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ABSTRACT

‘This study investigated the effect1Veness of
technlques of discipline employed by middle-class mothers to teach
their children to resist a tempting forbidden object. Mothers!
accuracy in describing their own behavior was also examined.,
Forty—three mothers and their 18-30-month-old children were.brought
in pairs into a playroom which coqtalned an object (a microphone)
vhich mothers had been asked to keep their children from touchinge.
The behaviors of mother and child were recorded. After 5- minutes in
the room, the mother left and the child remained alone for 3 minutes,
vhile his behavior was observed. Following the playroom experience,
mothers were admirnistered a questionnaire and their children were
tested using the Peabody Picture Vocabulary Test and the Embedded y
Figures Test. latency of each child's responses was timed to obtain a
neasure of impulsivity or reflectivity. Preliminary-results showed
that mothers used a variety of techniques to control their children,
although "forbidding¥ was the most common technigues used. Parental
report was found to be a poor indicator of the actual type of" *
controlling behavior used. The forbidden object was touched by nine
of the 29 children who were willing to remain in the room alone when
the mother left. (Author/BKT) - -
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7. JIntroduction - : T ’ -

-

how to ‘raise children so that they will become adequate members of the
society to which t:hey belong. Irwin Child (1954) refers to socializat:ion
as "the whole process by which an irltdividual,“born with behavioral
pot:entiali?:ies of‘enormously‘widef range, is led to develop actual behavior

which is confined within a much narrower rar‘xge-'-t:he range of what is

3

customary ‘and accept:ai:le for him according to the standards of his gr’édp
(?: 653." This process is,.as yet, largely unclear.

Though these is wide agreement that paré;xts are the primary socialisers,
-~andthat the socialization process: begins;:e.arly, gl:xere.has been'litgle
empiricai work focusing upon t:hf soclalizing processes in parent-child
interaction, .

o l'.gost .st:udies of socialization have beén‘ done with children err 4
years of age and not younger children. ' in zddition, bt':‘heyt have tended to
rely upon parental reports of their socializat:ion techniques (see, €.84,.
Sears, Maccoby and Levin, 1957; Hoffman and Salt:;ste:ln, 1967) and not
upon a direct c» amination of t:heir behavior .

"Hess and Shipman (1965, 1967 1968) have done one of the few studies

which actually examined the mother's behavior as she JLaught her child new

skills. However, t:hat: st:udy, t:hough sem:lnal used only Negro mothers and

-d

their 4-5 year old children, ) L



N -t . .
The techniques a mother uses to train her children may be related

. . to development in other than the "training" sense. As Hess and Shipman
* . -
point out, we can ask about her teaching style--about her consistenci?

clarity, speed of response, verbalness, warmth, appropriateness, etc.

Style may have as impoftant effects bn development as the content of the

1)

. message, For example, does a mother who responds quickly to transgression

hpve a child who develops an impulsive cognitive style‘(Kagan and Siegel,

X

3‘1963} Kagan et aff, 1964)?7 Does ‘a mother who-verbalfzes iﬁ'ﬁéhéhiné -

have a‘mofe verbal child?

+

Aronfreed S1969), citing animal and human data, has suggested that

the timing of interaction.pay ﬁave an effect separate from Ehé training
method, Ahd the Sears gfoup ’ i; several studies, have reported effects
of broad, 'underlying styles, such as warmth, as well as effects of more - .
specific techniques, on the mor;l and social development of kindgrgarten
;children (Sears, Maccoby and Llevin, 1957: Sea(;s, Rau and Alpert, 1965).
This study is intended to be the first step in a larger study of the
effects of parental socialization (content and style) on the cognitive

and soecial development of children from one to three years of age. The

focus of this present study'ls on the relationship between the techniques

. of discipline gﬁployed by mothers to teach their Ehildren_and ‘the effec-
tiveness of'fhese techniques., &hat is, we were interested in the nature
of the socializing process uged by mothers in attempting to teach one
aspect of self-control, resistance to a temp;ing forbidden objeci. ﬁé :

-

were also interested in the mother's ability to describe her behavior,..

g since such reports form the core of the data on socialization pfactices

v

° . in most studies, R

Although the sample consists, for this study, of middle-class mothers,
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other approp}iaf@ samples for lan} workK should include fathers and siblings
and should compare other sccial classes, In addition, some of the methods S

developed for this study could be.readiiy transferred to the school situ~

N .o -

atlon, ir ~rder to understand the regulatory procesgses of teachers, .
Ques tions to be answered by- this study include: What techniques do N
hY

middle-class mothers use most often to Eontrol their chiidren? '@hat tech:

niques are most effective in making ‘the child resist a forbidden object,

2n ~when_the mother is not present? What techniques are most‘effectifé in

controlling the child while the mother is still in the room? Do mothers
: .

.~

in reality use techniques which they f;port they ‘use?

-

~/

. Meé\hédﬂ
An experimentgl situation was constructed in@hich the child and

mothér were left in a élayroom equipped =ith toys and an attractive for-

bidden object. The forbidhen object, a micyropher®; hung from the ceiling '

in the center of t@e room within reach of the child, Because the micro-

phone.is a delicate instrument, it }g-clearly a forbidden object;\éince

one of the reported aims of the project was to study verbalization;

placement bf the microphone was legitﬁmized. Child and mother were left

in the playroom together for a short period. Afterwards the mother was

called out of the room and the child was left alone with the microphone.,

Effectiveness of control technique§ was measured by the child's responses

. to the forbidden objecteunder two conditions: when accompanied by the

mother in thé playroop and when alone in the playroom containigg the

forbidde; object. Thus the féllowing was observed: mother-child inter-

action with regard to the forbidden object, the child's response to the

forbidden object when the mother is no longer‘présent, and.the relationship

between the two situations.




Sub jects ‘

The sample ;onsisted of 43.pa1rs cf wh;lte, middle‘ to upper middle:
class motﬂers aqg their children, 20 boys, 23 girls. The children ranged
efdage from 18 to 30 months, ,The sample was ébtaine&‘by posting notices

in Harvard and MIT married stuQents apartments, sending flyers to local

. day camps and pedfatricians' offices, and through the recommendations of

mothers who participated’in the study. -
LY

Equipment ~

-
5

" The experimental room was a rectarngularplayroom-with-a—one-way-
3 »

observation mirrdr along the wall oppecsite the door, It was furnished
with various toys selected to interest children of this age (e.g.,'%lockqe
. wooden tool bench, dolls, telephone, ball, etc.). Two microphones,.not

L4

apparent to the Ss, were concealed in light fixtures,and connected to

speakers and a tape recorder in the adjacent observation room. 1In the
- K v

center of the playroom an inactive microphone was hung from the ceiling

E
o °

2 feet from the floor, approximately at the child's.eye level.

*

Procedure
The first verbal communcation between g.and S was by phone. Mothers
Qefé asked to partigiﬁate ina study of children!s play and vogalization.‘
E greeted the mbther and child and showed them to th€ playroom. Before
they. entered tbe playroom, E fnformed the mother that her child would be
observed while they were both in the playroom and that after a few minutes
E would signal the mother to leave (by openirg the door and saying ''0.K.")
so that the child could be observed playing alone. E also told the mother
that she was free to do as she wished and that the child could play. with

/

anything he wanted. Finally, E requested that the mother not let the child

PS
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touch the microphoﬁe ('whicéh had to be hung low in ord;r to pick“up avery-
thin; the child said") since it was sensitive and expensive.. Moéger and
child then eﬁte}ed"fﬁe:playrooﬁ and E.ciqsed the door. |
During the next 5 minutes behavioral observations of mother and child
were made. One observer recorded "events", defined as any interaction
between child and microphzze, mother and éic}ophone, or mother and cﬁilq
concerhning the microphone.l An event ended when behavior towards the micro-
;phone stopped. - l
Events were coded in terms of tecﬁ:}qués used by the mother to prevent

her child from touching the microphove and the child's activities reégardirg

the microphone. The categories-were ‘as follows:

- (
Mother . 7
Explain - sﬁbplying information about why the child should or
N . l should not act, 6% information about_;he microphone
Distract . atteﬁpts to divert the child's aétentio; to objects
other than the microphone .
Direct - orders or commands the child to do something
Ferbid - directs the child not to do something '
Threaten - refers to negative consequences that.will follow the,
child's action o .
Reject - physically or psychologically withdraw; from the child
. Punish - verbal scolding or _physical glapping, Ppanking% étc.
Reassure’ ~ praises the child, or ch;rwiae shows approval of his
behavior 7 ' ’ .
Bloci - places an obstacle between the.forbidden ob}ect and the
child '




. : 6. ©
< ) ’ o
; . Restrain , - physically prevents the child from touchizng the for- i
. ) . bidden object ]
. . . .
enild ~ ' \
R Obey - follows mother's instructions ° . .
Disobey < does not follow‘the mother;; 1nstrgcfions :
%rovoke - a;t;em;;ts to upset mother by approaching the microphone . ;
Threateq - refer§ to negative conéquences that will fbllow,the -
qpthér's action - co
;, . - Reject ‘- ppysically or psychologica}ly withdraws from"the mother y
~ Ta}? - vocalization about the forbidden object
Gesture - geBtures toward thg forbidden 6bjeét
Look - 1looks at the forbidden object )
Approach - goes tZward the forbidden object

. Touch < < touches the forbidden object

Céding sheets were constructed with the above categories listed in

~

the left margih--éhe upgér half for the mother, the loﬁér half for the

. child, Oae event was recorded per sheet, The sheets were ruled with 10
boxes to the right of each listed item, As a particﬁlar behnviér ocdﬁrred,
a check-mark was placed in the corresponding box. E;ch‘tine an item was

[

1 M
checked; the observer moved one box to the right on the event sheet, thus

.

preserving.sequence of behavior. When necessary, a "p" and/or hv" was
placed in the bex with the check-mark, indica'ing physical or verbal

behavior, Using a stop watch and clock in the playroom, the observer also”

recorded the time each.event began and ended in order to éétermine the

number, spacing, and duration of events, ° - *

-

While one observer coded events only, another observer recorded the
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child's behavior throughout this 5 minute period. The. "Focus on Child"
g - ¢ - R
sheets were numbered from 1-30 down the left .8ide of ‘the sheet. The page

was divided into 4 columns.headed: Vocalization +,~,0;3 It;em Played Withj
Play; Alone or with Mother; Inss’ecurit:y (specific insecurity it:en';s listed
under the heading)., A t8pe recorded voice in the observation rooin counted

i

——
from 1-30, announcing a number every 10 seconds. The observer looked up

a8 he heaiu the number, observed the child, and then recorded the following: ..

!

o

whether or not the child vocalized (and if so, positive, negat:ive,—'or
neutral); the object the child was playing with. (if any); whether or not v

the child was playing with the mother; any signs of'_i.nsgét}ffitir. When an
event occurred, the observer wrote 'E' next to the ,nu;nber of the time

4 ’ [
block he was observing, A '"C" for contact distance was also recorded when

<

the child was within arm's length distance from the mother, o

At the end of-the 5 minute observation, E signaled the mother to
N i

leave,’ 'ﬂ& event mder recorded on a separate sheet the technijue the

. mother used when leaving. The second observer recorded on a sepai}‘t T

sheet t:‘he‘ child's response to the mother's léaving..

When the mother left:,. the child was observed for 3,mjnutes. The
event observer rec:rded in the pppropriate' blqck every time the child .,
either lgoked at, approached, gestured toward, or touched the 'microphone. )
;The other, ol;sefver again recorded vocalization, play,’and insecurity .
v:rith the ;ame "Focus on Child" observation sheets as used earlier,

At the end of the 3 minutes, E and mother returned to the pla;yroom.
_ The event observer recorded whether or not there was. phygical contact
when the mother returned, and ’ilf 8o, t:he?mit:ia;ér of this contact,

At the end of‘'the observation peric;d, the event observer rated (on i

scales from l-f) the mother's .warmth,' verbosity, punitiveness, comfort,
- <

¥
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— - . ’ - \
participat}én, and tendency to be a responder or initiator. 'The other

-4

observer rated the child's activity, security, v;tbosity, and tendency

to be an initiator or fequnder.(also on scales from 1-7).

7 . \n’
After completing the rating scales, the observer who was going to o
- - : s
— - - test the child went~to the playroom where E introduced him to the mother

and child. The other observer, who was t& time and record re3ponse§, .
* =9

entered the test room before the Ss-and E in order to remain as unob- 7 .

trusive as possible, . . ‘
. . 1

The test room was equipped with a small table and chair for the .
p _ )

. ~ “¢hild and a larger table and chairs for the mother, E, a person to
adminiaéer the tests, and a person to time them. The child ;as seated
in éﬁé corner ‘of the -room, and.thf mother in the opposite one: In this

B . way, motﬁeg and child were in sight.o; each otper, but‘fér enough apaft

so as not to distract each other.

. ‘JThe Peabody Picture Vocabulary Test was aﬁudnistered to the child.

. Tiﬁg to first re;ponse and the S's responses were recorded. Then épe

S Embéddéd Figures Test w~.3 given. Time to first response, time to qgrr;ct

responsey number of incorrect responses, and whether or not the correct '

o .

item was found were recorded by the timer. Latency of the child's
" 7 . . . A4
responses were timed so that a measure of impulsivity or refléctivity

. < © (Kagan, 1963) was obtained as well as measures of perception and 1.Q.-

vocabulary, Length of time to take each test and reason for termination . )

were also resor!ed. ‘

.While the child was being tested, the mother supplied basic back-
ground information on the family a;d answered an oral and\Wtitgen
questionnaire (given by E) dealing with her methods of controlling h?r

~ child, 1nclgging a question on how she prevented her c¢hild from touching

the microphone in the playroom.

dextn @ Ly ‘ - moL S3tanc ey
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" havior wee recorded by the tester. ° : T

-
-

& . ) . . . fa
When the’ i:es_t;s were finished, the tester returned to the playroom

with the child 50 he could play unt;Ll the mother completed the interview.

”

While in the playroom, the tester asked .the child,

>

somethiing your momsy told you not to touch'l" The child's answer and be-
s 3

~ o

"Can'you point to

The E and the mother returned to the playroom vhen the mother finished

aa

the interview, Mother and child then'departed.

The'1 primary purpose of this study was. to determine whether or not

. cL ) ' I \ “
there 1s a relationship between the control techniques used by mothers

+ ® M)

and resistance to témptgtion in childrem left alon;) with a forbidden

-

For this study data were, obtained on the techniques the, mothers
g

reported using, the techniques observed during the experiment, the manner *
.. . &
in which the technigques were used ‘(physical or verbal), the number)’

-

object.,

PEIEN RIS

- length, and timing of control events, and the children's responses to

»

T

_ play and verbalization,

different techniques. Besides correlating these results- té each other,

~>

they will also be related to demographic variables such as age, sex,

-

position in the family, and religion, Flrthermore,the fidlowing on child

varjables obtained from the testing and observation will be related to

mothers' cantrol techniquZzs: impulsivity‘l-reflectivity, verbal skills,

-

and perceptual skills, observational feasures of security, am‘ount of

Finally, ratings of qualities present in children

and mothers will also be correlated: warmth-goldness, low-high power, .

—— »

responder-initiator in mothers, and activitv-nonactivity and security-

insecurity in children, o e . o
[

Results-and Discusgsion -

The following' results are based on preliminary data analyses,

i0
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A "temptation situation' was.successfully created, as _iS shown by the
14 “ -, hd ] . . - )
o * - fact that at least one event about the microphone was recorded for 39 of

the 43 éuﬁjects. There was an average of two events peq~subject, with an "
average of 12,5 seconds ‘speat an interaction about the .microphone.,

" The child,initiated all of the interactions aboet\the microphong.

'Y ~

Mothers used a vqriety qf tebhniques to keep their children anay from the

. . . . )
microphoney with most fotliers using more than ohe technidue. :'Torbiaaing"-
= e Ct ° ® . ' ) ’ - :
; . was the most .common technique used, at least once by 35 of the mothers., °
° K . o R . )
"No," "Qpn't-touch that," were frequent respopses. We were surprised to
. \ ’ .

fote that only 13 mothers attemgted to explain tc‘tﬁe child why he should-

® - _.not touch'the microphone; and most of these "explanations" were law-

.
- -

order: -correct labeling ("fhis is‘a microphone)ﬁ,or incorrect labeling;

’

$o atach to a’previously learned control ("This is @ lightﬂ)
- « ‘\ 1 N

. Thus, the control techniques most mothers used in this study, vere \
what Hess and Shipman w0u1d call imgerative. We‘saw very few examples of )

a cognitive appeal This may be partiqbly.due to the<motﬁers' views of

.

the learning abilities of these young children, but we were surprised at
7/

, the closed coding and restrictivehess of the mothers' teachingotechniques

about the microphone. -

-

-

s ) . o
When mothers 4lere asked afterwards what they had done to keéep their .

»

children from touching-the microphone, one-third described their.method

accyrately, one-third‘eesgtibed their behavior partially accurately, and

s

one-third desc. ibed their behavior inaccuraituly. This is additional
!

supportive evidence for the by now familiar statement that parental report
is a poor indicator of actual behavior (Robbins, 1963).,

&
* . There was a relationship between the number -of events and the number

N
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[ Y < .~

& . " of different techniques a mother -attémpted (X2.= ;.6.44, 1df, p‘>..-0.01),
th;is ‘suggesting that mothers do not plave a éing'le: technique that they ) o ¢

‘\ h;.t;;l;dally t.x,se, but. that their bih.a,v;lo?: is Lnfiuenged by t:l‘u_.a child's ;.m:-‘ |

. sistence, o, . . -

'ment:ylnine of the 43 cﬁildren were willing to r‘emi_'in in the rom .

<

V. . alone when the mother left, (We are presently looking at the relaticnships_

f

" 'between the ability’' of the child to separate from the mo'i:,her- and .cheracter-

-

= " istics of their inteciction.) Of these 29 childr?.n, 9 touched the amicro- | .
.. .

U N . e, . .
phone. Several of the other children approached it and showed conilict

. about touching it.'/ For .example, 2 boys moved towards the mic;rophgne, .

<

' . ¢
looked at it, looked away, touched their penis and ran to the doo: calling

* \

~ for motherx, . :

?

The nir}e children who touched the michPhone vere five girls and four

. boys, with no one age group predominant. They had an average nunber of

o

! events about the microphone, and the techniques their qu;t:hers vsed did not -

. -
€ bre bmmmrras AvE - —— - ———

V4 , - differ from'those of the other 20 children who did not touch che microphone.

\

PR T
‘However, it does look as if they were more likg.ly/t:o, have mcthers whor in-
accurately described their behavior ir; the, playroom,-and they were more

e &~ . . . . -
secure in their play alone than were the children who resisted temptation, .
. . , ) ; - .
* Thus far we have not yet analyzed the most importamt aspects of

i . * . maternal teaching style, such as warmth, vexbalness, and speed of response.

A} o

/Ater reports. will present further analyses’, but the above results have

/ - already led'to in“increased understfanditig ard appreciation of the complexity »

. of the sogial?zation process. ©T
{
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Abstract

This study investigated the effects of parental socialization (content

and style) on the cogritive und social development of young children by

‘g v
focussing o.. the relationship between the techniques-of disciplpne employed

by mothers to teach their children and the effectggéness of these techniques.

b e . -"\:’: > . B
i w ' Forty-three mothers. and their 18-30 months-old clildren wexe brought in
pairs into a playroom which:-contained an object which mothers had Been -

askg§ to keep. their children from touching., The behaviors of mother and

child were recorded. After 5 minutes in the room, the mother left and the
- < . Y

child remained alone for 3 minutes, while his behavior was observed..

e

Following the playroom expeti%ncé,*mqghers and their children were tested

~ 3 s

using a variety of scales. ' . o ¢ “
. . ,

'?reliminary data analyses were reported. ~-
'-1‘~- (}‘ \ i
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