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: /Sﬂgtrodug/tmn e
N
\‘ _ "Recent studies ,m developmen I psychfllngulstms have. - |
\dde/d to our knowled,ge of the-manner in which a child acquires

h{s "natwe language. Studies in devel ping grammars abound
and in them, credit has been given to the. ch11d’s ability as
/-mgmst, i.e. the child is able to take data in the form of the '

/

/ is finally able’ to understand and use correctly the grammar of

language that he hears and analyze it in such a manner that he -

; the language to which he is ,expo‘sed._ There remam, however,
“Inany unanswered questions as to how the child goes about
this task, what innate knowledge he brings to bear on this task,

*+ and what he must learn before learning the  language.

-

. . ‘Another field of current scientific interest is that of
bil"ingualishn and the ability or the inability of the bilingual
1nd1v1dua1 to separate his two languages.1 Studies of the .'
language systems of the b111ngua1 individual 1nc1ude consu:lera-

tions of both the mdependence and the 1nterdependence of the

i  two systems, In much of the literature on b‘ilingualism the

\
subject under

18ideration is the bilingual child. Imp11c1t
' ‘ in most studies of bi i\g\l ch11dren is the notion thata child
N . ,

has\a first Isnguage s econd language.

- b E\tudw of b111ngua11sm nd studies i;hlld language

acqu1s1uon ma\m\e together in an intgresting way in the study

“ih,
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~and learmng these two languages? There are those who say

“ability \does indeed include the ability to acquire two native -

gt L

ch11dren. Such ch11dren may be consuﬂered to have two native
languages‘.. Confronted with the necess1ty for learnmg two R

language systems, how does the ch11d go about differentiating -

that he does not. ASome w:EId claim that the: ch11d who has
learned two laznguages simultan ously is a confused‘individuel
who ﬁever,me;sters .either lang_uage;" that he is the epitomy of
the compound bilinggal' who has ohe‘langeage system with

two modes- of expressmn both of wh1ch are interdependent,
.Such a model, however, has never been shown to ex1st on the ,
basis of emp1r1ca1 ev1dence in the study of b111ngua1 1nd/iv1duails.
Since ch1ldren in b111ngua1 communities the world over! dosuc- "
cessfully learn two languages s1mu1taneous1y and do functmn
appropmately in soc1ol1ngu1st1c settings requ1r1ng the use of
one or the other language,- perhaps the child does d1fferent1ate ’

and d1st1ngu,1s.h his two languages at an-early age, This is an

empirical question and assuming that the child's linguis tic

languages,v then we need to go further and pose theoretical
ques’tionsn\related to the child's language learning.abiliiy

based on the evidence of his early bilingualism,

Problematic in all studies of bilingualism is ‘the def~ -
inition of the term, Itis nece‘ss\ary to define, for eech- éurpose

the class, of bilinguals which will be included in the study an




_languages in a- natural sumauon.

' monolmg‘q‘al ch11d and the quantity and quality of language in

of exposure necessary for the simultaneous acquisition of two

i,may also be part of a larger commumty whieh includes friends

such as radio and te1ev1smn

\

" bilingual, or it ‘may be that there are mono11ngua1 speakers of

.or any Other charged with the care of the child

‘his caretakers and compan1ons, in \ud1ng, bu\t nat limited to,

)=

]

- each definition usually turné out to be'Vﬁague.

In th1s case also

-the class of b111ngua1 infants W11u1 be defmed by Vague parameters

- Conditions conS1dered necessary for the infant to .learn
two 1anguages sunultaneously are those which expose h1rn to both
It 1s premature to be exp11c:1t
as to quant1ty and quality of that exposure, since no one is cer-

tain as\y'et of the relamonsh1p between 1anguage learmng by the

h1Lhngu1e:t§c environment. In the abserice of a definitive level -

.

languages, tbe b111ngua1 mfant will be def1ned as one who is
\
exposed to two languages in such a way that he learns both Jf

them. In a b111ngual commumty it may be that both parents are

both languag\es in the child's commun1ty. The commun1ty of

the ;}x\ ant 1nc1udes parents, older S1b11ngs, extended farn11y,
. The older child ',

i

of the family, playmates, and other 1nhab1tants of a wider
commumty. The older child's linguistic env1ronment includes

language from these peop1e as well as from commun1cat1on media

P ~

For the first. two years, however, Qv1th the purpose of
setting limits on the child's con'ﬁumty, hat\cornmunlty will
|
be considered to conslst of thosgwho are at one hme or another

baby sitters, and e extended

parents, siblings, embers of |




'+ however, es peC1a11y in cultures where the extended fam11y

'w111 be those who recewe om their 11ngu1st1c environment

.some reasonable extent of xposure to two l,lang\uages Such

f. designated here as natural bilingual sifuations. . .

ground w}}ere, w1th1n a monohngual la e..’cxommunity, one ° S

\
-~

‘fam1l¥ It is from th'es' e °that the child rece'ives thellangLuage

input of the first two years which const1tutes th'e data thathe

" uses to construct h1s emerghag grammal. It is a mistake to

equate the terms 'native -lafnguage and 'mother tongue®, for N
the term 'mother tongue' implies that the mother\rs the sole . (

caretaker of the child and the chief source of language input

to. the child. In many cases th1s may be true. In other éases,

also assumes responsib111ty for the care of the child, mothe«r

tongu\e' may be a rmsnomer. Bilingual infants, therefore, R

", situations are considered to arise naturally in bilingual

* countries or in language contadt settings, These will be o o

B111ngua1 commun1t1es for the infant may be created
by the conscious Adecxsmn of a parent or caretaker of the child
to speak only one language to theAShild/, alt_ho‘ugh that person
is b111ngua1 and the larger community is monohngual in the

ther language, These will be referred to as ar'afmla.lly ‘ l ‘ x ._ '

creat’ed bilingual situations. There is also a. sort of m1dd1e

language. In this case, however, the chi d."s \b;h.ngual enw
, , 5 R




st bty

~-~.-,..:ch1ld be1ng raised 1n a bilingual env1ronment. In this pa.per

. : » v
Perhaps because of the theoretical complications in~ .
. :

volved, perhaps because so little is knowri about th® language

acquisition px‘ocess in or?e language, there is 3 paucity of data.

Al

on the language acqu151t.|.on process o£ bilingual 1nfants. The

two best known long1tud1nal studies are those by RonJat (1913)
and Leopold (1939). There are several anecdotal accounts

d1s cussed in shorteri‘papers,. including Burling (1973), '_I‘abooret-

Keller (1962), Sl'obin.(l97’3) and Imedadze (1960). For the past

three years data has been’ collected by th1s mvest1gator from a

-~

-

the- recently collected data will be compared with certain aspects
of the data available in the two long1tud1nal stud1es by Ronjat
~and Leopold It is not the purpose of this: paper to asgert def1n1-

‘tive answers, but rather to see whether generahzatmns are

pos S1ble about the process of s:tmu.l_ta,neous lar_lguage acquisition

on the basis of data va1lable. If, on the basis 'of*preliminary

| observations generahzauons are possible, it should also be

i
possible to propose hypotheses which can be tested using the

metﬁodo“log% and techniques of modern develo pmental.psycho=

v

. linguistics. ‘ . S \ Wt

\

The B1lmgual"Ch1ldren 3

A J
As was noted above, b1l1ngual situations vary greatly.

‘Before d1scuss1ng the data from the b:legual mfants, it is

| necessary to set forth the type of b1l1ngual S1tuat1on that each

child was exposed to and note d1fferences and s1m1lar11nes in




- His

sﬁe e ironmenrs, as well as to note the type of“ |
dagavaflable fpr each child, It will be necessary later to -
eferatb.thes.e' 1i gvuistic environments to account for differ=
ences .in biiingual development.~ The three children, one bogr

.and two\g*iq;ls, are Louis, Hildegarde, and Mary. Placed in

' b111ngua1 linguistic’ environments, they have obliged us by domg

what was expected of them w=-- they learned two languages,
" Louis was_ born July 20, 1908 at V1enne sur Rhone in

the eou,th of’ France_. His father, Jules RonJat decided to study
' the language deve}opment of h1s child, deciding at the same umer-
that the child shet_lld be bilingual, He ‘was' ad;rfsed to use the |
_one persen,' ‘one ianguage“, methed, .‘v";{ith hims elf always
. a;ddressi'_mé the child fx French ané'the mother in German'. In
terms- of the bilingual situation, Louis' community was a natural
hbilingual one. There were servants in the household who\epoke
both 1anguages. For the&fi‘rst 20 months of his life, the only
,persons in his immediate env1ronm‘§nt who spoke French ‘were

his father and his father's relatives when they came to visit.

rse was monolingual German speak’ing and his mother

' always spoke German to him, her nab.ve language. He also

v1s1tEJ with his mother's family who 5poke German. At 1;8 he
spoke more German than French, Ron_]at notes that he\h1mse1f
corrected Lou1s when he put German words in his_ I‘rench phrases,
‘but that h1s mother did not~do so {vhen he put French words in .

his German phrases aan 1ndeed, 1t was hardly necessary because’

it almost never happended. Ffﬂght weeks, between the ages -

] ’ T ¢




of 1;10 and 2;2, Louis visited with his father's relatives who | -
~all spoke French, A/t that time the child's two 1anguages began
to equahze, and at 2;9, he wag usmg French words in German
o sentences and seldom the reverse, When, at 3;7 months,
Louls was visited by his ‘German speaking grandmother and aunt,
his languages aga1n equajmed At 3;9 months he began p1ay1ng
. . _with his b111ngua1 friend Add1, whose pa.;rents, thOugh b111ngua1 s
| spoke German with each other, unless in the presence of someone
who did not Speak German. He and Add1 began by speaking _French,
then used both languages, and finally, played to/gether entirely
in German, except in the presence of another child who did not
speak that language. Ronjat notes that at <that time Louis! mono~

1
logues were in either French or German, de'penchng upon the

subjéct of the monologue and the presence of a French or German
, speaker w1thm hearing, His 1mag1n,ary fr1end Charles, however,
: , spoke only French. Of the three children cpns1dered here, the
case of Louis is by far the most satisfactoh";r for two reasons:
¢ 1) His b111ngua1 community was indeed that and not a special one
created for a particular S1tuat1on, except for the dec151on that
his mother was to use only German w1th him and his father only ‘
o ' French. Even that ‘decisicn was base'gly‘f on the idea that each
" ' . .parent Wculd speak to the child in h'is./own native 1anguage.
- \' , 2) Ronjat follows Louis' progress carefully through the first
' . . four years of his life and compares his progress%ith\th“a?o!\
other bilingual children and with that of mnonolingual children,

of both languages.

10
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B ldegarde was the daughier eva}'er'ner Leopold, vli‘(hguist
and professor of German at Evansten, 1111n01s She was ’horrr
July 3, 1930, in M11waukee Wisconsin., Both H11degarde 8 »
™ parents spoke German, although only to her father was it a native
language.| In the home, it was he who spoke to Hildegarde in
German, pll the rest of the chil‘d"s norggal community being
' Eng-]ish 8 eaking;v Leopold notes that although her mother s poke
5 .- to her in nglish, there was a tendency for the mother to use
Meertain GGerman words which the child had learn-ed"._ (Vol. II,
p. 13) When Hildegarde was 11l months oid, i:he family we: for
a visit with relatives in Gerrrlany. There, her mother s/poke

. to her in

'erman. Conseguently, when she began speaking, her
X . . .

\first words were German. Leopold notes that although she had
und/rs too Engh when they began the ~tr"ip, it was necessary

for her to|'"feleArn" 'English on their return. . Exce'pt for that

e

't her” dommant language. When she was Tvexﬁears

, this time for a six~month

per1od During this tlme, Hildegarde was exposed only to
: German and became German dominant, 61’1' returning to the
2 Un1ted States, she requ1red several days to agam become com~ .
fortable speaking English, - From that time, Leopold tried to

. make Ger an the language of the home, but without much suc~

| cess since the larger community was monolingual Enghsh

,, s peaking ahd Hildegarde's mother preferred to speak English.

\ \ , | ' i ‘ ' ’ ' .'.:
K 11 | ' - v

L
1
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A | hut’her pronunciation German, Except for the ‘trips to Germany
. wh1ch were actually monolingual German exper1en es Hlldegard/
L - b111ngua1 commumty was the most nearly art1f1c1a1 { the three, / )
; In essence, the source of her German was her fath r with.the A "
except1ons noted above; In terms of a study in b111n;;;rdewlop- ’
ment, Leopold's s tudy, although 1ntenswe, is mcomplete. He

accepts as data only those utterances which he himself has heard.

Thus, 'différentiation d'n 1anguage usage due to soci sztuat1on is /
. / not noted. He follows her progress very dosely dp to the age of . |
two years. Beyond that, his ro/tes are kept in, d1ary form, and A"‘\x\ ,

often are notations of ill foymed sentences : .ther than correct
sentences. Rather than giving the c;hild cr’edit_for‘the incret,iihle
acctpmplishment of 1ea‘rn‘1'ng German with only the one mod»elk/he‘
. sometimes seems td chlde her for not ben;xg able to speak a N~ ,
pIete adult ve of the 1anguage from the begmning. H1s TN
@om entaries on the data are often without '

. - i i .
foundation, - : . T N A

are reliable; hi

Mary is my own daughter, born January 10, 1972,.,‘ in
Es condido,- California, My décision te raise her as a bil:{ngtxal
wasg bis '
\ ment i)
N I tend not to speak it u.rrzess I am/W1t ‘someone Who speaks 11tt1e« .

e

ed on r'ny exuperienc;,e with the biJingua,l langl\fage,develop"-

my two oldex\ daughters. Although’l am fluent in Spanish,
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. e o~ Teame and stay with ussad leok after the childxen, "sspecially - -

. s “f, ”~
e oMa,’ﬂl'Y;- z\ TénGloy{ ‘tSame Mary wa's seven ?’uths old. Prlor
AL " to thaty Kiad-attemgpted o p

( Span1sh w1th the baby,’ bgt found
*\” T - that I was \ nabl% to do S0, \ ) ry 1an ot bemg a part of .
N T rny-hngm J.c expenence in Span1 . irtﬂonths, wh11e C

- . : , : G\lera waS Wlth us,’ Mary,heard al ost equally Enghsh and "5
- o . T

B . Spanlsh w1th Spanish probahly predom1nat1ng sl1ght1y. Glor1a,,
| \f” : be1ng m,,onol‘tngu\al Span1sh spea}ung, used on! y pan1sh The, :
\ older girls and I \Jsed both languages w1th he
. on whether Glor1a ‘was W1th us or not, although, by :
‘y; R "‘f Mary began speak?né,,d became more comfortable usi f
weoo . - w1th her. Glor1a ‘returned to Mexico when Mary was. 1 6, a R
- R v/ the followmg fafr/l11red a monohngual Spamsh-s peakmg baby" s
SR ﬂ . . s;tter. Except for another two months durmg her th1rd summert
o “e - . : "a 11ve-m baby s1tter ha.s;béen Mary 's chieff source of Spanish .
e \1 néﬁage input. He“ik” older smte‘rs and I “lso use Span1s7 W1th/“
o s \ { " her) o\cqasx:onally, and she has books ant records in8 ,'

" ; v J\ - There '1s a B111ngua1 Spam1sh-Eng11sh c mmun:,ty in Es cond1do,

and a1t ’ough we are not a Qart, f 1t We are acquamted w1th many

P A - of,the members of that commun1ty. When we get togetherwthey
o L . speak to the ch11d in Span1sh Orz}e of her older s1sters is,in a
Q\;‘ - ' T bihngual prograﬁn at school, \and teachers and frlends of that .
., i ﬂ - - \ sister also use Sparnsh with ary. In terms ﬁjnaturalness of a4
\ ~ - 0 exposure and. equahty between the two 1angua.ges’ Mary falls o
. N;.D L somewhere 1n ‘between H11degarde and Louis. She is Enghsh ' ‘- S
.m . ’ “ ( o dommant and her language developmei{ in Enghsh is advan,ced
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- for‘her age. Her Spanish however, 1s also fluent although her '
" level‘of development is' no the same as that of her English. Just:u- |
o . fication of these. esumates of her fluency in each language will be
» - - made later, T‘he‘jdata from Mary cons1sts of notes kept by both
Glor1a and’ me when Mary was f1rst beg1nn1ng to talk; other ‘notes
-that I jotted down from t1me to t1me as Enoted partlcular examples
'_ of lanvguage development approximately ten hours of’ tapes -wh1ch
o are only partially transarabed but which span the per1od of her
development from 1;0 to 3;2; and one vi%eotape made when she ‘was
3;2, 1n wl'nch she was engaged in an unstructured play session
yvith erson whom she beheved to be rnonohngual Span1sh speak
. T ingjlfadthtwn I have: wr1tten one ‘paper l’)ased on Mary's b111ngua1-
‘ _/ " 1smattheageof22 L e L S °,
R | I These then are ‘he three subJects, aaparat&d by t1me/a.nd‘

. space, as well ag the la: guages at they learned, Are’gener-

: _ . alizations.really poss1ble from’the exper1ences thhree such
] . '
e T e T ch1ldren? Any patterns of- s1m1lar1ty, any poss1ble generaliza- \

é
© T uons, should have,a certain universal v%a}/least for, *

S ch1ld1;en learn1ng languages in 1mfllar l1ngu1st1c environments.

R - ’

Qn.clo» .

.o L. ‘_ ;
.o 4\““"\ cermm

ammauon/of -the linguistic env1ronments of the three =

1m1lar1t1es become ex@dent 1) They share the exper-

s L. ment of each ch1ld-1nc X

L ‘ SN each l'anguagve*who was a natii
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by the expe'rience“. 4) Wheth\\r not it had any infiuence on
‘the ch11d's si:eech develop;nent,

7{

child was corrected when

he m:.xed elements of the &Oo languages. ther words, language -

\ccep»table B

\

mixfhg-was not socially acceptable or linguistically
behavfk I

All oi the above factors may need-to be tdken into con-
sideration in compa\rmg“the 1anguage competency of the subjects o
‘hehre W1th theat of other bihngual children. It may be,, however,

- that none oj th\above factors really affect'Ked the language de~

' vélppmen't of the child, I.n any event, in spite of réal and appar-

ent d\ﬂ

erences in the enV1ronments of the ch11dren, there appear

U to be als ‘certam %1m1lar1tles Obv1 usly it will be 1mpo‘SS1b1e—-*'T'""

at- th1s time ‘to say anyth1ng about the sp e¢ifie languages 1nvolved

v

] g the 'same
two languages we m1ght Be a\ble te compare d1ffef1ngr§ntactlc -
structulies w1th1n the languages\\The data. from these three ch11dren 5

ht into 1nfant)b111ngual1sm and. / " e

Ev1dence Fo Earl Awareness of B111ngual En ‘1ronment

: st1ons asked by 1nvesmo\s\of bilingual .
3 -

oint at wh1ch the child becomes aware
that he 1s dealing with \twoa language systems., Answers to ‘this
6 to as late as 6 or. 7 years. For
Mary, I believe that th1S\awarene@ occurred in the pre~speech -
A
N
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. : B ' »
pe“liod,-som,ewhere before. 11 months. ‘The cause of the dis par*ity
"in dnswers to the question of awareness of'bil(i;ngual environment
"is probably a lack of definition of the term 'ayare' and differing

‘opinions as to what comstitutes evidence of

A.lso Jnvolved are d1ffer1ng theories about the child's #ole in the
1anguage acquisition process. In a theory f 1anguage agquisi-
>uon wh1ch regards the ch11d as a pass1ve receptacl\e or langu-
-age, awareness of the two 1anguages would not be nécessary for
the development of the\b1l1ngua1 ch11d's tvvo languages. In a
theory which regards the ch1ld as an act1ve part1c1pant in the
1anguage acqu1s1t1on process, -shapmg and reshaping successwe

roxunamons of the adult grammar, aware1§ss of the ex1stence

systems is ba51c to the chlld's ab111ty construct two

grammars, . ' ' L

A <N

- . C Y ' .
: / Before discussing what is meant by awarenesga it is -
, ] B - C R : X
ne

[

cessary to determine whether there is eviidenc‘e
11ngua1 ch11dren that there may be awareness of any systemattc
features of speech in the pre speech per1od Studies o£ 1lnono-
lmgual ch11drer”ave shpwn that before the sta.ge of act:ual sp”‘eech
productJ.on, the ch11d has recogmzed and is able to imitate cer~ v
tam 1ntofpat10n patterns of the adult, - (Tonkova Yampol} kaya
1973) Many ch11dren go through periods 1n Whlch they. produce o

. long str1ngs of un1nte111g1b1e babb11ng with the 1ntonat1on patterns )

of the. adult lapguage. The child perceives and tries to prod\uce

e-ch11d's awareness.

ST

these suprasegmental features of his language env1ronment One -

rmght say that he is aware of the d1ffer1ng mtonatro.n patterns in

the speech he hears, =

P
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In order to do this, the child mus

' tha_t,th'e‘ child does not have to be cons?,us%(\language to make

‘ v&hich show that the child plays with language, activfe'ly chy

age learning process.
: ey

~

| ' : /‘ v

-

o N : _ )
- Part of the mS\1§\of' the child learning language is to
. : \ - TN St o
choose, out of all the spgéch sopnds with which he is bo\m-
, N o o .
barded, just those which a\e_p‘ nemic in the language he is

learning, i.e. which sounds ‘“actpally differentiate meaning‘\

and which sounds are simply al)pphoni¢ variants of each other.
- : \ Lo .

't\lge aware at,some level of

‘ o

cons‘c:iou_sn'ess of both the flow of spe c\h and the segmentation

of speéch. It may be argued that this kt\mwledgeo is innate and .
. . h / N " u"\

these distinctions. Such an argument again hé\the child as a
. B . - . N\ .

) N 3 . ) I3 ) . 3 ) \ .
passive recipient rather than an active participant in the lﬂ,ngu-
o ' : . ’ ’ ‘LN \ ° v :
. -

TS e S

. Bloom (1976) has gi{ren evidence that the child d‘o‘es_v.in-

'de‘éd construct hims _«grammé.r 1n an individual way and that child-
' . ren's language acquisitioris can be considered a series of approxi«

-ﬁlaﬁons of the adult grammar. In order to acc;);npli'sh'the‘con-

N .

struction of a grai’nmar of any kind, the child must have a conscjous -

ness of language as systematic, rule-governed sequences of

‘morphemes. Pertinent to this consciousness are those studies’

ing it, creating new sequénces of words and sounds. (eg. Weir,

19‘62’)‘. Fn order ,to. play with language in this fashion, he child

must be aware of possibilitigs in language and cdansi tencies an

'iné'on"sistenciezs b'el.wgen h'is‘play.and the adult syst/é/m.

A definitio_ﬁ of 'awareness of systematic la;ijlgua’g.e " may
be stated aé that critical levé\l\‘of cpns‘(:io‘usness lnéce:ssary to
the child for him to begin formgf]\a\.ﬁng 'érammars of the 1anguageﬁs

N
N




" believes to exist,

-age for thee. monolmgual ch11d what consututes awareness of i

- two 5ystems for the b111ngua1 ch11d? Is there any reason to be-<//j

'ducmg mte111g1b1e Speech he might be aware of the existence of

- others, This in itself doe hvb‘t constitute. av‘w‘are’ness of thmylian-g'uf-

_vironment may speak the same language with differert 'accents’,

that he is learnin\g.v This awareness is certainly not linked with -

\ words and does not reflect conscious thought, It may reflect

. -

some mteracuon of the 1nnate ab111t1es of the ch11d W1th his

' lmgmsuc environment, but if the child is really c.reatmg- .

grammars, then he has an awareness of those facets of langua,ge
which are likely candidates to fit into syntactic and semantic

Kl

categories which he, either innately or through ha‘ving learneci,

.Given this def1n1uon of awareness of systeﬁxatm langu-

4

lieve that, prior to the pomt where the child begms actively pro-

two - systems? “Chllrdren_s early production of adult-like intonation
patterns provides just such evidence. Différent langeag“és haVe
d1fferent intonation patterns children pay close attentmn to intona -
tion patter'QS. Different la.ngua.ges have d1fferént phonological
1nventor1es ch11dreq pay attenti\pn to the phonologmal mventones
of the laggua’ge ‘they are learnmg. It is certa%y plausuble that

a child might recognize that the intonation patter'ns and the phono~

logical inventory of certdin speakers are different from those of
age systems, for certain speakers in the child’s linguistic en~

What is claimed, however, is that, éven in the pre-speech period,.

)

the child raised in a bilingual environment has clues available :

[N TR
3

.
N
et
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which might lead him to conclude that he is being exposed to two
s‘ystemati‘cally different means of communication. No claim is. L
being made as to the child's understandmg at the pre- s\peech '
‘ per1od, it is simply that he pays attenuon to acoust1c features
of speec‘h which differ systematically among languages and that
on the basis of these features he may make preliminary judge~
ments'_'about the 1angua:.ge»s in his environment, |
More so-¢han in the monolingual 'chilﬂ the syntactic rules
_ and the social rules of speech 1nteract in the speech behavior of
the bilingual ch11d It is somet1r4nves d1ff1c.u1t to make dec1s1ons.
about the 11ngu1st1c competence of the child based on his perform-
ance 1n certain soc1a“l s1tuat1.ons. Just as the child makes m1stakes -
in developing his grammar, he may make m1stak«=s in developmg
| 3 soc1ol1ngu1st1c ru1e§ for the use of language Monohngual ch11dren |
must 1earn, for example, that wh11e it /s/a.’ll right to make demands A' .
of and give orders to siblings, on rﬁu/s/t use a more relspectful
tone of voice and even d1fferent syntact1c structures when speaking
‘with*parents and other adults. The child in & bilingual commun:.ty

' % must add to this some notmn of which language tg use w1th whorh 5

as well as not10ns of proper register and speech style in two langu-

ages. In assessing the competence of bilingual children it is im-= ‘

. portant to keep, these fa‘ets ,1n mind and be sur"‘e that our e&%iteria \ o |

for J«udgement are su1ted to what'we wish to qudge. A ' ’
Lookmg at what rmght be considered ev1dence that the

ch11d 1s aware that there are two 1anguages bemg used m*h1s
" -y
o 1mgu1st1c env1ronment \V/ find that both linguistic and socio- '

linguistic behaV1or are involved. At the upper 11m1t, a rea11st1c )

@ . - i A

.;&}‘
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\/lan‘gua‘ges . His ¢orrection of th

~17- N

claim is that when the bilingua’l child is ca]ling his two languages .
-~ . B ,
by pame, he is aware of his own bilinguality. This is not to say

that the child'is aware of the pdrameters of bilingua1~iw~ in his

“environment ... i.e., he may believe that everyone is bilinéual,'

or he may not realize thathe is doing anything unusual, He may

realize that certain people in his environment are monolifigual
speakers of one.or the other language, but ot realize that other
speakers have a different pattern of language dominance, Romnjat

gives some amusing anecdotes about.l,ouis' reactions to people

.who did not f1t his expected pattern of 1anguage behavmr. hen ‘

he was 2;3, a fr1end came to the house who spoke French with a

heavy German accent. Ronjat forgot to tell the friend to use only

. German with the child, and alone with the child, the friend spoke

his distorted French mixed with German, Louis was indignant

and it t’ook his parents a whole day and a great deal of ms1st1ng

“to coanetthe child to sit and chat n1ce1y with the man. About -

e time, there was a new maid in thelbuse, a German )
- _

speaking girl‘replacing a French'speaking girl Louis expected

the san

the new girl to speak French as the other one had done, and 1t
N

took almost a day for him to accept that she did not and to address

her in Gepman. There were other incidents; but these two are .
repres{an{a&r% . ‘ . .

The three sub;ects in this study all named their languages
by name before the age of 2;6. Mary was requesting to\be spoken
to in English or in Spanish by 111, Ronjat was carefuic(nkcﬂ to call
the child's' attention to the abs trajtion of langgage' by naming the

child consisted of phrases such
o , &‘ .

-
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- as ''Speak like Marha.."- or "'Speak like Papa.' Yet, by 2;4
' . | Louis 'kne\Ahat his two languages had names ahd he was
calling them by name, Leopold quotes H1ldega1}le as askmg
' him how to say a word in German a 2;5, Assummg that the
point at which the child can 1dent1fy his languages by name - : ./

represents a pomt at which he is tellmg us that he is aware |

of tHe presence ‘of two languages in his environment, what can
be considered evidence that the child is aware of a bﬂxﬁghal .

11ngu1st1c environment before this pomt? (Keeping in mind

that our definition of awareness is that critical pomt of conscious-

. -

ness necessary for the child to begin formulating two sepa.rate

. grammars.) ° T~ k,

In searc"hirlg for behavior which ig be used as

ey

evidende thait the child has reached that. cr1t1ca1 pomt, both e aN

ey

.appropnate to.the speakers of that language in the Ch’].ld's en-

" vironment, and 5) consistent combmatmn of words from the

same language in the begmmng.syntactm stage, i, e, lack of

o

langage mixing. Of the above typ'e»s of behavior, only two of

M PR . R . .
f . My Mo N ~
0 .o “%{w&,»&)‘w A . } o P, ;

A
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or soclolmgm i at the present moment a theory specf ic

problem, Certa actional- theor1es of grammar would pllace

force of a senteuce outside the 11ngu1st1c realrn and into the

age systems exist, and vvhether any one is suff1C1ent ’

1) The existence of a b111ngua1 leX1con If thelchild from

the earliest stages of speech.has a dual nammg syste" for objects
in his enV1ronment he certainly exhibits a pattern of development
dlfferent from that of monolmgual ch11dren. But is this evidence

111ngual1sm? Certamly in"an adult or older ch11d we ‘would

not congider the ability to name objects in two l‘anguages ev1dence
7
‘of_bllmguahsm. 'I'he infant, howev;ar,. has limite pe.rformance

'abnility'inv any- langu‘age, so if he exhibits equal or fmi_lar ability

_in two he mlght be sa1d to know two languages. Cénservatively

the b11mgua1 ch11d at the one word stage of development can be

e :

LAY M i
K |




~ tion a't a ver

are at the very least more precoc1ous i

more than one name 1f heghas a dual lexrcon. This is not qulte

the same as having an awareness of two systems. The reverse,—
however, .would be a more po%uwe proof If the infant raised

in a%xlmgual environmeht did not have some kind of g,ual/lﬁ:on
we would be quite; @urpmsed and have to say that he was not
bilingual and had not learned that there were two 1anguage systéms
in his environment. éh/

2) Tzan%on.f{om one language to the j::?y

early age would be sbme situation jn which the -

Transla-~

- word or some spoken form of one’ 1anguage evokes from the

child an equwalent word or 3 translanpri in the other 1anguage.

" 'I’}ﬁg is d1fferent from the dual lm{‘/con in that it is'not the obJeét ‘
vv_vh1ch prompts the ch1ld to sPeak but rather someth1ng more ab~

stract. Leopold argues that these early ‘translations are not
translauons as the -adult uses them, but rather the substltutxon
of a passwe word in the ch1ld's vocabulary for a more active
one. Lex1ca1 substitution synonym for synonym does occur in
monohngual children but is probably a la_tor develomnent and is
a part of-th"e chil_d's learning to participate in discourse. If
thes‘e early translations by b'ilingual children are not tfansla~

tions but tnerely substitutioné, then these bili

eir language develop-
ment than monohngual ch11dren. It could be a‘rgu«ed that because
has 1ex1ca1 substatutmn avamla.ble at an earher stage. A mono-

lmgual Amemcan ch11d w1th a Br1ush nanny might do much the

]
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"same thmg if on hearing the word 'truck' from his mother he

replﬁd with the word "lorry'. It would be necessary to 1nvest1gate
more closely the child's translatmns to see if they differed quali~ -
tatwely frﬁm such a possibility in the monolingual child.

/"Vf Language Spec1f1c illocutionary acts: Many of the

ch;lf('s early utterances are identifiable 1110cut1onary acts,
especially that of requésting. The child may have many ways of '
performing that act. He may onlykpoint and/or cry. If recogniz-
able speech forms accompany this act, however, these utterances
ma" be said to have illocutionary 1force." If the child's illocutionarv
acts have language specific utterances accompanymg them, and
espeC1a11y if these utterances differ qualitatively, then this m1ght
be evidence for the child's awareness of two language systems.
It m1ght be. argued however, that the ch11d was- only repeating in
some way what he heard ind that features in different languages
have differing perceptual salience. This is probably true,. but
the existence of the poss1b111ty of translatmn in this case and the
child’'s fayure translate argues for the ch11d's emerging aware-
ness of two discrete systems and the begmmng development of
those two systems. : ’

4) Use of the language apprOpr1ate to speakers of that’
language in the fh11d's env1ronment. If the ch11d consistently
uses the proper language according to speaker it is at least
some indication that the child may ‘be aware of two systems _

and has thogse systems associated with certain persons. In some

¥

i
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-

.
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. sense the child lmowb/tha_tt "in order to communicate with this
' ;;.erson I mustuse this part of my dual lexicon'., Failure to use
the appropriate language does not constitute evidence that the

child is not aware of ‘two systems‘: The child may know ‘that 7

ict h1mse1f to one system in his attempts to commum-

- - e
everyone in his env1ronment is bilingual therefore there is no m Sy
need to rest\r

cate, One

“1ght a;'gue that usel.of'p_‘re#)er language with the 4 |
proper person is a matter of using appropriate linguistic ’regi_’ster,('"‘f'
Childreﬂ of the l.evel of develobment/that we are discii'ssing here,
. , . iJe, at the ' one and two word staﬁe of language development hav
| ' " not been found to make dth:mctmns in language accordmg to social
posiltion o£ the person’ they are talking to. Older ch11dren,.
“ or 4, do cha ge then' register when speakmg to younger ‘cfildren '
Unless our bilingual gh1ldren are socially: pre,co\

“w - ) . 'f.
N ' " cious, they robably cannot be credited with this ability at the * - / d

There can be ther reasons for language mixing, If the adults,

- “in the child's' ommunity mix languages, the. ch11’d should be ex- {
"pecte'd to do the same, If the chitd's desire to »éommum-,‘ : :
S outstrips his competence m the language he is using . )
; -
2 25 g
+ \ 0




; be expectedto use lexical itemis or construc:tions tha,t 'h’e knows R
' ) from the other language to fill in the gaps. specially pertinen )
n / ‘ here are individual d1fferences in ch1ldren. As was 1ll/Gstrfate
_ . in Brown, Cazden, and Bellug1 (1973) Eve used plurals lon
/ C fore Sarah did, / ut did not use them cons:nstent}y ol Sar
4’ S began usmg plarals she used.them correctly.. Sarah, it seems, e

. -

A U wa1ted until Ahe had the system a little better analyzed. Some
| | ch1ldren 1iKe to talk and will make every ejfort to commumcate,, ‘
i - ev( when they ar.unsure of“the lrngu1st1c sys tem they a/re
usmg% Others prefer to be sure they have analyzed the system
_w, o S c0rrec131y bef'ore usmg 1t. | - There ar/é of course,'other reasons
: /01- language mi ing 1n ch1ldren, 1nc1ud1ng' slxps of the tOngue '_
and failure to @ alyze correcbly ‘Which feature goes Wwith which
" s'ystem.- Eveh if there—rsfrrrma:n“g, if the analys1s of the ch:tld,‘s:
-~ speech shoys language s pecific d1ffere\nqes 1n‘Construct1on, such
as d1ffer it worgd orders in oprta1n types of sentences‘ accordmg

r . T8 lan dage being used, the child,must be cred1ted with an a:ware-"

) . \0 . ness of two sys tems and -an attempt a.t formulat1ng two separate

A

q g mmars . ‘ o T ,
N . - : ) » ~ ‘

LR o »;‘ e Given the cr1ter1a JuSt dlscussed let us now turn to-the

d{ta from the three subJects to sge what ev1dence there is for ,

- : early awareness of two systems and early deme«lé‘p‘m\ean(two '
- S grammara;,n eét"cb. child. After lookmg at each child, it will -

A _ be posS1ble tto compare their development for"similarities and .

d1fferences and to make some general1zat:.ons é.bout e\arly Jbilingual .

) language developmant. - . .
7/ o ) P _s ' - [

~ ; - - o - R i 2 6- . - “% ' . ’ PR
// " 7\,§ . . ' . \ . v -
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SN e R Lou1s’l f1rst~wer.ds were from a nursery language which

RonJat calls. "Arnmensprache" These consisted of onomatopoeratic--
el ‘- -t vexpressmns and spec1a1 forms of words used @mth bab1es. These
| \ o . he used. almost exclusively between 1 1 and 1; 4 At ;4 he was
\ L ‘ _ \lfgxg the word Brot to ask for bread from h:.s mother and Eil._ |
e Mo ask\for bread from his father. At 1;8 he voluntar11y supglﬁed:

" L “~._  both name's froﬁx\hm dual 1ex1con, saying wh11e loof:fng at a bqat

l § on\ﬁ\the r1ver "Sch1ff ba\teau" and while po’1ntnng toﬂns eyes, ”Auge

‘ o . oeil", rom'l;6- 1; ;9 Ronjat notes that the ch11d“s vecabulary con-

- . . a

o ‘5 v S1sted of names of obJects in the ‘two languages a:nd aﬁ\st of,xpwot-

w0 - like WOrds, s‘ch as mehry noch nur, sehr, auéh', in erma.n and

£ & %
e a s1m11ar set in Frenc (unfortunately he doesn't lr’s\tv}he French

. . words so we do not knew if t%y wepe translauons or not) -There- '
. . v

b —_— ‘was also a "common vocabulary" whmh he used w1th both parents _
. r\/ N - words hke te, ut. ’(sucre) bua (B1b1fnon)p E pa etc, . Durmg the

_,period frem 1;6-1;9 Ronjat gives us only oné ¢lear case of the. ch11d'

o i\ ' m1xmg of the languages2 but states’P that\any m1x1ng @L\]:’exmal 1tems h
. ( - was always in the d1recuon of. puttmg*G erman Words, usually names

oo of o‘bJects, ;nto French st;atements. A«t 1;8 Lou1s is more able 6.

<«

a the ch11d is® a”ware of the 1nequa11ty of his"j
Two eanly ?translamons (or subsututmns) occurred at ;2 and ST,

s ':’1”3 There was aégame they played with the child where he ha:d to /
‘ e say ibitte!! and "d§anke" in Germ\an. RonJat was playmfg with the boy

-

-and tell:mg him- "Dlt pa Ea" and Lou1s rephed "‘papa“ ' HIS father

Qih& s‘ard "Dit merc1" and Lou1s rephed "Danke” Th 8 occurred

.~\'
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.at1;2 and Loms was not heard to say “mercr" unt11 two’ months L \ ‘
later. At 1,3 a S1m11ar c1rcumStance occurned. L0u1s was accustomed
to counung a group of brlghtly colored toys on h1s little table. He

v was known to ‘count them in French and say "un, deux" He had not,

- F appropr ately.

’

. this’ was the exceptmn a‘nd not the rale.

- \
N 1nd1cate1 that J_.ou1s knew tWO lexicons,

I , o ‘ . AL .
" Between Iy anQ.l;? he re:gul%rl_y forme‘d G.erma'n dnfi

N
New
[ ]
.
R
”
Loy,
.
P
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. ""hngual chﬂldren.“

»

. _'been heard to count Lhem in German,
- K
him and counting "Eins, gwei, drei'. Lou1s repl1 d

His mother was playmg with
"un, deux'’,

Whether this is. actual translatmn, \or substitutior

‘of a_passive ™
_n .

gV

word for an active, word L0u1s certamiy had.an

o,

. the p0581b111ty of substi ut1on far beyond the expenence of mono- .

More cl

ders tanding of.

r evidence of translation comes at L9
There he

was translatmg to his monolmgu I German nurse ywhat others of

. when he was 1n the c0untry ith his‘ French relative‘s..

.
b

the hOusehold were saymg, her, a.nrl'vme versa.f At 2;2 he was
carrymg mesﬁages back and forth between h1s Fr}ench speakmg
g:randpare?nﬁ\ahd h1s Germéﬁn speakmg/nurse. Between 2;8 and 3; 6

“his French spee@h had in it some Gerrhan calques, SuGh as

w'corznment grand for W1e gross and comment loin for VW1e vve1t. - ButTT

The data given'so far
ks ;:\ - N ‘ . M . !
and knew when to use them
\\; "1“ - “ . [P S - .

~.
=3

Is there any evrdence that he\igwar‘e‘ of two |

Vg o

i txves W1th

' -n@axrd German plurals such as Soldat-Soldaten, -and - Mann-‘Manner, .

but he was*never heard to form Erench plurals with’ -n or -er or to

== A Y e <

form French 1nf1n1t.wes W1th -n. Of the possﬂ)le ev,:.dence £5x

earIy awareneSS of hﬁhnguahsm, the dat’a avallable for Lou1s :

& . » a
. .




showe him to exhibit #everal, Sta.:‘éting at 1‘;4’:'hef.shows.ability:
. to uee a deal lexicon »ar'md 'td use t‘hej proper word with the pfc':rper |
| ;_ae'rson. That he was aware ‘of a dual lexicon before he used it
RS was. shown by, his: early trﬁanons of "merc1" and ”ems zwe1".
. H;e exl;’1b1'ted the ab111ty to translate appropriately at 1;9. H1s
early sentfence Combmatmns were with @n’ly minor exceptmns,

combmatlons of words from the appropnate languages.' H1s

’developmg mor ology was language spec1f1! MWe have only

It would seem that Louis W?S aware at a very earlY rg,tage of

e use of two languages i s~envrroﬁment, and ,‘of his ability to

use. tho‘se'two langfuage‘s. "ﬁis émer‘gi;ng grammar was not one
‘ot
v system, but two geparate. systems. ‘Just how\ early is ea.rly When

it comes to awareness of language, I will d1scuSs later.

resen t1on” Leo old’s theoret1
P po

bas1c ass’umptmns were d1fferent fro;

p
. P
] “ow -

.

B

P -~ . From the literature’on n thild- ~language I had

. expected a stage of mechanical sound-1m1tat1on,
‘with induction of the meanmgs for the words thus
acquired. Undoubtedly this stage plays a role
with other children, although itis agreed that the




. . : . \
\ o ) Y »n \
- C i ‘) undetstanding of words and sentences.generally - j

' ‘ : ' comes much earlier than speakmg In Hildegarde's ;
case, - the phase of mechanlcal 1m1tauon was-com- . . ' /

» '*“L f\ -
Wi
N - A
b ey,
. . /'. , . i v

[E) Sy

' X pletely lackmg meamngs were alvgays developed

before sound-forms.

The impulse for any kind of

imitation w

.Again on page 25 of the same volume he asserts
progress-wals hampered by. the lack of an impulée for imit;ition./'-’ \,\_

. o S r
53 .
. . .
B

I would liké to assume the’ pOSS1b111ty that Leopoid'

i yes

str1k1ng1y weak in this child; At .

. , later stage, too, she ayoided saying a word be-
¢ fore she understood if. | ' “ =
“ ‘ N ” -\\

E‘»/ : Y ;- .

i+ all wet °* :
© . 8NOwW N

: "Her s p',ea"l;{ﬁg\\

© . EE T .o

- o
more
all
eye
-CE8

~ hot

. E <
5
., a
K3 . . N
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. "i/A’dditionall“y, there is a 1ar§€r category of words tha are
- . / similar in German and in Enghsh ‘L opold- could not deci de,
- : on the basis of H11degarde s pronunc/ ation whether to calla

b . o these English or German, so he ;Alls them Enghsh-German.

///

. ° B bed etC. ) - . ' ‘ ) e , <

She also had'many words in English which were not'a
D - part of her Germ_ah lexicon, and a few words in German w ich
] she did not know in English, or at least, Leopold never heard °

o / . °

. /‘ B . her use them in English, o o

1 . L ) Le‘opold cites the following instances of translat:iony from.
~one language.tqvthe other, At 1;6 Hildegarde's mother had been
\tellin:g her 'no, n\cﬂ';' lan‘db then she asked her r‘hetorically," |
S ‘ “‘Bbh‘t you know what 0o, no' means? ! "Hilde-garde/answered-

"nem nmn” At 1;10 H11degarde s mother remarked to_her father

L » wh11e they were dr1v1ng, 1,60k at the cars. " H11degarde, wi hout

e ' bemg told "Licht aus'' ghe. rephed "L1ght out".u At 1 9 on being

told to say“"no more'' she said “no mehr", and at L1 on bemg told

&
"A le, klemen Kinder sind jezt im Bett' she rephed

0O A 'A,“atbedtlme,
e L g Al lloabie Bettf

". These Leopold calls not tra.nslatrons “but re-

. placeme'ﬁt‘bf a pas‘s;vely farnlhar form®by the act:wely current
) 1 o BV
one, G1Ven our, deﬁmtmn of a translatmn, however, we may tente

a

at:wely ass1gn them to that category. t )

-

o "It is in the area of syntax and appropr1ate language usage

- . e, that Hildegarde differs most fro.m Lou1s;.and, as we shall see

.
~

These include such words as t{ook milk, mama, _papa, apple, ‘

» lookmg, rep11ed "Auto", W1th German pronunciation. At 1;8 upon
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later, from Mary.\L opold claims that H11degarde mixed German
e » - words and English words “1nd1scr1m1nate1y” in her sentences. . )
An exammat1on of her sentences as reported by Le0pold in thes.
third volume of his book shows that there may have been some-~
thing less than indiscriminate mixing. Remembermg that her
father only noted the sentences which he actually heard, it is note~
- worthy that beyond a -few pfwot type cof?structxons, most of her

sentences at the two words stage wer in English ﬁShe had some

pivot-type constructions using the Ge/rman "mehr! and both "all" -
" . and someumes Nalle', W1th both ”rﬁ\ehr” and "all'"her second word

~was either German or: Enghsh although he notes that she uses

f "more" also. The German Halle'r mhay have had a different funcmfo"'

for it appeared in second poS1t1on /rather than in first, Her early |

" sentences consisted of sentences like "all nass" “a11 gone!'!; 'all
“dry'', but “Bath alle" (Bath 1a11 gone), bath being oné of the words

‘f common to both languages and' indeterminate as to which 1anguage it

belonged at that stage. Her English sentences were more varied

and showed a wider range of vocabulary. Her Gcrm'an' sez;{tences |

\}vere.also represented by other than these _p.ivot-t'ype sentences.

(S:ae Appendix B) Bitte was her standa‘rd request form in both |

'languages At 21 months she learned Elease and used it occasion-

e

ally, but preferred at least W1th her parents, the more _common,

and pe 1aos more versat11e bitte. . o ]

I—I11degarde was also very late to 1earn that she should'—\)

N -

speak German to her father and Enghsh to her mother. But un-

like Louis, Hildegarde/l}ad no reason to speak only German or, ¢

/ -

v e . I

S




only English/at home._ Although her father s poke German to her, .

Hildegarde's mother spoke English.»to him. Although Hildegardeis
mother spoke mostly Enghsh with her ‘at homaewfw\ivhil*emtwh‘ey“yvere |
_ in Germany the child had heard. her mother s peaking German almost °
- ,,constantly. Leopold also notes that H11degarde"§ inotlrer'ofton.@cked

7 u_p qua1nt expression's of H11degarde s and used them Wwith her. If

s
et

these express1ons were Enghsh German, or mixtures of the two, -
they were agam used in her env1ronment after she had said them.
+ . Thus, H11degarde heard language m1x1ng by those around her and
o _ she also knew that both her father and her mother understood her
3 ' 1fﬁe used both languages in an; ‘way she chose It may be also
that Leopold's "indiscriminate munng“ was 1 used with him as a
d1fferent kind of language and not with those’ that H11deg’“'"767e knew -
spoke only English. During stays with her re1at1ves, Leopold notes
that the child d1d not hear German for permds of one or two weeks
at a time. It would surprise me to 1earn that her speech with her
relatives was an "1nd1scr1m1nate rmxture" ‘ »
A part of _H11degarde s early speech experience was a stay
for three months in Gerrmany j‘ust as.éhe was beginning to talk,
Leo'pold gives us a carefui record-of several things that happened .
. then, Dur1ng that visit, H11degarde was exposed only to German,:
) Prlor to thét 'me, she had un;fei%od both languages equally well

‘and T sponde : s1m11arly to 51m11ar commands and games. At. the

ing of the v1S1t Leopold notes the followmg 1nc1€Hent At

homé Hlldegarde used a chckmg sound and turneéed her head to call




S WA, Sy e — 0
.

- and- mak1ng her clicking no1se. ThlS Surprm ed, Leopold very

C : . S
Girrels and on the command ""Call the squirrels'. .She had
also used this sound with some .canaries that 'she had at hgme.

In Germany,’ on the command "Ruf den Vogel. " She reacted in -

the same way, turnmg her head towards/b1rd that was present

much because the sentence had not been practised. For awh11e

in Germany, she also understood her old famihar Enghsh commands,

but towards the end of her v1s1t she seemed to have fongotten the

English, and her speech in German had become ~ rogresswely' more

advanced. -On returm.;ng ta the Un1ted States, 11degarde had to

- relearn English, a process wh1ch LeOpold says took several months.

For awhile after the1r return, H11degarde s mother cont1nued to -

use German with her hecause, she d1d not unde;,stand Enghsh

: Obv1ously, when she went to Germany /he was aware of synonyms ‘

and reacted appropr1ate1y in both languages. She was someh ,

assoc&anng dﬁferextt sys tems with the same res pénse, as no‘ed

by her spontaneous rea?:tmn to, "Ruf-den Vogel " Moreover, it

and became monol1ngua;l German speakzng Her earning of
Enghsh when she returned wa.s s1m11ar to that/ of a second la U s
‘age learnmg exper1ence._ There is a- questxon as to when we - ;",7}
rmght call a’ lang\:t@ge lep.rnmg exper1ence in ch11dren\of that age

a second language learninggs expenence, but what seenged to o

character1ze it was a permd of two or ‘three months 1n which she

© spoke almost no Enghsh at all, and then bega.n speakmg Enghsh

‘again, RonJat s poke of Louis's f1rst threhweek visit with h1s

French relatwes as an “mcubatmn permd” becausen he did not

- come back speaking more French but rather hes1tatmg to say

o

L 34




I - new French words., It Xvas amew Wee,ks :
h later that Louis was called a ”b_a_lallced bilingual'’s + e |
| So we have Hﬂdegarde with early bn(lmgual recogmtmn of'
PO synonyms, also early prod}xctmn of synonyms, although this ca.me
t -  a little later than with Louis, and eariy translation., Her syntax-
may not have been the ‘one system' that Leopol}i clainr%’s that it
x , - was, although with him there were certamly sentences which were
mlxed and her fa11ure to use excluswely German or English with
.. . either her mother or her fathér may have been due to other factors
/ than Just the fact that she did not realize that there were tv:o langu-
' B ages. . Certamly one would expeet dhat if she had fto relearn Englxsh
there was some idea in’ her head that "sqmethm  funny wasaqglomg
on" in the speech community arouzrd her‘., Leo old menuons that
i durmg this. early per1od she was "preparmg for actwe b111ngua11sm"
| Perhaps we are. quibbling about def1n1t1ons, “and t.h1s early "prepara-
v ','» . tion'" what'l am eallmg early "awareness of two systems. " -Thus
‘ ( /H11deg\‘a¥e,oalthough her language experience was different from
»that of Louis shows sorneks1m11ar1w in blfmgual dxevelopment
Mary, like Louis, took ‘her f1rst v‘vords from'a common

!

vocabulary that we all used\th her. Ev ] Glor1a at f1rst used cer=
,;%before Mary's first .

~— X blrthday 1 ha/e the followmg Worg:‘» iisted in

- ‘ . . d‘o. i o= dogg1e T S v‘%‘w#w*
S , daeg&}\\ daddy . .
L o ' ‘khukh N o '
. beb1
‘ o xPikhae
- ' ~bhaba
B . babi

i e, : ' tain words with her from Enga.a.Sh,ﬁing‘

Pl
f‘%er vocabula ry:

P
N

cookie -
ba-by ) i vf’,’ s ’

"

k1tty cat «
" bottle \\ C———
mommy
o boo " -

i SR 3

Mety
. L
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Evidence that she was developing a dv

: _. -ven then is
shown by my entry on that same day that she began using a
word for "perro" in Span1sh as well as an attempted version of-
"gato''. )

At 1,3 I have the fallowing sample lexicon listed for Mary:

e

English Spanish

shoe - |  zapato

doggie . perre .
Zthere! - ya' L I
oh! .oyl o
kitty cat - - gato R S

- At the same time every.we-r'd did net have a_counterpart in the

other language. For example, she u_sed '"Mira'' in Spanish-v but

not "look' in 'E‘nélish'. She used '"bite'' in E.n“glish, but no trans -

’\ - .
- lated equivalent in Spanish, At that.time, there wasstill an un-

d1fferent1ated set of words 1nc1ud1ng names- of members of the

: garmly "no” and '"baby'. Before l; 6 she was callmg Mommy

" and Dadd’yf”‘mama” and "pap_a" when she was speaking Spa,n1sh :

“and'differenﬁating the pronunciation of her sister’s names in
the two languages, ) -

.. The early translation that I have fer her occurred at

“1;1 in the following mdunner: She was on her changmg table and

I sa1d to her "Mary, ddn't fall " She responded in Spamsh
""Cae, ' translating the Enghsh to the Spamsh She‘also seemed

to be makmg a conscious effort to sort out which words were a -

part of each system, and to play games 1nv01v1ng the two systems.

The followmg representssa sortt\\of game that s}{e liked to play -+

with words at about the age of 1; d:
e ' — ' s
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| B . Mary: ? Que sone? 6 (pojnting to 'item) f\
; v ~ Me: Es toalla.- i

) Mary: What's that? (pomtmg to same 1tem)
b : ’ Me:  That's a towel,
" Mary: ?Que sone? ’
Me: That's a towel, ,
- Mary: ?Que sone? (insisting, with added emphasis)
Me: Es toa.lla.

- ' o . Mary: ? What's that? (now satisfied and contmumg th |
S game). :

etC- N " . . e

I ) s ¢

Mary also dlfferenuated according to the people inher
environment., In order to tape her in Spanish consistently, I A ’
had to have Gloria play wii;h her alone. In that mamei,' I a‘c‘quired
tapes of her in a mon~oﬂ§j.ngua1 Spanish slseakj.ng s‘ituafion. In 'fhose /
tapes, hezz la.nxgu:age is Spanish : in other tapes we use l;édth langu- | -

ages-and so does she She never s poke Spamsh to her grandparents
%

even though they tried to persuade her and asked her 51mp1e questlons

,

- in Spanish, of which they speak only a few words with a very strong

vy

Amerman accent. She refused to answer therx? wvhen they asked her

questions in Spamsh

pead

Wlth me her first languagé used was uSuaMy Enghsh
o although at times she would spontaneously add;ress me in Spanish; o
o , When I wag speaking Spanish W1th her, however, she replied in )

.Y
» Spanish, A sample b111ngua1 conversation af ?bout 1;4 went as
A

follows . : : o , _ &
. Me? Marl, quleres leche? .
- .. Mary: si. - é
. . SRR Me- Do you want some milk?.

‘Mary: Yes. _ S ‘
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Y
* . . On Mary I have more complete data on her early
i,}locqt1onary;acts. The act of requestmg was usually accompamed
T by a gesture extending her hand towards the item that she wanted
or to the place where that item was usualiy kept, Her request L.
forms were not s1mp1y t’ranslauons of each other, but in some
cases were language spec1f1c. Atl;2 she was using, seven d1£ferent y"
‘request forms, -not including those in which she named the ;tem |
Ll that she was requesting.7 These forms are listed below:
; 1) To request a drink when someone was drmkmg = o
/ ‘First applied to m11k then to any drmk - .
X w . . : Enghsh More I Lo L
. Spamsh Mas L
g 2) To request a sample of what a person was eating: :
‘ Enghsh Bite = |, . ~' . B
Spamsh Qu1ero (thPre was no 1nﬂ.ect1onal ending on
N R this - word)
, ' T , o 3) General request to be given an art1c1e, whether v1S1b1e »
: : or not == i, e, the item, may be located in a specific place
) , apd she is pointing to that location == to the refrigerator
) o for milk, for exgmple, . _ o e
e . : E_n;ghs)h; Here L . ' i ; f : ' 2
- : . o ' ’}‘hank fou . ’ : ; ,
¥ Span1sh Qu1er0 ; S N : ié ] I :
/ Dame | . T ' 5 ' -
(:l . ' 5" .
Of more than passing 1nterest here is the fact that two of her re- _ .
quest forms in Spanish were from a verb form of the adult langu~ E
age, while her request forms in Enghsh are a.lways nouns or words
; o with other syntactm f.uncmons aand not verbs, In terms of specific
: - languages,. th:.\s&ys that the Spamsh verb is more sahent than
N o /Enghsh and reflects the fact that the verb "querer'' in Spamsh
K ' needs ne1ther a subject nor object to be expressed with it, although
- . ‘ ’ f:)\
A \_ “ / . )
- . e - - :
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ing are possible questions: -~ ) St '
" (Do you)|want some? ‘ '
(Do you) want some milk?
. (Do you)|want a bite?
— :

., .

with eﬁ:res and ris g p’tch on the rightmost element in the serltence.
In Spaiﬁsh, the 1n1e word '"'? Qu1eres'? "is a complete se?ehce
and could be used for all of the questmns above.&]Eng/y also

preceded by’ the de1t1c "here' and the form "Here give it to me"
v !

was what she heard, W1th ”here" rece1v1ng the“stress, In Spanish,

' the s?ence "Dame" was used alon/wi out the de1c.t1c element
beforé¢ it. In each 1 nguage it was the perceptual]ly sahent part
of the- utte1ancé that was used in the 1llocuuonary act,

- Ine Gher early yntacuc development, she cons1sten1;1y Jomed
r.h

words of the j,'ame la guage. Her deictic functmn word in Spanish

{as a syntacuc operator and was Jomed

2 .
i -
By ‘;. ] .

:,'l

?dS, alre os'é always Spa'ﬁmh

In Enghsh ‘she*used °

“E“‘?

I

only one sentence out \of 23 two and three word utterances that

is mlxgd, -and that oct urred in a bilingual situation, where we were

: mterchangeably usmg

"'bvunny rabb1t" and "c0ne31to" and trying to

get her’to say "cone31t ",

She s,ard, rather,. "M1ra bunny rabbit,

There is no mixing in

ither monohngual situation,

For a sample

of sen,tences from that tape, see Append:x C. Reviewing the early'_

/’

\‘Zii ot 2
: th{‘%g :F the in a sir ilar type c0nstruct10n. Ona tape made a}/"‘

15 mo:tfths, in both il gual and monolingual s1tuat1ons there is
™
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' ‘bwlje ev1<_1ence 'of ear1y aware‘ness of the ex1stence of two anguage 3
e . 5ys temsv in the environment No one of these in 1ts -elf p ov‘ed suf=-
i ’ : ficient to say that the child was awane, but the ex1stence\ of a11
f1ve adds ~support.to the hypotheS1s that the b111ngua1 ch11d may
be aware of the two languages in the pre -speech period. By the . -
time the child is using two word sentences and formrng these
v Co, sentences. 1n two languages in ways which are not transhtera-
t1ons of each other, ‘then it is possible to say that the child haws
s . two grammars which he is developing and. not ;one. It is probably?
@Q,gﬂ o "= - inevitable that the child in the Sourse of the construcuon o{ his :
b two grammars w111 make m1stakes and transfer to one language
' . _’ rules of syntax that have proved succes sful 1n the other. 'I‘he°
" " monolingual ch11d however, also- makes m1stakes in the course

Lo 7

of developﬁlg one grammar.

) t. A ’ - ¢a.
A N . What about H11degarde? Why was she an exceptmn? She

. d1d have a. dual 1ex1con, and she did translate.- She did comb1ne .

-
- -

_ words in. sentences in language Spedif1c ways, as well as m;,x
’ them¢ But her exper1ence was dﬁfere‘ht from that- of the other
- two ch11dren. Exceptifor three months v’vhep she was in Germany,
there was no ohe in her 1mmed1ate environmept with whom she
o S had to commun1cate in either 1angua~ge Both pfarents were bi~- - -
| I 11ngua1 By the age of 2;5 she was asking her father s*pee:ﬁcally
v ‘how to say words in German, even though she was' still mixing .
" - ,words in sentences and not cons1stent1y address1ng him in German. e :
¢ So, even when we know that she was aware of two_ languages, she Lo |

.- % e aid’ not exh1b1t all formsv of ‘behavior tha.t we have listed above-as E
- ) *_‘,6 ~

) . . o ’ . N R o




. . ewden‘ce of awareness of the two systems.‘ Can we still say] oL f

o —_ L then,‘that she was consc1ous of the two languages at the pre-' - s
o < , speech permd? From Leop,old we have well docuxgnented ev1dence o o

- that before she began speakmg she was respondurg to both langu-; S

S \ ages. and that she understood the » But at the age of one year '

R o . she became a monohngual German-speakmg ch11d I—Iﬂde
.need for tlme to relearn Enghsh at the agg of 1 2 1s perhaps our . E *
strongest ev1dence that these cluldren were aware df two langu- ,

‘ B - ages before they began Speakmg.' Ch11dren do not learn words and ‘
T O ' sentenceg from casual contact w1th: the langua.ge. Thebr f1rst words .

are usua]Ll 3 those which have been repeated ‘to. them timé and time. R Vo

Vo ;g} . aga1n. Frotn- 11 of the words andJsentences wh1ch are said to them,7 '
o - e o ‘children must pick out’ Syntactic and semant;c features of these ) e
| ’f.'o S - sentences wh1ch will. enable them to commun1cate.: And they res. pondv .
i A %o these features tbefore they use them. ¢ Small ch11dren 1earn1ng a "7
v ~ L S second language in a’ natural situation have been known to go for -
o . ' some time" without speakmg before they beg1n to use that second .
I R N language. They hav e to 11st'e«ﬁ and ass1m11ate features of the new

» | , | C( language f1rst. Infants have been shgwn to perce1ve suprasegmental -
S L  features . .of language before they begln to speak. "At a very early ‘
, - ‘ . “@e “age‘, they are able to d1sth»gu1sh speech sounds from non-speech.
? . o o sounds Gnven tkns abihty and g1ven e@nvalent development of two

language systems m at least ﬁwo of the subJects I claim that it is

s

i . al between c ompr h

that they do'.d_
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T Lo Nat12e Languages of 'I‘he B111ngual Ch1ld VL N
oy "'. - We Have clairned that the ch11dren in th1s study maya s o L /
.' be sa1d to have two 'native. 1anguages" -In’ order to Support R |

; o _ that cla1m in l1ght of later development -of each ch1ld it 1s aga1n
2 S , ' ’ necessary to defme terms and set 11m1ts. The term native L
- s - language” is clear and unamb1guous when used with the person

| “rais ed/{n a monohngual env1ronment For the person ra1sed e

in a b111ngual env1ronment however, u(\less we accept the ;r AR

S e . notion thata person may have more thah one na.twe language, .
. i . \/ ) N ) 9 -

7, we are left with only sgme artificial manner of determmmg wh1ch' /

N T :

of the two is a native language. One pos51ble solutlon is to- sa.y .

that if a child has a dommant language and a Subordmate ‘ B
language,'.ah1s dom1nant language is h1s 'native la.nguageI ’ ’
s ' Immed1ate1y we run 1nto several“ghfﬁculnes with th1s def1n1t1on. :
e T . As we \haiyg seen w1th Lou1s, dommance patterns in chlldhood L L /-
_ e . ,

b _ may shift dr‘ast;.calzgy, 1f one 1s able to define dominance in an

adequate way. In an adult, 1t 1s often easYa to. declare a dOmmant- o <

e

subordmate relation between. the languages that the a.dult speaks.

y | .. l. C ~"This relat-lonslnp ,may come about ;|.n several ways ,The clearest
(“ : case is tl‘lat in which a f1rst language has been learned Well and

) a second language learned 1mperfect1y, with the f1rst language :

b“eing the language which is used the maJorlty of the timeé. On

BN ’ ’

- R e the other hand, a persom ‘may have learned a f1rst language well

but through lack of use,over a period of yea.,rg, become domninant

in a ‘second. In/-th1s case the _'nat1ve 1ang_uage and the 'dominant L
l‘anguanE' are not the san_nei In the case of a nearly balanced - B R
L bilingual, ‘the adult's dominant language may simply be-'thé.language N |

¢ . i v v N
f X ’ . B s B
a
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N . but a dxachromc one. (The same may be\gaid for addlts, but

v : » tive of that competency, W1th confider

: L/\ | L but Bloom found that even in s0 domg, cey

: o U —fﬂﬂx\\‘ N : . : - , n o - .
_ o in W\Brch\he has had his most recent language exper1ence. The T
(k .1nf:Ln1te va x\ty of types of adult bilinguals has ‘been drscussed ' e
by Mackey (1968) and others If it is d1fficu1t to assoc1ate nat1ve

-~

“1an\sage with' do;mna“nt language, in the case of adults, it'is
. ~ .even more d1ff1cu1t in the case of the\ba.hngual child., The langu-

. .-age acqu1s1t1?n proc‘ess\f the ch11d Ais not a synchronic problem,

it is eas1er in the case of adults to put a. tim
'/ M \‘}

,»‘ : cage competency and declare a certain type

-lock on his langu-

speech\representa-

-

v

Ce that although change may '
occur, 1t w111 not usually be drastic: change in a short per1od of ’

o time. ) At what point in the language develo ent of the cha.ld do

.we put a tune -lock on his speech and determine for any per1od
" of time his 1anguage competency? Certam]l for the sake of.
- J d1scuSS1ng emergmg grammars, we ﬁo tha at a certain pomt
in facets of the child's
e ‘ speech represented syntact:.c patterns w11ch were emergmg, bvﬁt
. wh1ch could not be called a systemat1c pa t of the child's grammar.
_If Hﬂdegarde ‘had been given a language domina.
after her return from Germany, she would have b)én declared
'~ 'German dominant., Yet, after only a few days. hack in the Enghsh
| spgaking env1ronment ‘her German Was reced1ng and agam she was
be&mxng English dom1nant. If the ch11d"s linguistic experience
. | | has been qualitatively d1fferent in each language, his dommant
language may differ with the subject under discussion. ‘In the case '

o

of bili:ngual children, even the term 'dominance’is in neved of

- }




definition. Is it ’the' child's "most developed” language?

' Is it the- langua thh he expresses hlmself most easﬂy? U o

L . This may vary ¢ pendmg on the subJect under discussion. Pe‘r— o
R h1s.t‘houg focess are occurring, as ev1der1‘ced by his egocentrlc‘
S " speeclr, It is probably true, as in the case of Louis and ef Mary,
. that the egocentric speech of the bilingual child will vary accord-
‘ n1ng to what listeners are present in his environment to hear him.
/ All of the abgve questlons would 51n)1p1y be matters of '
Lt def1n1t10n and playmg w1th terms at an abs tract level exce pt
| for the fact that in bllmgual programs in the.United States today,
children areb}%ass:tgned to d1fferent language tracks on the *
ba51s of their ‘'native language' '‘dominant language' or mother
tongue', terms which are poorly defined and in the case of trul,,y e
bilingual children, inapﬁﬁ:e. 8 While observing in one. b'ﬂingual )

classroom at the second grade level, Where the ch11dren were

separa.ted for half of the school day accord'- g to domlnant language,

I'noticed that although the teacher was ¢ nductmg the class’ in

ol B . Spanlsh and the ch11dren were mterac "ng w1th her in Spanlsh

several of them were making ‘their ':as;'»‘
A | what was happening, int E lish., My persdn
[ e | ‘ time Was' that if these chi?&en wh‘o‘se egocetifric speech was in \’
Enghsh (perhaps for my benefit) wére in the Spanish language .
- . classroom because of a&l goal to produce bilinguals who ate edu-
o ’ cated in both their languages, the.y were well gaced,. If, however,

»

’ : : L ’
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‘also books -and a ch11d's set of tables and chairs. The video:

-was made for two purposes, to get data, from Mary and to in

* cause I knew that in speaking English, Wthh is thelanguage most

: Spamsh ‘What was being 1nvest1gated was her ability to use Sbamsh

'.v .N il . ) o ‘ .sn,/.

\ ey
th‘eygwere placed in the Spanish language track through some -
fiotion that the child should be taught in his dominant language
first because of possihi]ity ofharm to his conceptualization

v .
processes, then these children

ere misplaced, But.at any
rate, it probably would not matter with these particular children
one way'or the other, because they would probably benefitﬂfrom ’
instruction in both languages and transfeg concepts and experiences
between languages quite well, |
In support of the idea that bilingual children may have
two native languages, even though they may be xoininantin one
or the other at any point in the process of thélr evelopment
let us look at the data from Mary at 3;3, _ .
. A videotap§ was made of Maryv,witha\ speaker that she
bwelieuesd to be monol "ngual Spanish speaking. The i terview was ‘

an unstructured play session with toys ‘that Mary brou

' home. 'I'hese included a Weebles airfport and people and a Fisher-
- price doll house and wooden characters that go in it, T e char-

‘agters represented animals, ch11dren, and adults. There were

vestiga te the use of v1deotape as opposed to audiotape for the

gathering of data_from bilingual children.. Since only one hour

of tape was available, the session was conducted in Spanish be~

4

often used in her env1ronment she never mixes elements fronq o4

and her willingness to use Spanish, as well as any regular1 1;es in

45 o




‘ these represent what is actually a speech varlety

» T

intexference pa-tterns from English to Spanish., In other words,
can we say that Mary is a bilingual child who speaks Spanish and
English? . | . R
| From a preliminary analysis there are several facts .
about the tape which are very interesting, Of 202 utteA}nces

which can be understood on that tape,a 152 of them are in\Spanish,_

37 of them are in English, and only 13 represent some kind bf
language mixing or what mightbe called 'interference.,'! Two of

e Spar\t\ish
: eO K. is used)

that we use at home. - (Ven aca, O K.? -w
a tag question in Span1sh) Five senten ] represent some sor of
phonological mterference, e. g. the uge of “refr1gerator” with

'

phonetic adaptat1on, rather than the fpanish ”refngerador" whﬁ:h
she also knows, and cur1ously, the alternatmg use of Enghsh and
/Spamsh pronunciations of ''top'', '"tapa' .--‘ using the Enxghsh 2
phonet_ics in the Spanish sen_tence and the Spanish' phone'.ﬁc"sv in the
English sentence. Five of the sentences reprefsent lexical substi~
tution of the Enghsh word where there is a gap in her Spanish 1ex1-
con, e.g., ''fly'" and ”s,teer” The word "under” which she used
in English'-because she does n\?t know it in Spanlsh caused a switch

in the rest of the sentence to Epghsh g1v1ng the sentence ”Y el e

libros under the table, Only one sentence might be identified as

a slip of the tongue when she was angry and said to the 1nterV1ewer /

""Se already cor_mo“.v Of the Enghsh sentences, 22 of them were- /

- heard in the first half hour, and they diminished in number and )

frequency after that Of the total, 17 utterances represent her
/
conversatlons to and for her dolls and an1mals. These were fnostly

in Englrsh in the begmmnng,, but at the end of the hour,"' these/figures

16
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were “speaking Spanish, ! Nihe' of the English utterances wvere N
{:o herself, o,r- to nobody in particular, 'represent‘mg s_omél soi-t; :
ofveg:.o‘centric_speech. At the end of the hour, t‘hje‘sélalsp had de- :
creased, and at ohe point she stanted a s’eni;éﬁse in which she o ‘ !
was gi“y}ing herself directions in English, "I'm just gonna.w. . ‘
looked at the interviewer, sighed, and cohﬁnu’ed her play with-
out speech. In the entire session, only two utterances in English -
were actually addressed to the interviewer. _ | |

- The prepondwerancie of her s‘pewech then in the monolingual (
- Spanish situ:atiOn was in Spanish, with ther percentige increasing
 with increasing immersion m that-la;rfguagé. It s, im‘portaht to
- ssk about those utterén"ces if they re‘p&esent simply a translitera-
tion of English sentences, o"r if they represent a ianguage systemat-
ically di_fferént from English as Spanish is ’systemaﬁcally diffeisht
from English, 'In other WOrds, does she use one syntax or ﬁvo?
Is her Spanish really Spamsh or is it a Spanish lex1con 1mi)6sed
upon Enghsh syntax? The most glarmg dev1at1ons from an adult.
Spamsh grammar is in the area of 1nﬂect10ns Swometn.mes she
uses the correct inflscﬁo’nal ending on the verb and sometimes not.
Sometimes her a.'rtiqle and noun agree, and sometimes not. In
other words, this is a pictire of a system emerging, but not yet
learned in its entir‘ety - This patterﬁ was‘noted among Span'ish-
s peaking ch11‘7dren in New Mexico also. (Brisk, 1974) ‘Otherwise,
her Spanish was Systemahcally different from English. In English,.
- subject -pronoun.s are obligatory, in Spanish, they are almost freel;
deletable. The only ones of Mary's sentences in Spanish to show a-
subJect pronoun were those where it was cornectly placed for emphasis

with appropr1ate stress patterps accompanying it. A cpmmon toplca.lg-

o + N
K o f ’ o
g - =%,
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'+ ization process in Spanish is accomplished by movement of the-
d1rect ob_1ect to the front of the sentence. This was correctly
done in the sentence, "y el mono, ¢ donde esta? "’ Iq the same

b~

session, top:.calzzatmn was accompl1shed in Englj

stress and intonation patterns as she said, '"Whgre is the bananas? " | ; i
' The majority of her full sentences were oonstr ctions wi ha |
main verb plus an mf1n1t1ve. ‘Four main verb constructm 8 were
o represented guerer + 1nf1n1t1ve = want to; ir a + 1nf1n1t1ve = !
o | going to; _p___r + infinitive.= can, be dble to and tener que +
. infinitive = have to. All of these have counterp.arts 1n Engl1sh
but in English, the conjoining part1cle is always the part1cle "'to!
. In Spamsh some verbs i'equn'e no con_]o1n1ng part1cle, ~others .
require a spec1f1c part1cle, wh1ch 1s not the eqmvalent of the
,j‘. ' : ﬂpartrcle in English, Mary's lang-uag_e reflects the Spanish system
in a different system, with the correct use of dolnjwoining particle.
{ . The Reﬂexive pronoun system in Spanish’ performs a variety of

functions wh1ch are performed in Enghsh by the particle system.

For example, where Engl1sh uses a particle to express the change |

, ‘of state or 1nchoat1ve notions of ''sit down, stand up, go away

, . : etc. ', Spanish will use a reflexive con‘struction'. Mary”s Spanis
showed an understandmg and ab1l§ty to use the Spa.msh reflexive
system in these ftihctmns in such sentences as "Yo me voy a dorm:uc~
con el chango', ""El avion se va'" and "Quedese en la cama'; Her

one past tense was correctly formed here probably a pre'curs er

of a system emergmg. This showed up in lhe sentences, "ya

comid, " and'"Se already comio. " The two copular verbs in -

4 , ~ Spanish were used corretctly, as in the sentences "No es %—nana~na. "

; . .
& :

;
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L \ . hng "No esta el bebito, ' Adl of the above evidence Points to the

o - o . fact that Ma‘."ry is indeed cons trﬁcvtin}g- a Spani‘sh{'grammé.r' argd.is o«

‘ not s1mp1y la.ymg lexical 1tems from omlanéuage on top of the

} | ) ' ~ syntax of the other. It also reﬂects the fact thaf‘thl.

1s bemg learned in a natural way in much the sarhe wa
monolmgual ch11d learns his language. : |
L S ~ Studies of child speech in Pu.erto Rico (Gili Gaya 1972) -

' show Spamsh speaking ,four yea.r olds to have some ‘of the same
gaps in their system in Spa_pwh that Mary exhibits, Certain

tense mﬂecnons and wide ‘use of deéﬁcnptwe adjectives and certain '

prepositions seem to be préperne’s-f

,7“

f the language of, the older .

- child between six and seven yearjs of age, and not often of thew

H R ‘ B ‘. child who is fo‘ur or tx.nder. Except for the ;Eact that - the Puerto

/ . C Rica.n cﬁildreh are more eonszstent 1n the1r use of article and.

| . noun agreement, Mary's Sqamsh doe—s not deviate greatly in come~ ' ©o

k plexity from, that of the four, year eld monohngual Spamsh speakers.

The spveech of the New Mexma_;n‘chﬂ.dren is even more like that of ’
Mary's. They are unsure of @;he erticle +Noun agreement patterns,
they occa.smnally misuse eswr in exactly% the same way as Mary
— :
(e.g. she. frequently uses 'WYo estoy la m?.ma. " instead of the cor=
. ~ rect "Yo soy la mama, " of sﬁandard adulf Spamsh). They frequently :
oo © used the log1cal subject as’ the actual subject in Such impersonal
! ‘ ‘constructwns as ''yo gusm” mstead of ""me gusta i Oz;e of Mary' s

o ‘ sentences from the videotape was*!'Y o no ‘gusta.

»
Y

Mary's Spamsh then: is defiinitely Spanish, There is a
o dlscrepancy, however, between her Spamsh 'and her English, partly

o

because her hngumuc expenence in Enghsh has been so much
’ - . J
e : (




'greater'than in Spanish Her Spanish language ex"perience has .
R been for the most part in the home with occas1ona1 trips to the
_store and other places in the local &rea where people speak Span1sh
In English, however, she has flown to Alabama, she has watched
'telev151on, she has visited the zoo, she has read more books than
in Spanish, etc, - ' ’ " ’ ST ,
In spite of the fact that M_a',r.y has a broader lexical base |
in English than in Spanish, we\ must conclude, I be‘lieve, 'thaé
_ _ she is also a native speaker®of Span1sh. . She has Spoken Spanish
; o B ~ since she began speakmg, and her Spa,t‘ 1;h at the age of 3;3 is "
| | equivalent to that of other bilingual Spaymsh speaking chzldren as
well as many monolmgual Spanish speakmg ch11dren. Add1t1ona11y"" , /
Mary acquires new lexical items in Spanish in a natural way, In
one incident on the videotape,,j‘the in”ter.viewer'u-sed 'with her the ex-
.pression, "no se arranca", a new term to Mary. A few minutes |
later, Mary ‘herself in appropriate c1rehmstances used the same -
| word. In English, her grandmother told her One day, "Don"t
bother me. I'm trying to concentrate, "' Mary was heard to tell
, her older sister a few minutes\later,_ usii:vlg ‘the wordappropriately,

"I 'm concentrating, "'

Conclusmn and Further Questlons

+

T - _ " In summary, we have shown that chﬂdren ra1sed ina
b111ngual enwronment do exh1b1t behavmr which leads us to be-
lieve that they may be aware at the pre- speech per1od of the use

~ of two languages in their 11ngu1st1c env1ronment,, and that they _

o , ' : are capable of - cnstructmg from the beginning two grammars and

-
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not one, We have also d1scussed the notion that 1anguage dommance
in bilingual children is not a s1mple one and may not even be
applicable in the‘ same way Ihat it is used with bilingual ‘adults.
In the study of one bilingual child who might be considered domi«~
nant in ene language, we have shownth'atl she,indeed QOesgdgave two
separate grammare, one for each language, and that her syntactic
development in her lesser.used language is not in great degree de;
viant—from that of mOnolingual speakers. of that language and other
bﬂ:ngual speakers of her two languages. We must cons1der that
chlldren ra:.sed in a bilingual env:.ronm'ént have two native langu-
ageSuand not oné 9We realize of course that th1s conclusion could
be carr1ed ato the extreme, but any treatment of b111nguahsm ulu-‘
Trhately ends up Wlth the same problem, There is a point at which
) these qonclus:.ons do not’ apply, ‘because of onk or another circume
" stance. That point, however, is. very hard to determme In this
case &g in any other discussion of bilingualism, that point will have
‘to remain vague and indeterminate. There are bilingual children
whom we can cfef1n1te1y categor1ze with the chﬂdren d1scuss ed here.
There are those we can def1n1te1y exclude from that category,
"fS‘omewhere in between there is a gro.u‘p where it is not easy to de=
termine what is the case. | ‘
Many ques uons about b111ngua1 1anguage acquisition can be
__,raa.sed What are the effects of differing linguistic environments '
on the competence of the b111ngua1 child? How does transfer ben i
tween languages, either negative or pos:.twe, work in t_he bilingual

child? To what extent can we predict language ‘mixing in the child

@ .

and what.are the constraints on that mixing. Is there directionality -

bi
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.in language mlxmg that is dependent on the linguistic eyS'tems B
involved and ‘no:t. on which ikanguage h‘a‘ppe;;ls to predominate in the ’ _'
§ P  environment ? Granted that the child,allyelse being equal, has the

| | ability to learn two language sys tems at once, whatare the con-

. straints, if any, on the child's e.bility, arid what help doels he bring

. . with him that would enable him td‘.constructﬁtwo grammars? To

what extent is the performance of the child in a bilingual langué:ge
setting a reflection of h1s competence in the use of two language

. 5 .
H . . .
1 .

systems? How does the b111ngua.1 child do 1t?

v
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the other way around, i.e, \Ger,man words were used with

g

= *

In this Rfser the term bi ‘1ngua11sm has been used to refer to 5
the use’ofonly two languages, - It is poss1b1e that discussion
here could-also be applied to the acguisition and use of three
or more languages, o o

+
I °

, Th1s 1% the sentence "auch\vache" Ronjat cites th1s sentence as.

a rare instance in wiich a|\French werd is placed within a
German sentence. Most of Louis’ language mixing was .

French syntactic operators, *

.‘ Bé"tt is one of those words which Leopold had difficulfy assign=

ing to one language or the other. Here it could as easily be
English as German, ' B

"This word later was differentiated when she started putting
~glides on the-English vowels and for awhile she had a word
- with an exaggerated g11de, e. g ’ beYbJ.Y as opposed to bebi.

There and ya were both used to indicate thata task was complet..

,ed depend1ng on the 1anguage that she was using at the t1me. '

w

? Que sone? was her form for '""Que es? ', probab]ly from the
questmn put to her, '""Que son estos?!',

Later when she was using longer sententes she developed an

- idiosyncratic gequest form of asking and answering the question

"Do you wnat some milk? Yes.'' Still later, when she was form=
ing correct requests such as "I want some milk' and ''please
may I have some milk? "' she had an urgent request form, again
formulating the request and also the answér that she expected,
such as ”Please may I have some milk? Yes, malam, Mo

In a discussion'with a I?indergarten teacher in a bilingual pro-
gram, I.asked what she did with children who entered the school

as balanced bilinguals, This teacher had asked thepsame question

to one of the directors of the progi'am and received the reply,
"Put him in the track of the language that his mother speaks, '

v
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fos o ! . 3 . f . .
§ . - Louis' b1l1ngu?1 environment and la’r@uage progress~ - con
’ "g " Age: . .,.. . German = . 'F,‘r.ench : Y\.\ :
X 0 ™ , . ) Lo ‘ o . ¥ ‘ . . , R
B 1,2 months °® - - Mother . 'Father :
3 X TR " grandmothér - for 5 weeks, - 6 people
R e e X . 2 maids . . in RonJ‘S.t's amily-
< ‘g ) . | T aunt o |
P 8 " 12 months - ¥ hotel employees  Father
; - (2 week vacation in and clientele " é
“ — Black Fofest) Mother' L .
. oo
. e 50 up to 20 months - knows he is more flluen; in German than
E ‘ French Puts Germa.n words in French ’
b a * sentences, not'vice versa,. :

o " 1;10 ‘ - .. : Mother . Father
) ) 8‘ (3 weeks with maid — Father & Mother of ‘
A - g F_rench relatives) ’ K
7l % "_ s s
e o v
L: C 111 - returns home - voluntarily speaks Gérman more than |
. “ French does not volunteer new French Words until end
'g» of t}‘ie month. - ",
\ E 2;2 ) _MO er ' ' -Fa.ther o . -
e (5 wé\is‘ in country maﬁ_ 1 pe‘ople in the fam11y
' L o with otker relatives) .* . butler, cook
H P ‘ ' chambermaid
- balance| Th¥ two ‘languages! equalize - . . . ‘
S R 2;3 - 2:6 ' Aother ' Father -
o - v ' nanny, cook ' - . cook _ '
. e ' maid' panny "
L. - / | SR
L . o 2:9 - uses French words in Germa.n sentences, ra.rely vice
L p L: " versa. Monvologues are in French, )
’ t.a o| ZO-ZU Grandmother everyone else - ,
) 83 (a month in Paris  mother . T ‘ o 3
gﬂg w/his Fr. - grand- aunt S ‘ C -
..3 s mother) ,_,,; '
’ S Monologues in French 11tt1e progress in German,’
- R 3;7 (at home) . grandmother, father,maid, cook
P EE‘ .B' ' B _ . mother, aunt, : " L T A
O %"g < ____nanny i '
balance| 3; 9 - languages again equalize and remain equahzed
» - |' .Monologues in both 1anguages takes partin adult conversation
T . in appropriate alnguage Corrects adults for language m1x1ng ‘

: mnpproprmtc us ag e.
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.Samptes of Hildegarde's sentencés from 1;7-- Lill

e, ‘

German

Muged or 1ndeter- :
minate -

poor mama
poor papa :
' naughty rockaby baby
-pretty dress
 pretty coat
by-by
this. bottle
"~ go away
., walk in
‘push in :
throw away
cové’r‘up
lie down
-watch mama
‘dress me
this on
my stocking
Ido .
this mine

. this chirch o

mama ne hat
all p1ece broke
I see you

door open

all through »
all gone

armer wauwau
ar'mewf Mann o
nein, nein, mama
hase bett '

wisch afb

S\chuhe\ aus?
mein Bal‘

‘Dada wascht
| Frau mmimm (eats)

Fritzchen steht

Mama baden

Mama kuss

Papafpatsch

Mary Alice's wehwe‘h alle

| Da ist es
(Dmken Bauch wasc_hen .

Mama shh méwh'xj '
‘Mama mehr shh -
Papa mehy baden

1 Down), b1tte T U
~ Bitte up - ,, SN

.Buch ( book ) away

Bitte, please 0

Bitte dress

my auf

water auf
all’nass

big bauen
light.aus-

this zu’ *

door zu

bath (or Bad) alle
Don't speil, miau
I speil Nackedie
Papa make Bau
Mehr light
No mehr v

T

P

Pivot type words in which mixes 'lexmal items more often .

‘German Enghsh A J o
Bitte ~all / 5
Mehr . big
alle -
zu’
auf : -

; ]

Yoo aus

o~
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S . -Mary's sentences from first tape, age 15 months: ;

L ~ Kl

‘... 7. English | $panish - ' Mixed
_' -, » ) . N - ) ’ - C - !
0.7 7 7. There's the doggie | Allfestal - Mira bunny rabbit
wo ' oo " flower | R S ' . -
4 ’ v ,‘ 3 ‘ LU " bunny < DaIT\?e nlﬁ’o I . B ’
! "“.V - / t .on baby s i -
- /M~ S ;! " open ay, bonito . '
. - Thig is the baby | Mira bébi. ~— | ° - k _ .
- J ‘ + . bt » o P: ) " ‘za pa to ' ) ) '
'; : 7 ' ‘ . MY baﬁ'a“ e ’ s ) ' a I“ ‘ " . N ¢ i
o T ~ here, mama - | Bebi zapato . ' : . C
'-?/f | .. That Momarwyy =~ | ' vestido L
L. ... . v paday o Quiero pajaro S
- S .- ma’.S»jugo' N o
Is that Abbie? - - | no més jugo b o " .
Lo | Abbiemiomi | -+ r
o ! ! o .4 E . . -
- . | , - - )
' . A: I - ¢ . . " ' ) " N
- .‘ l A‘A - )
. | > el
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~ Mary's Spanish at 39 months: C o

Phonological alterations ' o -
|IMira en el refrigerator. : — v" s e
11Y el top (two times) . o ' o o
Give mggf_ tapa, tapa. (two txmes) : : ¢
. ‘ |
Le;cica.l substitution i .
Y el libres under the table .
«f,Qu1en va de fly? (two txmes) . - ST
: Ellos van a steer (two t1mes) ' BN
"S1, stickers : o '
: "U né;%pla_.ine‘d ) ‘ @ -
{Se already comio ' , . '
— X

"Es

. Y el bebito va a dormir

El avion se va

‘APPENDIX D-
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Sentences. where mixing occurred (13 out of 202 u_ltteraan,e‘é) /

Mixing instandard usage in the home; ' =

Ven aca, JO.K. ?
Yo quiero hacer potty.

_S‘a"i'r'lplezs of grammatical Spanish sentences:

Tua vag a dormir alld S -
o mi -- por mi cama '
No es la mafiana . -

Esta es mi cama .

"~ Porque tienen que dor ir.
Es noche todav1a. '

Ella grita ma.ma. m; ma..

S1, se arranca. /

_ Yo me'voy a dorrmr con el
No.estd el bebito . chango.
No tiene hambre, S ' '

.2 Tienes hambre?

Ya comid’ v _ ) _
Se puede comer banana ‘© : / : o

Todos a dormir ' o ST Ty

Quiere dormir con ‘el oso '

.
/

y ' /
Yo‘*q»mero dormir aqui o

Dejalo i“hah ' . ~

. K ‘

Yo voy a dorm1r a.qu1 - L | : : s

¢D6nde esta. mi nifiito? o : . _
No puedo R B o ’ . T \ s .- -
Me voy a sentar a.qm 56 T




