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STAFF DEVELOPMENT

WHAT TS STAFF DEVELPP'1E:IT?

Staff development is a planned program designed to prepare
educational personnel to implement specific local improvement
activities directed toward locally determined priority student
needs.

WHY IS STAFF DEVFLOPnENT tfEEDED?

graduate and in-service programs are needed

. to relate graduate and in-service preparation of Ideal educa-
tional personnel more closely to the goals, obje"dtives and
student needs of local school systems;

, . to make staff development more systematic in implementing
proven educational nractices which lead to improved student
learning at the local level;

. to nrovide alternatives through which local educational '

personnel/can renew their certification;

. to encourage and recognize individual initiative in 1...sle-al

educational Personnel;

. to nrovide local school systems and institutions of higher
education opportunities to develop approved programs leading
to a higher level certification uniquely related to Partictklar

needs of local school systems;

. to enahle local educators to be more involved in Planning
graduate and in-service programs.

HOW IS THE STATE STAFF DEVELOPMENT PLAN DIFFERENT?

The state staff development plan provides loOal school
systems with additional tools for improving student learning.
Only when local systems plan thoroughly and responSibly can
these tools be usedfully. Some.results of staff development
could be

. local educational personnel renewing their certificates through
a%local staff development program;

: colleges and universities ,submitting for approval master's and
sixth-year programs by the State Board of Education that have

emerged from the goals, objectives and student needs of a

schonl system or combination of school systems;

.



. colleges and universities working in conjunction with local
systems to develop pre-service and in-service preparation
which emphasizes practice;

. recognizing that staff development is one major means of
improving education at the local level.

WHAT IS THE'PURPOSF OF STAFF DEVELOPMENT?

The primary purpose of staff development is the educational
improvement of local school systems. S,taff development Will
enable local educational personnel to acquire the understandings.,
s ills and attitudes which will enable them to implement selected
ed cational improvement activities and practices directed' at
pri rity student needs.

WHAT RESOURCES AND/OR ALTERNATIVES ARE AVAILABLE TO ENABLE LOCAL
SYSTEMS TO DEVELOP MORE EFFECTIVE STAFF DEVELOPMENT PROGRAMS?

Available resources and/or alternatives should be used/for
selected educational improvement activities and practices
directed at priority student needs. Possible resources and/or
alternatives incjoude

. Staff'Development Allocation - Each local school system receivVs
an allocation for staff development. However, in order to
receive staff development funds, each local school system must
develop a local staff development plan that has been approved
by th State Department of Education.

. Vocational and---Career Education Funds*. - Funds from this source
may be to help local systeMs train staff to implement
comprehensive career and vocational education programs and to
more effectively prepare disadvantaged or handicapped students
for employment.

. Certification Renewal - New certification policies state that
professional educational certificates may be renewed on comple-
tion of 10 quarter hours of supplementary graduate credit or
equivalent in-service training in an area of assessed need upon
approval of a local staff development plan. The State Plan for
Staff Development makes it possible for LEA's or CESA's to
devel p local staff development programs whereby local educa-
tional' personnel can earn the equivalent of -five auarter hours
of cre it annually for certification renewal. The system must
have o erated an approved Staff Development Plan for two years
before a-plan can be submitted for certification renewal.
-staff development activities conductediduring the first two
years cannot be used for certificationlrenewal.

.
Certification Advancement - Local school systems may work with
institutions of higher education on staff development programs

*For guide] ines and procedures on local application for Vocational
-find career education funds, see Section Four.
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leading to higher levels of' certification for educational

personnel. This alternative makes possible approved programs
which relate specifically to local student needs. (See

Appendix C foe guidelines).

WHAT IS THE PROCESS FOR DEVELOPING AN APPROVED LOCAL STAFF DVELOP-
MENT PLAN?

To xeceive staff development funds 'each local schol system
must develop a local staff development plan that has been approved
by the State Department of Education through one of the following
procedures.

. if a local school systemplans to continue with its staff
development plans as developed in their FY '75 Staff Develop
ment Application, the school system will have to submit only
a budget she, t showing how it will use FY '76 staff development
funds.

.
If a local school system plans to change or modify its FY '75

staff deVelOpment plan, the school system will have to submit
an addendum tothe FY '75 application indicatina changes or
modifications. A school system will also have to submit a
budget sheet showing hoW it will use its FY '76 funds.

. If a local school system for FY '76 has modified orchanged
priority student, need(s), then a new staff development applica-
tion and budget sheet will have to be submitted for FY' 76.

(See Appendix A).

.
Local scL-ol systems which last year chose the option of
continuing with thestate-administered Grant-in-Aid Program

must submit a staff development plan in order to receive their
staff development allocatioiii. (See Appendix A).

Each local school system must have on file with the State
Department of Education a Staff Development Program Application

(see Appendix A). The following is a suggested process for
obOining an approved local staff development plan.

. Local system simerintendents should appoint a local steering ,

committee to direct the development of a local staff develop-

ment plan.

.
Attend regional drive-in conferences for'\briefing session

(February).

.
If a local system does not have an experie ced person to plan
and lead the staff development effort, the system superintendent
and/or his designated representative should attend one of the
two regional staff development and Title III workshops to be
conducted by the State Department of Education.

. Local systems desiring vocational and career education ,staff
development funds should see Section Four regarding guidelines
and procedures for obtaining these funds.

3
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The preparation of school administratiVe personnel is a

-required activity in all local staff development plans. It is
suggested that school administrators participate in the staff
development activites organized for their teachers so they can
knoW first-hand the requirements needed to implement educational
improvement programs or activities.

For local school systems to,be,able to submit a quality
staff development prograti to the. Georgia Department of Education
for approval by the May 1, 1975, deadline, the following
sequehtial steps are suggested as a checklist

'. Initiate systematic needs assessment.

. Review outcome of needs assessment, and determine priority
student needs.

. Determine what barriers prevent the'chools from meeting
student needs.

. Identify educational\ improvement activities which offer the
greatest potential for removing the barrier and allowing they,
schools to meet the needs of students.

. Identify the understandings, skills and attitudes needed by
local personnel to impleMent educational improvement activities.

Develop staff development program design, including (1) name
of staff develonment activities, (2) persons participating in
each activity, (3) persons or institutions conducting staff
development training and '(4) time schedule for each activity.

. Identify administrative leadership, procedures and resources
-enabling educational personnel to implement educational improve-
ment activities as a result of staff development program.

. Develop an evaluation plan for the staff development program.

. Local systems must submit the Staff DevelOpment Program Applica-
tion to the following address postmarked by May 1, 1975:

Director, Division of Program And Staff Development
Georgia Department of Education
231 State Office Building
Atlanta, Georgia 30334

Local system Staff Development Program Applications will be4
approved by the Georgia Department of Education by May 30, 1975.

. Local systems will be able to expend funds for local staff
development starting July 1, 1975.

For local system superintendents to be able to recommend
,local educational personnel for certification renewal at the
beginning of the third year of an approved staff development plan,
the local' system must submit the following information by the
beginning of the third year

4



. description of a record- keeping procedure maintained to verify
the:progress of each participant,

.. listing of the performance criteria to be used as a basis for
determining college equivalents,

. procedure to verify that each participant has met the performahce
criteria,

. procedure to maintain an individual staff development plan for
each participantin the Staff Development Program.

Final policies for certification renewal regarding college
equivalene-y-t-hrough approved local staff developMent programs
have not been established by the State Board of gducation.

I However, initial guidelinis have been de4eloped for certification
,renewal and are contained in Appendix B.

HOW DO YOU MAKE A LOCAL. STAFF DEVELOPMENT PROGRAM WORK?

A successful local staff development program requires careful
planning and leadership at the local level. Studies have shown
several factors seem to be common among successful programs
including

. involving local educational personnel and noarents.in the develop-
ment and implementation of the local staff development program,

. conducting orientation of all educational personnel regarding 1

the staff --development program,

. establishing areas of responsibility for the implementation of
theD Staff Development Program,

. establishing the sciciol_princd_p_a-1-aetfirer ey leader in staff

. establishing -a communication system,

. providing educational personnel the resources necessary to
implement educational improvement activities as a r sult of
staff development training,

. giving recognition to individual initiative and achievement,

. making the necessary modification in schedules, facilities
required for improvement activities,

. developing a system to monitor, coordinate and manage the staff
development program,

. coordinating communications flow and feedback for possible
modification of staff development program,

developing an-evaluation design fefr future improvements of the.
staff development program, administrative leadership and

5
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student achievement.

HOW CAN STAFF DEVELOPMENT FUNDS BE USED AT THE LOCAL LEVEL?

Staff development funds can be used,, but are not limited to,
the following activities at the local level

. 2o suppqrt either group or individually oriented in-service
activities for educational personnel without credit to enable
them to implement specific local improvement, activities related
to student-needs,

,,,_

. To support,in-service ikaining identified for educational
1 persons to earn college credit (directed toward major improve-

ment areas by the local school school system). A college or
_university can work with,a local school system to design
special courses to meet-local needs, \

. To pay suhstitute teachers to enable educational personnel to
participate in staff development activities,

. ..ff_ct--trratch other fund 'sources. When local systems' priorities
are congruent with those of other fund sources the systems

. may elect to use all or part of their allocati n as matching
funds to match dollar for dollar othe sources of funds to be
used for staff development.

. The cost of training educational hers
should not exceed $150 per participan
equiNalent training. To extend the u

nnel at the local level
for five quarter hours

e of funds, local systems
are encouraged to limit financial ass'istance to tuition cost
of in- state- public institutions of higher education.

. Funds cannot be used for contracting consultive services from
an individual being paid a salary from state funds.

WHAT ASSISTANCE CAN LOCAL SYSTEMS RECEIVE?

Georgia Department of Education

. The State has been divided into regions and a staff member from
the Division of Program and Staff Development has been assigned
responsibility for providing technical assistance to systems in
each region. (See ApperOix K for specific state staff member
assignments). \\

. Each state staff ,member will conduct in February in
'their region to explain FY '76 propedur s for staff cevelopmentr
and7itle III.

. Suppremental publications are available from the Geor ia Depart-
ment Education to aid local school systems in plann'tg,
developing, implementing and evaluating local staff develop-
ment and Title III plans. They are

. Staff Development: Sources and Resources

10



. Procedures and Patterns for Staff Development pro rams

. Staff Development Brochure

. Needs Assessment Package

Institutions of HigherEducation

Most institutions ofhighe education have personnel versed
in the development and implementation of staff development plans
who can assist local school systems. Some institutions of higher
education are developing plans whereby they can design4approved
programs for higher levels of certification directly related to
local school system needs.

Cooperative Education Service Agencies

Local school systems ehould-be able to receive technical
assistance from Cooperative Education Service Agencies regarding
the planning, development, implementation and evaluation of local

staff development plans.

If you need additional information about t
Program, please write

Staff Development

Director, Division of Program ana Staff Developpant
Georgia Department of Education
231 State Office Building,
Atlanta, Georgia 30334 /

(404) 656-2433

7
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SECTION TWO
TITLE III, ESEA, ADOPTION/ADAPTATION GRANTS

The processes of long-range planning are the same.for
Title III as staff development. The proposal format
for,Title III asks basically the same questions/as thea.

staff development plan,'with expansions of the questions.
to-fulfill federal requirpments. section Two explains tLd

t particulars of using Title III Adoption/Adaptation funds
to help meet assessed needs and contains the proposal for-
mat/application fo/r Titl III. Section Three is a detailed
resource,guid?. tolassistlsystems in planning and preparing
for a Title III proposal\as well as a staff, development plan.

WHAT IS THE NATUR AND PURPOSE OF TITbt-III ADOPTION /ADAPTATION
GRANTS?

Title III Adoption/Adaptation: Limited funds to defray start-up
costs of adopting a validated program and adapting it to the local
school situation to meet student needs iden:AZied through needs
assessment

From Research to Practice

The purpose of the Title III Adoption /Adaptation grants is to
facilitate change toward improving education in Georgia. Rather
than developing new programs from scratch, these funds help local
systems take proven programs off the shelf and adapt them to meet
identified student needs in their schools.

These validated programs, developed by educational research
efforts of Title III and others throughout the country, have pro-
duced exciting results -- new methods, materials which have proven:,
successful in meeting students' goals. However, new ideas seldom
gain the widespread'impact that their developers envisioned, and
the improvements in education remain limited to-developmental pro-
'lect schools. Too often, lack of information about the new prac-
tices, lack of means for staff training, and the initial cost of
beginning a new program have kept schools from incorporating the
new projects into their own school programu. The adoption/
adaptation grants have been providing furas and services to over-
come these barriers to change.

Start-up Costs Only

Since tHe-long-range purpose is to translate Ike new prOgram
into standard practice, adoption/adaptatin fonds should be
considered Only for start-up or one-time installation expense
such as materials, equipment, workshops for staff development,
evaluation, etc. As these funds are for one year,'projects 1 _

which call for salaries and other continuing expense too exo bitant - ' ,1

to be absorbed locally through reallocation of the existing udget
9 .
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are impraOtical for 'daptat Picking up heavy operating
expenses aftcr one y r of federal funds may prove too burden-
some f.r pioj,act cont-nuation. Most of the*yrojects available
fOr adaptation can 1:.e corid:wated:by existing staff or reallo-
cation of current,. available rescurbes.

/
Innovati4e, not Operation _

_ 3 :4\
Since Congress allocates Tit/eIII funds to help bring

about change and improvement in education, .federal guidelines
require that the moneybe spent.tp introduce a new idea to
the system. In other words, an existing program or practiCe
cannot be expanded or extended with Title III funds. The
prcject to be adopted must be, for the system, a new way to
attack identified student needs.

WHAT IS AVAILABLE?.

Title III funds of limtte amounts (usually no greater
than $15,000 per grant)' re available on a competitive
basis to help defray t start-up costs of new programs.

. Staff development fd ds from the system's /staff develop-
ment allotment may e used to train teachers to implement
the new program.

. Technical assistance in preparing proposals and plans is
available through teacher training institutions, CESA,s ,

and Staff Development and Title III consultants assigned
on a regional basis from the Geotgia Department of Educa-
tion.

WHY WOULD AN ADOPTION /ADAPTATION GRANT BE NEEDED?

To provide_funds for improvement

Both Staff Development and Title'III Adoption/Adaptation
funds were designed to give school systems some support during
long -range planning.' As communities, faculties, students and
administrallors work together to determine the system's goals
,for,-education, to identify gaps between where they would like
to be and where they are,'and to plan for means to close the
gaps, certain areas of student need may become evident. The
problem stems from curricula, instructional materials, teaching
.methods, funding patterps, management techniques, even community
understanding and support of what the schoo/is are doing. The
best means of attacking the problem depend entirely on what the'
prollem_iso what-goals are set to correct /1y and the best plan of
action. If the system finds, fdr example/ that their teachers
are unfamilAar w.itirehe strategies for implementing the existing
program, then a staff development plan alone might eli,inate the
deficiency. Program assessment and staff assessment, as well as
program 4eve_lopment and staff development, go hand in hand. A

14
10

o V



system sould not train staff to ,teach an out-dated program
any more than they would implement a neOprogram without
adequately preparing their staff.

Most systems, .therefore, are using a combined approach
..--both a Title III grant and staff development funds--to begin
implementation of ,a new program and retraining staff to operate
thib,program. . (Mote: since application precedures are basically
the'same, systems which choose to use 100 percent of their staff
development funds to train staff to implement an adoption/
adaptation project need fill in only,a'Title III proposal and
submit a copy of it to the staff development Dffice. (See page
35 for example of budget page for combined project.)

f

WHAT ARE THE ADVANTAGES?

By pinpointing student needs and installing programs proven
to meet those needs, Mains can be anticipateds# measured, reported
as specific gains to the public.

Staff development funds, Title III funds and local resources i

can all be directed to the same problem, insuring success of the
project.

Projects offered for adaptation have been tested and shown
to meet the student needs' which they address. Local systems are
therefore spared the risks of developing programS..

Adaptation projects have already worked-out details of
procedures, evaluation, materials, teacher training, etc. The
specittiC "how to," is already tlere, sparing the local system
the' frustration of coping with undirected change.

Installation costs, the major inhibiting factor in educa-
tional improvement, will be defrayed in part by Title III funds.

WHO IS ELIGIBLE TO BE FUNDED FOR A TITLE III ADOPTION/ADAPTATION
GRANT?,

Public elementary and secondary schools without currently .

funded Adoption/Adaptation projects

. Subcontracts with other agencies, institutions

Any local board of education that has administrative control
or direction of public elementary or seCondad,- schools is eligible
to submit ah application for a Title III Adoption/Adaptation grant.
Grantees may, however, subcontract with post - secondary institutions
for servicep pursuant to the project and include non-public
elementary and'secondary schools which meet specified criteria
(See page 38) in project activities.

t
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AcCordi g to the'USOE approved Georgia state Plan for
Title III, ESEA, systems operating an Adoption/Adaptation
project under Title III funding will not be eligible-to
submit an application for a second adoption/adaptation pro;
ject until tne current project has operated for one year
without Title III funds. The purpose of this requirement is:.

. to allow systems to demonstrate the incorporation
of the project into theN.regular funding and curri-
culum of the system, and

. to permit the most widespread impact-of limited
Title III funds throughout ,the/ state by allowing
systems without 'adoption/adaptation projects a chance
r0 compete.

Due to decreasing federal funds, only'one adoption/adepta-
tion grant per system will be considered for funding. Systems
submitting more than one application, either independently or
as part of a consortium, Will be asked/to designate which they
prefer-to be -submitted to readers for consideration.

-W-Hki'ARE THE STEPS TOWARD GETTING A TITLE III ADOPTION/ADAPTA-
TION GRANT?

The planning process for Title III Agoption/Adaptation is
generally the same as for,staff development. This process
is outlined in Section III. The Title III application follows
on page 20: If "a system elects to spend 100 percent of its
staff development funds to train staff to 'implement a Title IIIe
project, the title III application will suffice for staff develop-
ment and Title III.

The list,of tasks and suggested time frames could serve as
A cheekList of activities ding toward submission of a Title
III Adoption/Adaptation pr p al by the May 1. deadline.

TASKS TIME FRAMES

1. Attend regional drive-in
conferences for briefing

) session on available funds
4101

.

and procedures for staff ,.

development and Title ILI. January-February

2. Appoiht a lOcel project
director who will haire
primary responsibility
for cookdinating_a needs
assessment. and directing
the development of any
subsequent staff develop-
ment plans and/or Title
III proposals. mid February

12
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TS KS

Superintenden'.. and/or
desiVna/ted representa-
tive (ifnclUding project
directOr) attend one of
the three-day regional
staff development/
Title workshops to
be con ucted by the
Aeorgia Department of
Education.

4. Estab
advis
to as
direr

ish a local
ry committee
ist the project
or in Conducting

needs assessment and
develping subsequent
plans and proposals.

REFERENCE PAGES
TIME FRAMES IN GUIDE

February-March

March

NOTE; Title III federal regulations require that a
cros3- section of populations in the community parti-

cipate in the planning and program selection process.

The advisory committee provides an opportunity for'

such involvement.

5.' Need's assessment March Section III,page 41

6.1, Review outcomes of
v

needs assessment and
determine priority
nee s. by April 1

7. Identify probable
ca4ses for deficiences
and determine target
arias for change, i.e.
ma agement and organi-
zation, curricula,
m terials, staff develop-
m nt, etc. by April 1 Section III, page 49

8. I entify educational
provement activities
eeded to meet student
eeds'

9,

a

etermine funding sources
for number 8

above, Title III'Adoption/
'Adaptation-staff develop-
ment funds or vocational
'staff development funds
I and develop plans and
r proposals accordingly.

I

mid April

April

13
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TASKS
10. Sttbmit application for

Title III Adoption/
Adaptation fund to
following address,'post-
marked by May 1, or hand
carry to the same address
by same date.

REFERENCE PAGES
TIME FRAMES IN GUIDE

May 1

Director of Program and Staff Development
Georgia Department of Education
231 State Office Building
Atlanta, Georgia 30334.

Notification will }e made to local system supeiintendents
by June_1, and unds will be expendable upon the system's
receiving its gr t award. The srant award document will be
accompanied by fo ms entitled "Request for Funds." In order
to receive funds, local' systems will specify amount of their
grant requested for the first quarter and return the form to
the address abov6v according to instructions on the form.
Checks for the re uested Title III funds should be received
approximately thre weeks after the "Request for Funds" is
submitted.

14
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HOW WILL TITLE III ADOPTION/ADAPTATION PROJECT BE EVALUATED?

By student and staff outcome data or by on-site visit

Each proposal, in order to meet federal guidelines,
must include a plan for evaluation, as discussed in Sec-
tion III. Many projects available for adaptation will
already have developed evaluation instruments *Mich can
be used in the adoption/adaptation project. The system
will be asked to submit results', of their evaluation at
the end of the project year indicating the extent to which'
project objectives were achieved and student and teacher
performance were affected.

The Georgia Department of Ed cation is required by
federal guidelines to conduct a vi it to each 'site operating
a program with Title III funds. T ams comprising generally of
a State Title III Auvisory Council member or department
staff member, a specialist in the proje6t's content area,
and a representative of a neighboring local system will

visit the adoption/adaptation project site for one day
during, winter quarter. The team will discuss-with local
personnel the progress they think they are making toward

achieving project objectives. A summary of the team's visit
will be returned to 'the superintendent for his. own use in
planning for the rest of,the year. The department's regional
consultant for Staff-DevelopMent/Title III assigned to theq
project will assist local systems in preparing the agenda for
the visit and will serve as an on-site liaison between the
team and the project.

Projects which so demonstrated that their Objectives'
have been met and that a qtanality rogram is operating success-
f..ly will qualify for exemplary status in Georgia., A list of
these adoption/adaptition sites Will be made available through-
out the state and nation so that potential adapters with similar
needs may visit the site or contract with the system for consulting

or staff development services.

WHAT MAKES IT WORK?

Adoption of new programs and practices requires careful

,planning and leadership. Studies of previous efforts have
shown that several factors seem to be common among pr jects

which succeed. The following are some of the factors which

may increase substantially the chances for success.

Identify-a well - qualified project director at
the school level , whose authority is clearly
understood by ehe total staff and all persons
concerned;
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, I

. Develop understanding of change processes such
AS overt management, support, and understanding.
of the change from the superintendent's level, :
principal's commitment to achievement of project
goals, involvement of teachers in the decision -
making process to the point that they see the
project as their own, etc;

e

. Insure positive and active support from the top
administrative levels such as the superintendent
visiting the project site to commend teachers on
project involvement, the principal and superinten-
dent being able to provide detailed information
about the project from first hidnd experience, overt
project endorsement in the community, superintendent
citing the project as among the'system's priority,
goals for the year, etc;

. Involve teachers in the change process. (We all
too ereguently have done to teachers, not with
them.) Teachers might visit sites of possible
project choices and offer recommendations for
adaptation to the superintendent, work in committees
to itake certain decisions regarding needs assessment,
implementation strategies, staff development, material
selection, evaluation, etc.;

. Involve the community beginning with needs assessment;

. Design incentives/rewards,for participating teachers
such as release time, special recognition, visitation,
participation An profePsional conferences, project
presentation to collegues, etc.;

Plan to diffuse the concept throughout system once
it has been demonstrated;

. Prepare all staff thoroughly (see page .5.5 for criteria
of a succPssful staff development program);

Devplop a follow through inonitoring and support system
to insure that.implementation is,progressing.acbording
to s hedple -- provide for continuous feedback to-
te/ac ers, administrators, and project staff an individual
and project progress and needed changes;

. Focu on the primary purpose;

. Insure an atmosphere conducive to change (i.e., teachers
interested in professional growth, team spirit among
staff, rep exchange of ideas among all levels of staf ,

etc.);

. Plan for evaluation and a way to inform the public of
the good news.

16
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WHAT FEDERAL REQUIREMENTS MUST BE MET?

These grants m st meet federal guidelines for Title III
funding Many fe ral requirements such as needs assessment
and eva luation, are incorporated'into the adoption/adaptation
proposal format. There are,, however, a few others that local
systems need to act upon; failure to ,do so meats that legally
the Georgia Department of Education cannot fund the proposal.
Here's a checklist

CROSS-CULTURAL REPRESENTATION The proposal must show
through minutes of meetings, newspaper articles, list
of participants, etc., that representiatives of the
various factions of the community to/be served were
involved in the planning process. Many systems haye
found that needs assessment committees offer a good
opportunity fob cross- cultural paricipation. Federal
guidelines specafioally call for ",involvement of
representatives of education, cul/turak, and civic
resources of the/community." this means
the planning committee should c nsist of representa-
tives of faculty, administration and students, a cross-
section of parents and community4) and civic and business

groups.

INNOVATIVE The project to becadopted must be new to the
--7-- system, riot an expansion or/extension of any previous

practice.
/

SPECIFIC NEEDS, CLEARLY DBFINED OB1ECTIVES The project
must address an identified student need 'which can be
translated into measureible objectives to be addressed

'by the project, so that the goals and gains of the project
can be clearly communicated to staff, students'and the
community. Vague' and/ unclear'objectives, such aos "to

improve education, to foster understand" cannot-legally
be funded under federal guidelines. (For discussion of
needs as- related to objectives, see Section III, page 46.)

VALIDATED The project to be adapted into the school
systeM must have evidence that it was successful in
meeting the stated objectives. Nationally validated
Title III projects have undergone careful assessment
and their inclusion in the list of nationally validated
projects is prima facie evidence of having met this

requirements also and inquiries should be made of the

project regarding the outcome of,evaluation and avail-
able reports, summaries, or other documented evidence

of student gain.
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NON-PUBLIC SCHOOL PARTICIPATION All non-public sel400ls
within the district must be informed of the system's
plans to submit a Title III application and invited to
participate. Only those non-public schools meeting
criteria specified under ASSURANCES are eligible for
participation.

Such notification may be in the form of a newspaper
legal ad or letter requesting response by a given
date, and copies of the notification and the response ,

(or a statement regarding the lack of response) should
be included in the appendix of the pioposal.

SUPPLEMENT, NOT SUPPLANT Title III funds cannot be
. used to replace expendttures nor$ally covered by other
funds. Title III,funds.must addto existing programs.

Federal guidelines also specify that all Title III pro-
posals must address the following areas which are covered in
the proposal format. For details in planning for these phases
of proposal development, see Section III.

NEEDS ASSESSMENT

STAFF DEVELOPMENT

PROGRAM PLANNING

EVALUATION

BUDGET

ASSURASICES

HOW WILL ADOPTION/ADAPTATION APPLICATIONS BE SELECTED FQR

Proposals will be submitted to expert readers outside the
Georgia Department of Education for evaluation on the basis of
the criteria listed below. The readers' recpmmendatiohs, along
with department staff koputs, will bepresented to the Title III
State Advisory `Council for its conSideration.. Recommendation
regarding funding will be forwardedto the State Superintdndent
of Schools, who will issue the final letters Of notification to
system superintendents.

_Criteria to be used by Readers in Evaluating Adoption/Adaptation
Applications

. Must meet specific needs, contain behavioral objectives

. Must be validated educational program tor practice

. Must be inno e (new to district or school system)

18
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. Rea'sonable cost, clear budget

. Local resources directed to project

. Provisions for gradual assumption of cost through
redirection of local resources

. Program 6election process (i.e., relevance to identified
'needs, thoroughness of investigation, teacher-community
inputs, project visitation, relevance to local situation,
etc.)

. Provisions for preparing staff

. Involvement of representatives of educational, cultural,
civic resources of the area

. Comprehensiveness of needs assessment
fir

.
Extensiveness of planning for program adaptation, imple-
mentation and operation

MIS

. Relative need

. Allocation of previous grant funds.

Priority for Final Approval will be Given to Applications-Which

. Indicate a redirection of appropriate local resources and
efforts to the project, as well. as other funds available
to` the system.

. Phase out the need for Title III funds in a'relatively short
time when all other crl.teria for selection appear tote equal,

.
Require minimal Title III funding when-all other 'criteria for

selection appear to be equal.

2i
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TITLE III ADOPTION/ADAPTATION
PROPOSAL FORMAT

The Proposal Should Consist of the Following Four Parts

Part I STATISTICAL: ESEA Title III Statistical
Data Form, Page 2'

Part II NARRATIVE: See Instructions, Page24

Part /II FINANCIAL: Proposed Budget Summary and
Detailed Expenditure Schedule, Page 32

Part IV ASSURANCES: See Page 37and*Followingb

Ten copies of the completed application must be postmarked

or delivered to the Title III office on or before May 1.

It takes approximately thirty days to process an- applica-

tion. The application should be submitted on standard

8 1/2 x 11 inch paper. Applications are submitted to the

Georgia Department of Education as follows.

Director of Program and Staff Development
t;Pnrgia Department of Education
231 State Office Building
Atlanta, neor.ji 10131
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PART I
STATISTICAL DATA FORM

The Data Form is required of ESEA Title III applicants and

grantees. It must be submitted as Part I Of the application.
Complete entire form,.

SECTION A.

,Project Information:

Item 1. Give'a concise project title (five words
less).

or

Item 2. Give a brief summary (50. words or leov)
the puriose of, the proposed project.

of

Items 3-12. Complete these items as indicated. Sign
and date at the bottom of page one.
Unsigned proposals cannot be accepted;

Item 13. Average daily 'att ndance (ADM' should be
used to figure th average per pupil expen-
diture. i

SECTION B.

School Enrollment, Participation Data:

List schools in which the project will operate during
the first year. For each school, fill in each line
item.

School Grades:
Project Grades':
Total Enrollment:
Project Enrollment:

All grades in that school.
Greide levels covered by the project!
Total enrollment of that s4.1.hooli
Total number of students who will
participate directly in the project.

Total Number of Classroom Teachers: NUmber of full-time
classroom teachers in,that scnool.

Teachers -in In- service Training for project: Number of
classroom teachers involved in teacher p,reparatibn for
project implementation (as opposed to orientation). Do

notinclude orientation audiences in these figureS.

Teacher-Aides in Training for Project: All teacher-aides,
and teaching assistants, whether paid or volunteer, whb are
participating in preparation for project iMplsmentatio

Total Non- Instructional Professional Staff: Numbe of

counselors, media specialists, administrators, social workers

etc., in that school.

Non-Instructicnal Staff in' In-service: Number of the above

in staff development for project implementation.'
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5DE 1400-003
Dr.rnion0413.1,ch.1174 STATE OF GEORGIA

DEPARTMENT OF EDUCATION
STATE OFFIcE BUILDING

ATLANTA. 30334

ESEA TITLE III STATISTICAL DATA
Elementary and Secondary EduratiOn Act nI 1965 (P.L. 89-.10)

PROJECT NUMBER VENDOR CODE COUNTY CODE 111101014 CODE
A.. o...

STATE AI.LOTMENT

THIS SPACE FOR

S.D.E. USE ONLY

SECTION A PROJECT IN FORMATION

1. PROJECT TITLES (5 Words to L #331

2. aRmIfLY SUMMARIZE THE P:;r4OVE-42F THE PROPOSED PROJECT AND GIVE THE ITEM NUMBER OF THE AREA OF MAJOR
EMPHASIS AS LISTED IN SEC. 303: P.L. 6.10. 'Set enstourttons)
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/:
,
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7,Namt. PROJECT DICE:TOR 11. ADDRESS t.Numbr Swot. Ca), Chat-. Zip Code) PHONE NuMI3ER

AREA CODE

g NAME OF PERSON AU TNORIZIO TO
RECEIVE GRANT rfyAa.e 1.4)

11. POSITION OR TITLE

10 ADDRESS 1.1r.mber. AMY( City. State. Zip PHONE NUMBER

AREA CODE

12. TOTAL ESTIMATED
PoPuL AT,ON IN GEO-
GRAPHIC AREA SEPvEt,

13. LATEST AvERAt.E PER PUPIL ADA

TION AGENCIES SLAVED
ExPENE:TuRE Or LOCAL EDIJCA

I

SIGNATURE OF PE RSON AJTNORIZEE, 10 RECEIVE GRANT
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PART II
THE NARRATIVE

The narrative section should be organized so that it answers
the questions below. Organizing the narrative section in
this way shouldreduce the tint, it takes to actually write
the proposal.

I. How was the student needs assessApent conducted and
what were the results?

Federal-, law requires thaO Title XII funds, be awarOd
only after the local system provides evidence of a
comprehensive student needs'assessment. To answer
this 'question completely, please include the folloinq.

A. Who directed the needs assessment?
/,

4 -

B. -What different groups participated?

Evidence of participation by a cultural cross- section
of community members including teachers, students,
administrators, business and community representat.iVes
and minority groups is required by federal law. A Copy
of meeting minutes should supply the necessary, documen-
tation.

C. What instruments and other-document,tions were used?

Items most commonly used in needs assessment include
statewide test scores, grades, the system profile,
and parent, teacher, and student questionnaires.

D.- What were the priority student needs identified?

E. 'What were judged to be the causes?

Before a needs' statement is finally decided upon, it
is vitally important that the causes of the need
identified be determirjed as closely as possible. An
example which illustrates this is the students' need
for productive employment upon leaving school. A
comprehensive needs assessment would discover a variety
of causes, such as (1) lack of job skills among students
related to job opportunities, (2) lack of knowledge of
job opportunities, (3) lack of career information,
(4) lack of knowledge about how to apply for jobs, and
(5) rapidly decreasing job opportunities in the area due
to economic cutbacks.

2i
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The more precisely a need and 'its cause isspinpoAnted,
the more likely it will be to,lf.iftd a program' which fits'
.it well. The needs assessment'shoUld determine the
specific-area in which the need is greatest. To continue
with our example,, we may discover that (finding employment
is most difficult among .students from low income back- ,

grounds, minorities and the handicapped. If such infor-
mation is included in the needs statement, theft the Local
system will be more likely to implement an effective
program.'

Example: A comprehensiv'e needs statement might read
as follows 7

"A priority goal of the Public Schools
Ps to enable its students to find suitable employment.
HoweVer,*a.formet student jobs survey indlEates that
40 percent of ouzo former students were stns unemployed
or underemployed six'mohths after leaving school. Our
needs assessment indicated the following major causes;
(1)(lick of career information, (2) lack of knowledge
about job opportunities,,and (3) rack of knowledge about
how to apply for a jOb. The largest percentage of
students unable ,to find' jobs occurs among those with low
income family backgrounds, minor ties, and the handicapped.

I`IJ What alternatives were considered to address this need?

A. What types of programs have been considered?

To use the example of student unemployability, the nature
of the local system might lead it to consider individu-
alizing instruction, changing the attitudes of teachers
and students, 'starting job placeutent pro-grams, diver-
sifying the curricula, or a combination of these and
other approaches. Socioeconomics factors, student and
community values, student achievement levels and interests,
and other similar considerations should also hate an impact

on program selectioa. Only by considering al'. possible
alternatives can the system be confident of the one it
chooses. Section III lists sources of'information regarding
program choices.

B. How will funding sources other than Title III be Utilized?

Examples might be NDEA Title III-A funds to help defray
equipment costs and staff development funds to help defray
teacher training costs.

C. What local resources are being redirected to address the

need?

25
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III. What program was chosen and why?

A. The program selected must be one which has documented
evidence that it has been successful, such as a vali-
dated'Title III project. Please state evidence av il-
able to show that this project does in fact meet
need you are addressing.

B. The program selected should be the one which be
addresses the priority student need. Please describe
the program in terms of,the features it has that con-
vince you that it is the correct choice.

IV. What are the objectives which you expect this program to
achieve?

This, question allows_ the system to map out the, proposed
outcomes of the new program. All validate& projects will
furnish their objectives, which 4a system can use to decide
on its own. The objectives it chOoses should be realistic
in terms of the extent of adaptation being planned. All
of the original o jectives do not have to be selected and
you may change e ones choosen to fit the local situation.
The system may so-supply additional objectives. To answer
this question c pletely, please include the following.

A, Please describe and list the practices which the
students will be expected to demonstrate. Include
level of performance, how measured and expected dates
of attainment.

B. Please describe and list the objectives which the
teachers will be expected to attain. What changes
in their behavior will be-necessary for-the success
of the project? For example, will they be expected
to demonstrate a more positive attitude toward students
through increased use of student ideas and positive
-reinforcement, develop learning centers in classrooms,
use diagnostic and prescriptive skills? TeaCbers under-
stand what is expected of them more clearly if'teacher
objectives are written in terms of what the teacher will
do as a result of'the new skill.

C. Please describe and list the objectives which the
administration will be apected to attain.

Even good programs are doomed to failure without admini-
strative support. When a new program is introduced, some
changes in administrative behavior are called for. Fdir

example, what role did administrators play in proposal
development and project adaptation? Who will have admini-
strative responsibility for the program? How will admini-
strators be trained in the methods and matdrials of the
program so that they can train new people in the future?
What kinds of support are needed from the administration?

26
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Section IV can be organized into chart form in the
following mahner. fOne way of looking at these perfor-

, manse outcomes is in a hierarchical manner. In other
words, what must central office staff do so that prin-
cipals can and will do what is necessary to get teachers
to perform so that students will learn.

Central so that prin- so that teachers so, that

office ci.pal can and can and will do students will
does will do be able to

a. 'a. a. a.

b. b. b. b.
t

C. C. C. C.

Target Group Expected Outcomes How to Measure Outcomes

Administration 1.

2

3.

etc.

Teachers 1.

2.

3.

etc.

Students 1.

2.

3.

etc.

V. How will the program be implemented?

Implementation usually involves staff training, materials
acquisition, installation, monitoring and follow-through.
Of course, all of these steps are dependent upon extensive
planning. To answer this question completely, please include
the following.

A. What types of materials are available and do you plan ,to
use them all?

Validated projects to be adopted may offer any or all
of the following: staff development packets, informa-
tional brochures, validation and/or evaluation data,
student materials, teacher materials, and supportive
hardware. Briefly describe the materials available,
why they will or will riot be used, and what other
materials will need to be incorporated.
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B. What peTsonnel will be involved with the project(; and
what will their, roles be?

Please identify what teachers and administrators will
be involved. Also, identify appropriate roles as
called for by the project. F.or example, who will be
the local project director? Is a lead teacher involved?
Does the school librarian play a role? You may wish to'
develop a chart such as the one below to summarize this
information.

Personnel_ Title Project Duties

F. Walk') Counselor Conduct student group sessions'
for feedback tO project planners,

M.-Singer ,Librarian Coordinate community resource file

L. Trotter Principal Hold monthly meetings regarding
staff coordination of project

C. How will the staff be trained to implement the program?

In most cases an adopting school system may either visit
the home site of the project for training or a consultant
from the project may be asked to conduct training in the

system. In some cases, especially where the proposed
Title III project is a part of an overall educational
improvement program, staff development supplemental to
the proposed project will also occur. A chart is one
way of describing the staff development activities. .The

chart should contain the following information: time frames,
activities, persons responsible, and the target, group being

trained.

Example: Staff Development Plan for Project

Time Frame Activity Person Responsible Target Group

July 15 Tour of Superintendent Elementary'
parent teachers, grades

project ,
one-six.

August 1-4 Project Director of Vali- Elementary
workshop dated project teachers,

principals.

September-June Individual Curriculum Elementary
study at director teachers,
university principals

January 7-10 Review Consultant from
session on university
project
activities

28
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Whsat procedural changes are necessary to implement
the new program?

Example: To assure the success of the program, ypur
system may have toakmake such changes as re-assigning
teacher-aides, or$nizing teachers into teams, providing
for more classroom visits by administratort,,reorganizing
the physical classroom, changing class schedules, providing
your local project_director with sufficient time to do the
job, and providing release time for appropriate personhel
to be trained,.

E. When will the program be implemented?

Example: Although the most convenient time to install
a new program is at the beginning of the school year,
constraints caused by staff development schedules,
ordering appropriate materials and the like may necessi-
tate some other starting time. The local system should
plan for this as closely as possible. r

F. Please develop a chart like the one outlined below to
,provide an overview of the process by which you plan to
install your proposed project.

Time Vkame

/

Activity

2*

Person Responsible
For Activity Target Group

*ft



ExamOle: If a system plans to adopt a project to improve
. basic skills achievement by individualizing instruction,
the chart mItht look like this.

Person RespOn'sible
Time Frame Activity Ser Activist Target Group

January-February
1975

February-March

Needs
'Assessment

Project,
inquiries

Principal
\\

Teacher
committee

School personnel
and community

None

March-April

Apgust

and selection

Proposal
writing

Asst. Principal,'
chairman, teacher
committee

None

Staff Project director ' Teachers in grades
development 1-6, elementary

princiials,,super-
intendent and cprri-
CULum director'

August-September Materials Curriculum
acquisition director

September

September

December

February

Student Teacher and
orientation principals

Ire-test

Formative
evaluation

Visit by
evvalidation

Summative
evaluation

Principals

Principals

Superintendent

Sdperintendent

30
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VI. How do you propose to evaluate the program?
. v

Besides being required by federal law, evaluation can
serve several purposes for the local systems. Evalu-
ation is most useful when the systerkuses it to deter-
mine how to best improve the program. Evaluation also
gives the superintendent concrete evidence to report
to the community on how the system is meeting the needs
of students through project implekentuation. To answer
this_question completely, please include the following.

,

A. How will changes in student performance and
attitude be measured? What instruments do you
plan to use? Why did you choose them? Are they
the same instruments used 1:4 the parent project?
When will they De administered? How will the
results' be recorded? Who is responsible?

B. How will changes,in teacher and teacher-al..des,
performance and attitude be measured? (Please
answer.the questions under Section VI, A, above
for this group Also.)

C. How will changes in administrators' performance
and attitude be/measured? (Please answer the
questions-under Section VI, -A, above for this
group also.)

31
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PART III
FINANCIAL

I. Preparing A Proposed. Budget Summary

Part I Expenditures (Other Titian Construction)-Form SDE' 1400-004

,Show the beginning and ending date of the period for fihic1:1

the expenditures summarized in'Part I are proposed. /,

/I

Proposed ESEA Title III expenditures must be categozed
in accordance with the functional classification of '

standard expenditures accounts in 0E022017, "Functi nal-
Accounting foi Local and State School Systems" (li s 1-15).
The total dollar amounts (no cents) for each class fication
are to be recorded in column 10, with subtotals in icated
in appropriate expense classification column (col ns 3-9).
Proposed expenditure, for purchase of equipment w 11 be Shown.

in expense classification (column.8). Record eq tpment
rental expenditures in expense classification column nine of
the appropriate functional account. No entries ihould be
made in line 16 or column 11. Fiscal officer an(d project
director should sign and date thii form at the /bottom of the
page.

Preparing A Detailed Budget Sheet

Prepare a detailed budget sheet on each functional expen-
diture account' (i.e., 100, 200, 300, etc.) fOr which expen-
ditures are budgeted. The purpose of these /is to show what
estimated costs were included in each entrY'and the basis
for each cost estimate. Schedules are also% intended to
show the system's non-Title III funds, one' of the criteria
by which proposals will be selected for funding. Space is
provided for detailed contributions to system from state
staff development allocation and other resources. Examples
of these schedules are, shown on the following pages. Please
note the following in preparing these schedules.

A. .`Salaries - Expenditures for salaries of project personnel
must detail. names and amount of time to be devoted to the

project.

B. Consultants - Expenditures for consultant must show the
number of days, the daily fee and per diem estimates.
List names of consultants whenever possible. In a foot-
note, state whether rates are in accordance with generally
accepted schedules-and justify any differences.
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C. Materials and supplies - Materials and supplies listed
must be part of or essential to project operation.
Expense for office supplies and regulat classroom supplies
(i.e., chalk, paint, file cards, construction paper)
ordinarily covered by local supply budgets cannot be
supplanted by Title III funds. k

D. Travel - List local travel an basis for calculation
separately from special, trips.! Tbeinumber, destinaXion
and average cost must be specified for special trips.

E. Equipment - Include in the schedule of proposed equip-
ment purchases a rental cost comparison based on the .

anticipated project period.

t!. Staff.Development- If teachers are to be compensated
for extra time spent in staff development, compute rate
on planned workshop length, showing per teacher cost.
Another alternative to compensating teachers for extra
time spent in staff development is to conteect for a
specific product to be developed during workshop time.
Services contracted from teacher training institutions
or other available sources should be delineated in
budget notes and itemized under "contracted services."
Materials, supplies and travel listed under staff develop-
ment should be itemized in the appropriate column.
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PART IV
A. ASSURANCES

The following assurances for initial application should be repro-
duced for inclusion in the proposal. Proposals cannot be reviewed_
without these required assurances.

THE APPLICANT,HEREBY GIVES ASSURANCE TO THE STATE SUPERINTENDENT
OF SCHOOLS THAT

1. The applicant 'has the necessary legal authority to apply for
and receive the proposed grant. (Attach a copy of substantiating
documents.);

2. The activities and services for which assistance is sought
under this Title will be administered by or under the supervision
of the applicant;

3. In planning the program proposed in the application, th(, e

has been, and inestabl'ishing and carrying out that, program, there
will be participation of the appropriate cultural and educational
resources of the area to be served;

4. Any funds received under this grant shall not be used to
supplant funds normally budgeted for the planning of services of
the same type;

5. The applicant will comply with Title VI of the Civil Rights
Act of 1964 (F.L. 88 -352) and all requirements imposedby or .

pursuant to the Regulations of the Department of Health, Educa-
tion, and Welfare (45 CFR Part 80) issued pursuant to the title,
to the end that no person in the UnTted States shall, on the
ground of race, color, 5c;., cr national origin, be excluded from
participatior in, he denieb the benefits of, or be otherwise
.subjected to discrimination under any program or activity or
which the applicant received Federal financial assistance f
the Department. (The assurance of compliance (HEW 441), or co,Irt
order, or desegregation plan previously filed with the U. S.
Office of Education in-itcordance Department of Health, -
Education, and WP'fare Regu+atlris applies to this application);

6. The project will be operated in compliance with Public Law
884-10 and with regulations and other policies and administrative
issuances by the commissionertand the state superintendent of
schools, including submission of such reports as may be required.

7. The filing of this application has been authorized by the
governing body of the applicant, and the undersigned representa-
tive has been duly authorized to file this application for and
in behalf of said applicant, -Ind otherwise to act as the autho-
rized representative of the applicant in connection with this
application. (Attach copy of authorizing documents.)

.37
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B. PRIVATE SCHOOLS

In accordance with provisions of the Educational Amendments of
1974, projects are required to offer involvement incplanning and
implementation to those non-public schools which are willing to
signrthe same Assurances required of public schools cited on
page 37 . This requirement applies only when the non-public
schools.have children whose needs are tf,e same as those addreised
by the project. tescribe responses to such an offer to participate
and/or extent of non-public school participation in planning aikple
projected implementation. Copies -of correspondence, legal

. advertisements, or other evidence that you are in compliance with
this federal regulation should 'be attached here. If there are
no non-public schools within the system's geographic bounderies,
please so indicate.

r

. 4 2
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C. AUTHORIZATIONS

, do hereby certify
that al f the facts, figures; and representations made in this
applicatTbn, including all enhibits and attachments hereto and
hereby made a part of this application, are true and correct to
the best of my knowledge and belief.

Dated:
(Legal name of applicant)

44, (Signature of authorized representative)

(Representative's Title)

NOTARY PUBLIC: Subscribed to before me this

.11

NOTARY
PUBLIC
'SEA/

.0-

(City)

Signature of Notary Public

(State)

Date Notary's Commission Expires

43
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SECTION THREE *

Process for Developing a Local
aff Development Plan* and/or Title III A/A Program

Local school systems whiq,h have developed a local staff
development plan and have on ,file with theTState Department of
Education an approved Staff Development Program Application may
not have to submit a Staff Development Application for FY '76
to the State Department of Education (see Section One, Page 3 ).

The discussion following is intended to assist local school
officials in developing a local staff development program and/or
Title III A/A Program. It is organized into six sections with
each part corresponding in sequence to each part of the program
application (see Appendix A for the program application). The
materials contained in each of the six sections are merely

suggestions and examples of procedures that might be followed_in
developing a staff development plan and/or Title III A/A Program.
In some sections additional resources are suggested.

..

STUDENT NEEDS ASSESSMENT

This discussion of Student Needs Assessment is to assist
local school officials in completing Part I of the program
application (see Appendix A)'.

WHAT IS A STUDENT NEED?

The primary goal of staff developmecit programs is to reduce
the discrepancy between the level of performance desired of
students and the level of performance whill presently characterizes
students. From this statement can be deri'ved-an understandable
and measurable definition of--the concept\of "student need".

Any discrepancy between the desired level-of student achieve-
ment (goal) and current achievement (reality) is defined as a

.

student need. The greater the discrepancy observed, the greater
*or more critical the need.

Consider this example. Suppose a survey of students,
teachers and community reveals agreement on the need for students
to improve math skills at least to the state norm. An analysis
of statewide and other, test data for the district reveals students
score on the average one year below statewide norms on math

achievement. A need has new been defined. The test data provided
evidence of perceived level of performance; the survey data
revealed a desired lev,21 which is higher.

*This local staff development process is the same for local
vocational and career education staff development plans. (Sc R

Section Four for details).
45
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WHY DO A.STUDENT NEEDS ASSESSMENT?

Although educational personnel are sensitive to areas of
critical needs in their own school districts, a comprehensive
student needs assessment serves several vital purposes including

serving as a planning vehicle which can identify system-wide
long-range goals for educational improvement;

. identifying student,needs staff, students and community value
as having highest priority;,

gaining support for the program by involving staff, students,
and community/in identifying the student needs the program
should fill; and

. identifying the critical,student needs most likely to benefit
from concentrated improvement protjrams.

HOW ARE STUDENTS' NEEDS DETERMINED?

Ideally, the protess of determining student needs should
be based on a school system's goals for education. Once a list
of goals has been selected, they can be arranged in priority
order in terms of their perceived importance to the system or
the extent to which they are currently being achieved. Priority
goals may:then be further defined in terms of the desired target
level (pre-school or kindergarten, elementary, middle school,
etc.), target population (general, gifted, disadvantaged, handi-
capped), and. specific target skills or understandings. Following
some verification of the present status of each goal a statement
of student needs can be formulated. A graphic representation of
the process might resemble the following:

Selecting
Goals

Priority Goals and
Identification of Targets

SELECTING CnALS

verifying
Status

Statement of
Student Need

The system should begin by selecting its educational goals
as a point of departure. There has been considerable literature
published on the establishment of system goals for education.
Dozens of suggested lists have been produced, ranging from short
and simple to quite complex. Fortunately, there seems to he
considerable overlap on most of these lists. (See Appendix L
for samples from the Atlanta Assessment Project and Phi Delta
Kappa). A system's final list will probably be a combination of
general goals suggested by most sources and goals perhaps specific

\ to an individual system. For the sake of example, consider the
) following partial list:

a. Communication skills
b. ,Self-understanding
c. Career development
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d. Preparation for life-long learning
e.

f.

g.

The selection of such a list, at this point in no special
order, will probably fall to the superintendent and any advisory
group or individuals he may choose to involve.

PRIORITY GOALS AND IDIENTIFICATION OF TARGETS

The next logical step is to place the goals in some order
of importance based upon the extent to which they are being met
and their current level of success. A suggested procedure is
to have,appropriate personnel in the school and community respond
to these goals, telling how well they are being met for various
categories of students at the different educational levels. A
response sheet of the complete list of goals constructed in the
following manner may suffice. (Note that each goal is followed
by a brief definitio6; this is imperative to avoid confusion
among respondents. The Atlanta Assessment Project is an'
acceptable sample of this process. (See Appendix L).

A. Please indicate the extent to which the' following kinds of students
(target population) are achieVing the following goals. Indicate
achievement with the following number system:

- Little or None - 1-2-3
- Some Ex'tent - 4-5-6
- Great Extent - 7-8-9

TARGET POPULATION
GOALS* a b

O 0
4.1 414

O.0 0

4.1 0 '0
141 CI) 0

trl

Communication Skills
The student is able to listen, speak, read (comprehension, word7
recognition skills, r.4ference skills) and write (legibility,
sentence_ structure, paragraphing, etc.). He understands that
basic skills in this area are necessary to be able to do most
things of importance in modern society.,

2. Self- Understanding
The studnt understands and respects himself - his abilities,
interests, values, aspirations and limitations. For example,
he is able to set personal goals; recognIzes his importance
as a member of society; is able to maintain individual
integrity in group relationships and has a personal philosophy
of life.

3. Career Development

The student Is being prepared in the necessary skills for 3

furthPr study or for entry directly into the world of work.

VIP
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4. Preparation for Life-Long Learning
The student possesses the attitudes and skills to pursue
learning as a life -long process; knows how to study effective-
ly: knows how and where to obtain additional training and
education and possesses the ability and desire to use the
learning resources of the community.

5.

6.

7.

6 7 S 6

*For the sake of the responsd sheet,,,the definitions must
be short and concise. You may choose, however, to accompany each'-'
sheet with an expanded definition of each goal. Career Development
may include, for example: ,

-Knw how to properly plan and follow a program of study.
-Has a marketable skill when he leaves high school, even though he
may plan to go on for further education.
-Knows how and where to seek employment and is able to apply for
a job and participate in a job interview,

-Is able to function as a follower, a co-worker and a leader in
work.
-Has the decision- making skills to choose realistic life-goals.
-etc.

And a similar response sheet for various grade levels:

B. Please indicate the extent at which each educational level is assisting
students to achieve these goals. Indicate extent to which assisting
with the following number system:

- Little or None - 1-2-3
- , Some Extent - 4-5-6
- Great Extent - 7-8-9

TARGET LEVEL
GOALS C

4.1

as

c

Ne,

>I

as

C

W
0
.4
C
ti

r2

WOmw
ko

O C
,0 ON

-1
Z=L0

N
rI
I

4
17%

o

c
EI

1. communication Skills
The student is able to listen, speak, read (comprehension,
word recognition skills, reference skills) and write
legibility, sentemce structure, Paragraphing, etc.). He
understands that basic skills in this area are necessary to
be able tb do most things of importance in modern society.

9 7 5 5

2. Self-Understanding.
The student understands and respects himself - his abilities,
interests, values, aspirations, and limitations. For
example, he is able to set personal goals; recognizes his

7 6 4 5

importancc as a member of society; is able to maintain
individual integrity in yrout, r,.lationthips and has a
personal philosophy of life.

(continued on next page)
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3. Career Development
The student is being prepared in the necessary skills for
further study or' \for entry directly into the world of work.

1 2 4 4

4. Preparation for Li-e-Long Learning
The student possess s the attitudes and skills to pursue
learning as a life-1 ng process; knows how to study
effectively; knows ho and, where to obtain additional
training and education and possesses the ability and

5 4 4 7

desire to use the learning resources of the community.

4

Data collected from such response sheets provides information
adequate to arrange your goals in order of importance and select a
target level and population for attention. In this particular
example, we can see that adding the numbers left to right on

sheet A and B, we get

IL .. T

1. Communication Skills 28 26 54

Self-Understanding 23 22 45

Career Development 12 11 23

4 Preparation for Life-Long Learning 24 20 44

This suggests that across the board, career development
seems to be the weakest area .(lowest total) with Life-Long Learning
and Self-Understanding a close second and third. From this
simplified example, the system would,arrive at the following
prioritized list:

1. Career Development
2. Preparation for Life-Long Learning
3. Self-Understanding
4. Communication Skills
5.

6. . . .

7.

In order to choose t\le particular target fevel and popula-
tion for attention, simply calculate a mean or average for each
response in each column under each category. Our sample suggests
the following problem areas

1. Career Development
N

a. Handicapped (with general and di'sad'vantaged close
behind)

b. Kindergarten and Elementary

2. Life-Long Learning

a. Disadvantaged
b. Elementary and Junior High
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11,

3. Life-Long Learning,

a. Disadvantaged and Handicapped

b. Flementhry and Junior High

4. , Communication Skills

a. Disadvantaged and Handicapped

b. Junior and Senior High

5.

6.

7. . .

We now have a priority list of needs areas with accot anying
target levels and populations. The task, now is to verify t e
needs in each of these areas and to identify specific targe
skills which should be attended.

VERIFYING STATUS

This step has two purposes:

a. To verify that the priority goals do, in fact, represent
critical needs areas in the system's educational structure
and

b. To identify as far as is possible specific skills within
each goal category which may need special attention.

Verification of, the priority goals and identification of
specific skills needing attention can often be accomplished
thrnigh the same means. The means, might include

a survey of standardized test results

- special standardized tests administered for this particular
goal

- statewide testing data

- 'questionnaires and surveys of community and school pesonnel

- formal or informal interview schedules of appropriate
personnel

(;iven our highest priority need in the example, career
development, might find verification in

- Admihistration of the "Wisconsin Survey of Problem Solving
and Critical Thinking Ability." Levels 1, 4, 9 and 12
indicate our students in grades 9 and 12 average 25 per
cent below the national norm, and in grades 1 and 4,
(5 percent below the national norm.
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Questionnaire results show that 44 percent of Our senior
class has no plans after graduation and 31 percent has
only general plans.

- An informal instrument, designed by our department,
indicates our senior high students have a level of under-
standing of the world of work well below that considered
necessary. Career skills and knowledge among our kinder-
garten and elementary students is practically nil.

Using this process, each Of the general gbals originally
compiled as a point of departure can be converted into specific
objectives for educational improvement. The final statements of
student needs are then recommended by the superintendtnt to the
board for approval. Once adopted, these should be inserted
under Part I on,the application.e

Upon request, the Georgia Department of Education will
provide a student needs assessment resource package. To obtain
this package, write to:

Educational Improvement' Unit
Division of Program and Staff Development
Office of Instructional Services
Room 250, State Office Building
Atlanta, Georgia 30334

r

L
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PLANNING FeDUCATIONAL IMPROVEMENT PROGRAMS

`Once priority student needs have been determined, the next
step is to select an educational improvement activity which will
be successful in meeting the particular student needs in question.
This discussion of the selection of educational improvement,.
programs is to assist local school officials in completing Part
II of the Program Application (see Appendix A).

'WHAT IS AN EDUCATIONAL IMPROVEMENT ACTIVITY?

An educational improvement activity is ar activity designed
to meet the particular student need in question. It can be
especially effective in improving performance in three ways.

. Improving the performance of both new and existing educational
personnel - If one accepts the premise that "educational
expertise is based on personal knowledge," then the most
immediate way of improving education is to provide personnel
with new knowledge, skills and attitudes to help them perform
better.

. .Incor orating new knowledge and "techniques into the curriculum
and the instructional process - Since each student is different,'
the curriculum and instructional approaches must refleC't the
individual needs of each student. The school curriculum and
instructional approaches must become more flexible in facilita-0
ting essential desired learning.

. Applying better management techniques at each educational level -
Forimprovement to 'take place to any degree beyond the single
classroom, the administration must demonstrate leadership in
the change process. This aspect is considered critical.

WHY IMPLEMENT AN EDUCATIONAL IMPROVEMENT ACTIVITY?

Staff development can easily become an end in itself.
Purposeful staff development must be directed at making specific
changes in practice, methods, curriculum content, material and
organization that are judged to improve student achievement if
implemented. Without first deciding what is to be changed in
the classroom, staff development will not result in any educational
improvement.

SELECTING AN EDUCATIONAL IMPROVEMENT ACTIVITY

The process of designing a valid staff development program
thug far has been to telescope in on student needs via a process
of goal identification and priorities.

Selecting Goals

Priority Goals and

dentification of Target/
Verifying Status

statement of
\ Student Need
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The next step in the staff development process involves
first examining the reasons that the student need exists to
provide the primary input for the tentative selection of an
education improvement actiiity. Once a program has been tenta-
tively selected, it should be screened to be sure-that it is
adequate for your needs and that its requirements and costs are
feasible for adoption. The results of this screening process
should prOduce a final decision on an educational. improvement
activity. Below is a continuation of our model incorporating
this process.

Reasons Needs
Exist

Tentative Identification
of Educational Improve-
ment Activity

REASONS NEEDS EXIST

--- Screen
Activities

r
--- 'Educational

Improvement
Activity

The primary reason for a check of this kind, at this point,
is that it may be that a system does not actually need'to carry ,

out as extensive a staff development program in the particular
need area as might appear at first glance. Realignment or
reallocation of existing personnel, funds or material may be
more appropriate. Teachers or administrators may not be using
;material or expertise that already-exists in a system.
Essentially, the check should give some indicationof the extent
of staff development needed in a particular area, given what the
system already has at its disposal. The following are examples
of elements of a school syStem structure which could be examined
in determining, why student needs exist.

. Methods - Are teaching methods consistent with present objectives
and materials now in use (or ipesencly available)? Are all
staff adequately trained in the most current methods? Are
teachers working in the area in \which they have the most
expertise?

. Curriculuvand Content Does the curriculum reflect present-day
demands on effective citizens in this (these) particular problem
area(s)? Is it consistent with the methods presently used in
teaching? Are,all materials and approaches presently available
being utilized? Have present curriculum and content been
examined for possible revision within existing bounderies?

. Materials - Do efficient procedures exist for informing educa-
tional personnel of materials on hand or when new materials
come in, and how to use them? Are present materials consistent
with present objectives, methods and curriculum?

. Organization - Is the present organizational structure being
used effectively? Does the educational leadership have a
working knoWledge of the problem area in order to provide
leadership? Could the present organizational structure bo
re-structured to ease or elevate the need?
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. Community Are all possible community resources being utilized
in.the need area? Is the community being informed of the
existence of the need area and their help solicited?

. Funding - Are present monies being deployed efficiently in the
need area? Have funding priorities in the need area and

t

related areas been examined for possible relocation to help in
the need area?

*

Once the probable causes of the ,need have been outlined, any
educational improyement activity eventually chosen will have a
much greater chance of success because it will be aimed at those
causes.

IDENTIFICATION OR POSSIBLE IMPROVEMENT ACTIVITIES

r, The following are possible alternative resources for
alleviating the causes and meeting student needs.

. A list of validated educational improvement programi is available
from the Georgia Department of Education. To obtain the list,
write to: .

Educational Improvement Unit
Division of Program and Staff Development
Office of Instructional Services
Room 250, State Office Build4pg
Atlanta, Georgia 30334-

. Staf Development: Sources and Resources, an annotated bibliog-,
raphy, contains numerous, publications either outlining or
referring to staff development activities and programs.
(Available from above address).

. Procedures and Patterns for Staff Development Programs,"another
State Department of Education publication, contains details of
a nurLer of existing Georgia staff development programs.

'Me state department can provide brief summaries of all existing
staff development and Title III projects in the state.

. Another source might, of course, be an uniquely-devised program
which you develop or with which you are familiar from
other systems.

,...._

. A final source might be other educational improvement programs
which may be found in publications.

::CREEN 4CTIV1TIES .

Not all possible activities can be practiced or are feasible
in 1 given situation. Therefore, it is necessary to subject each
suggested activity to a screening procedure. To validate this
.1,.ctinn, the system' should compare each possibl, alternative

with its needs statements, objectives and resources.. The relative
meri ,, of program options might berated on such points as

a1
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. Relative advantage.; - Why does this program meet the system's
needs better thin others?

. Compatibility How well does this proaram fit in with the ,

philosoniez, end values of the staff, ,.arents and community?

.

. Complexity - How involved is this staff development process ?'
What has to be done to this project to get it ready for the
system's schools? What is the first stage? the second stage?

. Financial costs - What is .the cost per unit? What present
costs will ht eliminated? What additional costs will be
incurred? What sources are available for fund'_ng? Can
continuation costs be assumed locally?

. lime factors - How much whose planning time and daily
operational time is involved? When is the best time to install?
How lore; will it take tc3' ge't the innovation working?

. requirements

. Magnitude of innoation How much change or revision will be
required?

. Suriort neejed - that will" be required in the way of sta,ff
develol,ment, organizational changes, instructions, supplies
and equiment?

Any t-lemtnt in he screening pro-ess, depending on its
magnitude, ma reluire reconsideration by the steerina committee
f.f all or !art- ,;(-'ection process. At this point the
committee, with the advice of the educatienal community, is
mo--;* likely,' to 1,av, try make a commitment based vivarely anon
oducatir)nal va4.11,, with :temp lire relative advantages,

comIlexity, time facto Ys and maanitude of the
inncvation.

f thi selection r.rmcess, supported by compre-
hensive ,,creening, will produc( educational imurovement activities
and/or prc.arar-:.

i im; rr,vomunt ;roarams should .1...e entored in
rt IT r 171 7c 1 1 i `. aticn.

fr
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DETERMINATION ()F COMPETENCIES NEEDED BY EDUCATIONAL PERSONNEL

The purpose of discussion here is to `assist local fell
officials in completing Pail

el
III of the Program AF ication.

Devopirl educational 1,ersonnel competencies is ess tl,al to
..,meet perceived student priority needs.

WqAT ARE COMPETENCIES?

Coppetencies are sets of knowledge, skills and attitudes
believed essential in achi-evement of specified goals by learners.

WHPT ARE'T4 DIFERENT TYPES OF COMPETENCIES?

'Knowledge: The understanding of the essential facts.,
concepts, principles, methods and material of a specific area.
May,also mean awareness of a field of study through informal
academic experiences (workshops, training ses'sions, etc.).

Judgment: Power to size-up, compare and come to a decision
a'r)out something.

Skill: Ability to perform certain tasks and utilize certain
techniques considered essential to job; know-how.

Attitude: The mental and emotional process of placing
value,ul,on something. Attitudes may be positive, negative or
Indiffrent.

(See ATTendix D, Examples 1 and 2 for specific examples of
difff,rent tvnes of competencies) .

/J.!, COMPETEACIES NEEDED BY EDUCATIONAL PERSONNEL?

. ror Inv staff devr,lopment activity to be directed toward a given
educatiral improvement outcome, it is essential the competencies

,rocified; otherwise, destination has been specified without
Irovillng the means of arriving there.

. HL1fL.a ,:ompet,2ncLes become outcome objectives for staff
it .-, ment

Lfviny competencies enable local .3vstem personnel to establish
a for a,;sessinq effectiveness of those conducting staff

1: in,4 of ,:oml,:>tenclos insure job-relatedness.

'n! ,om,;:.,tonclos insures teachers' participation in staff
1---1,,:,mcnt 11; meaninr/ful.

'1,'EDED RY EDUCATIONAL PERSONNEL DEFINED?

: r)mowork of arras, of competencies already defined
n, an'iwors to the follo4inq questions
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. What do educational personnel need to know in order to implement
program?

Suppose a system wanted to implement an individualized
reading program. The teacher would need to be familiar with
various\indivadualized reading programs in order to choose the
best one', Also, if the teacher's background in reading is
strictly traditionz71 he. would not be familiar with the concepts,
objectives or the value of an individualized program.

-......

A principal would also need to-ti4erstand the concepts,
objectives and value of individualized reading' programs, or he
would not be able to provide instructional leadership. A principal
would need to understand that individualized reading programs
may require different staffing patterns; different pupil/teacher
ratios, etc. These programs often involve additional, specific
materials, which would call for budgetary decisions. Without
understanding what these programs entail a principal would not be
able to make informed decisions.

Central office personnel also need to understand what is
required to implement these programs in order to provide adequate
backup. Some may have the requisite understanding. Others may
not. If they do not, this is an area that requires in-service
development.

, . What kinds of judgments do educators need to be able to make
in order to implement proaram?

areas
Consider the decision-making skills needed in the following

1. Student needs assessment
2. Outcome expectations (projected results)
3. Instructional program
4. How to get things done
5. How to get the things you need
6...- Evaluation

(See Appendix D, Examples 1 and 2)

. What skills are needed to implement the program?

)

Think this out logically. If a system wants an individualized
reading program, it needs to know the individual student's reading
deficiencies. A teacher must hf, able to administer diagnostic
tests to indivAual students and be able to interprtt those results
in terms of the individual's needs. What other skills are needed?
For assistance, see Appendix D, Example 3.

. What attitudes aro needed to implement the program?

Tt take, time, teamwork and interest. Teachers who prefer
to work alone, or aro luk..warm about educational improvement do

4

not possess the po:zitive attitudes needed. Choose 'teachers who
already pos';oss the desirable attributes for this program. How-

t>
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fiver, you may decide to motivate interest and develop positive
attitudes in staff. See Appendix D, Examples 1 and 2.

t

Secondly, also contact ether educational personnel who
have initiated the educational improvement activity to share ideas.

Get key personnel from local systems together and brainstorm
answers to questions on needed knowledge, skills, attitudes, etc.
State competencies identified in this session and inventory for
agreement along a broader base (See Appendix D, Example 5).

Study the following examples:

Appendix D,

I

Example 1

Example 2

Expmple r
Example 4

Example 5

Example 6

yes
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DESIGNING A STAFF DEVELOPMENT PROGRAM

This section of the guide will help you complete Part IV of
the Staff Development Program Appliration.

WHAT APE THE ESSENTIAL ELEMENTS OF A SUCCESSFUL STAFF DEVELOPMENT
PROGFAM?

. Teacher involvement - Teachers should be involved in the
planning stage as well as the implementation stage.

. Student needs - The beginning point of a meaningful staff
development program should identify student needs as a result
of a comprehersive assessment.

. Program improvement activities - Staff development should aim
at implementing specific local activitie-s or programs.

. Individualized'- Staff development programs should be designed
to meet the unique needs of each local professional.

. Pre-assessment - Staff development-programs should be built
on.pre-assessed needs of each participant.

. Pre-stated objectives - Behavior teachers are expected to
demonstrate should be pre-state0.

. Modeling - Staff development instructional approach should
model the process educational personnel are being prepared to
implment.

. Integration of knowledge into practice - The staff development
training design should have strategies to convert new knowledge
into practice.

40'
. On-the-job _performance - Assessment should be based on educa-
tional personnel demonstrating desired behavior on, the job.

. Administrative support - Essential materials, schedule modifi-
cations and support systems should be provided.

. Feedback Participants should be assessed continuously
throughout the staff development program and should be told
how well they are doing in terms of desired performance.

WHAT ARE THE POSSIBLE ALTERNATIVES FOR LOCAL SCHOOL SYSTEMS IN
DESIGNING STAFF DEVELOPMENT PROGRAMS?

. Approved graduate ...urcarams operated by Georgia colleges are
designed to meet local school system improvement activities as
related to identified student needs. The local school system
oul pa.: the tuition co,;t (in-state institution) for selected

group 5 to participate in an anprovod graduate program.
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. Individual graduate programs in which each individual p es
an advanced degree or certification ane develops an individual
program of study to meet identified student need.

The school system could pay the tuition cost (in-state institu-
tion) for selected participants to pursue college courses
designed to meet local needs (see Appendix E for forms to be
used with this approach.)

. Independent study involves a selected staff member contracting
for an individualized program of instruction with the local
school system. This alternative is based on an individual
needs assessment as related to student needs. If college
credit is desired, the local school system could,pay in-state
tuition cost. -

. Contractual staff development activities is when the school
system contracts with an outside agency to provide educational
experiences for improving competencies of selected staff
members. This educational experience could be provided in
the looal school system.

. School-based program - The local school system elects to
concentrate on an entire school, but in a specific program
area. The local school system could elect to provide release
time for staff members,in this school by using staff develop-
ment .funds to pay for substitute teachers. This program could
be on a contractual basis with an institution of higher education.

. Program -based - The local school system elects to concentrate
on one program area throughout the system.. For one example,
the program could be to improve all first-grade teachers'
diagnostic skills of reading.

. Locally, conducted staff development activities - The local
school system provides the educational experience using local
instcuctdrs. College credit is not offered.

. Title III approach to staff development - The local school
system decides on validated Title III project as its educational
improvement program.

. Vocational staff development approach - Vocational staff
members are provided the opportunity to receive training in
industry in their field for short periods during the summer.
For example, the teachers in auto mechanics are sent to General
Motors for training on anti-pollution devices. Such updating
procedures must focus on individual teacher needs. Similar
activities could be arranged for other school personnel.

. ComPlnation of any of the approaches.

WHAT PROcEDURE', HoHLD hr rnm,oED LN DEF,IGNJNG A (TAFF DEVELOP-
MENT PPOGRAM?

qomo 1,1rTgoqtr,d procodure,-; follow.
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. Gather data to assist in designing, the staff development program.Include
,

.

. a list of identified student needs,

. a list of goals for identified student needs,

, a list of competencies needeeby educational -personnel
for meeting identified student needs.

. Determine which staff members are directly related to the
identified student needs.

-. Determine the resources, materials and funds available for
program operation.

. Select a staff development design best suited to meet the
identified student needs. Place the information on a chart
for easy reference. (See Appendix F for an example).

. Negotiate the contract if you use an outside institution for
the educational experiences.

. Determine the dates for staff development activities (see
Appendix F for an example).

....

. Determine the facilities needed for the program, and.make
arrangements. (See Appendix F for an example).

. Provide schedules for all participants,'

. Complete and submit staff development application to State
Department of Education for approval.

. Write an article for the system or county newspaper on your
staff development. Publicize staff development activities
through the local newspaper, radio or television.

. Proceed to operate educational experiences for participants
as planned.

WHAT ARE SOME POSSIbLE TIME SCHEDULES?

Some possible time schedules are

. Afternoons or whole days during the pre-planning period,

. Afternoons or whole days during the post-planning period,

. Staff development days without students during the school
year, and

. Release times during school days using staff development
funds to pay substitute teachers.
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ADMINISTRATIVE LEADERSHIP, RESOURCES AND PROCEDURES FOR
IMPLEMENTING THE STAFF DEVELOPMENT PROGRAM

This section relates to Part V on the Staff Development
Program Application. Administrative leadership must not be
neglected jor a successful program.

WHAT IS MEANT BY ADMINISTRATIVE LEADERSHIP?

"Administrative leadership" designates the procedures,
policies and resources to suppo'rt educational personnel as 'they
develop competencies and implement innovations in meeting identi-
fied student needs in the local school system.

Administrative leadership procedures should include

. a procedure to provide input from all segments of society
on the staff development program;

. a procedure for planning and developing educational
activities on a continuous basis;

. a procedure for involving the administrative staff of a
school and/or school cvstem;

. a procedure for evaluating the staff development program
on a continuous basis. (See Appendix G"for procedures
for a staff development program).

The administrative leadership policies should include

. procedures to enable educational personnel to develop the
competencies and skills necessary to meet identified
student needs,

. procedures for recognizing the achievements and innovations
of participants toward meeting student needs.

Administrative leadership resources should include

. the funds (local, state and federal) to implement staff
development,

. the materials necessary for the educational experiences
developed for educational staff,

. the materials for implementing an educational improvement
program in the local schools, and

. lit of individuals available to provide assistance
in the development, implementation and evaluation of an
c.ducati,)nal improvement program.

5 f3
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'WHY SHOULD THESE ADMINISTRATIVE LEADERSHIP PROCEDURES, POLICIES
AND RESOURCES BE PROVIDED?

These administrative leadership procedures, policies and
'resources should be provided to

. assure,educational personnel will have the opportUnity to
implement new procedures and innovations to Meet identified
student needs,

. assure administrative personnel will be involved and informed
concerning new procedures and innovations to meet'\identified
student needs,

. assure the school and/or school system is committed to the
successful achievement of the goals and performance obj,ectives
of the staff development program as related to identified
student needs, and

. assure educational personnel will be recognized for involvement,
achievements and motivation toward meeting identified student
needs.

WHAT SHOULD BE CONSIDERED IN DETERMINING ADMINISTRATIVE LEADERSHIP
PROCEDURCS, POLICIES. . AND RESOURCES WHICH ARE NECESSARY TO ENABLE
EDUCATIONAL PERSONNEL TO MEET IDENTIFIED STUDENT NEEDS?

Before determining administrative leadership necessary for
program improvement, review previous experiences of locale systems
in improving educational Programs so you can foresee possible
problems and plan to avoid them. Studies have shown several
factors seem to be common among programs which have failed, for
example

. lack of involvement of teachers and administrators in the
change prt cess,

. lack of understanding of nrogram operations,

lack of an identified, qualified person to coordinate and direct
the project whose authority is cearly understood by the total
staff,

l ack of community involvement in understanding the program,

. lack of support from principals, superintendents and super-
vising personnel,

lack of motivational incentives to participating staff members,

. lack of a plan to diffuse the concept throughout the system once
it ha,.; been demon!,trated,

lack of single-mindedness of purpose - too many goals and
objectives which are too broad in scope,

5')
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.lack of atmosphere and attitudes collauctive to change, and ,

. lack of plan for evaluation of the staff development program.

An example of the administrative leadership procedures,
policies' and resources for a successful staff development program
is shown in the chart on the next page. Each Staff member
should have a copy of his areas of responsibility in the educri-
tional improvement program.
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ADMINISTRATIVE LEADERSHIP*

Activity School Central Office Institution Conducting the
Educetionil Experience

Name of activity for educa
tional improvement

1. Principal

a. Participate in stiff
development activities

b. Encourage and advise
staff in carrying out
their activities

c. Implement flexible
scheduling

d. Request and obtain
materials necessary
for program imple-
mentation

e. Supervision aqd
coordination of
program implemen
tation in classroom
activities

2. Teachers

a. Participate in staff
development activities

b. Other

3. Auxdiary Personnel

a. Participatecin staff
development activities

b. Other

1. Superintendent

a. Recommend adminis
tratwa policies and
Procedures for educe.
tional improvement
Program

b. Participate in staff
development activities

c. Provide a budget and
funds as support for ,

the program

d. Provide for an oval
lotion of the program

e. Provide leadership and
continuing assistance
to program

f. Provide facilities for
program

g. Encourage and advise
staff in carrying out
their activities

h. Recommend the edu-
cational improvement
program to local
board of education

I. Provide materials and
equipment for prO-
gram operation

Provide staff and
staffing patterns
which will Insure
program success.

2. Supervisory Personnel

a. Provide supervision
and assistance in
the educational
improvement program

b. Participate in the
staff development
activities

c. Provide list of
sources (materials

an \individuals)

d. Assist With the eval-
uation of the educa-
tional improvement
program

e. Encourage and advise
staff in carrying
their activities

1. Administration

a. Provide coordination of

Program

b. Provide continuing
assistance

C. Provide administrlitive
procedures which assist
with program operation

d. Provide for evaluation
Of program and efralUate

Provide for credil and
non-credit, experiances

a.

2. Instructors

a. Encourage and advise
ctstaff in carrying ut

these activities

b. Visit participants in
their classrooms and
provide assistance

c. Provide an educational
experience which is a
combination of academic
studies and practical
applications

d. Provide en educational
experience which is
aimed at established
critical needs

e. Provide for participant
evaluation of educa-
tional experience
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DEVELOPING AN EVALUATION PLAN

This discussion should help local systems develop a plan to
evaluate the effectiVeness of an educational improvement program.
This section of * ,e guide will help the local system complete
Part VI of the Staff Development Program Application.-

WHAT IS MEANT BY EVALUATION? .14

Evaluation is an assessment of how successful a program has
been in achieving its objectives. It is a means to determine
strengths and deficiencies for further planning and improvement
in educational activities and personnel.

, Meaningful evaldation must focus on the components essential
to program implementation. These are student growth, educational:
personnel competencies and administrative leadership.

Student growth - Evaluating student growth means comparing
student learning level at the completion of the educational
improvement activity with anticipated student learning
outcomes.

When it can be determined that student growth has reached
the percentage specified in expected student outcomes the
product outcomes have been achieved.

For usable feedback, compare current learning levels of
students with expected learning outcomes periodically during
the educational improvement activity.

Educational personnel competencies - Evaluating educational
personnel competencies means comparing the performance of
educational nersonnel at the end of the program'against
exnected process outcomes, such as expected improvement or
development of specified knowledge or skills.

When it can be determined that skills needed by educational
personnel to implement program are actually being used then
process outcomes have been achieved.

For purposes of usable feedback, compare current educational
personnel performance with desired performance periodically
during the educational improvement activity.

Administrative leadership - Evaluating administrative leader-
ship means assessing whether the, support services specified
as necessary for successful implementation program are in
fact being provided.
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WHY IS EVALUATION NECESSARY?

To maintain an educational improvement program, evaluation
is necesary. Assessing the strengths and deficiencies of a'
program will give feedback for further planning and organizing
to achieve the objectives.

Assessment should focus on several main-components, if you
expect to get usable feedback. These are

. Student growth - Improved student learning is the primary
long-range objective in any educatiofial improvement program.
I,t is the prime indicator of whether other components inthe
program have been effective, or whether attention must be
focused on ways to improve the program in order to achieve
this primary Objective.

Educational personnel competencies - A program cannot be
successful without the skills needed to do the job. Assessment
of those skills will tell how effective their role is in the
Program, or whether further staff development is needed.

. Administrative leadership - A program cannot be successful
without necessary backup support. Channels must be open and
functioning in this area.

If assessed areas are not, there will be "blind spats" in
planning and implementation.

ROW DO YOU DESIGN AN EVALUATION PROGRAM?

First, specify procedures and instruments to-be used in
assessing 'tudent growth educational personnel competencies and
administrative support.

Evaluating student growth - SPecify pre-assessment procedures
and instruments for determining student needs. (See guide-
lines in attachments to Part I of your application)

Specify procedures and instruments to determine whether
process outcomes (competencies) have been achieved. (See

Appendix H)

Evaluating educational lersonnel competencies - Specify
procedures and instruments to determine what competencies
personnel already have.

specify procedures and instruments to be utilized in
determining that process outcomes (competencies) have been
achieved. (See Appendix 1)

Evaluating administrative leadership - Specify procedures
and instruments for evaldating the role of principal, central
office and those in higher educatidn in the staff develop-
ment program. (See Appendix J)
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I.

Secondly, analyze results. State how the sylstem plans to
.' relate data from those three components to each other in light

of expected outcomes.

Third, state how this related data will be used for further
staff and pei.-sonheldevelopment.

6;i
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SECTION FOUR
to

Staff Development Funds
for

Career and Vocational Education

LOCAL SYSTEM USE nF THESE FUNDS

PURPOSE

Funds from this source may be used to help local systems
-tr0n staff to implement'comprehensive career and vocational
education programs and to more effectively prepare disadvantag d
or handicapped students for employment. Such comprehensive
programs Are reflected in the annual Local Plan for Career anti
Vocational Education and the Comprehensive High School Agreemen .

FUNDTNG ARRANGEMENTS

Local systems indicating they intend to .utilize part (but
not all) of the system's state Staff developMernt allotment or n*
equal amount of local fund to train system, staff to implement
comprehensive career and vocational education programs (Grades
K-14) and/or to prepare disadvahtaged or handicapped students for
employment 'may be awarded vocational education funds on A Sol ar-
for-dollar matching 1:2esis.

Local systems indicating they intend to utilize their e tire
state staff development allotment or an equal amount of local
funds to train system staff to implement comprehensive care r
and vocational educational programs (Grades K-14) and/or t
prepare disadvantaged or handicapped students for employme t
may qualify for vocational education funds at a two-to-on d011ar
matching ratio.

If requests for vocational education staff develop ent funds
exceed the funds available, priority will be given to s stems
making the greatest committment.

nEscRIPTION OF EACH TRAINING ACTIVITY

Proposed'local planT for staff development must adequately
rlescribe each training component in terms of: (1) number of
vocational or career education personnel to be trained, (2) types
of vocational or career education personnel tb be trained (e.g.
IndwArial arts teachers, high school principals, counselors,
cVAr Coordinators, etc.) and (3) a description of each training
component (e.q.,general content or objectives, anticipated
length and dates of each training{ activity, name and address of
Inti itod trainino aqency, eLc.) .

'I 0
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Local systems must adhere tot\ fiscal regulations of the Georgia
Department of Education and maintain all fiscal records and support
documents for audit purposes at least five years af*nr the end
of the project grant year.

1

REGULATIONS FOR THE EXPENDITURE OF VOCATIONAL AND CAREER EDUCATION
11STAFF DEVELOPMENT FUNDS

Funds may be used for the cysts of in-service training for
local personnel. Funds may be used to cover (1) tuition costs
for in-service course work; (2) salaries for substitute teachers;
(3) travel and subsistence costs of participants attending
training sessions and (4) costs to an institution or agency for
instructional or training materials and supplies needed to conduct
training sessions.

Staff to be trained must be employed as administrative,
guidance or teaching staff in state - approved comprehensive career
and vocational education ograms. VOCATIONAL FUNDS MAY NOT BE
USED FOR STAFF TRAINING OF PERSONNEL EMPLOYED IN ELEMENTARY
SCHOOLS (usually including grades 1-6 or 1-7). However, Grant-
in-Aid funds may be used for this purpose.

Expenlitures may cover institutional or agency costs for
instructor,' salaries (NOT secretarial or administrative salaries)
benefits, consultant fees (not to exceed $100 per day) and
actual travel and subsistence expenses accordingto state travel
regulations to carry out needed in-service training for local
personnel.

NOTE: Personnel employed by the State of Georgia (Georgia
Department of Education nr staff) are inelir.fl le
for payment as consultants.

. Payments with these funds to institutions or agencies for
overhead or indirect costs for the purchase of equipment
of any kind are not allowable expenditures.

. Vocational and career education funds under these grants
may cover expenditures from July 1, 1975 through June 30,
1976.

REIMBURSEMENT PROCEDURES FOR VOCATIONAL AND CAREER EDUCATION FUNDS

Funding and budget procedures will be made available at the
time the local system is notified of its grant award.

APPLICATION PROCEDURES FOR VOCATIONAL AND CAREER EDUCATION FUNDS

Local systems intending to use their entire state staff
development allotment or an eaual amount of local funds to train
system staff to (1) implement comprehensive vocational and career
education components and/or (2) to prepare disadvantaged or handi-
capped students for empiliyment must

Complete ONLY the regular Staff Development Program Applica-
tion (DE Form 0395, Jan., 1974).
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Local systems that intend to use a portion of their state
staff development allotment or an equal amount of local funds to
train local staff to (1) implement comprehensive vocational and
career education programs and/or (2) to prepare disadvantaged
or handicapped students for employment must

(1) Complete the regular Staff Development Program Applica-
tion (DE Form 0395, Jan., 1974) for state staff develop- /
meat funds; and

/
(2) Complete the supplemental Vocational Education Program /7/

Application (DE Form 0412, Feb., 1974) for vocational/7
and career education funds.

/

7 2

6 8

/



f 1111110,

Attach to regular Staff
Development Program Application

(DE Form 0395, Jan., 1974) and
Return To:
Director, Division of Program

and Staff Development
Georgia Department of Educe-

, tion
231 State Office Building
Atlanta, Georgia 30334

LOCAL STAFF DEVELOPMENT SUPPLEMENTAL
VOCATIONAL EDUCATION PROGRAM'APPLICAIION

AGENCY SUBMITTING APPLICATION: ED Local School System,

CESA

SPHOOL SYSTEM:

(Name Systems Involved:)

t

NOTE: If rA"-4-na1 pesos arc heeded to coiuplece Items I - VI on this application,

please attach.

I. List those critical student needs selected ag,priority areas as a result of a

systematic needs assessment. (List only those needs which the local system plans

to meet through career and vocational staff, development activities and programs.)

2.

3.

4.

5.

6.

44
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II. Identify educational improvement programs in curriculum, instruction, or
administration, which are related to career and vocational education components
or programs, that will be implemented to meet each of the student needs
identified in Item I (above).

III. Identify local educational personnel competencies needed to implement the
educational improvement programs identified in Item II.

1.

2.

3.

4.

5.

6.

IV. Staff development activities for local personnel to implement career and
vocational education programs.

For each proposed training activity: (Identified in Item III above)

A. l ntify the number and kind of personnel to be trained; and

B. escribe the training activity in terms of its basic intent, specific training
j4ctives, length, training dates, and the name and address of the training

agency.
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V. Identify administrative leadership procedures and resources for enabling
educational personnel to develop and implement career and vocational education

improvement components or programs as a result of the staff development program.

VI. Develop an evaluation plan to reflect long-range changes in the following areas:

A. Student growth

B. Educational personnel competencies

C. Administrative leadership procedures

Signed Date

(System Superintendent/CESA Director)

Signed Date
(Chairman of Local Board or CESA Board)

Date

Date

Signed

Signed

7.5
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Executive Secretary

Chairman



Vocational Education
Staff Development

Budget Sheet

Budget Item Source of Funds

Training
Activity

(#1, #2,
etc: as
per Item
IV on
applica-
tion)

Number of
participants

(By training
activity)

State
Grant

Vocational
Education
Funds*

Local
Funds Other

For State:,
Use Only tl

Reg. D

1

*Please separate Vocational Education Staff Development Fu

Regular, Disadvantaged and Handicappeq:,

76
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Appendix A

STAFF DEVELOPMENT
PROGRAM APPLICATION

AGENCY SUBMITTING APPLICATION: /-7 Local School System

/ / CESA

SCHOOL SYSTEM:

CESA:
(Name systems involved:)

Jr

I. List.those critical student needs selected as priority areas
_ as a result of a systematic needs assessment.

1.

2.

3.

4.

5.

6.

7.

8.

II. Identify educational improvement programs in curriculum, instructio
or administration which will be implemented to meet student needs.

DE Form 01Th Jan. 1974 74



II/. Identify local educational personnel competencies needed

to implement educational improvement programs.

1.

2.

3.

4.

5.

6.

IV. Implementation of Staff Development Program

A. Name of Activities. Activity is used to identl.fy a
specific staff development activity needed by
educational personnel to develop needed competencies.

B. Kind of Personnel. Identify the type of personnel
which will be participating in each activity and

the number of individuals involved.

C. Who will conduct staff development training for each

activity?
.6.

D. When will each activity occur? (time schedule)
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V. Identify adMinistrative leadership, procedures and resources
for enabling educational personnel to develop and implement
educational improvement programs as a result of staff develop-
ment program.

VI. Develop an evaluation plan to reflect long-range changes in
the following areas:

A. Student growth

B. Educational personnel competencies

C. Administrative leadership procedures

Signed Date
System S'uperin'tendent/CESA Director

Signed Date

Date

Date

Chairman of Local Board or CESA Board

76
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STATE BOARD OF EDUCATION

Executive Secretary

Chairman



BUDGET INFORMATION SHEET

The budget sheet is provided to assist local school systems in
determining the areas of expenditures which are necessary for
successful operation of the' education improvement program. An

accounting procedure of state grant funds for staff development
must be provided at the local school sys'tem level according to
the requirement in the Georgia'Accounting Handbook for Local
School Systems. If there are questions concerning these procedures,
please contact the Financial Review Section, Georgia Department of

Education, Atlanta, Georgia 30334.

State grant funds-for staff development may be used for bud et
categOries such as administration (suggest that not more t an
5% of state grant funds for staff development be used for
administration); program operation areas such as contract for.

training_; individual grants for tuition and books and ta erials;
contracts for services; substitute teacher salary; and valuation.

State grant funds for staff development may not be used for items
such as equipment or tuition above the cost of state colleges and
universities per five (5) quarter hour course and college activity,
fees.

The major emphasis of the state grant funds for staff development
should be in the area of training activities.

77
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Budget Item

L

Staff Development
Budget Sheet

Activity
Number of Vocational
Participants State 1:ducation
orItems Grant Funds*

TOTAL(S)

Source of Funds

Reg.

*

D

I

H 1

Local Other
For State
Use Only

tr

*P1*.A';e ',,Hirte Vt)cational Education
Nequlat, D1 ;,advantaged and Handicapped.
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Appendix B

SUGGLSTED PRi-;(7!1DURT:S

CERTIFICATIQN RENEWAL

I. Frame rf Refererce

The new rertif , at ton polif.:i(-3 state that professional educa-
. tional certificates may be renewed upon completion of ten (10Y

quarter hours of surplementary graduate credit or the equivalent
in-service trainilrgin an area of assessed need upon approval
of a local staff.develOpment nlan.

Pt

E.

The State Plan for Staff Development makes it possible for
LEA's or CI;SA's to develop local staff .Jevelopment programs
whereby local educational personnel can i:arn the equivalent of
five (5) quarter hours of credit annually for certification
renewal.

In order for l()ca tem -.uperintendonts to be able to recommend'
local educat:onal F,:,r..onnel for certification renewal, the local
system mu.:t f;!.07,Mitthe following infor!lation:

1,/ Perfornance criteria to be used as a bur,is for determini:,1
and a ,rn,.:edur for appiyi!.q the criteria.

2, ; dr.:-:er)f4tin of A r.'ord-koerinl :nt;Int.alnod

cc as to v,.rlf. !:-(),Trc!..;; of ah local perf.on.

3 A procellre ! and milntainin-; an IndivIAl
1-lan !(,1-on thQ

f

1,

VA

r

0

Hirt o: an a:Prc:/,,1

r . 171t .111

riot. V tf 1 4' r 6 7., VI i 1 r cert,f, " it t t .

I:1 f v-t- I op; t L I ,

the r , :1,4 1f ,r. ; "/,),

2.% c fication rei wal .al

tor -h c,f,

d

.
r ,1 I f



credit will not be earned until! an improvement activity in ,

the work setting is verified by:their principal or another
designated person or group aad certified by their super-
intendent.

C. Staff development activities should be planned in concert
with the teacher(*) which reflects an assessment Of the
educational needs of staff members and should be directly
related to student needs. Local sys\teMs could identify
several student needs and Improvement activities and the
teacher(s) could choose the staff development activities
and improvement activities that she feels -best meets her
needs and her students' needs.

D.- Prior to the beginning of staff development Activities,
there should, be on file in the locV syStem an Individual
Program of Study Plan for participants which will include,
statements of performance objectives based upon'the agreed
assessment of educational needs of staff members (example
in Attachment A)

F. Staff development activities should he approved in concert/
with participant and participants' principal or supervisor
and superintendent.

F. A Certification Renewal Individual Permanent Record is
maintained for each narticipant by the locil school System.
(ExaNple in Attachment B)

G. The permanent records should contain:

1. Name
2. Address
3. Social security number
4. School system
5. School syt.tem numl,er
G. Staff development proara title
7. Brief des'cription of activity .

8. Hours earned
n. Date completed

10. Traininn 1)y instructor
11. Improv._iment actrvity
1 ?. Date implmented
11. Verified by principal, supervisor, or CEPA
1 . Certified correct y locai superintendent

H. Local systems ctould plan in -,onc,,rt with CESA's for ntaff
dtvelopmept at_tivities that could be used for certification
rc:,ewal credit. rho Cl:.:A't; could coordinate local staff
developnt for certiFiation renowll which might include:

Atra,ngihg ini4truct9rs
Maintaining participant voords such ,1,; the Individual
Program of .ftudy tho'Certification 1 nowa1
Per;%!anept

pot, ,Iir :t1: aid In of /if
act Iv; t vt buell IL"! 1..rent.'d.
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I. Evaluation procedures shiould be planned and include the
following:

1. Process evaluation
2. Implementation of improvement activity

Evaluation procedures could he part of an Individual's
Program of Study Plan for Certification Renewal. The
Individual Study Plan should be developed before the
teacher(s) participate in any staff development activit -ies.
The evaluation procedures should be developed by the local
school system in consort with the teacher(s) and instructor_ts4 _

so that the teacher will know that she will be evaluated and
the procedures that will be used to verify that improvement
activities have been implemented. CESA personnel could aid
in the evaluation process if the local school system wanted,
to'include them. Verification of pre-determined educational
improveMent (activity and date implemented would be record
On teacher's\Certification Renewal Individual Permanent
Record.-

III. Peportina Procedures Ear Certification Renewal

The local school systc-1 or CEFA should duplicate the
Certification Renewal Individal Terranent record when
any individ,:al is rouesting that his certificate be
re ewed. ;he local su.,erintendent should mail a
cc t-,my of the r,.'ord to ;1,:orgia

bcpa ent of !ducation, '14ao!4er Lertification :,ervice9,
229 Statc nffice !unding, Atlanta, Georgia 30334.
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ATTACHMENT A

INDTVIDUArPROCRAM OF STUDY PLAN
FoR CERTIFICATION RENEWAL

Name System;

Priority Area for Educational Improvement:

Staff Development Program Title:

Brief Description of Staff Development Activity:

Staff Development Activity Objective:

Obj(:ctlAreq for Implementing Educational ImproveMent:

I
I r C-7 z, I' :

A! 1' L.' !..1)

841

-----^,-

or :;upervizor

---
Suyerintendent

Date

Date

Date
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Appendix C

Guidelines for Approved.Programs
Which Relate to Local Needs

t
,

I. What is an Approved Program?

A program developed by a. teacher education institution
in a specific ar ,r teachers or other professional school
personnel. These r grams are deVeloped according -Ur
criteria approved by tate.Board_of Eduction and,ar-e-
submitted individually ,o the Board for appr4al. A student
who completes a state-40proved,TrOgram is issued certifi-
cation upon the college's recommendation.

:4,c"
.

II. Why Develol_ApprovedPrograms that Relate to Local Needs?

The development.of approved programs by institutions
of higher education Ln consortia with local'schOol syitemS,
w:11 makv: iCpoSsible for local staff development leading
to higher levels, of ceftificat,ion to emerge which relate
to the goals, objectives andc..students' needs of a school
system o combination of schftt systems-.

How Do Lncal School Systems and Institutions of2111hE1Education
Work in C,oiortia?

A. Representatives from the local staff development
committee should contact appropriate officials
at, institution of higher education (1.11.E.) or
vice versa. .

Alt
A. Local school system(s) can enter into afire ent

with I.H.E. "t4'cooperativoly develop or estructure
a graduate teacher education program to assist local
educational personnel to meet critical tudent needs
as identitied in' local needs assessment.

C. Appropriate officials of local system(s) and I.H.E.
should appoint personnel to serve on a steering
committee to plan an4 develop approved program(s)
for higher levels of certification which relate to
local needs.

D. Local school systeM(s) should secure all available
data such as the results of needs assessment, number
and typ ,. of education-al personnel involved, possible
instructional activities and other information.



E. Institution(s),of higher education shOuld secure
all available 'data concerning the teacher education
program(s)_such as Application(s) for Approved
Program(s) (ITE-13) as approved by the Georgia
Department of Education, N.C.A.T.E. or state
evaluation of program(s), course outlines and
other , information.

F. These two sources of data will be the basis for
planning an approved program that relates, to local
.needs".

Iillat'Are The Procedures For Submit in Revised Teacher Educe
4pproved Programs?

A. Institution(i) of higher education submitting revised
programs developed in consortia with local system(s)
would include the following information

1. A statement of program goals - A genera!
statement of overall goals of the educa-
tional preparation program which should be
correlated directly with identified goals
and needs of the participating schools or
systems.

2. A statement of program objectives - These
statements should correlate directly with
the preparation program's overall goals
and should be categorized in some taxonomical

4 structure such as cognitive, affective and
psychomotor.

. A statement of competencies - Competencies
are essential for educational personnel to
possess in order for the local system to
achieve its project and proceqs goals and
objectives.

4. A statement of enabling objectives These
statements should lead to the attainment of
specified competencies required to meet
local needs.

5. Characteristics of humanism - The program
should be a model characterized byhuManism
in which the educator, as a learnet, encounters
concern for the human being as he moves through
the program.

6. A description of field experiences whic11 shows
6 balance between theory and practical appli-
cation of theory.

1
8.)

I
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7. Individualized instruction based on a
diagnostic and prescriptive process so
that the'program itself serves as a model
of individualized instruction

S. Continuing education - Statements must _

specify a continuous plan of.saff develop-
ment.

9. Management and governance procedures - A
general set of statements Must _specify__

, the cooperat-ive-nature among program
_' agenties of all planning, Management and

I. governance procedures.
I

10. Eial tive system -:Statements must specify
the prepa n program, needs and aspiatione.
of individuals w the progtam will be.
assessed.

B. Revised Teacher Education Approved Program shpuld
be submitted by I.H.E. to the Georgia DipartmentY,
pf Education for approval, at/the following address:

Associate Directot
Staff Development and Teacher Education

Unit'
Georgia Department of Education
302 State Office Buildthg
Atlanta, Georgia 30334

C. Local school systeMs that are working in consortia
with I.H.E. regarding programs for higher levels of
certification should identify this arrangement in
Part IV of Staff Development Program Application.
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APPENDIX D, Example .3

SPECIFYING EDUCATIONAL PERSONNEL COMPETENCIES

A. Stating Objectives (desired outcomes),

',Suppose the system's needs assessment has determined
that the number one student need in the system is to improve
baste reading skills in students. ,

State that student need as an\instructional objective
jmeasjtrhje (assessable) ,terMs..

Over a three-year period of time the student growth
should reflect increase in reading achievement of---
the student as determined b, tests (individual,or
group) and observation.

B. Consider thfe question, "What knowledge, skills, judgments,
know-how and attitudes Are needed by personnel to implement
any program?"

C. Consider the question, "What instructional skills are needed
\ to jmplement this program?"

State needed Instructional skills (competencies) in terms
of desired performances. For exalple

1. Teacher administers at least two diagnostic
tests to students.

2. Teacher interprets the.results of the diagnostic
tests given to students.

3. Teacher has knowledge of materials available
on individualized reading instruction;

4. ,Teacher is 'familiar with other reading programs
, which could be adopted to available materials.

Teacher develops individualize,. reading programs
using the results from diagnostic, tests.

6. Teac,her implements the individualized reading
program utilizing available material.

These identified skills should be entered in Part III of
the Program Application.

State skills in performa.ucc terms that are needed 1.)v
administration to implemelit program. For e'xample

1. Utilizes scheduling procedures necessary to
implement the individualized reanding program

9J



2. Utilizes staffing patterns necessary to ,

implement the individualized reading prbgrai

3. Understands procedures in the policy handbook
for the local school for providing material
A(or all levels to implement the individualized
reading program

4. Necessary procedures to implement the individua-
lized'reading program which have beendeVelOped
ant-published in the local school board lolity ,
book are provided to the school

5. Reorganization and dopervision tecessary'to,
implementation and operation pf the individua-
'Axed reading program is.provided

These skills should be entered in Part III of the Prograin
,Application.
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APPENDIX D, Example 4

SPECIFYING'EDUCATIONAL PERSONNEL

Stating More Difficult Objectives

Suppose the needs assessment has. determined that the top

student need of the system is to improve student self concept.

A. State affective objectives (desired outco es ) in measurable,

assessable terms.

In three years' time students should demonstrate a

more positive attitude toward self, school and others by
1. experiencing reduced sense of failure
2.. better attendance record .

3. decreased drop-out rate
4. increased participation in class
5. decreased extent of disruptive behavior in class

Teachers with general skills and attitudes described in
Appendix E, Example I have been identified.

B. State needed skills (competencies) in terms of desired
performances which are needed to implement this affeutlye.

program. For example

. Management
1. Uses positive reinforcement patterns with.

students
2. Manages classroomenvironment
3. Manages deviant behavior

Instruction
1. Establishes set (motivation,. transitions,

classroom environmental conditions) varied
and appropriate activities (for'analogy
throuh stories)

2, Employs a variety of"instructional strategies
(prpgrammed instruction,"games and sirn"lation)

3. Utilizer instructional materials and resources
4. Individualizes instruction
5. Plans activities with children

Communication

1. Counsels students with personal problems
2. Asks higher-order questions
3. Presents instruction using inductive and

deductive procedures
4. CL.kss clear, explicit directions to students
5. es kends to "roping" br!lavior of students

6. duntifie,; clues to student misconcepti.an
of 'confu-;ion
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Interpersonal
1. Builds' self-awareness and sell-concept

in students
2. Developi understanding of cOlitural pluralism

concepts in students I

3. Demonstrates sensitivity to others

Evaluation

1. Monitors classroom interact/ion . and modiktisa-
planson basis of feedback

Repeat administrative competencies proviled i,n Model: .7-
These skills should be entered inTart III of the Progi
Application.

1. /.1/

These competencies have been specified by Profess r W. lo
Housto4, University of Houston.

9 .3
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APPENDIX D, Example 5

SPECIFYING PROCESSES'FOR EDUCATIONAL PERSONNEL

A. Stating Process Objectives

Suppose the school system needs assessment has uncovered
student needs such as a feeling of inadequacy in planning and
implementing school and career decisions, failure to see the
relevance of school, or difficulty in making a successful
transition from school to work or post-secondary education.
The system has determined that a comprehensive program 'of
career education would assist in meeting these student needs.

State a programiatic change (in this case career education)
as a process objective in measurable (assesable) terms.

Over a three-year perioci of time, all classroom teachers
will have incorporated' activities and resources into
their subject area contiext which will facilitate the
career development of Otudents. Within three yeats,
staff roles at the secondary schools will be adjusted
to operationalize a total school approach to job place=
ment and work experience programs.

B. Consider the quesertn, "What knowledge, skills, judgments,
know-how and attitudes are needed by personnel to implement
any program?"

C. Consider the question, "What instructional processes will be
implemented in career education?"

State needed competencies in terms of desired\processes.
For,example

1. Teacher draws from students' environment to
design learnirig experiences which relate to
real life problems and decisions and tq adult

------situations and goals'

2. Teacher utilizes the community ash a learning
laboratory for students on small group or
individual assignments

3. Teacher uses resource people from\the community
to teach subject area concepts as 'they relate to
career fields.

4. Teacher organizes experiential learning activities
which apply academic concepts to concrete
examples

5. Teacher orpaniz's learning activities to include
roles which reward psycho-motor, affective and
cognitive skills
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6. Teacher rewards`, students for activities outside
the school which provide career-related learning
experiences

7. Teacher conducts small group guidance sessions
to assist students in clarifying career-related
goals, values and objectives

'a. Teacher constructs a learning environment which *
maximizes the opportunity for students to make
decisions regarding their own learning and
behavior

9. Teacher uses career-related materials in the class

10. 'Teacher develops individudlize4 activities to
further the student's awareness' of his owe interests;
aptitudes, values and needs

11. Teacher relates concepts aqd. skills of one subject
area to those taught in other academic areas.

These identified skills should be entered in Part III of the
Program Application. -

State.skills in process terms' that are needed by adminis-
trators_to taglememr camEex Pdlicath.m. Per exarnle

1. Develop a public involvement program to encourage
school-community cooperation in program 4evelop-

r
menr and implementation

2. Involves total staff in planning career education

3. Utilizes scheduling procedures necessary to
implement team planning for teachers and community
learning experiences for students

4. Adjusts school credits, honors, and record-
keeping system to give students recognition for
career-related experiences beyond the school

5. Organizes placement program, as atotal school
effort

6. Constructs a flexible schedule which permits
secondary students freedom to band existing
curriculum options into new course combinations
that lead to personal career goals, progressing/
at individual rates

7. Encourages an educational program that provides
students with the basis and skills for decision-.
making.

These examples of processes in career education should be
entered in Part III of the Program Application.
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.APPENDIX E

The following forms may be useful in setting up individual
staff development plans. The individual staff member,could be
presented a list of strategies that,have been ident'ified as
priority areas for educational improvement by the local systet.

- After conferring with his supervisor, he decides which of the
strategies 'will help him to develop needed competencies and
proceeds with his individual staff development plan.

The Programrrogram of Study Plan requires the'individual to discuss
his needs and selected priority area for study with his collegeAdvisor. Together they plan the educational eperiences to make
up the program of study which will be most relevant to the
individual's needs. If the program of study will not be conducted
br a college, th-e form could be revised so that the staff memberworks with his supervisor or coordinator working with local staff
Oevelopment.

Upon completion of his study, the individual will design an
/Applied Learning-Plan for the Academic Year with' the assistance
of his college advisor and principal/sui)ervisor. This plan win.

'allow him to relate this study to his worIt'-/-assignmant.

The Follow-R will assist the individual in recognizing the
accomplishments of his objectives as stated in the Applied Learning
Plan and in assessing the program of study in terms of its relevance
to his needs.
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Atrumx-s
Program of Study Plan

(To Be Developed for Each Course Taken)

Applicant's Name System

Priority Area for Educational Improvement

Institution Attending Advisor

Course Title

list learning experiences to be provided by course work which will
prepare the applicant to implement his selected "Priority Area ,for

Educational Improvement."

0

Date Signed

Date Signed

Applicant

College Advisor

Return this form to: Loco'. System
1 01
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, APPLIED LEARNING 'PLAN FOR THE ACADEMIC YEAR

Applicant's Name =11,,, System

faress

Priority Area for Educational Improvemgnt

SECTION I. BEHAVIORAL OBJECTIVES TO BE IMPLEMENTED A

List in behavioral terms your objectives relating your "Priority
Area for Educational Improvement" and, course, work to your performance
in the classroom and to meeting student needs'. (Special Services
personnel would relate to their work settings.)

SECTION II% PROPOSEDAATUDENT OUTCOMES

State in behavioral terms expected student outcomes as a result of
implementing Section I.

4

SECTION III. METHOD OF EVALUATION

How will you know you have achieved both' process and student outcome
objectives?

Date

,Date

Date

Signed

Signed

Signed

Applicant

Principal or Supervisor

College Advisor

Return this form to: Local school system

98
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Appendix E
0

Follow-Up

/ / College Advisor /7 Principal/Supervisor L:7 Applicant

(In Reference to Applied Learning Plan for Academic
Year)

Applicant's Name: System:

Priority Area for EducationAl Imnrovement:

Section I. Behavioral Objectives

Were the Behavioral Objectives. as outlined in the Applied
Learning Plan implemented?

/ -7 Yes /-7 No (If no, please comment)

-Comment:

Section II. Student Outcomes

Were changes noted in student behavior as a result of the
implementation of the Behavioral Objectives?

/
1-T Yes / / No (If no, please comment)

Comment:

Section III. Relevance of Course Work

Was the course work taken during the summer related to
Lob setting?

\

/I Yes /-7 No (If no, please comment)
.

Comment:

Section TV. Administrative Changes

Are there any programmatic changes and/or support assistance
needed of either the college or local system level in order
to implement the selected priority areas?

Date:

/ / Yes (please elaborate) / / No

Comment:

111. Signed:
--...:L__

103 Collcge Advisor Principal/Supcivisor, 0 Am, tica, _.
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Month

APPENDIX.?

INFORMATION CHART

After a design for providing educational experiences has been
chosen,.the Vocal school system should prepare the information in
the chart as a guide to needed instructional activities before
negotiating with individuals or institotioas.

NAME OF
ACTIVITY

KIND OF
PERSONNEL

TRAINING TIME OF
PERSONNEL 1 ACTIVITY

Name of educational
improvement. program

A. Type of activity
to meet
objectives

1. Objectives

a.

b.

2. Other

B. Type of
activity to
meet objectives

I. Objectives

a.

b,

2. Other

Number and type
, of personnel to

be involved in
each activity

List of
individuals
who will
perform the
instructional
activities in
each section

Dates for
eadt
activity'
throughout
the sdhcol
year

Length of:
stafq.
devAlop-
ment
activity
on the
dates
selected

The educational improvement program should include provisions
for continuous and periodic staff development activities. A
schedule for staff development activities could be as follows:

Place

Time

Activity

Personnel

Month
1 I 15

Orientation, Topic
Instructor ' Instructor

5 ' 19
Topic I Topic

Month
3

Topic
Instructor : Instructor Instructor

1 J 1
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APPENDIX G

MODEL A (LEA)

(Local School System)

Flow Chart

Evaluation

Priority list-of
needs

Goals for
Education
Improvement

Performance
Objective
for Staff
Development

-Evaluation,

Staff
Development

AlCtiviPrf

Evaluation

Administrative
Leadership
Activity

Evaluation

FUNCTION OUTLINE
Composition

Appointed by Local Board
and

Superintendent
Steering Committee

Needs Assessment

Central Office Staff
Principals

Teachers

Auxiliary Person
Community RepresentOwe
College Represertative

State Department of Education
CESA

Approved by Local Board Goals for Educational Improvement

Performance Objective
for Staff Development

Staff
Development
Activity

Staff
Development
Activity

Staff
Development

' Activity

Administrative
Leadership
Activities

Evaluation and Feedback



APPENDIX G

MODEL B (LOCAL SCHOOL)

Flow Chart

local o,,hoof Priority List Goals for Performance Staff tuition
Needs of Needs Education Objective Development
Assessment Improvement for Staff Activities

Development

Approved by Superintendent

t.

FUNCTION OUTLINE

Lots! School Steering Committee

4.0

Approved by Superintendent

Needs Assessment

Needs Listed by Priority

Goals for Educational
Improvement

Staff Development Activities

Performance Objective
for Staff Develflpment

Grade Level Teachers
Principal
Auxiliary Personnel
Community Representative
(PTAI
College Representative
CESA Representative

Developed from Needs
by Steering Committee

Administrative
Leadership
Activites

Developed from Goals
by Steering Committee

Evaluation and Feedback

1 J3

Developed from Objectoves
by Steering Committee



APPENDIX H
Evaluation

HOW WILL YOU KNOW WHEN PRODUCT OUTCOMES\ (STUDENT
' GROWTH) HAVE BEEN ACHIEVED

A. Pre-Assessment of Student Lea ing and Attitudes

State in behavioral terms the level at which you expect
students to be able to perform at end .of program.

Devise ways of generating student profiles of current
.skills and attitudes.

Some suggested sources'of data for student profiles
could include

. Testing and grading

2. Standardized norm-referenced t sting services are
available through the Statewid Testing Service.
Booklets which include informa ion on how to.use
test results to improve stuch.n learning will be
available from Statewide Testin in the\near future.
Criterion-referenced tests whic will provide more
precise information on mastery f subject matter
areas are in the process of development by the state,
and will be available for use in\long-ranat programs

3. Teacher-designed tests ana student performance records
are valuable sources, of information.

4. School and teacher attendance eqcords and student
drop=-out records indtp...Le a measture of student inter st
in school.

5. Faculty,' parents and students themselves can provide
first-hand information on student attitudes. Simple
questionnaires, ini)lentories, interviews, etc., can be
used to obtain this information; Depending on one's
flair for drama, jam-sessions, problem-solving
workshops, etc., could also be utilized.

6. Direct bservation' in classrooms can provide infor-
mation o student performince in class (extent of-
particip tion, capacity to stay on task, extent of
disrupti e behavior, etc.).

B. Process and Post- ssessment

To determine the produce examine data such as \the following:

1. Testing, grading, self-peer and staff evalUation over
a period of three years can provide information on
progress or Jack of At in student learning.
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2. Changes in attendance and drop-out records can
identify 'developing or degenerating trends in
attitudes toward school, self and otheri.

3. Observation in class scan tell one whether-children
are experiencing more success (at least, less farlure)s
in school. It is measureable.



APPENDIX
Evaluation /

HOW WILL YOU KNOW WHEN PROCESS OUTCOMES
(IMPROVED PERFORMANCE) ARE BEING ACHIEVED?

A. 'Pre-Assessment

WHAT KNOWLEDGE, SKILLS AND ATTIT'IJDES DOES ,THE STAFF ALREADY 411
HAVE?

1. Some simple, economical, non-threatening methods
whic . wil yield informati'on needed for generating
perso1/71nnel profiles include the following

. V deo-tape ,teacher in classroom on different
occasions, or.,0erhaps a principal directing
a staff development meeting. (The ideal
method is to have _an unobtrusive camera
which does not signal when it Is on.) Allow
the teacher or principal first viewingand .

erasure right 6. The tapes could be a vehicle
for a teacher's or principal's self-evaluation 4.,,,

-,%,4*'of strengths and deficiencies. Peers
(preferably from another chool) could assess"

. the teacher's or principal's performancq, as
well as, the performance of staff development

..

specialists. .

.

b. Devise a simple questionnaire for determining
student assessment of staff's skills and I I;

attitudes.

c. Assess staff in, simulated situations. W. James
PophaM and Eva Baker, for instance, have
devised clever instruments

to

"mini-leSsons"
which personnel can teach to a group of learners
not necessarily students), and then he rated.
Instruments yield information that-ranges from
clarity of presentation to ability to stitulate
interest in the learner. It could be interesting
to devise one's own,"minl-tests" for principals
and clunselors as well.

2. Profiles could be generated, on the staff whi(ch would
allow a system to individualize its in-service program;
encourage colleL?s to develop graduate programs

' responsive tolocal system needs; and allow adminis-
trators to develop differentiated .taffin,g patternt.
None of these new erections are-Teasible without
first knowing whet potential the staff actual1i has.
Above_all, involve staff and students in develOping
ways to gather and interpret information.' Mal heads
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and techniques iire better than one. In implementing
an educational i_rnprovement program, one needs -to
know ',where leadrship potential lies in order to
utiliZe staff in Ma-c.c, responsible positions. Some
staff members need to.'Irawin depth; some in breadth;
some need to be rtiore fully 4,tilized_in group situa-
tions; others, jn one to one activities.

Effective staff mobilization toward implementation of
educational.'improvement program depends upon a good
pre-assessment. Some "hard" data can also be
helpful. Consideration of'-queations such'as the
following mry furnish some data

a. What is your rate of teacher absenteeism?
teacher irop-out?

/'
b. 'What is the ext t of present staff

participation n in-service activities?

c. Does staff find these activities personnally
benefiCia and relevant to classroom needs,
or find hem a dreadful bore and waste of
time?

d. Does staff feel present in-service activities
have an impact on school program?

e. Does staff find current graduate work job-
related?

f. How extensive is staff 'participation in PTA,
other school-related activities? Community
activities? Professional ,activities?

3. Post Assessment
tv ti

How will you know when you are achieving proCess
outcomes (improved performance)? State in behavioral
terms desired process outcomes (improved performance)
in personnel.

a: Compare data on performance of staff at end
of three years (or at intervals during the
three 'years) with pre-assessment data.
Measure progress in terms of'how much change
has occurred in moving towa d desired results.

b. Compare teacher drop-out a d teacher absenteeism
ram with pre-assessment fates.

c. Compare extent of participation in in-service
activities.

1

106



d. Compare extent cf participation in school
programs, PTA, etc.

e. Re-survey attitudes toward relevance of
graduate work.

f. How do staffing patterns differ?

.4.



APPENDIX J
Evaluation

PLAN FOR EVALUATING ADMINISTRATIVE SUPPORT AND
PROCEDURES SHOULD INCLUDE ANSWERS TO THE FOLLOWING

QUESTIONS
,

..:

A. What has been the role of the central office in staff develop-
mept program?

Assessing supervision and coordination of program
0

c

e,

1. What was the structure of the steering committee for
supervision and coordinatio/n? (members, numbers, etc.)-

2. How did this committee function? (formal/informal
sessions, sub-committees, brainstorming, etc.)

3. What relationship was obtained hetwee41 this committee
and the local school in its stAff development efforts?
(directive, supportive, coope4ative, etc.?)

_A.--What objectives, criteria and procedures for program,
___---,

--- manageMent were developed by this committee? What
_---- recommendations were made to the local board of

education for implementation of program?
1.

..,

5: How were school system needs determined?

6. How ware identified needs communicated to various
,agencies -(colleges, CESA, Georgia Department of
Education) who might assist the local.school system
in meeting its needs?

7. What arrangements were made with various agencies to
facilitate implementation of program-? (consortia
arrangements, contracts, etc.)

8. How were resources identified and mobilized to meet
school system needs? ,

9: Was technical assistance solicited? What form did
that assistance take (information, consultation,
direction of in-service activities, preSence of
resident college instructor, etc.).

10. Who was involved in staff development procedures, and
-.4,

what were the various roles and cofltributions by those
involved?

11. What kind of continuing assistance was provided by thet
central office to the schools involved in staff develop-
ment?

112
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121. What assessment criteria and procedures were employed
I to evaluate the overall program? How were these

criteria and procedures arrived at?

What barriers were confronted in implementing program?
How were these barriers overcome?

14. To what extent did the central office participate in
staff development activities in the local schools?

. How many auxiliary personnel were provided to schools
in staff development efforts'?

If projected student outcomes have not been achieved,
what deficiencies have been identified which could
improve reorganization, --etc. or achieve des.ired studet
outcomes.

B. What' has been the role of the pri cipal-min staff development
programs?

, 1. What scheduling procedures were adopted to facilitate
staff development activities?

2.' What 4taffing patterns were devised to implement improved
program?

3. How was staff encouraged and advised in carrying out
its activities?

- ,

4. Were.adequate materials reque$ted and obtained to
implement program?

4

5. Hbw were schobl system needs communicated to relevant
publics?

6. Were community volunteers obtained to aid in progriM?

7. What procedures were developed to supervise. and
Coordinate uogram in implemgnting classroom activities?

'8. What role di4 pancipal play in staff development
activities?

9. What barriers `existed in implementing the program? How
were barriers overcome?

10. If projected student -Outcomes were not achieved, what
weaknesses in the program have been identified which
could be improved, reorganized, etc. in order to
achieve desired student learning? .
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C. What has been the role of higher education in the local staff
development.program?

1. Have 'colleges related both the pre-service, in-service,
and post-graduate preparation of educational-personnel
more closely to the goals, objectives and needs of
local school systems?

2. Have colleges provided assistance in those improved
and validated edudational praictices that lead to
improved student learning?

3. Have colleges begun to make performance of educational
personnel one criterion on which general improvement
is judged?

4. Have colleges provided alternatives through which
educational personnel can renew their certification?

5. Have co eges created A climate ft whictOndividual
initiative on -the part o.f educational periannel,
be encouraged and given recognition? I

6. What kid a'faJsistame was:offeredkty college in local

higher ed
staff What arrangements were. Made with

cation in these efforts (consortia, contract,
etc.)? ,

7. Have colleges begunktb move to a teacher-center concept
in in-service?

110
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APPENDIX L

OBJECTIVES FOR GOALS FOR
EDUCATION IN GEORGIA

Atlanta Assessment Project*
Atlanta Public Schools

1. Communication Skills:'

The student is able,to listen, speak, read (comprehension,
word recognition reference skills, etc.) and write
(legibility, sentence structure, paragraphing, etc.). He
understands that basic skills in this area are necessary to
be able tp do most things of, importance in modern society.

2. Preparation for Managing Environment:
0

The student must understand the difference between the
natural environment and the man-made aspects of his environ-
ment and understand the inter-relationships between the two.
He should have a clear sense of the difference between environ-
mental development which improves the quality of life and
that which will sooner * later reduce the qualityof life.
He should'have a knowledge of the major environmental problems
and issues currently facing Atlanta, the State of Georgia, and
the nationi.as well as know what he can do as an individual

..and as a,oitrken to.solve those problems.

3. Career Development:

The high school graduate possesses a sound overall
orientation to the world of work and an understanding of
job - related skills, attitudes and knowledge '-whi:h are'needed
by persons .in all careers. The program should foster a

thought-out, tentative career choice by all students and
assure that each student possesses the knowledge, attitude's,
and skills necessary for direct entry, into. the world of
work or for further training and education' relevant to his
tentative '-areer choice.

4. Preparation for PaMily Life:

-The'stu ent has knowledge and understanding of the many
aspects of p operation for marriage - formal and informal
(dating); of the decision to get married; of the problems
hnd solution in-,marriage; of success in marriage, set roles,
and divorce. :ancerning the faMily, the student knowledge
of family str cture and functions, parenthood and'child-reaii,ng,
child welfare and Custody, resolution of problems, and
unmarried or ".ingle" parents. -v

It

5. Problem Solving

The student is able to secure information from a wide

(1 112

lla



'variety of sources,6to analyze, to synthesize, to draw
conclusions and to make decisions. The individual is also
abld to make decisions regarding the use of time.

6. Preparttion for Managing Personal Finances:

The student has knowledge in and an under standing of the
areas of managing personal finances'and the skills of being
a successful consumer of goods and services. More specifically,
he understands inflation,- shortages of both ,goods and:services
in critical areas, the rapid growth of different forms of
credit buying, the proliferation of different kinds of goods
and services, and the world of advertising/and promotion.

7. Preparation for Managing Health:

The student has the skills, knowledge, and attitudes
rilated to health and safety practices that would enable
him t take proper care, of himself and/ to ssume his share
of responsibility for the health and ilafet/ of those around
him. He should thus,be acquainted with aspects of accident
prevention and first-aid, the misuse/or abuse of drugs, the
availability of medical and health Oxvices, and nutrition.

,8. Mathematics:

The student needs to be able/to use mathematics to solve
practical problems in personal finance, housekeeping, and so,
forth. To solve the.ir problems/; each person must be able to
perform the basic operations of addition, subtractio,division,
and multiplication; to carry q'tit common measurlments to
inttrprct statistical or graphical ddta; to perform certain
computations (such as conversion of ratio to percent, computa-
tion of int..rest rates, etc.'); and to apply each of these .abilities
to practical problems.

9.- Social Science:

The student must become oriented to the basic institutional
structure of society - family, religious organizations.,

,

educational systems, governmental organizations at all levels,
the mass media, and Community organizations - and the functions
of various component parts of the total social system. He
should also have a sense of how social systemsi-have changed
over the years and the relationship of these changes to the
present and foreseeable future. He should be conversant with
the principle economic, social, and political systems throughout'
thc; World and with the cultural diversity that is represented
within these systems.



10. Preparation for Leisure:

The student will learn to plan and carry out pleasant and
constructive ways of using leisure through the development of
skills and' attitudes leading to creativity and flexibility.
The student will have experiences directed toward-fulfilling
emotional, inteilectural,phyiCa and social needs through
participation on aesthetic activities such as music, literature,
architecture, painting, film, dance, drama, and various
crafts and especially activities related to physical educati0h4

11. Preparation for Citizenship:

The student understands and can function within the ideas
and concepts of our democrat4c systemst understands the
constitution and our judicial system, heir basis and'
functions. Has the skills and attitudes which will facilitate
his relating constructively to others and participating
effectively as a well-informed citizen. He also has the
knowledge and skills to judge and participate in the formula-
tion of policy and programs ofsocial and technological change.

12. Science and Technology:

Fundamentally, the student should possess a knowledge and
Interest in science. Specifically, he should understand the
human biological processes and functions and the general,
world of nature. He should'also be conversant in the
social, economic, and political implications pf science and
technology.

1

13. Life-lAng Learning:

40
The student should possess the attitudes and skills to

pursue learning as a life-long'processi knows how to study
effectively, knows how and where to obtain additional
training and education and posseses the ability and ,desire
to use the learning resources of the community.

tItIO

14. Self-URperstanding:

The student understands and respects himself - his
abilities, interests;' values, aspirations and limitations.
For example, he is able to set personal goals; recognizes
his importance as a member of society; is able to maintain, '

individual integrity in group relationships and has a personal
philosophy of life.

*Each of the brief definitions for the above goals are abstractions
of the much more extensive, detailed goals for education
produced through the Atl,Inta Assessment FI:oject. It is strongly
recommended that the completed version of these goals be
examined as a part of a system's choice of goals. For further-
information, contact:
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Atlanta Assessment Project
Atlanta Public Schools
1001 Virginia Avenue
Suite 315, Building C
Hapeiville, Georgia 30354
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Appendix L

EDUCATIONAL GOALS
These are not in any order of importance.

(from Phi Delta Kappa)

LEARN HOW TO-BE A GOOD CITIZEN

A. Develop an awareness of civic ,rights and responsihilities.
B. Develop attitudes of productive citizenship in a democracy.
C. Develop an attitude of respect for personal and public property.
D. Develop anAmdcrstanding of options and responsibilities of

citizenship.

LEARN Hop TO RESPECT AND GET ALONG-WITH PEOPLE WHOTHINK, DRESS AND
ACT DIFFtRENTY

A. Develop an appreciation for and an understanding of other people
and other cultures.

B. Develop an understanding of political, economic, and social
patterns o.f the rest _of the world.

C. Develop awareness of the interdependence of races, creeds, nations
and cultures. #

D. Develop an awareness of the processes of group relationships.,

LEARN ABOUT AND TRY TO UNDERSTAND THE CHANGES THAT TAKE pLArE TN
THE WORLD

A. Develop ability to adjust to the changing demands of society.
B. Develop an awareness and the ability to adjust to a changing

world and,its problems.
C. Develop understanding of the past, identify with the present,

and the ability to meet the future.

DEVELOP SWLLS IN READING, WRITING, SPEAKTG AND LISTENING

A. Develop ability to communicate ideas and feelings effectively.
B., Develop skills in oral and written English.

UNDERSTAND AND PRACTICE DE410CRATIC IDEAS AND TEALS

Develoi) loyalty to American democratic id als.
B. Develop patriotism and lovaly_to t democracy.
C. Develop knowledge and appi:eciation of th rights and privileges

in our, democracy.
D. Develop an understanding of our America heritage.

LEARN HOW TO EXAnIE AND U:-I' INEORNATION/

A. Develop ability to examine constructively and creatively.
B. Develop ability to use scientific;methods.
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C.' Develop reasoning abilities.
D. Develop skills to think and proceed epically.

UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING

A. Develop understanding and appreciation of\the principles of
living in the family group.

B. Develop attitudes leading to acceptance of responsibilities
and achievement of skills in preparing to accept them.

LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH WHOM WE WORK AND
LIVE...1.1111

A. Develop appreciation ario: respect for the worth and dignity of
individuals. ,

B. Develop respect for individual worth and understanding of\\
miniority opinions and accpetance of majority decisions.

C. Develop a cooperative attitude toward living and working with
others.

DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK

A. Develop abilities and skills needed for immediate employment.
B. Develop an awareness of opportunities and requirements related

to a specific field of work.
C. Develop an appreciation of good workmanship.

LEARN HOW, TO BE A GOOD MANAGER OF MONEY, PROPERTY AND RESOURCES

A. Develop an understanding of economic principles and responsi-
bilities.

R. Develop ability and understanding.in personal buying, selling
and investrant.

C. Develop skills in management of natural and human resources
and man's environment.

DEVELOP P DESIRE FOR LEARNING NOW AND TN THE\ FUTURE

Develop intellectual curiosity and eagerness for lifelong
learning. ,'

B. Devolop a positive attitude toward learning.
C. Develetp-a positive attitude toward continu-ing independent

education.

LEARN HOW TOA1SE LETSURE TIME

A. Develop ability to use leisure time productively.
B. Develop a po:;itive attitude toward participation in a range of

leisure time activities -- physical, intellectual and creative.
C. Develop .approciation and interests which' will lead to wise and

enjoyable use of leisure time.
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'PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY \

A. Establish an effective individual physical fitness program.
B. Develop an understanding of good physical health and wellbeing.
'C. Establish sound personal health habits and information.
D., Develop a concern for public health and 'safety.

APPRECIATE CULTURE AND BEAUTY IN THE WORLD

A. Develop abilities for effective expression of ideas and cultural
appreciation (fine arts).

B. Cultivate appreciation fOr beauty in various fortis.
C. Develop creative self-expression through various media (art,

music, writing, etc.)
D. Develop specialtalents in music, art, literature and foreign

languages.

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS

A. Promote self-understanding and self-direction in relatiein
student's occupational interests.

d. Develop the ability to use information and counseling se es
related to the selection of a job.

C. Develop a knowledge of specific information about a particular
vocation.

I,

DEVELOP PRIDE IN WORK AND A FEELING OF SELF-ORTH

A. Develop a feeling of student pride in hisachievements and progress.
B. Develop-self-understanding and,self-awarencss.
C. Develop the st dent's feeling of positve self-worth, security'

and self-assur nce.
A 1

V
DEVELOP GOODGOOD CHARACTER AND SELF-RESPCt

A. Develop moral responsibility and a sauna ethical and moral '

behavior.
B. Develop the student's capacity to dis"ciplineihimiel,f to wOrk,.

study and play constructively.
C: Develop a moral.and ethical selse of values, goals and processes

cif free society.
D. Develop standards of personal character and ideas.

GAIN A GENERAL EDUCATION

A. Develop background and skills in the use of numbers -natural
sciences, mathematics and social sciences.

B. Develop special interests and abilities.

1 2
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