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;o : "Some Observations: and Comments ' |

"on Interracial Sociolinguistic Languaget Behavior ‘
. ofy High School Xo th"

olent‘sdtéial conflict, As
S v : o
a.result, the climate of learning has bee’;)%one of destructive

, tensions rather than constructive educational processes., The

, Cause of these conflicts frequently can-be traced to factors

_\:llthln the setting of the b-l-racial school, One major element

in thiS'complex tension build up in schools is the language

patterns of speech and their various meanlngs to the respect1ve
' peer groups. These patterns seem to create barrlers hétw&enw

these groups ard often between the entire student bode' and the

. i,

offi;‘:a.aldom of administrators and teachers.

‘Recent d1sturbances in’ River Rouge, Mlchigan, and obser-—:

(rations from my perspectlve as a teacher have illustrated that

in fa.ct a communication barrier does ex1st. The trial that
"‘came out of the River Rouge disturbances. o-f\JApuary 1970 spec-
v‘i‘fic,ally was focused on this barrier, While Michigan Law does .
not aliow conviction_}:;ased on .evidence of_fighting words, such
) m"v'vwords* do 'pt'ovoke attacks on the insulting party. This is es
- pecially true if one of the persons happens to be black and t e
.other white., The author, in consultatlon with the defense .- ) /

attorney, was prompted to test th1s notion that word connotat'i'on'sw e ! ‘
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are different for each racidl youth peer grofip, While tﬁq sample
was smali for the brief survey run, itvinclud;d proportiqpate ’
f ~ numbers of both black and white youth representing thevvamious
status ievels of the'respegtivg cqmmungties. There were twentyé‘
five white eleventh and tweifth grade students andmtwenty-three
black eleventh and twelfth gréde student;.l As thelraéiélAdis-
turbance in River Rouge High School was supposedlybthg regult

of '"fighting words", seVeral of thesg aé well as some word§ from
the currehz teen;age arggkt were included in the sﬁrvey question-
Knaire. ‘Bach group of stgdents.was asked to gesponduto.tﬁese '&

. . v Yy O Y
words when said in two different situations, The fi;st siﬁuah@vh

A
" A

" was described as follows: . | e

. . iy ; .
NoW suppose a person of your own age and the same race
as you--a white person speaking to a white\persom or
a black person speaking to a black person--HoWw would
you feel (about each one of these words when they were

» said to you)? “ ' o . R

&

Situation two asked for the students’ reactioh to\the same words
in an interracial setting:
' Now suppose a person of your own age but a-different
race from yoursr--a white person speaking to a black

person or’ a black person speaking to a white person--
uses one of these words, how would you feel? '

4@hough there were tﬁélVé words on the gurve§ ﬁorp,‘oniy ten \
segmea'to:elicit_eithér strong positive or str&ng negagive re-
’ éctiqns. As these-words are almost equally divided between
"fighéing words":and'complementa:y wor@s, they offer an éxcei-
' lent base for this anglysis and tentative proof of the ﬁajor>

hypotheses. These words are: -
_ g’ NES \

" Bold ) » ’ R 1
Together ’
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1

Cool
. Bright
- A Punk
+A Son of a Bitchw
An Ass
A Bastard
A Pig
A Freak S . :
A Pimp . . v
A Motherfucker :

-

The students were given four defined categeries and one which

e

n

£

-

allowed them to .state in their own words either more precise |
or strongervfeelings The categories--feel good, don't care,
feel bad feel angry, and something else--were pointedly .
weighted toward the negative and fighting feelings as this was
the emphasis of the survey and we wanted to\deé?ne the degrees
of negative emotions that were atéached to thesb fighting words
if at all- possible In a third part of the questionnaire, a
question-—Would any of these- words we have listed make you angry
enough tosfight anpther person if he said themfto you in a -group
atvschool°——was asked, 'The answers ranged from yery negative‘
reactions to remarks indicating that several studerits would keep
peace at all costs. These will be quoted later on,’

The data frem the»survey was collated into six tables
Tables I and II are a simple_count of the responses-under the
various categories of feelings for each word, ' It is interesting
to note ‘that the "somethlng elSe" category unanimously means
"fight" to” both’ black and whltenrespondents when they indicated
that the other four did not express their reactions adequately.
Taﬁles III and IV are analys;s of the simple count of the differ-
ent responses, ‘The categories were weighted numerically as

follows:

Aruitoxt provided by Eic:

.




, Feel Angry -2 .
The rationale for such weighting is that being angry is clearly

‘ro% feeling bad, This discrepancy was especially re-

A\yealed In the students’»comments. Thereforef by treating go&d oL

and bad as equ 1 opposites. *and adding another degree of negative

feeling to angr

, we were able to determine a finer degree of the
emotiohal respon e to these "fighting words". . The differential
in Tables III and IQ numerically describes the shift or- change

in the respondent ! attitude towards the implication of the )
meaning ©of each woﬂd when spoken in a bi-racial setting as opposed
to an 1ntra—racial %etting, As Table III is the/analysis of the

\
black students responsds——and Table v is _the analysis. of the

white students respon es, the differentials, when compared reveal
that there is a defin te reversal in feelings among the black

>>K students when a white tudent utters’ these words’ than when a

fellow'black student‘d es. That iteworks, also but not to the
sane extent, in a posit've way with the complementary words is
enconragingr What ‘the §tatistics revea} is that white students
express a wider negativ differential with the words“bright and -
‘together,)ne\differentia& at all with such words as motherfucker
and bastard, and a small positive differefitial with the word
freak.  This would be appropriate, it seems, in that bright and
together coming from.a black student -to a white student, while
complimentary, would perhaps‘seem to be an Uncle Tom attitude v
to win a place in the dominate white peer culture, at the most,

LS

“orra .rc.stlc insult of the white student's abillty to be able

Q N . ' ' ES\.

:' ~ ;m\/

3 15
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4 Feel Good Al . o B
' Don't Care : O : ‘ i o
. Feel Bad, -1 . —~
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.. The black student, thegefore, seems to see the white youth'

s L ' a . . - - 16

>to "make it"»easier\than the black, at the least. The fact that

Fome highly loaded negative words, while eliciting some. very
negative responses, do not mean anything special in different. \
£
racial Setting for the uhite student seems to reveal that on one |
\

level, at least the white student expresses no racial’ prejudice

The word freak is. interestinét Though the differential is small,

only a plus tWo, it .is enough to make us wonder'ifﬂthe interpre-
tation of the word by the white youth when said by a black youth
is that, "you are right: I am a freak to You as you are black

and I am white," That j:h‘iso interpretation might hold is further [ e
supportednby the fact that in Table'III.ahalyzing the black stu- o

oy . . . 2

"dent reSponses, freak has the positive differential:of:plus'three.

definitionfof freak reversed t should ‘not be assumed however,.
that this positive differential means that this word is not a !
fighting word, Five black students said that they would fight

‘over being called: this-—four in a black-white situation and one

in.an int;a—racial situation The words'that carry the least

differential for the black students are"cool and bright with ass

0 -
having no differential at all. This seems to indicate that the

\

bladk students consider these words universal and unprejudiced

terms. kightly s0,iif one could'hypothesize that the use of these
S .

words by whites to blacks ‘makes for recognition by the dominate |, | 1

culture that the blacksf_as either a §roup or an‘individual, are ‘
v t ”

peeting some sort of "civilized™ standard in the eyes of that e )

dominate culture That the black students - show ‘the greatest dif- —:1

' ferential on punk (~17) and motherfucker (-11) supports the point . ;

- : ‘
. .
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" that fighting words are 'definitelyW loadeo in tﬁ&lbi;racial situ-

\vption. Punk for. the white students shows ? differential of -4 -
1n the bi-racial setting,- It is a ~17 fornm1ack youth, Laying
knowledge of the historical background of tme Neqro race in Amer=+

*

. - ica one could easily understand why this woqld be,~The nedative L
|

overtones of thé word--young, inexperienced, ang. associated with
criminal behavior--would naturally put a person' who has ilwawq
been on the defensive in an even more guarding position to prove
that he is notya punk, Fighting may not be the appropriate way
to show his displeasure of the term however, the- righteous anger

expressed in the comments of the black students——"It makes me

mad," "It's a put down"——underscores the intensity of the insult,

That these sociolinguistic interpretations of reaétions to}
ch words might .be valid is only- hinted at-in this survey, Moré»
Ztterviewing and intensive research need by done before any of L
these intuitiwe hypothesesvcan become proven or disprowen as i
‘statements of fact, - .
.

Tables v and VI further define the differential of Tables III
and IV. These tables indicate the percentage of times the inter-
pretations of words changed across race lines, that is the
percentage of times there was orié or‘mo:e shifts among the four
categories when there was change in:the racial context as defined .
by the situ;tion described in the questionnaire. TablevV the

' percentage of Shlft in the black student responses, points out
that the list of words as-a whole has almost double the numbea
(67 wgrsus 36) of negative shifts than. Table VI, the percentage

o;/shifts in the white 'student responses. With the black students,

S : . . -
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47,9, shifted\b eir meaning of punk in the Bi—racial setting,

while only 8,7)sshifted to a negative position 'with the word bold,
These percentages are in agreement with the differentials of .
Table III, Freak, however, which had a plus 3.differential, had
actually a 26,17 negative shift and a 4,35, positive shift (for
black youth) in the bi-racial setting. These percentages give
further support of its fighting quality. - Table VI, the percentage -
of times interpretation shifted in the minds of tne white atudents,\
is not supportive of the differentials of Table IV, The white
students express a much smaller percentage of snifts to the nega-
tive in the bi-raciai situation than their black peers, This. is
‘counterbalanced, however,.by a fairly 1arge'percentage of positive

shifts relative to the percentage of positive shifts in Table V

by. the black students, For instance, ass whfch for the white
Jstudents has the greatest percentage of negative shifts-~24/-—

also has a 16) positive shift, . This compares to a 21.75A neqative'
* sMift and a 17,40/ positive shift for the black youth For the °
black students, however, this word creates less than half the
amount of negative shifting when we remember that gggﬁ had 47,85/
negative shift, These percentages tell an intriguing socio-
linguistic tale. Punk, by definition, puts the insultee in a
derogatory soci%l class, Black students having the- long history

of being second class citizens, would naturally be particularly

‘sensitive to any terminology like E k which infers a class ‘status
repulsive to the dominate peer culture, Black youtnvdbuld then
‘e predicted to feel "super angry'" when someone in a secure class

position degrades their insecure class status, White students -

"FRIC
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in America, if only by ‘virtue “of their Caucasian ancestry, have
a relatively.secure class status. They would not, therefore, be
as offended as their black peers by this fighting ‘word, Ass,
however, is an assassination of an individual's character. ,The,
white student, though conSﬁdent of his class status, may easily
feel insecure about his personal identity. If a black’ teen-ager
were to insult him in this way, he could be expected to over-
react, as he would consider the speaker to be in no position to
attack his fragile self-identity, Egggg still has some interest-
=
ing figures attached to it, It has a 4/ negative shift, but also
a 87 positive shift which again reinforces the interpretatipn
previously given to the word-~that is, that to the white‘student,
the black” studen; is a freak because he is not white, and to the
black séudenﬁ the white student is a freak pecause he is not
black. o ' 2
f " What proved most interestIng, perhaps more from semantic and
‘,T éociOIOgical points of view than the linguistic perspective, was
. the comments asked for under part three of the survey instrument.
The reasons the black students gave as to why they would fight -
if called certain words offers much insight into’the students'
sense of the essence ofwthese words and ‘the people who speak them,
My mother is not a dog. ~ )

I feel that this certain person doesn't have any business
talking or insulting me if that, person doesn't know me,

If they know my name and can't call me by my name and call
me, something l1ike that instead I know I will be ready to
fight and it has happened before,

. If someone calls me a ‘bitch they are calling my mother
one and they have ‘no right to judge someone they don't
know. . .

4
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%héﬂthté"stﬁdents,.ghile snéwing leéé degréelof negative feélings
' in the numerical énaiysis of their responses, give more definite.
indications of their feelings about the words that wtuld cause
them to fight than their black counterparts. - '

L don' t feel that cuss words are proper and bring out the
hate in one's feelings, ‘

% don't take nothin' off any spook, it really gets bad
when they start insulting my mother . '

;

The person (calling me such names) has no respect‘for any—
ohe .else,

Eight of thentwenty-five white students remarked they would choose
nof to fight, and eleven of the black students would prefer not

to fight or would maintain peace at all costs, " Their remarks ~
indicate some rather sound insight into what i3 worthwhile in

their young livesh

I don't think words are enough to make me/éight I don t
dig fighting anyway,

(These) words are just showing your ig'orance.

Most people only fight to draw attentfon;

well, I don't like to fight to stapt with, but if ¥ am
forced to fight I will, But as fdr“as it comes to'calling
people names, that doesn't help either, .J mearn. calling
people names is Just showing w you are raced [sic] at
home,

Perhaps much mo}e could be done through analyzing and changing

the home environnent, but the survey does indicate that a study’
.8 .

oft the sociology of langu#ge in the high school setting has

pertinent value in credting an atmosphere of understanding be-

\

tween the students and adult leaders,

-

I see three major hypotheses at which #his survey hints,.

a

More extensive study should test[to se what -impact the socio-

Q | o 19
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(. ‘ iinguistic dimensions of these hypotheses
.in the/pecondary'schools. They are:’ o e ///’f
7
Ja, Interpretations of word meaning by members of one E,I v
//_ -~ rdcial community are often partially modified or (S
' completely changed by another racial community. Vi //
s - ) g /',/
~ . . - . b, Where a clear experience of separate language socia/b '

ization characterizes each racial. community, conf
“ is likely to be derived from, if hot exacerbated by,
' language differenéiation.
o -/
/ ) ¢, Lack of recognition of different word mean
. varipus racial groups by controlling groups
o the ﬁnter—racial communications barrier #3
% communication bafrier between the total bla
community and the controlling groups.
Y .

trengkhens - .
jell ag the R
and/white

The firét hypothesis has had a rather conclusive p etest /in this

’ howeyér,

v ‘ along the " lines formulated by David R, Heise in his article nSocial

small. survey. It needs more careful 1nvestigatio

', Status, Attitudes and/HGrd Connotations " (S ociological Inguirx,

- vol. 36, 1966: 227/39) where rf/argues that referent- attitudesz .
towards words are derived ‘£rom and associated wikh experience and

‘*‘.P that that “attitude continues as long as the patfern of exper-

| ience producing it is unaltered v} He then i t'oduces the idea

that these personal r erent attitudes are shared with prevailing

general social4att; udes in our highly complex society. ‘When

such attitudes ddﬁnot agree, the balance theory can.be brought

into play. yhat is, if‘social referent attitude and personal refw-

erent'attitude do not agree, tension and dissonance results, with

the individual trying to escape that tension, The outlets avail-

able in-this‘society are "avoidance and rejection, communication

or instrumental action, restructuring, attitude‘change, or psycho-

logical defense mechanisms (repression,:projection; regreSSion, \

etc.))"? what then may happen is that the conflict may be redubed'

JAruiToxt provided by exic g
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between language and. personal attitudes by restructuring the
language itself through the use of synonyms and sublanguages

and the vicious circle begins again, | B

. Walt Wofram is one researcher who' has begun to break this

vicious circle with substantial research supporting the relativel

5

new concept that Black English is a dialect, yes, but also a

. from that used by speakers of standard American English. The
acceptance of this point, at least among sociolinguistics, may .
eventually affect the IQ testing and interviewing of .black stu~

dents, Labov in his study of black children in the ghettoes

of New York has proven that fubure research must take this int?V

- ace unt His recent study’ recorded in The Florida Reporter re ’
9 /

. entitled "The Logic of Non-Standard English® gives/an excelipnt i
7

patt s, the child is a%:omatically on
black high school student

.~ his own right, Using some agpects/of these tested 'theories in 7

.h

"~ : \




racial or ethnic interpretations. This latterfidea Is raised

.in & very early study (1961) by Ernest Barth in his article

- '"Language Behavior of Negroes and Whites" (Pacific Socioloqical

Review Vol ,‘1961. 66~ 72 ) His groups were from the same
._fmiddle class status level but he noticed that to blacks words

seemed to. have "a morg personalized meaning used in evaluative,

_———

~

~em tive fashion, and the words used tended to b& less stract-
T "

terms than;their white cdupterparts used. This,utggz wouRld have

.W: _to‘be’considered when either drawing up an instrument or analyz—'{:

ing data of a more advanced study. Some of this has already

+
)

been done in our little survey and the implications are great.

For one, how'does/a black student react to th&® great number of -

abstract words used in his studies, let alone the ones used in
® -
»conversation by his. white peers? And reversely, how easily can

- a white student accept, understand and contend. with the emotion~-
’/a- " ally charged use @f words by his blatk colleague? And perhaps
‘ of greater importance do these differences still hold water, or T
" has the political atmosphere of the iast five years changed the
teen—agers feeliﬂg of" both types of . words° Our survey indicates

that this-is

t so-withgioaded fighting words, put that is a

L ]

small part\ f'the total teenage argot weed today.

Y .
, % .The second - hypothesis dealing with separate language soc;al—

s o

4ization being one reason for conflict is an extension’ of the

) first Labov s worﬁ 48 agqin an excellent indicator of what can
be dgne to bring to light ‘the sensitivity of the black student
especially about verbal behaviot and its influence in creating

conflicts of all degrees between racia\\groupsi‘lhis pointing

v T . "§ . ¢ . -

] . . . ._‘ '- ) - .;,- @
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out of the defensive that black children are on when it comes,
“to verbalizing their feelings ‘and ideas makes it very clear why

the atmosphere of our multi—racial high schools is so charged

with tensions.— How separate language socializatiop creates bar-
. . ! ; . .

- riers to communicatiQn is ‘also briefly touched upon in Wolfram's
work in Black Epglish, 'notices‘that "in terms of some of the-

rﬂﬁﬂiiéf:zs uses %f;language in. the black community, 1t is...ob~
> Mk
served t dt 1?” : N : .
i part patesy who -ar
G

‘responsible” f
Language ritug,s such as "sounding" {the ritualistit game in which
the mothér is insulted), "signifying" (the ritualistic game of
insulting another person directly), and ”rapping" (a fluent and

lively way'

t talking characterized by a high degree of personal
style how definite patterns of age-grading "6 May these pat-

terns not also reveal.a definlte pattern of racidl language

1dentff1cation? As each of'thesecpatterns demand a ‘personal, .

emotive involvement it is clear ¥y black. youths are very sensi-

tive to verbal Speeczgiongtructions'and-ﬁiction. One queStioH,
) o [

does this hold truS~Tsr white youth'?

' The third hypothesis,is strictly intuixive. Any interfction
on the basis of verbal communication between school officials
and Zhe student body can be considered in the same way as we have
deglt with the communication problem between racial peer groups
.It, therefore, becomes ‘an ad hoc thesis to the first two, It
seems,,however this is ultimately the ‘most important‘%mea where
meaningfql communication must be established Perhaps this

sounds -a bit .like history:with all th”. h school and'ébllege
. »

s v - o . ,

.
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students insisting on having:a voice in cuxriculum and forming

the administrative policies'of the schools

The question asked
though,  is about’ communication and understan ing meanings of
words when used by very different racial and cultural grQUps,"

~ not about power—play. They are linked, yes, ut,is there com-

munication her® or is there simply a stronger tightening of the - g

separate language socializations by each group Qs mell as b&‘the ‘

4
controlling group7 Ultimatgl;T“/t is to this q estion that I
) wish to address further study.‘ We have come a1 ng way from thev
' court case and twelve words from .the present teenage argot That

such a journey is possible frgm the brief observa-ions of some

sociolinguistic patterns and reactions illum1nate "a” path of re-

\search w h needs to be undertaken., What work ha been done is

© .

¢
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Table }//// °

A NUMERICAL COUNT OF BLACK STUDEAJT! RESPOUSES
IN EACIH CATEGORY AND SITUATION

Total of 23 students in survey

* Feel Good Don't Care Feel Bad Feel Angry Or Something Else®

Word S1** s2%** 51 52 51 s2 S 2 s1 s2
Bold 11 17 16 4 2 1 4 o
APk o ‘0 8 3 8 1 '5>17'_ S
Together 15 11 5 11. 0°0 0 1 " .
ASon of a Bitch 0 -0 2 2 4 1 12 W 5. 5
A Pimp 00 a3 12 372 5 ) v
A Motherfucker 1 0 4 2 s 5. 6 /

. Cool 15 ,12 "6 10 0o 0 -1

An Ass ., 0 0 & 8 5 3 9 10 1 2
A Bastard = 1 0 4 305 1 11 % . 1. 5
Bright - 1413 9 .10 0 0 0. 0
Aplg T o 0. 10 .8 5 2 "7 10 , 1 -3
A Freak . % 0 s 6 ® 1 w12 1\ 4

*Or‘sbméthing_else unanimously meant FIGHT to the respondents who
wrote-inzéheir feelings unde¥ this heading. -

“

3

-
.
**5] means situation one where on fersdn is speaking to amother of his
own age and race. .
L ] . 14

v . .
. ***s9 means situation two where one person is speaking to another his, -
own age.but of a different race.

- \) . . 5 7- )
; Hmiééﬁﬂﬂ . R . 0 - '.. :!{(S - .?‘




Table.2.

A NUMERICAL COUNT OF WHITE STUDENT RESPONSES
"+ TO EACH CATEGORY AND SITUATION

. Total of 25 in survey

. Feel Good Don't Care TFeel Bad Feel Angry Or Something Else
Word - : -
s1 _s2 s1 s2 S1 Ss2 s1  s2 S1 s2

Bold 12 1 10 10 1 2. -0 .0 1.0

A Punk . 10 12 10 -, 1 2 10 1 1 1
Together =~ 20 18 * 4 5 0 1 0 1 1 2 .
" ASon of aBitch 0 O 4 5. 2 1 18 18 o 1 '

A Pimp 02 9 6 3 3 13 14

A Motherfucker 0 0 4 3., 2 2 18 18 1 2 N

Cool 19 18 5 6 0 o0 0 0 -0 1 .
An Ass> 0 72 /‘F‘
A Bastatdt ' ‘ 0 N
Bright BT
A“Pig ‘ 0

. A Freak .0

Aruitoxt provided by Eic:




kN

s
/ ‘ / .
Y
Table\3
ALYSIS “OF THE NUMERICAL COUNT OFN LACK STUDENT RESPONSES
IN INTERRACIAL AND INTRA-RACIAL LAIJGUAQE CONTEXT R
EXPLANATION OF PROCEDURE: Each of- E/
the four categories were weightéd numericdlly ,
_as follows: ///, ‘.
Feel Gooll 41 L) b
. Don't Care 0 \ 4 g
.. ' Peel Bad ~1 S 1[1 -
: ) Feel Angry -2 ‘
o » . .
. " The rationale for such weigliting /is that angry
! ig/ clearly different from bad arfld that good
’ ’ d bad are equal opposites. '
Situation 1 Situation 2 " pifferential®
' Word (interracial) (intrd-~racial)
R ' >
A Punk -18 ~35 -17
Motherfucker , =18 . =29 -1
. . , ,
Together +9 -6
Bold -4
f -3
a¥yg . -3 ’
- .\‘““'w-...,-%" .
_-A Son_gf.a.Bitch =1
L "
! AyPimp - ' 21
g . . N . . . . .
Coo f +13 +12 * oo - =1
+14 13 . e |
/'-“ )
\‘ -23 T-23 0
e ,,//A' . . v . ¢
\\\\:ﬁ Freak ::;5§\ -28 -23‘: \ \ +3

e

vy

The differencial indicates the negative or positive shift betqeen situation
one (1ntra—tac1&1) and situation two. (interractal) for the purpose of dis~
covering which types of words create the least change in att1CUde and

? which create the most change in,actitudes.

ERI!
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Table &4

" ANALYSIS OF WHITE STUDENT RESPONSES

Word

: Situation 1
- : (interracial)

Situatfon 2 pifferential®
(intra-racial) )

o

®

Bright
- Togethet a

A Punk

A Pig _ .

An Ass
Cool
Bold
A Pimp
A Motherfucker

A Bastard

A Son of a Bitch

A Freak

’

- 428
+20
"-20
-26
-23
+38

+24

-29

—3‘8

-35
-38

16

+20 ) -8

+13 . -7
-24 b
30 : -4

26 -3
+36 ‘ -2 k
422 2 . ' )
-29 . 0
38 0
-35 : S0
-37 [ ‘ 41 .

-14 42

- ERIC ..

A et provided by eRic:
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Table 5
PERCENTAGE OF TIMES INTE@F.ETATION OF WORDS éHIFTED '
« ACROSS RACE LINES FOR BLACK STUDENTS
;o _ .
e Numt;et éf . Number of .
Word ‘Positive Shifts Negative Shifts. No Shift
& Punk 4.35% (1) ' 47.85% (11)  47.85% (11)
A Plg 8.70% (2) 34,802 (8)  ©56.55¢ (13)
'A Motheffucker ron (0 39.15% (9)  60.90% (14)
[ anmss . . . .'1_;.403. ) 21.75% (5) | 60.907 (14)
ABastard ., . | 0% (0) 3%.80% (8) .  65.25% (15)
Together L 4.35% () 26.102 (6) - 69.60% (16)
A Freak 4.35% (1) 26,102 (6) 6602 (16)
A Pimp '13.05% (3) 13.05¢ (3)  73.95% (17)
Cool 4.35% (1) 17.40% (&) 78.30% (18)
A Son of a Bitch oz () 13.057 (3 81.25% (20)
Bright 4,352 (1) 8.701 (2)  87.25% (20)°
Bold o 8.70% (2)  91.60% . (21)
-
.S )
s
/
R , Tl s

PAruntext providea by enic I8
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i . g Tab};’é ' 4_ //
PERCENTAGE OF. TIMES INTERPRETATION OF WORDS SHIFTED . e
ACROSS RACE LINES FOR WHITE STUDENTS - ///
. ) .4 Numbét of / Number of A
Word - Positive Shifts Negative Shdfts - No Shift
i hss - 6% (&) 72/(6) o602 (15)
APmp 16% (4) /20% (5) 64% (16)
A Bastard e . .| @ - 72t a8
" pright v 4% () 6% @ 8% Q)
CAPwmk @ .| 1@, ¢ . 805 (20)
Bold . @ 125 " 8o% (20)
Togletltxe\r‘ o oo © 16% (4) 8z {ad)
. APig . 2 (2 , 8% (2) ‘34(21) S
o A vreak o, B oL T '(22))/ "
. A Son of a Bitch - 4% (1) i o b2z (23 o
"~ A Motherfucker S 4% (1) 4% (1)’. - 92% ’?23)
Cool - w0 ;e 42;7;/‘2213)

]

-y
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FOOTNOTES
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1. The students were from Redford and Northwestern-High Schools

in Detroit, Michigan, 4

high school English clagses,

2.. Heise defines refe
"derived from ex

: /

3., David R,
tations
227, 7

ience,"

~

. 4, ~Tbid., 229, A

-

S

t atfiéudes as "a

)

ssociations (that) are

The survey was taken in level three

1

se, "Social Status, Attitudes, and Word Conno-
(Sociological Inguiry, Vol, 36, No, 2, .Spring 1961)

5. Walt Wolfram, Some Illustrative Features of Black English

(Paper given at Center .for Applied Linguistics Workshop on

Language Differences, Coral Gables, Florida, February, ' 1970,)

On page one Wolfram notes that he will use-the term Black
English~Qg denote the non-standard dialect as spoken by.most

blacks,

That there is no established term used +o denote

.this dialect is a reflectlon of the fact that the legitimacy

of the dialect has only been recognized in

years,"

6. Ibid., 8.

- . o

vy

o

‘the last several"

/

/

’
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