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The need for remedial read1ng 1nstruct1on at the secondary

1eve] has been f1rnﬂy estab]1shed Research has cons1stent1y

Al

r.revealed that eyen 1n the most favorab]e educat1ona1 env1ronments,

’

.. the range in read1ng ability 1ncreases as Students move through

-

‘the grades (2 4) :

. -/
decrease 1t since, w1th a super10r 1earn1ng environment, more able

~o

~In fact, Good]ad (6) ma1nta1ns that super1or =

'teach1ng tends to 1ncrease the range«%f read1ng ab1]1ty rathev‘than

1

. students are perm1tted to rea]1ze more fu]]y the1r potent1a1 for - *

“read1ng deve]opment e

The S1tuat1on Fac1ng the Teacher

#

»

L4

g It is not surpr1s1ng, therefore, that the situation facing the //’"‘\ .
secondary reading teacher is ang in wh]ch, ‘as Burme1ster (3) has™

nd1cat J tme range of reading ab111ty/1n the typ1ca1 secondary
grade c]assroom may be conservat1ye4y est1mated at the number of

years des1gnated by . the number of . the grade 1eve1 For instance,

-in the typ1ca1 tenth grade c/asspaa range of read1ng ab111ty of

‘teri. grade levels may; be eXpected, such as_gradesvfour through
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Giren_thisvsituation,'a significant nunber of secondary

' students wit]lbecoﬁe clients'for remediaj instruction by the
" reading teacher.. PR ' . | R 'Q
The Situation Fac1ng the Student .

° When the focus is sh1fted to the 1nd1v1dua] student who

requ1res remedial instruction in read1ng, 1ns1ghts are ga1néd

‘ ) . S
~into the "educational world" in which he lives.. Searching for
the initiaT"cause of his reading_.difficulties is in most cases

futile. The remedﬁa] student often has a h1story of reading fa1]ure

‘.

~ going back to the e]ementary grades.

-

By the timg_he reaches the
. secondary scheol, he'frequent1y exhibits a consteltlation of .. =~ .

“ .

interacting causes End effects of an educationa],-deve]oomenta},

“

emotional, env1ronmenta1 and phys1ca] nature, the 1n1t1a] cause .

!
of read1ng fa11ure hav1ng often been overcome through maturat1on
£ “or other factors. In the secondary. grades, this student s

- -

. éonfronted w1th a 1earn1ng s1tuat1on in wh1ch more and more emphas1s

o~ .

is p]aced on 1ndependent 1earn1ng through read1ng Pred1ctab]y,

: 'he f1nds h1mse]f a]1enated frustrated and con$u5ed by constant]y

be1ng expected to-perform tasks wh1ch are beyond h1s ab1]1ty

>
&

Schoo] becomes a p]ace where fa1]ure is cons1stent1y éxper]enced

-expected.

Dev1ant Behav1or
g The resu]t Qf th1s‘frustrat1on is often a. pattern of” dev1ant; i )

in= schoo] behav1or (10). 7

If ]earn1ng to read and, more. 1mportant
for the secondary student, read1ng to learn may b& V1ewed as

deve]opmenta] tasks as def1ned by Hayighurst (9), that is, tasks

LN

4 . _: oo _,'»V ’ (‘ v
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which the, student must 1earn to pe?fprm‘at‘certain points in‘his life
in order to maintain his persona}/happiness and societal approVa1,

"-“then the impact of readingyfailure on the personal needs of the -
;student hecomes more éxp]icab]e The student is unable to keep

“’up with h1s peer group in school ach1evement his se]f concept

,;becomes eroded, and in order to ma1nta1n his se]f respect

" compensatory deviant’ behavior emerges. Ihﬁs,behav1or is often
characterized by éither wﬁthdrawing fromﬂthe'scheo1 situation .
and thereby pretending that school suecess is not important,

“or by attack1ng the schoo] in an attempt to establish an

alternate va]ue system w1th1n wh1ch the student may exper1ence

success and some measure-of peer approva] Wh1chever course the
-5

studeht s hehavior takes, it only serves to further h1s reading
difficulty, and to generate more stress (]) in the school learning
-s1tuat1on. - | . ‘ oo /
}mp]iggtions

The imp]icatiohs for the readjng teacher_%f this educational
world in which the secondary retarded°reader fipds himse1f are
. twofold. 6n one hand, the educational needs of| the sthdent demand
.remediation the'student must be taught the requisite sk1]]s for
‘successfu] 1earn1ng through read1ng in the seco dary grades. On
\ the other hand,.th personal needs of the stud‘nt must be met:
fhe'must find in thzkremedia] learning environme¢nt anmaecepting

‘ . )Y . . ' v A
atmosphere wherein his deviant behavior may be/ ameliorated. It

is this interaction between the educational and personal needs of
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‘with the Yresult that the§p39n1tude of observe

o o 3 s D ~

Instbuctional Responses--5

the student which providesthe focus for remedial instruction.

Diagnosis

_The first step,toward)effective rehediation TMes in'accUrate
and specific diagnosis of the part1cu1ar reading d1ff1cu1t1es
students are experiencing. Very often, the teacher will find two’

orders of reading difficulty amongvsecondéry students. The first

involves basic skill defie{encies--skills which for a variety of’

reasons have not been learned\in the elementary grades. The
second involves an inabi]ity to ply skills ‘to the reading of
content area materials. StUdents in\this. ]atter groUp will |

possess basic skills bdt 1ack an unders nd1ng of how and when to

happty\these skills when confronted w1th co ent area read1ng

ass1gnments.. In the content area clasSroom, these students often

v

'-appear to be indistinguishab]e from those-iac ing in basic skills

-reading"difficulty

1

wit appear similar for! bé’
|

fd grbups. The distinction bc—:‘tweena the
two groups is further masked

by’ the fact that students in_ the S
second group sometimes disp]ay‘a certain degree of basic skills
def1c1ency, while students in both groups exh1b1t dev1ant behav1or
born of frustrat1on with school ]earn1ng

; To_be vaTjd, diagnosis should'involve students reading content
areaﬂnateria] similar to that from which they age expected_to 1earn."
It is only in this way that those speoific readdng difficu]ties

¥ ,
which 1nh1b1t schoo] 1earn1ng can be -determined. D1agnos1s shou]

not be isolated in an art1f1c1a] test-taking s1tuat1on Standard--

ized "diagnostic" reading tests for the most.part'a]ienate udents.
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. \anentory‘(ll)-

asked to read'si]ent]y'the conteﬁt-area material selected for the

who have often a1ready‘b§en‘tested extensiV;]y while.at thej?ﬁﬁé‘time\‘
they measure 1ittle more than«students?'re]uctant e}forts to perform
h1gh]y art1f1c1a] but easily measured test- tak1ng tasks ftiis
“more valid for the teacher to construct informal tests wh1ch in-

vo]ve the students read1ng content—area type material se]égted

. - . . . . - b > ~’ s
to approximate their ingtructional readﬁng_level, This leVel

can be ‘quickly determined by using Fry's Mru]e-of 1-out-0f-20"
\ .
(5 p. 13). Here the student is asked to read. ora]]y approxmmate]y

L4

one error in twenty runn1ng words 1nd1cates the student s 1nstruct-
- ‘ \
jonal level. : , . o \

In administering the informal test; the student is first
~ >

tests. This is fo]]owed by two types of quest1ons dés1gned to
determine the nature of the student's read1ng d1ff1cu]ty; - The
first type of question is intended to assess the student's level

of ﬁasic skij] proficienqy. These duestions focus‘on difterent,
word attack strategies (phonic, structura1, and contextual ana]ysis)

- 7 - - » '
and selected comprehension skills at different levels (literal,

inferential, and critical), and are either identical or similar

. in format to the questions used in a conventional informal reading

o

The second type of question is formu]ated to determine the
student s ability .to apply read1ng sk1]]s to the understanding

“and retention of content-area mater1a] Shepherd (14) and Viox
¢

(15) have both given exte\s1ve d1rect1on to teachers in how to

-prepare informal measures of students' reading and study_sk11]s-

.‘ ) . '. . . ) o
in order to assess their readiness to learn from reading content

¢
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’

area material. The va]idity‘of these questions is directly
determined by_the extént to whichfthe¥ accurately represent the
actual reading and study tasks which confront students in particular
learning situatfons Withfn the sthobi cufricu]um. |
Th{s‘functiona] approach to diagnosis gives the teacher a . W,
clear pic}ure of phe student's reading difficulties at an aquai |
perfbrmance level. Basic skills Weaknesses.aré revealed as 3;@
’ difficu}ties in appﬂying ski]]s to content area read%ng. In'gbth
: o : ) .

cases, the student's reading performance “is‘measured within'a

context similar to thiﬁ/i” which he normally confronts yeading

tasks. ; / ) : L ’ '//j'
’ . - : !

E)

Treatment ‘ : ¢
- There is a direct relationship between diagnosis ‘and treaimeht.
~ The deficiencies detected during diagnosis prescribe sbecifica]]y
the kinds of educationa]_expefienceslneeded by the stu&ent(to |
overcome his'reading difficulties (7). The “skills the.student i3 »
unable to perform duringtdiagnosis, whether basic or applied, are ‘
g thé skills he needs to be taught. ) |
co ; -The.context within which® remedial teaching occurs should
C . parallel }he c6n;e§t within which diagnosis is'cdnducted--a
close approximation‘of tbe'actuaj‘content area learning situation,
P ' " but with suitable adjustmgnt‘maQe to ghe difficu]ty\of the reading
métefial usedv(l%i; Students' difficulties shoq]d‘sg‘:;;edied'by

teaching directly from content-area type instructional material

with direct attention to specific skills deficiencies. The sterile,
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-who either ébndemns or condones this behavior is likely to do little

since r ading,successvdiminishes.the”frustration'which initial]y

49, e
7

- : ] vy ~ ]
g S o
' . S In struct1ona] Responses--8

& .

s
©ar
T ey _

any skills gained to the content area learning situation. Neither
can st dent interest generated solely on the basis'of solca11ed

"high-interest low- vocabu]ary”’mater1als wh1ch frequent]y 1gnore

sk1]1s dgve]opment be re]1ed upon (8) Student motivation must be

\

by read1ng ach1evement based on skills . dete]opment ‘

Ll \ ' \ .

w1th1n the context of schoo] ]earn1ng rather than on some art1f1c1a]1y °

induced euph0r1 born of a sudden 1nterest in reading wh1ch can only

Tead to later defedt and further frustration wben deflated by the/
inevitable regding failure resu]ting from ski]]s‘defjtiencdes.
Tie Learning /[Environment - 7 |

o Togethdéwith strict attentionfto diagnosis and treatment, the
reading tegcher must seek to create a ]earning‘environment which |
answers the personal as we]] as the educat1ona] needs of students.
Re]at1ve] little attent1on hasngben paid to the nature of this

env1ronnﬁnt in remed1a1 teach1ng or to the ways 1n wh1ch the teacher
may go'a out. creating it. €f~\~

Given the deviant behavior of most retarded readers, a teacher

more than perpetuate it. Deviant student.behavior is more often

©

ame]ibrLted by reading success than by direct teacher intervention

gives rfise to deviant behavior. But reading success involves
o

-




'4 is about the last thing he needs The retarded reader is

_been missed by the adolescéent retarded reader are recapitulated,

4
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1earn1ng, and 1earning involves the Student in risk-taking While

it.is a sound bas1c as5umpt10n thatumost remed1a1 students want

.‘.-5:.0': "nr ¥

to succeed, it myst be recogn1zed that. they want to succeed with
safety--with a minimum of r1sk-tak1ng For thefftudent/who has e e e 2]
been emotionally battered by repeated school fa11ure, more

faiTure resulting from risk-taking in the remed1a] s1tuat1on P

\ &

tharefore t%’a conf]1ct pos1t1on since on one hand he,needs to

& v

succeed w1th read1ng, while. on the other hand)he must r1sk further

1

fa1]ure and frustrat1on wh1]e engaged in the ]earn1ng process s

e
-

wh1ch will’ lead to success .

"The key to reso]ving this conflict within ‘the student lies

in the'1earning environment created by the teacher. Otto and‘ >

°

McMenemy- have descr1bed the opt1mum Tearning env1ronment for =
remed1a] teaching as one of " nonJudgmenta] acceptance"(]Z p. 350). |
In th1s ehv1ronment, the learner is accepted as he Is,.as an
°individua] with persona1 as well asxeducational needs. A program
of remediation is developed for him through'which his reading
difficultfes a}ehtreated, and as a resuft his deviant behavior may be
ameliorated; The’risk-taking'reguired for learning is conducted |
in;annonhthreatening atmosphere where the inevitabie short-term

" failures assoc1ated wﬁth r1sk tak1ng do not lead to hum1]1at1on
&

or -defeat. In this env1ronment the. many deve]opmenta] tasks

associated with learning to read and reading)to.learn'which have
N . . . J_). N

*




° .‘~ o InstructionaT'Respohsés4~101

\ - . . Y ' .

i) ; , . L
iy . ° [ .
& » )

) N © . . . .

L)

?” and through this process the student can begin to regain his ¢
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