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BLACK AMLRICAN ENGLISGH: A SURVEY OF ITS ORIGINS AND -°

DEVELOFKSNT ARD ITS U‘h IN THE TEACHING OF , ‘ t
h AI (/3131 < .
by &dward Anderson .

s some educators have advocated the eradication of Black Amer@cén
Enélish and other Non-gtapdard American English dialeéts in(ihp s¢hool
t;aining %n order to bring about a change in students'' communicating
adequately in our Americaé socicty and in helping them to move up '

the soclal ladder, These edugcayors want‘emphasis puf upon ﬁtandﬁid
American English/;;)the classroom for enrichmenf ﬁnd refinément;

# Other educators emphasize the use of biloguialism- oxr bi-dinlec~

qtalism, These cducators believe in fhe users'' right to ccptinue to

use the dizlect,th
English andithc othbr Non-standgr& American Englisﬁ~dialccts) after
they (the gtudents) \have learned the school dialect-(Standard
American Engliuh). nese educators believe that the studéuts will be °
able to and should bd traingd to shift dlalqgts when the need arises,
They do not cndorse t eieradication‘approaeh to, Non-standard dialccts;
hence, they stress giving the students an obtion to use Non~standard‘1
and/or ‘Stangard bngllu‘e . SR

-

A third group of ducator beliéve that Non-vtandard American V‘ .
\

\

English should. be offer d to St ndard American English users and
' that teachers should no try to change the language\usage of Non=- -

hstandard American Englis usero.u Their belief is expresscd in the

use at home (which in many cases is Black American.

4




‘society.
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£Toups, At this point 1t ib nccessary to say that the term "Black

g ey
3
)

i . t
. . ‘

Befh/approaches two and three have been used in the classroom
quite succcssfully by me, At pré sent I am continuing to put more.
otrcss upon the u§ “of Non—standard nmerican English dialects, '
e"pccially upon the use’ of Black Anerican nnglish in the English
composition classroom, and this paper is, therefore, presented to
show how I have attempted to do “this. - E .

In America one often feels 8 deﬁinite”need to speak and to write
in Standard American English which- 1s the acceptable form of conn
cation in our complex society and which affects one's "success" 1

a given social, educationai, .cultural, and occupational environment.

o

N
. * %

However, today (as has been the case In the past few hundred

‘\.ﬁ;

years) there aretmany Non~standard American Engilsh dialects that are
\

spoken by Various oc:l.o-~ conomic lasses, and in, various geographic

areas ‘and that are ei‘f‘ectively used to a very great degkece by many
Amcricans. Black American English which ts basically and‘often called
"Negro dialect," "dialcct," \'lstree/tq.talk; " Moutter talk," " ghetto
talkf.? "Non-standard Negro English,“ "ehettoese," or 'bad gr;mmer"‘*

is one ot these dialects that is especially non—acceptable An many
kmerican circles and in many Amcrican schools although 1%. fé regular-
1y used by most of the p’ople who are in Amerida's largest minority

AN

American Lnglish" includes -an entire linguistic system---a variety

-




e £EATTER TR T

of Standard Zmerican English distinguishpd from Standard American

’Engliuh by features of grammar, phonology, and vocabulary and used

by a group of people Who are socially set off .from other speakers

~

of Standard American English. Howerer, Black American English 1is* «
not exclusively spoken by all blucks in America and may be sald to

be used mai*{ly among biacks\qith a low socio-economic status or’ the
alower vorking class blacks who most qften live in the ghetto or in
tnc inner-city., These blacks are.incorrectiy said (by many educators)
to be "disadvantaged 1 %3ull," "eultually deprived,ﬂ and unable to
cope with the type of languave used(in the educational setting ‘of the

mainstream middle class society in schools thoughout the country.

" Yet, many high,school and college educated black Americans (often y

%o

\\\
o
Loy, o

*

N

products of the ghetto) use Black American English (in the appropriate
environments), but are also able to smoothly shift to Standard °
American English when the need arises or in appropriate environments.
The use of Black American Enélish by black Americans is not an
indicator of their intelligence. It is quite evident that the .
language.used by many black Americans is not distinguishable from that
language used by others of the same social class and region of the i

United States. . g

Just like .the other American dialects, Black American Fnglish
is a legitimate communicét\gn device that has 1ogic, coherence, and
grammaticalnesc as‘i»;repeatedly pointed out and supported by many out-
standing linguists, William Lanov recognézes the complei and sophis- |
ticatcd verbal and language abilities(i - IO verbality, verbosity,

~

:grammaticality, and logic) that Black nmerican English users of a

-

»
*

-
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.point‘when he says:
v

~day black American dialect and black verbal strategles to their needs’

* the television and -the movies), .

y DR
.- [ / ’

Non-stundard dialect possess.l Roger Abrahams further stresses this’

- ’ L
<

In‘rEgard tc the supposed siibstandard’ language of X
‘ lower-class Negroes, school investirutors are Just
beginning to recognize thet Negro speech is a lanceyage
system unto its elf which diffﬁrs from "standard Lnglish"
in everything but vocabulary. v h . B

Black culture and black lifestyles encourape and almost demand
the uSe of fluency and verbal strategies that are not the same. kinds .

of rhetorical strateglies and dizlect that the maingtream culiure uses

and thrives upon. Hence, black peo le's'application of the present
P

L

(mainly social and psychological) would appear‘to refute the so~-called
(hlack) deficit and deprlvation theories that are stigmatizing blacks .
linguistically and rhetorically. Black Americans have extensively
used Bleck Americadn English along with- ¥he verbal utratcgies that
they have produced, This use of the black dialect and the following
black verbal strategles show how blaoks are especlally cndowed with
great verbal abilities: rappingf running it down, jiving, shucking, )
copping a plea, sounding and signifying. The bJack‘American dialect '
has also ‘béen very ‘effective in the nationally acclaimed black (mainly . \—
oral) folk literary tradition (black folk tales,‘pallads, blues,

2

spirituals, jokes, ahd secular songs) and in the mass, media (especially.

) N i « .
Those~-mainly teachers and other eduoators--who muintain that

”

because some blicks do not speak Standard American English they (blacks)

) "\
have no or poorly developcd ve1bal abilities and skills, fail to -

realize the great importance that language plays\in the daily iives of

. » . s . R N . PREEN

LAN
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and Geneva Guy comment upon theirole of language in' the black

+
&

communitys o C L
¢ .

Languwge in the largest sense Dlays a.fundaménfal-——*

role ih the protess of survival in ghetto nelghbol-. S

‘ _hoods, in addition to being the basis of acquiring

~ b leadership, status, and success, The popularly held

belief -thet 1t tukes brute physicalﬂstrcngth to survive®
in the ghetto is a myth, "It may help one endure tem-
porarily, but fists alone are not the .answer to sur-
vival, Survivel is based on one'@ versatility and
sadeptness in the use of words. The man-of'-Words is
the one who becomes the hero to ghetto youth, Con-
sider the currcnt conditions end compile a profile of . -~
spokesmén of ghetto .action groups, .These persons |

o ' in the spotlight are dynamic speakers whose jobs fres
quently depend on the effective use of words, such

It is belicved in this country, today that the Non-standard speaker
must be taught,g second dialcqt—~Standard,Eﬁgl{§h~~if that school

[ N . »

plack Americans and especiaily bIték’ghetté‘dwellers. .Roger Abrahams .

4 es luwvers and ministers, Verbal adpility can mcke
the differcnce between having or nof.heving food to
eat, a place to live, clothes to wear, lelng secure. “
or risking.a, complete loss of ego. Therefore, for
' a. member of street culture, lsnguage 1s not only a .
. communicative device but also a mechanism, of control \55
. ~ and power.J > C ' ' '
* The major diffgrence betéeen.St;ndérd kmericgn'English and- Non-
. I .’ . R
' standard #merican English is the social status of the speaker using
the‘@wq dialects, Black American English as a.variety of, Standard, =~ .
R ” ’ { ‘ . . o : =~
s American Eng%ish‘diffcrs from Standard American English in some . *
. significant.arehs. When Black Ameflgan“fngirsh usqfs do not use’
. Standard. Americcn English, we éa&’that they deviate‘f%om Standard -
. NN , N —_—
Apericam English and.that such’a deviation is a DIALECT INTERFLRENCE
] ,&nd not an Merror" in the use of Standard American English, |
| "In America 1f has’beén assumed that Standard American English;'
'..-‘ . :‘#’,. - , . . ‘ »
. must be tauglit at 611 levels, in‘all schools, end to all students.

.




",désires to prepare ‘them for life in the so-called real world, .I%

hus also‘béen asswaed that Standurd fmerican English is superior“to” -

any of the- Non-standard American English dialects, " The idea that

Standurd. American English which was early attachcd to the speech of ,
a certain class and locale of the country is inherently superior to
. other ‘dialects ceme about in the 16th and the l7th centuries, grew
in the intellectual clima te of -the 18th century, further grew and.

.
L]

vas preserved‘in 19th century pedagogy. v

- ’

)

Recent research on Standard and Non-standard American knglish
- dtalects has revealed that the difference between the %wo are supers
{iclal,. Pnesent day linguists and other educdtors point out tha?i

- 21l dialects are equally systematic and capable of serving the

'communication needs of the people who use them. No one‘dialect is
better &hanjanother, Communication in the;United States 1is not-'

’ curtailed by the diversity'of American English dialects, Such\out-

. Standing linguists as Roger~Shuy, Raven and Virginia McDavid, “illiam ’
Labov, Williem Stewart, J.L. Dillard Ralph W, Fasold, and Walt
Woliiam have done extensive research on Ameriean dialects and have
dispelled many of the non-sense notions, speculations and opinions
held earlier abcut Non—standard American bngbish dialects. | )

There are many problems that the English composition teacher
' faces as he attempte to,get his students.to mainly write and speak
" fluently the acceptable form of Standard Americdﬁ nngliuh since this

"is the languabe of the school and _the languuge of the soclal climate

. of our mainstream and middle class culture., . Yet, Black.American Englishr

»
ae a Non-standard Amerlcan English dialect, has’ great potential as an

effectiVe, rewarding, and workable instructional tool in the-English

compositlon classroom,

‘. x - ° i .
- . '

» ’ A .
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qghomas Koehman notes the "¢riowth and development of speech

ability" if students--especially black Americans--are permitted’ to

uee Blcck American English as a part of their learning activities. '

1 envision suéh development to be in the form of

- Vocabulury enriehment end sentence -eXxpansion, with
vocabulary items embodying conceptualizing elements,

.and sentence expansions, Which involve the learning-
of operutiorns such zs embedding and.conjoining,
developing cognitive processeg:; the pexception il
and expression of relationships, etc. - S '

William Labov exposes tHe conventional views ap_gx the cultural

and verbal deprivation that, follows those who use, Black American

!

English. o 3 ] !

-
@

) - !

The concept of verbal deprivation has no basis in 2
- social reality: in fact, Negro ehildren in the = ¢

urban ghettos receive a great deal of verbal .
stimuldation, hear*mor® well-formed sentences than
-middle~class children, and participate fully in a
highly verbal culture; ‘they have -the 'stme basic
vocabulery, possess the -same capaci'ty for cone
ceptual learning¢ and ‘use the same logic as any -

one else who learns to speak and unders tund Lnglish.s

Robin Burling also comments upon the desir ble and advantageo

- AN
use of Bleck American English. e ' .
-To dismivs his speech as simply incOrrect or
inferior burdens the Negro who grows up in’a
' porthern ghetto with a nearly .Ansuperable problem.
, To speek naturally-with his parents and to compete
. with. his contemporaries . on the street, he simply
' . must lcern their variety of English. « « o« The
- languzge he first learns is a rich and flexible
medium in its own terms, and it carn be used’

effectively in-most situations he encounters in
daily life,© .

- {.' v

" One can see, therefore, that great value can be deride by
blacks and’ whites from the use of Black American bhglish. A positive

outoome can result when Black American English is used by blacks in

the community for purposes of cultural 1dentity, pride, and’ unity.

-

<
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'For instructional purposes, the .use of the black American dialect

»

can provide. comfort and relaxation in' langu(5e usabe in educational

H

actiyitics and the classroom environment for blacks, and it can
provide a medium to a1d both blachs znd whites to shirt to
Standard American English wnen the need arises.

_—y

Americean English by blacks in the English composition classroom will~

The* usc of Black

aid tnem in gaining an awareness of. the legltimate use of the dialect
for appropriate purposes%nd situations and for helping them to remove
negative attitude° they have towards themselves becauoe of their use
of Black American English, The use of ‘Black American fnglishy in
the Engiish composition classroom will‘help to expand black .
students"intellectual potential with ‘more relaiation and without
the disadvantage of fear and the 1nferiority labels that often

follb% them into the® educational setting of the malngtream culture.

. White students will be given a chance to { blrcms and their
_ dialect (BEA) with a more positive attitude and with more respect

when they 'see the constructive 'and effective use that is made of
Blaek American English in the English composition classroom, in
tiie comn .ity,‘in mass media, in literature, etc.,.and when thei
are'made ayare of'the iinéuistic and systematic eguallty of Black
nmerican E'élish to other American dialects, Since Black American

English will not be automatically eradicated from use in America, \

whites can also be given a chance tm understand. and to comprEhend

&
y

blacks who exclusively use and will continue to use Black American

English, thus bringing about more harmony and better communication ’

bctwcen the TAaCeS, ‘ ” i !

a ! h
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Iof Bl<ck American-English as it may be used in the classroom, it is

result of the pidginization-creolization process that started with

Africans, who were transported to American soil, has for many years

,following influence that are seid to have been the b;Sic forces that u‘\‘

In ordgr, for the students:and ‘the teacher (with no krowledge

of these facts) to fully understand the velue and the significance

- »

%

necesvary for them to understand the historical background concernJ .
ing both factS\and beliefs ‘about the origins and the development off
Bluck American English as a linguistic system. lducators need to be
aware and more conscious of these notions, and they heed to consider
the velidity of them if they are to'do adequate'Jobs in the class room.
Black American English had a development that differed from St .
that of other American social and regional dialects.i It did~not ‘ \
evolve as a result of geographic diffusing, but it came about as a

the slave trade in Wlest Africa, * A PR , "

Just what variety of English was first used by the black’ o

A

L)

been a subject for speculation by many scholars and linguists. ‘'Some
notions about Black‘Americhn English have been purely.speculations "

A

that were based upon fo reseazch and, hence, were quite impressionL \\

,,,)

istic opinions. The more recent notions are baoked up by some type

of sound researche The basea for the notions centir around the =

brought about the birth and development of present-day Black American
nnglish: Hest African (language) influences, Ued slave trade oo
influences, U. Se begro °lavery, isolationlof blucks in’ the United}
btates (on pldntations and later in ghettos), and Southern (U.Se)
white influences. My aim here 1s to present the development of . };7

.
*
.
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; _ Bluck Americnn nngiish (irom the earliest days of the slave trade

“

to U.S. colonial days and on to the present day) as it evolved o '
from Weg African lanﬂuages and was shaped by these influences.‘ l
When appropriate, explanations and'examples will be given'to~ilius- '
trate certain syntactic, morphological and phonological features of ; '
present day Bla&k Emerican English.that are derived from some\znfluence
‘or from some aspect of a particular developmental stage.

Early views concerning the brand of English uﬁed by black

M

y - Africans during the 17th and the 18th centuries in Ameﬁica are very

s

i dlfferent from more recent notions. Such writers as A.E. "Gonzales,

A}

‘Geonge Krapp, Reed ﬁmith, John Bcnnett, énd Mason Crum saw_the brand
of black dialect cdlled Gullah or otﬂer representative types of black

-«
L]

L American speech as forms that vexe ill formed and -badly used versions

of English, and they have, hence, produced stigmatiéing and negative ar'
attitudes tOWazds ‘the black American dialects Most of these writers t\\;h’
&ssumed that all of the features of 'this' black dialect of English

had evolved from 17th and. 18th century British dialects spoken by. .
\ \ ‘
Zwovcrseers and masters to communicate with slaves and it is evident -

)

4 ’ tbat at least some of the features of the black dialect did come from

\

that sources/ It ig also evident, however, that these early writers

did not consider possible Africaérinfluences upon the language used

¢ by bl k Africans in America. Some recent researchers, investigators,

*

Africéan influences ‘upon Gullah and a black creole in their rejection

of‘thoorics claiming exclusively British origins of black English.
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Q Lorengo Dow Jurner (wno gives some evidences of the creole threory of

&
v e
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a
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. f When the

:f acquisition of: nnglish. ,

[

black un@lish) has done much in this area of nis study, Africanisms

3.; in. the Gu]lah Dialect, as .heve William Stewart and Raven and Virginia

»

McDavld in a numbé% of articles.\

.

; rst black people were brought to America from the
West‘Coaeqoi Africa, they were speaking the various languages of

. that regioﬂ. s the institution of U.S. Negro slavery began to

» _ take hold 1n America in the late 17th and the' early 18th centuries, -

" many: blachs started to take their speech forms from both their
American and their British masters. Hence, some of the blackfpro-

nunciatiOn features have roots in tﬁe speech of cultured Virginians

Rty Q

of the»colonial period and also in the pre-Revolution British dialects.

-,' great majori%y of black slaves were‘brought directly from

. —

. Africm'in the years before and for" a«long time after the Revolutionary

War. Some slaves Were also brought from»the West Indies,.

ﬁf [

' Congress prohibited the importation of slaves, but slaves vere still

In 1808

brought 'in and the»contraband traffic continued until .the days oﬁuthe
Civil War. Slavés were taken from places where slave ships could ,
‘frequent—-namely on the West Xfrican co«St from the Senesgl region
. to the southern 1ines of Portuguese West Africa. K

. It is evident historically that the African slaves in America
were ,not able toacontinue to use their native languagesc ‘M.M. Mathews

“ﬂ

gives his 1nterpretation of black Africans' first attempts at an

beg
- (~ o ¢ o o They (black nfricans) were landed at such - .
N places as New Orleansg, Savannah, and Charlestbm, and :
from such ¢enters ‘they were sold in all directions.: S
*+ . TDThe chances for those coming from the same¢ dinlect )
« arca in sufficient numbcrs to make At possible or

'
0 . LN

." \ ¢
0 M ]

b

»
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desirable for them to make any use of their ancestel
specech were very slight indeed., The only course for
them wes to learn as quicr%y as possible the langudge ‘
of those wnom they served,

Tt shculd be notcd here that the masters of these black slaves » .

“were interesied in getting work done and not in teaching blacks how -

N l
to §bcak nglish.l There seems here tc be clear basks for much of

.Lorenzo Turner's belief that Gullah (and, hence, my contention that

-

lack Americen English today) possiblyvcould reveal some aspects of .
tFObe Jest African dialects that the black Africans must have
retained as they sought- to use English as it was spoken in the 17th
century. ' . o . ' ' |

There seems to be much evidence that Gullah or Geechee which ‘
must have had some inf&hence upon the origin and the development of
present day Black American English was iniluenced by the West African
languages.i The blaCk dialect (Gullah) was spoxen ¥ ex-slaves.?nd

thelir descendants who iived in arezs extending from Georgetown,

South Caro)ina, to the northern boundary of Florida and ¢ould be’

-

heard on the mainland and}on the Sea Islands in t’e surrounding

region. - R > ‘

By 18ﬁ8 a number of recently arrived slaves were brought to

) South Carolina and Gcorgia. They were from a section along the

West Couﬂt of nfricu wnich extended from Senegal to Angola,, Turner,

1n his study, Africdnisms in the Gullah DBialect, lists the areas

.

from which these black rfricans came as Senegal, . Gambiea, Sierra
chne, Liperiu, the Gold Coast, Togo,“Dahomey{ higtria, and nngola;
ahd He lists‘the West African languagcs vwhich heve some similerity
to Gullah us Wolof, Malinhc, Mandinka, Bambarn,.Fula, Mende, Vai,
Twi, Funt64 Gu, Eve, Fon, Yoruba, Bini, Hausa, Ibo, Ibibio, nfik '

Kongo, Umbundu, and Kimbundu. T - /

'Y L}
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‘Some scho}ars believe thet Gullah has many features of some
British dialects of the l7th and 18th centuries; they h;ve,atherefore,
assumed that Gullah is partly a survival of a simplified "foreigner |
.taja" which the white\people, during the early period of slavery,

. used in communieating with the black african slaves.
, 7 ‘ . - .

‘

- A.Es Gonzales, g newspapcrman in Charleston, in 1922 made the

P following remarks about Gullah and its userse
Sloyenly aﬁdicareless of speech, these Gullahs ;
.» + selzed upon thé peasant English used by some of
th eaz\lg settlers and by- the white servants
the wtalthler colonistg, wrapped their cluimsy
tongues about it as well as they could, and,
enriched 'with cefrtzin expressive African wordsy
it issued through their flat noses and thick
. 1lips as so workable a form of speech that 1t
was gradually adopted by the other slaves and
. became in time the accepted Negro speech of the
. lower déstricts 6f South Carolina and Georgila

¢ o o o >
-

Gonzales continues by saying,that "they'(blacks) seem to have
picked not a,single junéle-word for the enrichment of their own
* speech,"? T | .
Othe‘ early'scholars such as Dr, Reed Smith of the University
of South Carolin% in 1926 say Gullah as a dialect which blacks had
'composed from ”a sizeablo pagt of the English vocabulary as spoken
on the coast by the white inhabitants from about 1700 we o and o o &
changed in tonality, pronunciation, cadence, and grammar to suit

their native phon tic tendencies, and their existing needs of

expression and communication."lo

Y
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j + A similer type contention about the Gullah dialect -was made
§ . in 1930 by Dr. Guy B. Johnson of the Unlversity of North Carolina:

But this strange diulect turns out to be liitle
morec than the peasunt English of two centuries
{ ) ago. From Mldland K and Southern Englind came

. planters, artisans, shopkecepers, indentured
servants, all &f whom had more or less contact
. with the slaves and the speech of these poorer
] vhite folk was so rustic that their more X
¢ultured countrymen nad difficulty in under~
standing them, From thls peasant speech and.
from the 'baby talk'' used by m.sters in -
. addressing them, the Negroes developed that
dialect, "sometimes known as ‘Gullah, . which
repains the chi”?bto;éstic feature of the .
culture of the_NWegro of South VYarolina and - “
Georgia. [ ] [ ] .11 \

) ‘kf — o

F ) Thuse above mentioned writers sav few African influences upon’
the Gullah dialect, A Columbia University professor, George.Philip
Krapp, in 1924 contended that the white master during the ddys of

slavery used, "a very much simplified English—-the kind of En&iish

~
L]

| 3 . :
some people employ when they talk to babies" to communicaté with

black slates.lz This languuage, he'asserted,“had no verb tense,.no

distinctions between cases of nouns and pronouns, and no kinds of

markers for singular and plural, with "difficult sounds eliminated,

as they are.in- baby-talk," and with its "vocabulary., . . reduced to
theilOHest possibl(’:elements."13 An infantile English as Krapp

sy

i - . ‘
belliev.d was déveloped as these’ blacks sought to communicate with T
» , one another, Professor Krapp further gave the opinion that "very

1little of the dialect o o o perhaps none of it, 15 derived from

b e Ty A
o sources other then nnglish. In vocabualry, in,syntnx,‘and pro-' Vo
nuncintion, practically all of the form 'of'Gullah can he explained

\

. £
)

1




~ ’ ;Ei\\\ : - ./ ’
“on the basid of'English.’. . "3 Jomh Bennett also plctures great
white lnfluences upon the Gullah dialect and he considered 1t as
nspeeeh . .'. conspicuous for its short cuts, |, ¥ts grammar, which
is but an abbreviatcd and mutilatgd English grammar, knows nolrule
except to follow the‘line of least\resistance, violate all rules of S
logic, and s ust thut which is natural and to the point., “15 . o
The above pentioned 1nterprete s of the sources of Gu& show
thelr lack of knowledge abou the li-guistic baokground of Africans

L
about African lenguages, however, did \see and/fulfilled the need to.

who were brought to America.‘ Lorenzo Dow Turn/r, who knew somethina’
study those African 1nflucnces upon Gul lah--influences that in many
* cases are present in present day Black merican English. In,an atlempt
to remove much of the myster& and the cohfusion about the Gullah . “
dialect and 1n an attempt to disprove gome earlier beliefs‘and notions N
held about Gullah Turner studied the lan=uage used by blacks in the
ooastal South Garolina region—-Waccamaw, Ja WSS, Johns, Wadmalaw,
Ldisto, Ste Helena, and Hilton Head Islands} those in- the: Georgia AN
region‘were Darien, narris Neck,'Sapeloe Is and, St. Simon Island,
and St. #Harys, The following tribes were the original west African
: anoestors’or‘the blacks in the areas jﬁst menvioned:' the Twi, the '
A\ Dahomeans, the Mandingo, the Yoruba, the Ibo, the northern tribes C
" of Nigeria, amd the Ovimbundu. .‘ SR .
.o Wllliam A btewart is among the linguists land scholars who.
believe that a black Amelican dlalect got startéd as a form of

pldginized Epglish ahd that it was'used in the British colonies
: , - < { ’ . . “
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' nor extensions of. white diczlect pdtterns, but are in fact'structural .|

of the a&ea. : . P

.
e
’.ga‘

*
L

o

' of ﬁest!xffican pidginized English and a creole language that biacks/
. SRS ’ .e - .'. o y

“useds | . ’ AR ]
©t ’ \ . LN : A "': s
. Another change which took place in the New Wogld =~ - . .
population primarily during the course df the . v { *

¢

where it wus pussed down from one generaticn to the next us a creole

langu:. e, Steu%;t asserts thet "it deast some of the particular

T

\

’ . N i . ) \
syntzctic fectures of American negrS dialects ure neitin:r skewings

——

vestigeé of an earlier piantation.creole, and ultimately of the . /ﬂ

sorigiral slave-trade English” which gavé rise to 1t.“¥g ‘The reason

E4

why thiikpidginiied English has been found to have béen in wide-
\ - . . )
spfead use in the New World mighf be because it did not originate in

America as an isolated and accidental language form; it hed 1t origin
, : | : o
in the'W§st African coastal slave factories-and in the trade-centers

Tdetewart, therefore, 1t seems possible that sdme.africang Pad‘

E kﬁowledge of the pldgin Znglish when they were brought -to American |
" , > ’ a: . . / .

soil, '$tewar%/further.explains his notlons ébout the develppment a

eighteenth century was the Social cleavage of the
.New World-born generations 1ntgkunderprivileged’
ficld hands (a continuation of 'the older, almost . ® .
-~ universal lot of the Negro slkve) and privileged * : T
. domestlic servant. The difference in prividilege o U ‘
‘ usually meant, not freedom instead of bondage, ' . T b
but rather freedom from degrading Xinds of labor, C
access to the 'big house' with its comforts and o :
‘civilization®, and” proximityN\to the prestigious.
'quality' whites, with the opp rtunity to imitate - ‘
thelr behavior (including their speech) and -to - .
- wear their clothes, In some cases, privilege ~ . o ! ’
“" included the chance to get an education and, in - ° - K
a very few, access_to wealth and freedom., In - : R
- both the British colonies.and the -United States,
Negroes belonging-to the privileged group “were -
soon able to &itquire a more-standard variety of '
English thun the creole of the field hands, and A
those who mwanaged to et a 'decent educaticn bechme
- 8peukers of fully standurd and eften elehant ' . o
Englishe This seems to have become the usual
situation by the eurlyi?BOOS,\und remained -so
. through the Oivil wnar,- , : ’

¢

4 R . + . .. .f'.
‘_,_‘_8 . ‘ . ] ’

©



S - N

.
. L

.(‘ 17'

Hence, he belleves that the,uneducatedAfield hands ;nd often
the users of Gullah perpetuated the use of creole- English frob ~\'
colonial times downato the days of the Civil war, This creole
-Englieh did after the Civil War 1lose some'of the distinctive creole

and some locad white (mainly, Southern) dialects. "
- In many |ways the dialect used.by blacks in America is quite’
similar t&@h t which many Southern (U.s, j)whites use, Hans Kurath
strongly supports this statement in his. rﬁharks about the white
influences upon Black Amenican English' ; . " .

By and-r large the Southenn{Negro speakl the >
language of the white mén of his locality or
« area and of his educatich., . . « the Epeech of
the uneducated Negroes . o o differs 'ittle from ' \
" that of the illiterate white; that is), 1t exhibits
., ~ the same feglonal and locié variations as that
. of the simple white folk. .

! \r

)

Iewis and Marguerite He rman, however, ad not find such outstand-.

ing white influences upon & black American dialect, for they believe .

that\"insteJd ot being completely influenced by vhite. Colonial speech
.

(which in turn was "influenced by Scottish, Irish, and British), the .

'Negro may have c@ntribute& much to the white Southern speech and
may be responsible for many Southern dialect variants.“19~.
It is evident that neither Gonzales nor Reed Smith ‘were trained
in’ the history of the English language and that their view are* o
\\colored by patronizing views of black people. Hans hurath, George e

Philip~Krapp and Raven I,McDavid did have such training in English

" but  were unaware of the African languages that Lorenzo Dow Turner

kne . Statements by Kurath, McDavid and Turner seem to be more

,/ -

reli ble and hence, more believable.‘ I do not put much faith in the”

statehents by Smlth, Krapp, end. Gonzales, . v

- . “
30 -+ ' I
ot
p )

features and was eventually influenced by the written Znglish language /
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In oruer to show how the Wwest African languxges did in many
‘MuJS (though hot in all WYJS) influence the development of a Gullah Yoo
dinlect hnlch lso may‘be said to have had some influenceo upon ) -
presevt day Black American English, the following sifilarities in ’

syntax, morphology, and phonology betueen the three (West African

langucges, Gullah, Black American English) are presented. nxamples

. and/or explanations (which are observations that the writer'of this

<

paper i making about the present day black American dialect) are:

+ taken from present day Black American English and will .serve as the

Zbabes.for'illustrating the similarities‘hetween the language forms; i
Y : LT . - ,
"« TPurner's descriptions (found in his Africanisms -in thé Gullah Dialect)

"will serve as explanations for this analvsis St the, features or char~ -

apteristics oommon to allf?%?ee language forms that\contain some

%frican features. . ' )
. ; SR ‘ ) A ,
i Sntax - . H -g‘ ) .. "‘ \. . O‘
Some of the most striking similarities in syntactic fedtures ' g

bet%%en Gullah and the Hest African languages (and hence Black
] " American English of today) can be found in the use of the verd "to be"

' and in_ wola order -(among- other: things). . _ -

Lo gj;' ("to be" as a verb of,incompletc_predication);

e Y

The vérb d2 is used in a present, past or even future sense;

depcndent upon the coxtegxt in,the - Gullah dialect, . It can -
' also be used in a similar manner in muny West African . -
' ' Langucges, . L "
.*} ,;z'. ' EXANMPLES I be tircd after T work atlnight. - o
- ‘ . She be herd all day; i oA
', . . , . Oindy always be araund he?e. & ' . |
! ‘ | They be at uChObl rcgular&}.

. h m) . . |
. - & oy L . . |
¢ ' A N |
d v .o 2 Q. . @ |
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2.  Word Urder, Many cheraoteristics that ‘are not found in

*

the knglish sentence are Tound in sentemces of Gullah and

‘those of the West African languages,- Very often, failures '

to use articié nd Ain certain constructionsg prepositions,

pronouns, or other parts of speech that “‘would be required '
‘} .
in English, contribute to tne unusual nature—ofdthe word .

order of their sentencess C C- )

—

- . EXAMPLES' " ff workin'.

\ - ‘ ) My name“&oe}

o

##abseénce of the form.or the verb "to be"
. In both questions and=statemgnts the.Gullan speé&er omits

: \ the auxiliary gg; and:in.interrogative sentences he usually

[N

} sentences,
H

. : .+ from the statement by inténation. *If mady ﬁest African

. \languuges the word order of interrogative sentences is very

e

often 3ust like thdt of statements.

EXAMﬁLmS. Where - he been? (hPs dolctcd)

. i ‘ . * She going with you?  fis dclcted)

Y?! understand' (do deleted)

.‘The practice in Gullah of opening a sentence with its‘
subject or object and of repeating this subject or object

by the use of a personol pronoun is quite common. Also

25 . o
this type word order,may be found in scveral West Africén

languugess,. ’ - L ' \\ .
t'% ¢
¢ i Ly - X -
A Yo%
% ‘
¢ 21

placcs the 'subject before thé verb as he does in‘declarative

’The‘question:in,many'instances canﬁbe‘distinguishedl

-

L]

* —_—
:

e

. <
T



20

. .
¥ [ w
- .

LALMPLES ﬁy sister, she is a nurse, -

Thai ball player, he*swingin', cool an"wll'ﬂ

Korpnology * A T L .
" Some similarities in form between the nouns, pronouns, énd verbs

! .

of Gullah and those of the Hest kfrican languzges and Black American‘

Lnglish may be considered  under such categories as number, tense,

0

-

and cases, ¢ .
* -

1. Number of Nouns, Most Gullah nouns have the same forms

. in both the singular end in the plural, They use a

qualifying - demonotrativé pronoun or & numeral adjective. S

~

This practice 1s common in many West African languageo.

(3

EXAMELES - I ‘got five sister, ' o : v

.

Dat ¥id done foun' eight dcllar an' ‘five centg{’ N

2. MNuwber of Verhs, No distinction is made in form between

the siﬁgular and the-plnral of the Gullah verb which is also

the case in mzny West African languuges.“' ' ' *
EXAIIPLJ..S I do . . Lrun . '
' .you do ‘ you run - o
. . -3 ) . . .
o, “ he, 'she, it do : he, she, it run
. . ' ' . _"'" N . i ¢
B . we do . v, .t~ We o
. LI » . Y ) . )" l . ) .
S < “yoy do 3 Lgyou run .
' Lo T . . s o= }
. . they do . " they run’ . . '

hadd ! ! L VR C . L. * !
t . ' L) n .
##tabsence of the/Brd persbn singular varker -s or =es

.. . ¥ ’

v . ", )
. . o
’ .

. . ~ '

P

.“




‘A Few ﬁord Formations ) o e

21"
. |l . -

De 'éase,oILNouns. Nouns in Gullah huve the same form in all
' T
' cases which are uninflected. Id n%?es of relationship in

. .° Ewe, the getitive is °im11ar1y uninflected. Only 1ts
vt
pasition in the sentence can show the cédse of a noumnr in

* Ibo. The posltion of a noun is the indicator of -thé

" possessrvé singular of -the noun in Ga, |

. EXAMPLES Bill car is down the street. oL
, They be studyin' at’ Rita house.

-

##ttabsence of the (*s) or the posseosive case marker

&

. . o .
The’ Gullah and the West African language speakers use many

aQ

methods of forming words'that are so frequently used 1n‘English.

’ Rather than use a single verb to express the action,.

L

K "frequently thé Gullah user will employ a group of words

,/’ " to describe the nature of an action. In the West Africen

languages, numerous examples of the use|of a group of words .,
or a sentence which is equivalent in English to a noun, verb,
"'adjective, advcrb o; some other part of speech may be fouh
EXANPLLS She didn' do nothin',
They might can come.' ‘

. He might would play in the game if he ain' sic

, -Pete useta would fight his playmates.

2¢  ‘Reduplicatéd Forms, ‘In Gullah many reduplicated forms are

Y . \
‘ used to intensify the meanings of words, 'as is the case with'\

many West African ianguages whith employ reduplicated forms

.

for a great'Variety of usages,

5~ X )
v . 23 ‘ N ,
- “ » N " >

-

\

le The Use of Groups of Words for/;a;ts of Speech, ) }“”/ﬂ}%

e

A‘\,: .
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. EXAMPLES | Whe s y!' béen at, B

I dcne‘%kgght two pencll and plu three booke
They don' h§vq N0 money..

LY

All done did th‘%\but exceg' y' an' me,

) 3¢ - Onomatopoetic Expressions, Gullah Ehd the flest African\
~languoges- are rich in onomatopoetic exp;\%sions. R
. ¢ EYMMPLES  wtRefer’ to"Clargnqe Major's Dictionary of
- x of Afnn;American'Slang . X
. ] ~ ‘ ) Ld .. \\l“w
3 _Sounds . v e

~. B
H - +

'Turner makes the follawing revealing statéments about sounds,
Lol
Gullah and the West African languages--statements one should consider

‘as he analyzes Black American English today._

The scunds of Gullah show many striking~resemblances to
I . those of several, ‘West African languages. When the african
a ‘ came. to ‘the United States and encounterea in English“sounds
- ) “not present in his native languzge, he did what any ‘other
. person .to whom English was a foreign language would have
done under similer circumstances-~he substituted sounds-
¢ from his own language which appeared, to him to resemiule ’
' most clggely those English sounds wHich were unfamilier
3 7 tO h.l.m. . . ' ‘ '~ -

.Gullahs are inclined when pronodncing English(wordstox
syllables that end in a cdnsonnntteither.to and or to dro%
the consonant, The-tendgnby to avoid certain consonant
copbinatinns either by 1nsgrt1ng a vqwel betﬁegn the consonant:
or more frcquently’by dropbing one of them is eviden:; In
some West African ldnguages every syllablc ends in a vowel—-‘
@pe many consonant clustcrs at the ends of words avoided.

« EXAMPLES deletion of -d, ~ed, final -t and -d, :gg, :iﬁ

as in---tes'; des'; bujl'; col'; foun'

.

24
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Intonation - ‘
! ‘ co ) '
I v The following is Turner's findings about intonation in ?uallah; ‘
f - ahd in ‘the West African langﬁages: , : N . g
\;" ) ’ .\ . LY c *
't Probabldy no characteribtic of the Gullah Kegro's
? ) - speech appears so strange. to one who hears thils Y. -
¢ dialect for the first time as 1ts intonation. To :
{ . upderstand fully the intonation of- Gullah one will .
i ‘ have to turn to those riest African tone languuges . R
} spoken by the slaves who were being brfpght to ST '
: South Carolina and Georgla continually! until prac-
tically the beginning of the Civil warh Among ".-~
. these tone lariguages are lende, ‘Vai, Thi, Fante,
oo *Ga, bwe, Yoruba, Ibo, Bini, Efif, and a- few others.
1 - "'« o o « The tones of Gullah Words de npt distin- . )
i ' guish meanings as do tones in African tone languages.- ,
A A There aye in Gullah, ‘however,.several intonation - ™,
: patterus used in sentences, phrases, and words,
! , that 'are quite common in the African' la ages but
: ) & - ,
are used 1n,%ultivated Znglish under sikilar - " v
conditions.<? . ’ T ’
Studies centered-around African'languages (although. these
languageé do have some fea;ures common to many other languages) ,;,ﬁ
have hélpﬁd'lihguists and educt(org see that the| black dialect is_ .
e ‘lnbt'the language of a group of ignorant savages,| Instead, from these
studies these scholars might possibly gee some relattonships betwéen~'f
) the ‘black diulect and the West Africanvlanguages (i.es, an affilid- R

tion with african heritage and background). The relationships
between black and white sﬁééch‘may be seen in a study of creolized

-, [ 4 J .
and pldginized languages, ' ' ) — - ,

Raven and Virginia McDavid immediately recognized that the
real impact of Turner's study would lead to the rcjection of .
many negative notlions about the blacﬁ American dialect: ‘

e o o Afndcanisms in the Gullah Dialcct, ‘dispels
effectively the notions that-the Americun Negro.

lost all his language and' his culture under the. .
impact of chattel slavéry and the plantation. i -
'y . ' A .o |
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§°
as well as slantcd information and negativé notions as they attempt
 to "indicate tha

‘e .

24

Turner's overt statement‘is'imbressive enough: that
an invcstigation of Gullah specech discloses se€veral
thousand 1t esumably derlved, from the langyage,
of the parts of A a from which the'.slaves were’
takene But the lmplicit ccneclusions are yet more
. impressive: that many structural .features of* Gullah'.
, are glso to-hje found in creolized languages of South .
"America and the Caribbean,‘in -the pidgin-like trade
English of West.Afrjica,’and in many sfrican ~
languages-~-this préservation. of fundamental struc-
tural traits is 'a more cogent'\argument for the im~
portance of the African element in the Gullah dialect
(and, by ipference, in the totality of Gullah-culture)

thah any number of d talls of vipcabularys « « o
Turner's wor Jready made  scholars aware of the
importance o Eéican backgrpund in- American

s Negro speech

.

e o o o

Scholars who study Black American English in the future’
hould tak& 1n§9 account the dispellfng of deceptife and Misleading

o

t there is no speech form identifiable as;f Negro

el

origin‘solely on the ba°is oﬁ Negrc physical chaEacteristics~ and

Ay

as they attempt to "show that it is pro some speech

»

YZble tha
forms of Negroesa-and even of some whites~-may be derived from ah;ﬁ;J/)

African cultdral background by the nbrmal processes of cultural

-transmission."g3 As ‘presggt day linguists\sresent carefully

researched information about Black Americem 'English, they might

‘ J/ : ‘ ; ’ :
also proauce positive notions which.might have a great effect upon
- . s 'h‘ ~ i .

T

teachers and sc¢hool administrators., Positive netlons aboat the
‘brigins andfdevelopment of Black Amcrican Engl¥sh could be

instrumcntal in changing negative attitudes thut many educators

.

.4
and students have about the usefulness (in thc cless sToom and in the

community) and the effectiveness of Black American English and about .
P v

its users,

1




' In spite of the revelations made by &?T of the carefully
'* researched information and studies that show the legitimate com
:; . municative and effective use of al&~American English dialects in
;/" ‘ appropriate situations, many teachers believe that the use of’
Non~standard American English diplects and/or Black American English
in the classroom only rc-enforces "Wrong or bad English." Black
American English and other Non-standard American English dialects
are not wrong or bad English," “Phese Non~standard American- English
dialects may and sh;uld be used in appropriate sitdations and settings°
hence, the type of person and the nature of the place and situation
or environment will determine the appropriateness of the use: ,of a
particular’ dialeqt. O
) Before the English composition temcher begins to use the BLACK
AMLRICAN ENGLISH CODE~SWITCHING TLCHNIQUE which &g first presented
) here, he must establish a tone for its use in theg classroom en-
vironment. He must conduct brief disoussions of the history
‘f of the English language gnd Standard Dnglish, and the origins and the
development of Amcrican English, Standard American English, Black
American EngliOh and ‘the other Non-standard American English dialects, _
He must also show the students that Black American hnglish is a
' legitimate communication device, that 1t should and can be effectively'
used in appropriate environments, and that Standard American Lnglish
should be learned for proper shifting and commun\cating (orally and
v~ in wrlting)»when the need (mainly economical, social‘,occupational,

.

- bducational) arises in our complex Amecrican sbciety. e
N : C
. ' . ‘ :

L= 27 ‘. . "
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Before.the teacher can get Non-standard American English or
'Black American English users to learn Standard American English, he .
must get them.to ‘see the neced for it, and hé must motivate them to
practice us ing Stundand Americananglish through interesting, appropriate
and not boring lessons, The teaching process must be a developmcntal.
sequential and dally one which establishes nev concepts and ideas
about lunzucge, reading and vocabulary as well as about written and
oral composition shills rather than throuéh the repetition of a long -
1ist of disconnected drills and exercises.
. There are many known technioueE“that have been used to get °°
Non-standurd Americon English and Black American English users to use
" Standard American inglish, Most‘of these techniques have embraced
the 'use of methods applied to the learning of a foreign langu.ge or |
thenlearning of & secohd dialect. These methods include the .
comparing and contrasting of the.two language systems, These drills
and/or e;ercises hou the students Non-standard and Standard English
for the same feature to be learned to help the students distinguish
between the dialects or'language systems, Irwin Felgenbaum has
,deveiopcd interesting oral Discrimination, Identifica‘ n, Translation,.
_and Response drills which may be used for brief pe?fgzjbof time on a
%égular basis in the class, causing and requiring the students to : v
use natural Standard American English, He believcs that Non-standagd
Lnglish can be useful in tcaching Standard Americen English’ when the
teacher stresses ,only real problem at(reas.Q4 Ruth I, Golden's

Improving Pattcrne of Language Ulage also uscs pattern practice

drills in attempting tO help students to shift from one language - :

« sy«tcm‘to the othcr.fs San s& Ce L1n's.Pattcrn Prictice 1s another

work that attemptu to get block kEnglish users to use Standard nnglish

]

Q in uppropriuto and nctural .,itu::xtions.e6

28_ L




Bl

dfalect users and their dialects. ) - , A

o ! . a7 .
The BL.CK AM.RICAN EZENGLISH CODZ-SWITCHING TECHNIQUE first
~ \ Lo n ! .

L 4

presented and advocated here for use in the¥English compoSition

" classroom exclusively and freely uses Black American Lnglish (often

ridiculed and’ stigmatized), and it also uses the aural-oral method
or linguistiq method and a writing teaching method, This is a
teaching technique designed not to teach the students anything new,
buﬁdo help them to easily and naturally shift from one linguistic
system to another, Hence, the use of Black Amcrican English in the

classroom as a legitimate linguistic system can help students to

Y

speak and to write Standard American English when the need arises
o

and can help them to change negative attitudes towards Nonrstandard

!
White and black student§ in the oral and written English

composition class can be first diagnosed by ‘the teacher at thc begin—
‘ examined * -

ning of the term or semester and continuously/(through their written
and oral asSignments) to determine what dialect interferenTcs or
features or so-célled errorsﬂ are found in assignments of these
students. The teacher‘(both’black and white) who uses Bla .American
English as a teaching tool must first familiarize himself with the

basic features of the Non-standard American dialect. Ralph We Fasold
and Walter A, Wolfram, in my opinion, have produced the - bes% descrip-

tion of Black American English--grammatically and phonolo ically--

for the averagc teacher who does or does not have the advantage of

outstanding training in the areas of linguistics and dialectology‘

This rcference is made to their "Some Linguistic Features of Negro

*




. Wwhich make these particular dialect interferences outstanding éﬁough

. teaching. Some of the dialect features are regional in ﬁature and

for code-switching teaching is necessary. He should select the

28

Dialegte." 2{The teacher does not have to be'flﬁent in speaking Black

American English, but he should be aware of and able to reéognize
—q R Ve

dialect interférences with Standard American kEnglish., He must-

determine whether the dizlect intcrferences used by the students are
features of Black American English., He should then properly 1ﬁ
1ndi¥idusl and éeparate lessuns present the comparing and/or contraste

ing between the Standard American English and the Black American English

v
-

feature or dialect interference the students may be using.
There are'a few basic factors that'the teacher himself for his

own benefit must establish aboﬁ%_the dialect interferences or features
for any extended coverage in lessons for this type of code-switching

carry no siigma; whereas, others carry a definite social stiéma.and
may be damaging 30 the users economically and socially in bertain
situations in America, These features set aside‘sociai groups from

others. The teacher should emphasize features that may be considered

v

stereotypical in nature. A VR | .o

The’teachcr's selection of features or dialéct interferences

cmulles%possible nunber of features to be learned and stressed, and

he shonld teach these well and adequately., The features selected

4
for study in the class. should be those that follow general rules

:‘,

that guver A?on—standurd dialcet usage. The dialect interfcrenccs or

feutures that are selected for emphasis In the BLACK AMLRICAN ENGLISH -
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CCDE~SWITCHING TiCLNIQUE should be the grammatical'features before
the'phonological eatures. Sometimes these feetures intertwine tq
pr?ducg—c§rtain stiématizing*features. General dialect'ieatures ’
sbould algo'be determined and Stressed before reglonal features, '
Olassroom amphasis upon dialect intcrferences should be determined
by the frequency of the features as they are found in the students®

‘

assignments.

PR

Teaching codeaswitching with the Black American English dialect

"rules" as opposed to the traditional Standard American English rules

‘(usually found'in ‘most traditional grammar books) makes students

aware of the dialectal usage that affects them daily, and it gives
them a basls for thelr dialect shifting’ in a way that is not done
traditionally, The BL.CK AMERICAN ENGLISH‘éJkE~SWITCHING TECHNIQUE -
proposed here. requires a basic consideration of the 1nformaticn
present d above, ‘It also requires the.establishemnt of "rules
(based upon Fasold and Wolfram's description) or dialect interferences
or’ features into a set of "general rules" that OOmpare and/cr contrast
Blcock American English with Stand&rd American Lnglish usagee

These General antgorie0 of "rules" my fall under the basic
characteri°tics of many Non~standard dialects. Thepe characteristics
are Sub‘titution, Simwplification, Redundancy or Repetition or

and
Addition,/Reduction or Deletion or Omission in ccrtain linguistic

" environments, The students are given the meahing of each of these_

General Categories and are shown how these apply to the "rules" ‘or
\

features or dizlect interferences they have used in their oral und

written COmpositions.f This wlll hopefully help them to remember the
s




&

areas or categories under which their dialect interferences-fall
and, hence, will help them to switch of shift when the need arises.'
As a dialect intcrference is discovered in an assignment, for example,
in the case of the absence of =S in 3rd person singular present tense
verbs in Black American Englisk, the students are told that the “rule
falls under the category of Deletion or Reduction or Omission; the
same _category. could phonologically apply to the deletion of. -d, -ed
-t,-st, or -sk at the ends of certain words in Black American English.
Oraqrepetition-manipulation pattern practices angd written fluency
dialocues, drills and exercises that sound natural when used in
sentences that have interest and meaning for the listener and the
students may be effect*ve to ald in the shift‘from one dialect to the

other. The drills, dialogues, exerclses, and en composition ' 4

revisions must also use sentences that imp ove vocabualry, punctuation
and spelling. These" types of\sentence may also contain important
information about the students"c eer choices end goals and/or
similar type constructive_and meanirngful enridhment type sentences
(i.e., literature, history, current events, avocations) Frequent f
reminders about the General Category of the dialect interference or

XN

"rule" as 1t appears in the students work will re~enforce its use
in the students' oral and written compositions, “ ;

The English composition teachcr should also be awar@ of a se -.
much information and many re°earched facts about the effectiveness of
the use of Non-~s tandard English and Black American English, other
learning and teaching activities, strategies, approaches, and methods.

His use of such materials night hopcfully solve some of the many @« .

.
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'open—minded.and ever willing to,try, toaching "trategieo he hus nevég

1‘ X 31

problemﬂ qe feces dally in his compositicn classes. AS he attempts }%%-“

to improve the nglish compouitions of his students, he must remain ‘

tricd befo e in his classes to help his students communicate better ~
and more f uently., First, the téachef must put into practice'some
innovative cohcepts in his\féaching of’éngliﬂh cgﬁbééition. He needs

to learn gs much as possitle about the various dialects his studants

use, He glso needs to be avare cf the similarity between ®tandard

colloquipl oral English and Noggstandard Inglish dialects--especially '
Black American English,. | i '

anging his\negative-attitudes (if‘ﬁe has a;y) towgrds his
stud¢nts' linguistic and cultural backgrounds and helping his students
to’ﬂo the same.are main goals for:eacn,English'cpmposition teacher,
Mo;e attention needs to be gi&en to fluéncy‘than to correc%nesé in

the evaluation of language assignments’ (orafhand wri%ten). The °

‘teacher should be aware of the ideas.thct "right" medns .speech that is .

”

‘appropriate to a situation and "wrong" means spcech that is likely to
: pd%‘thd students (or speakers)‘to.a disadvantage. Emphasis should
‘ be-piabed upon the fact that the use of' Non~standard dialects can

parm individuals at sometime, but the speakeré'ghouid be encouraged. -
to retain their native.dialects and to use them when they are‘in.
home and community situations, only shifting dialccts when necéssary.

In addition, theAyeacher who is interest¢d in improving instruction
in oral and wriften.EnglisH compbsition may‘diso use the foiloﬁiég

teaching strategles, activities, meihods, alds, und approaches that

PR

g
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freely use and apply teatures of and information About Black American
English; other.ﬁon-standard American dialects, and Standnrd'Amcrioan
English; and that ahow the close relationship between the diverse

cultural, social and ethnical backgrounds and language usage in 1[\
America: - ' _ ' _ i ¢

- e

. le After appropriate diagnosis and examination of students‘

compositions (oral and written), use the BLACK AMMRICAN
" ENGLISH CODE-SWITCHING TECHVIQUE (oral snd written) ’
‘ drills, exercises,dialogues, and conversations in the

English composition classroom when iﬁkis necessary for

~

shifting from Non-standard to Standard English,
2. Discuss the “history and “he development of the English

language, ,

.3. ‘Discuss the history and the development of StandardsEnglish;

4 Discuss the- history and the development of American- Lnglish.

5. Discuss the history and the .development of Standard American
%ngli shy

é

6o ‘Discuss the origins and the development of Black American

English and other relevant social and regional Non~standard

American dialects._ T .

’

7. Examine various dictionaries~~tne Dictionarv of American

. 3 [ coL
En lish, the Dictionary of Americanisms, the Dictionar&’of‘

Afro-American Sldng, and the 0xford Enpglich Dictionary.

8, Discuss the lexicak richness (borr0W1n85) in American

a - English and Americanisms, ’

‘ ' .
. e
N /. i :
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3

~ 16.
17.
18,

"19,

.
‘-

Lot Adh

’

* Discuss how, lanjuzge operates in the communication process, -

- Dlscuss the concept cf language change,

T MOV W TR S T T YRR Teeeeew R ek Al - : Ay pratonry echibintibin, angiuiiind -y 17 .'..ﬁ.‘
’ I

4"-.,“
~

? . .

“Play representationo of different. American English (btandard

and ,Kon-standard) dialects,

Discuss the concept of dlalect appropriateness.
Discuss.the major dialect areas of the United btates,
Discuss thexcauses and/or effectszof cultural diversity and
language/dialect usage in the United States. _
Discuss the usc of the dialect atlas and the various dilalect
atlases of the ‘ﬁlnited States,

Discuss the'tybes of American English, o
Disguss +the styles.?ﬁ American Englisnff)//

) American
Have students classify and use various black/verbal strategles :

o

through the presentation'of oral and/or written examples
(1.ee, Jiving, runningdt down, copping. a plea, rapping,
shucking, signifying,.and sounding).
© American )
Make the students avare of the bluck/iolk- literary tradition -
(i.e., black folh “tales, blues, spirituals, ballads, Jokes,

and secular songs by anonymous and/EnOWn black American)

e

‘writers).and 1ts ‘effective use of Black American English.

-

Sh@w the students some examplcs of thc use of Black American

English 1in the mass media (e.g., mo#ies and television).
M

Discuss the non-ef{gct_of the._ diversity of AmericTn dialects
-

] Js — .
\!

Have students write and present orally gkits for role playing

upon baslic communication in the United States,

in Black American English and Standard American English and
practice the use of each dialect %n appropriate,situqtions.
e - ) . ’ /

a

. | . , h ] \ _ .
& ‘. .
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24,
25,
26,

27,

28,

29

30,

34

¥ * -~

Use bluck American folk literary traditicn materials (written

cr spoken) which mzke use of Bluck amecriczn knglish for

‘thehBL£CK JMURICAN ENGLISH CCDE-SwITCHING TECHLIQUE drills,

A Y

exercises,ctc,
?lay word gemes. . ' ' -
Conduct.vcrbai contests,

Present and drild contrasting
(in Blac@/AmEfigg;’;;;lish’to

to shif% tc'Standard American

) »
minimal pairs of words
Standard American English)
English spclliﬁg ané/pronuncia-
tion, . ' /‘ B

.

! »

N
as oppoged to those dialec

Discuss dialect interferences found prima ily in written
compositions

"mainly in oral compositions.

Discuss the- similarity between Standard cnlloqulal oral
English and Non-standard American dialects, especlially Black
American English,

Uce group methods with interchange between Non-standard

English spcakers and Standard bnglish speaker,

Provide many opportunitieu for students to use their own

#

ﬁnative dialects in claﬂsroom »ituations.” )

31.v Discuss the concept of xegional, cultural and\social (home,

524

peer group) language and usage.

1Y

Discuss the idea of respect énd tolerance for language

and dialect divergenccs.

-~

interferences found

o s

2%,

A
\

A

\
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>




33

34,

350

A |

Al

Have students write and/or speak Lbn-standard dialect

It

cational, occupational),

themes'(fiction‘op non-fiction) bused upon folk American ~

‘literagure'With Em;hasis upon Bleck imerican English dialect

- usages

Discuss students' occupational goals and other needs for
the use of Standard English in American society,.
Read and discuss ihe use of va?idus Non-standard dialects

in folk American literature,

is hopeful that fhe English composition teacher who‘uses and
applies the above mentioned information in his‘classroom will get
better and"ﬁore fluent oral anq'written comﬁositiog§ from his students
end will,aiso develop positive attitudes in them in regards to the

; effective use of certain Standard and Non~standard American dialects

for appropriate situations and environments (cultural, soclal, .edu= .

.\

\
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