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1 TEACHING READING SKILLS THROUGH SOCIAL STUDIES AND SCIENCE MATERIALS

\ I. TION:

The purpose of this mdnual is to assigt the reading
! teacher toward a fuller understanding of the processes -
\' and procedures applicable to the teaching of reading using Sk
v - -social studies and science\materials in the skills lab. The * L
. ) ‘thrust .of this work is™ irected toward.cohtent area : B
\ ' . specialists but toward readipg teachers and what they can
\ do to equip their student§ td_deal with social studies

- v and science concepts and matexials. .

\

™

| ’ More and more of us are recognizing the need.to in- ~
°  tegrate some of the special §kills of social studies and _ - o
science reading; as well as some actual content reading. . .
experiences,into the lab setting. Beyond this, perhaps =~ . . - .
‘some of the successes achieved in the-labs can be used: = v, ™ -
to motivate disabled readers who have psychologically, if °
not physically, resigned from those subject classes in -~
which they found themselves unable to cope with essential
materials and concepts. .The successes achieved by stu->
dents in mastering the basic reading skills taught in? the

labs can be directed toward the teaching of specific gon- - ° pﬁl
tent area skills to supplement the basic reading skil%s SRR
~diet.

r .

P

Fortunately, reading 1abs are already equipped. with
some materials that can be utilized in content area learn-*
~ing. Most reading teachers will need 'suggestions and di-
: rection in their.attempts at integrating content area: -
| - reading into. the individualized programs of students in :
heed of“fhis speclfic kind of help Y

R

We. are, of course, not unaware that content area
reading extends far beyond the two fields of science and
social studies. This manual, however, is only a first
tentative step toward meeting the broad content area
needs of .disabled readers. . ) » ¥

[

. ¢ .a . v
fo It is our hope that the approaches presented in this ‘
: manual will prove helpful and constructive to reading - .
teachers first venturing intqQ science and social studies
skills and reading experiences with their students. The
. final section.of this manual is devoted to references »
'\ that teachers may find: useful in organizing and inte- X!
grating their basic skills practices with needed content—
area approaches.

.
. . \ N - .
)

s -\
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"~ any level requires a mix of skills that depend upon

"gtudents ih need of such help on an individual bgsis

' "teacher may prove invaluable in teaching and rein-

" negd for such assistance. Among these gkills are:

OVERviEw} : 9 B A ,5'

>

Fhe ability to read social studies materials at

adequate concept development, the understanding of
many abstract terms, and an ability to parceive the
organization the author has imposed upon his material.
There are two major ways in which the teacher in the
reading .lab can help the poor reader gain confidence
in dealing with social studies. First, the teacher
provides general opportunities to £111 in background
deficiencies and improve concept development by mak-
ing available many different” high-interest materials.
Such materials include easy-reading encyclopedias,
newspapers, current magazines, copies of textbooks
used in the social studiesroom, parallel multi-level
texts, audio-tapes, and maps, globes, aptlases etc.
These materials can be used for on-the-spot clari- '
"fieation of a term or cencept or can be assigned to

for. background purposes. ,
In addition to this general thrust, the lab

forcing jthe specific skills- required for the reading

L)

of social studies to any student who indicates a

1. - Specialized Vocabulary Development

2. Comprehension Skills: Hesides the more gener-
al- comprehension skills such as distinguishing

between main jidea and details and drawing con-

clusions, the, K following are peculiar to social

studies: ( ! L :

a. Cause|and Effect Pattern ,

b Comparison and Contrast Pattern

c. Sequential Events Pattern

d. Fact ys. Opinion Pattern

e /graph c Patterns

3. Study Skills

a. Developing purposes. for reading
b. Using the textbook -‘table»oé contents,
\ index,|etc. o

c. Organizing information - listening comp-
rehension - '

d. » Note-taking . - . . Q.

e. Developing flexibility.in reading rate =~
skimming and scanning .
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SOCIAL'STUDIES-(Continued)

- B. ‘TECHNIQUES.

) .o The small group 1esson is an effective technique

T . - for teaching and reinforcing the 'abpve skills. Group

e interaction helps the student clarify social studies

: . terms that relate to abstract concepts outside his ex-

. vperience and, sometimes, his conscious interests.
. o ' With the aid of paraprbfessionals in the lab to -help
- ’ individual students, teachers can devote some of their .
: time -economically and effectivdly to short fifteen min--" -
ute lessons for three to five students with similar "
skill-needs. Occasionally\ several students from the
same soclal studies class are programmed,into the same
reading lab. This is a desirable situation since it
- allows the teacher not only to utilize one common text

but to gear skills lessons to actual assignments, test
preparation, book reports, projects ete. Teachers' ef-
fectiveness would be maximized if they were to become
familiar with the sequencing of content in at-least
the two,required social studies courses in the high -
school durriculum, American History and Economics.
Choice of lab materials can then be made to parallel
and support social studies instruction. Reinforcement
of the reading skills needed in the social studies. is’
best carried on through the use of exiSting multi- level " ,

. self-pacing materials and ‘the student's wn text. Full T
« utilization of lab materials requires the “teacher to .
creatively re-think existing kits and workbogks etc’ 4

in terms of social studies. A primary material, hope-
fully,, would\be the student's own text to encourage the —
direct transfer of reading skills"to social studies
content class) :

\r‘

. " Once the skill has been taught (see sample small ~_—.
group lessons), techniques such as the following can '
be used to rein§orce the various skills.

o

1. VOCABULARY:

) Vocabulary development is an ongoing - .
. : : ’ ,activity in the reading lab  and is perceived as '
\ . constantly ‘affecting comprehension where the under-'
- ' standing of key words is essential to meaning. The
. . v primary strategies for developing vocabulary in the
\ ' _ social studies are -through context structure, and
: ‘ game-like activities. . ‘ L

CONTEXT: Using context cldés is the ability to. \\ AR
apply all available information in surrounding -
- material to di rn the meaning of an unfamiliar , C s
» word or to arrive at a new meaning for a familiar
word Context is a major ,tool tor,vocabulary ex—- ..
: o . pansion. Reading teachers then, must.give con- -~ - - 7
‘L ) ' . . siderable practice in detecting major context clues. ™ . /.
’ "~ Among such clués are: direct explanation§- usually’™ - S
synonyms OT antonyms and explanation through ex- * . -
ample ‘ : - e
-3~

T .
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‘IAL STUDIES (continued)
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. ,appended bibliography. | - - | '

story itself. Words chosen for pre-~teaching are

. contexts longer than the sentence are explored and

. " meaning "of', "from," but also "down" as in "decline. " i

. - . o
[ 3 i #
-

(See "Contextual Clues- tJ Vocabulary Meanings" in St
Small Group Lessons in Cqmprehension listed in the

Any of the EDL Social Studies Kit selections
(CC, DD, or EE) illustrate pre-teaching of key

vocabulary words in context before going into the

generally the concept-carrying words and time spent’
on clarifying them in small groups is time:well
spent :

. More advanced praq&ice with context clues can
be found in Tactics in_ ‘Reading/A, pp. 7-28. Here

the "educated guess" is encouraged .
STRUCTURE:- If reading is a meaning-centered task,
then what is read must make sense. However, the '’
reader df social studies is often stymied n using
context to arrive at meaning. The sheer overlogd
of new words may be such .that the reader literally"
does not have enough clues from context alone to
make sense out of a passage. Fortunately, clues -
from structure - roots, prefixes, and suffixes -
can provide valuable additional clues. A common
core of affixes exists in social studies and once
learned can be of real value in vocabulary growth.
Commonly used PREFIXES are:

Y

B S
poly- mis-.
demo- ‘ ‘pro- e
bi- . mono- - 4 4
anti- : auto-. . : / *
. SUFFIXES frequently used are:
* ‘ - . -
-crat - -sophy
4—logy - —gamy

cognition through ‘the use of games such as Concentra-
tion or Affix Bingo, or Password. However, a word
of caution “4s .in order. Affixes taught should bé
limited to either those with a single meaning, such
as "circum," or with a restricted meaning such ag 'de'

A student’can'develop'a mental set for<affi§ re-

Avoid prefixes with so many multiple @eunings that con-, o
fusion will result. Reinforcement. of*&tructure bight C
be through HIGH VISIBILITY methods. One such tech-
niquewis -to. display word trees (word tamilies) in the

‘lab. 1
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.SOCIAL  STUDIES (continued)

1
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---Suggested practice: Tactics/B, ﬁp. 27-37.
Roots and affixes used to build words for an archaeo-' .
- logical selection. ) ' ST g
B X

c. GAME-LIKE A TIVITIES with words can be fun while re-
inforcing, [Success With Words provides numerous ex-
_amples of. such exercises involving social studies wvo-
cabulary., One such reéinforcement is the-Word Puzzle
where a defipition is given and the student must re-
call the jappropriate word. Reading skills ‘involved, - .
.besides recall, are visualization of the parts of the-
correct spelling. of the word. This technique is es- .
pecially helpful in "fixing" abstract terms ‘common to
social, studies. ‘ - S e

LR

Categorizing words helps students to generalize
and develop a sense of organization. Activities -
 where students -are required to place a word under a
correct heading (ex., Agriculture, Governmeht, and
Trade) are useful in concept development and in re-

lating main ideas and details.
f

‘recognition techniques using sentence exercises
with [frequently confused social studies words help in-
clarifying meaning differences between both similar
speliings ("country" vs, "county') or between' totally
different words such as:"pioneer'" and "migrant" with
somewhat similar or oppgsite meanings. :

. .
A ’ 7
. o

2. COMPREHENSION: : L S ,
o Only as a student understands the concept

y a word is the student able to think

es ideas (see bibliography, - Shepherd,
development depends upon direct back- ‘
or simulated exposure to ideas through - .
sion etc. However, even when the reader
, 1s able to handle| the text conceptually, he oftén needs
—--help in,perceivin certain organizational patterns that ,
~aid in(reading-ne material with ease and understanding.
Several of these patterns are discussed below. '

which is labeled
about social stud
p. 190). 'Concept
.grounq experience
multi-media,h discu

a.. CAUSE AND EFFECT PATTERN: Although this q;ganiza-
tional pattern ocdurs;in‘other ubject fields, it
occurs with highest fTrequency in social studies.
Every major event in history comes about as the re-
sult of some cause or causes and results in felt or

- seen effects. Since thé cause .and effect pattern is
‘such a common one, direct practice must be provided
in the .lab with both the student's text and with ex-
ercises - especially where the effect appears first
in the paragraph, section or chapter and the causes
follow ( see bibliography, Smith, p. 11). The fol-
lowing are ugggfted.exercises: : , . -

4

_5-
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{ . -==Be a Better Reader/ Book C has an ihteresting
article on the. "Problems of India" (pp.106-09) where

~:the student must write in his- own ~words” the cause or
&
‘marize them. v ,'

‘effect when its opposite is given. ﬁ;iting ‘the answer
forces the student” to organize his thoughts and sum—

t

Tactics in Read g( (pp 113_134) devotes a

-

°section to. relationships where time order (sequencing)

%

.

and cause-effect are/examined inntly in increasingly W

" difficuit material. ‘Although not all-the exercises. :

are specifically. social studies orient?d the final i"
activity is. o . R

¥ A

--Easier material can be found in GO Read1ng¥in'

- the Content Area(6). An example would be the article

on immigrationm, "They Came to America", whichinter- -
relates cause and effect with time sequence and the
use of the time-line. - R _ . L

- -=-"The Growth of Cities".in Critical Reading
and LlStBDng;Study Guide (Set E, pp. 25-28) uses the
cause and effect pattern as a comprehension ¢heck.

. Note: Materials do not - always indiéate that the®
content is social studies or that a particular pat-
tern is jbeing taught. The teacher must ferret out
much of this information S .

1
COMPARISON 'AND CONTRAST PATTERN "This,pattern is
most frequently encountered in a discussion of such’
coordinate and similar. topics as: differepces in .
theories of government, policies of different leaders;
physical -features, produsts or industries-of differ-
ent ocountries; the past and present condition of
peoples in certain countries, and so on." (Smith p. 11)
Suggested materials are: .

-——"Problems of India," Be a Better Reader Bk.C,
previously cited as an exercise-for development of
cause and effect might ‘also be used .to develop the
sense of comparisqn and contrast - the old and the new
India. The same social studies selection can be uti-

‘1ized, then, to reinforce several different skills.

HoweVer the teacher should focus on only one skill
at a tﬁ*e so that, the. assignment does not become too

~difuse: e

--=""The Story of Sweets," (EDL Social Studies -
KitI CC-7) colld be used as a group lesson for poorer
readers. EDL always provides.two practices on a skill
. Te 10 . ’ )

3 . . ' :
. "6'_' : » 2

L.
<




. 8OCIAL STUD];ES (continued) A
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c.

~ credsge their efforts to sensitize students to he

The first onewrelates to the story and the second o e ‘
is self-contained with its own reading passage. T he!
‘latter exercise could be used to teach the process

'and to set a purpose for reading the selection itself

FACT AND QPINION PATTERN (espécially the propaganda 4
‘pattern) . Although fact vs. opinion can effectively

.be taught by using the news article vs. the editorial
- in the daily paper, the skill can also be practiced ,

through critical reading selections. Some materials

.that give students practice in.detecting authors who .

wish to convince readers of a point of view are:

---For better readers Tactics in Readifig/B has’
a ‘well- developed section on Judgments (pp. 119-140)
in which séveral aspects of logical hinking - be- .
sides Fact- and Opinion -+are explore Some of these .
topics are: - .

« . , €
NJumping to Conclusions - personal motives
Recogniging Stereotypes
" Valid Opinions - i
VIMaking Judgments - combining facts and
_ opinions _

.=--="The Aztecs of Mexico" (EDL S.'S. Kit, EE l)
includes exercises on verifying statements which re-
lates to the faot/opinion skill in which the student
etermines by actual prosf when stdtements are true,
false ar not given,  Here, agdin, the téacher is
.alerted to the fact that the skill is not listed as
a t/opinioﬁ~but does serve to. reinforce that Sklll

‘GRA IC PATTERNS. The_ability to read and interpretd
graphs, charts, pictures, cartoons/ and maps is a,
valua”le supplemental aid in obtaining information

- *

N

from the primted page. In socjal studies, especially, *

"relati

ships are often conceptualized in .graphic
he process itself might ;be seen asé6ge of

ﬁbving back and forth between print and symbol add . f

integrati,g the 1nf mation obtained from each / .

N 2 B

! On a eginning levEl this bften involves téach- '
ing that captions under picturgs are not part of the:
xt. Especially hen-the gr ph or picture -appears

in the middle of the page, the poor reader often;

misses ‘the change-in-print cueaazd reads ‘the cap ion

f .

into the text with: resultant can usion Vi
[ HE :

L 1

‘ : / L
Often a picture .is presented without calXli gjat-\

tentign to details and implications. A wealth poffin- .
“formation can be obtained from interesting pictures .

in soci tudfés and reading teachers should in--

) /
. S ‘
b | 1 1
2 ) .
PR . N ' TR
2 .
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_ SOCIAL STUDIES (continued)  ~ ,»z 7 .

usefulness of pictures Flving them much practice in
/ﬁg e ?refﬁing“ picturessa more sophisticated cartoons.
- ' Sm 11) : o, ' f'

Yt ‘- Interpreting tables, charts and graphs; which
: B o appear with frequency in economics, requires prac-
SN . » - ticé-with the different formats so that the poor:
o . reader is not feartul of attacking something that
. " looks mor complicated than it is. Besides-teaching
S : T the graphic\‘pattern with the/actual graphs; charts
N . ?,“ etc” as they\ appear in the text and, when the stu- e
‘ W dent indicates he needs help with the skill, the fol-
lowing reinforcing activit J:3 suggested -8

o o k’" ———Basic Reading. Skills has a<section on uses i
' S 7 ,rof different types ot graphs (bar s, uircle), plus - ‘
charts, maps etc »

o ' o." MAP AND GLOBE SKILLS: The' reading of maps " globes,.
’ and atlases is the most highly specialized kind of
reading in the social studies. Skijlls such as re-
D \\\an_cognizing and interpreting symbols for rivers,
mountains :lakes, boundary lines,..scale of miles.

: - . color keys, meridians etc. are re&ulred Relatlon—
//\) ST ships between data presented on maps must be dis®
¥
B

P

cerned and inferences and logical c¢onclusions drawn .
from the data. Suggested procedures might include
“the following‘* e X : ,

. -—-Awlesson on using the subway map to get to
and from various locatidns in the city. :

.———Introdicing>the SRA Map and Globe Skills kit.
Allow interested *students to work in pairs and pro-.
ceed sequentially ‘through the material! - Some poor-

ly motivated readers, who are visually oriented, »
canr tolerate reading if'it is in small doses tnd is. -

.,'-, ‘ | ’ | seen only as an adjunct to something they like bet-
- _ ter - in this .cade working with maps o/jhandllng
- - ) : ’ 810b i

B-' ‘ ‘ B - . % ) .
: T ’ ———Display one dr two topical questions for use
with the wall map or globe and change questions reg— v

0 ;A ; . »u]arly Encourage "hands qg" , .

£ 3. 'STUDY SKILLSJ ' I
B . "The study’skills are those which enable °
’ ‘ . - the student ‘to attack a reading assignment in accord-' -

- ance with a stated burpose, to® locate informatlon and
to determine the structure of thought of the author "-
o o (Shepherd, p. 191) Only two of the study skilf% will be .

o N ." v ” % : | » "; | -_8_»1 . "' . f‘ ., %n,




SOGIAL STUDIES (continued) .- L

TG

examined here. They are the use of the textbook and
developing flexibility in reading rate. ‘

’

USE OF THE TEXTBOOK: Students who flounder »in sub-

- the sheer quantity of expository reading required

. DEVELOPING FLEXIBILITY IN READING RATE: The concept

" read everything is a new and frightening idea to -

" about what is read and NOT read)becomes increas--.
" ingly important as the studgnt moves up through the .

- dle heavy reading or research assignments.

“? Skimming is used in the overview or preview of

Ject classes are oiten in awe of their text. These
students need some textbook survival skills. In
social studies this is particularly true because of

At the beginning of the term the 1ab teacher
can help the student get. off to & good start in -
his social studies class by discussing with him
the overviéw of the text obtained from the table
of contents and giving practice in locating in-
formation both from it and from the index. 1so
a look at the first chapter or-unit of tné*ﬁhﬁkff

will expose the student to ‘the technique "of surs .

veying or previewing units tor information.

For practice excersises for poor readers sea
Dexter and Westbrook's New Series (A~E)

Using the Index ' TR o ,
Using the Table of Contents T -

: On a higher level BABB # .I has a Table of
Content exercise; pp. 82« ‘connection ‘with a
eupposed article on progress in .transportation. ..

that all reading need NOT be careful reading and
that there are times when it is important NOT to.

the poor reader. Yet this ability to be selective
grades. Nowhere is this more apparent than in the

social 'studies where the number of pages assigned
to be read in a homework can be‘overwhelming Skim-

ming and scanning (actually very rapid skimming) are

two skills which the student should develop to han--

v

a selection to get the- ‘general content. All direct—
e&ireading assignments in the social studies ‘mat-

als in the lab..(EDL, CRL.etc - use the previewing -

technique - where " the .reader skims through a sel-

.ection, noting only titles of seetions, captions: un-
'der graphs, pictures etc., and .reads'only the -
- first two or threevparagraphs and ‘the final summary
to grasp the main’ idea o : : et

,@iﬁ’ . s __9_\(
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SOCIAL STUDIES (continued)

If the preview technique is to lead into careful
reading then the student must shift’ gears in his~rate
of reading..' He should also be helped in setting a pur-

} " pdse for reading by formulating questions from the topi-~

~cal headings. Moreover, it is extremely important that
the teacher emphasize the amount of information the stu-

h ibﬁ\ \ , dent has obtained through the preview nlone which, with
. x -~ .

the knowledge he brings to the text from experience; re-
sults in % much higher entry level into the text than if
~he had plunged in "cold".

‘ * Scanning, or very rapid skiuming, is another way of’
N N . leading students away_ from word by ‘word reading Often
: the student needs tp use a text or reference book to
o ! search”out a. single fact, thé answer to a single ques-
. T ‘tion or ong aspect of a topic High speed/scanning lo-
- "cates. the item quipkly thus saving the student valuable
o o times . ‘ : .
s, - . A suggested'ﬁcanning lesson,would utilize a page _
T ! » from a social studies text containing many factual de-
' * ++  talls such as dates, proper names, plages or numbers.
Pt : The teachér prepares a series of questions, .numbers the
. .. l1lines of the selection for easy reference, and gives
small group practice in rapidl locating required infcr-— .
mation . )

-—-Reinforcing activities ‘can be found in the chap-
ter entitled "Streamlined Reading"  (Advanced Skills in
Rending I, pp. 93-104). Use of lists, charts, schedules,’

; ‘ varied scanning exercises. (Note use of the general iterm
) skimming for what is here termed Scanning)

. ' --=-Newspaper reading provides many opp0rtun1ties
- for both skimming and scanning. Shepherd (p.196) gives
the foliowing p1an of attaék .in reading the newspaper

2. Skim through entire paper. Make méntal . ..

1. Skim all head)ines on theffront page
_1? o notes of what/is to be- read in more detail'h'

N later., « ,
. 3 Read the news stories on the front page L
. Sometimes the firsg one or tyo paragraphsb :

of an’article will suffice. / _
. 4. Read widely throughout the paper Select: -
the most intef”sting articles %

@ .. i ' . o . ™
“' . : v s .

14

indexes, table of contents ete. providé many short d . -

e



C. MODEL_TEACHING ACTIVITIES FOR SOCIAL STUDIES IN THE READING LAB

r LESSON - SOCIAL STUDIES Distinguish Fact fggm;gninign; C )

Motivation. A -
vue cartoons~spown on page 134 of Tactics in Reading B .-

(Scotit, Foresman and Company, 1973)

"I read in the papers that VAU (A

S - "I heard on' T. V. 145t night. that cersea st T o ‘ L
' Yy .teacher said that .......' . . {
"A book I'm reading states that rr....."‘ ‘ ‘ . o ;

Bnch of the above statements is the beginning of a statement of
A)fact, B)opinion, C)both, D)neither -
(Ask. the class to decide, poll the results and list them on the

board).

What is the difference between a fact and an opinion? -
(elicit responses) ‘ | o

‘ . 4

How would you change each of the cartoons to a statement of
’ fact? ' '
" 1, 'It's a fact that the dancing teacher has said that: dancing 'vg,t
'is the best means of self-expression. .
2. The truth is that the teenager in our household believes
i that adults are hard to get along with.
3. Everybody in our science class knows that 8 skylab was’
¢ " launched by the U.S.--an May. 14, 1973
4. You saw that the mayor Df Cleveland was. elected for another
. , term. ‘e
Each’ of the above statements can- be Erove by asking thé/' . 4
appropriate people. ) . N

Development o = T o S,

n

The people who write social science material use both fact and

" opinion in their writing. Although two writers use the same * '

. . facts, their opinions -can make you think;very differently a—_
Tt - bout- the facts For example: -

L Writer #1 - v ‘ ' S "\ .
. ’ .The Middle East is one of the poorest'regions of the e

R - world.. It is poor in resources, in’industry, water, and
. .~ " farmlands. We woudld expect. %he people to’be very peor, |
" since.most of them depend on farming to make\a living. - R

L ©'Writer #2 - , | SRS o N -

a . Most of the people living in the ‘Middle .East are b Sl

o ' farmers, . There are many, people; but the land- has lit¢tle~
7 to éive them. There is not much: industry and ‘the region .

( ) has few resources, water, and Iarmlands.' ‘ \f :

L Tl -*Which writer is giving an opinion? Which writer allows

' ’ - the reader to judge for himself? Do both-writers present

‘ o " the fac'ts? What words indicate that the writer is ex-. .

pressing an opinion? . “




. LESSON - SOCIAL sﬁm IES (continued)  ° - o |
) Several questions should be asked abput the writer f any ) -
article. .Who is he? Do you know anything about his back-

ground? What experiencfs have led him to form his bpin-"
ions? Is he only giving one side of an isaue? S

The following are two acctounts of the Russian Ravolution of 1917,
-As you read, try to figure out who the author was and what his _
point of view might be. - . . Vo D oe

v e During 1917 a revolution took place in Russia. -The working
- /pe0p1e overthrew the czar  a Russian King. The czar'.and his’
family were killed. 'Everyone 1onged for freedom. They had
never had it under the czar. . 0 !
Yoy Under the slogan,'"All power. to the Soviets," a new govern- g |
AR ment was‘tormed.' It was a dictatorship of 'the people. At ' K
- ' last the people had. their own government. All land was o '.5¢
., owned by the government. Since the government Was. the peo- . :
: |
|

¢ - . " ple, the people owned -all the land. : o,
: : The government also took over the banks, ractories mines
and stores. . ; L . _ KA'

o ’ . -

, - The people then owned everything.
< The Commupist party was the°wise leader of the working Deo-
: - ~ ple. It led the people along the right path. It led them .
to liberty and a classless life. The Revolution was a -peo-
ple's revolution It threw out those who would make sglav
- of the workers I& establisheq the . digataorship of he o-
. ple. :
The Revolution brought a newhyfie to all mankind
brought them the victory of communism., .

\
|
\
1
|
|
7 . . Co
+II.. In.1917 The Russians revdl ed ag nst 'their czar. The Com- - .
munists cruelly killed the czar ‘and his tamilyxﬁ The Russians |
" hoped to win freedom. )
I Most of them hoped that the Russian evg}ution would make
- ’ their 1ives better. The Russian peasants hoped 'to divide i
the land dmong themselves.' The workers wanted’ better wages. -
They wanted their living conditions improved. . ca
w . .~ After the hloody reyolution, a new government was set up. It )
- T .-was a goyernment‘controlled by Communigts. . It tgok over all
‘ ' the property owned by the people. ‘The property became the
property of\the government. It took over factories, bapks
\ and ‘stores. R R
The people did not get what they wanted. They did .not con-
trol the government. The government was controlled by the ,
Communist party. No _one ‘could disagree -with the party. ' Those
who tried E;Ldisagréewwere put in jail or killed., . -
The Revolutjon made the Soviet people slaves of their gov- : |
ernment. t took away/their religion. It took away their - -
~'property. It tdok awag»their freedom . o




- N A
R LESSON ¢- 'SOCIA IES (continued) A £
o List th acts stated n both accounts. (List tﬁe following on /.
board a licited) t .. :
1. “'ne Russian Revolution took ‘place in 1917. .

9. The czar and his family were killed.
.3' The people had high hopes for the futire, .
4. The government owned everything after the. revolution."
5. The" new govbrnment was led by the>Cominunist party.

'it . Go back and. tind thesé facts in each version. -

C Among the opinions Stated in the two articles,
) 1. Which writer presents the Russian Revolution as a tra ic

- - event in_historg
. - Which writer believes

Which writer presents
Which writer preseants

the czar as a negative figure
the new government as an impy) vemeﬁt

over the old?

facts?

.In answering each\of the above, defend your answers.

,'Summary.
'Different writers ban
The way the facts are

Which writer ‘tells his story by. adding his own id 8

ﬁ'o the- SR

. e
+

wh

presented influences the way they will be

- It-is the reader's job, the

read and understood. ‘to study then‘
‘material carefully in order to separate the .fact éam the opinio .
One of the ways this is done is by learning about/ the author.. .
ant are other ways to distinguish the facts tro .the opinions? .

0 Prac ice Ideas: . - W/ . ., o
’ / . ,.,

Read a statement from a newspaper magazin or textbook.
Question students as to whether 'it is a st tement of fact or
opinion. Students must derend their positions. b :
Repeat the process. - ' .
. Elicit exanples of fact and Opinion from tudents ddily
readings.
Explain c¢lu words to the students ("claims believes, thinks,

» congiders, s éblid to be, probable, etc.") Elicit other clue 5
~ * ~—words which might indicate opinion rather-than fact. :

w

M R N

. 6. Name some dtems that might express opinion without clue words
T because of their very nature (Advertisements, Editorials,
, . Speeches, etc.)  Elicit others. ‘
g 7. Define: a .Statement of fdct and & statement of opinion. (Facts i
can be proven by reliable sources) v
8.~ Review by presenting statements and asking students to decide {ﬁ
wuether they afe.iact or opinion. A
N Sources * -

Read Better, Learn More Book C (Ginn and Company, 1972)
Tactics in Reading B (Scott, Tbresman, 1973)

L ——

o S ' \Pnepared by:'

S |

'Boﬁ FREDERICKS | {

-
A
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C. MODEL TEACHING ACTIVITIES FOR SOCIAL STUDIES IN THE READING LAB

- I1 LESSON - SOCIAL STUDIES: " Cause and Effect

7 .
Motivation
\ Show following pictures to small group:
1. Birdcage with door left open and bird
» escaping - -
- . '
. ' 2 Child on seesaw, ln .first panel who rises
: ~ . when heavier child gets on.
Have pupils verbalize what happened in each t 0 panel

cartoon.

What happened? What made it happen?\\

4
)
|
’» Car
(’ ¥
| e |
5 .o Development: RN
1. Look at cartoons On p. 119 Tactics in Re&di ng/A,
< . ' - and complete sentences. p. 120.—
» o 2. What are some words’ which show cause - effect re-
(I lationship? (p. 121) Eldcit: . _
! ' T | » o
N : \ - _because- therefore for this reason
- ) since ‘consequently then i8>
as a result so +  the#Areason wa;}
LY . [y B
_ , -/
. l“
s, ,




. LESSON J.SOCIAL STUDIES (coptinued)

3. Sometimes a main clauseAshowé the result when the in-
troduictory clause starts with when: ~

a) When the weather is very hot we perspire a lot.
b). If a batted ball is cau’ht, the batter is out.

4. All of the above are clues to the cause - effect re-
lationship. A '

*

5. Have small group do pp.‘126—127 of Tactiqﬁ in Reading/A.

¢ Applications by Reading Level: C )

ra i
g

1. For pupils reading below 5.0 use:

. | a) Critical Reading and Listening Guide - Set C.;
e, . "Puerto Rico", 5—31, pp. 1-4. :

. b)Y Be a Better Reader. Book A, pp. 11:0-112.

2. For pupils reading around 6.0: '

a) Read "ThehLong Trail," pp. 53-54, in GO Reading in
the Content Area (6). Match pictures on p. 55 gor-
cause and effect. : : ' :

b) Read "They Came to America," pp 66-69 in GO (6). -
Do "Think About It,” p. 69.

3. For the advanced reader:

a) Redad "The Egyptian Society," in Critical Reading
and Listening Study Guide (set F), F43, pp.. 9-12.
Questions 1-5 on p. 12 are cause - effect questions.
These are difficult. Find the bection in which each
topic is discussed. Reread these sections to find>
- the causes and effects. Look for the signal words
already listed.

v . A
Preparedq by: PAULETTE DIAMOND

o
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C. MODEL TEACHING ACTIVITIES FOR SOCIAL STUDIES IN THE READING LAB

III. LESSON" ~-SOCIAL STUDIES Use of Cnn/;xt Cluee to Determine
° . | ) Meaning of" Words S ‘.

3

~ Mottvation: : S
xorrvat on y ’
Discugs with sma11 group the following questiohs
- a.) Why do, people move to the city?
b ) Why do people move out of tbe city?

1

ﬁ Procedure: ‘ R ' a

- e
N

1. Distribute copies of the following»pagagraph to the group.'

N Years ago the poéﬁi&tion of our country was largely :
rural. Most people lived in the country or in small towns
and many of the people were farmens. In the second half
of the 19th’Century new methods oﬁfmanufacturing (making
things by machine) led to the growth of urban cénters, or
cities. Because of the promise of high wages, many . people
migrated to the: ‘cities while fewer people remained on
farms. This was one of the chief reasons why the popula-
tion of the country shirted’Irom being rura1 in ‘the past

" to urban in the present.

Cog 2. Explain to students that they are going to look for clues
s ' to help them find the meaning of the underlined words and
that such clues are called context clues.. .

3. Elicit meaning of Eopulation Have students read the sen- :
tence in which the meaning. is. found. '"Most people..... "o
Point out that the meaning of population is not found in
the same sentence in}%hich population appears but in the

?‘ﬁ

following sentence. his context clue\is indicated by
restatement.

4, Ask students to reread the first two sentences of the ‘
paragraph for thé meaning of rura1 Explain that the
clues used here are examples -

’ 5. Ask students if they can: find in the paragraph another

: way to find the definition. One example is: "manufacturing
(making things by machine). " ©Call attention to the ‘
punctuation clue, the use of parentheses to set off the
meaning.

hidN

-

6. Ask students to locate another example of a punctuation
clue. . Ex._"....urban centers, or cities. " Explain that
cities is a s non m and is often set-orr from the. word 1t
explains hy comm ags A . ‘

——




‘n

_LESSON - SOCIAL STUDIES (continued) | .
———— '

L4

7. See if students can deduce the clue to tq. last word,
migrated. Let them arrive at the meaning through discus-

sion and by referring to the text. Explain that the clue
.used here is one of contrast (migrated vs 'remained).

%

Application:

1} For students reading at 6. 0 or below:

Read "A Nation of People - And Cities!" pp. 70-75 in |
GO Readggg in the Content Areas(6)

2. Fo; students\reading above 6.0: .
Do -exercises, "Two kinds of Conitext Clues," PP- 10-12

in Tactics in Reaging /B.

‘

&

« M : . ‘ .
Prepared by: M. JEANNE WORRELL
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A OVERVIEW - '1-/”, e

TEACHING READING SKILLS THROUGHFSCIENCE IN THE READING LAB

( . ?

- Success .in working with science material requires

- all of the skills mastered in the reading lab, particu-
Tarly. finding the main idea, recognizing supporting de-
tails, determining cause and effect understanding . se- -
quence,; and following directions The disabled reader
struggling to understand his science’ textbook,,and his
science teacher, rapidly recognizes the necessity of .
mastering the. specialized vocabulary of the.sciences -

. Frequently overlooked vitglly important if the

student is to achieve success in his .science school- .
- work, 1s ‘the need for him" 'to be able to relate what he -
is learning in the classroom and in° the reading lab to.
“what he already ‘kfiows about everyday life.” In this re-
;gpect, the. reading acher, within the’ individualized
structure of ‘the ‘realing 1ab is in-a unique position
 to.-help the- student“deal with conten% area reading

."’ . /.I‘

. o

-

A e i L o : -
. ) * & P . e
R . - - [
. - X e X . -

-1/ VOCABULARY o e

L
D

' a~01alized vocabulary requires that the teacher de~
¥termine the, level of the student's pre<existing
;,;knowledge Tbere is .no point in trying to teach the
-7 term "dendrite", for example \unless the-student is

- familiar with the concepts underlying "nerve'.and’ mfia

ber". . On the other hand, some_students may ‘be at
‘home with a word like "base"‘ not realizing th#t it
has a meaning in science entirely different from what
it means in mathematics.or sports ’

e

~In additaon to the highly speciallzed language

~ of science,
~stalactite,
" etc.,

stalagmite, magma, hematoede, vertegrate,
there are many mult1-meaning words which the

The preteaching 0r peinforcement of spe—’h

3
!
»u‘,_.

4

including such terms as miosis and mitosis,

student may encounter in other” contexts, particilarly °

math. Students will be confused if they try to apply
their math knowledge An the science context.  Some
examples are- inversiond base, -solution, radical and
~ plus.
' forCe the acquisition of these terms in their science
context through the use of.specially constructed puz-
. zles and word games.. (See section: LV for possible
sources. ) . A

It is important for the reading teacher to con-
sult ‘with the science teacher to determine the key

22

| =18-.

i

The reading Taboratory teacher can help to rein-

K]




SCIEuCE (continued) T ' S e ‘

- as sedimentation- or volcanic activity in earth science, . -

v CAUSE AND EFFECT
°and effect relationships is another common, essential

' - tool a student must learn to use in: order to succéed
in science. Hormonal activity triggers metamorphosis

... Wind, water, and gravity cause.rerosion of rocks, in
: turn the process which forms ‘'soil. :

" which are not necessarily in a cause and effect rela-

words for a given unit or chapter, and to. stress ‘these
words, as most students cannot and should not be ex-.
pected to memorize long lists of difficult new words.

The key .to success 15 repetition in a variety of ways

of the most important terms._ R !

<

MAIN IDEA AND-DETAILS: T ’ ' e

The mostpobvious ‘use of main

idea - detail organization in the sciences is™ found in

the description of an experiment. The purpose of e
experiment, or hypothesis, is the main idea the stu t
has..to keep in mind. e steps he follows. to prove- .
the hypothesis are porting details. This might - |

be a good way to introduce the concepts of main idea |

and details to a student who knows something about* an
experiment, who has seen One done, or, ideally, has ;
performed one himself in his science class. It is .
essential to relate all new concepts to the student' s

own experience, to build on what: he a1ready prWS

8 ~

Another common use of main idea - detail organi- S -
qytion is found in the description of processes:such¢ '

reproduction in biology, or reaction of two substances p
in chemistry. Again, it is important to seléct esséen-
tial concepts to stress and to relate them to  some-

thing with which the student ig already familiar, such

as what happens when you drain‘the bathtub, what goes '

on inside a tbakettle etc. ,

Determination or recognition of cause - i

in dinsects. Light stimulates heliotropism in plants.

Cause and effect .appears to be a fairly clear cut
relationship, ‘but students are often confused by se- .
quential steps -or even simple lists. ‘ The teacher must a N
point -out that simply because one event happens before E .
another, or because one item appears on list before a- -~
nother, the first one is not necessarily ‘the cause
of the second: A similar .problen in social studies
reading is e¢reated by: the historical order of events'.

tionship.. I o T




SCIENCE_(continued)E}, - ’ :
4. SEQUENCE:
o In doing an experiment unless the proper
sequence of steps is followed, .disaster ay result. . .
A clear understanding of the order of steéps may be
- taught by using a recipe format. It bedomes readily
-apparent to the student that he can't eat the brownies T
' ~'* until he has taken them out of the oven, he can't take
el - them, out until he has put them in, etc," This metaphor
' n. be extended to the experiment description.

v

: : U derstanding sequence is essential&to learning
the stieps in ‘miosis and mitosis, the metamorphosis
of inskcts, the compos1tion of the air layers sur-
rounding the esrth, or the function of the digestive " -
and circulatory systems,_to name onlyfa few examples.
Without this very basic. tool, almost all of science
will remain incomprehensible to, the student. . p L

oo 5. FOLLOWING DIRECTIONS

Bas1c to many real life situa-
tions %utside any classroom, the abi/lity to under-
stand and follow directions is of the utmost impor-

* tance to ahy student going into a science laboratory /v "
X o uation, as,well as necessary to |his understanding/ KRR
< [ o . ‘the text. Active- phy31;a1 danger can threaten / :
. a sqmggn: who pours the water into e acid, or who neg--
: lects to turn off his Bungen burn¢r and allow the

glass to cool. The reading lab t acher must rein-
force this skill from:'the geginnihg, iniormallyr in K
the way in which the studént is-taught /to function
-“in" the reading lab; getting out his folder, reading
| the assignment sheet finding the right material and
. keeping his own records Many teachers start the year
. with a bulletin board illustrating the steps to be fol-
lowed vif diagrams and texts :

~

Following directions‘fs another skill which can
‘be taught moré formally thﬁough lessons related to the
uniderstanding 'of experimen s. It lends itself ideally
to actual physical activity on the part of the_student
if’ this can be arranged. S :

PO

.CONCLUSION = L T

'J§‘; ﬁ'xa ' " Any- of. these organizational kevices are likelyJ%o occur
o together. For example, to read a ’experiment the studens

. .;deals simultaneously with main idea - sequence, following di-
rections, and cause and effect. Whe reading about the geo-
. logical process through which the eag'h as we know it now de-~
L ' .. veloped, he must be able to handle main idea ‘- detaill,’ se-
- S - gquenee, and cause and «©ffect,: all morg\ or less at ‘once. When
’ teaching and reinforcing the-proc%sses of reading in science,’

A " as in any ‘other subject field, itris “important to remember
- ~this, and to emphasize to the student that there are many dif-

ferent reading techniques to be us@d ‘to ether“f‘“become a -
.- ‘ ~“more able student. \
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C. MODEL TEACHING ACTIVITIES FOR SCIENCE IN THE READING LAB

v

1. LESSON - 'SCIENCE:" Previewil,

_Pyrpose: - = o - oL

* To prOvide students with the necessary frame of' reference $Q
(vocabulary and concepts) necessary to read a textbook chapter
o ﬁA_i'm:-» o e ,1 o .

5
s . . .
- - ! .

, Students will'identify the titlé and the boldface headings
used in a textbook and be able to answey questions based. on
. these cubs before reading a chapter -

» . « PR ;_n'» . 'e
Step 1 . R "
+ . Write on board: e, P : :
Eating for better health o c e e )
Digestion begins .y -~ . = L - z '
' Digestion goes on o _ ‘ : _
‘ . . Y Digestion is completed g L . . e
g A balanced diet : ‘ 5 ) T oo

Q - - 13

Have students decide:
" .A. - What the chapter is: about ’ \
B. -What detailseach sub-heading will contain :
C. What t pe of 1llustration theoauthor should 1nclude

|

' . Step 2° _
‘ ' Write the title f a short article on board. :
‘ Have students decide what the article will be about o

» : .

\ - Step 3 ' * e o

. Distribute rexograph d copies of the article (Make suré the o
boldfaced headings sfiand out on the rexograph). , .
Instruct students tojiread only_the boldfaced headings.

im‘s’ ' _. : o | y

"‘,...’:;(:

CER b Step 4. v
’ Have students answeriquestions based on the headings -

L]

O m o . c’l . . P ,‘\‘.> u-' ‘u ‘. . -
. . . . b

*5(2

wDirect students. to read article.
. Step 6 B

- _ . Discuss_how the title and the bcldfaced headings assisted the

iy . students in anticipating the information coutained‘in the

o ~artic! €\ .
| Step 7 ; E | | L s
8 " Turn to students' textbooks and repeat steps 2 - 6 sub- ‘ L
. stituting the text for the rexographed article.

. L
. o . = . “{
. : L TR
.- . B :
? : . ' . -

v i! |  Prepared by: BARBARA ERDMAN
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© ’C. MODEL TEACHING ACTIVITIES FOR SCIENCE IN THE READING LAB
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1I. LESSON - SCIENCE: Multiple Word Meanings in Content Area, S \;

. iR ’ - ' . Lo ' « . v 7 . <.‘ :
ce e, Same words. Same spelling. DPifferent meanings.
. L . v 1 R . v

i . . !
hY v @ & . . ) , . . -

Directions’ . ' - . A

. ° ' Read. Look at the illustrations. Rp—read Fill _in the A /’ ,
. oo sentences ' - s

o [
-~

Aﬁv- \xin math - in science

Sl Y

a - .
. , ﬂ L > . _
] K b .
5 . N . " .
; .
, ' : ' . -t »

In math, a base is the bottom side of a_tria le d’.n” SR
_(?" or the’ side that theqtfiangle rests.on.f\ L R 2

In art the bottom section that a éabinet Tests on is. called
a base. : ’

. oy .
- . NN S .

. S r -
. . v B . s

auoa et may refer to.a part of a p@ant or animal

.
fas

; Qé..’ - In science,
M 2 the base of a. leaf the base of the skull

87 ’ . . AR

1. In _» the base of a triangle‘is\at the bottom /

W

4\'

-~

{ .4- 2. mfhls tr1anglekrestsvon its ‘ . S -‘~:’ .

-

. o .
3J In sports the ball player touches hpme _ _ . .

e} .
4 My T.V. %Set sits on 1ts ”-, . The base is down on -

ez
& 2

the . o i

oo ' e . . .
_S.xIn Science the leaf is attached to° the stem\at 1ts

B. In science ‘a solution is a solid dissolved in water: Salt;‘

. 1in water is a solution. L .
- : " NaCl + Hg0 = solution . \ .'

- : ~ Sugar -in_coffee- is a olution. ..

_ (". g éi“‘T%r“ A o
L . _ ~ In- math the way to solve a ﬁroblem is called a solution - fg
oy . q. ) ! v . “ . : > o . ' oY
s R - Problem . s : . S e e /N. \\* : .,.\,_'
R - ~ Which is, cheaper7 3 oranges for 25¢ or 8¢ for one_ orange? .'f"
| |  Given;: OGS - L S R

' . 3 for 25¢ ° ggﬁ 8¢ each o

O “ To Pind: Which is cheaper? S ' S L
Solution: = 3 X 8¢ = 24¢ SR §E§E£EEE 25 - }.i;

1~

R : — 3 for  25¢ . . -24 .
. (:K\ % S | Solution
Orange for eight cents is the cheape way to buy oranges.:. -
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- LESSON --SCIENCE. ‘(vcgntinueg)“ T ' (
o - > s L - ' o s
T Fill in the bianks e T  "f N .
| i .1;7 In math the way “t0 iind ‘the answer to a problem is
oo e called : ‘e
R - 2. In - B solution is salt in water,.
' 3. when ydu put ﬂugar in~ ‘coffee, you have a S
A .
N T In your home the T‘V semfand refrigerdto work on e1ectric ,
o o p wer.  Con Ed sells _power to you. _That power makes electrical
. . appliances work. . oo, S .
- A g - No mvﬁr_’ = no, 1ights .
n hgﬁ_. Né power =no T.Vi - . . |
- . ";" Insmath when you multiplm three 3's you . can write it :f'Jg.',
] 3 x 3 . ,.‘, z._-'-.-“ ¢ 3 . = . - 4,
.- . 3'times 3 . X3 ~~oF 382
L . " In math 32 = three squared = 3 to the second power .
) - 43.= 4x4x4—41cubed-4to ‘the thirdp wer. |
B *. How many times do you multiply the number by tself?
e~ - That is the powe of.the numbep
F111 in the blankst T "
h O T, in 32 = three to the second power.
' 2. In math 52 = five to thé second __ . = '
3. In your home, Con"Ed sells you electric " . This
power makes, T.V. . and ork. We pay .
mOney tb buy <rom Con Ed.- . % .
Now write some sentences of your own. Use.pewer, base and
_solution in sentences. : : '
. ’ | Look up . these pairs of words. Maybe you eau explain their,use *..
7 . - ahd different meanings. . - . N . e
: 1 - _root in math ‘ ‘radical in math’ |
- L root in biology . ‘rdadical in history i
P star in science ° . ~union-in math.
T . star in movies = - . union in history .
- cell in biology. ' .
cell: in social studies
/ . preparedyby:JuHAﬁBIET'SIEGEﬁN?
) g ) | L
N N . - s _l(‘ P
& ;j o o Y
. MO 3 ;:_“23_ »
i e -
: ’f" v
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“ Proc re:
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C MODEL TEACHING ACTIVITIES FOR SCIENCE IN THE READING LAB

L4

III LESSON - SCIENCE: Organizing a Chapter

This lesson is directed toward a small group, adé‘it uses 5
the material in the textbook for two purposes: '
To teach the reader about L Learning and Behavior (the

R . -focus of chapter 38 in Pathways in Biology' - Oxen—
T oh\rn, Globe Book Co., New York, 197
- ‘ N

2. To teach students a way of organizing iniormation in -
‘ a chapter to help them recall and study. .

Aim: The students will set up a worksheet and will be aﬁle to
organize topic hefrings ‘into questions to structure the
information. o : -
i LT

R 5

. /2
Cover Columns ‘B and C with a piece of- paper. Now read Column A
‘ three times. Write as many of the words as you can remember in
- the correct order on a’ sheet of paper Repeat the Qrocedure for
Columns B and C .

A B B _ C

o

o

Biz | Yes o John
Waab o . Dog R And
Omt . Harry . Mary
,Borl - House - Went
“Daj - L Moon ' .. To

P Raf ' - [Twb - . . The

"« Hicaw , _Cold »_ Party
Arb & . Not~ , T Together
_Sma : : Bet . ~°° » 'Last .

) Vilf : . Was - S Night

"'AnsWer Questions 1 through 4: _ e L

1. Which column was easiest to. remember? B
2. Which column was the hardest to remember? -
3. How do you explain the difference in your ability to
leann the’ ten’ items in each'column? - g “
4. How can this experiment he1p you in studying?

E

After doing this mini—egperiment with the youngsters, they w111* -

- answer the. questions and reach the conclusion that is easier to

h the teacher) _,n(f\. [ S SN
- %

recall infprmation that is meaningfulw

1. Duplicate%the first paragraph in 1esson 38 ‘which is number-

. ed 38-1, and ask students to .turn the heading into a: questio
" Thys the Meaning of Learning betomes What Is,The Megning Of*
Learning? ~Now have each student crbss Qut éWery seﬁtence

i b

. . ’ ! ) . o, e
° . ! ',,‘ ‘ o . . .—24— . “ :

. , o N . .. .
S 2 8 : N T # .
H v -
B N L N - .
' . !
B
N
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LESSON - SCIENCE (continued) o S

| ] . that does not answer that question:

'138-1. The Meaniné of Learning

‘Reflexes and instincts are inborn, unlearned acts.
But what is learning? Learning means that an ani-
. . : mal acquires new responses from its experiences. -
- Using ¥ts basic reflexes, the animal develops new.

U LR pathways for response. Learned behavior makes use
. ' ,;:+2&,‘o; the cerebrum in addition fo the spinal cord, ) s
v : medulla and cerebellum. ‘ o L .
- , - Can you teach your pets? Many of them are
: able to learn simple responses. .When your .dog . .
‘wants to go out, it has learned to ‘scratch at the T SN

"door. Your dog barks.for candy or fof’you to play = .
with it. Other animals can learn too. tA squirrel ' n
‘ - "learns" to sit up and’'beg for a nut. BeArs are
\\ : taught to dance; seals are taught to play ball or
B _honk horns. Horses at the track-start to run when .
they hear the starter's pistol. If you keep a fish
tank try this experiment. Tap the sides of the .
tank; drop some food on the surface of the water.
Do this for.about a week. . At the end of the week,
o tap the tank without scattering food. The fish
. quickly respond to your tap and come to the top. .
You have "educated" fish. o R

5

, These responses of the dog,  fish and other - "L<
animals are examples of learned acts. Certginly '
_ they differ from our doing a jigsaw puzzle,; typ- -\
' ing a letter, or- fixing a car. But they are ac-
‘ . quired or learned. T :

.
’

v .3, Instruct the student in_how to set up a worksheet with
" ‘a question and an answer for each topic in the chapter.
. ' . 2 :
Example, ' " ¢ . _

< L . ‘ A .- . :
38-1 What is the meaning of - Learning means that an e p

. . learning? T animal acquires new res-

i _ ‘ i ' ) ponses from.its experiences.

3. Students working by themselves. R :
) . Students will make questions out of all the topic head~-
ings, find the answers and put on their worksheets. )

4. Review - The group will go over all questions and an-
_swers. They will discuss whether or not this method :
, makes the material more meaningful and therefore easier
0 to recall. ) ’ ' P

i ) Al

°

1Oxen‘horn,v_o'p. cit., p. 283 ;. ‘ ; ‘ ' _
: - - -25- o )
K l} N » - . ) ' N :




) N - ‘ Lo s .
#ESSON . .SCIENCE (poritinued) L e
I

5. Students willpanSWer the' questions at ;the. end of the |
chahter ’ N

™~ o 1A Choose/Another Title For Chapter 38. g
v S 1. Learning is Changed Bebavior ~ : .
o 2. Education-ig, Important - L e
3. All Learning Comes from Books: o :
~+4;~Man is the Most Intelligent Animdl . - ) .

In Which.Sectiqn Can This Intormation Be Located? -
</1 How can yot teach a dog new tricks?
2. What do we call a change in reflex? ]f '
3. How can. you break a bad habit? . A
, L -4, How are learning and personality related?

. L |
C. C. How Much Dg You Remember? v .
1. Closing your books when the class be11 rings is ‘_ '
o ‘an exampie of a (an)
‘ ‘a. reflex. SN ot .
L b. habit . . o R '
- L. instinct. .° L S e C Y
Vit 'd. voluntary act. <
; .- 2. Memory and learningjare involved in‘ i
a. typing correctly o o -
«4 . °b. knee jerk. : .. T '
" ¢. mouth watering e ' _
i d. growing normally. A Y ‘ 2
. : - 3. When a dog's mouth waters at, the sound of a bell,
o - ‘the dog has . o N
e a. formed a habit. : K
-~ b. learned to think . '~ - ., | . ‘
. ¢. been poorly trained. - q ‘ o -
- e. been conditioned. . —_— o y
4. Trial and error describe ) : ~ I
.a. habit formation. : IR S
‘ b.. conditioning. e, A .
c. a {form of lea¥ning. —_— : :
e. inborn reflex hehavior . ‘ \
Y <l It is impbrtant to note that these questions efphasize the .
g importante of using the information in a,text to reinforce
N reading skills. ~ - 5.
Prepared by: MIMI CHODOSH !
L . %
: ' / ; ’
1Oxen-horn, op. cit., p. 258 -
. o : 7
. ‘ LD - :
'\i'm' . ' . &" ) .
' -26—~ ¢
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= T 'TEAchmG nmng:g.,smms THROUGH SOCIAL STUDIES AND chﬁcnmmnum
' ) [ "N ) . ) { - [ ' ‘ | ‘s ‘ . - .\ :“
. ' ' ‘ . - r
= . V. SUMMARY:

L3

. o  Social studies and sciencé materials usually found
B , in the reading, lab-are categorized in ‘High School Redding/i
’ o Taxonomy: A Guide to Materials. These materials hav

been listed in the appendix-of this manual. ‘

- o ' In\érder tq'help our students with content area
-t reading * problems, a content corner furnished with copies
- of texts used in subject classes might be set aside in -

the lab. This corner could also be stocked with such
'~ content area skills materials as the'Go series, the E.D.L.
/hu Skills.Series and the Be a Better Reade¥ workbooks. * ~,

0 ‘ . A Reéding Manual and Taxonomy for the Social Studies
Y Classroom, although specifically designed for use_ in the

' f ' sociale studies classroom, is also helpful for integrating
Ny Ty, 'social gtudies topics into the specific skills orienta-
' tion of the reading labs. It provides a broad listing

* of social studies topics, the skills that may be devel-
opedrfrom them, and references with approximate. reading
levels, to a number of texts used in the schools.

Sources which-pxrovide model less
_ . soeclal studies, among others, are R
7 Areas’, and Teaching Reading Skills i
- Studies and Science’ Materials. Each model lesson plan
o o is preceded by an introduction and a section outlining
: ’ the procedures to be followed in using the lesson with-
a small group. ' C : _

ence and

) ‘These resources, 1ﬂ'addition to the overviews and
. model lessons provided in this manual, are designed to
- provide readiig. teachers with a * foundation upon which |
Y : ‘to develop their own materials and approaches in re= '
‘  sponse to the specific needs’of their students.’ '

e

. . : ! iy




O - TEACHING READINE SKILLS fHROUGH SOCIALASTUDIES AND‘SCIENCE HATERIALS
' '. P [R. . : B
V. APPENDIX . oot
A ' ' ‘ ~
| . Some Social Studies and Science Reading Materials “%g
. Level - uaterinl | ‘ »
[ ¢ N : . : -
K . MeH T Basicfné'ading -Skills ,
., ' . ) . . T - . . .
o~ . ® - E-M : Be a Better Reader . -
‘ E-M.-~ .~ Critical Reading and Lietening Study .
, . ' Group p ‘;? v ‘ .
‘ N . ai:, . : ' E .
' : H. .Developing Reading Skills
, N\ ' h e ;
s - -, H. * EDL Study Sﬁil;g/ﬁiepary “
L ,‘ ) o o E-M _GQ ~-Reading 1nothe Content Arees 3
A H 'New Practice Readers- ‘
" E ~ S8cholastic - Map Skills ‘
E .Skilpacers |
N \i ' .M ‘ SRA ﬁiﬁensions - Countfaes and Cultures .
' SRA - Map nnd Glove Skills
E:H :, SRA Reading Laboratories
. : S S
o’ H" chcess‘W1th Words L
I . s ) S N
4 [} / -‘. Ll 1
k J \ -
“ . iy » v ra
- : 9 |
' / ' » < L . ’;
: I ~ £] . i
* ) e < . ' ¢ “ 1
- R .
» .
r v - 3 2 . 1
) -28-
: : o X
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‘TEACHING READING SKILLS- THROUGH SOCIAL STUDIES AND SCIENCE MATERIALS .’

n

VI. !uamocmpay : -
1. Bamman, Benry A., ¥. HogzZn and E. Green. Readin

Instruction in the Secondary Schools. New York:-
David McKay Co. ‘Inc., 19 .

| 2. Herber, Harold L. Success'With Words. New York: ) .o
Scholaetic Book Services, 1973, ’

L]

- 3. Kﬂrlin4 Robert. Teaching Reading in High Schooll,
» ‘ New York: ~ Bobbs® Merrill Co. Inc., 1964

4. Preston, Ralph C“, ed. "A New Look' at Reading in %he*
Social Studies," Perspectives ihi Reading, No.
Newark, Delaware: International Reading Assoc., 1919

: 5. Shepherd, David L. Comprehengive High School Readﬂng
‘ .. .Methods. Columbus, Ohio: Charles E. Merrill Publish-w

jﬁngQCo., 1973.

6. Smith™WNila B. Be ‘A Better Reader, Book I, Teachers!
Edition. Englewood Cliffs, New Jersey Prentice Hall P
Inc., 1969. - . . . g

-

‘ 7. Thomas, Ellen Lamar and H. A. Robinson Improving _
’ Reading in Every Class. Beston: Allyn .and Bacon, v :
.Inc., 1972. - : B

. N f . .
Publications of the Board of Education of the City of New York

1. High Schaol Reading Skills Sampler Bureau of English of the
New York City Right to Read Imgact Project. November, 1974.

2. High School Reading Taxonomy: A Guide to Materials Right to
Read Project, Board of Education of the City of New . York,/  Di-
vision of Educational Planning and,Support, Bureau of English, .
131 Livingston Street, Brooklyn, NY 11201. October, 1973. ° :

. I* . 3. A Reading Manual and Taxonomy for the Social Studies Classroom,
- " » Right to Read Project, Board of Education of the City of New -
v . York, Division of Educational Planning and Support, Bureau of
L EnglisQ, 131 Livingston Street, Brooklyn NY 11201 _ October,

' ’ 1973. P } .

. 4.»Reading in the Content Areas. Title I ‘High School~Reading
Programs, Board of Education of the .City of New York, 131
Livingston Street, Brooklyn, NY 11201. '

»

,.5.'Teaching Reading Skills Through Social Studies and Science
Materials. Title I Reading Programs, Board of Education of |
the City of New York, 131 Livingston g&reet Brooklyn, NY 11201. .
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