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INTRODUCTION

The following is meant to be a guide for all of us -
parents, eachers, therapists, teacher aides and
houseparcnts - who have ccntact with Ozk Hill School's
deaf-blind children. We want this guide to serve as a
useful, practical cq@llegtion of thoughts and methods -
nof answers. Answers will cone frcm using common
sense along with the suggestions of the child's parents,
teachers, and houseparents.
. Althinush 211 of thke chiliren in the deaf-blind depart-
rent av Cak . Hill are e¢zlled "deaf-olind",each of them
is Cifferesnt. The child’s handicaps often include mpre
vhzn visual and auditory problems. The majority of our
childyon lrve. been af:ectea by Rubella, German measlest

L= PR

. Iu Ln¢° wa;, vhey arc lile nur‘.ry Freeman, aged 17,

Jhose methir has wkrithtea an éxcellent pampnlet ng
are“c 5 Guide to tHe Early Care of az Deaf/Blind Chilga".

1 (X - t » . o 3 . d
Vie will drow on Mrs. .Freewman's writings often in this -
0‘"1 * Q-
u'.& ~t
drs. Tpeeman explains, A

1’2 must accept the faet that a virus which
has damaged these vital parts of the baby
belfore he is born may also have hdrmed
parts of his prain. <&higst.this may make
it baruer for him to Mlearn, it. does not .
nean that he,cannot learn at all. In such o
caces we tchall havc to have a tit more
patienze, be a“bit more ingenicus in the
way ve helin nim, and not expect him to go
suite so far.

(D

* 3
.

rs. Freeran cete forth a good attitude for all of us.
She feelec that she and her family have learned a great

_Qﬁii‘;”OW bdﬂﬁy, mainly about what shculd come firs

in the Lcw-fun""~onln" chlld's ares of leerning. The-

-
L4 % -

\

\

*Fd?tu.? ee mﬁn, A rarnnt's Guides to the Early .
Care of & Deaf/blind Child," National . " )
Aquc,acion for Deaf/Blini and Kubella _

nildren: England,. 1971 p. 6. . . < @
3 ! — .

N . i . . .




qother-looks back at early wo$k with Bunty, . ..
. 4 h)
- - . -~
Of 'course vie now realise that most of the .
time we spent !"ba-ba'-ing into the mike in N
- terms.of lesson periods would have been’
far better spent teaching Bunty to feed’
. : herself \ dress herself and all the other
important self-care items which to this
day still cause problems.... Ve can ap-
preciate that no one thing comes first, but
- all the progress a child makes in on: or .
) several areas are necessary to progress in : &
another or other directions. . ) ¢
With this practical approach in mind, we offer this
guide. I% does not +ell how things have worked in the B,
Oak Hill dearf-blind dapartment, but rather how they
should work for the orogré 5 of th ildren involved.
It is up to the parents and staff to ixprove the .
program through cooperation. '

Drawing on the experience of those who have worked )
with loh~function?ng deaf~blind children, we will ex-
plain ways that have helzzd the children toward
acceptable ophﬁv1or, toileting, dressing, washing,
. feeding, walking, and @oé@ai awareness. We rerer to
) these boals as behavionﬁgtobjectlves.

At the end of each section there will be space pro-
vlided for specific parent-teacher planu. Here should
be noted what the child's parents and the teacher
agree are the best approach and the best activities
for that particular child.

~—— >

w?
-

2

Ibid., p.2. . .
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*PART I: GETTING X PROPER PERSPECTIVE o

- . .

i,

A.. Toward a Better Understanding "

The deaf-blind child werks with many people in the-

course of a day at Oak Hill. He has one housemother
* wno wakes him and is with him from 6:30 a;m. until

8:00 a.m. From 8:00 a.m. until 3:09 p.m., he is
.under the direck: supervicion of his teacher and

aides. During his school day, he may leave the

classroom for work with the speech pathologist,

physical therapists occupational therapist, gym in~-

structor, and suimming instructer. - A different

aide may help- him to dress in the morning or work

with him at lunch. -After schcol, he may have supér-

vised play with one or tuo part-time emplojyees and/

or voluntecrs  and supper with another staff member. ) ,

From Friday through Sunday, he follows his home

routine, living and playing with family and friends.

S

" Opviously, te zhe low-functfoning deaf-blind child, '

. S0 many contacts could be very confusing without -
) crganization. The teacher must take charge of

planning the child's routine to he sure everyone ‘ .

hniadles him ir the same manner. There will,no doubt,

be cuggestions from friends andﬁfelatives. If they

~

make you wonddr atout anythidg[;ask he teacher. .
. . L d A w .
. Only when each of us follow.)yis lin regponsibility N ’
g . . nan the c¢hild do bis best. | ’ ,
- -~ , . L]
J L. Parents shouldf , . )
. ‘. Meet 'in cdnference with the teacher eaply | . .
' , in the school year to plar their child's .
‘“  progron. : , .

’

iﬁeep in touch witf the teacher by reading w
. ‘comments in thé log book and writing in &
) the log book about. the child's routine, - R
¢ . _ progress, and/or changes as observed on ' :
N : \L weekends or vacations. ) S

>

- ’
- Ask to meet with the tgacher when there is
|/ , any.question or major Change in the child's .
g s behavior. ' . -

'
[ v

Keep an’ open relationship (listen as well
2 . as make suzgestions) with fhe teacher,-
s . therapists, aides,and houg arents.

[ - « . -




Tell relatives and friends what signs, speech, { . "
and/or gestures to use with the child as well ”
as how to act with him.

2. Teachers should: . ' .

lleet with parents early in the school year to
: : plan the child's pregram. .7 ,

- Keep in touch_wi@h the pare®mfs by writing in .
the leg boox of any new gestures) signs,
°speeeh, feeding or ftoileting method, etc.,.
and by rc¢ading parents' log book comments.

Ask to meet with the parents when there is -
any major change or plan to ke disc%ssed.

eelk rpecific adviee from th erapisté and .
ipal to use or.pass or to, parents,
houseparents.
1

-~

! Arrangevwith principal for par & o meet
. with therapists, houseparentu, cr ki struc-
. tors upon raquest. . ] -

o

’ " . _ Keep an open relationship-‘(listen ﬂs well
’ , as make suggestions) with rarents,/jaides,
. "+ therapists, houseparents, medical ltaff.

‘ - Teach other staff what gestures, > #iens,

speech to use with each child an how to

act with him.
v Relay messages from other staff/to parents. s
. . . ‘ ) R

3. Aldes stiould:

[45]

Carry ont.the child’s program élo 12 Wwith .
‘the tehcner. <

- N
L

Follow the child's program ..o1 feFd*ng and/’ .
" or dressing \hen uonkLng with thel house-
: P *~ parents. . _f
- Txplain a.childfs prograsy to:any/staff who »
do not knowsm=< . / v -

- ~
4 ~

’ 4. Houseparents should:
Follow the child's program as i
s dormitory routine (vorking

o
-
.

aﬁplies to
n proper _ .

.- dressing, eating, waohing, toiletingQ ¢
t. digeipline). ) }

~ ' .
B g - “ «
- . 8 ) .

I3




or changes noticed. i

- - - \a’\ =
. s’ o !
?\\ Report to the aide or teacHe% any pﬁogress
(.ﬁ- . - RS
"Xeep an open relationehip (1isten as well .
as make suggestions) with teacher , parents,
.tnerapists, aldes. ! i
. * “y o ."! ) (Y M - . ’ .
..+ B. Hearing and Vision o .
It is often difficult to determine how much vision and
heavinv our low-functioning children have. The be- ¢

havioral objec®ive is that he use what hearing and
vislon ne has.

i’y doctov may prescribe giasses and/or hearing aid

h judgige from what he knous of the child's abilities.

N
‘4

. All of uz who work with the child should’ learn to care
for the aid and glasses, and se2 that 'the child makes
+  maximum use of them by wearing them'as much as possible.

> 1. If you have any questions about hearingfaid .
or glasses, consult the child's teacher. He
.can show you how the mold should go in the
) - ear and how the dials or switches should;be se%.
it 2. Hearing aid =2nd glasses should be treated as
clothing - on in the torifling, off at night -
except in cases where usge 1s vestrvicted to
.- the cYassroom., X . o N
’ - g
. 3. Wlna out the best setting for the hcaring .
" aid and keep it there. A piece of masking s
- tape over the numbered dial is often nelp- . }
- ful so that the volume will remain the same. * =
- l .
. 4. Check both glasses and hearing aid every
~N morning., Clean the glasses if necessary, and
0u€ﬁfhe ear mold of the hearing aid up to :

ug ear to see how the volume is. - N
v 5. If the hedring aid seems weak, change the

. « 7 batteries. ‘ ] .

-

Niq Keep ‘the child's ears clezned to prevent wax
builid-up- :
-~ 7. Remove the plastic or rubber mold part of 4
N the hearing ald and soak if once a week in
warm water and mild detergent. Dry it and
then push a pipe cleagner into the elongated-
part if the;e is still wax in it.




e

”

W ®

If the hearing: aid rings or whistles, be sure
the ear mold 1s 'in the child's ear tightly.
If the noise continues, turn the volume one
number lower. - °*
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C. Communication Skills o

One of our primary goals in working with low-functioning
deaf-blind children is to teach them to communicate in
the easiest way possible for them. There are several
systems of communication from which we can choose:
1. DNatural gestures are simple movements -of one
' or both hands which have meaning for the
child; for example, the gesture for "eat", is
usually made by tapping %he lips with the
firgertips.of one hand. However natural
gestures can varJ from child to child if »
one child points-to his stomach every time he
wancs to eat, this powntiqg gesture is used
by everyone vorking viith that oparticular
) childa.

2. Finger pelling involves spelling every word,
letter by lﬂt*‘er9 with each letter being
- pade 'by 2 speciflic poszition of*one hand; for
tYQKplu f'eat" would congist of three distinct
hand .positions. ) .

3. Clgn language is similar to natural gestures,
but every child must learn the same sign
(often nore intricate than a gesture) for a
specific word. .

Y. Z3peech consists of precise sounds nmade by
properly noving tnhe mouth, lips, and tongue » .
viilch are Joined together in a specific
orcer, for cxemple, "eat" is said by blending

-

the -—ea- sound with ths -t~ sound. C

We must examine each chil& and decide which of these
cormunication systems is the easliest for him to lear

At Oak Hill School we have found that, for most of our
lei-functioning deaf-blind children, natural gesturing
*provides the sturdiest foundation for communication. It
can be individualized and, therefore, is best suited for
dealing with the specific needs of each child., When a

very firm fecundation has been laid, we can then think
of moving on to a.more difficult means of communication.

‘We usually begin tv teach communication with a few
basic gestures: come, eat, bathroon, sleep, bye-by=

In this way, the child learns that a certain hand

- movement will lead to a certain result and that he can
move his hands in different ways to get different re-
sults. tlhhen the child has shown that he understands”

+
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the baslc gestures, -new gestures are introduced one

at a time. .

.

It is impossible to overstress the importance of
having everyone involved with the child use the same
gestures whenever approprigte. Only thrOugh the con-~
sistent repetition of the child's vocabulary can he
make p;ogress In the area of communication skills.

¢ . .
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PART I7: TRAININCG THE Loﬁ—FUVCTIOHTNG . - .
DEAF~-BLIND CHILD: BEHAVIORAL . s
. OBJECTIVES » -
- é/f( . Y
A. Introduction . <€ ) / .
. " . J
Following are ways of handling discipline, toilet * . :
+ training, washing, eating, dressing, bgdy movements, . oA
and social awarengess. . . -'T
“he children hee d help in learning all of these
. skills which do not @ome naturallys .’ . .
. ) :
Basic Rules of Trzining: S T
. \ 1. Beg ready to wajit. He will move and under- v
- stand slowly. Do not rush him, . ] ;Y
o - . : FREY
. 2., Repest. He learns by dcing the same task ° . |
over and over . ’ |
¥ 3. Have him finish what is begun. 5
‘ ‘ i, Set good examples of behavior. . , f
5. Help him only when necessary. Let him do |
-, " as much as possible fgr hiwself. . . :
S » | L 1
6. Use the gestures, sizns or °peenh hé knov § i ‘ T
: as you do. an acv1v1ty N ‘ ! “
7. Do not chow anger at d001QbeS if he does not
understand. .
8.. Show him how. naapj you are at his smallest - N
" * succcesses.” _ . : ) '
9. Always get behind him when directing him in .
. . dres sing or eating, putting your hands over \
his.to h:2lp when-rniecessary. This way, he .
<;‘\\\_\ .+ will be moving his hands na*urally '
. B el /
1¢. Rembhber that the child does not have to bc .
d doing something at 311 timeg.’ Rest and o
//2 ' . quiet times occasionally can be good, too. o . R
s B. Disecipline . e

#
B

.One of the mosf important aspects of the' early development

®of low-functioning deaf-blind children is discipline. It .
helps pave the way for development in other areas because -
it establishes a framework of rules within which the child

must wocrk. Vhen the c¢hild learns what is expected of him ~

15 - : . ’
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by others, howwill graduailj begin to expecﬁ more of
hlmself and to do more for himself . .

The program of discipline which is decided ypon will

probably vary>to a certain extent for every.child

sihce each is a distinct individual. However, a few

veneral 1deas should apply for all of the children.
g " ?

& Basic Concepts of a Program of Discinline

s 2 R .
2. *Teach acceptable and unacceptable behavior.

& Qe .

w

The child’ learns by

?ramnle, show him what
you expect Of\hlm.

X3

4, Discipline ?or £he low-functioning deat- ..
blind child is much the same as forsa
) normal child; but’ the handicapped child
will learn more owly and will need more
help. , h
The handicapped child needs a lot of praise
for any cooperation or correct behavior.
Accept mistakes calmly and offer help until
'\Qe learns what*is being taught. .

6. _A\busy, hapny child will be puch easier to
co trol

4

v ) b
e Consis»ent:. . ‘ )

1, Dec}de upon a program of discipllne and stick

to~tt. k ,
2. Set reasbnable limits and insist that every-
one involved - parents, relatives, neighbors,
teachers, houseparents - treat the child in
the same way at all times.

3. Do not give in to tempen tantruns or stubborn
streaks.

4. . Do not pamper the thild. Allow him to-go .
through periods of strugsle in which he must
figure out his own solutions to problems.

5. Do not punish the child just because\you are
angry or he has made extra work for you.

6. Correct mistakes immegiately if possible.

7. Don't .expect or demand-more of the ch{1d
than he is capable of dolng. .
’ 19 , g

1) -}
-

1. Teach the’ghild right from wrong. v

3
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C. Body .Movement

Suggestions to.Encourage Body Movement:

. "1, Put®colorful toys (@obiles are good) within
the child’s visual Tange as he lies in his
crib. Encourage him to’'reach for them, and
to 1ift his head to see them. , -

© 2. Tickle him, blow on him, rub him, push, pull
' and turn him .to encourage movement.

+e.. hold him in lots of different.—~"
walys - in our_xrms, on our laps, when we
are standing up, sitting down,
lying down - going from one position
to another whilst he is in our arms,
K cn cur laps, ete., As an example -
c . the baby who isnft too keen on lying
on his tummy - ona of the important
.« positions from whith to look around
N since it encourages head control -~ .
AN hold him up to one's shoulder, lean -
’ back slowly until you are lying dow g
- With the child on you on his tummy.

* She s ggests playing ‘with him this wvay to
. make the experience pleasant.

- <4, Fut the child dlone on his tummy (if he's
~ been unwilling to use that position%ron a .
' ‘“\\j "pillow or a bed for short periods.l\ )

5. Put him on his tummy for his pathrand to
ouange his diavero. <

6. Put him on a mat or Blanket on the‘floor or
frasc. _rPut-a favorite toy just'out of reach.
Encouraze him to move it. Make' inueresting
sounds around him for which he may turn “or
move., . .

7.+ To aid in better head raising, hold or prop

the child’'s head up so he c¢an see a’nearby
— Object in the midline of his body. “This will

- jmake his neck muscles strong enough so he can
. hold hiis head up alone. -

lid., po 150 * v 4
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13
, .
8. Put him on his tummy with a rolled,up towel
under his chest, causing his elbows to Fest
on the flepr or mat. Encourage the position
by putting a' mirror in front of him and toys
he likes.,

9. Encourage him to play with his feet.

10, Mrs. Freeman again adds that; if he is ndt
3itting, you can prop him against a pillow. .
As he gets used to one height, make it higher
by pushing a folded diaper under the pillow.
Eventually you raise him high enough so he
can not look up or drop his head down.

1l. ‘“hen first lifting him 1n a sitting position,
put your hands on his upper arms and elbows.
As he seems stronger, gently 1ift him as you
& support his elbows, then, as he holds your
thumbs, with your hands cn his wrist angd
.Lo‘her a“ . ". ’

12. Ho'd the child tumiy down on a large plastic

. " Dpall. .Show him it is a game. Roll him back
aitd foxth and’sideways with his appseout.

13. To encourage him te raise his body higher
while dn his tummy, put a bolster under his
chest.and his hands on the floor. (A good
bolster, can be made by taping two large juice
or cuffee cans together and covering them with
foam rubber).

14, Put a diaper ‘around his torso and 1ift. Let
him down’ so he 11 assume the weight of his
“body. = -

' —

15. When he can sit. well with help, let him sit
, for longer and longer periods alone while you .
are behind but not touchwnﬂ him,

A‘16. As he sits, see that fdvorite toys are where

he can reach for and grasptthem - not just in
front of him, but all around so he can twilst
h1s body in getting them.

-17. Have the child uit in all sorts of chairs and
p051t10n°5(hign or ’oh}.f

L

~18. 1In playing, hold your child in a-standing posi-

-tion-while encouraging his bounéing and feeling
his oun weight on his legs.

AN
\

1a
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Encourage relling by turning the child's head
gently to the side. His body should follow.

If"'not, move one of his arms and legs across |
his body. Reverse for front to back rolling.

Mlove him in a creeping position. Put a diaper

under his chest. Straddle him and 1ift him v
with the diaper to @an "all fours" position. ’
Rock him back and Torth. Asfist his coming to

his hands and knees by liftiﬁg\his head gently

under the. chin.

Get in position over him agfid help him move -
one hand, then opposite knge, other hand,
other knee.: ’ . .

Shine a light in front of him to see if he
will move foOr it in a crawling position. Put
the bolster under his tummy to help the crawl
rosition: WMake the distance to get the light
short. Reward his crawling and let him hold
the flashlight or lcok at i% for a minute.

Place him just éut of & patch of sunshine so

“he will crawl to the sunny-area.

P\ T
~3

28.

‘Have him on all fours with 'a diapsr around

When he can ‘crawl well, stand him, having him :
hold.onto a table, bed, sofa, ete, :as you , :
stay’ near him, or prop him against a wall

with a chair in front of him. ) - . X

‘Have him put his open hands on a large ball, o -

and his feet flat on the floor. Roll the y
ball back and forth,causing him to move his K

f:’eet. hd v 3

Encourage him to move down to a sitting

posi%iqn from his holding-on stance. .
- =3

his abdomen. Pull him to kneeling.

5it hi% agairist your legs as . you sit in a
chair.. Put a diaper around his chest and

‘pull him to a standinhg position. P T
. ot k]
« ¢ JJ
Hold both his hands as you face him and hav%‘/y/
him walk. (It is more natural fér him to ‘
lea? forward toward you than if you're behind" ..
- him,- . ’ ' ’ ¢ * *
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30.

31.

32.

33.

-

34,

. 35.

36.

-

M -

To éncourage his using one .foot at a time

and changing his weight, one person .should.

hold one of the child's hands, another, the: '
other. First+eone pulls a bit to_that side, -
then the other to the opposite side, causing

the child to shift wekght. When he's used

to that feeling, repeat the nrocedure, but ]
pull slightly forward making his movenents_// .
more natural

Stand the child behind & low chair which.can | -
be pushed. Pull the chair forwvard slowly,

* forcling the child to move his feet as though -
waliking. . . N

H"va the chjld hqQld one end of a yardstick,
troom, =tc.; as you hold-rthe other end. Pull
to m~ke him walk, or, hold it sideways, having
£.in crasp 6P? middle for’ support.

A walker can§give the child, good practice. Be

sure it allows freedom of i ovement but -does *
nct lct him rést. (Do not use a hamnock -type '
seat). Checkzwith the teacKer. -

< ' ~

Wes Cady has had success tying various lengths
of sheeting to’a child's wrist once the child
has obo»n fairly good balarnce. -
a. ,Starting with "a short 1eng+h he will
Cgontly pul <on the sheeting as the child
stands, g*v*ng the child support and-
urging his $orward rovement. )

b. then the child walks with the help of
.the sheetlng, ne exchanges the shorter
length for a longer one, sovhe does not
give so much support as ne holds it. .

c. When the chiaﬂ can walk alone, .but sqﬁll_
*depends on theg sheeting, Wes ties a short
pigce fo the child's wr¢su and does ot .
hold 5n. .

d. After success without adult hblp for
awhile, the child needs ho more sheeting
énd should be ualking alone. .

Hav*ng the chiila uoe a swing can stimulate his
balance Center. . .,
”

Tor the child with good balance who should be
wallking, have him pugh a chair with wheels on

it . ’ . - s K ll

.
N .
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Mastering the Stairs:  Jp ; \ .

. him. A shining flaghlight or a toy ahead of

Ckildren at Oak Hill must go up and down -~ oo
stairs several times a day. If your child’ " .

.does not, do ndt urge stair mastéry until he
.1s veny steady on his fee .

Many children will natur%lly try to crawl ", o
up the stairs. :

Climbing the steps of a.émall slide with
much help is a good prelimingry to climbing
stairs. L. . . v

Use a banltter the qhi#ﬁ can hold onto well.
Havesthe chilo holo the banister w1tn one.
hand while you hold his‘*other hand.

@ o
Push his,baniéter hand forward, lifting the .
same foot' to the next step for him., (If he
naturally 1lifts the other foot, that is fine,j
to0). v . o _ - N
Pull hisgbther hand; 1iTting the corresponding
foot. o .

Repeat the procedure (5 7?uto the landing.

~ 1 I 3 s T .
The next time he encountero.stalrs, repeat for f.
a few stairs, then touch thé foot he'is to )
lift, lifting it ?or him only if he gannot.do s
it by himself w . : . - .
Wfhen he “will ift his fe et without prodding, : :
touch his banister hand without pushing it, so
he willllearn to pull onlthe banister alone. . ot
As he practloes climbing staiws and does better,
acting more .confident, let go- of his hand, . )
urging him to go alone. If he'will not, touch .
his hand, standing ahead of him to encourage >

him can cause . some children to walk .up ,the
ctairs for it. .

~
~ v

' Mastering the Stairs: Down

1.

Put one cf his hands on the banisteér while
holding tbe other. - -
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2. As you stand beside him, push his hanpd down
the banister. If the momentum does not make
him move his foof down a step independently,
pull it forward and down gpr him.

f
. 3.

Reverse the going up procedure.

P

>

"\ General Body Movement Activities:

¥ - .
1. .'Place the child on his back on a mat.

a.us

-

Move his arms up and back (beside his

N
{§\7 ‘ head), then down. ) ~ .
b. DNove his armé'up at the sides and back.
~ ¢\ Lift.his fest and put them back over his-
f . kuad, ' :
d, Holding one foct, push-his knee to his
. chest, then straishten it. Repgat with
* the other leg, Continue the motion
rhythmically- as ‘though he is bicycling. «
- e. Push both his knees to his chest at the
© ¢ Gsame time and straighten, .
- . . -
& '
o - '
I's \ .
d \ ' PO v
)\
~ ' -
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Toilet Training -’ -,
General éuggestion§: ' N . .o
) - L L] : ) __"}'
1. Toilet training a.deaf-blind child is not an easy L
undertaking, but it .can be done if you are con- ot
sistent, patientq;and optimistic > , . . -
. ] N
2. If the child's wetting is happeni nggpn a fairly
y ' regular sehedule and he shows some signs of '
discomfort from §oiled diapers,,it is¢def1n*te1y
, “tJne to begin‘toilef training . o
3. Change the child's wet pants in the.bathroom'if )
' possib e. This will help teach him that all
aspect £ toilet training’take place in a x .
uPElelC rocm. - - . . .
kR :lan trips to the bathroom ar’and the child' :
wn scthedule of vetting. '
5.

N

. 10.

n the beginning, it is Best to use a small )

QOuty chair on the bathroom floor s¢ that the .
child's feet remain on something solid and
familiar. A regular toifet might frighten a
child, giving hif the.feeling of being suspended
in space. When the child has gained an.under-
standing of what 1s expected of him and is able "

to get on and off a regular foilet, this trinsi- - ; Y,

tion can be made. ) . \ - S

] 17

If your child does not cooperate by sitting. on

the potty chair willingdy, a small toy might

help him to sit quietly. Tie’the toy to:the

potty chair so, if it fails, the child will not

have to get up to retrieve it .

.

Do not leave the child on the potty chair for ' ,
. more than ten minutes at a time. If there has

been no success hy then, b'ring the child back

fo the bathroom a little vhile 1ater

It is a good idea to stay in the bathroom with . -7

your child so that, if he is successful, you .

will know when to. take him off the potty chair ‘

and reward hin ) -

. . Take the child off as soon as something happens 5

b

so heg will learn what is expected of him.. Show
him how happy you are.
‘Use the same gesture (usually the manual alphabet
~"'t") every time you take a trip to the bathroom.
~Encourzge .and ‘help your child in making the
gesture:by himself.-= . . * \ .

-
25 T .

’ e . . v
.
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11. Do not ‘show anger when nothing happens. Hope

for better luck the next time.

12. Do not confuse or distract -from the purpose
of toilet training by giving your child some-
thing to eat or’drink while he is on the potty - o 4

chair, .\ . .
13. ‘Avoid Fiving your Chlld too many liquids,
especially after supper :

14,. Start ucing’ train’ng pants as soon as possible.
This is a big step toward greater independence )

> for your child; it also offers the chance for
further pr ractice of dress1ng skills, LT

7

15. Once xou a?d your child have established a

|
\

|

<

successful daily schedulé for toilet training, . . |
follov it as closely as posgible.‘ , A :
. .o ‘ |

* [

beve]opmcntal Steps of Toidet Training:

TOllei £raining can never be exnected to come ab0qp '
overnight; it will take even longer to toilet train
a low-functioning deaf~blind child than ik takes
for a normzal child. ‘One important factor. in the )
traininc of a handicapped child ls his age %—It is - . -
advisable to-start working-with the child at an .

early age. If the training is.put off fer‘too long, o
two things might be expected: . (1) th&.child;will " -
be used to wetting. cr soiling his pants whenever. L Y |
the need arises ano:it -wlill be much more difficult . | .
to break this habis . and (2) the. older child will be - - s
more accustomed to having wet oy soiled pants and. 5 } ' |
will bey less likely to. indicate the need to go to . A |
the bathroom , g q/ﬁ }
The following.is a geﬂeral outline of the developmént e 1
of toilet training. AS is true of every aspect of "t
development, remember that your child is a distincqﬁ o
indiyddudal and will move at his own pace. Certain,” . L.
stages of toilet training will seem to last iorever 3.
while others might last for short ‘periods’ of time . Ve
If everyone involved follows a consistent plan of - . ] {
action specifically designed’ for the individual child, ;
toilet training can be accomplished as quickly and

painlessly as pOSolblP t

.
L3 . .,‘ o

«

1, - Does not indicate wet or soiled diaper.

2. Indicates discomfort firom wet or soiled diaper
by crying; will not sit on potty chair. ’ “ |
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3. Wili sit on posty chair‘briefly if placed there. .

4. Will sit on potty chair for up to ‘ten minutes
if placed there. - -f

5. yew;r has any success on potty chair when
placed there- recularly

Ea”ely urinates or: potty chair, has many
) acnldents . . L U -
T Freqaentlj urinatés on potty chair but has \<

' some acc*dents, rarely has bowel movement on .
pqtty chair. - : o

8. - Indicates‘ket”or zodled pants by using

gestures. . ) o
9. Usually urinates on potty chair but has a ) T /{/’,#i
- few accicdents; freguently has bowel movement |
' on potty chair but has some accidents. ~
10. Can indicate need to ;o to the bathroom but |
’ has "an occasional accident. . . . o ‘
o 4 ! . N .
11, - Tries to use to*let paper himself. |
12, CMh indicate-neced™to go to.the bathPOOﬂ and ‘
. rardly has-an accident. " .. |
13. Goes to the batb.oon by Fivsalf vhen the need , .
arlses ) .
1k H"s enough ‘bladder énd bowel control to be
able to vary regular schedule without having ,
1cciden+s during the day; still has ocgasional - ' “
, a001dentu at night,
i5. Remains dry during.the-day and at night. ,

Yo

o
«f
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- Program for the Toilet Training of

(studépt)
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.
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' E. Eating - , - — . .
- . -— ] Ty
General Suggestions:

) -

1. Be calm, patient,, persistent, and consistent. s

e
-

\
) 2. llealtime should never be a stress situation ; .
- . make éating pleasant for your child. ° ;f )

3. Wnen eating, the childfs elbows should be
. _even with the top of the table; his feet . o
- _should be on the floor or? supported in some '
vay”(e.g., a special platform can be attached
to his chair). . 3

*
A -~
[y

. Begin early to offer afwide variét& of food‘
to vour child. o S
N " 5. Offer new foods at th begiﬁhing of meals .
- when your cnild ic hu.grf ’ Coe

6. Do not force a cnllﬁ éo eat if he is not ‘
kungry. i ’
B 7. Give small quantities of food to your child s .
so that he can easily "clean his plate” w*th— -
’ouf belnv overfed. . . N

8. Don't be afraid if your child misses a meal; -

it is better than forcing a whole meal into . .

. . him. If he refuses to eat, throws his dish, 0

. . . or has a téantrum while eatlng, calmly remove '
. his meal and make him wait until the next

“regular mecal for something to eat.

-

s

o i - 9. Do not ruuh your child. Introduce changes
. . grqdua 1y and make sure he has mastered a ' .
’ * step-before moving on to the next. . R )

. ' : TINS5
.. 10. Do not demand less of your ¢hild than he i8 ’ :
capable of doing; for éxamrle, if he has Vo
shown that he can eat ground food,-do not
give him strained baby fopd again, i .

11. It is very normal for a beginning eater to ] .
make a mess of himself and the surrounding . .
-area. Wait unfil your child is more skilled
in feeding hizGelf to expegt neatness from him.

& ‘ 12. In the beginnln stages, 1t might be best to
,have your ¢hild eat alone. By doing this, you
. can dévote more attention to his training and
there will be less distraction for” him, ‘

<$ ‘ , .' . : : - * ) B
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> . 13. Always put the child's plate, spoon, cup,and
’ . napkin s(or bib) in the same place on the

table. Teach him to find these things by
himself. I \

' 14, se the same gesture (usually tapping your

. ’ lips with your fingertips) every time your
child eats. Encourage and help your c¢hild
in'making the gesture by himself.

A3

Suggestions. for Finger Feedig&: ) i

1. Pinger feedifg is a very %grmal stage in every
child's development. . ;

. . ol . ) .
- . 2.. When the child begins to sit and can move his ,
~hand £o his mouth with fair contrel, it, is time
. to start nrac?icing finge¥ feeding. i

: 3. Practice by- st*ckinv the child’° finger in
. " . soft, sweet food (e.g.; peanut butter, jam, -
pudding, etc.) and guiding his hand to his
. Irouth, ™~ RS .

SN I, , If your child does not yet® chew, let him‘ﬁeel'
' "~ your jaw as' you chew comething and then gently .
" manipulate his jaw. ‘ ) .-

5. Offer your child solids that can be picked up
easily: peanut butter on bread; cheese; bite- .
. size pieces of fruit, vegetables (rai or
>~ cooled), or meat; pieces of hard-voiled eggs:;
crackers and cookies; sugar-coated cereal; etc.

Suﬁ"estions for Drinling: >

1. Use a small plastic cup which is easy to grip,
unbreakable, axnd uncrushable. : |

2. PBegin with oomething that you know the child
" likes to drink-

-

. , 3. Help your child hold thefcup by placing your
hands over his.
4. Stand behind your child so that the cup " '
: i approaches his mouth from the right direction
. and pt the proper angle. .

5. Do not put very mucn-liquid in the cup in the
beginning. Increase the amount of liquid as i
the child's ability to manage a cup increases.

-~

< ~ .7




Suggestions for Eating Solids with a Spoon ~

1.

2.

Allow your child to play with a spoon as soon
as he shows an interest. . . %

If the child has trouble holding a spoon, try _
bullding up the handle by wrapping it with B
sponge rubber o¥ tape, or try tying the spoon
to the child's hand. :
“hen your child is able to hold a spoon and
move 1t in a somewhat-d&irected manner, it is

time for him to begin learning to feed himself.

>

' Show him how to manage the spoon by stand¥ng

behind him with your hand over ‘his and guiding-
him through the motions. As his ability im-~
provas, gradually move your hand to his wrist,
forearm, elbox, and shoulder so that he will
have ;o do more of the work by himself.

Suction cups on the bottom,of the bowl will .
keep 1t from sliding.

Use food that sticks to the spoon until he is
better at manipulatlng it. )

At first let the child use his fingers to push
food onto the sp La*er show nim how to
use the edge of hiu bo T or’ a-.clip-on rim for

el

~this purpose. Check.,with your. child's teacher,

to lggrn vhere specfal equipment can be purchgsed)
Do not'pressure your child, If he has been ]
trying to feed himsel{ but gets tired, finish
the meal by feeding him. He will gradually

feed himself for longer periodu of time.,

There are four basic stages involved in teaching
the child to eat solid table foods:

a. Soft, creamy foods: strained baby food,
oatmeal, applesauce, mashed vegetables, /
' pudding, ete. N

b. \Creamy foods mixed with lumpy foods:
cottame cheese, scrambled eggs, small
pleces of meat and vegetables, etc.

c.. Lumpy foods alone J

7

d.. Regular table fcods




26

bl

]
-, . Y

DeveTQPmental Steps:

The d°velopmenta1 area of eating is no exception to
the rule: We must remember that each deaf-blind
child is a distinct individual. Your child should
not be rushed through the steps so.that he can keep
up with someone else's time chart. Instead, let him
set the pace while you watch and guide him in his
development. Make sure that he has mastered a step
completely before you expect hlm to move on to the
r\Cx.u . .

The follouwing developmental steps will take a long
time for you and your child to accomplish. The
sooner you begin to teach your child to eat by him-
self, the ecasier it will he for him to. progress.

L4

Eating: T

/ ! -

1l. Gets all nourishment from a bottle; resists
being fed from a uUOOH and does not eat any
finger foods.

2. Accepts strained baLy food from a spoon when
someone feeds him, holds some finger'foods.

/3. Accepts junior foods from a spoon when some- <

- one feeds him. Pilays with finger foods; sucks
on them but does not chew.

5. Allows adult to pUut him throug the moticns of
eating with a sroon.

- -

5. Eats creamy or mashed table foods. Has a
feirly cood idea of what to do with a spoon
. but needs much help, especially in loading the
spoon. Eats some finger foods and tries to
chew.

6. Can get zpoon to mouth, unload it, and put it
back in the bowl witfh minimal help, but needs
?ore help in loading the spoon. Accepts some

umps in his food and €ags several Tinger foods.
Tolerates some chewing motion.

- 7. Eats most finger foods and gradually accepts

Jumpier foods. Heeds some help in loading the
spoon, but can get it to his mouth, unload it,
gpd return it to the bowl without help..

8. Can feed himself independently with, a spoon.

° Eats bite-3ize pieces of regular table foods.
Eats all types of finger foods. Chews quite
vell.

32 )
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Drinking: B . o A : )
1. Drinks only from a bottle.
2. Tries to drink from a cup held by someone
else. L .
. 3. Drinks from a cup held by someone else. Tries
to hold- the, cup. - .
4, Needs much help in picking up and seéting
. down the cup, but can hold it while he drinks.
, 0. Can pick up the cup and hold it while he
drinks, but needs help setting it down without
spilling.
6. Can drink {rom a cup with minimal help.
i o s -
Can d%ink from a cup independently.

-

»

1
-
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F. Dressing and Undressing

z LY

\

Dressing: Pt . .

Before the child is ready to dress-himself, prepare
him in the following whys~ .

. .
i

~ - ¢

1. Make him aware of the parts of his body [‘ o -

a., Tickle, stroke, rub,.blow (with your mouth.
or a hair dryer), or tap on any part of
his body to help him know‘that partt

b.. Put a clcines pin on his§ shirt, pants, or .
vwhatever  to” see if he realizes it's there
and triés to takq&it off. ‘

. 7 7 m-»'”

c. ~ub thz child with various things that A .
differ in texture and consistency. Apply Lo
them to gifferent parts of his body. "+*Keep
tryMng different things until he can find .

#here you applied them. He will usually
push them away or rub them showing he has
found the bvody part they are on.

= .
.

A hot face cloth and a piece of ice
(hot- cola sensation) '

[z}

‘A picce of.fine sandpaper end a ball
of cotton (rough-soft)

(O8]

. A piece of cloth dry, then wet -

gl

.. Aerosol sprays. and powders
5. 'Shaving .cream ) .
6. Powder

Y ‘Cream or lotion
» ‘ s
+ 8. .Velvef, satin, corduroy, wool, felt,
fur, feather, etc.

d. Just before he is dressed, rub the child
with various texhures (See "c™" above). Youd . -
may help him fifd his arm by rubbing.it with
cotton. Then put on his shirt so he'll have -
to put that arm through a sleeve.

theh* dressing him and nelping'hin dress or undresé ' “
himself, sit or stand behind him until he can o
imitate you as.you.face him. Put your hands 'over . ’

his to teach. “e




Be sure he has some fdea of dressing, or un-
dressing - he may put an arm out-or pull at
his pants. ' .

When dressing the child and, later, when
guiding him to dress himself, use the same
order - waatever is to be put on fipst must

alvays be first. -

. ’ ¢ : s
a. The teacher and parent will avrep on the
individual child's dressing order, starting B

where he is presently.. e

.b. -One brder that has worked: , =

. ? /
Underpants * . o
T-shirt - T
Sncks - at this point he can oee his feet

. better -

. Shirt or dress (Use dreoses as lictle .as |
possible since openings in tHe back arid -
their length are ponfusing.l .

Pants .
Shoes
Hearing aid vest

~

i ‘,‘

Plan to spend a. lot” of time in teaching the

»

.child to dregs- himS°1f Be patient. Do not rush

nhim.

Before starting on his dressing, think of what
goes into your own dressing. Picturé it in slow
motion to kpow each step the child must learn.
Be sure he' knows qne step well before going on
to the nbxt. , .

Undressing: ’

9

Take off all his-clothes but the lastrpiece, his
underpants, for example, which are puilled, doy

to his arnkles with one foot pulled out. ,Heaa
should remove them from that point.

v

Take off 211 his -clothes but the pantd whichw
are pulled .down to his -ankles. He should, take
out both feet, one at a time. . T

-

Take off all his clothes but the pants which
are left just above the ankles. T
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. i, Each time, have the pants a little higher, re- ) >
quiring him to do a little mo®re on his own. s

5. When he has mastered the underpants, btegin
with the updershiyt, pulled Jyst to the top of
_his head. ‘He, must .remhove the underpants and —

(Ve

undershirt. ’ .
. N
1 +6. -As with the underpants, tiny step by tiny step,

leave the undershirt more on than.off as.the _——
child learns to remove it.

- ' 7. As the child masters each piecé}of clothing,
require him to remove ity and begin on another °
article. .

§. Continue workingd until he can remove all
R arvicles of clothing - in proper order. =~ L, .

i
Specific Suggestions for Eressing:

~ -

1. Shirts Co- . ‘ .
a. Some work best putting arms in sleeves first,

thHen ghirt neck over the head.
M )
17 f

b. Some prefer~head“ifsf then arms.

.

Vad
L c. A Toop sewn to the back will show him ’
: what should be against the back of his neck. S
2. Jaclket
‘ a. If the ¢hild has a problem putting on his
- jacket one arm at a time: 1lay the Jjacket
l : . " on a table or bed in front of hlm, front
up, neck towara him.
¢ SR b. Guide his hand into the sleeves.
) ¢c. Have him raise his arms, fhus ﬁiipping the
Jacket cver and behind his hszad. , -

d. A Jacket with sleeve lining, a diffnrent
: . : color or tExture from the'body lining, is

, - helpful )
3. Socks . ) -/
x ° /
’ a. Show the child the top of sock (often,there
is colored line on the top, or you can sew
one on).

} 4
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b. The front of the sock may be marked by L
a loop sewn on which will go over the
Ty o> toe€ and up as the sock is pulled up.
' ’ (It may be tuycked in) ~

b, 'Zippers .

N

a. See that they run smoothly.
- b. Attach a large button c¢r a string or a .
. large pin (taped shut) to the zipper pull :
~  for edsier-handling. - .
-5 Shges S E
a. If ke can, have him hold the shoe with the y
. tongue held back and the thumb of the other
hzad at heel.

b. Ta;

ey

the proper foot, S0 he Wfll 1ift';%.

c. Have him put his toes in. -

-

d. Have hinl hold either side of the shoe and‘
‘wiggle it as he pulls.

, € Have him tap the shoe on _the heel
) » A .

General Sugpesticns

s .

1. Have him-undress and dress at the same time daily ~ >
" " to establish a pattern. .
2. First thing in the morning and bedtime are the - -
most natural times to work on undressing and K
, drescing. -
. . 3. It is good to have him undress and dress fully
5 - (with help) when learning, for an overall idea.

. TPklng £f 1's easier than putting on, - it's
* Just pushing and puliing - and he will learn
1 " where on his body a piece of.clothing should go.

LS )
5. Use loose~fit§ing, comfortable clothes.
a. No stretch socks - bulky, cotton socks with-
2 colored line at tbe edge of tne top are .
best. ; |
b. Mo tight neck shirts

R ‘
s
Lo ' . (

., MNo belts, buckles, Iaces.

- 14
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a. Elasticfwaisﬁ papts are good. S
e. 'Have shoes fit the feet well to stay on.

' P Mitteﬁs‘are».better than gloves. oo
. y Lo ¥
R g. See that boots fit easily over shoes -
) . no buttons or buckles.
. s ¢ Coe -
h. Avoid skirts and blouses at £

. i. Dresses are "harder for the child ¥o under- - ~ -
. tand than sk*rts‘ Avoid back zippers or =~ . )
L uttons. .

@ J. Body suits‘will help keep him from ,
masturbating. .

k.  T-shirts with sleeves are best.

£
()Y
L.

e “Have him undress and dress in the position best
. for .him,

a. Most do well sitting on the bed or on &
chair where their feet touch the*floor.

' ' b. ' Some prefer sitting on the floor. Be sure
x that your .child cax get up from the floor
At : oL to continue pulliﬂg up clothing.

~ ¢c. A few chogdse to undress ahd dress lying

on taeir backs. ‘It is especially good for ‘A‘ ‘J“ii;
the cerebral palsied child whose supporting "~ -
muscles are weak. AN
= f( v
/ -
. ) 7. Have him put each piece of clothing on a chair -~
{ N or bed near him as he removes it. )
i ]
. .~ 8, Each time he is to undress show him the undress
. ) ' gestur : ) k\~‘\\\\1ﬂT~
\\_,J ] (One arm brushing downThe.other,

\wﬁ_é‘.v ' ‘then switch arms and -repeat)
] ’ »
41‘
. ’ Each time he is to dress, show him the dress

besture. ‘ . 3
. \\ ({ (Cne arm brushing up the other,
/fﬁ'%' then swité¢h arms and Pepeat)

.
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y T~ 9. VYhen the child is dressing in ‘the morning or
g ) S . before bed, have his:cdothes laid out in _ . |
. - proper order. 7 »

* N
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/ other steps will seem to take forever to

36

Washing
Genéral Suppestions ) . !

1. Help your chlld learn to enjoy wé;er by - *
interesting him.in water play - in pans, sink,
bathtub, pool - splashing hands or playing with

toys, soap, soapsuds, etc.
/?

2. ©Stand behind your child’ w th your nands over his.

”\
4

3. Keep g small stool ‘near’'the sink so your child
can reach the wate{;easily.

4. Place your child's hands on the faucets when
you turn the wafer on and off so he will know |
how they work.

5. Put eolored tape on the faucets (for example, .
red-on hot, and blue on cold) and show your
child the difference between.the two. ~If the
child ,is -not visually “oriented, use differentgd
textures (for example, rough on hot and smooth .
on cold) which will serve the same purpose.
Tezach your child to turn on the cold water first.

G. roliow the same routine every time' you work on
washing. . A\

7. Be.very patienft. Do not expect your child to
do things that he is not capable of doing.

‘8. Progre »‘wiil probably be slow and ‘somewhat
erratic.\ Your child might pass through some
I steps qulckly and with relative ease while

master. Do not become discouraged.
[ 3 . N
9. Be sure that your child has mastered a given
. step before moving onto the next.

10. Let your c¢hild take an active part. Do not
help him with any step that he can do by him- .
. 'self,

*
*

Pevelopmental Stépsw

<. ’

The progress of your child in the area of washing skills
will ke quiteq individualized. He cannot,be expected -
to follow the normal. developmental .time-charts: even

the sequence of events might vary. In general, however,

-




. . , ~

your child should be able to wash his hands before
he. is expected to wash his face.. Taking baths .’

and brushing teeth will*'come still later. Super-
ficial and limited cleanliness 1s all that should
be expected at first. . *

The follpwing lists of steps in the’development

of washing hands and face, bathing; and bpushing
teeth are meant to be general guidelines.\ By
matchiﬂg your child's progress closely, you should
get an idea of what task he is ready to tackle next.

.1, :asbinr Hands:

a. Resists hav1n? hlS hanas washed, making
* the :task difficult. . .

b. 'P2rmits ¢the washing and drying of his
hands but offers little or no help.

¢c. Holds his hands under the water in the
sink.

d. Fubs his hands to"n*uar under the water.

e. ' Helps by making uasning and drying moyions,
he will hcld tbe soap and towgl but does
not use them,

f. Finds the soap and rubs it on his hands.

L

g. Turns vater faucet:-on and ogg_yiﬁh help.

h. arﬁidip,oec in washing hainds: Turns on
water; hblds and uses soap; holds hands in
helpful position for vashing and drying

i. Washes with only a little help needed:
uses sodgp, lathers-and rinses hands, turns
vaver o and off.

J. Finds towel and tries to dry hands.

k. Dries hands compi;tely and puts ‘towel away.

1. Accomplishes washinpg and drying of hands
without help. ’

m., Washes hards iddependently when told to do

n. VWashes hands without belng reminded.

L4
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2., Vashing the Face:

2. Reslsts having face &ashed

)

b. Permits face to be washed but does not try ' .
to halp. : ’ :

' ( c¢., Washes his own face with his hands. ' S AN
- d. VWashes ‘his face with a washcloth that is
handed to him.

e, Pips a washcloth in water and washes his
face.

’ o

i ]
f. Dips and wrings out a washcloth and washes

his fzace. St
g. Washes his neck. . - S ﬂ .
h. LWashes 51% eérs. ’ -
3. Taking =.Bath: * - ~
; a. Is%afraid of sitting in bathtub. .
b. Slts in‘tub without fear. ~
\
A c. lzZshes in tub of water. )
‘ d. Ylays with toys irn tub of water. £
x\\ e./ Cooperates in,béing waéhed while in tub. ';
/

f. Helps use washecloth.and soap. °

g. VWashes himself with some help.
h. Washes himgelf adequately without help. ) . ,

i. Ielos dry himself.

L . o

j. Dries himself independently and puts towel .

away.
4. Brushing Teeth: ' ' "
a. Resists having teeth brushed. /
b. Permits‘%aﬂing tceth ruﬁbed ith an adult's’ ;

finger ar a cloth. !

‘1~, o 4‘1




A

Permits having teeth brushed: with a tooth-
brush but does not help. ’f

Sﬁits out toothpaste and yaterﬂ
‘Helps brush his teeth

Finds his own toothbrush

Finds toothpaste

Puts tcothbrucgh in prqpér'place

Puts toothpaste tube in its proper pléii;’//////‘

Takes cap off toothpaste tube

v

Puts toothpaste on brush with help: .

Puts toothpaste on brush without help:

Puts cap on toothpaste tube.
Cares for teeth without being réminded.

Brushies his teeth without help.s
’ /
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H. Social Awareness

Adult-Child InBéraction: - - Y

1. Touch and cuddle the child gently as he gets
used to you.

2. Let him touch you. Use a signal for only you,
maybe wearing one thing, like a bracelet or
ring, when you'lre with him. Perhaps just .
having him touch your cheek could be a means
of knowing you. . .
r"‘;i F ,

3. If Jou are going to pick him-up to play, give

him a hint, such as a little tickle before -

f ifting him for a ticl 11n game, -

b, Play close games - tickling, rocking togethen,
blowing, etem -

S

. s F
. 5. Do not. fcrce him to go to strangers quickly. )

Give him plentJ of time to get used to unfamiliar

peonle.

, - .

6. Talk to aim (do not yell).

.

7. Let your attentions show ‘him he.is accepted and
wanted.

, 8. Play two-way - games: " roll a ball between you and ’
nim, play "peek~a-boo', "pat-a-cake", etc.

o

9. As he becomes physically able as well as - o
familiar with a routine, have him take part in
home or school routine (put a napkin under each

» . fork; hand each child a cookie at snack time;
hold a little broom while Mother or Pather
sweeps).

'1C. Encourage imitation (1like “rocking a doll).

Child~Child Interaction: S .

6\- -1, liave him rest beside another c¢hild or put them : )
both on.the same play equipment \ - )
. N
2. Have him and another child peﬂform the same b
< task side by side, (table work, sand or water
play, for example).

3. Let him push another child's wheel chair (for
pappial walkers, especially).

47




%

£

. - ’ d2

}
4. ' Have two -children hold hands while walking.
Keep those same two together so they will get
. used-to each other.
. 5.. Give one toy to two children (do not interfere
if possible).
.6. Have a good dresser help‘a less-able child -
(supervision needed). ) g -

7. With a more aware child who hag noticed others, _'(
give him a gesture for the child he interacts L0
‘ with the most.

6. Bemin.a game of roll the ball between two,
’ . children. (At first have someone sitting behind
g each child, helping.)

’ 9. Have one child push another on a swing.

-
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PART IIXI: -SUGGESTED HOME ACTIVITIES

-

Include your, child in family activiéies as much as
possible; parents and tezcher know the child's
limitations as well as what mignt challenge -him.

We offer ideas and suggestiéns. Parént and teacher
together cam experiment and chocce wpétrWOulq be
-appropriagte for thehchildi '

-

T

1. Focd ‘St.orping- He can put things in the cart,
notice frozen foods, push the
cart.

‘ {

2. Laundry - He can help load the machine, adh pre-
measured detergent, help load the
dryer, and-later, may ‘fold some clothes.

)

3. Cooking Asvemb1e ingredients and utensils for v
an .over-all view. Let the child sample
each ingredient as it goes. in as ‘well
. as the results or finished product.

- ' Have him do as much as possible, . -

(stizping, salting, etc.).

-

a. IMake toast - He can spread butter with your
o help, then dip it in a cinnamon~sughr mixture
he's made.

b. Instant pudding - Let him 'turn the, egg beater ,
(he ¢an 1lick it, too)

¢. Slice and bake cookies - Help him notice their’

heat, then coolness.
d. Popcorn
e. Cocoa ’

£. Just seeing the different forms of food is
§00G.

1. Let him see an unbroken egg, then the
results when it is hroken. .

2. Show him cans, then their contents. ,

3., Show him fresh vegetables before and after
cooking.

.
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e’ g. Let him smell nanJ things from the kitchen
vt and elsewhere :

Y, Table Settlng - He can- fold napkins or place
. folded, napkins under forks, ’
place silverware, clear some

, dishes.

B. Children can play with many things around the house:

~3

1. Pots and pans \

2. upoons - wooden ones for digging or for drum sticks -
3. Paper bags - for masks, carrying things, crawling
- into-

. .- 4. Boxss - to stazk, crawl'into, climb over
5. Jdars and lids - to out together or put things into
: (rocks, beads, ete.) :
' ’ 67"‘Water - in the sink or tub or pan - add soap for
bubbles, use zn egg veater, strainer, cups to
pour with, food coloring to add interest. Floating
objccts 1s fun. . ) .

. 7. Dry oatmeal, sand, or sunflower seeds - in a box to
. . sift and play with s -
8. A sheet, pillowcase, blanket - hide in it, roll up '

in it, crawl on it, etec. .

-\
- ; . Mud * : . ] ’ o .
10. Paper - tear it, fold it, crinkle 1it, paste it, draw
on it

C. Supervised play with equipment can be good: .
1. Tricycle‘
. Swings
Slide - ‘ | - LN
Sand box - supplied %ith cups, spoons, sievee, ete.

Roller skates

2
. 3%
L,
fé"
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D.  Little games also teach: . - .

1.

2.

9.

in the mirror)

*You draw on a chalkboard, then help him,éo*dok

the same. . .

You show him sticky tape, then play with it,
sticking it-to, each other.

Guide him to manipulate things areupd the
house: Close and epen doors and windows, turn
lights on and off, turn water faucets on and
off, etec. N

Set up an obstacle course: Go through it with~
him, then see if he can go.through it alone.
For example: Crawl under a table, walk around
one chair, sit on another chair, walk in the
opem.ngu of a ladder as it lies on the.floor or -
ground,’ walk on a strip of carpeting, etc.

Show how you blpn on tisqul a pin wheel, soap
suds, a .lit candle, bubb;es, on him. See 1f
he'll "join you. .
4 B

Take a cookie, piece of candy, or something, he
likes and put it in _one hand- behind your back
Show him carefully so-he'll go after it. YIf he
does, hide it other places

a. Under a-box

b. Behind a curtain >

¢c. On his head ' : o,

Sit him in front of you in front of a full length*
mirror, Poinf to your .eye, his eye, your mouth,
his mouth, etc. Intepést/th?in what is happening
in the mirror. ’ N

Tickleshim with different textures; pieces of
wool, silk, corduroy, felt, fur, feathers, cotton,
ete.

~ ” 1

Help him dress up iq adult-clothes. (Fun to look

-

,E.‘\Ants and crafts, with supervision, is‘fqp:'

1.

5

Fingerpainting - evén with shaving cream and food
coloring and bottled rlavorings which smell. He
can use hands and/or feet. "

o2

<.




s

2. ‘Clay.ov play dough -~ make coils, pound it,
' push’ objects gnd/or fingers into 1§, pull it
apart, stack ietes of it, ete,

*3, Construction paper - rip it, glue it ,
"4, Crayons, chalk, paints (@asel work 1is a good

change). " —

1 L]

" F. Music and sdunds are pleasiné*for many of the children:

1. Records - play lively music, a bit louder than
usual. It is best with a beat. March music is
good, especially if~ ‘you and he- move together in
time. *If you have a sturdy speaker, let him sit
on it, feel it with his hands, or stand on it
barcfoct to Teel the vibrations. While he feels
the I‘b”at*ons, you may also tep him or clap his
hands in time to tne nusic. % ‘- ,

2. Drunm - you h*t 1t; h hits it with his hands,,
then with a orumstick. N

3. Toy Xylophone

4, Squeeze horn . . : -

5. Rattles - ) L

6. Bells . | T E R \
B 7: Crickets ‘ . ) !

8, Piano - let bim feel the box for vibrations.

9. L0wer sounds seen to work best. ‘

10. Sing.te him, hum, have him" feel your throat fox
: vibrations R .
11. Dance- with, hin as you sing or listen to music. :‘
G,  Walks can be fun - to fiind flowers, leaves, rocks,

- mdd puddles, trees te sit in, sticks, animals, etc..

H., Ball play has all sorts of posslbilities.
1. He can roll on a big heavy ball.

+

¢ .2. You éan roll a' ball back and forth between you.

- S
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3. ‘He éan throw or drop 2 sm&iler ball in a box a '
.or wastebasket. . 4 .

4 7

”~

4. A small ball can be hidden under his shirt . - .
or in his pants for h1m to feel and find. ‘ '

' I. MiscellaneouS" -t ' '

1. Kite flJlng is fun for a child with good .wision. . = °

2. Doll play -~ alone or with ‘help (show him how you.
hold the dolly,sit it 1n a chalr, dreés it, lay .7 . e,
it down, etc \ ' “

‘“ <
. 3

3. Sw1mm1ng ~ at the beach .or. in a tub, in the yard

him play with an inflated, one. Ask the teacher
for a besture if 'he 1likes the balloon. L, !

// . Pull toys .- ' ‘ LT . y

¢ N N . 3 Y

(7]

-
: 4. Balloons - Show .him’as you blow it apd/or let - t N
.‘ \
|
|
\

6. Easy-to-wind-up toys
7. Bubble-baths T
2 . [y
»
A3 ) Q\ “'h
¥ - ~
" &
A ! v
3 ui .
- v
f‘.i
R 3
' <
<
. ] N . -
\ \ J -
LY A




™ i X

- ® =

.
r

Jf:10/7%:200 ‘ : l




. OAX HILL SCHOOL
’ ’ . conducted by
THE CONNECTICUT INSTITUTE FOR THE BLIND

AGENCY INFORMATION

.t

A. IHNTRODUCTION:

1. \lame: The Connecticut Institute for the Blind <
2. ~Address: 120 Holcomb Street, Hartford, Ct. 06112
. 3. Telephone:  Area Code 203  2L42-2274 ' \
H.V Agency Head: Fraﬁk Johns, Jr., Superintendentr
5. Purpoce: TFounded in 1893, The Conhecticut Institute for

¢ : the Elind, a priyately operated nonprofit corporation
without capital stock, maintains a residential and day
school for legally blind and deaf-blind children.

Though private in structure, the Institute performs a .
state service and cooperates with other agencies in the -
field of work for the blind. ~

" B. OAK HILL SCHOOL: . '

Conducted by The Ccnnecticub Institute for, the Blind, it

is located at 120 Holcomb Street, Hartford, Connecticut. ’
Oak Hill is the only school in Connecticut devoted solely

to the education-and training of legally blind and deaf-

bldind children, from threé years of age to twenty.

. C. 'GOVERNIEG BOARD: .

more than thirty, nonpaid directors who-must/ be residents
of the State of Connecticut. Directors are elected each !
year by members ‘of the Corporation. s

The go¥%¥erning board consists of not-less tha@ nine, nor

D. OXFICERS:

President........ 'Phe Reverend Robert L. Edwards”
- Vice President....lrs. George W. Cheney, Jr.
’ Secretary........ Theodore 1. Ilaltbie
, ) Treasurer........ The Hartford ilational Bank & Trust Co.




)

o
. PULD-DAISING DRIVES: ) e :
|
|
|

FIHANCIAL SUPPORT:

A large portion of the income of the Institute is derived
from endovment funds, private gifts and fund-drive contri-
butions. Other revenue comes from tuition paid by the states
which send students to Oak LKill., At times, Connecticut
appropriates funds for specific projects, such as new
buildings or eguipment. -

In addition, the Institute also receives substantial
federal funding from a variety of sources including
portions of the Elementary and Secondary Education Act,
Vocational Education Amendments of 1968 and Title VI-C of
the Cducation of the Handicapped %ft' ’ '

-

Each-year, to cover the ever-growing budget of the) Institute,
additional funds must be realized. To this end, fund-
raising drive is conducted in seventeen metropolXtan cities .
and suburban areas throughout the state. Thus tlousands of
Connecticut resident: are encouraged to assist tthe Institute

in its services to blind children. ’ -

No promotional or professional group is associated in any
way with its fund raising; nor does the Institute partici-
pate in, nor reallze benefits from,‘United Way funds or
Community Chest campaigns.

EIROLLUENT: -

Oak Hill, a noncectarian school, is cset in the midst of 23
acres of beautiful land Ligh in the hills of the northern
secticn of Hartford. Enrollment varies from year to year
due %o changes in the _en2ral school population, but now
approximates 115 pu,ils. Hducation, training, room and

beard are provided without cnarge to parents. .
J f y
-
ELIGIDTLITY: /

iny educavle ci:ild, residing in Connecticut, is eligible to
aprly for admission to CGak Hill if he is either totally
blind or has corrected vision not exceeding.20/200 in the
better eye. Out-of-state students may also apply.

4

CURRICULUM: |

The curriculum include:c an early childhood through twelfth
grade program. In addition to the usual academic studies,
the .progran includes orientation and rmobility, prevocational
and vocational subjects, music, physical education and home
and personal management.
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For studénfs with handicaﬁs in addition to blindness
there are special classes and physical, occupational, music
and speech therapy. Special programs are available for the
deaf-blind. o

A work experience program includes Job placements for
selected high school students, as part of their curriculum.
Emphasis is placed not only on job skills, but also on
.techniques of daily living and the ability to function
effectively and independently in. the comanlty

_IJTLRSCHOLAULIC AT{LWTICS‘

The school wrestling team and girls' and boy%' tﬁhck teams
compete with other schools for the blind. ~The wrestlers
.also compete with teams from public and private schools

in the area. ‘

In addition to nerPofhiﬂ” during the wrestling season, the
cheerleaders compzte against pther eastern schools for the
blind in an annual tournament.
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Recreational activitﬁg; are stressed as an dmportant part
of the social adjustment program. Besides the Varsity
athletics, popular activities are intramural wrestling and
track, roller and ice fkatvng, sliding and tobogganing,

’ bowling, suimming, and’ tandem bicycling.

P

Membership in groups such as Glee Club, Kej Club, Scouts,
4-H, cheeérleaders and ham radio affer a wide varlety of
recreational choices £or our students.

CAIIP_PROGRAH

The Institute sponsors and maintains a summer camping
program for blind children at Harkness Hemorial State
Parlig in VYaterford, Connecticut. It also directs a

_ camping program for blind adults, which is sponsored by

the State Board of Lducation _and Services for the Blind.

PARENT-TEACHERI GROUP:

The otauenwide Oak Hill Parent-Teachers Group works in
close association with Oak 11111l School during the school
year. It conducts fund-raising projects to provide

sums for special equipment, camperohips and achievement

awardu

~
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M. LADIES VISITING COMMITTEE: N .

The members of an auxiliary group,. The Ladies VlSlting
Committee, supplement and enhance the Instifutefs program
through the gift of their time, imagination, thoughtfulness,

~ and understanding. Their activities include an annual-

- - picnlc for the students_ and staff at Oak 'Hill, the ice

- . skating outing for the older students, and the presentation
+ of scholastic awards. /' SRR

rd
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- 0. VOLUNTEERPROGRAM:
>

A volunteer progranm has been developed for the purpdse
of improving the quality of recreational services for
ldren at Osk Hill. Volunteers also assist in the pre-
//-;§§ation of our fund-raising appeals Wthh enables us to
kecp our campaign expenses down. .

»
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