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- Soxme Considerations in Teaching Lisiening Compféhension

. skills end knowledges; some linguistic, some not. One of these is the listener's

?
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One of the most-useful and sengible texts to aonear on the ESOL market
¢ .

in recent years is Joan Morl ley s<IMPROV’WG LISTERING COMPREH:HSIOH and I am

happy to count myself among the ranks ‘of those who appleud her efforts, What

. A4
F . .

I'would like to do today is describe for you another approach to teachiﬁg

listering gomprehension; one which I believe supplements and compleﬁents Morley's
: . . ° .
excellent work., ., . : . - .
. - v

-
~

R . . y . -
As Patricia Z. Tith's review of Morley in the June 197k issue of,%he TESOL
/ .. ﬁ
Quaruefiy rlghtly points out much of what we call teaching, esnec1ally in the

area of, lls%enln comnrenens;on 1s in reallb testln and in sg 1n  this I
g

P

admit thaﬁ there is a grey erea on the contlnuum between teaching and testlng

[l

"where ig'is difficult to know which‘you are doing., Honetheless, I feel that
. . <

- i . .

language teachers should be awhre of when they are engaged.ln_teaching activities
! . . . .

and waen they are ehgaged in testing--at least as best they can. .
T ¢ . ? : .
* Listening to and understanding a foreign ldnguage involwes a whole host of’

- - -

entire set of understandings. What does the listener bring to the listening

situzation in terms of his total life experience? ObNiouély; the ESOL teacher has ,

o
(. 4 )

little or no control over this. Yet a college or university lecturer often

assumes a tremendous body of knowledge on the Dart of his llsteners and some of -

. '

this knowledge can be culturally loaded, Thus, the average forelgn student cgn

. - N . . "

be at a distinct disgdéantege when compared with his native-spezking.peers in

A

.
. ’ N v

3y
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, listening situations, However, in a,suogict lire chenistry which would appear
[N . =
, o0 . ' P~
LS

to be not overly cultural, the foreign student will be able to hold his ovn,

v y . e . .

§\ . A hydrogen ion is a nydrogen ion no matter what your ;el%gious beliefs zre, i
o’ - ;
- s . . - ’ }
. what you eat for breakfas:, or what you put on your feet, ~ ) %
- H
: "As the title of this paper suggests, my concern here is with the improve- ° .
- . <

rent of listening comprenension; specifically the understanding.of ledtures and

R lecture~like materials. Leit me start with vocabulary. - It is perhaps trite to
i . .

point -out that every language is made up of wogps and lots, of them, By the time

tpat the ncn-native English listeners reach<our colleges and universities they

-

 know a large number .of English words, and I believe I am safe in saying that they

3,

. nov more words at the "eye level” than they do at the "ear level". 1In any .

- given lecture situation these étudents'will be faced with three éenefal typas

- h . of words: those which are completely strange, those for which there is a noddiné //T—

— .

acqga;ntance, and those that are known well. Of the words the students have a K

-

casual kno&ledge of, along with those known.well, there is a certain pe}ceéyage .

. +

. A - . . N 3 /
which will be known and recognized at the "eye level" but that will be complete
z . ¢ ” A .

strengers at the "ear level", Thus, there are words which are familiar to the
? . .
. - \ ’ .
studeni when in print, but vhich are quite unfamiliar when turned jnto speech,
L]

’

Related to what I Have been saying gbout *he problems of print versus speech,

o

{s the oné of the multitude of mérpboppe/-mic changes which‘océur when~langiage
. ke ’ » . : .,' '

is cbﬁsidered'beyond the word levely i.e., at the phrasé ’and sentence level.

Similar'tp the eye/ear pnengz€non .sketched above, words yhich are old-friends

-

when heard with list pronunciation lose their identity when buried in the syllable
t——— _ - I3

’

collapsing_which occurs in normal lgpture-style speech, . -

. v .
-, Language is highly redundznt. In any lecture of fifty minute's duration




there will be a considerable quantity oZethe whole utterance stock which may just
. . @ well go in one ear and out the other. And, here a parallel with reading can

. ‘bg drawn. The efficiemri reader uses, among other things, redundant features of

. languege to improve his total comprehension and reading speed. The efficient
‘ listeder dogs likewise, Obviously, an individual cannot speéed up his listening
due.to the fact that the listerer is at ‘the mercy of the Speaker when it comes

P

. to utterance speed. (Pecple can ilsten to so-called comnressed'sneech" end

»
. . . - -

ar

understand it, but th:Ls .is s»mewhat artificial add something anch foreign

‘ studenus w'll probahlj not be called upon to do. ) If one cannot sneed up his -~

.

11sten1ng 'lecture, he can at least learn $0 senarate the meat frqm the corn./ .

. Y
The linguistically insecure listener, as with the inefficient reader, needs .

- -

_ "training in learning what to attend to and what to ignore.. (Uhfortunateiy, there
are ; }ew lecturers‘whe,éE§y any listenes to sort bet the significent and salient
;hiie &isregarding the trivial.) ‘Ana s it seems tc me that materials for ‘

mp roving llstenlng conprehension should somehow help students leern what is - z
significant in .lecture languaé;\ana.uhat is not, ' “ S ’ o
. )
, : 'Unquestionably a knowledge of “4he grarmar ;; English'is,a tremendous help
al * r

when ‘it comes. to lleenln” comnrehenslon, The ability to distinguish question

)

forms ,oTten rhetorical in the lecture hall to_handle anaphora and e2ll the other
‘ r ¢ Al 1
thlngs John»R Bormuth talks about.ln hls artlcle "An Operational Definition

. of Comprehen.gon Instructio /_n" (PSYCHOLIN"UISTICS AHD THE TEACHING OF P.::.ADII«G .
) . Yenneth 'S. Goodman and James T _Fleming, edlzors 5N makes it much ea51er for a

person to “understand speegh than if he didn't possess these abilities.

-

t

»
S

P

° ‘o assist 2 student in understand*ng the language of lectures I sunnose'the

- . . . o~

1deal teachlng learning s1tuatkon would be to have,a series of lectures on -
* i .

Y — e
- » A ——




"a special room for teping lectures. Secondly, thére is the problem of content.

‘solve the problem of.colleague copperation? And then there is the expense of

-t . -

video-tepe which would be readily availsble for student viewing. Accompanying
< :

1

]

. - . . 1

the series would be a set of instructional materials to help the student under- i

. \ . . A 4
stand the lecture material, show hin what parts of the lecture were of significance-*

. . . - 4
.and importance, 2id him in taking useful notes for later stuﬂ§§ and prepare him

. + . . .
for the testing which would ultigately folleow, However, this is easier said thed
) - : v . . R - ’ ’

done. In the £jrst plac®, it takes tirce to lug equipment around, or to set up ]

- - - e

-

~

Thet is, wita: will be the subject matter of the lectures? Would one want to
'pick a particular subject like betany end follow through on it, or would it be

preférabie to sample from across the various disciplines? ”erdly, how does one

~

all the video eauinment. The logisfics of such a project would seem to be pretty °*

2

formidable. Whlle I would encourage anyone who has the ﬂim~, money, fac111t1es

and enaréf to carry through on such an aw91tlous nrogect ?% am willihg to settle ot

for Someth;ng less and something which I think will get the ultimate job done; ‘ ]

-

the improvement of listening comprehension.
A - . d

I propose td use wzn ordinary‘classroom, an ESQL teacher, a set of instructional

s v - . . . -
materials, casette tape recorders_and/or “a-language laboratory. Further, I want
. ~ . . T
io_package thésefmaterialsfso that an individual can study on his oyn*without a
- ,, . . " L. B .
teacher although studying without a teacher will never be quite as effective ag
’ ,- . - N ‘

wit® one. . - . —

Lel me begin the description of my progrem with the materials themselves,
To get around the problem of "something for everybody"--and by this I mean trying

to make a2 class of mixed academic majors happy--I have created a mythiqgl state
situdted in Southeast Asia which‘I call thg KINGDOﬁ OF KOCHEN., ¢%hat I have done
is to ;rite a sefles éf iecture; about KOCHEN:' its agriculture, education,
public health, government, religions; transportatiam, g}_ceter;. Accompanying

5 ‘ ‘ ‘ !
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the lectures are sets of learning mqterlals wiich I shall descrloe in some .t

etail later. Presum.bly, the lectures about KOCHEN are. de/vered in the United

States, but this u;au_..dn’t have to be so. It would be simple enough~&a. :magtne the :
‘ .
lectures be’ng given an/vnere in the world oy a speaker of'Enghsh By using 2 )

Ld -

¢ontrived situation, I haxf avoided the difficulty of keeping facts curyent;
things_such as prices, who is in power and a whole host of other dtems which
.E%ould‘quickly dete the materizls. Alsa avoided~are sensitive issues, so ;hat‘
i the le/c::tureé abo%t KOCI&ZN a wide v'ar:iety of subjects can be touched upon without
hurting.anyone’s feelings. For example; in-One leecture the lecturer_seys that -

" the Queen of Kochen fs "quite a gal". This remark mlght be a little chauvanlstlc, ~

r’s -
«

_but there are no Kocheneee to take offense at what is actually a comnllmenua:y
phrese as there mlght be 1f the lecturer wereilalklng about~Queen SIrlklb of
v i .

alland. Using the Flngdom of-Kochen as a basms for the materlals is 2, convenience
7

O

!
“for the materials wrlter, bu@ I thlnk it 1s an important one,

.

ertlng.lectures for students ot SOL for aural comprehenslon oractvce is

i
certainly nothing‘hew. But I submit that 1qu teacher lectures to students asks 1
. - S NN

the students to taxe notea on the material an@ checks, to see hoz yell the students

’ P 4 -

“~

//gyé’done, then this constitutes a testlng sif uatlon rather then g teach1ng one. N

It is true, let me add that the students mléht learn s0meth1ng from.the actual ) .

:f N
content of the lecture——lf they uhperstood 1u, Thus , I am not denylng:that ]
I . .

learnlng can’ take place, but as far as teachigg anytnlng,about llstenlng compre-

ra

-

‘ hen51on is concerned T would have to argue thjt noey or very little teach1ng has

»

gone on only teetlng. It seems to me that.:f a student is able to understand

«

' a lecture, také adeqwﬁ;:}mmés and ansver q?éStionslon the content of the lecture,

rd -
- - o4
’ then nothing has been learned 1nsofar as llstenlng comprehension is concerned.

¢
'y - .

In the ESOL class, I would suggest that such 8 procedure iz a waste of time--the

7
o

n.
‘v

| . <.

- Q ) ‘ ) . 6 .
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:student nas learned nothing; he has merely demonstrated his abiiity.to pass
(or fail) the teacher's test. Tor me,yan understanding of this concept is eytremely -
. t -]

. 'vmnor*a:\t for a_l\language teachers. Wnat I have tried o\do with the KOCHE-IH

materlals is somethwng quite different, Teachlng comes flrst testlng follows,
. ] P
Let me' turn now to the actual materiels_.,and a discussion of how*they are

4

used. In *he first place,'l have tried to rmeximize theﬁgfount of "information. avail-
gble to the student because I wapt the student.to be successful in his qndefitending:

Let me digress a little. Too often in education teachers have a tendency to with- :

hold information from students. Why do we do this? What is our purpose? Is it
. - -

so that we can eppear superior in our knowledge? For an ESOL teacher to resort

to this, especially if'one is a native sneaier of the language, is patently absurd,

”here are a lot of ’laws in my own English, but I am smug enough to belleve that

‘

any non-natlve speaker of English vho can '‘match me 1s home free language-wise,

consequently I shouldn't hold back anything--I should give all the information I

- D .
L . e -

.can to my students because I am secure as a native speaker, (I've never had a

- A)

student catch up wtth me. yet'iq control of Enélish which probably tells. you some-
thing about my teaching ability!) éecondly, I want the student to gradual j
. “f

become independent of the learning materials so ‘that he is listening on his own. .

- - R Y !
As a consequence, these materials begin with\full and’ complete information at the
st dent's dlsposal arld end wlth a complete wlehdrawl of ali props.

‘Wﬁat tﬁen, is' the design of these : mater1als° Let’s say that the theme of
' !

the lecture is YOCHEH!S capitol c1ty of]Horkhan. Tﬂe'daj before the class wark
beglns, the student stud¢es the READING PREPARATIOIN, EVISUAL] This READING

PRLPARATIQJ is a written paraphrase of ‘the lecture materlal the student will hear

P -

when he comes to the c%ass meeting. The student*is instructed to read and study’

-

L]

the passage carefully before coming to class so that he is familiar, at least to

some extent, with the eopteht of the lecture he is going to hear, ,Remember, if

) ; t
.
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. you will, .that I an not after any surprises. I want the student to understand

\

what-~he hears. Therefore, when he comes to cldss he has read sbout Horkhen and

' <& . :
' A

.o .
he will be'listening to. Let me remind you

nas en understending of the content

that in a secord or fbfeign language a student mey be able to read and understand
a pessage fairly well .yet comprehend bné very little of the same passagé when
ne hears it. °

The first step in the classrocm ﬁ?géentationvof these materials is dictetion.
B ‘. Y .ot
Approximately <0-25 words a;e/selectqd for dictation from the lecture that will *

.

‘pe,heard.- These dictation selections are, quite hoﬁeétly, educated guesses.

¢ Al

no qualms aboutwsélecting‘wdrds on this basis. After one has been
. i o0 ‘ r [' . L vl
in this business of language tegghing for a while, he develops ‘a feel for those /

. However, I have

. words wnich he knows yili;probably cause difficulty for his students. Of course ‘
- » - '/‘;, ) . . ,’ /
not all words ere of the Seme order of difficulty for all students but this can't -

be avq}déd. Amd, of course, ﬁhe classroom teacher cou}d eesily adapt my selections .

-
-~ ’

- 'to meet the particular needs of a specific class, 6 In the initial'dictatipﬁ each
word is dictated at least twice. Following the dictation, the teacher calls for E

repeats of ény of the words the studedts are not sure of. In my experience,
L. 4§ - ’ ' : ' I
L students will ask for roughly 20 per cent of the words to be repeated. Once the

dictation has been completed, the teacher says each word agaiﬁ end spells it slowly.
. As the teacher does this,.the q}udent writes each word agaih,%o the right of the

. - origina} writing and checks his answer., Even though a student has gotten a word

A

. correct the first time, he is ‘asked to write it again. The students then tally

. . / R
) up their correct words and report the number right to the teacher. In my clesses, T~
» , ’

) I like to write on the~b§ard the number each student gets correct and I do this

forlﬁéychological reasons. I want to impress upon the students that even though T

. rs

they have é;ready met these words in print and understand them (from the READING




8 & )
. . N

difficulty in recognizing these words when

. 9
they are in spoken farm. I also use this ﬂgthod in an attempt to free the students

PREPARATION), they are still having

Admittedly, I ham it up 2 little bit and con-

P o= -

gratilate the 1nd1v1dual who mekes the most mlstakes’ My ultimate goel is to
Ea Ot

P —

’ . of siorry %bout making nisbakes.

get the students over being ashamed of making language errors and to concentrate

4 .

their efforts on’learning ’nSteéé {i . .

°

-

he students have read the READING PREPARATION and the dl?tatlon has

been given, we zre ready o move on to the next phase which involves listening

to the actual lecture using a Iéarnigé aid that I am.calling AUDING PROMPT A. ©»
. - F v

use the word auding primarily because it is short and means:the same thing as

~

listening comprehension. I label the iearning aid a prompt for the simple reason

that that is w&st«et is, Tﬂere are three such prompts for these materials and

" the fiyst is A for pbvious reasons. In AUDING PROMPT A, the entire-lecture is
J(\gnweVer I have partially

[VISUAL] P

i

‘displayed in print for the student if he needé}it
' \

- masked those ‘words wh*ph I feel the students should learn to ignore,

Earlier I rem.nded.you of the considerable redundancy in language and said that

. both the’efficignp listener and reader must take advantage of this redundancy.
dotice here that what I have done is to block out--but not completely--what I

see as the redunda.nt features,. the trivia, the as:.des and so forth. ©Now I may .

— = .

err in whox I am partially obllteratlng and I readily admit this is a dlatlnct

- -

p0551b111ty but in making my obliterations I am usiang my native speaker intuition,

competence, or whatever the

"in" term is these days,

¢

%p do this.

N

though, that most of us would mask roughly the same seﬁ‘of words.

’

I would guess,

With AUDING

PROMPT A in front of him, the student listens to the lecture delivered by the

. teacher--or to a tape recording.

Notice, that the student has maximum information




-

to work with, There are no secrets, While giving the lecture, the teacher-

should strive to make it sound as najural as possible. To do this effectively
takes a little practice, It is a great temptation just to read the lecture,

¢
but what is desired is somethlng a little bit more natural if at all possible,

o - .

v
-

Dependlng upon the ablllty of the class, the tegcher may then move on to
the use of AUDING PROMPT B, or possibly repeat a couple of more times with
AUDING PROMPT A. Let's assume we are worklng with a fairly advanced class and
they are ready to wove on to ABDING PROMPT B, fVISdALI As you can see, what
has been done is to remer the words which were formerly marked out and replace
each one with a dash equal in, length to éhe number of 1ettef§jin the.woed.
Thus, there is a resemblance to the cloze procedure. In fget, it shoﬁld be

-

appayeﬁt that I have been stromgly influenced by the qio;e ?rocedure in the”

preparation of these mate}ials. As with AUDING PROMPT A, the teacher lectures

. -

as many times as is approbriate for the particular class and the students follow
. X

along using AUDING PROMPT B. , T

.
-~

The next step is the use of AUDING PROMPT C which further rpdices the, amount '

of prlnted 1nformatlon avallable to the llst@ner, but which still does provide

4

him with essential vo&g‘ylary. [VISUAL] By thls time, the student should be
becéming qui{e familiar with,the content &% the lecture gnd this is exactly what

is de51red What.I am trying to nchieve is whe§\m1ght be called super-understandlng.
As before, the teacher lectures with the students referglng to the prompt

&bl;owing the use of AUDING PROMPT C, the teacher may move on to the use of

§

the ﬁOTES, or possiblx might want‘tq repeat the lecture once more forthe students

\
Ny .

with them listening without using any prompts. Or, a teacher might want to

puraphrase from the lécture material giving the students a chance to ‘hear the

s

.

' 10
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material in a slightly different form. I'll be toughing on this a little later.

.. ' ” .
But let's, move on to t@e notes. [VISUAL] ‘Notice here in this visual that what
_ o > .

I have done is to provide the students with a se£70f notes on the lecture, - Let

»
2

me emphasize once more that I am t:fing‘to qipimize the testiné aspectS'énd maximize
the teaching‘ones. Is thiﬁ spoon feeding? Perhaps it is, butwdon't forget that
in many si;uations &here non-native speakers of English.-are takiné classwork in '
E3SOL, éime isvlimit%d and mu?ﬁ needs t9 be AOne. By taking the approacﬁ I am
advocating, I feel that Qham time is ;vailable is being used well.

When working from the Notes, one might ask if I am really teaching aufél ;

— 4 .
comprehension. I believe I am, at‘least to a limited degree. What has happened

is that I have now moved away from strict listening compréhenéion in the direction
, of study skills and I don't think anyone would argpe/tﬁat such sk¥1ls aren't’

_inmportant for universlty students. Obviously, the notes a person takes are a very

~ . - —_—

individual and personal'thiné_and this aspect of note-taking is explained to the

- .

students.’ Coﬂsequently; the notes 1 h?ve prepared for these materialg are not
perfect in any sense of the word, but they are, at least, adequate. So, the

students lisgen to the lécture still another time but this time listening with

the aid of a set’of prepared notes.

»

The ensuing step should be obvious: the students are asked to take their own

notes. 'It is at this point tHap the teacher must be very careful to actually

L)
’

lecthe rather than just read the material aloud. My exper1ence°has shown that
students cag/éet lost if the pace is. too fast even though they are famlllar with
the content. I am not suggestlng a word-by-word rendltlon but rather one that

makes the material sound as natyral as possible by interjecting a sigh or two, a

. ¥ M
- -
2 » .
3 «

. : “ 11 : . i
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couéh, & clearing of the throat; some "let's see's"
. N =,

- . ‘

¢ °

v

_students have taken their notes,

See‘how well they have done.

"

, . own personal shorthand 1nc1ud1ng a jud1c1ous use of the natlve language ‘are a;i

and the Like. '

After the_

I walk around and look at the notes brlefly to

Such thlngs -as the use of abbrevmatlons and on

\

"encouraged, In the final analys1s the purpose of notes is to take down pertlnent
o 1nformatlon so that in a sense, takfng notes can be lodked upon as a klnd of \
‘ selectlve dlctatlon The lecturer is.. dlctatlng his’ materlal and ‘the student must

pu -

dec1de what. is relevant.

z

he uses such wo~9s and phrases as, "I want to empha51ze", or

-
-~

or- "You will be held responslble for this on the final" and s

»

Thete are tlmes when he gets help from the lécturer wheh

Zf:t me stress th1s
n. i

\

A
\\

The students are then gfven some time to study their netes and a QUIZ on the

-~
.

JL-am str1v1ng for a kind of perfectlon and
- <@

<4

:While the

material follows. [VISUAL] As before,

- so I want all thévstudent to get all of the qulz ansyers correct,

. 8 ! -

students are taklng the.qulz, I walk around the room and lodh at their answers.

- -

If I find errors (not necessarily of language—ger se, but of cqntent); I point
them out on the spot. 0Rf:theﬂstudents are having difficulty understanding the

quiz questions——and-this is alWays a prob1em3—i go over the questions with them, =
]

As you are undoubtedLy aware, students from other cultures are’ sometimeg reluctant

¢ i

b

to. speak up when they are:-in a tesblng s1tuat10n, so I encourage them to ask fbr o

.

an 1nterpretatlon of test questlons if -the questlahs themselves are not underStood.

1l
° 1 -

As soon as the quiz has beén completed, model answers to the questionsy af% _ |

)

provided and a class d1scussion ensues over the answers, includin& such,thihgs as .

3 . M .

how to answer the various typesgpf test questions,'short-cuts, the use of outlining

. Ay

in answering questions, [#2SUAL] With -

end all the rules of the fes}{ taking game.

. * he

the conclusiod of.the dlscussion on the quiz,

-

about the KINGDOM OF KOCdEV‘

the next unit beings with new material .
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. that the_students are learhlng a lot*

-

. 5 . . ’ .
listening to lectures in English, these materials

" by en individual working by bimself with a casefte tape- recorder.

contained 'in the classroom lectures.

Whlle Tthe Klnadom of ﬁochen exlsts only in my mlna and it mlght be argued'

v

/ts'
really exist, I would counter by sajlng that the students are 8eing exnosed to'

lécture-llke language and the klnq of vocabulary they will need to understand

lectures. Furtnermore, they are belng,glven practlce in learnlng wnat kihds of

language may .be saferslghored, or monitored guickly and ranked according to -

its degree of importamce in Ege'coﬁtext of a total“lecture.

As' I mentioned earlier, the ‘materials are designed so that they‘cgg be used
Moreover, a v

. In this

.~ -

language laboratory fecility can be used along with classroom work,
. T i . -~ .

connection, i,have three paraphrased lectuves. for each one of the classroom
N . 3

lectures., The paraphrased lectures were rqcorded exﬁempéraneously.from the data -

1
Listen{ng to these paraphrased lectures -

constitutes the culminating activity for any unit, ’
y - e b ¢ R

If a teacher has climbed on the individualization Bandwagoﬂ, he caq_sertainly

’

. R - . : N\
use these materials. In fact, even in.a regular classroom situation, the teacher
R ’ - - k4 ” .

-

can have different students listening to the lecture using any one of the auding

. ¢ r .

prompts, or the notes, etc.” To-take care pf the behavioral 6bjepti%ists,«I suppdse

N

one could write a set of behavloral objectlves.ln an after the fact ‘manner and tack,
them on to the materials. ) ) :

In summary, what hascseen presented and discussed is a set of materials Vﬁ&éh,

\
' Of useless materlal ebout a place that doesn't

. .
. . - ~ P ’

I feel, has-considerable flexibility and which will give students @ great deal of

. ' b . . T . L F
practice in listening comprelension,using language similar to that which they will

%

'meet;indagadegic situatioﬁs. Even if a particuler student never finds himse%f
» L AR Lo - ( < )

' should still be of suhstantial

benefit in improving his overnall listening comprehen%ipn of English, s .

¢




