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.

- What Research in Reading Says to the Teacher of En‘glish

Do you remember thus old verse®
?

1
* .

. T CeNupkpe :

R

The centipede Was happy quite
Until the frog, onc day for fun ¢
] Asked, “Pray, which foot comes after which®™ .,
— Fhis threw higmind to such a pitch .
He fay distracted in the ditch
. Considering how to run!

v
.

The English teacher, ashed to teach the skills involved in a prqcycss which he
performs almost as naturally as he breathes or runs, docs not he in a ditch, but
he is, hike the poor centipede, driven nearly to distraction.

He hnows well the increased pressures of the throngs of pupits whom he must
teach to read if they are to survive in today's competitive socicty and whom he
hopefully evpects to hook on books—if not on hteraturc. HCQCcognizcs the
mportance of power mn reading. Yet, frustrated in his attempts to tcach English
to pupils who lack adequate reading power, w ishing scgrcﬂy that somcone ¢!.c
would tahe over responsibihity for dealing with the situation, but knowing that
a large part, if not the major part of the job rests heavily on his own shoulders,
the traditionally prepared Enghsh teacher needs help. And he needs it fast. He

"needs help in closmg the cnpphng gaps in his almost certainly outmoded, cven

though recent, professional background. He neceds h‘clp in siphoning off the
pertment results of vast rescarch in reading and in interpreting and applying these
results to mmprove hus own understanding and his omn teaching. He nceds specific
concrete answers to his many questions.

During the decade which has clapsed since the puhhcation of our first bullctin,
significant social, ccononue, and edugational changes have taken place. Research
has generated new areas of scholarly specialization. The content of “English”
15 hemg continuously reevanuned, redefined, and refocused. Conscequently the role
of the teacher of English is being rc.lppmiscd and reshaped, and his preparation
for that changmg role 15 thercfore beng redesigned. At the same time, the high
school population has multiphed. Attention—and  funds—of the United States
Office of Education now mcludg Faghsh and rcading in therr scopes and rescarch
in these ficlds has burgeoned. .

I he new-model rcspnn;slhllmu of (hubl“,llgllbh teacher have far outrun his old-




modcl preparation. Colleges and universities that prepare tcachers are in the
process of clmngmg curricula to mect changing needs. But rcmoling the academic
~ and prnfcssmn.ll m.lclnncr_\ 15 an imvolved process, seenungly gl.m.ll m 1ts speed.
The needs of teachers wlhich pmmp<cd the Ruhlic.nion of our original bulletin
stll obtam. Qur purpose 1s the same - to go bed ond mere objectve reporung to
select, meerpret, and apply rescarch in reading for the teacher of Engllsh. Our
four ongthal tupics have been retained, the chaprers l)mught up to date and
rewriceen, Four new chapters have been added. )
The content as previously is imited to rescarch in the areas of greatest concern
s tothe “Iav " teacher of English; as contrasted with those of the rcadmg.spccmllst. ~
These studies comprise systgiatic emprrical investigations which present quan-
uficd ﬁndmgs. analy ses of data, and conclusions, Where such “hard-nosed” evperi-
mental research s not avatlable, other works are included such as descriptive .
analyses, status studies, and surveys, The bulletn focuses on the implications of "
these ﬁndlngs for the classroom reacher of F.nghsh. It attempts to hclp him find
consistently - better answers to his .sc.nrchmg questions and 1y organized around
the follmnng interrelated aighe topics. . . g
v .
What does researchan seadimg reveal ' .

—about reading and the teacher of Fnglish?

—about rcading and the high school studene: -
N v
. ~about atutudes toward reading* \ v
. . . ¥ .
w —about successful reading programs? ¢
- - . | ]
. \ —about practices m teaching reading® o
’ M N )
- —about readmg m the contene fields: i ~
s £ E
—about materls for teaching reading® ‘ 7 - *
8 £ £
e —about evaluation n rcnding=
The generabise in English 1s sull the keyv: teacher m the country s thousands of
«ecnmhr\ school Fnglsh departments. Tt is o hun that thisshullenn 15 addressed.
M ALG.
b »
!
- R . ’
.
- ’ ;
*
~
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What Does Research in Reading Reveal—

Abo*lt Reading and the Teacher of English?

’ -

M. Agn\ella &bnn .

« Former member, School of Education
Bqston University
Boston, Massachusetts

| ~
I, -
[ . . N

.

What Is “English”? ments of English. According to Parker
i °, (24), speaking to the Association of De-
. This qilcstion “What is Englsh?”  partments of English: -
has a fnnL?lIi.lr sound. But thc answers
are clusive and continuc to shift. The ... “English” gs a rccognized academic
cffect 1s nt foremost concern to us here, subject was not sclf-begotten, nor did it

spring fully armed from the forehead of
ancicne rhetoric. Tt is a normal and
legitimate child. It is not a foundling. .
Present-day [teachers] should be more

for the way we define English detcrmines
the way we preparc teachers of English,
Our prcsc}n dilemma—the nced for En-

ghsh teachers to teach I“C.ldl.llg as well as aware, therefore, of its once proud par- .
the shills n cessary to read literature, and ents, buth of whoum are still very much .
the lack of preparation for this task— alive—though hving apart. . . . ’

has a curigus history. Examining, cven Fnglish [as a discipline in Amecrica]

cursnrllv, the sources of this prcdicﬂmcm was borirabout 100 ycars ago. lts mother, R

the eldest daughter of Rhetoric, was

can be revealing .and instructive. The
Oratory— or.what we now prefer to

following bricf look at the academic |
N ' anc © fltoday’s English teacher mayv call public speaking or, simply, speech. -
ancestry of today ghst . } Its facher was Philology or what we now
help clarify how he acquired his many call lmgustics.  Their  nnarriage, as 1
hin ind why he does so many different have suggested, was shortlived, and En-
things, as well_as fluminatc his Topsy- ghish 15 therefore the child of a broken
like growth. home. This unhappy fact accounts, per-
In s rehfively short history, English  haps, for its ~arly fecling of indepen-
in our ’SCC()1‘<1nr_\"-scl1()()l has” changed 1ts dence and its later bitterncss toward ;

both parents. 1 date the break with the
mother, however, not from the disgrace-
ful affair she had with EFlocution, but
rather from the founding of the Specch

character many times, and more im-
pnrmml_v. it| continues to change in re-
sponse  to diverse pressures and influ-

-

crces. Among these, ot of the most Assoctation of America in 1914, . .. and .
- mportant ha been the shlfnng cmphascs the develuping hostility of literary schol- .
within coliege and  university  depart- ars tu Run-prescriptive grammar, Nnew
Q i 1
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WHAT WE'KNOW ABOUT

rermmology, and the ngors of linguage
study. Sphnter groups, form when their
founders feel therr mterests neglected,
and English teachers, absorbed in what
they considered more imporgant business,
were gdeed ncglcntmg speech by 1914
and losing all vital concern with hin-
guistics by 1924 . ..

the teaching of Enghish [as distince
from Fnglish studies] is a fJohnny -come-
lately . . srill wrestling strenuously and
confusedly with the ininal problems that
mass education has suddenly and greatly

aggravated. . . . [We] are sull fumbling
and faddish and lacking  well-defined
als. .. .
L W
“Enghsh™ in the Umited States very re-

cently- becamie an accepred  acadenuc
subject, grew to maturiey, over-reached
itsclf, and planted deeply the seeds of nmost
of its subscquant troubles as an agadenne
disciphne Farly chairmen and early pro-
fessors of Fnglish litcrature were w illing
if not cager to increase the p:csrigc of
their u;};jccr and the numbers of their
studentsgand course of{c.rm);'b ~embrac-
ing, not only 1171?’7{1{§L%Mng Fn-
ghsh grammaar and the history of the lan-
guage and even, whenever possible, com-
paratise phile lug} Y. but alo  rhetoric,
which nopmalty included, bf course, ora-
tory, clocution, and ail forms of written
composition, let us remind ourselves
of the full scope of the aggressiveness
(some woyld say acquisitiveness) evhib-
ited by the department of “English.”
They were later to embrace, just as
greedily | journalism, business writing, cre-
atve wniung, writng for engineers, playv-
writing, drania,and theater, and American
literarure, and were eventually to be of-
fcnng courses in conteniporary literature,
comparative literature, the Bible and
world classics i transtation, Ameriean
cvilization, the humanities, and “English
for foreigners ™ In sum, Fnghish depart-
'mcprs becante the carchall for the work
of teachers of extremely diverse inrerests
and training, united theoreti ally but not
acrually by the common use of the mother
rongue. Disintegration was therefore in-
cvitable. . . .

. - !
Thanks . first to 1ty acidennin ongins,
and then to the spirit of compettion

[

‘“F

HIGH

CHOOL READING

and aggressiveness engendered by depart
mentalizaton, “Enghsh” bas never reall;
defined itself as a discipline. . .

As might be axpected, English  de-
partments in the secondary schools were
carly influenced by offcrings in the aca-
demic institutions. They also reflected
the interests and L‘ompctcnclcs of thear
teachers, who taughe, in diluted form,

what they thenmselves

had been taught.

Ultimately 'Eng ish became  tradition-

bound, remote fr
sccongdae™school,

Other influences,
and lasting, wecre
ricula. '1'rcmcndousl_\
ments  brought
among pupils, and
the impact. In an a

mmediate, cphemeral,
at work on the cur-

m the reglitics of the
A ind faintly redolent of
.mothballs. Graduplly

recaction sct in.

increasing cnroll-,

increasing diversity .
schools recled under
tempt to scrve better

the wide range of ktudent nceds and in
responsc to socio-cyltural pressures, pro-
fessional organizatipns and committces

hcgnn to c\crt stro
few of the major onks
As recently as

leadership. Only a

arc included here.

he late fiftids, the

prestigious  Curricullun  Commission of
the National Councilj of Teachers of En-

glish, long at work

der Dircctor Dora

V. Smith, published} The English Lan-
guage Arts in the Seqondary School, the

third volume of thei
riculum serics (7).

five-volume cur-

his publication of-

fered assistance in des igning the English

program to dc,\clop
rcading, w riting, spea
and to meet vouth's ne
turc. It helped to nan
English nstruction ar
focus., Implications fo
of teachers Were clear
put into cffect.

compgtencics in

king, and hstening
cds through litcra-
fow the scope of -

d to slmrpcn its
- the preparation
and began to be

Fmphasis in college dntrance examina-

tions had changed fron
to be covered to 1nen
skills to be dcvclopcd‘

.spcciﬁc content
al processes and

persists cven today!)
Volume 111 say i

(But Silas sall .

g}:; authors of

|/ -




. READING AND THE TEACHER OF ENGLISH . 3

Adthough the sccondary schools of this
country have never served college-hound
puptls exclusively, the sticcess at college
of their students who go on to further
trmung has alway s been a major clement
i judgnients of the guality of their in-
struction. How to care adequately  for
thuse prepanng for college, induding the
so-called “gifted,” and at the same unie
mect the needs of those scehing a termiinal
education in high school Gs a prgblem
confronting curriculuni mahers, An cqual-
ly perplening tash 15 how to prepare stu-
denes for college and ar the same tinie

fur Iifc outside an acadenne environment.
< (pe139)

Later they add:
.:5‘ C o

-The trend w scho®ys with a small staff
and limited enrollmént was for many
vears to let college entrance require-
ments dominate the high school program.
The last two og three decades have
seen signuficant ctforts to consider the
prepatation of all students, whether bound
for College or nut, for the dgnrands of the
world ourside the school. Z(\i.m_\ schools
have made changes in this direction,
Others  have been uprouched by the
movement. . . . (p. +0)

The Committee for Volume I gave
forceful recognition to reading needs and
the 1mphcd compégnce of the teacher in
meetng those needsNOf special interest
15 Chapter .6, “Develo igg Competence
i Reading”(7). The fiye parts of this
section dJiscuss: \

_Reading—An  Al-School - Responsibiliey

**Major Strands of the Developmental Pro-
gramn in Reading

* The Special Province of the Fnglish
Teacher. Developing the Fssential Skills
for Rcm‘ling L.iterature ; o

.

‘Runc'dml Reading in the Classroont .
‘

Identification of Individuals * Needing

Clinical Help
w .

The. pnportance of dev eloping slalls
for literature is stresscd. .

>

Maturity in apprgeciation of literature pre-
suppusts the debclopmient of shills essen-
tal to reading the various literary ty pes—
novdd, short story, poetry, drama, biog-
raphy, and essay or article. In general,
these skills involve specific  application
to literature of the basic silent reading
shills with the additional consideration
of difficulties pused by the different lic-
crary types. Again, the teacher’s essential
tash is to tnain students to think with
varous kands of literary material accord-
ing to the purpuse in reading. Of cdurse,
these shills, like any reading skills, will
dovclop gradually according to the read-
er's intelligence, interest, .and general
maturity. (p. 179) :

This general statement is followed by
specific bréakdown and discussion «of
sub-skills under cach of the six literary
types. .

The publication of the NCTE Cur-
ricplum Series was a part of the revolu-
tion of the fiftics. Across the country,
English teachers began to form com-
niittees, to reassess their goals, to revise
their curricula, and to recognize their
neced to continue and extend their own
prcpargtion. der the influence of the
series,’ new, flextble, tentative Guides in
Enghsh Linguage Arts began to appear.
A wave of much nceded, long overdue
curriculum Xeform, ahnost tidal in pro-
portion, was $¢t in motion.

In actual Jpractice in many scs?ols‘
however, entphasis came to be fodused
on skills to the neglect “of Substaﬁt%fc
content. Incvitably, further changes be-
came necessary. New scholarly rescarch,
particularly in language, communi€atioh
theory, and the learning process brought
about mounting concern aQ:lydiscontcnt.

Strong new influences cre_s8t m
nrotion. In 1959 the College Entrance
Fxamination Board appointed the Com-
mission on English, with the broadly

“stated purposc of improving the teaching

of English in America’s schools afid col-
leges. Their influcntial report, Freedoni
and Discipline in English, was published
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in 1965 after five vears of study and -

‘experiment, including twenty  sumuner
institutes in various parts of the coun-
try, which brought together school and
college F,nghsh teachers. Theirs 1§ an-
other answer to the question, “What is
English®” (5).

4

It {the Comnussion] sought to cnu)ur.‘xgc
and facidiare a gradual nationwide -
provement in curriculun, teacher tran-
ing, and methods of dassroon: instruction,
Its stared godl was to propuse standards
of achievement for college prcr)’nmror,\
students and to suggest wavg of nieeting
than, The Cominusstion’s concern with
college preparatory tourses in sccondar'\'
schools may seem to have been narrow

but better teaching of able stu-
dents affects the whole school . B U
making this appentment {of the Coni-
musston on English] the Board reflecred
widespread concern that secondary school
English, through a long process of dif-
fusion, of trying to meet many needs
not met clsewbere in the school, was in
danger of losing its identity altogether.
Somicone’s wry comment that English
teaching” was npt a profession but a pre-
dicament seemed too close to the Truth
for comfort.

. In the later clamentaty years . .
the group [rcading, spelling, word study,
penmanship, coniposition, oral work] is
gradually compressed into a fifth of the
school day and is merged into a single
subject called “Fnghsh.” The compres-
ston has ment because 1t bpags rtogether
several activities that have much in comn-
mon, but it also has defeces. In the firs
place, 1t makes scparate what is naturally

: .
a part of other subjects. ... In the second

place, evactly because * the composiee
called “Fnglish,” as it emerges from the
clementary school, bears on all studies, it
invites a further accunmlation of responsi-
bilities by the Fnghsh teacher. At one
pole, the” study of logic may bc\ﬂd&lcd,
though 1t 15 surelv as much the province
of geouetpy and physics as of Fnghsh,
at the_ather, soctal conduct (how to use
the 'ultphom, how to write letters of

imitation, how to face teen-age  prob-

. ’ 19

HE KNOW ABOUT Hl(iH SCHOOIL READING
t L

leinsy miay  elaim, time and  attention.
Whatever may be saud abour the absotute
worth of somie of these niateers, ir is clear
that inclusiveness is not a very satis-"
factory principle of organization for the
curriculum in English. B

What 1s the school and college subject
called “Fnglish™ ... The answer rests on
the unsrarrhhg nssumpr‘ﬁ)n that language,
primarnly  the Pnglish language, consti-
tutes the core of the subject, and on the
further and cqually unstartling, assunmp-
tion that the study and use of the En-
glish language 1 the proper content of
the Fnglish” curriculum. . . .

* The Fnglish curriculum in the aver-
age secondary school today is an unhappy
combination of old matter unrénewed
and new matter that rarely rises above
thetevel of passing concerns. Macbeth
vies with the w riting of thank-you netes
for time in the curriculumn, and lessons on
telephoning with instruction in the pro-
cesses of argument. ¢pp. 1-3)*

With specific reference to the build-
mg of the curriculum, the Commissiort
states (5), “The catchall character of

many English programs results in con- -

fusion of purpose and diffusion of re-
sponsibilitics, both inimical to good in-
struction”, and in its recommendations
1t sought to achieve “that clarity of
definiton [which] is of prignary impor-
tance.” Especially pertinent to this article
is their 'recommendation: “That the
scope of the, English progrf)m be de-
fined as the study of language, litera-

“ture, and composition, wrigten and”oral,

and that matters nat clearly related to
such study be eacluded from it.”

This CEEB report was a part of the
curriculat reform that began in_the carly
1950s and has swept over the schools,
clfc‘cnng dramatic changes in the class-~
rogats, Its influence was strong and per-

asive, and the triadic curriculum (lan-
guage, Yterature, nnd.composition) tooh
hold. Ofe of its effects was decreasing
emphasis on  teaching the supporting
ql(il}l)s, including rcndlgg. . PP "

>
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. READING AND THE TEACHER OF ENGLISH 5

These influences have been salutary
but, fortunatcly, not final. Perhaps, as
the CEEB report says (5):

Restlessness about  the qualiny of 1'n-
glish mstruction has cvisted among I n-

glish tcachers for decades. Tomay be -

trtue that thoughtful I nghsh teachers
have always been and always will be
dissatisfied with thar perfonmance, be-
causc knghsh, unlike orther subjccts, oc-
cupies a central position n the nstruc-
uonal program of the country’™s schools,

s poy)”

Ferment, feaven, and new ideas are
still at work producing necded’readjust-
ments in definition, and consequent mod-
thications jn the preparation of English
teachers. Dissatisfaction and debate over
the curricolum guides of the '60s in-
dicate that Llnngcs arc ag.un nnmmcm
Tcachors ar¢ becomin uurcmngl\ un-
.m at the practicil cf%cus of the triadic
organization of Engligh, which in opera-
ton i the schools agnored mdividual
differences and put dlSpl‘()p()rnUll.lKC ef-
fort in terms of class hours on litcrature,
written composttion, and language, with
little, or at worst alnmrost nonc, qn the
skills on which competence in these very
arcas is based.

Omo recent far-reaching influence on
dcﬁnmun with implications  for  the
prcpqrmun of teachers of Enghlish, 1
the Nattonal Defense Education Act.
Meckel (21) says: ]

NDEA legislation has rurné\d the atten-

tiwn of the countrv to the most *hasic

p.uhlun of democratic educanon  thé

nuprovanent of dassroon cxperiencey n

cssential academic subjects of those pupils

who have been the most difficule’ to
The avafability of federal funds
Tog{h\i;purpusc is therefore the greatest
pusitives factor i tcacher cducation to-
day and the greatest cducational achicve
~ ment e the history of the American
people. As long as NDEA provided assiy-
tance only to mathamatics, stience, and
furcign Llhgu.\gcs. itanamly benefiteed the
college preparatory students  in our

<
-

schools. With the addition of Enghsh
assistance became extended -to the
[subject] required of all pupils through-

out thar entire public sch()ol eapericnee. *

* Provisions for reading . . Jtuake the act a
picce of Igislanon prcunmcml\ on-
cerned with u.uhmg and teaching meth-
ods . ...

One result of this federal legislation is
that it 1 apparently gong to torce us to
reconsider the dc?nm()n of our subject.
During the iast few vears, coneurrent
with the efforts to unprovc the lugh
school English curriculum of university
preparatory students, attempts have been
made to formulate a new definition of
public school inglish instruction. Con-
siderable consensus dev clopcd around the
definition of English as instruction in
tanguage, literature, and  composition.
This trnivium, it has been argued, con-
stitutes what is essennal in Enghsh. Fed-
era legislation appears to be forcing us
toward a neyw. onentanon. In Wash-
ington ¢he triviunn seems to have been
rt.u;gm/(.d as not comprehensive cnuugh
to serve as a definition for federal legis-
lation that sccks to improve the En&hsr
instruction not only of the Triore- ca-
pable studgnts in our schools, but of those

\x\ hose culpure and environment have not

provided educational opportunity, those

ho lack reading proficiency . . . those
fox whom the learning of rngllsh skalls
has been and still 1s a serivusly frusrr.mqg
and unpleasanr process. Ccrmmh the tri¢-
rum tends not to dircét our thinking to-
ward the oral aspects of language, which
linguists would see as essential in our ap-
proach to I nglish usage, in teaching the

*culrurally deprived, 1in teaching 1cading,

of n m\tr'ucnng those for whom English
15 a sccond language. The trivium has en-
wur.\gul the 1dea, Lspccmll\ among those
who are nclined o be cungemal to it,
that the teading of reading—at least at
lower lavdds of skill—is not really Lnghsh
teaching ar all. It is, of course, posslblc to
put farward strong argunients for this
putnt of view. If we hold it, however, the
consequences for Amierican education are
very great. Not only the nature of En-

thish 15 ar stake in the issuc but the vehy
*ururc of pyblic education.
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So tar this paper has been prananly
concerned with the contanuously chang-
Ing definition of 1 nglish™ and the grow -
ing importance and recugmtion of the
rmdmg component. In suminiary, nay
I stress the pomne that these aspects should
be pereened within the alwayvs rem-
porary - frameworl, of the totat pro-
gram, the emerging ddmmon of which
nn\ be tentatvely stated a “nghsh™

lnguage, lm,rlrurc (ulllpu\ltl(nl AND
the supporting shalls of reading, writing,
spcnl\m v, and histening, It lmgms to ook
now as if we are about to have another
wedding m dhis Fnglish family and bring
together in prndmmc assoclation these
two amportant mam branches. the cog-
meve and affecove aspeers of content,
and  the suppnmng competencies. or

skills.

What Is the Reading Component
of "English"?

What 15 the reading componcnt of
“Enghsh’™> What are the aspects of read-
ing for which the English teacher has
responsibilicy > Emphasis throughout s
paper on che skills mvghed m nter-
preung writeen sy’ mbols and on these
required for rc.ulmq with depth “and
insight should not obscure the ultimate
purpose for which these skills are taught
—yse in the cogmuve and affecuve pro-
cesses of pmdum\c thinkmg. The sci-
ence and art of teaching English come
together here laving a sound foundation
and l)uﬂdm(r rlu superstructure whldl
mahes pn\slhlc pm\ cr and delighe i lie-
cramre. o lose sight of these mam goals
Would be snmcrlmlg like gerting stucl
with fngcr cxererses n plaving the qumr
msrc.ul of making real lllll'sl( Or to min

1.another metaphor, hke nn]\mg w hite
sauce lcarnmq to cook You're not
J um%m}lus vou can do st. Bue also
vou'rd®not a cook af that’s all vou can
do The same of the garhe here 15 use

What skills comprise the reading com-
pnncnr- Definivion is agam i prder.

Y o .
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.

Rc!c‘mh has not ver ssobted all the
shalls mvolved i the comples act of
rcading, but cettam ones are Kirown to
. be basie If the secondary school (dluld
presunie, optinstically that pupils enter-
g unior Iugh school had mastered the
primary decoding shills, and. could usé
content and other comprehension shalfs
to unlock nicaning,
pe¥ent i the scwnﬂlr\ sc,luml would ~
still have o mclude provision for devel-
oping - niore soplnsm.lrcd vocabulary,-”
and for further refinement of the shalls
necded for reading factual magernal and
for reading  literature. Also,  because
many students sit 1 a scmmhn school
but pcrfurm at an Llumnmrv‘sdmnl
tevel, the reading component for some
tinic may need o nclud ¢ morce
primary shills. ¥ . !
Anyv lisang of skills included in the

. ra.ulmg component of Fnﬂrllsh Is tO some

degree .1rl)1rr|r\(l-mr the fnllm\mg one

by Gunn and dfthers (15) is representi-eg

fthe <

% A .
POCABULARY SKILI.S—ability™ (()/l}\C’
content clues, to use phonctie and sfruc-
tural anals sis, including s\ll.llm.m(m to
wse the glossgry and the *dictionary, to
Lutihize wide rd Jtcd reading to enrie h and
extend word ol

%COMPREHENSION SKILLS — abiliny
ro find and to understand details and main
ideas, to relate supporung details to main
wleas, to see and understand the sequence

of wdeas or events -~ .

SIL’I')} SKILLS 1OR WORK-TVYPE

READIN G-abilitv w0 define a specific
purpose for rc.ldmu to adjust the method, .
of readimg to one’s purpose and to- the
nature of the matenal, to locate informa-
tion, to use informaton, to remember
what is read '

CREATIVE-READING  SKILLS— shills
of a higher order than hteral comprehen-
ston—ability
make mferences, to anticipate events and
to predicr outcomes, to use ideas ganed

through reading i 4 new situation, to se-

12

the rculum com-,

to draw cofclusions and to |

o
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.

leet and to use several sources ot intosina-

' ton e solung a problan, o judie the
. validity of information and to identifv

the wrter’s purpose, to rdisungaish be

“tween the rddevant and the ndevt, or

the imgortant and rlu unmportne, to
dl\“ﬂ"!ll\h between catse and etfeet, to
dx\nngm\h’lur\uu\ tict and opinon

3 - N
NYHERATURE —=SKITLS - AAND ADl-

PRECLATIONS understanding and ap-

. precanng -how hiterature can enri h pet-
sonal Iivmg through insightsinto the wavs
others tedd, think, and live,

vealy tme and setung

. how satting
ntlucnces plot and xhu(nru

fharacteristies ot different hiearany
tormgs " atfecr the wninng and  reading
of hiterature, how  thoe reading of hit-
. eratur s enriched by \1\»11.\11/11\}5r charac -

ters and settng, how fied s cnr._u‘hcd by

how

. < “hanng  chanacters” conversation and
Volees,
the fetfeens] ot wlhng o story trom dif-
ferant_pomts of view, the wse of tlash-
backs and other timi patterns, the wse and
nnportance of torcshadowing clues, the
use of (1(\&”}3“\\' and eftecne enpres-
: sloas, the use ot sy mbals fand| fizures ot
( Speech. the use of humor, satire, rony,
,

. .
the mood and how the poet creates 1, the

. cffects ot thyvme and rhvthm i poetiy
tpes-of poctic tdrm, the effectiveness of
word sounds i poetry,

¥
the onhainconent ot hraaturg through
otal rcading, the enjovment of hiterange

i thiough appreciatnne hatenig **
. . . .
Fach skl oy such a0 listmg s
i taakity o hittde dlustar of sub dhalls
£

ERI!
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how ircrature e develop aestheri
. vl
how hperars stuations can bé used to
unduxr,\ml oneselt and one’s ite
.
sy
- *
. hgw i authos dcwlup\ plot .
hatw [he) ravaals dhatactar, how he re-

~
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which m practce mas need further
breahdown to meet the \\1dc rmgc of

student needs., .o

Artemiprs to handle- the chqu needs
ot the teemng, dcp.mmcnr‘ﬂuul secon-
dary sehools as ¢ not been phenomcn.ll-
I successful. Afrer reviewing rescarch
n reading i 1963, Fownsend (31) sum-
mattzed the mlubing effeces of certam
organizational patterns

It scems probable rh.\r the devetopmen-
tal sequence of a progrm m study shills
v mterrupted by the jumor and semior
high  school practice of  departental
work  Smee the position of - the whole
reading program mn ghe secondars vears is
not by anv means settled, school practice
vartes a great deal. One school mav mahe
radimg an adjunct of T aghsh and hine
studv shlls to lirerary maternals 1t thus
school then expects the teacher of the
content \uluutx to mMstruct the requurg
menes s ghey bear on reading, it may be
courtng falure Thete s a Lk of ex-
petience and tramung an the teachig of
reading to contend with, and the epgrent
stress on subjget matter  specialization
nray produce teachers even less conver-
san with lc.u'hng problenis,

VMote (1)
1Y
simulat

Surehy the teading program stands 1o
o uffer trom mereasing speaalization f
rln aypertence ot the jumor high school
v duplieated. Here we have seen de-
partimentalizatton make every reacher a
subjoct \pul\hxr ¢m ntent, f not
ticy and done 4 tcacher of reading We
have tried to patch wp the sttwation by
creaning extra reading Classes that wolate
Skills msttucnion trom the learning of
subjcct mateet, or we, have tried, with-

‘ MICCESS, 1o rrﬂm S

recenthe Farl voiced 2

ldc.l'

=
o

~
-~

notable
specialirs i methods of teaching r
ng .

outr

~ Cartamly, pupumg reachergto teac
amv Disung of  discrete shatls does not
mihicate  the sum  of * preparation for
teaching the rading Qfl.umfmm-nt of Fns
uhsh Vore nnpmmnt u(‘n rl;.m prep-

‘{-

L3
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8 WHAT WE ENOW ABOUT HIGH SCHOOL READING

aration for teaching the shills, 1 prep-
aration for duclupmg in students the
abilities, habies, and athitudes which lead
toward real hteracy. These mclude the
five discussed by Squire (27) i “Literacy
and Literatufe.”

L Competence m advanced readmg
skill-Competence in comprehending the
nicaming of difficult passages. skill basie
to the development of literarv apprecia-
tion. ©

A .

2 Competence m speaal skills of -
crary analyso=Shill i understanding the
structure, the tune, the pacing, the mag-
cryv~the unity of torm and content; skill

“in pereaning what John, Ciardi callsathe
“how™ of a sclection as distiner from the
“what"sshall in petceiving the interplay

. of the humnan sight and  the puoetic
technicalities—"a uatter not of WHAT

. I)()['S_’l'[' MFEAN, for no one can say
cntirelv: what a good poent means, but
of HOW BOES IT MEAN., a process
ohe can come much cl()§cr to discussing.”

3. Sumie seimse of bterary tradiwon—A
beginner's grasp of legend, folklore,-and
the ongeing hrerary traditon—understood
less as a body of infornanon to be assiin-

-1hred than as a background for interprete
g allusion. Sinee such understanding
15 acquired only slowdyy “schools guight
dircee less attention to implanting: suclr

- mformation directhy and rhore to help-
ing voung réaders understand_ the wavs
m which ﬂ“ll:\;()n\ CconyVey meanng.

4 Favorable babitgm approa. }"I;ITQ Iit-
erary mrcrprvt.lrm)ﬂnmldcs aid ap-
proaches whith contribute to sound in-
terpretation Such personal characreris-
TICS s

Willingncss to suspend judgiment an

cvannmg a sclectton and o seardh

for all avalable evidence.

Fleubiluy n interpreting meanings -

to modifs mterpretation as new, cvi-

dence ts discovered | ot

Response to tht emotonal meanmgs of

a seléctign as well @ to the meellectual

meanings.

Desire to toak for multiple meanipgs,

»

1

recoging thar the richness (;f})(xssll)lc
interpretation 1 nf;cn a sign of worth,

The way "a reader approaches a hrerary”
selection 15 as unportant as his skill in
rc.ulmg} and analy 2zmg. The habits needed

~ are those which open the possibilities of
hterary respons¢, not those that inhibit
such response, . ‘

5. Motivarion for continued reading ofg%'
hiterature<\Without desire, a highly edu-
cated, nteligent reader does not apply
his shill Froo many of our high schonl\'
and eollege graduates fail to turn to books
cven though they are capable of such
reading. As teachers, let us realize that
permancent interests and peérmanent atti-
tudes towyard readings 3re” as .important
as immiediate understandings.

0

If we can achieve these five goals, we
shall go a long way toward achieving
real literdey in literature, and the cvi-
dence of literacy will be far more ap-
parent than 1t 15 today . ‘

. »

The reading component of “English,”
as is fortunately coming to be gealized,
mncludes not only the basic Jb(ility to
read, *but also the ability to read in-
creasingly  difficule factual material, as
well as the abihey to read literature
with depth and msightn\Vc in sccon-
dnr.\. school Fnglish can ignore any one
of these three facers only at the peril
of our responsibility to socicty.

" What Is the Preparation for
Teaching the Reading Component
of “English”? i
College typericnee that permits the
preparation o.f teachers to fremain out
of touch with the realitics of qur own -
qulture in gencral, and with the realities ¢
of the sccondary school in particular,
«ts ndecd c'ulpahlc.\ The emeiging re-
definmion  of “Enghsh™ indicates not*
plcfcly A semantic Clmngc, bat a new
ph‘ll(‘rsnphic pouit of view and a prac’ti-
cal recogmtion” of responsibility.,
Concern “ll)()qt preparation  of En-

4_ ) . .

.

\

*
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-
ghish taachers 1s manifost outsde of the
prntusmn Fhie conmenity coneept of
Foglish 1 a case m point Carlsen ¢4).
after wmplumu one hundred obserya-
tons of msttactivn i Ingllsh trom
Grade 2 to Grade 12 with approvimate-
vt obscrvatons at cach grgde level,
concluded that communutics see English
ds & three-pronged affair, namely, “that
Priglish 1s the teaching of rcndmg skills,
that 1t 1 the subject m which, students
should Icarn o use language without
“niaking a fpol of onesclf,” and that it
» the content arca in_ which students are
inttoduced to the “mysteres™ of Litera-
ture ‘
AR qumnluldu] “that pmfusmml

"RI

groups in Fnglsh look realistically  at
the actual siruation i the  trenches™

of the public school.

Mersand’s 22) rescarch also illustrates
this public concern. He reporred the
toules Jof s study of atntude toward
Pnglsh teaching Fhe <onsensus aniong
four hundred respondents (cducators,
Busiiiess ¢xecutiy s, heads of state de-
partments of cducatnon, and editors) was
that n preparmg Fglish teachers gredter
-auphasis be pur on tlu duch)pnunt of
readmg skills and tastes,

In ‘u]dmnn such chmln"l\ remote
trends as changes i adnunistrative or-
ganizauon of the” middle sehool have a
bearing on the English teachier’s prepara-
tnon  \ccording to NCIF Canncil-
Crrann (23)

N
The graat forment i school reorgan-
zation has, indirectly, speafic mq;]u.x-
tions tor teachers ot aghsh with parne-
ulir focus on the jumor high school
Behind the creatton of the middle
school are the needs to create new educa-
tional programs and new  curricula,
which the kev teacher I the teacher ot

t nglich, ('p 10)

.

One ctficet of the new nuddle school
15 the stepped-up need for yumor hugh
school Fngheh tdachérs to inelude m

¥
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ther professiunal preparation work in
the taaching of reading and in hterature
for adolescent v oungsters.

(lunucs n our culture, among them
len«ru i the ugh schaol pnpuhtmn
have forced reassessment  of  student
needs, which in' turn have ceffected reas-
sessment Of teacher preparation to meet
these realities. Because Karlin deals clse-
wheses m othis bulletin with the range
of students’ needs, 1 wilk use here as
Alustrations only  two studies on two
Jugh school levels. Letton (18) studied
the nature of the process mvolved
reading poetry. Her subjects  werg
twenty -two ninth grade students whosc
HQ scores were above 102, From their
IELEPTEty e Tesponses m rcadmg poctr\,
Lefton concluded that, obseryable  dif-
ferences hetayeen gnod\rmdcrs and poor
rcaders include supertority not nnl\ in .
graspmg both the hieeral mc.mmg and
the broader meanings inherent in a poen,
but also n rcspnndmg to what they
raad and i associating the newly ac-
quired idcas with their own previous
avperience. The  lugher-level  readers
were more familiar with puems and _
pocts, they had more positive attitudes
toward poctryand had enjoved more
favorable experiences wath it ‘

Rogers'. (25) study of the range of
u.\dlng abilitics which [ngllsh teachers
must b pnparut to meet is reported
byv. Serang and Rogérs (29). The study
anaky zed the lnrcrprcmc responses of
three classes of éleventh grade puplls of
low, avetage, and high Jl)l]l(\ n rC'u]-
mng a Jhort story. Two qucsnonn.nrcs
as well as trospective and rcm)spccuv
techniques, were used 1 interviewing
seventy  students Aml\sm of data “re-
vealed significane dlﬁcrcmcs between the +
Imrh and lower groups in ther grasp of
the Iiteral meanmg of the story., The
report gontinues

those on a Jower level were less aware
of various story clements, and more often

Q 1)
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taded to rccopnize e mam cvants an iicidence o both verbal and nsechanral
* e SO Thev reporred more sensory omploamy

mxpxuxumx winle readmyg, and showdd The readalulicy chares 1eveal that there
sticandy Jess abiliey to understand re fow, af amve lieerature anthologies

. svinbolisn, nwtaphors, siroles, and words hat can be gead at the “Independent
m conrest They abvo had mare dithoules fovdd™ by amy secondary school studenes

i reeogmng  the xngl‘uﬁ(.‘u‘uc ot the insthe bottom 23 per tent . . . inasmuch

utde amd were less aware of ddues o < Jas sudh studengé are /rcadlng at  fifth

settng Thoy were less able to e . gr.}de and beoyw. Hence, _(’huus‘mds args

the ntood of the story, and to undesstand Avhat T e funcnional nongreaders of

& the author’s view poine. They mmul some literature,” unable to tead the antholo-

. finer ponty of characte rization. ges bemng used i therr schools.

. in, basic reading shalls suck as grasping e e e e
the purpyse gt the  patagraph, wdenufyving Most cerramly, chere are 3,000,000 or
the mmuhgdulr\ and undgrsrmdmu the wore s oung pu;plc inour* secondary
transitions of the narratse. the tow -leve whools *who cannot read the, hiterature.

) readers were also 1&s competent than, the books” that are gnen to themi. This s

. - . Ingher group They had more dithiculey in not the faule of the, books, for ‘they
L rancinbering factual  infornunon, and ire l)c.\u’ﬂful‘ creanions,  assembled by
; were Jos hikedy to seek meanings for deas comperent anthdlogists, carefully cdlred
. and words that they had nusunderstood. well-llustrated. € or inany - of those stli-
. Bur they did ruucmhcr rlu, atritudes dents, a book of lessgr wmpk\m uxuld
of the characters after a l.qm Of ten dayg. be handled, thus st umipinges upon’ the , ,
Lhe poor rudcxs alvo had a4 rcndtm\ l'ngh\h deprcoentsro \d(»pr a mul-
' o s are pusuxml aprons that were often,  tent approdch and w  kaog the 1nde-
tirrelevant to anv real apprasal of thé pundgnt literature rcadmg level of ecaclw
torve Most of them nussed the theme ‘\(udcm . .
- . - . . Ir w# propable  that “litcrature™  an-
-+ -\ comparison between the perfor- thologies designed spegifically for “func-
) mnce of the fove- ard gh-level readers Lo, i1 non-readgrs of hrerature”™ are nec- |
indiates jrany \pumg rcndmu &\l”\ n eaary to jprov ide eyposure to the values
\ which the najoniey of efeventh grade ot liter FALURE 10 1t tany forme, ..
. students nced more practice and_mstrue- » v . ..
ton . Is not competence ‘in mstruction

- . behieved to be predicated on the teacher’s

hiowledge of content, methods, and pro- ;
cess, as W cll as on other factors> Whatg
as the unlcnu congcrning such knbwl- |
edger In 1961 the NC TE Committee
‘on Natonal laterest and the Teaching
of l,mgﬁxh (8) summarized as fallows
tha status of teacher prcp.xr.mon.

\hmnnn(r cavidencee ut the range of
l(‘ldlnlf“llllll[\ <alls mtrmsmg attention
‘ to the importance of prnparfn(r lng sh

teachers to hnow and to sclect rudmg
mm:lmlsnf.lpprupmtc ldc.mnn.\l v rlml
< and_ mechanical l()l]lpll\l(’\ Nuherman's
(L) study’ of readabitity throws hght on

tlns vast problcm. Hesaven part .

- Mote than 30 per cent of the colleges

. o’ ) requice [ stadents majoring mn xccond'u;\
it 1s cantrely proper tor anthologies gl to complete clghrccn to twenty-
’mumlul for, glfn d Tagh hool scntorse”  four sancdeer hours in literature,” more
ad collage fnshm(u to be more dith than two-thirds of the colleges require
cult verballv, and more comploy e LOUESCS t nghsh heerature, American
chanically (nn\(r\cl\, anthalogies in- * lirerature, and Shakespeare, only  one-
tendad tor the juniar hu{h sc hool smdmr third roquire work an world literature,

f : -

ot tor the "non acadunie™ senior hugh Only one-fifth .. speaify the need for a
scheol studone dhould bie sar 1 lewa Cowse i contanporary literature or in
A - .
\‘1 « ° ~y M Al .
ERIC 18 - .
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lierafy criticsim or crucal analysis, Fow
mstitutions prévide for the study of he-
eraturg written for adolesents, (po 75)

/

In another geady MeGinns (20) sur-
veved the prepataton ot té.uhcgs and
thar Msight into reading needs of their
puptls  She .1'11.11) sed responses from
570 tugh sclmnl' tcachers in Maclugan
to 4 questonnaire concerning. the per-
centage of thar students  possessing
reading skalls essenal for required work,
cypectavons for assumng this responsi-
bility for teaching reading, <and under-
graduate  tramning for this purposc. In
additign, she analyzed replies of 1,029
college freshimen who had recently” gead-
u.nc«7l from high school to sInteen ques-
tiong concerning then tugh school ,read-
ing/ needs and the reading trdining thev
h.}?/l recen cd. *

1 he teachers estimated, that one-third,
ot thar students did not read well enough
to do the reading expected in high school
classes. While %2 per cent of the teachers
said that they had learned college
that readmg skalls could’ . be improvcd
less than 10 per cent hmd learned to
teach 1'(.1dylg. SNty -une per et of the
college freshimen lq)urruﬂrh.ng‘rhdr hivh
schoo] teachers had not taught them
how toImprov e thmc reading shills. v

*Obvious inferences’ ‘m)\' be drawn
from these data congerning the adequacy
of- preparation for the F.ngllsh reaches's
role” as a teacher of rgading and as a
«  teacher of  the n.ldmg - of litcrature

Further evidence of what the prepanng
institution$_ hase been domg—or not do-
ing—about the. teaching of pading was
rcpnr’rcd by Stratemeyer(34). In pare, she
used data secured by the Harvard Car-,
negic Reading Srud.\" on the preparation
of pmqpccri\c teachers: i §30 colleges
« and unnersities distributed over fifty
. statgssand ghe District of Colambia. "These
data show that college courses tehd o
neglect the teachmyg of reading - the
sccondary schools and that tnly rarely
. do prnspcct’nc igh school teachers re-

ERI!
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cave any hind of preparation 1\'1 teaching
reading.

A sgnificant factor hot to b lost sight
of n discussing the p‘rcp.lr.lrmn of In-
ghsh teachers 15 the nfluence of the
mstructor of the collcgc course, Methods
of Peaching English. His cmphasis—or
latk of 1t—on reading may_ well be a
reflection of lus.own training. Evans and
Cardone (14) studicd the l)nckground9:0f
569 instructorsein the 402 inistiturions
which offered separate courses in En-
“glish methods. Uf these instructors only
5 per cent had, taken some coyyse work
m Litcrature for Adolescents and only 8
per cent had taken some course work in
the Teaching of Reading. Is it shrprising
then to discover that the key fi dings of
the study mclude the statement, “Little
SEPCSS 18 placed on the teaching lof read-
ing’> \ight it not also be possible that
the findings of this study havela causal -
rglatton to the discovery reporred by
- Syutie 5(26) *in his discussion of prep-
atation for teaching the “New English”?

But think . . . of those*who for rwenty=
five yvears have proclaitmed that qur pro-
gram rests apon the foar languagd arts of
reading, writing, spesking,”and hstening.
[The NGTFT study of schools programs
reveated that hstening and speaking] are
vitually ignored in the overwhelming
"'m‘.?furnt) ‘(.)f secondary schools, and that

durmg e last siv years of oup high
school programy geading nself rheeives
precious hetle awehygn. Indeed, it & diffi-

cult to ngime a substdntial namber f high
schiools teachers of Faglish who ar¢ cven
willing tJ admit vgrbally that theyj share
any responstbiliey [ for the teachibg of
reading. . . . the G,‘mmcil‘:»“rcccnt‘l)—con-
cluded study of the continuing édugation
of teachers [reveajed that] 90 per cgnt of
all secondary teachers [sav] that thdy are
not wclf preparedfto teach reading.

Presunuably tcachers of rcadmng sl ould
thénisches be readers.  Although| onc
woild be on thin ace in drawing}any
utferences about high  school  Enjlish

teachers from the following study, fit 15

.
~
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mnteresting and quite p(i\?ll)l'\ It nnght be
mstructive to note ["I~H;1gr.|>'\ SO
coguparison of the teachers' rcading hab-
its and hl)r.lr_\ lmcl\grnunds and the same
abitities of their sinth grade students He
cported that when a teacher's r@.ulmg
abits and ]lhﬂll‘} backgrounds were
found to be sgmbicantly low, then the
r .ldlng and llhr.n'_\ skills of his ¢lass were
N 'lllﬁ(‘.lll(l} low, and vice versa.
Prcpnrnnon in the “what,” or in the
substantive arcas must, of course, hate
lnghcst prioniey . But preparation - the
“how,™ or o the scienée and art of
tcaclnng, must “also have high priority.
Hoctker (14) presents supportive cvi-
dence of what can happen when teachers
are llhldC(]ll‘lKél‘\' prepared. He studied
the questioning  behavior  of sclected
nmth grade teachers of F.nglish and
found a question asked e cry 118 sce-
onds in classes of average pupils, and
cvery 5.6 sceonds in classes of slow
pup’ﬂs. He adds. “When oral rcndmg was
not taking place, literature was taught by
asking questions at five or more ques-
tions a minute. Lo
Harbingers of change had begin to
appear m the impressive academice ahd
professional lcndcrshlp tahing cognizance
of the rc.uhng problem in the sccondary,
school and  recommending appropriate
(‘h.mgcs‘ in the preparation of teachers
Conant (10), n s studyv of the edu-
caon of teachers for the secondary
schools of the United States, recommend-
ed that all Fnglsh teachers should be
prepared to teach reading skills, and
should be familiar with Diterasure for
adoleseents, Growing concern among
practicing teachers may be inferred from
Burton's (3) prediction in the Golden
Annn ersary Program of the NCTE,
which featured foreéasts of the status of
English in 2010, the vear of the one hun-
dredth anniversary of «the Council. He
based his statements oh the nterest ci-
pressed in manuscripts submitted to the
Enghsk Journal during the preceding

’

12 WHAT WE KNO H: ABOUT HIGH SCHOOL READIN G

five vears, and gave as two of his pre-
dictions  greater responstbility for the
teaching of reading, and. recpgnition in
the hiterature program of books written
cvpresslv for adolescents,

 Meanw hile, a special  committee of

the Curriculum  Comnussion  of the
NCTFE, under the chmrnmnship of Bur-
ton, was at work on a Check List reflect-
mg modern. research and scholhrship in
the teaching of English, as well as tested.
practice, designed to aid facultics in ea-
aminmg  their English programs. The
criteria set forth in the Check List (2)
are of signal importance here i their
impheit  demand for English ” tcachers
whose preparation in content and in

mcth()d()lng\ cnables them to meet thesc -

eriteria. The main headings of the'sections
on Literature and Reading arc as follows:

Check List f&r
Evaluating the English Program in
the Jumior and Senior High School

LITERATURE

s Ilm;.‘mirc studv planned so as to
give balaheed attention to- (a) the tu-
. dent’s developmens through literature
~his greater mmsight nto human ex-
perience . . L3

In cach of the grades do the students
study intensively several major works
appropriate for the grade?

(%)

¢

v . - M .
;3. Are the selections for group study in
cach grade chosep carefally i terms of
their onduring  qualities as literature
and thar appropriateness 1o student
mterest and abilities? .

s

Y. Is the anthology -textbook, if one s
used, regarded as a resourct rather
than as a course of study?

S. Arg organizational patterns of the lit-
erature program in each grade de-
“termined i|§rcrms of the age levels
and abidiey Fvels of classes? .
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- It

68y extensise induidual reading 2 defi-

How do the teachers view their prep-

nitglv planned  parw of ~the hrerature  aration ‘
& program?® ,
- Ninegy ger cent do not feel well pre-

¥ .
» Does the hteraturé program retlect a
* balancerin approachies to hrerature and

m clasroom procedures, avoding such
. practices as overemphasis on enforeed
»  memonzng of verse, 1solated defining
< of lrerary terms, strained or forced
cdrr:clmu‘xg of licerature with history
“‘ or other disciphnes, (m{rcmph.lsns on
« ! paraphrasing or on secking “morals™

2. Does. the program gne atentivn to
mprovemnent  of vocabulary and (.)f
techmques of word recognition?

>

.Doces the program aid studenes m im-
prosing the various kills necessary for
comprehenston in reading ... 32

4 Iy the school hibrary adeguate to sup-
port the reading program?

-

JIs there avalable for éach dassroom
an abundant supply, of reading ma-
tenals of mrerest to studedts and ap-
propriate for a wide range of reading
achievement levels®

As nught be evpected, mterest in the
preservice, sersice, and continuing
cducation of teachers of English is assum-
ng unprc.ssi\c proportions. One of the
most important of the recent influences
is the 196+4 report of the NCTE Commit-
tec on National Interest and the Con-
tinuing Fducation of Teachers (9). This
study 15 based on the replics to 10,000
(uestionnatres sent to-juntor and senjor
tigh school principals who gave them
to three “representative”™ English teach-
ers, each teaching at different grade
levels. Among the questions and  re-
sponses, the fol]m\mg arc most pcrtincnt
to this paper .

pared fo Wch reading.

Fifty per cent do not feel well pre-
pared to teach fiterature.
.\
interested in

What are the teachers

studymg?

The courses rated as of highest inter-
est and value for further work were:

LN studv of methods and curriculum, 68
;.’ REFADING per cent, hiterature for adolescents, 57
S Is instruction - reading and study percent, FC-lClllllg Of ‘rcrlding. 56 per
g skalls .u* mregral part of the curricu-- cent, and literary criticism, 49 per cent.
. lum 1 all subjects® I'he report continucs, “To the extent

that thar own evaluation of prcpnmtion
may be aceepred as an adequate index
of necd, the daw point to the over-
whelming concern of such*tcachers with
thar lack of comyfetence in teaching . . .
rcading. . . T Ep. 26)

The Compaittce made major recom-
mendations for action by nn’tionnl, state,
and local authornitics. Of relevance here
15 the one recommending the develop-
ment of institutes and workshops on the
specratized methods required for teach-
mg Enghsh. On the basis of the profile

Jof contnuing cducation  presented in

their report, the chairmen say:

.
.+ . secondary teachers of English .

feel lews secure n teaching reading than
in an other aspect of the Inglish pro-
gram. Indged some deficiency in this
arca was admitted by almost all secon-
dary teachers, [who] w ill be responsible

for mamtaming and extending the basic *

skills. Fmploying  spegialized  reading
teachers in the.secondary schools, a com-
mon pracrce m many states for offering
a single intensive course in rcading, is not
likely to reduce to any degree the con-
tinuing rcsponsibili?y of the tgacher of
anhsll who nwst supervige” each  stu-
dent’s development in reading through-
* out his vearsan school. 0)

The recent statcments rcgnrding prep-
aration for teaching English arc specific
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dbout the mdusaon of r(.ldmg shlls, anies .In\l(u”k:gc\ In tl\fpln(us of con-
Among  the most mpressne and ge- ducting ti\c»_\ cat study of wavs of
sponable 1 the one from the Hhinos improving teacher cducanon, they pub-
State-wide Curriculum Center for l’rcp- lished (1vas) 4 \\ml\mg gtude, "Quah-
aranon of Sccondary-School  Teachas  tications of Sccondary School T eachers
ot l'nghxh ASMCPETY 17) This study ot lnghxh A Prelummary Statement.”
group ncluded reprascntatives diawn The qualification dc.llmg with reading
from the depntaents of l*'nghsh and  hsts thice levels of competence
I'ducation ot twenty-tw o' mos unn e1-

Visnral Good Superior

Some l\nn\\lcdgc ot VModerate know fedge \ relatnely thorough
cotrective and ot corrective and know ledge of corree-
den clopmental 1emcdnl reading e and developmental
teading techmques rechmques reading rechniques.

By 1968, the mpact of these notable ghsh reacher Tor his role as a teacher
carher studies was producing results such — of reading. -
as the Inglish  T'eacher Preparation
Studv, Gudehnes for Englivh Teacher GUIDELINE V
l’rcp.'zmnun (13). These Guidelines are
i debt to many studies, includmg the

¥

L)
The teacher of Fnglish at any level
should have an understanding of the rela-

recommiendations on, the preparation of nonshup of adolescent development to the
teachers m The Education of Teachers teaching of Fnglish.

of Enclisk for Amcrican Schools and Fie should na formal w av have Studieds
Collcges (NCTE, 1963), Frcedom and hunian behavior, with emphasis on the

Duscipling in Englnh  (Comnission on Zopage Ji{‘ ¢l at which he plans to teach,
- gy _ RS . caryt .
Enghsh, CELEB, 1965), and numcrous ary “,l"l“ld C‘l’l‘;’“ lrdc‘“"‘t rfcscrg:nh OS“

N e s N . ... adolese velopment tor aits -
studies of the NCTE Committee on the o acoleseent deve opment for 1S po
N . . sible implications for the curriculum
Preparation and Cernfication of T eachers ’

) . in I nghsh.
of Enghsh. In discussipg the nature and :

purpose of the study | the commitece Says Te should be aware of the growing
,knm\lcdgc about the spcciﬁc_ re-
The Gudehnes are mtended to sug- fattonships between eontrol of spo-
gest desirable Clupetenc ies for teachers ken nglmgc (sentence  patterns,
of Fnglish .. and while it tF'nglish] en- vocabulary, dialect) and success in
COmpasses  many - areas of study and reading.
practice, F sh 1s hercin conceived of He should 1ecognize aspeets of child
as 2 umfied difciphne . . Although I n- devaopriefit that will help him se-
ghsh studies in American colleges and lect Iiterature which adalescents are
unnersities have emphasized chietly, thg Iihely to understand and enjoy.
seahing “and apprecanon of literatuf, . e e e e
‘1 preparation of the . . . sccondary sohoaft He should be fanubar with theories
teacher of Fnglish must include work ~* of rcadmg and be able to apply ap-
m . reading and apprecation of leer- propriate " cthods  to imprové the
ature, both to extend the teacher’s own reading abulities of students at various
background and to prepare him ro meet levels of achievemient and with varions
the full range of hiv obliganons as g rates of progross,
teacher of Foglish. e e e .
The sccondary school  teacher ot
Gyndelines V'oand VI have particular Fnglish should have an understand-
g on the preparattion of the Fn- g of developmiental reading, par-
: ’
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- kd
ucularly at {the qumor and semor
lugh school {levels, and be able to
uttlize thar | understanding
teaching.

- GUIDELINE V1

The rcachcr;ot% Englsh at any level
should have studigd methods of teaching
English and have had supervised teaching.

. . . . ‘- . . . . . .

He should have) learned how to cor-
relatc the contents and shalls of listen-
mng, speaking, re.l“dmg.,and writing with

. une anuther and (with other subjgtes in
the curricylum. \ @

|

High School Eu‘éhsh Instructiowr To-
day, a most recent NCTE study te-
ported by Squirc and Appicbee (28) is
restricted to "ouraﬁpnding English de-
partments.” Tlis study just may provide
the jolt still necessary to mpdernize the
preparation of English tJachcrs. The
committce made a stidy in depth of 116
couperating schools,}“nnung them those
which yecar after ycar graduatcd students
recening NCTE Ac¢hievement® Awards
m Enghsh, an cqual :number of schools
whose Enghsh &ngﬁmms were lughly
rcgardcd, and f()rk_i-t\\() . additional
schouls, including independent, Catholic,
and compxchensive high schools engaged
n cxpechnml English programs. ‘

To assess and report on the English
programs, this study l\!de classroom ob-
scryvations, mdividual dntervicws, group
mectings  with  teachers and  students,
and specnally designed questionnaires and
check hsts. The nvestigators advanced
twelve hypotheses \\hﬁch they belicved
to be characterjstic of |strong sccondary
Englsh programs. The following onc
assumes certain preparation and compe-
tence 1n teaching rcndiqg.

. ol
The wchools will Iprovide  compre-
henstve mstruction in the skills of read-
ing for all pupils, and, n addition, special
wstrugtion for |p|k whose needs and
abilities warrant morg i“ndividunlizcd pro-
. PRI
cedures. (p. 240)~ %

.

in 'hi$

»

-
.

15

In discussing content cmphasized in
classroon teaching, they say (28):

Anmalysis of classroom reports fed to 2
number of sigmficant deductiens, prob-
ably none so revealing as the tendency
to- emphasize gertain coniponents of En-"
ghsh almost to the «exclysion *of others.
According to the feports on 32,580
nunutes of classroom observation, the
tcaching of litcrature is gmphasized in
the high school $§2.2 per cent of the
ting, more than’all other aspects of En-
glish cymbined. In contrast, only 13.5
per cent 15 desored to language and 15.7
‘per cent to composition, while other
aspects of English [specch, rcading, mass
media, etc.] reccive cven less attention.
(pp. 40-41) .o

Ohyviously these grim facts reveal that
the preceding hy pothesis about instruc-
tion and ‘competence was not supported
by the cvidence from even these “out-
standing” schools. .

Grommon (6), in The Education of
Teachers of English, Vol. V' of the
NCTE Curriculum Scrics, concentrates
on the prescrvice preparation of the
English tcacher. In making his recom-
méndations, he draws heavily on many
sources. (a) The National Interest and
the Teaching of ‘English; (b) the com-
prechensive study of the literature require-
ments listed in the catalogues of forty-
six institutions of higher education di-
versified geographically and as to type
(i.c., liberal arts, teachers college, univer-
sity), (¢) personal letters from facul-
ty members in various re rescntative in-
stitutions, (d) unpublished surveys, and
(c) professional literature. .

A rccommendation relevant here is
that preparation, in addition to including
attention to the teaching of reading, also
includes methods of teaching litcrature
for adolcscents. )

He describes as follows the recom-
mended course in Litcrature for Adoles-
cents (required by 16 per cent of the
colleges reporting): )




-

W

.

16 WHAT WE KNOW ABOUT HIGH SCHOQL REMDING

the opportuniny
with  hteran

to
works

I he prospectine teacher slx)uld be given
becor

e aequantéd
of. the past and

Pr(‘\cnf :lppl()prmtc to th SCC()ndJr'\
school  Fhe course “should prepare the
teacher to meet whatever the spcuﬁc
needs ot his furure puptls may be. tle
should learn the sources of information
about the gronmg body of hterature
for vouth and’ the criterna for analyzing
and selecting books appropriate to the
wide range of ndwidual interests and
capacities of the adolescent reader. . . .

~(pp 282-243)

Surely, preparing to reach literature

mmplics dcvcloping‘rhc ability to direct
both the ipdcpcndcm, extensive reading
of pupils, as well as their intensive study

of a literary scleetion.

v

They authors of the, report oh high

"school English instruction summaryge
their findings relevant to our topic (28)
as follows:

»

« + « most schools are failing to provide
any integrated. or sequential traming in,
reading 1+ . . for classes at any ' level—
reniedial, v erage, or advanced:

Reading is an essennal part of the
Fnglish prograni, 1t mvolves not only
fundamental shills but  also’ imporr.’m[

ton to prepare students {to read other
Sh.\l\gspc.\rc.m plavs as well. What special
shills are needed to read fa sonner To
.lll.ll)}t' an essav? Fo comprehend a met-
aphor® Questions such as fthese deserve
tuch greater attenuon’ thhn they cur-

rently recenve.

Sy
+ The apphaation in the ¥lassroom of #

modern criical approaches
s another practice that shoy
imvolve the acquisition of

rc.uling shalls. If teachers w
1cu)gm/\c that the teaching
in high school nfist necess:
the teaching of reading, 2
pheitly, it would ar least be
Bur 1 the long run, even
skills must be a part of any
gram of reading struction,

\

»

Today, preparation
compley reading Lcomponent ¢

is finally beginning to get lon
attention. Evidence of nced

ovcrwhclmin'g-. In summariz:

that the English rcacher’s

must encompass cognitive and

for tc

to hterature
Id mevitably
ore marure,
buld start to
f literature
rity Involve
times e\-
 beginning.
morc  basic
sound pro-
g - (p. 156)

ching the
ff ' English™
o oyverdue

is all but
ng this dis-

£ Cussiony ma¥ 1 o“vcrsimplify anld sum up
the litcrature on the subject

)y saying
pReparation
affective

clements, It must include br

cducation, rich specialized stu

oafl general
in En-

artitudes toward personal, reading, the glish, and professional know ledgg of read-
ing. But cven if the English tdacher in

selection  of reading material, and, in

its"broadest sense, the program in lhiter-
ature. In the schogls visited, the rteach-
ing of readihg was viewed by the ma-
jority of baghsh teachers as somethmg
foreign _ . . Few teachers seemed to re-
late [reaching reading] to the teachug of
a sensitive, accurate fesponse to wrtten
communication, licerary or otherwise. . .
(p. 152) . .

as high schools are now organized, a
strong - developmental reading  prograg
for all students seems likely to come
onh ay Fnghsh teachers in general see
the differences between reading and the
teaching of reading, hetween hrerature
and the: reading of hrerature. It is nor
hikelv to come, for instance, until the
high school wacher of Lnglish 15 more
aware than he 1 at present that n

. teaching Julis Cacsar he has an obliga-

Q
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his role as tcacher of reading
this, and hath not th? ability to
youngsters to enter imnginnriv:l_v and

cmotionally mnto the literary

hath all
prepare

explerience,

he hath indeed become as a brassyleymbal

—and, at that, a cymbal t
even tinkle ceffectively.

hat {docesn’t

Predicting the shape of things fp come

ts hazardous. But predicting

. shape of multi-faccted “English™

future
is less

the

risky. Almost certainly onc of thd.facets

will be reading, and it will

face Jif not

toward Mecca, at least toward lfeerary

salvation,
I'o know is not cnough.
and to know what is good t¢

not cnough. But to know and to

what is"good to do, and to do

,

To

y do,

know
ts stll
know

it, ah} there
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. What Does Research in Reading Reveal— ) '
'Abgut Reading and tha High- School Student?
Robert Karlin -
Professor of Education * e T
Queens College of the City University of New York P T

Flushing, NewYork

I.\' spite. f. the fact thée there is an
mercasing awaraiess of the wisdom in
estabhishing  reading programs_in ligh
school, a cnmp.u‘.uivcl\' small number
()f our youth receive systematic instruc-
ton 1n rcading. Fducabors who studicd
this phcnomcmm have speculated about
mstructional cyvplanations for the ap-
parent mni"\sl()n the behef that responsi-
bility for rc.uhm(r reading belongs solely
. to clcmcnt.lr\ schools, the lack of wcli-
prepared pcrs()nncl to dlrcct‘m.md staff
programs, an unawareness that large fim-
bers,of hugh school students nught profit
fmm direct help.

Our purpose in this scction 15 to
underscore thc nced for promoting read-
ng a1 o common denomimtor of the
hlL{h school curriculum, to provide a
base for .1pprcu.mng some conditions
that influence growth in reading, and
to encourage cffores in behalf of alt our

= students.
Reading Ability of High School Youth
How. s cll do our high school students
read® What cvidencd do we have of the
rcligionship bow een taading achiey anient
and acadanie suceess®  Just what are”
Qo ’

” . M

-

the reading needs of most \outh- Re-
scarch offcrs us sorme answers to these

‘(]ll(.sfl()llﬁ. ’

Reading Aebieevment .

A number of mvesagations, as well as
observations, provide informaton about
the reading ability of students we teach.
One large mctropnhmn school system
studied the reading status of its fresh-
men and sophomores and reported that
over 40 per cent were rc1d|ng below thair
potential - abality.  More than 23 per
cent were found to be rcading two to
five or more years below grade level

(12). The rc1dmg scores of over three
thousand high school students in a nud-
western state showed swhy its schopls
shnuld cstabhish dcvclopnmnml and reme-
dnal prog ams without delay (43). Coo-
per (8) rcported that 30,000 test scores
drawn from a southern state showed .
a greater variance between reading abil-
ity and grade placement at sccondqrv
t(vel than a clanentary  level, R.mnscy
(45) found in his state that cighth grade
students achieved rcading levels signifi-_

cantly belot grade norms.

Ihese and other studies demonstrate
quue conclusively  that a considerable

29 : .
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20 WHAT WE KNOW
portion of the high school pupulation
does not read as well ag 1t should or
could. Another way of statmg this well-
established fact pe rlmps as many s one-
fourth tand 1 some areas an G en lnglur
proportion) of students lack the rmdlng
shills they need to read the books watl

“the- _unnprchcmmn. C\})L‘L[L‘tl of them
Is it any wonder so nany bovs and
girls fail to grasp bare csscnmls not
to mention decper meanings?

School Siiccesy

. It is no small wonder that large nuni-
bers of hugh school studenes do pootly in
English and other subjects. Many fail to
. u)mplc[c thar textbook and suppluncn-
tary rcndmg satisfactorily. That success
. school s tied directly to rc.uh'n'g
achievemgent has been docuniented by
the findings of research and C\pcricnus
of teachers and admimstrators. The in-
fluence of reading ability cven on such
a subject as an(hCm.l(IL\ s ruugmlcd
Call.and W1 lggm (5) compared the re-
sults of instruction in undcrst.mdmg word
- mcanmings and ty ing them to m.nhcqmm.ll
svibols with” no wmp.lr.lhlc h@lp in
sulnnq word pmhlems They found that
the students who reccived the instruction
(from an, l;ngllsh tcacher!) achieved
better results than did the students who
did not receve such mstruction from
tharr mathemates teacher, Fay  (14)
studied the relationshup of rc.lqu ability
to different achicvement _arcas, “He r¢-
ported that students of supcnor rcading
abiliy achicved significantly  better i
socal studies than students who did Qot
read as well. €arter (6) found that better
readers.have  higher averages.  study
l)cttcr, and arc happier m school than
poorcr rcaders. -
Perhaps one of the miost telling studics
’ that sbught to .1ppr.usc the effects of
rc.ndmg ability on school performance
“was. conducted by Penty (42). She
found that of the students whose read-
ing was i the lowest quarter, close to

RIC - -
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0 pe ent left” school Dufore The
tyclfth grade, while just over, 14 per
cent m o the lnghut (quarter of l'c.uhng
lefe hefore graduating. She intervicwed
the dmpuuts avovears later and dis-
covercd that in most cases they gave
poor 1cading as the cause of thar prob-
lews, " Frustration,  aubarrassment, and
borédoju ware products of ther condi-
tion, Penty noted also that a vy large
})CFLCIH.IL{L of the poor rc.ldcls who
dmppcd out of school as weil as those ¢
who remaingd had the abiligy to read
beteer. She «gplurcd the fact that proper”
help inreading was not avatlable to then,

" Pentys llnqus are corroborafad by
Bledsoe (N, Nachian (36), and W hit-
more (64). .

Who will dcn\ 1 clost associang) be
tween reading .1b|lm and school dchioye-
wents What hope s there for our poorer
readers to detive some satisfactions from
then offores™ What is the school's re-
sponsibility to all spudents® The answer
to cach question scaus clear, if we can ¢
send a nrn to the moon, it ought to be
possible with persistence to mighe a raal

-nnpact upon the lives of dur youth
through better reading. §§nd\ we uught
not settle for less. -

}

.
Naturally, tdachars ut Iinglish spuul
d umsnlurnl)lu/ amonnt of tine m the
rcading .mJ/stud\ of literature. Tt is
ll.mll\ necessary to c\pl.lm the reasons
for the melmsxs they give to this of-
fore. But how much time Jdo th\ spend -
in teackung their students bow to read
literature™ A\ recent survey uf English
teaching  practices rcpurtul by  Squire
(56) covered 158 high schouls. In the Y
: tcmh grade less than § per cent of the
instructional nmic was devoted to the
teachmg of rading und an the twelfth
grade Icss than 3 per cent. Obviously, |
the tcachers m these high schools saw
lietle reason B dovote more time to
rcading mstruction. As Squirfg suggcsted,
.

.

«) » - .
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RELIDING AND I'HE
i is pmslhk they x\putul char scudones
to bocome dmcmmﬂ readers of hitera-
e erch from rudmu Bu\ the <vi-
dance shows the contrary, u»mp\n it ey
fow students achies o without mudance,
\nd i vigw of the face thatso many of
tham are dehaaent i teading, ae becomes
LU MIOFC TIECessary to hclp thany over-
cotne then wdahnesses and achieve to the
aveent of which cach s capable.

What are the shills needed by seu-
denes to read becrature and other con-
renes Spache (54) hists the follownig
undy »mudmg and mtupreong the con-
tent nd grasping s organization, de-
vilopig speaial vocabularies, coneepts
and svmbols. Gualuatng what is read,
sclectmg reernals, tecathng and apply -
mg whar 1 oraads and broademing mter-
ests, tastes. and caperiences . Sonie of
thise are ofton mcduded dimong che studh
shills. Te 15 apparens chat students with
general reading abihity possesy some of
these shalls Hm\cur we hnow now
that not all of them can be taken for
g?.mtcd and that 1t is nucssvn\' to offer
direct metructon n most € Fuen students
themsthies Ire I\ccnl) aware of cther
u.nlm(r and study weaknesses VMichaels
(34 upmrul how elaventh grade stu-
dents percin ol thar u.]dlnrr difficutties
m hecravice,  histon chcnnxu\‘ and
planc g guometry

\' nuniber of v astgatons proy de
support for direct mseruction fnspecific
tardimg shills and for readmg in che
content areas. Manev (33) and Sochor

(5% found that NECrprecarine lcuhng
abiliny appuars to be mdupcndnnr of
hteral undmw abnliey in science and 50-
il srudies, r(ﬁpccn\ v The resules of
1 pu\musl\ ated studv 85 underscore
the importance of dealing with the vo-
cabulary  of  mathematies o soly ing
word problems MeDomald (3D in sum-
martzing the rescarch on reading fleni-
biliey wmludul that there 1 need for
Hatruction  in 'duulnpmg
alnliny o vand for diffarent purposes

HIGH SCHOOL STUDENT -21

Strang and Rogers (58) studied the re-
sponses of ugh school jumiors to 3 short
storv. and  concluded  that there are

marked ditferences between good and

poor readers mtherr alnbey to rcspona
to literal and lmpllcd mcanmgs Hus-
bands and Shores (24) reviewed the ht-
crature and conchuded that reading con-
sists of dutferent abilities that are ned@ed
for spumc purposcs In various content
Ireas®

DeBoar and W lnpple summarwcd the
unplu.muns of these .md related studics.
"Thus, rcadmg 15 not a qcncmh/cd skatl
that, once dcxclupcd in m'Enghsh class,
can be applied in a special ficld. Rather,
reading mvohes the ability to mtcl‘prc{
this or chat p.lrmulnr arca of C\pcrlcncc
Basic instruction, no niatter how excel-
lene, 15 not cnuugh Reading  abilitics
must be developed in the arcas where
they are to be used™ (10).

Personal Factors and Reading

Is 1t reahstic to cxpectr equal perfor-
mances 1n rc.lding of all our students®
Perhaps the answer to this question will
be found in another. Arc all our students
ofs C(ilhll haght and do they possess the
same athletie prowess® We know they
are quite ditferent in many respects, not
the least of which is rcndmg abihty. T hc
studies cited carlier (8, 12, 43, 45) a
well as others vielded results w hlch
underscore the c:\i*cncc of significant
ditferences in reading performances, not
onh  between grades but also within
grades. A number of personal factors
among which are intclhgence, scx, inter-
csts and attitudes, and language dcvclop-
ment accounts for some of these differ-
ences

+

&
Iuteligence

[here appears to be a sigmficant re-
lanonship hetween rcasoning ability and
reading achievement. Paterra (41) sug-

+
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guud on the_basis of et findings that
rudm\r Jhould  be improved thrnugh
programs that stress verbal reasoning.
Jan-Tausch 250 reported that s ad-
vanced readers were I)L[[Lr able t do
abstract thinking than s puunr read-
ers Braun o4 erurnd A SlL'lllflL.lllK dif-
firanee mo coneept formation betw een
her superior and poor readers, Harootu-
man and Tate (19 obtained cofrelatons
berween reading test scores and seven
intdlcctual ablities deseribed by Gul-
ford Both Harrs (20) and Fransella and
Gerver (19) voncluded that the relation-
slup betwean 1Q and reading as mca-
sutcd by (Luh tests as the Stanford- Binct
and WISC, respectively, mereasgs with
¢hronological age.

At this point 1t is necessary to athirm
thar some mneelligence teses fal to dis-
unguish between “Jdow learners and pour

w

truth of this observauon. especially 'w hen
. group verbal tests are usc J e assess men-
tal abiliy . Such ™ rests usually rcqum
reading abihity to insure bigh erfw-
nance, obviousty, poor rL.lllkr\ are puml

1zed under thesd crrcumistances Too of -
ten students of average and superior
abnbien are classitied §s infortor learners

on the basts of the results from nade-
quate tests .

Another carion We ought not to
assumie that siw Jaarners are unable to
profit from rcading instruction “What
thev require is 4 mote modararcdy paced
progran: with  aarcefully - selevted  ma-
terial and proper gimdance The face
that dus group of students scan to learn
wlll through programmed instruction
wludh combtnes the aforanenuonad con-
Jitions \uggu[x reasonable renurns from
real cfforts to taach than
Ser ¢

. .

Carls sgem to ‘have 4 shighie edge over
bbyvs i reading dc\(]npnunl Whethdd
. sor not the difference casts because of

copstitutional and ot environmntal fac-

.
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readers. I\pcrnncnurs have noted tlu . h.lrdt.lus ‘

Mronald, (32) rupnrtcd [ll..f[-p.er’l-HS of

. )

HIGH SCHOOL READING
tuts 1emnains to be deternuned. The dif-
fereneds, however, seem be more
marhed m the formane vears rather
than durmq the later ones. Smmr (50)
q.pul[cd supcerior Jchiey ement i rmdmg
spued for girls m the anth ghade, Sev-
cnth grade girls in the below. .mf? above
normal ranges of mtdllqcncc surp.lsscd
bouvs of unnpnmblc .1lnlm in rcading
vocabulars (51, Other 1 estigators,
(30) obtamdd sinular results in the .1lms c-
average 1Q range but the drferences
Bretw cen bovs and mrls decreased \\nh .
age.

Bovs with serious reading pml)lcms
outnumber thar female counterparts by
abuut four to one. \Whether or not this »
phenomenon s the prnduct of ph_\'smnl‘ .
nleural, and other soctetal conditions
Is 2 question whose answer 1y unknowh.

Speculation porststs 10 rhc,.llmmc of

)

” v

Lutcrestsand Atnirudes

" +

The mterests and aturtudes which ad-
oleseents pussess seem to have a profound .
nflucned upon their reading behatiors.
Such personal factors have their origins
m homd and other anvironmental see- '
tungs. Pasy and ongoing cevperiences ac-
Count for varntons i motnation
learn and in acmal pcrfurm.mcc

Thee s an accumulaung body  of -
cudance about the mfluence of home
condions on studenes” reading develop-
ment Hughes and Wallis (22) found that
parants of students who read widely, .
road more, and had more mtereses than .
parents of anotha gioup of students
matched for sex and ineelligence. Wat-
son 62) found that poor rmdmg drop-
airts came from s stable and lower
socto-cconumic homes than did success-
ful hugh school graduates. Keshian (26)
concluded that successful readers had
parcnts who had shown great interest in
reading and books and 1 school work
and who buile sohd fanuly units Mac-

LN
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‘stlll in youth a love for reading.
- terals which fail fo ¢ Satisfy are not likely .

¢ .

READING AND THE HIGH SCHOOL STUDENT

unsuccessful male readers who attended
public  sehpols  pussessed slgmﬁg.mtl\
more negative “attitudes than found |

parents of successful students. .

The development of wholesonie at-
titudes toward reading has been the sub-
ject of much discussion and rescarch.
Many writers have suggested  that if
rcadmg is to have a place among favoored
activites in which adolescents engage,
basic human needs must be’met through -
it. Perhaps the one need which is met
most directly by reading 1s the need to
know. Research on the reading pref-
crences of high school students tends to
support  this judgment.  Shores (49)
svught to determine what they scek in
bouvks. He concluded that infermiation
about national and international prob-
lems rather than about personal and so-
cial matters dominated their interest.
Whitman (63) polled large numbers of
supcrior high school students and found
that they sclected books which helped
§h.1pc attltudcs and provided informa-
ton, .

Pctlmps onc of the most slgmﬁmnt
putcomes of research on the ingerests
of hlgh school students is the reu)gmtmn
that rcadmg 5prcfcrcngcs of hovs and
glrls vary and that.these prcfcrcnccs do
not secni to be greatly influenced by
reading abilits  or mtclhgcncc As 2
group, lm\s prcfcr books which con-
tain elauents of cacitement, suspense,
adventire, action, and humor. Girls look
. fur books which deal With love, sadness,
home, and mystery (38, 57, 60).+These
differences in rmdmg prcfcrcncv could
have some bearing, upon the olitcomes’
.of our efforts to teach reading land in-
Ma-

to promote. c1thcr goal.

Language Dcwlopmem

Differences in nguagc .1h1ht1u secm
to account for some of the vatiability
m rcading achievement. A lfmgntudnml

.

s
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study of oral language by Loban (29) in - |

which he contrasted high and low
achievers in  language development
showed definite relationship  between
competence i the latter and rcadmg
Strickland (59) recorded the spoken lan-
guage of children and after. analy zing
structural patterns concluded among
uther things that those who made more
use of them ranhed hlghcr n rcadmg,
both oral and silent.

Vocabulary development and read-
ing achievement have been the subjects
of a number of inv estigations. The con-
clusions that vpcabulary  and reading .
comprehension gare closcl\ related and
that word knowledge is one of the sig-
nificant contributors to meaning have
been confirmed (39, 47). Holmes (2t)
and  Singer rcportcd that vocabulary
pl.n ed a very important role in account-
ing for hlgh school students’ power n
rc.ldmg Know lcdgc of vocabulary both
in and otit of conteat helped to differen-
tiate between gouod and poor readers.

Research on hstcmng and readmg,

both receptive skills, has been summar-

1ized by Duker (13) and Devine (11).
Thu rcported pusitive and high correla-
tions herw een them .md concluded that it
would be useful o study further the
nature of ‘this rclatmnshlp Both pomt

'uut the distinct possibility that similar

mental processes account for. rcadmg and
listening shills and that additional “re-
scarch on these questions mlght prondc
gundcbncs for tcachmg ctmtcglcs

Reading for All Youth

Inasmuch as our free socety rcquers
vouth to attend school until the agc
of sixfeen or seventeen is reached,
seems fairly “obvious that aside from thc
commitment we have to gducation gen-
erally, we must be equally committed
to the propoemon that every student
has a nght to mstruction from which
he can profit. Acceptance of this tenet
precludes any justification for pot pro-

-
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o viding dduciianal programs that sarve

vouth, Thus it 15 not difficule o
pl.nn measures Uesgnad to ad the dis-
ul\.mtwul and the slow learner as well
as the mfud The fact that these popu
Tations Are difficult &5 reach 15 no cveus
for lgnurmg them R

The Disadvantaged

Efforts to descrnibe disadvantaged of
Lul[umll\ differene adolescents lmd led
to the condlusion that thay edubit sium-
tlar characterisies but that there 15 suf-

' ficient varianon among then to warrant
consideration of apprapriate cdueattonal
agnvironmedits  Studies show  that they
generally are weak'in the use®of spnl\Ln
.md written anllsh (28, 52, that they

ard generally cduunm).\ll\ retarded (16,
40). and that thcy pussess,a Juw level of
self-esteem and .1sp1r.mon (1, 18). Hunt
“and Dopyera (23)-found that their de-
gree cof .\C!f-dcremlin.ltiqn was lower
than that of middle-class adolescents but
that they showed great variatiot in con-
ccptunl Tevel. Others (17 35) also point
out variabilities amortg culmmlh dis-
.ulv’mmgcd youth!

The fact th.u many disadvantaged ad-
olescents are weak English and read-
ing has producdd spulﬁ«. rccommiendas
tions regarding this aspect of thar cdu-

cational programs. Bloom (3) reviewed -
the rescarcli .md recommended grcanr
cmplmsns upun
and reading. Wachner (g1 described
the Detroit Grear Citics Pm)ut and 1ty
adoption of the dore program in I lwhsh
and social studies and the ¢stablishment
of reading improvement ¢ lasses and read-

g rooms. A tash force of the Nauonal”

Counail of Teachers of Faglish (37) ob-
servad more than hfee programs for the
disadvantaged and noted the tradinonal
use of anthologies with students who
were ncxthcr capable of nor intcrested in
reading the selections. It recommended
lntcr.mlr_c approptiate to the abilines of
students and de-emphasis of .tradiional

C\-.

language  do L]llpnlt"[ ‘

Spicgler (35 desenbed dit-
ferent programs for the disadvantaged
cwlich included reading of books and
nugazings to build a better elf-image,
‘.md rudmg shalls. usipg “cvperience
stories” fur Corrective rcading, and -
troducing “traditional™ litepature through
‘oral readings, films, tapes. TV, apd re-
cordings. « <
It should be obvious that there are .
no magical fornulas for overcoming def-
it e culturally dns.uh.ant.\ch stu-
dents. NMuch more "has to be know n about
the murrgl.mul]shlps of factors that dis-
tnguish  tlus school  population from
others and how teachers can best deal
with then. However, this state of af-
fairs* should not be used as M cicusc
for mdnhhmg and inaction. gomc n-
roads nto .mgu.lgc and rcadlng de-
ficiencies have beén made, our continu-
ang ctforts througly practice, demonstra-

« tion and research are likely to have a

salutary  effect upon the achicy cments

of all our students. ™

The Slow Learner s ’
. .

Slow learners are not to be confused
with the mentally retarded or cducable
mantally regrded. “ The slow  learners
.t the Tughest intdlectual group of re-
tarded” cluldren and are largest 1n num-
ber. Thev form the (15 w17 per cent
of the sduml popalgtion *that cannot
quite “heep up’ and are usually  doing
the poorest work m \[h' 'n,gu,lnr class-.
rooni, Slow 1#®rncrs arc c%gnmll\ nor-
aual i thar anononal, sodal, ph\blm]
and mytor dey clnpmcnr Faen in intel-
lcctual developmient. the slow fearners
arcat the lower fringe or range of the
norial group, Thus, while they arc re-
tarded and umsu]ucntl\ have dlthcult\
i Lecping up with the rest of the
class, thar deviatton 1 not so ‘great tlmt
thay cannot he .ukqu.ucl\ cduutcd
a r«gul.nr classtoom situation™ (9)

I'rom this descriptisn at- .1ppc.1’\ ob-
vious that slow learners ate capable of

o
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nastenng. nuany reading shlls and shar-
ing the juys of rmdmg for pleasurc.
lllur rudmg needs ate the lngll school
leved will beus varied as those of other
students, but a larger propurtion of slow
learners will be found at the lower
ranges A number of disadvantaged stu
dents are hnoyn tu be slow tearners, and
programs for them require adjustments
on more than a single level.

For a number of reasons, a slow
lcarner 15 bound to be belund the “nor-
nal™ reader by the tune he enters lugh
school. And he 1 likely to fall belhind
furthcr unless e recutes help—but at
a slower pace—-that most of his age-
peers alo require.. Not unlihe othua
youth, he probably has some wcaknesses
i word idenufication, study sl\nlls, and/
or comprchension. \]thnugh he 1s not
likelv to engage in higher  academic
study " e needs the samc opportunitics
to develop and take his place mn an m-
creasingly complex  society. Teachmng
him how to read better thrnu«rh pro-
grams suited to his abilities 'md re-
quirements will enable him to c\perience
some successes i school as well as pre-
parc lim for the responsbilities he must
assume later.

The Cirtted non «(New York  Hol, Rinchart and |
. » Winston, Inc., 1965). m
Do all our qnft(‘d students achicve m b Brauny Jaan “Rdanon Between Concept |

reading to the extent of wluch they
are c.xpll)lc- Can they profit from read-
urg nstruction® Ihat there arce under-
achievers among the gifted has been doc-
umented by Combs 7)), Shaw (48), and
P ippert and Archer (44), among others
Krlppncr_ and Herald (2¢) conducted an
v estigation to determine if the causes
of poor reading among gifted students
ditfered from those of average students.
They  found  simulbar cyplanations for
rc.uhng dificulties  for both groups
Woolcodk (63) studied the l‘(‘ﬂdmg hats-
its of @ifted gh school girls fle re-
ported “that thbir cvaluation of reading
weaknesses meluded deficiencies in vo-
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.1huL|r\ and slummmg A mttropohtm
school S\stcm organized an ntensive
reading program fon gifted students, Im-
mediate and delaved results confirmed
the values that such programs offered
(16). )

Fromi data sccured from these and
other studics, it scems reasonable to con-
clude that the reading abilitics of gifted
studenes vary, and that instruction to
help vvercome any deficits these stu-
dents mmightdhave “will be as beneficial
to them as to other school pupulat‘lons.
To cxclude gifred students from de-
velopmental and remedial reading pro-
grams 1> unrealistic and po'ssibl\' dam-
aging. Our responsibility 1s to provndc
for alk vouth, to do less fails to serve
them and snuct_\ .
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What Dees Research in Reading Reveal— )

About Attitudes Toward Reading?

James R. Squ?r'e
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Editor-in-Chief ‘
Ginh and Company
Boston, Mussj:chuseﬁs

» - AN

HE attitudes of student readers mr)'

with the personal predispgsitions of
cach rcader. They arc affected by an
inividual’s shill in responding to a liter-
ary work,. by the cthical, experiential,
and hiterary background that, cach brings
to rcadingg by clements of thé content
within cach rcading sclection, and by
the form ja wluch the work is written.

] H
They are influenced, morcoyer, by the

way in which a selection i§ presented
in the classroom, how it ig rcad and
discussed, and how the tc.uhc'f organizes
instruction. In short, what i presently
known from rescarch suggesgs that the
impact of the attitudes of ndividuals
tends to be unique, personal, qnd highly
unpredictable. Still, research hds suggest-
cd certain common characeeristics which
nced copsidcration in  plnning  lugh
school programs in hteraturd. In this
article, thest findings arc summuarized in
five scparatc areas.- the naturc} of read-
ing interests, the nature of regponsc to
Iiterature, the effects of reading on the
individual, factors mnvolved in faste and
appreciation, and the cffects of’, tnstruc-
tion.

-
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The Nature of Reading Interests

For decades the reading interests of
adolescents have been intensively sur-
veyed in a serics of. studies, which, if
often superficial in design and naive in
their failurc to identify the personal’
ateributes reflected in the interests, have
at lcast provided tht schools with abun-
dant cvidence concerning the choices
that young people exercisc i .their read-
ing. That such studies have had a con-
siderable influence in affecting books sc-
lccted for supplementary reading pro-
grams in the junior and senior high
school has been demonstrated by Meckel
(35).

In 1955 Robinson pointed to morc
than 200 special studies of reading pref-
crences, and at a slightly decclerating
ratc, morc have been reported each year

(48). Among the morc significant of the

carly studics arc those by Terman and
Lima (66), Thorndike (67), and Woll-
nar (76). The findings rcveal broad
agreament on the factors involved. in-
telligence, for example, is not a markedh
significant factor in affecting the read-
ing preferences of a majority of rcaders;
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sev difference, on the other hand, is
highly significant. The age of the read-
cr appears as a more significant factor
during the clementary school years than
liter Television also Pplayvs a major role
in_dircctng intgrests toward the social
life of a ughly mechanized socicty, ac-
cording to cxhaustive studics by Witty
(74) Differences 1n sociocconomic back-
grounds scem to affect reading prefer-
enees. Boys and girls in middle and low
socioeconomic groups, for example.
tend to read first for recreational pur-
poscs, then for informative, identifica-
tional, and acsthetic purposcs (17). Dif-
ferences in the rcading_intcrests of var-
ious racial groups have also’been noted
in recent studics (41). Black students,
for C\':lnlpl(;, cxpress a stronger prefer-
ence than do wite students for reading
current material, such as magazines and
newspapers, and also for sclections deal-
ing with personal problems and social
relations. Specific clenients of content in
the reading nuaterial ¢vohe markedly dif-
ferent  response  patterns.  Scientific
themes and such clements as humor, sur-
prisc, and a stirring plot tend to appeal
to most ydung readers. Boys respond
well to sports, action, and adventure,
"girls to romance, fictional (as oppused
to rcal) characters, and depictions of
adolescent life. Using personal inter-
views ith 153 boys in Grades 4, 5,
and 8, Stan¢hficld confirmed sev differ-
ences in réading preferences rcported
in carlicr stidics and streseed the impor-
tance of using books \\'th'\ma.sculinc
appeal during carly adolescénee (42).
Nonvell sggdicd the recactions of 1.1rgc
*numbers of yvoung people to specific
. titles frequently included in school pro-
grams. His influcntial wqrk has proven
helpful in dctcrmining which standard
works to require in the curriculum (38,
39). Hclpful suggestions arc /lsompro-
vided by Whigman’s report oft the titles
which supcrior college students recalled
as their most memorable rcading cx-
pericneces in sccondary school (71).

X -
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Studics tend to demonstrate that afeic
tudes to rcading and skills in read ng
involve different factors. Clarke, for bx-

ample, found that most-retarded junjor '

high school readers rcspohdcd well fro
specially written storics about charjc-
ters with whom they could idenufy,«but
only  half improvcd in tested read: g
achievement (10). The acsthetic quality
of a sclection does not necessartly stimfi-
latc a positive reader reaction. Simpsdn
2a0d Suarces ashed 4,250 junior high schobl
students to rate «862 short storics,: theh
analyzed the 77 least-liked and best-liked
sclections (54). Among the factors . df

high .1ppc.1]l' were physical action, coh-

flice, suspense, a single unifying attion,
and concrete and clear language. Amyong
the sclections least-liked by the student
werce stories considered to be well writs
ten by adult critics. Jungeblye and Cole-
man tested the reactions of 4,088 children
to 32 sclections and confirmed that reac-
tions tygestsle and content vaniéd with
age, .1lrhuugh they found that certain
sclections had gengral appeal (28).

Squire and Applebee reported  that
16,089 stydents in outstanding high
school 'English programs rcad an aver-
age of cight books a*month and- cx-
pressed a decided preference for the pub-
lic library as the source of books for
persoual reading (60). The investigators

" attributed the preference to the inade-

qu:m_\“uf school hook collections. Re-
peating their study in sclected schools
in the United Kingdom, the same nvesti-
gators found similar regules in the read-
b * L)

ing preferences of 4,301 British students
(61). Likc their American coutiterparts,
the British adolgscents reported reading
.about <ight books a month, prcfc[rcd
public hibrarics to school dibraries, and

disph) ed similar preferences for various |

litcrary genres at cquivaleny ageés. More-
over, both Briash and American ypung
people report reading out of school
. about ghe samec number of hours cach
weeh, although two-thirds of the rcad-
ing reported by American adolescents is

¥
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asstigned ha teachets, whereas onty one-
third of the*reading of British students
15 S0 assigned. Indeed so simlar were
the plcfcrcnccs c\prcsscd by Britsh and
Amertean students that seven ot the
then “speaific tides mentioned most fre-"
quenty as particularly sigmificant read-
mg C\pcrlcnccs" by able gr.ldu.mng hugh
school students, ate found on the s
grom both countries. Lord of the Flies
Was mentioned? most ﬂrcqucntl_\__l)_\ the
16,089 Amecricans and 4,301 Briush, but
1984 ‘:md Ihe Bible also appear among
the most frequenth mennoned titles m
cach country  The major national dif-
ferences cmerging from this uunpnmti\ ¢
study seemed ta, reflect compellng dif-
ferences m “current spcial attitudes. n
the two countrics. Whéreas Britsh ado-
tescents frequently C\prcsscd mnterest in
utles dealing with the socal class strug-
gle, cg., Som and  Lovers,, American
voung people preferred utles deahng
with ractal conflicts, se.g., Black ; Like
Ve, To Kil a Mockmgbud, and Cry,
*the Beloved Country.”

For teachers, hbrarans, and parents,
a cnmp‘rchcnsl\c summary’ of what 1y
known about adolescent rmding prcfcr—
ences has been  prepared by  Carlsen
(7). Ly mformed guide to books for
adolescents summarizes -what s Lnow b
about reading interests, pm\ldcs lists ofs
annotated  titles, and suggests the role
that books ‘c.mrpl.n in ofiering voung
readers msights o new experiences
and values as well as canfronung them
with “the basic, cternal pr()l)lcms of hu-
nan bemgs, thus heiping the mdiv idual
to sce, himiself ag a pare of an ongoing
history.” Carlsen draws heavidv on 4
body of studies by idividuals ke Alm
(3, Dunning (15), and Agec (7 who
analv7ed the assumptions abont hunman
caperience prcscntcd m hooks written
for adolescent readers and therr l)()lcn.-
t1al valie m the educatne process.

I'he Nature of Response to Literature
Comparauwely httle 15 known about

the \\3_\ m which readers respond to a
hterary” work and about the, readers
'.lu]msmqn through reading of «fresh in-
srghts into human behavior which atfect
his personal attitudes  Studies_have con-
tinued to reveat that the nature of hrer-

ary response 1s a highly pcrsmml phe-

nomenon affected by emotional reacgons
to the 1deas in literary sclections (35, 56,
59, 21). Rogers studied mdividual diffar-
ences 1 the responses of fourtcen high-
tevel and fourteen low-tevel readers and
found the variation in individual re-
sponses (as distinet from atditudes to”
ward reading) to be unrclated to reading
ability (49). Whitchead found differences
In sey, age, and- school less important
than the qunlitics'()f a novel in affecting
the reader’s case of identification (70).
Russell examuned seventy -three studies
on the impact of reading on the in-
dividual and 1dentified four variables
atfecting  responses: the form of the
reading materials, the content and 1deas,
the rcader, himself, and the sctting in
which responscs arc made (51). Rasscll
reported mvcstignmré found it difficult
to distinguish the influences of reading
on other a8uwitics.

Several decades of study have only

. begun o dc'\él()p, understanding about
the processes of responsc. In an cnrl_\'
analvsis, Downey  related litcrary re-
spoﬁ.sc to thcﬁps_\'clmlngic;nl doctrine of
idenufication (14). She prc.acmcd a three-
fold classification® of  responses: the
Fostatic, where the self-conscious reader

_is merged withs the subject that he is.

cnjoy ing,  the P.lrticipnt()r, where the
rcader assumes one  personality after
another, the Spectator, who is detached
from “the action and cvaluates as an,ob-
server. Downey h_\'p()rhcsi/cd that the
type and content of the literary sclec-
tion “affected the, mode . of* response.
Richards analyzed the niisinterpreta-
tons of sclected C()llcgc readers of thir-
teen poems of unknown authorship, and
dincovered not only stcrcnty})cd re-
sponses and difficultics in g()mprchcnsiop
A
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Rosenblate cmphasized the interaction of
the hiterary worly ands the reader, sug-
gesting that individuals tend to read

. « N

perience but contemplates the cxperi-
cnee, he knows that the characters in a
literary selection are only” part of a con-

but also effects of general “crincal and  an extension of the mode of response «
jtcchﬁcnl <prejudgments” which the in- by an onlooker of*actual events (24).
. dividial l)rings to his rcndmg (47) * "T'he reader not only enters mto the ex- ‘

~

works that hav possibilities fi)r sigmfi-  vention by which the author presents an !
cant interaction (50). . cvaluation of possible human cxperience.

Squire analyzed the responses of fiftv  Thiv view of the reader’s responsc at the
adolescent readers %to four short stories receiving end of a conventional mode of ’
and reported  covaridtion of literary  communication  contrasts sharply with
judgments (dcaling with formal qualitics)  the conceptidn of the process of re-
and  emotional  self-involvement  re- sponsc as one invnlving’ primarily iden- *
sponscs (59). Fewer literary judgments  cfication and vicarious c.\pcriéncc:
occur while adolescents read the central l’nrlv\' suggested that the maturity of .
portion of a story than occur before  the reader may affect the nature of his
involvement™ or-at the end of rcading. response and hy pothesized that as read- ¢

Squirc also identified six sources of mis-
interpretation in - adolescent responscs
failure to grasp the cssential meaning,
rcliance upon patterns ‘of- stereoty ped
thinking,'unwillingncss to accept un-
pleasant facts in interpreting characters
and their actions, critical predispositions,

irrclevant associations, and unwillingness.

to suspend judgment until the story s
completed. Using a similar method for
classifying responses of college students

» re .
to novels, Wilson reported an increase.

in the proportion of imcrprcmri\'c re-
sponscs  over  prescriptive  judgments,
suggesting that individuals may be bet-
ter able to control their cmotional re-
actions as they groy older (73). He
found that students begin involvement
with literature in a comparatively grop-
ing and cmotional fashion, with only
their later responscs formulated in logi-
cal ways, and he urged teachers of litera-
ture to permit comparatively free re-
sponscs to literary works hefore consid-
cring a close analysis.

The suggestion in Wilson's study that
the more sophi§tic.1tcd rcader is able to
control his cmotional reactions while
fcnding and thus achicve a more objec-
tive rgaction is supported by the theoret-

ical vieves of Harding, who belicves that .

the mode of rcsp()nsé of the mature
reader of a novel can be regarded as

crs grow older they pass through three
stages of responses.  from unconscious
(€Njoy nient mlsclf—coﬁsciuus appreciation
to conscious delight (16).

Discussiols at the  Anglo-American
Seminar at Dartmouth C()llcgé m 1966
culminated in agreement that the quality
of the literary cxperiences of each pupi!
contributes more to the education of the
imagination than does mere acquisition
of knowledge about literature (37, 13).
In a report prepared for the Dartmouth’
Scminar Srud_\' Group, Squire indicates
that one measure of a sound ljterary
cducation is hyow students eatend and
deepen then 1esponses to reading as they
progress through schools (58).

How Reading Affects Individuals

A scries of studics have identified
some of the effects which rc.ulmg can
have on individuals. Waples and others -
rcported that adult reading had siv social
cffcets. instrumental, .wquisirior‘l of usc-
ful information, increased sclf-cstcem
and prestige, reinforcement of personal
views, distraction from anxicties, and en-
riched aesthetic experiences (69). Loban
rcpurtcf*signiﬁmm diﬂ”crcnccs\ m re-
spunses to rcading  of hig‘hly sensitive
and less sensttive adolescent readers, par-
ticularly to storics intended to evoke
human sympathy (33). Loban also found

Al

-
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subjects o
most closely

a consistent tendeney o
wWanufv with adolescent
resembling themselves. ‘

Lodge showed that the reading of
brography ¢ mfluence the deas held
by some juntor high school students
(34). Blount found the reading of junior
nos ¢ls to mfluence adolescent attitudes
toward the “ideal” novel, he also sard
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ways, but the nature of the intcraction

is highly individualistic. Russell  and

that factors mothe novel (form, content -

ot ideas) are morg umportant than factots
m the reader (sey, scholastie abiliry) or
the settmg which the novel s read
(4) latara geported that the Yeading of
four novels about scientists affected stu-
dent conceprs of SCICNLIStS, .llthnugh not
alwavs in positine wavs (65). However,
meelligenee and skill mn cntidal reading
may partally ‘minmze the cffect of
Iuas on reading responscs. Brown, for
evample, found virtually no relationship
between attitudes toward® ractal issuds
and communisin and the critical 'rc.uhng
TESPONSEs of 270 tenth gmdc college-
preparatory students, although she did
report that favorable atnitudes dorrchted
p()slrr\'cl) with the number of correct
answers (6). That careful sclection of
hterature over a long period of tme
can atfeet the attitudes of large numbers
of students 15 demonstrated by Daigh m
his analvses of the uses of hterature as
3 })((ng()gl(.ll tool m educating }()llth
in Nazt Germany (12). While shunning
drrect p()lm(.ll~msrrucn(m rhmugﬁ heer-
sture. German  educators carcfully se-
leéted class readings and pl.lccd hooks
m hbraries which awakened in .voung
readers “the conscrousness of being a
Gemmn®” and developed “an awarencss
of his duty to party, fatherland, and
people, At of whom had made sacrifices
for the common g(md.“ All evidence
collgeted by l):;lgh, largely circumstan-

ual, suggests that the program was® rea-

sonably  successful, particulurly on
\nung‘ pcnplc c,\p()Scd to several vears
of relatively subtle suggcsti()n.

A number of studies thus suggest
that reading affects mdviduals i various

[

Shrodes and Herminghaus examined the
pus.sll)'lc uses of- bibliotherapy, rcp()'rtcd
the mmpact of literature on individuals
cannot  be prcdicrcd,. and cautioned
against the indiscriminatc use of books
to promote change in attitudes and be-
havior (52, 26). Sandefur and Bigge €x-
plored the impact of reading on ado-
fescent behavior (53). Recent studics in
this arca continue to demonstrate the
therapeutic 1mpact of books on some
p.lricxm m <linical situations, hut also
the lach of adequate theory and pro-
fessional standards cven in the mental
health ficlds (3, 43). Although studics of
bibliotherapy arc’ interesting for whit
they reveal.about the impact of reading,
they scem to have few amplications for
the classroom.
Factors Involved in Taste
and Appreciation

Studies have attempred to idcmify the
factars involved in the apprcciation of .
htcrature. In a " comprchensive review,
Snuth hnd others recently summarized
what -is known about thy devclopment
of tastc n literature (56). Wijlliams and
others apphed five tests of literary ap-
precution to more tl}nn two hundfed
children and adolescents and found that
a gcncr.ll.faqmr of literary appreciation,
cortclated with intelligence, accounted
for S0 per cent of the variation in re-
sponse, whercas a sccond bipolar factor,
accounting for 20 per cent of the vari-
ange, scprfmtcd rcaders preferring the
objectite, form-conscious styles of the
classicists from those preferring the sub-
jective approaches of the romantic school
of writers (72). .

(Gunn also identificd a general factor
associated *with such factors as liking,
cmotional effect, mode of cxprcssion,°
and _appeal- of the “subject, as well as a
bipolar factor distinguishing rcaders con-
cerned with rhyme, word music, and
thy thm from thosc C()nccrncg wiFh cmo-

’
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o
tional ctfcct,‘nppc.]l of the subyect, and
mental imngcry (22).

Carroll seudied  siv - dimensions  of
stvle (ieneral Stylistics Evaluation, Per-
sonal Atfect, Ornamentation, \bstract-
ness, Scriousness, and Characterization
versus Narration (8). He attempted to
quantify dspccrs of style by analyzing
150 passages of Enghish prose m accor-
dance with tw enty-nince adjectival scales

. OWHAT WE KNOW ABOUT HIGH SCHOOL READIN G

.
and two hundred children (44, 45). He
wentifii_seventy separate clements in-
volved in response  to  literature and
classificd them under four major cate-
'g(mcs Engagement (imvolvement), Per-
ception (undcrsmnding), Interpretation,
and Evaluation, Using this method of
analysis in a pilot study of reactions to
'lit‘cmmrc, he found important differences
in the reactions of rhirtccn-ycnr-old

covering major qualitics and traits. He* Amecrican, British, German, and Belgian

found a factor called General Stylistics
Fvaluation indic.ning A positive or’nega-
tive evaluation which scemed to support
carlier ﬁndmgs on the cvstence of 3
general factor. ‘ .

P used Osgood’s semantic differen-
tial to analyzc the preferences of readers
for qualities of a work of art by apply-
ingr @ st of twenty  scalese including
measures of vividness, depth, and clarity
to sclections from Ywelve major novelists

« {(42). Hec noted that responscs to paint-
ings‘ evoke more or less instantancous
attitudes, whereas responses to prosc and
poctry often require longer reflection on
X chc part of the rcader. His hy-pothesis
seems to support Wilson's ﬁnding that
initial responscs to literature tend to be
ambiguous and groping.
In gslmdics 0% r%sp%nsc to literature,
the: method of analysis may be of as
" much importance to rescarch as the
reported ﬁndings. Ipvestigators have re-
hied on paper and pencil reactions, on
case studies of readers, on writtert re-
sponses obtained after r'cnding 15 com-

B

pleted, and on seales to indicate di:grcc
“of identification. Forman found free re-
sponsces » more  helpful  than responses
clicited by specifi¢ queltions in attempt-
ing to mcasurc appreciation (19). Squire
recorded and analyzed oral responses to
the reading, of scgments of short stories
(59). «

An impormnt new tool for nssessilfg
respoises to literature s provided by
Purves, 'who C\nmincd the writtén re-
sponscs and comments of thirteen critics,
onc hundred school and collcgc teacheérs,

»
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stu\l:m.s, dltfcrgnccs which he attributed
to \.Q'ing cducational and cultural pat-
terns. '
The Effects of Instruction v
Approaches to the rcnding and study
of litcraturc introduced in the classroom
may also afféct tie attitudes and ,re-
sponses of readers. However, cxperimen-
tal studics of instructional procedurcs-in - ¢
teaching litcrature have been sporadic
and disnpp()inting, perhaps because re-
. scarchers have lacked valid and reliable
. instruments for assessing’ the cffective-~
neéss of teaching. A few ﬁndings do sug-
gest ways in which elassfoom approachces
may affect student attitudes. ’ )
Sniith and .(x‘ﬂll(), for: cxample, arc
jmong thosc reporting that discussion of
a book with peers is highly important
N cacouraging young pcople to read
(55, 20). @ther influences which en- .
courage r'c.lding arc rccommendations
of parents, book displays, and ' book
clubg, “T'he influence of tecacher and 1i-
brarian recommendations scems to vary,
depending on the closencss of the re-
lnti()nship cstablished in other nctivity.
. Faba, for cxample, analyzed” the .re-
,;p()nscs of high school students in dis-
*ussing literature and reported thae fac-
tual restatement of ideas prcd()minmcd, *
(64): Only 12 per cent of the students
generalized concerning the meaning of
the narrative. Taba noted, however, that
_group discussion terfided to push the
level of rhinking beyond the levels which
“individuals reach on their own, Support
for group discussion was also presented
:

“
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by Casper who found® that adult-fed
qumor (Peat Bools discugsions cncour-
aged dl\crqcm thinking, the ahllm tw
form netv 1deas (9).

+ Wolfe, Huck, and- King found rhat
the hinds of questions that clementary
taachers askh childrén about Titeratuie
nfluance the 1esponses of children (75).
Analvuaal questions tend to stinulate
analy tical thinkng. Similar invesugation
15 neededat the scu)nd.lr\ level.

Such studies clearly suggcst that the
nature i, wluch :L.ldmg is discussed
muay atfect student attitudes, and the im-
Pul[mLL of teachery' Jduptmg methods
of lcadmg  discussion | which will en-
hance the. lieerary L\pC[‘lLI\LC for voung
people. Squire md Applebee rc‘.cml\
found 52 per cenr of all classroom time
i sccondary Enghshe devoted ta litera-
ture, bue lughly dgmanated by teacher
]',Lturu and rumnun 160). Huctl\Lr
s'f’ud\mtr the quuuun behavior of se-
lected minth- grade  teachers, found 2
(uestion ashed C\cn 11,8 st n
average classes Jnd cvery 5.6 sccends
n a slow_glass! (27). Small wonder that
some students dn not prof’t from’ class
discussions of hrerature, | ’

T.evinson reported that the viewing
of film versions of short storics, whether
shown befoic or after reading, improves
the response of both \uungcr and afder
readers and “of good and e readers
i the jumio hlgh school \l’) Smith
demonstrated that the assignment of cer-
tamn kinds of crcative writing tasks prior
to the reading of a short story can make
a dference in the attitudes devcloped
by sruduus tosard the story and can
stunul.m craative  thinking “about  the
smr\ (57).

As g rosult of four yaars' work in g
ceneer for devdoping curriculum in En-
glsli, Stanbag and othas recommended
inductn e tmdnng which  encourages
students to mahe thar own discoveries
mn licerature (63), However, LaRocque,
detimng inductive taaching somiew hat
more rigotousty, reported that a com-

v
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p.nrcd grnup study in tc.1chlng figura-
tive Janguage o 211 high school sub-
jects umslsrcnrl\ showed inductive

teaching to be less effective than dedyc-
tive teaching (31).

" Modification of the overall program
in which literature is taught has been
suggested by several recent Studies. After
reviewing  modern  criticism and  the
work of specialists in teaching litera-
ture, Walker recommended that chss—
ryom study include a carcful analvsxs
“of the work to sce what structural re-
latjonships cxist within the sclection (68).

The smd\ of structure, rcporrcd Walker,

broadens the basc of literary apprccnanon .
by cnabling readers to rcspond not only

to its meaning but to the craftsman-
ship imvohed in its creation. In an in-
teresting pilot study, Henry and Brown
sllggcs[csl that teachers of Enghsh cmu-
late strategies of thinking by cxplicitly

teaching young, pcople to understand
and apph methods of marhcmmcs such
a5 acreatng  a structure of relations
among wcas, absrrqctmg, gencralizing,
and interpreting (25). A pilot analysis
of two poems by four groups of stu-
dents consuouslv cmplonng such strat-
cgics y iclded promising results.

A few recent studies advance hy-
purhcscs for rmchmg and rcsnng which
require additivnal iny estigation. Thc)
demand  consideration  less because of
[the conclusivencss of their findings than
‘for thar putential 1mphcanuns. Britton
foind that student reactions to particu-
lar puems improve with planncd re-
reading of the poems (5). Similar re-
sults were reported by Rees and Petcr-
son, who found posntnc cvaluations of
poctry associated with ,familiarity with
the poctry, umpcmnvc attitudes, and a
factor called “‘sophistication” (46).

The advantages and disadvantages of
cxtensive and intensive reading  have
been debated for years, with virtually
all studics indicating that extensive read-
g nf litecrature results in the rcading
of more books, in the dcxclopmcm of

.
i

} 4
ERIC

Aruiext providea by enc




no - significant

'ERIC

Aruitoxt provided by Eic:

36 WHAT

3

WE KNOW ABOUT HIGH

\SCHOOL READING

more favorable attitudes tward books, © selecuon, and they must be | considered
“carcfully by any teacher in planning a

and \n conunued growth 1 reading
shill Ina classic study Coryell found
difference i rested
achicvement m reading of students en-
gaged - meenstve and C\tcnsi\c‘pr,n-
grams (11). FLaBrant reported the con-
tributions of free reading o an c\pan-
ston of reading terests of voung peo-
plc, and na full(m-up studv of subjects
sone twenty -five vears later, found thac
as adules, the subjects wha had cem-
plered a sit-vear froe r(.nhng program
were domng \slgmﬁc(mtl'ﬁ more reading
than most other groups with which they
were  compared (29, 30).  Norvell
matched tweanty -four eyperimental and
control classes and reported that students
who had _prngl}ms of extensiye reading
made smail bue igmhcanthy greater gaing
mn rc‘ldmg abihiry than dud those in more
TCStTICtive programs (30). Superior stu-

o
. dants appeared to progress heteer than

did av crage seudents.

'mk and Bogare placed  paperback
hibraries n fifty schools (ten clcmcnmry
and forty secondary) for a vear and
reported” 62 per cent of all” students’
climed the eollecuons had increased
therr personal reading and a majority
wf tcachers fele therr method of mseruc-
tion had changed as a resutt of the
bibraries (18). .

THandlan, however, found that eveen-
sne raading muse be gurded carcfully
by the tcacher lest voung people con-
tnue to rexd ar ther present tevel of
qualiey and mneerest and not progress to
MOLC mature experiences (23).

Resaareh  thus demonstruts  thae
methods of waching and conditons of
teaching can atfece an individual’s acdi-

.

tudes toward raading. The  acurudes

which readers bring to 2 book and the
atatudes which they dernve from- their
reading are inomagely related both to
the progess of reading wsclfl and to the
personal qualities of the reader. They
affect preferences for reading as much
as thiev color mdi\‘idu.ll respanse to any

]

lieerary  education fyr students in sce-
ondary scheols todav.
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What Does Researchyin Reading Reveal—

A

Margaret J. Early

Reading and Language Arts Center
Syracuse University
Syracuse, New York

N the decade since 1957, reading in-

structidn in suundnr\ schools has be-
come an .uccptcd gu.\l though 1t iy
still an lufrcqucml\ achieved one. The
growing importance of reading as a part
of the sccondary school curriculum may
be inferred from . §C\cml sources. One
indigation is that p ublishers are pumng
out niore materuals for secondany rc.ldmg
(.l.mcs (SCL Thomas Devine's article in
this scrics.) The last decade has scen the
publication of at least four professional
textbooks on reading in the secondary
school (6, 43, 50, 47). two books of
rcadings (86, 36), and several mono-
graphs (21, 40, 64). The International
Reading  Assoctation has added to its
publications a periodical for teachers of
sccondary, college, and adult reading,
dcerlpnuns of junior .md scnior  high
school rc.ldmg programs’ appear i al-
most every 1ssuc. Culhing  the annual
proceddings of the International Read-
ing Association for 1960-1966, Sunuers
listed 180 artnictes related to sccondary
reading, twenty of them offering de-
scriptions of programs in 'mencc or
rccommending proceduges forsctting up
such programs (74). In 1967, Dawson

40
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compiled from all IRA puhhcmons a
volume of furt\ -three articles under the
titte Dewveloping High School Reading
Programs (14).

For the first time, the Review of Edu-
cativial Research, in Aprll 1967, devoted
a chapter eaclusively to reading in the
sccondary school, in which the author
estimated that approximately one- fourth
to une-fifth of the total rescarch reported
for all levels dunng the thre@-year pe-
1od (1963-66) was related to sCL()}ld.er
reading. Only a fraction of the studies
summarized 1n this review h,\ Summers
could be justified as rescarch on reading
programs, however (75).

Further cvidence of growth in sce-
ondary rc'ldmg instruction can be found
in the number of NDEA Institutes for
teachers of reading in jumor and senior
high schools. Morcover, fifey states at”
this writing have rcading supervisors
whose rcsponsnlnlmcs citend to Grade
12.

Added impetus has come also from
the Flementary .md Sccondary Educa-
tion Act, which in suppurnng plans for
mprovad  cducational opportunitics for .
the cconomically  disadvantaged, inevi-  «

. -~
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. SUCCESSFUL READING PROGRAMS

tably promotes rcading istruction m ju-
nior and scmor high schools. In' the
journals of 1966-68, many articles re-
lated to reading described how ESEA
funds were used in expanding rc.n%mg
services.

The past decade has \\ltncsstd In-
creased nctlon on the sccondary reading
front but not much Lh.mgc in derLtllm
The ulumate goal remains the mfuslun
of rcading shills instruction into all
school subjects where reading is an im-
portant mode of learning. That this is
snll a distant goal 15 reflected in the
large number of programs in whu.h
rcading is a s¢heduled course, an “eatra”
n the curriculum. That it is still a de-
sirable goal is scen in the many pro-
grams which focus on inservice cduca-
uon for teachers in all subject arcas.

Changes in dtrection over the past
ten years have been barely pcrccptlblc
Onc’ C\pCLth shift failed to occur. That
is, we might have cvpected that, as ter-
minal students in high school dropped
from about 80 per cent in the carly
1950s to less than 50 per cent in the
muddle 1960s, reading improvement pro-
grams would have veered toward serv-
ing the c(;llcgc -botnd. To sume degree,
this shift has. taken place but more often
outside the public schools than within:
College-bound  youth arc Prcppcd in
rcading and study shills 1n summer
camps, u;llcgc sp(msurcd programs, and
many  private  reading  hmprovement
services. Byt within public and parociu-
al schools, assisted by ESEA  funds,
new ly dcxclupul rcadmg prugrains are
aimed at saving the potential drupﬁut
Su the emphasiy on remedial, corrective,
or special programs remains strong in
spitc of the fact that most‘authoritics
have agreed for sume time now that
the dcs‘frcd goal is a dcvcl(;pmcnml ro-
gram that rcaches cvery student, chicfly
thryugh subject mateer courscs.

Research Is Limited  *
Two kinds of research qmstlons may

-
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be raised. The first ttics to find out what
sceondary schouls are doing about read-
g instruction. The sccond asks how
cﬂbccti\c arc particular Eyrogmms. Since
both qucstiuns arc hard to answer, it
1s not surprlsmg that the rescarch is cx-
tremely limited, quantitatively as well
as qualitatively.

Attempts to cstimate current practiccs
depend on an undcrstandmg of \\hat is
mcant by rcadmg instruction” and
“rcading programs,” terms which arc
still lacking clear and widcly accepted
definitions. In surveys by nail, there-
fore, more confidence can be placed in
negative replics. Unfortunatcly, negative
replics arc common ﬁndmgs

In a study reported in the 1957 edition
of this monogrnph Viax obtained 147
responses to a qucstlonnalrc sent to 293
scnior high schools in thirty-four states.
Fifty -cight per cent of the respondents
claimed no rcading program of any
kind, while 42 per cent said instruction
was given in English classes and/or spe-
cial reading classcs.

Not much better results have been
obtained in subscqucnt studics. For cx-
ample, in a‘survey of high schools.in -
the Upper Midwest, with an 84 per cent
responsc from a sample of 152 schools,
morc than a third denied having any
rcadmg pr}gram Those that claimed
programns oftered cvidence that only onc
phasc, usually the remedial, was cm-
phasized (69). A study of forty-two
Midw cstern high schools, undertaken in
1961-62, revealed twenty-seven  with
some kind of réading instruction, mostly
remedial, The author’s, or rcspondcnts,
broad definition of “rernedial” is scen
in the statistic that in twenty -onc of the
twenty-seven schools, instruction was
given in the regular class period, usually
English (11). Peyton and Below queried
nincty -five principals in Kentuchy high
schools and concludcd that therc is a
wide divergence between rccognition of
nced and implementation of a program
(61). From a survey of 269 junior high
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schools I Hhnols comes the estumate
that shighty more than one-third have a
tcacher with tramming in rcadmg methods
(7). In all these studics, lack of quahfied
personnc was cited as the major obstacle.

In 1960, fewer than 20 per cent of
the public sccondary schodls m the statg
of Hlinois vutside of Chicago reported
having rc.ldmg impros ement _progranms
(33). Grissom classified these into three
types. ability-grouped  English  classes
which cmphasize reading, special read-

. ing classes, schools making multiple pro-

visions. Chousing fifteen of the 107
schools, he visited each to. study the
operation of the program. His com-
pusite picture of these three ty pes of
programs provides much spcuﬁc infor-
mation on sclection of students, schedul-
ing, staff, cquipment, and instructional
and administragiy ¢ arrangernents.

The status of reading in 158 high
schools reputed o be dulng cvectient
work in preparing  college-bound  stu-
dents was rcpnrtcd by Squnrc (72). From
obsery atipns it 'was inferred that rcading
recen ed/attention unl\ 10 per cent
of the dhassrooms. More than half the
schools were rated as making “no appar-
ent effore.or only incffective cfforts to
tc.uh reading as a shill.” Of approni-
matchy 112 schools .m.ll\lcd for this
part of the report, onhy ten were ranhed
high with respect to cffcctiveness in the
teaching of reading. Squirc’s report cor-
roborates others as to the most prcvnlcnt
type of program, that is, clisses in “re-
medial” rcad'mg were found in some-
w hat more than one-third of the schools.

Roundmg out this dismal picture and
umhrmmg the comphiints of adminis-
trators responding to the questionnaire
studics summarized above, the Natonal
Council of “Teachers of English reported
in 1964 that 90 per cent of Enghsh
teachers do not feel well qualified to
teach reading (55).

Evaluation of Programs
Not only are sccondary rcading pro-

WHAT WE KNOW ABOUT

HIGH SCHOOL READING

grams limited in scope, statistical cvi-
dence of their effectiveness is smularl\
houted. Most studies report students’
reading test scores before and after in-
struction but gnc few details on the
nature of the program and little con-
sidcration to variables that may  distort
findings. (Goud dLS(.l'lplll)lls of programs
frequcntl\ ncglcct cvidence of evatua-
tion.) Moreover, some of the _programs
reported are su narrow that it s difficult
to distinguish them from tests of specific
practices, which arc summ.mlcd elsc-
w here in this serices.

But it is unrcalistic to lament the
tack of rescarch when the models recom-
mended by sound theory have not yet
been put into .practice. Far from re-
sc.lthmg programs, wec arc still dcvclup-
ing them, We are, or should be, m that
pcrmd of free cxperimentation which
must prcacdc stricthy controtled rescarch.
At thas stage, detailed accounts of prom-
lsmg programs arc morc uscful than re-
ports of gains or losscs f(;llowmg a pe-
riod of \agucl\ dcfined nstruction. Ac-
cordingly, m the summary that follows,
we shall draw heavily upon descriptive
artictes. {This sunmary 1s organized ac-
cording W types of programs, rangmg
from the total dcxclupmcnml program
rcwmmcndcd m the prufcssmn.ll litera-
turc tu Vanous compromisc programs or
fragments of the whole.

The Total Program

Ideally, there might be no rcadinf;
program at all in the sccondary schoo
if by prugmm we mean somcrhmg
visible on the master schedule (20). In
a wellrun school system, the teaching
of rcndmg would pru(.ccd smoothly and
cfiiciently  from the prmnrv gmdcs
where the beginning skills would be
mastered by all, to the intermediate
grades, where basic study skills would
be applied to rmdmg in the content
arcas, through the junior and scnior high
school, where reading skills, habits, and
attitudes would be extended and refined
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as students encounter tere ngl_\ éum-
plex materials. All instrucdi)):\’m rc.l%img
would take place in the regularly sched-
uled subjects of the curriculum. There
would be no nced for entra rc.litling
classes, whether these are conceived of
as “dcvclopmcm.ﬂ“ for students at cvery
level of achiuevement, or as “remedial”
or “corrective,” smee potential rcading
disabilities would have been diagnosed
as carly as primary grades and preventive
measures applied.

In such an deal situation, there
would be no need for reading ceachers,
though coordination of reading instruc-
won through the subject arcas would
require one or more specialists, depend-
g upon the size of the school. The
courdmater’s chief functions would be
to provide continuous mscrvice cduca-
tion and to evaluate progress of students
mdividually and as groups. Inservice cd-

“ucation would nclude courses, work-

shops, teamn planning, and taam tc.mhinF.
Evaluation of students’ progress \\uud
go far beyond the adnunistration  of
standardized and informal tests, to in-
clude study of the amount and qualicy
of voluntary raading and the cffects
on achicyement in all school subjects.

Turning from the ideal to actual prac-
tice, we find that schools reaching for
a total program include special classes
of a corrective as well as developmental
nature. No mattcr how convineed ad-
ministrators may be of the wisdom of
an cvery -teacher program, few arc will-
ing to by pass the s cual reading classes.
aty high school, for
example, reading 1 taught in all English
classes and m several subject  mateer
classes, but there 15 also a u)rrcg‘ti»c
COUrse for students two or more ycars
retarded in reading and a tutorial pro-
gram for thuse needing indiy idual atten-
tion. In this high schoul, coordination
of the dev clnpmcnml program is under-
taken by an anCIdeJeran] comnit-
tee (52).

Simlarly, an “all-school reading com-

4

mittee” works with the reading consul-
tant in Nicolet High School (Milwau-
hee) to strengthen the approach to basic
study skills in the subject arcas, and
this ‘sthool wide effort is supplemented
by a class in Accelerated Reading for
college-bound scniors, by individua% and
5m.nll-grnu}> tutoring, and by a summer
readimg shills course (68). In Lakewood
High School (Ohio) the extra develop-
mental classes which supplement the n-
tegraced program arc conducted in the
reading center to which students comic
voluntarily  thrice  weckly from their
_study halls (16).

Grades 7 and 10 in San Francisco
have planned study skills lessons in an
onentatiod class, and there arc special
classes for students whose  disabilitics
stcm from bl)iingu.llism, but basic to the
program is the cffort to individualize
mstruction in reading in the content
arcas (+4). The University of Chicago
High School, under a rc.lding coordina-
tor, has developed enthusiastic interest
on the part of its faculty (23). An
cxperiment with the usc of options in
the ninth grade curriculum opens’ the
way to an mnovative apptoach to rcad-
ng instruction. O two days a weck,
in place of regular academic classcs,
students  may " choose  cight options,
among them scveral that develop read-
ing and study skills. Options arc pur-
sucd thrbugh independent study, labora-
tory work, and small-group instruction.
The services of the University reading
clinics are also offered as an option (3).

For a staff-organized program in Or-
lando, Florida, cach suEicct arca pro-
duced units based on reading skills (45).
A school wide improvement program in
a small, high school features vocabulary
developmént in cvery course, an cnter-
prisc in which the total faculty is in-
volved (28). In a junior high school,
a ncarly total program was achicved
through devcloping  special units  for
mathematics, science, and social studics
classcs and assigning to homervom teach-
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ers the responsibhity for basic reading
mstiuction, A reading chme was avail-
able for th most retarded students, and
a raading  consuttant coordmated  the
total program (83)

How Effective die Total Progrann?

No onc clamed for the programs
cited abouve that toral effecty aness had
been achieved, Fach was a progress re-
port offering at most nformal and sub-
jective cvaluations. Controlled rescarch
,cmhr.mng the muluple facets of a near-
total pfogram has not vet been reported.

Real differences between  the pro-
grans cited above and those that follow
ml;:hr be hard to discern in aetual prac-
tce. However, the descriptions of pro-
grams mentioned 1w this section gave
nujor attention to cfforts to spread read-
ing nstruction nto the subject ticlds
The program descniptions to follow em-
phasize reading as a separate curricular
()tfcrlng or as part of English. .

Developmenial Reading Classes
“The “label developmental 1s used to
distinguish rcading mstruction designed
for a‘l students, at ¢y cry level ()f achicye-
ment, from mstruction which s utfcrcd
only to those who are, not rc.ldlnq
L\pC(l’Cd fevels., When rc.udmg 15 t.lllQ’ht
mn subject matter courses, 1t 15 dLulup-
mental  since  instruction  supposedty
reaches all students. Teas developmental
for the same reason when 1t 1 offered
i all English classcs. The mandated pro-
gram n all scventh and aghth gmdcs
in Peansyhvana is dev Llopmenml smcc
it reaches all students rhmugh ‘entra’
rcading classes (46). In urlng canples
in this section, we have also included
as devdopmental extra casses st up
for average and superior college-bound
students. =
The case for and against the cxtra
reading  class 18 frcqucnrl\ debated.
Those tahing the .1ff‘rnmmc paint out
that such classes msure continuity  of
rcading instruction bayond  the sivth

«
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grade Conunuous devdlopnient of shalls
s chancy when left o untramed, if
not unwilling, subject matter teachers.
Those ral\mg the negative, n this ,de-
bate arc alarmed by the very rc.nl%os-
sibility - that thl spccml class wHl abort
attempts to promote schoolwade atten-
ton to reading. They  point out the
arohcahty of lc.lrnmg shills out of the
content of the subject matter courses
where thar need can he muost casity dig-
cerned. On the other hand, an argument
for the spectal class 1 that intensive prac-
tuce 1s desirable and that 1t needs a lab-
eratory setting and the shills of a traned
teacher. Thete is no reason why the
advantages of the extra class cannot be
retamed while the effort continucs  to
tram subject teachers m teaching the
application of skills.

lore than twenty articles dcsulhlng
special dcxclupm(.nr.ll classes were -
amined, all of them pubbshed withm
the last ten v cars. Patterns of stheduling
are diverse, ‘but similaritics arc apparent
in the nutcrials and methods am loy ¢d,
and i the standardized tests used for pre-
and post-cvaluations. A few courses are
voluntary (5. 84) and take students from

study hatls (71). Many are short-term
a semester (77, 10, 12, 49), twelve weeks

(2,67), cight weehs (26), st weeks (18),
one day pu[ week through the vear t48),
three tumes a week for seven weeks (59).
Laboratory sctungs are mentioned fre-
quently, Lspcuall\ where attendance s
voluntary H‘) 84). Summer reading pro-
granis of . duclupmcnr.ﬂ naturc arc
common pm(.mc (82,78, 87).

Sometimes Ll.l\blﬁ(:d as developmental
programs are SPCLIJ] courscs, outside the
Enghsh class, whose man purpose is
to ncrease the amount and quality  of
voluntary reading. An cyening seminar
for honors students in Grades 11 and
12 is described by Billings and Paulson
(9), and a onec-semester clective course
based on the prinaples of individualized '
rcadmg as deseribed b\ many clementa ry
rc.ullng spcuahsts has stitnulated student
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interesg at the University of Towa High
School (4). )

Laborator periods sonrctimes iniph
a variety of workbooks, terthoolys, and
teacher- duclopcd CACTLISES, p.\purlmd\
librarics, pacers, tachistoscapes, and tape
recorders for “forced reading™ (hstgning
while following printed tev, llstcmng
shills practice, and oral teading cvalua-
ton. Some deseriptions of laboratory
sessions also mention litcrature antholo-

gies, m.IQ.lllan newspapers, and rc.ldmg

films (53). Somctitties, however, the turm
snnph denotes use of published Lits of,
exercises based oh makgrials of gndtmtcd
difficuley. Ty pically, nstruction focuscs
on w»ml)ulnr\ develgpment, SQ3R, and
stmular teathooh stue plans, work- study
shills, comprehensic i of main ulc.l,s and
detatls, with suinc attention to inter-
pretnve and critical reading, .md rate of
reading (41).

In a honrescarch article, Miller dis-
cusses the growth of a dmclopmcnt.\l
program in Shchoygan w hich began
with an clective course for “only top-
notch readers™ in Grade 9. In the first
vear, cighteen students were admitted
to a fullsy car course focused on vocabu-
lary dmclnpmcnt increased speed and
cficieney, and broadening reading in-
terests. Units on cffective study lmlmi
on tcen-age problems, and ncwspapers
and m.lg.mncs were included as well
as the reading of four books (Kon-
Tiki, The Pearl, Arrovosnith, and Ho[)y
Dick), and three or four reading prn]-
cets, .lpp.lrtntl\ individualized. The
coprse was continued for the nae two
vears, sttt linnted o .ulmmcd ninth
gmdcrs The next step was to nrg.mllc
classes for average as well gs advanced:
readers and to include seventh and
aghtli graders. Students in Grades 7 and

8 and m Grades 8 and 9 were placed
in the same classes. After another vaar,
the program was further c\p.mdul tw
include classes for remedial readers and
slow lcarners. Interest in reading in the
senior ugh schiool was met by a sia

. '
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weehs' sulnmer course. At tlie, end of
five vears, a sccond )umor high school
was hmlt and in thisVschool a still
broader reading program was developed.
Although not evaluated objectively, the
program has ebviously  been  studied
.1rcfull\, and the article presents well-
considered opiniohs of its failures and
hinntattons (53). For many schools a sim-
ilar pattern of slow cxpansion, beginning
with students most likely to profit from
wvtra mstruction, is*recommended since
it allows careful pl.m'ning and the de-
velopment of the teaching staff.

How Effective An Dwelopmeuml
Classes?

Nasman compared the reading g'ro“ th
of 188 ninth grade students after a six-
week course taughe by special rcading
tcachers with the achicvement of 186
matchegd students who did not receive
the ifstruction. The- C\pcrlmcnml grou
showed very significant gains, thuugr
the control group alsy g.nncd on the
pusttcst Slgmﬁc.mt rctention of gains
was observed on the second, posttest
seven and one-half months  after the
start of the program, despite lpsses on
a posttest adiministered a munth carlicr.
In another phase, 1,127 students in
Grades 7, 8, and 9 who had ml\cn the
siv-week course were studied.
concluded that the programt was not
cqually  effective for all three grade
fevels. the mean growth for Grade 9
was considerably greater. The program
was equally valuable for three different
abulity groups, and boys and girls made
cqlml progress. Cump.mwn of afternoon
and morning classes revealed no truc
diffcrences (54).

Noall undertook the cvaluation of a
scven-week program which was set up
to cvplore the possibilitics of “mass dif-
ferendated  shills  instruction”—that s,
taaclfing a large number of students in
the same room at the sanie time b\ use
of multi-lev el materials which allow stu-
dents to progress at their own rates.

Nasman

»
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THe students, 114 cleventh and twetfeh
graders, met in the schouol cafeteria after
school for an hour three times a wech.
These students were good readers, theit
average 1Q was 114, “their average pre-
test scores on ghe Jowa Tests of Educa-
tional l)uulnpmcni were ,1lmut the T4th
pcrunnlc' on' the Spitzer Study  Skills
Test_ar the 60th percentile, and on the
Watson-Glaser Critical Thml\mg Ap-.
praisal at the 77th pereentile. Yét mean
scoresWn a sceond form of these, tests
niﬁmntl\ better at the con-
the cyperiment. Since students
had volunkerdd for the pmgr.uﬂ. moti-
vation was on the m\canamrs side.
While the stud\ umﬁ‘rms that in teach-
ing we ard’ hl\cl\ to achicve what we
constiously strive for, this by no means
negatcs the value of the L\periment to
future program developnrent. Ie should .
be . of slgmﬁmnu. to hard-pressed “ad-
mlmstmtuts that the teacher who man-
.u:ul [hh “mass diffcrentiated instruc-
tmn was incyperienced, though trained
. reading methods and theory (59). .
In another study, sov enth’ grade stu-
dents ml\lng a uné sémester course schcd- s
- ulcd J.nl\ for t\\cnt\ -fivc-minuté pc-
rmds n gmups of ten or twehe were
tested in January immcdiatedy fullu\\mu
the program and again in \1.1\ rllc\
made average gains of a yvear and a
. h.ﬂf during the umruumml period and
.m mldluunal a ngc gain+ of' about
cight- fenthes of a gmdc by the @nd of
. the vear. As in .the prcnuusl\ Red
stml\'\ ny  control group was uscd.
Nevertheless, the overall gain of more
“than two years for students of very
average IQ and somew hat below -ay (.\I‘.IE{L
teading achicvement suggests tlmt [h(.
SCINCSELE LOUTSC W as \\1)rth\\hllq ).
Positive results arc rcported fur pro-
grams for college preparatory sgudents
(84 77,27, 48), for a twelve-week class
)fm;'scvcnth graders (67), and for one-
- semester courses for Grades 17 and 12
(17). Indeecd, group gains measurcd by
pre- and posteests are to be expected

L]
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.lpp.lan[]\ regardless of. the Tquality of
Instruction hetween the tests. The ab-

-sence of control grpups in most of these

studies makes it mpossible to evaluate
the, real significance of the gains re-
ported. \C\Lrthclus, the nlncuwc re-
sults we have, with all_their limitations

and biascs, suggrest th.\t reading instruc-

tion in the” scumd.nr\- schnul h.1s pusitive
cffctts. .

A few inv csng.\mrs report sccond
thoughts in spite of measured gains, Al-
thuugh Thornton found significant gains
in rat¢ for an experimental twclfth grade
compared, with a control group, he con-
cluded that the progrant pue too much
rcdiatiee on machines and drill devices
(77). “Another study, mvolvmg two
matched groups in Grades 7 to 9, com-
pared the effects of a twenty-w cek’ pro-
gram with and Without reading pacers.
Both groups  mac gains which werce
retained six months ter, and the inves-
tigator concluded that pacerg were not
necessary (49).

. q' - .y ,
Develgpmental ‘Reading: as Part | .
of the English Curriculum

High school reading  programs arc

ummunl\ allied to the Enghsh curncu-

lum.  Somctimes rc.ldmg mstructmn 15
mtugmtcd cnt'ncl\ with Enghsh, SOme:-
times reading s substituted fot English
during part bf the vear or, cspccnll\
with slow- lc.lrmng.nr rcmcdml SCcCUons,
for the whole vear. Such plans have the
Tadvantage of .1ddmg nothinggeatra to
the uxmullum They suffer the disad-
vantages  of the cvera dev clopinental
lcaqu classés alrcady cited. In many
sdmuls however, the introduction of
1ehding into the I‘nqhsh class, especially
when 1t is done by a compcetent reading
coordinator, is a step closer to the gml
of reading in_all subject fields than is
the dmclupmmnml reading class which
is added to*the master schcdule,

In this category mghtccn programs
were found, a few offering statistical
covidénee, more dcsurll)lng ()rgmxmnon

.
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and methods. (It should be noted again
that many Tfﬁmﬂs have more than one
“pmgrnni" and gauld be ared in morce
than.one category.) A pronmusing pattern
intohes reading specialists and English
teachers working together. In Centinela
ValleyCalifornia, a school diserice com-
prlscd of four ligh schools with an
cnrollment of approvmmately siv thou-
sand students, a reading teacher 1 as-
agned to cach lugh school, which s
cquipped with two reading laboratories
actommodating fiftecen  students cach,
All minth grade l‘,nghsli classes spend,
eight weehs m the  laboratories, with
the regularly assgned  English’ teacher
tahing half his class in one laboratory
and the reading teacher taking the other
half i the second laboratory. (At the
beginning pf the program, twenty fin-
glhsh “teachers tooh a Sununer course in
rcading methods at the school district’s
c\pensc.) The class, working mn two sce-
tions, follows a concentrated program
of reading and study skills.. The librarian
mstructs stadents in the use of library
etmaterials and guides their independent
rcading for scscarch and recrcation. At
*the end of the aght weeks, students
reeutn to their English class and con-
tinue to practice the shills learned in
the laboratory. On the Nelson Silent
Reading Test, used for pre- and post-
cvaluation, an dverage gain of one vear,
eight months has been observed. during
the sty vtars this plan has been in opera-
ton. This program has been described
i three art les which offer considerable
detarl on this and other phases (8, 26, 84).
~In Guilderland, New York, the read-
mg speciahist scheduled five davs with
an Englsh tcacher and his class every
six weeks. Lhe Lnghsh teacher assisted
mn analy zing  test resuls, and  planning
lessons, becommg famihar with the prob-
lems of students and the proccdures and
tools of the reading teacher. In the fol-
lowing five weeks, the Enghsh teacher
continucd on his own the lllbtrllutl()ll.ll
program begun with the speciahist’s help

.

(34). In another lugh s¢hool, all students
substitute a six-week umt in reyling
taught by the reading specialist and ob-
served by the Enghshrteacher (73).
Other articles dc‘\cr’ihc plans in w hich
the reading teacher goes into an English
cIds, especially in Grades 7 to 9, for
a period of finc or siv weeks to teach
basic reading and study skills (18), or
i which definite pcrm’ds of time are
allotted to instruction 4n reading by the
Lnghsh teacher (8142, 1).,- '
*Ramsey reports statistically 5i-gniﬁc.mr
ditferences for an experimental group of
cleventh graders who were taught four
baste reading  skills (word attack,, vo-
cabulary, comprehension, and rat¢) in
regular English classes by teachers who
had had no previous tmining in the
teaching of reading. He co'mpnrcd cx-
perimental group scores with those of
scyenty —cight “cleventh graders who had
received no formal instruction in reading
(62). ~

Reporting  on “corrective  reading”
withm the F,nglis)l class, Adams claimed

_an average grawth of "1.88 ycars in cight

months, with cighty -onc of 228 students
gaining from 2.0 to 5.4 ycars on pre-
Jost measures (1).

Summers  &aluated  a program in
which five tenth grade English™ classes
were taught reading.for a six-w cck block
of time. With cach fifty-minute period
divided mto two sessions of twenty-five
munutes cach, the reading teacher could
work w i}h onc group of students w hile
the Enghish teacher supeny ised the other,
Reading gains, wcre statistically  signif-
icant (76). .

The tme provided for a study skills
program for above-average cleventh
graders, in a study reported by Glock
and Mitlman (30), came fromthe regular
English program, two days a week for
fiftcen wecks. Instruction included prac-
tice in rapid reading, skimming, dgter-
mining the organizational pattern, sum-
nurizing, note-tahing {rom recorded lee-
tures, diffcrentiating between details and

-
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main ideas, and dcrcrnnnmg the tone
and meent. In addion to Laptd-reading
practice - class,” students had  access
to a rate-control deviee for use at home,
Fhe forey -one students in the cypermen-
tal program were compated wath g con-
trol group. cquated on 1Q :md sey, who
atiended Fnghsh class for “the full fives
pettods a week, Achievement tests were
admmisgered and school grades recorded
for three years, following the subjetes
through freshnan vear n ‘College. At
the-college level, the C\pl'rimcnt.ll group

had, higher overall grade averages, ex-

cept n l"nglish, thdn the control group,
but these differences were not signif -
wantly different. In fact, no evidence
could be found 1 the eleven measures

Lof rgading speed, comprehension, and ¢
1] ~

ABOUT HIGH SCHOOL READING

HIprove l'mdmg among  three  low
aghth grade classes. Here a committee
of seven teachers (three in I",nglish. three
w” socal studies, and one in scicnce)
deaded rh.lt‘rc.ulmg instruction in Fn-
glish classes should alsor-contribute to
the work being done in social studics
and science, Alvhough the program was
deemed successful in ats first vear, sub-
sequent staff changes cauged rborgnnim
tion and loss of the tc.lm-t\cnching aspe
that had’ been dC\clnpcd dm’lng the
rear (63). '

A\ detaled deseriptionsof a junior
progragm i which reading 1 integr
with English and social studics, throuy
the samce teacher rcnching alt three, is

deseribed by Elbs, In this sprogram, pe-,

rods of Enghish and reading ranged from

.

* study slalls of superiority; of the cn- ti\'c to fourtcen per week dcpcnding on
. perimentalover the control group. This grade and level. Materials w ere organized
150 dlscnumging- study in cyery rgsReet .1(('()plillg to reading difﬁculry for cach
but one the mvesugators’ willingngsstao grade’level. The program was cvahtated
report negative ﬁndmys. I'rom this care- 1 a number of w avs' mformal dingnosis
fullv controlled studv, one can draw 2 of reading shills, examination of 1‘c.1ding
tentatnne  ¢onctusion”  dont  sehedute  records and -book reporting activitics,
+ study skills elasses in place of English  and observations of teachers in all con-
and ‘rcqun‘c honors students to take them. - tent fields (22). '
e authors spccul.ltc.' righrly on how ) -
the results might have been aleered had — How Effective.Are Such Programs?
the program been \()lllllt.lr)'. 'l"hcy might The npminns, subyectn ¢ P\'nluntions.
abo” have questioned  the  scheduling — pre-post testmg, and cven the more sci-
which ook bright cleventh graders out ¢ Clltlﬁ(.l”} controlted rescarch which we'
of an l"nghsh course that may have  have qpoted are msubstandal bases on
been far more imcrcs’ring to thém than which to pronounce |udg;ncnt on the
study slalls practice. The plan-cited car-  cffectneness of dey clopmental reading
her of mc1tmg above average pmiors and  mstruction as part of the Enghish pro-
sentors into an after-sehool study skills gram. Common sense suggests that plnns
progitam sctms to be a better design  for teaching reading a\ a part of Enghsh
for suceess (39), - . are a way Yo begin, not ends in them--
Some  schools substitute l‘c.ldmg m-  sclves. !
struction for the Enghsh” Course for the y .
eitire vear. Newman reported such a *Remedial 6r Corrective Programs
plan as 1t was Workedyout in the Wood- The, programs “described under this i
row Wilson Vocational High School in heading differ from those “eited prC\"l-
New York City and submitted evidence ousl{ m thar they treat the most severely
that retarded readers showed gans ex- retarded readers i ehinig settings or in
ceedmg normal cypectaney (57). corrective clnsscs‘.‘ Because the terms
\ somew hat different approach is de-  remedial and coriective are often tooscly
scrtbd by Reeves i oan esperment to used in discussions of tugh school read- .
: o1 - .
Q . . )
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ng. this categon me ludes du«npt’inns
ot programs tor students whose 1eading
acliey cment s dcprc@-d for a vaneny ot
reasons, Not all remedial reading §pcu.|l—
wes would recognize these programs or
the studgnts they serve as remedial v the
sense of having extreme ditficuley with
dccmhng Processes m - spie of h.\\mg
both the opportumey to learn and the
mental abnlinn to doso.

So-called 1emedial programs, trequent;
Ih dcslgn.uml for students 1eading “two
or more vears below grade level,” were
the carliest .lpprn.u‘hu to secondany read-
ng. lhe have been kll.\p.lr.lgt\l as un-
ceononueal, exclusive, and dl-omed. Oc-
castornally . they have been toletated b
the (»pmmn-m.\l\crs s \\cdgc-ln%hér
du()r.\pprn.uh. of value only 1 they lead
to broader programs, Yot wmudul\ﬁ\.\s
pcrslstcd a5 4 watchword m seconddny
reading, and remedhal-type  programs
have not lost ground. One desertbed i
1957 had been in operanion since 19357
(51). Vore recently rcmcd?‘nl‘prngr.uns
have floursshed as a resule ot TS A Title
1 with 1ts unph;ms on preventing drop-
outs. . .

Viany remedial or correctivé programs
are spccltimll\ designed for culrurally
«hs.ul\.mt.\gc& N outh, dehinquent, and de-
Iimquencey -pronce adolescents (24, 32, 37,
38). Programs m sey cral #vew York Ciny
Ingh schools (29, 80, 13, 31 85,25, e-
ot (659, W ashigton ¢35, aad San
Francisco (19) have been deseribed, all
reporung successes based on vanous -
terta, One of the mostnteresting ot these
deseribes rc.uhng mnstruction tnoan -
dustral arts setung and otfers twenty -
five techmques for improving word rees
ogmnon and cumprchcnsmn slalls which
can be employ cd m conneetion with -
dustrial arts (23) .

Remedial  mstruction has been de-
seribed as exeellent classreom methods
:\ppllcd to andivduals at the preese
pnln[s of \\C.\l\m‘ss. Such instruction s
based on thorough dagnosis and s char-
acterized by flexmnlity of mnethods (60).

-~
'
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\aterls are often designed Iy teachets
to meet mdnadual mrerests and needs,
but m the programs exammed there s
considerable dependence upon commer-
cral matermls dhat are also used m de-
\L‘inpmcnml classes. In the two programs
deseribed by Fader, students pegin with
wring or copying and thay are en-
umr.\gcd to read whateyer meerests them
m magazines and paperbacks (24).
How Efjective e Remedual Program?
lurner reports the successes acheyed
by CGirade 7 students with 1Q's above
o0 who were two or more vears re-
tarded after one semwester program  of
Jathv nstruction (793, Another group of
sovently’ gradets m Rockford, llinos,
rased ther median reading score from
S 1 to 63 after a penod of instruction
fg.uurmg standard commercial materals
and many teacher-devised exeraises, es-
peaially word games (8R).

One program for delinquent bovs of-
fered five hours dalv of completely in-
dividualized mstructron moall academic
subjects. After siv months,” some pupils
had gamed as much as four vears in
rc.ldmg achievement test scores, some
show ed no mcerease (32).

Gold compared the etfectiveness of in-
diaduahzed reading (sccl\ing. self-selee-
ton, and pacing) versus group methods,
usImg 1 subjects the forty lowest achies -
¢1s dhong four hundred tenth gl‘.ulcrx
1 lic results gave no decranve advantage to
cither program (31). In the VWashington
program reported Iy Grotherg, 3% Ne-
gro boyvs m Grade 9 receibed three fift -
hinute sessions a week for twelve weeks,
1 e mean gan on total reading scores at
the end of the program was 1.3 vears
(33).

Teacher Education

Schools that are \\()r]\mg their way
toward a total program arce much con-
cerned with the mnservice education of
teachers, those who will mstruct spccml
reading classes and those who willmnte-

\
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gratc Yaading and study shills mstrucgion
with their subject matter. For admins-
trators and consultants looking for a new
idea, Niles presents a full range of pos-
ml)lc approaches to inserviee cducation

(58). Remedial and corrective prngrnm(
nftcn “efve as laboratories for training
teachers in spectal reading mrethods (70,
56, 80).

Inservice  programs “are scldom  “re-
searched,” but a number of recent articles
hav e described .lp[)f().lCllCS to teacher ed-
ucation dulgncd to alleviate the shortage
n scu)nd.lr\ rcading personncl. Prom-
ising pmqr.nns release  teachers from
Ll.lss(‘s often to observe and work na
1'c.|dmg clime (66), to attend lectures
and demonstrations by visiting consul-
tants, to ¢vaminge m.ltcrl\ls to p.lrnup.ltc
in “make-1t, tahe-it” \\ml\shops and
study  groups. Noteworthy in the five
smgu of professional duclnpmcnt un-
dertaken by the Columbus, Ohio, schools
1s the tugh dcﬂr(c of teacher involvement
achieved tlm)mrll their voluntary partici-

pation and thmunh their pl.mmnq thdm-

sehves mamy ph.lscs of the pr()grlm A15).

school  students requires .ldmmmr.m\c

flaic and feabilicy, quatity in instruc-

vondl materuals and arrangemcents, - ste

dents who understand what larning is

) Al about, and, most of all; tughly  mo-
tvated and skallful teachers, The best
reading programs m secondary schools

may be the least obtrusine, l)ur i these

best programs what wil be most evident

15 the competeney of all teachers to

mstruct students m how to read and

study in particular subjects.
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What Does Research in Reading Reveal—

About Practices in Teaching Reading?

Constance M. McCullough

San Francisco State College
San Francisco, California

'l‘ HE present .1mdc 15 a supplcmcm to
that which .1ppc.1rcd in the En-
ek Journal of November 1957, Be-
cause of hnguistic and cognitive de-
ulupmum wiuch hav e affected research
and theory_in the ficld of rcndmg in the
past few 'fC.ll’S, it sccrms unwise to at-
tunpt a repetition of the carlier report.
Ihe present article will be confined to
those events which, in the writer’s opin-
1o, promuse to make the most dramatic
difference in practice. *

Fhe status of practice in the ficld
was reviewed by James Squire and Roger
\ppld;u (565 1 report in 1966 on
158 sclected ugh schools which con-
sistently educate  outstanding  students
of Englsh. They found that teaching
methods showed little variation, that
there was httle mnovation or experi-
mentation, and that there was less use
of .audiovisual aids than availability
scemed to warrant. chdmg programs
1ppc.1rcd to lack soundnes $ purposc, or-
g.ml/m(m,_.md impact. Slm learners and®
non-college- -bound students wcldom  re-
caved endugh atrention.

In the past ten_ycars, on the other hand,
there has been an C\plnsi(m of new

rescarch relevant to reading. The well-

s

publicized study by Holmes (32) has
suggested the tremendous importance of
cyperience as a prcfacc to rcading. Bloom
and others (9) have produced their tax-
onomy of cducational objectives. ‘Guil-
ford (28) has reported his theorctical
constri®t of the intellect. And a num-
ber of linguists have come forth with
theorics, materials, and practcal idcas
for the KC.I(.hmg of reading.

The organization of the .1957 rcport
had been in terms of vombulan com-
prehenston, and speed. These dimensions
were now both o gross and too unre-
lated in treatment to represent the newer

insights mto the dy namics of the reading .

procgss.

The present  report is divided into
parts representing activitits in the rcad-
Ing process,many of which are simul-
tancous in occurrence, as well as inter-
dependent. They are:

Word Recognition . (including = sight
recognition and andlysis)

Analy sis of Sentence Structure

Determination of Word Mmmngs

Determination of Sentence Mcanings'

Determunation of Sentence Functions

Determnation of Meanings of Larger
Units of Composition .

~
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Determination of ¥Function of Larger
Units of Composition

Evaluation and Interpretation of Ideas

Usc of Ideas

While each of these, will be treated in
turn, each has a bearing on the others.
In fact, the major message of the newer
know ledge s the relativity that pervades
all language and language-related activi-
ties. It should be reflécted also in our
teaching.

Word Recognition: Sight Words

Recognition of words as wholes is
not the immediate result of a first en-
counter (23). Apparently it is the re-
“sult of a number of encounters in con-
texts which require the refining of ob-
servation while they permit more and
more rapid recognition, until it would
be impossible to say that one had studied
cvery letter in sequence in the time
taken for reading the word. Obviously,
we could not read so rapidly as some
of us do if we were not pattern-con-
scious (as well as meaning-consciousy
n relatiop to words,i phrases, and sen-
tences.

Word meanings affect the case or dif-

ficulty of learning word forms. Walk- -

er (67) in a study of nouns and verbs
found that, while usage frequency had
some cffect on retention by seventy-two
high school freshmen boys, concrete
nouns seemed to be much casier to re-
call than either abstract nouns or verbs.
It follows that more attention needs to
be given to the learning of abstract nouns
and to verbs than to forms which rep-
resent concrete ideas. *’ .
Marianne Frostig (27) has identified
several kinds of visual perception, re-
quired in the observation of forms, onc
or more of which may be deficient in
the case of a retarded reader, and'é‘:apablc
of improvement by exercise. However,
the student who can alieady recognize a

variety of worls, no matter how simple .

they may be, has_shown that he,can

N " y -
A * ()L '

achieve the recognition of forms. His
problem may be more a need for appli-
cation of techniques of learning.words
—techniques tRat work for him—and
motivation to apply himself, rather than
specific deficiencies in perception.

C. C. Fries (25) has promoted the
idea of having students learn whole,
words by means of noting their contras-
tive feature. With an established pattern
contrast such as pet: pat; met: mat; set:
—, the student can derive sat. The appli-
cation of this technique is limited to reg-
ularly spelled words. !

Some programmed materials usc the
presentation of a word in association with
a picture, and the gradual establishment
of consciousness of the parts in relation

. to the whole by the omission of parts,

to be filled in by the student: cat; ca ,

ct, at, The cloze procedure (29),
which i%omis'sion of a word or
word-Eart to De supplied by the student,
has shown itse?f to be a useful testing
and teaching device. As a follow-up
of the cat word-parts omission, the stu-
dent can insert cat and other words in
appropriate places in the context. In ‘this
way the student is required to associate
mcaning‘and form.

Word Recognition: Form Analysis

May Hill Arbuthnot (2) has written
that “Printer’s ink is the embajming fluid
of poetry,” expressing ﬁgurativcly what
linguists are saying to reading tgachers-
that the written form of English words
is an approximation of the sounds of
those words, at best; that thc spoken
word is the living form (25). -Thus,
although lamb is spelled ,with a b, it
is correctly pronounced as /lam/. Only
when the b initiates the sécond sylfable
in lambent does the b’produce a sound
in this sequence of letters. Lambkimand
lambda are examples of the silent & con-
dition, with the -7b completing the first
syllable.” ‘ c

The smdent must recgll the spoken
form in order to be sure of' the sound




IToxt Provided by ERI

s W HAIT

»
and stress represented by the printed
form. If he has never heard the word,
he has to make informed guesses based
upon similar word patterns.

Basic to the ability to evoke the sound
of an English word is the ability to
discriminate and produce the sounds of
English. Wepman’s test of auditory dis-
crimination (71) yields data on the stu-
dent’s ability to notice such differences.
But to know which sounds the student
does not discriminate is not always
cnough, for the question is, “Why docs
he not discriminate?” Treatment will be
different according to the answer.

Lado (36) and Fries (25) have shown
the efficacy of teaching to the need in
the case of dialect or foreign speech.
Forcign langua}gc speakers tend to sub-
stitute for an English sound in a word
the sound most like it in their own
language or the sound in their own lan-
guage which usually holds that position in
relation to other sounds in' the word.
So some speakers say so for show, lather
for ladder. In Spanish, -7d is nonexistent
as an ending; hence card becomes car.
In the same language, st- never initiates
a word without a vowel before it, thus,
star becomes estar.

Labov (35) in his study of a Harlem
Negro dialect has shown how dialect
can increase the number ,of homonyms
in the spoken language, with consequent
confusion in the observation of the writ-
ten language, and a great dependence
upon context. The omission of 7’s makes
homonyms of guard and god. Yeah
rhymes with fair, idea, and fear. The
omission of I's creates the homonyms
toll and toe, ‘belp and bep, fault and
fought. Final «clusters tend to los¢ the
final -t,-d,-s, and -z sounds. Pass, passed,
and' past are all pronounced /pas/. Final
consonants -t,-d,-g, and -k are weak or
missing, while -2 and -» are nasalized.
Voiced final -th beconies -v, and un-
voiced final -tb becomes -f. E and i
arc not distinguished before nasals (pin,

pen=pi (n).
Q
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Initial consonants tend to be pro-
nounced as in standard English except
for the d substitution for th- and the
substitution in certgin clusters, as in
stream (pronounced scream). The plural

. form of a word ending in -5t deviates

from the standard English addition of
/s/. the word test, pronounced /tes/, fol-
lows the rule which applies to bus (buses)
and becomes testes. Labov suggests that
the teacher will have to treat omissions
of letter sounds much as he d the
silent letter in standard English, stressing
the different spellings for the different
meanings intended.

He makes the very important point
that the student may not hear the dif-
ference between his pronunciation of the
word and the teacher’s pronunciation
of it. Mere correction does not do the
trick. Pointed speech and hearing exer-
CISes may. Y

Dialect is spoken in a setting which
supports identification of the specific
meaning intended, whereas printed ma-
terial demands the fabrication of setting
from the print. Essentially, we either
make the learning of reading harder by
trying to teach it from the dialect, or
give the dialect speaker an equal chance
with the standard English speaker by
first helping him master the spoken stan-
dard English substitutes for the dialect
deviagions. Doubtless the poor academic
performance of some Negro dialect
speakers can be traced at least in part
to this initial handicap. The solution on
the secondary level is to give special
attention to word endings and Sl?:ttcr-
sound omissions, with much emphasis
upon gcebh. This is not to suggest that
all reading be oral.

The Labov study simply illustrates a
much larger problem. that of meeting
the needs of dialect speakers of all sec-
tions of the country, and the neceds of
foreign language speakers learning En-

glish (53). «

One of the aids students unconscious-
ly use in the solution of polysyllabic

62 ‘
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- words is the knowledge of the patterns
of letters usual in the €nglish language.
In solving the word fitful, the student
accustonied to the visual patterns of En-
ghsh knows that ¢ is not followed by
f in the same syllable. Therefore, he
divides the word after ¢ and before f.
He can do this whether or not he knows
-ful as a suffix. Obviously, students of
foreign language background or students
vastly mnexperienced n rcading English
have not developed this skill.

Louking at the word as a pattern in-
stcad of as a sequence of single letters,
the student can avoid the Blending pit-
fall. He can determine the sound of 4
in the closed syllable cat, and associate
it with both consonants. ca-at, instead
of mscrting unrclated noises. kub-at o1
ka-tub. .

Sound relationships within monosy |-
labic words have been explored by Cas-
sidy (17), who shows the mathematical
pussibility of the occurrence of certain
sound patterns  within English words.
While his suggestions arc made in rela-
ton to the development of a lexicon
organized by sound patterns rather than
by alphabetical order, they may be valu-
able to the tcacheg and students who
wish to learn by discovery.

The patterns of - vowels and conso-
nants (VC) which he lists represent
sounds, not letters, so that fast and zaste
are botlt of the pattern CVCC, and
smee ch represents the sounds ¢ and
sh, the word crunch has ' the pattern
CCVCCC. By possible frequencics (not
actual count), there are more than cight
théusand opportunitics in the language,
according to Cassidy, for the occurrence
of the pattern CVCC (fast), 6,000 for
CCVC (step), 4,000 for CVC (pit), 3,000
for CCCVCC (squirt), and more than
1,000 for CCVCCC (crunch), CCCVC
(splash), CVCCC (wasps), and CVVC
(boil). Other patterns are of less fre-
quency. )

He also lists the vowels and conso-
nants which can be final or initial, and

-
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consonant clusters which can be final
or initial. He further suggests a grid
somewhat comparable to the syllabaries
uscd cntensively in some countrics, ex
cept that this one contains complete
words. For example, his grid for the
CV sound combjnation includes dee day
do doe daw da, and be bhay who hoe

. baw ha. This is a way to sce how many

English # ords there arc for a particular
consonant sound in combination with
the possible (in this case single) vowel
sounds. Imposed upon the students, it
can” become a meaningless ritual. De-
veloped by students, it can become an
impressive discovery (13). .

In sonlcwhat similar vein, Fries (25)
has proposed exploration of CVC pat-
terns, Given the pattern P—l, and adding
diphthongs to the vowel ossibilities, the
student can produce pail and pale, peel
and peal, pile, pole and poll, pule, pal,
pell, pill, poll (parrot), pul (pit), paul,

-pull, and pool. There is no powl or

poil. This activity yields awareness of
variant  English chllings for the same
sounds, while it designates openings for
new words in the language. The next
rochet might be named powi—a pow with
a howl. D

The pronunciation of letters is a mat-
ter of relativity. In the sentence The
bear lunged at the tourist, the th in the
could be voiced or unvoiced. Only the
stydent’s experience with the spoken
word assures him of the voiced sound.”
The ¢ in the could be long or schwa,
depending upon the beginning sound of
the next word, or upon the stress (It
is the best.). .

The word bear could be pronounced
becr, bare, bur, or bar. A student who
did not know it as a sight word would
have to rcad farther before deciding
on Ehc pronunciation:

The - ____ branch = bare.
The barrel polka = beer.
The stuck to his clothing = bur.

The _.____-was closed == bar.
can lunge == bear.

The
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Lunged*could have a hard g, except
that bears do not lung anything. The ¢
sound in Junged is omitted, and the d
is pronounced as it is spelled because
of the preceding g sound.

Pronunciation is also a matter of  his-
tory, as in the case of tourist. The pro-
nunciation of ou could not be predicted
by a student unfamiliar with towr, which
retains its French spelling.

Far from being a crutch to be
shunned, the use of context is, in some
instances, as important ta the revitalizi-
tion of the spoken word as it is to
word meaning.

For many years teachers have had
some faith in the utility of phonic gen-
eralizations. Burmeister (15) reported the
findings of seven studies showing the
relative dependability and the extent of
utility of phonic genetalizations. Clymer
(19) had found eighteen of high utility,
but with many exceptions. Emans (24)
and Bailey (5) largely supported his evi-
dence. :

The findings by Hanna, Hanna,
Hodfes, and Rudorf (30) on 17,310
words in a computerized study showed
that the spelling of words is subject
to several factors: phonological, mor-
phological, and syntactical. The use of
phonic generalizations would be les$ dis-
couraging if they were applied in se-
quence rather than alone. For example,
when ea is followed by other conso-
nants than 7, it probably represents either
the long or the short e sound; when
followe§ by 7, it may in addition be
sounded as in hearth or heard. Bur-
meister (15) proposed that in words
like have and rave, the student be told
that the ¢ usually is silent and the pre-
ceding vowel long or short, and that
the long sound should be tried first.

When followed by 7 plus consonant

lus silent e, as in terse, purse, sparse,
Eorse, the preceding vowel ordinarily
has the sound it would have if the word
ended with the 7, Weir (70) investigated
the effect of environmental factors on

Al
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the sound of e in er. In term, where
it is followed by a consonant; in ex-
periment, where it is followed by i,
and a consonant, or heresy, where it is
followed by e and a consonant; in ex-
perience, where it is followed by i,
or period, where it is followed by iq;
and in ber, where it ends the word.
As some of the newer findings on spell-
ing and pronunciation are released, En-
glish teachers yill be able to be much
more helpful to their students, and the
task of decoding the printed word will
be more rewarding. We still, however,
must think in terms of how much the
rules are worth.

Syllabication has been torn by strife
between lexicographers who ~ divide
words by structure, and linguists who
divide them by pronunciation. Expect
is a case in point. While it is necessary

\

/

to divide as in the dictionary between /

the x and p in order to see that the
first e is in a closed syllable and there-
fore short, the pronunciation of the word
divides between the % and s sounds:
ek spect. For some time it has been
the pracgice to teach, for purposes of
determining vowel sounds in :pronuncia-
tion units, the following divisions: la bor,
lad der, lit tle, mas ter, mail man, look
ing, ex pect, an chor. Labor and maslman
tend to be pronounced as they are
divided above. For the others, however,
the students must learn to shift for pro-
nunciation: la (d)der, li (t)tle, ma ster,
loo king, ek spect, ang ker. The teacher

“must literally “play it by ear” in regions

in which the standard pronunciation is
lit (¢) 1.

Venezky (66) in a computerized studdy
of 20,000 most common English words
pointed out that a tends to be short
when followed by a fina] consonant or
series of consonants, as in rat and annals.
The long a occurs in rate, anal, and
sane. “What must be acquired,” he stated
(66. p. 103), “for the proper Pronuncia—
tion of 4 is the ability to differentiate
the environments and suffixes; final con-

i
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sonant vs. consonant plus final ¢ (rar.
rate ), double medial consonant vs. singlc
medial consonant “(aunaly, analy, and the
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n l'nghsh (61, 41). ‘They do not nced
cak training for this purpose.. But even
in the secondary school there are m.mv

base foin vs. p.lrn-.ul.lr suffixed forms yvoungsicrs w hosc backgrounds have not

(same: samty ).’ e went on to say that
he believes a differentiation nppronch
will yvield more understanding of the
conditions  controlling the sound of a
than will separate treatments of rat: bat.
sat and rate. bate. sate. He propose,
rat. rate, mat. mate, In this view he
pdits company with the authors of
goud dual of currently used linguistic
material.,

The discovery mcthod such as de-
scribed above, in which the student may
derive ccrtain'princip]cs frm an ob-,.
served pattern, -.onnnucs to Have support
i the reseatth in teaching methods,
while it docs have the drawback of being
based upon linuted  data. Burmeister
found both inductivg and deguctive ap-
proaches effective with  eighth and
mnth graders (14).

Sentence Structure
It is surely true that sentence struc- -

ture fms something to do with the read-
mg comprehension of sentences. The
(uestions are whether spcciﬁc training
i the recognitibn of sentence structure
s useful, \\h.n form it should take, and
for whom, it should be. One handicap
15 that we sn]] have no instrument which
measures kinds of comprehension and

- which also takes the critical points of

structure impormm to the answers and
asks the meaning of those.

*Beaver (8) collected misgakes in oral
reading, some of which involved changes
‘of meaning: The sentence, “l gave my
sister to you to protect,” was read, 41
gave my sister to protect vou.,” Word
order is an important chue” to meaning
m English sentences. Misreading ot ordet
mlght well b follm\ul by a discussion
of the change-tn mumng which it pre
Clpltates .

Many  children senter  school  witl
awareness of the basic sentence types

suppurted the signals to English struc-
ture.

Labov (35) found that when Harlem,
\cgro boys, dges ten to seventeen, were
ashed to read the sentence,
passed by, 1 read the posters,” most of
thun read passed as'pass, and pronounced
read as reed, showing that they not only
failed to read the ending of passed but
failed to get its signal to tense. Others
misread passed but clearl caught the
signal of -ed, reading rcm?;;,ns red. Labov
D
puinted out that the teacher who merely
rereads the sentence nucordmg to stan-

dard English is wasting his time if the
studept cannot hear the difference.

The student of Chinese background
who is .1Lcustomcd tu sentences like ¢ ‘Boy
go barn,” may be completely unaware
of the importance of the article and
pGC()SlthnZ

A boy went into a barn.

‘The boy went into the barn.

from the barn.”

by the barn.

behind the barn ete.
¢

The Hindi speaker will ‘find both or-

‘der and structure a problem, when in

his hngungc he would think, “I Curzon
Road on live,” and he reads in English,

*I live on Curzon Road.”

It is quitc possible that the English
speaker does not realize that his interpre-
tation of the preposition is influenced
by 1ts object:

[ shall come by nwon (up to, not later
than tme)

by bus (una- means)

by tllglmusc (past: place)

ete.

A\

This lack- of realization is relatively un-
important until’ the student reads un-
faniiliar topics. Then he needs to be

“When [

,

.
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rcady  with all the pussible  meamngs
which a word ke by can have in rela-
tion to the unknown word. Dictionary
definitions *of some of these so-called
“litttd™ words shouwld remind the student
of thar varicd meanings and roles in
scnteree structure, ’
Fries (26) for at least tharey -five years
in this writct’s memory has shown how’
biglmlh to structure can be pug mto rchef
by the use of Lews Carroll inventions

&0 the place of nouns, verbs, adjectives,

Q

E

°
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and adverbs The ygled oggles aggled
aicgele ugglely. Structural signals are.
The -ed »5 -ed an -ly. The predicts a
noun. The verb form following the must
be an adjective, The -5 ending of. the
neat word suggests the heralded noun.
[he ;ed of the newt suggests the past
form of a verh. An predicts another
noun, which could be cgele, and must
be cggle as the next word onds like
an adverb. To show thar mastery  of

these signals,  the students  can msert

fikchy mc.uungf{ll substitutes for the arti-
ficial words

The armed robbers radod an arsenal
boldly.

LeFevre (37) has assembled pertinent
hnguistic facts an his book, Linguntics
and the Teachmy of Readurg. Fries (25)
offers inughts into reading  problems
with his book on a shmlar topic, Lin-
guntio. The Study of Langnage.

It is too soon to sav that rescarch has

shown the valud " of  transformational
grammar and - gencrative  grammar  to
reading comprchension. There s, how -
cver, a stiong possibihity that a student
faced with a compheated sentence which
he cannot comprchend could be bene-
fitted by a way to break it into diges-
tible picces, which, understood  sepa-
ratcly, could than be seen in relatiopship
to the othér parts. Whether there 1s
ncad to rceonstruct these fr.lgmcﬁm into
whole sentences ramams a question, Per-
haps there 1s 2 shorger wav, And there

HIGH SCHOOL READING

15 also the qucstmn-of whether the stu-
dent whoo cannot understand  the long
sentence can understand erasformation-
al grammar. “

It is concdivable, tou, that the genera-
tive ceaperience would provide a creative
approach which might give the student
readier jnsight into complicated  struc-

tures, and, further, might help him real-.

12¢ the Inany ways in which an author
may cipress the same thought'. Whether
it can do this remains to be scen, If

transforniational  and, gencrative gram-,

mars do prave beneficial to reading com-

prehension, both will gain in motivation |

from baing associated with the student’s
immediate need to comprchcnd what he
is reading. |
" Buswell (16) in a study of the rcla-
tionship betw &en perceptual and intel-
tectual processes in readin found that
when tmining on word discrimination
was followed by récognition of phrase
pattcrns and functional I'C.ldi{]g units, the
uor(clation of traindyg  with rcading
achievement increased a great deal. This
ﬁnding 1s an cncouragement to the idca
that there is value in dcaling‘ with pat-
terned language bevond isolated word
dnil. ’
O'Donnell (46) constructed a test of
recognition of struceural relationships of
words and administered it to high school
scniors along with the Cooperative Read-
ing Comprehiension Test. He concluded
that ther¢ was not a strong cnough re-
fationship between scores on the tyo
tests to warrant teaching lingunstic struc-
tures as a major mcans of, developing

reading comprehension. Another reason-

able mterprétation might be that the
points of structure emphasized in the
structure test were not those required
for getting the right answers in the
comiprchension tese, or perhaps structure
plays a munor role which is nonctheless
important. -

The tw 0=y car study by Batcn);m and
Zidonis (7) of the cffect of the study
of transformational grammag, on the

L
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wntmg  of el and renth graders
showed that the stidy  of fransfgriia-
tional grammar was .uuunp.mlcd by im-
provcment jn sentence u»mplc\m and
reduction of crrors. They expressed the
thought that grammar is pcrlmps nesver
fully mastercd—another way of saving
that the possibilities in Tnghsh will al-
ways race ahead of the cyperience of
anv one individual.

Darnell  (20)  cperimenting  with
twenty college students, used different
word-order constructions in varying de-
grees of disorganization, and rcporrcd
not surprlsmgl\ that the amount of loss
of clarity becomes greater as "the degree
of dlsormm/nnon becomes greater. The
reader npp.lrcmlv does lean on word
order, on meaningful - groupings  of
words, and upon words or word parts

- which signal rchnonshlp

A furthcr consideration is whether
students find comprchcqsmn more Jif-
ficult when certain signals arc missing.
In one sensc this has alrcady been proy ed
by the Labov study. Beaver (8) found
that students reading aloud sometimes

inserted  words  showing 1'c].ltinn>hig, & subject and prcdlmtc must still come
when the author had omitted them. . to complete the sentence. Dark has the *

Author  Fe was as soiry and skipny
as a spider.

Student: He was as wiry and as skmnv
as a spider.

Author--He¢ put dowen the bag be was
carrving.

Student: He pur down the bag which

he was carrying.

Word Meamng

‘In a .1ngu.1gc of the \crs.mlm of
I‘nghsh in whi¢h the same words can
play different rnlcs (The bare branch
corld bear the bu'l? no boiger), students
must know the role of the word In
order to assign the proper meaning. In
some cases, as Deighton (213 has shown,
the student may have to read to%the
end of the senttnce before he realizes

which nicaning to apply. In “The hcs,r
v &

.

dung to the tree as though he were
real,” the last word makes a tov out
of the bear. Change the Tast word to
afraid, and the bcnr is gcnumc 1g1m

Bormuth (12) in an cxtensive review
of newer techniques of appraising the
rudlluhrv of material .stated (p 1309,
“Witlwout question the most impogtant
advances should come through the des
velopment of better linguistic variables
developed through the study of psvcho—

linguistics, lmmustlcs, and lltcmrv style.”

In carlier studies he showed the valuc
of the cloze procedure (10) and a mea-
sure which he calls “mean word dcpth”
(11) as ways of tictcrminin"g compre-
hension difficulty.

In discussing mean word depth (11:
p. 87), a method of computing sentence

difficulty introduced by Yngve, he uscd

the illustration: “The dark brown bear
sniffed hungrily.” Word depth is a mat-
ter of how many morc clements (ad-
jective, noun, verb) the student can an-
tnup.nc in thc sentence structure from
the point at which a particular word
is. The has the value of ' two becausc

valuc of three because it requires an
adjective before the noun and predicate.
Brown again has the valuc of two, bear
of onc, and bumngrily of zcro. You add
all numbers total depth (9), and divide
by the number, of words in the sentence
to find mean depth (1.5). The technique
is described here ot as a suggestion
for classroom woik but as an indication
of the way the wording of the sentence
holds the reader in varied degrees of
suspense as he progresses and as the
thought unfolds, , .

Tll.l\'cr and Pronl\o (63) had 112 col-
lege students Teact to five fiction ex-
Luprs, and concludéd that responses of
students concurred to the entent that
they had common backgrounds.

Russell and Saadeh (52) studied the
qualitative le cls of children’s vocabu-
latics in third, sixth, and ninth grades

READIN G ()I“
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“with a multié)lc-dmkc test. The concrcte -

chuices preferred b) the third graders

<
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or description, clues provided thgough
words connectad or in a scries, compari-

gave way Lto abstract and functional.sson or contrast clues, synonym clues,

preferences in Grades 6 and 9.

That the general desclopment iy to-~
ward less concrete wording should not
blind us to the fact thate students vary
in thar tolcrance of abstraction among
themsehves cand among  different "arcas.,
Ausubel (3) states that the culturally
deprived child “suffers from the paucity
of abstractions in the cveryday vocabu-
lary of s clders.” Becauses cach in-
dividual has, had differane degrees of
exposure to the levels Of t'hinking in
different aspects of the envirdnment, he
may operate comfortably with abstrace
ternts 1 ene subject and  cast about
desperately for concreteness in anothet.
This suggests the value of group dis-
cussions in whiclt insights can be shared,
Qs well as the great need fgr vocabulary
dcvelupment and u’mucpt dovelopment.

\1L(Erll(;ugl1 (45) has summarized data
on desirable teaching practices il{ the
Jevelopment of concepts. Karlin (34),
raviewing rescarch and classroom prac-
tices, recommended direct vocabulary

mnstruction, incidental atteation in® build- -

ing word meaningy, and wide rcading,
although, as hc said, there 15 little cvi-
dence to support the {gnclusion that
wide reading Jalone leads. o increased
vocabulary . e propused a combination
of" appruaches. meaningful” dictionary
work, word study in context rather than
i isolation, uses of context cldes for
specific word mcanings, ateention  to
multiple mcanings' and ﬁgur.ni\c lan-
guage, study of history and cty mology
relevant to current rc.ltling, and dppliL.l-
tign of ncw words i oral and written
linguage. .

Ames (1), after a study of 334 con-

[} . . .
tentual situgtions and readers’ responses

tu thent, offcred a tew extenstve cas-

clues provided by the tone, sctting, and
mood of a sclection, referral clues, as-
suciation clues, clues derived from the
main daa and supporting dgtails pattern
of paragraph. organization, clucs provid-
cd through the ‘question and apswer pat-

.tern of paragraph organization, preposi-

tion  clues, clues usin'g nonrestrictive,
lauscs or appusitiveephrasces, and ‘clues
derived from cause and effect pattern
of paragraph and sentence urg.lm:’..ltion
(pp- 66-67).

Licherman (38) dcu:lupgd congepts
through direct experience with an et
perimental group of fifth graders, with
the result that the gan in rcading
achicvement was o great as for students
whose instructivn had been in diction,
structural analy sis, antonyms and syn-
‘onyms, and conteat clues. The concept
achicvement of the former group was
greater. Livingston  (39), using  tenth
grade students, found that instruction
in gencral semantics was accompanied
by an increase in critical rcading ability.
Thus, it can be scen that vocabulnry‘
study  does not need to be considered
time tahen awave from comprechension,
théugh in the extreme it could be., o

New developments in theory of the
structure pf the ntellect (28) suggést
the addition of a dimension to word

study (39, pp. 237-248). There is aln?

guistic ~dimension in, syvnonyms, ant-
onyms, homonyms, dervation, deriva- |
tives, myluple meanings induding figura-
tive meanings, uses in the structure of
the sentence, and promunciation. There
is a2 conceptugl dimgnsion dealing with
behaviors, qualitics, and uses of the thing
itself (such as an apple). And therc 1s
1 cognitive dimension dealing with re-~
lationships within the thing 1tsclf or to

sification of content clues clues degived | other aspects of the environment (whole-

fru'm language experience or familiar ex-
pressions, clucs using modifying phras-

“es or clauses, clues using  dcfinition

.
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parts causc-cffect, scqiience, comparisun-
contrast,  coordimation-subordmation),
and with products of ieetligent  con-

‘.,
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. sideration of 1t (theories, laws or prin-
ciples, gencralizations, summariZations,
defimtions, classifications, procedures.

All of these, of course, are modified.

by an affective factor.

Cumprehensive study of a word, in-
cluding these linguistic, .conceptual, and
cogmtive-affective elements, cunceivably
would equip the student for any aspects
o( meaning an author would feature
in its use. Carried to the -nth degree,
it would equip the student with too
few words. Yet, he deals with many
words in the study of one, by this pat-
. terne Certainly the conception of thus
ehree-dirnensional study of words should
give us pausc when we dismiss a word
with a synunym, or when we find our-
sclves cmpluymg counsistently only one_
ur two ot thc aspeets of word meamng

Sentence Meaning
s Weaver (68) ¢laims that words are
not self-cvident or functionally valid
dmts of meaning. Like LeFevre (37),
he recugmzes the influence of the en-
. viromment on the w ord.
The, imreaning of a word is determined
by attention to the form; the way it
15 used, the setting in which the use
exists, and the nformition the. reader
brmgs to it as it 15 used. In the sentence,
. ‘Consumption has been one of the preat
, + - problems of the modern world,” the
word consumptien has to be analyzed
physically to be identified as a pattern
of sound. Sentence analysis shows it tu
be a noun cquated witlr modern prob-
. lems. Whether it is consumption of
goods and services, or the, consumption
of patholugy depends upon a larger set-
ung. the surrounding sentences, the mag-
azme or book in which' the statement
appears, the heading if the book is an
ency clopedia. The scader may or may
not have had the varied experience with
the label, consumption, to think that
more than une mc.mmg nught be ap:
r plied to it.
\luluplc mc.mmgs of words dictate a

ERIC ‘
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‘ The bear lunged at the, tourist,”
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process of selcction as rclationships arc
obscrved In wntten material (48).

T}JU
can designate a particular bear or the’
classification “bear,” as in, “The bear
15> 2 mammal.” Bear as a noun can mean
a person of a particular type of be-
havior on the stock market, g2gy
mammal, a persun with a growly¥dis-
positiun, or a portable punc‘h press.
Lunge can mean to move in a leap or

‘to move in a circle. At can mean in,

on, by, near, for, or because oft The
can designate a specific tourist or a
classification. Tourist can mean a travel-
ler, literally or figuratively. ’

It is in relation to each other as well
as the largcr environment that these
words develop firm meanings, and )1cld
the neaning of the sentence. The in
relation to lunged, past tense, suggests
a specific bear rather than a classification.
Lunged implies the action, of a living
thing. Bear thus becomes ahve, and, in
combination with lunging and a tour-
ist, sugyests action unbecoming a dealer
in stocks. Since one does not lunge some-
thing but lunges at somethmg, at is a
part of the verb cxprcsswn, and carries
the idea of pursuit, threat, or attack.

A particular bear, which must have
been mentioned earlier (or it would be
a bear), att.ukcd a previously mentioned
individual in the process of travelling
or with the reputation of having trav-
elled. Tourist could be 2 humorous ref-
cience to an animal which has strayed

into this particular bear’s territory—a

poacher on thc berry, honey, or fish
supply. "
Intonation possibilitics are narrowed
as the reader decides upon a particular
meaning for the sentence. Edfelt (22
has reported that silent speech occurs

,in the reading of, all persons. Far from

being somcthmg to be eradicated, it is
a part of the revitalization of the print.

latonation depends upon the setting of
the sentence as well as upon the content.
If a previous sentence: had established

*
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that two animals thicatened the tourist,

then the intonaton mifshe be.

Bea v,
. ear lunged at the
The tourisge

If only one jnimal confronted the tour-
ist, then the stress and pitch nnghe fea-
turc the action instead.

LUNGED -
The bear

-

at the tourist.

While all good oral readers do not give
the same rendition to the samer meaning,
the patterns above mighe be rough ap-
proximations of the range within which
renditions would vary,

Lloyd (40) bcligvcs that study of in-
tonation may ulumately prove to be
more uscful than.the word-sound re-
lationships now stressed. Lubershane (43)
has evidence from matched groups of
Afeh craders choe auditony exeruse s ase
socated wath rading gronth  Cleland
and Toussaint (18) concluded in their
study of interrelatipnships among recad-
ing, listening, arithmetic computation,
and.intelligence, that the rclativnship be-
tween listening and reading justifics more
stress on Listening activitics in the reading
program. listening to scntenges to dis-
cuss thar meanings, and offering sen-
tences of like meaning, can lift the words
out of the printed page and permit con-
centration on meaning itsclf, and the
intonation support forjr. .

Taylor (62) found the cloze proce-
durc to be a valid measure of students’
understanding of material they had®nat
previously seen. It could well be pref-
aced by caercise in listening to inscrt
the desired word. Since sentence mean;
ing is often bascd upon clues beyond
the sentence, cxercise should not be con-
fined to single sentences entirely.

The relation of spoken language to
understanding of what is rcad was the

s

o

concern of a British study of Baranyai
(6). She reported that Hungarian chul-
dret were «discriminated against in 40
to 52 per cént of the questions askcd
on tests of verbal comprchension in En-
ghsh. This' does not support a revision

. of compichension tests to suit any one

language group, but 1t does, point to
the nced for sensitivity to usage which
baffles the forcign language speaker.

Sentence Function *

* Consciously or  subconsciously the

“good reader is aware of*the kinds of
idcas the author is prescnting and the
direcuons in which he 1s procccding.
The author “does not say, “Now you
should luok for this,” as many exercise
buols do, depriving the student of the
natural task of identificacion. Nor does
he say, “What question does this sen-
tence answer?'—which is one way of
arriving at the kind of idea it presents.

In “The bear lunged at the tourist,”
the raader has a statement of accom-
plished fact and a particularcvent. If the
verb were lunges, it might instead ex-
press a gencral principle of bear be-
havior in reclaton to a gencral class of
creatures called “tourists.”” Nothing spe-
cific would have occurred. Is lunging
could .capress present action—a play-py-
play account b_y a radio or Jtclcvimon
commentator. . .

Sentence function s nfluenced by
sctung. If the preceding sentence had
been, “A tourist shot at a bear,” and
then, “The bear lunged at the tournst
and killed him,” these two scntences
would have been statements of fact or
event, The first sentence states a cause
and the sccond, an effect, in a scquence
of two steps. Also, the second scntence
just may be a capsulated causc-and-cffect
rclationship itsclf. the hilling being the
conscquence of whatever was done in
the lunging. But the killing may have
required a number of steps, also.

Notice that therc are no structurc
words, such ab.bl.mmu. or first, to suggest

Q . ) .
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causality or sequence, a1 handily the
case 10 so many contrived everdises. The
reader must guhcr these  relationslups
from lus avpuetence witly the langu uage,
with causc-and-cffect and sequence, and
with at least the reputation of bar-
tourist cncounters! Notice alsay r]mt shot
at and lunged at are sp(.uhu. ‘wheteas
flled b 1s a generahzation \\lmh
leaves details to the reader’s mmaginaton.

Many students Fal to rc.1h7c the func-
tion of the sentence, rmdmﬂ as though
they  were Mringing unrgl.md ]mds.
Some of thoem do this hecause of the
backgrounds from wlhich they  come.
lmpnurl\hcd honics are frcquuul\ lan-
guage-muporerbhad, much being cn-
prcsscxl m action rather than words
(%3). Students-from such homes them-
selves tesort to %ction ratlier than words.
and mJ\ cven reach the sccnndnr\ school
witlout having lad suflicicne 51)L.1l\1nlr
or llsunmﬂ avperienee with thoughe p pat-
terns in ﬁmnd.ud English.

Students who do not recognize the
function of a sentence 1 a scmnq of
other sentences or in a ph\ sical or affce-
tive situation, can benefit by hsrcmnrr

exerdises i which they ulcnrlt\ “Linds

of idea, pose the quc»non which the
sentence answers, or add thL pomhlc
nent sentence. One thing they will surely
learn 1s that there s almost no tLllmg
what the neat sentence will be, or what
its ctfect on the function and meaning of
the preceding sentence will be. They
will begin to raalize that just as words
may l\prc.\s Lognine ulmun\lups SO
sentences can be statements «of cognitive
relationships, and onhe as statements are
considered together can the relativity of
those statementsto cach other be deter-
mmed. Amazingly, they will find that
one siguation’s generalization 1 another
situation’s f'ut that there are Inerarchies
of idea. ThC\ will Tearn that the differ-
cmc between * Onee a bear tastes blootl

the difference berw cen a generalization
and a p.lruull.lr e cnt with a changed
meamny for * Oned” and a crucial signal
m the tense cndings of the verbs. Thesc
discoveties can be lnghl\ intcrcsring if
the teacher will resist the rcmptatlon
to tell all he knbws,

Russell (51) reviewed rescarch on the |

processes of thunking, with some appli-

cations to reading, Strang (59. pp. 247-
257, 300-320) otfered a classification of
sentences and tyvpes of content in larger
units of composition. Reedy (47) found
high correlations between the ability to
organize expository writing and cnitical
tlunking, reading, and rccognition of
well-organized writing. He conclud
that for promoting ability to organizc
Cipusitory writing, diregt teaching uf
vrganization §s.more cffective th:m in-
direct teachmg.

In an experiment with a prosc passage
from Poe and a fairy wle, MacGinities
(+4) used six hundred college students.
s purposc. was ,to studv the cffcce
of omitung cvery thlrd foureh, fifth, or
sivth word, on the stmfcnts nbllltv to
supply the word. He found that the
omission of cvery third word created
difficuley, and that a context more than
five words distant has relatively liede
effect upon restoration.

Tlhis study might warrant replication
with different macerial, for in some prosc
pusages a pronoun in the tenth line
may refer to a noun in the first. Also,-we
need more studies which show the effect
of certain types of omission on compre-
hemsion, not an terms of parts of speech
or regularity of omission but in terms, of
strategie elements,

.
'

The deer were very - coe e
] -went down to the stream to
lookTor - L .

the stream bed was

7

T and “Onee a bear asted blood . FFinally, wandered -~
(a ditference which fabovs Harlem somsebody s rairden and - - ——. the
¢ youngsters did not notice) may W cll be - o= “oue of the bird
13
Q , o '
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66 W HALD WE KNOW ABOUT

This passage reminds us, among other
things, of the nmportance of assoviated
maanungs of words i the student’s mas-
tery of context. The linguist would clas-
sify this as part of the redundance of En-
glish. For simpler souls it can be referred
to as the “echo effect,” an assurance that
- the author is still on thé same subject.
Weaver and ngston (69) found that
redundancy in writing can improve the
rcadabxht). of a selection. Jenkmson (33)
used the cloze procedure in a diagnostic
test at the secondary level, questioning
the student on the reasons for his cholces
to fill the blanks.

L v
‘Meanings of Larger Units .
of Composition
Reading instrugtion scems on the one
hand to be influenced by a consider-
ation of word form, “‘/ord meaning, and
sentente meaning, and on the other hand

to be eaught 1n 2 historic concern for

the precis or general outline of extend-
ed prose. Ftom the reading of a sentence
- to the determination of the main idea
o£ a paragraph is quite a leap. .

Only in recent years have we begun
to have teaching material which makes

The gatckecper, explained

why tourists were not to harm the animals in the park.

J
a tourist had shot at a bear.
, -~ s ¥
Ie
had lunged at
¢ . ¢ -
the toqrist and killed
him. ‘

. N » K

- & \'
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sume eﬁon to hclp thc student derive

the main idea instead of just demanding

it of him. Much of our instructional
material is sdl] on a “Did you get it?
Didn't you get it?” basis—a good thing, .
perhaps, once the student understands

the process. As it is, the student knows

he was right qr wrong, but not why.

To support the kind of testing whjch .
much of such teaching material really

is, we need to take tcaching time to
develop the undcrstandmgs which lcad

to recognition of main ideas.

In a study of the effect of the presence
of synonyms upon comprehension, Rud-
dell (49) found that the paragraph with
the greater structural redundancy was
- the easier to comprehend. The following
example illustrates some of the factors of
a redundancy which hélp a reader deter-
mine a main idea:

were not to harm she animals in the -
park. Only last week a tourist had shot

.at a bear. It had lunged at the tourist and

killed him.

A study of this passage for redundancy
may result in this:

L

. Only last week

I . N .
o

Such a diagram can be developed
by students to clarify for thernscrc
the refationships among ideas. Tourists
in general are reduced to a tourist, the
tourist, and him in subsequent sentences.
Ammals in the park dwindle to a bear
and It. The general term, harm, is re-
flected in specifics: Had shot at, bad
lunged at, and killed. Notice the past

- 4

of explained, the future of were not to
harm, and the remote past of had shot,
etc.

The gatekeeper explamed is not re-
peated. In the park is assumed the setting
of Only last week, which cues an ex-»
ample. Only in thls context means “as .
recently as.” |

The second sentence of provocanon

.




and the third of retrbuton eaplain
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why. The main 1deg is not in 'the first
sentenee but in a combination “The
gatehecper evplamed that tourists were
not to harny ammals in the park, lest the
tourists, themselves, be Killed.” It would
take more than onc example to derive
a broader termy than “killed,” such as
“harmed” or “victinuzed.”

Function of Larger Units
of Composition

In 1937 Lorge (42.18) stated that
onc of the most prumising  techniques
for waluating the structure of written
matctial seemed to be to ask“children to
rudrmnge 1andomized sentenees intu the
best order. “Onc of the best helps toward
better thinkittg 1s to give children some
kind of plan to help them organize
material so that they can learn to sce
relationships.” If the teacher suggests

— — — —questions- —which—the- "ehild’s matcrtal

.

.
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might answer, “The very questions direct
the child’s attention to a thinking and
rcasoning process which may givcw the
basis for an adequate mastery of sup-
plcmcnmry reading.”

The questions answered by the ex-
amply i the preceding section of this
artidde are. “What did the gateheepar
do® What did a tourist do? What did a
bear do*” The following are some details
of the thinking which might take place
in a careful analy sis of thesc sentence re-
lationships: R

L

The . gatekeeper 'erp[ained (not ex-
plains)=single past event .

why=reason (cause.for effect)

tourists . ., barm.. . . ammals=general
terms, a law or rule )

Only last week=a specific time

a tourist ... a bear =spedific characters

bad shot (not smply shot)=reinfofce-
ment &f Only Jast week." *

as prior to-explained

a tourist had shot at « bear—-cxample
of harm to anunals, hence generalization

cause and first step i’ a sequence. of
cvents) - ‘

A(

or law 15 followed by cxample (Specific -

-

HING READING 67
It=hear, the tourist—a tourst, there-
fore, subject not changed
change of action fron tourist to bear=
signal of effect,sccond step in a sequence
of events

:
¢ .

So the gatckeeper caplained the' reason
for a parck rule by aung a’ cause and

. cffect.

Onc_might ask what kind of para-
graph chis is. It contains specific Facts,
a genceralizapon, a law, an illustration,
a s¢quence, and cause and effect. It does
not fit nicely into our typically hopeful
patteriung for paragraphs which can be
tiusted to be one thing or another, but
not a medley. The author of the para-
graph abovc is stating a causc to support
an effect (law). The cause is eapressed
in a cause-and-effect illustration.

The upshot is that the student must
be taught to detect the kinds of thought
the author 35 eaptessing, for fio two
authors can be depended upon to main-
tain the same pattern. Even the same
author may be versatile in the directions
he takes tq make his point.

We cannot even be sure that an au-
thor will tell a sequence of cvents in
chronological order. Did the bear attach
1.5t or did the tourist? The cue other
than sentence order is cxperience. You
don't shoot after you have been killed,
and park gatekecpers do not w arn against
shooting if someonc has been killed with-
out provocation.

Unpredictability is the rule for units
of composition beyond- the paragraph,
as well. However, some authors do offer
assistance, such as unpredictability fol-
lowing cannot even be sure, and how-
cver in this -context (but ;not .in all
conteats) suggesting a reversal or change
in direction. We must guard against
attributing one meaning to any one word,
but rather encourage the seatch for dif-
ferent uscs and meanings. .
* ‘The labels students give their dis-
coveries about cognitive relationships are
not important. Nothing could be worse

7’,3 | '. »
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than to spunl chiss i guesing the
rght answar and llllll)l)lll\tf over the
rwhr labed Whae s crucual s that stu-
dents should have part i devddopug
the concepts they label, and that thes
studv  the contnibution of suucture to
comprehension '

Evaluation and Interpretation
Fvaluation and terpretatnon luave
been  treated sooextensively over  the
vears, i profossional tentbools, teachers'
nuanuals, and curnculuns matenals that
they need not be helabored here 1 he
call upon the studum cogmit cand af-
fective responses (57 Ihey include the
oral u.nlmg or at lmsr subvocalization
of the passage to evpress the reader’s
mipression of thce author’'s  meaning.
Thev retlecr the regder’s senvtiviey to
the .mtlmr's stvle (54).) They also have
to du with the  reading btween the

depth plungu i syviwbolism and univer-
sality which Russell diseunssed 50y, 7
Four out of five of the questions n
the STEP Reading Tests (Fducational
lumfg Service) which were puhhshcd
\\nlun the past ten vears significantly
want bovond what the author said ver-

&wh.l““l to what the teader could note

O
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and think about the author’s inferences,
presantdation, ot aton, and sclection of
facts.

Sprdenes” abiliny o mrcrprct las been
axplorad by a numiber of I ostgators,
[inze 31y observed  that “confhice
words™ mterfere, as docs affectve tone,
with the indivadual’s Interpretation of a

paragraph. Squirc (35 used taped inter-

vicws with students to note changes i
thar interpretations of a story av ditfer-

ent points i ther reading of e Srmng/

and Rogers 160y found that good ClC\/
enth gr.nk readers more often than pugt
raadars gave svimbolic mtcrpretations, of
a short story, Srrmg (8) gavea nuiiha
of techniques for dl.ugnusmg the Kinds
of thinking students do as they read.
Of tht poor readers she notad thar (58,

T

ENOW ABOUT. HIGH SCHOOL

READING
401 " Lake leaves drfung downa nver,
thay ware moved by random currents
of thought. In otlicr words, thar
}nrsuml experienees tended to nterfere
with therr unnpruhumun of tlu author's
thought mstead of facthtating ™

One of the major contributions  of
recent research s the suggestion thae
the teacher should bsten!,

Russell (50) pleaded for njore than
surf.uc study - of meanmg. (50 16-17)
“The story can present these questions
if vou as the teachér will find a theme,
look for svmbols, pick out the human
values mvolved, and cncourage thildren
to think on these tlungs

s interpretation s in a sense 4 har-
vest of all clefients in the  reading
process, falure in it sugrests the need
for diagnosis of the entire process, in-
cdudmg the student’s attigude  toward
_the_process, | ty deternune th iciencies.

lmng about the harvest comtinues to be
an 1tem of rescarch interest. Studies by
llnp.lrtl.ll n Lstharnrs seem to come out
with f'ndmgs fike those of Wilson and
Feavell (73) done in 19% in the com-
parison of siv different hinds of speed
rr.umng no conclusive evidence in favor
of anmv one plan. Tinker, review ing the
hiterature (65), deplores the spread of the
crroneous 1dea that speed bcgct‘s coni-
prclunsum Rescarch  continues  th
reveal ¢ Finker, 64 111) that “the cen-
tral’ processes are the important  de-
termmants in reading performance™ and
that “oculomotor reactions are eveeed-
ingly flevible and quickly reflect any
Lh.mu mn rcadmg shill and any change

puupnun and unnprchumon “ In
CSsenece llC rCt()"““(.ndh not try lllg to
train the cart to push the horse,

Finker also noted (65:608-609) that
C\pLriments I pacng cye movenients
usually mvolve the us of other tech-
mques and are never divorced from in-
creased motivation. While speed may
show improvement, there 1s sall no firm
cvidence that €y c-murement rr.uning ot

2

X

The speed_at_which thie student_can.
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* claborate appfr.mls" has achicved it. The
taclustoscope is withouat value, according
to his information, for mcrcasing speed
of reading. He rues the Clllp]mbla upon
oculomotor mechames which spmts both
wacher and stmknt.s awy from the mam
tasks of reading lmprovcmcm ..

The voice of rescirch in this ared has

been drowned by the sound of machinery

and superb salesmanshup.

. The Use of Ideas

Ausul)cl and others (4) stated that
umntxon to remember facihitates retgn-
tion l)y cnlnncmg ongmﬁ] learning.”
We eeachers [mvc said this in another
way-that 'when the students were to be
held résponsible for their learning, they
studicd harder. The sctting of purposcs
for reading, which became a slogan in

., the9dus- butAVhich—(—}qteHnéjmc HILO—

ERI!

pr1ct1cc much carlier in his rc1dmg tests,

is onc way of formmg that Intention,
whether it is an intention dictated by a
situation, a teacher’s suggcsuon or
student’s judgment after rc1dmg the
first few lines of a passage.

A, reader often anticipates the use of
ulms as he receives them and as he
reacts to them. Use ig not always the

last thought on something read. “What

usc can be made of these ideas? Docs
this nformation agrec with other in-
formation I have had® What difference
should this idea make to me? What
problem will it help me solve? What
situation meet®”

Classroom opportunitics should be
made for group discussion of some of
the apphuatlons a student or a group
of students seds in what has been read.
We shouly be suspxcxuus of thesworth of
dﬂu‘lv reading activities which never offer
such opportunity for reconciling the
old ideas with the ncw, flor rcsortmg
thoughts and sccing some of their per-
sonal mmmngs, for speaking and writing
activitics in which the student applies his
own idcas to a pmblcm. or for the whole-
some ¢iperience ot being chaflenged by

.
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different vicws on appropriate action.

With the encouragement of reflection
and C\prcsswn the student will be more
hikcly to mntc these same ideas to new
uses, and morc likely to reflect on what-
cver lie reads on his own thereafter.

¥ ~
* « 5 2’8 &

‘In the opuuon of this reviewer, we
_ have seen in the past ten. ycars an amazing

. affirmation of the pr1nc1p1l fact of rela-

ity in language The reader must brmg
. roundcd and interrelated concepts, lin-
guistic soplnsmmon, and cognitive ver-
satlity to the reading act. All of the
* clements influence cach other and benefit
from one another. To insist that any onc
clemens should be our first Considc'mtion
15 to deny the dynamics with which we
deal. To say that we shall wait for the

_perfeer. material . before we_act is to
disavow the subtlct\ of the process and
~the importance of ‘our teaching role ro
the individual student.

For some time it has scemed that the
tecacher might do better if, he could
cmulate the machine. But the rescarch of

the p'lqt ten vears qllltC c]carl\' pOllltS to .

the 1(]\'.mt1gcs of bcmg human when
we deal with the dynamics of ].mgmgc

~
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What Does Research in Reading Reveal—

.

About Reading:i‘.n‘fhe Content Fields?

]

Walter . Moare ¢

College of Education
University of Iliinois
Urbana, lllinois

» v

The Role of Purpose and Motivation in

the Improvement of Reading in"the
+—— —Content-Fields - -——-—- — - —

What do we know about high school
“reading and, more spcuﬁcnlly. what do
we know about reading m the content
ficlds> Summers (20, 21) has looked at
the rescarch outpur at the sccondgry
school level -far the period 1900-1963
and  has nrg.mwcd contributions nto
Categorics, some thirey-four in number,
Summers  obscrves that almost  cvery
question that could be hy pothesized re-
latng to systumatic rcadimg nstruction
m the sccondary school has been ex
plored. He makes the pomt that what
Is necessary 1ow 15 not the wdentification
of new c:]tcgnrnc.s. nor the addition of
Inovative new questions, but “the over-
nding nced 1s for bétrer coordmation
of previous cffort as well as an attack
i new direccnons o the (lucstinns con-
sistently  raised, but not S.’ltleﬂC(()l‘ll'\'
answered.” Some such questions have to
- do with the role of purpose in reading,
and a f.lum",clnscl) rclated to purpose,
motivation, Tt s mportant that tcachers
of reading at all levels know more about

3 © e = e s PR
puipose and niotii ation, and it is apparent
that -onc has to,go to the literature in

field$ deher than reading for whar guid=—

ance can be found, for with certain
conspicuous exceptions, the literaturesf
reading offers hetle. Whart doces the lit-
crature seem to say about purpose and
motvation, and what have these factors
to do with the teacher’s role in reading
mstruction at the secondary school level -
and, more precisely, in the content ficlds®

The Evolution of Secondary School

Reading Instruction in the United States

Louric has recently given us an over-
view of the evolution of sccondary read-
ng imyruction in the United States,
bricfly tracing developments in the first
two decades of this century when

. secondary school reading nstruction
was concerned solely with the literary and
oratorical values m the study of litera-
ture. Oral rcading was stressed for cor-
rectness of pr()nuncintl(‘m and for cffec-
uve espression. The srudent was o be
challenged mntellectually by < questions
whe h demanded sy ntactieal, philological,
and logteal analysis of the text. (10 46)

Q . 73 .
ERIC 79 .
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O WHAT WE KNOW ABQUT HIGH SCHOOL READING

Fhis tvpe of thinkimg gave wav i the

.

19304 to the hClI(;f . :

<ttt reading should be taughe m all
tets of danentary and sceondary school
and thar all pupnls of all levels ot abihity,
trom the slow to the brillant, should
have traming to develop reading shals.,
(10 351-2)

— .
s TT to the question “AVho should
Ao responaible’™ Conear and Persons re-
,/ port that
/

.o Ir s unfortunate thar the educared
world expects reachers of English to find
the solution to the problem ogrctardarion

- mreading. (3 vi)

\nother view s set forth i 1 hay
the High Schools Ought To Teach, the
Report of a Special Connmteee on the
Secondary School  Curricutum,  which
Was prcp'.n‘cd for the American Youth
Commusston  and  other cooperating

agencies including the American Councrl .

on Educattion which distributed the re-
port i 1940, This staternent appears

.+ Instruction m reading begins in the
camentary schood and 15 the most 1m-
portant smgle branch of clamentary edu-
catton. The mistahe has long been made
m sccondary schools of assumimg  thae
pupils are nor in need of post-clemgnrary
instruction 1 feadmg .. Evidence in
support o the statement that sccandary
schook should continue to gne mstruc-
uon m oreading 1 supplicd by numcerous
studies, ... The advantages that yould
cone from mote mtelligent handling of
rcading e the mserucrional program of
sceondary schiools are not by gny means
Imirted to mastery by idivaduals of the
are of reading iself A the present time

an - enormous amount of rc.lching ctfore

15 devoted o policng learnets and mal
g sure on one day that they Have read
and analvzed mnutely the assignments
that were given themn the das . hefore,
It pupiy once caned the sdea that they
are theuncleoy responable tordther own
urtellectual progress through the yse of
rcoorded: experience, a great burden
»

would ber Iied off the schools [italics

< supphed]. The whole strueture of the
program would be changed. Pupils would
devour with avidies reading  materials
thar they now never encounter because
now they believe that they have done
their tull duty §if chey slavshly follow
the assigned Jesson rcq'uucmcms. (23.12-
14) \
L'llf()rtllll:lrcl}. the whole structure of
the prograni has not been changed with
the passage of the vears, I)c.spitc the fact
that nuportant studies have directed at-
tention to the need for distributing re-
sponsibility among all seaff members of
& school for vnrious‘aspccrs’()f rcading
mstruction, 1t is not possible to sav that
these rescarch efforts have convineed
teachers that thev have individual roles
m providing reading guidance. _
If the reading problems facing _the
schools rndn_\' arc to be resolved, it is
necessary for teachers and administrators
to acquaint thc;!n.sc]\cs with (1) tech-
niques for dcvclnpmg cflicient reading

véloping nfature, creative reading habits
which will continue to serve students
tong after school"\'cars. All teachers can,
to some extent, be imvohved in the teach-
g of reading, some must be involved to
aien high dcgrcc. '

How may reading skills be developed,
xn'cngthcncd, and retined by any teacher,
regardless of  content  arca® The re-
search provides suggestions which arc
meended for the, classroom teacher who
s narelv g rc.uling spccmli.st, and who
docs not need to be a specnalist in order
to make good use of the techniques
and methods recommended. Or, what
are some of the factors wineh mfluence
the ctfectiveness of l'c.xding improvement
programs in” Ingh school and beyond?
Ohn toushy  savs the'research, the methods
of mstrughion—the mechanical ads, the

teaching  procedures, the organization, '

TdoTaké a1 difference. Or, what of the
mateer of rater s Moore has stated:

and”studi Iinl)it#,".ﬁfd_(ﬂr\ﬁ'\'s of de-

» A
«Many of dhe reported attemprs- to i
.o

O O) ‘ . n .
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READING IN THE C
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N 4
prove Jgates hase centered on the un-
prosement of word perception skalls and
to a more lmted exeent, to the -
provement of u)mprcf\cnslun Both word
perception aind congprehension have been
more or lews aceeprably dehined, but less
attennion has been duected at other and
more imporant cotponents of rcading.
These nclude the thoughful reacaon m-
volvung both cntiaal evaluation and ap-
Precianive Fesponses, and asstnulation, o1
the integration w ith presious expertence
of the weas acquired through reading.
It 15 ar this pont that most unproycement
programs have been tubires. They niay
have unprmcd crates, that 1s, have m-
proved pereeprual habits which m turn
have made 1t possible for the reader to
proceed more rapudly. Or, such prograns
may have resulted n miprosed cdmpre-
henston as tevealed by mcreased shatt in
answ erng  guesnons anniedar disclosing
the reader’s abiinv to heerally  recount
w hat has been covered. ( l‘?. )

Research has not"delved very farlinto
the realm of motivation, or 1t would be: ™
more Jaecurate to sav that researchers m
the field of I'C.ldlngE: have not concerned
themselves directly with motivation,

“The Motivational Factor in
Reading Improvement Programs

in the Secandary School
A useful general desen
vation 1s

ption of motis

.. . how behavior gets started, is ener-
gl/cd. Is sustained, 18 directed, 1 srup['wcd‘
and what kind of subjective raaction s
present in the organisii while all th
«1s going on (9 v1) ; '

Frvimer states that motiv ation

.

[}

.18 that which gives both direcnon
and mtensiey to human behavior. In an
L‘v(hlcﬂt‘l()nﬂl content, mothvation to learn
1s that which gnes direction and nten-
sty to students’ beRavior - acadenne
situations. . . . Froni the upcrnrionn] angle,
our research reveals thar students whose
dewire t learn in school v positive in .

ERI

Aruitoxt provided by Eic:
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, .
nature and optimal m level differ at
lewt m tour ways from those whose
motnaton s less desirable  self-concept,
values, orentation  toward e, and
openiness to expertence {italics supplied]

.. Prawing upon patterns which have
become apparent m the course of our
rescarch, the statf at the Center for the
Study of Motivation and Human Abili-
testhas begun to reconceptuahize a theory
of academie motivation, Fwo generah-
sations have emerged to dare, Firgt, what-
cver motmeation s, 1t 15 neither anlli-
gence or creanvtty. Sccond, amy ade-
qute concept of monraton to learn mn
s hool st encompass the fart that it
Cvolves at cast three donensions: -
terial-oxternal, intake-output, and ap-
proash-avoidance [italics supphed]. . .
Tradinonallv, most teachers have ap-
proached the miotn ational pr()bl.cm from
™wo direcrions. quality of the stimulus
(subject mateer), and variatidhs in stress
(instructional techniques). (5)

Frymter observes that we need to sort
-out the nuances of motwvationmand the - — — -
virations among our students and then
employ différentiated teaching strategics
tadored to fit each individual student’s
learning needs. ..

I'he first major step in getting the
learning’processes under way is to identi-
fv telhgently some of the learner’s
present and prospective pmblcms. -Simp-
son has observed that

.

.. . the ability on the part of the learner
to take this step successfully will be of
paramount  unportance 1 deterniming
whether he will be intrinsically  moti-
vated or whether he will actively help
carrv on the learning because he sees
its probable benefit to him. I the reacher
or someone else attempts  to take this
step fpr the learner the latter is not
hikelv to accept responsibility for his
learming in a2 w holehearted  fashion.
Rather he is likely to learn systematically”
onh as long as the rtegcher s around
and then ih a rather passive <mannér.
(16 41)

.

-

Or, as Ausubel has put it: )
2 . “

’

*
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- Domg withput bang inteigstad in what
, one d()mg, results mosdativdy ol
pernmnent lenmng, smee 1t weason-
able 1o suppose that onle those guternals
can be mewnmgtulh mncorporated on g
Innu term basis mto an ndocdaal’s
structare of knowlodge that ae relovant
to arcas ot concarn mhis P\\Lhnlﬂ"h.lf
ficld [ canets who hive lm,lu need to
know and  unde.stand.. (]uvc frituralls
expend, lietle learming seffort, manifest an
- nmnhucntl\ ni¢ mmulul lcarnmg ser, faid
to dunlnp Pretgse moungs, 0 reoon-
ald new adeas  wiehs eating coneeptd,
and to rnlmulm new' lnnpmmung mn
thet own waerds, and do not devore
enough tnie Pt anddrevien V-
tarndd s rhcu'.luru never suthicienthy con-
solidated [ to - torm an nlcqu.nc tounda-
. tioi tog \Lqm nuablearmng (1Y

L Gans has abserved

.
that many of us can récall when some

of our teachers comstdered that they were
waroung up coolnyg ardor about school
by telhng us hon important school ws.
Othets ay have phmnlml more home-
‘ work to be swre thir fearming effores
came n tor therr proportonate share of

urfic St others, and wiffortundeelv this

« vt too prevatent, apphied fear as the

technigue of techargmg lagging fearnérs,

Low giades, threat of falure, notes to.
parcpes, s wadl as scolding and rnidigule,”
wore tand stdlaro) the processes where-
by mfvnm teachers arrempted o stn-

» ularc increased ¢ erness to learn (n i)
i Thelevels of Motivation ’

[evels uf motivation ahd therr uses
have been studicl by Stunpson (16 43,
wha envistons 1l arnmg-motvation lad-
det as congistme of s Iy els

=

L] ~ .
¥ (1) the Towest level, where léarmng iy
- based on fe i,
: 2y the nent o lowest vl finds people
- *oworking tor extrmsic rew ds Cord -
sits, marks, (i y-without understand-
- g thie purposes of the mstiucior
(3) the rhid lavel mom the bottom
- _whoran the indrvidit understands -
‘ the purposes of the untiror di-
L]
M Y . ‘
Q .
ERIC . ,

- When o beginnimg reader

. )

HIGI'SCHOOT READING ~ ' .

-~

recung  the work, lageh  rejecrs
these, but works tor extrinae  re-
\\.ll\}\,

o

the tourth level~here sthe idiyidual
sces the purpotes ot the nstractor,
, acceptsghom as mportmt, and works
to carry them out without h.nma'
any share m tornung them,

at the titth fevel, near-the top ot the
ladder, v dhe mdiiadual who wigh
propers guidance, h.ls setoup well-s
thought-out goals and pmhluns and
haystarted to meet them, and,

the sinth or hwlusr level tinds the®
mdivrdual nnhpcmlunl\ setung up
his own goals and problems and
facing, thenr w ey with a mminum
ot hLlp trom others,

1

(¢

-
*

It goes without saving that no com-
pcrmt mstructor of a l,CJ(lHlQ’ improve-
ment program would be musmd witht
the so-called lower motn ational lC\ds
but 1t 1 not alwayvs posstble to begm .
operations ,u the hurhcr lcvels—or put
‘mothier way, hpu.mnns do not usuxll\'
bwm atamappropriate level. .

The Role of Motivation and Purpose

in Reading Improvement Programs

1s delaved
in learning that we sead for meanmng, or
some cqually - dlaar purpose, the result
can be mneffectve reading habies, T can
abo produce shght to severe retardaton
m reading achicyement Teacheg expla- -«
nations and children’ ssdiscussions of why
varous: Ureadig for meanmg” teach-
ing activities are. used  arc dmpm tant

W Tmn teachmg beginners to read. \oung
children have lmmted ability o under-
stand the redson for usm(r these acti ities,

I hevefore, the undu]lmrcl\ trained be-
gunungereader may sce the 1c'§hnq activ-
1Itics  as nnrhmg more than inferesting
or uninteresting pastimes. This’ attitude .

toward lCd(hllg may wever dnngc' .

What 1 meant by the term purpose
a8 1t pumms to xcuhng’ There would
AppLa to be two mwjor kinds of pur-,
poses lor reading first, thf broad,

.

o
»
:

»

&

-




»

n .
KEADINGIN [HE CONTINT TITLDS ? o
. ¥ ) . 3
genctal praposes which e somciimes fagops which may bommportnt i resds o
called the Dite purposes tor which o ang but are not teadus purposes per se - '

ronder sebeces nd raads partcudn Boohss v to be noted m the hterature Thoese me-
or el Thoe Tro alled oo clude swrrers” purposess st le gontent of
prspoves Seeond, the diffaent ands the sdlectons, witers” pomts of view, the
: ot comprchension shlls have Bun re- htaare tvpe. and techniques used
terred o as makimg up the sccomduy acudmy jor diterane purposes, such as

prepesce categony . the selection, amalvsis, organization, and
. Pxaples of - primaiy - purposes ac- A%gLaton of the contunt and 1chating the
x cording to Smnth & 17 2 to extendont’s *content to ont’s oyn personal evperi-
e O mfurm.nua. 1o et auatg'possible  ences ] : ’
wlinons to soctal of cconotnie problens, * '
to understane vne s sclt, to achiove aes- Déahng with Motivation and, PUFpO'SG‘
tetic apprecuanon, and the bike. Fx- in Reading Improvement Programs .
mples ot the seeondary purposes mclude le may wel) be that mstructors in
Sundersnding the guin wdea, noung se- - raading mprosament programs wil] lave
quentnd order, mdhing gcm'r\ilh/.nmm, to Jaarn how to deal with motiattonal
‘ N amnd Tincpation offdurcomes., problams by departing from the cduca-
snutl ke e poine that rgading pomablicerature, partcularly that of read-
to”ungeist Uyl dyfuls and the s rder mg Marsy (T, mo s treatment of moti-
i ocofsiderdd Tste ool othar secon- vation i the ucylopedn of  Educa- ‘
* puIpasey lii.u'hng to understand  ronnal [\)L"\ﬂi(h (3rd edition, 1960), re-
. deas i sequental onda o tollow diree- poies the paitaty of research contancd
tons, o ke @smparsons, toorelae i the Jow b o} Bducational Reearch m
s and (flects of wleas and/or phe- the vears from 1925 to 1957 During that
nongnd, and to understand or to reach same penod he states that teves on cduca-
guur.llx/'dtu:nx and conclusions seems to s tional px'\‘uhulng.\ commonly  devoted .
he Mﬁm ugon rhe readars shall o considerable space “to discussion  of
reetng tos dotakeapd for manadess Tn-motnation, vet ophy, 2 unyv proportion
witddated with auy or all of the fore-  of jougggl space” was devoted to ev-
yoIng are teading to antcapate Weas o to penoeniation noanot ation.
. prochict ourcomes, to undastand cha Lhe fickds of human relations and man-
' wrawadtion and doscuptions, o deter- agament have somctling to contribuge to
fne e mood o tone of 1 sdecton, *che worka i cducavon, Wrieers ik
40 dmmgn?fn Botween fact and OpItBoN “Cales (%) and Geellerpane (7 1735-60
et ticnonid o undens@d ssonsory who luve baon working e these respeet
uagan e gppuus that thereader mn “uve ficlds have advaneed  thedrics and
o Cllad apen 1o achicg the torcgong pracoaal suggestions swhich may well
purposcs by undastanding the Jreral - proneTto b quite ctfeetive m- raadmg
mamngs, the peplicd manmgy, or foth mprovenent sieaations In discussing the .
the btasd and auphadancanings . dumnues of motives, Gellaman obscryes ’
o s same wine Pl oue tuiehog thag i
‘ thnt hoth e prnnn @rﬁ seondany s . . . T
( : prFposcs tppear 14 he mienelated et~ o Tmch of the dithicaley we have in .
) dofondons upe Cach rher . St ob undosnnding motnes stens trom (‘I‘u‘
v ealian there o 1o P"lMl\h(d rescarch watr they arnange themsadves ainoans g -
wirch ahows the . mende p(‘ndcm\ cooandiyidual - They seem to J(qm{c :1
: ) antctre and o tollow g dvaanme ail
. anong thic purpo co b e beliegs that therr own Theastrugture has sometinies
~ubfplctnC oprun poaes tothis asump o f Lo aalled a0 hierardhy, that 15, one )
) {ion \nml;"hu\ T BNy G A0S motive will uanlly be more puwcx:fu‘., )
P R # /, . . B r‘
O = |

o . ' . i
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and thardtore more prommant - ntlu-
cnang the individual « bohavior, than the
others
powertul, anorhar the dhurd, and o gn
Howaver, this structure s nos bived A
primary motive 7(1)\\15\ may not be pri-
mary tomorton A reshatting occurs
whehiover . a motive hos boen well
satsticd that it sinks o the bhae kground
“d all Sthas mosve up @ nwch to re-
place 1t As Jong as the “old " monve et
N plcnt) ot gmnﬁ(.mnn it will rémam
tanly quiescent and much los Dikely to
rouse the mdividual to acnon than one
ot the newer "solb unsaostied oney,

NO

Geellerman sces the hinds of motn es
winch ¢ be d]nnmshcd when cnmigh
tewards are given as varnficrs—that s,
they Pross themsehes lllsntcnrl) upon
the individual when they do not recene
cnnugh gr.mﬁn‘mnn bue |.|p§c mneo msig-

' nificance when xhc.\ do Likcwise he
sees those motves which are notr sus-
cepuble 1o bemg “appeased”™ as ot
vaters. He behieves that they can con-
unue to play commanding roles mn an

“indivrdual despite the fact that he enjoys
repeated suceess. Wottvaton are kel to
be hlghl\ subjectine, personahized evperi-
ences ke fcclmgs of growth, aclnese-

: ment. and signiticance

-

GecHerman states thae
[ -

- .4 person leains how to sty the
Cncads that one phise ot his life thruses
upon hun, and hgvimg saustied them, he

1y nodonger very serongly motivatad by
than bstcad he antiapates newer needs.
This s win 1t s 3 mstake o continue
appoding o indaduils I satisfuing
ncads chae are alrcady srosfied Thas a
person’s morves mav not alwavs be the
same, at am® given ume he s hkelv o
have a monvanonalpotental - that s, a
Cap K 1ty for rc\})()ndmg to'new in(*(‘ntli'(‘\
and rew ards—w hich he has not et gnen

v am hine of possessing, This p()r,amml
i bkely to ranam masked unel his thore
base neads are attendad to and wall not
“ordinarily spring forth merdy because sn
NCentive has boeentlourshad botore huns,
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\nothor will be the second mose”
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~

v

A a matrer of tac r.';hls overt pursait of
4 particular goal may give a completely
msleading mpression of what his true
motKaton v hke” Lastlv, tune 1eself wall
gradually realign the importance of hiv
monves Momation s not, therefore, a
paracularly  strughtforward  process,
which s préesselv why so many seraghe
torward schemes for motnaung indnid-
uals achieve such un\pcnr.uul.;r results,
(” 182) /
/
Certam factors meoundl} nfluence the
ctfectivencss  of reading improvement
programs and one of the most il‘r)fmrmnt
but ditticule of these factors to deal with
1s that of motivation: The levels of moti-
vation arc mexericablv interwoven with
‘the purposes for which mdividuals read,
Not all mstructors m reading inprove-
ment ;')mgr:nns recognize rhc.imp’()rrm ce
of and mterrelations of motivation
purpose, nor, 1t scems safe to say, do
stucdents,

’
Reading and Cognitive Abilities
What arc some of the general con-
siderations which must be borne in mind
as the content teacher strives to dcvcloi)
reading abilinies in the content fields?
Invesagators - the ficld of rcnding
have repeatedly drawn artention to the

tanges - readmg abiliey found s cle- o

mentary - school clssrooms. . Wayne
Wiighestone (25 13) maintains that this
ringe of abiliy and  achievement  in-
CTCasCh from grade level to grade Tevel. «
Hr studies show that at fourth grade
tevel, the range of achievement is be-
[\\/gcn five and av vears, while at the
s;(rh grade level, rhi“r.mgc of achieve-
ment 1 berween seven and nghr vears.
Strang and Bracken (19: 60-61) point
out that mdividual teachers-have discov-.
ered wide ranges in the rcading levels of
threir-students, A few of these are illimi-
n.ﬂ‘ing onc hlgh school'teacher who be-+
came mterested in this problem surveved
her tenth grade class with results, which!
were anazing to her. A\cu)rdmg to stan-
dardized tests, she had three students

8
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reading at teath grade level, scven below,
and sixteen above. In this particular class,
seven levels of reading abilicy were rep-
resented.

Another teacher surveyed her “elev-
enth grade class using standardized 1aad-
mg tests abso, She discovadd a range of
fourteen grade levcls. In I1Q, as measured
by group intelligence tests, the range was
thurty-six points. As judged by test re-
sults, sume were retarded while others
were reading better than their intel-
ligence test scores would indicate. In a
college reading class made up of fresh-
men from hberal arts and sciences and
graduate students, standardized reading
test scores ranged over twenty reading
grade levels.

As one examunes such situations, these
ranges of -diffcrences appear not only in
general reading level but also in profi-
ciency 1n different reading skills. Some
students are low in speed, high in com-
prehension, and average in vocabulary.
Others are high in speed, low in compre-
hension, and low in vocabula Still

others are average in speed, high in com- |

prehension, and high in’ vocabulary. In
the more advanced skills of drawing con-
inferences, applying
reading, interpre uf what is read, read-
g creatively, reading critically, and re-
acung to reading, the range of individuals
withim glullps. and from glullp to glu\lp,
i tremendoys

The teacher's task is extremcly com-
plex when 1t 1s realized that in the area
ot comprehension alone, many. different
elements are Invelved. It is not sufficient
to recogmize that the student is low in
comprehnsion, for Davis (4) has idcn:
nficd no less than 7une important ele-
ments of comprchcnsion. Davis makes no
¢lmm that he has identfied all elements,
but the mine he has described are. (1)
kndbwledge of word meanings; (2) ability
to selegt the appropriate meaning for a
word or phrase in Eght of its particular
contexrual setting; (3) to follow the or-
ganization of a passage and to identify

B
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antecedents and references to them$ (4)
to select the main thought of a passage;
(5) to answer questions that are answered
directly in a passage; (6) to answer ques-
tions that are answered in a passage but
not in the words in which the question
is asked; (7) to draw inferences from a
passage about its contents, (8) to recog-
nize the literary devices used in a passage
and get its tone and mood, (9) to deter-
mine a writer's purpose, intent, and point
of view, ic., to draw inferences about
a writer.

Against this background, teachers typ-
ically find students in a given class who
do not read anywhere ncar grade level;
in the same class the possibilities are good
that several students will be reading two
or three levels above, what might be ex-
pected. In the elementary grades it is still
not uncommon to find that the terrdency
is to test children on an achievement test
and then to group them on the basis of
the results, assuming that the needs of all
students who score 5.0 are alike and those

"who score 2.0 have similar needs. It is
obvibus that this practice merely reduces
the range of achicvement, whatever that
may mecan, within.a group. It says noth-
infg about what the actual reading needs
of the' children might be.

Teacliers may have access to the re-
sults of standardized tests, but at best
standardized tests show students’ present
staitus in the kinds of reading that are
measured by these tests. They are limited
in their application because they repre-
sent somewhat artificial, rather than nat-
ural, reading situations, They measure a
specialized ability to match words with
suggested meanings, or phrases with pro-
posed statements. None of thc'standard-
ized tests now avatlable measure ade-
quately the so-called higher levels of
reading ability—the abilites to compre-
hend relationships in a long passage call-
ing for sustained attention, to organize
content, to draw inferences, to grasp
metaphors and shifts of meaning, and to
apply w h.{t\lsf read. In short, they do not
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tor ondy st the toacheor hase ther -
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Hth 10 NCCesaTy to Conent ate on g
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thy not llsln”\
Cqtipped o hanedle ghic mic anmg NNH IS

Tton h\yl\ ate
thaae torcad faels

lngg\ woha hookc Y Toaeh
220 has d(\llupcd the potnt
tar those w ho. have waorkod to define the
1 ulmg Stls han e pautiatliv solated. with
dq:nx of fodr nupes of
SKells which miny be twght o}y word
pucption o tceogminon, (1) vocibu-
tuve 035 comprehansion, and (4)* flen-
tuhity in IlelH:_: tates 1t s obvious thar
thase skl gre not nnlcpuululr of cach
u[h(l . .

Moy people hlc to bhahicve thar as stu-
dants move, tiom the muddle and upper
grades and umor - Tugh - sahool  thase
towr tools are more or 18 aLsnbhslud
but thay do not (ypect thar studdnes
will bhe Shdled L an nppl\mw these to
raading 2l subyect matran maternl More
p(rupnu tarchers mow thae MY St
dentswall enter Tugly school w ithout these
toals well in hand” Lhus, 1t becomes nec -
osary tor the teachar concerned, wheth-
a1 she be moaself-contamed assroom or

R.. {f’//’ [

SUCCSS,

*a content specialise, to wdenufy which stu-

common to AJ anninons and purposes

peania o rondmg ar the dovds mvohved
Rescrc b shows rhlr the most succestul
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oA nvrrgrnde Bur e of the problam
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dents Lick the basie tools and o see that
studonts dey clup these todhs as they can,

It proper mstruction s provided It 1

thadiore necessuy for thepe®ior hl«rh
reacher and the seniot lngli sehool teac her
to know what those toolssof reading aie,
nd Liow to daernmne whether a student
s dn(lnpul them Then,
must teach the apphaaton of caablished
shatlssand seeondiv . she mnst hc]p o oad-
vise the student whose skl are weak,

Whaoto lu\m find help. :
lp to_the "porne lleHlU’ skatls n’l 2

Broadtn «Onsg have bean u)ll\ld(l(\l { tuy
mst be the appraach for usaally Tt
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1 thereby enhanced. \What are the so-
alied study shalls> Almost every wrrter,
&cpcndmg on his area of ntereseMid his
IO\ of concengration, has his own classi-
fication system. Thus, we are able to de-
lImcate treantients at suceessive leveds of
advancement. rl“ur mstance,  Sheldon
(15 66) feels that they ndlude  shim-
ming, outhning, sununarizing, organizng
wdeas, taking’ notes, using the parts of a
book, using reference matcrials, and read-
g and meerpreting maps and charts.
Rotnnson (14}, concerned at . another
les el thegumor lugh school, identifics, six
major study $halls fields. following diree-
tons, aterpretation, cvaluation, organi-
sation, retenaot, and loaating fornua-

%%’ndn Robison believes that study shillsy

",

’
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arc best taught by using content-area ma-
tertals for onty in this manner 1s their usc
meaningful and™unctomal. He employs
the term “cdusters of study shills!” to em-
plmsl/c the fact that in pl.mmng J con-
tent wt of study, attention must be
given to those groups of sub-shalls which
will be needed for the successtul cam-
pletion of the unit. In Robmson's sy stem,
the studant 1s led through Step Onee Key
Words ma Sentcice o Step Twro: Key
Sentcace wra Poagraph w Step Thie
The Mam Thought ur a Paragiaph and
thus onward tw the punt where he will
seck nrg.mua’numl patterns 1n the read-
g matter as presented by the w riter In
this wav the reada gams i the abihiny to
cmnpuhuld and o rcaan. Where the
teacher enters the pierure 1s 1in her - de-
liberate.' dustering™ closely relatad shalls
mguhu,.md m organizing the sequenual
steps s ctfectnvely and so fstmrcgu.lll\
withur the chister that the student en
counters 4 serics of suceessful expert-
enees. But, as Robinson s puintcd out

L Ghallenge s uf rremendous impur

L tipce atter students feel thar they have

mastered the skall or skills to some degree

For cven with the teached’s help i deal-

ing with “vhbistoes of shalls,” junior igh

schoal tevthools will present aany chal-
fengew (14):

IN THE CONTENT FIELDS

8t
(%4 .
Erancis P. Robmson (13), not to be
wconfused with the Robinson previously
ated, is generally credited with having
developed the su-called SQ3R method.
Fhis 15 usually found quite ctfective for
mproving the study skills of older and
more nuture students, but imaginative
teachgrs do ndt find it difficult to adapt
the system tu fit the needs of individuals
ound fn any of the content ficlds.
There arc uther .1p{;ru.1chcs that might
be used bur the foregoing cxamples
should suffice—the point 1y that extensive
reading and rereading will not develop
study skilly—experts arc united in the be-
fief that improvement comes only by
changing the quality of the study method
cmployed.
Any shills development program is for
all students regardless of grade teve} or
place 1n high school, Expcrrs agree and
cmphasize that such a j)rogmm should
not be viewed as a remedial program for
poor rcaders alone. The program must be
rcacher-guided and must make provision
for a s_\stcnmtic‘ coordinated, s.tcp—by—
step hind of development. It 1s not sug-
.gcstcd that any vne teacher attecmipt to do
cvery thing for cverybods within the
short span of a vcar. But ‘the individual
tcacher must be acutely aware of what
rcading 1s. She muse know that it is most
catamly: more than pcrccwing or recog-
nizing words, and u)mprchcnding their
literal incanings. Shc nist see it as a com-
posite of tecognizng and C()mprchcnding
and evaluating and appreciating factors.
I hese may not all be developed until late
i the studenes' carcers unless a studied
cffort 18 Gvetted at successive” levels as
students move through school. This can
he done, and until 1t 15, schools will con-
tnue to fall shore of gzn.zls thagsmight be
attaned. :
Just as tgachers at the mores advanced
levels a¥é tended o rmponmbﬂuics
for.and to expect rather Ingh levels of

. competence m pauc reading shalls in stu-

dents coming to them from the clemen-
taryv schools, so clementary teschers have

f
'
A .
‘
»
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fett 1o the oo hogh and sonion high
schoods the sl m\:)l\ul n (lL\LIlIPIHg
wdnonduas L‘.IP‘II)IC of more dnature per-
tormanee Florg appirently the thinking
has b thar only the nature™ imdiad-
ual Cmocome by mature mnlmg habits

My fwctors deranmime when or
wherlora @iven reader teaches naturin
Ivwo ot the most important are rhg po-
rentb whic B che mdiwdual Iumgx to the
reading raton and the way m which
the !ufxm. the school, md other agenCies
st e the tordme simmanon tor fum
Vinch e b done m the clcmcm.lr_\
schaob o stimulee ind direet reading ac-
DG S0 astth msue masimun) progress
ros it d maturiey sathin“the s o} the
mdidual’s capaciry Much may have o
Do done™m the high school

There ought not to he mnch ‘llx(lgrcw
ment with the statement What the mdi-
vidind teacher, whataver, hor Jevel, 16 the
Lew person moany program ‘lc\lgnul to
Jda ciop raaders who pertorm well ar the

. more mature levels Thae s abundane re-

- x
scarch evidence " which Nhows that stu-
dents do net come by Ingher reading
ibilines acadantaliv ) nor do they come

< by than cavly unlas they are mtluenced

Iy home andoa school wiich recognize
and promotc a ralization ot the signi-
fe e ot learning through reading.
.
Summary .
What s tequinad aind wihat many ¢on-
tent aror taachars e now stthang tor i
thar Progrums are strategies (lmgnul to
provide tor many nceds Although e man
bo tit off tor somg studants, growth s
neadad moche capacity to read betwen
the hnes, to mfer whi Wimplicd but not
statad, md o gjl‘l\})"h(lll(nk‘l\ the mean-
mes convaved by e Ll!)gll’lgt forms
nnl'!ignus of spacde Prograns m some
schools Jemogstrare that teachers 1fcog-
nize thit growth s nocded i the abihiny
to discaan patallch i ond's own CApeti-
cace mdro mtarpret the wdos acqured i
hehit of whnt b knows or can read and
e vy ahent Fqually “tiportine s the

¢
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ibihty o dunk clarh abour the ge-
curacy . valug, and \lgmfi(.mcc of what
v read. and o evaluate (‘x‘ltlc.lll)' that
which s conmpi chanded

Many reseatchers believe that what is
tegunred s ronl approach to reading.”
By that s micane a plan to mntegrate the
host matciaks, mcthods, organizational
plans, and inservice education meo a um-
ticd package. Borel, for example, main-
tans that to matate 3 total approach to
ruulmg. e total statf of a school sq stem,
nulmlmg adnunistrators, superyisors, -
brarmans, teachers, and gurdance person-
nelonced to think Craatvedy about certam
big Yuestions such as the followmg
“Tow can we help teachers assist clul-
dren i acquiring llfcloilg habits of read-
me=" 2y Insuch an approach the school
subscribes 1o the behef that exeellence 1n
readmg s not the resuls of mstalling a
program. but rather that 1t 1s the product
of b coordmated, thoughtful, contunued
total statf actvaey

~
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What Does Research in Reading Reveal—

About Materials for Teaching Reading?

Thomas G. Devine

School of Education
Boston University
Boston, Massachusetts .

I cachers planming_ dov dopmental pro-
granis i readmg ncd to be aware of
. (l) the wide range of t‘u.uhmg mmrmls
avalable to than, () rescarch hndlng
an the arca of materials, and (3) wavs
which to mahe better use of inatcrials.
. Teadhing matcrials are not sinply an-
other u»mpnnun of the dovelopmental
r(..uhnu program, they are, innany re-
sputs, a hay unnpumm of the program.

As Whipple ¢28) has noted,

One of the Hrst steps an mproving
reading anstruction in many s hools con-
sists - mereasing the amount,
and variery of the supply of reading ma-
terul gind ‘other aids to learning. The re-
sources at the Yeacher’s disposal determme
to a great extent whether he can provide
a svstainane and cnnched program, meet
the individual differences of cdhildren, and
furnish enough books and seledtions on a
gnen theme to relate the rc.ldmg, and
studies underway to centers of ineerest
for the group and rhg ndnvdual child.
Without enough apprepriate  materials
and equipmtng, adequate mnstruction can-

N not be given, either i reading asesuch or
in the entire schouol program
1
It s the purpose of the followmny
O
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quahry,

pages tdsurvey the range of materials
currently available to junior and senior
high school teachers, evamine cxamples
of diferent Ty pes of matenals, comment
upun reseiare h hndmg.s, and SUgEest Ways
of best using gristing materials. No at-
tempt 1s made to present a comprehen-
sive imventory of all available m\tlmul\s
workbooks, its, magazincs, ‘or .l}ldl()—
visual devices. Annotated lists of printed
nstryctional  materials  are avalabler
(23), as arc hists of audwvisual devices
(4). Speafic examples cited here are
those “waith which the 'writer 1 most
fanuhar, and lmuatations are hereby ac-
knowledged. ’

wC

.

The Range of Materials

Many secondary - teachers seching a
basie” structure upon winch to buld de-
\clnpmcnnl reading programs have_used ——
basal-type readers sihar to those used -
mn the clemgntary  school. Such books,
generally, are part of a series, extending
 from Grades t through 9, from 7 rhmugh_
9, from 7 through 10, or from 7 through
12, and developed according to some
overalt plan wineh presents skills-build=
ing material sequentiadly. IhC\ arc usual-

'
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Iy accompmicd by warlbaols, teacher's
mamials, study ln'clps. and plmnugr.lph
recordings or other audiovisual materials.
At therr hest l).nsnl-typc rcaders are based
upon research in student reading interests
at vanious grade levels gnd attentive to
rcnding grade levels as defined in
terms of vouabulary and complenity of

sentence and paragraph structure. Teach- -

ers who favor hasal’ rcading scrics in
sccondary schools are attracted by (1)
the research and pl;mning that led to
their dcvclnpment, (2} the scquential
skills instruction, (3) the wealtli of sup-
plcmcnmry materials included with the
series, (4) the gencral attractiveness of
the materials, and (5) the attention their
authors and cditors have paid to student
interests and needs. An cxample of a
basal-type series for sccondary schools
is the Ginn Jumor Tligh School Series
(2. ’ .

Other sceondary school teachers have
organized cffective developmental read-
ing programs around various scrics of
litcrature nnrhnlogics. Recognizing  the
high quality of scholarship ahd editorial
work which characterizes most jurior-
senior high school literature serics, teach-
ers of Inglsh in particular have used
them as the core of their rcading pro-
grams. Recognizing, too, that such scries
arc not designed primarily to develop

reading skillspmany teachers have sup-.

plemenred them with teacher-made ma-
teritls, thev have duphcated for their
classes evereises in noting nuin and sup-
porting ideas, follo\ving sequence  of
cvents, using structure and contet ¢ lucs
t6 discover the meanings of unfamilidr
words, and other basic skills. An cnample
of a literature scrics often used in sccon-
dhry reading programs is Adventures in
Litcrattire, () a series extending from
Grhdes seven thrd’ugh twehe and supple-
mented by teaching guides, study aids,
test booklets, and an entire second-track
serics, . The New (.‘mnp.miznl Scries
(15). o

Some rcflchcrs have organized de-

HIGH SCHOOL READIN G

velopmental  programs around  skills- .
building materials provided by ublisbe™”
ers. They have used, instead o story-
centered anthologics, such as a basal or
literature scries, teaxtbooks which focus
directly upon the scquential develo

nmient of skills, The Macmillan Rcading
Program, Advanced Skills in Reading,
Books 1-3 (11), for example, provides
abundant excreise material for developing
such skills7s rcading for details, getting
mair” ideas, and skimming. < Teachers
fay oring a shills-centered approach often
supplement  their programs by using
short storics, dramas, novels, magazincs,
basal readers, and litcrature anthologics.

Throughout the years many secon-
dary teachers have used workbooks as
the basis for their programs, and have
found that these materials work suc-
cessfully with entire classes, with groups
within the class, and with individual stu-
dents.  Examples of workbooks are:
Reading for Meaning (9), by Guiler and
Coleman, which provides reading units
of approximately three hundred words
followed by cxercises in word mcaning,
getting central ideas, recalling  details,
understanding paragraph organization,
and drawing conclusions; SRA Better
Reading, Books 1-3 (24), by Simpson,
which contains short articles and stories
followed by detailed comprchension
questions, and Be a Better Reader, Books
1-6 (25), by Smuth, which provide basic
skills practice in the content ficlds of
science, mathematics, social scicnces, and
literature. Teachers organizing their de-
velopmental programs “around work-
books and series of workbooks also sup-
plemient cheir programs by encouraging
wide reading in newspapers, magazines,
library books, basal readcrs, and antholo-
gics. i .

Increasingly, tcachers arc adding to
rcnding programs by using magazincs,
kits, hook clubs; and audiovisual devices.
Junior  Scholastic  for upper-clemen-
tary and junidr high school, Senior

Scholastic ‘and Calvalcade for high\

'
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school, Scope for urban students (13),
Read for jumor high school students
(18), and special editions of The
Reader’s Digest (19), all provide a val-
able bridge between secondary programs
and adult magazine reading. In addition,
sume magazines, such as The Reader’s
Digest (20), publish speaific skills-build-
ing materials in magazine format. Many
teachers are also using portable kits with
individual lessons on cards, practice drills,
comprehension checks, and other aids.

The SRA Reading Laboratory’ (22) and -
Scott, Foresman and Company’s 'I‘actics\

(16) are examples of kits being used suc-
cesstully by reachers to individualize in-
stiuction 10 rmdingf Packaged collections
of paperbound buoks organized around
unit themes and student book clubs are
proving helpful to teachers who want
students to read widely to practice skills
being developed in the reading program.
"Audiovisual devices, long used m re-
medial rcadixig classes and reading clinics,
are being used more and more in de-
velopmengal classes for basic and supple-
mental instruction as well as for moti-
vativn. Tachistoscopes, such as the EDE
Flash-X and Tach-X (7), and pacers,
such as the Cratg Reader (6), encourage
students to increase ¢ye span‘and speed
of perception.

Dcvcloprilcnta} reading teachers fre-
quently make use of ‘books designed
specifically for studerits needing high-
interest, low-vocabulary materials. ‘The
Teen-Age Tales scries (26) and the Let’s
Read books (14) present short selections
chosen because they interest more mature
_students but are written at clementary
grade level. Learning Your Language
(12) by Herber and Nolte includes read-
ings and caercises, organized by themes
and aimed at below-norm readers and
slower lcarners., The Galaxy Program
(17) includes thrce hooks, Vanguard,
Perspectives, and Accent. U. S._A4., and
supplementary materials, for students in
« Grades 9, 10, and 11. .

93
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dents—long deprived of adequate teach-

«ing materials—are currently enjoying al-

most an embarrassment of riches. Among

these are: ' '

—~ The Turner-Livingston Reading Series
(27). daily lessons in six workbooks
which deal with basic social behavior,
self-concepts, and the development of
personal goals;

— The Macmillan Gateway English Pro-

gram (8): a series of paperbound an-

+  thologies, developed by the staff of
the Gateway English Project at Hun-
ter College, aimed at disadvantaged
urban students; .

~ Project ACE (1): an .Activity-Con-
cept English Program which includes#
paperbound anthologies, diccut card-
boards, pads, and other materials '
planned to interest so-called “unteach-
able” ninth grade students;

— Holt's Impact (5): a series of four
paperbound anthologies, recdrdings, a
classroom library of fifty paperbound
books, and a teacher’s guide, aimed
also at urban students; | :

— The Way It Is (3). ten books designed
fur aighth to tenth grade students
reading ot fourth to seventh grade
level, and accompanied by recordings,
Learning Logs, and other materials.

Teachers secking reading matcrials for
developmental classes are confronted by
a wide range of materials. The problem
today—so unlike that of a decade ago—is
to choosg the most appropriate materials
from the wealth of possible choices.

Research Findings

As Hanlon (10) noted more than ten
years aga, ..., . rescarch says.that we must
provide a wide variety of interesting
mudterials, at all grade levels, and with
purposeful activities—in order to give
pupils the satisfactory experiences it
whichi skills in reading ar¢ developed,
maintained, and improved.” Unfor-
tunately, recent research has had little to

* say about the relative cffectiveness of
Teackers of urban, disadvantaged sta-—

various kinds of materials and almost
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nothing to say abbut specific materials.
This writer finds few well-designed, con-
trolled studies in the area. The few that
have been completed in recent years pre-
sent findings that are equivocal or un-
satisfactory for teachers sgeking infor-
mation- to make evaluations of specific
ma'terials and consequently are not in-
cluded here.

Teachers will not find, for c‘:\ami)le,

solidly rescarched wnswers to such ques-
tions as:

® Ape basal reading programs more ef-
€ctive for teaching reading in secon-
dary schouls than literature antholo-
. ogiey?
*.Are workbooks as effective as many
teachers asserc? ]

* Should programs be skills-based rather

* than story-centered? '
= * Docs wide reading, through book clubs
and repgular use of cthe libeyries, im-
prove reading achicvement more than
“intgasive skills work in the classtoom?
* Are cerrain niaterials aiméd 3¢ urban,
disadvantaged students as publishers

e

claim? P
*Are the various audgovisual  deiees
more effcctive than printed niaterials?

! , ot '
Evep more difficale to locate are re-
ports of controlled rescarch on specific

*  matenals. A few studies have evaluated

the effectiveness of specific portable kits
designed to individualize instruction and
of ccific audiovisual devices, but the
findings have heen equivocal or con-
tradictory. As the amount agd variety of
material in secondary reading increase,
the nced to evaluate individual items be-
comes morc and more apparent. It
scems appropriat,c} ask such questions
as:

* Is a particular basal series from Pub-
lisher A more effective in promoting
readirig achicvement with a certun
type of student population than 2 series
from Publisher 13?

°.Js a scries of workbooks from Pube

- -
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s

lisher C more effective- than a similar
series from Publisher D?

* Is Publisher E's series for urban stu-
dents more or less effective than Pub-
hisher 17s serics® than @ basal series not
designed for urban students? than con-
venuonal literature anthologies? =~ -

To some, studies set up to answer such
questions may scem misguided, wasteful
of teachers’ time, even impertinent. They
will note the problems inherent in an
experimental study: the difficulty of con-
trolling the teacher variable, the difhi-
culty of minimizing the halp effect, the
difficulty of assuring adequate statistical
procedures, ctc. However, most teach- -
rers,, aware of the current amount and
varicty of material and of their respon-.
sibilities to students, will welcome re-
search information in this arca.  * |

At this time in the development of
reading “programs in the seconda
schools, teachers may have a responsi-

. bility to try put materials in ingc’)rmal
experimental studies and to report their .
findings through the professional journals
and organizations. Graduate students in/

-. reading might well address themselves to
the challenging task, in master’s level and
doctorgl studies, of designing controlled
experiments to evalyate the effectiveness
both of various kinds of materials and of
specific books, workbooks, series, Kits, -
programs, and audiovisual devices.

.
>

Making Effective Use of Materials

Materials for teaching reading in sec-
ondary schools are in relative abundance.
Whether evaluated by controlled re-
search or not, they can be used to ad-
vantage by tecachers of reading. Some
general suggestions for making the most
*effective use of materials follow.

Make sure mhterials are appropriate.
Many  textbooks and accompany-
ing matcrials are now-available for,
special populations of . students and
are not intended by their authors for
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all sccondary students. For example,
matcrials designed for slowcr learners,
below-norm readers, or urban students
may be used successfully to supple-
ment. 2 devclopmental program but
may be inappropriate fut the majority
of the students in the program. Teadli-
ers need to study all information pro-
vided by pub.li‘shcrs to discover the
purposes of the authors, the student
population for which the books were
planned, and the. reading grade levels
of the books, they should try the ma-
terial with- a-sampling of students to
discover if itis too easy, too difficult,
of sufficient intcrest.
Take advantage of teacher’s manuals. -

Generally, the teacher’s manuals or
guides provided by publishers arc a
. rich, though often overluoked, source
of information on making best usc of
the_materials, For tcachers with lictle
. or no cxperience in/thc teaching of
: rcading, many_. arinuals provide an
intensive “Course™ in the teaching of
rcading, they include discussions of
research and theory as well as practi-
cal suggestions on tcaching mecthods.
For exvpericnceds rcading  teachers,
manuals serve as valuable sources of
ideas for teaching activitics, excrciscs,

bibliographies, and tests.

Useshe supplementary materials.
“ Most teatbook scries arc accom-
-panied by“a variety of additional ma-
terials sugh as workbooks, study helps,
tests, recordings, and other aids. Usual-
ly, these arg intrinsic parts of programs
dev claped by the autﬁors and publish-
crs. To overlook—them in organizing
for instruction may bc to dceprive
students of opportunitics to achieve in

oo rcading. .

.

3

Use awvaricty of materials. v
Recognizing  that  students  differ
in ability, in achicverpent, dnd in the
. way s that they learn, cxpericnced read-
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ing tcachers try to provide many
ditferent kinds of materials in their
classes. 'I'hcy use litcrature anthglogics’
and bLasal readers, workbooks, and
individualized lessons, magazines and
audiovisual devices; they use | two,
three, o more scrics of books and
workbooks. They realize that matcrials
which work for some students at one
time may not be as successful with
other students or with the same stu-
dents at another time, and that, gencral-
ly, the greater the variety of ma-
terials in the program the greater will
be student growth in rcading achicve-
ment.

Create materials.

Many successful reading tcachers
create cxcrcises, activitics, games, and
other matcrials specifically for their
‘own classes. Knowing the nceds and
personalitics of their students, the
prepate matcrials tailored to indivicf-:
ual classes and cven individual stu-
dents. They mount on hecavy paper,
or duplicate, stories and articles from
pupular mngazincs' and newspapers,
they develop sequences of excrcises
in those rcading skills in which they
know their students nced additonal
practicc. Often such ~ teacher-made
materials prove morc cffective for
somé classés than publishcd matcrials.

It may be said, in conclusion, that a
wide range of material for tcaching
reading is currently available to teachers
in the junior and scnior high' schools,
that rescarch on types of matcrials and
on specific books, serics, deyices, and
programs has not becn extensive nor
revealing, and that teachers may make
most cﬂ‘gccti\c usc of matcrigls by mak-
ing sure.that what they usc is aj}prop'ri-
ate for their classcs, by taking advantage
of tecacher’s manuals, by using thc sup-

lementary materials available to~ them,
Ey using a variety of materials within
their classes, and by crcating materials
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dc&gncd to fit thg needs and ifiterests of
their own students.
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What Does Research in Reading Reveal—

-~

About Evaluation in Reading?

Paul B. Diederich

Senior Research Associate
Educational Testing Service
Princeton, N& ersey

T —

RESEARCII from 1910 through 1965
bearing on the cmlymun of mate-
rials and prograns for the tcaching of
recading in Grades 1-3 is reviewed in
Chall's Learmng To Read. The Great
Debate (2). This rescarch used all types
of evaluative instruments and procedures,
and Chall's review is so cumprchcnsivc,
cntical, and compact that the writer of
tins section can neither add any thing to it
nor summanze it. 1le will therefore focus
on thic cvaluation of reading programs
above Grade 3 where, as Chall savs, re-
search is scanty and inconclusive. He will
try to present a nontechnical account of
wavs in which tcachers of reading can

find out about the progress and difficul- *

ties of their students, and he will direct
attention to certain problcms and issucs
in the evaluation of growth in reading
that have been neglected by rescarch.

Reading Combrehension Tests -

The standard instrunient for the ewal-
uation of ahnost all reading programs
has long been thie series of reading com-
prehension tests offered by all nuajor test
publishers. These tests present a large
number of short passages and a fcw short
poems of the kinds ordinarily read in the

o e

.

+

L

grades for which these tests arc designed.
The passages are not exclusively literary;
they may ‘include factual material taken
from textbooks and magazine articles.
Each passage’ or poem is typicaily fol-
lowed by five to cight multiple-choice
+items ddsigned to measure understand-

ing, and Students mark the choice they .

regard as
their choice
able answer
scored very qui
use of a scoring
test publisher.

e best. They usually record
on a scparate machine-scor-
\gcet which can also be
kly by hand through the
éx{nci] provided by the,

The score is usuahy the numbeg of
items answered corrccf:iy. Sometimes a
“correction for guessing” is used: the
number of “rights” minus a third or 2
fourth of the “wrongs” (not including
“omits”), depending on the number of
choices per item. There have also been
nuinerous attempts to  assign different
weights to items in accordance with their

difficulty, "discriminating power, or pre-"

sumed importance. It is uniformly found,
however, that students come out in the
same rank order (with the few excep-
tions ope would expect by chance)
whether or not there is any weighting or
correction for guessing. Kence the pre-
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ferred mode at present is to use the num-
ber of correct choices as the “raw score.”
The “correction for guessing”  persists
mainly because some students feel that
itis not honest tu chouse an answer unless
they are pretey sure that it is cqrrect.
Te&tyhcm not to be so scrupulous. In all
but the easicst items. guod réading is a
series of guesses ranging from hunches
to near-certainties.
Scaled Scores

The “raw score”—number of right
answers—is then translated into some
kind of scaled score that will be more
easily understood by the test user. He has
to deal with scores on many tests of dif-
fereng lengths and degrees of fdifficulty,
and It is hard for him to {remember
that a raw score of 22 on ong test may
be high while 38 on another i low and
16 on another is average. Heglee he iri-
sists on scaled scores tha vey such
meanings dircctly. .

The scaled scores that have been al-
most universally adopted for reading
comprchension tests Up o and somctimes
through the’senior high school are called
“grade-cquivalent sco%” or “grade-level
scores.” The average séore made by all
fourth graders v “the gorms samp)e is
called 4, that made by all fifth-graders.
is called 5. The distance betwveen these
points is divided into tenths, designated
by dumbers from 4.1 to 49. Un-.
forrumdgély, ‘the "decimal fractions hap-
pen to cgincide with the number of

/’nonr thé school year. Hence a score

is commonly interpreted as “fourth
gra

¢, sccond month” and a score of 4.6
as “fourth grade, sixth month.”

—~

The test publisher can also assign
grade levels above or below the grades
for which. the test was designed. He may
have one form for, Grades 4-5-6 and an-
other for Grades 7-8-9. He gives both
of these to large gioups just completing
Grade 6 and just beginning Grade 7.

. Then he can eell what scores on the
easicr form are cquivalent to what scores
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on the harder form. The same can be

done at the neat dividing linc between
Grades 9 and 107 After he finds average
scores on these fdrms for each grade, he
can rcport that the score made by a
precocious sinth gr.}dc'r 15 cquivalent to
the average score made by ténth graders,
hence this student is “four grades ahead
in reading.” He can also report that the
score made by a-retarded tenth grader is
cquivalent to the average score made
by sinth graders; hence this student is
“four grades behind.” Although this way
of interpreting extreme scores has a sub-
stantial foundation, it'is well to remember
that the precocious sinth grader never
saw the tenth grade Yest, he got his high
standing by doin extremely well on a
test designed for g}radcs 4-5-6. Likewise,
the 1ctarded tenth grader had not tackled
the sinth grade test, he did poorly on 3
test designed for Grades 10-11-12.

Although grade-cquivalent or grade-
level scores are probably the most easily
understood of all scaled scores used i
“testing, they scem 'to the writer to have
several unfortunate side-cffects. The first
is that the décimal fractions assigned to
scores bétween the averages \of two
grades, when interpreted as “mbnths,”
give parents, students, and even teachers
an exaggerated impression of the magni-
tude of these differences. If a test had
been given in the ninth month of Grade
4 4nd a student comes home with a score
of 4.5, the parent is likely to-hink, “Four.
months behind in reading!” How will
he ever catch up?” The answer may
really be quite simple: something like
“Get two more questions right on the
tegt.” That much difference beeween two
equally abl® students can occur.if one
pauses to draw a long breath during the
test while the other does not. But the
parent, the student, and sometimes even
the teaches®(who ought toknow better)
quite oftcn ger the impression that the
difference can only be mde up by four
months of hard work. )

The x;cry high and very low scores
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that are interpreted as standings above
or below the grade levels for which the

test was designed must also be taken
" with a grain of salt. For example, when
the. daughter of the writer was in Grade
’7 and took a reading test designed for
that grade, her 'score was interpreted as
“supertor to that of the average twelfth
grader.” Right away she wanted to be
transferred to Grade 12. Knowing that
the average Q\}clfrh grader had never
seenher test, aiid she had never rackled a
twelfth grade test, I simply handed over
some twelfth grade textbooks and asked
her to sample them and tell me what they
meant. She came back rather downcast
and said that she could not make head or
tail of them. Given the procedures by
which these grade-level scores are com-
puted, I do not see what else we cotild
say ab student who knocks the top
off tHe scale for Grade 7, but it is untrue
as well as unwise to give the impression
that this student is rcady for twelfth
grade work. -

Another misunderstanding of these
grade-level scores furnishes ammunigion
for criues of schouls in disadvantaged
areas. It is sometimes argued that theit
students are two years behind in reading
in Grade 4 but four years bchind in
Grade 8, and the longer they remain in
school, the farther behind they get.
Hence, 1t is sad, the fault is clearly
that of the school rather than that of the
home .or ncghborhood. Although one
wishes that these scliools could do more
to ovetcome the initial handicaps of
these students, the increasing * disparity
as time goes on can hardly be held against
them. Suppose one boy habitually walks
four miles an hour while another walks
three. At the end of the first hour the
slow walker is 6ne mile behind;, at the
cm;x of the secohd, two miles behind. The
incteasing distance between the two boys
can hardly be attributed to what hap-
pened during that second hour. Similarly,
if scores on teading tests are interpreted
as showuryg the rate of learning in well-

9.

to-do and poverty -stricken are -
creasing distance between these™gfoups
as the years go by cannot fairly be at-
tributed to the incompetence or neglect
of the schools.

It is understandable but shortsighted
for disadvantaged groups to resist the
use of any tests that show their children
to be less competent in learning than
children who have every agvantagc. If
poverty did not really hurt people and
especially thaur children, there would be
no philogephical reason to get rid of it
It might be more comfortable to be well
off, but that reason would not have very -
much weight with either Sogrates or
Jesus. But if poverty can be shown to
hurt children—to keep them from learn-
ing what they nced to learn in order to
become full partners in our civilizdtion
—then even the philosophers will enlist
in the war on poverty. The trouble may
be that the disadvantaged groups believe
that the test scores will be used as evi-
dence of their innate and unalterable
inferiority—not as evidence of what pov-
erty does to people. Although this fear
has some basis in what has happened to
them i’ the past, it ought socon to be
overcome by the more intelligent and
constructive use of test scores. This
particular charge can be refuted in al-
most any ghetto neighborhood in which
there are groups of different racial stock,
such as Negroes and white Puerto Ricans.
Both are handicapped in school by gen-

_erations of poversy and mistreatment,

but genetically they are quite distinct.

. Although educators and responsible
leaders ofgdisadvantagcd groups ought to
kihow the score in regard to progress in
learning, one may nghtly feel qualms
about: exposing the children and their
parents to the same information. We
hear a great deal nowadays abgut the
importance of a (rositivc “self-corcept”
as motivation to do well in school. This
“new term was probably introduced to
avoid the unfavorable connotations of
the older term “pride,” but proper pride

&
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in ong’s work and one's standing among
peers is umlnuhtcdly what is mecant. We,
cannot expect these children to want to
do well if we hurt their pride continually
by~ the very terms 1 which we report
therr achievement. _Given the circum-
stances in.w hich they live, it is unrealistic
to capect them tB do as well as more
prosperous childien in such basic tasks as
learming to read. Tlence the great ma-
jority areg vondemned to hearing that
i Grade 4 they are two vears behind in
teading and in Grade 8 they are four
vears behind. Nothung thye they or their
teachers can do in the near furture will
cnable them to catch up. \Why, then, do
we need to attich such damaging tabels
to thuir achiey ement scores? What cqual-
v meanmgtul but less dnvidious labels
lillgllt we .nlopﬁ

Some vears ago the writer tried to
promote the use of “stamne” scores in
reporting school achievenient in o htele
pamphler entitled Shortcur Stdtisucs for
leacher-Made Tests (7), over 300,000
copies uf/:dﬁch have been distribuied
bv FTS These “staninds” were devel-
})pcd/fix‘ the tosrmg program of the

Armyv \ir Foree in World War 117and

“proved adequate to handle all the data

assembled by Lthat program. “Staminc™
scores r.mgc' from 1 (low) thtough §
taverage) to 9 (high), and cach “stanine™
covets half a standard deviation, Tt is un-
necessary to eaplin the Latter term be-
cause the writer found it possible to get a
cluse tnough appronmmation for all prac-
tical puiposes by assigning the follo“ing
percentyres of scores to &\L h stanine 4,
8,42, M.m, 16,12, 8, 4.

After about five vears of campaigning
for the use of stanine scores, the writer
noticed that even the teachers m  his
experimental studies abandoned them as
soon as he and his resgagch money were
ourof sight. They yére so used to think-
mg of school a nu"{'}.{ncm on a five-
point scale —the fAanuliar A, B, C, D, F—
d 1t hard to adjust to a
This finding led the

, 190
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writer to consider the possibility of de-
fining these five intervals in terms of the
muan and standard deviation of scores
made by the total population of each
grade within schools. It proved to be
casy to do so by assigmng the following
pereentages of scores to these intesvals:
§, 20, 50, 20, 5. The middle scores (me-
dians ) i these intery als are almaost exact-
hoone standard deviation apart. To avoud
confusion with legter grades that are
defimed differenily by each teacher, the
writer urgcd the use of numbers from 1
(low) w5 (lugh) to denote these inter-
vals.” When finer distinctions than these
are needed and warranted, they can be
cxpressed as tenths of the standard devia-
tton. -

This ﬁvc—poim scale, used only to
report stores on standardized tests and
Important dcpartmcnml measures, proved
to be much mote acceptable to teachers
than the less familiar stanine scores. If
some of them think of it as cquivalent
ok, D,C B, A, they are not far wrong.
It was used in the tryout of the Cooper-
ative Evaluation Program reported n the
1967 Yearbook of the Assaciation for
Supervision (and  Curriculum Develop-
ment (ASCP), Evajuation as Ieedback
and Guide (10). The onlv sertous ob-
jection was to the idea of “grading on a
curve” within classes, which often mus-
represents the achievement, @ classes of
high or low ability. This objection® does
not apply to the total population of a
grade within schools that are largc
cnough to gdopt this type of scale. Tt
even p/midcs a ratienal basis for deter-
mining what scaled scores should be as-
signed to exeeptional g“l‘lsscs on imp()rmm
measures that cannot l)‘c-givcn to the
entire grade. Suppose an  Advanced
Placement Class in English has taken a
test’ on a lircr.ll) work that no other
clags in that school could read. Of the
tests talien *by all students, those most
likely to predict scores on the hiterature
test are teading comprehension and vo- +
cabulary. Suppuse that scaled scores of
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the Advanced Placement Class on these
tests range from 4.5 to 5.9, the average
1s 5.2, and half the scores lic between
4.9 and 5.5. Scaled scores on the liter-
ature test care then be assigned in. these
proportions. All of these are equivalent
to a grade of A and will have that weight
in d%tcrmiuing rank in the graduating
class, but it is stll possible to discover
that some of these, very good students
did better than others on theliferature
test.

Now let us return to the disadvan-
taged students who have been blighted
for years by reports that they are two to
four years below grade levél in reading.
If we¢ substitute scaled scores that in-
dicate their position among all students
of that grade in their own school, there
will be just the usual distgibution of
high, middle, and low, scores that we
associate with achievement in all schools,
There will not be 70 per cent or more
with scores proclaiming that they are,
hopeclessly bechind their contemporaries
in reading. Research people in-the cen-
tral office of that district must know
how these_students compare with more
favored students of that district and
throughout the country, and they can
oasily find out frum confidential tables
#of equivalent scores. But it serves no

uscful purpose for these students or their
parents to know it. Their real com-
petition lics among students of their own
end ‘similar ncighborhoods who have
roughly cqual opportunities to lcarn. We
are so hungry for enlightened and re-
sponsible | lcadership in these disadvan-
taged arcas that students who stand high
among their peers deserve special op-
portunities, regardless of where they
stand among more fav ored students.

When we hear that a sandlot baseball
player bats .300 against appropriate com-
peutiont, we never say, “Oh yeah? What
would he bat against the Gianes?” That
comparison is meaningless as well as in-
sulting; *he has no occasiokto bat against

. the Giapts. But we also know that a boy

who bats .300 in his own lcague has a
better chance of growing up to bat .300
against the Giants than asother boy who
bats .180 in his own league.

It 1s high time that we adopted similar
standards in education. It is how a stu-
dent bats in hig own league that counts
—not how he might bat in a league
that he could not conccivably enter in
the near future. Grade-level scores in
reading based on national norms can
only hurt the pride and, depress the
maqtivation of disadvantaged students
who alrcady have two strikes against
them. At least in these areas+such scores
should Beabandoned.! The writer would
also contend that’ they ought to be
abandoned in more favored districts that
are lulled by such’scores into unjustified
complacency. They ought to be doing
much better. In the writer’s opinion,
our national norms in reading are a
national disgrace. Some evidence support-
ing this opinion will be presented later.
Diagnosis e

In his summner courses in measure-
ment, the writer is often exasperated and
then amused by what teachers expect of
standardized reading tests. First, the test
must not cost more thin twenty cents
per copy, and even this price was ac-
cepted only after it became pessible to
reuse the test and use up only the answer
sheegs. Second, it must not take longer
than thirty-five or forty minutes to ad-
minister. Third, it must claim a reliability

1Some burcaucrats arguc that this cannot be
done because disadvantaged students frequenty
transfer from one school to anather. If their
test scores are based on their standing yvithin
the school from which they came, the bureza-
crats say that they will not be able to place
them properly in the school to which they go.
It takes only a few seconds to translate pre-
vious scores into standings within the new
school by refercnce to a confidential table of
cquivalent scores. To avoid this slight wouble
for the relatively few students who transfer, are
the bureaucrars willing to hurt the pride of
most students in both schools whenever they
take an important test?

\\( y N \
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of 90 or near 1t. These teachers do not
really know what this means or why it is
important, but they insist un it. Since test
reliabulity is dependent on test lcngth, this
demand is contradictory to their prior
demand for short tests, and test Eublish—
ers are sonictinies driven to rather shabby
expedients to satisfy both Jdemands si-
multmeously. Fourth, the test must be
diagnostic. It must mot only show which
students are good readers and which ara
poor; ‘it must also reveal the specific
needs and weaknesscs of cach student.
Given the three prior conditions, this
fourth demand is absulutely impossible
to sitisfy. ht is hard cnough to read
satisfactory 1cliabilicy for the total score
within forty minutes;'to furnish reliable
part-scores on four or five components
of reading ability would take more time
and cost more money than cither teachers
or administrators are willing to cansider.

¢ Nonctlieless, in one w vrkshop the
writcr and his studenes were able to picce
together a long bLattery of reading t¢sts
that could be regarded as diagnosuc and
to adniinister it to a group of students?
The scores revealed a great many weak-
nesses, but these teachers still complained
because the test afforded no clues as to
what ought to beeQone about these weak-
nesses. “What good is it,” they said, “if
it gives no direction to our teaghing?”

At this point the writer blew up. “You
people want an awful lot for twenty
cents,” he said. “It tdok me four years of
graduate work and thgn about ten years
of teaching experience before 1 found
s to diagnose reading difficulties an
them. Even now it takes me
nth of working with students
ass and in small groups to
undetstand their difficulties. and several
months more to find ways to help them.
At that, T probably miss talf cheir dif-
ficultics and can do very lictlegbout half

of the difficulties that I 'discover. Do vou
Wmt all this for twenty cents

per student? in forty minutes® with a
reliability of .90? Don't be silly.”

L .
e
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“There is even a further problem of
which thede teachers were unaware.
Reading comprchiension lias thus far re-
sisted the most dctcrminc‘{ and sophist-
wited cfforts to breal 1t up into such
components that a student may be strong
in one, average in arﬂmd weak in a
third. Reading is a highlswnified skill.
If it has any parts, they are so intimately
dependent un onc another that a student
whu is good in one apparently has to be
about equally good 1 all, and another
student who is poor in onc is likely to be
about equally poor in all. That, with
minor reseryations, is the conclusion of
all careful studies of this problem above
the stage of beginning reading (3, 4, 6,
8,9). \

“The techniques used in these investi- _
gatiuns were too complica&ed and math-
ematical to eyplain brieﬂ_v,‘“ but the evi-
dence is cofivincing: all the more sor
because these investigators (with the ex-
ception of the crigic, Thurstone) set out
to prove that th@\){cre independent
components of reading comprehension
and were disappointed by their findings.
Davis, it is true, still insists, in spite of
Thurstone’s criticism, that someg of the,
“factors” he thought he found are teal,
but he readily admits that they are “tiny
residuals.” One of them, “knowledge of
Ixerary devices and techniques,” illus-
trates what he means.

After reading these studies, the writ-
er would feel safe in regarding only
breadth of vocabulary, reading rate, and
raading comprehension as moderately in-
dependent in that a student who stands

~hifrhest in ohe will not ncceﬁy stand

righest in the others. A stufent who
stands high in one will, however, tend to
stand fairly but not equally high in the
others. This is tantameunt to saying that
their intercorrelations are fairly  high
but got high cnough for them to be re-
garde different aspects of the same

ability. )
Suppose, then, that wo could ‘devclop
a. perfect diagnostic test of rcadfng
€ N
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ability. one that could provide reliable
scores on twenty different clements in
reading that arc at least logically dis-
tinguishable. Suppose that we gave this
test to all remedial students in a large
high school and waited hopefully to find
out whit mas wrong with each of them.
What should the above findings lead us
to expect? That the poorest reader would
stand lowest in all twenty, the next poor-
est reader would stand next lowest in all
twenty, and so on—with only the few
exceptions that could safely be at-
tributed to chance. Hence we shou
“be no further along than after we had
first identified the poor readers by a
much 3horter test. What do we need to
work on? The only answer that such a
test would be likely to give is “Every-
thing.” Hence these rescarch findings
pretty well knock the whole idea of a
diagnostic reading test in the head.

The writer intimated. above, however,
that after ten years in the classroom he
found some way to discover at least a
few of the problems and difficulties of
his remedial students and some way to
help them overcome at least a few of
these weaknesses. What was that way?
How did he do it?

He based his whole remedial program
on a long series of multiple-choice tests
that were taken as homework and dis-
cussed the following day in class. As a
testing man he had a large number of
rather interesting reading comprehen-
sion tests left over from various studies
as well as old forms of tests that had
been retired from active use and other
tests that were not good enough to pub-
lish as tests but good cnough for use as
instructional matetial. Most of them were
based on fairly long passages and on shart
but complete stories and essays, so that
they sustainod interest better than exer-
cises based on snippets. The content and
form of thesc passages varicd a good bit
from week to weck. Although these
features were helpful, they were not es-
sential, almost any series of reading tests

would probably have yielded similar re-
sults.

Students took these tests as homework
and recorded their answers in the test
itself rather than on a separate answer
sheet. They could do between forty
and giaty items without hurrying in the
time ordinarily devoted, to homework,
but we could discuss only ten or twelve
in class. Hence the first problem was
how to find the items that ought to be
discussed, The writer did this simply by
calling out the numbers of the items
and asking the class which answer they
had chosen.” Each student held up one,
two, three, or four fingers to indicate
his choice. If most of the class wanted

_answer 3, and that was keyed as correct,

he said, “Yes, three,” and passed on—
unless someonc insisted on arguing about
it. But if one faction wanted answer 2
.and another wanted answer 4, he did not
mdicate which was keyed as correct but
said something like this: “I see that we
have a fight on our hands. Bill, tell us
why you chose 4. . . . Mary, why did®
you choose 2? What do you have to
say to Bill's argument? Bill, what have
you to say to Mary? Anyone clse? This
is not a private fight, you know; we
nced to look at as many different reasons
for these answers as you can think of.”

+ By this time hands would usuall{' be
waving all over the room, and Yl the
teacher had to do was to recognize those
who wanted to speak. He tried to re-
frain from cxpressing any opinion of his
own and not to indicate which argu-
ments he favored by so much as the
flicker of an eytlash. As soon as the
cktned or became repeti-

ave enough reasons out on the
to decide. How many now favor
swer 2? answer 42 The K)urs havevit.
you sull want to. argue, take it up
later with someone who chose 4. Let's
geton.” : \

Another teacher of this course pre-
ferred to hﬂ_his stuSgnts trade test

T
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papers and mark cach item right, wrong,
or onutted while he read the answer key
aloud Whenever a smd‘mt marhed an
item wrong, he held up hus hand. The
reacher recorded the npmber of upraised
hands for cach item on his 20p) uf the
test. At the end he smd, = The only items
that gave much trouble were 4, 9, 11, 16,
21, etc. Let's tahe up those first and
then turn to others that anyonc wants to
argue about.” The controversial items
were then discussed in the same way as n

the writer’s classes This procedure lost”

a hittle in suspense because students knew
before they presented their argumengs
that their chotee had been kcyc&l as rigét
or wrong, but most of them were bclhg-
crent enough to defend their choice cven
if the key said that it was wrong. This
teacher ni\v.l.\'s got through the qucsri(ms
on which there was the greatest differ-
ence of opinion, while the writer somne-
times did not rcach the questions that
mighr have jcen most rewarding. Both
procedures, however, vielded red-hot dis-
cussions of #rems on which students dis-
agreed and showed them that some of
therr imcrprctnrions were opposed not
just by the anonymous testmaker but
also by some of rheir best friends. .

These discussions revealed more clear-
Iv than cven a perfect diagnostic test
the Kinds of réasons that led these stu-
dents to  choose interpretations  that
others regarded as untenable. A diagnos-
tic test usually trics to locate weaknesses
by -presenting different ty'pes of itemd;
ten dirccted towagd weakness A, teny
toward weikness BY amd so on. Bt as

on listens to class disedgsions, it becomes
tvpe of item -

apparcnt that ir is not ¢
that discloses the weakness:N¢ is the type
of reasoning that studengs hrihg ito these
items. One is repeatedly led %ﬂnv by
rcasons M and N, another by reasons O

and P, in what scem_ta be quite diffc?b%‘f\

typgs of itemg, Ihesemustakes inreasoning
need to he weon ercdl,
to go wrong 10111;1{ type, of
wem.,

Ly
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If we could classify the rcasons for
choices that arc most frequently ex-
pressed and emibody thema in a test, therg,
might be renewed hope for a diagnostic~
reading test. Tou the writer, however,
these reasons now seen to be so numer-
ous and so diffcrent from student to
student that any given student might find
in such a test unly two or three of the
reasuns that guided his own choices.
Whenever his own rcasons were not
listed, he would be forced to- choose
among other rcasons that are frequently
cxpressed, and most of these would prob-
ably strilcc him as stupid.

Why should we bother? These rea-
sons come out frecly cnough without
any contrivance on our part in class
discussions of the sort just described,
and the teacher neced not worry very
much about the best way to clear up the
fallacious rcasons. For the most part the
class will take care of them, and stu-
dents arc morc likely to take to heart
the opposing argument of a classmate
than of the teacher. The writer has only
this cyidence: whencver he lost patience
and simply told the class which answer

-was correct and why, they ptomptly

forgot it and ncver referred to, it again.
But if they figured it out for themselves,
they would often bring up that casc as a-
precedent in” discussing similar problems
in other texts.

’

If other teachers would like to ex-
periment occasionally with this method
of diaghosis and treatment, * they must
cither find spitable tests or fiake their
owt. Somctimes the dircctor of testing
intheir district can furnish single copies
of tests no longer in usc and permission
to reproduce them, and others may be
found in workbooks and manuals. The
questions for discussion that follow selec-
tions in many anthologies can be turncd
intH multiple-choice. items by supplying
the kinds of answers that one frcqucntlr

not 4 tendency  hears in class. The writer prefers’ mi
tiple-choice items to open-ended quegs-

tioits for this sort of rr\dtmcnt beca

.
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they require students to make definite
choices, and onc can .tell 1mmcdmtcly
whether there is a difference of opinion
that calls for discussion. In reproduc-
ing such items, always number the re-
'\Z{:::byl’ 2, 3, 4—nou matter what was
in the original tept. If you letter the
__responses 'A, B, C, D, you will ncarl)
gu (1azy trying to dnstrhgu:sh B from D
in chissroom conversation] The numbers
also make it more natural for students
to hold up one, two, three, or four
fingers to indicate which answer they
. chose. .

. Independent Reading = N

Between 1958 and 1965 high school
enrollient increased from eight million
to over twelhve nullion students, and .
every one of them took English~ To
handle this influx of students there should *
have been a ﬁfty per cent increase in

college majors in English some ycars °

carhier, but instead there had been an
actual decline. Conscquentl), by 1960 \
high schoul teachers of English in many

" parts of the country were meeting 180
tu 200 students d.nl\ —five classes Wrth
thlrt\ -six to forty students in cach
—and neither the teachers nor the stu-
dents could stand it.

To alleviate this desperate sitiation
thc ord Foundatign prmldcd a gencerous
g rant that ¢nabled the writer te demwon-
strate in two large Cities that high school
I‘nghsh can be ta ight qunc 1cccptably
Wwith one large-grqup prucnt.mon, two
Amall- -group discussfons, and two periods
of uzdcpcndcnt reafling per week. The
independent reading enabled tcnchcrs to
divij)c eaclr 11rgc'cl‘ ss into two sections
of eighteen to twéney students and teach
one section on Tuesd y and Wednesday,
the other on Thuyday and Friday.
The section that was npt in class went to
an independent reading room, usmll) 1
converted study hail ac ommod.mng six-
ty ty cighty students, stoeked with at lcast
twelve hundred. books, mainly pn}gr-
backs, and supervised by part-time “En-

Aruitoxt provided by Eic: ‘ \
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ghbh assistants” —college-educated house-
wires who were sclected and trained by
the. English teachers with the help of
school librarians. They were assisted by
student aides who checked books in and
out and kept them in order on the shelves.
The total cost of maintaining the inde-
pendent reading rooms amounted to
about one-fourth the cost of the same
number of student-hours of instruction.

This is not the place to consider
arguments for and against independent
reading as a regular, required part of the
English program of classes that read well

onsidercd only as-a means of cvaluating

reading program. But since some
tcachers imagine that they have an in-
dependent reading program when the
do not, the following features of this
program should be mcntnoncd

: /

1. - reading is donc in rooms, set
asile for this purposc—not in the
rcgular Eqglish classroom. /

. Students g to - these ro:;z on a

\'%r::ugh to profit by it. Here it can be

/

rcgular schedule, usually
week, and artendance is che
3. Doing homework for othe
during these periods is forbidaen.
4. 1f astudent is cjected for ‘doin
work, creating a disturbanc
slecping, he must makg up that
during a free periods3f thus happens
several -times, fic is, transferred’to a
. class that does not,éa\c independent
reading.
5, These rvoms have an initial stock of
at least twelve hundred bobks, with
several copicsg{bf the most popular

books, and ope hundred or more
titles are usually added cach ycar.
There is a good deal of nonfiction
but no reférence works.

6, These rooms arg¢ supervised by some-
onc other than the English teacher.

7. Not atl classes aré” admitted, to this
program but only those that—in  the
judgment of the teacher and depart-
mient head—read well enough to make
goad use of it.

8. Books may be checked out.
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9. Conferences are held onl) in glass-
encloscd cubicles.  *

- 10. A record of what students read and
what they think™of it is kepton 3 x 5
cards, but there arc no full- -length
book reports.

. 1. There is usually no scparate mark for

independent rc1dmg in the report

card, and an cffort is made tq keep
grade-gerting out of . The tcnt}lcrs

mnipression of the extent and qunlity
of this reading ma wever, in-
fluence the grade.d ~nghsh

¢ .

These points are mentioned chiefly
ccause some teachers say, “Yes, I have

an indcpcndcnt reading program. I re- -

quire a report on onc outside book per
mopth.” This is hardly ‘the way to build
the habit of rc1dmg Hooks for pleasure.

.Other teachers say, “Yes, 1 have an

mdcpcn ent reading program but with-
out all ¢t }c\fuldcn;l that you consider
nceessary. I have a three-foot shclf of

Book Cards N

.

~
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books in niy own classroom, and once a
week [ let the students just read while 1
call one after another to my desk for a
short conference. Unfortunately I do not
have cnough books to check out, and 1
would not want all that bookkeeping in
any casc. ?

To anyonc who has seen a genuine
mdcpcndcnt rcadmg program, the latter
proccdure seems only a, way to keep
students quict while holdmg a make-
shift substitute for individual confcrcnccs
Lgtting the students “just read” is hardly
the way- to refer to their central in-
tellectual obhgauon as educated men.
The stock of books is pitifully inadequate,
and what can be‘rcad during the pcrlod
is only cnough to “hook” the student;
then he ought to check the book. out
and finish it. The .buzz of conversation
at the desk is distracting, no matter .what
the teacher says to the contrary; and
only the most superficial conferences can
be held in tﬁls goldfish-bow] sctting.

When a student finishes a bodk or decides to give it up, hc fills out al3x$
card with somcthmg like thc followmg headings:

N

) Nanwe

Author, utle _ L o - N
* Type —. — — - Ratmg 1} $ 3 4 5 Infficuley E M H .
- Comment: . \\

h )

Grade Date

o

The student encireles a number after “Rgting" to show how
well he liked the book in comparison with others he has read, .
and a leteer after “Difficulty” to show whether he found it casy,
medmm, or ‘hard o read. After *“Lype” he inserts a number
drawn froma lisg ]{kc the following. -

O

ERIC

Aruitoxt provided by Eic:
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TEVALUATION

FICTION

Story about boys and girls
Story about animals, nature
Story about school life
Fantasy, magic, supernatural
Sports, hunting, outdoor life
Advg\*\\rg (wéstern, sca, war)
Success story .

. Humorous story

. Detective, mystery, spy

. Science fiction

. Love and romance

. Historical novel .
. Tragic, satiric, problem novel
. Unclassified novel

. Book of short stories

WP NP

All students ketp this list in their
.notebooks, and it is displayed w herever
these “book cards” are filled out. Teach-",
ers do not worry very much about
accuracy of classification. If an cighth
grade boy classifics a bouk as an adven-
turc story and an cighth gmdc gitl clas-
sifies the same book as a love story, that
shows how they read it. The “type”
is intended ohly to give other students a
ml..l[gh idep of what sort of book it is.
he most important item on the card
is the “comment,” which may be only
a phrase_or two or may run ever to the
back of\,thc card. The first comments
students writc may be stilted and con-
ventiondl, designed to impress the teach-
er; but they soon learn to write their
comments for the benefit of other stu-
dents who are looking for something
to read. Then their comments become
racy, original, candid, and revealing.
Some of thgm make the teacher’s hair
stand on end, but it is agreed that there
must be no reprisals or these cards would
lose their value for other students. These
cards are usually filed alptabetically by
name of student in a s¢paratc box for
cach grade, and in cvery pefiod of in-
dependent  reading one sees students
looking up their friends to find out what

. books \hcy have been reading and \\Jvhat

|
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NONFICTION

16.
17.
18.

Book of information - BRI
Sports, games, outdoor lifc

I-Fobbics, practical arts

Vocations ]

Travel, explordtion

Biography, autobiography

History , \\

Social science .
Science, natural history
Philosophy, religion
Music, art, architecture
Essays, criticism

Plays , -
Poems

Unclassificd nonfiction

20.
21.
22.
23.
24,
25.
26.
27.

29,
30.

they thought about each bovk, If a
student says that a book is one of the best
he has ever read, but a friend who ac-
cepts his recommendation finds it dull
and worthless, there is likely td be an
argument that will dispose bothsstudents
to write more candid and critical com-
ments jn the future. ’ .

Some teachers ask whether students
have actually read the books recorded
on these cards, but those who supervise
indcpendent  reading have no such
doubts. They scc the students reading
these books and often discuss what they
have beén reading when these students .
ask for advice on what to read next. It
is important, however, to have the cards
ﬁl}ed out as soon as possible after each -
book is finished or given up. Wheh a stu- ‘
dent returns a book, if he does not reach
for a card himsclf, the student aide hands
him one and Ssays, “I can’t check it in
until you fill out this card.” After he
has donc so, the aide may say,. “Have
you read any other books that you got
at home, or Lought, or borrowe fr
friend or the public library? If s
fill out cards for them.” Some(English
teachers have tried to gecure|such a2
record o]fgindcpcndcnt reading by passing
out boolf cards’ofice a month §n class
and having students fill them oyt from
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memory. That siuply does not work. his findings and cited their increased
The rcluctant readers prepare for these circulation as contrary evidence, but,
occasions by ashing their friends to tell Waples showed that libraries were uséd
them the name of a bouk and what they by a relatively small minority.
ought to say about it. Since that time the “paperback revo-

Students do not resent filling out these lution” has vastly increased the number
cards'in the independent reading room of books sold. Bgtwccn 1940 and 1960,
as they resented the former full-length for example, while our population in-
book reports because they take only a creased 37 per cent, ncwspaper sales

1 minute, they are not marked or criticized increased 45 .per cent, magazine sales 110
by the teacher; and they help these p‘i:', cent, and the number of books'sol'd
g _students and their friends both to find a Whopping 445 per cent. In 1940 Ameri-

books that they are likely to enjoy and cans bought an average of onc book a
to avoid other boohs that their classmates  y€ar, in 1960, slightly more than five.
have condemned in sucli terms as Jiffi-  One can sec why when one examines the
cult, childish, mushy, far-fetchell, boring, paperback bookshelves in any drugstore.
and worthless. They oven furush a mild  Books are now accessible and inexpen-
incentive to read, for if a student finds Sive, many are spicy, and their pocker
that most of his friends have already size attracts many who are afraid to
read ‘sixtcen hooks while he has read ‘tackle large, heavy books.

$ unl_»‘fuur, he may put on quite a spurt of We thought that this new devclop-
reading to catch up. ment had completely changed the picture

These cards have also led to one of Of reading habits as reported by Waples

our most important and most disturbing ~ during the thirtics, but apparently the

R findings.. Many jumor high schools have bulle of this bi ok.—buymg and présumed
reported that mnth graders turn in only book-reading is'still done by a relatively
two-thirds to three-quarters* as, many small mlnor‘t}"-\\“\_"““o““”qc Gallup

book cards as dighth graders—even in Poll feported ‘in Time magazine as rc-

favored -suburban arcas and in spite of cently as 1964 revealed that 77 per cgnt

7 the mcreased opportunity for reading of the American adults qucs;xoncd sxid
provided by the independent reading they had not read a book during the pa

program. These reports recalled the Ycab while of a comparable sample in
community studics of reading conducted VVest Germany only |33 per cent said

by Dougias Waples of the Graduate they had not read a bdok. It is not clear - .
Labrary School of the University of Chi-- from the’ report whether these {igures.
[~ cago during the thirties. He nover relied ,, feferred to the year in which theywere =

“~~__ - on questionnaires but sent out field work- reported (although it is hard to imagine
_-ers to Interview everyone in a scientifi- why Tiime would dig up carlicr figurcs),
*cally selected sample of homes to find but th&re is no doubt that the very

out’ what he -had read within a stated junior high schools with which we have
period, where he gog it, what he theught been working since 1960 have reported
of 1t, and so on. |Waples frequently the samg sharp downturn in the inde-
stated 1n his lectures that the greatest pendent reading of sclf-chosen books that
o amount of book reading in any American  Waples found, and at the very same
/ community he studitd wa8 done by pomnt, the end of Grade 8.

. aghtly graders, above this puint rcadin'g English teachers in these schools had
dechined with cach ingrement in age and - ready explanations for this decline. First
education unulwthe great mjority of  they said it was television, just as carlicr
Amcrican adults read hardly any books. teachers said it was movies and then
Then as now many hbrarians disputed £adio. Although it is truc that teen-agers,

N
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watch television an incredible number of
. _hogrs per week, they watch no more ih
. Grade 9 than in Grade 8, when they
read far more books. Neat these teacliers
1 said it was dating and other social activi-
ties, but it was hard to believesthat four-
teen-year-olds date enough to interfere
seriou jth reading. Then these teach-
ers blt’xg the increased homework of
.. - Grade 9. This may indeed be a factor,
since Grade 9 is still widely regarded as
the end. of childhood and the beginning
of the high school “grind,” and this may
be the first point at which many teachers
feel virtuous about assigning as much,
. homework as the traffic will bear. It
. turhed out, however, that the studg
who did the most homcwurlg were a?sg
those who‘rcad tht*most books.

.

What goes on at this point that might

. affect reading? Biologicajly it is the onset
of puberty. This may be the point at
which average and below-average,

. readers finally.have to make a transition
from juvenile to adult bogpks, if their
reading interests are to continue. They™
cannot go on indcfinitely reading the
Series o? adventure stories -and school
stortes that are popular with younger
students. They now regard such storics
as “kid stuff.” But many scem to have
grave difficulties making the transition
. to books written for adults, and this
may be,a harder step than we realized. .
As a testing man the writer has had to

e

-

comprchension tests that are given at
this level, andhe has aften g‘cmarkcd that
if typical passages from typical adult
books really.meant what eighth graders
say they mean in thesg tests, then no-
body ought to-read them. They -would
make no 3ensc at all. v

Some teachers miscoriceive this prob-
" lem as “the transition from juveniles to
. the classics.” As . soon as one: stops to
. think about it, onc can see that this
is too big a step—at least for independent
reading. It may have led us to introduce,
.students ttkadult,xcading through authors

A\l

[y

. o0
pOl‘C‘OVCl' 1tcm-analyscs of m:my rcadmg s
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"like 'Scott, Eliot, and Dickens when we

‘thing about this problenv by finding out

should have used authors like Agatha

Christie, Carter Dickson, Rex Stout, P.

G. Wodchouse, Clarence Day, and James

Thurber. It also leads to the use of con-

densed and rewritten versions of the

classics for students who obviously can-

not take them in their original form. Al-

though the writer has no high regard

for the sanctity of litcrary texts, he can-*
not regard this rewritindg as a solution of

the problem these students face. Their

problem is to get from books that have -
been delibetately written down to their

level up to books written for adults.

If one takes classics that are hard reading

for most adults and deliberately writes
them down to the level of these students,

onc has 'not dealt with their problem at,
all. It would be far better to use aduit

authors of wide popular-appeal, regard-

less of their literary merit.

We arc now trying to discgver the
particular difficulties in adult bobks that
baffle, disceurage, and finally defeat the
less capable readers. One that is so ob-
vious that thcy themselves are aware
of it is thg harder vocabulary, Both au-
thors and editors of juveniles continually
substitute casier words and expressions
for those ‘that young readers #may not
understand, but adult authors make no
such concessions. We have ddne* some»

ey

-vihich words in the first twenty thousand

.

Lo 199, e

in frequency, they do not know and by

- providing a series of programmed work-

books for Grades 9-12 on words that
were missed by 30 t0.60 per cent of 8, |
lirge ‘sample of coflege freshmen '(5).
Many" teachets would argue that we
should have provided this help for
Grades 5-8; but we felt that separate
programmed cxcrcises  on vocabulary
(apart from reading) would go down

only with students whose vocabulary™
prablefns wegé beginning to furt, 4s they

do in‘Grade 9 and above. .

. - . » A * .
Oghor " possible difficultied "awaiting in*

vestigation arc the longer and more Tom-,

[ . ) : .
»

e
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plex sentences of adult books, the morg +» Examining boards in Great Britain,
complicated story line, ‘more complX ™ have not avoided charges of stultifying
characters, literary' forms and devices, the teaching of literature even though
relagion of parts to the whole, interrupted  they use questions on “set books” that
time sequences, disagreeable incidents require written answers which have to
and characters, views contrary to one’s be graded by large panels of examiners.
own, unfamiliar pcriods and settings, One hears of endless drill on the few
nonliteral measings, irony and satire, books set for the examination, anticipat-
imagery” and symbolism, divining the ing every question that might be asked,
author’s purpossé (not on'liy in general o thé extent that one examinér remarked,
but also his reasons for do

that), and finding parallels within one’s teachers in my time.” Some teachers, we
own experience to the situations, char- are told, even dictate lists of “beauties of
acters, and emotions portrgy ed in books.  the work” to be memorized by sudents
It should be said that we have not yet in case a question on “appreciation” is
substantiated our hypothesis that difficul- asked.

ties in the transiton from juvenile to

adult books account for the decline of

independent reading above Grade 8 that

has been reported to us. But we feel that

it is worthwhile to pursue this hypothe-

sis because whatever we discover about

the particular difficulties of adult books

will contribute to teaching even if it

turns out that we lose our book readers -
in Grades 9-12 for some other teason.

Some years ago it occurred®to the
director and editor of Cooperative Tests,
Donald Melville and Scarvia Anderson,

inations on literary - works might be
avoided, and information on the difficul-
ties that students experience in whole
works might be secured, if teachers were
offered a very wide choice of tests on
the books that are most commonly
taught in Grades 7 through 12. These
Tests on Whole Books That tests would never be used in any re-
Are Widely Taught ?uircd program but_would be offered

Standardized tests of. reading in this for sale to teachers who wete going to
country go no farther than the passage teach some of these works in any case,
and the short pocm. A few tests on whole and who, ‘_"OUId not mind using pre-
works are offered by some of the smaller  tested.questions that had been written by
test publishers but are not taken seriopsly  gifted teachers of these .u‘rorks and re-
by cither"teachers or testmakers. Their Viewed by competent critics! A nation-
questions are of the order of who-did- ®I1d¢ survey of public, parochial, and
what, _they are unrelated to the ob- independent schools in {964 yielded a
jectives of the study of literatugg; and | list of 25 major literary‘_works that are
they do not bear any of ‘the Gsual signs most frequently taught in these grades
of ‘expertness in test construction. The (1)- Officers of the National Council of
College Entrance Examination Roard has  Teachers of English suggested the names
not offered any tests on specific Tite of tcachers who had a particular interest
Wworks since the thirties for a number of each of these works 3"‘_1 who were
reasons. It does not wish to be accused gly to write good,test itemis. They

of dictating the programr of sccondary also suggested twp critics for each test:
schools, the diversity of literary fare in one 2 scholar in the field represented by .
American high schools makes it hard to ¢ach work to make sufe that good ques-
choos¢ suitable works' and any works tions were asked and the keyed answers
set for such a crucial examination would were correct, the other 4 teacher to
make sure that the questions were of

be ruined By overemphasis.

ing this or “I have examined some very competent,

that the baneful effects of required exam- .

-

.
.




about the right levdd of dlthunlt\ and in
Yine wath the uh)umu of the study of
Iterature, Fach ‘test author submiteed
cnough objectve wems to make two
parallel teses with some rems efe over,
and these 1tems were conscientiousls re-
viewed by the two cnnes. If thar
critivism of an item could not be obviated
, by a LIIJHEL m wording, the atem was
dmppcd .

After somé further work on these
iems by members of the Test Davdop-
ment Diviston of T TS, these drafts were
turned over to the \\rmr and s as-

-+ " sistant for the final cdiing and - tryou.

They had both been teachers of Tieer-

atufe before they went into testing, and

their mnterest in disc oy ering the ty pes of
sdifficulues o adult books that alicnate

y the less capable rcaders made thes a re-
scarch projecg_to which both werc will

ing toAtvote several years. They figt

took a large sample of items from all
twenty- five tests and made an outhne of

the t\ pes of questions that had been
ashed. This vutline mav be regarded as a

set of obyectives for the study of Diter-

ature, based on  the (-HL’.ILTLIIICHK ot
twentv-five g@ifted teichers an i

critics with the literamy wy, that arc

N most widely taught. The
ctons ashéd  about e
checked agamst  this
catégory was overlook
,rﬂ'rcpruunul but way Jppllml)lc to the

, work quum‘ms af this sort were added.

If a L‘llcg()r\ was over\represented with-

out bcmﬁ called for by Yhe nature of the

work, somgf of tlu leasy pronusing Ttems
of this so cre deleded. This does not

h work
st and o
d or inadequately

were

o

mean  that venty-five  tests. were
forced mnt me mold with a fined

( Ce R
, prop yreion ns i ciach category

It was rcu)gm/cd that some works lend
thamselves to certita o pes of itans and
other works to others. These differencs
were respected, but ang etforr was made
not to werlook or, overemphasize am
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questions sugguud by their research -
terest i the difficulties of voung readers
m their seruggles wath adule books.

At least twace as many atenis as can
be used were prepared for cach work
and assembled i four tryout forms with
from thirtyv-siv to forty-four items in,
cach form. "Those on twn works have
been, tried out in representatine lgh
sdl()()ls during the 1968-69 schoot year,
and those oneten other works are sched-
uled for tryvout 1969-70. \Waik on the
ranaifing five tests has been postponed
for a number of ‘reasons but chiefly be-
cause there were so few tests for Grades
7oand 8 that 1t was feared that they
might have a rostrictive cffect on the
curticuluni. Flence pul)hc.mun of tests
for these grades has been postponed untl
a l.1rgcr numhcr of tests ¢an be offered.
I'he first tCsrs m this new scries will
therefore  be “designed  for  Grades 9
through 12 and will cover the full()\nnq
\\orl\s & \

.

English novels. Pride and Preyudice, Re-
turin of the Nanwe, Tale of l"uo Cities,
Suay Marner, Ivanhoe -
Aifienican novels Scanlot Letter, Huckles
berry Fom, Moby Dick, Red Badge of
Courage, Bndge of San Lun Rey, Old
Vian and the Sea ’
Shakespeare  Hamldet, Macbeth, Julus
Caesar, Mceirchant of Vewee

Ou
Odyssey,

Town,

Other \\nr&r Py gmalion,
- Ocdipus

IdyIls of tie=King,
the King

~ -~ ’

-

« Other tltTCs will be added as soon as
they are widely taught, If we had had a
u;mplttcl\ free choice, some of the.
titles i the present list_might hav e been
changed. Slay Marner, for C\Amplc s
not one of our f.l\UrI[Cs, but it & -
possible to get aroynd the fact that no

category by madvertence. The “editors othcr lterary -work except Macheth is
= abso pcrmmod themsclves to add a few  inore \\ldcl\ .ulght‘. At that, It s an
[ . ' -
PO e )
- - ’ - - k'Y -
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ERIC . .- . S S B L
! , . .

. P . . .




I

oo H HAD WE KNOHW 4BOU 1
eminiently teaclable e Look, and after
we had seen the quesuons sulimiteed by a
mim who hkes to tcach it, we were

almost reconcilad to 1t inclusion.

Ihie list as a whole should not have
anv restrictive etfect on the Literary of-
furigs of sccondary schools. Teachers
who malke any use of externally pre-
parcd tests wall probably sclect only onc
per year for each glass. chiefly o find
“out how well they are doing in com-
partson suth simitar classes in - other
schools If the test on one work is not to
their hiking, they will probably be able
to find another to serve this purposc.  ~

r

will be pubhshed in two parallel tgsts
on cach work, similar in content and
equal in dnfﬁculty. Onc may be used as a
study test. Tt may be administered as,
soun as thie first reading of a work is
completed, piior to any "discussion, to
find out what the students have been
able to do with 1t on their own and what
will require studys discussion, and in-
struction. If a class is unable to complete
a first rcading without jogging, a certain
number of questinns may be covered in
cach assignment and discussed the Fol-
towing ‘day in" %lass. In cithet casc the
students will know the kinds of ques-
tions that will appcar in the final test,
and they will be no harder than those in
the study test. With this amount of
notice and preparation, the final test
should not be a traumatic experience,
and .the difference between the initial
and final averages will show both the
students and the teacher how much im-
provement the study of the work has
brought about. Over the long haul, the
whule series of tests should ‘reveal the
hinds of difficultics that students experi-
ence in whole works and, the extent to
which these difficulties are overconfe by
" various types of instruction. If there Is
any fear that some teachers will practi-
cally teach the answers to. the Rnal test

The test items that survive tr)l'iar

in order to- make a good showing;” tltc -

department hepd xim_\' have to keep the

»
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final test in his own possession and have
it administered under his supervision in
some large room such as the auditorium.
But when there is a good spirit in the
department, this will not be nccessary.
The tests ought te be regarded as an
honest ctfort to find out why we lose
our book rcaders in Grades 9-12 and
what can be donce to, prevent it. They
should also improve teaching by show-

.ing the hinds of questions that our best

tcachers ask about their favorite works.

»
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