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Remember the twenty -ation words (starvation, examination) or”

/t/ spelled ~ed words (walked,
_ N

stopped) -or re- words (retake, revise)
§
a week in eléﬁenta%y&sbhool. Sometimes there wé&g weekd of potpourri

. woﬂﬁs (behead,_catépult? seize, deﬁz; Pagific). Vygotsky's descriptions
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for-?oqgeriés or. heap and complekes best explain .the words we meuorized._

[

in eleﬁentary school. ' Vygotsky (6:59) defined a congeries of heap as

./.'qonsisting of digparate objects grouped together without any

,ba§1jﬁf. . Thus, congeries was a potpourri week.

AL complex, individual objects are united. . . not only by. . .

AR 7eubjective impressions but also by bonds, actually existing between
~,tﬂese obje¢ts".(6:61).‘ The -atiorr, -re, etc. were the bonds eiieting -

petween some of our spelling words.
/, . Whac‘are college vocabulary books like? Most of them lack the S
o sophistication of a cqmplex. Their chapters and exercises have the

¢

/ characteristics of conéeries!or:ﬂeape. Zuckerman's (7) Words Words-Words
. / “

. is a collection of heaps of "words that have no bonds. On page twenty—one'
. \ . ;
there is an exercise on- synonégﬁv@'The words are: ascribe, analogy,
- . En 1
improv1dent, ambiguous, iqfallibfe, doctrine, picturesque, exuberance,

' exhibltiOnism, relegated, In*this potpourri the bond, if there “is one,

runs horizontal'to a synonym for the answer in a multiple choice set.
- “ '

‘ For instance, the word: ascribe has four words to its right. The. four
! ascribe

13

N c . o
" words are: _a. .sign’%h4 corregpond c. attriBute d. write. Thus,

the synonymic¢ bond runs from asgribe to attribute.

- '

. _ These ted‘words havevno intrinsic‘bond. They are together by c@yﬂie\

.
«

Their mehnings\henote nothing more to the student than a vague syncretic

conglomeration qfxwords that must.'be learned. Their'diverse meanings. ‘ .

v

force the student to resort to mnemonids. Usually’mnemonics generate a

syncretic mental setjresulting in highly unstable learning. Their presentatidn

,' -..'_ . : 3“‘\ ) N ) [y v.t
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preclude co-~ordinate, superordinate, and subordinate intersections
[} .

wbich are necessary for conceptualization. A vertical dimension is

?

"essential for conceptualization. The vertical dimension of the

concept behind the word ascribe is expressed by the words: . attribute,

! )

~ assign, ascribe, impute, etc.

-

. \
Feinstein's (2) Programmed College Vocabulary 3600 and Davis's (1)

Basic Vocabulary Skills present words in complexes. Feinstein's book

. " has four chapters with the bonds being parts of speech (adjectivgs, verbs, -

-nouns and five chapters with subject and disciélingiﬁonds). "In a complex, :

the bonds between the components are concrete and factual rather than

abstract and logical. . ." (6:61).

-

Davis's book-also has a discipline:focus in the second part. The -

first four chapters like Feinstein's first two chapteys present morphemes.

Congeries‘best describe their presentation of morphemes. . /_

‘. N .
! . .

! A discipline focdus is more appropriate than one on parts of 3peech.

However, memorizing words'associated with a discipliné‘does not in itself - \§\
'-leéd to conéept formation or clarification. The di;cipline focus coul& \
L rgsuit in whatuVygotgkx (6:66) reéefred to as“a pseudo-concept. The L \\
,;? . generalization formed to create a psehdo—concep?, althoqgh phenétypically . .

resembling a conbgbt, is psycﬁologically very different from a concept.
) ’ . . . ‘\ ! .
‘Vygotsky gave the following explanation of how a pssudo-concept differs

% \'?_
. from a concept. . . I .

: . ?
. . « ‘For instance, when the'saﬁple is a yellow
. _— . triangle and the child picks out all the triangles
’ ‘ id the experimental materials, he could hafe been

-

"




- a . ol : SR
. . . . - N s‘f
¥,

¥
. §
, . | | ?g ‘

e . o Will mson |

. . . . ' PagelF

‘ , - L |
-guided by the general idea or concept of triangle..

. Experimental analysis. shows, however, that in reality
the child is guided by the concrete, visible likeness - ‘ :
and has formed only an associative complex limited o \
. " to a certain kind of perceptual bond.

3

This type of response activates short~term memory which involves’

only the experience itself. No consolidation_occurs. No-template is /i

l T

- a

built from coded sensory data for permanent storage. "Conceptualizatidn 7'.ﬂ

of the.structure and meaning of experience’ <o is conducive to effejflve u
o

retrieval at a later time." (5:287). Foss (3:306) wrote, ﬁg%. . it /

. seems that a pattern, tempiate, schema,‘etc., is 1earned'first; then /

behavior is produced to match the patterh,m. Vygotsky (6:110) explains,

"Concepts do not 1ie in the child's mind like peas in a bag, mithouq any -d :
, ‘ A ( L

bonds between them." ' & . . / L
' j

. « « {To) be adequately characterized each concept must be'élaced

¢

within two continua---onesthat represents obJective content and athher

that represents acts of thought apprehending content. Their inteésection

'deterw}hes all the relationships of the given concept to’ others—#—its

'
.

_co-ordinate, superordinate, and subordinate concepts." (6:112-113).
Hinde (4:7-8) explains the limitations of concepts. ~ o K

Classifying is a basic human activity: , our very '

perception of the world depends on our classifying !
the sensations we receive. Classification also forms

L\ the basis of all science, because to study natural
phenomena it is necessary first to desc¢ribe and classify
them. But -the pigeonholes we use sate oﬁten artificial,
and our dependence upon them may conceal the fact that - < -
_they do not quite fit nature. . . .(One) of the first
lessons to be learned is that most c1assifying systems,
if pressed far enough, -do not work. What we must do,
therefore, is to use our categories as tools and not to
dignify them as absolutes,. bearing constantly in mind the ,
sorts of distinctions for which they are useful and the e,
nature of their lxmltations. S~ 1

"\\ i N . . A

/,,':: AU




Y sequence of new goals, h1s thlnking fa11s to reach the highest stages or

3 .

- constantly alternatnng betWeen two d1rections, from the part1cular ta the

"demands on h1m, and does not stimulate his intellect, by providing a
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This author kng s of no college vocabulary book with a format

. 1

r‘fd

that challenges the c pabilit of a post—puberty intellect. Congeries,
complexes and pseudo-concepts are the ‘natural cognitive £unctions of the
prepuberty intellect. Vygotsky (6:58) explains.

The development of the processes: which eventually

result in concept formation begins in earliest child-

hood, but the intellectual functions that in a specific .
comb1nation form the psycliological basis of the process o
of concept formation ripen, take shape, and develop only o
at puberty. Before that age, we find certain gntellectnil
formations that perform functions similar to those of the
genuine concepts .£t0 come.; .

]

Vygotsky ' (6:54) quotes Rimat ag concluding, "Thought in:concepts,

emancipated from perception, puks demands on the child that exceed

his mental possibilities before the age of twelve." . B ' T

To meet the academic needg of Fpe college students vocabulary ' ' .

books must qave formats design d to challenge the post-puberty 1ntellect.

-

"The %evelopment of concepts, ‘r word meanings, presupposes the dEVelop— o

ment of many 1ntelectual functnons. de11berate attentlon, logléal memory , .

abstraction, the ab111ty to c%mpare and to differentiate" (6:83)._ "If

-

the environment presents no such tasks to the adolescent, makes no new

Y
e

.

reaches them W1th great delay" (6 58-59) . Vocabulary study in college

should focus Qn ‘the process of concept formation in all its complex1ty. ) o

7 BN

This process is. a movement of thought within the pyramid of concepts,

&

~ general, and from the general,to the part1cular (6;80).

t
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~ Learning Assistance Centers can more‘effectJvely meet the college

student's concept and word meaning needs by exercls\s which will C

require the use of two or more of . the following sources:

1. Fernald, J.C., Synonyms, Antonyms, and Prepositions.
New York Funk and Wagnallsg 1947.‘
S

2. Hayakawa, S.I.,. Modern.Guide to Synonyms and Related _ '
Words. New York: Funk and Wagnalls, 1968. '

3. Klein, E., A Comprehensive Etymologlcal Dictionary of ‘
'The English Language (vol. I A-K; Vol. II L-=Z). New S o
‘York: Elsevier Publishing.Company, 1967. : '

- )

3 Rogetls InternationalvThesaurusu; New York: Thomas Y. ‘
: Crowell, 1962. - . : , : ol

. : ' ' )
- 5. Soule, R., Soule's Dictionary 6f English Synonyms. Ed.
. by A.D. Sheffield Boston. Little, Brown and Company, .
1959. : : S ' ; .

: 6.r*Skeat, W.W.,,Etynological Dictionary of the English '
LanguageL London: The Clarendon Press, 1963 oo

7. Webster's New Dictionagy of Synonyms.' Spningfield,

oy Massachusetts: G. and C. Merriam Company, 1973. '

8. Webster's New World Dictionary (College.Edition). New
York: The World Publishing Company, 1962. ? -

-

9. Weekley, E,  An Etymological Dictionary of Modern English
- New York E.P. Dutton and Company, 1921 . "

o 1

.Flexible use of these sources will provide students majoring in

any discipline opportunities to improve the precision of word meanings

: ' T :
. o, . : - £ .
and conceptual clarity. Students should be encouraged to purchase their.

£

own dictionary and*thesaurus. Students should leave the Learning\Assistance

Center committed to the use of a dictionary and a thesaurus after college. - i
A good thesaurus has enough s&nonygs an% antonyms forpany concept?for a

T e - @ * . . . N [}
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student to manipulate in ‘his language structure the mental operations

necessary to transfer that concept from tho.plane of action to that
. of language, i.e., tore—create it in the imagination so that it can be
' expressed at various 1ev§;s of precision andvintensity; A good dic-
tionary will provide rhe necessary etymological information for the S
student to ﬂisoern the metaphorical relationship betweon the aostract

and goncrete concepts,represented in many words. It is this metaphorlcal o },g#'
Vo ® - ) ‘ u‘ '.

< ,\l

relacionship which enables man to have abstract concepts. Vocabulary ~_

study should explore the metaphorical relationships betweeg;concrete

. . - . < . '
and abstract concepts ig’order to increase conceptual clarity for abstrac. .

A | : . _ . ' . .

-

cohicepts. . : E v -

* A student desiring to increase word meanings and éoncgptﬁgi4clarity
: for the concept: feelings could refer toisecclons 853 (Feelings), 854
i! o ’-(Lack of Feellngs), 855 (Excitement), and 856 (Inexc1tab111ty) in

*

v

Roget‘s International Thesaurus. The following are two templates designed

to assist students in developing precision.in word meanings and con-~

ceptual clarity, For purposes of illustration, lets consider the _ S

concept: feelings. Please note that the first template requires the

use of a dictionéry as well as the thesaurus.

- - . | . \
: -

-~

.ggiéé;-i ' s : N . o o ] o __J;J
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. ' TEMPLATE I '
-~ . i . .
Syllables Morphemes Concepts
) . i , R
1l 1 ! ‘ o
PR R - S0 (] Q
®=d g ‘glao ) o D o
‘o] o o o [~ . ) ~ ] (3] 4
-1 R~ = =13 ) £ T o] ]
738088 8%NS | o3 (& | B[ B OIE .
Feelings 3 zodlag 3 g2 glo R Y =] LW ]
O |0oole ol oo0olu ‘® 0 3 0 A0 W
> Ipolox o olm A=), & 0 < 1
. ' : f . .
R | ’ , with- o
apathy 1 @ _|ap |thi path Y. \..out }Noun .
. ) L feel » ("'Yd)
[ . - . ] Y 1"‘J . L
aplomb - plom 7| plomb « |- ko, .
e o atl Qlumb ) ko 1éad X .
[] 8 I . N .
: 1. .| . [Eo movel -
emotion mo |shun e |mo -tion [oat [tQ stir|Noun
- : : . ‘ up' ~ lEion)
. - g o ) R e = .‘ Q‘i,g" L/ .
exasperate ig | p®|zas, ex |asper: |ate |out} . |verb
- - [rat’ ex |asper frolp, roﬁghen —-ate
L i . RREERT _=vto 1ow ’
fervent - fur{vent ferv |ent ¥fto boil adj
' ' '%* —-ent
. v ‘ . - la state]- :
sentiment " taisen sent ment jto ~ |(of con-~| -i-
) ment feel |[dition

The thesaurus helps the student to readily identify words used to

express various degrees of precision and intensity for the concept being

studies.

- analysis.

the English language.

r

o

(The dictionary aids the student in both phonic and structural

&
Phonic analysis for the most part is based upon syllables 1n

As soon as the student understands there are only—

four basic types of_syllables in oral language, he has the fOundatlon

necessary to discover how twenty-six graphemes represent the forty plus

phonemes of English. Many students need this understanding before they

can improve their spelling.

~
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Structural analysis reveals to the student the metaphorical

] . L4

°
.

relationships between concrete and abstract concepts represented by

words. It is the morphemes that hold the keys to this knowledge. For

° [} . ~

 example, the word: exasperate has as a- foundation[the concrete concepts ‘-
o MR Vi

. - ;. S : !
j‘ of out and: rough. When a person is exasperated thevrough‘aspects of ‘

his perSonality emerge or come.out.fnThe‘suffixi',—ate suggest the act-

[ . b s

or process of the Tevealing of these rough aspects. 'Thus, —ate:is,a

. grammatlcal mofpheme\\h;jh permits’exasperate_togbe used as'a verb in .
. R A ' AR N ¢
English gyntax.

xYocabtilary books. assume too much when they do not offer

Ll

°;\Lj> ‘exercises in“phoni. ngd structural analy31s. R BRI s
' ’

Template II is a stru ture for crit1cal thinklng It requires

. ‘a student to cons1der how . positiVe or how negative a part1cular¢word .
- expresses a goncept. Critical reading requires a close loqk at the ° L

. . L - .
R . LT - . N |
. w

"author's choice"ofdwords:: His choice can best'be evaluated on a scald

2 . .-'-' L " -
e which includesAsynonymsAand antonymsf' The. topography of a concept is.
1 i the _sum of the prec1sion and intensity expressed by its synonyms and . R

antonyms. Template 11 focuses on the topography of the concept' feelings .

’q-or emotlons.

R @
' a ! ' ¢
. a . " » !
TEMPLATE II
. - Négative . p , . . ~ Positi
§ . ' ,";n_: ) T - ;3
N\ Q T o1 GJ [44]
(=8 Q - 3 - = —
@ <2 z E | 2 .=
. Y ;%5(\ i - et M e " e [
. ) o, o : ~d ()
| @ . /l : i l R ' ./ ;, & \ ' v l ~
) Ay , . ] ] ' R \ / :-' ] ~7
) v .1 . N l .
< ;’g . 'S i 0 5 P4 . 8
. o ° = <y N o o
. S it : 3} =4
(o) . ()] S iy - o .
- 4 o . o] =]
0, o - o .
\) B . o T - \ " . Lo ’ ' "' 3 j_O N .

- | e " o - . . o
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Templates sould 'mot be used fo‘force students into patterns of

convergent thinking. They should be used to help students structure

k3
v,

their fhinking. They should. pfov1de students w1th the opportunltles to
. T m -~ ! o )

discuss, to compare, to re-create with~language the content”of experience.

P .
© !

v

‘sible. Vygotsky (6: 85) remlnds us that "o concepts are not simply

+ N -

acquired by rote but evolve,With_the aid of strenubus‘mental activity.
- . -

'"The result is a ceaseless struggle w1th1n the develop1ng language be-

a "

tween conceptual thought and. .. thinking in: complexes (6:74). "It

i o

b should be noted, .?. . fbat even the normal adult, capable of forming.

Q
and uslng concepts, does. not cons1stently operate w1th conceﬁ‘s in h1s
F3 i
thinking. . (T)he adult constantly shlfts from conceptual to concrete;
; { o

complexlike thirnking. The tran51tlonal pseudo-concept form of thought

}
R
L] . -

R )
is not confined to ch’ld th;nklng, we too resort: to’ it very often 1n

N | . 'w

our dajly life." (6:75). : - C L
™ . , “ . . N "~...\
"::z\gfeatest difficulty of allgis the application of a concept,.

to new concrete s1tuatlons that must be viewed in, these abstract terms——-

3 kind of transfer usua%ly mastered only toward the end'of the adoles—

’ Wf
) <

cent period. The trans1tlon from the abstract to the concrete proves

3

abstrqc“ " (6:80). Instructjon in and vocabulary study ‘for the college

student should be or1ented toward h1s post—puberty ;Ptelleoi and not
\

toward hlS pre—puberty intellect. The only good kind. of in tructlon and

=13

study is that which ﬁﬁgches ahead of what has already been learned and

ﬁeads to what % student is capable of knoW1ng

)

T

Templates are not des1gned to make concept formatlon or modlfication

- easy. Thé{ are designed to make cohcept formation er mod1f1cat10n'pos4

..

o
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