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The cloze procedure, a technique for determining the

. wdlfflCUltY level of written material, involves the systematic -
deletlon of words from a prose selection and the supplying of the
nissing words by a student or a group of students. The students’
ability to supply these words is a significdant indicator of how well"
they comprehend the written material.. This procedure, which can be
used by content area teachers to identify both those students who
will® proflt most from the adopted textbook and those for whom the
text is too difficult, involves test cgnstruction, administration,
“and scorlng*.G&a351f1catlon of student performance’; and .
interpretation of the results. This is best used with students who

' have ‘at least feurth grade level reading skills. .(JM) :
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Mid-year student evaiuations are due in théYpridcipal‘s office L

. ) tomorro&a(and John Readence an¥ Catherine Ann Phillips, U. S. History'
teaehers.at West High School,are discussing their students' performance

:
4 [

to date. A .
‘b

“Half a year shot already, and I st%l] can't seem to get through ' v

., to these kids," John complains as he sips his third cup, of-coffee. "One-

third of. my last pernod\s\ass ﬂiuﬂ/g eveil attempt their homework assign-

Il

1 J

" ment 1=st night.” ¢”$(:.

<

lh

P
Cather1ne c1tes~s1m11aﬁ\pfa%]ems in her class\\then adds, "Why

;\u{\‘,‘, -

just last week I dascovered‘thaﬁ five szudents in my sixth per1od class

~

can't even read the textbook Noﬁ It n beg1nn1ng to wonder how many other

- 2

. students are in the yame boat "

Does this scene sound<§am111ar7 _Unfortunately, conversations similar

to this ‘take place all too often in h1gh‘§chools throughout/the country
For many instructors, it s mid-term or later before they discover whiéh
students in tﬁe clasé are having diffééulty reading thé text.. thers
discover too late that the reason some'students do not‘attempt,assjgnments

_is because they do not ha!g sufficient reading skills to allow thém fo | ..

understand the author s ideas. \

* The purpose of this article is to present to the cdntent area
LY

-

’

?




" . Constructing g_Cloze,Test.
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teacher a simp]e, economical method of 1dent;fY1ng thoseé students who
might- have uiffhculty with the textbook It 1s suggested that this
technique be used during the f/rst week of the school year so that
instructiona] adjustments might be made for those students whose per-
‘formance indicates possible difficuity with the text.
| The technique,°designed originally by Taylor (1953) as a means of
determining the difficulty level of written material, "is known as cloze R
. Very simply, the cloze procedure 1nvolves the syste atic deletion of
words ffzm\a prose selection. An individual or group of individuais '
then are asked to supply the missing words. vThe student®s ability to

supp]y the missing words is a si icant indicator of hom well he could

comprehend the written ma riai
- Robinson (1972) pnovides an excellent refefenge for the” individual

who wishes to delve more deeply into the twenty plus yecrs.of writings
and research oéithe cloze'téchnigue. His annotated bibliography includes
.generai references in addition to specific.references on the methodology |
of cloze conStruction, the use of cloze as.a measure of readabi]i& ’
_and the use of cloze as a teaching technique., ' . | ‘ . /
. The. fo]lowing suggestions are directed spec1fica11y to content area ’/
teachers or to.reading teachers who sgrve as resource teache s for these /
subject matter instructors. The procedure outlined here is provided as//
;méﬁns of determining the abiiity of students to handle successfuliy t e

© class text. \
\
\

A Recipe for Cloze Testing

| ,
1. Select passqge. From the textbook adopted for your class,
” / « . .
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select a prose passage of 250-350 viords that might be considered,

ntypcal® of the reading level of the remainder of the book.
The election should not include material previous]y read by
your students and should include complete paragraphs so that %y
the students w111 have the benefit of conp]etg thought units

within the selection. '

’ 2. Identify words to be deleted ~Lightly under11ne every fifth

. word in the selection These will be words that will be

" deleted and that the students will need to supply on their’
test copies. It is recommended that you start your deletions

“in: the second sentence of the selection and stop in the next

tofthe.last sentence. Deletions totaling at 1east 50 but not

",more than 70 are recommended.

¢

3. Prepare & stencil Typa the se!ection, double-space format,. \

on a stenciJ w1th blanks subst1tuted for each of the words
previou ly under11ned ATl blanké should. be_of equal length—- —
long enough to allow the students to write~in the longest

‘ deleted word. Usually twenty spaces are sufficient.

Administering a Cloze Test. |

After making enough test copies to examine each student in your

class, distr1bute one mimeographed passage to each student and

'stress the fol]owing points in your oral directions to the.students:

| 1. 0n1y one word should be written for each blank.

\ 2. Students should try'to fill in every blank on the mimeo-

graphed sheet; therefore, guesses are encouraged.
: (
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3. Incorrect spellings are not counted as errors; however, each ”

supplied word should be’ recogn1zab1e. - f

4. Students shou]d be advised to read through the ent7re test

«‘before attempting %o repTace the deletions. . ; - '

e.

5 A cloze test is not a timed test

T 2

Scori_g_the Cloze Test, ' \ I B
‘ In order to determine each student's raw score on th cloze test,

1 count’as correct only those words that are exac‘ replacements

- tnat the student mfsspe]led the cornect‘nord. Since your goal
. V{ is to’dete}mtne hpn well neican read the text material and not
: to test his-spelling ability, the\stodent should not be
pena112ed for h1s m1sspe]u1ngs. ‘\
3. Inappropriate word endings (s, ed, er, ing) shou]d be counted
as incorrect. Th'ls' usually indicates that the. student is not

Iy hl

- aware of the complete meaning of the sentence. v

, T, 4. fThe raw score tor- ach student will be'the number of exact word

4

replacements. \

’ C]ass1fy1ng»Student Performance. .

Although the .results yary sl1ght1y from one research study to
another, it generally haé een found that students whose scores fall
bétween 40% and, 60% would Jprofit most from the use of that particular
piece of 1nstruct10na1 ma.eria}. Students scoring below 40% probab]y
would find the material tbo difficult, while students scor1ng above the’

*"ﬂ‘ﬂﬁﬁﬂﬂz level might find the jtext too easy. In’onder to make these decisions,

5)
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- 1. Multiply the number of words you deleted in your'pessage by . - \
—&8%. This wil] provide the lower 1imit raw score for ‘the
1nstructiona1“reading Tevel. - S ,
2. Multiply the number of deleted words by 60% in prder to ‘
- - establish the upper, 11m1t raw score. ' o
3. After obtaining these lower and uppewdimits, place each
‘ studen{/in the appropriate category. based upon his raw score.
‘5%,% ' Each student s performance on the cloze passage W111 1nd1cate
. , either (a) the materia™¥s too difficulty (b) the materia] is
»  within the student's instructional reading Tevel; or (c) the
material is too easy for effective instructional purposes
The following EXAMPLE should he]p to 111ustrate the”

* 4boye procedure. , R

S -Total words in passaye 335
’ .~ _  Number of words deleted 60

-~y ~
..

1. 40% or 40

| ' - , 71 ﬁ (Lower 1imit raw score for © oy
, ’ 1nstructidna] reading level) . - '

()

. - . 0\
2. 60% or .60 ‘ o

o 60 ¥
\t\\\\\\\\\‘SG 200 (Upper 1imit raw'score for T
N instructional reading level) - .

N e 3. For this example, the following table could be used ( AR
‘\ ' to classify student performance \ SEEE

—_— \
23 = Mater1aT“too difficult. R |
24 through 36 = Instructional Read‘ng Level
37 = Material too easy. / .

. a. Raw score
' b. Raw score
c. Raw score

llV 1.8

Interpreting fhe Resiflts. / - . IR

[

Caution is advised 1n 1nterpret1ng the cloze test results There is . _
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nothing magical about the 40% - 60% range’ suggested earlier. Tbat range,

does appear to be a valid cor.romise between the results of numerous
R

research studies 1inking cloze test results ‘with results of various other |

methods of determining instructional.neading levels. Further, for those.

‘of us who lack "sophistocated" mathematical skills, the 40% - 60% range

is much easier to calculate than, say, a range of 37% - 58%.
For these reasonfy one should not conciude that a student, scoring
39% on a cloze passage should not be instracted in that particular text.

Likewise, students scor\ng 61% should not dutomatically be expected to

‘be able to read higher level material. Rather, by using the cloze pro- —

cedure for the pt purpose described Jdn this article, a subject matter teacher
could use the cloze test results to make the follow1ng decisions:
1., Students who sc re ab""e 50% will cey tainly have no difficulty
with-this texts however.. I will want to look for additional
materials to supplement the text and to challenge these
youngsters " Individual and group research projects would be
good possibilities
"2. For those students scoring between 40% - '60% on the cloze
test, I am sure that I have a good match between the difficulty
Tevel of the text and the reading abilities of these students 2
The-text should challenge these youngsters without being’too’ |
‘ difficult h - }\ ) "
3. ThOSe students scoring below 40% will have difficulty working
in the textbook I can use the text with them, but I am
going to have to do an especially good joh “of teaching. If I,:
find after several .units that they just cannot work in the text,

L} . ”
- It
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" then. X will need to be prepared to. provade,them wﬂth a1tern—
ative methods of 1nstructio~) |

o \ [} ~

o . o,

. Sunmkry _

The proper matchup between the d1ff1cu1ty ]evel of 1nstruction31
,materials and the/reading level of students is extremely ‘important if
maximum 1nstructiona1 benefits are to be rea11zed §his~wr1ter has
attempted to out11ne a procedure .that might be used by subject matter :
teachers to help '1dentify those students in a given class who will profit
most from the use of the adopted textbook. The techn1que also 1d§nt1fies
those students for which the text may be tbo easy *as well as thoéh young-
sters for which the text 4s too dfeficult. o iy

Best used with students who have at least fourth grade level readin@f
-skiTls, the cloze, technique 15 a simple, economical tool for the content
teacher. When used at the beg:nn1ng of the academic year, a cloze test —
.designed on a short passage from the class text should provide the sub{ect -

matter teacher with valuable 1n1t1a1 information on his/her students

abilities to profit from the text. .. ' R
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