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. TOGETHER WITH SHANE ON THE WIDE RANGE OF READING ABILITIES? S
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‘"You want me to teach reading? I've neyer had a course ..

hd - ‘
e - R . , . i

Cin g ,4

.

The equally predictable re ponse of the reading super-
’visor ‘making the subbestion 1S to organize an in-gservice
Vcourse at each,of the Juni r high schools in the district.

_ Most English teachefs participated faithfully for 18

. : 4
, ' clock hours and learngd how werd analysig, comprehension,
study skills and ap.reciatlon are developed in the elementary

school. Basic pr.nciples of remedial reLding were covered,

,ff as were strate es for incorporating negded skills teaching : .
- linto’the veh cles-or the English curricélum. o i
R . Did tiis solve the problem? Not qaite. The can&id b
' © readctio of' the\more outspoken EnglisA teachers was that N o
g it was ‘& good course but they still dién't feel confident‘ i ot

that they could effectively present skills instruction to

.gr ups"of 25 to 30 teen-agers with varying reading nequ.

" ’f{ ‘
" / : s - ‘
/ ) -y . .
T ‘ ) - 3 : fj{"‘- ’ | . '
// i FIN e N «if’,i ‘; . . L e |




Lo ' o S ' p. 3 . ENGLISH TEACHER
o : o & READING SPECIALIST

. BN .

" "How about some help?" & .few asked. Could the
school's reading.specialist'give more direct asSistance,
right in the classroom? o - “ .

4

o .Planning the Cooperative Effort

.
v‘l’

. : Thus began a“vital change in the role of the junior
- high reading specialist: - from diaénoatician and small-
N | group therapit to cobpersting team teacher. "
The director of education, the reading snpervisor,
anq the junior‘high reading'specialistsxtook the feedback
- from the English teachers ané sat down ‘to brainstorm.
They went -back to the English teachers with a plan
for the English teacher and the reading expert to work .
side -by-side over a ten-week period to: | 'f<attack
. the growing problem of underdeveloped.reading skills.,
Seventh-grade - the beginning of the junior high
-~ * experience - was selected as the target for two main
reasons, First, it was feit that the transition to a
content-oriented junior high program tends to  awaken
. .students to the cruciality of reading skiils (ié ‘ Thed

d projeci}kould thus have an added plus, in motivation. .

Second," the seventh. grade teachers were in a position

to capitalize on the diagnosis and therapy carried onf
by the elementary reading specialists and classroom
teachers who had worked with the neediest children in‘

grade six. - . ’ 4

. e . B ’ ' . A
A | ™ | - ' -
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As to the vehicle, the logical unit in the seventh

grade course of study. i;to which to weave' the skills :.i;. ‘ o

‘instruction was Shane. The skillfully crafted, high-action
waestern by Jaoh scheefer had been made into an Alan Ladd-

movi\\ many students hsd seen a TV re-run or heard about it. . tf

With boys constituting about 80% of the severely disabled ' o
readers, the thought was that Shane's special appeal- to boys

ve the program an added chance for success. S

w

.grade diffi ult& level. Much of the conversdtion, hwwever,

rated below sé enth grade. The planners felt that class
’ : /

| preparation could\nyercome much of the voéabulary'difriculty/

L ahd that ignwas worthwhile to devise gpocial teachTWé - s
strategies for the harder psssages aﬁd concepts in order to .
get the built-in motivation of the red blooded story line.

During the summer, two readipg speciali its worked out a

Y. series of mini-units baged on Shane which could be used by

hetarogeneous seventh grade groups (2). Chief inspiration

~ for methodology was Teaching Reading in the Content Areas,f.

v ng,
by Harold Herber (3) \# " \ Yo

Emphasis was placed on difrerentiated study guides and AT
cooperative learning. The resulti%gm"how-to" guide for S | 7(
‘ teachers suggested designing instructlon that would cater to
individual needs but-that cou d be woven into the fabric of

a central unit. At times there would be "task forces" con-

ERIC _taining representatives of fast, average and slow strata -”

w ' ) ? . —
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READING speciatist

o _ ‘ . DR _
for‘maximum student-to-student aid. At ther times the
strategy might call for grouping by common kill needs

such as syllabication or identification—or usé(\l Latin

/ .. .
(! . L e

and Greek roots- ().

Lxecuting the Plan

P \
Implementation began in fall of l973. In most éhses

the seventh grade hnglish teacher welcomed the help or\tho

reading specialist and the two worked out the mechanics‘
the sharing of the responsibility for the daily lessonsj’

A few hesitaknt hnglish teachers asked the reading:
spacialist to ako over all the initial presentations. | At
the other‘extrdmo¢ were two veteran teachers concerned |
about possible infringement of their classroombautono/y.
One teacher was openly mistrgstful of the arrangement.

He thought information bearing on his competence might
pass upward through the reading specialist.

As the work progressed, gradual progress was made on
the prob&ems of the staff. A beginning teacher, slightly
shy, took on an increasing share of the load of teLhnical
skills instruction. To varying degrees the teach ra who '
had been reluctant to share authority were softenad by the
earnesﬁhess of the reading specialists. The man7whousaw ;
the reading teacher as a potential evgluator wai reassured: -
that this was not the case, that his only boss was the
principal and that the principal had nok interest in

second-hand information about teaching aptitu Q, but a , ' , o
P - SO ; ‘ L

_high’interest in reading improvement. .,

ENGLISH TEACHER &
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The most rewarding de#elopment -for the reading specialists

came aftbr the piloting period had ended and the English teachers
g -
‘were. back on their own. Each reading teacher reported that at e Y

least Lns of the cooperating English teachers came to’ her at

G . ,

some time aftar the origina} ten weeks to ask his former partner's

‘opinion of a study guide that he had himself designed fora = .. .

subsequent unit in the curriculum, The, teaching of’reading had
1ndeed rubbed offx B . - o o '_ . .

. ' (In one of the schools, in fact, the following year saw the S

Lnglish teachers ask for heip in constructing guides féf‘other

. novelg in the course of studygk They pooled their collectionsu of
zsample guides in a central file.( . e .
5 ‘ 4 . , “- ] QW . K
kvaluation ‘

Participating English teachers filled out an anonymous’
questionnaire soliciting franﬁ'reactions to the project and
suggestions for~improvement. .The overQall tonetof}the replies
reflected a.desire that the program éegrepeated." The English

’H_\‘ ‘teachers generally felt that they could learn.and'accOmplish

still more by going through the process again. . J .\\
The most frequent criticism applied to the intensity ‘with Q%
which some. skills had been presented. There was an overabundanL ' '

of material in the gude for teaohing certain phonetic and struc-,_y
. tural skiils. For some students it wasean "over(s)kill" attack
"on theirnueaknesses and the instructions needed to be modified.

Suggestions of this kind were built into the revised guide for )

’ - cooperating English teachers which the specialists prepared for. -
Qo . , . ‘ . . , . . . . . . RIS
ERIC ~ the school year 1974=75. - . [ . ey .

. . . . P , v M R . _
oY . . - ; B e -
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Student Hesponse

“+he students in rorticivating classes took a diagnostic

reuding test in Centember and un alternute form ot the sﬁﬁe
. o ‘ t. *

“test in hay. lndividual anslysces were piven in cases where
) R

therw was . need for more diasnostic information than could

R
be su nlied by the roun test. : ' e
; ; , A S,

Fany students resvonded well; some stubborn cises mader

S

disa .ointing, prorress.  vlerrest gains were made by students,
who were taiken nder the wing of the recding specialist as

. he/che rcounce conventional theravy schedule after the opening

ten weelis of Yho new »ilot program. . |
- (
The messo: ¢ seemea Lo be that the combination of the on-

///' ' roing e forts of the inglish teacher vplus small-group secsions

vith « reading soecizlict,, both directed ot meeting; specific

' reading needs, offered the seventh grade student with a serious
readin. nroblem his best chance to improve.

conclucion A o -

- . ) : . AN .‘
enplish te chers who heve worked cooperatively with
\ i - . : ] \
speciclists in o pro.r-m to meet reading needs add vital . \
lev: rage to the btask of combatting re-ding disability.

. : ' . . N N
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' Outline cf Walter Beyer S F - .
Presentatlon 1,10 30 sesslon, Thursday, May 13, 1976

" "Can the Reading Sneclallst and Engllsh Teacher Rlde
as Partners on Shane %0 Shoot out Reading D1ff1cu1t1es°"

I. Dlagnostlc Testlng‘W1th Engllsh Teacher 1dent1fy1ng and
S ~ prescribing for individual needs.

- 4 ‘ - Stanford Diagnostic ‘Reading. Test Le@el II AEerms W —
: : 1_ X (pretestlng and post—testlng)

IT. Us1ng Jack Schaeffer s Shane as an examnle “to Help teachers
learfi techniques of teaching the. f01low1ng reading skills
S . along with the study of a novel w1th the whole class. .
g - - A, Vocabulary- |
L . B. Word Attack ‘ .
. . C. Lewels of Comprehenslon . L :

I« theI‘al s TN
2. Interpretive

. 5. 4pplied
—\L) " D. Grovp dlscusslon of thematlc concepts "oy -
E. ertlng act1v1t1es

"1II. G1v1ng examples of:-
? - A. Readability Tests™
B. Instructional Frameworks
1. Plot sequence
- 2. Character development o ,
. 3. Concept overview . ¢ =
C. Reading Guides . S
. Reasoning Guides:
. Chapter-by-Chapter Study Guldes "
(vocabulary, word attack, group discussion questlnns,v
g . reinforcing grammar, dictionary study, pronunciation,
wordbuilding-- all w1th1n and 1ntégrated with a
literature unit

e N w)

\

IV. Reinforcing specific skllls. skills day, one day a week, —~
. with speclflc reading activities prescribed for each
student's particular needs

' Materials:

RFU, SRA,. literal comnrehens1on

Uslng the Context, Barnell-Loft, 1nferent1al
comprehenS1on, relating skills ~

Pictocabulary, Dexter-Westbrook .

Phonics We Use, Lyons and Carnahan

" Homemade Skill Kits, with zeroxed activity sheets
for each Sklll

7

Responsé‘ by ‘teachers mixzed.

lﬁoutcomes iy
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) Beyer, Cleve. £s. ;

- B B .

VOCABULARY ERETEACHING; Chapter-by—-chgpter.:‘, Shane - .o

The follow1ng isva llst of vocabulary—word attack conceﬁts‘
that are relnforced in the chapter vocabulary'preteachlng study
guldes. R ‘ . . .

P

)

Vho
Context clues ' S
Jonnotation- multlple meanin gs - : - C
Alphabetizing - ) t
‘Parts of.Speech | o , : :
Roots, Affixes ' S
Synonyms = -~ '
Dictionary Use
Descriptive words

- Vowel digraphs: oi, _1 : .
Vowel-r . " LT e

. Blends

. .Roots

: Syllables-vowel sounds

.oynonyms \h'

‘Syllables- divisi

o

..

OW: ® O VFEW N

. Context clues
11 @ {folorful langusge~ idioms
vowel-r (ar, are,:air) o
Homonyms : T v /
Connotations fi . ' ' ’ :
Parts of Speech = . s o v I
Suffixes - . - ' X
12 Long and short vowels - o T St
Suffixes : _ : _ Low

S lable division ' ' : . , o

13 Syncnyms o _ | CE
Context clues o '
Roots. , K A .
Pronoun reference ' : ‘

14 Syllables ! . R S

il Endings ; Y ‘ B . A Qﬁ‘t
. Homonyms- context clues - . SRS R
: Descriptive Words in {Context v S ST

"15 . Archaic word whence-/used in context St .
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. back and forth by a bunch of , n . "1'11 tale it'in,ﬂ.he said.

4

_chosen ‘a bool¢ that is too hatd for the class ‘ » ST

tnto che valley from the open plain beyond. -
: o Lo . that clear Wyomiag air 1 could sea him pfgi:§§¥¥g}f

S s he.vas still several miledvetfay. There seemed nothing

. . about him, -just another stray horseman riding up the

: s toward the cluster of frome buildings that was our
, C T . Then I sau a peir of cowhands, loping pasc ' ,
stop and scgre after him with' a curious __. ‘ .

‘hesitated , AJ%J ., studyin$ the ch01ce, and moved again sCeadily on our

ready." : ' N

‘fathar : ‘ hlS txapuu. b1 said I1'11 teke it in.’

e

"retcst of iE NA‘L\"M Q-E}[M

. . Deadability Level - CL&VE&M"Q MQ{-L\‘-E
. e v ' B : O [ .
Tirections; _l;: " .
Thiﬁ'gé net s0 much a Cesc of, your reading ability as it is a test of the
book's ability to be read by you. In othdr vorda, wve wvould like’ tos see, if ue have ' o

_ Use any words you can think of to f£ill im cha blﬂdLu in the matarial below

" quoted from the book. | ; . . ,
- . I \'
He rode into ‘our valley in the summer of '69.. I was a %id Y R
barely topping the bdckbohrd ’ father's old chuck-wagon. I vas
: on the upper _ ) of our small corral, soaking in the lcce aftornoon
. : .when T sav him far down the. road vhere . unung

¢ ‘
csme steadily on, SCraiaht through the town without
, until he. reached the fork a half-mile below
. One branchyturned left across the river ford :
on %o Luke Fletcher's big spread The” other bore b ~_ along the right
bank vhere we homeg%guders had pegged in a row up the valley. He

v

slactenln"

7 : . '
° EE-) . . ’ P

»
~

- o As he came near, what impressed me was ‘ : clothes.

II
.

Then one afternoor, when we were stowing avayqthe g and lasc'
cutting of hay, one fork of the =~ " “tongs we were using to haul it
up to __ ' loft broe loose. "Have td get it welded in-
' " father said in disgust znd began to hitch up '
team. - : v

S ,ane stared over the river where a co‘boy riding lazily

Father looked at Shane_ - : he looked across the way and he
grinned. "Allyright. It's as good 2 time zs any." He ___*down the -
final buckle and started for, che\house. e a mlnute and I' 11 be s

¢
E]

"Take it . - , Joe." Shane's voice was oentle, but. x+¢stopped

cr. : -
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- . ; IR o ' ! ' L L e
Pretest of SHANE , Readability Level (continued) Ulff5§34£54a o ;

Y v ' . . E . ' ! ) » . . ) )
R Father kN to face him. "Damn it all, man. Do you
e .__1'd let you go zlone? Suppose they-~" He bit—
on his own words. He uviped a hand slowly his nd he said
_what I had never ' him say to any man, "I'm sor¥y}V he said.
n should have known better." He stood there silent tching
Shane gathered up the reins and jumped to the vagon seat.
. . . 11X
I sat on the step below father and mother, them, and their
. . legs on each side of me . it seem better. I felt father's hand on
my . ' L '
.o "Thiu is kind of tough on you, Bob." He talk to me bccauae "
- T was only a kid. vag really talking to himsolf, w
. %
- "I cnn't sec the finish. Dut X dnn‘zcc this. Wilsen
down and _ " be an end to it. Fletcher’ll be done. The
S .} uill gee to that. I can't beat Wilson on
draw. But there's strength cucugh in chis clumsy body aine to
“-lLieep mo on my feet ti1l I him, teo." lother stirred and was
# gtill, and his . vent on. “Thingo could be worge. - It helps-a

to know that if anything happens to him, his
will be in botter hends than his om,"

There c sharp sound behind us on the porch. Shane
' risen so swiftly that his chair had knocked against
wall, ,His hands were clenched tightly and his armsg
quivering. His face was pale with the effort shaking
+ He uas desperate with an inner torment, his eyes
by thoughts that he could not escape, and the maxks wvere
obvious on him and he.did not care. He strode to the steps, down past us and
around the corner of the house. ’ '

. . . &

Sl . - - . 10 b
¥ .

L, . I guess- that is all there is to tell ' foldgqin town and
the kids at school liked . . 11k ebout Shane, to spin tales and. .
speculate about: ) . I never dids Those nights at Grafton's became

. legends . , the valley and countless details were added as they
L »__ and spread just eas the tof,. too, Brew and
.up the river banks. But I never oothened no. P ~ . how strange the
tales became in the’constant retelling. ' _7_ belonged to me, to-
‘father a1d mother and me, | * _ nothing cbuld ever spoi& that. -
- For mother mas rlght . 'was there. He was there in our
place and __ __usi “Whenever I needed hin, hé vas there. I , =
) close my eyes and he would be with me’ , I

, “would see hlm plain and hear again that - o “’vdice.

v I would.thlnL of h1m in each of the o - that ravealed him to -
me. I would think ' ' him most vxvidly in tﬁat451ngle flashing
instaf® whén . | , - whirled to shoot Flefcher on the balcony at

‘Gt fton's ' _ . . 1 would see again -the power and grace of .
- : ~ coordincte force beautiful beyond co*prehen51on.t I would see
. the’ » _ and thé veapon “eddec in the one indivisible ceadliness.

I vould see. the men and the tool; a good man and a good tool, d01ng what had to be
‘done.,

- v ) . . ) . e .
. B ‘ ¥ o d * ]
- .
. . o« t ‘
v
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INSTRUCTIONAL FRAMEWORK of tfie Plot Seqﬁénce’bf Shane .

Chi 1

€

p- 4

{petunia’ in* ] "
hatband

E XY

———

~

TV

T

]

v

L~

Ch. 1

"straight .grain,
clear- through"

"1-9

v—

ey

“Che 1 6-7} 1l.

"fEncedéin? past

‘pasture

Ch. 2

‘919 |

. the new cultivator

i T

Ch'3 .‘

s tump

Rémoving the ..

1929

NNt 2

i A .

Ch. &

2939

"] 1ike fenced-in . 'b. ~

"shaped in scme

firm forgin
for othe% tﬁlngs"

Ch. 5 39-45
Cowpunchlng

\': ~

. 5

-‘l . ‘_,f";

41-45 " e oo

Gun;"pléy" .

A4

f

ICh, 6

45-47
The
contract

—_—

_—

Ch 6 46- 47

The homestead-
ers ranks,.

H t

7

- Ch. 6 45-55 Y
. i |‘:
‘Taking 51des '

Ch..6 51 !'

and picking a
fight

- Two bottles of

)
56 '62

v

"Ch. 7

soda. pop S
¥

lch. 8 63466

b

A voman'g power
of persuasian

J
-17 -
(Fig 2) .

2.
Cherry pop. i1
|

Ch-
p 51

Hay tongs tg
the black- ::

Smith _

|
i
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Figure 2, 'g' ' ’ fw v ' “ f
‘ IhSTRUCTIONAL FRAMEWORK of the Plot Sagu%nce . Shane, cont. L
- ‘ ;
o | .. ?—76' Y
' ‘s I‘ T
; . .-{ Morgan's Eal ; ’ S L
. e o e ,‘:’w o . L ;vi
' Sh. 10 75 80 i | ) L e
) Quiet victory ) j ' ;
: / , ride home ' ) oy
Yy . } , v, R
Ch. 11 p- 86 Ch. 11 . 81-93 ~| ¢ch. 11 p..81 '
The "business ' A The first.home~ : o Rifle loaded and
agent" '’ : ‘ . steader dies * . e ready I P
- . ' — o E L
\ Ch. 12 | 93-98 , - - ]
) Starrett‘and Shane . o .
- : C reguse tp change . S R A
v ' S
[ . 'ﬂ . ‘ . ‘—,_ ,L|" '
Ch. 13 9&-104 ' ~ |'ch. 13" p. 101 '
"seemiqg if‘n was ’ | Szane puts;on'his
again steelr (102) . o gun.
' .- Ch. 14 104-114 .
' The final-battle - R A
B * . [
—— Y. - | R S iL_ -
Ch. 15 'p. 117 [ | en. 15~ 114-117 "Ch. 15 p. 115
g The.fence'post staya‘ Shane is gone buc et .
’ . L " here to stdy. i . - Anéther soda pop
(117) coo T
e L S | ,
‘ Ch. ‘16  118+119 B o
. "grow straight inside : e P .
M - as a man should" (118) St
.17 ) r~ '. et
A - 18 - '
: S . (Fig 2 éont )
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:.H_&. . . T INSTRUCTIONAL mm.»mmxowm. SHANE'S mamcnnﬁm 'WITH mHm PAST . - m.H,ncnm 3
— Eunwcmw ) ) . , _ . . . . . s :
wwagawnynww m.mcsv . i . .
“u”wbi{h. = o — . - -
i‘(h’..l.l,v»l —_——a *
| T 2\22_21
~  TFletc mn.m . ) ' L .
) noznnmn..nﬂ, ) ’ L : ) : .xv. o 3, , .
. Meeting avn/: o _ , e . o e, it -
:oawmnwmmwnm/ ,Shane "backs down." : b . o R , ,
S . . . B . o
Chris picks mvm.wn\a> Shane admits his worry' to Marion. . . )
Mocking: ..vwmm and sodapop" Shane tries to justify beating Chris.. . ’ N

m\ . . - . .-

\

.

Shane heats Cliris
J. Shane admits: that mcnmvmrnmnm are acﬂmmﬂmﬂm.
Shane is "hurt® that Bob and %mnwoa had swnnwmmwm , . .

Marion asks Sliane to m‘nu% and he mnnwm,nm
) mvmrn with ZOﬂmmu.

Morgan's fall (III) , .. h8 . bonks
fw ‘Shane advises homesteaders of Fletcher's plens. Shar® battles “that old desperation." ) ~. o
W . ) \ﬂ Shane looks at the mountains; o .. o
ﬁ Joe has second thoughts about asking w&ﬁg@aﬁo he v. he was desperate with an . '
| but Bob and Marion talk him out of ¥&. (IV) d inner torment, his.eyes tortured , ’
, by thoughts that he could not .
) . . escape," (p. 100) A E
~ Shane .nrm:wmm_wm Vilson to a fisgtfight. (V) o ’ ' . ) -
Shane states his '"no better reason" to stay and help. ’ i
. “"and the marks were obvious on him and he did not care." (p.\100) .
) - . . . . "A good place to be a ' . )
. Ywas himself in the final effect of his being." (101) boy and grow straight o
: : . inside as a man should." (106)
- Shane wnonwm Joe out. (VI) . | . ) )
NI. O m \Z va. , . . N . . 'great sadness" (110) .
] ) - Shane wu,:m Wilson and E.wnnrwn. A.Hmm n\ . . t.
| .N o - | , S MAIN -\ "I've tried,.. : :
- /..\ o _ ’ . " CLIMAX) and H.Vm\\mmw\.:&:uv 7 e
* SUBCLIMAXES: I-V1 S . ’ C T - . . L
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- (Figure 5, INSTRUCTIONAL FRAMEWORK, Land X
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. in vmﬂnu. . all together
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"peggéd our claim" llomestead Act, 1862 "big spread"
(male adult, citizen, . .
160-acre plot, free if he

worked it five years) o \ _ oo
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Starrett -- homesteaderss _ .......... e trereettere e VIT w0 et eees Fletcher
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SHANE A R
Co o Figure 6 | |
(READING GUIDE to accompany instructional frameporle "Lend ")

(A3)’ “ Who are the homesteaders?
Directions: List the names of the homestecaders below and find the place

. in the book that describes each. Notp the page number and
paragraph opposite each name. .

Who are on Flgtgher's side?

”
- ® Lirections: List the nemes of those who are fon Fletcher's side and find
the place in the book that descyibes cach. llote the page
and paragraph number opposite epch name. , .
1.
.
: Lot ‘2'
- [
i N -
3. . > '
4. ‘

-

{ . ’ 5
(B18) * More Directions: After your group has foynd the above information, decide
, among you vhich.character eafh of you will choose and write
" a short paragraph of description in your own words for that
character. Decide which character you want so no two group
members have the same charadter. Turn.in the finished
paragraph tomorrow. 1

o . o rig 8 |
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. ' Pigure 7 S
L (RBADING GUIDE- Cirected Reading for Detail Chaptero 1& 2 of Shane) —_

. * "

\
o

Directions. rirst try to ansver as many of the followi questions for yourself on
- .+ your.owm paper. in short ansvers. Then .after you hgve looled them all -
» - - - over: and tried your best, .finish the rest with the other members in
’ . your group. Page and paragraph numbers’ age after each question tq help
o you find the place in your book. Don't worry about the funny numbers
xs - and letters and asterisks to the left of each question. They are for
_your teacher's use. . ‘ :

[ . . . +
H .

©(Al, Al6) 1. In the last sentence on the first page, which finishes on top of page-
% " two, and going into the first paragraph on page two, many fitst
consonants are repeated in words close to each other. Find the four
~combinations of them and list them. (p. paragraph 4 -p. 2,
paragraph 1) - . oo
L+ (P45) ik 2, How does the repetition of first consonants (above question) affect
o you when you vead’ the paragraph? (p. 2. paragraph 1) ~ R
i Co

(C27$ e 3. The person telling the story keeps taILing ‘about a "chill," or a physica}~
(E43) Tevk”  feeling of cold that comes overfhim. What causes it gach time he
: =,mentions ite? (2 3;-3,3; 4,1; 4,65 16,2; 16 7, and 17,3) ’

'

(A10) * - 4. Hhen the stranger got off his horse, he did it in a gertain way. ,Be ¢'~‘:'@%ti
(B21) * able to show to’&q%, group members how he-did it. What does this way A v
(:C26) % } of "dismounting" show about his past? (3, 7) . S

. (C28) ** 5, Why did the stranger let the horse drink the water from the trou°h R
- before he drank some? (3, 7) ' '

P

'(0275 **"6.»What do the references to the petunias tell us‘about the stranger? :
(E43) dokk (3,33 ﬁ,i) . . ,

(BE43) setee 7. What do you suppose father has "on his mind" when he tries to get the
(F53)g?ﬂ*, " stranger to stay? (4,5; 5,1-3)  You may have to wait until 1ater on in
- 5 the book to figure this one out. :

- (Al) * 8. Vhat did Shane say that pleased the boy? (5,7- 8)
(A5) % 9. What did mother do that was "unpredictable?" (6 2)

(A13).* 10. What is the "pattern" of the supper talL’ (6, 5) Descrxbe it in your
“ (B18) * own uords. . '
- (B39) e , - . T . eﬁ R \
{- (BZZ) ** 11, In vhat way does Bob descri!! Shane's past?” To what does he compare it?
R (bottom 6- top 7) This question is really a dbntinuation of #10. ‘

':(Al) *_.12. What vyas "no tricL" for Shane7 (7 1) Copy the words from the paragraph
that state what "That" means._ \ - N o

- ’

(CZS)'*% 13. What is the difference between rletcher 5 way‘of rais;ng beef and 55‘
: Star rett! s way’ (7 4= 5) ; . : o N

(AS) = 1l4. Uhat is the problem that Starrett 1s ziving rletchei? (bottom 7-top 8)

- . - .. ) - ' "‘ . ’ ) e ) . . . o ‘\

) v ’.-". "2:6 ’ b
e e T
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Cbmplete the following statements by choosxng the one best ansver for each statement A" fﬁf
from the four choices (a, b, ¢, or d). : :

- (C27) =+ 15,
(E38) % 3,
(E41) =
(T45) e

-(cgs)'h* " 16,
(E3G) **
(E4L)resei

C (F45) ik

. »
\

[(C27) * 17,
N

(F53) #ve 18,
(820). * 19,

(Cc27) =+  20.

. (Cza) T

‘a. logic.

.c. observation of Shane's physicaf appearance * - | ' o '; a
- d. a11 of the above . . R fﬁfj

Joe Starrett learned that Shane was a good man ("special brand e
"straight grain clear through“) by using his (8 5)

b. knowledge of farning , . . L
c. past experience with people : - L
d. conversations with Shane .

Harian liked Shane but. had some fears about him. (8 8). She was
using her R
a. Lnowledge of human beings s

b. woman's intuition

How did Harﬁan (Mother) know that Shane must have come from
"Tennessee or some such place?" (9,3)

What made Maiian "giazle?" (9,5))

What meant "more?" (9,5) ‘ T , : . o .o ‘ : f;f
Vhat made Marian "whisk" back to the stove? Why is vhisked a good‘_‘
word here? (9 5) . ' PR O o
1 " 1
N [ A
A\ ) ..
Y - -~
i _ 2
v ¥ /
%y s .

22




- -

N

(E43)

(C24) =

1.5, .The bove uhOUld be cut on the line betwéden zctivities

i",u..c

ADING GUILI: Lescrip

Activity I

Directlons- Uith the other members

tuenty pzges of Chane all the pluces vhere a facial phy51ca1
* reaction is noted, especiully of mouth lips, eye movement,:

lines in the face,

-, w

_ Activity II

tion in Shane)

of your group,

«

’

1ocgte in the first

‘-----1~----J---4----?-?---(cut on this line)=------ ne———- ———wememe—- -----%---{

.

foilowing list should.céhtain most of the'physical (facial) reactions

.The
you have found in-Chapters 1 & 2 of Shane. Use it to check your list.
(p. &) "tiny wtinkles around his eyes" ‘ :
(p. &) eyes ''still an steady™ _ o .-
(p. &) "eyes boring her* N L P
(p. 10) = "~ "Iooked pleadingly" ' L F
(p. 10) Ylips tightened" . o, ~ S _
(P-'iig "crlnkled her nose" Co ' o : .o
(p. "goftened the lean rigdges of hls face" o .
(p. 1&) "elanced oldEVGyS o .
(p. 13) - 'llps folding in Ll“ht line® : o ) e
(p. 19) eJe, lost their shzrp focus® '"some deep pain inm then"
(p. 17 Feyes following father u1t& -a Stranﬂe wildness in then"
(p. 10) “father winced" . v v "
(p. 10) “blink several times” ae)cu wvere misty" . _
- (p, 19) ”eyes met over the top of the stump and held"
(p. 19) "with a grio little smile pu1111o at hl¢ mouth”
(p. 20) * “"face was a deep plnL .

[N

'

dore directions: tlow discuss in your group vhat Lae emotional cause or
*feeling vas that brought about the above facial i reactions. Appoint
someone in your group to V“lte dovn the cause of gach ohyolcal reaction.

What problem has bxouWht .on the emot;onhl cause of each nhysical
rcaction?

stages.

~

3

and distributad in two

L 29 -
-(Fig 9)
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- (RCADIUG GUIDE: Character traits. Character Sf Marian in Shane.)

R Y ’ A

Directions: From what we notice of a book eharactcr's,ccgions«and irords, ue can

eventuzlly form a picture of a real person, and ve then can describe

X ] i " .
that person by using certain.adjectives that refer to character Ytraits"

in that person. : ‘ K

The follotring adjectives are listed for you; they describe Marian. The
numbgrs after each adjective are the page numbers vhere we can find ‘the -
action, coaversation or statements by the teller of the story (Marian's *
. son, Chr that give us the-idea for each trait in Mariaa's personality
* _« or character, T L C : ‘ o

‘;"7;n your group,[after ldoking up each of \these adjectives in the ,

“

dictionary, dipcuss vhere cach of, theseyideas is located and copy dowm
the words from the book that prove that'each adjective is a fair des-

cription of Marian., The first. one is dome- £6r. you. - . 'ni
coy (means "pretendiﬁﬁ”ﬁhyness or ﬁ¢descy")a., .1 R : S
) ‘(p. 9, paragraph 5: *Mother gave vhat in a airl T would have called
. e " agiggle. 'If I'm any judge™of ‘men,' she said, 'that means mote.'
' . ~ And she vhisked back to the stove.") . = - S
persuasive (pp. 10-11) . v - * S ‘
. e N ' B
charming (pp. 19-20) S : o S
- . ’ ,“‘ ) . A LN '7. V s o T .
“ flattering (pp. 119°19) o "
: * ” {
) snitefulu(p. 19; p. 20, paragraphs 5-7; p. 20, paragraph 3)
¥ \ . '. .. /, . . " . v‘ o "
vise,12:udent (p. 73) ‘ . L _ S . .%9 v
. , ’; BN .o . " d ' :
AN . e N |
Ko ST E R ; . ‘ -
: o L BN ' ’ o : .
v : loviqg;*faiclful and loyal (p. 80)




s

- he can construct into reasoning,guides or reading guides for the novel’ Shanea-

: Figure 13 ., ‘ —~——— L L / V .' . .' R X Y’ '(_ .

IDEAS FOR ADDITIONAL REASONING GUIDES L

-

A

“meaning and subtleties in these places will profit the students in their know-‘
3 ledge of character development , .. Lo .
N PR : . : _
10. Wha;“\ﬁcame of Shane after he left the town? T R : .
8 i : ! .

.08

.

The following questions will lead the teacher to additional ideas that

1. Why didn t Fletcher have any family? Do you think the ‘author wants
us to get some impression of him, contrasted with Joe Starrett, relative to
. this fact’ . :

o * : ’

2. Would it be possible, still today, to have ‘a setting like this? Have
students projéct their present CH-UH .form of life style to this. sort of out-
west situation (ref. to #6 below) ‘%;.’ . ,' S

3. What about the mountains? Does Shane draw strength frcm them?
(possible biblical reference) o _ _— 0

-
a

"4, vhy did Shane start the joB ‘with the stump without being asked? Does . “,i:
this action compare with his going it alone in the final fight? EIRE S c L

5. - Why did Joe ask Marion to get Shane toxstay, even though he knew "y
‘that Marion was the one.most aware of what they were doing to Shane by enlisting -
his aid? Does this ggestion of ruthlessness on Joe s part make him: gimilar to
Fletcher? _3$Lx\\y . L o

~

6. What was it in- Marion E:] personality and character, stemming from her .

experience and background, that prepared her for be1ng an effective pioneer”

"wife? (ref. #2 above) S . T .
: 7.0 Why was- Joe Styrrett the natural leader of the homesteaders? How was

he different from the rest of them? , : , . .

&

n °

: : 8. Notice the neutrality of the storekeepers and townsmen Why did tth"j% .
of necessity have to be uninvolved in the political dispute- between the Kome~

w

steaders and Fletcher? . . o ‘ .

o )
-

9. When the tense situations of plot take place, the conversations be-
come characteristically ‘terse, presented rapidly. Exploring the depth of
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CLEVELANDHEIGHTS - ~ UNIVERS ITY HEIGHTS CITY SCHOOL DISTRICT ‘ T
.o Reading Program Within The 7th Grade Engl:.sh Cg.asses : /{
) . co 1973-74 e A ‘ \
STUDY GUIDE - SEANE  Chapter 4 = Nameg e Z . .Perg
dark solitude | - subdued and quiet ‘ a bantering fone °
essential substance» . blurted out® | . ' wanted desperately Lo
far off and unapproachable bantering tone - . std&Kman ‘
"more vibrant . . . - . awkwardness’ L cowpuncher
»_ @ closeqd and guarded pas-t meanest. tagk . tophand o
¥ry amusement .. some firm forging indefinable faghion
allegiance" : - - cartridge belt  J ‘singleness of dedication
Regular Army issue’ “fiddle-footed. \ " holstered Colt .
ditching the field .- o : R
- I. An adjeggive tells about & noun. From your. readirfg so far,\j'lin,k VOf tliree ', j .
adJective to describe the four main characters. \ o o "
SN - Marian - N . . ' Bob ©
r : | g _ . 0
. - ) “ ; - ) ' .D L.
~ = & - ~ N »
' Joe ) _ . Shane
II. Match ap the words that mean almost the same - . RO ’\Q o
. ‘ ’ﬁg. - - . o ' - (r' . A T ’ 2
Ty ~ clum: . 7 - - Golum 1f _
, ' .Gowboy g . : o devotion T
IR .holster - ' . alone - -.
o ‘ dedication o ' leold to others '
S ' solitude . ~<sowpuncher R .
: * blurted o " yelled - T .
- unapproachable .o . leather case . co e, T
CIII. Underline the ngun and c1rcle the adlective . | . S o
o ) ] . \ ' "\ B &
/'% : dark solitude ... . . holstered colp ° car‘tridge belt
e ar e “ ’
WIy amusement ' - ‘ bantering tone- a closed and guarded past
v, Underline the verb and write the adverb. . - /W
a, She talked continually. ’ ‘ Q
. d _ ~ k3 4
b. The words blurted out. s- Ty ' B P
- Lo S Y oy Y _.‘ . ' l ' 0.
c. ’l‘heecowpuncher wanted desperately to succeed, i e '
. d. - Cowboys walk awkwardly in\leather chaps. _ )
€. They sang vibrantly all eVenJ.ng._A. . . s\ v "
n * . Q* _.- Y "
.£. Shane carefully explained to Bob about the mpvéments?? using a gun. . T
. - T . ) ' . o . ] . '
- . L P " ” - .




" CLEVELAND HEIGHTS - UNIVERSITY HEIGHTS CITY éCHOOL ﬁISTRICT
, Reading Program 'H\thin The 7th Grade English Classes .
. . N973 - 74 . .
s'rumz GUIDE ~=. SHAME chapter 4, page 2. Nauie _Per.___
Why do you t:hink Shane chose a part:iﬂular chair at t:he t:able?
3! v . . #’ N . .
\ \ ' = T
) -
VI. How did the ranchers make up their miﬁgls a"b:out: Shane? __,
[ N . X . . f
VII. How would ‘you have made up your mind ‘about Shame? .
) »
VIII. Father believed in respecting the individual. He told Bob mot to ask
Y+ Sshane about his gun. What other time did Father respect Shdndl
4
i S
,
e . _} . -
- . , - B, :
Sl e

e

w
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81 T -~ SUAIE  Chaptet 5 - Hleme_ | ver.__
had reckoned - vaultm" -' e : seversl g rly older men .
-, firpt cuttiuf of alfalfz  padded bacl. ;. constant shrewd ways. ’
'~ otowed away . 4Fecurrent trouble - N rolllcl::lng £ashion.
' gseowling ' " Cioux reservation » conjured up
controlled brcedtn" 4 would speculate = . would wrangle over methods
-, "vwas inherent-in him " conscious alertness = railroad spur
' he#ted the old gun toyed with the hommer looked gravely .,
" tuc:cd ey unforuettably the first cutting edge of cold ‘enpty cylinder :
| . o o -~ . sl.ulking Indian .
I. Uords are chnhgetl by f)r‘cfixcs anﬁ nuffi:'es, The vord affix mdéans c:lther
p::};'i:c or' nuffi::'"‘br.hoth._ It ic a word part: attached or r.:lxed t:o a root R
. - : - o, "’
wc;rg! to build & ncvw w_dré, Fill. :ln tl.c ulanl:s wit:h the \.orrect root or afiix.
ord’ . " Root . . .o "ref:l'- - . Suffix
recl:oned - recon - . - o ed T
unforgetteble ‘ | L | - . ) S 2
.recount , ’
. 14
o alertness ‘ - i | . ’
: controlled : ' L ) < | L S
: . y - ' : . "? © —. &

~II. To demonstrate ‘the variety of information which can be found in your

dictionary, find these ansvers:

a. that ic thc synonyn for scowlin"? En N Co

b. Uhich syllaulq mets t‘xc primnry acccnt ia unforg\.ttablc? v‘.* L

" © . Mark both Lhc primary and seconda;ry nccent e S L e

‘¢. How naany syllables are there in alfzlfa? . °

- 1 n
2 .
. ¥ L+

de I-Iow meény meanings uoes hef;:y have? - nhat are ..hcy?

/ . 5. . ~ ..

~e. lou Uoui:é«/ou pronounce wrangla? ~ n Why is this a more,

interesting wvay of spealiing than using “argue?

o

B

- £. Urite the vay Sioux is pronounced. . S What tgods

the nerme nean?

©

-

c. that 1o the mitonym of “empty’., . - L L e S e




STULY GUIED == SHAME - Cheptoer 5, page 2 = | ilame . Pexm

¢ IXX. Yloxds are chmgeduby t.he:!.r prefi:.au and' suffd.::ea. Lrev lines to the . .

‘ueantngo of the bo: cdﬁaxiixos. TN
AR o faghionable:  adj. | o like, in that magner . - o

. | : "~~~ fashionably  adv. . - agait"xb . o R
e faghionabléness = m. .. full,of - |

refashion  v. . otate of, quality of

| unfachioneble adj. ‘ not ‘ﬁ ' e
1V, the author uses colorful tiords to give a more ‘meaning a.ul picture. to the ' .
reador, Uow &1 hio expross the following? . "
Pego 39:  The ditching I‘nther thouf'ht. woulc ta..e hin moat of the sunmer. ,' S
- * : .
. :'n::,é 39: ‘ The alf#lgn xag stored a{;ay. ) | ' 4 .

- .2age 36} e would have énough animal foq'd. SO _‘ : o ',

L . ) . . " \
V. Whnc hnppena vhen Fletcher goes oway on a ],9113 businesn t.rip? - '
i ) i . _" ; ‘Uk’f vt T / o ’ e

T o -

. VI. On aa'c 40 find some descriptive words which show tha;;f;bﬁane“w&aQ"" fine .
. P ) : LT IR A i

horsmqu. Co . o I R S T St

IS

. T nl‘xdd thrcn more ndjoctives to tell hou you reel about "hane. — Vo ( I

¥ rou B e

- VII, From vhat you lnov of Shane, vwhat does he"vanﬂg; Bob to kiow &bout guns?
LY ‘ - . IS . . N T te .

. . t . .. s
«, : . : . . R . . nE . e

.- .

' :."age 44;‘- thy 1o this very iﬁporéapt tohg,;,-.'?_ff O L . ', IR o
- a. ' - N < 5. “ T . ) ‘ :‘"'. S ;‘ “. v'.v . A 2 AR
- h - . e . .?. . N 5 - M '/

' " . § . . - 1, ‘ " ! o . . - IR T ,.iw.,',‘ i ’t
" VIII. So far in the story, how has Chanc's conscidus alertness-been shovn im-his .

. aetdenst B S S
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*' . CLEVELAND REIGHTS - UNIVERSITY HEIGHTS CITY SCHOOL DISIRICT *
' T Reading Progum Within The 7th Grade English, Claaaes ‘

¢ 41973 -7 | L oo
STUDY GUIDE == SHANE  Chapter 6 Name______ - o Per._ '
K guaranteed =~ . - sgufferance’, . querulous C A
. disappointed . .\ veer C. , - mule-skinner .
' stage and freighting ‘ brace ’ _ . deliberately . :
arguing amiably o * prevailing _ realm of prestige. ot
" stray druymmers . . " annoyance involuntarily o
I. Fill in the blanks to make & word. ' , o A
(oY) young man .. T : . (oY) 'woodenI duck -
(o) __ __ covered with oil . e e (01) c & be glad - e

~ . AR RN NGNS SRS SRS

(Oy) —— & £ 38 seafood a_ . (oy) _'____c___g_ a nuisance -
- (o1) loud d a | — (oi) nt ..

your hopes are gone

-
‘4

' I_I._ Uaa the dict:ionary to. find at least t:wo meanings for tho following under-

lined worda. Circle the mcaning as ~uled in Shane, ; .
/- t ) .
' Pase 46 'He rented rooms to stray gm, : : : ; — o
' e . K ; . : R ‘ .
{, ~ Page 51 I'll brdce him myself. _ ‘ : : SOV

®
.

s

, _III (_"se t:he following words to complet:e t:he aent:enees below.
. =\
e . 51‘8“108 amiably sufferance _ deliberately .

:, gtage and - fteight: © *  .querulous wife "~ realm of pree;ige
R 1, The neighboring farmers wete ‘ - - ¥ _ :
g " 2. Fletcher beﬁ.ieved that this valley was his ' - - — .
| ' o 3. One farmer tefused- to discuea Shane wiﬁ.h‘h,isf : - - ' w —
B b vEtnie Wtight: went dowtt to t:he ‘ - L _to get a trunk. '

— 2

= 5. Being famets in t:he valley made us. feel, t:hat Flet:chet allowed us to

" -

ex{st'by his. __ Pl 3 . .
f B 6. Morgan .- | I C started pt:_\_t:t:ing down t:'ne. farmers Aby
| MQ o making fun of them. | | T | - " -
- I T What did the’ cowboys do- a;‘ soon as Shane arzd Bob scatt:ed for t:own? o, \

. gﬂﬁe 50 - ) o ), . .. L*— .
Para, 5 # o o T ‘

J—i‘ Lo Lo v X .,' . . !/ )

wll Toxt Provided by ERIC




-

CLEVELAND HEIGHTS = UNIVERSITY HEIGKIS -CITY/SCHOOL DISTRICT
‘ Reading Program Within The 7th Grade English CIaueo e
‘ 1973~74 _ . .
o STUDY GUIDE -- SHANE Chapter 6, page 2 - Name_ | S Per. .
<’ V. Give two reasons why Shane didn't want to fight Chr:l.l chia !:ime although
’ ' .Chris had a fisht:' in mind. i : . - ‘
[} . ' ’ .. \ ./
- =
! \(
. \ .
- ;--

VI. Why do you i:l)ink Chris! companioﬁ left t:own when he 'law'~v8hgtie? _*

)
- N i}
. ~;‘|‘,\ A
Y g/
. G
A l’k\“
LI
’ st
R
e
\\’,
\%o
o £
'y *

VII: Gfafton and Ernie predict_
bl. Page 54

‘Para. 6 "\e

. ¢ -
"3
v PR \
e / - ¢ ~
o - £
b . N
e ., .y
7»‘Ar' -
»y M
.
£
[} L4
. s ) ¥
¥ '
’ *
.
. 1
f .
g .
1 ~
“
. .
-
[
[ .
fy o .
-
.
L}
K
A 4 .
s "
*
“¢p A
' 31 ~ )
4
L
- Y
- v N

A
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- CLEVELAND HEIGHTS = UNIVERSTTY HEIGHIS CITY SCROOL DISTRICT - -
‘ . Raading Progranx“ithin The 7th Grade English Classes
o R 1973 -7
p . STUDY GUIDE - SHANE Chapter 7 Name . ' o Per. |
" ~ ‘proportion *  insolent interest , slewing around . »
- shrend : ~ alert - circular
, irritated - fgurn . : ' sarcasn :
. ' sprawling figure rear : . - self=sufficiént
a - formal covey of men . ‘ conscious ' . :
priimed to rowel impartial o " constrained :

Z
. Arrnnge each group of letters to make a word that fits the definition in
Co which one or two vowels are fdllowed by .

« 1‘?. tae :" L prepared for action ‘ ‘ :

2. toooprprni : ‘  aiza oxr &mount‘

3. rtdeitria \S ) ' to nnnoy or stir to anger

1 N ~~—_—_~.-~

4

4, untr __ . rotate o :

N 5. talramipi . . not biiased but fair .

CROND TEEEE CLMEE A TIREED G \ TGS SEGD SR
N

6{?_erups a smnll<bag or: caae to hold money

7. cerrauil . . round

- ‘-~_—~—
t

8. mfraol S ) correct custom, evening dress

9. caasmra A . - harsh oiﬂbitter words

6“—‘-——'———

10.  trypal ' e mot’ wholly

' 1I. Circle the lecters that make one sound.

) shrewd - primed , conscious

.
»

¢ sprawling , ' slewing - " covey
. . \ : .
III. Underline the group of worda chac wean almosc che same thing.

}5.' . - covey of men == houseful of people: bird men,.‘group of men
aelf-aufficienc feeling - feeling adequace, feeling full,“ feeliﬁg:kind.v
ahrewd -~ a small animnl, sharp and quick bad jo%e ‘ | |
a;:owel -- first coat of paint, .a crowel, horaeman'a eput '

’)slewing around == to gwing around in a swamp, dececcive working

R

L3
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CLEVEBAND HEIGHTS - UNIVERSITY HEIGNES.CITY SCHOOL DISTRICT e
' Reading Program Within The 7th Grade English Claasas ' g
1973 = 74 - o

STUDY GUIDE -~ SUANE Chapter 7, page 2 Name__ : Par.

. IV. What is Fletcher doing to the valley?

&
_ A s
V. How did Ernie Wright and Heniy Shipstead cause Shans to settle thgrfighg? -
, : , _Q; .
/ v A
— o '1;\‘ :
_ M

Vi. Explain the last paragfaph of Chapter 7. Mafi;n has something important

& -
to say to Joe,




