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1GE and the Multi- Unlt HLhool
An [xaminatioh of-its Influence on an )
Upper Llementary Reading Rrogram . . ,
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individually hu1ded lducatlon (IGE) in a Multi-Unit
. :
Suhool'(MUﬁvh) is a comprehenslve model for svstc atltall\
X . )
orgd,n"lng an clemcntar) school. Fhls.svstcm lncorporatos R

“
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sevc ral 1nnovat1vc developmentq including nQn“qrach multi- -f“ ;
Lo 1

staffing, a team approach, and an instructional programming <

1. S

model which attompt to provide a program. of.instructfon R

o

" basced ron ‘the ledxnlng \t\le dg& needs of cach pupll (Vel\on,

lﬁ?:).» It is not a formula, byt rather a framework -around | o .

d ' . . |
which a school develops a total organizational plan.according 4 jo |
. - ) . ‘ . : |

..

tQ 1ts unlquc nccds .

dev detOI\ 1n11ucnuo the regding instruttion: W1th1n a

—

given‘schgol._ For the teacher ‘the orgqnlvatlonal scheme of I
L] . oo

. -u ' N : o od I3 3 .
the building has a strong cffect. Reading 1nstruct10n in a

-
f
i

I

.

‘trigithnal'sclf—cdnthincd situation will dlffor markedly 1 .

from the tnstruv

txon that takes’ place in *a non’ self contained

4

situation. It~

is the pwxpo%e of thlb paper to look at’ the
CfiCLt the ddO]tlon of d—bpcc111 'oréanizational and in- ‘ T

btlULtLOﬂ&l plan had on tho doalgn and 1mp1ementat10n of - the.

*

row

xeadlug program 1n the upper grades of an elementarv school ; f_~
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Resqarch inVolving the ‘IGE/MUS-E concepts offorgu some:
) - [ '
ingight into th1> problem. Results of a study by R’ G. Nelson

(1972) Loncluded that students in the IGE-MUS-E ovgan1 ational

structure “gencrally have a more favorable lcalnlng pllmate

a
.

‘phan pupils in traditionully organized schools.( hp found

that students in IGE/MUS-E schools scored 1gn1f gdntly higher
- ' - i
on measurcs of attitude toward: self- concept a> }earners
. _ ' !
fcllow pupils, instruction, school morale, schpoL plant, and

¢ - Communlty

-

{flow dovs -the envxronmont characterized by’ the 1GE/MUS-L

N

organx"atlonai structure affcct btudent acadegnc anhxevement°.

Charles W1111 (1974), "in ‘an interim report oﬁ BGL from -
. i i A ‘ .
IL/b/E/N summarized IGL's 1mpact on student achlevementVtest -

scores as mixed,with some “schools reportlngrsagnlflcant

. . . . .oor i
improvement and others finding no differenccj lfe noted that

' no studlcs hé4ve been reported which indicate a s1gn1f1cant

~—

dCLerbé in student achievement fOIIOW1ng IGE'xmplementatyon.

o -

Looklng at reading specifically, Bultley (1974) found that

.. v

‘multi- dng bCLOﬂd and thl]d grade students in an ICL <chool

'

achleved s1gn1f1¢ﬁntl\ greater mean gain rea&1ng scores than

-

the stulents i 3<2rad1txonal school when mej5ured over a -

two-year tiifes period. ! I '

.

, Studies LOﬂdUCth by the Unxvérsltv of Orrgon s Center for

\dvanued Study of +dULatLonal Admlnlstratlon'CPellegrlm, 1969) ‘

l . N

-

’ attr1butcd hlqh job 5at1>fact10n and’ 1nc1cased eftept1veness

in thc Wultl-Unlt School to tedcher-lnvolvcm%lt in the d6C1510n5 |
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;(hﬂgano students. After testing on the Metropolitan Reading
.. ™

together. as a unit for the purpose of planning reading in-

]
A

e

~

affecting their work and to the -belief of the teachers that

they had the power to aflfect decisions which would result

°

in change.

PROBLEM

The elementary school is located in a middle® class subgprb
’ . . ' - ?‘ (
of an urban arca with a population of 500,000." lhe school

population™is almost entirely Whiteé with only a few Black and

4 . ‘

Athcvcment Test, it was found that over 20% of the fifth and . \\\J
sxxth grade students were recading below the thitd grade '
s : . K
' 4

level. _ ’ ' :
.o N :\j .

OBJECTIV __9_ . j
Utikizing the concepts of shared decision-making ‘and team e .
. planning, all the [ifth and sixth grade teachers worked . A b N

\ ~

struction. Their initial task was to ascertain the needs of i

this particular group of children.

l. these students were deficient .in basic word
recognition and comprehension skills

>.  they had low gelf-concepts in reading

4. reading was not viewed as useful or enjoyable;
. - on the coitrary, it was a source of discomfort
and something to be avoided

v " .

5.  these students had difficulty tolerating long
o periods of phvsxcal inactivity or sustalned'
' attention to a Lngle task .

|
|
|
|
\
\
|
|
|
5.  they had Iimited personal organizational skills :
|




R .
K B
1 .
L] . 4 : 3
-

‘As a result of this needs assessment, the following

» M 3
objectives were set:

i
*

: . : /o : : ~
I. to increase the student ts? reading ahility\ Lo

2. to improve their self-concepts and perbonal
. management skills J

2}

to prov1de 1n5truct10n hased upon assessed sk111
needs, learning style, and interest . ‘ v
4. to provide learning experiences in which tcadxng

' .would be used as a problem-solving tool, for
informational purposes or for cnlbvmcnt

5. to develop an 1n>truct10nal management design.
which reflected the concepts inherent-in IGE and
the MultifUnit School

¥

METHOD

The uﬁit consisted of three [ifth grade teachers, three

sixth grade teachers and 140 tcn? cleven, and twelve year old Q
, N ‘

children. A, rcading consultgnt-was‘avajlable on.é shared time
basis. In designing the program, the unit had,f 'work within
th¢ confines of the regular school budget. ﬁﬂ6ﬁ7were given

“y no oxFra moncy for ‘bécial matcrial$\jr alde§ / They did, o
'however,rhave the advantage of a parent Voluntcer program and
a cluster of student tcachers in the bu11d1ng. The 1n-n

structional time was limited to one hour;aﬂd fifteen minutes

€

: o - ;
daily. . . Co _ : ,v \

\‘ - Flcxible grouping patterns were hindercd becay 5e a pre-

i bplccted group of students reading approx1mately\pne to two

years below grade lcvel were 1nvolved in a state funded

program over which the unit had limjted control. (This . "

resulted in the remaining group offChildren being either at
| &

i
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the upper - or lower. range of ability in irecading. Because of

&

.this vast range, the unit broke into smiller planning teams.

One fifth grade. teacher, one sixth grade- tcacher 5nd the
recading Lonbuh$ant took on the task of providing a meanlngful
reading program for the thirty-five students whosc 1cad1ng
levels ranged from non-rcader to third grade.

A format was needed which would involve the students ;z/
their own lcarnlng, one with flex1b111ty so that time would

.

fit the uc*xwltles rather than the other way around; and one
that would be moti%ating for children.

* The final solution was to orgapize the ‘program to emphasizé¢
two main areas. The first was for instruqtion in needed »
skill arcas --.cither in small groups or individualiy. The .
scﬁond was interest center time. Centers with activities

pertaining to different student interests were set up and

'thc students selected those centers they wished to attend.

These usually ran in three to four week cycles so cach student
could get to caah center during the three or four weeks.
These centers were not used as a reward for completlng work

during skilds'time, but were an integral”part of-the program.

All c¢hildren attended the centers.

Records were keptkin indiyvidual studgnt folders. These
usually'took thd form of contracts bétween student and , .
teaéhcr.' They not Onlv recordcd a child's progress, but 3}&0
served to involve students in thc ‘planning o the1r program

and provided a fecling of accomplishment when their goals were
\

[y
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. . reached. In the beginning, the cpntracts were very teacher-. /

S SPECIFIC SKILLS TIME Lo

During - this time, students [received jnstruction in arcas
. !

. . where they lacked spRcifictwor

skills. The needed skills we'e_determ; ed through the use of

criterion referenced, tests angd teacher diagnosis as a rcsul}/n
v

of observation. Lach teachey took th ;rGSpons1h111t) of

planning instruction ‘for a ﬁaller multi- aged group of hﬁ
/
/

children., Extra help was adallable rom student teacherS‘and

Y

parent. Vulunteelb whth resulted 1n more time spent on

individual nceds. Instructlonal technlques used 1nc1udeq .

A wide Varicty of instructional mgterial "was used. L

L .

3\ ) ° ‘ - , . - 7
. ’ . : / v .
o INTEREST CENTER TIME A .
Groupiné for this time was done accordidg‘to intetest. :
’ /

A series of Lenters would run for a thrce ok fbur week eriod
,of time. Students SLhoduled themselves 1nto these cénterb
for a week and contractod to complete cerpa}n actlvyt1es.’

P - At the end of the woek, they received immediaté reihforcement"
on work completed. The numbgr of centers during any glven

: cycﬁc dopcndbh on the numbex of student teachers and parent

“w

anning had to remain flexible in e

volunteers available.

case the actiwities yin longer than a week. Reading was a

&
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part of these centers, but.was usually incidental- to the

|
| 7
r
| activities. The primary objectives of these cecnters were
. ' 1
to motivate, to get the students to use rcading as a tool,
and to show that rcading can be part/of a fun activity. .
: / S
Some txamples of our. intcrest centeys are Visted below. - .
A 4
, Free Reading - talk with teacher abouu book Plays
lListening Center - tapes and bgoks = Carcers - .
Newspaper Job Cards /’ _ Batiking
Telephones - using phone book : Terrariums
Storytellers - reading to younger children . Poster Making
Outdoor Activities - ecology j Woodworking
Madison Avenue - making commegrcials/ Cooking
Gante Shows - listening. and asking questlons Reading Games.
Write and Type : / . _ . Models .
Filmstrips : .+ - Kite Making

The most serious Ixmltatlons encountered were money for materlals

and the talcnts of those plannfing, the centers. . '
! v “
X During the three weeks be ore Chr;stmas,pargpS'volunteers

/ . \
'/ were harder to find and the situdent teachers were gone. To
. ’ ' /

/; compensate, the entirc«grpup'put on a play. Lines were ‘
/ - . ) . ) - | // X 4 .
' lcarned and memorized with everyone having a part. The play

was performed ffr all the children in the school and two
4 Lo »
performances had to be given at the Christmas program so all

v

the parents could see it. The' play was photographed and -
written up'in the county paper. It was something to see
children who had never been !'good enough' to be in-a play,

suddcﬁly find‘them5§lﬁﬁs in\the.limelight.
. : .
; CRESULTS B
R The rcsﬁlts bf this Q&perience éan be divided into'two
_cafegbxio&)~-.tangihlé'and intaqgible. The-tangihle results,

v

taken from Mctropolitan,Reading Achievement Test scores, are

listed on the Fol]owing page.
' i

g
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MEAN bRADE EQUIVALLNT SCORES - METROPOLITAV RFADING TEST C

-

Nab 1974 - May 1975 .

f —_

Yo R Mcan - May 1974  Mean - May 1975  Mean Gain
" word u — . - , —
2y Knowledge 2.56 - 5.89 ) 0 41,33 ¢
Reading - | . o
" Comprchen'sion . 2.65 3.75 . +1.10
Total Reading o 2.54 3.81 +1.27
Z o N _
PR . @; .

Pntanglble results are usually shyed away from because they
cannot be computed and shown on a graph of chart But they
are just as real. They aré emotional rather tham raF1onal and
-may or may not.be valid. How can'you measure the closeness
that developed among teachers and students? is it possible
to treat statistically the smile‘on‘a child:s face when he'

: Yy
hears a friend tell him what a "neat reading.group" he is in.

~

‘ - Many timés we heard students from othet reading groups ex-
;press the desire to join ouré. Can you chart-the picture of
a young non-reader struggling, on his own, to réad a newSpééer
article about his plavA-- or the pride of a little, g1r1 who
- sces somcone readlng her story in the read1ng center7 ’
During the year, the McCracken btandardlved Reading Inventory
‘was adéln1bﬁercd on three occasions --.September, Jaqyary and
May. In beptember it took onlv a few mistakes_and—the

.students didn't want any more to do with it. 1In May; they

wanted to keep going, regardless of the trouble thev were hav1ng

\

“ . . .

-

- . ,)' ) {
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pronouncing the worés. Does this show an increase in confidence -
@ 7o ’

. /b \ . -
self-concept -- or/is i¢ meaninpless becausé it can't He ~

"graphed? All wdr¢ recognition scores were higher, but the.

recal differencd was the attitude-with which they approached

) ’ »

the test. -
‘ /' ’ ‘ ” ) .2
These resul&S‘are real to {%ose who were involved
in this program. But measuring them and communicating what o

. We saw is a next to impossible task.
- [
CONCLUSION - '“ P \
— *—-["——*-— s . ' : v
[t must be femembered when evaluating these results that

° )

this was not an experiment. Stafisti¢ai contrals were not.

-
o
»

part of owur design. It is an.éxﬁmple gf a ;eam‘og ggach&;s
trYing'a.difforent hpproach to reading instrUctionuinvoiVing
slow readers. When the progfam qufevgluated Ey,tﬁe unit

_at the end of the year, the& felt it wés a success. Thé-IGE

,

and Multi-Unit concepts provided_the needed foundation fofif._“ J
the success of the prograﬁ. Self-confidence in reading
did improvc;«skill'le§éls did improve; and attitude toward
~reading Jdid improve. Attitude change is hard to measure.
. But, when fifth and sixth gradérs givé up recess égﬁiOAS to

voluntarily help.clean up after an interest center, they feel

the experience is ‘important. : - : .

» ' ) . ’ T ’ ; ’ ; . >
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