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- quirements struck thepetudents as quite rigid.

.
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successful if they failed even wlthin thein own organ\ation
to redistribute power. The students sensed that’ the processvv -
of cooptation was at.work, and that providing a forum for
minority groups to vent thelr grievances served to siphon off

moye vociferous protest and, to function as. a social cantrol.

Guidelines exist to determine whether pluralism or”

elitism prevails in a given power structure. o .

¢

During the conference week, the students gained evi-

i

dence that appeared supportive of each theory in‘turn. “To | .

the oluralists' criterion of open access to particination,

4

the students saw evidence~of broad participation in the free

- [}

booths, caucus space and sesslons devoted td minority ‘issues.
e
But only members received these benefits, and membership re-

The presence'within the conference of competing int-
erest groups and the cqQalition of minority caucuses further,
supported a pluraliswt Vleﬂ. In answer to the plurali§t gues=
tion, "who gains, who 1oses°" the students saw the benefits
to the minority groups ‘whose resolutions vieré passed at the '
plenary sessions as further evidence of pluralism. Analyz-
ing which groups ?ominated, the students were sVeptica1~of
whether the ultimate outcome of the Board's promises t0 the
activists would in fact materialize.
- On the other hand, elitist theory_maintainedethat power
resldes in‘the governiﬁg class which controls the key posi-

tions in the society. The students noted that the slate of

officers put forth and elected by the conference participants

.
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APPLYING POWER THEORIES TO FIELD SETTINGS .

4 . -
o

A continuing problem to sociology‘instructors is

[N -

that of bringing highly complex social theories to lile. In

1

pursuit of this objective, the writer demonsorated to stud~

ents that theories co?ld be learned through participant ob=
servation in a setting.outside the confines of the universxty.
Vhen a'team of undergraduate students was authorized to Join
the instructor in attending a nagtional conference, it oroved '
an excellent setting in which to test theories presented in,
the course, Social Policies and CommunityQEOWer Structure.
e This paper isedesigned to demonstrate the enrichment
of the classroom experience by s»udent-faculty attendance at .
selected_conferences, meetings, and hearings, and to suggestg .
that this method can be generalized to.include .local as well

\ N

ag national‘settings. : - i

©

Theories Learned .
- [y fq : ‘ “ ©

In the classroom, tudents were\taught the instituoion—

al approach to social problems, (Skolnick and Currie, 1970), g,

\ s Iy

the cqeative use of conf lict (Coser, 196L Dodson, l967),\

the importance. of valugs, feasibility and effectiveness in

determining social policy (Miller and Rein, 1970) and power
theories of" elitism apd pluralism, as they relaoe to social /
policy (Bachrach and Bar\atz, 1970; Domhoff , 196 § '1970, ro*f"" '

"state or national evel for evidence of pluralis
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in the decision—making‘process. The students attendingithe'

‘conference had just completed the written course work. B
The basic-concepts of the course can be applied in any

social setting where decisions are made and power relations

o

occur. In this case, a‘national professional conference, - -

whose manifest objective is to disseminate current informa-

tion in a given field and accomplish the minimal business

necessary to group-Maintenance, also serves the latent func-

tion of perpetuating t 'status quo. Through ivs policies

of inclusion and exclusion, the strengths of* newly-emerging

T grouos can be determined. %his is analogous to~determining

hether~"shifting coalitions can and do emerge" as the plur—

alists -contend (Polsby; 115),.or whether "a governing class

dominates key policy-forming processes and manifests itself
through a power elite! (Domhoff, 1970 10%). Thus, the con-
ference becomes the case study‘to,test learned theories.

Some of the many objective.criteria for testing plur-
alist or elitist theory can be met in such short-term set-
tings:q It is the author’s belief that.sufficient examples
of abstract concepts ‘surface to afford empirical applicacion'
of these to .students. Certainly, the excitement generated )
as\students spontaneously translate their experiences at the
conference into such terms as bureaucracy," "cooptation " '}; i

nondecision—making," "1atent -consequences,” and "blaming tts.i;*
the, victim" gonfirmed this’ belief. . In addition, they can

become involved‘in the process of'pressure group formation,

as was the case with one student who assumed leadership in

) - b

.

a new youth-caucus. '



) Conferencp bbsef&ations- The Case Study . .

Among the concepts students learned in‘the course,
the following‘are examplgs of those the students themselves
observed’ in operation at the conference: "

““"‘Sdcial structure affects soclal policieslc

e e e e i - =

In adopting ‘the instiaional approach, tne\students .

¢

defined the/problem as one of inequality for the ethnic mi- -

2

nority groups and women wiio were now clamoring for attention .
to their problems.

To._the students, the conference was a highly organizegj
bureauédracy governed by a fairly rigid set of rules and’ pro- '
cedures. Its structure\of officers, "Board members, and com= T

mittees reflected a pauei y of minority group members, which N
|
affected the social policies of the organization. *

Even when the deaders had institutea new forms to deal J
. ¥ :
with. controversial issues, students’ observed that by~laws -

-

TN

and parliamontary procedures were invokeo to resist change.
) .
For example, demands for greater representation of minority

groups, women, and youth on the slate “of officers and com-~
mittee members to be elected were met with citation of prev—
lously leéitimized nominating prOcédures, vhich precluded .
| new nominations at that time The leaders ini ially relied
on the structure to avoid changing their social policies,,un-ﬂ
til their position became untenable. After considerable agi-
tation from the floor, the session chairman agreed to seek .
by~ law "revlision for” the next conference. |

Student observed'that, as a result of the frustrating
atmosohere, man delegqte left che conferéhce early. They

concluded that hed tnc leader hipﬁbéen more respdasive when

+
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the demands were first presented, the net effect on the dele- :

gates would have been lmproved.

v The creative use of conflict can be used to restructure
, o \ - /,

relations between groups.

""Aia social issues session, the~statement tp be sub-
mitted to the Democratic and Republican Platform Committees.
innthe name of the conference provoked considerable conflict
between differentvcohstituencies. The welfare riohts groups
wlished to include a specific recommendation for the proposed
$6500 guaranueed annual income, for exampie, while the pre-
pared statement was a general endorsement of a minimum 1ncome
guarantee. The students perceived that the chairman cut off
debate prematurely,~failinv to use the emer 1ng conflict as
‘an ald to restructuring group relations.‘ Rather than ri%k

permitting extendrd debate and resolution of the 1lssues on

the floor, it was' declded tha the Board would consider all

ugoested revisions and "eporu its decislon to the plenary
session later in the week When the amended platform state-
\s , .
ment was re-submitted the language had been reworked but not

ubstantively altered

P

Ther students saw the activists.as frustrated by their
/

.aborted attempt to\assert influence. In the face of the Board®

~

response, these minoritj grouos resigned themselves to the ) {

3 |
familiar position of powerlessness. 'The opportunity for the . |
conference leaderﬁhio to have used conflict creatively to -

‘restructd@% group relatlons was lost. o .

The students questioned how tHose groups seeking a re-

.

allocation of the resources of-the country could Hope to be

v

- M o .-\ i »
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- quirements struck theﬂetudents as quite rigid.
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suécessful if they failed even wilthin their own organ¥ation
. 7 .

Ca

to redistribute power. The students sensed that’' the process™. = -

. of cooptation was at work, and thai providing a forum for

minority groups to vent thelr grievances served to siphon off
moye vociferous protest and, to function as. a social cantrol.

Guidelines exiSc to determine vhether pluralism or”

elitism prevails in a given power structure. o ,

Daring the conference week, the studehts gained evi-

~

dénce that appeared supportive of each theory in turn. “To | -

the oluralists' criterion of open access to particination,

the students saw evidencefof broad paruicipacion in the free

-

booths, caucus space and sessions devoted td minority ‘issues. 7

—
Bit only members received these benefits, and membership re-

The presence within the conference of comﬁeting int-
erest groups and the cgalition of minority caacuses further,
supported a pluralist view. In answer to the pluralisc gques =
tion, "who gains, who loses?" the students saw the benefits
to the minority groups‘whose resolutions wereé passed at the °
plenary gsessions as further evidence of pluralism, Analyz—
ing which groups ?ominated the students were sVeptica1~of \\\
whether the ultimate outcome of the Board's promises to the
activists would in fact materialilze.

* On the other hand, elitist theory maintained that power
regsides in the governing class which’ controls the kcy posi-

tiong in the society. The students noted that the slate of

officcrs put forth and elected by the conference participants

-

I -



cans, Puerto Ricans, Indian—Americans, womén, and youth. But
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for the following yoar‘was completely dominated by . tne pre- o
vailing elite: The conference at large had called for gveater_

"representation on the Board of blacks, Chicanos,’ Asian-Ameri-l

their brotest‘was unheeded for the immediate future. The re-

¥

solutions were to be forwarded to the next Nominating Commit-

tee, but no assurance of compliance was possible.. The stu~
dents were hopeful that the Board and committees Woqu be ex-

panded to provide pvoportional repreéenﬁation, but thexifeared

that elitism would continuve to prevail. Vo
\
The students conciuded that the week-long conference
\. ‘
was too short an observation to accurately assess which %heory

was better substantiated. BUu apolying theories to action

wnetted their appetites for pavticipation in the next conference.

\

+ A

- o

Nond°cision-making, as the countergart -of decision-maVinﬁ

musu be examined to determine whq holds povier.

- The students viewed fragmentation, lack of coordination

and avoidance of current controversies as examples of nondeJ,,

3 [ 4

.ei ion—making/ ¢ . s .

Illﬁéorative of fragmentaoion was the-gap’be*ween the

radical Presidential opening address and the subsequent horv~

-

ac°ivists, for political action, for overcoming ponorlessness,

and for coalitions of minority groupu to accomﬁlish social

/
Several other general sesslons echoed thils call to

v

change .
action, and ‘the students expected workinv sesslons to vive .

i
vidence of iMplemenoatLon, an important stayge in social po~

ot coordinatc the

1licy cGevelopment. Qonference leaders diﬂ _

cnogions, however,

!

shops. The conference President called for-more Eocial change

o achleve the mobillz viOHQOf participants
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,nition of the problem.as individual and group deviag :,:5’“
guse

in breakinz thé barriers to social change. *

Ah”examole of fraémentation and lack of coordinationf ' ‘illl
wa% a workshop, Tne Challenge oft Ethnic Coalitions.i Lead,z;/~”/”””~

|
of the seSSion instructed each minority grojp/t;/'fugus in
discussion of their separate goals, but// little time to

reconvene and coalescealminelstuden g criticlzed this failurJ

to respond to the Eresident?s cal to multiply minority strength

’

through effective coalition. ‘ N

Cy

Values, feasibility and effectiveness must be conSid-

< ®

ered in choosing social policies t0o supporte L ,’ - .

Detecting sxaﬁples of these categories was, difficult -
during the conference, but emerged in later discussion. Stu- S
dents pérceived 2 basic conflict in values between'the de i- -~

expected role-performance, or viewing tne:prob efl 39 d

. by institutional nonresponsivenes " This d etiotomy led to

o other value conflicts, regarding app opr ate sg utions to S e
P L

—

social problems, wnien’alsofﬁent unre .4$et}/// .S
. e

Applying the factol ‘ot fea,foil 7 t04thé St”ategy :;////

'_of reSuructuring power relations w t;;//professional associ—
auions, the students consiige ed th. ew of some onference

oarticipants that uernal/chane

was meaningfegsf in any -

case, because the org izat

ciecy. The s»udents rejegted -

’ 1. The credencé’given to soélal changé agents
; * is reduced when pﬂbfessional grotps flall to
address lnternal racism and s ism to,which - v
they purport to offer socletal solu?ions : '

2. A parent grodb//annct iu tify calling on itg
"7 member agencies ‘o .increase. théir represemta- . = -
- .tion of minority groups d revise the allo-
. cation of resouvrces”’ to ard the nmost disegvan-
) t*gcd, if it does ﬁ/t serve . as///r-le model. - L

N : 0

L . . .
9 . . o /
Dy . e .
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.- Tné students concluded that it'was feasible to attempt stra~ |

tegies of redistribution of power.
On the dimension of effectiveness, the students ob-

served thav 'conference theme, "Breaking the Barriers to .

en Society" never became

: n umbrel for decision-mah///,//
ot NZ"'ﬁ'nder which ‘the indi}/idual

ssionS»Would explore_thewtheme

. - with the problems of in titutional racism and seXism. They

left the conference unconvinced that professionals were uni-

4

fled .or mobilized as a, pressure group to effect the institu-

-8

tional change heralded by ‘ma jor speakers.- I ' "

-

Conclusions

PR ;> The advantages of a student faculty team's attendance
at this conference were slgnificant to the enhancement of the
previous classroom teaching learning experlence, and for

%;;4;~_iknkktheir far{reaching effecus, as follo"

1. The students sharpened their ability to critically -

/Aanalyze,‘not only‘by experiencing the_above principles in -

‘,;>x' ocess, but also by etposure te new challenges... '

2. Students became self-directed’ in their desire to

[ S participate actively in the dynamics of the.conferenee/and
o . . the organization.- - o A _f ' « g
v : ; t '\3..¢Students developed an appreciation ‘for the appliff”//“ o
) ,cability to the real world of the theories learned,infthe
,? " Aclassroom‘ . L ’ ‘-: “ a
7;4” - 3 4; The abilities of students to observe the stages .
. ',1 of policy formation vere heightened. N

W d

. 5. Interaction among team members of different sta<-

L tuses of race, sex, age, euhnic background and exper nde,
&

o peaulted In greater vole"“nce and empe+hy, as well qs mor //////
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% productiVe communication. ' . ! G
. , 4 : ~
) ty
- - 6. The rapport between students and teacher, as well, ‘

‘fns among.tﬁe studEnts, provided the teacher with -more effect—~

ive tools. E - ' - -

7. Respect for the democratic process was fostered,

along with a clearer understandinﬁ of its limitations.

S \

8. The benefits of conference attendance suggest simi-

» lar enrichment possibilities for wider university application.

Recownendations. , { ’ .

A t

Sociology departmenos are urged to include in their
budgets sufficient funds to permit teams to prepare in advance,
) ettend, analyze and report on suchvconferences. %election

. = of conferences should reflect/the interests of boffi<students
and faculty in a particular area of specialization.

Meetings should be held in advance of the conference

. -to plan physical arrangements, to review past teams' "eports, ///

e

e
. e
ﬁ' \:;ECb 2;5?§//§ concentration — 4 _— //// ‘(

©0 perusec the pre—conference bu’lecin, and to/tentatively P

v S
uring the confererce, informal meetings cver meeIs

N Y
< P

ties for intera idn and \\ .

and " break//aiford frequent

consultatio final inpressions" discussion before leav~-

LY

* }
the con;e{ence provides closure. /// \f
. From discussion of a report to stugents and faculty
’ - T ' o
.- pack home, chthusiasm.is likely to e:ergé; with new stﬁaents e
i

essing a des*re to attend the followu ng year. Thus//an

denendent on scudenc input and response.

-

11
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be financially 6r 1og;sticallizpr6hibiﬁive._ Inisimilar fashf v
S , : o

-

ion, the innovative teacher should be'on the alert for the
maqxsloca1~p§portﬁﬁities to connect’'course principles with
" observable ,phenomena. For exaﬁple‘ coursg:work could be ’

—related tb local conferences, town coundil:%nd board of edu-

o

——— — > - -

cation meetings, zoning controversieé?—and—iégisiatiie_heanfT__AZ_” _

<

atronce o v

ings. : . i . o - K

o

studénts learn that academic principles can énhance an ap~ 1’

/////' preciation of the actual settiﬁg,experienéeé, and uncover

unsuspected linkages between

.

the absQrabt gnd'the real.
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APPENDIX . N

\\@voluﬁion-of the field experience - .

) \ T e— .
N1l. Received departmental approval for student faculty ™~
114\
m budget for eraQEl and expenses.

interest areas. Partic-

g 1pant observation™ osen as primaty method, to afford widest

» < v X \ ‘ .
\\\\\\Iex\plll and to tae\ﬁbre\of the total context than sur-

[ \_ ' : ¢
. vey or\zﬂrer\;ew permit. | i\\‘\ ' L .

. 3. Travelled together from east coast to mid-western site
. \ !

of conferfnce. .

I ¥ . . .
- 4. Faeﬁlty—studeht‘%cam attended first nloht S0
A

optimizing 1nforma1 interaction opportunltles W1t; \ers and -
» o - ‘

l‘gu future ‘colleagues. .

ial gathering,

< )f: . : - .
\>*2~§ .S, As a result df\ihe gatherlng, suudents werenan1ted\\\\

o \\ . join 'in forming a youth caycuss Ongiultlmately vecame the
y L " v , ' N
N Acting-President. The other$ remained less involved, as .o

o/

'\\;\;\' .oBserve}s,.noting the more specizlize& activity engaged.in
- by their youth caucus peer ‘ ‘
S N o 6.+ Students met “informally w1tn ;;:;Iey\menber for rost
.°ﬁeals and breaks, during. which events unfoldlng were dlscussed}
7. J01nt.dec1slon-ﬁhk1ng ‘prevailed with suff1c1ent autbnpmy

\\55—”" to pernit individuals to opt out of group plans.

8. Attended some se551ons 1nd1V1dua11y, but pzéggry sessions

as a grouo, d1scu551ng expected and preferred tcomes.

RS 9. At the conc1u51on of the confercnce, team met to sumnarlze .

<. highlights and project future probabilities of conference re-
sponse. e 2 .
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APPENDIX (continued)

10. Planned and implemented group report to home department.

e

1l1. Manuscript p;eéared by instructor, and reviewed with
comments by each team member. _ B

[y

-
.

12. In general, total immersion was the keynote feature
of the team involvement.
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