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N ABSTRACT

-~ This stydy was multidimensional: (1) it measured affective
change for students in a college T group; (2) it explored the union
b?tween traditional learning theorists, gestaltists, field theorists,
third-force and humanistic theorists.

< The study-was designed to measure students! affective change
through the application of the human-relations, sgensitivity-training,
T-group approach. The actual group was a course offered in the
undergraduate sogiology curriculum at the College of DuPage, Omega
College, Glen Ellyn, Illinois. The research effort was facilitated by
the practicum program of Nova University, Fort Lauderdale, Florida,
and the Office of Institutional Research at the College of DuPage.

" The inspection of this course is accomplished through the ad-
ministration of an 150-question inventory designed by E. Shostrom,
which is based upon the concepts set forth by a leading third-force
theorist, Abraham Maslow. The inventory sets out to measure self-
actualizatien and has been used extensively in therapy as a positive-~
indices to examine mental health. An emerging literature is now
evolving in which the POI is being used in human relations situations.
The two factors measured in this practicum were: (1) behavioral
change as shown by the group m scote on the Time Competency -
Scale; and, (2) behavioral. change as shown by.the group m score
on the scale measuring for locus of control, Inner-Directed Scale.

The major null hypotheses were in two categories: (1) There
will be no difference in each statistical group's pre- and post-test
mean scores on the POI measuring-time competency; and, (2) There
will be no difference in each statistical group's pre- and post-test
mean scores on the POI measuring support.: -

The lengthy inventory was administered to 13 sample subjects
(s) before the course began. The subjects then participated in a
semi-intensive, nonresidential, T-group experience over two con-
secutive weekends (six days in all). Nine days after the first admin-
istration of the inventery, the POl was readministered.

Thé data returned significant results after a t test was per-
formed on the two, major scales. The data revealed significant
changes over the two scales measuring: (1) an individual's ability-
to utilize time in the present as shown on the Time Competency
Scale; and, (2) an individual's ability not to be overly directed b
others as shown on the Inner-Directed Scale. .

The probability level for the Tc Scale was approximately .02 . ‘
and the & for the I Scale was between .02 and .05. The two null .~ o "
hypotheses were rejected at 1 05 (12 df). '

Residual data are also reported.

’
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From: ”Interpqrsonﬁl Relationships: " U.S.A. 2000"
i "Each child will learn that he 3

is a person of wcrth,

-

because Ef has unique and worthwhile capacities,
He will learn howoto be
himself in a group--
-t; listen,, but also
to speak,
to learn about himself,, butlalso
to confront and
give feedback to others.
He will learn to be A

-

an individual, not a faceless conformist.

’

He will learn, through simulations
o -

- face.

Carl Rogers
JABS, 1968 (p.274)
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. \ CHAPTER 1 . .
. . * h! . . Y L. .
. . M4 - N
v, %7 7 . /INTRODUCTION: ~© .
| \ . . . . SI,A&*EMENT OF 'I_‘HF Pf;OB'I_JEM'\ o, L

] > .

¢ R . - .~
. , 1 ‘. .

(‘I'his is an examinétion c—)f'a."x:ela}tively n;ew approath to‘ educa~
T tion and college learniné groups. ’;Nll'xat is to"be measured is whether
any .behavic}r{al c‘hange will result” ip béubject-le‘a:;‘;lers- who takg,"pa_xc-t )
. .in a semi-intensive, hpmar?—'re'lati_on's, iraining-'gr.oup l-ai)é‘ratb'z‘:;f
;iéurse in so;:iology-socialv psyehology. The bghavip&:al é:hangeJto be

/ J P - .
rSeasured is the-level of self-actualization and the basic medsure=

ment instrument to be utilized *will be a pre- and postadministration Aa
Q —.

of E.L. Shostrom's Personal Orientation Inventory (POI).

v

" That which follows is a quasi~‘experim€ntal' study in applied

learning theory. Some of ‘theé conditions influencing the outcome of
2 .4 - : .
the course design are fixed in_natural home settings outside the con-

H

trol of the instructor-trainer.

k)
. *

The fundamental theoretical uri&erpinning utilizéd-in the_fqarn-

-

.
A ]
-
ar, - ~

* . . Yo , - .
ing groups is somewhat unique to traditional learning theory. The

e

basic approachof-the-léarning groups will be one advocated by third- -

force theorists and one foundin th_ird-force‘psj*chology. Such to
% - \ . L s -
- 2 ’ ‘ - . * e
' i o

o




theorists are concerned with ''fully functioning~persons” (to use Carl

. Roger's term) or "self-actualizing persons' (following A. Maslow's.
N =

\]
. L.
. A A B ’

lead). 1

o

" The learning theory to be applied is housed in the gestalt ‘gon-

cept and finds its roots in Kurt Lewin's social psychoiogy and field

¥

theory. Its circuit is continued by*such writers. as Seeley in soci-
ology as well as'R‘ogers, Maslow and Knowles in the humanistic

movement. M%

A

4 r T

This study is an evaluation of one course model in sociology - .

being tahght.at Omega Collegé, a cluster within the College of . .
y o ' o . ' T

-DuPage (C/D), Glen "Ellyn, Illinois. It is a course that is part of

) humanistic education and third-force thegory. The course, .entitled‘
3

" adapts the T group or enéounter group as

. "Social Comrmunications,

a basic. vehicle for approaémg the "student-learner., Terry O'Banion e .

and April O'Cennell write about the term "encounter,' saying. - "As

’ ) N ~ L4 . 2" 4

a new philosophy and a methodology for living, this ﬁéw approach VAGTE

to relating to each other has the possibility, we believe, of I '
&N v -

But it is the clinical -psychologists, espec1a11y those who iden- = .
tify themselves as humanistic, who have concerned themselves most
deeply with p{‘oblems of learnmg The humanistic psychologlsts
speak of themselves as 'third-force psychologists.!'. Malcolm

———Knowles; -The—Adult-learner:-—A Neglected Specxes (HOu\bLOIl —Guif
Publishing Co., 1973), p. 30.

.

\ -




A}
L4

. . - . . 3

cementlng our rapldly- fragmentmg soc1ety nl I'nterest'ingly, many :'
. \ , . - " «
third- force theo/x;lsts and rad1ca1 and applied soclologlsts are develop— k

r - 4

. ing s1m11ar actlon—omented approaches to soc1ety, moving from tra-

- . +

o ditional soclologlcal pos1tlons of value- free noninvolvement.to rol(=:s v

4 ~

'of change agentry v N Lot e

N ‘s
« .0 3 . .

This writer will attempt to respond to spec1f1c concerns, about

%

Y ,

-

the Soclal Communications model, one such concern involving -.he. R
~dggree of learning, if any, occurr1ng in_the course model. Through

) \"the research des1gn of tbe study, this wr1ter will attempt to report. '\'

s . to the reader s1gn1f1cant changes of measured 1earn1’hgs _ . S

- In essence, this work will evaluate one program, at the College '

* L “l Q P ‘
of DuPage for inspection by colleagues and deans. The datg wibe 7
shared for, cont1nued evaluatlon, hopefull'y resu1t1ng 1n currllculum re-

f1nement in a relatwely new area of the behav1oral sciences wh1ch

~Ye

- \:‘". . I ' . - . )
S~ . HYPOTHESES o
. _ , HE | ,

) {

. is o\ﬁlde the more tradltlonal 1earn1ng \Approaches

}I‘he procedure that is to follow in this study is statlstlcal in

type\mth the following hypotheses s'rated in the (Ho) null form: :

EN

o lTer O'Banion and Ap¥il @gfonnell, The Shared Journey: FAn
) Introduction to Eneounter (Englewood Cliffs, N. J Prentice-Hall,

Inc., 1970), p. xii. s

I i : -\ .




Ho--Time Conipetent Scale (Tc)

.- 4
‘e s 1. There -will be no difference- in each statistical group's pre-
- and post-test mean (m) gcores on the POI measuring ‘time
competency (Te Scale). s *
- . S R

1

Ho--Inner-Direcfed Scale (I)

- 2. There will be no difference in each statistical group's pre--
and post~-testmean (m) scores on the POI measuring the
support (I Scale). o v
“ . A{' 4

) BURRS TABLE I
- ’ . The Null Hypothesis .

.o ' Hr{q:mz L

A .
. ] N N

L0 The preceedlng two hypotheses have been expressed in the null
A 'foi?m with each alternate hypothesis (H,) being that there -will be a

significant. difference in postexamination scores.

.
-

. p——— . — 8 s ) ¥ oA . o ———— - —— — ——— n & mmmmemae o - i e o i o ) -
’ ‘\B © ) . v
‘Hl--Tc Scale . ) )

R » 3

3. ‘Thére will be a difference on each statistical group S pre-
and post test mean (m) scores measuring tlmeY competency -
(Tc Sca.le) . . .

.+ N -

- « . . &

H, --I Scale : - : ‘ .

' - . : . {
4. There will bera difference on each statistical group's pre- ’
and post-testmean (m) scores measuring support. "

PRI % ©
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TABLE II

The Alternate Hypothesis . '

Hl : _@_1#= r_n_2

Before this paper is shifted into an examination called the
"Background' to this project, a brief discussion is in order .so that
a’ clearer understanding regarding the nature of the statistical hypo-

theses will cccur as well as an apprec?ation foz: the congtruction of

-

the research question. . .

K A

In a discussion of behavioral science and statistics taken. from

. -~

g larger-:«wo“rk, The Handbook of General Psychology, A. Binder

calls the attention of the researcher to three phases: (1) ex'peri-

mentation or environmental evaluation and measurement, (2), statis-

"

~.

-

-

*_and. has ‘no independent status.

i . s 1 et 4 .
_ tical analysis, and {3) interpretation.''” :Professor Binder writes

that the middle phase is only a bridge between phases one and three

>

In the first phase conc¢erning environmental analysis, Binder

12

notes that the redearcher ''makes his observations"® which usually

) ! Arnold Binder, 'The Statistical Method, " ‘Handbook of Genera.l'
" Psychology, ed. Benjemin B. Wolman {New Jersey: Prentice-Hall,
Inc.,.1973), p. 50. ° )

.

Ibid.

-




result in numbers collections and operations of measurements: '‘the

observations sometimes lead.to classifications that are not obviously

L8
.

numerical.”” However, Binder notes that the results can be given
. o . o
ot by an arrangement of numerals and cites an illustration which is a

.

basic and useful model for making-decisions about the two pre- and

\ pos‘i:population scores found‘in the POIL

>
S . o ~
“

. For example, suppose patients' in a hospital are classi-’,
fied as schizophrenic or not schizophrenic. If one as-
.. signs the numeral 1 to schizophrenics and 0 to non-

*  schizophrenics, then the numerical average is equal to
the proportion of schizophrenics in a group. One can
then perform the tests involving means and make meap-
ingful interpretations in terms of relative frequencies.

——

o

The sample mean post-test scoré will be compared to the pre-

. test écare._ The difference in scores will be examined in terms of

o the t iest for- correlated means. i

v N

* " ORIENTATION OF THE PAPER-

- - N - -

This rebort is in two parts: Part I includes the first three

. ‘ chapters, Part II includes Chapters IV through V. . Chapter I

Y

briefly describes the research problem and the <theoret1cal under-

o

pinning of th® applied research.éffort, followed by a del iniation of

e

-

1 W " «Q N
Ibid. N ‘

2
Tbid.




-

3.
Iy

<

. 8 | ’
‘the ‘hypotheses. The hypotheses are stated in the null form con-

ad

. noting testing for participant behaviorel change as measured by a

©
¢

mean difference scoré on a pre- and postadministered inventory. In
. ) - - "
"an attempt to be clear about.language, the section to follow lists

o

important terms and their definitions as found in thls study.

PN

Chapter. II reviews some of the 11terature 1n learning theory as

it relates to this topic. Before & treatment of the research litera-

ture occurs, the background for this study is shared: this section
. .- Y )

attempts to show the broad need that exists inside one institution

‘for an investigation via the learning theory perspective of a specific

- - ¢ . -\
human-relations course approach. The literature review attempts to

unite- learning’ theory througfr the gestalt school whith houses the

AN

. field theory arid which’in turn has sheltered Lewin's topological and

-

vector theories of psychology. From Lewin's writings have come

' concepts 'that bring together this one wing of the behavioral sciences

Iy \ A} N
with the. th1rd force thegrlsts, partlcula.rly Maslow With the ap--

proa,ches of threse third-forde’ theorlsts the 11terature is 11nked to

a

b

humamstlc psychology and soczology“ The chapter- continues with a

) diecussion of Maslow's concept of self—actualiza’:ion and a discussion

of.\'the"POI- uséd for measuring this concept. The POI literature is

« . f

, finally reviewed as it pertains to the Social Communications course

.:(:, ) : * N »
o

" under examination.

' .

“~f

\
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A

The work *shifts to Chapter III which presents the ""Procedures
and Metﬁodolo@" area of investigation. It begins with a restatement
of the question-and quickly discusses the study in terms of its limi-
tations, especially the quasi-experimental cor;trols affecting the data.
For any stﬁdy “of this kind to proceed, basic assumptions’ are needed
to be shared beforbe the data can be properly reviewled. Next, a
discussion is written regarding "Procedures for Collect';r‘lg\Data.”
It begihs with a description of the pilot or protgtype design and
f_ollows with a de'scription of the resulting final éesign from whicﬁ

»

the:éctual sample is taken. The POI instrumer{t, which was used

___to .measure the scores of the two pre- and postsamples, and the

E]

resulting data are reviewed. The chapter, concludes with ”ProceJci-
ures for Treating the Data." \ -,

Chapter IV contains the actual group mean data scores from
the POI pre- and postsamples. Residu;a.l‘ data resulting from the
subscales and ratio scores is also reported in this’ chapter.

>

The last chapter, Chapter V, briefly reviews “gheuehtire study

12

"~ and then continues with a discussion of the significance “of this work

for the College of DuPage and some specific ouﬁgomes. At this

point’ the limitations of the study are again reconstructed as new

sign posts for the reader to heed. ‘Chapter-V ends with a

5

- ~




10
recommendation for further studies, with the last paragrapn re-

viewing the Ho in terms of future directions.
DEFINITION OF TERMS

** In an attempt to be clear about the language tised in this re-
search effort and to communicate accurately the research findings,

this section will list some terms and their meanings as used by the

-8

writer of this report.
‘ 1. POI: Personal Orientation Inventory, designed by a third-

force theorist, E.L. Shostrofn, "based upon the concepts of A. M?.sbw

containing 150 paired questions with results reported on two.major

scales.

A%

2. Level of self-actualization: that which is m;asﬁred pri-
marily by the two. major scfales of the POI, time coxﬁpetency and .
innér*-directedness . | i |
/ a _ 3. Third force: a movement in the behavioral scie’nces con- *

cerned with the study and development of fully~functioning persons,

N

-

5. Omega College: a cluster college within the College of
DuPage containing 1800 (almost exclusively) liberal arts students.
6. T group and encounter group: a small group of between

eight and 14 participants focused on "herejand now' issues and

g
e

locus of control within one's own culture. It.is ur:‘stru'ctured, with

~

*

18

-
~
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~

a climate of free expression and open communication, needing ex-

tensive time to develop. It was first initiated by the Massachusetts

< PP
-
i :
.

_Institute of TI;echnology and the NTL Institute for Applied Behavioral
Science in 5946-47 by Kurt Lewin,vKoennet\h Benne, L. Bradford,
Ronald Lippitt and Morton Deutsch. / | |

| 7. The time-competent person (as on the Tc Scale): one who
lives primarily in the present ("here and now') with full awareness,
contact, and full-feel _re-activity. ‘

8. The time-incompetent peréoh (as on the Ti Scale): refer-
ring.to a person béhaving as though he or she'is living in the‘
future of past (''there and then'). L

‘9. The inner-directed person (as on the I Scale): referring
to a'n: individuél whose source of direction is ,inner-_ggidec.i, by inter-
nai. I:ather than external influences (or controlled'fz:orr; within).

10. Locus of control: a tra/it dimension hypothesized by
J. Rotter which reflects the degree ‘l;Q which peéple attribute events

. to their ox;vn actions or to cir&:un‘;star;ces beyond their control.ﬁ

11, Pragnanz: a law of equilibrium, compact but significant.

12. "Here and now': that which occupies the present, in the
space of life Sccupied by this moment.

13. Group:. two or more interdependent and interacting in-

dividuals on one or more dim =sions who are aware of the existence

°o . . 19
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of the group and their membership in it. -
14. Social interaction: the content and form of what people

B}

are doing with- one another; the "what" and "how" of action.
15. Practicum: an action-oriented approach to research based
~upon a npontraditional research style. ~
186. (.;xestalt psychology: Knowles states this is ''within the
—fan‘nily of field theories--theories which Propose that the total pattern
or field of forces, stimuli, or events determine lea.rfling.*"l
17. Phenoménologists: theorists concerned with the stﬁdy of
" the progressive development of the person. Knowles sees them
(among ?thers) as individuals who acknowledge self-actualization as
a dr;ving force motivating man's behavior.2 -
18. Humanistic sociology: a perspective that would unders¥and
man from a holistic view,»,seéing man not in a vacuum (the iridivid-
- ual apart from society) but seeiné man as living in action (the crea-

tion of self as a process developed through interaption). "A human-

istic soc@ologfr would study the degree to which specific values and

3 1 . F
Malcolm Knowles, The Adult Liearner: A Neglected Species
(Houston: Gulf Publishing Co., 1973), p. 25. o
2 ' "o
Ibid.

20
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institutions based on those values, facilitate or hinder the 'good!

society. nl

19. Semi-intensive group: a T group that meets for roughly

A -

55 hours over a six-day period in a nonresidential. format. A major

l characteristi'c is lengthy extensions of time outside the physic‘alk
classroom where the grégp, meetswas;,:opposeduto"-tpadi'cionab'—go—m-in-=-~f~————- -
ute in-class periods. Although this definition is unique to this study, ‘
the semi-intensive group must be contrasted with the more intensive
(live-in, 10-day laboratories held by NTLrat Be;tﬁel, Maine, or the
qnce“:a;-week programs of 100 minutes duration for lb weeks as is ;-a

now being attempted by some schools.

s
- - . .3

1John F. Glass and J_oh’n R, Staude, editors, Humanistic i‘ ¢
Society: Today's Challenge to Sociology (Pacific Palisaides, Calif.:

- Goodyear Publishing Co., 1972), pp. 8-9. .




"CHAPTER II

THE BACKGROUND AND SIGNIFICANCE OF THE STUDY

CHAPTER INT RODUCTION .

The Need for Backgrpund
This.study is an ~attempt to init'iate a number of foc;tbriZiges @
between diveI:se academic-practioner populations and the sphere of
students that.they influence. A most certain comfort exists for‘. in-
dividuals in the teaching of college courses and for individuals in the
study of cctallege’ courses wh_en-those courses contain sﬁbstanfgialJ
amounts of material inl\the cognitive domain of learning. Low-level
objectives to be measured (s-uéh as knowledge for recall) can be
identified and tested with a,:high degree olf cer’cainty.l Yet, higiaer- .

level cognitive objectives become increasingly difficult to measure,

“and objectives in the affective domain are seldom attempted for con-

trolled measurement (if recognized at all) beyond the basic level

(such as ''receiving--attending’'. . . 1.0 level). .
/

10n a scale from 1.0 to 6.0 such an objective has beéen rated as
a 1.0 level objective; see Benjamin S. Bloom et al., Taxonomy of Ed-
ucational Objectives, Handbook I: Cogmtive Domam (New York David
McKay Co., 1956). ~ -

2Bar’con R. Herrscher,- Implementing _Individualized Instruction

(Houston, Texas:. ArCréem Compdny Publishers, 1971), p. 29.
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The acquisition of information and the mastery of thought .

through the cognitive and/or the affective domain, although related

— i, .

r

and important, are not.central for the purpose of this study. What

-
»°

is important is to communicate to colleagues (teacher and learner

- o ———

___ —alike)-the-ideas—that:

1. A humanistic movement exists in the social and behavioral(

w

sciences which is beginning to tfogtér academically accredited courses
existing primarily, although not exclusively, in the affective domain
of learning; and,

2. Tl;is .movement must and can be .measured.

A practioner-theoretician must’ demonstrate in'the sccial- -
sl

behavioral sciences that learning programs in the affective domain

-~ ' > * r

(such’ as those in human relations training) are based on a solid
academic foundation. John Liosak writes:

In theory, instruction should be derived from learn-

ing principles.” In practice, education is far from

achieving this goal because of the complex and ofteri ,
contradictory demands presently made of education.

- Dr. Losak continues by writing of the pressures on teachers
. tl‘ i .

which are societally- based and which must be considered if the tea-

cher is able t¢ initiate changes using learning principles as a ' ..
. 1 ) 1
John Losak, Learning Theory and Application (Ft Liauderdale, |
Fla.: Nova University Press, 1974) p. 38.
e |
¢ |
23 3 "‘




foundation. 1
- LA

In essence, the first line of action demands that academicians
be made aware of the thepretical underpinning of a specific program,

i.e. the Social Communications class. The teacher-researcher

o

would then share research information reporting the pluses apd ,

minuses “of such ventures in education. He or she may be covertly, = .°

]

if not overtly, aware of the "outside" societal pressurés on the
program and aware that thesé preésures’still exist for all who are
irvolved in the educational enterprise. These pressures create a

sort of accountability which, if properly administered or applied,

can .truly be healthy for higher education. .

A brief sharing of theoretical perspectives and data about a

‘ human relations-social psychological group course is, hopefully,

the first step in creating an academic climate of scholarly debate

on a-learning approach. Even when a researcher has valid data to

¢

‘support a thes'is, to be o.verly optimistic might be premature, when ’

-

one considers this Sob&ring néte written by Liosak:

In addition, conflictinp;philosdphies of education,

. more or less explicitly stated, frequently militate ) »
= against-broad application of experimental findings. ,
{(Italics mine.) . ¢
. - 4 . ~ ‘ . - b
1 ’ S S
- Ibid. ) i

2 ' .o
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THE RESEARCH OF SIGNIFICANT LITERATURE
- s . f
, Gestalt and Fleld Theory Beginnings | R L AT

-

The learmng theory to be apphed is housed in the gestalt con-

cept and fmds its roots An Kurt I_zewm's field theory, topo],ogical and

v

;

o

vector psychology and social psychology ~

.

Hilgard and Bower write in a third edition_of Theexries of

Learning' that l.'gesta.lt psychologtsts can be fairly said to have been

only mociérately interested in learning.

e

. H
This does not mean th&t

~
-

- applied to learhing.

their few experiments are without significanc'e; it means .o'nly that

they have considered the problems. of learning sécondary .to the =

3

problems of perception."
Gestalt psychol‘ogy has taken the general point of view that

the laws of organization which apply to perception can be equally

Al

A major ‘concern of this school of thought was
the degree of influence that experiences from the past would have

on present performance. ''Because modification by. and through

1 4

experience is part of the very definition of learning, the gesta.lt

EY

attitude toward, experience is 1mporta.nt The gestalteans gxplain

1Ernest R. Hﬂgard and ’Gordon H. Bower, Theories of Learnirg

-(New York: Meredith Publishing Co_ , 1~966) 3rd ed., p. 238.

L4

®Thid., p. 235.
31bid., p. 236.

-
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AR . ‘ '
pa}é\.t experience through a complex '"doctrine of traces." This doc-

;riné is able to represent events that already occurred to the 'pref-

sént.\ ’ , ' ’ ' o
he essential features of theStheory are: (1) a trace
, - is assumed-which persists from'a prior experienge, so
> tha}t it.represents the past in the present; .(2) a pre- ‘
sent process is also posited, one which can select, re- .
-ac;t;lvate,. or in some manner communicate with the
Ve trace; and, (3) there is a resulting new .process of
recall or recognition.® - "
\\ : 3 i
. v ) . ’ ’ ‘ A
a * For'the trace system to function a concept must be inter- o
\\ T

[N

L ‘jected explg.ining a process that occurs. That concept is the law of

o
e’

.Pragnanz, 2 the "good" gestalt. Traces 6f memory exist to help ™ .

. solve a problem in the present, yet the problem solv'ing«undergoes

""changes of a systematic sort and it will be evidence against a

, theory of mere connections weakening in time or inhibited by new

. ~

learning.”3 Such changes as leveling and scharpening occur and per-

.
~,

. ceived figures are reporduced -differently.from the original model
(For example: a small circle with breaks in it will become com-

plete and/or more symmetrical in a drawing from one's memory;
’ < Y.

1 :
Ibid., p. 237.

2Pragnanz is a law of equilibrium; a compactfullness; "Knapp .
_ und doch vielsagend'; compact but significant. ] »

3Hﬂ§ard and Bower, p. 237. e
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.

J" wHe‘n = .saw-toothed figure is reproduced it may have deeper and
I Y <

© more prominent teeth.) .,

-
' .

. In the chaptir entitled ”';[‘heories of Learning Based on Studies
. , ’
&4+ of Ammalsu.and Children, " Malcolm Knowles wr1tes that ‘most “classi-

-

fications plaee ‘gestalt psychology w1th1n the family ,of field theories,

4:

theories wh1ch propose that the total pattern or f1e1d of forces,

g

stimuli, .or events determine learning. !l Nrpe field theorists believe

it more prof1tab1e to be concerned with the present. "2 Th1s theory

~

group does not deny the past that hasg made the individual the way

he ore.she is, but 'from a scientific pomt of View," the field theo-~

&

rist beheves that it is better to study the 1nd1vidua1 as the per§on

he or she is now, a ‘person made up “of those accumulated experi-

™~

ences. Individualsc should not )concern themselves with what was done _

e

3

1 1

wvhen "x or 'y subject was learned. ''The field psychologist

points out, however, that even with approprlate past experlénce the

~ -

) -®
* may solve it if it is presented in another \'Ivay."4 . i

‘ & ’
L 1 - . ‘ ' AN
Knowles, p. 25. | oLt e

9 A
Ernest Hilgard, Theoriés of Learning (New York: Appleton-
Century-Croft‘sl, Inc., 1948), 1lst ed., p. 16. )

s . .’ ‘e

organism may not solve the ‘problem if it is' presented one way and B
¢
|
|
J\
|
1
|

-7 Ibid. - *

S %l b 17.




. Kurt Lewin's Influence

An applied behavioral s'eientist, Kurt Lewin, used principles

‘e

_ first expounded by the gestalt school that he developed into a ‘'‘topo- . .

1
logical theory of human motivation. C,‘entral to thlS field theory2
was the conceptof 'life space'--all the persons‘, events, ideas,

needs §\n§ so on_that may be influeneing an individual at a given

*

point in time. n3 ; - . N
Although a member of the Berlin gestalt group, Kurt- ;o
- Lewin early began to break new ground, especially in - \ .

studies of motivation. Lewin's is not, strictly spee(king,f £ )
’ a psychology of learning. Only a &mall fréétlon of -hig '
. own work and that of hlS students is devoted to pro- . .
blems of learning, but his conceptio behavrioral .,

" */  dynamics are critical of many curren&l;xei?efs about . - ,

learning. While the formulations are resented A

*
N

as a theory of learning, they are relevant to such a 3
. theory. 4 ‘ A . .

N

In the Knowles chapter of "Theories of Leavning..." the author
. N \ ‘ ' - I—{'( ->:' 8 . e
notes that "Kurt Lewin developed what he rrefe'rre'd to specifically

as a fleld theory."® ) /,‘

¢ I'd

1 .
“Psychology 73/74 Encyclopedia (Connecticyt: Dushkin Publish-
ing-Group, Inc., 1973) p. 147 ¢ R‘

A

2 . !

Hilgard, 1948, 1% 215. "

3

Psychology 73/74 Encyclopedia, p. 1.47

‘HNigard, 1948, p. 209. y., .

5Know1es, P. 25.

28 ‘ ‘




An- Introductory Literature

of Learning Theory

The thread.that ties \together the learning theory cited thus far.
is woven together in the fcllowing way: The° gestalt school hoﬁses
the fleld theory, which in turn produced Lewin's topological and

vécféf psychology with its concépt of life space.

Lewin conceptualized each individual as existing in a

.life space in which many forces are operating. The o

life space includes feéatures of the environment to
which the individual is reacting--material objects he
encounters and manipulates, péople he meets, and

‘his private thoughts, tensions, goals, and :fantasies.

Behavior is the product of the ‘interplay of these
forces, the direction and relative strength of which
can be portrayed by the geometry of vectors. Learn-

-ing occurs as a result of a change in cognitive struc-

tures “prodiuced by changes in two types of forces:
(1) change in the structyre of the cognitive field
itself, or (2) change in the internal needs or moti-
vation of the individual. Because of its emphasis
on the immediate field of forces, field theory places

more emphasis on motivation than any of the pre- . -

ceding learning theories. Lewin felt that success
was a more potent motivating force than reward, and .
gave attention to the concepts of ego-involvement .nd
level of aspiration as forces-affecting success.

Al

Knowles points to the gestaltiéts and particularly Lewin's

writing. as- the relevant work that ties together learning theory,

2

‘humanistic, and third-force theory. »

-

1
Knowles, p. 25.

-
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It is this nonmetric geomietry of spaces (topology), a system
of mathematical ‘logic, that gives learning theory concepts of "inside"
and "outside'' and .'"oundary." Hilgard notes that "sociologists have

long talked of 'in groups' and 'out groups.'”ll It is in such a con-
ceptual way that.-Lewin is using space here.
ual way. / ing

- - =

Vectors are also borrowed from mathematics by Lewin. Vec-,

*

tors are usually illustrated by arrows and line lengths connoting

~amount .of force being exerted by the measured length of the line. ~.

~
\

Conflict theory and cnnflict resolution as found in group dynamics -
lend thgmselves to vector application.‘ ‘ .
Interestingly, the life space theme in Lewin's work is also

found in the writing of John Seeley's thoughts of a 'society of

s
- 3 2
selves." . ‘ N -

v

Hilgard describes Kurt Lewin's concept of life space: °

The conception of life space is a plausible one.

It signifies that two people walking down the same -
street are going different places, and worlds in

which they are walking are to some extent differ-

ent worlds.4

lHilgard, 1948, p, 214.
+ 2Ibid.

3John Seeley, "Social Psychology, Self and Society," Journal of
Applied Behavioral Science (Vol. 1, No. 4, '1965). p. 316.

4hid., p. 215.
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It is with the life space concept that hints of self-actualization occur.

" Lewin's concept of life space touches upon the ideas of reality-

unreality. When thge life space corresponds to the real world in

which the person interacts, he is said to be in touch with rea.lity.1
2

The concept also has’ a dimension of a "time perspective''“ which is

the exact factor being measured by the POI, a condition of

Shostrom's self-actualization test.
It is at this point in.the learning theory literature- that the -
’ . ¢ . d *
reader finds the most fundamental concept of the POI test and the

T groui) process coming together ‘with the Writings of Kurt Lewin. .

In the argot of the T-group language, the c¢.cept is referred to as

e
<

"here and now." In the POI test it is called ''time competency,"

and Lewin refers to this as "present life space."

Perhaps even more forcefully than his gestalt col-
leagues, Lewin insisted that behavior dépends ugon
the present, not upon the past or the future. Past
events, like future events, do not exist: now, and
therefore in his sense, cannot have effects now.
While past psychological fields a.e part of the -origin.
of the present field, their" relationghip-to the present
is so indirect-that $heir explanatory value is slight.3

1 .
“Toid., p. 316,

Tid., p. 317. Also see Larry K. Frank, "Time Perspectives,"
Journal of Social Philosophy (Vol. 4, 1939).

3 .
Hilgard, 1948, p. 317.
N . v

31
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Lewin was cognizant of his neglect of learning and takes a
stxlbng stance in regard to this r?eglect. '"He says that learning
(i.e. the inﬂhence of the past on the present) has been much over-
emphasized, a reaction against earlier prescientific teleology

~ ' 1 &2
(i.e. the influence of the future on the present).

A fuxlther co‘nnecti\o‘n between gestalt, learning theory and the
.’f'_'ggoup via Kurt Lewin is seen in a Knowles' analysis. He writes:
"Since somé ;af the strongest forces affecting an’ indiv‘idual'st psycho-
logical field are other people, Lewin became greatly inter"es’te-d in
group and institutional dynamics; and, as we shall see later, itis
in this dimension of education that his stronggst influence has been
felt."3 Finally, much of this literature regarding learning theory
and gestalt which gives birth to new areas of study is drawn to-

- gether. ''"The most recent development in the field of theoretical

approach has appeared under severﬂ labels: phe,nomenologicai

‘)

]Hilgard, 1948, p. 217. . o

2An interesting\ note in the third edition of Hilgard and Bower:
"The chapter cn Kurt Lewin has been dropped because of his views
on-glearning which have not been sufficiently influential in recent
years ’Eo' justify this attention to them in context of learning theory. . .
Lewin's views are currently very much alive in social psychology."

-

3Knowles ,.p. 25,
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psychology, perceptual psychology, humapistic psychology, and _

»
s

third-force psychology. nl

The Radical Sociologists

John Staude writes in his’ co-penned work, Humanistic Society,

of the new wave of younger sociologists who are ,«now probing the -
routine ground of everyday acti.vities2 and notes that their works
have taken on various names: ethnomethodology, neo-symbolic inter-
actionism (Erving Goffman); the sbéiélogy of the absurd, phenomen-
ological sociology (George Psathas), existential sociology (Edward
Tiryakian), and humanistic sdciology. According to Staude this new
wave in the social and behaviordl sciences has now confronte;i the
established thoughts of Max Weber and his insistence on objectivity
in the social sciences and ''value neutrafity” in social research.

Concepts like "closure' from Kofka's more general law of

pragnanz are being fostered by these new soqfologists. John Liosak

]Kndwles, p. 26.

K}

9 :
John R. Staude, '"The Theoretical Foundations of Humanistic
Sociology,' Humanistic Society: Today's Challenge to Sociology, ed.

John F. Glass and John R. Staude (Pacific Palizaides, Calif.:
Goodyear Publishing Co., 1972), p. 264.

EN
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A

. - 1
defines pragnanz as the tendency to godd form perception. Ethno-
methodologists study not simply action but also the setting in which
action occurs or the ''grounds' ' of action.® When that seifing'is ex-
plored, the routine activity of the human encounter, the taken-for-
granted activity which contains .the unspoken meaning or assumed
activity, is engaged in or completed like broken dots connected in
the mind to create the image of a straight or solid line, 3
Staude goes back to the writings and ideas of Harold Garfinkel
when he notes what an ethnomethodologist. might ask:
How is it that people assume that if the};say 'good
morning' to me, I will say 'godéd morning' to them?
Members of this school insist on the fact that the -
so called reality of everyday life is actually a social
' construction, a world of shared meanings which men
tacitly agree not to question in order io carry on
their dally business.4 :
With this writing as just one example among many, a radical-

izing school of sociology has come about ushering in new attempts

at a beginning theory which sound amazingly similar to gestaltist

1

Losak, p. 17.
2Staude, pp. 264-265.
3Losa.k, p. 17

4Staude, p. 264.




27

<
¢

views . Verbiage used by both theories, such as "grounds and fields

s ~

of action,' are sure indicators of this connection. The social’ phen-

omenology of Max Scheler refers to no "inner" er '"outer' world,

just "my world as it presents itself in my awareness pr‘océss."1

It is ‘at this point th;\t Scheler refers to the "h;re and now." Such
concepts of time amazingly resemplé the works of Maslow and
Shoétrom as theg} examine the actor becomirg more time competent
and inner-directed.

I
/ "
In a departure from traditional formats, The American

Sociologist dedicated half of an issue to a section entitled ''Debate, "
which was an exchange solicited and printed betw_een five sociolo-
gists, one being American Sociological Association President,
Professor Lewis Coser, regarding his keynote convention address’
that focused attention upon ethnomethodology. In defense of the
approach, Donald Zimmerman writes that critics simply fail "to
grasp the distinction between the content of social interaction as it
is known to the participatns or to the conventional sociological ob-
server, on the one hgxixd, and, on the other, the form of social

interaction that can be seen most clearly only when one suspends

concern for what people are doing and seeks to describe how they

M bid.
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are doing it."l This contrast illustrates one difference between ©

— -
ethnomethodological -and conventional sociology. It is precisely that

f . b
"form" or 'how" which unites ethnamethodology and the training
process of the T group that is found in the Social Communications

course of this study.2

Bl

A Brief Capsulation ,

In understanding this laboratory course, Sociology 290, Social

~ v

Communications, it is necessafy to see its origins in'terms of the
basic behavioral science theory. The foundation of the approach
util.ized in Sociology 290 is in gestalt t;eory and field' théory. Its
development .is continued by Kurt Lewin, who this_’wr\iter&‘ﬁeves to
be a major advocate through his work in vector and topologicfal

psychology. A fundamental thought to all this is the concept of life .

N N o ~ ’
space and Lewin's insistance on Larry K. Frank's '"time competency'

¥ ’

or "here and now." The concept of time competency is also a .
major concern of th\e most human of the third-force #theorists, A.

Maslow. It is Maslow's concept of time that is measured in the

lponald Zimmerman, '"Five Sociologists in Search of Consensus:
An Exchange on Coser's'Two Methods in Search of a Substance!=- :
Ethnomethodologists--A Reply to Professor Coser,'" The American
Sociologist (Vol.- 11, No. 1, Feb., 1976)." ° :

[}

2bid. ) '
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) »
POI, an, instrument designed to understand self-actualization in in- -

dividuals and serve as an instrument to genervally measure positive

mental health.l It is E. ‘Shostrom's POI that is utilized to measure

»

change in the participants Of; Sociology 290.

k]

Maslow as a Focus

Shostrom's POI has stimulated a wave of research into

o

Relsman s, Rogers', Pearls' and Maslow's humanistic c'oncepts.
The POI consists of questmns (value judgements) reflecting behavior
that is seen to be of importance in the development of the self-
actualizing individua.l.3 ‘ - !

Abraham H. Maslow wrftes in his last manuscript (which was °
published posthumously) a set of questions that gives the reader
quick insight into tk{is paper's area of concern.

What does one do when he self-actualizes? Does

he grlt his teeth and squeeze? What does self- s

actualization mean 'in terms of ‘actual behavior,
actual procedure?

&
]

Robert R. Knapp, The Measurement of Self- Actualization and
Its Theoretical Implications: A Report of Research Based on the
Personal Orientation Inventory (POI) (San Diego: - Educational and
Industrial Testing Service, 1971), p. 1.

2Ibid., p. 2.

3Ibid., p. 3.

Abraham H. Maslow, The Farther Reaches of Human Nature
(New York: The Viking Press, 1971), p. 45.

37
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In answer to thése questions Maslow cites eight ways in which

one self-aqtuaiizes. First, it means to experience totally, to go at

£} 5
-

a moment with full absorption, to forget shyness and 'to go at it

'whole hog'", to fully throw oneself into experiencing a moment.

"The key word for this ié tselflessly,' and our youngsters suffer.

from too littlé selflessness and too much self-consciousness, self-

1
awareness. " . .

Second, self-actualization is an on-going process of making

-~

choices, choices that are growth steps f@ward "progression" orl
"regression.'" The kinds of decisions ar; individual makes daily‘ar‘e
movements either toward being afraid, toward safefy and toward |
defense or, on the other side, de;isions that are movements toward
,growth choices away from safety and defense.

Third, Maslow épeaks of the self and 'emphasizes that the
subject is not "clay" but a human being with a temperament and a.
self that must emerge. Maslow stresses that for movement towaz;d
self-actualization, a "listening to the impulse voices" must occur.
"Most of rus, mc;st of the time (and esi)ecially does .this apply to

»

children, young people), listen not to ourselves but to Mommy's

-

introjected voice or Daddy's -voice or to the voice of the

- S -
> ..

Yhia. - : ’ ‘ '

N3

-
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establishment, or the elders of authority, or of traditiod. There

- R / ]

P

~are times, acco;-ding to Maslow, that man must look to the "sup.-

reme court'' inside himself.

As a fourth way in which one can self-actualize, Maciow sets
L v

dbwr‘%

'

' Frequently, when we are in doubt we are not honest.
' Looking within oneself for many of the answers implies
_taking responsibility. This matter of responsibility has
been litile studied. ¥Yet it is an almost tangible part of

psychotherapy. 2 , '

Fifth, Maslow chéllenges the individual to:dare to be di_ffex;ent

a nonconformist, unpopular as opposed to being dishonest with one's

conversations. '"To be courageous rather than afraid is another

3

version of the same thing."
§ ' e .
-+ Sixth, self-actualization is both an on-going ‘process and an

’ = <o .

end pi:?:ct.‘ It means using one's gifts, i.e. intelligence, and going

T

sy
.

through process of study /to do well what one wants to accomplish.

A seventh step toward self-actualization, according to Maslow,

o 4 . . * -
is to permit the person to set up moments when he or she can be

v .

‘ . "surprised by joy," a transient moment for'a peak experience. In
1 ' * R . - \
~ bid., p. 46. , ‘ ‘-
. r ’
Ibid. : ,
Ibid., p. 47. o
) .
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covery can lea/d the person to an encounteTring of true potentialities.
g? . < - A

. SN . .
. An eighth step is identifying one's own hidden areas, one's
) » ' 1 -

own defenses, 'opening oneself up to,himself."” Maslow states-that ,

@ 32 *
P - ¢

) these .momeri}s one‘/can discover false notions of self, .and this dis- . . .
after tpé defepses are registered, one can find the courage to give

o

them up. Such a giving up 1s "painful since defenses have ué‘ua.fly' , »

: been erected to hide the unpleasa:nt.z

Finally, the brief outline of the eight issues describ'ing sgl'f-

actualization by one of the major spokesmen of the humanistic or.

third-force psychologists becomes érystalized when Maslow writes:

. -

a

‘ Put all these points together, and we see that self+ °

) actualization is not‘a matter of one great moment. -
It is not true that on Thursday at four o'clock the =~ ‘o
trumpet blows and one steps into the ‘partheon for-
ever and altogether. Self-actualization is a matter R
of degree, of little accessions accumulated one by -
one. Too often our clients are inclined to wait for '
some kind of inspiration to strike so that they can
say, 'At 3:23 on'this Thursday I became self-actualized!!
People seletted as self-actualizing subjects, peop\Ie g
who fit the criteria, go about it in these little ways.
They listen to their own voices; they 'take responsi-
bility; they are honest; and they work hard.. They
find out who they are and what they are, not only . .
in terms of their mission in life, but also in“terms
of the way their feet hurt when they wear such and

o such a pair of shoes and whether they do or do“not '
2 , , . _ .
1 .
Ibid., p. 47 k- )
¢ s i ’(
21hid., pp. 48-49. ‘ L .

-
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? ’ / .
like eggplant or stay up all night if they drink too
mych beer. All this is what the- real self means.
- They find their own "biological natures, their congeni-
tal natured, which are irreversible or difficult to
change. 1. . ~

g

-

. ' ’ . "POI RESEARCH ~
. ~

e

. . >

' < : ~

Y - o ®

Everett Shostrom writes about Maslqw's' concept of self-

-

actualization -and thre“ pers'on who js attempting to be more fully
'?ungtion'ing, a person living a life that is enriched be\yone the average
individuaﬂl'svlife. He- references Carl Rogers' major texts, Client-

Centered Therapy and On Becoming a Person, as two outstandlng

?

works that also reflect the same idea. Shostrom continues by writ- . ’
. N S |
'ing that many in the therapeutic community "havé felt the need for a
N

comprehensive measure of values and behavior that is seen to be of

. . 3
importance i} development of self-actualization."® ‘He states that .

. the POI was created to meet this need.

) K

The b1blzography surroundlng the use of the POI is enormous.

N1nety six artlcles have been pubhshed and 96 d1ssertat10ns, papers

///

and unpublished ‘articles have a]so/ﬁfen indexed as of March, 1973.
//

s

o

T Ibid., p. 50.
Everett L. Shostrom, EdITS Manual for the Personal Orienta- y -1
tion Inventory (POI): .An Inventory for the Measurement of Self-

Actualization (San Diego: Educational and Industrial Testing Service,
1966), p. 5.
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A major attraction h?.s been that the ipve.ntory can be employed in a
manner that shifis a tl;‘erapistj-patient focus to tl;e ."client's level of*
positive menfal health. ul It is with this added dimension in t_‘ocus
that a perusial of the research literature wjll clearly show the length *

and breadth of use to which this feedback instrument*has been ap- 7

plied. I . -

7
W ~

The POI has been uced in clinical s}udie's, counseling studies

(i.e. underachievement and grade-point average studies), studies of

-

faking and response sets, correlational studies, factorial studies,

°

reliability and overall measures. of self-actualization, as well as

"results from populations of special interest (i.e. teachers, clergy-

By

men, nurses, adolescents, delinquent-felon populations and alco-

holics).”2 Yet, the area of major interest and the limijs of this

project force the literature review to concentrate on those POI works

that directly celate to 'sensitivity training and marathon-group per

formance. "3

‘

Gary Cooper writes that two primary research strategies have

been used in reporting evaluative outcomes from T-group training.

1Ibid.

2 .
Knapp, pp. 2-186.

31bid.
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/

- _The first strategy uses. .."measures related to the expecte.d out-
comes or using a wide variety of measures for the purpose of de-
Ecting whatever, changes do in fact occur, expected or not (Srr:ith,
1969)."r The second strategy has been more widely used...'since
" there have been few measufes available for assessing the kinds of
attributes associated with T-group training, particularly elements of
self-a.ctua.lization."2 Cooper contimIJes by attesting that "a recent
development by Shostrom now provides measures of varlous aspects
of self-actualization, yet "it has been used almost‘ exclusively in .
clinical settings."SFor a more detailed review of this part of the .

research literature the work, "T-group Training: Before and After,"

4
should be inspected. ‘-

-

POI Research and the T Group

In a special research report by Robert Knapp, nine studies

that are reviewed touch upon sensitivity training, T groups, marathon

1Gary L. Cooper, ''T-group Training and Self-Actualization,"
Psychological Reports (Vol. 28, 1971), p. 391. (Also note the Smith
reference to P.B. Smith, "Improving Skills in Working with People |
in the T Group' (London: Department of Employment and Produetivity, |

1969). ©
2

Ibid.,

3bid. ‘
4Gary L. Cooper and L.L. Mangham, '"T-group Training: ‘

Before and After," Journal of Management Studies (1970), pp.224-
239.
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”

groups and the Personal Orientation Inventory. The first of these '

works cited originally appeared in the Journal of Counseling

Psychology, (1'970), by J.F. Guinan am;l ML Foulds entitled
"Marathon Groups: Facilitatory of Personal Growth?" ’i[‘lge ab-
stratted findings reported ''changes on the POI scale scores follow=- ’
ing a marathon_group experience."1 The population was classified
.as relz;tively "norma\.l” college students who volunteered for /a 30~

hour weekend marathon experience. The results were compared with

L)
©°

. a control sample of volunteers. All 12 mean POI scores for the ex-
perimental group char;ged in a positive direction witkl seven of the

12 scores reaching significance. Those significant scores were on
scales I, E?c, Fr, S, Sa, Aand C. (No change was noted on the
second major scale, Tc.) The data v:/as reported comparing group
pre- and postexperimental scores.

An additory observation of the study showed that the authors‘
found that studenfs volunteering for the experiment (a personél
growth expefienc;-mégathon group) are depicted as iess self~
actualized, more qther dir‘;cted, less spontaneous, having lower
self-regard and self-acceptance and having difficulty (to a greater
degree than the control group) in establishing interpersonal relation=

v

ships

1 -
Knapp, p. 7.




-

37

Robert Knapp writes about a 1968 study conducted by S.A.

Culbert, J.V. Clark and H.K. Bobele, They report in gthe Journal

of Counseling Psychology that university Studentg whose POI scores
'aré lower than average (as norm referenced) at the beginning of a
sensitivity-training experience resulted in "significantly higher POI
scores on four scales: I, S, Sy, and C."l (Again no change could
be noted on the Tc Sc;glt;.) Culbert, Clark an’d Bobele also report"
that with another group holding high above’-average self-actualizing
scores, no significant change occurred although 10 of the 12 changes
favored the rlegati;/e direction. On this data the statement was made
that "initial level {s] of self-actualization as measured by the POI
would appear to be an important consideration in studies of change
resulting from various group-training techniques.”z

The Kr;app monograph continues by reporting on a 1969 year- -
long project under Title III ESEA, by the Overton County Board of *

Education, Livingston, Tennessee. The project report by J.N.

Flanders states that significant change toward self-actualization for

90 teachers occurred in a year-long sensitivfty-training program.

1 ‘ .

S.A. Culbert, J.V. Clark and H.K. Bobele, '"Measures of
Change Toward Self-Actualization in Two Sensitivity Training Groups,"
Journal of Counseling Psychology (Vol. 15), 1968, pp. 53-57.

anapp, p. 7.
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N

Changes between the pre- andpost-training administrations of the

POI were recorded on eight of 12 scales for the educators who

’ participated.

In the Journal of Applied Behavioral Science the work of

Rueveni, Swift and Bell shows increases in POI scores for unique
population: 13 mental health workers and community worke;t's whc;
attended a 9-week training program. ''The T groups focused on
(a) teamwork, (b) interpersonél communication, (c) clarif}cation of
roles, arnd (d) provisi:on.of a context for learning from the variety
of experiences in the participants' daily work. " =

The results of pre- and poétscores on the POI resulted in an
increase in the measure on the Tc Scale for eight of. the 12 students
and for students in inner-directedness, the I Scale. Increases were
31so measured on the Ex and S scales for 12 of the 13 students
measured. A majority‘of the students were reported to have in-
cr;ased on C, Sy, A, Ne, Sa; and Fr scales. Although the Rueveni
et. al. report refers to the training program as a T éroup, the

group only met for two hours once a week with only one hour of the

two being a ''microlab, which focused on the process of

1Uri Reuveni, Marshall Swift and Albert A. Bell, II, "Sensitivity
Trainirg: Its Impact on Mental Health Workers,' The Journal of
‘Applied Behavioral Science (Vol. 5, No. 4), 1969, p. 600.

46
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. . . . 1
communication and interaction.'

W. Brendan Reddy placed 72 subjects inté 8ix basic HRST
groups. Three groups met in a 10-day intensive residential 'labora—
tory, and three groups-met in a t\;vo-and— one-half hour ten-week
laboratory.. The basic laboratory approach followed a NTL model
for human-relations, sensitivity-training groups Data was collected
through the correlation of the pre- and post- POl and William Schutz's
FIRO-B. It was fc;und that a variable existed between 1nten51ve and
nonintensive group composition. But a more crucial variable was
the affection variai;ie: " greater POI results occurreél in those parti-
cipants whose FIRO-B scores were in opposition to the group com-
patibility mean. In other words, if the group mean on the FIRO-B
suggested closeness, the member's score that deviated from the
mean toward avoidance made the greater gain toward self-actualiza-
tion. The Reedy study2 seems to suppor;t the HaI:rison and Lubin
studies which suggested that learning groups pe compared in such a

way to promote elements of support and confrontation in order to

1Ibid. » p. 601.

2w, Brendan Reddy, "BRIEF REPORTS I: Interpersonal Com-

patibility and Self-Actualization in Sensitivity Training, " The Journal

of Applied Behavioral Science (Vol. 8, No. 2), 1972, Pp. 237-240.
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bfing about maximum learning for all members of the experience.

AN 1 : -

ﬁ"; Roger Harrison and Bernard Lubin, ''Personal Style, Group
Composition, and Learning~-Part I and Part II," The Journal of
Applied Behavioral Science (Vol. 1, No. 3), 1965, pp. 286-301.




CHAPTER III

PROCEDURES AND METHODOLOGY
. °  CHAPTER INTRODUCTION

In this chapter the way in which this study has been conduc!‘ted
will be demonstrated. The chapter will beé begun-with a brief re-
statement of the research question, followed byi a full treatment of |
"The Limitations of the Study." The next section, entitled '"Basic |
Assumptions, "' will deal with some underlying assumptions not fully I
tested here but accepted for the purposes of conducting this investi- ‘

) | |
|

gation. The chapter will lbe cont%nued with two major sections‘,: .
(1) "Procedures for Collecting Data,;' containing an explanation of
the prototype laboratory design and pilot"test, followed by the fi.nal
laboratory design with its new population source and the instr_umen‘&

' containing

utilized; aind, (2) "Procedures for Treating the Data,’
statistical'technique‘s for data treatment. The writer will conclude

the chapter with a summary statement.

Restatement of the Question

: The purpose of this study is to test for behé.vioral change in
i
participants who enrolled in a basic model of a semi-intensive,

ERIC 49
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human relations trai-r‘ling course, Social Corgmynic?.tiqns,: at the
College of DuPage. The course bbjeétives é.re in the area of third-
force theory, and the course's focus is on affective learn’ings as
assessed for the purpose of this study in E. Shostrom's POIL: The
two main areas to be measured by the POI are time éompetency (To
and inner-dilx;ectedness (I). The measurement wili take placé by

-~

comparing a group mean prescore to a group mean postscore ‘on

_the Tc_and I scales.

LIMITATIONS OF THE STUDY

, Depending'on the nature of each specific study as well as the

éverall goal of a work, this section can be found in different. places
’ ~NCT . ,
with differing levels of importance. It has been purposely placed in

*
“

this chapter to emphasize the close relationship between limits and

design questions.

Statistics in the Social Sciences

The social science literature warns that statis'gicai tools used
alone have a limited usefulness. Regdrding this point, it must be
said that a major assumption of this proposal is that statistical
analys;ts facilitates social research. Yet, this proposal mu\st also
contain a comment regarding the limitations of statistical tools. In-

stitutional and discipline concerns have been noted regarding the -

0}

50




limitations of a statistical tool in a specif}q setting and with a unique
. \

\
test. In this case the measurement of behavioral phenomena will be

L}

found in the College of DﬁPagé's 'Sociology 290 E ass using the POI.
A maj'or writing in the behavioral science res:e\af:ch sector

comes from Bernard S. Phillips who writes:’ "Behav;o;'al scientists

utilize statistics primarily in order to perform tecsts of significance

between pairs of variables."! Phillips then notes that ''this approach
can easily degenerate into analysis without synthesis." He elaborates
upon this point by sh“ovs/'ing that a ''marrow interest in minute aspects" s,

]
I

dccurs while the researche'f loses sight of the larger context.2

5,

He continues {0 write about. the limitations of statisticai testing by °

stating: ""At its worst, a focus of analysis leads to a kind of com-

partmentalization of the mind*—anaioéous to a specialization among

disciplines which erects barriers to communication--which leads it

to locate statistical significance but miss genuined s:lgnificanc:e.”3
“The meth\odological issue becomes of even greater importance

2

when it is viewed in regard to the specific nature of this study.

1Berna.rd S. Phillips, Social Research Strategy and Tactics
(New York: The Macmillan Co., 1966), 2nd ed., p. 322.

2

Ibid.
3 rd
Ibid. ‘
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"The” humanistic social scientist drgues that the data of the social

sciences is qualitatively differeit from those of the natural sciences,

and that very different nfethods must be ém'ployed to study social

4

1 ~ | ,
reality." : © \ -

Limits of Controls . ' <

This study is an applied research project,| an app;:oach that
. > . Vg -

-has built-ir_l limitations which are accepted here ‘\t\'or the purpose of

s '

gaining advantages from an action-oriented approach to research,
¥ R

For a moment it may be appropriate to refer to Fredrick Goodman's
thoughts on applied research, particularly on the w,ord'"practicum":

Here is a term which conjures up a very speciallzed .
existence half way between the theory of schdﬁl and the
practice of job. It implies; I think, superv1sed per-
haps even collective, practice.?2® ‘ g

' (

Controling extraneous variables when applymg thls practicum to

the job of classroom teaching is somewhat more dlffi’cult than such

~ 1
! Staude, p. 264. ' ‘.i
’ \
In this quote Dr. Goodman was attempting to illustrate
the uniqueness of the term ''practicum'' for purposes. different than
those in this study. Yet, it still serves this study well as an ‘auth-
oritative clarification of a nontraditional research sty1e~ Taken from
a special’ chapter, ,'"The Role and Function of the Thesaurus in
Education,'" by Dr. Fredrick Goodman, ERIC, Thesaurus of ERIC

2

Discriptors {New York: CCM Information Corp., 1970), p. 11.

° \
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application and control in the experimental laboratory of the psycho-
logist or in the 1aborator§ of the natural scientist. Although it is

-

acknowledged that a number of variables \will effect the puritj;r of thé
field design, the limitations and con)troﬁf;must, nonetheless,, be re-
lated so that the reader may determine 'the applicability of th€ re-
search to indiviolual intellectual curiosity. “

In a discussion of cause and effect, J. Simon notes that:
"Nature usually does ‘uot arrango her experiments as oysteruatically .
as a researcher would, and thereforé, the evic%ence' is har‘dc‘er to. )
i’nterpret.”l\ Th‘e ja'pplication of the T group (via the Social Communi’—
coo.tions coursé) has been dgsigued.fo be the maJ:or independeut vari-
able, w1th the E:lependent variable being the change observed in the
post-POI adn.mini.stration. Yet, there are a number of "natural" in-
fluences that should be cited: (1) the time lapse between \the pre- .
“and post-test; (2)‘ the frames of reference of the respondents during
the pre- and post-test that might be extraneous to tbo éxperience;
and, (3) the lack of an identical control group of students that
would not have exposure to the mtervemng independent vamable of

- 2 o .
the T group. . )

1C.ful:la.n L. Simon, Basic: Reséarch ‘VIethods~ in Social Science:
The Art of Emjnrlcal Investlgatlon (New York: Random House, *1969),

%h‘here is a POI literature referring to control group types in a
‘general college population conducted by previous researchers, (Knapp)
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A major limitation of the study-is the lack of previously tested
groups of similar design that could be, found in ‘the‘human relations
. . : S

literature so that a possible' benchmark comparisori could be attemp-

ted. Also as the course desigh varies from one idstructor-trainer
to another, it can be empirically observed that the participatory, @

. ' ©
groups appear to vary from one college class group to another.

E

BASIC ASSUMPTIONS

The major assumption of this work is that the measures of

self-actualization as found in E. Shostrorﬁ's POI are applic,able to

? -
\

human relations sensitivity training as found in the Social Communi-

4

ce{tions course at Omega College in the Coliege of DuPage. It is
believed that the two major scales (Tc and I) on the POI dealing

} .
with "here and now' and "the locus of interaction! will adequately

measure the affective change hypotheses to be tested in this .sociology

[N

course.

-~ <

-

PROCEDURES FOR COLLECTING DATA

-

¢

In the following chapter, Chapter IV, data resulting ffrom this
study and research design ‘will be discussed. Before the final design
can be réported, a description of the proto;‘.ype ‘laboratory design and

its admihistration muét first be viewed.

N

o " _ o4 4
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Prototype Laboratory Design .

Two Social Communicatio?s courses were researched in a pilot
proﬁ'eqt, both courses following ‘the same agreed upon design model 7
initiated by a four-pérson training staff‘ that' was working totaily :r;\-
concert with one another. Once the staff agreed on the initial format
’their focus shi>fted to specific steps to be taken to meet thé course

C

objectives through the format design.

b

The format design contained two srhall groups. The minimum
group size- wag eight and the maximum s-iz; was 12. " One senior
trainer and on§ co-trainer worked together in each group~ in an equal
status posit\iori. ne qbviou; \differe;lce 'was that both co-trair;ers
were cronologically younger and, although highly skilled, their ap-
parent age created a s;ereo-typical junior identific;tion inside the
groups. ) . ‘ : ‘

ES

’T;\he format dlesign's\'time“sequence was as follows: Friday
evening\} 6:30 p.m. to 11:30 p.m.; Saturday; -9:30 a.lu. to'1.1:30 p.m.;
and Sunday, 9:30 a.m. to 6:30 p.m. On the following weekend, these
times were repeated except for élinday's schedule, when the last
hour was reserved for a "'wrap-up‘” and volunteer post-POI test.

Both groups followed the same time sequehces in terms of -

breaks, meals, starting a day and ancluding an evening. - Both

groups would, therefore, be part of a general and larger laboratory

55
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;

working toward a common set of learning goals and sharing some
large-grdup experiences (i.e.: community lecturettes, testing newly-
acquired small group learnings and- skills with‘ ‘the members of the
- "other'' group who would have, as planned, little personal data ‘on ¢
. " the participant). : ' o N
The pilot laboratory, containing two groups, was held in an .
off-campus location. The rationale followed the lgad of social -
'psychological theory which suggests change would be facilitateéd in a 1
T ‘short time span ii: the groups are isolated from b;ck-home inter-
ruptions during each daily session.
The operational assumptioﬂ was: if each group (althbugh con-
> taining different human beings from different svocial conditions) were
organized in a simi;ar faslhion with similarly cgntrolled extr’aneous' .
variables, the overall results c;)uld b:e generalized to each of these
two groups in this pilot laboratory.
In the prototype class and POI test, too many conditions were
left uqexplained in terms of internal and face validity. Carter Cood
elabofates upon this general point: ''As to internal validity, certain
classes of extraneous variables, if not controlled in the experimental
design, might produce effects confounded with the effects of the ex-

'l \While the study can not be .referred to as a

,/ perimental stimulus.'
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1

purely experimental study, the Good refererice®* appears to apply in

this instancé:‘. Below are sorﬁe issues found in the p’rototyxpe (first)
study that were changed/in tjhe following and secondoSocial Communi-
cations course reported in detail in this paper:

1. As in the first case, theﬂ two- groups running simultaneously
introduced too many trainer differences in each group, increasing
testing difficulty.

2. The stimulus of moving from the campus was empirica.'lly
reported to bé a positive factor, but it also increased testing diffi-
culty.

3. The last hour ”vs{rap—ﬁp" and test administration schedule
was clearly discussed at fhe beginning of the course and before
studernit registration as part of the overall program.‘ This reduced
test anxiety and removed uneasiness about grades to be given and
reduced the need to hurry through éhe post-POI (as was the case in
the administration of the pretest). It al_;,o increased the overall
N to 100 per cent participation in the POI.

4. Although the second and final laboratory design was a

replica of the prototype, it was modified to include only one group

1
Carter V. Good, Introduction to Education Research: Method-

ology of Design in the Behavioral and Social Sciences (New York:

Appleton-Century Croft, 1963), p. 451.
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(as opf)osedn to the prototype which contained two groups). This

change in designm was made because the dynamics between the two

groups in the prototype could not be easily repeated and because i
intergroup inte;'actions affected intragroup changes which were being k
measured. Therefore, in the second and final laboratory the vari-

able of this stimuli being interjected by the interaction of two groups

. needed to be eliminated.

The Final Laboratory Design

The final course design that was researched in this paper
through the POI instrument contained 13~par)cicipants, working to-
gether over two weekends, six days in all, One insiructor-trainer
served as the facilitator. No co-trainer assisted (as in the proto-
type) which resulted in the elimination of problems of trainers'

differences. R

The_trainer-had -conducted T groups with college groups for

10 continuous years. The professionals' approach was sociological
and the background training was rooted in an NTL-influenced, aca-
demic graduate curriculum. The leader-facilitator accepted the
original prototype design with few modifications. (This was dﬁe to
that person's iﬁclusion at the earliest stage of this study's “research.)

The course was moved back to a campus facility and this

allowed for one less extraneous variable which could not be tested

ERIC . o8
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for or which might influence POI administration and overall time
pressure. The campus facility was a carpeted lounge designed to

have the comforts of an informal home living room setting. This

s etting was belieyed to be important because it stressed an aduit,
nonclassroom environment, which had a re-enforcing potential ‘of a
nonchildlike. approach to lea,rMné. Malcolm Knowles writes extens-
ively abou’; this subject. '"The physical environment requires pro-
vision for animal comforts (tempergture, ventilation, easy access to
refreshments and rest rooms, comfortable chairs, adequate light,

good acoustics, ect.) to avoid blocks to lea.rning.”1 Knowles con-

tinues: = A
Just as we have witnessed in the decade a growing
concern for the quality of our environment for living,
so during the same period there has been increasing
concern among educators for the quality environments
for learning. From the ecological psychologists we
have begun tc obtain valuable information aboéut the
effects of the physical properties of environment on
learning. The social psychologists have taught us
much about the effects of the human environment--
especially the quality of interpersonal relations.

In the same work Knowles refers to thé study in adult educa- .

tion by A. Tbugh which discriminates between child learners and

«

1
Knowles,' p. 103.

2Ibid.
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adult learners. Tough notes not only what and why adults
learn, but how they learn:

o
Through group and individual methods, many adults
now set out to increase their self-insight, their aware-
ness and sensitivity with other persons and their inter-
personal competence. They learn to 'listen to them-
selves,! to free their body and their conversations from
certain restrictions and tensions, to take a risk, to

. be open and congruent. AL Attempting to learn this sort
of knowledge and skill seemed incredible to most
people 20 years ago. Great changes in our conception
of what people can and should set out to learn have
been created by T groups, the human potential move-
ment, humanistic psychology and transpersonal psy- .
chology.1

1

Thus, the T-group approach and the adulf setting were maintained

.

and preserved.

The POI Instrument

The Personal Orientation Inventory was designed by Everett
L. Shostrom. Encouragement to construct the inventory came from
Abraham Maslow and conceptual assistance an:i develppment under-
lying the ‘inventory came from Frederick Perls. Other outstanding
scholars involved in the instrument. design are Wayne Zimmerman -
in statistics and George Back in the development of scale 4, "Ac-

2
ceptance of Aggression." The POI's original ‘developmental function

1A. Tough, The Adult's Learning Projects (Toronto: Instituie
for Studies in Education, 1971), p. 42.

2EdITS Manual, p. 4.
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_was to assess the "self-actualizing person--a person who is more

fully functioning and lives a more enriched life than does the aver-

1

age person. "

"The Personal Orientation Inventory (POI) was created
to mieet this need. The POI consists of 150 two-choice
comparative’ value and behavior judgements. The items
are scored twice, first for two basic scales of per-
sonal orientation, inner-directed support (127 items)
and time competency (23 items) and second for ten
subscales each of which measures a conceptually im-
partant element of self-actualization.

The 10 sub_;,cales of the POI are as follows: (1) SAV Sc’ale,
slelf-actualizing value; (2) Ex, existentiality; (3) Fr, feeling rc;.-
activity; (4) S, spontaneﬁy; (5) °Sr, seif-regard; (6) Sa, self-
acceptance; (7) Nc¢, nature of rr}an; (8) Sy, synergy; (9) A, accep-
tance of aggression; and (10) C, capacity for intimate contact.

Although the data tha;t might result from subscales is not
consid;}ed part of the two r;lajor hypotheses, it is believed to be

impoertant of the overalll study and the results will be reported in a

section containing ''residual findings.'

Ibid., p. 5.

Ibid. - &




54 ' :
PROCEDURES FOR TREATING THE DATA

The data will be collected from the 13& participant's test aiimih-
istered lat the beginning and conclusion of the Social Communicatﬂic-ms:
course. It will be returneq in raw scores on each of the scales ta
be examined. The two major scales to be examined will be the Time
Competency Scale (Tc) and .the Inner-Directed Scale (I).

A group mean score will be calculated from the raw data on
the POI pre- and pést-I scale administraﬁons. The two 1:nean scores
will be compared using the t test. .

The ''t test for correlated means' will be used to compare the

. differences between each of the pre- and postsamples.

. 2 o~ '.
. b +oy —2ré, oy
The difference between the means = Op = N

If the pre and post-POI mean scores for the individuals in each
‘sample on a gpecific scale (Tc and I) do not differ significantly, the
appropriate null hypothesis (No. 1 or No. 2) will fail to be rejected
and the appropriate alternate hypothesis is to be examined (No. 3 or

B
No. 4).

1

1The statistical package consulted was Compucorp @f‘SSOISGSA
The identifying author was Brady. The program was en ed "T Test
for Correlated Means.
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SUMMARY STATEMENT

L)

%

This chapter restated ‘\fh‘e research queétion. It dealt with the
limitations of the study from the viewpoint of the behavioral and |
social scientist. The issue~of applied ;-esearch and its relatiox}shipx -
to this paptr's methodologiéal approach followed, lgading in'fo some
\épéciﬁc and natural lirﬁitatiqns found here.' Some basic assumpti;ms
were looked at concerning the use of the POI. The procedures for
collecting the data based upon the prototype and the resulting find-
ings from that model lead to the finaJ.‘design eand use of the POI,

The section ended with the treatment discussed and statistical

formula reported.







"CHAPTER IV

DATA RESULTING FROM THE STUDY
CHAPTER INTRODUCTION

This chapter includes data from the t test with a calculation
of the deérees of freedom, followed bylthe decision rules: regarcfing
the hypotheses. The re_sults are reported as well as additional ;'e-
si'dual findings. f
The t test for correle;ted means was used to test for the two
null hypotheses and two alternate hypotheses reported in Chapier 1.
A pre- and post-POI. were"administered to the group and data was
returned as measured on the two major sc.:ales: .time competency

(Tc) and inner-directedness (I). Each scale sample yielded data that

either failed to reject or did reject the Ho in each specific case.

DATA RESULTS

‘Calculating the DF

The degrees of fréedom‘ (df) are calculated as follows:

d N -1
12 13 -1
57
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. Data Findings

58

Dgcision Rules

o

For 12 df with a probabilify. value(s)at .05 with the normal
curve for a two;ta'il test 1Z&) at 1.96, the t statistic would be cal-

culated at 2:18 or: tcrit 2.18. The decision rules are as idllows:
)

if t obs 2.18, accept Ho; if fobs 2.18, rejéct Ho in each case

so as to reject each null hypothesis.. ~

A LAY

/£
[N

-
The sample mean group score on the Tc Scale from the first

administration that occ‘urred,before the students participbt@d in the

Social Communitations course was 16.00. The sample mean group

o

. \? ¥
score recorded on the Tc Scale resulting from taking the POI after

the Social Communications course was 18.07. After calculation, the

t-test output resulted in a t stitistic of 2.608 giving-a @ score of .03.

The m score for the I Scale on the pre~POI was 83.23. The.
‘mean for the I Scale was 90.38. The ;‘t~statistic as reported was

2.302 that yielded a f between the .05 and .02 level.

.

TABLE II
TWO MAJOR SCALES SUMMARIZED
Tc Scale ol I Scale )
Pre m 16.00 © 83.23
.Postm 18.07 90.38
T ops ~ 2.61 2. 30
.02>P¢ 05 .02 P( 05




Results
, According to the.decision rules, the null (Ho) hypothesis for

Tc was rejected at the .05 level of significance.

0\

According to the decision rules, thé null (Ho) hypothesis for I .

was also rejected at the .05 level of significance
RESIDUAL DATA

Ten)subscales appear on the POI. A'dditionally the -data was
collected from the pre- and postadministration 'an.d c;alculated to
show additional output. Two additional scales showed results at less
than .65 lﬁ?'el of p: feeling reactivity and self-acceﬁtance.

The two scéles which reportéd results between the .10 and .05
leveliwc.ere s_pontaniety' and synergy. Capacity oflintimate contact and
self-regard were recorded between'the .20 t'o .10 level. Data were
recorded without a hint of trend for the Ex, Nec and A scale.s. A

|
full tabulation follows:

: _ TABLE IV
P LEVELS OF SIGNIFICANCE BETWEEN PRE- AND POST-POI
Scales e < ’ Scales ‘ a4 <
Tc £.03 Sr <720 ¢
I - £.05 , +  Sa <.oi
SAV <.20 . Nc £.50
Ex {.40 Sy <.10
Fr {.05 . A .50
S <.10 C <.20
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* The POl.results have been reported traditionally over a set

of scales copyrighted by EdITS in 1965. A similar, yet different,

\

illustration is reported here for reader comparison. It shows a cor-

relation of mean scores before the independent variable of.the -

- . 14

T-~group course and after the variable was introduced.

TABLE V "
! )
> GROUP MEAN SCORES
¢ . . i -
.k I [sav Ex - Fr 5 sr S Ne Sy Ay C
—————— ) ‘.=
9 N ~3 "
. /‘ : ;“~~ \ / -
¢ 0 “. .
- N // it ~s _ ,"\,g
& ~
. \//fQb \\\ \/.-~ ,,/ - g
-~ \‘\\ /Q!-" N il = . g
o ~v \\‘// . s % .
. . T
&
o
~ o Q o w - ' N
. o - ~ [~} Q 2_ - € gt v Q. ) N
3 to J ', ! ! =y { o ! !
43 2 8 e & & s .8 ) :
3 * '
. PROB.VALUES ' « - & lL DF |
»
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Individual Ratio Scores

Of some interest to the reader is the additional residual data
from the two major scales,, Tc and I. DThis data add;ltionally was
calcuiated for possible la_ter treatment over the gmajor‘ factors 'time"
and "support.” A time ‘incompetent sco;'e was calculated from the 3
POI test. This score was divided into itself and the time competent
score, resulting in a ratio of time use and efficiency (one hour

0 v

time incompetent to eight hours conipetent).

s o~ S

TABLE VI
T :T Time ratio
1 c
1 :8 Ratio is calculated as an ideal

The mean time ratio score was 1 : 4.4 at the beginning of the
T group, and the postmean ratio score was 1 : 6.7 at the end of
the experience .‘

The support ratio was calculated the same way with the ideal
ratio being one to three (one part othe» directed to every three

parts inner-directed).

TABLE VII

0 : I Support ratio

1 : 3 Ideal support ratio

69
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3

The participants' pretest support ratio score for inner and

/

/

other directedness was 1 :2.44. The ratio score after nine /ays

and the introduction of the independent variable was 1 : 2,77
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CHAPTER FIVE

CONCLUSIONS AND IMPLICATIONS

/

1

4 PREFATORIAL INTRODUCTION

Traditional learning theorists have found little room in their
literature for the approach to education that has been examined in

this work. Instead, they have ushered the concepts of third-force |,

theory and humanistic sociology over té the subfield of social psy-
chology.
This sgtudy's literature section contains a unique attempt to
mesh the conceptual tenets that exist in learning theory together with
the "acceptdble'' gestalt wing of Kurt Lewin's fielcli theory of topo-
sogical and|vector psychology. Malcolm Knowles acknowledges that

Lewin and/the gestaltists gave birth to the concepts of life space,

and third-force theory. It is the humanistic movement in

psychology and sociology which ties together the writings of Maslow,

Garfinkel, Psathus and newcomers like John Staude and John Glass,
that finally produces the theoretical underpinning {from a learning
theory [perspective) for human relations training and T groups in

sociolggy courses.
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THE APPLIED WORK®REVIEWED

This svtudy attempts to examine one curriculum example of an
application of third-force and humanistic theory by moving from the
world of the abstract to applied research. If examines an avant
‘garde course offering:at the Collegg of DuPage, Omega College, in °
undergraduate sociology curriculums entitlad Social “Comml;nications

>

(Sociology 290), which is an application of the human-relations,

sensitivity-training, T-group approach with the purpose of increasing
one's ability to interact in human group settings.

The inspection of this course is accomplished through the
administration of an 150-question inventory designed by E. Shostrom,
which is baséd upon the concepts set forth by a leading third-force
theorist, Abraham Maslow. The inventory sets out to measure self-~
actualization and has be¢n used gxtensively in therapy as- a positive -
indices to examine mental health. An emerging literatu;e is now
evolving in which the POI is being used in human relations situations.
The two factors measured in this practicum were: (1) behavioral
chanée as gshown by the group m score on the Time Comp’etency
Scale; and, (2) behavioral change as shown by the group m score

on the scale measuring for locus of controi-support.

72
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The\POI was administered to two separate populations. “After
the first population was taken through the research design, a revised
desién was constructed. The inventory was again administered with
the revised design approach and a new class population.

The fnajor nul]: hypotheses were in two categories:’a(@l) There
will be no difference in each statistica‘.l\ group's pre- and post-test
mean-scores on the POI measuring time competency; and»(2) There
will be no_ difference in each//statistical group's pre-and post-test
mean scores on the POI measufing support. ° J

Th‘e lengthy inventory was administered to 13 sample subjects
(s) before the course began. The subjects then participated in a
semi-intensive, nonresidential, T-group experience over'two con-
secutive weekends (six days in all). Nine days after the first admin-
istration of the inventory, the POI was readministered.

The data returned significant results :after a t test was per-
formed on the two major scales. . The data revealed significant
changes over the two scales ‘measuring: (1) _an individual'’s ability

S
to utilize time in the present as sho'wn on the Time Competency
Scale; and, (2) an individual's *ability not to be overly directed by
others as shown on the Inner-Directed Scale.

The probability level & for the Tc¢ Scale was. .02 and the

for the I Scale was between .02 and .05. The two null hypotheses

13
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were rejected at ¥ .05 (IZEf).

Residual data showed change to occur on the two ratio ’
scores measuring one's ability to use 'time"'well and one's ability to
find a balance between 'inner' and "other'" directedness. In each
case, after the introduction of the independent variable, the ratio

+ score moved closer td“what Shostrom termed an ideal ratio norm:
The time incompetent and time competent ratio mean scores
moved from 1 : 4.4 to 1 :6.7 with an ideal ratio score being 1 : 8. e
The other-directed and inner-directed mean ratio scores moved
from 1 :2.4to1l :2.7 with an ideal norm considered to be 1 : 3.
Resid‘.:al findings for a t statistic at 12 df are-between a
probabﬂi’ry of .2C and .10 on three subscales: SAV, Sr and C. For
12 df at a probability value of .10 to .05, residual findings were
reported on two svbscales: S and Sy. And for 12\df at a level of

' significance of .05 or lower, residual findings are recorded for twec

subscales: Fr and Sa. A

Significance

The literature search showed that little has been reported re-
garding the application of the POI instrument for self-actualization
with the use of such change ventures as the T group. Less still has -

been found in the litgrature concerning the application of the POI to

T4
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the “T group fgr' undergraduate academic curriculums.

The literature search did unc:)ver one use of a pre- and post-
POI in a small group situation that met the definition of an intens-ive
or semi-_intensive T group. This was W. B. Reddy's study following
the basic NTL mo-del for human relations tréining. Yet, even in the
Reddy stu’dy, the.POI data is not fully éep;orted but is used to
correlate a self-actualization factor with another factor measured
by applyix_1g William Schutz's FIRO-B instrument. ’:’In other words,
this study differs from the Reddy study in that this study regorted

:}.
POI results administered on a pre-and postbasis to a semi-intensive

T group and the T group was used as an instructional vehicle in a
college curriculum. Few attempts of this typc; have been reported. '

The data as reported showed change in the time competency
perspective from the moment of p;‘eadministration of the PO£ to the
moment of postadministration of the POI. The t score was judged
significant at the .02 level. In essence, subjects moved to higher
degrees of tin:e competency, living more in the presex:t than in the
past or future.

In the general area of measurement dealing with a subject's

locus of control, subjects showed statistically significant improve-

ment. They became more independent and self-supportive as opposed

to dependent, seeking support of others' views (as demonstrated by

75
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X
13

L]

the I Scale value of .between .05 and .02).

The Seventh Mental Measurements Yearbook, edited by

O.K. Buros, gives this critical account of the POI and ‘yet reinforces
T
the data reported in this paper:

In summary, the POI lacks some desirable proper-
ties as an inventory because of the rather pervasive
item overlap in its subscales. However, its two
major scales, time competence and inner-support,
are free, of this problem if used by themselves.

~
Therefore, the residual data will not be discussed in this section of

"Significance."
o

Significance for the College of DuPage

Since a major function of this work is to tie theory and re-
search to a.sgpecific institution's need, this section will briefly in-
dulge in a discussion of the results of this study at the College of
DuPage. HXpefully, those o.utside fhis community might also find
this data useful when considering similar approaches to other institu-
tions. )

; Th%s work has served as a response to a requested curricu-
lum reyiew of a specific sociolegy course at Omega College, in the

College of DuPage, Gle;x Ellyn, IHlinois. It has attempted to shed

light on an approach to education that sits .solidly in the affective

, !The Seventh Mental Measurements Yearbook, ed. O.K. Buros
(Highland Park, N.J.: The Gryphon Press, 1972), p. 292.
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domain, yet not to the exclusion of cognitive matter. ‘It has docu-
mentéd that behavioral change does occur from the moment of en-
rollmento to the moment of exit for th% specific group of students
under study.

Hopefully, this work will serve! as one step among}\-nany
which will help other instructors at the College of DuPage gain an
insight into the sociology of small groups. A find line in learning .
theory, which artificially (yet usefully) parts social psychology‘into
two disciplines as well as theoretical un;ts, needs to be Bridged.

It is also hoped that the path which connects small groups, counsel-
ing psyf:hology and learning theory is now a little better lit at the
college; es_peci;:tlly since a number of courses in humanistic educa-
tion have been housed for years in various discipline areas at this
ingtitution. (It should not be left unmentioned that similar humanistic_
- educational endeavors are appearing in the curriculums of busineZs,

management, speech and anthropological classes at other college in-

stitutions. )"

o

Specific Outcomes

1. . This project has served as part of a required review in

Omega College, a unit of the College of DuPage.
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2. This report has been shared with discipline colleagues

for future instructional purposes. It has been one step of a necessary

set of actions to communicate course content to faculty. -

3. It will be made available through the College of Dui’age
Learniné Resources Center for interested students and members of
the c‘ommunity. |

4. In an early stage, it was made part' of the College of
ﬁuPage'é Officc; of Iunstitutional Res@earch Sc:rvice Program.

5. It has b;en made available for members of the collegc?
who teach similar courses in other fields. ‘

6. It has resulted in a further redesigning o{ Soci'aJ: Communi-
cat’ions. This will hopefully result i;l ari;incr:s’:?se? use of specific
learning ﬁtheory, as well as an increased use of advocacy "positions

-~

in approaches to education (Knowles).

Limitations of the Study

-~

L

It might be useful 7,Jto once more restate and discuss some
i

9
problems found. The data was collected on one group at the Coilege
of DuPage, a community college in the Midwest, located outside of
Chicago. The narrowness of the draw of the population sample

makes it difficult for the data to be generalized to other community

college students. The data must repeatedly be collected at the

* T
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‘ments such as the POI. Yet, these evaluations will be worthless un-
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College of DuPage so that the sample can be enlarged before the

data can be projected to other populations. This work might serve

as a pilot for further statistical ventures.

Another concern (although not unique to this POI study) is the
nature of the student's "backhome" situations ‘between the times of
the twc; POI administrations. (Admittedly, one participant was en-
countering marital difficulties during this time \and it is impossible
to tell how much thié played a part on the lowness of that person's
_seore.) The precautions of a field study were mentioned in this

work and must be fe—emphasized at this time.

Further Studies

T-group experiences are unfolding on c_ollege campuses at a
rapid rate, and the popul’ar°and scholarly literature admittedly states
that little is being done to research these efforts. What must begin
is a description of specific, humanistic education courses followed

by a larger number of evaluations of these programs through instru-

less the classroom T-zroup design approach and degree of intensity
of the groups are shared.

B

Hopefully, later attempts such as W. Reddy's study wﬂ%\occur

?

in an elaborate form, measuring and correlating specific growth

79
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«

factors of learning experiences so that teachers in the field can re-
design their approaches in an attempt t‘é aid the client and student ~
in their growth outcomes.

. 'I"his applied project has rejected the null hypothesis for the’
time competence f;ctor and for th;e inner- vs. othér-directed factor

“(support and locus of control). Further study of the two alternate

3 ¢
hypotheses is now in order.
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