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\
ABSTRACT

Through development of an esprit de corps each

of the faculties of five public elementary schoolS was

'guided to work together more effectively in helping-

children with special problems. The five principals

met regularly to give mutual aid in developing a

'program for helping the teaCheta;', in utilizing their

own individual expertise, in recognizing the special

strengths of individual members of the staff, in

utilizing a procedure for identifying children in
1 !-

need'', and in making objective analyses of the probleita%
. l .

,

. .

Each principal supervised the formation and operation 1

of committees which, studied the problems referred by '''

. tii

the teachers. The committee's made recommendations for

action. Eac principal then worked to foster the

imPlementattO of the" committee recommendations. A
4r i

model was cyeloped to serve as the basis for a staff

.
developmen :approach for h.lping childreA with special

problems.

7
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This .repdtt.describes.the plans ,and'ctivities of
4

live elementary school principals in the iriattek)t to
. .41 _

- - ,
.,

develop, Lreepiement an evaluate' a staff development
4 , ^ r ,

7

IftT4ODUdTION

apprba?h (:)7provide fOr children with special p

The.tarious characteristic of the five participating

schools are described in Chapter I. .Information is

presented pertaining to the physical plant, the.Community,
it

the principal, the composition of the faculty and student

body and the resources available in each school at the

beginning of the project.

The delineation and conceptualization of the Project

are described in Chapter-II. The PERT-style chart 'indicates

the time line and specific responsibilities and activities

of the,practitioners and staffs of the participating schools

for completing the project. Task force assignments for

preparing the report are, also included.

The practitioners, designed a questionnaire which

provided teachers with the opportunity to identify pr4lems

8.
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,

- which they en uhtered in the classroom and-which caused

*ehem concern. i his.infbrmation alerted the practitioners

early in the p . ject to the kinds of problems which

teachers Tull robablgibe referring for staffing. 'The-

practitioners 1.1 iiized-tlis information in.planning-

it

inservice,sessio s and in selecting appropriate-res urces,

The results of t questlionnaire are reported. in CI apter

The develo ent of a referral form was a key factor
N

in evolving a mod -1 for the staffing procedure., For ation

of staffing commi tees, scheduling and dealing with

recommendationsim te additional problems requirinq's lutions

.as the model-bec e operative. These problems and heir

soluii6ns are dip ssedsin Chapter IV.' This chapte also

includes a deScri ion of the kinds of/Staffing problems

referred and p. rep rt of the recommendations made bY the
-

staffing committee

The availabi ty-of appropriate resources affec
, .

. .

the degre to whi recommendations Were implemented

Resources at the 1 cal, district and community level

reported in Chapter. V. Problems encountered and the

of the, practitione's7iri using the resources effectiv
. -)

are also.discussed.'

ted

s are

role

ply,

.14



One determinant of the effectiveness of the staffing

procedure waS.the implementation of recommendations. The'

i'degre'e of satisfaction expressed by administrators and

teachers with the implementation of recommendations is

- Ais.zissea in Chapter VI.

The practitioners

satisfaction of teacher

of the project should b

results are summarized.

The administratorS

Rent project is 'reported

-administrators were,plea ed with the project and were

elt that an indicatilon. of the
,

and administrators With the results

inqluded in the evaluation. These

nd analyied in Chaptet VII.

evaluation of the staff develop-
,

in Chapter VIII. Generally the

impressed with the appar ntdevelopment of mutual trust and

,respect .among the staff embers.

The-en route teache

opinions about the poten

reults'and the-response

instrument, "Evaluatioti

reported in Ch4p<4 IX

evaluati4 indicates teachers'

ial value of the project. These

to the summative evaluation

f Pup;, staffing Activities", ,are

10

I. .-.VI,
^

I
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Practitioners euiunarized t4eironclusZo about -

't! y

the project in Chapter X. They expressed th r satisfac--
I

,.
1

tionwith the development of the,desiqn and implementation'
,J4,

Ofthe.staffing model, the development 'ail egpiTt-de
.,. /

corps among staff membeT. and the Opportunity to. share

this professional experience with,the other practitioners.
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STAFF 1,EVELOPMENT APPROACH:
.

Providing' for' Children With Special PrdbleRs)

Mary Ellen:Foran
Arthur A. Fumarolo

7

Joseph A. Lavizzo,
-Ma y A. Cansford
K Siewers

,.\
CHAPTER T

I
DESCRIPTION OF" SCHOOLS

A study of the five Chicago public elementary
r
1

school's participating in the Staff Development Project
-

4*evealslpertinent information about- ech hool.

r

ThiS

easy

Info/I-dation has been translated'

reference,

Table T-1 shbWs that.the'

principals halT beenlhss9gned

ranges from one thirteen.

number

to their

There is

o Table form for

pre*erit schools

great variatiOn,l'q
I

However,in the sizes, and ages 6f-the phys/T plaets.

12

.

4

,

\,

1.1
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.,

most.of the schools serve'children,from 16-W- or lower

middl income families..

Table 1-2 shows that a vAr1ety of racial and

A-ethnic backgrounds are represented. All but one school

enrolls-all their students from the community. The

student mobility. rate ranges' from 24% to 98%.

A

2

*Table-I-3 (shows- that although facilities vary, in

size and -experience,-the fiVe schools have racially
,

,-.
-,,

integrated staffs.

1

4
4

TajbleI-4 shoWs that the reso rces in,each school

`vary, but that. 41 s h*'Dols haye_a east a part time

1

adjustmeht teacher ( ounselor0 rarian,lp*sical n
i'l, ;ii. ,

. .

edudatton teacher and either a el ning' disabilitieS

teacher reading SP Cialist. -0 Ojly tWo Schools have
, -.

-

freed,assista4tpfincipals. Scho fs having a significant

. .- .

number of non-English speaking'studepts alsor have teachers,
,

. -.
. .

1

to helao these 'students learn English-

1,

.A11

,/".

1.

1./

13

"t ,'
, 1

.4

if

9

.a



S.

3

Table 1-5 *shows that Tesources.available to the

school at the district level are basically the same

but the number of days _they are available varies

with the. size and needs of each school.

Community resources vary widely. The agencies

listed in Table 1-5 were tho'seused by the schools

.at'the beginning of the project: As the project

developed, others were added. A Complete list of the

community agencies used throughout,._the project is

contained in Chapter V.

It was the aim of each principal to help the staff

become aware of, and, utilize effectively= the resources

each school had available to help children with

problems.
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CHAPTER II'

PROJECT DESIGN =

The most elemental beginnings-6f this practicUm
'

. took place on May 19, 1973, when the practitioners be-
,

gan discussing,their concerns and problems .with a view

,towatd those which would be relevant, tcy the' entire
4

group, be of %utual benefit -Lo all the members if an
e .. .. V, i,

approaCh or solution could be attacked by al16-the prac-
.

...-

'-- titioners be beneficial to thee-pupiISI and schodis to 4,

.
,

nbe involved, and meet the requiremets for.a Maxi I
.,, 4 _

pr@cticumi Resulting from:the,disdussions was the px1)-

paal for the STAFF 'DEVEI;OPMENT APPROACH: Providing For,

,Children with Special Problems.praCtidim.

. . -
..,.,

.rn The PERT-stAle chart4:-FiguTe 1, at"t4p end ,of this
:-.. .

dhapter

with the.,,variolft'act

time line of the pr011ect 'along

'ties :and
.

iresPonsbilAies
,

apradtitioners.and the'staffs,.Of

Ived.
%,:41

A0P

caitt.

apecificlutig

of the

fiye'464ibls in-
tL"-

.1 .

li

seen on:. arty e,ac ion pektilleoner had

nd res'pOilS1141itep. in the development
J70,

'

riatIrja4aV 4-s within the Scope
T4-

>11, ,

4,-*

vrtv,"1.

. '
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0

fr
'own school.

.0
1

Across the first panel and the top half of the
. -

,_.- .

chart are the activities related to the basic planning

dev

4fr-

1:0

c.

loping,and directin4 the project within hiser

and reporting of the de4lopment and findings Of the

practicum. The main activities of the iractitioner:

Task Force were as follows:

4t,

Meetings to discuss common concerns which
might be appropriate to a-.joint,practicum

Meetingsto delineate the pragticum. design,
write the proposals, and design the problems
questtionndtre-erid referral form to be used by
the teadhers.'-',-

s -

,.

Meetings-to discuss ongOing-progress'and
problems so ascb0.keep the practicumi:Qoordi-
nated.and.to-provide Mutual aid.-,These meet-

''ings were Tor such topics as
teacher motivation!,
follow through,
types" Of problems, , ,- :"

refining ways oflipvaluating, -'

roletof,prinqlpal in local staffing
.
,

..
meetingq,!_

emergency proSleMs,
effectiveness to various resources, and

4future'--steps tegbe taken.

Meetings .to determine individual task force
member's4gsigntents for develogfig4-Writing, -
and duplicating various materials for, and
sections of the final report: . J

Meetings to review, restyle, edit,-iand assem=
ble the firial report. . :-'

sr 21
(
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ti

The lower section of the chart, except for the

first panel, relates the varioas,activities which took

place at the local level. They include the following:

.principal introduces staff development pro-
gram to faculty.

Principal coordinateg and/of conducts in-ser-
vice activities including some'of those indi-
cated in this list.

Principal presents Staffing Questionnaire;
teachers' complete it.

Principal tabulates and analyzes results of
questiOnnaire; relates results to faculty end'

' to task fore.

-Principal presents Staffing Re-fefral Form;---
teachers 'complete them and submit cases.

Principal receives Staffing Referral, Forms
from teachers:

PrinCipal reviews referral forms.

-2-Principal selects staffing committees.

Staffing meetings take place.

Principal reviews staffing reports and recom-
mendations.

Recommendations are implemented.

Follow-up staffings:

,Closing the cases.

The.basic staffing activites are illustrated on

22

11



_the lower sections of the second and thi2rd panels of the_

chart.

This practicu was designed to be developmental in

the establishment- f an ongoing prodedure. This is -in-

dicated by the arr w at the extreme'right end of the

chart ..

In summary, t e design of this practicum, STAFF

DEVELOPMENT APPRO H: -Providing for Children with,

Special' Problems, taas two-fold. One, as illustrated on

panel one and the'top half of the PERT-style chart, was

the activities of. the task force relatiVe to the devel-
, .

opment and

ted on the

reporting of thIcproject. Two, as illustra-

lower sections of panels tWo through five of

the chart, was. the activities which took place at the

A

local schools.

'."

a

2 a '44 " w*.ek.
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STAFF DEVEL

O

3PMEW APPROACH:

Providing for Children

With Special Problems

Figure 1. PERT-Style Chart of the Project Design
(Follows on 13a through 13h)

2 4
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CHAPTER III

,
A..;-,-,1

te t*-
:I- : .1.,STAFFING QUESTIONNAIRE:

FREQUENCY AND DIFFICULTY OF PROBLEMS
PERCEIVED BY TEACHERS.

4

The "Staffing Questionnaire"1 evolved after the

Maxi I practitioners had many meetings and"discussiOns,

. 4.~

.

-

t
'

, z, /0 ,
.

during the spring and summer Of 1973. It was.the con-. w

k
senses of the Task Force group that thd selection of AS

' '
..°;

- ,i. 4. ..,.

problems for the instrument was most representatiye of -7114A:-

the kind of behavior which it met in the class-

-room. In order to have a measure of flexibility

opportunity for personaliclassification of all tyPet'pr iA
,.,

problems considered important by the respondents, the.A.,
D , `

category, _."other", was included. t.
. .

*%- a. i4
After explaining the staffing activities prOUgAk

It'N 11.
'

at the in-service meetings during, the beginningilael*"
..':07#'' .,

!.., $-,-,

le- the September 1973 term, the principalmpraCtittOiaer0
-.:,-,..:..,:/r" . 4, .,

-; 7;;-\% ..e..-t,'
distributed the "Questionnaire" to the tbilets.. -Vile

,...-- ," . . ;-

c.V17,4CtatiOnerS , d i s cuss ed the sections Iwitb, -taeix Sti.dff .

f7-=''
- . , ;--.:-"- - ..._ 4 ="','

Time was allotted during the in-service p00,611.for.
:.*i'..1:'.s

. ,...- 4.

..f:',';..,,,--,=-4 .' ',4,4c

44

;t.I

,,,

;See Appendix A.

t " t. -
". `,

7.

, -

,
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if ..;,. 01 \
.; ; .., ... ,,

. . :., i'`. ` . gl.jc; .SI,''',..;;,- ,:...- :
' ,. -, ' .:

..0
, ,..1

ge.., 4 tee -...., 4. :"t^:: "....... r. ...
,
..

','- '.. ,,,' -,,
t s, ''..- " .

. *f :;;;Irkir, t,.-1 'r....!0,. x 204, - ''s -...:..!f ,

. ,".: .., : '.... . :;!. t. - tv

chr $.6,. respond to. the ir,Qi..iestionnaire" and return

.,,,.....-
.

i-.

' ,ALS4:1

LINI 4 ", -.N.-. '4. ---;
fir'

...,...,_n ..... ;,,,,i .,....r...2 4,A A ,, -- , ,

a ,c , ---%* 4.=.' -.

6 , Z' r ,,-,
- ,

, :"..:- 1

'... \ .
i.:\t.- N A . .2: 0 pile practitioner. Meikbers-f-of the Task Force

'04 . r.-,-;,,

-1, 4 ts0, .1/ , p3;_anned,..to. share the. findings with the teachers and
--. - -,,,,.;. ',-:;".k-el-, , s' -......i.. 4.1....,,,. .,.. v.rc -0 r,... , ,

, ,,f, '.. . '.. -
4iI 2"' --",' '0, 44aX 1 I practitloneits. They also intended to use these

-,..,....... . ,
,..s,...z..

-. , i -,1... .. .... ...

r'eul,ts for gui1..n §i''eparing their in-service. pro-. , .., c., , , -..-

.
. A

. . _.---,. -..:'-.gram- and other supervisory activities in conjunction
,/,

--, , - . . . .
-; , .9 ,, .< : , -....---with the p.T.clject.- .. _.,

-

... Ill pait tritk
.

o the 'Questionnaire" the teachers,
, . NJ.

-.,i'l. 4.--,.,'

....., ":,..;;,-,,- '' were:t I:41k- the following problems 'which they consi-
. 4

' ' IS
"

dered most frequently encountered ih the classroom:

''--, .1. .- - -o-'.. ' ,t)A ... j ..,,,t diz offedi,e,nce
^ 1 ' " . ; di,stutbed .

.. .-..".-.""..' , :.- :1,,,,' ..:070..itt at tetatdation
-- .:0.:,..'divt.ezpeqt 6 at tecichet and authatity

-,.....i, '''r; ' V.,: 4, .%.4i, ,....laggx&sziori towatd6 otket chitdten
4 o r .

, , . ..Ntabituatey tatdy.. .
r ;I:

,.. . . . ' .r-g.xcezz abzencez
. ,.4..

, ......- . tack- o6 -intetezt in zchoot
4.' ' ! tachz. -6 undanfentatz in academia,,....,_

. . :,-,..z.",. ...,:.,-,,,, :,- ,. r 4 .,unt.,:z uatey withdtawn ,.
-1 othetis (Be. 4.peci6i.c.)

- , . ,. --;.,..., . viik.- , 4 ....r, .

Numbjeribne is to irldicate-, the; most frequent or the
'.'-,- '7'7 * ^.. .. ,CIVI!,, :"47 .7., , . .1 '

f >. .

, -4416Ebblen having the greatest concerh: eleven or twelve,_
. \.....7,--..1-r-:. , ,

";

I

'15

ping on the respOseto the category, "other"':, , ...... -

--t._ . ,,,. : ii t ,-.: i

41'. rdb e the least frequently encountered or least im-
'51, I'''': .

. I,.
*."N .;-)..:....

. .,-,- ... .--,
.,../ . . .

,
. ..., ,- -

Ic,, ,- -_,,,:k.
--',"4 2.' ,

., .-:,:::: t- . . See Chapters IV, V, and VI..

,1

3.4
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ft
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'16
L

portant to the respondent-, ,When the responses from the

teachers of all the Maxi,,,I schobls were tallied, there

were 1719 responses placing pkoblqmt in'various ranks.

This summary is contained in Table III-1 On the follow-

ing page.

The greatest number of responses for any single

problem. in any rank was 71 "responses to problem "lacks

fundamentals in academics" in rank 1. "Lacks fundamen-

tals in academics" as a pr blem category also had the

greatest number of'respondents, 165: Four of the five

MaXi I schools indicated this problem as their number
. \aone concern, too...,"Lacksfundamentals in academics"- is

further discussed in Chapters IV, VT, and',VII.
. ,.,

4

1
, t ,

.

The next higkest'frequency,
J.
had 42 respondepts ci-

, :''' A44c;
, -

ting "lack of interest in scholid\r w140,4!ivas.Atlso :the
4-,

highest frequency in rank two. 'tiable,AI4rindicates

,- the problems with the'highest freaUency-hin each
/ --

,

rioted
, .

rank. Again; it will, be 4itited that "lacks fundamentals

in academics",and,"lack of interest in school" are the
. , ,---

two highest frequencies. Of interest,' also, is that
i

.

problems, "disobedience"; "health",'and."mental retarda-

.-

tion", each appear twice in different ,ranks;'

.

35
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CHICAGO MAXI r SCHOOLS
SEPTEMBER 1973 ;

STAFFING QUESTIONNAIRE

Teacher Rank of Problems Most Frequently Encountered"
PROBLEM 'I- 2- 3 4 5 er 7 8 9 10 11 12

Disobedience 14 25 25

Health

Emotionally
disturbed

4.1
retardation

Disrepect
andateacher nd

aut ority

.2 0

7 7 19"

2,

10 17 28

Aggre sion towards'
,

other children 22 21 24

ExCess absences 1- 7 14

Habitually tardy 8 4 8

Lack of interest
in school 22 42 17

Ladk of fundamentals.7:c-4
in academics 71-'6. 24

Unusually withdrawn 1 1 3'

Others
(Be specific.) 3 7 5

36

26 27-10 8 8 4 3 0

4 9--l2 16 23 33 19. 15

13 20 23 '20 .12 18 14 7

1 7 3'12 19 15 33 35

23 16 15-,17 4 9 6 8

23 19 23 13 7 3 2 4,

8 16 14 24 21 18 17 8

13 .11 24 19 18 18 16 12

17 15 11- 9 '8 5 9. 2

18 10 5 3 3 2 1 2

7 9 11 11 20 17 19 37

8 2 0 0 2 1 0 .1

2

3

3

9

0

4

2

0.

7

2
*/

17
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18

TABLE

CHICAGO MAXI I SCHOOLS
SEPTEMBER 1973

Problem With Highest Freotuency Within Rank

PROBLEM RANK 'FREQUENCY 'TOTAL

t

Health

.Health

'Lacks- fundamentals
in academics 1 71 172

Lack of interest
in school 2 42 161

Disrespect for
teacher and
authority

"DiSobedience

Disobedience

Habitually tardy

ExcesS absences

Mental retardation

Unusually withdrawn

Mental retardation

3 _28 169

4- 2,6 '-162' ,

5 27 '161

6 24', 151

7 24 152
.

.

8 23 144

9 33 144

10 33 ' 145 7
, .

11 37 130 .

12 9 34
.

"3 7

f



o b edienc.e.. tank

heatth

me-ntaZ tetat,44-:
Lion

19

4,4443.

Two problems ,'''6.44reSsion: towardS'rfti;tiiet:-''cato, ' A

t .
and "emotionally diSturbed*; 3,411.1 .yie,riasng

1.4-, ,

.

highestnumber . :respcndents (163 161.) do .riot -Appear''"
'

4
A Z1,

,

n Table 171-2 as they. do not have .01e:,higheSt frequency --

in an rank: -

1,, .

In Table III-3 the hfexeS'e-ifi'6quency..i.n'ecir:Pro2'1-'

blem category and its rank are illustrated.. The third
,

highest frequency,-"UnusuW1Iy,withdrawn"'is ln-the-next,
4

r

to thelowest ,rank.;--z1.1t, The' of fun-

damentals in-acadetkil'01!.,

continue to be in prdml.'nen,0%.1'OapteX'S and IX

contain

.

further discussions re44rd#9,thede problems.

There were 31 responses to 'problem "other!' which.

had a frequency of 8 and rank of 4. Some of the re

sponses to this were;

home enviltonment -

,.". ""'41,,

loterygnown4 4a.15ety_
inabitity to ioteow diiieettorrY
unawake o6 teachee6 Itc4e

It stould be- n6ted. , that not every teacher ranked

38
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y.te. /
litT, 4; -44'41.'41457

Lffi.41.4 ,
i 1,1

eTt-ek
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4

E;

TABLE 111-3

CHICAGO MAXI I SCHOOLS
SEPTEMBER 1973

'Rank of Highest Frequency Within Category
PROBLEM . TOTAL FREQUENCY

DisobedienFe 162 27

Health 137 33

Emotionally disturbed 163

Ment'al retardation , 140 35

Disrespect for
teacher and
authority 155 28

Aggresslon towards,
other Children 161. 24

Excess absences 152 24

Habitually tardy 153 , 24.

Lack of interest
in school 157, 42

Lacks. fundamentals
in academics 165 71

;Unusually withdrawn 143 3,7

Others (Be specifid.) 31

3 9

8

RANK

'5

-9

6

11

3

3

6

20,
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each problem. ,This is because of the various, positiohs

staff members have with groups of pupils i.e. 'counselor,

librarian, freed assistant principal, special service.

In. Table 111-4 three groups of statistics are pre-

pared for each problem. The number of times each pro-

blem received a rank of 1,2,3, or 4, Group I placement

was indicated; rank, of 5,6,7, or 8, Group II, and with

the last-ones, rank of 9,1'0,11,12, Group III.

There were 663 responses in Group I.- In rank order

of percentages (rounded to the nearest whole) the prb-

.
blems selected as those with the highest classroom

queney are;
Lacks 6undamentaZ4.in academia . 21%

.% dizobedience 1'5

Zack 06 intetezt in zchoot., J5
aggnazion towatd4 °then chi-Uteri 4.

:
Group II, the more neutral area, had a total of 609

: responses. The problems wall the highest frequency' are;

,eotiottaLey diztutbed ,o 4
12%

exce44 464'ence4 ,.:,
/2

habituatty,tatdy, , '12.

agg&a.zion towatd4othelt. eitydten -44.
,

The spread of emphasis in this grouping can readily be
.

..
- , ,

VA'

Seen; however, a,considerable degree of-similarity re-

mains among 'the schools.

" 40 .
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TABLE

CHICAGO MAXI I SCHOOLS'
SEPTEMBER' "1973

)

Aercentages of Responses for Each Probl9m v..- A

Ranking in threeGroups 46.

PROBLEM GROUP I . GROUP II GROUP

Disobedience

9

'Health

artionally disturbed'

Mentalretaidation

Disrespect for
teacher and
authority,'

Aggression towards
other `children

..

Excess: absences
,

. -,-

Habitually tardy

Lack of interest
in school .

Lacks fUndamenta14,A
in academics

Unusuallrwithdra

Others .(Be specific.

15

1

7

1

ql-

14

5

15
a

.

6
21

:2

3

, ,

S.

-,

-9

10

12

7

9

16

12''
.

-

9

7

3

1,

''

,

2

16

9

21

2

11

11

4

18

1

,
r

't

41
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,
Group III with 447 responSes seledted the following; 4,

the
, .

as llighest frequency of problems encountered in thp
-

. / . .

plassroOM;
_..----- mentat, nePa

13
dation 21% ,

unazuatty.withdjiawn '18

_ heat,,th, . . 16. r
. .

, .

.
;

A
five sdhools.

The Group III-rankings revealagain that the tea-
,

chers df the Maxi I sphooIS are very similar in their

concerns with problems most frequently encountered in

the classroom. bil Schoolsnlisted "mental retardation"

and "unusually-withdrawn"among the top three problem's

, in this grouping.
0

', Table 111-5 gives the summary of the above findings

for the Maxi-IJschools asfa whole and by individual

schools for the three highest,frequencyproblems in

each Group. Problems, "disobedience"/ "disrespect for

teacher and authority"; and "aggressiom.towards'other
**

children" appear both in Group .I and Group II. "Realth",

-
"habitually tardy'', and "unusually withdrawn" rank in

both Group I and oup III. It is very interesting to

see the great imilarity of teacher choi ce among the

The second part the "Questionnaire" asksthat

42
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TABLE III-5
:

CHICAGO MAXI I SCHOOLS
'SEPTEMBER 1973

'Summary of the Three Highest Frequencies
room.-of Problems Encountered in -the Class

PROBLEM ALL. 5, 1 6 --. 7 8 9
.

.

.

GRO6P I
.

^ .
.

Lack of fundamentals in ;

academiCs I II I II I'

DiSobedience , . II III III I

Lack of interest
in school III. A II II

Aggression towards
other children

,

II III III III
Disrespect for teacher
and authority -I -c

4
V,,

GROUP ;IL

Emotionally disturbed' I III I . I

Excesi absences . I I III III II
Habitually tardy II I 7I III
Aggression towards .

other childrin---,1
.

III
..

II I

Health 0 4 I . II -
Unusually withdrawn II
Disrespect for teacher
-and authority I III '

Disobedience II
,

GROUP III
,

.

viental retardation 'I I . I III I . III
Unusually withdrawn . II I,II III 7 II II
Health III ,/ II III I

Habitually tardy- II °II ,

1

43
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.30

0'

the teachers rank the three most'diffidult problems ,to'

handle in the classroom. Selections are to be made from

the problertis, listed beIciw, which were ranked in pa-ft-

one of the "'Questionnaire" as the problems most fre-

quently encountered in the classroom,.

di4obedienc.
health
emotionatty disturbed
menta'netandation
divte4pect 6o4 teachers and authonity
aggte44ion towand4 °then ckiZdnen
eIce44 ab4ence4
habituaLey taiudy
Zatk.06Anteite4t in 4choot
Zada 6undamentaa in academic's
unu4uatty withdrawn
()then (Be 4peci6ic.)

There were 465 responses'to the rankings of these

Problems. 'Table 111-6 gives the total responses to

each probleM ill each rank. "Emotionally disturbed"

received 17% of the total responses; "lacks fundamen-'
. . 7

tals in academics", 13%, and, "aggression towards other

childreilm, 12%. These three ptibblems'also ranked in
, . .

. the.-same order underchotoe- the second 'rank the
.

c same problems, "emotionally. disturbed" and "lacks fun-,

damentals in academics" maintained'first and second po-
. .

.

sitions-; "Lack of interest in school" was third. "Ag-,

gression towal.:ds'other children" appeared in the third

I.

nr

25
J.
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TABLE

CHICAGO MAXI I SCHOOIIS
SEPTEMBER .1973

Problems Considered Most Difficult to Handle in Classroom
PROBLEM, II .TOTALS

Disobedience 19

Health 5,

Emotionally disturbed 29

Mental retardation 11

Disrespect for teacher . ,

'15

9

29

10

A

9

4'

X19

- 16

43

I8-.

77

37

and-authority 17 15 14 46

Aggression towards
other children 19 14 24 . 57

ExcesS absences 1 8 10
.

19

Habitually tardy f'.4' 3 7 14

Lack of interest in
school -17 18- ,15 50

,

LackS-lundamentals
in academics

..

26 , 19
_

'16 61

Unusually Withdrwn' / 8 15

1

Other (Be specific.). 11 , 8 24 ..

45



riik group as the first choice; "emotionally disturbed"

was second, and,- iii-modally, "mental retardation" and

"lacks fundamentalsin academics" were third prefer-

-ences. Following are the three ranks of problems most

lifficult to'handle in the' classroom, according to the

frequency of teacher responses:

Rank I
emotionatty distatbed, 29 I
tack's liundameRtats in academia 26

disobedienCe .- 19

aggression towards others chitditen 19

distespect lion teachers a4authotity 17

tack o6 inte&est in schaot.,- 17

mentat iteta4dation 11

othets (Be 4peci6ic.) 11

o health , . 5

.. 'anusuatty withdrawn 4

4 habituat.ty.tatdy , , 4

excess absences 1

Raniz II
A .

emotionattY distutbed 29

tacks kundamentats in academia 19

tack oii intetest Ln schoot 18

disobedience 15'

disitespect lion teachers .and authority 15

aggAusiok towatds others chitdipen 14'

mentat tetatdation . .

.,,
10

health . -
9

excess abs.gnces 8

uncauatty'withdtawk, 74,

othvi4 (Be. speciiiic.) 5

habituatty tardy , 0 .3
Rank III

aggii,e44.0,A,towaitd4 -o then chitditen .24

emotionatty distutbe.d '19

tacks ii.undamentats-in academy, -cis '16
P\.

mentat tetaftdation .
16 sp

ack.o6 intetest Ln ISchoot 15

disrespect lion teachers and authotity 14

46

27



aOr

exce44 abzence4 ,, 10
di4obedieyme .

. #1'

amsuattY withditawnu 8

°then Ne 4peci6ie.t . . 8

habituatty .tardy .
.7

- health 4,

.Rank I had responses from 163 teachers. It is in--

teresting to. notice the setsof qUadramodal:pro6lems and

the corresponding' percent'ages of Rank I choices:.

.

A dizobedience , . 12%
aggte.44ion towand4 othet chitdten- 12

dizte4pect On .each en and authotity 10

tack o6 inte&ezt in 4choot . 10

mentat netaAdation 7

othetBe 4peci4ic.)-
_

7

4na4 uatty witAdAawn ft' 2.

habit4atty 4:ancly 2.

In Rank II which had 152 respondents "disobedience".

and "disrespect for teacher and authority" each were

chosen by 10% of the -responding.teachers.

,Rank three of problems most difficult to handle in

the classroom had 150 respondents. Eleven percent of

the respondents-ranked; "lacks fundamentals in academics"I

and "mental retardation" as third. "Unusually with-

drawn" and "other (Be specific.)" each was selected by

five percent of the total respondents'.

. .

Another-inte esting point is that thproblems

A 7

ea,



listed under "other (Be.specific.)" in part one, "Prob:-

,lems Most Frequently Encountered in the Classroom", and
. -

in part two, "Problems Most Difficult to Handle in the

Classroom", ate the same;
unztabte home
pooh enviftonment
won't tiSten
indi44enent panent
ineomptete woith.

. When comparing the total responses for "Problems

Most Frequently,Encountered in the Classroom"_and "Prob-

lems Most Difficult to Handle in the Classroom" it is,
,

interesting to observe how closely they rank. Table

111-7 gives the rankings of the frequencies. of each

problem. "Uliusualiy withdrawn" is the only problem

with an identical rank.,--"Bmotionally disturbed" and

"lacks fundamentals in academics" interchanged positions

one and two.' Among the first four ranks'"eMotionally

disturbed", "aggression towards other children", and

"lacks fundamentals in academics" appear in both groups.:

Chapters IV, VI, and VII discuss-these problems fur-

ther

Results Of these,findingt were distributed by the

Task Force practitioners to their staffs. Each prac-
..

tition r discussed the results with the teachers as

4 8

P

29.



TABLE III-7

CHICAGO MAXI I SCHOOLS
SEPTEMBER 1971

fr
Staffing Questionnaire

Rank Comparison of Parts One and` Two

J

PROBLEM PART-ONE PART TWO
Problems Most
Frequently
Encountered in
the Classroom

Problems Most

Handle in the
dlassroOm

Disobedience 3

Health 11 12

Emotionally disturbed 1

Mental retardation 10' 7

Disrespect for teacher
and authority 6 5

Aggregsion towards
other children,

.

4 4. 3.

'Excess absendes 8 10

Habittially tardy 7 11

Lack of interest
in school .5

.
4

Lacks fundamentals in
acasiemicg

o

.
1 2

'unusually withdrawn 9 9

Other (89 specific.) 12 8

4,4

4 9'

30



part of his local in-service.

All of this infomation was part of the Maxi I Task

Force meetings agenda, too. It was and is felt this

sharing helped set the tone for some of the "esprit-.'

de-corps" which-has developed among staff.3

0

Sbe Chapters 8 and 9.

50
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CHAPTER IV

'PROBLEMS 4- REFERRAL FORM
STAFFING COMMITTEES (SCHEDULING) = RECOMMENDATIONS

As the formula suggests, this, chapter deals with:

1. the types of problemsreferredrfor staffing,

2. thereferral form used (See Appendix B),

3. the types of staffing committees created,

4. how the staffing, meetings were scheduled, and

5. the types of recommendations made by they

committees,'

'

The information on the types of problems and types of

recommendations was compiled from the "Response Sheet for

Administrators" (See. Appendix g) which in turn was com-
.

piled from the "Staffing Referral Forms" submitted to each

principal. In this study teachers in 5 schools referred

275 pupils with.a total of 407 problems. From this state-

,ment some facts became apparent such as:

1,, Not all teachers referred problems.

2. Some teachers referred more than one case.

3. ,Some pup4S were referred for multiple problems:a-
The staffing' committees intormatidon was obtained by inter-

.:o

viewing each principal regarding ,his specific situation.

A
4'

rit
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Pro bierils

'In order to studs the types of problems referied, the

actual problems were categoriZed using the same twelve prob-

lems presented in the "Staffing duestionnaire" at the

beginning of the school year. (See Appendix A) Table IV-1

lists the problems referred by teachers at all five schools

for each of the three experience categories:. zero to

two years of experience, thrOs to five and six or more

years. In'the zero to two year teacher experience category,

16 pupils were referred beCause of "aggression towards

other children". ThiS represents 23% 'o the470 problems,
, .

referred by teacher's in this category. Teachers in the

three.to,five.year experience eategory made their highest

number of referrals "lack of interest in school". They

=listed 13 of these problems which represents 22% of the
r

60 prpblems referred by this 4roup'. Teachers with six .

or'more years of experience indicated their most frequent

problem as "lacks 'fundamentals in academics". heir '48
.. .- ,

4
,

a

referrals counted as 17% of the 4277 problemS for which
0

they sought
./

For the total group of. referring teachers "aggression

towards other children" was the..m0s1t frequent problem with

"lacks fundamentals in academt4" a close second. Their

0

".

2



TABLE IV-1

Totals for All Five Schools Regarding the.Types of

Problems -Referred for siraffing I
Problems Yearsof teaching xperiefice

6-2

1. disobedience 6

2. -health 2

3. emotionally distdrbed 1-

4. mental retardation 4

5. disrespect for teacher.&
authority , 6

16. aggression towards
Othef children +1,6'

-7. excess absences- 4

8. habitually. tardy 4

9..lack of interest in e

school

10. lAcks fundamentals in
academics 30

11. unusually withdrawn

12. other (be specific)

,59tals 70
,

-0

9

3-5

6

2

6

, 40

13

total

52

17.

,-1 15 17

.

7 12

t

7 34 47

10 0 +71

5 9 18

-1 , -6 11

+13 34 55

11 +48
/
6

71 9 -10

2 'IT- 28,

(.60 277 40;7
, .

. 4,

,u . -.indicates least frequent + indicates most frequent

53
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tallies were 71 and 69' respectively of the total 407

referred problems. Each vas 17% but together these

problems accounted for 34% of the referrals. The
C

least frequent problem re'erred was the "un'usually

withdrawn". There were only ten referrals, or 2%;,of I

the 407 referrals that were made. Overall-t se find-

ings are consistent with the findingS of the "Staffing

Questionnaire".

Referral Form

4 '

'35

I

The "Referral Form" in-curvnt lite in the five schools`

Evolved from a necessity toglelp.stafftmeithers clearly re.7

cognize, identify, and, dekinetthe special 'problems of

children in need of help. It was a two page form designed

and redesighed by the praCti,tioners.. (See-Appendix B)

The intent was to keep the form simple to complete,'practi -<

*cal, spegific, and easy to read. The first page was tol

include basic information regarding the student,- a. check

liSt of steps taken (which' would also serve to. remind*

the referring teacher of action to take)', and space forte

the referring teacher to describe the problem. The second
A

page was directed to the Staffing Committee and required the

.names of the members, the chairman, their,recoimendations,

a date set for follow-up and two spaces for additional .

5 4
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follow:upresults, -dates,. and chairman's signatures.

'36

-4t

. ,

--;

1

; , On- the whole, all five of -the "practitiOner7admin-

istrators were quite satisfied.with the design of the

Referral.Form. 'In...order to elicit teacher feedback re-

garding the form, an item was included in the "Evaluation

of Pupil'Staffing Activities", (See Appendix E) Item
. .

.3.

number 12 was what ways. can the referral form be im-

proved to better serve the teacher making the referral,

Commiptee and/or the pupil? Make your -

. ,

suggestions directly on the two page referral,form attached

C
o this evaluation".

From the few, and minor responses'to this item, we

ncluded that the referral form adequately served its

p

.

St ffin ommittes

The types of staffing committees ,for-all five schools,

wer: basically very similar. Sorrye of the similarities
/

aro $ftaturally froth the practitioners' common need for

'help in dealing'with Otheklikenesses
.

perhaps furthered by the thanytdsk force planning

gs and,discussions of staff potential and utilization.

,There were, however, minor variations due to administrative

55
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style and organizatiOnal strudture. At two schools the

staffing committees were set up on a grade'level basis.

At school eight, each committee selected its chairperson.

At school nine, the chairperson and secretary were appointed

by the pidncipal for each grade level. At' both schools

auxiliary personnel were invited to attend when-needed.

At school'six, the departmental teachers comprised

bne staffing committee with the assistant principal and

atijugtment teacher alternating chairmanships. The depart-

:mental teachers were selected because, they all had some

4

contact -with the referred student. In the-mildle grades

the-area chairman was selected to chair the committee.

The Jindergarten and headstart teachers comprised another

committee with a teacher selected as its head. The fourth

committee was comprised of the "branch teacherS" (teachers

apart from the main building: an annex) who metes a

whof4 group with a teacher as chairman. Agairii auxiliary

'personnel Ind the principal were "on call".

At schools five and seven, the staffing committees

differed from six, eight, and nine in that theformer were

ad hoc committees comprised of the referring teacher, and .4

teacher of the previous grade. In school five, a teacher

It the same,grade level but not involved with the child

.

0
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was also selected by the principal while the principal

of school seven selected a teacher from the grade level

above. As with the other,schools' committees, appropriate

auxiliary staff and special teachers attended on request.

Scheduling -

What would appear to- be a simple task became one

of the most crucial factors in the staffing project..

Scheduling was the key to success because if the committees

could not find time to meet, cooperation and collective

action were next to impossible. The.fact that elementary

teachers'have very little preparation time and-rarely ale

able to coordinate their preparation periods during the

regular day foi committee meetingi added to the difficulty

of the-situatipn. This fact meant most meetings*were held:

1.

2.

3.

at lunch time,

during a ]. to" 30 minute recess period,
% -.

from 8:30 to 9:00 AM (which was limit

'
-f
. 1

,,.
'f,

.i-.,

,-

,4
k,

,
, . .

-4, -%" :\ .1,-Jt:..-
the Board-'.Union Contrac Agreement tha , .

,.;,. v. 0 r
.

.,/.',:, :,.: ,

vides that three of those morning-I:Tell .14644: --;1

-. ...; 1 4" if, , .,::::,z

periods_ be self-directed) Or -,:' .""::.:.:.;--f) 'y.V..

..., , -1 ,,,.

. during and as a part of insefvige 6rici
. -

.,.

development meetings which cohaiSteagot
l'iA,

40-minute periods per month --and fj..V,Ps,af

noons per year.
ti

57
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The place for the holding of meetin0 was usualiyz
.

o

classroom designated by the chairperson although, offices,

lounges,' lunchrooms, and auditorium were alsp used. In

some,sl'affings involving Distfict personnel, principals

found it 'necessary to relievd the referring.teacher in

'order. to facilitate the conference.
V

' r

Despite the lack of time avai,lable, the staffing

committees managed to meet more often than the regular

monthly meeting required by one school. Still, one ,has _

to
7
mOnder just what might have been accomplished if more

,:ts

1,,time4had been provided; ,

_, , ,,,,,..
=-. '

t

. 2ve,.; -,.3.:.: "...,; ,_:-Y- .

A-.

'CoMmendations,,
T- . .. -,..,,,,,--,,,,, ..,,,

, .', .
,..

(.... '. 4,

--,:,47.- '-`.
.

..: ..',-4-',.-4.... ,.,;
.

,..e, ---, ..

' '4.:znA Tfai.t-t6akialyze 't1-}e types' of recommendations
,-, A ' % , , !....C's . .e : V'- . 4 "6 (

;4;,, .,*., grietip_stAffing committees at the five schools,

weWSE1.60,ed for the,369 recommendations Made
;t..' ';

tp..tilWt31 i4chers
,40,_'-

ar,ding 175 students. (See Table IV-2).
Ar,,... Wi---- ...)..

Ye ,q 6, a, ep teacher experience categories as
1110°4 `"1*? .j -i;

,:..!., , / V ,,f
410. : 4. 4.1ri,' 00a4 'the recommendations for referrals

,

- i'7;r ../
,

. .

Ig4 eto the ,of the different experience grOups did
. ,-:',.::.' ,,-' ,-.!--

:1 ?' _ - ' # /
,n40;,0x!y-lre3 .t.:

-.-:/

For those staffings Of referring teachers
.

. D

otq to two years of experience a quadamodal pattern

ere':' recommendations were.: to "request, a psicho-

58
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TABLE IV-2

: Types of Recommendations for Problems Referred and Staffed

at All Five Schools

'Referring Teachers

total.0-2

Recommendations

3-5 6 or
more

-

1. parent solve . 1 3 17 21

2. administration solve 4
f

2 . '15 21

3. requestfor psycholOgical +8 9 32 49

4. ERA . 2
.

-0 5 7

.
5. c,ial. adjustment- 2 4 5

6. refer to court for parenea1,
.s'Chool -0

l
-0 -0 -0

7: refer to court:
prosecuteparent4 -0 -a ' -0.

8. nurse ;' 3 23. m4°31

9. social worker 8 23 37

10. change in classroom +8 3 22 , 33
f,

'11. transfer to another
schdoi , 5 4 10 19
. y

12, discipline the Chj.ld 4A' 3' 12" 19
. , .

. .

13. teachersolvee
. +0 +17, +48-:' . +68e,

t, 14: attendance officer . .1 3 ' 6 10
a

15. other (specify) , +8
. .

10' 31 49
y 0,

'TOTALS
,7 y

61 -60 248 ,.

369
., ..

- indicates least fiequent +indicates.most .frequent
.

59
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logical", eight for, 'change in classrOom", eight Ifor'\

"teacher solve" and eight had other recommendations.

Each of the eight recommendations represented_ 13% of

the 61 recommendations for that,experidnce groUp but

collectively-those /most frequent recommendations corn-
,

prised 52%of the. list. The most irequent recommendation

of the three to ,five'yeAt experience grow was "teacher

solve" which had 12 tallies of the total 60 .or 20%.,

Likewise, the most frequent recommendation-in the six

or more year experience, group was "teacher solve".a-
:

tally of 48 recommendations which was of-the 248

for this group.

For the total group of 369, the most frequent re-

commendation was that the "teacher solve ". The tally

of 68 represented 18% of the total recommendations.

Perhaps, the consistent recommendation that the'"teache

solve" for all the groups is a sign of ,growing confidence"

and an indication of a /illingness to accept the chal-

lenge of problem solving.

It is-also interesting to note that, despite the

lip service as'to how some children should be
0

placed in

parental school or that parents should be taken.to,couri

for neglect or failure to affect the; behavior of their

60
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4

children, not one of the 369 recommendations made in

;writing were to take, legal action. GQ.11Z.d it be that

the staffings are affecting professionajism?

r,

;,. 61

O
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CHAPTER V

RESOURCES

Definition and Procedures

Resources are defined as any person, 'program or
. .

agency that can be involVed in any phase' of the staffing.

procedure*

In' the initial phase of the project eachadminis-

trator participant was asked'to list available resources

in three categories! local, district and outside agencies.

These resources are, listed in Table 1-4. At the conclulpon , ...

..
t

-,of e project the participants were again asked to list

res urces in the same categories., In addition theywere

asked to describe how each resource was helpful in attaining

the goals of the Staffing project, the problems encountered 4

in utilizing the resources effectively and' uggestions for
.

overcoming these problems. The results are summarized for ,

r ,

`43

S

each category.

Local Resources o

Each administrator participant'listed the classroom
.

.teacher as the mos& important local resource. The contri-
.

butions of the classroom teacher inclUded the following:
.



8

i. new teachers's4plied theory or research on
classroom management

2. -experienced teachers supplied suggestions'
from a practical point ofview

3. child's teacher from previous year shafed with
referring teacher information about family'beck#
ground and effective ways of working with the
child

4. teacher--at same grade level who served as committee
chairperson was helpful in offering tUggestions
to inexperienced referring teacher

5 grade level teacher chailtpersons served as
conveners and coordinators of staffing meetings;
they also made arrangements to bring resource
persons to meetings.

The classroom teachers were among the most important

resources of the staffing project. As reported in

a

Chapter IX, 62 percent of the respondents felt more at

ease about approaching other staff members for suggestions

or help in dealing with problems. Since most of the staffing

.committees included a majority of.lasstoom teachers as

members, it 'seems apparent that teachers helped each other.

Approximately 68 percent of the respondents indicated that

they were more aware of the aid available from full-

time, members of the staff. This sharing, of information is

especially important in considering the ,implementation of
P

the recommendation made most frequently as reported in

Chapter VII. That recommendation was "teacher solve".

63
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Other staff members who contributed to the staffings

included the. following:

1. teacher librarian:-made reading lists; helped
# to.loCate books of interest tto, referring'

teacher and to child referred 1-

2. physical education teacher: worked to develop,
child's acceptance by his Peers; in one 'school'

'teacher organized a remedial gym class

3. 'moderate learning disabilities teacher: suggested
techniques the.classroom teacher could use in
working with children with learning problems

4." bilingual staff: suggested learning activities
classroom teacher could-use to reinforce
lessons in language development; provided
background information on culture of bilingual
child

5%- -adjustment teacrarr-coiinseled, tested children;
arranged for conferences, provided expertiSe in
guidance; shardd information from dhild Study -
Report (psydhological exaniination);with referring '

teacher

6. Intensive ,,Reading Instructional Program teacher:
tested children for Correct placement; provided-

.

' tutoring service; wrote learning prescriptiont
for classroom teachers

-7, master teacher: assisted teachers with planning;
obtained teabhing,materials to help clasroom
teachers implement recommendations;'helped in
regrouping and special/programMing

.8.; 02:1* (Early'ReMedion Approach) resource teacher:
-, ',arranged' for students recordliended for program to

be in class when "the =need was greatest; resource .

i',00m-maS opened in one school on the babis of
statfing'referrals

. t .
.

4r.ftatval and assistant pqncipgl: served as
re's:ouT0e,petsens and-rranged- meetings. with

`:"±psol4ke%perSonnel. from outside the building;
'1490'with children, teachers.and parents to
..t4lempnt-the' recommendations .

.
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10. . School Community Representatives; made home
visits, telephone calls; contributed back-,
.ground information at staffings; encouraged

-,parentss to follow'recommendationS,

i -;

The staffingsprovided an opportunity for the
t

adxiliary staff to pool information with the classroom

teacher. An additionalbnefit was the deVelopment of

understanding -of each person's role,ih the educational

program. Although no school had all of the auxiliary -

staff listed, each school used its available personnel

on an, on -call basis or. as assigned to the original staffing

committee when appropriate. The biggest problms encoun-
_

tered were lack of time and difficulty in, scheduling the

conferences. At times the recommendation of the committee

included seeking the help of resources from the distriCt

level.

,

, 'District Resbdrces'
A

District personnel were available to the schools on

an.on-call basis or by being scheduled on a limited basis

each week.
,

-

District resources that proved especially helPful-
,

,

included the follOwing:
.

1. teacher nurse: made home::Visits,,arranged
. ,

conferences with parentsand pupils; contributed
health information and6miiy..j.nformatioh-ati',

65
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,-,as 4 .14;:,. prpV1 eacheD ins,ervice; maintained
., .

collacts.with- 4: e--"Agencyivarila Jcept-_; r
mmtiniaati operi.',:--%. - .:

3,,-s..,)r ,

:,..,-, -3., schocl sit.4/-ch'i-AogIst.,,.4ttenfpgt parent7teacher

r

Meetings ipated in conferences;
administerEkt45Sych Ical tests, 'made recoui,"
Illendatjioprepoq0 d and interpreted results;
,,parttC115atied in staff inservice meetings

speeth therapist: served as a resource person
an evaluated speech refervils

5. attendance officer: made home visits; set up
teacher- pupil- parent conferences; checked
attendance problems

6: Human Relations Coordinator:, provided teacher
inservice; sat in on some, small group conferences

7.' Moderate Learning Disabilities Supervisor and
Educably Mentally Handicapped Supervisor,:
helpful to principal 'and 'staff during saffings
of children in Special Education.

The practitioners reported-th-at the teabher-nurse,

the psychologist and the social ivorker were the most

helpful in'-'serving as resources for the, staffings.

particular fields of expertise-and their'special,knowledge

.

of the child 'arid his family smade.their services. valuabl.

-The following problems were encountered in utilizing

services at the district level:

6-6
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1. lack of services for schools with many unmet
needs -

'diffioulty of scheduling District personnel-for
'staffing conferences; thiS is a particular
problem when attempts are made to schedule
several District personnel, ie. the-nurse,
psychologitt and social worker- for .the same
conference

3. shortage- of psychological Services, especially,
for children who speak-a language other-than
English; shortage of clerical help to get
'reports typed quickly

4.' shortage of social workers

5. lack of provision for special education placement
of older students

6. need for!. ad4ional EduoatiOnal Vocatiohal
Guidance enters to 'serve's:Ader studerits.

The recommendations made,inc?.udedhaving aoDistrict

coordinatorfor,specialeducation,and'hiring additional

staff to'sd.tve the=needs'of the,students

o

Despite -11p:schgcluling problems and the inadequate
: .

.staff 56 percent-of-the. respondents gave a positivaiiSwer

to .the question absfmt being more alaare of the systeM wide
-0-

.

staff AS a result.of participating in the staffing project.
)

CommUnitlesoUces:'

The^ school reported using; a wide variety of
I

community' agencies in implementing the staffing project.
.

Not schools aid not. have representatives from the

. :. .
s . .. .

67
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agencies participate in the original staffings. Principals

made personalcOntacts with agericy personnel to obtain,

services. The social worker. was often helpful in suggestin4,

agencies or in setting up progrgths. A List of the agencies

and a brief description of their ,various activities follows'.

Young Men.'s Jewish Couricii: provided social worker
to work in school 11/2 days. Per wek; conducted meetings
with parent's and teachers; Provided a camping
experience for 12 children' involved in project

Young Men's Christian Association: provided
4 counseling services for trtant pupils

Jackson Park Hospital: provided family counselihg
service and inservice meetings with teachers;
also counseled children referred through staffing,

Salvation Army: social worker joined with District
social worker to form a small group weekly coun-
seling seEseounseling; participating pupils were among those
'referred fp

Illinois Department of Mental Health-Read Zone
,Center: psychologist met with groups of parents one
afternoon per week; group sessions with older
students two afternoons per week in building;
social worker visited homes and, offered assistance

parents"; all day pragram provided for five'
children at Re'ad as result of staffing

Ik 7.14,

t

Illinois Masonic H6sratal, London HospiW, 1

.ChiIdren's Memorial Hospital: 'pro ided d.
clinical services'for physical an mental health;,
psychologica,and psychiatric tes inch; family
counseling

Centro Latino: helped in cdunselin Srnish 'speak-
ing families and making referra s

Boys Club: provided tutorial, guidance and medical
services; also made family visits

Infant Welf are: provided health service

, 4

:68
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. 111, <' Other difficulties encountered 'included Elie in-

e't .kA . ability of:an agency to fulfillits 'pi-anises because
.,.

.

. 'of inadequate funding or apprdpriate staff. Some

agencies limited their services- children of a partirc-

ular age or type ,of problem. At times this.ma' have

preven4ed a child in desperate need of help frOm

gettin

.times

; been o,

service from the agency. Parents were at
5 1.

nwilling, to continue services after they had

tained .1or, the child,. This ,prevented .the -
e ,

child from' 'receiving full benefAtg from the program
0

and the services.. received may natj\avl been sufficient
_ 1

to have a positivee'ffect on hi's b avior. Perhaps

6
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Conclusion

of resources

had 28_ Percent

One significant result of the Staff DevelopMent

Project seems to be related to 4e increased awareness

of the resources available from the full time and part

time staff members of each: school. Their recoMmendation

presented,from the viewpoint of the classroom' teacher,

provided the teacher with the most direct assistance in

working with children in the,'clasiroom setting.

.

-

Althoughresourcesat the district revel, especially'

the teacher-nurse, pSychologist and social worker,
- ,

provided information,regarding family.background, assi stance
. .

'in-dealing with health,' emotional and learning problems

and family services, it remained for the teacher tql.itifIze
1

thi6 information effectively The ieacheralso continued

to have the major.reSponsibili tylfor. working with the .child.

V> V

P
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Classroom teachers became more aWare of other resource

available in the district in terms of spectal education,

but also learned that in many cases the services were

inadequate, 'especially for the older child. Psychological

services werejimited, especially for the non-English

speaking child.

Because,of pressures of time and schedulipg, Many

teachers did not have direct contact with outside agencies.

Most initial contacts were pa-de by the principal,,some-.

times Frith the help of the social worker, nurse or

'psychologist. Wince agencies did most of, the work with
"4

the child outside thdclessrtzom the teacher did not have

the opportunity to observe-a4a.f.deNielOp the techniques that

might help her` td work more effectively with the-child-

"A ftee flow...c.f information between the worker 'from the,

agency and the teacher was essential if each was to-.

h

understand what,%the other-was attempting to.do;,and how .

the child was reacting in the different situations.

The staffing project provided the teacher with an

opportunity to, draw from available reSources.'in trying

to .help the child. It-is intempsting to note that the
. .

recommendation most frequently made,j"teacher

involved the classroom teacher directly. The third

71
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most freguent.reCommendation, "change.in classroom","
/

reflected the staff's awareness that-most4Children4s prob-
.

.
,

lems Must be dealt with illhe school.

C

Teachers,haveAiseovAred in each other *pertise,

sensitivity and knowledge, about working with children
'4

with problems.'.They indi.eated a growing. awareness that

the solutions to problems were often not-to be given by

.experts from outside the school.but were',-to be developed

by teachers working together' to hel the chil .

. I

1,

t

V,.

./

4
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CHAPTER VI

IMPLEMENTATION OF RECOMMENDATIONS

The following analysis. of the implementation of

ithe-staffing meetings is based upon response items con-

tail-led in the response sheets for.teachers1 and response

t,

items contained in the response sheet for administrators:
2

Numerical rpsponses (5 being a strong "yes"; 1 being

a strong "no"; 4,3,2,. being intermediate rssgonses;3

being "neutral") were given by the teachersoto the
.

following questionS:
.

s

To what extent were the recommendations

implemented? r

5 4 ..7.3 2 : 1

Numerical'responses to,the following question were
-

5

given:by-each adminisetor f'pr each of the ,cases handledv

in his school byrpt,iffinlvmeeings:,-

I it,.
b6e. peridOt

41.,/,- -ioey*ApioeitZ*f. raild;:ahe.pter
"' c/1

vdnd 41-1a.10.er IX.

Ot../
4 fj"Z - 1

a
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Extent to which administrator is thus.far
satisfied with implementatiori

-5 4 3 2 1

1,very
' not

)satisfiec 'satisfied

In addition, each administratOr-, for each.of these

cases handled jJi hiS school,by staffing meetings,

categOriedthe type Of.problem (or types of problems),

which motivated the referral and also`categorized the

type of recommendation (or types of recommendations)

which the staffing committee made.

The types of problems 3 used were:

1. disobedience
2. health,
3. emotionally disturbed
44 mental retardation
5.disrespect for teacher and'authority
6. aggression towards other children.,
7. excess absences
8. habitually tardy
9. .lack of interest in school

lacks'Vundamentals in academics\
11. unusually withdrawn
12. other.

.

,

The types of.;,Tecomnendations4 used were:

VI r '
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4

1. paren solye
2. admi stration solve
3. request for psycholdgida
A. ERA (Early Remediation Approaeli

7.
8.

9. social
10. chan.g
11, trans
12. discip
13. ier solve

social adjustment placement
social adjustment (re.9-34AT)
refer to court for par##
refet to court.prosecut

special.

SOoo1 V

^litS
-nurse . rrker -.

classroot
--t' to another school: .

ine the child , .

'1A.
15,

The use'

teachers and

ce officer

-
#.4..?

-,-
A.,

kkh. has been We (If. these'respons'

alanistriators.is:as .

1. The overall
,teacriersA,

, .

2:.The opi
then co
as relat d to t
attempted to be

a.

es of thenumetica reeponseS
riEbtrqtors were analyzed

cherg arid administrato
ding-the degree_of im

problem th
solved.

cases.of-eaeri
feel that the

nany cases did. &
Many et4id_adminSt.rators and teachers agree,
on.the'degre of Rositiveeffect?

eheation

. .

blem did
as more positive?

trators?. In how

4 "' : : ,

1A small' minority of teachers, submitted more than &Ie.,
-case. For these few responses since the.teacher response
sheet was an, average response,. the following steps were
taken to adjust these average raeingsusing:the variation
indicated by the administrator's responses:
a. For the multiple.cases submitted by'a single teacher,

the administrator's responses for each of the cases
were averaged.

b. Fbr each of these cases, the administrator's
variation from the average (plus or minus points.from
average) used to adjust the teacher's average.

c. If a teacher already had 5, nothihg could be adddd.
d'. If a teacher already had 1., nothing could be subtract?d.

t
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I2:47y. /pe of problem that had, the highest***
*k.-.."-;?: ='.7. a4eeemenitfof,eachers-and adininistratora regard-

`''11- --, 41:12g )above a.Terage positive' effects of. staffings,
-... -- ,,%! an.rlalyss Igarillade of the total responses

accordirw 'eo*hools.c,.. i .7. .

.i,s .

c Fob !; VI e Wy, p a-, 0 f: ' -p r o b 1 e m that had the highest
agreiamett iff',-Z' teachers and administrators -regard-
itig1-1Sel.6" average effects of staffings an analysis
was made of the total responses according\ to
schools.

s
.

The same procedure-as in number 2 above was followed
relating degree of implementation to the type of
retommendation.

".1'

4. Conclusions were drawn regeeding the extent of
rly "i'''impl,ementation as perceived by teachers and as

perceived by administrators, and regarding the kinds
of problems and kinds of recdmendations which
seemed to halie Jiigh degree of implementation.

1. Analysis of Tallies of Overall Numerical Responses
of Teachers andlAdmiristrators

The teachers and administrators gaVe numerical

responses to indiCate the degree of their satisfaction.

with the-Implementation of the recommendations of the

staffirig committees. The administrators responded to

172 cases which were referred; 147 teachers responded;

514e.of the teachers had referred more than one case;

each of these leachers that had referred more than one %

case gave merely 'an average response covering all of

the cases which the teacher.had submitted. The present

',analysis may best be thought of as an analysiS of
4

average opinions of teachers-and administrators.' A

7.6

0
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"7.

response of 5 indicated a high degree of..satIsfac;tion

with implementation; a response of 3,'a neutral degree;

a response of 1, strong dissatisfaction:

On the-overall cases, 53% f the teachers.indicated

an aboVe-neutral degree of satisfaction; 50% abbve-neutral

satisfaction was indicated by'admi0.strators. More

teachers (315) were neutral .than the percentage of

neutrality (25%) indicated by the administrators. Fewer.

teachers (16%) wereilitsatisfied
I

than the Perdentage-
,

of dissatisfaction indiCated blothe administrators (24%).

Separating the teagliers according to year of

experience, the highest percentage (55%)_of satisfaction

.

was evidenced by teachers. with six .years or more of ,

experience (administrators were satisfied with 79% of

these cases submitted by teachers withsix or more years

of experience); the next higheSt percentage (54%) was

perceived by -the teachers. with three to five yearspf

teaching experience 4( he administrators were satisfied

with of,these cas laStly, 46% of the teachers

with 0-2 years were satisfied (the administrators were

Satisfied with 41% of these cases). With the sane trend,

dissatisfactioh with implementation was greatest (36%1

'by-teachers with 0-2 years of ,experience (with 28% of.

7 7 .

'58
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vf

this groupby,administrators). Dissatisfaction was leis

with4eachers with more experience; )9-% of teacherA with

3-5 -years (21% by administrators) and 13% by teachers with

more than six years-, (23 by administrators).
.

A trend by schools is also to be noted:

Att
1

-

a. School 5 which has only 4 iesponding
teachers with less ttian,6 years (4
experience has the highest degree
satisfaction by-the teachers (74%) and the
administi.ator (7D%).

.b. Schobl S which has the highest number of'
teacherS; with less than 6 ydprs Of
experiencexperience has-the 'lowest degree-of-

1

satisfaction by teachers and the thizd
lowest degree of satisfaction by. the

',/administrator;
4, .. #4. I

c.. School 9 which.has,the highest number
.

of referrals has the second highest_ . .#

'. degree of teacherosatisfaction (62%) and.
. the second'highest,degree'of administrator

.

satisfactibn' (69%). This school had 414%,i
of its responses2from the teachers with 6-

. or more years, of experience;.school 5
mentioned, in l'a." above had-84% of.its

- respones from .teachers with 6. years or #
. P

more experience. -.
. .4

11

t

;v.
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TABLE -VI 1

,To what extent were' the recomme dations Impleinented

(question'#4 on teacher -tespops sheet)?
Teacher responses are given in ercentages of 'group

(either' total group of' teachers of, a single school, or

of a particular years-of-expe4ie oe group, or grand

total group of teachers of all'tg ve schools).

-7

schools1 strong
yes,
5 4

yieUtral

3 2

strong
rio

teachers #5 (1) 100

with 0-2 #6 (9).22 56 .. ' 22

years #7
74:

#8, (14) 22 22 42 14

#9 (,4) 50 25 '. 25
.

Total (2'8)1,4 32- ' 18 29.

A

teachers #5 (3) 100 .

with 3-5 46 (4) 50. , '25 25- ,

.9 ' years #7 :: (5) .20,, 40.. . 40 ' .°

#8 (14) 7 . 72 .14 7

#9 (16) 25.. 56 13' ' 6

Total (42)1,9 35. 37 7

teachers #5. (22)32 45 14

with 6 #6 (15) 27 27 6 13

or-I. more #7% (11) 9 46 27 9. 9

years #8 :.(14)14

#.9, (16) 50

14 56
50

'22
s.

Total (78);;28 27 32 5 .. 8

ti

Grand #5 ';(27)26.' , 48 19 7

total , #6 ',(26),23 )38 .19 12 . 8 0

group Of , #7 (16),13 44 31 6 6

teachers #8 (42.) 7 12 . .48 19 14 t.

#9 (30'39 28 31 2

tOtal (147) 23 30 3,1 ,10 6

1Size of group poptl tion is given in parenthesis:
.. . ,

VT
9.

.19
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TABLE VIr2 ,, '
. .,

f Extent to Which Administrator Is Thtis Far S'atisfied ....

with. Implementation (#3 on.administratoris repponie :.4' e

sheet for teacher referrals) ,-- ,.
.,

.... ,
N

schools
1 very

.

/ .satis-, ,

referrals' #5 (1)
from

. #6 ( 9 )
teachers #7 (2)

, with 0-i #8 \ All)
'" years, #9 (9)

f : * Total (32)

1.' .'4* referrals #5 (5)
fgom #6 (2)
teachers #7 (3)
with 3-5 #8 (t)
years #.9 (13)

Totd.1 (29)
. referrals #5 (2.1)

from .#§ (13).
teachers #7 (16)
;.4th 6 #8 (18)
or' More #9 (44)
years ". Total (11Z)

ieferrals 45 (26)
from #6 (24)

group
#7 - (21)

,group of #8 *(35)
teacheri. #9. (66)

-r

fied
5 4 3 .2'

,( 100 . . -

% : 22 11 33 .
. 100
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2. Comparison of Satisfactions :of Teachers and,
Administrators Regarding Implemention As
Relatedto Types of Problems ,

A. While there wa a close similar Ay between
the total number of *times that teachers were
higher in their opinion (33%) and '411e total
number of times.administrators-were.higher .

(31%) and the total number of times there
,

was agreement (3%), the erdentage',of 'times
there was agreement is significant because
of the fact that there were fewer cells

_ (1,11 2,2; 3,3; 4,4; 5,5) possible for
.agree t than for the other two categories

,

(which ha Ossible cells each).
Cettain.proSibmswdre'dealt with a

.

great many more.times*thah others as Shown
in the following chart:

. .

Number of.

.'Problem Times Dealt with .2
1) lacks fundamentals in academics .60

,.

2) aggression towards other .

s

children _,

,

....

-:,
54

3) lack of interest in school --. 51 .

4) disrespect for teachers and
,,

authority 40

5) disobedience . 37 4

The two problems with the two highest number
of referrals had the highest agreemerit
between teachers and,administrators (24 times).
The number of cases for teachers ratixig
higher than administratorsf-administrators .

rating ,higher than teachers, and administrators--
agreeing with teachers were quite similar.

Many response sheets had multiple problems
so that the number of problems indicated is

'"..

lthe cells of the first quadrant of Cartesian coordi=
nates were used in-plot-0mq the administrator and

'- teacher ratings for each case.' The administrator
ratings (1 to 5) were along the- abscissa and the
teacher ratings (1 to 5) were along the ordinate.

81
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greater than the -ndMber of response sheets.
In terms of the actual number of response
sheetsy the numbet of problems -(submitted
'by teachers'of 3-5 years experience) for
which the teachers with 35 years of experi-
ence expressed greater satisfactibn with
implementation thanadminisrators"was 119%.
of the number,of response-sheets. Using the
same comparllson (number'of problems as a
percent of the number.oefresponse,shets),.
administrators &pressed highest satisfaction
(82%) with problems submitted by teachers_

, with more than 6 years experience and only
42% with 3-5. At the,same time there were'
many more problems submitted by teachers with
more than.6 years of experience whodesig4a-
ted higher satisfaction (73 problems) than
the '375 teachers. (31 problemS) Yet, in
these dasps for the tealers.with more than .

6 years experience, the administrator
/

was better satisfied (82%) tiara the teachers
(7i%), using, the same 6omwison (number of

w problems as.a.percent of number of, response
sheets). : ,

.
.---.1

. ,
.1, -4 . \,

, I e

.1

)
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TABLE VI-3.,. s ,

74,N.--az'krlil , Z .
Comparidribf Satx,Or al.Ons of leachers and. Administrators
Regarding Implementation as Related-..to Types of Problems

/
- a \L

'1

Number
of Problems
with Higher.
Positive
Teacher
Responses

Number .

of P lems,
wit her
Pos
Admin strator..-
Response

Number ;

of Problems
with
Agre4ment

0-2 6+ T- 0-2 3-5 6- T 0-2. 3-.5 6f
s

Problems
r -

1 .
1 3 7 111, I e" ' 10 3 .13'

2 1- 2 3 6' 1 1* '6 ',8

3 2` 3 5 % 3. 3

- 4 1 <2 2 5
.

1 r.

2: 3 11 f , 1 8 9: 4
`6 1 3 8 12 1 1 '16- 18 G.' 2

2 5 '1 1 .21 6 2

:

c

T r$-Cal

16 .37 I
3 17

4' 12-

3 3 9

1 , 10 15 4d

.124 54

1. :2 5 16

3' 11 %.8'

9.

12 ,3
tcttal 15,
Number
Refrls. 28,
% of .

..

"Refrls. , 4 119'
"PrOblems

,

. % of 40.
..,

11 5 7

"7 , 8

5 13 21.1 ,2

2 2

9 12 2
'31 73 119 7

.26,103

17 1 , 2

I' 1Problems

71, 75 25

33

are described i hapter

i I r!'

15 17'4 3

12 15.2

-.

1 6 11
11 .84 112%24

' .

1

.

42 82 71

a

8

31

:

:'1.1.0 17 51.

x.18 24 60,

. ,4 .4: 9 ,°

%

2 "5 7' 30
13 ',.88 125 356

if

85 79

4
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_b. .91Wma4of Problem ,Having Highest,Satisfaction by
'Both Teachers and Administrators' (ratings
above 3 by both teachers and administrators)
,

Theproblem having the highest degree of
.satisfaction for implementation was "lacks
fundamentals in academics" (21 cases) and the
next highest was "disobedience"..(14,cases).. In

the case of thie problem, "lacks fundamentals
i,. in acadeMics", the total fesponses of higher'

ratingby teachers (26) was higher than the
total responses by higher ratingloy administrators
(15);'tte total ile,tpones ipclude the
rdspOnse in which the'ratingt,of teacher -.-
and4or-administrator.were notiabovd'3,-. Twq of, ,

the schools (labeied x ancrz)'had significantly
.
higher numbers of teachers better satisfied
than administrators,(school'x,' 10 to 5; school z,

1 , 91to.4). School x also had a largenumber of
cases of agreement, in degree of satisfaction of -
'teachers.and,administratort (13":*es).

lr-
i. ;

4r

411,

,
..., .- A A ,(1.-, . IO Order to preserve the anonyfflityof.the five ,schools

.
the schools have here been re-ordered and assigned

4 .alphabet designations. .

r

C'

lP

*.

I

'8 4
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Number of l'iMes Implementations for Solvi Problems
Had Ratings above Neutral by Both Teacher and.'
Administrators

Probleffil 0-2 2'
.

3-5 6+
.

Total

1 3
.

2' 13 18

2,
1 4 5 ,

3 4

.4 .- , i 2 3 '

5 2 1 10 -.13

6 3 2 12 17'

-7:, 1 1 2 3 6

8 1 . 1

9 ..

.

5 6
, i

10 1c ,'34 16 , : 21

11 1 3 4

12 .1 2 4161 8 , 11-

to,

TABLE VI-5

Analysis of Resionset.for Implementations for."Lacks
Fundam4ntals in Academj.cs"

School3

y
w
x.

y
z

1

,Teacher AdMinistrator
Higher Higher.

0-2
2 3,5 6+ T

1

2 1 3

1 . 4, 5 10'

'3 3

3 .1 5, 9N

'26,

0-2 3.)-5

Agreement

3 3 1 5 .6

1 3 1 : 1

A .5 1 4 8 13

a- 3 .1 .3 4
'4 , A

,

1
Pro -ms .are described 'in Chapter III.

2
0- , 3-5, and 6+ refer to yeaO of teaching experience.

In order tojpreserve the anonymity- of,the five schools
the'schools,kleve here'bee\re-ordered'and assigned
alphabet designations.

,

7.,...

4'
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0

.
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c.' Type of 'Problem Having Highes*AgreeineV, .in
aelosh-,Neutral Opinicin Regarding I ation

c>

-:)-. .

-
. (rating- s, below. 3 by bott teacher ...-..

.

. 44,....

- -',.H.
_ , 'administrators) :- , .

:,_ .. .

. . lk `" 41.-5 -:-T.:: .

The problem havingektre highest a. ee*girt-4.11,-
-, El tow-reutral opin:ion. was "aggression toTolktras- -

other children" (with-6.;cas ,)-. Second ghest
was "lack- of interest in s, .61" with 5.-:caaes),..

-- -4
rn the case of "aggressio a, 4.- w vwaras other.,,:`-

...r r . ,
c.

* ,..

7
* children" fewer teachers, ha responses ill er : ,

.:, tfian administrators (n)-- than admini.Str4r/re had '
$,.. - ,responses higher than. -teachers (18) ; almost all

- .4
. in the latter category 'were, concerrifrig cages-

,-: ' submittg.el by teachers with aix years or mq,',e., of

a . 61 experience. There were 24 cases 0,fitagreq..4fent -
-, .. between teachers and administrators. .. *,:,':":1.,

. .,
-

-,, -

--%:..-4S..;.
0-,

r

;

.

. -

at. the be4inning_' of this
.to, thOse- cases c;rh
rator gave: a tat;%.lig:',1oAr

es refer. to all.-°f :the,vases 4,0
gave, d'.highei rating - 4- -

-

t.

/
't

( .

.
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-TABLE' VI-6

---,-NuMber of Times Implementations forSolving Problems
7:z Had Ratings Below Neutral by Both"reachers and

4 .

I-. Administrators

. .

6. 1.

Problem 0-2. - 3-52 6+
,

Total
1 3 / 3

=2 3 -3

3 2

4 -1 1

1 3

2 6'

1 2

2

4 5

3 4
. 1 1

3 4'

2

6 4

7 1
8 2

9 1.
10 1 e

11
12 1

TABLE VI-7
,

Analysis of IRek:ionses. for Implement ationS for
"Aggression Towards- Other Childrerf"

o

V

.68

School 3 Teacher Administrator Agreement
Higher Higher' .-:

0-2.2 3-5 6+ T 072 3-5 6+ ,...T 0-2 3-5 6+ T .-

. , ..:

v 3 3 . 4 4 3 - '5

r
s w 1 5 6 1 3 4,

x 1 1 . 2
,

1 3 4 . , 2 1 4 7

S7
( 3- 3 3 3 2 2 .

4 Z .2 Z 1 5 1 4'° '4 8
A

. a

1Problems ate 'descripedl:u.il Chapter III..,

20-2,
3-5, '''and:.6+ Years of teaching...experience.

.

3In orde4' PrefPi-V110;.:010.tikrility.. of the five sch sOols '

the schotti."§- .44.vp arid assigned.,

41phabet!.'d6 s:tigry4.ii;sif;.tf.:::',..',it'z

. , "

' . 4. r , % ,:; '. r:
C

64 ' .k .
' -.

,.. .

;.,
r

, 4", ' '.7. - ,-* 8,7,..,_,,,,:,, .;,N

:
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3.Coqarison of Satisfactionof Teachers and ..
Administrators Regarding Implementation As
Related to Types of Recommendation

e,

.14

There. is some similarity between the degree
of agreement between _the number of times
teechers had higher satisfaction (33%).,-
adminiStratOrs had higher.satisfaction (38W
and teachers and'administrators-agree-d
at the same time a small plurality exists
for administrators:

Certain recommendations were dealt with
a great many more times than others as shown,
in the following chart:

4,,

Recommendation. Number' of .

Times Dealt
., With

ly teaclier solve 36 1

2) ;'request for 'psychological_ 41

3) social worker ,31

4) change in claAsroom 29

The recommendation wi.th the highest number of
times dealt with has an almost Igual number of
higherNteacher.responses,(20), higher administra-

tor responses,(19), and agreement responses (17).

Yet th'e recommendation with the second highest
number of times dealt with has a decidedly low
number' of agreements (4) with fairly scores for

teacher higher (2l)'and administrator higher,
(16), There _is a decided plurality of teachers_
having higher ratings (14) in contrast. to
administrators (6) for the third type-df
recommendation dealt with 11 cases 'Where
administrators.and.teacherOlgree.'.,Fot the
recommendation dealt iaith,ehe,fOurth highest
numbqr of times there was a. fairly .equal distri-

bution between .teacher higher (s),'and
administrator higher. (11). and agreement (9).

,

tiany response sheets ,had
r&commend4tiOng so, number reaofilmendfations

indicated is g eater ,than the numberOfresponse,',
sheets. Using the number Of recoditendatiosiS ab,
a percent of umber.of greaterperaent
showed teacher higher, (71%-) thap:admidig.trator



.

r

1

higher (63%) or agreement (57%). The
administrators were better satisfied with .

implementation of recommendationsTpr oases of

"teachers with six years or more experience t,

(741) in -contrasE to 54% for 0-2, and 30% for
3-5, yet the 0-2 teachers1(86%) and 3-5 teacher's

(77 %) were better satisfied. than the six-plus
teachers (6640.

4

1

.
I
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TABLE VI-8

. .

4
4cr'

J71

Comparison of Satisfactions of Teabhprs And Administraord
Regarding ImploMentation as Related to Types -8f
Recommendations, ,

Number
of problems,

'with Higher
Positive

4 1
"Teacher
Responses .,

0-2 3-5 6+ T
Recommendatio.ns 1

1

Number Number
of Problems of Problems
with Higher with 4,
PositiVe AgreeMent
Administrator
Response

-Grand'.

0-12 3-5 6+ T 04-2 3-5 6+ T 'Total

I

5 '1

2 3, 3 3

2

5

4/

9

3 7 3 11 .21,1 1 14 16_

3- '5'.

5 1 #2

7

8 - 2 8 .14 1 .

10

14

5/
/. -I.

11 1 3, 4.:\1

12

13

14 1

2 f.

".

17
-7

2. 8

2'' 6

1. 3

1 1 1

2 3t 24

5' .11 31

10. 1 -.8 9 29
lor"

2 2 5 - 14 -

1 u 1` i., 1.0

15 19 7 2.. 8 ' 17

1 2 1

15 . 4 '4' 10 18.1
Total. 24- .26 6 8- 11'21.5'

NumiSer
-refrls 28 26 103

, 4, -I

'RefrIs_ '86 7744, 66 :71 54

f
,..RCIMndS:--:.---. -:-'33

./ 0.

-% of

124s60tia).

1-

AP,.4rP

30

2 a. 7--

117 14 2 2' 6 10 -42" r

77 102 17 16 58'1 91 '303

.

74' 63 61
,

, 3.8

62T56. 57 *.
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b. Type of Recommendatibn haing Highest Satis-
faction by Both Teachers and Administrators
(ratings abdve ,j1py both teachers and

.administrgtors)

The-recommendation having ihe highest degree.
f.satisfaction for implementation -was "teacher -

solve" (23,cases). Ithe-next hi4hest was "6hange
in' classroom" (12 cases). In,the case oft
"teach r solve", there Was a fairly equal
distri tion between teacherihigher (19 cases),
adminis rator higher (17 cases) and agreement
(17 cases). It is imteresting'tftt the admini-.
strator of school x was largely responsible

-7'for bringing up-the "administrator higher" total
' (with 10 p ses from school glland the "agreement

higher (wi 9-cases from school x).

4

1In order' to pTeserve the anonymity of"Ithe 'five schdbis

the` schools have .here been re-ordered and assigned
11. "alphabet designations. -

r

dr

z'

S

.
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TABLE.VI-9

Number of-Times,Implementations of Recommendations Had.
Ratings above Neutral by Both Teachers "and Administrators'

Recommendations) 0-22'

2

3

4

5

6

7%
8

9

10
ri
12
13
14
15.

Analysis of
Solve"

3-5 .

1

1

1

1

3

6+ . T6tal.

5 6

4 6

9 11
2 2

1 1

7 e .---

.t-

7 11
10 12
5 7 L. '
1 3.

15 -

2 4 't
8. .9 .

TABLE VI-1D

Responses for Implementations 'for "Teacher

SchOol3 Teacher
Higher

Administrator
Higher

4 .

Agreemeht,

0-2
2 3-5 64.° T 0-2 3-5-16+ T 0-2 3-5 6+ T

V 3 3 1 1 1 1

w 1 2 A3 1 1 2 1 1 2

x. 1 1 ld 11 5 -9

5 ,5 1. 3 4 1 2 3
A

' 2 1 3 3 3 1 , 1

.
Recommendations are listed at the beginning

2

3111 order to preserye the anonymity-of
the schools have here" been_

alphabet designatiOns:

.
,

0-2, 35., and 6+ refer'to:years of feaching

.

, I. d.ti

" Li

A.

of this chapter.

experience

the fiye schools'
and assigned

7.3
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c. Types of Recommendations Having,thejliOest ,4reement
in Below=fieutral Opinion Regarding Invlementation,
_lratings below 3 by both teachers and edminIstratOrs).

The recommendation ,hiding hi.ghest agreeM4
(4) in below neutral opinion was "request-for' -
psychological this case- the totalteacher,
higher was 21, administrator 'hither 15,, and agreement

4. Teachers of school x'0 cases) have, a decidedly
'larger nuthber of more satisfied opinibns than the

school x administrator (2,case). Otherwise teacher..
,

higher and administrator higher grbups-are.fai-rly

4 close for the other 4 schools.

4

7

Y..
.

04 I

a
.$

0

to
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i/LABLEVI-11
t

:Number of Times Lmpl entations forRecomMendetions
11.dd Ratings below Neu ral by Both Teachers and.

,Administrators

'.Recommendations

1

2

.a a 3

4

5

6

.7
a 8.

9

10
A 11

12
13
14
15

1.

7.

I

-10

0-!2-
*

1

2

3

75

'
3-5 6+

' 3

3 3

1 2' 4

2- 2

1

2 .4

3' 3

4 ' 1 2

2 3

1 4

, . -TABLE VI -12

Analysis .of Respon'se for .Implementations for :'request
for psychological" ,;

School 3
... Teacher Administrator Agreement

Higher Higher 4

la-2 3-5.6+ .T .0-2 3- 66 T ,G-2 3:-5 6+ T

4

'Y 2 if- .2 2
4c .

W;" l 1 2 1 1 .2 4 : 3 3

x ... 1 3 5 9 %, 2 2. 1 1
y - 1 2 3 .4 4'

,

z 4 1 5 I 3
,. .

Total ' 21 '. 4

. _._

1Recommendations are listed at the beginning of this chapter.

,y' 2 0-2, 3-5, and 6* refer to years of: tiaching' experience,
,

. t

3It? order topreserye.the anonymity of the five schogls
the .sc)Oole have here been re-ordered and assigned
al habeb.designations.

#

1

`9 4
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4. Summary .

a. Both teachers and administrators appear to halle .

. . .

positive attitude regardinvthe-implementation of the
),

,

recommendations Ff.the staffing)Meetiqgs.. SU of the

teachers of- the five schools had; an above-neutx-e4Idegree'

ct satisfaction; 50% of the responses of the'adMinistra-/
tors were above-neutral.- Both teachers and ddministra-

..

tors have a low degree of dissatisfaction .with the

- implementation of the recommendations of the staf

committees.

fing

b. There seems td. be adirect correlation 'between

yearS of teaching- experience and positive. outlook on

implementation of. staffing.recomffiendations. This was

shown in 'both-the total respOnses'frowteachers of all

five schoolS, but also by _the tact that the school with

the highest number of experienced teachers was the:most

satisfied. From all:five schools a higher percentage

of experienced teAghers seemed-bet-ter satisfied wi the

t

implementation than the percentage of the less exp rienced

teachers'. The present' rtesearcher speculds that this '

'relationship-might be caused by many factors, 'among Which
4

-might be the following:

1
1)' More h g ly experienced teachers might bet able

76%

rr

re
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.

. , to'assist with the implementation, so.that the, actual'
,

.

.

..

.implementation-might indeed proceed more 'favorably.
5 J ' 40

2)-. More highly-experienced teachert, iealizing the '.

,...difficulties of implementation, might be more

r
appreciative of whatever implement t' -on is accom-

plished.

I.

c. Furthermore: Administrators giv "'a higher rating

: of satisfaction for. implementation of eferrals bsex-perienced teachers. _This couYd'be dp not only to tl

fact that experienCed teachers migh Yelpt make the;

implementations, more successful bit aps to better

screening by e/xperienced -achers o ses,ame4blecto

staffing meetingt, and to implementation of 'recommendations.

. d. bissatisfaction with implement&tion seems'greatest

with theileast.e40erienced teachers.

The,school with the highest number of referrals and .

stuffings (but nOt the highest number of experienced

teachers shad, the'second highest'favorable responses

re ding iMpl.emehtation. This,perhaps indicates that

the hi /h degree of'

at thi sChool prov

experience with ieferrais and staffings
\,

ided opportunity for development of

improved implementation.

Co.

4.1
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f. ComParison between opinions of teachers and admin-

istrators shows a remarkable balance: Abut one third of
..

the Opinions showed complete agreement between teachers'

and administrators regarding the degree of satisSactIon

concerning iMplementation (35% as related to.types of

problemp and 29% as related to recommendations), .The

cases where the teachers gave,higher satisfaction
--.

,. .
. ,

. .

ratings Were about the same ,numbar as the cases -where

,'the administratqrs gave a higher rating.'

g. The Problem most referred and with the higheStde-

gree of'satisfaction with both teachers and adritinistrators

regarding implementation was "lacks fundamentals in

academics". More'teachers were better satisfied 'with the
a

implementation of this problem than were administrators,

perhaps because he teachers were-closer to the impleMen-

tation of this problem than were administrators.

,

h. The type of problem having.the highest agreement
aa, . .-

in below-n6utral opinion regarding'implementation was
,

"aggression towards other, children" and the second highegt

was "lack of interest in school". This would-seem to

indicate that these two types of problems might be

especially difficult ones With which to work.

,,97

es



79

i. The typd'Of recommendation .having the highest

satisfaction by both teachers and administrators with'

regards to ithplementa on was "teacher solve". The,.

.

t.
recommendation havi4g the second highest satisfaction ,

reArding its implementation was "change of clas'srooms".

,I.
..'

j. The type Of recommendation having the higheS-t
.

.

- ,

agreement-between teachers and administrators Ti,th
, %--

.

regards to below-neutral opinion concerning imi5lementa-
% .c

st.
.

tion was "reqUet'fdr psychological" . This perhaps'

reflects.the kac,that'Ithere are often long waiting lists

for'pSychological exathillationstd be .conduCted and also
,

, :,, '

long,waits
9
for- the reports :to be typed after:tEe . .

i.I,

.t. 1 t P . .%

examinations are cbmpleted.- Then too, during the period

ot this study' there, was :no enough time.for many of the

psydhologigts' recommendations to be :implemented.-

c
. , ,

2k.'Varlifionwas shbwn between schools ,in. teacher
,_.

, , 1

response and in administrative style.' The School with

the .highest number-of'experienced teachers gave the

highest positive respbnse regarding implementation. The
.

school with themost inexperienced gave the loweSt. The

school with the most referral- cases gave the second
.

1t
-.

highest positive response. One'administ. rator is noted'.

to have given extremely positive response regarding

-

/.

1

1
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CHAPTER VII

RESULTS ON STUDENTS

0

The, following analysis of the:results of the,

staffing procedures upon thestudents is based upon

response items contained in the response sheets for

teachers1 and response items contained in the response

'sheets for administrators.2

Numerical responses (5 being a strong '"yes"; 1

being a strong "no";4,3,2.being intetme late responSes;

3 being "neutral") were given by the teache to four

questions. Provision,was made_for open-ended comments

in the form of responses' to.questions related to three
A

of the four numerical questions:

'1 a

1. Have the stafings been of benefit ti:z
those pupils referred?

5 4 3 2 1

In what way(s)?.

'How can the meetings become more beneficial
'to t e pupils?

7-te Appendix A =nd Chapter IX.

?Se Appendix E and Chapter VIII.

1
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4. 4 tom.

t.,

To -the4.class?

.4 -3 1

In what way41: .

4How can .the recommendations bemade to be-
more benefiCial? 1

fr

Numerical responses to the folloWing question were
,given.by each administrator for "each of the cases handled

0 .

in his sollOciL-bYastaffin4;ineetlinifg:::7.-...
. Ef fgt. ..6ri P:Eud6frf'.,iii(1.g....far4:-.-:,

0

0

-, '.. - ' 7. "Iti "ad'clition , eaa aanaffiStrat,4±';.- '-or', eadti'.'ag.f_hes..caie.S:
1., . -.': _.-. . . :.'''. : ''' -*.- ;- .. --. ;''-':- - ''.- - ' -.....:-.' :**--:.

haridIgd-_ ni his school by .staffinglna laegtl'ir5s. oate9or.3z_ed
.......:- .. \....':',- .: --- --- -... ,...;,::::::.-:,::1..7.;-"::."';-. .:\.

;the,. tyiD4..oT..types lof, prokIem kw-i-a- At9tivat'ed -the refer,-: 1-
... . .

. , and else categoriz d the type or types ,of ideornrnio. 'datitt - : -..
: -

,

.wriiClf- the 'stffing comm. itt.&e fria
1,

7. '--

.

7 a "'
. .

A0,.:400. 0'

4.1

4
:.1Atc r."

0
,,*;;,

01

t4
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The types, ;g Rioblemsi used were:

1.!A1isptoedienCe
,-.2.%heAlth
; 3.*etionally disturbed
%!;4. mental retardation
5. disrespect for teacher. and authority
"6. aggression.toWards other children
7. excess absences
8. habitually tardy
9.J.ack. of interest in. school
10. lacks fundamentals in academics
11. unusualSy withdrawn
12. others

The types of recommendations2" used were:

1. parent solve
2. administration solve
3. request for psychologicar
4. ERA (Early 'Remediation Approach: spe

social adjustment pla ement)
5. social adjustment ularr .

6. refer to court f
eS4r parental.sahool

7. refer to court:.prosecUte parent
8. 'nurse ,

9. social worker
10. change in classroom
1. transfer to another school
4 discipline the child

18. teacher solve .

14.attendance officer .
15. other.

0

. r

The use Cihichhas been made o these tespOnses of

.;1,

i eachers and administpators is a; follows:
v tv,

, 1- The overar. tallies. of the numerical repponses.of the
. N\ teachersand administrators were analyzed.

. %

,.,,.: .1

t., .. k . / . ..4 '

SeeChapter M.-
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V.

. .

Z. In conjunction with these 'tallies-, an analysis was
made of the open-ended responSes..

3. The opinions of teachers3 and administ'rators were then
compared regarding the degree of positive effect upon
each child as related to the kind of problem that was
attempted to be solVed.

MN ./

.a. In how many cases pf each type of problem did
A teachers feel, that the effect'was morepositive?.

In now many cesesNdid administrators? In how
many cases .did administrators and teachers agree
',on the "degree of positive effect?

b. For the, type of:yroble*-thatjlad the highest amount
of teichets-andadministfators regarding above
average positive effectsof stuffings, an'anelysis
was made Of total responses according to schools

, --

c. For the;type of 'problem that -had the agree-
ment of teachers and'administrators- regarding
below average effects'of staffings an analysis` was

made of the total responses accordingtoSchogls.

4. The same procedure as in number 3 above was followed
relating effects to the type"of recommendations.

5. Condlusions were drawn regardin the general effect
of thestaffings upon the child en and regarding the
kinds of problems andkind's of recommenditions which
might be especially suited to he staffing procedures.

1. Analysis of the Overall Talli s of the Numerical
Responses of the Teachers and AdEaators

a. The overall administrators s responses to the,question
"Effect on the st dent .thud far?" showed 35%.above::'
neutral, 34% ne ral, and 1% below neutral. SchodI

9 adMinistr with the ighest number of teac
referrals, gave 49% ratings above neutral; school J5 .2

AA small minority of teache#s sub
case. For these few responses,
sheet was an average tespbhse, t
taken to adjust these average ra
indicated by the administrator's
a) For the multiple cases submit

itted more than one
inoe the teacher respon§e
e following steps were
ings,.using the variation
responses:
ed by a single teacher

the administrator's regponses,for each of the cases
was averaged.

b)' For each of.these cases, the administrator's vaiatiph
from the average (plus or minus points from average)`
was *used,sto adjust the teacher's-average:

c) If a teacher a44ady.had 5 or1, nothing could be,
added or subtracted,,

T
103
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a

administrator with the highest number of 6-plus
teachers had the second highest' number of ratings

above neutral (31%Y. School 7 administrato with
the lowest number of case had the highest number

of neutral ratings (62%).

,

TAB-LE-;1.7I I-1

..

,_',...

2
,

Effect.on
k

Student Thus Mi. (question #4 oh adnZi st atoris '

respOnse sheet' for teacher referrals)? Responses
given in ,percentages of the number of teachejr refertal

Of the teacher group involved. ,

schdols1

,

teachers #5-;
with 0-2 #6 (9)

years, #7 (2)

j. #t3 ("1l)

#9 (9)

Total. {32)-

t

teachers #5 1.0y.

with 3-5 ;46,, (2)

years 47- -(3)

#8 ..., (6)

#9 (13)

Total (29)
-. .

teacheis #5 (20)

with 6 #6 (13)

or more #7 (16)

years #.2 (18)

#9 (45)
Total (112)

#5 (26
#6 = (24)

i7 (21)

#8 . (3'5)

#9' , (67)

Total (173)

grand
total
group of
teachers

strong
yes.

.

neutral
. .

:trong
no

5 '' 4 3 . 2 . 1

100
11 11 33 45

100
27 9. 55 T

33' 22 11 23,11
13,. 19 34' )15 19

.....17:1.."1;4
.- ...:

40 . 60

50 , 50
33 67

e.

33 56 11

,
31 38/ ,

31
28 38 24 -- 10

5
...
30 40 20 5

23 15 46: 16
25 56 11

11 6 , 44 39 .

22 33 20 11 14
12 26 32 22 8

4 27 I 31 '23 15

21 ' 17 18 '" 25:
24 \ 62 14 ,,'

i 14 12 49 25

16 33 \ 24 15 '12

10 25 \ '34 21'" . 10

1Size of group population is qiVen in parenthesis.

1
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The tallies of teacher responses ,bverlap. The-
questions to. which the responses were made are
-abbreviated as fdIlows:

. .

HaVe
- staffngs-

,ft beei0oif.
45P4eft-t to.

those
/ . istuaentt -.

referred?. ,

4

29 As a
resu4 of

. the
implementation
of the
rec.ommendatidhs
has there' been
improvement in
the pupils

;(- referred?
`
A. ,,Y;;Ir, A L

'Siete& in,' .p:rcents. above
391 s3.600e- '421 =above
3 8 "--npU-tr4-1,. c3,;:' 331 neutral

f 231', belo . below
it. ,

\N

B 0_ ,,E1.31TRAL
-1 !il(arranged! according to yea

*4,

I6,!;;;,. 0-2 yrs. 39
Xx,ri 2%-- 3-6 .yrs. 41

I` 5%. 6 +, yrs. , 4 1

3) As the
referring
.teacher did
you find
the. _

recommenda-
tions to be
beneficial,
to the
child?

REFERRALS
neutral, neutral, and below)

53% abode , 33% above
31% neutral' 32% neutral.
16% -below 35% below

4.) # As the :
referring
teacher did
you find the
recOmmendatiOnS
to -be
beneficial to
the class?

4,

rs of tbachirig experippce)
0-22-0yrs.. 50% 072 yrs. 27%
3-5 yrs. 42% 3-5 yis.*35%

%9 6 yrs. 49% 6+ yrs. '38%

B 2 14* 0
.

N E T R A L
(arrnged. according to years
0 -2 .yrs.,. 30% 0.22 yrs. 34%
3-5 yts. -21% 3-5 yrs. ,22%
6-F 'yrs. 21% 6+ yrs. 26%.

3 .

of teaching experience).
g--2, yrs. 23%. 0-.72. yrs.-- 2
3-5 ts. ,20% 3-5, yrs. 2
6+ yks. -28% 6+ yrs. 3

7%
5%
4%

;-_Certain trends seem indicated by the above figures.
A 'posiOive effect on the students, is noted by the
overall teacher ratings.. The highest positive
ofP_Oct (53%), is noted when the question about an
individual Student is directed to the referring
teacher, whd pres3.uriably would'be most knowledge-
able about the 'effect. The highest be).ow-level
effect (35%) is given when the question is directed
to the referring ', teacher in terms of the effect
'on the class.

,

Related, to years of experience, the highest
aboVe-neutral percentageS are when the questions

,

4
Cr
L./ t,10

1

86
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are phrased "effeCt of'staffings" (0-2,-46%;
3-57 42%; 6 plus, 55%) and "as referring teacher,
the 'effect on the student"' (0 -2,. 50 %; 3-5- 421;
6 plus, 49%). The 6'plus group takes the brightest
view of the total ."effect of staffings". )The"
lowest above7neutral percentages, are regarding--
"4fect,on class" (0-2, 27%; 3-5-, 35%; 6 phis, 38%).

.Related to years Of experience, the highest
below-level.percentages are in answer to the
questions "as a result of.tmplementation the
effect on the student" (0-2, 34%;_3-5, 22%; 6
26%), and. "effect on class",10-2, 271; 3-5, '35%;
6 plus, 34%). The 6 plpsz-teaChers take the
dimmest view on the effec:ts.din the Class.

I

4
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. TABLE VII -2.

Have staffings' been benefit t4 those lit.n54's, neferred
.

(question--fr on teach,erresPonse form)? .Teacher
responses are given imppercenta:ges of /group (eit)ier
total group of a single;,sdboo4 'pf./a i3articular
years.:-of-experience group, or of the grand total group'
of teachers -of- all five schools)

choolti. strong ,.neutra1 strong;
yes .

no
3 3j ~ 15 . 4

I°

teachers
, .

with 0 r-2
years -

#5 (1)
_#6 = (10)
#7 (12)
#8 (15)
#9, (4)
Tot'll. (42)

/ 6

100
2'0 .50 = 10 20
' Y 42 '.. 2,5. 8 , 25

. ' 20 33 14 *33
25 ; '.50 25'
13 .33 23 13 17

teachers #5 (2) 100
with 3-5 #6 (4) 50 50
years #7 (8)` 50' . 37 13

#8 (15) 27' 40 20. 13
#9 (11) 9 27.. 55 9
Total (40). 7 35 37 12, 9

ii
teachers #5 (22)- 9 31: 50 , 5 5:
with 6 #6 (15) 13 .13:t 47 7 20
or more #7 .
years #.8 (19) 5 16 42 ' 16 21

-.#9 *_._ '(36) 25 30 33 6 6
'TOtal (92) 13' 27 39 8 -, 113

liiigrand ...- #- 5 (28) 11 32 .,.. 43 11
total -- #6 (29) 21 31 - 28 -,, 10 10
group of; -#7 20) '45 30 5r;" 20.
teachers #8 (52) -10 18 37 -.- 15 19 1

49 (51) 22 31 37 4 i 6
Tbtal (180)13 26 38 10; 13

;

..

1Size 'of group pulat 's given. in parenthesis.
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r 1. gr.,
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tr4 -

.

N J,:

* .40#
$

. _40.41,14-

-,.C-%-"*
.;

5,-; ' .- *s

le.N.4';ek;r4r; 44'14s,OttleR
ple ,r_e_iDonse

4,1

rIlt " '' 0.. ,s'e;P.ly 4 * IC** . ,
. , :A e

.i. 4 .4it4'..'; 4, eil:e,ik

. je:14e-:7- '" le,7?...- .
. - ..,,.....>-- - ::-.-,' -.i-

.-'
--.,. .....,. ,. .,.-

89° 1' iz
, 1 ,

1:
: ,

: '1 4"r 5=.

$1g;ing of the recommendations_'
Jan the pupils (question #2`,-
? -Teacher responses are gj.
killer total, group of teach
a particular years-of.re corice :

$1/ 48

4:54t,Z14 if,S.4 4: :'; '''''. "44' ''`''' t*:...01.-4, ,.. ' ..e:;, '4'01.".."-.'440
* ... 47. i zo.4r-01. .40- .. , -... .14,,p.,, ilf, 5* 4 n'''' Sy!"'Y

.4,4, it, ,:.,,,,,,/14,.. ta., r:',` ...., .:: 'v +. 'Ar. --:iptiO
...-' 4- 46-6 * 4.,4--. Ff , , ....,, --

4. tst.re , 11. 1 .. 4', 4 3
neutraL

- -, - ,.... q.,,,. t
strong 4 -e Di,* *

, 6 t . . )r . "t-. - '""c.5, ..4 1 1 i Iiiii 6Z;
, 41. attib Ij, 4 z no
, .9-7. ',,,,..hi. ,, .

A*
'''.4. 0* 7 t-4,e ...p.-4 It 3 , 1, .,..!,<,,,,A,

0.,,T';:,, IPIIKel

teachers #5 . -'4*-411`-z,t, `a - .
'-'\, ..,4,

.

with 0-72 #6 -t4:1,3,- '" i3.3'-:: '12 11 11- If:4,

years #7 . , %;,11',1.7.tt>i4.,:--:

....

# (49411:!.t7.-:' 15
# -9 ( 33

--Total ... 27

.-',41-

01 .4p140.51. tots`] 4#-oula of teachers all fiife

.

teachers
with 3-5
years .

teachers
with
or' more'
years

#5
#6 (4

4e7 (6)

#8 (15)
#9 (11)

Total (39)

#5 (22)
#6 (15)
#7 (12)

#8 (14)

#9- (30)
.r.rotal (93)

9

7

5-

13

6

13
8

31
67

27

100
50 .

33 50
14 60
45

37

45 36
13 27 ;
17- wk.
12 41
53 24
33 32

31 . 23

13
9

12

9

20
8

12
10
11

grand #5 (28) 4 ' 5029._---
total #6 (28) 25---;-25 18. 14
group of, #7 (18) 22 4 6

teachers #8 (45) 2 '13

#9 (44) 11 . 50
Total (163) -9 .

1

17
13
9

10

,5
27
33
29

15

18,
28.

5 18 22
3.

13
27
33

9
13

Size of group popUlation ,is given in parenthesis.
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-TABLE VII-4

. .
.,

As the referring teacher did you find the recommendations
to be beneficial to the child' (question #3b on teacher
response sheet) ?- Teacher, responses are .given in 'percentages

of group -(either total group of teachers of asingle
school; or .of a.:pariicular'years-of-exPerienbe group,
or grand:total of teachers of ail.five school's.

'

, schoolsl
-.

,

4 teachers -#5 (1)

with 0-2 46 i9)

years 47

#8 (11)'
.,

.. .
#9 (3)

Total (20

. .

strong neutral strong
yes nO
5 4

, 3 2 2.

100 '

22 34 ; 22 11 , lt.
,.

15_, 15 39 .Z3 ...,..-'8

33~ . '''.63 - & -ts ,

, ,
.

23 ,, 27 27 a5. $.

teachers #5 , (2) '

with 3 -5 . #6 . (3) 67
.

years :#7 (7)

,.#8 . ('12)
,

. , #9'. (9) 22 `

Tgtal (3\3) 11

( teachers #5 (20) 5
. w4 4,h'6 #6. .,(13) .15

or tt'pore '#7 '(9.) 11

years.. #8 (13) ,8 -,

,..449. '(22) 23,
Total (77) 13

.

grand #5 (25)'8 .

otal . #6 (25) /24

,groupof #7 (16) ,6

teachers #8 (3'8):18

#9 (34): 24
, TotaL. (1*-23

.90

1

190
33
57
:17
22

.1,31

....'t.

*...29 ..-=

50
45

.,17

14'
.

33
Li

''20'

. .4-5 '30-..,.., 20
1.' 15 32\ 15 23

. 22 22. 34 '11

23 31'. - 8' 30

, 55 4 i8

36 22 .. 18 10

'. 44 28 20
-24 24 12 16

38 25 25 6

18 40 21 13

46 15. 15

30 31' 10 6 IN!.

Size of group population is given in parenthesis.
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TABLE VII -5 -4:,..,_
r''e. .,-. =,r,' ,

As the referring teacher did you find the recoriundations-'
to be beneficial to the class (question #3c on teacher",

. .
-.` response sheet)? Teacher respotises are given in
perceiatages of group ,(either total groappf,,teachers of
a' singlq gchool,, or of a particular yekrs-of-expeilence
group, or grand total, of teacher4- of '-all 'five schools) .

schools1 strong
yes

1

neutral-
...

-

.
.strong
'tie --

5 3' 2
-

1 -0

teachers #5 (1) 100
with 0-2 #6 (9) .22
years' -#7

11 11 *11

) #'8 (13) 8` :- 8 54 23 7

#9 - (3) 33 33 33
Total (26) -15 2 46 19 -8

/ea's.

teachers #5 (3,) 33 67
,With 3-5 #6 (3') 6.7 33
years %, #7 (5) 20 60,- 20

#8 (12) p, 58-:. 34
#9 (9) '22 33- 33 12
Total (32.) 16 19 41 22 3

teachers "#5 (204'5 25, 40 fO :20

with 6. #6 (13) 16 8 . 38 15 . 23,
ormore fi7 (91 22 12 33 33
years 8 .(12) 8 17' 33 8 34

(20) 2,5 45 15 ,5
Total (74) 12 26 28 14 20'

grand #5 '(-24) 8 25 33 17 17

tbtal #6 , (,25 24
group of #7 (m)',

12
24fr

36
29

12
21

16
29

teachers _#8 P7) 49 22 13
#9 (32) 22,-
Total (132)13

41
20

22
32 -,'-

12
15

3
2?7,

* /

4

1Size of grOup .population ie giNien iti parenthesis.
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1

2. Analysis of Open-Ended Responses'

a. In what Way(s) have staffings been of benefit to
those pupils referred?

With regards to responses from the total group
of teachers, with all levels of teaching
experience, the comments were generally positive.
In school-6 there were more comments asking for
ideas for the teachers.- In school 7, the
comments for teachers with 0-2 ,years of

- experience were positive; teachers with more
experience had a mixture of positive and
negative comments. In school 8, teachers with
0-5 years of experiende seemed to hate more
negative comment's.

Responses from most schools indicated:
1) the .positiirel benefit of the.previous
'teacher's presence on staffing committees

2) the benefit of sharing ideas
3) alerting of special teachers to the children

with special-problems was helpful'
4) improved unders.t4.nding.on part of homeroom

teacher.resultedlrfrom staffings

b. How can the meetings become more beneficial to

the child?!

With,the exception of the responses from 'one

school (which contained some cynicism or
skepticism from teachers of all levels of
experience, the responses from teachers- of all '"
levels of experience were generally optimistic

. regarding the continued.development of
staffing, meetings. A selection of typical
comments found in response's from all schools is:

1) .more time needs t6 be provided' for meetings;,
continue, the project; hold foll6wup meetings

2) at'times involve parents for greater depth
stiidy of children; ,at (times invalvestudents;
more family information needed

3) committees should include all teachers having
contact with students; special teachers shOuld
be included; sometimes, outside spdcialists

Y. 111

Q
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4) teachers should Ystick'to-the point" at.mgetings:
5) assure:10110W through of recoMmendations
6) there should be more positive .recommendations

for immediate behavior in classroom
-7).obtain long-range help for students
8) more data should.be.-gathered in advance.

and,presented'at'meetings

c. In what way(s) did you' as the referring- teacher
find the recommendations to be beneficial?

With the exception of one school the comments
tended to be generally constructive and may be'
summarized as followg11 Le.

1) realistic recommendations were made'
2) bettei understanding o'f Students-
3) increased knowledge of resources available
4) better understanding GE limits of school

d. How can the recommendations be made to beimore
beneficial?

. .

I.)" more realistic recommenaations
2) involve parentS and stude s:

3) involve counseling of stu r nts ..

4) involve more specialists -

5) 'in- service regarding how to hold staffing
meetings ,

.
, , \

6) think of how to develop further resolirdes.to.
. follow up recommendations
7) cooperation of all teachers'inVolved
8) more advance information to coMmittees regarding

child . 7' .

9) contribute immediate steps to alleviate the daily
pressure encountered by teacher and class . ..

.

10) concentrate on ways to motivate .

11) more followup meetings

3. Comparison Between Opinions of Teachers and Administra-,
tors Regarding Degree of Positive-Effect Upon Each
Cad As Related to the KIHU-a-froblem That Was:

. Attempted to Be'Solved

. .

112
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In'a large number- of Cases (40%) teaptor4;g0V
a higher positive rating for'-effe6t.cmAhOv'
students (in the solving of probl
the administrators (32%); only' -4%
had agreement betWeen teacheks'and

. r. .! .tie

.r
: 1

t

,7 .=

-00 ,
414tiatOlr's. -

Certain problems were dealt witava a-14411r. -

snore times than others as shown -in
following chart: A .-

ProbleMs

1) lacks fundamentals in
'academics

2) aggression towards other,
children

3) lack of interest in school
4)- disrespect for teachers

.q

;cs, Times
'-lieart With

.04

52'
'.

. and authority .

5 Ydisobedience. 140

A

. .t . .
. -

IA

The problem with the.higheSe%nutqber"oft,tpliS.
dealt with, "lacks ,fundart*Otals4n acattemics",-
has a higher percentage 4eas;41*,A104Ntin§
higher positive effects oitChipi01420 than
administrators (27 %) and an &g.t.6*,01ptignT-
teachers and administrators iA 3WWthi?).F.gei.":
In the case of the. next highestlOiaggre0i0t--,
towards other children",-therefare'althost144ual
percentages with teachers.,-;adminiitatorS:land
agreement responses. Th'e,Uaohe0 see
positive effect (44%). on. solving'the'grobket
"lacks interest in.gchool" thah , .

_administrators (31%); the igreement between'
eslministrators. and teacherswas only ;p.-4

e
4ain -

in the-case of"disrespect for teachdris'and,.
authority" the-teachers see more positive effect',
of.the staffings (53%) than do the adrriinistratgrs
(27%); there is 20%_agreement. The percentages
are algiopt equal for "-disobedience":

:

r. .

..

Many .response sheets 'had multiple' problems so the ,

number. of problems indicated is greater thanAhe '
number of response sheetsUsing the factors 'of
problems expressed as percentages of response
sheets,, a far greater number' of .4he'responses (20.W

Ah A. ,
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r

: -,40,-

4

than.administrators higher (95%) oragreement
Using thesame.factor 4bioblems

expresSeA as -percentage of response sheets),
the administrators were' better satisfied -(83%)
with the effect 'on the children whose teachers
had 6 plus.years of experience...Again using
the, same factor'(problems expressed as
percentage of response sheets)._ the teachers
Whose experience was 3 -5 years had-the most
cases (148% of higher satisfaction than
administrators; teachers with 0-2 years were
net with 114%; 6 plus teachers were.Only 77%.

114

t :41

95
; /

,
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N

s.

CompariSon., of of4.. -1
Reg4tding 'tffecti:ston.. Child els Re

Neer Number
-013441tObre* of Pro

with H

-4thytira.
is: ,$popppsek. . Etespoll

i

0-2

"

1-6

eachers
ated to

lems
ghe r.

e
trator-
,es.

and .Adminisi.rator's.
Types of Problems

C,

Number
of WOblems

&wit
Agreement

3-5 6+ T- 10-2

4',.-, 4'. : 6', '1:3 1 , 14 15 1
1,,-i. I

1: 4 2.'",r7 1\ 2 2.-*

3 .2 , 4'4 :7 1 1 7
a

\

4 , %.
..-, 1. v" :2:,, 3 6 1 2 3

: .
''''4*.
5 k,f4,-;-'4' 16 23.. 1 i1 12 2

6 '' --''f 44. 10 7.20' 4 :6' 20 2
1,-"el.

2
4

,', 1 3'

2 :2 1

12

T/Otal,,

Number
Re frl s .

% of
Re-frls.
% of-

Problems

3

en

5 , , 2 1 16.1

\4 1, 15 25 2

1\ ;1.

7 :(8 ;- 3

40 d4 151:6 16

27 '-10,,pti.'1 404

148 Tr 95 57 15 83 C8 29
.

1\

32*

28

114

11 16

3' 3. ,

9 ,12

440 .r"' 0" 32,

.'I
ProblemS are described in'Chapter III.

.115

96

3-5 '6+

.-
- . Gr andr Total .

11 12 40
;.

do

6 .6 15 .

3.. 3 17

2 a, 11

6 9 45 P
.4

2 13 17 .-

tft. -;)
1 4 -5A- : ,f

..-
,

"".
, , ,%'

t,
-

'5 r
I r

16 1.9"

4 12

,*e

,5 29

12 80 100 1.6.7

44 73 60 223

28

.
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TypeP,d, ro,blems..Having Highest Satisfaction
,.4...

Regarding Effect on- Studentsj2y -Both Teachers .": .- t.t
.. and Admin strat:ors {-ratings above '3 by both '. "i -.t.- -\-.1.

teacher's nd 'administr-ators) - r"." ,

,..... Two types
I

. degree t of .

/.
. 3 5, 1 6+

(3-5, 2; '6
_, selected' f

D rani7e, of,te
is an ,exact
,t'eache.,i- -hig

$.. aid agieeme
.,S re- ref.e.,r

..)iperi..-en,ce1,

i :,.751,--:'wras higher h; "
" (Y-5- experience.

.s .

, . ,. .

f,problerriS are tied for the highest '' ,-
atipfaction: "disobedience" (0-24,!..2;;;"-
7) and "laqk of interest in -schbol"

a) : "Disobedience" has been --,. . -.'

a more detailed analysis since. fis
cher expZ-,,rience is greater. Th,te

'

..:,

y equaI.n4mber of responses for , -- 41_,,4
er '(14) , 'administrator hig r (14):, ..

t (1:4) .%Otily .10 of, the Lp CaseS
ci-,psr, teachers with 1'4'75; ears bf

he
feerraages

where the a' 3.iiStrator %`

no falsfro t'ehehers with
. .

-. ...
.. ..,..- -. .,. ..

1

97

,

**',

. 19:

S

.
.. I

r, I - '
\ : '

r . ..
' .' Ls ,... ../.

. ' ' ,

Ik Ne,,,,:i .. Pt ........$ . .

,/*

r3,

. .

' ;

0

116
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TABLE VII-7

N er of Times "Effect on Students". ( ith certain
.-,: -t pipb1;ins) Had Ratings Above Neutral by Both Teachers

an'd° Administrators 7

ProbleM1,
14 ..

2 .-
..r.,'-.3

,, 4 .. '4
. -

'''%.-` 5
6
7

;- 9- ei

.

4..
'*:: 'r:g.l.' ,

Ze

,

.

A

-'

.

1.
.:

,
..

4

Q-22

2

. /1'/i
3
1
1

.

ite I

4.-
'

.

3-5

1
1

1

1
2

f

-
6+

*

7
.

3
1.

5
3
2
6 .

8
2

,,
,

.

10
1
4
1 -
6
7
3
8
10
2
4

. S . A . )

' : , T`
. ,

's:. I' -111- . I.:,r A .
` ', . : ... s .1

-. iii 5 ,,.Al t-. q' .?4, ? .:.***1'" . " .7 "F" .

I ;*A.:.....'.* .= ''' ", TABLE VII---8
6 , ., , ex.% .,: _

. .. .1.
t t ArAysi,s of Tespppses ,Regarding "Effect on Students"

-,d.
o;.:ASt!..ld'en.pg Iting the Problem of, "Disobedience"
tift45',,;, :"447 , -. -;

. - ?,t ,, . al-pOke- ._,--tTelreaCher, AdMinistrator
,, t.),:s,:.''',"-./A1--,.Hil4her

. 4.,.,..,, s .
Higher

'',:; \::*' "P''4": a*,

.

. . .:1-->-4!-, I
....4,..., ,,,,, :s 7 -. 0 - 2 3-5 6+ T 0 -2

o

'. -, . .44 tr ... , , .. ,, . . .o
e...%:, .. r

7),-.. 2

Agreement

98

3-5 6+, T 0-2 3-5 6+ T

2 t. 1 3 4
2

'''=.- )--x ' ' 2 2 2 ..t.

:
Z - 1

4.-
1,0

2 1 3'

4° 4
1 1
8 8 , 1
1 , 1

5 6
2 2
1 2

1Problems are described ',in Chapter III

20r :-2, 3-5, and '6+ refer to years of ;teaching experience.

3In order to preserve the, anonymity of the five schools'
the schools- have here been 're-ordered and assigned
alphabet designations.

1.17
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Types of Problems Having the Highest Agreement
-in Below-Neutral Opinion Regarding Effects on
Students (ratings below 3 by-both teachers and
administrators)

The problem having the highest agreement for below-
neutral opinion wastied between "ag3rion-
towards other children ", "lack%of interest'in
school", and "lacks fundamentals ina64demi'Os".
"Aggression towards other children' way,r,s-qlectecs.
because of a greater spread of cases,gm&fg
teachers, of varying experience. In the,ovtia11,e,,
analysis of "aggression towards otWer::ichilaren
there were-23 cases where 'the edministratbr:-Ilave
higher ,4, 17 cases'where
gave higher opinions and16 wherp:0ere
agreement. In school w,
considerably higher ratings_
(7 to 1) ; in school z, the teacher

12,

ratings

(6 to'0).
'41, , '

4.4, 1. 1" ,. 4"

- 118
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-4. TABLE VII -9

_Number of Times "Effect on Students (with certain
problems) Had Ratings below Neutral by Both Teachers'
and Administrators

i/

Problem

1

2

3

4

5

6

7

8

.9

10'

6.12

0-2
-..

1

3'

,

2

'I
2

I -5
- ,

2-
l
1

2

2

6+:

4 ,

3

1

2

3

4

3 :
1

5

7

1

5

. Total

5

3

1,

2

Er

6

4

9

9

1

5

TABLE VII -10

,

RegardingAnalysis of Responses "Effect onStudents"
'for' Students Having the Problemiof "Aggression Towards
Othek Childten" %,

Scho6I3

y
w
x
Y
z

1

4

Teacher
Higher

22 ,3-5

2

1

6+
4

1
2

1

1

T,
4

1

5

1

6'

Administrator
Higher

072 3-5 6+
l 5-
3' .0 4

,

8
t

2

T
6

7
8

2

Agreement

0-2 3-5

..1 ,l

1

6+'
2

1

4

4

2

Tr.,,

2

1

6

4

3

1Pi.oblems are described in Chapter III.

.-'-720-2, 3-5, and 6+ refer to years of teaching experience

31n order to preserve the anonyrtilty Of the five schools
the schools have here' been re-ordered and assigned
alphabet designations.

a.
11.9
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4. Comparison of Satisfaction of.Teachers and
Administrators Regarding-EfFeCt on Students
As Related to Types of Recommendations

There is considerable similarity between the
:number of'times that teachers had higher

5

satisfaction' (36 %) , the number, of times administra-
tors had higher satisfaction. (34.%) and the number
of times that they agreed (30%), '

.

Certain recommendations were dealt with a -. ?:" ,

great many more times than others as shown in
the following chart whidh gives the six highest:

---

.Recommendations

1) teacher solve
2) request for psychological
3) social worker'
4) change in classroOM

e5) nurse

Number of Times
Dealt With
62
48
36
34
29

In the case of "teacher solve" there.Was a
similarity in the_ percentages of cases with teacher
higher pm, administrator higher (31%), and
agreement (37%).

In the case of "request for psychological",
there was a much higher percentage for teacher
higher (44%) than administrator higher (25%) or
agreement (31%). There was:an even distribution
of percentageS for "social worker" between.teachers.
(39%) and administrator*'(36%), with agreement
lower (25%). Administrators had a few more higher
ratings (41%) than teachers.(35%), for "change in
classroom"; agreement was only 24%. 52% of the
teachers had.higher satisfaction as the result of
the referral to the nurse; only 28% of the
administrators; only 20% agreement.

'

120
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TABLE VII-11'

Comparison of Satisfactions of Teabhets
Regafaing Effect on Child as Related to
_Recommendations

Recom-
,

menda-
tionsli
1

2

3

4 2 2

5 1 1

6

7

8 -3 r 9 15'

3 4 7 14 1

-10 12 4

1 2 , 4 7 2

-
Number of ,

YRecom-
,

mendations
with Higher
osipire
Teacher
Responses

0-2 3-5 6+ T

4 4

7 7

5 12 21_

12

13'

.. 14

Number of
Recom-
mendations
with Higher.
Positive
Admi,nistietor
Responses

0-2 3-5 6+

1 2 6 9

3 8 11'

12 .12

2 5 '7°

1 1 1 3

,5 4 11 , 3

2 2

15 4 5 8 17 2 4

Total .23 27 75

Number
s.Refrls 28 27.109
% of
Refrls. 82. 10069
%,.of

Recom.

125 18 9

,16-4

76 64 33

36,

8 8

12 13

10 14

- 1' '3

4. 4

14 19

1

83 71

34

and Administrators'
Types of

Ndmber of
Recom-
mendations
with
Agreement

0-2 3-5 6+ 'T

1' 4 5

1 4 5

1 14 15

2 2

2 2

2 2

.

5 ,6

1 3 5, 9

2 6 8

1 1 4 6

1 1 3

1 4 18 23

3' a,

1 11 -12

5 , 15 83, 103

18 56 76 62

30

'Grand
Vital

33

4.8

11

3,

2

.1'36

34

12

62

6

46 :

346

. .

1Rec6mmendafions-are.listed at the beginning ofthis chaPtet.
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b. Type of Recommendatidn Havin Highest Satisfaction-
by Both Teachers and (ratings abo*p
3 by both Teachers and Administr tors).

,.
- .*

The recbmmendation hing.the highest degree
, 9f

.

satisfactidn for both teachers and
. .

administrators was "teacher 'solve" (14"cases) . The
cases of adtinistritorqiigher .(1:49),,teacher.higher

O), agreement' (23) were alkott even. In ".

School x there were 8 cases of agreement. In.. .-4

School y there were 9cases of agreement; 17 of the
23 cases of agreement were therefore from schools.
x.and y. ., .

,
.

.

1.

4

44

2

.122

S.

-k

4 4,

1

103
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TABLE VII -12

.NAimber of Times "Effect on Studehts" (with certain
recommendations) Had Ratings Abovel Neutral by BOth
TeaChers, and Administrators-

1.

Recom-,
mendations1

.0=22 :3-5. 6+ .Total

.. 1
.2

1
2

2
2

3 5 5
4 '1 1 2
5, 1
6

7
-

8 2 2
9. 1 2 3 .

10' 8
11 1. 1 2

Z

12 1 1 2 4
13 2 2 10 14
14

.

.35 1, 1 4 6

Analysis of Responses
on Students

TABLE VII -13'
;

RsOrding "Teacher-Solve" Effecti

f
Schoo13.

,
Teacher
Higher ,

.

Administrator
Higher

AgreeMkIt.

0-22 3-5. 6+ T 0-2 3 -5 16;4 ?,-;2 3-5 6+ T

2 -2 1 4
is 1 ' 2 3

1 3' 4 8 1 U.10. 12 1 :=(-1 6 '8

y 1 1 1 3. - '2 1 8
z 1-, ;3 4 1 1

4.
1 :;5

r

: ".

O.

1Recommendations, are lis

and 6+

".
/ /

;

etbeginnillg a this chapter.
;i 1(;,ftcrefer'",t.0,:y,eart ot A.teachinga.',Ixii#4.erice.

In order to preserve tile anohylititYibff,the five schools
the schools have herq.fleen,r&-ofdered and assLgned41006

", 4 es-

Aalphabe,t designations..

4

4*
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c. Type of, Recolmendation'Having the Highest- Agreement'
in Below-Neutral Opinion Regarding EffeCt on Child;
(ratings below 3 by both,teachers and
administrators)

The rating with the,hlighest agreement in
below-neutral opinion T076 "social worker!' with 8.
cases. The second highest in belos4-neutral opinion
was "request for psychologic'al" with 7 cases. For
"social worker" an analysis showed that 16 teachers
had higher ratings and administrators were in
13 cases; 9 cases of agreement. School y had no
"social worker" recommendations; sChool lc had 7
more teacher higher than administrator higher.

,

V
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t



1.

L

%. .
k

6
,

;' .
;

'' TABLE-41-14

Number of Times "Effect 'on Students" (With certain
recommendations) Had Ratings Below Neutral byBath
Teachers and Admin4trators

Recom-
mendations 1 0-22 3-5' 6+

-..,,,

Total

1
,

- 1 2 3

2 5 ' 5

3 1 1 5! 7

4
, .

1 1

5 1 1

6 it

7

8 1 1 2
.

9 2 6 8

10 1 2 3

11. 1 2 3

12 1 3"

13 2 1 2 5

14 2 2

15 2 . 5 7

TABLE. VII -15

Analysis of Responses Regarding "Social Worker" Effect'
on Students

School3

v,

x

y
z

Teacher
Higher

0-2? 3-5
,

1

2 3-

3

6+

2

1

4

Administrator
'Higher

T .0-2 3-5 *6+

I-

3 5

1 "5

9 2

Agreement
7'

r 6-2 3' -5
A..

5 1

,5 1
2 1 . 1

1

6+

'i.

3

1

4,

T

2

1

5

1

1.

1Recommendations are listed at the beginning of this chapter.

20-.2, 3=5, and 6+ refer to years of teaching experience.

32n order to preserve the anonymity of the five schools
the schoOlsihave here been re-ordered and assigned
alphabet designations;
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,5; Summary

6

"a.-Regarding "effect on students" themost experi- ,

enced teachers express the Masepositive opinion; they

also express the lowest opinion regarding "effeCt on

class".

b. The administrator with the highest number of
0

teacher referrals expressed the most positive point df

view regarding effect on students. The administrator

with the lowest number of referrals the least, positive.

c. Regarding "effect on student" a_great number of

teacher responses were higher than the corresponding

.administrator responses on the same cases,

d. Types of problems having the highest degree o

'satisfaction for' staffing effect on students were

"disobedience" and "lack of interest in school".

e. Types of problems with highest below-neutral

opinion were "aTiression toward other chChildren? ",
* ,

"lack of interest in#school", "tacks fundamentals in

academics".
C

f. The fact hat the problem "lack of interest,in

126 .
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4 ,

if

school" met with'both extremely favorable comments and

'extremely negative comments (in d. and e. above} seems

to indicate that great success is sometimes possible in

working with this-prOblem, but that some cases seeth-to

be very difficult.

g. In the chapter, on implementation, "lacks funda-

mentals- in. academics" was shown to have the fiighet

positive degree of satisfaction. Yet it 1S.s, one of the
,.

lowest degrees in respect to effect on students. This

. might tend to indicate that while implementation step's

to follow recomMendations for meeting this problem might
.

be readily taken, the actual. effects insofar as progress

for tlie'student might be slow in certain cases

4, In the chapteron implementation, "aggression-

towards other children" had low Satisfaction with regards

to implementation. The fact that it, also has a loy

rating for effect onistudents tends to indicate:a high

degree of difficulty for solving this problem.'

i. "Teacher solve" was the recommendation having ,the

highest degree of,satisfaction for effect on students.

Yet one school actually had no "teacher solve" recommenda-

tions. ThiS recommendationalso had the highest degree

# 1 2 7



of satisfaction with regards to' implementation,. as

indicated in Chapter VI.

j The recommendation haviqg the least effect" was

vorlber". That having the next lowest effect

WaS.fliequest 'for psydhologioal". -"Request for

psychological" also was rated low in terms'of

implementation as indicated in Chapter VI.

Mot

11.

if

128 ,

C
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cil,OTR VIII,

.,.

'Paluagon*By'Rractitioners
:'"

-

.During the weekly. netincas` of the m r.Ta k
. . , :- -

. , . _.; . .... . . ., . , :....
vv..

..,..... .t...

Porce'the'pracaeioners'developeaa fElsit C,a11Wr Eval---

. Uation of ,Pupil' gtakftng'ActiVities", This form' at
.

*.A. .: .;':.

,-:,
.. .,

-

r.

w

,

iletigned.t. obtain evAlua4Onsof4,theYarious:aSpecEs

.of ,the ptipii'st'affing4adti anC,was intended to
,

H be used the=-'five practitli'leis as 4:7611.--"
r ,

,

,;
I t ,

,The "Eva14ation b#1.:Pupd:1:St'arpinctivities" form,

*(715ntaillkkinds'of.pespollegs;. arj*M4i,d1.'five point
t, .1 - .-;.;C::

scaIehd,openI,ended'. -Fs5r;the.,tri*e4cal.,,esponses,

. , , .

on the contiMitft444catqlp sttOgg -",yes" and 1, a

"Strong, !scion, with 3 as a'nekitita,1 indicator. The(openr
-i'

ended it ems give the respondents an opportunity to pre-'

sent any observations they consider appropriate.

Specialized practitioner evaluations
t
of both the

, Ir

implementation of the recommendations of the staffing

1See Appendix 'D.

4

129



4_

C -

IN

. ., , . .
ccirtiMittees'and"la.aSe by case study;pi'the effect of the

. . .

...

, ._
.

a .

staffiii(4 procedures on-the individual _pupil are comPre-
.

4 I .
a 4

Thensivply covered in Chapters VI and VII.
1.-.4

V'

'--. ' .7` ...,,... :.
:'

The'"Evaluation of Pupil Staffing Activities" fdpn.
.

was also designed-to be 'used by all the teacheisNin the

Maxi I schools.

responses is in

TeaChers'".

, -

An in,deptharialysis of the teachers',

thq, foliowing chapter, "Evaluation by
-

.Evaluations by the-practitioners tended to be very

positive with the exception of part of.the resources".

2area. Apparently this need for additional assistance

for service fCr children with problems was deeply:felt
-

by the five practiters:

0

. The Staff Development Approach: Providing for Chii-

dren With Problems practicum,wa& also evaluated through

the us of the "Evaluation of Pupil Staffing Activities"

form by the ,Task Force.' The com

the five practitioners' response

contained in the remainder of tii

, .

2 See Chapter, V.

O
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ilation and analysis of

to this instrument are

s chapter.
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Table VIII-1-on the following page contains the

fiVe Task Force members' numerical evaluatiOnok each

question on the "Evaluation. of Pupil Staffing Activi-

ties" form which required a responSe on:the One-to five

point scale.

-%
Each section of the instrument with the culled re-

Sponses of the five practitioners is delineated below.

1. Have the 4,ta6iino been o6 beneat

to those plwits te6exaed?

.5 . 4 3 2

1 3 1 ° -0

./n what way(A)?
I

The respondents' cited that; -

more children were-being hAped'through
additional special services such as tu-
tori4FT-Counseling, speech tikerapy,
teacher-nurse:service, psychM"Ogical

-testing, and services from-Aeferrals by
,the social worker to outSidt'agencies

s
-more individualization of/instructiOn
and individual.attentioniwpre being in-
itiated P,

s.
.

..

. . : P

more new classroom 'techniques were being
utilized

more mutual assistancv,in discovering
and solving Chilipren's pi-oblems was
developing

131
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TABLE VIII 1

CHfCAGO'MAxi I SCHOOLS
FEBRUARY 1974

1.0

Evaluation of Pupil Staffing Activities- 1

Questions Requiring Numerical ReSponsds = 5 4 3 '2 1

.Hai.7e.staffings been of enefit- o those
being kelerred? 1 0 0

As a result of implementing the.
recommendations has they been
improvement in the pupil ? r - , - - "- 1 3 1 0

As the referring teacher, did you find"
the recommendations to be beneficial

to you? '0 '4 1 0 0

to the child? -0 4 1 0 0-

. to the claSs? - -,, 0 4 14-. 0 0

To what extent were the recommendations
impleMented? ,

,_
2 2 1 0 0,

Do you feel that you have any greater ,

insight in understanding problems ? - - - - 2' 2 1 .JOI 0

Are you more. effective in helping pupils.
who are having special'problems? - - - - 2 1 0.1

,

0

Do you now feel more at ease about .ap-
prOaching other staff, Members for sugges---
tions or help dealing,with problems? -7 2 2 1 0 0

As a committee member other than the
'referring teacher have these activities _ s"

been oft henefit to you? 2 . 2 1 0' 0

Are youVbetter able to;
identify children having,problems? - - 2 2 1' 0 0

analyze pupil's problems 2 '2 1 0 0

Are you more aware of the aid available .

to you from the
. .

part-time staff? 2- 2 1 0 0

full-itime members of our staff ? - - -2 2 1 0 0

system-wide staff ? - 2 0 3 -0 0

resources beyond our School system?- 2 0 2 1 '0 -

Has the referral form assisted you in
.becoming more aware of the. various ..,

.

sources of information available to you
to better understand and analyze?.-'- - - 2 0
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,"
mpieaVarel:xess-. on the 'Kart of the
practitioners.' and'the staff of each-

*'..r.other,,Strep4tht is: evolving

HthOrg,ease in-1,4prknT:04ether to
'assi*t"chilarenneed-is;being

SPlayed:

prAtsitibner very aptly- .stated' that the

activities "haVe encouraged prdfebsional Under-

staff --
,

.1_

:Standing4Of.
.

,

-Esprit-de-

S

F

..
- 4.- - 1. .

ryS and mutual aid were stated objec---.

tires of the ,Staff Development Approach practicum.

Attainment of these to any degree within a fAw Months'

time span is most encouraging for the practitioners.

Now can the, meeti.ng4 become mote-
bene6iciat to the papitz?..

Since improvement is always sought, responses -Ed

this question are. very important. Each practitioner

mentioned the needfor;

sche4Uli g.staff meetings on a
reguXar asis

.
.

,

providing' time for 'the 'referring'

$ teacher-to talk ,

r ..Y

including all necessary resource
personnel as well as each teacher f

with whom the child comes into .

.
.

contact , ,

% ,,-. ,

g Op

1 .
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giving first priority to the discus-.
sion of specific suggestions for the

,classroom teacher to implement on a -.
trial basis., . -

Several thought .it very important that the home-

.

teachpr,bring all.per-4neat.reorctSk at least to,

the first Meeting, in case it were necessary to check\

-some vital factsduring the staffing meeting.' It was

suggeOpq, too, that the child..and the parent be sched-

,

. ule tCiattend a, meeting together or separately oa....a

combination'of arrangements. As the staffing procedures
c

become more.a "part" of the' usual activities of assisting

the teacher of children with problems,refiriement of

these suggestions will evolve: Z4

()'
2. Az a Iteutt oi imp4mentting the .

ftecommendatiani Acc'4 there bqn
'impitavement tin the pup:az?

5i 4

3. ,

3

1

2
.

0

1

There is definite positive indication that children
.

.

afe exhibiting behavior chaige which 'seems to be a re-
,

suit Of teachers h'aving a greater knowledge of what and

how to do in',management and guidance,of,the classroom.

This, too, is an example of the result of giving and

134
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P

accepting aid
. !

project. The

commendations

..t

1

mutually;, one of the prime gpals

ti

of the.

effectseE the implementationof the re-'

are detailed in Chaptet

116

%
3. A4 thq /tete/yang teachen, cl.i.;d you'd

clyd the AdcoMmtnda4orii to' be

6 5

to you? 0

-to the ch4d?0
to the clais4 ?0

4

4

4

4

3

1 ,

1

0

0

0

0

0

J'nwhat wayWi

The-practitioners felt that the recommendations

provided them with;

a greater .knowledge of the child's
needs

an awareness of posgible causes of
,difficulty which had gone unnoticed

. -

an opportunity to pool information
about the vartous perspectives to
Consider in guiding administrative
'procedures of the staffing project:

Because,of the Tecommendations a number of needed
. -

special services reached the child e.g. speech therapy,

nurse visitation, tutoring, psychological testing, new

placement. Instructional changes creating motivation

for success help the chin develop a better self!rpor-

135
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N

trait and the feeling that pedple do care.

It is agreed by all the practitioners that as one

child improves so dq,many bebause of the .reduction of

disruptions and the recognition 8y the class of its par-

9

ticip"ation,in helping S. classmate adjust to group living.
. ,

Ancither beneficial effect of the recommendations is the

. thrust to*Taid more indiVidualizing and humanizing of

Instruction in the classroom.

Now can the kecomm'endationz'be made
to be more bene6icia.e? _

A number of suggestions centeredaround providing

4

very specific helps to enable the teacher to cope. The

necessity fdr being-realistic about resource referrals
)

and actual classrooli procedures when giving repommenda- ,t

,
(

t

tions is quite an importantortant factor for success in im- ;1

plementation.3

It was also thought that it would be'of great

assistance to haye'specific in-service se4sions reOrd-

ing determination of recommendations. Fof teadhus,to

3See Chapter T.
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H

with the 'same degres

' indicate that the pray

vvown personnai'ly an

practicum experience.

Okk

2

4

of success. The,respopses would

titionqis feel thdy, t9o, haver
professionally during this,,Maii I

3

8, A4 a Committee members .o.the& .than
the'teietting teackethave.these
activities been of beneri.t to you?

: t ,

5 4 3.- 2 1,

0
.

2 ' 2 . 1 0 ) 0
% .

,

.1 .

In wlva.t way (4 I?

4 ,

This particular' iriguiry brought to light some val-'

uable insightcg for the practitioners. Their Partici-,

,pa'tion in the staffing ,.meetings helped them to under-

stand-better-how the teachers perceive, different prob-
.

lems. This knowledge made assistance for these persons

easier to plan. The sharing of others' thinking and

satiskaction:in assisting was a most.rewarding facet o

these activities. he comments'below state very suc-

cinctlycinctly some b.f' thl benefit's 441 pupil staffin;

"...he
teach

ed ae to see ways to help
rs"

":..increaseil my knowledge off&acti7
dal approaches to possible fuelire
problems:" ,

0

8



*

Now can they be made "os gteatet
beneliit to _00/

This is one of the greatest cpncerns of all the prac-

titloners because of rthe time element involved. SinceN,

there are restrictions of union contracts time available,

for .effective work scheduling with the teachers is at a

premium. With the assignment-of additional nonKclass-

,

room professional personnel this fall there should be

more time flexibility which would greatly. aid everyone.

It is thought.thAt.by having.skepcapable staff a-

.vailable"to work with their colleagues to become more

.at ease with the procedures that the staffing activities

could now function more independently' df the practi-

tioners, another objective of the project.

9. Ate you bettet abte to
fidentiliy chitdten who ate- having
4peciat ptobtem4T

5 4 '3 2,

N

2 2 1 . 0 0

analyze pupit41 ptobtem4

5 4- 3 ,2 1

2 2 ' 1 0 0

The practitioner-principals are of the'opinion3
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re

121.

that they seem even more alert, to the spotting'of chil-

dren with problems.- Having been working with thestaff

more closely, the practitioners have become nor sensi-

tive to the teachers' expectation patterns, therefore,

can analyze the child's problem in the classroom more

readily..

f,

10: A/Le you mon.e, awcuie oi the aid avait:
abte tb you Strom

iutt-tame membeius of vuA .6,taii? -
i-

,

, `

f

5 4 3 2 1 /

2 2 1 1 0 0 ,

/ /
/

/

.1 .

p6t-time .6..a-6 6 (.6.peech, name, e

5 4 3 2 1

2 2 1 0 0

4y/stem-wide (Nychotogizt, ac. )T

5 4 r- 3 ". 2 1

2 0 0

Ae,souue's 40,11.-d oiqh ischaot zoteml

5 2 1

. 2 2 1 0

fi

The overan'effectiveness,of the pupil staffing
.

activities gontinues to be.self evident from the above

evaluation results. Resources beyond the local area

140
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4,

. .

which can

be sought

for these

meaningful

tiye.

,
be of service to-e4ildren with problems must

out an0 understanding established of the need

re'sourOes to function with'the school in a ,

follow- through if aid is to be at- all effec-'

1/. H the ae6eaaat 6oam a44i4ted you
,/in becoming mane awake o6 the "vatiou46-.).
Aouaceo okinlioamation av4tabte tp
you (aecoado, apoat4, paaent4, etp.;)
40 that you can betters undea6tand and
analyze a pupa's Aituation?:

5 4 3 2

1 0

-11. tt whdi'way2 can the aelieluat 6oam
be impaoVed to betters Aeave'the tea-
chea, making .the neieaaat, the Ata66.1

. ing committee, andloa the pupil?
Make yowl. 4ugge6ltion4 diaectty on the
two-page aeleaaat 6o0 attached to
thi4 evatuation:

The Staffing Referral by, the Task,

'Force has proven a. very.useffu1 guidance tool in deter-,

mining the present status of the child with a problem.
,

... It was suggested that two ad itionalitema be in-'

cluad'on Rage One of the "Staf frig, Referral Form";

11. Read Child Sbudy Report Nher97,.applicable)
Description of Behavidr,(This should be'placed
about half=way down'in,the space allotted to
"Problem":)

z
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- The revised copy of the "Staffing Referral Form",

page Two is in Appendix B. Actually the revision struc-

-.tures the staffing procedure, thereby,strengtliening the

effbctiveness of. the members. Such additions are out-

. lined below;,

pupil's name

outline of meeting procedure
4

provision for secretary to enter,
recommendations for the teacher
recommendations for resources beyond
the classroom

space for the staffing coosrdiator's signature
and date of reNYieWing.

13. Whom do ybu 6ea 41totad b e meMbetz

_ 06 evety 4stgli6ifig committee?

A

'The practitioriers were unanimous in.expressing that

the persons listed-below should attend the staffing,

meetings in order that there-be a complete functioning

program which is supportive of. the teacher in'helping

the pupil with special problems;'

present teacher or teachers1 (librarian, gym)

appropriate resource personnel (nurse, spech
teacler, counselor, learning disability,, social
worker, psychologist former teachers, any
others. with interest in or knowledge of the child)

.° .

t acher(s) of the same age revel children

4

t

r.
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4

V
,

J
This part of the "*Evaluation of Pupil Staffing

.

a

14. Teachikg e4pixience..::

yea44

3-5 yea44

41ctivities" form,actuallY Serves better as a ,guide for

the'6ractitionerS-in their assessment of personni1 in

the project begause all principalS must. have a minimum

of six years of teaching experience before they qualify

'-'to'write the examination for a principal's certificate.
0

15. khell. comment4 (Zpeci6ic4tnength4
and/NE, 4e,commended change4):

As always there are unfglfilled needs as` any pro-
a

jectdelielops, those mentioned by the practitioners are

belbw;

"

erssfegarding the
1 "-Ifot,*.

mo0 regular follow-up by all concerned

ways to promote-initiative of staff in `conducting
meetings

-encouragemeht of teachers to refer all.kinds of
problems,

Of note are the following quOtes of the practition-

.,

Staff bevelopfilent Approach project in

1'4 3

.fe-f

;

? i)t. .
. .,

! r
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, structuipS a communication system fog
the shaiin% of ideas among teachers

-attempt's. to make use of available re-
Sources

helps tOiencourage solving 'of problems
at the classroom level.

It's making,more teachers aware that .
there are no easy answers. It means
'work

There was a general aura of something
constructive .and worthwhile being ac--
complished. Some thing had emerged
-which was to :be very beneficial for
all -- teachers, parents, Practitioners(
and especially, children!

I

14,4

&

.0;

'4,
.4e.;

9,.

6 `-°

AO'

5
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CtAPTERIX

EVALUATION BY TEACHERS

The attitude of the teachers has been of major n,-

portance to the development of the projept,and.its con-

'tinuance as an ongoing program. Even thOugh as a regu-

larlar part of the..position. of the director of any project

one would try to be cognizant-of the attitudes pf those

involved, the practitioners felt that definite steps

had to be taken to ascertain such informatioh.

En Route Evaluation

The members of,the task force also felt that it

would be beneficial to ascertain from the teachers their

objective,anonymouslgeneral impressions about the

poss*ble benefits of the ataffing,activities This

practitioner-designed.a simple questionnaire to obtain

the information.
, It was discussed and modified by the.

task force before it wab reproduced for use in each of

the five echools. The actual questionnaire is exhibit-
,- ol

ed in Appendix C.

'dn.late October, 1973, after the project hac\been

explained to the staffs of the various schools and'most

V
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of the teachers had been engaged in one or more staf-

fing, each practitioner requested that the teachers -

complete the short formative-type ,"En Route Evaluation. ".

The results for each school were used by each practi-,

tioner in his/her own Vol as one of many guidelines

for directing the project, and related _activities.

The results of the answers given by all the teach-

ers responding are indicated in Table,IX-1which appears

on the next page. The resulis are expressed as the per=,

centage of,the total responses to,each question given to

each of the four choices. Tbe Percentages have been

rounded of to the nearest whole number.

As can be seen in Table IX-1 approximately twenty-
I

eight per cent of :tlie teachers felt that the project

Would definitely be of va1u4 to the pupils and teachers

and 'could be developed into a beneficial ongoing pro-

off:lure.. Almost two-thirds of all those responding in-'
. .

diCateS definitely or yes questions 1,p2; and 4.

Question 4 which related to the development 'of the pro-
.

..,ject-into an ongoing procedure received' the greatest

perceptage of positive answers.

r
o



TALE

En RoiXte Evaluation

All 5 Schools

.1. Do you feel that
thib project, is of
benefit to the
pupils?

2. Do you feel that
this project is of
benefit to the
teacher making the
referral?

Do you feel that
this prbjett ,is of
benefit tb the .,
teachers on the ,

"committee who are
riot now presently
dealing with the
,pupil"being

o staffed?

-4. On the whole, do.
you feelthat this
project can'be de-
veloped ,into an, on-

,-
going procedure
which will be of
benefit to the
pils and:teachers-

1

Percentage of Responses
=

Defi-
nitely ,yes

. .

Pos-
sibly

.

Not
at all

27.

r.

,35

,.

3,1 7

i

28 34 '31 8

,.

23

.

.

25 .

.

.

40

-

.-

" 12

29:
.

.

35

.

33 ,

.4.

.

4.4444

et.
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The greatest area of doubt was indicated, in re-

spouse to question 3 which inquired -into the value of
u

the project to those teachers who were on or were to be

on staffing committees which conceimed pupils with whom .

the teache was not directly involved at the time of

the staffing.

The results indicated a general acceptance of the

concept and design of the proce4res. Some of the re-

marks which were indicated in the Comments section of

;: the questionnaire were very encouraging; some were em--.

/bellishments of the Possibly and Not at all responses;

and some were very helpful in their fOrmative type of
. -

statements indicating suggestpns for possible) improve-
.

,ment. The following were some of those of the latter

type: 4

Where appropriate have a/xiliary personnel on
the staffing. committee.

,Set up staffing guideline 'proceduf.es.

Keep the writing down to to minimum so that it
does not interfere with the benefits.

The use of these and other such comments were .han-
,

died by the' practitioners on an in ividual basis

though they were
a
discussed'among the, task force.

129



o Summative Evaluation

The final form. of Old "Evaluation of Pupil Staffing

7 4

1;

iActivitieActivities" qiiestionnairewhich s exhibited, in 'Appendix

D is the result of tee task force's discussion and mod-

ificatioh of the original design whichcwas prepared by

this practitioner. Each question was specifically de-.
, . - .

signed to ascertain information relative to a specific

goal of the ftacticum. In:addition, the questionnaire

contained places for open -ended comments that what,
C _ .

for the purposes of this pilot project, would he don-
.

% . .

sidered as a summative evaluation instrument yould in
,

actuality be a formative evaluation relative to the on-

going development of the policies and procedures i'dr

staffing Pupils who are havirig special problems.
,

During the last week of e: first semester of the
*di ,

:

school year1 each full-time teacher pm the staff of
,J , 0

each of phe five schools was asked to,complete an

"Evaluation, of Pupil;Staffihg AciiVities"

tionnaire consisted:of thirteen questiohs
)

tained twentrLsix parts% Seventee of the

i
1The fpurth week in January, 1974.

149

The ques-
,

which con-

parts were

130

.4



to be answered by indicating an answer as 5, 4, 3, 2,
..

or 1 where 5 represented a strong Yes, 1 represented a
. . .,

strong No, and 4, 3, and 2 epresented degrees between
.

. ,

5 and' 1 with.3 being a neutral response. Many of these

questions were followed by an open-ended quedtioN4asking'

for clarification of or for the pi.eviously

chosen ailswerIP Some questions asked for suggestions for

improvemint.

The results which are reported here are based upon

the responses of between 129 and 174 teachers. The

number answering each question varied because no ,all

teachers answered each question. This was partially.

due t.o;the fact that not all respopdees held deiach of the

teachex-roles que'stioned in the instrument. Table IX-2

which appears on the next ,P/age,indicateg.the percentage

of the total respones to each of thi fiife choice's for

each, of the seventeen parts of the eleven choice-*

response questions. The percentages have been rounded

off to the nearest whole number. Tables IX -3,,

and IX-5 indicate the results of the responses to the

same questions as indicated by the teachers of all five

schoOls of the three experience groups into which the

150
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Evaluation of%Pupil Steffing'Ativities

All 5 SchOols Group Total

0

1. Nave ttaffings been of benefit to
those pupils,referred?

2. As a result of implementing the rec-
ommendatiOns has tlierebeen improve-
ment in the pupil'(s)?

3. As the referring teacher did you
find the recommendations to be
beneficial

'to you? ,

to the child?
to the class?

4. To what extent were the recommbnda-,
'- implemented?

5. Do you feel that you have any great-
er insight in underdtanding pupils'

,

.

,,
. problems? . .

.

6. 'Are you more effective in helping
pupils who are having special prob-

1 lems?* .

7.' Do you nowfeel'more at ease about'-

1 apprpaching othei staff 'members for,
suggestions'or help. in dealing with'

\ problems? 0

8. As a committee member other than the0 ,

referring teacher, have these actin-
, Aie been of benefit to you?

e Are you better able ,

to identify _children who 'are
. ' having special problems?'

..c, to-analyze pupils' problems
10. Are yok,more ,aware ofthe'did av'ail-

.

,

. able to yob from ,

full-time members of our staff?
part-time staff?
system-wide.staff?. 1. ,

resources beyond our system?
, t '

.4

'''t 11.AEfas the referral form assistedlyou
1 , in becoming more aware of theour-

ces of information-available to you?

'151

` Percentage
of Responses
5 4 3 2

13 26 38 10 13

9 33 33 13 13

23 26 29 14
14.33 27 18 7

13 20 32 15'20

23 30 31 10 -6

-0-28 30 21 10,11

17 3' 3.2 10 9

.

-40 24 25 -3 8

20 33 27 13 '8

<,_.r

24 29' 29 5-1S
19 30 35 8 8

4
31 32 20 3 li(

,34 32 17 .,.314620 36- 2,3 15
16 25 31 11'17

2],; 22_10_11
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TABLE. IX -3

Evaluation of PUpil Staffing'Activities

All 5 Schools Group 0-2 Yrs. Exp.

1. Uavp staffings been of benefit to
..those' pupils referred?

2. Ns.a result of'implementing the rec-.

ommendations has there been improve-
ment in the pupil(s)?

3. As the referring teacher did you
find the recommendations to be
beneficial -

.

to you?
to the child? ,

to the class?
4. To what extent wPrethe recommenda-

.

tions implemented?
47,

5, Do you feel that you have.any great-
er insight in understanding pupils'
problems?

6. 'Are you more effective in 1-11ping

:pupils who are having special piob-
lems?

7. Do yodnow feel more at ease about
approaching "other staff members:
',suggestions or help in dealing.wi4Mq,
problems?

8.. As a committee member other thhnt14,
referring teacher, have these aetiy-v/
itiesNbeen.of-bPnefit to you,:.?

9. Are you better able
to identify .children who'ar4-.

haying'special problPmS1
to analyze pupils' probfeM's'.A..

10. Are' you more aware'of.the
able to you from. . ,

members Of our, staff?

part-time'staff?
.

system -wide staff?
resources beyond our:system?,..

11. Has the'referral form aesisted "you -

in becoming more aware of tM.sour-
: oes of information, available to yqu?

O'4,
152

.$1

'Percentage
of Responses
5. 4 3 2 1-

0

13 33 23 13 17

,

12 27 27 19 15

.

,

-,q

28 12 36.A
23 27 2,7.415 8

15 :12/1( 46 19 8.

14.32 18 29,`

24. 41 7.10 17°

14 45 28 3 10

38'24,34 0 ..T

...-

"1 .+1

19 37 30 11.

26 39 29 0.. 6

23'27 43 0 .7

.-e- .

23 47 20 .,3 1
26 4.513. ,3.13,
20 37';23 _7 13
21 24 28 IA 14r.

,

23 33.))1 i, 7 .
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'TABLE IX -4

Evaluation of Pupil Staffing Activities

All 5 schooli.
,

Gioup. 3-5'Yrs. Exp.

4 '' 1., Have staffings been of'beneTit.to
those pupils referred?2

J,- ,2. As a result of.implementing the rec-

(
ommendationth.has there been imprrove-
pent in thq pupil 0)?

A. 3.AS:the referring teacher .did you
. find the recommendations to be'

,N. .

beneficial i
.

., to you? .

,

. to the child?
to the class?

4.:T whtt extent were r the recommenda-
-.

, -tions implemented?,, . , . r '
.t. ' . 5. DO you ..feel that 'you have any great-

.;:,-,:,,;, _ei insight in understanding,pupils'
......:::.:,,/ . problems? .

:.7... r 6. Are ycid'inore effective in helping ;.

:,..,....y..
pupils who are having special prob-.
lems?

7. Do you now feel more a't ease about
approa6hing other staff members for.
suggestions or.help in dealing with
problenis? , ,

8. As a committee member other: than the
- Teferring teapher, have these activ-
-- = ities been .of benefit 'to you

- .6: Ate you better able.
' to identify-children who are

having gpecial problems?
analyze pupils' problems

y10. Are you more aware of the aid avail-
,

4IP able to you ,frOm
. niembersciof our staff?

t t.

, .

.e;',;"4,

part-tiMe staff?
4bystdmrwide staff?
'resources beyond our system?

11. Has the, referral .form assisted you
in becoming more aware of the sour-'
ces' of information available to you?

1,5:3

Pergentage .

. of Responses
5 .4 .3 2 1

7-3i 37.12 9

7 34 37 12 10

16 31 28:13-13P
11.11 37,,20

16 19'41 22 3

y,

19 35 37 7 2'

21 402.1.4 9 '9

oi
16 48 8 4

36:33 24 r2 4

16= 55 24 4

32 27 29 '5- 1
30 28 33. 3 8

,

.

38 33 17 10
43 33 12. 2 10-
3:8 53118 3 10
10 38 31 7 14

.
c

27 ,39 25

1

dr

oe
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LE IX-5

Evaluation of"Rupil Staffing Activitis
,

i

All 5 School0 Group 6+,Yrs. Exp.

1 .

!

1. Have staffings been of benefit. to
those pupils referred?

' 2. As a result of,implementing'the rec-
ommendations has there been imp'rove-

. ment in- the pupil-(0?
3., As the referring teacher did your

find-the recommendetiohs to be
beneficial"-,

to you?
to the child?
to the clasg?.

4: To what extent were the recommenda-
tions implemented?.

=5. Do you feel that ,you have any 'great-
er insight in understanding pupils'
problems?

. 63: Are you more Affective in helping
pupils who are having special prob-
lams?

7. Do you now feel more at ease about
approaching other staff members for
suggestions or help in dealing wit1C-'
problems?.

, 8. As a committde member other than the
referring teacher,"have thege.activ-ities beenof-benefit to you?

§,,Are you, better able 2

to identify cgildien-who are
having special problems? ,

; to analyze pupils' problems?
r 4 Are,you more aware of the aid'avail-

,
able.to you .from

Membeis of Our staff?
part-time staff?
system-wide 'staff?
resources beyond our system?

' 11. Has 'the referral form assisted-you
in tecoming more aware of the sour-

., ces of, information avarlabld to you?

154
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ipercentage
Responses

5- 4 3 Z 1
ILof

3 27 39 8 13

8 33 32' 11, 15

23.32 24 13 .9°

13 36 22 18:10
12 26 28 1-4 20

28 27 32 5 8

A 22 25 11 10'

18 19-39 14 10

43'19 22 4 11

- ,

22 20 27 16'12

20 .27 29 , 6 17
L3 32 '33 13 8

31 27 21 .4 1.7

33 28 20` 3 16
22 36 26 6 17
17 2b 32 12 18

18 35j18 11,18,

I

is
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'faculties

3-5 years

perience.

4-

have been separated, 0-2 yeaiS experience,

experience,,and 6 or more (6+) years of ex-

With the exception of one question,2 more than two-

thirdS--of all responses were -in,; the neutral to ,strong
.

Yes categories,,3-5. Fix:0 thirty-three .to ,sixty -stix per.
" '

t .

thecent of all responses,were en.the Positive side of e

. .

continuum.-- hOf es 4'and.:5. FroM seventeen tothirty--..
, . .

, -
eight:per-cent of all responses7wet,e eat6d.as'Odtral

1r

. -

L choice From el ven to-tWentY,-efght
. .

,

.., ce4ponses Were an t e negative sl.ad'-of

. ..

Ichoices 1 and

The most success,

per 'centof. alb.
,

thp txmtininxi
. .

ul aspects' of the project as indi-
,

.cated by the teachers' respouses were the bringing to-
,

aether of stafpmeMbers for mutual help ancL,,helping

teachers, feel. mdre at e se abDUt apPrOachlhg Other-staff'

members for suggestions c r help in dealing with,prob-

1 s.3 This Wias one of the mAjor:qqais'Of the project.
A ft

2,Question-3, ,pa t 3.

.Question 7.

1.

.1 4

4 4.

9 1,9,

I

#' 4

; 1:1.).Y

;..",

A

13,6

4:

I

.t1",
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r _

Some of the comments made by the teachers ref-

erence to hOw the recommendations were he pful to them

as referring teaChers 4 and 'how these acti ities have

been of benefit t them when 'they were no the referring

teacher on a comm ttee5 point out the ben fi,,t64Of.,the
..roject -in:#eating an esprit de.corps_Srsto g the f04.-,tti",... 4,,-

ulty. ost of tert mentioned comments .relat4,:ye tct
%.1).

this c

5:-.1e

e succinctly _stated by' teacher with
. .

more tt ears. experience: "The greate benefit

to nte-fi-,4:iN .eitchOge of deas and getting to know
..

those 'with- .
wporn I tka,rk: " Many, and not only hose with

..
little Aptex,ience, expressed satisfaction in owing

that others had or were having problems simile
. . ,

theirs and that theSe other teach rs were willi g to
share their ideas. Comments to/ the effect that any , of

the recommendations were step's already tried by he

teacher also indicated that the activities,,drew. sine of
ti 4the teachers closer together through their resliz tion

that they were part of a common group and-that the
s

C.%

4Question 3.
5Question

5

it

4
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4

were not facing unique problems; nor were they uniquely

unsuccessful in bringing about improVements or solutions.

,

As one experienced-teacher said,!--"Sharing problems eases

theburden." 'And perhaps-the esprit de orps,yill best

be mairitained because, as another teacher stated, "I :

found new avenues open to me in dealing with 'problems"
.

. /
. :

...

-and; as also stated', the staffings emphasized the need
- -

for "cooperation. of ail teachers involved."

An additional benefit from_the stuffings was'the

fact that other tangential concerns of teachers; such

as availability of materials and school-wide routines

and practicgs, would often become part If the meeting.

-

One teachet felt that- it was this type of discussion

rhich gave a Zcohesive feel" to their grade-level staf-.

4 fing group; a 'feeling which they "lacked before."'

The teachers' responses to question 10 indicAted

that the project was very: beneficial in helping the

2 teachers become more award of the aid available to them

fiom othet staff members, especially those who are full-
'.

...

4 time or part-time%members of the faculty. This was

4.

. .

. .

greater for ,thos teachers with 3-5 years experience

7.

157
1
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than for those in

same group, tlfose

the; Other expe Wme groups. This/.
. .,1? / 4 , /

with.3-5.1Sars expeibnce, al`sc seemed

to bOcomcillUe aware of t"'e `services
O , t 0 ,

............w,. ,

from eyst.0.44?.,.Ifide Personnel.
, 4

" ,,,, ... )

forA,. ..,

Except :tor th.Ose

availableto them

-teachers wit 3-5 years experience;
. Pr" ; . 0.

$ . .7:-- , . ..'s . 4 ;st, 3
. . ,

'the survey does-.*Itt----#14aate that the project4was of
. ,

,

- .4 ..

great, help in making the taCilers aware of' the resources
.

availablit which Ae. beyond the school,systeM. Except

for- tii-6)gtoup mentioned; the mode'bIAnsI,Mrs were in the

139

,

neutral colitiph. 3,''and between twenty- eight and thirty . ,

-z^ 4, (.1,
, e.',-...: ,:',

- 'x :t..

per cent of:.f.the resPones were, on the negative side -of''''''Ir
. .

':

,..-.

tfie cohtinuum: S =everal comments -made at t.he end. of the

questionnaire indicated that ,some of the teachers de-

sire more information relative tcP this area. Details .

of the resources utilized 'in. this' study can 'be found' in .

Chapter V.

4 . '
,

4 r.,

. One of, the purposes of the_Aferral-form which' was
.

.., . ,

used was to encourage the teaphets. to -check., 'multi -' =

. ,
4-i-i,-, ... ,

. .
, . - ,

Nude of information concerning a child which w.as aiready

',av4irable .tb them.' Question 11:sought to adertaiD if
,..

,
.

the referral form helped. the teachers to 'become more,
r . . .
4

*7«:

,%

. 158
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o
k

"- 4
S .4

aware of thdse sources. From one-half to two-thirds of

: the group asa whOle or each of the experience groupsa

.responded~that the form had been helpful to our de4igned

purpbse., fn fact, very,few recommendations for.improv-.

,

ing the form were made by tgachers, and most of these

,,dealt with very mi419r.points.6 'More information regard-
4P

ing the refer41 form is given, in Chapter VII,

It is interesting to note that.the question which '

.dealt.with the teaCher!s"groliith in understanding pupils4

problems? received the highest mode' of responses from .

,!those teachers wit 64-,yeare of experience. This item

',rtceived more thanjiffy per cent 'of all responses to

from each of the experiente groups, but more than

one-fourth Of the newest teachers with 0-2 yearsexpe--

rience-felt that they did not groW in their ability to
Atv a

understand pupils' problems'

For the respondees as a whole, question 8 ranked
, a '. *

next among thoSe items receiving more than fifty per

-60uestion 12.

7Quesion 5..

r.

4

140.
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e - , ,

cent' positive 'iesporis
, ..

, .

fit Of the staffing

. e

W$'17

. A .

.141
,.

4,

4.V ' ..)
.. A.

.1Z-:

es. *This item donberne4-thebene-
. ...,-.:

.-
. .

tb the committee memberaciAties
0

?(**
..Whb wasAot '.the

.-

A
referring.teacher. These results are

/ Very vrat,ifying ih view -of the fact that on the "En

Rout. Evaluation" this waS-the.one area where the teachf-
. .

A ers doubted the value of-the projeat'., However, it must

ry
,

be pointed out that the .teachers Teith'six or' more years

of expeiiehce aid not and this to be of as much benefit

to them as did the other experiende groups . In fact,

almost one -third of these teachers responded to this.

question on the negati've side of the continuum. Yet

thi s is FT so surprislit-beCaue one would hope that

the experienCedrteacher" would be of greater. help to

those around her .who are, less experienced than thOse.'
A

with less experivice.Would,be of-help to her,.

Just as most of.the.teaqhers ind.cated that they

upils' problems,
8

had greater in sight 116inderstan4ing
. , ^

so did. most that .they were nOw b

idehtify. children -who

8Question

9Question 5, part.1.

tter able to'--

were having sp:eciaf problenib.?:

M.,

)
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t.

I

o .

Those teachers'witfi the least, experience indicated

greater growth in this area than did thoe- with:more

experience.

.
1 . .

.

Although the teachers indicated, over-all, a.gtowth.

in their ability to identify-pupils having prdbiems16

11
and understanding"p4ils' problems,. more of them were

neutral than positive or negative in indicating growth

in their ability to analyze pupils: prOblems.
12 How-

ever, there were three times more responses oh the pos-
,

itive side of the cOntinuum'than on the negative.side.

Further checking of the bimodal response of the
.

teachers to the question ascertaining their view of

the growth of "their effect4.veness in helping pupil

i
who-ate having special prbblems13*.brings out the fact

-that those teachers with less- than six years experience

gave more positive responses with more .thah fifty per -

,10 Question 9, part 1.

11Question, 5. 4

12Question 9,Tart 2:

3Question 6.

t

4.

sir
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.4.

cent :of-them expressing growth. More of -Ole: teachers 4

'' '
.

with el- years of expe ence expressed, positive rethef .,

. , ;

ethan negative opin,ion of their growth in effectiveness.
I

1

The answers to questions 1, 2, and 3 were. not as

strongly positive as t rose to the remainde of the in- .

strument. However, almost all were much more positive

.
than negative with approximately one-third of the en-,

tire'group and each experience group'expressing a neu-

tral view on each pf the items. The exception, end the

only questionto which twenty-five Or more per ceht of

each"ot the experience groups and the group as a vthole

-responded to negatively, dealt 'with the benefits of the

recommendations to the class.14 Interestingly, ail the

comments were positive in response to the questioning

of "in what ways" the recommendations were *beneficial.

to the class.15 'These comments all indicated that the

teacher and-class also benefit from the aid'given to .
. .

any child in the class. None of the remarks indicated-
.

-hqw the'recoMmendations could be of greater benefit to

the cla6s.:

44,

14
Question'3,'paft

15Question 3, part' 4.

,0,

162
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The mode of the responses to the questioning of

the benefits of the recommendations-to the child as

viewed by the referring teacher16 indicate a positive

view. Almost twi5eas many indicated positive respon-

ses as, indicated negative responses. And yet, almot

as many expressed a negat'ive.opinion as expressed a

,neutral one. The comments indicated a concern for quick:-

er removal of problem children from the classroom set-

ting.

'i.

The teachers wit six of more years of expeit nce

found the recommendations, to be of greater' benefit to

them17 than did'the teachers of lesser experience. 'As

a total groUp more teachers took a neutral position

than any,4her view. kowever, more than twice as many,

almost half pl:the teachers, expressed positive rather

than neg4ive:.reactj,ons.

Questions-1 an 2 are quite related The firgt in-

quires as to the benefit of the staffings to those pu-

referred and the'second-with the improvement in the

:L6Question 3, part 2.

476,1estion 3, part ,1.

163
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pupils as a result of implementing the recommendations.

The responses indicate a very slight more positive feel-
,

.
ing about the,iMprovement of the child as a resuaOf.

implementing the recommendations than"Lr the benefit'

of the.staffings to the child. Perhaps this is because
,

there seems to be a greater diKect golationship between

implementing the recommendations and improvement in the

child'than the benefits to the child being a result of

the various meetings and,courses of actions:involved 'in

the total. staffing process. This view may be.supported

by the fact that the teachers were pleased with the ex-
,

tent to which the recommendations had been implement-
,

ed. 18 Onlx the teachers with two or less yeara:of ex-

perience expressed strong negative,reactioas to this

item. However, this population made up only. about one

sixth of the total group and they themselves would hay.e_

been responsible for carrying out a number of the recom-

menda4ons, Perhaps due to their lack of experiences'

. they were -not' as successful 0-the other teachers and

are also, unfamiliar with the-necessary time elements

1 QuestiOn 4.

S
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06

connected with various implementations:

dpi

'Question 13 inquired into _.the .teachers,' views con
,

cerning t 'couvsition.of thesgaifing committees..., An

item anal sis of the responses indic'Ated that,twerityl
,,-

V
...

three different indtcatidnwere,made.- The most f' ia.---;-

... ,a,-
il.f

.60 '4' :.,:- 0. , -1-,,
."4 !,1: At. p

.i.'..,1 ,;f

4

lisgq nt}y ed personnel -were thpigefWing teacher, all
.-,...irt,

,A.,..,

present teaclit6/*OdkOdigileslibrarian',
-

f- *i'_.,-:'7.-`:,:,.'.'i.;.. .*; "'''' -

physical education. tea'94et-idcltlany other- ,teachers
.. ....,,...z, :4...', .,,- ',,;,-,

work with the 'child, tii:",'61141Z,f'*-prevj.bifs teacher

. .

,the.

who

6r teachers, all thp school peteonnel who%are or mightA.
becol'ae involved inple,case, the principal and/ot as- .

. .

slptant principal, and-the adjustment teacher (counse-
,

lor)." There were also 'quite .a few reCommendations 'that'

.

. ° the=teacher-nurse and the psychologist be regulat mem-

bers 'of the committees.

Conclusions
(

As a total group 'the teachers' response to the
..--

"En Route Evaluation" indicated a.qenetal acceptance of
. 4 ' '

X,

the-concept and design' and the planned:procedures for

'the project. They expregded.some-doubt" astothe value
, .

,

--..i.

.4 A

0,

146 ,
'1

/-

.

of the projeotto' those ,teachers who were on or Ar.m:r-d- to.

4

4

165
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.

be on.staffirig'committees which concerned pupils with

46
"' .

.,. , ,

whom the teacher was not directly. involved aV the time

. .

. ,

- of the staffing. i
. `

v.'

;

majority. of the responses to the summatk1.
evaluation instrument, evaluation of 'Pupil StaffAg,1

Activities," indicated.the following:
II

7 The most successful aspects of the project ':, .f

, were the bringing tbgether of staff membe4', eh'
. fqr mutual help sand helping teachers reel
more/at ease -about approaching other staff

smembers for or help in dealing../ ii-,:::

With. problems. -0 .. .%;:-, -,.
4 t ...Y. 4. .

' .. 4 fo V .1., "

The project was very successful in helping f
*

./....1:-.

.':::::::
p

the teachers becpme more aware of the

.,':;17:4112: : 4.

. . available to they' from othei staff members, .::...,-,- 1--_-:*-t If
.7., ,_,.- ,

. especially those who are full-tite/or:part- lWX,,,time members of the faculty. ". .5-:. r'pr.:-:4.%
. .

,. 'Y ::.'S *., .4. Ai .''''
.

The Rroject acyAiities-were beneficial to al1,1:- .-.,'....-,

.
,

groups of teachers,' those with var-,t'.;; -,,,i,-,')-Nu

% : i6us year*"of experience and thq,se committee:;.-
members who'' were not directly involved with :,....::-::::/-1-:
the case being staffed." (The latter group.,.:::.5:2;-:41
was the one; for which doubt of benefit, wa$:';147:.:4 -41w
eXpreSsed on the "En Route Evaluation.") 't',.'*.-.4-4',,P'obc:

.. '
- ,.

$: ./, -.z. - ,.

, She teachers found the "Referrtal Form."4-,,....i;**.':
,., 4 .: ,I. .-e w .4 *. . v

..--...--- .

:::...
v'i.%.,c4-4-t'f!..f.";;.."" r: :-.1/4,,...

. -
a helpfurinstrume4t. e

-.:
.

. .. ... ' A .t 'T Al

-.. * ; .... 1: -," '7. ? 4..t. ' '.''..

47tegchers found the project benefi;di-at,,"
. .

helping' them to better identify andlikligf,1017
Pupils'having.special. problems. . 1,......:47firk,,, P10-:

.

X .. 1! '''' ,/.1 ..14 . f!....,
4 : . : . -I. v4i

A'
*1,:'

la f

6
The teachers felt that they.had.4oined*OAw

,-

:

1

4

er insight in understpding.pupils' piobfegi41
but had not grOWn asmh in their abilittb-
analyze them: .

1"6 6

V.

I

v
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The teachers felt that the benefits, of the

project were greater`fot the pupils refef'ted

and the teachers than for the'classeS of toe

chi,dren referred.

Theteachers indicated that they desire to
gain greater knowledge of and dealings with
helpful resources beyond:the school system.

The teachers were satisfied with the referral

form as developed'and utilized.

The teachers indicated that they felt that all
staffing committees should include one or more
Of the following: the referring teacher, all

the teachers-and school personnel with whom
the child is .directly involved, one or more

of the child'sprevious teachers, the school .
counselor, and a representative of-the
school's administrative,staff.

A 16.7

t

if
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CHAPTER \X

CONCLUSIONS s

'1.. The staffing procedure. was positively endorsed.- by

the majority of teachers and administrators, and could
-

be a definite help within a ,scA9,91 fot the, obtaining- ;-
'" orof guidance in the -slolify;_ing p.

2. The project{ wa s wgrg4444,e broug ht { -
*

people together; for. mutual. 'cirege.4 an esprit'

de corps.
." .

, ,
s, '

--.... --i ,, .,..
, 3.-The task/forde-rnenbers. Were

.

catClysts and
A/ fhbili'" .a

I. , , OS
....r$ '

tators in the staffing project,. , -, .u..
,,,.. ..

___, `,:---- 2/.....

,
. r +.'

, , ,
4 . Providing tin* fb-r-theii-ptaffing meetings ,, though

difficult., was e,.46n-tiali..to VI* success of the prcdpct,. 4

4, ! , 4 I, --,'' .1:, ,'' ',", .4.0,. '
. ' ' tk '''.'9, ". ,t ' 4 . - ,"

. .No 'standard- ,solt.itkiA wa'6 found fbi- thiv problem, "only .
,, i',,- - . - I .7., i

-improviSaiOn.- *-- .. ....

,5, The referral'fqxm. was an extremely useful instrument

in that it, prOided structure and, *qui' d.anCe tht,-
. -",staffings/

6% ,Once operational within a'so.h.O61,,Ugl Staffing

":"'4

,

:

S.

,
.0 :,..

"up

"

-

r

4 y ^149

-



.
.

1,

0
.1

k

meetings saved time. for the adininistratork.

7,. Teachers were more inclined to' ask for help with

ipupili-exhjbiting,qi!ejit -prob'lemg. ,. c ', ..s. 1 I., 4. ' . . . . . : r's')\,, . a

-Th X.:..:1 o ., .. . ': 4. 1. . ,
.

u'r....1
4 ,-,

,0 , .8*.-Gie4t4.9are should b`e,Vaken in the making -of
- t

Y .: ,.- A. .
. . .

recojnmendatioIns`,So -that:. after they, are "implemented to

,the tAeacher4 sat'isfiacto
alsc,be4s,3tisfac'tory.

'

, 9. .S..iince the.-teolchr is involved in some way in the
. .:-

.i- ,impiemghtationt the experiedce of the teacher would
,- . ,,.

S'eein to har.re ari ,effect on, the implementation and this.. . ' .
. 3 4 : 4, .- . ,

.effect apparaptl is perFeived by .the teacher .-- Also, .,

it *is posgible that the ,nore experienced' teachers are
.., , . .

the effect' on the child..

150--

mizre aware of the difficulties of many' implementations .-

, ., ' ,

and are ,perhag" more patient with' the iinplenientations.
i, t \

< .
-, < -

. ,

10. As a: result of paitiCipation in staffing the

teachers, generally, developed the ability to identify,... .

,understand; and handl& pupils' problems,.

-ti. The teacher is a great resource for implementing
-

recommendation -s -.

12. The knowledge and
.

t.-

utilization of

169
Ns,

resources was
.
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A

broadened for both teachers and.administrators.

-
13; Additional resources,within and beyond the school

and school systemare Aneeded to help,children'with

problems,

vp,
14. The following model was developed for the

implementing of staffing meetings in a school:

a. General Alicus:sion with faculty of types of

problems most frequently encounteredin
21

Classroom-and general discussion of policies

and procedures for staffing meetings.
.

b. TeaChers'submit referral foein to principalv

or designate.

c. -Refer to an appropriate staffing Committee.

d. Committee meets-and* makd recommendations.

e. of recommendations by
. .

appropriate personnel.'

f. Followup meeting `to review progress, and

determine further action if any: '

.Variationd of this model are described in ChapterIV.

,

e

C

Yg

151'
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t'

4

1

). . . %

.1

15. Recommendations:

a. Special guidance should be given to;.beginning

teachers to help them to become more.perceptitre

of .the time needed for solving prbblems'of

students and to encourafge them to have feelings

of success when even a small degree of progress

is made.

b. Beginnihg teachers should receive more help

to Aderstand how recommendations can be

implemented.

c, Edudators should meet with small groups4ofteir

colleagues to discuss mut,q41,coneeilis and
.

.

problem solvinCstrategies. ' )

Al, Educators should,be more active in obtaining more

adequate resources' loth within and beyond,the
, ... '4 -%

-: scho61.andsehoa:system.*
r`

.,,.::,e:: ,

-e:. Te:iehers sficiuldIdVe a greater tole in Problem
.. . .i,. .

-. t
,

solvihg,witfilin the crIpol.
1 - . . --

f.-*Teachershould be hdlped -E6 be more aware of
,...,

.

'their 'dim f5otentias1
.

and'the resources aViend.

.' . 4: More,4itdn4dn should be paid-to solving .the
q AA. ,

i,.- A.
....

%.44.'c* -
N,,..., - problems of children other thian thOse with overt ,

.
4 ', -

. .

10.

. behavior.

171

14' IL

A

a!: ;



4

amb

APPENDIX A

.Staffing Questionnaire

re

172

. . .

,

153-

40k



STAFFING QUESTIONNAIRE - ROW .,.GA.ADE?

.Your cooperation in completing this questiOnhaire_is
appreieated. The information will be ell5ful.in imp1efienting

. .

our staf de elopment p ,project. .

. -4

-

-

_-
,

, .
.:-. .

-.

1.! Rank the problems which you encbunter"moAt frecilently-
..in ascending order. (Number 1, i;761.4d:be,,moSt freqiuently
', encodntered): . ,

1

Disobedience

Hea.lth

Emotionally disturbed

mental,retaTdation" ,

Disrespect for teacher and authority

Xggressionitcma.rds other children

.Excess absenCes

habitually tardy

Lack of interest in school

Lacks' fundamentals inaCadethics,

Unusually

Others (Be specifib).

4

4
_ .

\

'7 *

=

2: FroM among (the problems .1.4.sted above Ast-three .that_yon
consider most difficult to.dpal with in the claSsroom.',

.

.

A.

B.

C.

l'
, .

.

.

3. ,Select the student in your class', who at this time more'
in need of staffing.., . '-..'" . - .

,

Complete ,the Staffing Referral Form'and send it%to't4e
office by

173
I
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A

STAFFING REFERRAL FORM SUBMITTED TO PRINCIPAL
. 2

I N

Pupil

Birthdate Scholarship

Is there ,a child study?

Agencies to which known:

%

datea

Room Grade

Attendance: good,

poor

Conduct

. 4

I

Check any of the,followingsteps which tiaVe been taken:

. Compiled anecdotal record' .. ,.

0 '
2. Investigated the 64-Illative folder

. .

3. Investigated the health folder

Referred` to teacher-nurse --,4.

.
5. Referred to speech therapist

,

-6. Held a parent conference

-7. Requested indivAdual examination

8. Referred to

9. Referred to

10.'Referred to

Problem:

attendance officer
.

adjuStment teacher

social'worker

Referred by

0

1.



s.

,
V

MembeFsof Staffing, Committee:

Chairman

Recommendations of Committee:

1.

-Date set by committee for followup meeting;

FollowuP:

Followup:

f

1

7 r

7

s

Chairman

4

.176

Chairman

. Date

Date.

Date



.

. .. .

. (Rev.' 7.:4 )

-.

STAFFING REFERRAL FORM
Submitted 0 principal

:
1 . date

PUPTL .,"
-Room Gade

.

,
.

Birthdate Scholarship CondUct - Attendance: good
, . fair

Ts .there a Child Study? "
".

poor

Agencies to which known:

. -

Check any,of the following' steps' Which have been taken:

1.' Compiled anecdotal record- 'e

2. invesitigated the cumtUative folder

3. Investigated the health folder

4. Referr ed to teacher-nurse

5. Referred to speech therapist

'6. Held parent conference'

7. Requested individual7examinatiOn

8.- Referred to attendance,office

9. Referred to adjustment :teacher;-
..

]). Referred tb social worker .

11.'Read.Child Studyjwhere applicable)

,

'PROBLEM: * t>

ti

;

,

b .

,
.

Description of behavior:

Referred by

1 7.



(4ev.' /4)

S.R.F.-2
ti

Members of Staffing'Committee:.
Chairman

PUPIL

-OUTLI4E OF MEETING
pres4neation of problem by referring teacher'

1 questions by committee members
questions by referring teacher

.general digcussion and,recommegdations
selectionof special recommendations'
recording of recommendation by secretary

I, RECOMMENDATIONS OF COMMITTEE a.

1-Specific recommendations for Classroom teacher

4

,

t.

2-Specific recommendations utilizing resources beyond classroom

3-Follow-up meeting date

ewed'14--Staffi

V

. r.

coordinator

chairman
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4

41

'c .
SN "R UTE EVALUATION

', Of.
3

:.1V. ,t E'tipii. Staffing Activities
.

. 7- ' .,
.

r

Defi- ,:,,PO'S-L 'Not
nit&i.y. Yes siErly ,at:all

1. Do.yoti feel that this
project is of enefitIto r .

the 'pupils?

s -

., * ,

2. Do' you feel that his' 1
-

: project is of benefit to
-tht teacher makin4,the''
-referal? -

....._

3.,Da you feel, that this,
_project is of benefit to,
the teachers on the com-
mittee who are notnow .
presen 1Y.dealing with
Llthe p ildbeing staffed?

On.theitPte, cto you
feel that this project
'can be developed' into an
ongoing procedure which
igillpe of to
the pupils d,teapfiers?

,

i 44

I'

100





or.

e.

PleaSe"exp
ircr.

kpeci
yided,' whioheY

.41
D. ,

D

r sr

EVALUATION

' -of

.

. -

PUPIL STAgFING ACTIVITIES

$4.

O.s

your
ne,of
ions .

.

.4

IND

.Werlell feelings concerning.the'following items
the-huMbers. through 5'and/or expressinOyour
ok'givin4,specific information in the spaces.pro-

,,opriate.

S is to rei#esent,d.
item was Carried ofit to.

1"is -fo'r4reserit a- strong No or very negative reaction.

ong Yes or your f ling that the questioned
he greatest extent possible.or'reasonable.

'4, 3', an' 2 represent degrees between t and l_with 3 qiein4-a neutral
resppn.se.:

*

.4i274 ssiafings'been

-

In valvit way (s) ?

4.

.41

,tI

*

of benefit to those pupils,referred?

5 4 3 2 1'"

.How can the ,meetings become 'more
.

beneficial to the:pupil,s?

2. AS a result of implementing the
improvement in the pupil(s)?

. 2

5 4 3

recommendatiogs has there been

A

!'

2 " 1.
, 1:

3. As the referring teacher d 'you
-
find the recommendAtions

,_
,
e

beneficial? )
.

j,J . ...,

' '%.:
.

:

.

toy

to he child?
1 I

to the cla

In what'Oay(S)?

to,be

4

5 4i

o4



e

... -

How, can the
.,

recommendations \be made'to be more bene'ficial?
.

.., .
.

.

.
,.,

4. To what extent were the recommendations implemented?& .

.

..,,,?.

- . 5 .... A
? 1

5: Do lbu,fegl .that.you, have any insight-in understanding

pupils" problem?4, . ..

fl

4

_5_, 4

*6.. Are you moreeffective
problems?::,!

3 :2c 1

in helping ptipils who are having special

,

r

5 4 3 2 1

* ,
, , . . . ,..o.

...

7. Do you now feel more at ease about approaching other staff members s-

for suggestions or help in dealing with problems? .

.

5, 4 "3 . ; ,.. 2 . 1 ,'
: .,

i. .. i-,

, .

8. As/a committee member other thaii.the referring teacher, have these'

activities been of benefit to ygi?

/ 5 3 1
v:

7. :
. ..
)

,

r; / in what way.(s) ?

4,

'
How can they be made to be of greater benfit.t6 you?

r
,

A ' .
W 3

9. Are Ydu better able,

4

0 0.

.r

t o identify.,childr6n..W.h.ci qre,,having.special problems?

3' '..`4

to'lanaIyqiihp4it
'"

5,

.

s "

0,

a

I

S



41+4 '

IT: Are you more aware of the'aia available to you from

full-lAe members of our staff?

3.-

.4

y.

A

5 4 3 2 1
. . ,

part-time staff speech, teacher-.- nurse; etc.)?'
.

,
..-

-4 3 2. 15

systenlede.Staff (consultints,-psych9iogis-Cs-, et-O:)?

5-' 4 3 2 1

resources beyond our school system?

5 .4 2 I1

Has. the referral form assisted
various sources of information
parents,, etc.) so that you can
pupil's .tuation?.

you in becothing mate aware..of the
available to you (recOrdi, reports,.
bettter underst,pd'and.ahallize.i

5 4 3 2.

r
41

,
1

12. In what ways can the referral form be improved. ts:i",better,,,serm.e e
the teacher making the reLerral,'the.q.affingocomraittge.,. and%cir
the pupil? ,Make your suggestions directlyon ty4e.tc:/b7-page

'referral form.attachea to thissevaluatiolv: 1 :ti 4 S"

13. Whom do you feel should be members of.-eiieWstatfil* bomkittee?
.

,.

14. Teaching experience:

0-2 years

15. Other, comments

3-5 years

6' or 'more year

, A., oltv-

.,

(specific strengths,and/orrecommended.-Changes):

!

184
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STAFFING-REFERRAL-tORM SUBMITTED" TO PRINCIPAL
^..'" ,

a

,
. %

A date
- . %

pupil .

-,Bi rthdate

- s

morel

e

Scholarship

is' there a child . study?

Agencies to- which knOwn:

44..

./.

Room .Grade
I

-

Conduct". -Attethdance: good-,
-

poor .

ChCk any of, the following steps which have been taken,:
7 -

1. Compiled. anecdotal record

Inves.bigate,d 'the currualativet-forder.
4 c

4 s3. Investigated the ,health foLder ,

4. Referred 'to teacher - nurse'.
.

5. Referred -to speeCh ther4ap ist
, ., 1 . I '' . i

*

6. -Held- a parent 'conference I. . -.

. eguepted, indfv.idual exaiTiination ,.,,... , . ..7

tit

e. Referred to attendahce officer
.

9", Referred ,td adjustrrient teacher

,10. Referred' to social worker

aJ

-Problem:

Ref efted by
0



ggmbers bf Staffing Committee%

Chairman

Recommendations of Committee:

4

Date set by 'committee for followup-mpetiing

.Followup:

FolloWup,:

.' i

s

'

1- k

tor.'

Chairman -

ta.

r

,Chairman,

a

1

Date

Date

yr
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APPENDIX E ,$

Resp9nse Sheet for -Administrators

O
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.41*
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School
Number

Respone Sheet for AdminiStrators

Grade

-.1. Type of Problem:

2. Type* of
1)

2)

3)

4) ERA'

1)

2)

3)

4)

5)

Case,Number Teacher
Number

Single Multiple

Recommendation:
parent solve

administration solve

request for psychological

social adju4ment

6) , refer

refer

8) nurse

, 31 Extent
-.5 4

se,

0 3 6

YeaI of Experience
f

disobedience

ealth

emotionally' disturbed'

11/

mental retardation

disrespect for teacher and'
authority

aggression towards other
children
excess absences

- :habitually tardy

lack of interest in school

lacks fundamentals in
academics,

4

'unusually withdrawn,

sothers-(Le specific)

social corker

change i classroom

11) transfer to another schl'

4

12) discipline the child

. . %

13), teacher__ solve .

.

attend,ance,officertp court for parental schl.-14-4
. . ,

to court:prosecu S e parent

to which administ"iator is thus

very
ssatiSfied--",

.4-.'tffeft on students.thus
- 4;

extremely
positive

5. ,Speci41 problems -met in
.

3,
-

2

ar:
3 . 12 1

tl

'

. no
. ,

implementation of recommendation ('if.:aill7):

L.

J-5)
other (specify)

far satisfied with

nom.
s:atisfiedS

implementation:

'


