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1/ 2
ENGLISH TEACHE LAND

READING SPECIAL'

CAN THE ENGLISH TEACHER AND THE hEADING SPECIALIST R YE

. TOGETHER WITH SHANE ON THE WIDE RANGE OP READING ABILITIES?

in

"You want me to teach reading ?: I've never had a course

This was the reply'- an *expected o e - from many a

'junior high-English instructor to the suggestion that he

or she teach specific reading ski

The equally predictable response of the reading super-
-

visor making he Suggestion to organize an in-service

'course at .each; ,of the juni high'schoolsin the district.

Most English teach participated faithfully for 18

clock hours and learn :d how word analysis, comprehension,

study skills and ap reciation gre develojted in the elementary

school. Basic pr nciPles or remedial reading were covered,

as .were ,strategy' s for pf incorporating needed skills teaching
....

%

' ,

into.the veh clea.of the English currimlum.
.

Di t is So1ve,the problem? Not quite: Thecandid

realictio of the More outspoken Englis4: teachers was that

11'4' ,

it was a good course but they di4nrt feel confident
, . ' i'. ' i,

that they could effectively present skills instruction to

t
.gr upsof.25 to 30 teen-agers with varving reading needs.

.T.

4

.4,
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p. 3 ENGLISH TEACHER
& READING SPECIALIST

"How about, some help?" a,few asked. COuld the

school's reading specialist give more direct assistance,
.411,

right in the classroom?

,Planning the Cooperative Effort,

Thus began W'vital change in the role of the junior,

high reading specialist - from diagnostician and small-

group therapist to coOperating team teacher.

The director of education, the reading supervisor,

and the junior high reading specialists. took the feedback

from the English teachers and sat doWn'to brainstorm.

They went back to the English teachers.with.a plan

for tAe English teacher and the reading expert to work

side -by -side over a ten-week period to
, attack

the.gowing problem of underdevelopedt reading skills.

.Seventh -grade the beginning of the junior high

experience - was selected an the target for two maih

reasons. First, it was felt that the transition to a

content-oriented junior high program tends to awaken

-students to the cruciality of reading skills (D. ,.The

project would thus have an added plus,in motivation.

itSecond, the .seventh grade teachers were in a podition

to capitalize on the diagnosis and therapy carried on

by the elementary reading specialists and classrdom

teachers who had worked with the neediest children in

grade six),
4



ENGLISH'TEACHER1c-
READ7NG SPECIALIST

\

As to the vehicle, the log4calUnit in the seventh

grade course of study into which to weavetheA1110 ,

instruction wasShane. The skillfully crafted, high - action

_western by Jack Schaefer had been made into an Alan Ladd.

move; many students had seen a TV re-run or heard about it.

With boys constituting about 80% of the severely disabled

readers, the thought was that Shane's special appeal-to boys

ve the program an added chance for sueceSs.

eadability samplings signaled a caution light. Some

of the pository material in Shane came ihrough as 0th

diffi ulty level. Much of the conversation, however,

rated below se :nth grade. The planners felt that class
1

preparation could\c(vercome much of the vooabulary difficulty

and that its wan worthwhile to devise special teachi g

strategies for the harder passages and concepts in order to

get the built-in motivation of the. red-blooded-story line.

During the summer, two readisg specialists worked out a

series of mini-units based'on Shane which could be used by

heterogeneous seventh grade grfoupe (2). Chief inspiration

fOr methodology was Teaching Reading in the Content Areas
i

by Harold Herber (2).

Emphasis was placed on difrerentiated study guides and

cooperative learning. The restiltirlgNhow-to" guide for

teachers suggested designing Instruction that would cater to

individual needs butthat could be woven into the fabric of

a central unit. At times thejre would be "task forces" con- .

.taining repre;;htativen of f st, average and slow strata

e
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ENGLISH TEACHER &
READING specialist

for maximum student-to-student aid. At ther times the

strategy might call. for grouping by common's kill needs

such as syllabication or identification of use' ul Latin
6) .

and Greek roots(').

Executing the Plan
.\

Imptementation began in fall of 1973. In most Cases

the seventh grade English teacher welcomed the help of\the
A

reading specialist and the two worked out the mechanics\of

the sharing of the responsibility for the daily lessons;'

A few hesitaknt English teachers asked the reading]

specialist to lake over all the initial, presentations. At

the other1extrdmo5 were two veteran teachers concerned

abbut possible infringement of their Classroom autono
17'

One teacher was openly mistrustful of the arrangement.

He thought information bearing on his competence might

pass upward through the reading specialist.

As the work progressed, gradual progresS was made on

the prob ems of the staff. A beginning teacher, sightly

shy, took on an increasing share of the load of t,ehnical

skills instruction. To varying degrees the teach rs who

had been reluctant to share authority were softersoften,d by the

earnestiess of the reading specialists. The man whp saw

the reading teacher as a potential eyaluatop wal reassured

that this was not the case, that his only boss was the

principal and that the principal had not interest in

second-hand information about teaching aptitude, but a

*

high interest in reading improvement.
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ENGLISH TEACHER
& READING SPECIALIST'

The most rewarding deielOpment.for the reading,.specialists

came after the piloting period had ended and the English teachers

were ,back on their own.. 'Each reading teacher reported that at

lease 4n6 of the Cooperating 4nglibh teachers came to'herat

some time after the original ten weeks to askhis former partner's

opinion of a study guide that he had himself designed for a

subsequent unit in the curriculum: The teaching of reading hhd

indeed rubbed offl

(In one of the schools, in 'fact, the following
.

year saw the

English teachers ask for help in ,constructing guides .W other'
0

novel' in thp course of study(.A They pooled.thelr collection= of

c. sample guides in a central file.:.(

s

Evaluation

Participating English. teachers filled out an adonymous

questionnaire soliciting frank 'reactions to the project and

suggestions for improvement. The over-all tone of the replies

reflected a desire that the program be repeated. The English
. .

teachers generally felt that they could learnAnd.accbmplish

still more by going throughthe'processagain.

The most frequent,criticism applied to the intensity With

which some.skiils.had been presented. There was an overabundaive

of material in the guide fort4ing certain phonetic and struc-

tural skills. For some students it wasoan nover(s).kill" attack

om their weaknesses and the instructions needed to be modified.

SuggeStions of this kind were built into the revised guide for

cooperating English teachers which.the'specialists prepared for

the school year 197445.
d11
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P. 7

Student Response

'-L'he students in i,oticipaLing classes took a diagnostic

reading test in ',;eptember,and on alternate form of the sate

ENCLIOH:TEACHER
,& Reading Speci,list

'test in Loy. individual, onalyses were given in cases where.

there:.was-o need for more diagnostic information than could

be zu.plied' by, the rrouo test._

Nony students responded well; some Stubborn crises mode'

diso.-,)intinr.prorresn. jlerest gains were made, by students.

who were tiken onder the wing of the rending' specialist as

he/she resumed conventional .theroby schedule after the opening

ten weeks of o'_lot program.
(

The messo e seemed to be that ,the combination of the on-

going e-forts of the J-nglish teocher'plus small-group sessions

1-ith N reiding both directed nt meetinr specific

reoding,needs, offered the seventh grade student with a serious

reNdiii: problem his b:It chonce,to improve.

te.chers rho Vve worked cooperatively with

speciolists in : pro.T.T1 to meet re ding needs add vital

lev,rare to t.he task of combatting re,eing disobility.

1.

?.

)
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Outline of Walter Beyer's
PreSentation 110:30 session, Thursday,, May3, 1976

"Can the Reading Specialist and English Teacher Ride
as Partners on Shane to Shoot out Reading Difficulties?"

I. Diagnostic Testing with English Teacher identifying and
prescribing for individual needs. ,

Stanford Diagnoatic Aleading,Test, Le(rel II, -Forms W-,
X (pretesting and post-testing)

II. Using Jack Schaefferfs Ethane as an example:to help teachers
learn techniques of teaching the-following reading skills
along with,, the study of a novel with the whole class.

A. Vocabulary-
B.-Wobd Attack
C. Lekels of Comprehension

I. Literal
2. Interpretive

'D. Group discussion of thematic concepts.'
3. Applied

E. Writing activities

III. Giving examples of:
-A. Readability Tests.'
B. Instructional Frameworks

1. Plot sequence' .

.

2. Character development
. . 3. Concept overview E..

C. Reading Guides ,

D. Reasoning Guides
E. Chapter-by-Chapter Study Guides

,

(vocabulary, word attack, group discussion questians;,
, reinforcing grammar, dic*tionary study, pronunciation,

wordbuilding-- all within and integrated with a
literature unit)

IV. Reinforcing specific skills: skills day, one day a week,
with spedific reading activities prescribed for each
student's particular needs

Materials:
RFU, SRA, literal comprehension
ding the Context, Barnell-Loft, inferential

comprehension, relating skills
Pictocabulary, Dexter-Westbrook
Phonics We Use, Lyons and Carnahan
Homemade Skill Kits, with zeroxed activity sheets

for each skill

V. Response/by teachers mixed

VI. Otttcomes
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.Beyer, Cleve.
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7,
44`.^..

VOCABULARY RETEACHINGi Chapter-by-chapter, Shane 4

The f011owing i50a list of vocabulary-word attack concetts
that are reinforced in the chapter irocgbura_ty Treteaching study
gUides.

1 Context clues
Connotation- multiple meanings

2 Al'Iphabetizing -

Parts of.Speeph ,

3 Roots, AffixeS
4

a
Synonyms

5 Dictionary Use,
Descriptive Words

6 Vowel digraphs:
7 Vowel-r

Blends--
8 Roots

Syllablesvowel sounds
9 ,,Dynonyms

10 Syllables- divisik
Context clues

11 Colorful language- idioms
vowel-r (ar; are,''-air)
Homonyms
Connotations
Parts of. Speech
Suffixes

12 Long and short vowels_
Suffixes
S.,lable divisiOn
Syn:2,Ans

:13 SynonymS
Context clues
Roots,
Pronoun reference

14 Syllables
Endings
Homonyms- context clues
Descriptive Words in Context

15 Archaic word whence- used in context

11 6
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Pretest of SH.A.NE

readability Level

L1/41A-1-1-ixie

e &4/ -az-4km tKicir:rts

0
Directions;

.,
.

Thin 4 net so much a test of your reading ability as it is a test of the

book's ability to be read by you. In othdr words, we would like'toesee.if we have

chosen a book that is too had for the class. .
.

Use any words you can think of to fill in thesblanks in the_material below

quoted from the book.

I

.
.-

_ . . .

He rode into 'our valley in the Summer of 09.. I was a hid ,.,

barely topping the bAckbohrd , father's old chuck-wagon. /.was

on the upper . .

.

out'of ou small corral, soaking 0 the late 'afternoon .

' 0. when I saw him far down the, road Where . aw4P5

intothe valley from the open plain beyond.

. .

. that clear Wyoming air I could, sae him pi iniy

he.was still several mileds-elay. There seemed nothing

about himi.just another stray horseman riding up the

toward the cluster of frame buildings that was our

. Then I saw a pair of cowhands, loping past #

stop and stare after 4,m, With. a curious

came steadily on; straight through the town without

slackening , until-he.reached the fork a half-mile below

. One: branch.,turned left across the river ford

0 on o Luke Fletcher's big spread. The" other bore along the right

bank where we homeupaders had. pegged in 4 row up the valley. He
.,e

hesitated
,

studyintthe choice, and moved again steadily on our

_

As he came near, what impressed me was clothes.

II

Then one afternoom, when we were stowing away,the and last'

cutting of hay, one fork of the tongs we were using to haul it

up to loft broke loose. "Have td get it welded in

2
" father said in disgust and began to hitch up

, team.

Shane stared over the river where a cowboy
back and forth by a bunch of . "I'll take it' in,". he said.

Father looked at Shane, he looked across,the way and he

grinned. ,"Allbright. It's as good a time as any.". -1-fe down the

final buckle and started for, the-house. a minute and Irll'be

ready. 0

riding lazily

'father

"Take it . , .Joe. " Shane's voice was, gentle, b t_ t4stOppe

his tragks. said I'll take it in."
0

35 -

13
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Pretest of SHAVE , Readability Laval (continued) W.15G-44;4Z.

) Father to feed him. "Damn it all, man. Do you .

I'd-let you go clone? Suppose they-..." He b
on his own words. He wiped a hand slowly his a 'Tici he said
what I had never him say to any man, "I'm soryl, he said.

.11
should have known better." He stood there silent i tching
Shane gathered up the. reins and jumped to the wagon $ at.

III

I sat on the step below father and mother, them, and their
legs on each side of me it seem better. I felt father's hand on
my

"M it is kind of tough on you; Bob." He talk to me because
f was only a. kid. was Teeny talking to himself.

"I can't see the
down and

draw, But
'keei) me on

still, and

Will be in

finish. DLit I Can see this. Wilson
be an end to it. Fletcher111 be done. The

will see to that. I can't beat Wilson on
th re s otrength enough in this clumsy body mine Co
my. feet till I him, too." Noter stirred and was
his . . went on. "Things could be worse. 'It helps>a

to know that if anything happens to him, his
better hands than his own."

There

obvious on
around the

a sharp sound behind us on the porch. Shane
risen so swiftly that his chair had knocked against
wall. ,His hands were cleriched tightly and his arms
quivering. ,His face was pale with the effort shaking

. He was desperate with an inner torment, his eyes
by- thoughts that he could not escape, and the marks were

him and he.did not care. He strode to the steps, down past us and
corner of the house.

, I guess-that is all
the kids at school liked
speculate about'
legends

IT

there is to tel. folds n town and
;elk about Shanei to spin tales and.

. I.never did: Those nights at Grafton's became
the valley and countless details were added. as they

and spread just as the toOft,.too, Crew and
up the river banks. But I never bother.ed, 4o.

.

how strange the
tales became in the constant retelling.
lather and Mother and me,

yy belonged:to me', to'
nothing .cbul ever spoil that.

For mother was.right. was there. He was there in our
pl'ace and ,us. Whenever I needed him, was there. I ,

close my eyes and. he would pe with me' I
would see him plain and hear again* that voice.

A

of him in each of the de". that revealed him to
him most vividly in thatsingIe flashing

whirled to shoot Fletcher ot the balcony at
. :I .would see again the power and grace of

coordinate force bcilutiful beyond co prehension.. I would see
and the weapon weddee in the one indivisible deadliness.

and the tool, a good man and a good tool, doing what had to be

I would.think
me. I would think
instaa when
Cr Eton's

. the
I would. see -the man

V.

1
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INSTRUCTIONAL FRAMEWORK :of tie Plot Sequence.bf Shne

Ch; 1 p: 4

petunia' in-
hatband

1.

The
contract

,a,

Ch. 1 179

!'straight*.grain,

clear through"

Ch. 2 9.19

the new cultivator

Ch, 3 19 29

R4hoving the
stump

Ch. 4 29 39

Ch. L 6-7

"fenced-in'! past
like fenced-in
'pasture

"shaped in some
firm forging
for other tfiings'!

'Ch. 5 '39-46.

Oowpunching

.0.e. 5' 1-45

Gun;"play"

_IL

Ch. .6 46-47 ! Ch. 6 45-55 , Ch. 6 p 51

The homestead- 1 'Taking sides Cherry pop.,

ers ranks, an4 picking a
fight

4, 36-39

The, gun

Ch. 7 56'62

Two bottlts of
soda pop

it*

Ch. 8 63-66

A woman' power
of persuasion

1 6

Cht 6

p 51
Hay tongs td

1

the black-
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Figure 2.

INSTRUCTIONAL FRAMEVORIt of the e-P pt Sactil ce Of Shane, . dont.
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Xbilet,victory,1
,ride florae

[Ch. 11° p. 86

The "business
agent!"

....=

Ch. 11 8193 ,

The first. .home=

steader dies

Ch. 12 i -98
, .

Starrett and Shane
refuse tp, change
sides ,
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7, 1 ' 1 11 '

---,

Ch. 13 .947104 Ch. 13* p. 101

Shand puts :On his
"seeming. irpn was
again steel, (102)

gun.

.

4

Ch. 1.1

Rifle loaded and
ready

0 ,

Ch. 14 104-114

The final battle

.

Ch. 15 "p. 117

The fence 'post stays

Ch. 15 ' 114-117,

Shane is gone but
'here to stay."

(117)

Ch. '16 11811.9

"grow straight inside
as a man should" (118)

-
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Another soda pop
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SHANE
Figure 6

(READING GUIDE to accompany instructional frame ork "Land') ..

(A3)' * Who are the homesteaders?

(810 *

Directions: List the names of the homesteaders be ow and find the place

in the book that describes each. Not the page number and

paragraph opposite each name.

1.

2.

3.

4.

5.

6.

7.

Who are, on Fletcher's side?

Eirections: List the names of those who are on Fletcher's side and find

the place in the.book that dose ibes each. Note the page

and paragraph number opposite each name.

2.

3.

4.

More Directions:. After your group has fo nd the above information, decide

, among you which. character ea h of you will choose and write

a short paragraph of descrip ion in your own words for that

character. Decide which th tatter you want so no two group
members have the same there. ter. Turn.in the finished

paragraph tomorrow.

20

25

(Fg 6)



4 4 444'44
Figure 7

(R,EADING GUIDE: rirected Reading for Detail, Chapters 1 & 2 of Shane)

Directions: First try to answer as many of the followiw questions for yourself on

your.,cmn paper in short answers. Then after you have looked them all

over.and tried' your best, .finish the rest with the other members in

your group. Page and"paragraph numbers'afe after each question to help

you find the place in your book. Don't worry about the funny numbers '

and letters and asterisks to the left of each question: They are for

Your teacher's use.

(Al, A16) 1. In the last sentence on the first page, thich finishes on top of page

two, and going into the first paragraph on page two, many fist

consonants are repeated in words close to each other._ Find the four

combinations of them and list them. (p. 1, paragraph 4 - p. 2,

paragraph 1)

* '

(F45) *** 2.

(C27) fc* 3.

(E43)-*.**''

(A10)
(B21)
(C.26)

. (dm)

* 4.

5.

(C27) ** 6.

043) **

How does the repetition Of first consonants (above question) affect

you when you read the paragraph? (p. 2. paragraph 1)

The person .telling the story keeps talking about a "chill,,", or a physfca:

feeling of cold thiE comes over.ihim. What causes it each time he
_

mentions it? (2,3; 3,3; 4,1; 446; 16,2; 16,7; and 17,3)
V

When the stranger got off his horse, he did it in a certain way. Be

able to show to ''),04,r group members how he did it. What does this way

of "dismounting" show about Ais past? (3,7)

Why did-the strenger let the horse drink the water from the .trough

before he drank socie? (3,7)

What do the references to the petunias tell us'about the stranger?

(3,3; 4,!,1)

father has "on tries to get'the
until later on in

(E043))7de* 7. What do you suppose his mind" when .
he

(F5,3) w***' stranger to stay? (4,5; 5,1-3)- You may have to wait

the book to figure this one out.
,

.

(Al) * 8.

(A5) * 9.

(A13) 10,.

(B18) *
(239) .**

(B22) **A' 11.

(Al) 12.'

(C25) Ir.': 13

(A5) * 14.

What did Shane saythat.pleased the boy?" (5,7-8).

What did mother do that was "unpredictable?" (6,2) ,

What is the "pattern" of the supper talk? (6,5) Describe it in your

own words.

,

In what way does Bob descA Shanets-past?''To what does he comparel. 9.
(bottom 6-top_7) This question is really a Continuation of #10.

What was "no trick" for Shane? (7,1) 'Copy the words from the paragraph

that state what "That" means.

What is the difference between Fletchees t74.. of raising beef and

Starrett's way? (7,4-5)

What is the problem that Starrett is giving Fletcher? (bottoi 7-top 8)0

. 26

(Fig 7)



CmIplete-the following statements by choosing the one best answer for each-statement
from the four choices (a, b, c, or d), -

: (C27) ** '15. Joe Starrett learned that Shane was a good man .("special 'brand,"h

(E33) * L "straight grain clear through"),by using his (3,5)
(E41) ** a. logic
(F45) *** b. knowledge of farming

c. past experience with people
d. conversations with Shane

(C26) ** ',16. Marian liked Shane but,had some fears about him. (810. She was
(E36) ** using her

(E44r** a. knowledge of human beings
( (F45)*** b. woman's intuition

c. observation of Shane's physical appearance
d. all of the above

,(C27) **

'%
(F53) ***

(1320) *

(C27) **

ks

17. How did Marian (Mother) know that Shane must have come from
"Tennessee or some such place?" (9,3)

13. What made Marian "gZNIe?" (9,5) -

19. What meant "more?" (9,5)'

20. What made Marian "whisk" back to the stove? Why is whisked a good
(C23)'** word here? (9,5)



SHAM
'Fi*ure 9

IOG GUIDZ: Description in Shane)

',(AS) Activity I

Directions: With the other members of your Croup, locate in the first

twenty pages oft Shane all the places where a facial physical

reaction is noted, especially of mouth, lips", eye movement,'.,

lines in the-face:

(cut on this line)

Activity II

The following list should contain most of the physical (facial) reactions

you have found in'Chapters 1 & 2 of Shane. Use it to check your list.

(p. 4) "tiny wrinkles around his eyes"

(p. 4) eyes "still an steady"

(p. 4) "eyes boring her"

(p. 10) "looked pleadingly"
(p. 10) "lips tightened"

(1.3- 331

(p.

"crinkled her nose"
"softened the lean ridges of his face"

(p. 14) "glanced sideways"

(p. 15) "lips folding in tight line"

(p. 15) "eyes lost their sharp focus" "some deep pain in them"

(p. 17) "eyes following father with a strange wildness in them"

(p. 10) "father winced"
(p. 13) "blink' several times" :Zeyes were misty"

(P: 19) "eyes met over the top of the stump and held"

(p. 19) with a grim little smile pulling at his mouth"

(p. 20) ' "face was a deep pink" .

<E43) fore '.Iota in your group what the emotional cause or

'feeling was that brought about the above facial reaction's. Appoint

someone in yoUr group to -trite down the cause of each physical reaction.

(C24) .** What problem has brought .on ,the emotional cause of each'physical

reaction?

W.D.The above shoLO.d be cut on the line between activities and distributed in two

stages. 23
29 -

(Fig 9)



4.4_,ULU LU. .

(READING GUIDE: Character traits. Character cif Marian in Shane.

Directibns: From what we notice of a book character's actions-and words, we can

eventually form a picture of a real person, and we then can describe

that person by using certain,adjectives that refer to character "traits"

in that person.

The follo6ing adjectives are listed for you; they describe Marian. The

numbvs after each adjective are the page numbers where'we can-find 9e

action, conversation or statement§ by the teller of the story (Marian's

son, Chr at give us theadea for each trait in Narian's personality

or character.

In your aroup, after Woking up each ofthese adjectives in the,

Octionary, di cuss where each ofithesekideas is located and copy down

the words from the book that prove- that"each adjective is a fair. des-

cription of Ilarian. The first. one is done- foryou.. e

sa.(means "pretendinb"Shyness or bodestyfl);..
(p.. 9, paragraph. 5: '"Mother cave that in a girl I would haVe called

a giggle. 'If judget4pUmen,' she said,- 'that means moXe.'

And she whisked back to the stove.") . .

oli

nersdasive (pp. 10-11)

charmina (pp. 19-20) 1*

flattering (pp. 1419)

spiteful (p. 19; p. 20, paragraphs 5-7; p. 20, paragraph

wise,. nrudent (p. 73

loving; iful and loyal (p.

24'

\ 36.
. 10)



A

Figure 13

IDEAS FOR ADDITIONAL REASONING GUIDES

The following guestiOns,Will lead the teacher to additional ideas that.

;he can construqt into reasoningguides or reading guides for the novel Shane...

1. Why didn't Fletcher have any family? ,Do you think the author wants

us to,get some impression of him, contrasted with Joe Starrett, relative to

this fact? .

2. Would it be possible, still today, lo have a setting like this? Have

students projdct their present CH-UH .form of life style to this sort of out -

west situation. (ref. to #6 below)

3.. That about the mountains? Mies-Shane. draw strength from them?

"(possible biblical reference).

4. Why did Shane start the job' with the stump without being asked? Does

this action compare With his going it alone in the 'final fight? °

0

5. .Why did Joe ask Marion to get Shane to Stay, even though he knew

that Marion was the one,most aware of what they were doing to Shane by enlisting

his aid? Does this ggestion of ruthlessness on Joe's part,makehim similar to

Fletcher?

6. What was it in Marton's personality and character, stemming from het

experience and ,background, that prepared her_for being an effective'pioneet

wife? (ref. 12 above)

7. Why was Joe St rrett the natural leader of the hodesteadere 'How was

he different from the rest of them?

; 8. Notice the neutrality of the storekeepers and townsmen. Why did they

of necessity have to be uninvolved in the political disputebetween the home-

steaders and Fletcher?

9. When the tense situation;. of plot take place, the conversations be-

come characteristically'terse, presented rapidly. Exploring the depth of

, meaning and. subtleties in these places will profit the students in their know

ledge of character development.

10. What,,b came of Shafte.after he left the town?

. 25
)
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CLEVELANDfHEIGHTS,- UNIVERSITY HEIGHTS CITY SWOOL DISTRICT
Reading Program Within The 7th Grade English ,Classes

1973 - 74
STMDi GUIDE - SHANE Chapter
dark solitude
essential substance
far off and dnapproachable
more vibrant
a closed and guarded padt
Fry amusement
allegiance'

Regular Army issue,
ditching the field
I. An ad a ive tells about

adjective to describe the

4 NameO

subdued and quiet
blurted out
bantering tone
awkwardness"
meanest desk
some firm,forging
cartridge belt

'fiddle-footed.

J

.Pere,
t...7..._

a bantering tone
wanted desperately
st&t&nan
cowpuncher
tophand

indefinable fashion
'singleness of dedication:
holstered Cole

11 e

I
noun. From yOur. reading so far, t ink of three

4
.

. -

i

four. main characters.

Marian

Joe

Bob

Shane

II. ldatch up the words .that mean almost the same

Column I

4cowbor
holster
dedication
'aolitdde

blurted

unapproachable

t.

Column If

devotion
alone
cola to others
:cowpuncher

,

yelled,
leather case

III. Underline the nouna'and circle the acrectives.

t

rv.

dark solitude
a

wry amusement

Underline the verb and write the adverb.

holstered colp caftridge -belt

bantering tone- a closed and guarded past,

b.

She talked.continuelly.

The words 61urted out.

-7)
c.' Thecowpdncher ranted desperately to succeed,,
d. Cowboys walk awkwardly in11eather chaps.,

u.They sang vibrantly all evening.
e.

:f. Shane carefully explained to Bob about the movements

26

of usingla gun.

ft

1,0



CLEVELAND HEIGHTS - UNIVERSITY HEIGHTS PM SCHOOL:DISTRICT
Reading. Program Within The 7th Grad* English Classes

'1.913 - 74

STUDY GUIDE SHANE Chdpter 4 page 2 Per
r

V. Why, do you think Shane chose a particular chair at the table?

VI. How did the ranchers make up their minds about nano
4

VII. How would you have ma e up yoUrmind about Shane?

VIII. Father believed in respecting thb individual. He told Bob not to ask

Shane about his gun. What other time did Father respect Sban0.:

,h

27
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CLEMADL NZIGUTS-UMERSITY HBIGHTO CIT7 .CCUCCL rzsracT
Ueading Program Within The 7th Grade English Classes

1973-74

;JameID -- SWF, Chapter 5

had reckoned
first cuttidt of alfalfa
stowed away

.scowling
controlled breed*ng
-Was inherent-in him
hefted the old. gun

-vaulting
paddedbach

trecurrent 'trouble
Sioux reservation
would speculate.'

. conscious alertness
toyed with the hammer

tuakedaway unforgettably the first cutting edge

*

Per.

several sktly older" in=
coustantTihrewdimys-
rollicking fashion.
conjured .up
would wrangle over methods
railroad ;spur
looked gravely

of cold empty cylinder
skulking Indian

I. Words are changed by Prefixes an auffiimo, The word affix moans either

prey :c orsuffiXor both. It is a word part attached or'fixed-to a'reot

word to build a new word. Fill.intke Uiarihs with the Correct root or affix.

Word'

rechoned

unforgettable

recount

alertness

controlled

,
A`toot 2refiX Suffix

reckon d

II. To demonstrate the variety of information' which can be
.

dictionary, find these answers;

a. What is the aynonyn for scowling?

found in your

b. tfldch syllable gets the primary accent' in ...unforgettable?

. Nark both the, ;primary and secondary.' accent.

c. Hoy many syllables arc there in alfalfa?

Z. HOU many teanings'does hefty have? Mat and they?

C. :IOW VDU ou pronounce wrangle? Why is this a more.

interesting way of speaking than using "argue'!?."

f. Write the way Sioux is Pronounced. What tioes

the name mean?

g. What is the antonym of -empty.



Tun. 9u7= .. SHAM Chapter 5, past 2 flame - Far.

III.Mords are chcaged,bY theirprefinas and' suffixes. nraw lines to the

mem:Inge of the boNedaffixes.

fashionable- adj. like, in that manner

---A.......fashioriably adv. again

faohionableness n. fulltof

refashion atate of quality of

unfaahionable adj.: not

IV. The author uses colorful horde to give a more meaningful picture: to the

reader, Uou did he expreaa the following?

Page 39: The ditching Father thought would take him moat of the suomer.

:age 3 : The alfalfa.uas otored away.

.?age 3 . Up would have enough animal food.

V.41hat happens when Fletcher goea nuay on a' 41ng businesa:trip?

VI. On page 40 ftnd some doacriptiva uorda uhicb: ahoy that nhane'was a fine

'horseman.

';:rwdd,thres moi.b 'adjectives to tell hou you feelsabout Shane.

. . .

VII.J7romuhst you'knou-of'Sfiane, what doe::: ha.Uant nob to ka,ou about via?

'

:Inge 44:', I1hy is this very important to him?

,

VIII. Co far is the story, hot? has Shane's conscious alettness-1.?een sfievn in .his

Nwm11111,rje

.
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STUDY GUIDE SHANE

guaranteed
disappointed
stage and freighting
arguing amiably
stray drummers

I. Fill in the bihnks

...00 young men

(oi)

Chapter 6 Name.

sufferance'.
..veer
brace
prevailing
annOance

to make a word.

covered with oil

a seafood(oy) r

(oi) loUd

Per.

wa.. so oor

a 10 111M

querulous
mule-skinner
deliberately
realm of prestige.

involuntarily

(oy) 'wooden &wk.'

(00

(oy)

c e be glad

a nuisance
MINIM

d (oi) nt

your hopes are gone

II. Use the dictionav) to .find at least two meanings for the fol/owing under-
lined words. Circle the meaning asused in Shane.

Page 46 He ,rented rooms td stray ()rummers;

Page 51 brace, myself. :

III. (Use the following words to complete the Sentences below.

arguing,amiably sufferance

. etage and freight querulous wife

1. The.neighboring farmers weie

deliberately .

, .

real& of prestige

2. Pletcher b4ipved that this valley,was his

3. One farmer refused to discuss Shane with hit;

/II

...

A. Ernie Wright went dawit to the to, get a trunk.

5,, Being'farmers in the valley made ui:feel,that Fletcher allowed us to

exiseby his r

IV.

6. Morgan -

k.

making fun of them.

started putting down the farmers by

Whit did the cowboys do ,as' soon as Shane.and-Bob

Page 50 7

Para. 5

started for town?

30
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STUDY GUIDE -- SHANE Chapter 6, page 2 Name Pet.'

V. Give two reasons why Shane didn't want to fight Chris this time although

Chris had a fight in mind.'

k

VI. Why do you think Chris' companion left town when he saw-Shane?

't

V/I. Grafton and Ernie predict

rage 54
.Para. 6

cJ

Fr
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proportion
shrewd
irritated
sprawling figute
formal

.

priied to rowel

ZILE Chapter 7'

insolent interest
alert

."turn

rear
covey of men
impartial

Per

slewing around
circular
sarcasm
solfmsuffierent
conscious
constrained

I. .Arrange each group of letters to make a word that fits the definition in

which one or two vowels are followed_by r.

*

2.

tee' :"

t000prprn-k,..

prepared for action

size or amount

3. rtdeittia to annoy or stir to anger

4. untr rotate
0.11.011f .011111*

5. talrautipi not biased but fai

6. erups a small bag orease to hold money

7. cerrauil. round
.0111111Im 1111.0

8. mfraol correct custom, evening dress

9.. csispra, -harsh or bitter words

10: trypal not wholly

II. Circle the letters thatmake.one sound.

shrewd primed

sprawling slewing
--

.

t

III. Underline the group of words that mean almost

covey of men de houseful of people, birdmen,

self-sufficient feeling' -7, feeling adequat9,

conscious

Covey

the tame thing.

, group of men

feeling full, feeliiag kind

shrewd -- a small animal, sharp and quick, bad joke

a rowel, Hist coat of paint, a trowel, horseman's spur

)slewing around
I

to swing around, in a swamp, ,detective working
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STUDY.GUIDE mil Chapter 7, page 2 Name Ter.

rt. What is Fletcher doing to the valley ?,

ann k******1 oftam 41. ill in immm.

V. How did Ernie Wright and Henry Shipsteadcause Shane to settle the fight?
,

11.

VI. Explain the last paragraph of Chapter 7. Marian has something important

to say to Joe.

...M1.1111M111
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