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STAFF DEVELOPMENT

WHAT 7S STAFF DEVELQPMIIT?

staff development is -a planned nrogram desiqgned to prepare
educational personnel to imnlement specific local improvement
acfivities directed toward locally determined priority student
neceds.

“HY IS STAFF DEVELOPMENT MEEDED?

1 . nsraduate and in-service programs are needed
r
. to relate graduate and in-service preparation of local eduéa—
tional personnel more closely to the goals, objettives and
\ student needs of local school systems;

. + to make staff development more Systematic in implementing
nroven educational nractices which lead to improved student
learning at the local level;

4

. to provide alternatives through which local educational
rersonnel’ can renew their certification; ~

'

to cncourage and recognize individual initiative in loedl
: -
educational nersonnel; &

#

. to nrovide local school svstems and institutions of higher
education opportunities to develop approved programs leading
to a higher level certification uniquelv related to rarticuylar
necds of local school svstems;
. p -
to enable local educators to be more involved in nlanning
graduate and in-service programs. 4
&

HOW IS THE STATE STAFF DCVELOPMENT PLAN DIFFERENT?

2

The state staff development plan provides local school
systems with additional tools for improving student learning.
only when local systems plan thoroughly and responsibly can
these tools be used fully. Some .results of staff development
could be -

local educational personnel renewing their certificates through
a“local stafif development nroaram;

colleges and universities submitting for approval master's and
sixth-year programs by the State Board of Education that have
emerged from the goals, objectives and student needs of a
schoonl svstem or combination of school systems;

ERIC
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~ . colleqges and universities working in conjunction with local :
systems to develop pre-service and in-service preparation
which emphasizes practice; "

. recognizing that staff development is one major means of
improving education at the local level, Ao

WHAT IS THE PURPOSE OF STAFF DEVELOPMENT?

‘The primary purpose of staff development is the educational
improyement of local school systems. Staff development will
@nable local educational personnel to acquire the understandings,
skills and attitudes which will enable them to implement selected
ed‘;ational improvement activities and practices directed at
pridrity student needs. P '

. -

WHAT RESOURCES AND/OR ALTERNATIVES ARE AVAILABLE TO ENABLE LOCAL
SYSTEMS TO DEVELOP MORE EFFECTIVE STAFF DEVELOPMENT PROGRAMS?

Available resources and/or alternatives should be used, for
selected educational improvement activities and practices
directed at priority student needs. ' Possible resources and/or
alteapatives incjude . ) S

N

. Staff'Development Allocation - Each local school system receives
an allocation for staff development. However, in order to

receive staff development funds, each local school system must
develdgp a local staff development plan that has been approved
by the¢ sState Department of Education.

. Vocatlional and-Career Education Funds* - Funds from this source
may be~—used to help local systems train staff to implement
comprehensive career and vocational education programs and to
morce effectively prepare disadvantaged or handicapped students
for emplovment. '

¢ +

. Certification Renewal - New certific?tion policies state that
professional educational certificatest mavy be renewed on comple- .
tion of 10 quarter hours of supplementary graduate credit or '
equivalent in-service training in an area of assessed need upon W
approval of a local staff development plan. The State Plan for
Staff Development makes it possible for LEA's or CESA's to ;
develyp local staff development programs whereby local educa-
tionall personnel can earn the equivalent of -five auarter hours
of credit annually for certification renewal. The system must
have operated an approved Staff Development Plan for two years
hefore}a*plan can be submitted for certification renewal.
-staff tlevelopment activities conducted i during the first two
yecars &annot be used for certification 'renewal.

\
\ _

. Certification Advancement - Local school systems may work with
institutions of higher education on staff development programs

*I'or guidelines and procedures on local application for Vocational
- and career education funds, see Section Four.
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‘ leading to higher levels of° certification for educational

personnel. This alternative makes possible approved programs

which relate specifically to local student needs. (See

Appendix C for guidelines). -

WHAT IS THE DPROCESS FOR DEVELOPING AN APPROVED LOCAL STAFF DEVELOP-
MENT PLAN? !

To receive staff development funds ‘each local schodl system .
must develop a local staff development plan that has been approved
by the State Department of Education threugh one of the following -
procedures.

. If a local school system ' plans to ¢ontinue with its staff
development plans as developed in their FY '75 Staff Develop- .

S ment Application, the school system will have to submit only

'Y a budget shget showing how it will use FY '76 staff development

funds.

' I

. If a local school system plans to change or modify its FY '75
staff development plan, the school system will have to submit
an addendum to -the FY '75 application indicatina changes or
modifications. A school system will also have to submit a
budget sheet showing how it will use its FY '76 funds.

. If a local school system for FY '76 has modified or' changed
priority student neced(s), then a new staff development applica-
tion ind budget sheet will have to be submitted for FY' 76.
(See Aprendix ﬂ). .

. iocal scl.,ol systems which last year chose the option of
continuing with the-state- -administered Grant-in-Aid Program ’
must submit a staff deVGIOpment plan in order to recelve their
staff development allocatlomp (Qee Appendix A).

Fach local school system must have on file with the State
Department of Education a Staff Development Program Application
(see Appendix A). The following is a suggested process for .
ohbtaining an approvcd local staff development plan.

. Local systen suoerintendents should abpoint a local steering
committee to direct the development of a local staff develop-
ment plan. »

A

. Attend regional drive-in conferences fof\brigfing session

(February) .

. If a local system does not have an exnerle ced person to plan
and lead the staff development effort, the/system superintendent
and/or his designated representative should attend one of the
two regional staff development and Title III workshops to be
conducted by the State Department of Education.

"t

: Local systems desiring vocational and career education staff
development funds should see Section Four regarding guidelines
and procedures for obtaining these funds.
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'. Initiate systematic needs assessmefit.

The preparation of school administrative personnel is a SN
Yequired activity in all local staff development plans. It is
suggested that school administrators participate in the staff
development activites organized for their teachers so they can
know first-hand the requirements needed to implement educational
1mprovement programs or activities.

P
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For local school systems to be,able to submit a quality
staff development program to the. Georgia Department of Education
for approval by the May 1, 1975, deadline, the following
sequential steps are suggested as a checklist

I t

* o

. Review outcome of needs assessment and determine priority ¥
student needs. s o o

. Determine what barriers prevent the ‘schools from meeting
student needs. . /

. Identify educational* improvement activities which offer the
greatest potential for removing the barrier and allowing thé‘
schools to meet the needs of students. s

. Identify the understandiggs, skills and attitudes needed by T
local personnel to implement educational improvement activities.

t
- Develop staff development program design, including (1) name "
of staff development activities, (2) persons participating in ;o
each activity, (3) persons or institutions conducting staff /
development training and (4) time schedule for each activity. ]

. Iaentify gdministrative leadership, procedureé and resources //\‘
-enabling educational personnel to implement educational improve-
ment activities as a result of staff development program.

Develop an evaluation plan for the staff development program. F

\

U

Local systems must submit the Staff Dovelopmenfﬂprogram Applica-
tion to the following address postmarked by May 1, 1975:
*
Director, Division of Program and staff Development
Georgia Decpartment of Education
231 State Office Building
Atlanta, Georgia 30334

v
v

L

Tocal system Staff Development Program Applications«will be *©
approved by the Georgia Department of Education by May 30, 1975,

Local systems will be able to expend funds for local staff
development starting July 1, 1975. ;
]
For local system superintendents to be able tc recommend
lo;al educational-personnel for certification renewal at the
beginning of the third year of an approved staff development plan, ,
the local system must submit the following information by the /

beginning of the third year /

..
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? . dé¢scription of a recérd—keepinq procedure maintained to verify
E ) the .progress of each participant.
E .. listing of the performance criteria to be used as a basis for
1 determining college equivalents,
\ . procedure to verify that each participant has met the performance
’ criteria, » . T . i
R . e
. procedure to maintain an individual staff development plan for
each part1c1pant in the Staff Development Program.
Final policies for certificvation renewal regarding college

equivaleney-through approved local staff development proérams

\have not been established by the State Board of Education. .
-- | Howewer, initial guidelinés have been deweloped for certlfication

). \ . renewal—and—are contained in Appendix B. .

s HOW DG YOU MAKE A LOCAL-SEAFF DEVELOPMENT PROGRAM WORK?

| A successfui local staff development program requires careful
- \ planning and leadership at the local level. Studies have shown

\ several factors seem to be common among successful programs Lo 3

] \ including : L 2

. involving local educational personnel and parents in the develop- // k

ment and implementation of the local staff development program, '

1 \ /
\. conductlnq orientation of all educational personnel regardlng !
§ the staff-development program,

. establishing areas of responsibility for the implementation of

the Staff Development Program, )
: I

. establishing the school principal-as—the Key leader in staff
developmant—""" .
B

. establishing a communication system,

. providing educational personnel the resources necessary to 1
implement educational improvement activities as a result of
staff development training,

|
¢

. giving recognitign to individual initiative and achievement,

. making the necessary modification in schedules, facilities
required for improvement act1v1t1es '

. developing a system to monitor, coordinate and manage the staff
development program,

’ é
. coordinating communications flow and feedback for possible
modification of staff development program,

developing an-evaluation design f&r future improvements of the.
staff development program, administrative leadership and

ERIC | /
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student achievement. {
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HOﬁnERN STAFF DEVELOPMENT FUNDS BE USED AT THE LOCAL LEVEL?

Staff development funds can be used, but are not limited to,

the following activities at the local level

._Iowmatch(other fund Sources. When local systems' priorities

. may elect to use all or part of their,allocati

WHAT ASSISTANCE CAN LOCAL SYSTEMS RECEIVE?

40 suppqgrt either group or individually oriented in-service
activities for educational personnel without credit to enable
them to implement specific local improvement activities reélated
to student -needs,

e \\\ N K
To support; in-service f?aininq identified for educational .
persons to earn college credit (directed tuward major improve-

ment areas by the local school school system). A college or \f

.university can work with ,a local school system to\d951gn

special courses to meet— local needs, .

To pay substitute teachers to enable educational personnél to B
participate in staff development activities, :

are congruent with those of other fund sources, the systems b

én as matching
funds to match dollar for dollar other sources of funds to be
used for staff development.

The cost of traininq educational persgnnel at the local level
should not exceed $150 per participant for five quarter hours
equitalent training. To extend the uge of funds, local systems
are encouraged to limit financial assistance to tuition cost
of in-state-public lnstltutlons of higher education.

Funds cannot be used for contracting consultive services from
an individual being paid a salary from state funds.

i

Geordia bepartment of Education

[t

The state has been divided into regions and a staff member from
the Division of Program and Staff Dev;lopment has been assigned
responsibility for providing technical assistance to. systems in
each region. (See Appendix K for specific state staff member
assiqnments). '

Each state staff member will conduct a meeting in Febfuary in
"their region to explain FY '76 proceduggs for staff evelopment -
and\Title I1I. o

Supplemental publications are available from the Georyia Depart- .
ment &f Education to aid local school systems in plannyng,
develobing, implementing and evaluating local staff develop-

ment and Title III plans. They are \

. Staff Development: Sources and Resources
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Procedures and Patterns for Staff Development Programs

. Staff Development Brochure

. Needs Assessment Package

-

Institutions of quher‘Educatlon e

Most 1nstitut10ns of hxghef//;ucatlon have personnel versed
in the development and 1mp1ementac1on of staff development plans
who can assist local school systems. Some institutions of higher
education are developing plans whereby they can design’ approved
programs for higher levels of certification directly related to
local school system needs. '

Cooperative Education Service Agencies

Local school systems should -be able to receive technical
a551stance from Cooperative Education Serv1ce Agencies regarding
the planning, development, 1mp1ementat10n Fnd evaluation of 18cal

staf development Qlans. ‘

If you need additional information about t&é Staff Development

Program, please write : -- . \
: \

Director, Division of Program and staf§ Development

Georgia Department of Education .

231 state Office Building, . ! ‘ X

Atlanta, Georgia 30334 | ‘
. ] \

| \ e

(404) 656-24833
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SECTION TWO

TITLE III, ESEA, ADOPTION/ADAPTATION GRANTS

The processes of long-range planning are the same.for
Title III as staff development. The proposal format

Y for Title III asks basically the same questlons as the
staff development plan, with expansions of the guestlons. -
to fulfill federal requirements. <Section Two explains tlLea

- particulars of using Title III Adoption/Adaptation funds
to help meet assesdgd neleds and contains the proposal for-
nat/applzcat1on fq& TltlF III. Section Three is a detailed
resource:  guid> to/a551st\sgstems 1n planning and preparing
for a Title III proposal\as well as a staff. development plan.

~

‘ <

*

WHAT 1S THE NATURE AND PURPOSE OF TITHE-I11 ALOPTION/ADAPTATION
GRANTS? 7

< . \ '
Title III Adopt1J;/Adaotat1on. Limited funds to defray start- -up
costs of adopting a validated program and adapting it to the local

school situation to meet student needs idenli. ied through needs
assessmént

[

From Research to Practice
. y \

The purpose of the Title III Adoptjon/Adaptation grants is to
facilitate ‘change toward improving education in Georgia. Rather |
than devcloping new programs from scratch, these funds help local.. /
systems take proven programs off the shelf and adapt them to meet
ident1f1ed student needs in their schools. A

arn
.

These validated programs, developed by educational research |
efforts of Title III and others throughout the colntry, have pro-:'

! duced exciting results -- new methods, materials which have proven
successful in meetlng students' goals. -However, new ideas seldom °
gain the w1despread impact that their developers envisioned, an&

s the improvements in education remain limited to- developmental pro-
Ject schools. Too often, lack of information about the new prac-
tices, lack of means fcr staff training. and the initial cost of
beginning a new program have kept schools from incorporating the
new projects into their own school programs. The adoption/ )
adaptation grants have been providing funds and serwvices to over-
come these barriers to change. \ " -

Start-up Costs Only

Since tHe-long- range purpose is to translate the new prqgram
into standard practice, adopt1on/adaptat15n fuads should be ;
considered only for start-up or one-time installation expcnsq
such as materials, equipment, workshops for staff developmen&,\ .

evaluation, etc. As these funds are for one year, projects
ib1tant

udiget

which call for salarics and other continuing cxpense too exo

to be absorbed locally through reallocation of the existing
. . 9 .

Y-
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- actions If the system finds, for example, that their teachers
.are unfamiliar qizﬁ/fhe strategies for implementing the existing

.for~educatidon, to identify gaps between where they would like

‘methods, funding patterps, management technjques, evén community

program QQVQJOpQSB; and staff development, go hand in hand. A

\ ‘\\ ~ .

\ o . 3
are impractical for gdaptati®i. Picking up heavy operating i
expenses aftcr one yepr of federal funds may prove too burden- °/é
some fé§r pﬁpject~cont‘hqqtion. Most of the ‘projects avaflable - ]
for adaptation can be coriucted ‘by existing staff or reallo-
cation of currentl avgllable résg:;ées. . i .

\ .

/ .
Innovative, not Operation . .
/ - v} ,
- « -9 -
Since Congress allocates Title‘III funds to help bring
about change and improvement in education, .federal guidélines

.require that the money -be spent.to introduce a new idea to

the system. In'other_words, an existing program or practice
cannot be expanded or extended with Title III funds. The . 2
praject to be adcpted must be, for the system, a new way to , -
attack identified student needs. e

. 7 ' L
WHAT IS AVAILABLE?. ' - ) — -

-

amounts (usually no greater
re available on a competitive
start-up costs of new programs.

., Title III funds of limite
than $15,000 per grant)
basis to help defray t

. Staff development fupds from the system's staff develop- ' 3
ment allotment may ble used to train teachers to impiemént ‘
the new program. ,

. Technical assistance in preparing proposals and plans is
available through teacher training institutions, CESAs . 1
and staff Development and Title III consultants assigned

. Qn a regional basis from the Geotgia Department of Educa-
tion. ) f '
b . ; { {

WHY WOULD AN ADOPTION/ADAPTATION GRANT BE NEEDED?

To provide .funds for improvement : | ) . It
' * ‘ « ;
Both staff Development and Title III Adoption/fAdaptation
. . i L3 .
funds were designed to give school systems .some support during
long-range_planning. As communities, faculties, students and 4
administraaors work together to ‘determine the system's goals ’

to be and wheére they are, and to plan for means to close the )
gap$, certain areas of student need may become evident. The
problem stems from curricula, instructional materials, teaching

understanding and support of what the schools are doing. The
best means of attacking the problem depend$ entirely on what the’
prohlem is, what.goals are set to correct ic and the best plan of

program, then a staff development plan alone might eliﬁinate the
deficiency. Program assessment and staff assessment, as well as

7 -
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sfstem sould not train staff to tfeach an out-dated program
any more than they would implement a newt program without
adequately preparing their staff.

) Most systems, therefore, are using a combined approach
-=both a Title III grant and staff development funds--to begin

implementation of a new program and retraining staff to operate
this program. . (Note: since application precedures are basically
the same, systems which choose to use 100 percent of their staff

- @evelopment funds to train staff to implempnt an adoption/
adaptation project need fill in only a"Title III propesal and
submit a copy of it to the staff development bffice. (See page
35 for example of budget page for combined project.) *

. “

_ﬁHAT ARE THE ADVANTAGES? ‘ /!

s

By pinpointing student needs and installing érograms proven
- to meet those needs, 4gains can be anticipated), measured, reported
as specific gains to the public. .
- %

.o Staff development funds, Title III funds and local resources

can all be directed to the same problem, insuring success of the
project. )

v

Projects offéred for adaptation have been tested and shown
to meet the student needs which thev address. Local systems are
therefore spared the risks of developing programs.. ——

» o

—

3 ) e , -
Adaptation projects have already worked out details of
procedures, evaluation, mater:als, teacher training, etc. The
specific "how to” is already tiere, sparing the local system
the frustration of coping with ungirected change. ; o
Installation costs, the major inhibiting factofr in educa-
tional improvement, will be defrayed in part by Title III funds.

WHO IS ELIGIBLE TO BE FUNDED FOR A TITLE III ADOPTION/ADAPTATION
GRANT? . > . ’

.. Public elementary and secondary schools without currently .
funded Adoption/Adaptiation projécts

r

. Sub~contracts with other agencieé, institutions -

. Any local board of education that has administrative control
or direction of public elementary or secondar$ schools is eligible
to submit an application for a Title III Adoption/Adaptation grant.

‘ Grantces may, hqyever, subcontract with post-sccondary inpstitutions 17
for services pursuant to the project and include non-public
clementary and secondary schools which meet specified cr{teria

(See page 38) in pro%ect activities.
_— e
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Acéordilg to the USOE approved Georgia State Plan for
. Title III, ESEA, systems operating an Adoprion/Adaptation
project under Title III funding will not be eligible~ to
submit an apprlication for a second adoption/adaptation proe
ject until tne current project has operated for one year
without Title III funds. “The purPOSe gf this “equirement iss

Fo\ 1

P

v . to allqw systems to demonstrate the incorporation
of the project into the-regular funding and curri-
culum of the system, and

J . to permit the most widespread impact.of limited
Title III funds througheut the/ state by allowing
systems without adoptlon/adaptatlon projects a chance
to compete.

Due to decreasing federal funds, only’one adoption/adapta-
tion grant per system will be considered for funding. Systems
submitting more than one application, eigher independently or ‘
as part of a consortium, will be asked .fo designate which they 3 >
prefer to be submitted to readers for consideration.

T

e .
,////ywﬂiﬁ\ARE THE STEPS TOWARD GETTING A TITLE III ADOPTION/ADAPTA- .-
TION GRANT? . B} "

The planning process for Title IIX Agbption/Adaptatign is
generalilly the same as for staff development. This process

is outlined in Section III. The Title III application follows

on page 20« If a sSystem elects to spend 100 percent of its

staff development funds to train staff to Hmplemeng a Title III:
project, the Title III application will suffice for staff develop~-

\ment and Title III.

\

The list of tasks and suggested time frames could serve as

a checdklist of act1v1t1es ding toward submission of a Title < [
III, Adoptlon/Adaptatlon pr posal by the May 1. deadline. ,#
) ‘ " REFERENCE PAGES /ﬂ

TASKS ~ ’ TIME FRAMES IN G . 3

1. Attend regional drive-in
conferences for briefing
session on available funds \
and procedures for staff ' -
development and Title ILI. January-February

2. Appoiht a locel préjeot
director who will have , .
primary responsibility ’ ‘ /
for coordinating a needs ) . : ' /

assessment and directing -
. the development of anv ) /
. subsequent staff develop-
_/’ ment plans and/or Title
III proposals. mid February

v
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3. Superlnkendenu and/or
des1gnated representa-
tive (including project
directgr) attend one of
- the three-day regional
staff development/
Title III workshops to
be conducted by the
Georgib Department of
: Educaqlon.

A

4, Estab ish a local
advisory committee

' to assist the project
director in c¢onducting
needs| assessment and
developing subsequent
planﬂ and proposals.

NOTEq

» The
such'lnvolvement.

5.7 Needs assessment
~
\éview outcomes of
nee#s assessment and
determine priority
neggs.
’ j
7. Idéntify probable
' cayses for deficiences
and determine target
aréas for change, i.e.
management and organl—
zation, curricula,
materials, staff develop-
mg¢nt, etc. <
8. Ifentify educational
improvement activities
\eeded to meet student
eeds” ) \

9. betermine funding sources
appropriate for number 8
jabove, Title III Adoption/

,Adaptation-staff cdevelop-
'ment funds or vocational
/staff development funds

| and develop plans and

, proposals accordingly.

REFERENCE
IN GUIDE

PAGES

TIME FRAMES

February-March

1

March

Title III federal regulations require that a
crosé—sectlon of populations in the community parti- \
cipate in the planning and program selection process.

dvisory committee prov1des an opportunity fors

March Section III,page 41
i

‘by April 1

by April 1 Section III, page 49
mid April Section III, page 48

(//' <,
Section IV, page 66

April




to receive funds, )
grant requested for the first quarter and return the form to ,'.;f
the address abovA, according to instructions on the form. A :
Checks for the requested Title III funds should be received
approximately thrgk\

submitted. ’

&

REFERENCE PAGES
- TIME FRAMES IN GUIDE %
TASKS i
10. Submit application for ;
Title III Adoption/ 'S
Adaptation fund to :
following address, post- ’1
marked by May 1, or hand

_carry to the same address fs
by same date. May 1 ‘ g
Director of Program and Staff Development , f{

Georgia Department of Education ) ) i
23] State Office Building g
Atlanta, Georgia 30334. . g
y o
Notification will Ke made to local system superintendents P
by June_1, and funds will be expendable upon the system's . w%
receiving its gfﬁgt award. The grant award document will be 5 b
accompanied by forms entitled "Request for Funds." 1In order k C

local systems will specify amount of their CL

weeks after the "Request for Funds" is %,

L
-




HOW WILL TITLE 111 ADOPTION/ADAPTATION PROJECT BE EVALUATED?
By student and staff outcome data or by on-site visit

Bach proposal, in order to meet federal guidelines,

. must include a plan for evaluation, as discussed in Sec-
. tién III. Many projects available for adaptation will
.already have developed evaluaticn instruments shich can
be used in the adoption/adaptation ﬂroject. The system

Qill be asked to submit results'of their evaluation at

the end of the project year indicating the extent to which’
p?oject objectives were achieved\and student and teacher
performance were affected.

The Georgia Department of Education is required by
federal guidelines to conduct a vijgit to each site operating
a program with Title III funds. Tepams comprising generally of’
a State Title III Auvisory Council/ member or department
staff member, a specialist in the projeét's content area,
and a representative of a neighboring local system will
visit the adoption/adaptation project site for one day
during winter duarter. The team will discuss-with local
personnel the progress they think they are making toward
achieving proj&ct objectives, A summary of the team's visit
will be returned to the superintendent for his own use in
planning for the rest ofﬁthe year. The department's regional
consultant for Staff -Development/Title IIl assigned to the™
project will assist local systems in preparing the agenda for
the visit and will serve as an on-site liaison between the
team and the project. k .

! ~ '

have been met and that a qyality pregram is operating success-
fr.1y will gqualify for exemplary status iQ Georgia. A list of
these adoption/adaptation sites will be made available through-

out the state and nation so that potential adapters with similar
needs may visit 'the site or contract with the system for consulting

or staff development services. s

, . ) | . ‘
Projects which so demonstratZd that their objecéives‘

WHAT MAKES IT WORK? "

Adoption of new programs and practices requires careful

. planning and leadershfb. studies of previous efforts| have

shown that sevexal factors seem to be commbn among Ppr jects
which succeed. The following are some of the factors which
may increase substantially the chances for success.

N

Identify-a well-qualified project director at
the school level , whose authority is clearly
understoad by the total staff and all persons
concerned;

1) N
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4

.., o Develop understanding of change processes such . :
AsS overt management, support, and understanding. %
of the change from the superintendent's level, -
principal's commitment to achievement of project - 5
goals, involvement of tcachers in the decision- -7

\ making process to the point that they see the
project as their own, etc; #
e
. Insure positive and active support from the top _ ,
administrative levels such as the superintendent 3
visgting the project site tb commend teachers on
progect involvement, the principal and superinten-
dent being able to provide detailed information »
about the project from first band experience, overt 3
~ project endorsement in the community, superintendent :
citing the project as among the 'system's priority
» goals for the year, etc;
' ® ) ‘
. Involve teachers in the change process. (We all
too frequently have done to teachers, not with
them.) Teachers might visit sites of possible
project choices and offer recommendations for
adaptation to the superintendent, work in committees
to make certain decisions regarding needs assessment,
'implementation strategies, staff development, material
selection, evaluation, etc.;

. Involve the commuhity beginning with needs assessment;

. Design incentives/rewards for participating teachers -
Such as release.time, special recognition, visitation, -
participation in professional conferences, project ’
presentation to collegues, etc.;

.
o
s

,Plan to diffuse the concept throughout system once
1t has been demonstrated;

. Prepare all staff thoroughly (see page 55 for criteria ®
of a succéssful staff development program)
. Devélop a follow through monltorlng and support system .
to ilnsure that. 1mp1ementat1on 1suprogre551ng accordlng
to sthedule -- provide for continuous feedback to-
' . telachers, administrators, and project staff an individual
and project progress and needed changee;

. Focus\on the primary purpose;

- . L

. Insure\an atmosphere conducive to change (i.e., teachers
interes\ted in professional growth, team spirit among i
staff, free exchange of ideas among all levels of staf%
Ct~C.$),; \ o ) { -

. Plan for evaluation and a way to inform the public of
the good news.

; s
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WHAT FEDERAL REQUIREMENTS MUST BE MET?

These grantsdgggt meet federal guidelines for Title IIT '
funding Many fedéral requirements such as needs”assessment
and evaluation, are incorporated ‘into the ad tion/adaptation
proposal format. There are, however, a few others that local
systems need to act upon; failure to.do so meahs that legally
the Georgia Department of Education cannot fund the proposal.
Here's a checklist :

'
1.

CROS%-CULTURAL REPRESENTATION The proposal must shew
through minutes of meetings, newspaper articles, list
of participants, etc., that represent tives of the
various factions of the community to/be served were
involved in the planning prqgess. &ény systems hayve
found that needs assessment committées offer a good
opportunity fox cross-cultural par icipation. Federal
wguidelines specifically call for “involvement of
‘representatives of education, cuLﬁurap, and civic
resources of the/community." Tr nslated, this means

the planning committee should‘cdasist of representa-
tives of faculty, administration and students, a cross-
section of parents and community% and civic dnd business
groups. )

/

‘ INNOVATIVE The project to bé‘adopted must be new to the
system, not an expansion or/extension of any previous
. practice. /

/

SPECIFIC NEEDS, CLEARLY géFINED OBJECTIVES The project

o , must address an identified student need which can be

translated into measuredble objectives to be addressed

by the project, so that the goals and gains of the project

can be clearly communicated to. staff, students and the

community. Vague and unclear objectives, such as "to

improve education, to foster understand" cannot legally

| be funded under federal guidelines. (For discussion of
needs as- related to objectives, see Section III, page 46.)

1

»

VALIDATED The project to be adapted into the school
system must have evidence that it was successful in
meeting the stated objectives. Nationally validated
Title III projects have undergone careful assessment
and their inclusion in the list of nationally validated
projects is prima facie evidence of having met this
requirements also and inquiries should be made of the
. project regarding the outcome of -evaluation and avail-
able reports, summaries, or other documented évidence
of student gain. ( - *




NON=-PUBLIC SCHOOL PARTICIPATION All non~public scxdbls
within the district must be informed of the system's
pPlans to submit a Title III application and invited to
participate. Only those non-public schools meeting 3
criteria specified under ASSURANCES are eligible for E
participation. ' i

Such notification may be in the form of a newspaper
legal ad or letter requesting response by a given

date, and copies of the notification and the response |, )
(or a statement regarding the lack of response) should #
be included in the appendix of the pfoposal. *

SUPPLEMENT, NOT SUPPLANT Title III funds cannot be , »
used to replace expendftures norgally covered by other :
funds. Title III funds must add-to existing programs. . 4
Federa;'gu;delines also specifyfthat all Title 1II pro- ,{
posals must address the following areas which are covered in ’ 3
the proposal format. For details in planning for these phases * :
of proposal development, see Section III. - s
NEEDS ASSESSMENT ‘
'STAFF DEVELOPMENT
' PROGRAM PLANNING
, EVALUATION
BUDGET - . .
5 AséunAyCEs \ .

—HOW WILL ADOPTION/ADAPTATION APPLICATIONS BE SELECTED FOR FUNDING? -

Proposals will be submitted to expert readers outside the
Georgia Department of Education for evaluation on the basis of
the crlterxa listed below. The readers' recommendatiohs, along 14
with department staff inputs, will be presented to the Title III
State Advisory ‘Council for its consxderatlon.. Recommendation
regarding funding will be fo:waxded to the State Superinténdent
of Schools, who will issue the final letters of notification to
system superintendents.

.Criteria to be used by Readers in Evaluatiding Adoptionﬁﬁdaptation
Appllcatlons E

-t

-~ “

. Must meet specific needs, contain behavioral objectives

. Must be validated educational program or pratctice - i

k4

. Must be innofative (new to district or school system)

El

»
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. Reasonable

cost, clear budget

. Local_resourgas directed to project .

. Provisions

for gradual assumption of aost throﬁgh

redirection of local resources

. Program E¢lection process (i.e., relevance to identifijed
‘needs, thoroughness of investigation, teacher-community
inputs, project visitation, relevance to local situation,

etc.)

. Provisions

for preparing staff

.NInvolvement of representatlves of educational, cultural,
civic resources of the area

. Comprehensiveness of needs assessment '

*

. Extensiveness of planning for program adaptation, imple-
mentation and operation

»

. Relative need

. Allocation

Priority for

of previous grant funds. -,
-
Final Approval will be Given to Applications- Which

. Indicate a
efforts to

redirection of approprlate local resources and
the project, as well as other funds available

to‘the system.

- ,
.

. Phase out the need for Title III funds in a relatively short
time when all other criteria for selection appear to:be equal..

. Require minimal Title III funding when all other ‘criteria for
selection appear to be equal

ro
-t
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TITLE III ADOPTION/ADAPTATION
PROPOSAL FORMAT

The Proposal Should Consist of the Following Four Parts

Part I STATISTICAL: ESEA Title III Statistical
Data Form, Page 2°

Part II NARRATIVE: See Irnstiructions, Page 24

Part ITI FINANCIAL: Proposed Budget Summary and
v . Detailed Expenditure Schedule, Fage 32

Part IV ASSURANCES: See Page 37/ and'Following.-

Ten copies of the completed application must be postmarked

or delivered to the Title III office on or before May 1.
. » N

> ’

It takes approximately thirty days to process an applica-

tion. The application should Be submitted on standard -
8 1/2 x 11 inch paper. Applications are submitted to the

Georgia Department of Education as follows.

Director of Program and Staff Development
_Georgia Department of Education

231 state Office Building

Atlanta, Georqia 20224

—————




i PART I -
STATISTICAL DATA FORM

The Data Form is required of ESEA Title III applicants and
grantees. It must be submitted as Part I of the application.
Complete entire form.

SECTION A. . .

.Project Information:

Item 1. Give a concise project title (five words or
less). | { .
| ‘
Item 2. Give a brief summary (50 words or less) of
the purpose of the proposed project. '\

N

_Items 3-12. Complete these items as indiqqéed. Sign
and date at the bottom of page one.

Unsigned proposals cannot be acceptedf A
A\
Item 13, Average daily attendance (ADA) should be \\ .
used to figure th; average per pupil expen- \
diture. '
SECTION B. )

School Enrollment!, Participation Data:

List schools in which the project will operate during
the first year. For each school, fill in each line

item.

School Grades: All grades in that school.

Project Grades: Grdde levels covered by the project.
Total Enréllment: Total enrollmeny of that school/
Project Enrollment: Total number of students who will

particibate diyectly in the project.
- > .

Total Number of Classroom Teachers: Number of full-time

classrpom teachers in that scnool. .

Tcachers-in In-service Training for Project: Number of
classroom teachers involved in teacher preparation for
pquect implementation (as opposed to orientation). Do
not include orientation audiences irn these figures.

-

| - -
Teacher-Aides in Training for Project: All teacher-aides,
and tcaching assistants, whether paid or volunteer, wh® are
participating in preparation for project iMplgmentatio .
Total Non-Instructional Professional Staff: Number of
counsclors, media specialists, administrators, social workers
- etc., in that school. . '

Non-Instructicnal Staff in In-service: Number of the above

in §taff development for project implementation.
21 I
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STATE OFFIGE BUILDING
Vo ATLANTA, 30334

" ESEA TITLE II1 STATISTICAL DATA

Elementary and Secondary Education Act of 1965 (P,L. 89'10).
T == o =

L

SD.E. USE ONLY

—————————
SECTION A - PROJECT INFORMATION
t. PROJECT TITLE(S Words or L ess)

1 . «

s —- .
T UMEFLY SUMMARIZE THE BURPOSE.GF TWE PAOPOSED PROJECT AND GIVE THE ITEM NUWBER OF THE AREA OF MAJOR
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/ e ¢
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’ : . - .
o Ay . AREA CODE
. NAME OF PERSON AUTHORIZLD TO 'C. ADDRESS (Nwwher, Street, Caty, State, Zap Code) JPHONE NUMBER
- RECEIVE GRANT /Fleawe np! .
AREA CODE
- ; ‘ 1
11. FOSITION OR TITLE
¥ . ¢ *
= »
12, YOTAL ESYIMATED 15 LATEST AVERAGE PER PUPIL ADA
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PART II - _ & §
\ " THE NARRATIVE i
- .
The narrative section should be organized so that it answers )
the questions below. Organizing the narrative section in .
.this way should reduce the time it takes to actually write
the proposal. ;
I. How was the student needs assessﬂent conducted and -
. what were the results?

Federalwlaw requires that Title III funds be awa;ded "3
only after the local,system provides evidence of a
comprehensive student needs assessment, To answer
this ‘question completely, please include the following.

-

A. Who directed the nele assessSment? . . k

~ .. - J/ , 3

B.- What different groups participated? .- } é

o . 4

! Evidence of part1c1pat10n by a cultural cross- sectxon é
of community members including teachers, students, E
administrators, business and community representabees ]

and minority yroups is required by federal law. A ¢opy . 3

of meeting minutes should supply the necessary documen- ;
tation. :

C. What instruments and othe;'documenggtions were used?

Items most commonly used in needs assessment include
statewide test scores, grades, the system profile, .
and parent, teacher, and student questionnaires.

D. - What were the priority student needs identified?
E. What were judged to be the causes?

Before a needs 'statement is finally decided upon, it

is vitally important that the causes of the need ¥ ;
identified be determined as closely as possible. an

example which 111ustrates this is theé students' need

for productlve employment upon leaving school. A
comprehensive nceds assessment would discover a wariety

of causes, such as (1) lack of job skills among students
related to job opportunities, (2) lack of knowledge of

job opportunities, (3) lack of career information,

(4) lack of knowledge about how to apply for jobs, and

(5) rapidly decreasing job opportunities in the area due

to economic cutbacks. g ’




The more Precisely a need and its cause is p1npo1nted,
the more likely it will be to f1hd a program which fits’
‘ it well. The needs assessment ‘shotld determine the ,
specific area in wh}ch the need is greatest. To continue
. with our example; we may.discover that finding employment
is most difficult amoné students from low income back- .
grounds, minorities and the handicapped. If such infor- :
mation is included in the needs statement, then the local
‘'system will be more likely to implement an effective
program.- o
Example: A comprehenszve needs statement might nead
as follows Ve . :
; "A priority goal of the Public Schools
is to enable 1(\Ystudents to find suitable employment.
5HoweVei,’a,for student jobs survey indjcates that
40 percent of ou}'former.students were st¥1] unemployed
or underemployed six mohths after leaving school. Our
needs assessment indicated the following major causes;
{1)(1ack of career 1nformdt10n, (2) lack of knowledge
: about job opportunities,.and (3) lack of knowledge about
- how to apply for a job. The largest percentage of
students unable to find jobs occurs among those with low :
. ipcome family backgr0unds, mlnoritzes, and the handlcapped

II// What alternatzves were considered to address this need?

>

A. WWMat types of programs have been considered?

To use the example of student unemployability, the nature
of the local system might lead it to consider individu-
alizing 1nstruct10n, changing the attitudes of teachers
and students, startzng job placement programs, diver-
sifying the curricula, or a combination of these and
other approaches. Socio*economics factors, stud=nt and
community values, student achievement levels and interests,
and other similar considerations should also hate an meact
on program selection. Only by considering al' possible
alternatives can the system be confident of the one it
chooses. Section III lists sources of ‘information regarding
_ program choices.

B. How will fundfﬁg'sources other than Title III be Utilized?

Examples might be NDEA Title III-A funds to help*defray
equipment costs and staff development funds to help defray

tcacher training costs. L

¥

“C. Wwhat local resources are being redirected to address the
need?

~
“
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What program was chosen and why?

A. The program selected must be one which has documented
evidence that it has been successful, such as a vali-
dated 'Title III project. Please state evidence avgil-
able to show that this project does in fact meet e’ 5

need you are addressing.

B. The program selected should be the one which be
addresses the priority student need. Please describe
the program in terms of .the features it has that con-
vince you that it is the correct choice.

What are the objectives which you expect this program to
achieve?

This, questlon allows the system to map out the proposed .
outcomes of the new program. All validafed projects will
furnish their ob]ectlves, which 4 system can use to decide
on its own. The objectives it chooses should be realistic .
in terms of the extent of adaptation being planned. All

of the original objectives do not have to be selected and -

you may change e ones choosen to fit the local situation.

The system may plso-supply additional objectives. To answer

this question completely, please include the following.

A, DPlease describe and list the practices which the
students will be expected to demonstrate. Include
level of performance, how measured and eXpected dates
of attainment. )

L ,’
- . . . O
B. Please describhe and list the objectives which the - /
teachers will be expected to attain. What changes /

in their behavior will be necessary for- the sugcess
of the project? For example, will they be expected
to demonstrate a more positive attitude toward students

- through increased use of student ideas and positive
.reinforcement, develop learning centers in c%assrooms,
use diagnostic and prescriptive skills? Teachers under- |
stand what is expected of them more 'clearly if'teacher
objectives are written in terms of what the teacher will
do as a result of ‘'the new skill.

C. Please describe and list the objectives which the
administration will be é%Fected to attain.

Even good programs are doomed to failure without admini-
strative support. When a new program is introduced, some
changes in administrative behavior are called for. For
example, what role did administrators play in proposal
devclopment and project adaptation? Who will have admini-
strative responsibility for the program? How will admini-
strators be trained in the methods and matérials of the
program so that they can train new people in the future?
What Xinds of support are needed from the administration?

26
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/ Section IV can be organized into chart form in the
“ following marnner. - One way of looking at these perfor-
/. . mance outcomes is in a hierarchical manner. 1In other
| . words, what must central office staff do so that prin-
f cipals can and will do what i8 necessary to get teachers
/ to perform so that students will learn.,
Central so that prin- so that teachers so. that
office cipal can and can and will do students will
does will do be able to
/ a. ‘a. a. a. ,
b. b. b. ’ b.
r T —_— S —
' ce c. “c. c.
Target Group Expected Outcomes How to- Measure Outcomes
* .u&_é . . N .
L ., Administration l.
o ‘ 2‘
3. ,
etc. e
Teachers 1. ‘ ’
. ¢ 2.
3.
etc.
i [ Students 1.
2.
3. .
etc.
V. How will the program be implemented?
. Implementation usually involves staff training, materials
acquisition, installation, monitoring and follow- through.
Of course, all of these steps are dependent upon extensive
planning. To answer this question completely, please include
the following. ’
* A. What types of materials are available and do you plan to
use them all?
/ validated projects to be adopted may offer any or all
of the following: staff development packets, informa-
,’ tional brochures, validation and/or evaluation data,
/ student materials, teacher materials, and supportive
,/ hardware. Briefly describe the materials available,
. why they will or will not be used, and what other
materials will need to be incorporated.
27
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» what will their roles be?

What personnel will be involved with the projecty and

Please identify what teachers and administrators will

be involved. Also, 1dent1fy appropriate roles as

called for by the project. For example, who will be

the local project director? 1Is a lead teacher involved?
Poes the school librarian play a role? You may wish to 3
develop a chart such as the one bedow to summarize this - v
information. .

e TR T

Personnel_ Title Project Duties

F. Walgg) Counselor Conduct student group sessions’ )
. for feedback to project planners: A

M. "Singer . Librarian Coordinate commdnity resource file

N

Hold'monthly meetings regarding
staff coordination of project

A

L. Trotter Principal

P

How will the staff be trained to

- Fl

implement the program?

system may either visit
the project for training or a consultant
from the project may be asked to, conduct training in the >
system. In some cases, especially where the proposed

Title III project is a part of an overall educational

improvement program, staff development supplemental to

the proposed project will also occur. A chart is one

way of describing the staff development activities. .The

chart should contain the following information: tlme frames,
activities, persons responsible, and the target group being

trained.

In most cases an
the home site of

adopting school

w

Example: Staff Development Plan for Project
Time Frame Activity Person Responsible Target Group
July 15 Tour of Superintendent Elementary"
R parent teachers, grades
- project ' one-six.
August 1-4 Project Director of vali- Elementary
wotrkshop dated project teachers,
principals.
September-June Individual <Curriculum Elementary )
study at director teachers,
university principals
January 7-10 Review Consultant from Elementary‘”

, session on university teachers, :
project . principals.
activities

28
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+D. What procedural changes are necessary to implement
\ the new program? h

\ Example: To assure the success of the program, ygur
system may have to make such changes as re-assigning
teacher-aides, or?!nizing teachers into teams, providing
for more classroom visits by administrators, reorganizing
the physical classroom, changing class schedules, providing'*
your local project director with sufficient time to do the
job, and providing release time for appropriate personiiel
to be trained. . .

E. When will the program be implemented?

Example: Although the most conveénient time-.to install
a new program is at the beginning of the school year,

. constraints caused by staff development schedules, .
ordering appropriate materials and the like may necessi-
tate some other starting time. The local system should
plan for this as closely as possible. . -

& -

-
o

F. Please develop a chart like the one outlined below to ' ,
provide an overview of the process by which you plan to
install your proposed project.

£

4

’ L
Person Responsible

Time F¥ame Agtivity For Activity Target Group
. - I
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Example: If a system plans. to gﬁopt a project to improve
.basic skills achievement by individualizing instruction, .

“the chart miYht look like this.

Pergon Responsible

Time Frame ‘ Activity  fof Activity Target Group
January~-February Needs Principal \\. School personnel
1975 ‘Assessment > R and community o
. February-March Project: Teacher None
inguiries coinmittee .ot . 4
g « and selection
March-April Proposal Asst. Piincipal,' None
writing chairman, teacher . . ;
committee | ' . §
' Apgust staff Projecé director * Teachers in grades
development : 1-6, elementary

-~ 3

August-September Materials Curriculuym
acquisition director

September Student Teacher and
orientation principals

September Pre-test Principals

December Formative Principals
evaluation
February Visit by Supérintendent
nvalidation
May Summative Stperintendent

evaluation

30

34

r

principals,. super-
intendent and curri-
gulum director

None

Students, grades
1-6 &

Students, grades
1-6 !

Teachers and students
grades 1-6

Project classrooms

All involved
personnel.
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vI.

.to the community on how the system is meeting the needs

.How do you propose to evaluate the program?
B Y

Besides being required by federal law, evaluation can

serve several purposes for the local systems. Evalu-

ation is most useful when the system_ uses it to deter-

mine how to best improve the program. Evaluation also-

gives the superintecndent concrete evidence to report

of students through project implehentation. To answer
this question completely, please include the following.

- | ,
A. How will changes in student performance and
attitude be measured?s What instruments do you
Plan to use? Why did you choose them? Are they
the same instruments used by the parent project?
When will they ve administered? How will the
results be rec¢orded? Who is responsiblu?

B. How will changes in teacher and teacher-aides_
performance and attitude be measured? (Please
answer .the questions under Section VI, A, above
for this group also.)

C. 'How will changes in administrators' performance
and attitude be measured? (Please answer the
questions . under Sectign VI, -A, above for this
group also.)




PART I1I . .

, FINANCIAL , y
) e . /

Preparing A Proposed Budget Summary / .
Part I Expenditure§“1other Than Construction)-Form,SDﬁ‘1400-002
P A}

"t I

- Show the beginning and ending date of the period for #hich
the expenditures summarized in Part 1 are proposed.
u

Proposed ESEA Title III expenditures must be categoriged'
in accordance with the functlonal cla551f1cation of

Accounting for Local and State School Systems" (1li

Proposed expendlture’ for purchasé of equipment will be shown.
in expense classification (column. 8). Record equipment
rental exnendltures in expense classification coZumn nine of
the appropriate functional account. No entries should be
made in line 16 or column 1ll. Fiscal officer and project
director should sign and date this form at the/Mottom of the
page.

»t

" Preparing A Detailed Budget Sheet /
\ ! Ed

Prepare a detailed budget sheet on each functional expen-
diture account (i.e., 100, 200, 300, etc.) for which expen-
ditures aré budgeted. The purpose of these;is to show what
estimated costs were incluced in each entry and the basis
for each cost estimate. Schedules are also intended to

show the system's non-Title III funds, one’ of the criteria
by which proposals will be selected for funding. Space is
provided for detailed contributions to system from state
staff development allocation and other resources. Examples
of these schedules are.shown on the follow1ng pages. Please
note the following in preparing these schedules.

A. Salaries - Expenditures for salaries of project personnel -
musi detail names and amount of time to be devoted to the
project. z t

B. Consultants - Expenditures for consultants must show ‘the

number of days, the daily fee and per diem estimates.

List names of consultants whenever possible. In a foot-
note, state whether rates are in accordance with gencrally
accepted schedules-and justify any differences.




~/

C. Materials and supplies - Materials and supplies listed
must be part of or essential to project operation.
Expense for office supplies and regular classroom supplies
R . (i.e., chalk, paint, file cards, construction paper)
ordinarily covered by local supply budgets cannot be
supplanted by Title III fundsn
L
D. Travel - Lxst local travel an7 basis for calculation
separately from special, trips The ‘number, destination
and average cost must be specified for special trips.

E. ﬁquipment - Include in the schedule of proposed equip-
ment purchases a rental cost comparison based on the
Ap anticipated project period.

g. Staff Development - If teachers are to be compensated
for extra time spent in staff development, compute rate
on planned workshop length, showing per teacher cost.
Another alternative to compensatlng teachers for extra
time spent in staff development is to contr8ct for a
specific product to be developed during workshop time.
Services contracted from teacher training institutions
or other available sources should be delineated in
budget notes and itemized under "contracted services.'
< Materials, supplies and travel listed under staff develop—
ment should be itemized in the appropriate co%umn.

/

L%
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PART IV
A. ASSURANCES

’

The following assurances for initial application should be repro-
duced for inclusion in the proposal. Proposals cannot be reviewed
without these required assurances. p

THE APPLICANT -HEREBY GIVES ASSURANCE TO THE STATE SUPERINTENDENT
OF SCHQOLS THAT

1. The applicant ‘has the necessary legal authority to apply for
and receive the proposed grant. (Attach a copy of substantiating
documents.) . -

2. The activities and services for which assistance 1is sought
under this Title will be administered by or under the supervision,
of the applicagt; ’

3. In planninb the program proposed in the application, the e )
has been, and in estabFishing and carrying out that program, there
will be participation of the appropriate cultural and educational
resources of the area to be sexrved;

4. Any funds received under this grant shall not be used to
supplant funds normally budgeted for the planning of services of
the same type;

° 3

5. The applicant will comply with Title VI of the Civil Rights
Act of 1964 (P.L. 885-352) and all requirements imposed:-by or .
pursuant to the Regulations of the Department of Health, Educa-
tion, and Welfare (45 CFR Part 80) issued pursuant to the title,
to the end that no person in the United States shall, on the
around of race, color, s¢.. cr national origin, be excludecd from
participstior in, be deniec the benefits of, or be otherwk;;bm
or

- subjected to discrimination under any program or activity

which the applicant received Federal financial assistance f

the Department. (The assurance of compliance (HEW 441), or conrt
order, or desegregation plan previousiy filed.with the U. s.
Office of Education in accordance Eith/tﬁe:Department of Health, -
fducation, and We'fare Regu%&thﬁg applies to this application);

6. The project will be operated in compliance with Public Law
89-10 and with regulations and cther policies and administrative
issuances by the commissioner :and the state superintendent of
schools, includiﬁg submission of such reports as may be reguired.

7. The filing of this application has been authorized by the
anverninag body of the applicant, ang the undérsigned representa-
tive has been duly authorized to file this abplication for and
in behalf of said appkicant, nd otherwise to act as the autho-
rized representative of the applicart 1n connection with this
application. (Attach copy of authorizing documents.)

bl
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~ B. PRIVATE SCHOOLS

-~

In accordance with provisions of the Educational Amendments of
1974, projects are required to offer involvement in “planning and
implementation to those non-public schools which are willing to
sign- the same Assurances redquired of public schools cited on

page 37 . This requirement applies .only when the non-public
schools. have children whose needs are the same as those addressed
by the project. UBescribe responses to such an offer to participaté
and/or extent of non-public school participation in planning and,
projected implementation, Copies-of correspondence, legal
advertisements, or other evidence that you are in compliance with
this federal regulation should be attached here. If there are )
no non-public schools within the system's geographic bounderies,
please so indicate. '

38
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: C. AUTHORIZATIONS

I, , do hereby certify
that al f the facts, figures; and representdtions made in this
applicatYon, including all enhibits and attachments heretoe and
hereby made a part of this application, are true and correct to
the best of my knowledge and belief. - :

bDated: -
{Legal name of applicant)

. (Signature of authorized representative)
‘ A
‘ e « 5"—“*
(Representative's Title)
NOTAPRPY PUBLIC: Subscribed to before me this
. | ) (City) (state)
. C ~
NOTARY /
PUBLIC |
"SEA ’ Siqgnatutre of Notary Public
Date Notary's Commission Expires o
- L]
43
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. )
PROCESS FOR DEVELOPING A LOCAL
STAFF DEVELOPMENT AND/OR TITLE IIY ADOPTION/ADAPTATION PROGRAM

/
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SECTTION THREE ”

Process for Developing a Local
Staff Development Plan* and/or Title III A/A Program

-, f

Local school systems whigh have developed a local staff
development plan and have on f£ile with the.State Department of
Education an approved Staff Development Program Application may
not have to submit a Staff Development Application for FY '76
to the State Department of Education (see Sectiom One, Page _3 ).

The discussion following is intended to assist local school
officials in developing a local staff development program and/or
Title III A/A Program. It is organized into six sections with
each part corresponding in sequence to each part of the program
application (see Appendix A for the program application). The
materials contained in each of the six sections are merely .
suggestions and examples of procedures that might be followed in
developing a staff development plan and/or Title III A/A Program.
In some sections additional resources are suggested.

STUDENT NEEDS ASSESSMENT

This discussion of Student Needs Aséessment is to assist
local school officials in completing Part I of the program
application (see Appendix 5)?

WHAT IS A STUDENT NEED?

The primary goal of staff developmept programs is to reduce
the discrepancy between the level of pergprmance desired of
students and the level of performance whiqh presently characterizes
students. From this statement can be de#iwed‘an understandable

and measurable definition of--the concept&oﬂ "student need".

. Any discrepancy between the desired level-of student achieve-
ment (goal) and current achievement (reality) is defined as a
student need. The greater the discrepancy observed, the greater

¥ or nore critical the need.

Consider this example. Suppose a survey of students,

teachers and ¢ommunity reveals agreement on the need for students
. to improve math skills at least to the state norm. An analysis

of statewide and other test data for the district reveals students

score on the average one vear below statewide norms on math

achievement. A need has ncw been defined. The test data provided

evidence of perceived level of performance; the survey data

revcaled a desired levol which is higher.

—

*This local staff development process 1s the same for local
vocational and career education staff development plans. (Sece
Section Four for details).

45
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HOW ARE STUDENTS' NEEDS DETERMINED?

WHY DO A, STUDENT NEEDS ASSESSMENT?

Although educational personnel are sensitive to areas of
critical needs in their own school dlstrlcts, a comprehensive
student needs assessment serves several vital purposes including

. serving as a planning vehicle which can identify system-wide
long~range goals for educational improvement;

. identifying student .needs staff, students and community value
as having highest priority; ., ,

.. gaining support for the program by involving staff, students,
and community ,in identifying the student néeds the program
should fill; and

' .
v

. 1dent1fyﬁng the crltlcal ,student needs most 11ke1y to benefit
from concentrated improvement proframs.

Ideally, the process of determining student needs should
be based on a school system's goals for education. Oncé a list
of goals has been selected, they can be arranged in priority )
order in terms of their perceived importance to the system or
the extent to which they are currently being achieved. Priority
goals may -then be further defined in terms of the desired target
level (pre-school or kindergarten, elementary, middle school,
etc.), target populatidn (general, gifted, disadvantaged, handi-
capped), and.specific taradet skills or understandings. Following
some verification of the present status ©f each goal a statement
of student needs can be formulated. A graphic representation of
the process might resemble the following:

Selecting Priority Goals and verifying Statement of
Goals ==~ |Identification of Targets - Status - Student Need

SELECTING GNALS e

The system should begin by selecting its educational goals
as a point of departure. There has been considerable literature
published on the establishment of system goals for education.
Dozens of suggested lists have been produced, ranging from short
and simple to quite complex. Fortunately, there seems to be
considerable averlap on most of these lists. (See Appendix L
for samples from the Atlanta Assessment Project and Phi Delta
Kappa). A system's final list will probably be a combination of
general goals suggested by most sources and goals perhaps specific
to an in@ividual system. For the sake of example, consider the
following partial list:

a. Communication skills
b. . 5elf-understanding
C. Career development
. 42




d. Preparation for life-long learning
e. ..

e, Yoo

>

The selection of such a list, at this point in no special
order, will probably fall to the superintendent and any advisory
group or individnals he may choose to involve.

PRIORITY GOALS AND IJENTIFICATION OF TARGETS

8 The next logical step is to place the goals in some order
of importance based upon the extent to which they are being met
.and their current level of success. A suggested procedure is
to have ,.appropriate personnel in the school and community respond
to these goals, telling how well they are being met for various
categories of students at the different educational levels. A
response sheet of the complete list of goals constructed in the
following manner may suffice. (Note that each goal is followed
by a Brief definition; this is imperative to avoid confusion
among respondents. The Atlanta Assessment Project is an ’
acceptahle sample of this process. (See Appendix L).

A. Please indicate the extent to which the ‘following kinds of students
(target population) are achieving the following goals. Indicate
achievemefit with the following number system: -

%i
- Little or None -

1-2-3
~ Some Extent - 4-5-6
- Great Extent - 7-8-9
TARGET POPULATION 'g
s* ' oo
GOALS o ore
o RN
ot [H[-}
e - (@ lm
] L RL-RE-R1%)
. ~ 40 PO b
3 oivinbo .
o glwin s
- o Q et bt |0
% 4] vam
1. Communication Skills

The student 1s able to listen, speak, read (comprehension, word7 [9!6]6
recognition skills, reference skills) and write (legibility,
sentence structure, paragraphind, etc.). He understands that
basic skills in this area are necessary to be able to do most
things of importance in modern society.,

2. Self-Understanding
The student understands and respects himself - his abilities, 6 (7
interests, values, aspirations and limitations. For example,
he is able¢ to set personal goals; recogn:izes his importance
as a member of society; is able to maintain individual
integrity in group relationships and has a personal philosophy
ot life. . :

[V}
w

3. Careecr Development

y
The student 1s being prepared in the necessary skills for 31793 |1
further study or for entry directly into the world of work.

(continued on next page)
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4. Preparation for Life-Long Leafning
. The student possesses the attitudes and skills to pursue ’*6 715 |6
learning as a life-long process; knows how to study effective- 1
4 ly: knows how and where to obtain additional training and ;
education and possesses the ability and desire to use the
learning resouxces of the community.
5. . .
. 6 . ¥ //:
7. . L) .

*For the sake of the responsé sheet, the definitions must ;
be short and congise. You may choose, however, to accompany each” s
sheet with an expanded definition of each goal. Career Development
may include, for example: .

-Knqws how to properly plan and follow a program of study. 3

-Has a marketable skill when he leaves high sc¢hool, even though he g
¥ may plan to go on for further education. ‘

-XKnows how and where to seek employment and is able to apply for

a job and participate in a job interview.

~-Is able to function as a follower, a co-worker and a leader in

work. ) )

~-Has the decision-making skills to choose realistic life-goals.
¢ -gtc.

And a similar response sheet for various grade levels: \

B. Please indicate the extent at which each educational level is assisting
students to achieve these goals. 1Indicate extent to which assisting
with the following number system:

- Little or None - 1-2-3
-, Some Extent - 4-5-6
- Great Extent - 7-8-9

VI ™)
o
TARGET LEVEL / wla |7
. 1]le- |o
GOALS Pl K
(7] (7] o] oL
- 2] > o
[ sl MM el
> ol 8]0 olx
(3] & ]
) alo oln
(13 ] [o)
of B {0 L]
oo oie
A Ao
Qm 5 I
1. Communication Skills
The student is able to listen, speak, read (comprehension, 9715 |s

word recognition skills, reference skills) and write
legibility, sentenmnce structure, paragraphing, etc.). He
understands that bdsic skills in this area are necessary to
be able to do most things of importance in modern society.

1

2., Self-Understanding
The student understands and respects himself - his abilities, 716l 4 |s
interests, values, aspirations, and limitatiors. For
example, he is able to set personal goals; recognizes his

. importancc as a member of society; is able to maintain
individual 1ntegrity 1in group rolatioacthips and has a
personal philosophy of life.

{continued non next page)
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3. Career Development -
The student is bexng prepared in the necessary skills for 1 204 14
further study or ‘for entry directly into the world of work. ;

4. Preparation for Lie-long Learning |
The student possessks the attitudes and skills to pursue 9414 17
learning as a life-l1®ng process; knows how to study
effectively:; knows hoW% and where to obtain additional

’/training and education‘and possesses the ability and
desire to use the learning resources of the community.

6. ™~

Lok
.

adequate to arrange your goals in order of importance and select a 4
target level and population for attention. In this particular—
\\‘ example, we can see that adding the numbers left to right on
. sheef A and B, we get

\\\\ “Data collécted from such response skeets provides information

AN A B I
‘ \ 1. Communication Skills 28 26 54
V2. Self-Understanding = 23 22 45

S. Career Development .12 11 23

4y Preparation for Life-Long Learning 24 20 {4

This suggests that across the board, career development
. seems to be the weakest area «{lowest total) with Life-Long Learning
and Self-Understanding a closé second and third. From ‘this
simplified example, the system would,arrive at the following
prioritized list:

4o

¢

Career Development
Preparation for Life-Long Learning
Self-Understanding °

Communication Skills

OV W
.
»

r >
In order to choose fhe particular target level and popula-
tion for attfention, simply calculate a mean or average for each
response in each column under each category Our sample suggests
the following problem areas

l. Career Development .
. N ~
> a. Handicapped (with general and disadvantaged close
' behind)
b. Kindergarten ayd Elementary
2., Life-Long Learning
a. Disadvantaged

b. Elementary and Junior High

45
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3. Life-Long Learning
- a. Disadvantaged and Handicapped
b. Flementary and Junior High
¥ 4, . Commuﬁication Skills

a. Disadvantaged and ﬁandicapped

b. Junior and Senior High
- ) 1
S . ..
6 . - - .
7. o .. 7

target levels and populations. The task now is to verify the
neéds in each of these areas and to identify specific targe
skills which should be attended.

VERIFYING STATUS

-

This step has two purposes:
- P

a. To verify that the priority goals do, in fact, represent
critical needs areas in the system's educational structure
- and ' -

L

- b. To identify as far as is possible specific skills within
each goal category which may need special attention.

Verification of, the priority goals and identification of
specific skills needing attention can often be accomplished
through the same means. Thé meaneé might include

o

- a survey of standardized test results

- special standardized tests administered for this particular
goal

- statewide testing data

. . . . -
- 'questionnaires and surveys of community and school personnel

\

formal or informal interview schedules of appropriate
- personnel

Given our highest priority need in the example, career
development, zf might find verification in

- Administration of the "Wisconsin Survey of Problem Solving
L and Critical Thinking Ability." ©Levels 1, 4, 9 and 12
indicate our students in grades 9 and 12 average 25 per
cent below the national norm, and in grades 1 and 4, -
65 percent below the naggonal norm.

ERIC | %))

oo




- Ouestionnaire results show that 44 percent of our senior
class has no 'plans after graduation and 31 percent has
only general plans.

{

- An informal instrument, designed by our department,
indicates our senior high students have a level of under-
standing of the worla of work well below that considered
necessary. Career skills and knowledge among our kinder-
garten and elementary students is practically nil.

Using this process, each 6f the general goals originally
compiled as a point of departure can be converted into specific
objectives for educational improvement. The final statements of
student needs are then recommended by the superintendent to the
board for approval. Once adopted, these should be inserted
under Part I on. the application.g )

Upon request, the Georgia Department of Education will
provide a student needs assessment resource package. To-obtain
this package, write to:

- « 8
Educational Improvement Unit
Division of Program and Sctaff Development
-Office of Instructional Services !
Room 250, State Office Building
Atlanta, Georgia 30334
'\‘
§ »
‘., k.
] .
51
47
O

JAruiiText Provided by ERIC
N _‘—-—-—“




ERIC

Aruitoxt provided by Eic:

"WHAT IS AN EDUCATIONAL IMPROVEMENT ACTIVITY? . =

PLANNING EDUCATIONAL IMPROVEMENT PROGRAMS

+

"Once priority student needs have been determined, the next
step is to select an educational improvement activity which will
be successful in meeting the particular student needs in question.
This discussion of the selection of educational improvement ..
programs is to assist local school officials in completing Part .
IT of the Program Application (see Appendix A).

-‘ x e ”““““'1

An educational improvement activity is ar activity designed
to meet the particular student need in question. It can be
especially effective in improving performance in three ways.

. Itmproving the performance of both new and existing educational
personnel - If one accepts the premise that "educational
expertise is based on personal knowledge," then the most
immediate way of improving education is to provide personnel
with new knowledge, skills and attitudes to helﬁ them perform
better.

sl IR N _ P

..Incorporating new knowledge and techniques into the curriculum
and the instructionalkprocess - Since each student is different,

. the curriculum and instructional approaches must reflect the
individual needs of each student. The school curriculum and
instructional approaches must become more flexible in facilita-w
ting essential desired learning.

. Applying better management technigques at each educational level -
For improvement to ‘take place to any degree beyond the single
classroom, the administration must demonstrate leadership in
the change process. This aspect is considered critical.

- WHY TMPLEMENT AN EDUCATIONAL IMPROVEMENT ACTIVITY?

Staff development can easfly become an end in itself.
purposeful staff development must be directed at making specific
changes in practice, methods, curriculum content, material and
organization that are judged to improve student achievement if
implemented. Without first deciding what is to be changed in
the classroom, staff development will not result in any educational
improvement.

SELECTING AN EDUCATIONAL IMPROVEMENT ACTIVITY

The process of designing a valid staff development program .
thus far has heen to telescope in on student needs via a process
of goal identification and prioritaes.
f

Selecting Goals

Priority Goals and
dentification of Target /

Verifying Status

Statement of
\ Student Need

- 43
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The next step in the staff development process involves
first examining the reasons that the student need exists to
provide the primary input for the tentative selection of an
education improvement actiyity. Once a program has_be€en tenta-
tively selected, it should be screened to be sure “that it is .
adequate for your needs and that its requirements and costs are
feasible for adoption. The results of this screening process
should proéduce a final decision on an educational improvemernt

activity. Below is a continuation of our model incorporating
this process.

[N

N
PR

REASONS NEEDS EXIST

*

[ \
Reasons Needs ~=°| Tentative Identification| === Screen - ’Bducational
Exist of Educational Improve=- Activities Improvement]
ment Activity Activity

Aruitoxt provided by Eic:

.material or expertise that already “exists in a system.

ERIC
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The primary réason for a check of this kind, at this point, )
is that it may be that a system does not agtually need ' to carry .
out as extensive a staff development program in the particular
need area as might appear at first glance. Realignment or
reallocation of existing rersonnel, funds or material may be
more appropriate. Teachers or administrators may not be using

Essentially, the check should give some indication.of the extent

of staff development needed in a particular area, given what the

system alrcady has at its disposal. The following are examples

of elements of a school system siructuge which could be examined

in determining why student needs exist. -

N \

A 1

. Methods - Are teaching methods consistent with present objectives
and materials now in use .{or pﬂesencly available)? Are all
staff adequately trained in the most current methods? Are
teachers working in the area in which they have the most
expertise? -

. Curriculug and Content - ,Does the curriculum reflect present-day
demands on effective citizens in this (these) particular problem
area({s)? 1Is it consistent with the methods presently used in
teaching? Are.all materials :and approaches presently available
being utilized? Have present curriculum and content been
examined for possible revision within existing bounderies?

. Materials - Do efficient procedures exist for informing educa-
tional personnel of materials on hand or when new materials
come in, and how to use them? Are present materials consistent
with present objectives, methods and curriculum? )

. Organization - Is the present organizational structure being
used effectively? Does the educational leadership have a
working knowledge of the problem area in order to provide
leadership? Could the present organizational structure be
re~-structured to ease or elevate the need?




. Community = Are all possible community resources being utilized
in_the need area? 1Is the community being informed of the -
existence of the need area and their help solicited?

. Funding - Are preésent monies being deployed efficiently in the
neéd area? Have funding priorities in the need area and
related areas been examined for possible relocation to help in
the need area?

Once the probable causes of the geed have been outlined, any
’ educational improvement activity eventually chosen will have a
oo mth agreater chance of success because it will be aimed at those
causes.

IDENTIFICATION OF POSSIBLE IMPROVEMENT ACTIVITIES

~ The following are possible alternative resources for
alleviating the causes and meeting student needs.
. A list of validated educational improvement programs is available
from the Georgia Department of Education. To obtain the list,
write to: \ -

Cducational Improvement Unit

Division of Program and Staff Development
Office of Instructional Services

Room 250, State Office Building

Atlanta, Georgia 30334

. Staff\Development: Sources and Resources, an annotated bibliog-
raphv, contains numerous. publications either outlining or
referring to staff development activities and programs.
{Available from above address). .

-

. Procedures and Patterns for Staff Development Programs, "another
State Department of Education publication, contains details of
a numlbber of cxisting Georgia staff develcpment programs,

The state department can provide brief summaries of all ex;sting
staff development and Title III projects in the state,

Another source might, of course, be an uniquely-devised program
which you develop or with which you are familiar from
\ other systems.

‘

-

. A final source might be other educational improvement programs
which may be found in publications.

SCREEN ACTIVITIEQ . .

Not all possible activities can be practiced or are feasible
in 1 given situation. Therefore, it is necessary to subject each
. sugqgested activity to, a screening procedure. To validate this
selection, the systom:showld compare each possibl. 1lternative
with,its needs statements, objectives and resources.. The relative
meri1f-~ of program options might be rated on such points as

ERIC .
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. Relative advantages - Why does this program meet the systen's
needs better than ofhers?

., Compatibility - How well does this program fit 1n with the
phrlosoehies and values of the staffl, parents and community?

.

. Complexity - How involved is this staff development p%pcess?
What has to be done to this project to get it ready for the .
systen's schools? What is the first strge? the second stage?

. ¥Yinancial costs - wWhat is the cost per unit? What present
costs will b2 eliminated? What additional costs will be
incurred? What sources are available for fund‘ng? Can
coritinuation costs be assumed lccally? .. :

. "ime factors - How much and whose planning time and daily
operational time is involved? When is the best time to install?
How long will it take to get the innovation working?

—— [

. Space reaquirements

.

. A
. Magnitude of 1nnovaticn - iow much change or revision will be
required?

. Surport neceded - What will. be reguired in the way of staff
develorment, organizational changes, instructions, supplies
and equirment? . ‘

. i

Any ¢lement in the screening vro-ess, depending on 1its
wagnitude, may reiurre reconsideration ry the steerina committee
~nf all or part of tue ur'ection process. At this point the
committer, with the advice of the educaticnal ccmmugity, 1s
most likely to have to make a commitment based gaquarelv uvon

educational vadure, osrecially with ttems like relative advantages,

~ompatibirlity, com lexity, time factovrs and macnitude cf the
1nrovation,

b roaalte o f the selection precess, supported by compre-
lensive sorecring, will produce educational 1murovement activities
and/or nroagrars.,

The fdentificd armprovement croarams should be entered ain

Tart 17 ¢ the Traoaram Jtylrcataion,
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DETLRMIVATION OF COMPETENCIES NEEDED BY EDUCATIONAL PERSONNEL .

Tr.e purpose of discussion here 1s to-assist local g€ o 1
officials in completing Part TII of the Program Ag 1ca§10n.
Develoriry ecducatisnal porsonnel competencics is ess al to

~Mmect perceived student priority peeds.

-

K3

WHAT ARE COMPETENCIES? : : .

N Copmpetencies are sets of knowledge, skills and attitudes
believed essential in achievement of specified goals ky learners.

. WHAT ARE(TH@ DIFERENT TYPES OF COMPETENCIEé?

S - Knowledae: The understanding of the essential facts, T
concepts, principles, methods and material of a specific area.
May ,also mean awareness of a field of study through informal
zcademic expreriences (workshops, training sessinns, etc.).

Judgment: Fower to size-up, compare and come to a decision
ahout something.

Skill: Ability to perform certain tasks and utilize certain
techniques considered essential to job; know-how.

Attitude: The mental and emotional process of placing
value uron something. Attitudes may be positive, negative or
- indifforent.

‘
{5ee Arpendix D, Examples 1 and 2 for specific examples of

dr1fferent tvoes of competencies).,

Wit ARL COMPETENCIES NEEDED BY EDUCATIONAL PERSONNEL?

' L+

for inv staff development activity to be directed toward a given
educatioral improvement outcome, it is essential the competencies
e epecified; otherwise, destination has been specified without
troviding the means of arriving there.

crecified competencies become outcome objectives for staff
e vrlaurment,

vroifwing competencies enable local svstem personnel to establaish
a basis for assessing effectiveness of these conducting staff

oo l~ement,

oo 1roandg of competencles insure job-relatedness.

ooty comuetenciles insures teachers' participation in staff
Lerw g ment 15 meaninaful,

COONEY TeNTETERNCTES IVEDED BY DDUCATIONAL PLRSONNEL DEFINED?

| Coarnt the tramework of areras of competencies already Jdefined
L T ty n, neek answors to the following guestions
\
|
roy
2
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. What do ecducational personrel need to know in order to implement
program?

Suppose a system wanted to implement an individualized
reading program. The teacher wculd need to be familiar with N
various\lnd1v1duali29d reading prodrams in order to choose the
best one. Also, if the teacher's background in reading is
strictly traditioncl he. would not be familiar with the cencepts,
objectives or the value of an individualized program.

A principal would also need gg\nngerstand the concepts,
objectives ard value of individualized readind programs, or he
would not be able to provide instructional leadership. A principal
would neted to understand that individualized reading programs
may require different staffing patterns, diffqreﬁt pupil/teacher
ratios, etc. These programs often involve additional, specific
materials, which would call for budgetary decisions. Without
understanding what these programs entail a principal would not be
’.\ able to make informed decisions. ’

Central office personnel also need to understand what is
required to imrlement these programs in order to provide adequate
backup. Some may have the requisite understanding. Others may
not. If they do not, this is an area that requires in-service
development.

» « What kinds of judgments do educators need to be able to make
in order to implement proaram? .
Consider the decision-making skills needed in the following
areas i}
l. Student needs assessment
2. fOutcome expectations {projected results)
3. 1Instructional program
4. HHow to get things done
5. How to get the things you need
6.~ Lvaluation
(See Appendix D, Examples 1 and 2)
. What skills are needed to implement the program?

Think this out logically. If a system wants an individualized
reading program, 1t needs to know the individual student'’s reading
deficiencies. A teacher must be able to administer diagnostic
tests to i1ndividual students and be able to interpmst those results
in terms of the individual's needs. What other skills are neaded?
For assistance, se¢e Appendix D, Example 3,

« What attitudes arc needed to imnlement the program?

Tt take, time, toanwnvyk and interest. Teachers who p?pfer
to work alone, or ar~ lukewarm about educational improvement’) do
not possess the positive attitudes needed. Choose teachers who
already possess the desirable attributes for this program. How-~

N\
%

%3]
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gver, you may decide to motivate interest and develop positive
attitudes in staff. See Appendix D, Examples 1 and 2,
’

Secondly, also contact cther educational personnel who

have initiated the educational improvement activity to share ideas.
' -

Get key personnel from local systems together and brainstorm
answers to guestions on needed knowledge, skills, attitudes, etc.
State competencies idenmtified in this session and inventory for
agreement along a broader base (See Appendix D, Example 5).

Study the following examples:

Appendix D, Example 1 .
Example 2 !
Example 3"
, . . B Example 4 .
Example 5 . '
Example 6 \\ ]

N
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DESIGNING A STAFF DEVELOPMENT PROGRAM
This section of the guide will help you complete Part IV of
the Staff Development Program Application.

WHAT‘}hE THE ESSENTIAL ELEMENTS OF A SUCCESSFUL STAFF DEVELOPMENT

PROGFAM?

'
Teacher involvement - Teachers should be involved in the
planning stage as well as the implementation stage.

Student needs - The beginning point c¢f a meaningful staff
development program should identify student needs as a result
of a comprehersive assessment.

Program improvement activities - Staff development should aim
at implewmenting specific local activities or programs.

LS 3

A

Individualized‘; Staff development programs should be designed
to meet the unigque needs of each local professional.

Pre-assessment - Staff development ‘programs should be built
on pre-assessed needs of each participant.

. Pre-stated objectives - Behavior teachers are expected to
demonstrate should be pre-stated.

‘

Modeliny - Staff development instructional approach should
model the process educational personnel are being prepared to
implement.

Integration of knowledge into practice - The staff development
training design should have strategies to convert new knowledge
into rractice.

Nn-the-job performance - Assessment should be based on educa-
tional personnel demonstrating desired behavior on the job.

Administrative support - Essential materials, schedule modifi-
cations and support systems should be provided.

Feedback - Farticipants should be assessed continuously
throughout the staff development program and should be told
how well they are doing in terms of desired performance.

WHAT ARE THEL PNSSIBLE ALTERNATIVES FOR LOCAL SCHOOL SYSTEMS IN
DESIGNING STAFF DEVELOPMENT PROGRAMS?

Approved graduate programs operated by Georgia colleges are
dnsigned to meet local school system improvement activities as
related to 1dentified student needs. The local school system
~ould ;av the turtion cost (1n-state 1nstitution) for sclected
grours to participate 1n an avproved graduate program.

5.
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Individual graduate programs in which each individual pg:;hes
an advanced degree or certification and develops an individual
program of study to meet identified student needs.

The school system could pay the tuition cost (in-state institu-
tion) for selected participants to pursue college courses

designed to meet local needs (see Appendix E for forms to be
used with this approach.)

]

B

Independent study involves a selected staff member contracting
for an individualized program of instruction with the local
school system. This alternative is based on an individual
needs assessment as related to student needs. If college
credit is desired, the local school system could pay in-state
tuition cost. ‘

'

Contractual staff development activities is when the school

system contracts with an outside agency to provide educational
experiences for improving competencies of selected staff !
members. This educational experience could be provided in

the local school system.

School-based program - The local school system elects to
concentrate on an entire school, but in a specific program

area. The local school system could elect to provide release
time for staff members in this school by using staff develop—
ment ‘funds to pay for substitute teachers. This program could

be on a contractual basis with an ingtitution of higher education.

Program-based - The local school system elects to concentrate
on one program area throughout the system. For one example,
the program could be to improve all firsthrade teachers'
diagnostic skills of reading.

Locally conducted staff development activities - The 1local
school system provides the educational experience using local
instguctors. College credit is not offered.

Title III approach to staff development - The local school
system decides on validated Title III project as its edpcational
improvement program. -

Vocational staff development approaéh - Vocational staff
members are provided the opportunity to receive training in
industry in their field for short periods during the summer.
For example, the teachers in auto mechanics are sent to General
Motors for training on anti-pollution devices. Such updating
procedures must focus on individual teacher needs. Similar
activities could be arranged for other school personnel.

Combination of .any of the anproaches.

WHAT PROCEDURES SHOULD B POLLOWED LN DESTGNING A STAFF DEVELOP-

MIEINT PROGRAM?

Some suggested procedures follow.,
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WHAT ARE SOME POSSIBLE TIME SCHEDULES?

Gather data to assist in designing, the staff development program,
Include ’ )

a list of identified studen* needs,

- a list of yoals for identified student needs,

« & list of competencies needed’by educational personnel
for meeting identified student needs. ~

Determine which staff members are directly related to the
identified student needs.

Determine the resources, materials and funds available for
program operation.

Select a staff development design best suited to meet the
identified student needs. Place the information on a chart
for easy reference. (See Appendix F for an example).

Negotiate the contract if you use an outside institution for
the educational experiences. 1 -

Determine the dates for staff development activities (see
Appendix F for an example) .

Determine the facilities needed for the program, and "make
arrangements. (See Appendix F for an example).

Provide schedules for all participants. '

Complete and submit staff development application to State
Department of Education for approval.

Write an article for the system or county newspaper on your
staff development. Publicize staff development activities
through the local newspaper, radio or television.

Proceed to operate educational experiences for participants
as planned.

Some possible time schedules are
Afternoons or whole days during the pre-planning period,
. Afternoons or whole deys durinag the post-planning period,

. Staff development days without students during the school
yvear, and

. Release time during school days usinag staff development
funds to pay substitute teachers.

61
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ADMINISTRATIVE LEADERSHIP, RESCURCES AND PROCEDURES FOR
IMPLEMENTING THE STAFF DEVELOPMENT PROGRAM

This section relates to Part V on the Staff Development
Program Application. Administrative leadership must not be
neglected for a successful program.

WHAT IS MEANT BY ADMINISTRATIVE LEADERSHIP?

"Administrative leadership" designates the procedures,
policies and resources to support educational personnel as ‘they
develop competencies and implement innovations in meeting identi-
fied student needs in the local school system. ‘

Administrative leadership procedures should include

. a procedure to provide input from all segments of society
on the staff development program;

. a procedure for planning and developing educational
activities orn a continuous basis:

. a procedure for involving the administrative staff of a
school and/or school svstem; .

. & procedure for evaluating the staff development program
on a continuous basis. (see Appendix G for procedures
for a staff development program).

The administrative leadership policies should include

. procedures to enable educational personnel to develop the
competencies and skills necessary to meet identified
student needs,

. procedures for recognizing the achievements and innovations
of participants toward meeting student needs.

Administrative leadership resources should include

. the funds (local, state and federal) to implement staff
development,

- . the materials necessary for the educational experiences
developed for educational staff,

+ the materials for implementing an educational improvement
program in the local schools, and

- 2 list of individuals available to provide assistance
in the development, implementation and evaluation of an
cducaticonal improvement proqgram,
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"WHY SHOULD THESE ADMINISTRATIVE LEADERSHIP PROCEDURES, POLICIES

AND RESOURCES BE PPOVIDED?

) These administrative leadership procedures, policies and

resources should be provided to ’ . \

. assure educational personnel will have the ogportunlty to
1mp1ement new procedures and innovations to meet identified
student needs,

. « L

. assure administrative personnel will be involvedland informed
concerning new procedures and innovations to meet\ldentifled
student needs, \

. assure the school and/or school system is committed to the
successful achievement of the goals and performance objectives
of the staff development program as related to identified
student needs, and

. assure educational personnel will ke recognized for involyement,
achievements and motivation toward meeting identified student
needs. ‘

WHAT SHOULD BE CONSIDERED IN DETERMINING ADMINISTRATIVE LEADERSHIP

PROCEDURES, POLICIES, AND RESOURCES WHICH ARE NECESSARY TO ENABLE

EDUCATIONAL PERSONNEL TO MEET IDENTIFIED STUDENT NEEDS?

%mforg determining administrative leadership necessary for
program improvement, review previous experiences of locaj systems
in improving educational programs so you can foresee possible
problems and plan to a&void them. Studies have shown several
factors seem to be common among programs which have failed, for
example .

. lack of involvement of teachers and administrators in the
change prdcess,

. lack of understanding of nrogram ovperations,

. lack of an identified, gualified nerson to coordinate and direct
the project whose authority is ¢learly understood by the total
staff,

. lack of community involvement in understanding the progranm,

. lack of support from principals, superintendents and super-
vising personnel,

. lack of mctivational 1ncentives to participating staff members,

. lack of a plan toﬂdlffuse the concept throughout the system once
it has been demonotrated,

. lack of single-mindedness of purpose - too many goals and
objectives which are too broad in scope,

59
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.—lack of atmosphere and attitudes comguctive to change, and ,

. lack of plan for evaluation of the staff development program.
- 'An example of the administrative leadership procedures,
policies and resources for a successful staff development program
is shown in the chart on the next page. Each $taff member

should have a copy of his areas of responsibility in the educa-
tional improvement program,

60
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ADMINISTRATIVE LEADERSHIP*

. Activity

School

Cantral Office

Institution Conducting the
Educationd! Experience

Neme of activity for educa:
tiona) improvement

1. Pnncipal

a. Participate in staff
developmaent activities

4. Encourage and advise
Agu" in carrying out
their activities

«

c. Implement fimabie
scheduling

d. Request and obtain

materials necessary

. for program impie-
mentation

e. Supervision ard
coordination of
program :mplemen:
tation in classroom
activities

2. Teachers

a. Participate in staff
development activities

b. Other
3. Aukxiliary Personnel

a. Panic.patecm staff
development activities

b. Other

1. Supcgnten'dont

a. Recommend admimns-
trative policias and
procedures for educa-
tional improvement

: program

b. Participate in staff
development activities

¢. Provide a budget and
funds as support for
‘tha program

d. Provide for an eval.
yation of the program

¢. Prowde leadership and
continuing assistance
to program

{. Prowide facitities for
program

' g. Encourage and advise
s:aff in carrying out
their activities

h., Recommend the edu-
cational improvement
program to focal
board of education

1. Prowide matenals and
equipment for pro-
gram operation

}. Prowde staff and
staffing patterns
which will insure
program success ,

2. Supervisory Personnel

a. Prowide supervision
and assistance in
the educational
improvemeni program

b. Participate in the
staff developiment
wctvites

3

¢, Prowide hist of
sources {materials
an \mdnv'duals)

d. Assist with the eval-
uation of the educa-
tional improvement
program

e. Encourage and adwise
staff 1n corrying
their activities

1.

t
Administration

a. Prowide coordination of
program

b. Provide continuing
sssistance

¢. Provide administrative
procedures which' assist

with program opération

d. Prowide for ovaluJat'on
of program and oivalum

¢ Provide for crédif and
non-credit, oxperiann

tnstructors

a. Encourage and advise
staff in carrying gut
these activities

i Q\
b. Visit participants in
their classrooms and

provide assistance

¢. Provide an educational
expenience which 15 8
combination of atademic
studics and practical
spphications

d. Provide an educational
experience which s
‘aimed at established
critical needs

¢. Provide for participant
evaluatién of educa-
tional experignce

ERIC
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DEVELOPING AN EVALUATION PLAN »

This discussion should help local systems develop a plan to
evaluate the effectiveness of an educational improvement program.
This section of * .e guide will help the local s¥ystem complete
Part VI of the SvLuff Development Program Application., -

WHAT IS MEANT BY EVALUATION? -

~ . L L Y. 3
I R T T T P sV S P T

Evaluation is an assessment of how successful a program has
been in achieving its objectives. It is a means to determine
etrengths and deflciencles for further planning and improvement b
in educational activities and personnel,

, Meaningful evaluation must focus on the components essential
to program implementation. These are student growth,- educatipnal
personnel competencies and administrative leadership.

'

Student growth - Evaluating student growth means comparing .«

student learning level at the completion of the educational

improvement activity w1th anticipated student learning
outcomes. R :

When it can be determined that student growth has reached
the‘percentaQe specified in expected student pgutcomes the
) ' product outcomes have been achieved. .
N For usable feedhack, compare current learning levels of
students with expected learning outcomes periodically during -
- the educational improvement activity.

-

2

Educational personnel competencies - Evaluating educational .
personnel competencies means comparing the performance of
educational mersonnel at the end of the program against

expected process outcomes, such as expected improvement or
development of specified knowledge or skills. ~

When it can be determined that skills needed by educational
personnel to implement program are actually being used then
process outcomes have been achieved. )

-~
’ For purposes of usable feedback, compare current educational
personnel performance with desired performance periodically
during the educational improvement activity.
Administrative leadership - Evaluating administrative leader- \

ship means assessing whether the, support services specified
as necessary for successful implementation program are in
fact heing provided.
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. expect to get usable feedback. These are

WHY IS EVALUATION NECESSARY?

To maintain an educational improvement program, evaluation
is necesary. Assessing the st;engihs and deficiencies of a’
program will give feedback for further planning and organizing
to achieve the objectives.

te ~ o
Assessment should focus on several main "components, if vou

.

. Student growth - Improved student learning is the primary
long-range objective in any educatiofial improvement program.
It is the prime indicator of whether other components in- the
program have been effective, or whethexr attention must be
focused on ways to improve the program in order to achieve
this primary dbjective.

. Educational personnel competencies - A program cannot be
. successful without the skills needed to do the job, Assessment

v . of those skills will tell how efifective their role is in the

program, or whether.further staff development is needed.

. Administrative leadership - A program cannof be successful
without necessary backup support. Channels must Be open and
functioning in this area.

If assessed areas are not, there will be "blind épgis" in
planning and implementation. -

HOW DO YOU DESIGN AN EVALUATION PROGRAM?

First, specify procedures and instrumerts to be used in
assessing <tudent growth,,educational personnel competencies and
administrative support.’ -

1

b

~ Evaluating student growth - sbécify pre-assessment procedures
. and instruments for determining student needs. (See guide-
lines in attachments to Part I of your application)

w

Specifv procedures and instruments to determine whether
process outcomes (competencies) have been achieved. (See
Appendix H) N

Evaluating educational férsonnel competencies - Specifyv
procedures and instruments to determihe what competencies

personnel already have.

-

N

specify procedures and instruments to be utilized in
determining that process outcomes (competencies) have been
achieved. (See Appendix I) '

Evaluating administrative leadership - Specify procéedures

and instruments for evaluating the role of principal, central
office and those in higher educatidn in the staff develop-
ment program. (See Appendix J)
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Secondly, analyze results. State how the sys$tem plans to

. relate data from those three components to each other in light &
of expected outcomes. 3
Third, state how this related data will be used for further :
staff and personfel development. 3
] - ? ::i
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. S ECTION F O UR

Staff Development Funds
- for
Career and Vocational Education

LOCAL SYSTEM USE O0F THESE FUNDS

PURPOSE

Lot Funds from this source mavy be used to help 1local systems

tEkQ.n staff to implement 'comprehensive career and vocational

education prodgrams and to more effectlvely prepare disadvantag

or handicapped students for employment. Such comprehensive

programs aie reflected in the annual Local Plan for Career and l

Vocational Education and the Compbrehensive High School Agreement.
' | |

FUNDTNG ARRANGEMENTS

°

Local systems indicating they intend to«utlllze part (but
not_all) of the system's state staff developmﬁnt allotment or an
equal amount of local fundg to train system staff to implement
comprehensive career and vocational education programs (Grades

" K-14) and/or to prepare disadvahtaged or handicapped students /for

employment may be awarded vocational education funds on a dol ar-
for-dollar matching ba51s.

Lhocal systems indicating they intend to utilize their entire

state staff develcopment allotment or an equal amount of locgl
runds to train system staff to implement comprehen51ve career
and vocational educational programs (Grades K-14) and/or t
prepare disadvantaged or handicapped students for employmeft

may qualify for vocational education funds at a two-to-on€¢ dollar

matching ratio. 2 /

exceed the funds available, priority w111 be given to systems
making the greatest committment. /

(

DESCRIPTION OF EACH TRAINING ACTIVITY '

1f requests for vocational education staff developjént funds

.. Proposed’ local plang for staff development must adequately
describe each training cobmponent in terms of: {l) number of
vocational or career education personnel to be trained, (2) types
of vocational or career education personnel td be trained (e.c.
'ndustrial arts teachers, high school principals, counselors,
CVAE Cocrdinators, etc.) and {3) a description ¢f each training
component (e.g., general content or objectives, anticipated
Tength and dates of each training activity, name and address of
anti o ated rraining asency, ecc.).

.

(4
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Local systems must adhere tq fiscal regulations of the Georgia
Department of Education and maintain all fiscal records and support
documents for audit purposes at least five years after the end
of the project ‘grant year.

REGULATIONS FOR THE EXPENDITURE OF VOCATIONAL AND CAREER EDUCATION
STAFF DEVELOPMENT FUNDS

ey
o’

)

Funds may be used for the cpsts of in-service trainihg for
local personnel. Funds may be used to cover (1) tuition costs
for in-service course work; (2) salaries for substitute teachers;
(3) travel and subsistence costs of participants attending
training sessions and (4) costs to an institution or agency for
instructional or training materials and supplies needed to conduct
training sessions.

v o .

Staff to be trained must be employed as administrative,
guidance or tearhing staff in state-approved comprehensive career .
and” vocational education : ograms. VOCATIONAL FUNDS MAY NOT BE 4
USED FOR~STAFF TRAINING Or PERSONNEL EMPLOYED IN ELEMENTARY A
SCHOOLS (usually ihcludinq~gpades 1-6 or 1-7). However, Grant- .
in-Aid funds may be used for this purpose. \\

’/Expenlitures may cover institutional or agency costs for
instructor:' gsalaries (NOT secretarial or administrative salaries)
benefits, ccnsultant fees (not to exceed $100 per day) and
actual travel and subsisterce expenses according™to state travel
reguviations to carry out needed in-service training for local
personnel.

*NOTE: Personnel employed by the State of Georgia (Georgia
Devartment of FEducation or Mniveraitv staff) arr inelirille
for payment as consultants. .

. Payments with these funds to institutions or agencies for

overhead or indirect costs for the purcliase of equipment
of any kind are not allowable expenditures.

. Vocational and career education funds under these grants
may cover expenditures from July 1, 1975 through June 30,
1976.

REIMBURSEMENT PROCEDURES FOR VCOCATIONAL AND CAREER EDUCATION FUNDS

Funding and budget procedures will be made available at the
time the local system is notified of its grant award.

APPLICATION PROCEDURES FOR VOCATIONAL AND CAREER EDUCATION FUNDS

Local systems intending to use their entire state staff
development allotment or an egual amount of local funds to train
system staff to (1) implement comprehensive vocational and carecer
education components and/or (2) to prepare disadvantaged or handi-
capped students for employment must

y tomplete ONLY the regular Staff Develcpment Program Applica-
tion (DE Form 0395, Jan., 1974).
67
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Local systems that intend to use a Eortiog of their state
staff development allotment or an equal amount of local funds to
train local staff to (1) implement comprehensive vocational and
career education programs and/or (2) to prepare disadvantaged
or handicapped students for employment must

(1) Complete the regular Staff Development Program Applica- ’/'
tion {(DE Form 0395, Jan., 1974) for state staff develop- /%
ment funds; and /

(2) Complete the supplemental Vocational Education Program /
Application (DE Form 0412, Feb., 1974) for vocational/y
and career education funds. Y/

./

e




Attach to regular Staff
' © Development Program Application
' ' (DE Form 0395, Jan., 1974) and
i Return To:
Director, Division of Program
and Staff Development
Georgia Department of Educa-

R

k tion
. 231 state Office Building
: L ' Atlanta, Georgia 30334

i LOCAL STAFF DEVELOPMENT SUPPLEMENTAL
VOCATIONAL EDUCATION PROGRAM APPLICATION

AGENCY SUBMITTING APPLICATION: [ ] Local School System

*
. ] cesa

SCHOOL SYSTEM:

JSA:
(Name Systems Involved:)

k3

NOTE: If oddit pagas are needed to cowplete Items I -~ VI on this application,

3 -~ h |

-~ rs

\ please attach.
I. List those critical student needs selected as’priority areas as a result of a

systematic neceds assessment. (List only those needs which the local system plans

tg meet through career and vocational staff, development activities and programs.)

1. - ’ - ¥
g

o

Q
,ox-m 0412, Feb., 1974 69 73
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II. Identify educational improvement programs in curriculum, instruction, or
administration, which are related to career and vocational education components
or programs, that will be implemented to meet "each of the student needs
identified in Jtem I (above).

II1. Identify local educational personnel competencies needed to implement the
educational improvement programs identified in Item II.

IV. staff development activities for local personnel to implement career and
vocational educaticn progranms.

:

/ For each proposed training activity: (Identified in Item III above)

A. Nentify the number and kind of personnel to be trained; and

B. escribe the training activity in terms of its basic intent, specific training
jéctives, length, training dates, and the name and address of the training
agency.




-3

V. Ildentify administrative leadership procedures and resources for enabling
educational personnel to develop and implement career and vocational education
improvement components or programs as a result of the staff development program.

VI. Develop an evaluation plan to reflect long-range changes in the following areas:

A. Student growth

|
1

B. Educatiomal personnel competencies ‘f

C. Administrative leadership procedures

Signed _ ' Date
) (System Superintendent/CESA Director)

Signed Date
(Chairman of Local Board or CESA Board)

STATE BOARD OF EDUCATION

Date Signed_ .
Executive Secretary
Date Signed
¢ Chairman
|
| 71 -




Vocational Education
Staff Development
Budget Sheet

-

Budget Item Source of Funds
Training
Activity
(*ll #21 Number of
etc. as participants
per Item ) Vocational \
IV on (By training State Education Local For State /
applica- activity) Grant Funds* Funds Other Use Only ™
tion) : Reg.|D [H : ‘
;
R :’J
“ L
7/
\
) : t Funlds acCordiig tO “4
*ni5-5e separate Vocational Education staff Developmen

|
‘ar, Disadvantaged and Handlcappeqé l
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Appendix A
STAFF DEVELQPMENT
PROGRA}M APPLICATION

-

AGENCY SUBMITTING APPLICATION: / ] Local School System

/7 cEsa -
SCHOOL SYSTEM:
CESA: -
—{Name systems involved:)

I. List;those critical student needs selected as priority areas
—~ &as a result of a systematic needs assessment. ‘

Vo g e

1.

2.

II. 1Identify educational improvement programs in curriculum, instructio
or administration which will be implemented to meet student needs.

O orm 0377, Jan. 1974 4 T3
{




ITI. Identify local educational personnel competencies needed
to implement educational improvement programs.

1.

2.

1V. Implementation of Staff Development Program

A. Name of Activities. Activity is used to identify a
specific staff development activity needed by
educational personnel to develop needed competencies.

B. Kind of Personnel. Identify the type of personnel
which will be participating in each activity and
the number of individuals involved.

C. Who will conduct staff development training for each

activity?
a-"#

D. When will cach activity occur? (time schedule)




l
V. 1dentify administrative leadership, procedures and resources
for enabling educational personnel to develop and implement
educational improvement programs as a result of staff develop-
ment program. ' :

. ' 3
VI. Develop an evaluation plan to reflect long~range changes in
the following areas: '

A. Student growth
B, Educational personnel competencies

C. Administrative leadershjp procedures -

Signed . _ Date
System Superintendent/CESA Director

Signed Date
Chairman of Local Board or CESA Board

STATE BOARD OF EDUCATION

Date Signed

Executive Secretary

| Date Signed
| Chairman
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s BUDGCET INFORMATION SHEET

The budget sheet 1s provided to assist local school systems in
determining the areas of expenditures which are necessary for
successful operation of the education improvement program. An
accounting procedure of state grant funds for staff development

must be provided at the local school system level according to

the requirement in the Georgia ‘Accounting Handbook for Local

School Systems., If there are questions concerning these procedures,
please contact the Financial Review Séction, Georgia Department of
Education, Atlanta, Georgia 30334, .

State grant funds.for staff development may be used for budget
categories such as administration (suggest that not more tian

5% of state grant funds for staff development be used for -
administration); program operation areas such as contracts for.
training; individual grants for tuition and boolis and ma erials:
contracts for services; substitute teacher salary; and ¢valuation.

State grant funds for staff development may not be used for items
such as equipment or tuition above the cost of state colleges and ;
universities per five (5) quarter hour course and college activity
fees. ’

The major emphasis of the state grant funds for staff development
should be in the area of training activities.




Staff Development
Budget Sheet

~ : :
dget Item BE
Budg Source of Fuads :
Number of . (Vocational , N &
Activity Particlpants’ State | "ducation . . For ‘State ! k.
or Items Grant | Funds* Local Other Use Only - |
e - x
Reg. | p| H !
.y _ f
. ;
///’ '
,'// ' 3
“{tv
I
} .
}
/
] s I‘
‘ N
i
i
|
i
|
S R S I |
TOTAL(S) ) L
3 o :
. i to
. Q Please aeparate Vocational Lducation Staff Development Funds according
,EMC”NNIM, Disadvantaged and Handicapped. 82
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‘ Appendix B

SUGGLSTED PRACI DURLS FOR
‘ CERTIFICATION RENEWAL

Framc of Refeorerce e

The new rertification polizics state that professional educa-
tional certificater may be renewed upon completion of ten (10F
quarter hKours of sunplementarv graduate credit or the equivalent
in-service traiming 4n an areca of assessed necd upon approval

of a local staff develoapnent wlan,

The State Flan for staff Development makes it possible for
LEA's or CLSA's to develop lecal staff sevelopment prograns

"whereby local rducational personnel can earn the equivalent of

five (5) quarter hours of credit annually for certification
cenewal.

a

In order for local system superintendents to pe able to recommend

local educatr:aenal rersonnel for certification renewal, the local
system must submit the followinag 1nfornation:

1.- Ferformancs ecriteoria to Lo used as a banis for determining

o college aturealent and a proccdure for applyina the criteria.

2. A dencrantion of a rv-ovid-kacp:ing oroccedire to Le marntarned

5¢c as o ver:fy tae proargus of cach local cducatior 1 person,

3. A proccdure for Sttaining ard muoataining an wndivicial
staff devoloement plan for eoach rerson participating in the

Staff o Deovedsoporoent Prograr,

Thir anforrmation s lt Yo opart ooy an oarpraved Iocal o ar i cevelop-

maent :“1 [

saae b strotevg s f oy ey lag-mant o1t Cecarding of Certafacoa-

taun Benewir vl

A, Part. Ty oo taff Sevejopment ac o 1vitaen alond will
nOL g VL. o LaPtr et bani s tor sertsfaication roes b
Alupor Ja Toart st aaen o 1n Lt f oweloprent activ T v,
there wo il mavs Lo e o lormen? Sy esnrement aotiy, e
to e w1 a1ttt e . That a, Cortiiication rey Wal eed l
!u }ﬁi"l)ri : "‘}l! f‘!.

.

b ! I e That o wasl o bhe o i b Doy
;C-rf, RN PR . . TR I T 1o, Vroryepeder !
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credit will not be earned untill an improvement activity in
the work setting is verified byrtheir principal or another
designated petson or yroup aad certified by their super-~
intendent.

Staff development activities should be planned in concert
with the teacher(s) which reflects an assessment Sf the
educational nceds of staff members and should be directly
related to student nceds. Local systems could identify
several student neefls and i1mprovement activities and the
teacher(s) could choose the staff development activities
and improvement activities that she feels hest meets her
needs and her students' needs, ’

Prior to the beoinning of staff development activities,
there should be on file in the locgl system an Individual
Program of Study Plan for participants which will include -
statements of verformance objectives based upon the agreed
assessment of educational neceds of staff members (cxample
in Attachment A) .

S5taff development activities should he approved in concert/
with participant and participants' principal or supervisor
and superintendent,

A Certification Renewal Individual Permanent Record is
maintained for cach narticipant by the local school system.

(Exanple in Attachment B)

The permanent records should contain:

foe
.

Nanme

Address

$ocial security number

School systen

Schoal svstem nunmber

Staff develovrent prearam taitle

Brief destcription of activitw

Hours carned

Date comrletoed

10. Training verificd by justrucror

11, Innrovement actrvity

12, Date inpl . omenteqd

137, Verafied by principal, supervisor, or CTLEA
b4, Certita~d rorrect by locat! supcrintendent

o
¥
.

. .

D20 N0 D W N

H. TLocal systems cdould plan in ~oncort with CESA's for staf€
development actavities tnat could be used for certification
renewal credart, 'he . i could conordinate local staff
developrnoent for certification rencwil whieh might ineclude:

Arranging tor instructors ‘\\ x
Maintaining varthcipant reocoerds such asNthe Individual
Program ot ftudy Flan anll the Cortification Henowal
Persanent fooord

c OFSA per onrel o coulioard an veraivineg that iniaave cent
i hoewe hbeen yeyp Vermentooad

¢
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Evaluation procedures should be planned and include the

follewinqg:

1, Process evaluation

2. Implementation of improvement activity
Evaluation
Program of

procedures could be part of an Individual's

study Plan for Certificatfon Renewal. The
Individual Study Plan shouid be developed before the
teacher(s) participate in any staff development activities.
The evaluation procedures should be developed by the local
schocl system in consort with the teacher(s) and ihstxuctgris4 -
so that the teacher will know that she will be evaluated and
the procedures that will be used to verifyv that improvcment
activities have been implemented. CESA personnel could aid
in the evaluation process if the local scheol system wanted -
to include them, Verification of pre-determined educational
improve@ent @ctiVity and date implemented would be record

on teacher’'s‘Certification Renewal Individual Permanent
Record s '

Peportinag Procedures for Ceortification Rencwal

The local school system or CESA should duplicate the
Certification Rencewal individual Ferrmanent FPecord when
an\ individuial is recuesting that his certificate be
refewed.  The locel suncrintendoent should mail a

_oeerNificl vorny of the nerncnent record to:  Seorgia
BDepaxtment of rducation, teacher Certification ~orvices,
229 State affice kuilding, Atlanta, Georaila 30334,

s

8.
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Name

INDIVIDUALTPROGRAM OF
FAR CERTIFICATION

AR L RN »w—mvp-r(--,mvw IR LA T A M i)

STUDY PLAN

RENEYWAL

v i e

Staff Dcveiopment Program Title:
\

v

_Piiority Area for Fducational Improvement:

Brief Déescription of Staff Development Activity:

£taff nevelopment Activity Objective:

verformancy

feali %t on

Al PROVED:

Bo

Nt je

troce

Party

ctives for Implementing

d'ul(‘:

1"1;‘.!“(

jrincipal or Supervisor

surer

intendent

0 Ry RS USROS GOV

/
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DPate

Date

Date
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Appendix ¢ .

Guidelines for Apﬁroved-?rograms
Which Relate to Local Xeeds
\

What is an Approved Program?

A program developed by a teacher education institution
in a specific ar r teachers or other professional school
personnel. These\prdgrams are déveloped according to
criteria approved by: “§tate: Board of Educ&&ion and:--are-
submitted individually~\jo the‘Board for approval. A student
who completes a state- approved program is issued certifi-
\cation upon the gollege s recommendation.

-

Ehx_ﬁeve!op Approved Programs that Relate to Local Needs?

T The development of approved programs by institutions
of higher education in consortia with local school systems
will make it possible for local staff development leading
to higher levels of certification to emerge which relute
to the grals, objcctives andtstudents needs of a school
system or combination of school systems.

-

kY

How Do Local Scbool Syvtemq and Institutions of Higher qucation

Work in ﬁvawortia°

A. Representatives from the local staff development
‘ committee should contact appropriate officials
at institution of higher educatiog (1.H.E.) or

vice versa. i

B. Local school system(é) can enter into agre
with I.H.E. tq cvoperatively develop or
a 5%adudte teacher education pregram to
educational personnel to meet critical
as identitied in” local needs assessment,

nent
vstructure
‘assist local
tudent needs

C. Appropriate officials of local system(s) and 1.H,E.

) should appoint personnel to serve vn a steering
committee to plan and develop approved program(s)
for higher levels of certification which relate to
local neads.,

D. Local school system(s) should secure all available
data such as the results of needs asscessment, number

and type of educational personnel involved, possible
inctructional activities 1>d other information,

8.9

44
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E. Institution(s) of higher education should secure

all available ‘data concerning the teacher education -
program(s) such as Application(s) for Approved <4
Program(s) (ITE-13) as approved by the Georgia S
Department of Education, N.C.A:.T.E. or state -
evaluation of program(s), course outlines and g

other information. , ‘ i
\
\ . “
F. These two sources of data will be the basis for S
planning an approved program that relates to local
-needs’. ,

e e e = o e P [ e e e

,'“71V§“”tht'Are The Procedures Fo S EmittingARevised Teacher Ea fIEﬂ i
", Approved Programs? ,

A. Institution(s) of higher education submitting revised
programs developed in consortia with local system(s) - L
would include the following information E

1. A statement of program goals - A genera!l 3
statement of overall goals of the educa- :
tional preparation program which should be
.correlated directly with identified goals
and needs nf the participating schools or
systems.

2. A statement of program objectives ~ These
statements should correlate directly with \
the preparation program's overall goals ' j
and should be categorized in some taxonomical
4 gstructure such as cognitive. affective and
psychomotor.

[

3., A statement of competencies - Competencies ~ :
B are essential for educational personnel to
possess in order for the local system to “Mi
achieve its project and process goals and "

objectives,. .
i
4, A statement of enabling objectives - These
statements should lead to the attainment of
e specified competencies requirvd to meet )
local needs. A ;

5. Characteristics of humanism - Thé program
should be a model characterized by humanism _
in which the educator, as a learner, encounters ©
" concern for the human being as he moves through k
the program. '

6. A description of field experiences whiéh shows

4 balance between theory and practical abpli-
cation of theory.

1 8.
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10, Eval

"Revised Teacher Education Approved Program shnuld
. be submitted by I.H.E. to the Georgila Depattmenc

S R A ) = PRI LA R S G R e g
\

7, Individualiged instruction based on « 3
diagnostic and prescriptive process so - %3
that the'program itself serves as a model ;
of individualized instruction

8. Continuing education - Statements must _
specify a continuous plan of staff develop-
ment.

9. Management and governance procedures - A
general set of statements imust specify _ A
the cooperative-nature among program— ‘ ——;

- agencies of all planning, management and
governance procedures,

- N .
. -

" of individuals )

assessed. ,

pof Education for approval, at, the following address'
Associate Directo% .
Staff Developmenﬁ and Teacher Educatian
Unit’
Georgia Department of Edycation
302 State Office Building
Atlanta, Georgia 30334

t

local school systems that are working in consortia L
with I.H.E. regarding programs for higher levels of
certification shou'd identify this arrangement in

Part IV of Staff Development Program Application,

aa
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APPENDIX D, Example-3

SPECIFYING EDUCATIONAL PERSON&EL COMPETENCIES

Stattq& Object

ives (desited outcomes)

“Suppose the system's " needs assessment has determined

thiat the numbe
basic reading

r-one student need in the system is to improve
skills in students. i

B State fhat student need as anxinstructional obigctikg
: inmmsasuzahla«Lassessable) texhsLumm

Over a th

ree-year pefiod of time the student growth

should reflect increase in reading achievement of —
the student as determined by. tests (individual .or . A
group) and observation. v ; T

Consider the question, "What knowledge, skills, judgments,
know-how and attitudes .are needed by personnel to implement

any program’"

Considet the question, '"What instructional skills are needed
to implement this program?"

State needed instructional skills (competencies) in terms
of desired performances. For exa: ple

1.

2.

Teacher administers at least two diagnostic
tests to students.

Teacher interprets theiresults of the diagnostic
tests given to students.

Teacher has knowledge of materials available
on individualized reading instruction.

, Teacher is familiar with other reading programs

which could be adopted to avatlable materials.

1

Teacher develops individualize. reading programs
using the results from diagnostic tests.

Teacher implements the individualized reading
program utilizing available material, )

These fdentified skills should be entered in Part III of
the Program Application.

r

State skills in_performance terms that are needed by

adm:nxat

1.

rdtxnn to implement program.  For example

Utilizes scheduling procedures necessary to
implement tne individualized reading program

89
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2, Utilizes staffing patterns necessary to r . _ @i
implement the individualized reading prbgram ok

3. Understands procedures in the policy handbook .

for the local school for providing material

sfor all levels to implement the individuulized

reading program .

4, Necessary procedures to implement the individua-
lized ‘reading program which have been developed
and-published in the local school board poliey .
book gre providéd to the school

‘\ s

5. Reorgpnizatton and §upervision necessary’to . ‘ :
implementation and cperation pof the individua~- » Rt
" lized reading program is .provided I

These skills should be entered in Part III of the Progr&m
Applicarion. ,

"
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APPENDIX D, Example 4

SPECIFYING'EDUCATIONAL PERSONNEL

Stating More Difficult Objectives

. Suppose the needs assessment has. determined that the top .
.~ student need of the system is to improve student self concept. -
?fﬂé A, State affective obhjectives (desired outcomes) in measurable,

Ed asseqsable terms. ) . . o
"In three years' time students should demonstrate &
more positive attitude toward self, school and others by

22 . experiencing reduced sense of failure - - oo o
oA : 2,. better attendance record ‘ ‘% i3
AFEN 3. decreased drop-out rate — X
- 4., 1increased participation in class ; 3
g ; 5. decreased extent of disruptive behavior in class RN
w - . . 3
: Teachers with general skills and-attitudes described in Ty
: Appendix E, Example 1 have been identified. C 23
g B. State needed skills (competencies) in terms of desired . ‘ﬁ
3 : performances which are needed to implement this affeet}ye‘ o 4
= , program. For example ' o
. Management . o
1. Uses positive reinforcement patterns with. . A
students 1
' 2. Manages classroom environment : 3
/ 3. Manages deviant behavior A
Instruction
o 1. Establishes set (motivation, transitionms,
clagsroom environmental conditions) varied
- / and appropriate activities (for'analogy 1
e . - : through stories) . T
' ) 2. FEmploys a variety of "instructional strategles *
N (programmed instruction,” games and sim-lation)
3. Utilizes insteuctional mateérials and resources ;
. 4. Individualizes instruction . ' L -3
) . 5. Plans activities with children _ '
-~ ;
Communication _ ' T

1. Counscls students with personal problems

2. Asks higher-order questions T

3. Presents instruction using inductive and .
dedvctive procedures

4, Ciygs clear, explicit directions to students

o 5. t{sponds to “"coping" behavior of students .

‘ 6. dantifies clues to student misconception .
or confusion .

o




Interpersondl / ‘ S R
X 1. Builds self-awareness and sel’-concepta j

in students ‘

2, Develops understanding of cultural pluralitn

" concepts in students [ g

3. Demonstrates sqnsitivity to others = =~ . ' Jf

'
v §

[

:. Evaluation { o

1. Monitors classroom interaetisn and uo&#\ill
— plans .on basis of feedback
N P
Repeat administrative competencies provided in Mod&L«% )
These skills should be entered in Part III of the Progr'

A . ) d’ )“l
pplication _ . . ,M
. ) , . //
. v ] . s ST
X ' , . . . V. ‘ R
These competencies have been specified by Profee;ﬁi w. Rohgrei&
Houstoa, University of Houston. . . ey
" ;// o
. 4 . ’
X 7 -
1 \ l/}/ %
‘. ! 7/ ;( 1}
7/ ' 7 :
' - . / /, : : {“‘
0 . / ! N ) //' s
¢ /,"‘ /
: // R \
:/‘ f
. . N
. - } . .
[
- ‘ // -~
! \
'
” A t
.
/ : N
| 4
.’ FY 5 ° 1
4
4 i
93 ,
/
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APPENDIX D, Example 5

SPECIFYING PROCESSES”FOR EDUCATfONAL PERSONNEL

A. Stating Process Objectives

.

. Suppose the school system needs assessment has uncovered
student needs such as a feeling of inadequacy in planning and
implementing school and career decisions, failure to see the
relevance of schocl, or difficulty in making a suciessful
transition from school to work or post-secondary education.
The system has determined that a comprehensive program 'of
career education would assist in meeting these student needs. +
Tr— - ) / NS
State a programfiatic change (in this case,career education) .
as a process objective in measurable (assedsable) terms. ’

. N
Over a three-year perioé of time, all classroom teachers
will have iﬁcorporated}activities and resources into
their subject area confiext which will facilitate the
. career dévelopment of itudents. Within three years,
staff roles at the secondary schools will be adjusted
to operationalize a total school approach to job place~
ment and work experience programs.
- .
t : . /
B. Consider the ques®™n, "What knowledge, skills, judgments,
know-how and attitudes are needed by personnel to implement
any program?" l

-~ 1
C. Consider the question, "What instructional processes ‘will be
implemented in career education?"

State nceded competencies in terms of desired\processes.
For,example .

A
! 1. Teacher draws from students' environment to
N design learning experiences which relate to
real life problems and decisions, amd ta adult

— situations and goals' | ,

i
‘

. 2. Teacher utilizes the community a% a learning
laboratorv for students on qmall(group or
t\\ individual assignments n

‘\ 3. Teacher uses resource people fromithe community
to tcach subject area concepts as they relate to
career fields.

4. Tecacher organizes experiential learning activities
which apply academic concepts to concrete
examples

5. Teacher organiz- s learning activities to include
roles which reward psycho-motor, affective and
cognitive skills

Q 93 ¢
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Teacher conducts small group guidance sessions
- goals,
L]

the school which provide career~related léarning
\
to assist students in clarifying career-related
values and objectives

1
o

Teacher constructs a learning environment which ™
maximizes the opportunity for students to make
decisions regarding their own learning and
behavior

10.

-~

A
Teacher uses career-related materials in the class
11.

-1 .
Teacher develops "individualized activities to

further the student's awareness of his own interests,
aptitudes, values and needs

Teacher relates concepts and skills of one subject
area to those taught in other academic areas.
Program Application.»

These identified skills should be entered in Part III of the

trators_to igplement career educatian
E-4

State skills in process terms that are needed by adminis-

For examnle
1. Develop a public involvement program to encourage
school-community cooperation in program Qevelop—
ment” and implementation
2. Involves total staff
3.

in planning careéer education
Utilizes scheduling procedures necessary to 1
implement team planning for teachers-and community
learning experiences for students
4. Adjusts school credits, honors, and record-
keeping system to give students recognition for
career-related experiences beyond the school
5. i
effort

Organizes placement program as axtotal school

Constructs a flexible schedule which permits
secondary students freedom to bMend existing

student

curriculum options into new course combinations
that 1lcad to personal career goals,

at individual rates

7.

making

progressing \

Encourages an educational program that provides
with the basis and skills for

decision-

These examples of processes in career education
94

entefed in Part I1I of the Program Application.

should be
943

‘*“‘**"‘**""‘*"ﬁr—*—T*—f——————**———*———*—————"—————"—*“""-jr?;
\ : |
6. Teacher rewardéxstudents for activities outside
experiences
7.
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/ _APPENDIX E

Thé following forms may be useful in setting up individual
staff development plans. The individual staff member .could be
presented a 1list of strategies that have been identified as
priority areas for educational improvement by the local systenmn,

-~ After conferring with his supervisor, he decides which of the
strategies 'will help him to develop needed competencies and

\ T
proceeds with his individual staff development plan.

The Program of Study Plan requires the "individual to discuss

.hisg needs and selected priority area for study with his collé&ge
advisor. Together they plan the educational experiences to make

up/ the program of study which will be most relevant to the
individual's needs. If the program of study will not be conducted )
b& a college, the form could be revised so that the staff member

orks with his supervisor or coordinator working with local staff
zevelopment. ' . .
" Upon completion. of his study, the individual will design an
/Applied Learning -Plan for the Academic Year with the assistance
'of his college advisor and prircipal/supervisor. This plan will
"allow him ‘to relate this study to his worR-assignment.

The Follow-Up will assist the individual in recognizing the
accomplishments of his objectives as stated in the Applied Learning
Plan and in assessing the program of study in terms of its relevance
to his needs.

‘

inE
Y

1)




?T - rd * ! o Ap,rmx rz A R T.V B R A ‘;::N
| Program of Study Plan ;

| ¢ (To Be Developed for Each Course Taken)

H

Applicant's Name . System
Priority Area for Educational Improvement Q}
Instifution Attending ' ’ Advisor ‘ ;
/
Course Title : ! . » ’ E
. - . . ’ . ' ' 4

List learning experiences to be provided by course work which will

prepare the applicant to implement his selected "Priority Area for

Educational Improvement." ~ A . I ' )

L - l
/ rd
| ’ —
/
L
a——— [ /
P
Date L Signed
Applicant

Date Signed

College Advisor

" Return this form to: Local System ’

1 o101
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APPLIED LEARNING PLAN FOR THE ACADEMIC YEAR

1

¢

Applicant's Name i , System

__Address

Priority Area for Educational Improvgmgnt

' SECTION I. BEHAVIORAL OBJECTIVES TO BE IMPLEMENTED

List in behavioral terms your objectives relating your "Priority
Area for Educational Improvement" and course work to your performance
in the classroom and to meeting student needs. (Special Services
personnel would relate to their work settings.)

SECTION II, PROPOSED 4 STUDENT OUTCOMES . B

—

State in behavioral terms expected student outcomes as a result of
implementing Section I. ’

- v
~ M ,

h

L R
4

=

SECTION I1TI. METHOD OF EVALUATION

How will you know you have achieved both process and student outcome
\

objectives? X

{

\
H%igned \\

Applicant T\

i
N
\

Signed

Principal or Supervisor

Signed .
- College Advisor

Local school system




Appendix E
Q

Fo{}ow-Up *

1:7 College Advisor 1:7 Principal/Supervisor L:T Applicant

(In Reference to Applied Learning Plan for Academic

Year)
. ) . |
Applicant's Name: _ System: e
} - . . :“:“
Prioritv Area for Educational Improvement: ] “

Section I. Behavioral Objectives

' Were the Behavioral Objectives. as outlined in the Applied

]

‘ Learning Plan implemented? * ' '

/"7 Yes /7] No (If no, please comment)

-Comment

Section II. Student Outcomes

\

Were changes noted in student behavior as a result of the
implementation of the Behaviorali Ohjectives?

17T Yes /T No (If no, please comment)

Comment : -

_+

Section III. Relevance of Course Work

Was the course work taken during the summer related to
-ob setting? N

1:7 Yes /7 No (If nmo, please comment)

i Comment :

Section IV, Administrative Changes

Are there any programmatic changes and/or support assistance
needed of either the college or local system level in order
to implement the selected priority areas?

17 Yes - (please elaborate) /7 Yo

Comment :__

*e . Signed: ' \

\‘1

Lo 2o

103 0 College Advisor Priuncjpal/@upclvnsor, O3 Applica:

¥



APPENDIX F

INFORMATION CHART

After a design for providing educational experiences has been
chosen,- the #ocal school system should prepare the information in
the chart as a guide to needed instructional activities before
negotiating with individuals or institutions.

\ . !
/

*—w i i} .
NAME OF | KIND OF TRAINING [, TIME OF
ACTIVITY | PERSONNEL PERSONNEL ACTIVITY

Name of educational ' Number and type List of | Dates for

improvement .program ' of personnel to i'individuals : each v

. i be involved #n who will " activity* | .

{ ‘ :

A. Type of activity, each activity perform the | throughout] 7
to meet instructional! the schqol
objectives : activities in| vyear

, ) each section .
1. Objectives . Length of
‘ A stafif
a. _ develop-
b. ment
. . ) . activity
2. Other ! on the
. dates
B. Type of ) selected
a:tivity to .
meet objectives ;
1. Objectives /{
a'
b) - X
2. Other '
. f

The educhtiona% improvement program should include provisions
for continuous and periodic staff development activities, A
schedule for staff development activities c?uld be as follows:
i

( Activity . ) Place_ .
“\ . Personnel ) K Time | X
\
Month ' \

. Month Month

] | 15 5 L19 \ 3, |

Orientation, Topic Topic Topic Topic
. Imstructor ' Instructor Instructor i Tnst;uctor InstructoJ

" 126 - /

100 /
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!
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Principal
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College Representative
CESA Representative
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Improvement
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Performance Objective

[
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APPENDIX B | : B
. Evaluation »

\,

AN
HOW WILL YOU KNOW WHEN PRODUCT OUTCOME§~(STUDEST
‘ GROWTH) HAVE BEEN ACHIEVED

; \ © e
« A. Pre-Assessment of Student nggﬁiﬁg and Attitudes

' -——

State in behavioral terms the level at whigh you expéct
o students to be able to perform at end of program,

Devise ways of generating student profiles of current
.8kills and attitudes. "

- Some suggested sources’ of data for student profiles
X could include
L \

f . 1. Testing and grading
| 2. standardized norm-referenced testing services are -
- available through the Statewide Testing Service.
’ Booklets which include information on how to use
test results to improve student learning will be
available from Statewide Testing in t@e\ngar future.
Criterion-referenced tests which will ‘provide more
precise information on mastery of subject matter
- areas are 1in the piocess of devellopment by the statef

and will be available for use in long-range programs
Ls

C

/

3. 'Teacher-des{ﬁned tests and student performance recor
‘ ' are valuable sources of informatien. ;
|
4. School and teacher attendance rﬂcdtds and student L
st

dropﬁout records indlc.:e a measlure of student inter

in school, . |
. ) i
5. Faculty, parents and students themsclves can providd
first-hand information on student attitudes. Simple
questionnaires, in&entoties, interviews, etc., can bé
used to obtdin this information. Depending on one's
flair for drama, jam-sessions, probiem-solving |
workshops, etc., could also be utilized. ‘

6. thect\Abservation in classrooms can provide infor-
mation op student performance in class (extent of -

. . \ participation, capacity to stay on task, extent of
' disruptive behavior, etc.). \
B. Process _and Post-Assessment \ \
A

To determine the produce examine data such as :the following: ‘
l. Testing, grading, self-peer and staff evalQation over
a period of {hree years can provide information on
progress or lack of it in student learning. '

° . 103

107 - S




Changes in attendance and drop-out records can
identify developing or degenerating trends in

attitudes toward school, self and others.

Observation in class .can tell one whether children

are experiencing more success (at least, less fafﬂure)
in school. It is measureable. e e




APPENDIX I
Evaluation /

HOW WILL YOU KNOW WHEN PROCESS OUTCOMES
(IMPROVED PERFORMANCE) ARE BEING ACHL1EVED?

A, Pre-Assessment

WHAT KNOWLEDGE, SKILLS AND ATTITUDES DOES (THE STAFF ALREADY ’
o - HAVE? ) '
1. Some simple, econamical, ngn-threhtening methods

whicH will yield information néeded for generating

persionnel [profiles include the follewing
3 ‘a. WV deo~tape: teacher in classroom on different
odcasions, or _perhaps 4 principal d1rect1ng
a staff development meeting. (The ideal
. method is to have an unobtrusive camera .
- v which does not Signal when it is on.) Allow

v/ the teacher o principal first viewing .and

4 ' f " erasure rights. The tapes could be a vehicle
) for a teacher's or principal's self-evaluation
of strengths and deficienries. Peers ' 4”
(preferably from another ' chool) could assess £
g o . the teacher's or priuncipal's performance, as
well as, the performance of staff development
specialists. N

[
' 1

b. Devise a simple queqtlonnaire for determining
student assessment of staff's skills and v

> % o
attltudes ' /
c. Assess staff in simulated situations. W. James
Pophaim and Eva Baker, for instance, have |
. devised clever instruments called "mini-lessons"” .

which personnel can teach to a group of learners

' ' ‘(not necessarily students), and then be rated.

' Instruments yield 1nformar10n that ranges from
clarity of presentation to ability to stinulate :
interest in the learner. It could be interesting
to devise one's own_  '"mini-tests'" for principals

and cohunselors as well. "

2. Profiles could be generated on the staff whigh would
allow a system to individualize its in-service program;
encourage colle; »s to develop graduate programs
responsive to local system needs:; and allow adminis-
‘trators to develop differentiated .taifing patterns.
None of these new rections are feasible without

first knowing whot potential the siQT{ actually has.
Above all, involve staff and *students in develpping
ways to gather and igterpret information. Mdn? heads




andxtechuiques are better than one. In implementing é
an ‘educatinnal improvement program, one needs to——— 3
know \where ‘leadérship potential lies in order to /é
utilite staff in more responsible positions. Some :
» staff members negﬂ to*E?vw in depthy some in breadth; i
some need to be more fully\b(ilized,in group situa-
tions; others, in one to one activities. ’
/ o '
Effective staff mobilazation\toLard igplementationyof 5
educational improvement program depends upon a good ‘
pre-assessment. Some '"hard" data can also be
helpful. Consideration of questions such as the b
following mey furnish some data 2

a. What is your rate of teacher absenteeism?
teacher %}op-out? }/’ - E

b. -What is the ext f/of present staff
participation 4n in-servicée activities?
\ / R
" ¢. Does staff find these activities personnally
beneficial ahd releva%t to classroom needs,
or find fhem a dreadful bore and waste of ‘ 3
time? , ! .

>

’ d. Does staff feel present in-service actiyities
have an impact on school program?
e. Does staff find current graduate work job-
related? .

f. How exteasive is staff participation in PTA,
other schogql-related activities? Community
activities? Professional ,activities?
. ! )

3. Post Assessment . cod -

oF % )

. . g
How will you know when you are achieving process
outcomes (improved performance)? State in behavioral
- terms desired process outcomes (improved performance)
in personnel. .
‘\ ~ ~
a. Compare data on performance of staff at end
of three years (or at intervals during the
three 'years) with pre~assessment data.
Measure Pprogress in terms of/ how much change
has occurred in moving towa7% desired results.
b. Compare teacher drop-out afd teacher absenteeism
rat with pre-assessment rates.
Y//gs
c. Compare extent of participation in in-service
activities. ¢
. ‘
x 7 / 1 K 0 ,
. e
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Compare extent cf participation in school
programs, PTA, etc.

Re-survey attitu%es toward relevance of
graduate work. :

How do staffiing patterns differ?

1i1
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|w APPENDIX J
Evaluation

PLAN FOR EVALUATING ADMINISTRATIVE SUPPORT AND
PROCEDURES SHOULD INCLUDE ANSWERS TO THE FOLLOWING
QUESTIONS N

&

-

What has been the role df the central offfice in staff develop-

ment program?

Assessing supervision and coordination of program

[ Astyrn--mar mepmn

- )
e

. ‘ 4

-«

. /

1. What was the structure of the steering committee for
supervision and coordination? (members, numbers, etc.)-

2. How did this committee function? (formal/informal
sessions, sub-committees, brainstorming, etc.)

3. What relationship was obtaihé@ between this committee
and the local school in its stgff development efforts?
(directive, supportive, coopetrative, etc.?)

b

_4i; " What objectives, criteria and procedures for program,
management were developed by this committee? What
recommendations were made to the local board of
education for implementation of program?

LY , -

5. How were school system needs determined?

6. How were identified needs communicated to vdrious
.agencies "(colleges, CESA, Georgia Department of

. . Educatign) who might assist the local school system
in meeting its needs?

7. What arrangementsﬂwere made with various agencies to
facilitate implementatlon of program? (consortia
arrangements, fontracts, etc.)

8. How were resources identified and mobilized to meet
school system needs? \ .

9. Was technical assistance solicited? What form did
that assistance take (information, consultation, °
direction of in-service activities, presence of
resident college instructor, etc.).

N '

10. Who was invQlved in staff development procedures, and

what were the various roles and coamtributions by these
involved?

4

11. What kind of continuing assistance was provided by the'

central office to the schools involved in staif develop
ment?

“t

112

108




— e o

N
—_—

ERIC

Aruitoxt provided by Eic

What assessment criteria and procedures were employed
to evaluate the overall program? How were these
criteria and procedures arrived at?

What barriers were confronted in implementing program?
How were these barriers overcome?

To what extent did the central office participate in

staff development activities in the local schools?

How many auxiliary personnel were provided:to schools
in staff development efforts? ;

If projected student .outcomes have not been achieved, /
what deficiencies have been identified which could /
improve reorganizationy;—etc. or achieve desired studeht

outcomnes. / N

What‘has been the role of the prl c1pal/1n staff development
prodrams”

What scheduling procedures were adopced to facilitate
staff development activities? '

v

1

What 3taffing patterns were devised to implement improved
program’ A

How was staff encouraged and advised in carrying out
its activities? '

.

Were. adequate matérials requested andzobtained to
implement program? |
X . ,

How were school system needs communicated to relevant
publics? )

Were community volunteers obtained to aid in prograh?

What‘proccdures"were déveloped to supervise. and
coordinate program in implemgnting classroom activities?
What role did p;@hCipal play in staff development
activities? .

What barriers existed in implementing the program? How

were barriers overcome? .

If projected student dutcomes were not achieved, what

weaknesses in the program have been identified which
could be improved, reorganized, etc. in order to
achieve desired student learning? .

/‘
113 ) ¢
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C. What has been the role of higher education in the local staff
] development.program? - .

and post-graduate preparation of educational. personnel

more closely to the goals, objectives and needs of

i

A - j

1. Have colleges related both the pre-service, in- service, ) j
local school systems? 4

Have colleges provided assistance in those improved
and validated educational oractices that lead to ‘
improved student learning? ‘

Have colleges begun to make performance of educational
personnel one criteriom on which general 1mprovement
is judged?

'

Have cclleges provided alternatives through which
educational personnel can renew their certification?
Have colleges created a climéte £n which individual \
initiative on.the part of educational personnel/

be encouraged and given recognition? “

What kind of:assistande was ‘offered By college in local
staff de\alopment? What arrangements were made with

higher edycation in these efforts (consortia, contract,
etc.)? R .

Have colleges begun‘tb move to a teacher-center concept
in in- serv:l.ce7 ’ S :
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APPENDIX L o \

OBJECTIVES FOR GOALS FOR
EDUCATION IN GEORGIA

Atlanta Assessment Project * )
\ Atlanta Public Schools '

Communication Skills:' \

The stpdent is able.to listen, speak, read (comprehension,
word recoghition Skllls, reference skills, etec.) and write
(legibility, sentence structure, paragraphing, ete.). He
understands that basic skills in this area are necessary to
be able tp do most things of importance in modern society.

Preparation for Managing Environment: . -
. - . ' '

The student must understand the difference between the
natural ehnvironment and the man-made aspects of his environ-
ment and understand the inter- relationships between the two.
He should have a clear sense of the difference between environ-
mental development which improves the quality of 1ife and
that which will sooner o later reduce the quality -of life.

He should ‘have a knowledge of the major environmental problems
and issues currently facing Atlanta, the State of Georgia, and
the natipn; as well as know what he can do as an individual
and as arvit§ien to: solve ‘those proBlems.m

L M !

.

Career'Developmeut:

3

The high school graduate possesses a sound overall
orientation 'to the world of work and an understanding of
job-related skills, attitudes and knowledge 'whi:h are “needed
by persons .in all careers. The prqgram should foster a
thought-out, tentative carcer choice by all students and
assure that cach student possesses the knowlcdge, attitude’s,
and skills necessary for direct entry, into. the world of

work or fo further training and education ‘relevant to his
teftative career choice. ' 7

Preparation| for Family Life:

The student has knéwledge and understanding of the many
aspects of preparation for marriage - formal and informal
(dating); of)\the decision to get married; of the problems
a4nd solution intmarrinqe; of success in marriage, set roles,
and divorce. Concerning the family, the student knowledge
of family strycture and functions, parenthood and child- rearing,
child welfare \and ¢ustody, resolution of problems, and
unmarriecd or "4ingle" parents, A

. A /
Problem Solvingy

v i
The student is able to secure information from a wide
[y ) ¢

¢ 112 ) -

n 11§ ; S
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‘variety of sourccs,qto analyze, to synthesize, to draw
conclusions and to make decisions. The individual is also’
able to make decisions regarding the use of time.

R

1

6. Prepargtion for Managing Personal Finances: ’ :

~

- The student has knowledge in and an undegs&anding of the .

areas of managing personal finances "and the skills of being

a successful consumer of goods and services, More specifically,

he understands inflation, -shortages of both goods and "services

in critical areas, the rapid growth of different forms of

credit buying, the proliferation of different kinds of goods

and services, and the world of qdvertisinq/and promotion, ..

/ 3

7. Preparation for Managing Health: // . ?

#7

The student has the skills, knowledg;, and attitudes
rilatcd to health and safety practices/that would enable ;
him t take proper care of himself and/to gssume his share - ;
of responsibility for the health and déﬁeﬁ' of those around ‘
him. He should thus .be acquainted wiﬁh aspects of accident
prevention and first-aid, the misuse/or abuse of drugs, the

availability of medical and health segvices, and nutrition,
/

.8, hathematics: .

e, 7 .

” *\ The student needs to be éble/Qo use mathematics to solve
practical probiems in personal finance, housekeeping, and so.
forth., To solve their problems, each person must be able to

& . perform the basic operations oi addition, subtraction, ‘division,
3 " and multiplication; to carry out common measurz=ments; to

. intérpret statistical or gragﬁical d#fta; to perform certain
computations (such as conversion of ratio to percent, computa-
tion of int.rest rates, etc.); and to apply each of these abilities
to practical problems. / o

. . .

* 9, Social Science:

)

- 3

The student must become oriented to the basic institutional
structure of sqcicty - family, religious organizations,
educational systems, governmental organizations at all levels, ' ,
the mass media, and dbmmunity organirations ~ and the functions
of various component parts of the total social system. He
should also have a sense of how social systems.have changed

, over the yecars and the relationship of these changes to the

’

. present and foresceable future. He should be cohversant with
3 thg principle ccononic, social and political systems throughout ' X
' the world and with the cultural diversity that is represented -

within these systems. ’

'El{fC‘ . \ ' 117 | .
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Preparation for Leisure:
' The student will learn to plan and carry out pleasant and
constructive ways of using leisure through the development of
skills and attitudes leading to creativity and. lexibility.

The student will have experlences directed toward-fulfilling _ *

emotlonal, intelliectural, physchL and social needs through -
participation on aesthetlc activities such as music, literature,
architecture, painting, film, dance, drama, and various ‘
crafts and especially activities related to physical educations
e ‘

Preparation for Citizenship: ’ L

The student understands and can function within the ideas
and concepts of our democratjc systems, understands the
constitution and our judicial system, fheir basis and:
functions. Has the skills and attitudes which will facilitate
his relating constructively to others and participating
‘effectively as a well-informed citizen., He also has the

knowledge and skills to judge and participate in the formula- »

tion of policy and programs of:'social and technological change.

Science and Technology:

Fundamentally, the student should possess a knowledge and -
'interest in science. Specifically, he should understand the
human biological processes and functions and the gencxal
world of nature. He should‘also be conversant in the
social, economic, and political implications of science and
technology. -
Life~Lgng Learning:

r " ‘1“

The student should possess the attitudes and skills to

pursue learning as a life~-long process; knows how to study

effectively, knows how .and where to obtain additional N

training and education and posse&ses the ability and desire

to usc the learning resources of the community. ) e S,
. N 3 .

Self-quersﬁanding:

The student understands and respects himself - his
abilities, iﬁter?sts; values, aspirations and limitations.
For example, he is able to set personal goals; recognizes
his importance as a member of socicty; is able to maintain,
individual integrity in group relationships and has a personal
philosophy of 1life.

¢
v

i
P ¢
(

*Each of the bricf definitions for the above goals are abstractions
of the much morec extensive, detailed goals for educatiog !

prodiced through the Atlanta Assessment Project. It is strongly
recommcnded that the completed version of these goals be
examined as a _part of a system's choice of goals. "For further-

1nf°r mation, contact

114 ,

- " . ’ L'l.18 , ‘

{
wt

L]




T T T

Atlanta Assessment Project

Atlanta Public Schools
1001 virginia Avenue
Suite 315, Building C
Hapewville, Georgia 30354
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B, Develop ability to use rmcntxflc methods.

Appendix L

EDUCATIONAL GOALS _ ;

* These are not in any order of importance. |

(from Phi Delta Kappa) y -

LEARN HOW TO-BE A GOOD CITIZEN ' //

A. Develop an awarecness of civic rights and responsibilities.:

B. Develop attitudes of productive citizenship in a democracy.

C. Develop an attitude of respect for 'personal and public property.

DP. Develop an.understanding of optlons and responsibilities of VY
citizenship, 1

LEARN HOW TO RNSPECT AND GET ALONG-WITH PEOPLE WHO THINK, DRESS AND
ACT DIFFERLINTY _ 3

A. Develop an appreciation for and an understanding of other people
and other cultures.

B. Develop an understanding of political, economic, and social

. patterns of the rest of the world. )

C. Develop awarcness of the interdependence of races, creeds, nations
and cultures. * t . :

D. Develop an awarcness of the processes of group relationships.,

-»

LEARN ABOUYT AND WRY TO UNDERSTAND THE CHANGES THAT TAKE PLACE TN
THE WORLD . '

A. Develop ability to adjust to the changing demands of society.

B. Develop an awareness and the ability to adjust to a changing

world and®its problems,
C. Develop understanding of the past, identify with the present,
and the ability to meet the future. ‘

b

DEVELOP SKiLLS Il RECADING, WRITING, SPEAKING AND LISTENING

A. Develop ability to communicate ideas and fcelings effectively.
B. Develop skills in oral and written English.

) /

UNDERSTAND AND PRACTICE DEMOCRATIC IDFEAS AND IDEALS -

"A. Develop loyalty to Amcrican democratic iddals.

B. Develop patriotism and lovalty to idecas odf-democracy.

C. Develop knowledge .and appreciation of th rights and privileges
in our. democracy. N /

D. Develop an understanding of our America helltage

L

LEARN HOW 10 _DNAMINE AND USU INFORNATION

A. Develop ability to examine constructivelv and czedt1vo1y

o
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C.' ' Develop reasoning abilities,
D. Develop skills to think and proceed epically.

UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING

A. Develop understanding and appreciation of! the arinciples of
living in the family group.

B. Develop attitudes leading to acceptance of responsibllltles
and achievement of skills in pgeparzng to accept them.\

LEARN TO R”SP‘CT AND GET ALONG WITH PEOPLE WITH WHOM WE WORK AND
LIVE c.

l

A. Develop appreciation an% respect for the worth and dignity of
individuals, | AN ‘ o

\
B. Develop respect for individual worth and understandlnq of \

miniority omninions and accpetance of majority decisions. 2D L)
C. Develop a cooperativ® attitude toward living and working with ’ ]
others. . N
DBVELOP SXILLS TO ENTER A SPECIFIC FIELD OF WORK \
AN
A, Develop abilities and skills nceded for immediate employment. }\ .

B. Develop an awareness of opportun;tles and requlrements relased
to a specific field of work.
C. Develop an appreciation of good workmanship.

-

LEARN HOW,TO BE A GOOD MANAGER OF MONEY, PROPERTY AND RESOURCES '

A. Develop an undcretandlng of economic pr1nc1ples and reqpon¢1-
bilities.

B. Decvelop ability and understandlng in personal buying, selling
and investwent,

C. Develop skills in management of natural and human resources
and man' s environment.

A
/

A\

DEVLELOP » DRSINRL FOR LLARNING NOW AND IN THE\FUTURE

—
A.- Develop intellectudl curiosity and eagerness for Iifelong T
learning. * K
B. Deveolop a positive attitude toward learning. ) ‘
C. Develap. a positive attitude toward contlnulng independent
education. v
\ g . .

-

LEARN HOW TO'USLE LUYSURE TIME

.

A. Deveclop ability to usc leisure time productively.

B. Develop a nositive attitude toward participation in a rangc of
’ leisure time activities =-- physical, intéllectual and crecative.
C. Develop -approeciation and interests which will lead to wise and

cnjoyable us e of leisure time. ’ .
- ~ . &
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"PRACTICE AND UNDBRSTAND THE IDEAS OF HEALTH AND SAFETY \

\.

\ [ \ ,' ‘

. . \

A. Cstablish an effective individual physical fitness program. 0
B. Develop an Qnderstanding of good physical health and well being.

"C. Establish sound personal health habits and information.

-

D.. Develop a concern for public health and safety.

APPRECIATE CULTURE AND REAUTY IN THE WORLD ' '

A. Develop abilities for effective expression of ideas and cultural
appreciation (fine arts).

B. Cultivate appreciation for beauty in various forns.

C. Develop creative self-expression through various media (art,
~musdic, ‘writing, etc.)

D. Develop special\sflents in music, art, literature and foreign
_languages. - . .

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS

A. Promote self-understanding and self-direction in relatan _
student's occupational interests. i

B. Develop the ability to use information and counseling s:}xéfes
related to the selection of a job.

C. Develop a knowledge of specific information about a partxcular
vocation. , N

DEVELOP PRIDE IN WORK AND A fEELING OF SELF-WORTH

A. Develop a feeling of stident prlde in hlsxachlevements and progrﬂss.

"B. Develep -self- understandlng and .self-awarencss.

C. . Devélop the stydent's feeling of p051tve self -worth, éecurity'
and self-assurfnce. . . ; )

| . N7 . - *
’

. X SR
DEVELOP GUOD CHARACTER AND SELF-RESPRCT *
I

l' B

A. Develop moral respon51b111ty and a sgund ethical and moral ° V.
behavior.

B. Deévelop the studeat's capacity to dlsq1p11ne hlmself to work,.
study and play constructively. ‘ ey, .

C. Develop a moral and ethical sease of values, goals and processes
Qf free society. '

D. Develop standards of personal character and ideas.

< T
GAIN A GENERAL FDUCATION

A. Develop back@tound and skllls in the usc of numbers, -hatural !
sciences, mathematics and social sciences.

B. Develop special intevests and abilities.
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