level,

- \
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The Children's Bureau which was transfergpd to the

e o

, Social Security Admlnxstration in 1946, continued to
t ' f
. promote the health and welfare of children and to publish L

‘the famous Infant Care. Throﬁéh 1955 almost 60 million

coples of that publication had been distributed.
w1thin the~2nhlic_Health-Sepviee—the—mest—premineﬁt

<
—— v o e e |

actlvity was carried out by the'ﬂational~1nstitute of
Mental Health. During the 1950s with its funds for re-
search’in the field. 6f mental health, thé Institute

i carried out a number. of large-scale studies. seeking to °
i evaluate the effects of parent education.: | R
. L The National QOngress of Parents and Teachefs in latg‘
. 1957 had more than nine million members and in 1970 had
; over ten énd~one-haif million members; Its thousahds of ; <
parent study groups continue to be active in parent ed- ° |
ucation and it 1s probably the largest membership organ- R

ization in ‘the field., 1It's National PTA Bulletln and -

The PTA Nagazine contain materlals for parents on child

rearing., ‘In addition to these monthlies, special

1 materials for parents in the form of topical pamphlets

are published, ) -
T 9

‘ " More and more publications became available for

narents as well as students and professiorals involved

in parent éducation., Bossard's Parent and Child came out
in 1953. He was interested in the sociological aspects. ‘
of family life.and wrote of the influence on children -

. 34
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by members of the household other than parents‘(siblings;\\\\\< "
PO L
\

grandparents or household help.) At the conclusion of
the 1950 White House Conference, Bossard stated that
healthy. pefsonality is not definitely establiéhed at

one age period, dut can be strengthened or weakened at

Ay

e
N

. . that even with the large amount of knowledge available

any.time. Bossard stressed the 1mportance of the re-

lationship between individuals working and living’to-

gether‘when he seid{ "...the feelinge for children on P

the part of parents and\professional people are more

important than the technique they use,” (Bossard. 1953)
Difficultles in parenting were beginning to be

recognized cllnically in the 50's (SpocY, 19 Y

Parents.reported anxiety and doubt over faging the care

of their first child, Concerns that ignorance of the
latest "scientific theory" would hineer attempts to

raise children’pfOperly and mothegs' resentment about

the duel ro;e of homemaker and parent. prevented many o

couples from full& enjoying their children. ‘Spock felt

indiv1duals concerning themselves with child rearing and
its problems should be doing a vastly better.joﬁ in ]
children's ad justment, (Spock. 195ub) In an article on
new findings in the field of Psychology, Anna Wolf stat-

ed that there was a need for sclentlfic knowledge to be

-translated into parents' day-to-day living with - :

‘children. (Wolf, 1954). She went on to say that dis-

% ¢
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( ' ¢ussion and guidance were sti1l needed to teach how the

" primary and selfish drives of young children needed to
e conxrolled and directed for ‘each child‘'s best develop-«

aent,

H

In 1953. as the result of a grant by the Fund., tor .

Adult Education to the ‘University of Chicago, a Parent -
Education Project was launched under the directioﬁ‘of
Ethel Kawin. Approximately 1300 study-disdussion groups i
vere launched in Parenthood in a Free Nation programs. .
After eight years and three volumes a systenatic course \
was designed to help rarents acquire knowledgo of child
development and understanding of children s needs at

:  yarious stages -of development (Kawin, 1954). " The gen-

eral aim of ‘the Project was_ to develop mature, responsi-‘

ble citizens in a free society, The series was designed _

e ———

to help parents acquirewafphilosophy’of pa:gnthqod. The |
- basic concepts were formulated in suchxa way‘that there g
_ ; were easily recognizable implications.and appi;cations: :
. ? for daily life situationsof parents .and children. A

Lol

manual published by the\Project was also made available.

for those interested. in traiping for parent education.\

Another volume written by Benjamin Spock was pub-

o ©

» lished in 1954, It promised to arry on where Baby and and -
| Child Care. left off, Dr. Spock. ralks With Mothers. :';

PR Y

(Spock, 195ha) 'was written in a very relaxed style of-

fering parents assurance as well as praet}cal advice.

“ i
P .- - i
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(T . ! He counseled parents to refrain from feeling- pressured t

+ e —

o

into choosing between extremes of discipline and per- ', ) "‘W

‘ m1551veness and "...to relax, use their own good sense

{

. and enjoy their chiIdren more fully.” (Spock, l§54§5. - ,’

ViﬁSpock was also involved in creating a pictoriai rep- Ry
| ,

! resentation of a child’s first year, (Spock and

P

f Reinhart, 1955). In it, photographs by Wayne Miller:
portray the pregnancy. birth and infancy of a‘young _

- : child. ® The comments and interpretations offer sound R
. . © knowledge for parents as well as the sharing cf passion- ‘j
.- ate emotions of the young mother andsfather. »

H v
; Another volume widely used was written by Selma

j Fraiberg, ' In The Magic Years (Fraiberg, °1959) the ?
|i . [} . * N

" story of personality development during the first five
- i years of life is described ahd typical problems that em~

“

L i
- " erge with each developmental stage are discussed. i
!

| Fraiberg wrote from a psychoanalytic point of vieu but her.

- — style is lioerally sprinkled with intellectual breadth '

- and good sense, Her warm understanding of both childhood ?‘
o ‘ i and'parenthood‘help inhproviding understanding ror parents?
i who,find_her book most- Relpful in learning howﬂa young 3
? chilad copes:with his ever-widening'world:. .

- .i .Though many authors of parent education books

. have been sensitive <to parent anxiety, there have

been materials that have possibly heightened rather than

T alleviated concern,> As a parent acquires more develop~
— ol I : , S
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“““”“f“‘*““"~-is~lacking-as.an.aid.in parent education. An exhmple of

---.’

’

) book or article discussing child development yet ig-

\(Ilg and Ames 1955) Althiﬁgn full of developmental

" information Child Behavior &ffers very little adV1ce or |

1 with little sensitivity to the trials of the average

: parent; . ] T '

roree o e £ i © 8 0 Clomsatc s mem s = s m e eem Sl - W - p— x

mental information about children there is the possibil-

ity of increased worry: and concern about the child, A

noring the parental condition in all its manifestations

>

e S o ™ i, T, e st
e

this is Child ‘Behavior., (Ilg and Ames, 1955). The ;-

o

Gessell Institute has as. 1ts aim the gathering of evid-

‘ence to broaden knowledge of the laws of human growth._

comfort. Typical behavior is described and discussed

A most comprehensive work on parent education was
kS

published in 1959,. The Child Study Association of

America proposed thatrthe Russell Sage Foundation sup-
i
port a study of the field of parent education from the

p01nt of view of soclal science. Education:for Child

Rearing (Brim, 1968) provides an organized presentation
of the field of parentpeducatlon. The first part deals

with assumptions and ob jectives of parent education,
while the second section descripes procedures and re- ‘
ports their results. The evaluation asks many questions?
and points to ways in whieh social sclence. knowledge and ,
ideas could be efficiently applied to problems of . .

practice in the field and to problems on which dvasiec

38
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i research is needed, .Almost twenty years<after publica-’.

tion this ‘book still. serves a unique function as & -

; comprehensive introduction to the field.

H
{
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The past fifteen years has seen the field of parent

education evolve to a stage where programs are“reaching

- *ﬁore parents than ever before. Parent educa*ion is.

N .
+ —————— . av— an

taking place to a greater extent especially- in an ef:ort |
to help those parents who are eulturally or'econonically

deprived. Also there are many prograns, public and
private especially for those families with children who

are physically or ‘emotionally handicapped or who have
learning difficulties. R

The various federal programs‘mentioned above continue

to offer broad scale technical assistance and guidance

W1th aid to public and private organizations in the area !

S

of children's sergices (Appalachian Regional Commission, -

1970) . S S ' [

The Child Study Association of America is still the
only noncommercial national organization devoted solely ‘ .
to parent education, ' Iis workshops and publieations are |

i
' !
for parents and professionals alike, The Association’s i

- e et e et
- v 5 ———

S emphasis isltraining in the use of'its eduoational
methods, its major concarns being human relations, child R
I . development and parent education. - With 3, 000 national
members, the Association attracts nearly 2, 000 parents.

educators, psychologists. social workers and physicians
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not only carries’ materials on child rearing. but haa

public schools focuses on the family unit CJasses are -

£ ————en 9SO e e am e Y mma w6 < owes -, antes so ma m wrsen e - —

to its @nnual conference. Most proér;ms of the Child = ..
Study Association are designed for evehtuellcohtinuatioh
aQ regular curriculum offerings of universities with
only consultive services from Child Study (Buchmeuller.
1971), \ | o
Parents Institute, which publishes Parenta! Mag zine.v

-

developed complete. programs for child study groups,‘ The |
Institute offers advisory @erwices to subeoribers and .

publishes_materials fopr parente inférosfed,in_setting up

4

study groups themselves. : v

1

The'Hogg Foundation s parent education through the

designed for mental health rather than the negative-~
against mental illness. The Foundation group and’ family

life educators work towards helping families £ind their [ e

own. style of child rearing. (Spoon and-Southwick. 1973).
» The Children's Bureau as part of the Welfare Admin--

ietration has been publishing materials for parents since

1§18. Understanding childrens needs is felt. by the

l
[ .
Bureau, to be helpful to mothers and fathers by giving ;

.:‘

.them more confidence 1n.themselves as parents. (Dittumnn

I

1968). A notable addition to the usual exposition of PLC L .

‘information of phys ical and social grow*h in tho Bureau s

latest publication is the foilowing: "...There have been

great advanoes in knowledge about, gﬁd understehding of,

. N . .,
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emotional and psychological growth and needs,.,"

vy .

(Dittman, 1968),

Thus we “find discussion of moving to .

. advice, the ‘most carefully explained theory, is of

a new home. going to the hospital and when a neiw baby
comes. There is also supportive advice on getting _
special help early and family planning. - ‘,,l;‘e
The interests of indxvidual professionals with |
widespread follow1ng have advanced the parent education
field.
parents in'nis. works on. parent education than many of his%
ﬂeers. Including,himself in the ranks of parente\he A

"...I have ‘had tc learn the hard way what all

Bruno Bettelheim addresses himself more -to.

states:

>

other; parents also discoverz that the most appropriate.

1ittle use, when it comes to handling specific everyday g

events,with a child. The over-all theories are Just too P

broad, or permit of too many different ways ‘of applica- ';
"tion, to offer more than a guliding idea in an_ instance -

where a very specific action is needed. Where the advice

is specific, it is usually so specific that it never

quite fits ‘the eituation confronting dheL

Moreover, the |

—~—~

|
'
|
i

3 type of person any of us feels himself. to ‘be, and the

panent described in such recommendations is not quite the

child described in print is not quite the particular
i

child with whom we must deal. After 2ll, behind all our

actions- in a given situation is the whole of our past

life experience, vhich soon begins to influence our view

WA St awt mmasnar W - as et kA Y S e
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of what we are déing To our child and ot whaé he~ié dOing;‘:
to us, The same is true for our child: he, too. reacts

to our interventiom in terms of Ris’ past experiences,

e e = e e s e

many of which we ourselves have providea or shaped.‘ Yet

no advice can allow for all theoe considerations without

becoming S0 general and vague as to say that we must éct\
in terms of our own and the child's history and person~
ality.- " However ‘true this may'be, it does not tell ua Tor J;
what we should actually dof3 (Bettelheim. 1962). In nisi - :
book, Dialogues with Mothers Bettelheim says that both
parents. share’ in the **earing of children. The father in

a-family must support the ﬁoﬁherias she (in most cases{

assumes the heavier‘burdcn@iﬁ %ransacting their philos-
ophy for child rearing, Where parenf education becomes.
of use to parents, according to Bettelheim, is in -

helping parents increase the clarification of what they"

°
w— s n,
e vt oy e — . ——

want for their child; and how *...in everyday practice, ;

.!_to make t\ig desire, . slow.step by step, become reality.” ‘

(Bettelheim; 1962). In his work with parents in a series'

of group discussions, Dr. Bettelheim discovered t at the

answers to problems narents thought out for themselves

.
o o s Rt s 8

| bascd on their own realfbelings and commen senSe most
. . . o .

i
|
|
«fien agreed with the experts, When they did not, l

A

‘mothers and fathers were more successful when they acted

on their owﬁ‘upderétanding and respect for their children

l and their problems, ' !
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{ °t A very recent book (Callahan, 1973) 'boldly attempts '
to analyze the modern American rarent. Callahan 1abels ;
i parenting a serious and intimate subject. She says that

there is deep structuie and universal patterning in the

- —— e ——

process of parenting but culturally the modern American

T | parent still has 5ome rbots in the Puritan ethic which
. marked our early'years. There 18 still the mobility~~

physicallye economically ‘and sooially-- that character- . !
ized early Ameriean history and she quotes from Erikson. s
describing the frontier family in 'it3 similarity to-
today'e; "The same families, the same mothere, were . g
forced to prepare men and women who would take root in h
the community life and the gradual class’stratification ‘
. of the new villages and towns and at the same time to )

~

prepare these children for the possible physical hard- -

ships of homesteading on the 1ront1ers...They must be

prepared for @ny number of extreme opposites in milieu, '
and always regdy,to seek new goals and to fight for them
in merciless competition.” (Erikson, 1963). “Perhaps
the most characteristic and enduring problem of American
rarents seeking perfection in themselves and their

children is the constant change and mobility of our

,' ?ocietf.“ (¢e11ahan, 1973). Parenting involves pro-

. tecting and nurturing children and then allowing them,. at:

A ¥ i
»

the appropriate time, to separate and grow up independ-
l ently. She bélieves there 'is 1ittle so-called parental

P : |
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humans. "Human narents must learn. to parent. they must
be self-consciouo.g With man, cultural learning is

crucial, and in:parenting culture is transmitted, "

(Callahan, 1973).

'laggiﬁf, the past fifteen years has had its own share of |

Each era.haé had its share of public and private
g \

moedes of parent education. Each era has had ifs share“of'

*

manuals and primers on child development. Not to be

how-to-do-it books (G1nott 1965, Gordon 1970, Dodson

1970, Azrin and Foxx 197#). IR
. 2afents. because they were once .parented and iately

find themselves in that role with all its emotional

instinct or innately programmed mothering or fathering in'
: 1

S e ettt mimlie tmes e ie et e et e ———— v B - -
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l
H

intimacies and conflicts, may seek guidance for solutions!

to the inevitable problems that arise. Parent education -

has and always will try to fulfill that }ole. Decisions \

do have to be made inevitably and Callahan summarizes
this eventuallity when she advises parents thuss "I -
believe in trusting primerily'tO:oﬁe'é intelligence,
head, and the best theory, but however you arrive at a

decds{on,,it is important to act confidently. You get

'.tﬂis confidence from the fact that you are doing the.

beso you Know how to'do  With it goes a healthy ability

|

"to tolerate a self-questioning which is open to improve-

g

ment, A delicate balance of a lot of self-trust and a

little self dis-trust is needed in all of life's .

N

- 44

S M et w ot s s et St emet o e st et




e i - —

; transactions, including parenthood. (Callahan, 1973) , -\"
i Two dlfferent thrusts exist in the literature for . !
" parents. One, the approach of the cook Book, how—to-doa I
it, step-by-step receipes to solve the myriad problems of

chi}d rearing, in the last decade these are exemplified

"
by the works of Ginott and Gordon. Second;.the more. %it
longview approach which is-advocated most recently by !

Bettelheim and Callahan. The secohd thrust lends itself .;1
moxre to parent education. In an effort to5aid'parent§": |
understand behé&iof (inéifs énd their children’s) these
works advocate formulation of -a’ personal style of

i parenting. This enables’ parents to compose an approach

to child rearlng, one which within its scope holds |

answers and solntions suitable for eacn individual and

his o? her own beliefs.

4
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Chapter 23 CURRENT METHODS'OF PARENT EDUCATION

The choice of methods in parent education has grown

experimentation with new and different methods, The

" basic nethods Bonsist of three different types: Mass

i

|

I
! witn the ever-widening field and through successful . i
| l
|

I

Media, Counseling, and Group Discussion procedures.,

1) Mass Media

The expression "mass nedia usually refers to
| methods reaching a mass audience. The parent~educator.
cannot know each .pperson as a parent or eten as an in-

‘ dividual. This approach includes a wide range of ed-

ucational activities including books, pamphlets, maga- !

zines, plays, films,.lectnres, and radio and television:\;

! - Books‘for parents about child care can be authored |

i by one individual or by a group of writers. They may
also bve written under the auspices of organizations.

" Walking into a bookstore and approaching the shelves

given over to bvooks related to parenthood, one is con-

.

fronted W1th shelf Tter shelf of hundreds of -books on
" this subject, New titles are added each year and the {
Sunday newspapers' supplements on books often feature thel

latest books written by the more popular authors., (The

review of literature section of this paper mentions more
specifically authors and titles_of volumes on education

for parenthood),
" The number of pamphlets directed to parents either

- . T NN S e et saetntY % e me wlemeaceas e o ke sk .




sold or given away'each‘year is estimated to be-in the
neighborhood. of 25 million (Brim,. 1968), Under govern-'

ment auspices examples are the publications of tho

- Children's Bureau and the pdblications of the gtate

extension services of the Department of Agriculture (Deptr

of HEW, 1970). The Childf”h s Bureau. publication
Infant Care, is probably its most well-known pamphlet,

The Bureau, however, does publish and distribute about_
twenty other titles, —The various etates' gérvices re-

lated to young children and parent education publish

A}

a¥out 500 additional leaflets and pamphlets,
Thé commercial organization Science Research Assoc-~
lates, publishes three major series of pamphlets one of

Coa
8

whzch is specifieally prepared for parents. These ‘o

.booklets cover many of_the same subject areas as other

mass media such as health, sex education, sibling re-
lations; they also deal with the topics of living with a
handicapped child and gulding the gifted child, areas
frequently omitted in other publications, h

The Child Study Associatiod of America consistently

‘publishes pamphlets of a higg.professioﬁal quality.

Although these works are generally addressed to profes-
sionals in the field of parent education or more 36phrs-

ticated and educated parents they do set a high standard

for pamphlet preparation in other parept education organ-

izations.

4'} e e e e
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The National Association for the Education of Young
Chiigren publishes pamphlets in subﬁ%rt of the'eﬁucation p
and development of young children many of which are
written’iﬂ an informal style wﬁich.can be enjoyed by
parénts and professionals alike. ' |

Local health centers and clinics usually have in

their waiting rooms, materials 1n_pamph1et form for

T e e i et e s e e e e 0 ey

parent to read and take., Most of these are directed to

health needs such as preventive innoculations  and birth
control but some do touch on other areas such as ex- ~ | -,
pectations of different aged children and preparation of

young children for school. .

There is a great extent and variety of magazine

material for parents. Parents' Magazine has a circula-

tioﬁ of over two million., Prcfessionals find that the
content and quality of materials in it is quite acqept-

able, Magazines which lay greater emphasis in their

artlcles on the physical care and safety of infants and -

f young children are Children Today (published by the

! Childrens' Bursag), Baby Talk, Your New Baby, and

! American Baby. The National Congress of Parents and
{ Teachers publishes the National Parént-Teacher., It is |

available through subscripiion-and it carries guldes for
. discussion groups, special articles, and regular :

features prepared by experts in various fields‘relating

to child development, . ‘ Co
- N - B [ v s et e
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;'The Child Study Association of America pudblishes Child

* topic such as children's reading, prejudice and the like.

" parent-child themes is limited but recognized as a use-

Study, Each issue is usually devoted to a specific

Other magazines carry significant pareﬁfmeducation
material in their special sections on Education or

Science from time to time. These include Newsweek and

Time.

Currently, some magazines carry, as a régﬁlar fea-

¢

tu}e, a column written by an expert in somé»area of child;

development 'or education for pareﬁting. Some of these

are Benjamin Spock, MD and T, Berry Brazelton, MD.in

Redbook, Theodore I. Rubin MD in Ladies' Home Journal, '

and Lee Salk, MD in McCali's.
The presentation of plays dealing with family or

fulbeducationaf method (Brim, 1968), " Usually when a

play is presented a group discussidﬁ follows, The

‘American Theater Wing Community Plays, in its repetoire, i

" has plays dealing with family problems. The Division of -

Mental Hygiene of the state of Ohio maintains several ;

traveling repertory companies avgilgble to organizations':
in the stgte. The organization provides an auaique and ?
a iscussion leader who utilizes material from the rlay
in a discussion on pifent education‘f?llowing presenta-
tion of tﬁeéplay.

Since the 1950s films have also been used as & point

s mame tas b wmtme mae e s e e
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~involved in parent education, UnlverS1ty extension
. services, local mental health associations, and local

social work agencies will provide speakers to groups

' Institute for Development of Educational Activities,
‘,a21ne Fllms. Fllmstrlps w1th accompanying. records or

- izations., Films and fllmstrips_are available by
‘amental health centers, unlverS1ty audio-visual div1sions
" and public libraries,

, used for a long time and they play'an important role-in

-~ e mae - wmsame es e ..-...—-....-—-—.-........—.l
l

of departure for dlscue51ons related to education for
parenthood, Films and filmstrips are being used increas- i
ingly by pre-schools, schools, religious organizations

and other groups which reach parents as tools to aid inv'
education, Examples of organizations producing film are

the University of Oklahoma, McGraw-Hill Text Films, the
Tlme-Life Fllms, Inc.4 Polymorph Films, Parents Mag-

cassettes are also produced by many of the same organ- -

purchase, from thé film collections of some state depart-

ments of education, and through local health centers;-

-

At et i e 4 e, v e B

. : * @ .
Lectures as a method of parent education have-been

many parent education programs . :ThéquSual pattern is
for an organization such as a school or local parent-
teacher association to ask a speaker to present material

in the area of parent -education, Most often the i

lecturer is obtalned from one of the many organizations i

‘interested in this subject,

FLy
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s Minnesota, and the Department of Extension Teaching at

The Institute of Child Welfare, University of

COrnell University produce tape recordings of 1ectures
running from fifteen to thirty ninutes in length on a .
variety of topics (Brim, 1968), These topics are avail-
able to organizations with parént education progratis to
‘provide the basis for subsequent group discussions. ‘
In the personal appearance lecture a. questioh and .}
answer period” may follow giving parents in the audience ‘

an opportunity for clarification of 1nrormation. In

either the personal appearance lecture or a taped lecture.

_with a group leader available, £roup discussion ndy ensue,

|
!
g
{

\as a natural outgrowth of the material previously pre-
s;nted. . co o B
\Radio has had only a minor impact as a- msgs media -
method- in parent education. Gruenberg (1954) noted thatf
the few programs established lasted for only a short '
length of time, Occasionally the current radio *talk
shows" whioh\encourage listeners to call in and talk to .
a guest have in studlo visitors who are knowledgeable in |
the areas‘of chi%d developmest or parent éducation.
Commercial television having entertainment as its
~ aim, does; scré@n several shuws with family life as the :
’ theme.‘ "The Waltons" and “The Little House on the i
Prairie” are two current examples. ‘Local parept-teacher.

associations encourage families to watch such shows £0-

L3
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| (" gether and discuss their themes with members of their

.
.

L L e ) - . .
$ « —]
s

. ovn family., One might question the usefulness of these

- models for large segments of our population,

-

None-commercial parent education programs are present-

ed on both commercial and publicly. owned televieian t * ’

g
f)t

B> PO

stations. The Public Broadcasting System has two local
L) . . N .

stations endeavoring to p_roduce programs of- edﬁcatj;_énai. '
value for children of all ages as Qell as for parents, §
Ma jor wniversities such as the University of- Minnesota, f
j "the University of Colorado and the local University of /
| Southern California televise courses_inich§ld'develbp-

! ment, Parents may enroll in the course by éorrgspond- -
énce for university credit. Four of the telev@sion '

stations in the Los Angeles area present educational

programs in the early mofning hours, Three of these

stations are local affiliates of national networks. and i

t

V.~~q~-~l:“;' vincluded 1n the series of courses presented are programs !
¢ H PR Y

on educatlon. psychology and other subjects related to.

pargnt é@ucation. Due to ' the early hours that these !
«! programs-are aired 1t ifléoubtful that they are viewed i
! by large numders qf parents., o '

2) Counseling -

Individual counseling ranks second to:mass media in

>  pelation to the number of parents it reaches, COunseling

is limited in goal, scope and depth in contrast to \

i’ ‘ , therapy. "Where therépeutic techniques ﬁre directed to ‘ 1
S . . o “. * 1
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yormgsters progress m;xhsometimes fall within the realm

Ve temacsmae gu e eobec e 1o o o on
’ Y.
unconscious motives,. expectations and attitudem~ ed-_\

4

Y e S,

ucative techniques are directed to the conscio&s -and near
conscious aspects of individual personality. (Brim,

1968), A person or farily wishing to be counseled ccges

i -

voluntarily or in connection with other routine service.
The number of sessions is usually limited dy the coumsel-'
or and is determined by the situation or circumstances
" under which the clients agreed to attend, The counselor_‘
also has’to decide whether or not the individual or

family will be able to respond to the educaticnal sess-

L]

ions before ccunseling begins. " “°“ v

Counseling is offered todparents as a service by

educational, religicus and social welfare organizations

as a service in its own right.- Clergymen are in'a

-

strategic position to counsel as are teachers, school
directcrs, other school personnelg‘public health nurses,,

doctors, as well as professional counselors and social

.wWorkers., Counseling is regularly associated with the

practice of a number cf professions and in a number of

settings, In health services pediatric counseling takes

I a
e aal o sttt - ———

lace inqciinics and in the offices of private phy-

sicians, Parents® contacts with schocls regarding their

of counseling, The Child Study Association of America
and the National Congress of Parents and Tpachers offer .

short-term counseling programs as do many local health
. ’ ]
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centers as a service\to families'in difficulty, In -
many cases educational counseling“can aid d faﬁiiy by
assisting in mobiliz;ng the resources of the individuals ‘
involved in solving some problems. it is. however, ;'_

| limiteg dn goak, scope and depth in contrast to moreé
;' 1ong-term therapeutic techniques. t ”
\ Ok

3) Group Discussion Procedures - . .

Y

Group discussion procedures as used in parent ed-

ucation must be distinguished from two. other modes. of.

j group participation. .
f -, Group therapy was developed out of’psyohetherapy as
5 T

a medical treatment intended to relieve suffering.-
I (Yalom, 19?0). During World War II, the growth of f'
therapy in.groups was accelerated because of the small

1"
number of trained psychiatric workers - available.k Mem-

bers of grch groups attend because they belieye the lea- :

L)
H

‘ .

der can assist in their abllity to cope and yet they
find other members in such\\~group are ‘of therapeutic‘

'

help too, (Yalom, 19?0).
.Trdining in “group dynamics” seeks to improve peo-\ -
i ple‘'s competencé9in.w”rking with others, by focueing on '
their ‘behavior in groups., By making. people conscious
of the role they are playing, and of the motives they .:t

o,

. .
. .
e n 2 8 s et e o ®
-

-l

have, change can take place, . "‘“J' .*

N Auerbach (1954) summarizes the distinction between
i

.. :
e retene  ee e meams S ——— --..‘..-..\

group dynamics and parent group discussion procedures

¢ . -
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thuss *",...We are focusing specifioally‘on the ekperience"

of parents meeting undex skilled professional leadership
.1n small dlscussion groups...The attention’ of the -
menbers is not focused directly on the group.procese or-b;
. the roles they play in it. While there is reason to-
. believe that if they, learn to function more erfectively
ina group. they may function more affectively intother -
human relations; their primary purpose in coming is to_i-
become better parents. not better group members.
(Auerbach. 195#) '

The group dlsou351on procedures ¢an be olasaified
eccordlng to their structure and their process, The
structure of any given group is determxned by the comp-

osition of its members. One or both parents in a

| family may'pe'inmolveq in such- a group ano the group ;
n:ght have parents of children of similar ages or of {
differént ages. The children might be present (Institutel
of Child Study, University of Toronto, 1956) or not '
'(Bettelheim. 1962) The group might be composed of

parents of ch;ldren with handicaps (Bennett, 1972).

Group discussions can be for eingle parents of either

sex, or for foster parents. The structure of such a

s bmmme e - ri—— = <
.

group'also includes -the number of members and(the‘number
and 1ength of its meetings. _ ' S R I
Includeg in the process of a group,meeséné tor :

discussion of areas in parent education is now the
' : l
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‘terests and concerns of parents as they share - their

" duced through mass media° (lecture, film, plays). study'

e

ship techniques used also influence the process of a

' fessi nal backgrounds (clinical psychologists, social

‘workers, child development workers, parent educators), -

. o -
S a4 s oY ek Sans masre etk

content of such disoussions is introduced, The in-

B
o
t

i

personal-knowledge and experiences with their own
children can serve as content with the leaders helping
the group ‘look at different aspects of the topics under .

discussion (Slavson,‘i958). Content can also be intro-

outlines and readings, through observation by the

members of their own children (coopérative nursery
schools. child-observation classes) or through role play-'

ing of parent-child episodes, _ -
The quality and‘training of leaders and the' leader-

parent discussion group- There are leaders with pro-

leaders with no professional baokground who are frained

by various organizations to lead such groups under their‘

- supervision such as the individuals trained by the St.

Louis Mental Health Association §Prim, 1968), Some lead~-
ers have profeosional-background and receive training in
content and leadership séills such as some of_fhose in
the Child“Study Association of America and, more locally,
the Thalians Community Mental Health Center in Los Ang-
eles,

The leader of such a group aids in determining the

T ] P Y R T -~
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type of interaction bgtween members and is responsible

for_théﬁparticipation'by grouf members. The role of the
leader may be to keep the group "task oriented®” or to let
the disJ ssion run freely accordiné to the:memberF' in- '
tereéts. Such a leader might only exert his or her role
in.such matters as trying to equalize participation of .
the members or to act as an.expert -- a resource for the

group'in giving data from reputable sources.,' In some

. groups two leaders work together; onecrattends to the'eﬁo-

tional or expressive concerns of the participants while

the other attends to keeping the discussion task-oriented,.

; Summary .

Within the different types of parent education,

there do therefore, exist several different methods:

. mass media, counseling, group discussion procedires. Be-

" cause of the fact that parent education is practiced by

different individuals in a helping role, there must also

. be variations in style within each method (their personal

" interpretation of their role),
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Chapter 3: MOTHER-TODDLER GROUPS: A NEW FPORM OF EARLY. .
o} ' PARENT EDUCATION o i

We live'in a varied andvehangiﬁg world, Experts havef
written and told of many ways parents should be raising {:
“their children. We were raised one ways; neighbors did

things differently. Parents and friends are ever willing.

to adyise and’ suggest. ‘We now accept that parenting is
not something that comes naturally or instinctively; it
is made up of ways and means which must be learned. _HOW‘j
and where do young people learn to parent?

f We usually learn how to perform in a new role by ed-

' | ucation, by example and by experience. However, in mod-

?. ern urban society there is very little oppqrtunity to
| learn parenting in traditional ways, Because ouf eountry'
has its roots in so many different cultures and eqcieties.
" there is no traditional model for modern parents to fol- :
. low, Densely ponulated areas bring inereased contact be-
tween members of different ethnic backgrounds and social
- ‘ classes whose cultures have contrasting traditions of By
child rearing, Young co&ples in the industriai worid no | '
longer live in stable communities in close contact with :
thelr ovn parents, Young mothers are therefore not in
close touch with-their own mothers or other older femaie
’ relatives who can adviseior counsel thenm ie the role of ,

parenting, Living apirt from ones extended family also

denies young men and women the opportunity of have exp-

B erience with infants and young children{ It alse pre-

]




P

.-— . .. - . - g i3 Spra—
f ” A e e eseee et

. 1

1

eludes the oppoftunity to experience the'sppport systen ; _
s - . that can exist in intergenerational family relations, ‘Aeé ‘ '

yet, our modern society has not replaced the support .sys-
tems that once neurished learning avbut'family 1ife. 5
; ¢ Today we are beginning to see some courses in high
l'schools and colleges which try to educate and inform

0 ' young people about parenting, but “as a whole there is

poor educational preparation for child rearing.*
The expanslon of mass media has brougnt a plethora of;

informatidn vhich has seﬁeral advantages. New knowledge

has helped parents keep themselves and thelr children

,  healthier, Better means of contraceptlon aid parents in

controlling the number and spacing of children in a fam-

ily., More education is considered an advantage in our

'society. A person knowledgeable or informed in any area .
is respected and considered more eminent. The accumula-

tion of information involved in the field of education

o - forchild'feafiﬁg”isvast.wifhwtnls~body~of—know1edée~'
parent educators attempt to aid parents in the task of !
| raising their children.
Tne objecpives of child rearing may change over & pe{
riod of time as parents and others working wi#hkchildrenf
‘gain new conceﬁtions of the most desirable child and :
’ _ adult for the society, Practicee and advice have to
| change to reflectuthose new aims, Advice changes; bo0,

as new knowledge is discovered. As with any field new

ERIC . | 59 ~ 3 o




<5

¥

$ LI R Uy S -—.

understandings come to light from time to time replacing

- shculd. represent the best knowledge of any éivén tiue,-

H
[
I

!
i

marriage. ’ ' /

old views. These too nust remaln subject té change, and .

50 advances in the field take’ place. Any advice given

ke e—————— S

Recent social chenge has seen alteration ;n\¥he'sta.‘
tus 6f women toward increased autonomy in roles wifhin
the family and in poéigions outside the home,. Where for-;
merly’young.girls.were:hronght up to believe their only

———— S om ————

acceptable role choice in life was wife and mother they
. : ;

are now exposed to other options., 'The choices now inclu-.

de living,alene; having careers, co-habitation with or
without children and role variation within traditional ]

For those women .who do cnébse motherhood the task of |

child rearing still must be performed, During the moth-| -

<« i
ering process a woman is pulled between some ideal notion

of what a "good mother"” should be and her own emotions.

She must 1earn to meet the needs@of ‘someone who is de-~

pendent on her and .at the same time deal with her own de-
sires for self-gratification. -
Many parents feel some anxiety about their parental

functioning. There often exists. as part of this, a sense

of guilt due to the overly high expectations parents have ‘
of themselves about performing adequately in this role.

Apart from family and social contact with peers the prim-

ipara feels\isolated and overwhelmed by this new exper-

60
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As her children grow; the American middle-class
N ) -~ ’ . - .
mother turns to the usual sources for advice and counsel

~-the specialists. Pediatricians, psychologiéts and éd-

ucators who have wrltten advice for young parents expound,

in only the broadest terms becapse of the vastness of

their audlence. The baby's personal pediatrlclan can\.

take care of medical needs, but what about advice on bot-‘

L.

. tle feedlnq versus breast feeding, how.much to let the ‘
baby cry, and ‘the best time to commence toilét training.
Pediatricians are not trained to handle non-medical prob;
lems such as these ‘and their answers to questions on child
development (if there ie time to glve them) are at ‘best
educated guesses., If not gﬁEPugh experience with young
children, her own memories of keing mothered, or close
contact with someone who is experience‘ where can a
"mother get answers to her Questions and'Felief from her
worries? -7 - ;

A closeness among women fostered by the new libera-
tioﬁ*movement is,ﬁeginning to replace the competition be-

tween them. 1In some settings women are beginning to

commit themselves 1n helping and supportive roles with
new respect to each other. Groups of young mothers are
able to meet and w1th1n the bonds of friendship help each

other in the role of motherhood.

——

One vehicle which enccurages the positive-aspects of
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this bonding between the mothers of young ‘children and at

the same time acts as a means of parent education is the ,

Mother-Toddlel Group.
- A Mother-Toddleér Group program wherein mothers and :
}

their chlldren meet with an indlvidual knowledgeable andE
experienced in the field: of Early Childhood, once or

twice a week for two hours, can dbe one way of giving par-;

ents and children the means of being together to observe

\

and learn from aqrie another, ' \

|

Parent group educetion has been used for many years in

. @ variety of settinss. At the onset of their ehild walk- ‘
! ing parents are confronted by a whole new set of behaviors6
Toddlers in trying out their new skill expand their world
‘--s1mply with their new mobility. Their eseapades are ’f
delightful and dlffxcult almost at the same time. Parents'
are constantly baffled by the meaning of what their~young‘“rﬂf
e
child 1s doing or saylng as he discovers language. Reg-
ular contacttﬁltn someone who is a professional in the
- field of Early Childhood ean be helpful in interpreting
what is happening as children interact in a play setting.
Also, parents observing their Chlld at play with others
can. sometlmeseuse the assurance that what is taking\place -
" is part of natural growth and development. In an aﬁmos- -
Phere where parenting is respected there is the opportunity
to share the concerns, experiences and joys of mothevpood.

The sroup experience can offer mothers the means of ae-

¢
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quiring knowledge and skills of child rearing thro&gh

modelihé, counseling and discusqion. It can also help !

- mothers gain a positive view of themselves and tﬁeir
children

. To summarize, all the above- mentioned réasons fop sup-’

!
porting early parent education cah be grouped into three

main thrusts, Mother-Toddler Groiips are logical settinés

for educatioh; example, and experience with youﬂg children
. and their parents, ‘ | “

N ! » First, A Mother-Toddler Group is a setting which of=-

fers a leader who is schooled gnd experienced in all aé-.

i
pects of parenting young children. Such a person e¢an ad-

'vise and counsel parents and pass on new knowledge from_ ;
the field of child developmemt, Contact with a person who.

Lo T céﬁwfnterpret for a pareﬁt what is happening spedifically

7 A

-t

~  Dbetween herself and her child can be usefui. Meeting with
’ma group provides a place to work out ones own personal I
needs with other parents under the guidance og"someone
knowledgeable in personal and ghoup dynaﬁics. ;
Second, viewing different examples of ﬁarenting with-f
‘o in a group offers parents alternatives for considératiqn
© in their own mode of child peariﬁg. Within a group dis-
cussion reasons'for'determining oneés owﬂ style of péfent-.
ing can be examined and cooperative support. of viable

methods of child rearing can be verified, A teacher work-

ing direcfiy with toddlers can model alterﬁative ways of

| ERIC c | 63
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handling different situations. So that various'’ ways of
working wmth chlldren this age are exempllfled by the

teacher and by other parents.
¥
Third, shared experience with other mothers who have

children the samE'aée'gives an opportunity for a mother
to view her child along with others movihg through-the
same stage of deVelopment. This experience'cah also give
mothers the assurance that‘ohlldren do not necessarily
flow through childhood smoothly, that from time to time
mothers have dlfferent concerns about thelr abllity_to'
parent. Also, part1c1pat1ng in a grdup glves the op-
portunity to share varying points of view and experierices

about child rearing diffiiculties and this can be useful

.

in problem solving related to one's own child. A close_

group of mothers can act as a unique type of support

systeﬁ for young people who have found themselves involv=~

”

ed in an undertaklng of great responsibility and ——

1mportance~-parent1ng.

—_—— = e e —— B e

~ My peronal aim as a teacher of Mother-Toddler Groups
is to provide a comfortable setting’ whereln parents can

equally air their interests and concerns and find,

through discussion with other’ parents, their own unique

repertoire of child rearing skills.




{‘.Chapter 4s AN ILLUSTRATIVE PROGRAM ~ ” ,

" Inception ] ‘
- ' | Early in 1974 a member of the Sisterhood of Temple

!
= : Adat Ari El noted that although the Teinple has a. nursery
- ! school, a religious school, and a Hebrew school there was ?
? no program for young pﬁrents or their very young children,% 1
. This member had a daugiyter and a very young granddaughter |
’ : who had little contact with other young métﬂgfs or child-
o | ren. The Temple tries to provide.programs’and activities
i which will encourage fhe_participation of all its members,
It is especially interested in offering activities for )
young familles who will then establish an affiliation w1th
' the Jewish community. Responding to thls grandmother's
' j suggestion for a Mother-Toddler Program, Dr, Emil Jacoby, .
.f.Educational Director and Mrs., Minna Halbert, Director of,
; the Nursery-School at Adat Ari El began to interview peo- ;
- : pie in a sea?ch for someone who could estgbiish.and teach

) l r . . , 1 \‘\
—_ —_ . a Mother-Toddler Class. Dr. Rose Bromwich, Professor of .

Education at California State University at Northridege,
. was contacted and she in turn contacted me, one of her
I ;tudents in the Masters' Program specializing in Early
. Childhood 'in the Department of Educational Psyechology.

1

, -Teacher ' : . : i

E g

I had previously tanught nursery school at AJat A“l El

" . R i
— ; and was known to both Dr. Jacoby and Mrs Halbert. Wlth
- ' . the additional training in individual psychodynamics and

'marital and famlly dynamic° I had received in the PIPS 5 L

L.. vt e v, e = e e e o d
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' program at the Thalians'Communfty Mental Health Center and .

the education and!training I received during my studies éti
. the California State University at Northridge I felt I was.
_ ready to establish a Mother-Toddler Program. I wrote a E

proposal for the establishment of a lMother-Toddler Program,
at Adat Ari El (see appendix a) and applied for the posi- :
tion of- teacher, The proposal and application were B '
actepted, . o . | {

Assistant Teacher

‘Soni Fields, a woman known to me for many years, was
hired as an assistant. In a short while she was trained
to assist in working with mothers and very young childreﬁ.f

She has a background in edhcétion and a great deal of ex-

- perience working as.a volunteer in prefschools and in the |

A

L Los Angeles City Schools. She is particularly skilled and

resourceful when handling young children, During pla&
when a situation ar}ses that requires adult intervention
she and I move in as.a team--one éowerd the children, one |
toward the mothers, Thrpugh this approach we model and .
interpret for the mothers in our program, ways to help
children develop socially. Soni's energy and devotion add
& great deal to the success of the Toddler Program at Adat
Ari El, Her asslstance is invaluable during the discuss- *

ion portion of our class, /fter the mothers have dev-

eloped trust in us as the class leaders they are able to
relax with me during discussion time while Soni attends

to the children, Her caring attitude-toward’khe birds and
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rabblts which are avaxlable to us has elicited gentle K

i ’ ' ’

for ‘her participation.

) _C__0mn‘ uni t:! ' r

and cohsiderate respcnses in the toddlers. I am grateful ? '
© Adat Ari E1 is located in North Hollywood, California: 1
YA : |

|

|

. The congregation is made up of white, middle-class and

R

' upper-middle~c1ass famiiies.most of whom are ccilege ed-

3y

collar positions. There are a number of families in°the

| congregation who are subsidized -by the Temple., The var-
’ e

Yt o c————— et e —— o owtra e -

I

|

,

i ucated and who work in various professions and whitc

Q

|

! ious educational programs held at the,Temﬁle (nursery

| school, religious school, Hebrew school, adult educaticn

'prog;ams) have tuition wéich is determined by staff and -
equipment needs ‘since- Adat Ari El functions as a ncn-' i

:'profit‘organization. It was decided to chcrge a fee of. ‘

: $15'per'month for each mother and child to cover salaries TJ ;

5\(mine énq an assistant's} and“sucilies. ‘The class was ; . |

~ scheduled to meet one morning each week for two hours..

 We chose 10 a.m, to 12 noon giving mothers time to get

themselves ready in the early part of the morning and to

. . . !

coincide our closing with dismissal time from the nursery '
: !
i school in case any of the mothers had children to pick up :

g and take home,

The Temple sent out flyers to members of the congre- |
' gation inviting 1nquir1es about the new hother-Toddler '

\

Program (appendix b). ~0f the twenty inquiries, eight

L mothers were interested enough to sign up for the class. _:

\ ) ' _,‘“‘{
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: Soon after the first ¢lass was established, many new ine

: quiries were made about the Program. By the third meeting

s'mother who had been promised a position as a personal

, favor. One month after the establishment of'our first

2
! E1 for a second group of ten mothers, = // R

" Environment . : ' ¢ U

" Adat Ari E1 was organized maximizing safety, cleanliness

their paintings too adorn the walls as thex dry before ‘

©

Interestingiy enough Oﬁly Onéuwas'é'Templé member', " Thé ™"}

others were informed of the Mother-Toddler Class by par- .

ents, parents-in-law or friends who were Temple members.

two new members had been added to the class plus one
&

Class a secord hother-Toddler Class “was opened at Adat Ari;‘

[N '& ) i
RecogniZ1ng the importance of the environment and the:

needs of parents and very young children the setting at

and appropriate stimulation. classroom preriously set

" aside for a kindergarten class yas selected to house the

)y

Nother-Toddler Program sxnce it was apart from the nursery

school and it had its own adaacent fenced-in play yard.

. Extra nursery school tables and chairs were made availabie‘,

H

" and spe01al toys and equipment for children aged one to

>

i
three were obtalned. _ ) ‘ - '

The classroom which houses the Mother-Toddler'Program

at Adat Ari El is bright and cheerful, Since the room.is ;
used at other times as a nursery classroom and a*reiigiods'

t
. {

school ciassroom the artviork of older children often dec-~ |

2
!
.

orates the walls., As the toddlers paint at the easel.
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eagerly being taken pome. Freshly made’play-&;;gh i;‘“muﬁ .
avaiiéble'at every session for play and gasg}ng. Toddle:g .

enjoy coloring paper and cartons with felt-tipped pens or
yainting with sponges'or~gadgefs. Yarn, styrofoam'packing_
material and 1%fge cut-éuts can be glued byqyoung children
all with a ﬁinimal amount of sfpervision from adults,
Puzzles w;th up to five pieces each with its own slptvc;n‘

be played with by toddlers. Small cardboard books with N

large pictures or textures to invéspigate are enjoyed,
Metél‘boards &ity large magnetic pieces can be ﬁanipulated
freely, lLarge wooden beads are easily strung on long p}p; |
cleaners or plastic string. The doll corner with its ‘
stove, cupboards, dishes, pots, pans, telephones and .
) empty food containers provide a great interest to todd-
lers, Large cardboard blocks (12" x 6" x 4”) are used
for building and wuoden trucks and cgrs roll throqgh and
sround, Pull-toys, buggies, and dolls are used by both
boys kaafi:is of this age. Tinkertoys and other con- :
structio s that are easy to put together for toddlers"
_amuse and excité.young hands., Commercial toys which op-
erate and entertain by pushlng, pulling, sliding or wind-!
ing are avallabie to exercise muscles and coordination. |
Small whegl toys on trays sprinkled with cornmeal provide
small hands with the opportunipy to make t?acks and pat-

terns, In one corner there isva large shag rug which has

pillows, a large cube for‘climbing and a variety of

. - ..:.




stuffed animals for play. -The rug is aléé‘hé;d for

changing diapers and'sitting around for singing, Sé e

At the rear of the room there is a sink made accessible i

' to the children by a large wooden box. The .children also;

. und on rainy days the toddlers watch the raindrops or ‘the

enjoy looking out the windows which span the fron¥ side

|
‘ |
of the classroom, Nursery school children can bé seen i

peoplg running past. A third wall houses storagge cup-

boards and fourth wall is filled with a chalk oardzwith
colored chalk availabie for.use. Wherever we find 5ur i
equipment is out of reach for the toddlers (7asé1, sink,

q}ndows, etc,) we have 1arge. flat wooden blocks on which

the children can stand, Mothers and teachers are es-
recially watchful whenever the children climb, Adjacent
th the rear of the room is a vacant claserom.' During thé
Mother-Toddler Class coffee is madeahere d at the re- g
quest of the mothers there is a potty chair which some of’
the children have begun to use, é
Outdoors there is a cement area for ricyc}es, pull- .
toys, push-toys and toys that can be sat/upon and rolled
by pushing, There is a portable sand box'filged with
cornmeal along with shovels, buckets, dishps and bowls. .
which can be moved inside on cold or raﬁny da&s. A low
vooden slide with three steps which ¢a also be moved in-

side if necessary 4s located on the gr ss area, On warm

days toddlers enjoy washing dolls and dlshes in large
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" Membership in Group

Although the program at Adat Ari E1l is titled "Mother:

“bowls outside on the child-sized pienie tabléT"'Thei"alsc"j

like to wash windows or paint the walls of the building
with water.,” There is a dirt pit for digging and a large

sidewalk area which is used for circle games and dancing.

In all, the environment is spacious, clean and invit~ .

3
l
!
l
i
|
|

ing to young children and their mothers. The toddiers»are;

. , . o)
free to move to any of the activities available and to

. |
participate in any way they wish, if they desire, The ai- i
I
]

rangement of toys and materials remains essentially the’

same each week so that it will present a familiar enwiron-;

t
ment to the children, Since this type of class focuses on

!

social interaction and personal relationships it is impor-.
tant that the environment is interesting. stimulating, .
stable and safe., It is utilized as an integral part of

—

our program,

: !
<Toddler"” this does not preclude the involvement of a fath- -

er in our class, From time to time the situation in a
family may change; whoever 1s taking a major roip in car-

ing for a toddler is welcome to -attend our sessions, Two |
|

mothers attend school in the morning. One child's father ;"

is a regular participant with his son. The'other family f
utilices: grandparents whon the mother's schedule precludes
her attendance. Some parents have taken vacations and ;
two younger siblings have been born since our class began '

in Octover, Both babysitters and grandparents (grand- '_J

- ——eatiat tae wun s mes. . ——
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: The toddler is the stable member and is brought by who-

E meets for two|Hours each week, Parts of some discussions .

.ever is taking primary care of him, Our program asstumed

: mothers take the primary role in caring for the young

§

' are classified| as children who can walk and there is no j
‘ i

!

[

~ program untiléthe parents feel they are ready for a regu-

» - ’ ' : 67

. >
—~ . , M <

/

e T T X LR SR PP

mothers and grandfathers) have attended with toddlers,

Swmms = cvmr s - .-—.-..J 1

the name Mother-Toddler Class since in this community

childfen in a family, \ .

IS Our class is limited to ten mother-child dyads al-

——— v s

though exceptions are sometimes made, Due to illness. vas<

\ e . .
.

catiohs and_other commitments, our-average attendance in

twenty-four sessions -is seven pairs.per week. Toddlers
lower age'limita The toddlers have been remaining in the

lar nursery schodl setting. It is an on-going class whiéh}.\

H
1

have been involved with readiness for pre-school and the

appropriate setiting for each child. 'Since this class be- .
!

gan in Octobexr, five children left the class to enter pre-.

school, The places that were vacated in our program have i

been filled by our waiting 1ist Goller {1955) found that ;

an ideal group size was 8 to 22. The average session in

- - —— o —

‘ the program at Adat Ari El is fourteen individuals which

é Typical Session

makes a comfortable group for two leaders and the avaii~

able environment,

- — — —————

Q

The first hour of each session is focused on the chi-

L 1dren and their *nteractfon With the teachers, the mothers.

[ . - A e g e S e o b
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'.and with their use of the ‘environment. Soni anh I greet
~ the parents and children as they arrive. At first the

mothers followed their children closely and sat near them
" as they played. We éhcourégsd this because we felt tﬁe ‘
| children needed to know that %heir mothers were going to ]
‘be present at al; times. Also ‘the mothers needed to see
f that the environment was safe and %pmfortaple both phy-

' scially, emotionzily and socially, We encourage the

' children to be free to use the supplies and"equipment and
mess as they will. The only rule we have ﬁaintained.is'

; that the children use the equipment safely without harm

f to themselveé or others. At first the mothers asked for

limits- such as whether we minded if the paint brushes -

were mixed up or if the chlldren could use more than one

" piece of paper. Since we believe that the Mothe?bToddler
Cla;s should be a place for free exploéation we urged

the motherg to relax their standards of cleanliness (paint
‘ on the children's clothing, playing on éhe floor) and
decorum (i.e, takihg turns on the slide, giving up a‘

desired toy to Someone else) and simply enjoy being with

their children. We have'a song time on the ruf and a .

game time outside ("Ring Around the Rosie,” etc.)., The

mothers and toddlers are invited to join in but thgre'is
no rule that-anyone must participate.\Nindeed, we exrlain .
that watching may be a child’'s Way of* participating.

During this first hour I request thc mothers to allow the

children to make the choice as to how and how much they




X yish—%é participate.

" mothers agreed to take turns bringing snacks which have
" heen healthy and of great variety, The éhildreén ﬁave had

" traditional foods which add to the genial atmosphere §”5A.

0"t:icipart:e in a discussion. It inyolves determining it

.supervision or if Soni is able “to engage them in some act-

Midway throuzh the morning we have snack time.~ The

the opportunity to try new foods: in a rmgaxed atmosphere. .

During Jewish*holidays, mothers have brought in omé e

EAEREE

around snack time and birthdays have been a'special shar-

- ing time for the whole group. } \“
Following the children 8 snack time X invite the‘

mothers to take a cup of coffee or tea, This has become

the signal for the mothers to choose if they wish to par-

their ¢hild i able to play independeﬁtly under Soni's

ivity she has readied (story, gére games outside, etc.). f
At this point the child determines: the dmount of separa- |
tion he .or. she can tolerate comfortably. Our discussionst
are helad inlthe same classroom with the outside door open
(weather permitting), Soni situates herself outside if
there are children who choose to move-outdoors; It_is the

responsibility of myself and the mothers in the room to

watelr'over the children who remain indoors. The mothers -
are told to make themselves available to their children if
they feel the need, Some’ parents have chosen to be out-

side with their child for a while and then Join in the.

|
U |
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'.

' Handling of Separation

with separation, Philbsophically I believe that in

L

O anr mer memwm v s O mmediat v S St e o vee S o - b ey

discussion. when they feel their child is comfortable,

who feels the need to be near the other. ﬁsny of the

"time to time. Younger children need ciloser supervision

" or to sit with thelr mothers at the table and play. If at

" at least tslllng her child and at best dealing with the

There is no stigma attached to any.-child or mother

children who are over two years of age: play 1ndependently :

with merely a glance from an adult s watchful eye from.

any time a mother feels an urgent need to utilize the
group discussion both teachers and mothers. have attempted
t0 engage her child so she can use the group S resources,

At no tiﬁg’do we allow a mother to leave the site without i

separétion or tsking_ihé cﬁilﬁ with her. This does come
up occasionally when a mother needs to use the bathroom or
to get something from her car, We.take thls kind of

AN . .
opportunity to:?elp both parents and children in dealing:

-
gt s - oeghand s

general children of this age are not yet mature enough to

deal with lengthy separation from their mothers,.
. . ) G‘\

3
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| Chapter 5: PARENT INFORMATION. SURVEYS .

When I began teaching Mother-fbddler Groups I had

.x'certain feelings supported by learning and by my own ex- -

? periences, These assumptions centered around how worried
f and concerned young parents are especially about their
| first child, I also felt that there were too few sources

i for parents to get informgtion or other help to reliéve

~ their anxiety, To substantiate my beliefs and at the

same time to gather information about how the parents felt:
f about the ﬁsefulness of the Mother-Toddler Class I was
: teaching; I gathered information from them. To wtilize
" some of the material as an informal method of evéluatibn,
I asked the mothers to pésbond anonymously, -

I have been teaching three Mother-Toddler Classes

. since September, 1974. Two classSes are held at Adat Ari

El and one at the Farm School in Woodland Hills, 2 commun-
. ity with young parents very much like “those described - ;
from North Hollywood. Xlthough the groups are limited to
: ten parents each, some parents have left the groups be- ;
. cause of changes in plans or because they felt their child-
gﬁgmn were ready for pre-school., Also some parents‘did not
) " £i11 out the surveys, There are, therefore, different
} numbers éf responseé‘go each survey., All three classes
: are conducted aé described earlier.

s . . A ]
‘f At the first session attended by a mother and her

-

- child I presented Information Survey #1, (See page 72.)
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MOTHER-TODDLER CIASS
INFORMATION SURVEY #1 .

Ve

‘ 1. All parents of toddlers have some worries, What do -
you worry about most with yowr child? -

$

i -

2, VWhat do you see as the main difficultieg in being the
N ' " mother of young children today?

-

1 °

3. - How do you anticipate a Mother-Toddler Class being- of .
; value to you? : .

-

4., How could the teacher of a Mother-Toddler Class help |
you best? ‘ .

¢ %
{
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v In all forty-two parents responded. : d

¢
'!

< _— I

In response to the first question, many mothers ex-

‘

- : pressed worries about their child's hedlth and safety:

"...I worry a great deal when they're not in my sight-
-that they're being phys1cally watched and protected
as I would protect them..," - ,

"If I'm bringing him up without causing any neurosis
.or irrevocable problems," . 3 ‘

*His health and motor development. . o

"She .11 be killed or seriously 1n3ured (she climbs ,
everything--top of ladders’, etc.)" .

"Pe lets other. children push him around."

— o ———

nhey also stated concerns over their child!s dependency.
aggression and eating and sleeping problems, Some wrote - i*
of their giffigultv in leaving their children as evidenced’

1 .
" +

" by the following: '

"Separation anxiety has set in, She cries for at L
least two hours after my departure. I am afraid that
a strange s;tter may become 1mpat1ent with her;"

Most ‘mothers wrote about the emotional needs of their

childrens: . _

1

"I worry'that I will do something to. her little :
psyche that will turn her into a nerd, who will never
\ be her own.person or know who she is," . ; v
i i
i "Mhat she will be exposed to all the beautiful things: /

|

there are at any early age and be able to appreciate
as many as possible and grow to greatest potential as
. an individuval while appreciating others and respect- .
. ing them--but having strengths to be herself." ; j .

' . Many parents had oomething to say about their hopes for

© their children: A - - - l




- ———tea . ——

”Hoping that with our help. he will grow up-to be.a -
good person,”

N : "That the child will enjoy ohildhood--have creative
“ . and social experlence without the pregssures and comp- '
etition of today's society.* A

Other worries mentioned were: illness, discipline, being‘

| consistent, and babysitters.

The second item on the Information Survey asked about :
the main difficulties in being the mother of young child-i

ren,. There were four main areas that were ment;oned-more;

than others as being most d1ffi¢ult:

.

'l.,, The adjustment to motherhood and its responsibil—

itiesy

"Being closed in with a toddler, I question if I'm
still growing as a person in order to stay abreast
* with my husband,” ,

&

"For me, it was‘the adjustment to motherkood and the '
constant demand and unending responsiblllty. _ ;

: "¥ do not wish to have someone’ else raise my child;
) } yet I often feel frustrated in having to postpone
— - ' career‘'plans,” . N

- — "The general autonomy of American family “life, This-
would be a lot easier if we lived in a tribal society.”

— : . 2. The conflict of wanting to fulfill the child's

needs and personal needs:

: , "I feel tosn.between motherhood and a career as my |
— m2in source of personal satisfaction." :

' i
! "I find it not as stimulatinmas I thought., Spending

8o much time at home is very boring. " .
"I'm torn between belng a good mother and doing '
things for myself,” B

3. The pressures imposed from'outside the familyc

-
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"Years ago if you chose to be a mother that is what, ‘ "
you devoted your timé to--now we are constantly being

+told that raising children should be combined with

other interests, Ve are made to feel almost guilty if

we want to spend our time only with children.”

"Raising my children to embrace.traditional ethics and

.morals. in a world that does not seem to value them and
where my family teachings are contradicted often by " .

| /outside influences,” ’ ' . Co

o "I feel the pressures from myself and my peers to h%
e the 'perfect mother.'" _

‘ k... The uncertainty -of knowledge and understanding in |
times of fast changes . '

: "Trying to break away from old beliefs; keeping up . W
| with complex times, " , . Cof

"Another difficulty in being a young mother is in 5
i knowing just how to shape my child into a nice, well- '
: rounded self-confident individual," _ : ‘

. "So much is written and said on how to respond to cer-.
itain circumstances.” ’ ‘

The third question investigated how a Mother-Toddler

. Foro ;
Clas$ might be of value to young. parents. Most mothers
t felt it would be a source of social contdc% fdr themselves ! .

- N
and tﬂeir children.

"It gives the child a chance to socialize with other
chjldren in a nursery school setting and Mommy can get
out and interact with other mothers,* :

"By providing an opportunity for my,child to play and
be around other children and adults, It also lets her

engage in activities I would not allow her to do at
home-~painting! " ‘ | !

S>me mothers felt it could be an opportunity to learn and

s be with other adults., : .
R P

- . ) ,_‘.‘4
"...0bserving my child with other toddlers, in many
v different situations.”

/ - . — -
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"Be with children his own age and learn to talk,
Help him grow and trust others besides mother.”

‘*yith first child she needs otHerchildren around and I //

need support and help from é&%perienced mothers.- ;//,fﬁ\y
”Hopefully it will be.'a chance to, air our feelings, é/
exchange ideas and expel frustrations by learning how
others deal with similar problems."”
; -/
Other antlclpa%ed values in a Mother-Toddler Class were: :

an opportunity to be out and a égec;al’time to spend with

ones child, = - _ » i

&
{

The last question on the first Information Survey 4

asked how the teacher of a Mother-Toddler Class mlght be
helpful to parents. fhe four main ays that mothers aptl-
; cipated the teacher's role were as jollowsz
| 1.¢\As é resourge person . ) S .

"By shar)ng some of her own experzences and ideas w1th .

us concerning children of this age.” .
‘ "She could help me to understand .the tuddler,”

"Someone to help ﬁe with my questions and‘problems.“

L4
| . | e

2, As a téacﬁer'for the children . i
e, ; . . H

"By introducing songs, books, creative activiti;s and

helping me out with child rearing problems,* '

"By being some sort of a horlty figure-to the child-~
ren besides Mommy and Daddy. _

3. As an experleneed expert . _
"Making me more aware of problems of other mothers.,”

"Perhaps by answering some of the mlllzon 't;ivial'
questions we have every day.™

. “Make suggestions to mother-child relatibns.. Point“
out abilities or inadequacies of the.child."

k, As a discussion leader
\ b
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| "By guldlng our. group...to thlnFS they wouldn't
' othorw1se do without this group, and-similarly ex-
pOFlng parents to ideas and thoughts and child rear-
ing concepts we may not be famallar with, "
i
“By opening dlscuss1ons on a variety of questions
, mothers may have,"

—

i
t
| "Have parents share their ideas."”
!
|

Y would like. to be led in dlscussions concerning ﬁ
Mother-toddler/?roblems. -

After. approx1mate1y six meetlngs, a Mother-Toddler

PR

! Class Jells 1nto a group. Parents and children are all - :i

: quite familiar to one another evidenced by the fact that

. they 1nqu1re about members of the class who are not in at~,
w J
tendance and,usually being able to account for absences.
SR
Dlscus31ons are usually more relaxed an?’the mothers begin

. to share more 1nt1mat material about themselves and.thelr

families, S P ) L

It is at this point, when I felt the group was going

. well, that I asked the mothens to respond to Information
' Survey #2, .The questiops were almed at seeking 1nformatlon
about personal change asia result of attendlng the Mother-

. Toqgler Class, -I also sought information as ‘%o the

, sources of change. Twenty-eight mophers responded to ‘

4

Information Survey #2. (Sge pagewfs). s

In response to the ¢ nge_questﬁon,'most mothers re—

¥

-~

sponses feéll into three areast”- ' : .

© "I think I've becone less anxious about some of the 2
year old problems.that have arisen, I'm able to bet-
ter tolerate situations that come up., I've tried to

L. i i e e e e e e e e e v~

. ————— s
»

1. Mothers felt -less anxious _ {‘

Loy

N .

. . .
.
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MOTHER-TODDLER CLASS | /
INFORMATION SURVEY #2

» . 1. Do you feel you have changed in any way since we
‘t.- L - started our class? -Plezse. explain, ;

[
i

: S
: .
\ » N t
I ’ !
: [

2, What specific subject areas in our discussions were‘éf
' most h p to you in alleviating worries or concerns?

' ) . t
. . . /
. . % i
3. Are there any subjects connected with cln:ilo.'l..z{earing:“'1
that you would like brought upofor discussion? :

) i

)
- ———— o

4, Have the other mothers in the class been of help to
you? How? |

w

L

T : 5. Have the teachers of) the class been of help to you?
Ty Hovi? ‘
. - 6_

i ! i . v
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.
- H

P - becomes more open minded about p;tty tréining and
: ‘ \ willing to try different things at home to make our ;
- home happier." , |
3 Y "Not as uptight."&@ ’ ‘ -

""I'm more relaxed.® ‘ . ,

l

"I feel I am a little more relaxdd.” :

S 2, ﬁqthers felt more confident‘j N

"“Yes, I have more confidence and am at ease with be- |

ing the mother of a small child,? )
{ T

"I feel I-am much more patient and reasonable in my

approach to discipline for my understanding of my need

"- to be so.1is increased,” ' .
.| *I feel I have a rmore realistic perspective of my
4 Childc" / h
| ; ’ -
B, . ' | 3. Children's behavior was more acceptab&g. X

"I have taken more of an interést in his play things
and ways of play."” i : L
"I think I have become more awére of my c¢hild, I havé
: also developed more patience' and I realize I'm not the
] only one going through these things,” 0

y The second question asked for thé specific areas of g
discussion that were found to be most helpful in alleviat-
\ ing éoncern. These are listed ianrder beginﬁing with fhe

subjects most frequently mentioneds
! toilet training

discipline

tantrums : _

eating habits o |
fears ' ‘

tleep disturbances

sharing

hardships ~f parenting

em¢tional needs

separation
- anger
development
‘ The purpose of the third question was to discover what
. : ; -
o, | 84
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" areas of discussion the.mothers wished-;o'pﬁfeﬁe further,

N

They are listed in order of most to least frequently men-
tioned ones: >

sleeping habits l/
toilet training
eating habits : .
- - father's, role _— : i} >
' fears
discipline : , -
new baby in the family -

. getting children to cooperate | : ' .l:
"' . The helpfulness of being in a group with other mothers k\\___;
was the target for data on the fourth question. The mo- .

¢

1]
!

thers' responses were geqerallyfenthu31astic:

1 "It's very helpful to be able to share problems. I
i have also made some nice friends for myself,.."

e\ *Yes, I feel learning that we all hdve‘ba81cally the
same worries and child problems at home helps relleve
our anxiety.," ‘. ’

"1 fouﬂf out I am not .as neurotic as I thought I was.”
L\~

"I've never felt so comfortable with a group of wq en. .

At times, the’ adage ‘misery loves company' was mos
i appl;cable. ~ g
"I ve learmed throth'oﬁservation how many thxngs.can
be handled with a Chlld, and sometimes, how they ought
not to be handled "o . |

I ‘
- » i -

ond Information Survey I.feel the teacher's role was de- »
fined, The mothers commented on the teacher as’a resource

', person, as a model, and as a discussion leader, !
"She is always there to listen and give calm answers

|
|
Through the responseSxto the last question on the sec-
i
|
|
vhen everything seems so urgent. © e
|

"I think the teachers have both helped make me and

feel comfortable in the class and get all-the
children involved, There is a relaxed atmosphere and - ,
a non-critical attitude where each child and mother is ' |

L4
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accepted fo'r herself.."mww e . - e !
: : LS

"The teacher has a good insight into the problems of>
children this age and I find her advice and opinions |
: very helpful."” : i

. "She established a very relaxed atmosphere which |
allowed the whole experience for both mothers gnd : :
children to be a very positive one," Zt, i o

T . "By listening to them I've been reassured and feel.

. vgenerally relaxed about my children, both in their
o progress and development as children and as ind1v1~
¢ : duals with unique personalf%les."

| The last Information Survey was responded to after

- parents had attended flfteen or more sessions of the Mo-

3 ther-’l‘oddler Class, In all there were twenty-seven? re-

sponses to Information Survey #3. (See page 82).

s . N
I The first question of Information Survey #3 asked ;

the mothers to report any new worries or concerns they
§ ” B 1 .
were experiencing, Few mothers mentioned problems, The

1

problems mentioned fell into three areas:

-

1. =a change .in family situation . .

. "The effect our moving will have--leaving her securi-
ties, street, home and friends."

"New baby'in September--now he is the "ONLY child,"

2. new stage in'development

\

"Trying to teach him to verbalize problems ang comp-
laints and toilet training.” |
] i~ '3 . i
"My child's attention span is so°short, I'm waiting
for him to start falking.l .

. -

3. -aggressive behavior ) : -

' "When he can't stand a situation he will bite, My
bigegest concern is his aggre581on and how-I should

discipline,”
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MOTHER~TODDLER CIASS
INFORMATION SURVEY #3

Do you have any new concerns or worries about your
child since you staried this class? Please explain.

3

In what new ways are you handling -your child's
behavior?

-
> i

Do you see any of the mothers from-our group outside
class time? Do you see them with or without your
children?

¢

L

Is- there any new way the teacher of this class can be
of help to you?

\
Vould you recommend this type of class to anyone?

Please explain why. ) o

_4..
*

<3
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"His sometimes aggressive behavior towards the :
younger children, Though he's bigger than many of g

them he's of the oldest and often the aggressor,"
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{‘“’..“A second question esked'mothefé.what—neﬁfQéyé;tﬁey'" ?
had found to handle their thildren, The responses fell .

. into five general categpriei:

; 1. trying to,be more patient

: - "I am much calmers; I find myself trying to emulate
the teacher's manner of speaking to all the.children.”

"I'm trying to be patient.”

~

~ 2. trying tQ,understand the child's perspective

"I try to be more patient and try to see things thru :
‘a child's perspectlve. . l

P [}

"I find I try to understand what is taking place with\
5\ daughter and then deal with the s1tuatlon accord- ..

‘ingly." - e ) :

"Trying to listen to him more and work from there,"
p .

e
e

g 3. trying to communicate in a clearer manner

havior I expect.”

|
: |
"Being more explicit (showing) in telling child be- 5
“More verbal explaining of how I'm belng effected by

‘ her behavior--positive and negative, ;
i : !
' L +trying to be more UonsiQtent , ”ﬁmwG; - '

' t

)

"I am handling his behav1or by trying £G - be consist-

ent." :

. i

: “Givt?g wérningbthen following through.”

5. trying to be more positive .

! "I have been concentrating on reinforcing positive
behavior," i

"I'm trylng to use a‘TBt of positive reinforcement,

' ' Examples when I see him sharing toys, playing nlcely
I praise him rather than waiting for just aggrescive
actsto reprlmand” . N

i “ v -

. The third questlon sought informétlon on how helpful |

the Mother-Togdler Class had been in forming social relat-
ionships between the participants outside class time,

: ' 89
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0f the twenty-seven mothers who responded, fourteen see
¢ )

each other with their cﬁildren during the week between .°

t »

-~ classes, In addition, eight mothers reperted meeting with

. ’ i
other class members and é;eir husbands socially in the
| evening. . .
Another question asked for néw ways the teachers could

be of help to the group. Most mothers asked for‘bontinuaj‘

' tion of the same program-and discussions, The.mathers wh&
had expressed new worries asked for diécuséibn in *the area

i which were ofeconcegg:to them. |

The lﬁst questionlasked w?eﬁher the mothers would re-

! commend this type of class., The overwhelming (and most

gratifying response to this query was positives

"I am attending this class with my daughter who is my
third child., I am sorry I wasn't able to benefit from
a class like this with my iwo other daughters, I've .
N found it very. helpful in understanding my child's be-
- havior and just being with her to observe what she
does," ' ) . 1

.
"Only a mother who is too insecure to accept advice and
suggestions from both the teachers and other mothers
would not benefit from a class like this."

+
il
1

§ t "Po everyonel. Beneficial for parents to learn about -
.« toddlers in general and their child in particular, -

: reassuring to compare and observe, discuss similar
problems, different solutions, etc. Just as important
it's marvelous for the children, they meet others
their age and it eases their way into a regular school&__x
environment," . ; !

"ﬁbsm&utelyl It's a great beginning for ‘'sccializing'

for the child--and the discussions and support from
the mothers talk ks extremely helpful and calming."

a  "Yes, very much so, . I think it's a terrific education
for? both mother and child. I have been able to observe
N —_in a group situation and he's been comfortable-

o ; ) : .y ) -
EBJ(; ¢ | ' . ‘ 90 .
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formation about groups’and technfques for condugting them,'
i :
' this .manner of educatlng parents has gfown in its effect- )

* iveness and pOpularlty. Working with parents and _ toddlers

groups I have found certain aspects of a Noth

“hectic., It would be easy for a parent . to expebf the child

. Chapter 6: PHENOMENA UNIQUE TO THE- DEVELOPNLENT OF A~ ]

MOTHER=~ TOD“LER GROUP’ -

’

Group discussion as a method of parent e&ucation has

been u}ilized in this country since brior to 1820 }ﬁée Re&; -

viev of the Literature). Witk the availability‘Ff nbre°in-:

————

—

A S

| in groups is a relatlvely new type of group.- This is ev- ;

o

<
‘idenced in part by the‘ﬂack of literature avallable on the

- N P -

subject. Although there aré phenomena commpn to all

ZToddler .

v
<

of separation,

Group unique. Key phenomena are the iss :
¢

styles of participation, nature angd devélopment of inter-

i

action, sources of curriculum and the role of the leader.

. ) i
The Issue of Separation N ‘ i

Within the téddler theri£[;1 sts two contradictdry u:g‘

ges., One, the urge to. be onhis own controlling his world, p

the other his increased awareness of his need for his par-
ents. He cafnot have bothtat once, As ﬁe matures he gives'

in a little at each end of his desire to be independent -
o . i '
and dependent at the same time. There is no internal-time-

- v
+

clock predicting which way he is peing rulled at'any'bne %

time during the day. Life for his“caretaker, théréforé, is

-9

to d8velop independence oyvernight, When a child begins'to'

walk and talk peoplé tend to férget how immature he is

. P

despite these impressive new abilities, Mothers and i

s 92 -' . ;
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'E fasg%rs are often baffled when durlng one paré of a day
' thelr child wanders off in the park playing W1th some

!
’

\
. birds and-xhengsuddenly wants to be held or refuses to ;

¢

E lravé their side. Those reooonslble for a toddler's well-.
. } (f being have %o ‘striké a delicate balance, They need to an-:
a ~ A o :
: ticipate danger$ and keep him safe and yet gitve him enough®

* « freedom so that he doesn't become“entirzéy dependent on_

. them or too rebellious about restrictio Successful 3 C
fﬁhané&ing of this issue determines whether a child can re- ;

? tain a ;1éorous seénse of power without doubts about him- : '
\i 'self, Separation is sthe issue which deals Nlth the child® é
E drive’ for autonomy and for bgzh his own and his parents

_amblvalence about his preparedness, As W1th all early

~

development the ability for é cﬂild t6 sefarate comes,

§ - o,
. gradually and with 1noreased amounts of experlence. In a
! 2 I~ ]

Mother-Toddler Group both_mother and Chlld are present.

i There is however the opportunity at dlfferen% trmes, for

1
N °

experience in varying amounts of séparatemess, Some of ‘ .

’ these are the‘dhild moving across the room +0 find'a toy,

" the child going outdoors to play, the mother going to the
| :
. bathroom,_ the mother going into an adaacent room for cof— r/;
fee, and the "hlld engaging with other adults or chllg;en ,

, for his own needs or pleasqres. Tﬁere is also a sense of i

) separatlon experlenced by the Chlld ‘wren altnough his i

f%/mother 1s physlcally present 1n the room she 1s unavallable

to him because she is engaged in conversatlon W1th other

s

a%ults.' This ls felt because the Chlld in hig dr1ve for
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pemm e

;~also over the people around hipm.

| The second haif of a Mother-Toddler Group is set as-

- ——— co——————s -y v —

ide for discussion between the mothers.

As discussed in

| .
i the Illustrative Program each session brings with it the

" point at which each mother and toddler mugt work through

ther is:respectéd for the way in which sh

The cla

. .their children.

‘separation issue with her child?

A .
| worthy caretaker available (assistant'teachér).

'_‘the amount and leéngth of separation each is ready to han-

There is a safe envirqnment and a trust-
Each ﬁa-
anages ths

| Teaders are

)Lavallable for informg}ion. help, and support with any-

mother indicating the need.

three years of age have a difficult time dealing with

lndflack of emotional maturity.

However, a Hother-Toddierﬁ

denerally._children under

engthy ‘separation because of their rudimentary speech

: : =
; autonomy feels he not only wants control of himself but

| dle since mothers.éﬁgaged in discussion are unavailable to;

. Class does give tﬁe Opportqnity for some separation and a '

Style of Partlclnatlon

familiar to most social 501entlsts there is a unique

Toddler Group,

-

94

¢

- m - mp re e ——ed o

XN

laboratory setting for separation‘eﬁperiences.

LY

Although there are styles of participation in 7roups

factor effecting participation for any mother in a Mother-.
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. children., It seems as though their anxiety about thelr

.about their‘worrles in their child's presence. This is

sas m e mE e s nemea PR

During any Mother-roddler Group - discussion some chlld—

*

ipation !

<@

ren are in theliyom and rt is possible that t:{yr presence
i

acts as an inhibiting factor on a mother S pa

V

n the -group discussion. Tiie content of discussion deals
i

child rearing adility is raiseq as concerns become worries.

\ -
for the most part with concerns mothers have about their :

Parents become frustrated by .lack of knowledge and ex- !
perience in Handllng dlfficultles and before they act on

a possibdble sélution they need to feel a clear understanding
of what is taking place _Prior to being able to’ act clea.
rly their dqalings with théir children ‘are often muddled

and ineffective, During this unclear‘period many are re-

luctant to gonfront their chlldren directly or to talk

evidenced when mothers -expréss concerns to the leader
privately or!mention them in the discussion group in a
o
lowered-voicp.
}

A unique]phenomena. then, to a Mother-~Toddler Group ..
/ v - N
discussion,

s the possible suppression of some material

B} | i
because of the presence of the participants' children. 5

Nature and D‘velonmcnt‘gg Interaction

As with the development of any group, a class of mo-

. thers and toLdlers grows to a cohesive entity through’

various.stagfs. -Personal ob°ervation as well as documen-
tation in a.iog, a condensed version ‘of which can be

found in the appendix of this work, reveals three such

- — 95
§ \ _ ﬁmgwr .
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stages: an Introductory Stagé, a Transitional Stage' Co
and Grpup Stééé. These stages and characteristics inter-

actional modes- are suhmarized in the table which follows: ;
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A mbther s flrst contact Wlth a Mother-Toddler A /

Grouv is with the leadér either by telephone or in person. ‘-/‘“

/
_During the 1ntroductory r=1at10nsh1p the teacher-is . ,/

th
s|v1ewed as an "all know1ng parent,” Young mothers seem

to enter a Mother-Toddler Group looking for an author-

| Z )
itative expert on child rearingswho willvteach themn how

| to raise their children. They ask individual questions.

i
i of the 1eader seeklng answers which they can then put

1

!

|

i

3

. l
1nto effect for instant solutlons to thelr problems. i

f

%

|

|

-

~5
b '_ Most of the mothers in the Groups I have led seem to
!
" | have read much of the recent literature on child rearing

o . whlch is characterlzed by a step-by-step~how-to-do-it 5

* approach. Encounteang an expert an the fleld of
1 Chlld Development personally, mothers tend to seek the Tl
| same kinds- of answers that the books-offer only myre‘ !
. s spe01flca11y aimed at their own partlcular situation.'
. Hence, durlng the group d1scuss1on the members direct
oo ' -much of the conversatlon to the leader and pure o ?
i

'+ discussion time is short -- flfteen to twenty mlnutes.

<




Y

A new mother-toddler dyad, entering a Mother-ToZdler
ough

|
1
1

droup maintains a mutually excluslve relationship ¢
the Introductory Stage. PhysicaLLy;yhey remain cloze to . 5
each other-and in/Leneral. most of the child's contersation s
e is directed to th or- herfmother. - i
As each new/dyad,enters'the class, the leaders att-‘ !
. empt %o initiate/conmunication with the'children. Usually ; _
it remains one-way with perfunctory acknowledgement of the f'
teacher by the chlld. Most toddlers are stimulated at ‘?"_;'
* first by the env1ronment and their superficial recognition -
\:o|of 1nd1v1duals is recognlzed as characterlstle of the age
‘and is respected. \

oo

L During the Introductory Stage the relatlonshlp between

mothers is a formal and traditionally ritualjstic one,

LY

There 1is mutual attraction due to the homogeneity of the i

group and conversation during this stage is limited to.
 areas covered by the un1Versality of parenting.

- Interaction hetween the mothers and child¥en other
than their own is almost nil, It usually 1nvolves greetlngs
made by thecnothers to the children and perhaps mothers
|helplng a. child if thelr own mother is not c¢lose. Usually
‘the chaldren respond to this type of help by calling for

thelr own ‘mother, N . ~l

In the Introductory Stage there is no interaction be-

tween the children, ‘ .

_The second stage in the deve%gpmenﬁ of a Mother-Todd-  '* |

ler Group is a Transitional Stage which lasts -from four to

99
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six sess;ons. | . .o
n between the leader and mothers during

S The interactio

{
* this stage 1s beginnlng to bevmore relaxed. The mothers 'y

ore familiar'fo’each other and are

and leader have become m
s' style and eX~

. aware and more'codfortable w1th each gther

e et e
.

,ipectations., The leader is seen less 2aS a teacher and more

as an authority. or expe

During the group dlscussions, focus
\

been %aken off the leader and -conversation takes place ;

haa
embers with a minimal amount of. approval soﬁght
Discussion time,

© S - lem-solving approach.

'e among the m

- through occasxonal glances to the leader.
\

has grown to about half an hour.

THe relationship between each mother and her child is

. still exclusive but much more relaxed. Both mother and

chlld feeling more comfortable in the ‘eleas setting, move .

away from each/ot partici-

her for short periods of time +to

-

pate in +he class as 1ndlviduals.

‘ The leader still 1n1t1ates 1nteraction thh the chlld~

but’ the children are more relaxed.

ren during thls period,

T 7= The nothers aré comfortable and they overtly
!
' . children to interact with the leader., Some children’ ack-
" ‘  rnbwledae the Zreetings of the leader and the mothers begin
.~ . to encourage the children to talk and show the teacher new
. . -~ i
:

. : shoes or special clothes.
n between the mothers in the Tr
Some frlendships form and

|
|

' . Interactlo ansitional

Ve

Stage is relaxed and informal.

LY
there is an acceptance .of differences in belief and

Q
. ‘e Yo
<

LNE - - 100

0’*.

rt who will lead the group in a prob-

eneourage the .
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. . .
;practice as related.to parenting: This growlné—acceptance
in the group:is an importantlgactor in the development of
each individual. During this period some alliances are
formed in the group leading to frlendshlpéxout31de cltss
tlme. The group dlscu551ons last up to thir minutes and
:most members.partlclpate in problem solving a they begfn

to see concerns in the group as universal.

<@
Mothers, at this p01nt, initiate contact with children

other than thelr own and the chlldren respond comfortably.

(
The mothers are comfortable w1th each other and this 1s.
ev1denced by the ‘accepting manner in which they allow their

peers to interact with their children.

“In the Transitlonal Stage of a Mother-Toddler Group

“8__

one sees the children engaged for longer periods of para~

SV

llel play. with no adults hovering near. Thereols some

superficxal acknowledgement of other children by some of

the older todd’ers and some- moXxe asseréave behavior is

'y

»
.
onn e —— e ann b

exhlbited._

The Group Stage of a Mother-Toddler Group is reached
: |
aftér, about seven se551ons..

The leader-is seen as a facilltator and 13 viewed ‘
&

during the discussion time as a resource pérson available'

on request., There is very 1ittle direct questioning of the

leader about personal concerns of mothers as this type -of

materigl is* saved for group dlscu551oh time. Occasionally

some mothers do approach the 1eader personally because they

feel their worry or concern is too private or.because they

: ©101 > ,
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! feel embarrassed or in some“other:way.reluctant;tq'apéﬁ.a:}
subject up to the whole group., They. ask the leader to.do . |

it for them. The leader is still seen as an expert but is ~

’ called on to a1d in cooperatlve problem-solV1ng rather ;'
0 B
than, for simple answers. - o ' i P
|
!

tr

i . Each mother-child dyad is) relaxed and open in the
P | Group Stage., After enterlng and greeting whoever is pre-.

]
sént, most mothers expect thelr chlldren to start playlng

\I
1ndependently. Many children are now abple to do this, i
Some, because of” 1mmatur1ty or style requlre their mother é .
help dbut it is usually for a short period of time and in

‘ - . genéral most mothers and toddlers interact quite indepen-

o .

4
oy * dently once re-establishment of contact with the class and

; its environment are made each week, .
e . Many children begin to enter and greet the. leader in-.’

dependently. The interaction between leader and toddlers

" _is characterized by Intlmacy and reciprocity in degrees as_
. l a
: ’ indiv1dual as each child is individual, %

The interaction between the mothers has developed in-

- . !

to one which is informal and quite intimate. They look
; N I
| forward to the d1scusslon time sirnce the group is cohesive'
i

_and productlve. Group d1scuss1on lasts from forty minutes

%

i i

upward and I believe it is seen as the main attraction for

‘ . weexly attendance. The exchange of ideas and the hongs\m
. and open expresslon of feelings leads to a’ cohesiveness

which in turn leads to better'attendance and greater ..é L

— -
-

L part*cipatlon by the groug members.

- *
B oy R e b et D s ot b el
.
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' . Interaction between mothers and toddlers other than ¢

ftheir own is relaxed and reciprocal Mothers 1nteract

¥
’

quite freely- with all the children and the ¢hildrén often
eit o the closest lap or tura:to.the nearest mother for

assistance. In all, the bonding and closeness of the mo-

thers includes their children. i .

By the seventh session, many of the childrern have be-
gun to mature socially and have grown.in their ability to |
interact with each other. The weeks of experience to-, :
gether contributes to this. There is some primitive . i
interaction and the adults in the class encourage learnings

in interpersonal relationships as the children play. !
oo

In summary, ten mothers and their toddlers enter a ‘

{

‘class looking for social experience with peers and inform-

ation on child rearing. After a period of seven weekly |
R . {

P sessions the close bonding of parents makes the influence-

«

ability’ of a’ Mother-Toddler Group, potentially great, A ;

A

cohesive grohp of individqels has forned with comfortable
w . i . * .
social relationships and a source of learnings and support.

« Thére also exists for the'mothers a'setting'in‘which »i
|

interests and concerns about child rearing can be explored

I

and'new parenting skills discovered. . a I
“Sources of Curriculum |

- A Mother-Toddler Class by definition is one wherein
children are present. Much content for discussion comes
. from what is obierved as they play. Subjects often brought

up for discession in this way ares how to handle a child

103 -




who grabs or hits,others, how to encourage cooperative
. play, setting limits, how to deal with a child who con~
s - stantly says "no."  Parent Observatron Classes Sponsored f; -
by the Los Angeles City Schools sometimes follow this . h
- , -pattern (Pickarts and Fargo, 1971)%as do many other groups
(Institute of Child Study, Unlversity of Texas; 1956).
The mothers in the class or other attending adults ofter

. supply content from their own experiences. Goller (1955)

found, that parent dlscussion groups can be conducted with
material soley from the parents. Some areas brought up for .

k)

discussion in this way ares eating problems, sleep - %
jdisturbances, changes in behavior, movtng, new baby in the=
home, babysitters, grandparents, conflicts with spouses
over how to handle the child, taking vacations, guilt and

0 the difficulty in being with a toddler all day. Since the"

1
i

--leader of a Mother-Toddler Group has the opportunity'to
chat informally with the parents during the first hour, of *:
class, _ she often finds questions or concerns around certain

. themes that parents feel reluctant about broaching 4o the

whole group (masturbation, nudity, etc,). When this occurs

~ . I féel, as the discussion leades, the responslbility to

S ——

introduce the subject as a possible area of discussion.
Theret'ore the sources of content in the parent group dis-
cussion are the leader, the children, and the parents

LI i

‘openly or in private,

— At—— pir—

The role of the leader in a parent giscussion group is

v
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A 4
__dbroad questions calling for different points. of view, 1In-

aproach the leader as an expert in the field of. Early '

- . n
.‘- ’ x“@m
) . sil.d
.
o,

r—

defined 4in part in his or -own beliefs about how indiuiduals.

acquige knowledge and utilize it. Auerbach (1954) and
Cheavens (1958) present ‘'a model which I have«personally
adorted and adapted for my own use. The participants in a

discussion. after. being presented with a problem or: situa--I

tion, share their»views and develop their own solutions.‘

The leader can attempt to equalize participation by asking

herent in this approach is the belief that each individual
has the right to make his or her own decisions. «A group

1eader. in a Mother~Toddler Group, does act as a resource

for the group. Mothers do come with questions and they apm

Childhood who has answers .to their inquiries. Hopefully. I

" the teacher is knowledgeable in child . dévelopment, family

relations and the psychodynamics of human behavior&'3 My. own',

eacﬁ Mother-Toddler Group, discussion as parents ask for

data and factual knowledge in the areas of human behavior.'.

Evaluating the situation I .follow the pattern set forth by.

\./
Auerbach (1954). Information from reputable sources is |

[

shared as is. my opinion as another point of view, At -

. times I turn the discussion back to the group itself, The;

goal in thﬂs model is "...to direct the group s thinking

l

N I
experiences in these areas "is called on constantly in i-'

back to development of their ability to find “their own ans-.

wers, . answers which are right fﬂr thcm. (Auerbach. 1954).

The leader s role in a Mother-Toddler Group changes as
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the parents' needs change. At’i irst parents come to- expose
. {
their children to what they hope is an ‘ideéal teacher..pne v
n who. is kind. understanding and’re ourceful in ways that

will help a child learn)aﬁd grow. To the parents themselve

the teacher is the expert, the authority, the ideal mother ‘

with Fnowledge and experience they have not yet acquire{//‘
As each new mother Joins the group I again find myself
the position of being asked the requlrements, rules and e

&

Bimits overtly and covertly. I assume the role of providin
structure for new parents because I feel it gives a new '
member in 2n established group the security and the chanFe

.to relax and ‘be themselves, As the group evolves fand para

%

- ents have attended about six sessions the rules no lor!er
4 3 '

seem important; the people become important. Each parent

&’

5

.
!
-~
)
HE
i

%

\
'
H

assumes his or her'status as an equal partner in déciding. -

what is best for the class. ~The parents take a leadersh}p ‘

3

role &hd often assume some of the mechanical reéponsibilii-

ies such as deciding‘who brings'snack next week. or re-
arranging equipment for different or safer use, The class
becomes theirs and with it one can see the relaxation and
comfort that familiarity brings. ‘The mothers relate wvarmly

X
to each other; they are more decisive‘with their children.

' L
'"and there is clearer, respectful communication taking place

between adults and between adults apd children. These con—
ditlons are part of what Coopersmith (1967) eels are es-

sentlal to an individual s good feelings ?bout himself.

" This heightening of parental self-esteem coupled with the

166

LY

L3S
*




.
). .
]
v
L
=
I

k)
0
i
v
-
.
-
N
.
‘e
>

S
. *
-
< ’ . \
. 0. . .
. v ' -
\ * - / . » 2
- .
A - -
Y . .o = ae . @ cer temS e ofpeemenme -
. . .
!

1
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Chapter' 7: “®NCLUSIONS - _ ~ ;
. ]

areas of discovery and, inquiry:.

Examination of Mother-Toddler Groups through bdth aca« '} :

- denmic research and practical experience has yielded inform- L

D
ation and also raised questions about this new form of

parent education. In conclusion. I have summarized flve

b

1, There exists a lagk of 1ite;a+ure on the subject.
2, There are unique problems wbrking in Mother-Toddler )

* 7
Groups. L ' }N_‘ '

¥ + There are'important_issues for further examina-

timlo \ . t o~ , ) -

—

4, Mother-Toddler Groups are‘a needed source of Early
Parent Education. - “ o . '
5. _Theres are some basic-requirenentf for Mother- ?//i -

N .
(4 M
. ’
’
. N

A Toddler program sources.

1. lack of Literature on Nother-Toddler Groups ™

On reviewing the availdvle 1iterature on the subject

<+

LY
' Y

of early parent education, one is struck by the scant anmn-

D
ount ‘of material available on Nother-Toddler Graups. ngre\

.48 ‘information' on groups a® social, psychélogieal and in- jir» _

terpersonal dynamic phenomena. but this refers in general
!

to therapeutic groups for adults. Although mich that takes o

.

place within’ any group is universal Mother-Toddler Groups

'S /

are characterized by phenomena that are, as yet, relatively
{

unexplored or upscrutinized by researchers, professionals, ,

or other yorkers in theofield. Groups of rarents have -~

‘ . : 108 v . .
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, ' been brought together in an effort to eiplore the common "

'-.,'4¢' ;z probf:}s of li\ing with children who are handicapped eith-

’ er physically or emotionally.' Various supportive insti-

| ) tations have urged this type of group participation in (//3 f'

- ~ order to help parents c0pe with their unique problems. As

l

yet.overy little information exists on prograns for inter-
ested parents or for professionals wishine to help parentsg
) ‘experiencing congerns$gith the normal period of toddler. '
s hood.. - | ) ., .
) _ z. Unique Problems Workinx with Mother-Teddler Groups

. Working with mothers and toddlers requires focus on

.the mother, the éhild.oand on?the unit they form together.

The leader of such a group serves the members in various

& ""-ﬂ‘capacnties: -2 teacher, a model, ‘an authority, a leader,

o . w

- DL and a resource person. ] N

1]

Mothers of diverse backgrounds and experiences and of '

s J'A | ' varying beliefs come t6 the group w1th individual expecta-% )'

. tions. A Yeader must meet each individual with a firm -
o : philosophy and belief about Early Childhood. This philosoé
| phy is the bvase from which his or her approach to ‘leading ;
C such groups must come, The interactions in the setting of§~‘
' l

the group meetings contrlbute to the content in this fornm -

 of early parent education and the leadqr must be knowledge- '

“ able about early childhood and sensitive to mothers'ﬁfeel-

ings in order to draw out the content most appropriate for

3
N o'

i . " each .group. ' ' .
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Since children are present during the discussion
period, the leader needs to be aware of their possible in- ;
trusion on mothers physically and emotionally.. Therefore,’

tl.e particular style of a motaer's participation and the

breadth ¥nd depth of involvement in diScussion'must be ex-
amined carefully and not judged harshly. ;oo °
The toddlers as as members of a sub-group in childhood;
possess characteristics and behaviors unique and for the
most ‘part—undefined for many parents. Parents come to.such
groups looking.ﬁpr"knowledgé and understand}ng ofstheir ’
children who have recently begun to walk and‘gét“intO“

,things. The leader, as an authority, often needs to intér-

‘pret what is taklng place in this stage of a child' s dev-

: elopment and explain what happens in the interdction betw- L

R

: 7) . :
gé parent and child., The leader of a Mother-Toddler (
Group +hrough the content ghe offers’ih play equipment, art

and music activities, and group experiences also demon-

strates the growing capabilities of a very you%sbchild.
ehavior e

Parents often baffled by the inwardly motivated
exhibited by toddlers are comforted and reasgured by pos-
itive accomplishments and capabilities displayed by their
children in a Mother-Toddler Group. .

Content brought up for discussion must be managed with

~ educative procedures unless the leader has some clinical

¢ i
experience and training to lead the group “toward more

therapeutlc goals, This entails maintaining discussion

among the adults on the conscious level of perception,

1

>
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wher‘limits as defined by the definition of the group.

" be needed, Pbr the purposes of this study; evaluations of

,rhe parents responded w1llingly yet questions came to mind

[
‘-regarding ‘these surveys as authentic evaluative instruments, .

-in light of this.’ Ideally, independent, outside researchere

111 -

v . ‘mn

The motivation for certain actions or responseg in,parents

bed with questions calling for self-reflection

but in rpretations by the leader of what she perceives as
.taking place on.an unconscious level are best left fora 4
therapeutic setting. Examination of conscious or near- .

‘conscious control of behavior is the educational technique

‘mog§t approvriate 4n the Mother-Toddler Group. Since most v
.t . ! A .
(0f these groups function in an educational setting (pre-

schools) the leader has the responsibility of recognizing ’ ,

3. Issues for Further Examination . .
i ‘ -

I From time to time it is 1mportant in any program for

leaders ‘to sit back and reflect on what is taking place.-

One _purpose of taking such an objeétive view is to evaluate
what is happening in qrder to determine what-changes might |
| the Illustrative gﬁogram were made via three Information ;
Surveys applied by the leader, The’ surveys were meant to '

gauge the program success and furthér curriculum needs,

i

Parents involved 1n Mother-Toddler Groups form a close
friendly relationship with the leader. It is possxble that

information asked for (such as the Information Surveys) be-

_comes 1ess valid when asked for by the leader of the group.

<«

Therefore. it is important that the responses be examined -
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would be better prenared to construct and apply valid eval-
"uative instruments for Mother-Toddler Groups.
in order to evaluate any such Mother-Toddler Group
ach aspect of the program should be opened for scrutiny.
Some issues related to group settangs, “group size and
'leadership style need further exploration.
The groups I have’ personally 12& and. from which I

. gathered much information for this work are all set in

white, middle-class communities. Even though I belleve the
‘key issues in education for cbild rearing are universal, it

ould be interestlng to offer such groups in a variety of
'Tethnicy social, anz economic settings to - explore°what var- i
iations mrght be helpful to mothers and children, ‘ »

My own style requiros a group no larger than ten

mothers :and their children. “But the issue remains whether i
{
larger groups could be feasible ut111z1ng several leaders.

A Mother-Toddler Group herein described is but one format @

possible in: group education for parents and very young

»”

“¢hildren,

o~

Preparation of leaders for such groups requires train-

ing and eXperience in Early Childhood education, individual
psychodynamics and family dynamics. A setting and curr-
1culum which jncludes all these disciplines needs to be

. made available to those W1sh1ng to enter the field. As yet
training of this type is yet to be established in one .

location. The possibility of establishing specific prog-

. rams for leaders~of Mother-Toddler Groupsbshouldlbe___

R § ¢
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‘examined., .
The altruistic rewards .of’ Yeading Mother-ngdler
'Groups are many, and the. work enlightening, however.

1c&ders ought to be aware of at 1east two- potential pit~

~

falls. :
l A\

! First, vhen members who are friends prior ‘to the .
group enter the class together their friendship sometimes g

interferes with their partioipation in the group as in-

dividualsa\ Based on my experience, it is'my belief that !
‘ certain members of the group who were part of such friend-
ships were inhibited or in other ways restrained from full
‘;and personal participation in group discussions becanse of |

their prior intimate relationship with other members of the

*

group. _
" Second, the leader must be aware that from time to

time mothers may be going thrdugh a trying period and wish?

to utilize the group as a sounding board for a ventilation.
of personal-d1ssat1sfactlon. This ean‘be an appropriate use
of the group when it serves as a release from tension for i
the mother, Strong egpreSSion of emotions can ehhance the%
development of cohesxveness in a group and mutually ex- %

perienced feelings can be productive as therapeutic factors
in interpersonal 1earn1ng. i1t is essential ‘that the leader

be able to 1ead a group to utilize such 1ncidents for '

'learning and to understand such therapeutic factors as
tmportant. It appears important to me that a'leader have -

some clinical experience in therapeutic technique .in order .

113 ~ ‘ .
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lto apply such opportunities to all the group members as
a learning s1tuation. It is questionable in my nind
whether an untra ned person will know his or her own oL
bcunds ¥nd understand the point at which discusglon in

;some arlds necdds to be deemed inappropriate and thus ter-

’minated.because of the setting or Because personal quall- -

'fications are limiting.

i, Mother-Toddler Group_ as a Needed Source of Parent
Education \ ]

I have found that both academic research and practical
\

experience indicate that parent education can be most ef-

fective through group process. A unique group, in which

mothers and toddlers come tozether can be of great assist- &

ance in aiding young parents 1earning about’ parenting and -
about the; development of the very young ‘child. Through the
~work invoived in this thesis I thave found that premonitions N
I had about possible anxiety that accompanies parenting |
"especially parenting for the first time, were verified. ! ‘
_ I determined that a Mother-Toddler Group can be a |
valid form of parent education. I also reaffirmed that

parents need “someone to turn to as a resource for informa-

tion reiated to child rearing. Furthermore, the instant .
acceptance and growth of the groups has indicated that

A parent’education‘needs are not-being adequately mect,

- — —

.First, my hunches about first-time parents were
_verified., Young parents do have worries and concerns

about their children and about their/own capacity’ to parent.‘

A
v - 114
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Parenthood is a difficult undértaking and coping with the : S
arrival of a first child-puts a great deal of pressure on':

a young family. Many young& couples wishing to do a good !

job are not-too accepting of old ideas coming from people

couples wishing to be independent or because of work

. i
whose thinking, in their opinion, is outdated. Many young\\
commitments, move away from-.their families, As a result, l

_they find themselves in strange communities isolated and

.()‘

without sources for answers or adv1ce on parenting which

traditionally came via the extended family.

Second, the utilization of a group setting is well

.suited to parent educatione A Mother-Toddler Group brinsgs
parents together at one of the crucial times in a child's

development When a young child reaches a'stage where his v

*

behavior begins to be autonomous, many parents become bvaf- .-
|

fled and are confused about how to react and set<limits for

the newly mobile child. ‘Mothers seeing' their child with

l
'
I
]
!
i

others exhibrting similar behavior are comforted- by +he

universality of what they are experiencing. A Mother-
. Toddler Class which meets regularly brings the opportunity .

'for roftine contact‘\between parents of young children.’ A

o

-
Ay
et —— e ——

discussion group offers a forum wherein the exchange of

information on child-development and the experiences of

raising children can aid parents in developing their own

ideas of parenting. Parents need to be aware of alterna~

tives in child rearing so that they can develop a style - ‘
‘ _ : , .
that is comfortable ¢ them and one which is.appropriate _ -

I15
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for their child, - - , o
. lLastly, parents need contact with someone who is

knowledgeable in the area of child development, This
relatlonship offers.a resource for'information about the '§
natural way childhood procedes, ‘A teacher who has ex= |

perience with‘young parents and their children offers res \\ )

liable information related to parenting. An 1ndividual'
:who has skills in group and interpersonal dynamics én- ,-f|
courages parents to utilize interpersonal relationships
“with other mothers and fathers in solving problems relatedi
‘to child rearing; Also, being in touch with someone who

understands the agonies and ecstacies of parenting and who
‘can be sympathetlc and non-judgmental can be a éreat*source
of comfort and reassurance “to young mothers and fathers.

Responses to the three Information ‘Surveys plus the,

faithful 'attendance of mothers and their children in thesecﬁ\;\
groups indicates this method of Parent Education»has clear ,
potential for alleviating a.yet unanswered need 'in young '

parents.

.

+
n

‘5. Some Basic. Requirements for Program Success

~ Mother-Toddler Groups are a form'of parent education ‘i
not yet tested by time. An essential facter -in 1nitiatin§ '

i

such a program is that,it be in a setting (school or

clinic) whose‘leadership believes in the'value of such L
programs. i |
. D

Thus, 1mportant support and credence are given to the ‘ W

W sem  emoaw S a®  Smean ssesx wlum. m Y M w

1nnovative Mother-Toddler program. _ o

116
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Guidelines shoald be establlshed limiting the number

of visitors to a Mother-Toddler Group. The length of any .

visit should be pre-determined since outsiders sitting in
on discussion groups are considered an intrusion.

' Iwo leaders or one leader and a trained assistant
‘provide the most effective guidance for a Mother-Toddler

. Group, -In order to maintain high program standards, two °
trained leaders must be available for eech ten mother-
child dyads. The needs of twenty individuals need tQ be
‘mef and a program of education-administered. T?is cannot

be accomplished successfully wlthout sufflcient "and app-

‘roprlately trained staff. .
Teachers trained.to lead NMother-Toddler Groups should

® b

be sensitive to children, to mothers (and fathers) and to

the interaction between them, Leaders must be conscious

|
|
H
1
t
]
!
i
I

of their own feelings toward- the individual members of the

group and be able to clarify their own personal impressiohs

apart‘from professional perceptioﬁs of each parent and
child, |

. Furthermore, it sﬂould be understood by all memﬁers‘
of the group that the leaders are trustworthy and will’

%
keep the content of any dlscuss1on private and confiden-

tial,

Interest in toddlers and their parents is growing
rapldly w1th1n the field of Early Childhood Education and
in clinical settlngs. Hopefully, this thesis will add to

- - . . C amemms = m s was  amanx

|
N
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_teach, inquire, evaluate or in other ways add to inform-

ation and understanding related to a fascinating area of

oy .«

- < .

p— - S e S mmnemare =t e S b e ks ey

the growing body of knowledge about parents and children

between the ages 6f one and three, This work isvaiso an i
endeavor to encourage others to enter the field in order to

0
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' Appendix a, : ' A I
PROPOSAL FCR THE ESTABLISHMENT' OF A~ T
TODDLER GROUP PROGRAM AT ADAT ARI EL : 3
’ Toddlers can be pleasurable and difficult almost at .~

the same time, Parents are constantly baffled by the B
f meaning of wnat their young child is doing orisaying.
§Egﬁlar contact with someone who is a professional in thez
field of Early Childhood ¢an be helpful in interpreting '
what is happéning as chlldren interact in a play setting.:

Parents observing their child at play with others can

~ sometimes use the assurance that what is taking place is

a oo

part of,natural growth and development,

A Toddler Group Program wherein mothers and their

children meet with an 1n?1v1dual knowledgeable and ex-
perlenced in the field of Early Childhood, once 4 week for

two hours, can be one way of giVing parents and children

the means of being together to observe and learn from onel

a ~ C

‘ .+~ = another, : ° o
. I A pre-school settlng, such as the ex1sting Adat Ari El
v \\Fu;agsz School, with some additional equipment such as

' some age;appropriate toys (the children involved will be
" two year-olds) is ideal. Such a setting is spacious, |

suitably scaled to the s1ze of very‘young children, and

] J-&‘ pleasantly child-like. Indoor and outdoor facilivies

wouia;be avdilable to allow .for a maximum number of opp-

»

ortunities to experience a broad play environnment,

"

- ‘. ?pthers should be allowed to be present at all times

11.3 :
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‘ relatlvely unlnterrupted by children, to spend with the

; children flnd 1% hard to be away from their mothers with

another caretaker, and that mothers need to feel trust ;n

,express.

4
"2-

so that totﬁ’they and their children can see each other and
yet be free to dlstance themselves for some experlence in
1ndependenceu T o | - !

One goal of such a Toddler Group would. be to build‘tog

a. program where the mothers involved will have some time,

professional leader, The professional would use this time -

_to lead dlSCUSSlonS in all aspects of child development

wn

and parentlng. However, recognlzlng the facts that young

——— -t ———— -

someone new caring for their children, enough‘time has to
be allowed for a comforta%le separation o{'this type to

to take place. The subject patter discussed at any suco
Toddler Group would grow naturally out of what is observed

as the children play and from needs the mothers themselves ,

¢ T
i

. .
I . 4 . l

For the greatest amount of safety and program success

two professionals (or one professional and one trained °

“"assistant) need to be available for each eight mothers =~

and their children.

L ]

Bringing mothe“s and their chlldren together in a

Jewish setting where family life is revered can offer an
opportunity to share' the concerns, experiences.'and Joys
of motherhood. The group experience can help mothers

gain a positive view of themselves and. their children,

- vem ot o es sem
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- RAEAT | y,
-~ ARI Bl ~ -

‘ . S . llg.

rormuiy"vulq Jewish Commurity Cmm. ind Temple .
2 ¢ .
€ . » . -~
¢ N : \
: : : July 8, 1974 .
T . Dear Friends:

The Adat Ari El Religious School is pleased to announce
the establishment .of a Toddler Group Proaram for pre-
. nursery age children (15 to 30-months) and their mothers.

¢ The program will be held on Mondays,.10:00 A.M. to 12 Noon,
“starting Scptember_9th. Enrollment fee: $15.00 per month. .
" Group size will be limited. : I

/7 P . -

The program will be open to both members- and non-members

and we would appreciate your informing your neighbors and
- friends of this opportunity. Interested parents should

return the bottom portion of this letter by mail. )

Sincerely,

Education Department

To: Adat Ari El Nursery School C g
5540 Laurel Canyon, Boulevard
North Hollywood, Cal. 210607 .

We are ﬁhterested'inﬁthe Adat Ari El Toddler Program. Please mail
us a registration form. ,

S
Nome of Parents__

——are ® st - . e S omatows - o e— -
.

Address e - ———— e ESp— e e —
L ' ‘ Street . City : Zip Code

. Phone

Chi1d'§ name . Birthdate: N
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IMPORTANT CONSIDERATIONS FOR THE BSTAELISHMENT OF A

TODDLER GROUP PROGRAM AT ADAT ARI EL

.
- [N —

’  Toddlers can be pleasurable and difficult almost at the
same time. Parents are constantly .baffled by the meaning
of what their young child is doing or saying. Regular con-
"tact with someone who is a professional in the field of ’

) ‘Barly Childhood can be_ helpful in interpreting what is hap- ¢
pening as children interact in a play setting. Parents obs-
serving their child at play with others can sometimes use
the assurance that what is taking place is part of natural
growth and development., '

VR A Toddler Group Program wherein'mothers and their children
Vo meet with an individual, knowledgeable and experienced in e
the field of Early Childhood, once a week for two hours,"
can be one way of giving parents and children the means of
being together to observe and leara from one another. The
pre-school setting at Adat Ari El Nursery School is igeal. R
The indoor and outdoor facilities are available to allow
for a maximum number of opportunities to experience a broad
v play environment. e ' : C
=~ + ) . ;
‘The participating mothers will have some time, relatively
uninterrupted by children, to spend with the- professional
leadery and discuss all aspects of child development.

-

Bringing mothers and their children together in a Jewish
setting where family life is revered will offer an oppor-
tunity to share the concerns, experiences and joys of
motherhood. The group experience will help mothers gain
a positive view of themselves and their children.

i -
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" Appendix c.

: Mothér~Todd1er Discﬁssion Group, The group began with

. eigh% women}§ then'gi'the“third session three more membérs

with or without their.wives, There were also occasions
' o

» ",, l" - 1
- graduates, One woman was taking college clasges for :

" the seven remaining fathers' occupations there was one

. psychoiogiét. one afbhitecf; orie radiologist, one who

: the childrén had been born in California.
b ’ N

mouths as children this age do; We introduced ourselves,

- e me e uRmme SR e WAL ete e me———— e s % m—t ——— FEETSPIN
v ] v

“Condensed Log

' The following is a condensation of the log of a

o

, wepe\added. From timg‘to time husbands were in attendance:

!
t
|

ot

when grandparents were presenf. s oy

. The group met at Temple Adat Ari El weekly as part.

_— ' ” ] .
.of an on-going class in parent.education, Eight of the

' eleven women were first time mothers, . A1l were college

i

" pleasure, one woman was writing a Doctoral thesis, and one

. woman was attending law school. Three husbands weré law-~

yers and one (a teacher) was attending law school. of

~ owned a pharmacutical laboratory, two who were in business

» . . )
and one-:whose work was unknown to-us, Each set of

parents had been married for at least four years and all
Sesgion 1l

Five out of eight mothers who had éigned up came to this

! first session, Mothers'were asked to sit near their

children and ‘allow them to explore the. toys 'and art rat-
erials we had out, - Mothers seemed anxious about their
children performing properly. They checked with the,

. teachers about how many pieces of paper to use and the

right ways of playing with certain toys., The children .
stayed near their mothers and explored with their hands and

“ - e —~ PN N Lem
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" informally, and some of the mothers-asked where the |
others lived and how .0)ld their children were. Mothers
seemed pleased with the way the classroom was set up and
the variety of materials and toys available.

* Session 2 | ' . \ .

Saven out of the eight mothers came and they asked how
big the group would be, We explained that we felt about
ten members would work best, There were new introductions
 and the mothers who had been present last week moved :
around with their children a little more. lothers asked
if.they could have each others phone numbers and I agreed
to make up a roster.. The mothérs also asked about snhack
time, It was agreed that each mother would take a turn
and bring in something healthy for a snack rather than

|

'*treats.’ :

! Session 3 , ’ , ) f

i “ : 1

- & . - . . {
‘ During the week there had been many new inquiries about ° * =

o~ the Mother-Toddler Class, Three new mothers were enrolled
by the secretary not realizing we had limited the group .
. 0 ten members. Ten out of eleven mothers came. -Some
of the mothers who had already attended ghree’weeks wanted:
\ . a discussion session and felt their children would be
) »  comfortable with-Soni. Jenny talked.about her daughter
' Kary having a tantrum. She and her husband had been
panicked about what to do. After forty-five minuges the
pedifatrician suggested taking Fary to the Emérgency
Hospital, By the time the family had arrived, Mary stopped
Mother admitted hoping that the reason for Mary's behavior
was physical out of fear that she had done something
. damaging emotionally in her interaction with Mary. When
. we looked at the events prior to Mary's tantrum-a clearer
picture began to unfold., MNother had been sick and had .
stayed in bed while father took care of Nary. Essentially
she was there to wave at but unavailable. ~ Also Mary had
been: left with & new babysitter. Also, mother had been
saying 'no' and Mary had been upset., We talked about
. feelings of being out of control and what might be the -
best way of handling a child who has reached the point ‘
of hysterics, We did this by exploring what we might
wish to have done to us if we felt out of control.
Mothers also shared some of the things they do for relax- T e
ation. Some are goihg to school, some have hobbies, '
There were a couple (Judy, Nicole) who have no-interests
outside their homes and children. .

-
.

o~ -

Sessiog 4

e

A

gp/?ollowing yp last week's discussion of tantrums I asked
enny how things had gone during the week. She said our

(S
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. With four mothers absent the smaller group made a very

@ % RN aam les b Semee st S enLmmas % # e 4 ¥an mee e ey

© .
]

' discussion about sharing true feelings with our children

really helped and when NMary did get out of control again
she was able to hold her and calm her down.. She sald she'.

had kept talking and Mary seemed to understand. Judy

asked about discipline and 'spoiling' a child.. SHhe asks

" a_ lot-of questions in and out of the discussion group,

I%'s hard to really find.out what she realdy wantc,
Lenny, her son, got very upset during snack time, We

'he;ped her work it out. Essentially, he wanted to unwrap\f'
+a piece of cheese himself ,but Judy doesn't seem dble to g

tune in on what he is trying to communicate to. her., .
Olive asked-about.children getting ‘'ovey exclted,' When
we pursued this it became clear that Milly, her daughter,
was' attempting to behave more autonomously and getting
herself and her parents all worked up: Soni'and I both

. tried talking to Ellen who does not pay enough attention

to Peter's safety; he does wander off if the gate 1is - 4
open and it is usually someone else who notices him
going., Ellen is énraptured of her son and when she- does
bring him bvack from wandering off she hugs and kisses

him while telling him how bad he is. ] A

Session 5 .
relaxed, quiet morning. Children moved easily from one -
activity to another. Soni and I were able to’ spend more :
time with individuval mothers. We both tried to move in
more with Ellen who is still not very watchful of Peter.
When we seem to get through to her she will grab him and
smother him with kisses telling us how wonderful he.is.,
Judy is having a very hard time.. She has a three month
0ld infant who is getting her up at night. Although she
has help in the house full time she doesn't seem to get
any .time for herself. She usually comes in late and we’
took time together to watch exactly what Lenny does. He
checked out the whole rooms rattling the bird cage, grab-
bing toys from other children, painted on someone's
painting, knocking a chair over. His mother cornered

- Beverly, who also has a young infant, and spilled out .o

all her problems. Beverly says this happens on the phone
too. When Lenny realized his mother was not available he
started ‘to throw chairs right near her so that she finally

"responded; We had been watchifig -him and seeing that he
© did not hurt anyone but during the discussion we tried to

ectzblish the expectation that during class time the . .
mothers were to be available to their children and Lenny ° .
especially needed this. |

Session 6

Nothers and children are now greeting each other like, old'“

e - o S ————_—ce SO e

o
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' friends. The first hour is very relaxed and all the

. other mothers today with her tales of woe;.they are very.

- things available., We talked about toilet training and ‘.
' many mothers expressed how apprehensive they were about it,

. Session 7

-1 came in late because one of my children waskill. We
' talked about feelings a mother has-when-her child is 1ll.

~children get sick. In some way they feel they have

Session.8 f/’ . ' |

The mothers shared théir different Thanksgiving experiences

"1ittle one around. Jenny and Simone talkéd about missing
. Beverly, Both expressed feelings of envy since they ’

' Rochelle talked for quite a while about how differently

frustrated she gets, Her husband seems unusually nver-

sympathetic and supportive of her.
: Session é

. Rochelle was absent, Jenny had talked to her and said - !

. sex to a_four-year-old. .We.talked for a while about how ...

2
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mothers are enjoying -their,children. Soni and I are.able
to get around and attend to them quite a bit, Beverly
has decided that Lynn is really ready for pre-school (she's
right) and will be leaving ouf group.- Judy cornered :

sympathetic, Some mothers atked if we could have coffee
available and Simone asked about a potty chair since she
had begun toilet training Kim. We said we would make these

. o - v——

€

Jenny and Rochelle admitted that they panic when their

failed to keep them healthy., Sue talked about separation
procblems -she was having with her’ four-year-old and we 3
talked® generally about separation and what it means to
children. . . |

T
N

with their families. They enjoyed being with loved ones
but Olive and Rochelle felt that it was too overwhelming
for their children and found the whole experience “trying.
They shared how hard it is to enjoy yourself with a

feel their .childrem are still so young -and dependent, -
she and her husband feel about child rearing and how
protective of Lenny. Lenny does get very "high" sometimes
when he is excited. Soni has noticed too. Rochelle wants

to take a weekend vacation but her husband is -very
distrustful about who cares for Lenry. The group was

Lenny was sick and Rochelle's husband was very.upset, We
talked about bringing sick children to class., Everyone

had something to say about it. I feel sure at this' point
that the mothers would question one another freely if -
they thought someone had brought a sick child. Ellen told
us she will be going to Israel for about five weeks and
would have to miss class. Olive. asked about explaining

-
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' +o handle the explanation of sex. Olive and Sue who both

- ¢children, who would do it, and when, - We talked about

' mothers said that their children had handled their gen-
' itals and they had not been sure what to. do. We then * i

_ needed for each. family.

. |
' Session 10 - . : ;
T

. mother' has been taking exams. Nr, C, played with Laurie - .

" because he felt embarrassed. .He said he envied the young .

. to look for a nursery school and what kinds of questions

" our class. We talked ‘about*how we would say goodbye and

_ . ' 121
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;have older children said their children had asked sooner
than they had anticipated. The mothers shared how pre- Sp—
pared or unprepared they had been ag young children and :
the shock oflearning about sex. I steered the conversa-
tion mround to how they might want this handled for their' '

when vocabulary can bé introduced. ‘How genital manip- LT
ulationn is not unusual even in toddlers. Some of the :

talked about the fact that wé and our spouses need to-
feel comfortable about our chosen amount of nudity and
privacy as a guide to how much explanation might be

Todayliaurie came back .and brodght her grandfather. Her.

beautifully and even changed her diaper. 1 asked how he .
felt’about it all. He enjoys taking care of his grand- 2
children; 'he had done it with his owh children privately - .

fathers of today.since it was.okay to--help-onels-wife
taking care of children. The mothers found this sur-
prising since they did not experience their husbands as
helpful. Judy felt it was all her responsibility and’
Betty toak exception to this. Some mothers were angry
saying they had tried and wished their husbands would

do more: Betty, Sue and Simone said it could be done and
explained how they discussed with their husbands and. ¢
worked out ‘some sharing of responsibilities. "We also
talked about toilet ,training again. -

§ession 1l

We talked about communicating with the children, by talk-
ing and.showing them what we mean. We also discussed how

to ask when visiting them, Simone and Kim will be leaving

how important it is for‘all the children to participate

in saying hello and goodbye. We also looked at Kim who is_
two years, eleven months and at how ready she is to -
handle a pre-school situation without her mother. We "had ,
the potty chair and Jimmy sat.on it. There was also.
discussion among the mothers who have careers or who are
studying about the conflicts they experience leaving their
children (Sue, Betty, Olive and Sandra). .Also we talked
about aggression among the children and about beginning to
let the' ehildren handle their own conflicts, supporting

- - A R + smerder mt 8 em e v e S-S AT S arerm e S S 0f TAMRGMNS b | TGS WA S maren 1 E S R o Grane - nad
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— them, but not encouraging them to'give in‘in order; to i
—_— keep peace? . L : -

o 1

t

Session 12

tothers talked about missing class last week. Also some
’ of he children asked about.Xim who now goes to nuvsery
- - - school., We discussed helping the children communicating
with each other:; I explained how it is important at this
) point for the children to feel their parents support and
- help in holding on to what they want or getting things
. from other people. ' A -

-y

Sessipon 13

x Farilyn and Andrea joined the class today. They stayed
- ’ close to their children and behaved much the same way
- ' that our ‘old' mothers had done at the beginning, The -
mothers were all very helpful in helping Farilyn and
* Andrea adjust. Marilyn seems to want something more o
intellecturally s@imulating in all areas; 1 wonder if this.
~class:has what she requires. Andrea shared an experience
that-she'd had with another woman. Eddie, her son, had
hit another child. The child's mother had attacked
Andrea for having such an aggressive child., Andrea had
felt helpless. The other mothers wére supportive and
angry at the other woman. . They discussed ways of handling
this type of situation, . .
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Session 14 - N . S

3

N . This was Olive and Milly's last seSsion., Milly will start
- *  nursery school. Olive shared what she had found out by
! visiting different schools and how good she felt about
‘ the school shé had chosen for Milly. QOlive has to have
time to complete her Doctoral thésis and this in part '
prompted her to start Ildilly in nursery school, She took a.
little time to talk about missing everyone -- then into
T how she anticipated Milly's transfer into pre-school.
We all talked again about separation and how to help
children make adjustments to changes in their lives.

-Session 15

]

We all missed Olive and Milly. DMothers talked a great

d-al about handling conflicts between children especially
_since Dorothy (Angela's daughter), Jimmy, Mary and Benjie
are starting to know and use the word "mine." We.talked
about supporting the children in their feelings about
possession and ownership as a prerequisite to sharing
which comes later, Narilyn wanted to talk about subjects
unrelated to child rearing but the other mothers told her
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" that they felt this was the main purpose of coming. Some

. something for herself, Many of the mothers empathized

" her to the Thalians PIPS, She had contacted them and

. nant so the subject of second children and the adjustment

. ° - eem - - . R .. e '
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of the parents,are-beginning to get together-with—and-—--—~ -
without their éhildren outside class time, We talked -
about visiting each others homes with children and :
setting limits)and who makes the rules, Betty's mother
came  in with Johnny today because Betty.is taking a class -
on the mornihg we meet, - (I spoke to Betty during the

week and becalse her mother only takes care of Johnny ‘
one day a week\I was concerned that the fa@}iy might not

be able to take\ full advantage of what the ‘program

" offered. Betty 'said she would talk it over with Jack, h‘ef~
. husband, and let me know what they decided to do). Ellen
cane back’ from Israel and had lots to share.about.her

—— b

experiences travelling with a toddler. ;

-

Session 16

Marilyn came to the group to share that she had decided to
drop out., She said she had found a consciousness raising
group with child-care that meets on the samé morning as -

we do, Since her dayghter, Dorothy, will be ready for ;
pre-school saon sHe decided that right now she wanted o

with her; some felt she should stay, but all respected
her decision, ,Jack, Betty's husband, brought Johnny this
morning, Since Betty is going to class he will be bring-
ing Johnny except for some mornings when he has to be

in court. HKe was a welcome addition since Dick, Sandra's
husband, was also present, Both fathers added to the
discussion on sleep problems which Jack brought up. .
Nicole and Andrea said they had some difficulties putting
‘their children to bed., We talked about how a child feels
when he is put to bed and the grownups are still up. We
also talked about.dreaming and nightmares and how to
handle them, - . -

- am e e w s«

Session 17

-

During the week I had called Judy to make a referral for-

decided-to try the Toddler Program there, I told her I

* would hold her place. Some of the children asked about

Dorothy and again we talked about how to help children
separate, We are getting lots of practice in saying

. goodbye to friends., Also some of the mothers asked about

Judy's absence. They were relieved to hear that I had
sought some -extra help for her. Andrea brought up the

" subject of eating problems and her concern about Eddie.

This soon turned to her anxiety about the impending birth
of her second child, Nicole could relate to this since
she is due soon too. Jaek announced that Betty is preg-

- . o — - ——
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f“thgwfipst;became the focus of the morning.
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A mother visited the class today and I noticed for. the
- £irst time how stifling i% is to our discussions. After
she left Rochelle:confessed how she had been spanking

Jimmy and how bad- she felt dbout it. She seemed very

‘upset and frustrated about having to keep close watch on

Jimmy for her husband's peace of mind. One of the mothers
suggested she and .her. husband might need some éxtra help

"to work things out,” They all understood how hard it is

: possibly beat their children, .. °

to be in all day.with toddlers but also found it difficult’
to face the fact that there are parents who spank and

A 3

" Session 19 Y _ L

v

, I spoke to Rochelle during the week in an effort to . see

. 1f she’would be interested in a referral, She said &he

appreciated the concern but her husband did not feel .
there was-any problem. I suggested she might check with
her pediatrician on Jimmy's tendancy to get 'high' at

*times; just to be on the safe side, Andrea had her dady

last week and came back today feeling good. The mothers

. were very impressed with the‘fact that she had delivered

:Session 20 ‘ .

. Jenny's husband, Bill, came today. Jenny is thinking
- about going back to work and the discussion revolved

her daughter only ten days before. Nicole was very
gnvious since her child will be delivered via. Caesarian
ection,

©

around when the best time is to leave a child for long
periods of time each day. Dick and Jack were present and
they added a great deal from the husband's point of view.
Rochelle said she had taken Jimmy to the pediatrician and
that the doctor felt he was alright. Jack shared how

. gullty he feels when he says no to Johnny and then

Johnny-cries, Many of the mothers were able to empathize

with him. It's nice to have a man who can share these

kinds o6f feelings so openly. '
Session 21 o °

A

Nicole told us she will be having her baby delivered on

. the week-end, Many motfjliers offered to call and help out
: as much as she wanted.[ She really felt good about the :
group. Sandra and Dick both came with laurie today. 1It's

p—
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interesting to sge how dlfferenfly Laurie. behaves with
each parent. e talke ayout experiences with pediatri-
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. ren sort things out. We talked about respectiRg each 3
. child's feelings and how to help'tpem express themselves., i

Session 22 , ‘ o m ; ~'\J
‘ L. K - ;\
‘Matt (Nicole's husband) brought Benjie today. -Nicole had P\

* We all shared sympathies with Matt and suggested he send i~

- . Al - e [,

cians and how mothers depend on them and are so often i - {
disappointed. 'Johnny and Benjie got into a fight over a
toy and I was able to demonstrate how to help the child-

v - - - - e L -

delivered her second son over the weekend. The mothers
were glad things had gone well. Matt played beautifully
with Benjie; it .was a pleasure to-see., MNatt shared how
hird it was for him at home without a wife, ‘His mother-
in-law is‘helping them but Benjie misses his mother and |
the grandmother -is hurt because Benjie cannot accept her. '

his mother-in-law next week, Some of the mothers asked . .
about Judy and I told them she is %ryingnthe group at ; R
PIPS and that I would keep them informed. Our ‘snack ° .
included Matzos today and the ¢hildren had a fine time )
spreading peanut butter on them themselves, ,

Session 23

—————— o oy 3

Benjie éame today with his grandmother and all the mothers
@efe helpful in explaining how ha-d it is for a toddler

#o—be without his mother. They alss talked about how

much their own mothers had or had not been of halp-and

héw gratifying it must be that Nicole had a mothexr who ,
was willing to do so much. Eddie bit Johnny's hand today.

We decided that Johnny is too immature to really-under- .
stand what's going on, We decided that we would.,try and"
wateh him more closely and Andrea would -show her dis- ‘

'. approval as best she could. She was very embarrassed and

. made an entranceé about halfway through the morning. I -

willing to try anything to rectify what had happéewned,

The mothers (especially Betty) were very understanding “‘and
supportive. Dick and Sandra came and said they would be
studying for the Bar Exam and thak they would be dropping
out of the group. A . . :
Session 24 N

Dick, Sandra and Laurie all came to ng goodbye, They

were all quite upset about. leaving. Sandra was worried

about what they would be missing especially since laurie

is beginning to.show interest in toilet training. We

talked about sometimes giving up things in order to gain,
something else. She is détermined to finish.school and - )
Dick is very supportive.of her. Jack said he would miss

the other regular father in the group. Judy returned and

-
¥

feel the group welcomed her with mixed feelings, She had ..
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attended the PIPS Toddler Group twice and had dropped
out because Lenny was ill,
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