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" 'gronps, In the present research, expectations are medsured on two

" levels. As predicted, abhility has an effect in same-sex dyads. Also

relevancy of the task has an effect in cross-sekx dyads. In mixed sex,

_mixed ability dyads, males given high ability feedback have moré 5

: influence than fehales given low ability feedback. However, in the
. cross-sex, ‘equal ability, neutral task condition, males do not have

| greater influence as predicted. Expectations are not a very e )
satisfactory explanation for influence during dyadic .interattion.

Explanations for the unexpected findings are suggested as malest .

reaction to status threat and females' compliance to a "norm of A . z
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practical implications, and further research. (Author/NG)
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The first discussions of sex roles appearing in sociological literature
-\ were obviously influenced by traditional psychologipal and anthropological

frameworks. ‘In 1942 Parsons reflected a cultural anthropological framework
\\§ "
in. his essay, “Age and Sex in the Socilal Structure of the United States.

M

.o .That same year, Cottrell also introduced sex roles, as ar legitimate: concern
LI ‘ ‘ . Ny

o , to sociology but reflected a psychological orientation in "The Adjustment
~, . : .

of the Individual to His Age and Sex Roles v
‘ » ®
J While sociology emphasized the theoretical significance of sex rolee,
- empirical'tesearch in this area was conducted primarily by psychologists. ‘ .

- ~ As Fauls and Smith (1956 115) pointed out, sex role was originally defined - o

" ‘ . .
in terms of personality: "...the words sex role' are frequently found as ;

" a convenient and inclusive term mganing, the modal masculine personality

and the modal feminine personality. Sex role behayilor was primarily con- |

= ww~;f' ceptualized in terms of the problematic process of the individual 8

<

development of "hormal" personality characteristics during early social- . o
. ization (Brown, 1956; Mowrer, 1950). o | ' S
2 In 1950, Komarovsky reacted'against the use of anthropological and

Apsychologichl orientationsf and reiteratedathpt sex roles deserved special

APPRSAPARPRIAS RS R AP b ¢
b iseuracanseire .

sociological consideration. Her content analysis‘of autdhiographiesvwas* } N

.

the first empirical work dealing with sex roles .appearing in sOciology ; ;;.'

o PO KA

While there was growing sociological 1nterest in sex roles, a con~-

comitant development was under way in small group, research which'had o 1

. important 1mpliéations for sex role reseﬁrch In the early 1900 s "The v;'; )/ ' ;
new. psychology dealt with the indivldual, the new sociology thh the "to7gl/

e

Lo .
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society“ (Mills, 1967 31 Social psychology, Beginning in the early 1900's

‘ . and receiying its greatest fmpetus after World War I, attempted to under« .
stand the relationship between the ind{vidual and society. Social psychology's
intellectoal relationship to both sociology and psychology has been noted:

- "of the dozens of text—hooks (published between 1900 .and l9501,'somewhat ‘- -
more than half have been written by psychologists,.somemaht less than half - |
by sociologists“ (Allport 195434) . : o | : L;

the' 1950 8, several significant works brought together contributionsiﬁ =
~from sociology, sex role research, and thd small group. In 1955, Parsons
and Bales collaborated in bringing together Bales' findingsaregarding inter-

acti®n in small groups and applying them to. the modern American family. They

' ":.'

. suggested that the male played the role of the "instrumental“ leader in - {;_'

the family, helping the isolated nuclear family adapt to ‘the gbcial structure,
while the female was the expressive" leader, integrating the emotional

needs of members within the family. Subsequent research has attempted to - ;
[ \ . / . .

test some of these suggestions (Heiss, 1962; Kenkel, 1961; Levinger, 1964;
= " b

0'Neill and Alexander, 1971). S ;
g . o

[ : -

Other empirical‘classics in soclology relat'ing the study of sex roles

N and small group interaction‘appeared‘in the 1950's. In 1951, Strodtheck
. [}
analyzed cross—cultural differences in husband-wife decision—making. s

1956 Strodtbeck and Mann found one's sex role to correlate with modes of

interaction &nring group deliberations of mock trials. In a later work deal-
. . N\

ing with socioecdnomic status, (Strodtbeck et al., 1957) occupation was

-

' positively related to influence for'bothmmen and women. -

°

. The study of status dlfferentiation in the small group has recently

.o ‘received attention by‘vociologists (Berger and Fisek 1970 Fisek.and Ofshe, .

’ t
. . ‘ - . '

-t
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1970; Moore, 19681. Sex role has heen concept{lalized as-one of the many

possible status characteristics (Strodtbeck, 1951} Strodthe k'and Mann, .
1956; Strodtbeck et al., 1957  Borgatta and Evans, 19671, but little systematic
research has heen done to assess the explanation for sex' role differencea B

)

in small group research4 The ‘present research proposes to help c1arify “the

nature of sex roles in small group inteiagpion, uéilizing primarily the

. recent theoretical formulations of Berger, et al. (1972); elaborated below.

)J’ &, ' 4‘, : )
~ Concernding "status", Bérger, et al., conceive of two -dimenions of status 3

[ \ : -

»characteristics in face-to-face, task-oriented groaps: specificity-diffuseness,
and_relevance—iﬂ;elevance. A diffuse status charaeteristiC'is a basis for
differential prestige;\possess%ng‘one or more "specific behavioral expectations
as well as a ''general expectation state." A sRecifie status characteristic,
on the other hand, is applicable to a more.limited range ef situations.

A’second dimension.of status refers to the relevance or irrel] vanee
of the status characteristic-for the task at hand.« The work of Berger -

and his assoclates relies heav1ly on expectations as a key explamation

. -

for influence processes. Thus,' by relevance,is meant that one/f diffuse

or specific gtatus characteristic is expected to be relatéd to

ability to
perform the task at hand . ‘ o, /

LY
L}

Concerning influence, Berger, et al., point out that past studlessshow

that persons high on a certain status characteristic can be expected to “have

.
P -

\
more power and prestige in a group th%n those low on that characteristic.

‘In\splte of dlfferent small group s1tuations, different types of '‘power"

.

. and "prestige," and“Varying operadtional definitions of '"status", the positive.

relationship between status, power, and prestige seems to hold.

»
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y ability, sex, ang releyance. First, the effects.of a diffuse status character—

istic,'séx, are.e%sexved in cross-sex dyads., Seeoad” the effects of a specific ‘ +

status characi:eristig. is measured By experimental manipulation of s,upposed
ability differences ipﬂsame-sex and qross—sex dyads. The manipulation of
"ability" in crosg sex dyads Qiil pe;ﬁit tﬁe inveetigation of the, relative

. effect of seyx and ability.‘ Third the relevance of the task to sex will be

manipulated in Lross-sex dyads. : ' ‘ ’ S0
- Also, two secondary" effects, or mechanisms of_ status 1nfluence will

.,

be iovestigated: pre—inte:action expectations and participation. Figure

-

1 presents the general path’‘model of predicted relationships among the

variables. s

Research Procedure

- Subjects were recruited from undergraduate sociology course., They were
randomly assigned‘t& same~sex and cross-sék dyads, and to variooe experimental
conditions, described below. A-task{yas designed so that ability and relevance
could be_experimentaily manipulated and causality inferred. Pre-interaction
expectations were measured at the same point in time for each dyad, and

concerned the same three dimensions of expectations. Interaction occurred

g for the same amount of time for each dyad, and "influence"

[y

was measured in
the same way. . ’ . (
PR . - . . N

After being seated in the smill groups laboratory, the couple was told:

Today we'd like you to participate in a study of creative
behavior., In a couple minutes\of I will describe a task to

you that involves some cre tive short story writing. (In '
the male relevant task con ; ~—the following phrase <

was added; "for a man's maga e." In the female rele- B .
vant task condition, the expégimenter said, "for a woman's s

magazine.")...But before we get started on the task, we'd
like you to answer “some questions. Here is. the first
form; you can have'it in writing, and I'll explain the
3nstructions to you, . . R : }

The First Impressions Form (Appendix A) was designed to yield measures

o | . | - o P




of pre—experﬁdental expectations on two levels: estn’anates of abilit:t.es

SR ' unrelated to the task, and an estimate of ability related to the task.
| 'Iihe two qual:f.ties not d.‘Lrectly related to the fmmediate task were estimates

of grade point dverage and L,Q. The third quality, "creatiye ability,

'was ostensibly’ a trait directly related to successful task performance.

The respondent was asked to rate Self on the same attributes as Other.

«

After'completing the First Impressions Form, the~subjects were told:

- . Sometimes we find that people have different abilities,’.
BECTEE 4 and we want to take that into account ahead of time.
' yHere is a short Creative Writing Aptitude Test that
R . ghould- be self explanatory. . I'll return in about
- ten minutes to pick it wp. ) I - -

The Creative Writing Aptitude Test (Appendices B and C) was designed
to be ambiguous, so that. ability feedback would seem plausible‘ There
were-two forms of the test. Thogse designated (randomly) to be given
"high ability", received the form shown in Appendix B, an obviously easier
form than shown in Appendix.Cl Those -assigned to the "low ability
N | : condition received the more difficult form. (APPendix C). When there_ was | ’n(;;

"equal ability" feedback, both;peopie received the casier form. "Scores"' *

to this test given to the subjecéts (described below), completed the;manipulation
_of the "ability" variablef Neither subject was aware that different forms
~ exfsted until the ability manipulation was explained at the end of the session.”
After ten minutes, the experimenter returned to ‘the room} saying: '

Now, here is a description of the task. You can have it %n
writing, and L'll read the instructions to you. Your task
is to outline a creative short story. You will have about
15 minutes to decide on the following areas, Please use
this sheet for your “answers. We ask you to outline these
areas briefly, as you will be rated on a point basis. Do
\ ' not wqrry about sentence structure, paragraphs, or grammar
_ just getting your creative ideas across-gs thoroughly as
» possible-in the amount of time given... . -

. :
(IS . ]
T .

-
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The Creative Writing Taskléhppendix D) was designed to provide an
easily scored interval measure of actual influence. Indiyidually, subjec
outlined a "creative short story" without interacting, After that,

they were instructed to outline aﬂstory toéether, using only the ideas they;
already had thougb: of iIndividually. The Creative Writing Task was also de-
signed to manipulate the relevance of sex to the task. In some conditions,

the task was as it appears in Appendix D. In "male relevant" task conditions,
]

the phrase was added, !'for a man's magaz1ne For the female relevant task

4

_condition, the phnase was added "for a woman's magazine.
After the subjects created short, stories individually, the experimenter
returnéd to the room and completed the "ability"smanipulayion. In conditions

where there was unequal ability feedback the dyad was told that their aptitud

T .

tests had been graded, and that one person did "pretty well v scoring about

85 percent of the points possible. "The other person was told he or she did
"poorly", scoring about 20 percent of the possible points. In the equal
ability feedback conditions, they were told that their tests were gfaded and

since their performance was "roughly equal," they would continue with the

i

” task, To increase the credibility of the ability manipulation, both subjects

were handed a card with their sgore on it attached to their folded test, .and

Y

told that they would have an opportunity to review their tests later.

i

Then the couple was. told: .
Next, we want you to write one Story together. As you did
individually, the two of you should outline the various points.
For each.point in the outline, you should choose either one
person's idea or the other; don't make up any new ideas. It

is not necessary that you&compromise at each point, or that
each of ydu contribute' 5050 to the group story. The im- .
portant point is that yéu choose ‘between you what you think -
are the most creative ideas, So if you think your idea is \ ‘
best, you should push for it... o

’

.;
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Wﬁile they were interacting, ofiservers behind a one-way mirror recorded |

particﬁpation tiue.' After 15 uinutgs, the ex erimentex returned to tﬁe roam,

collected the.matesials, and asked,tﬁe partidipants to £111 out a brief \ . )

post—experimental questionnaire. Aftex the/questioﬁnaire.was completed, . |

the experxmenter sald that they had finished the formal part of the study,

and -asked the couple if they had any questions. The purpose of the study
/

was then briefly revealed, and the Creative Abillty tests were explained, -
;m

aas well as the reason for the ablliiy feedback manipulatlou. Any questlons B

that they had wewre answered. - \
. ‘ @ v
To summarize the research procedure, 314 subjects were randomly
assigned to one of the following experimentai procedures:

Sex and Creative Ability Feedback Relevance of Task - N= A

Male High, Male.Pow ',Man's‘magazine __— ‘ 44
Female Hiéh, Female Low | " Woman's magazine : 52
Male Equal to Female : ‘ ﬁan's magazine | '
Male Equal to Female Neutral - sex unspecified
Male Equal to Female Womau's magazine
Male High, Female Low ' Maq&s magazine - 44 ’
Male Low, Fema;le High Man's magazine o “hh o
i o : 314
Redults | _ g o L f iy

>

Figure 1 Bresented the basic péedicted path.éSHel. However, as the

discussion of the experimental procedure shoul ‘have\made clear, the predicted
hd A\ .

. - . \ . . ) B
model is.not the same for all conditions. That) is, different variables are

’

operating in the different conditions. Results are sufficiently complex, as

to necessitate the presentation of separate path diagrams. ‘In order to simplify
. "/ g .

!
o
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results, only statistically significant paths will Bé presented for each

~condition. (Additional paths as well as residuals for all models can be

‘ obtained from the author.} s IR _' , _ .

A}

-

‘ : In'samersex dyads, sex and relevance were held constant, .and ‘the effects

of mwanipulated ability, participation rate, and expectations were observed.

1

The only signficant relationship for the combined male and female same-sex

, -

d:%ds is the, direct positive effect of manipulated «ability, .24, statisticallj

signficant beyond the .0l level, ‘Thus, for same-sex dyads, the.model reduces' .

* ¥
" to the following protess;

~
# A N
"o

" Manipulated Ability-e-e---e24 » Influence o

The reduced structure of 51gnificant relationships between variables

N}

in same-sex dyads is simple and-straighfqrward, especially when compared

to cross-sex dyads. Beginning with cress-sex dyads where ability was equal

and the task was neutral, sex is not a predictor of expectations or partici~ ——
. I [~

pation; nor did males have more influence than females. There is ,only one

statistically Significant relationship between the variables, creative ability
[}

estimates (one indicator of expectations) haV@ a significant effect on
ot

influence, and this effect’ is negative: ¥

3

- Creative Ability Estimate ____:;QZ____,.‘Influence

Figure 2 presenis significant betas infall of the cross—sex‘conditicns
\ ° - .o

where equal ability feedback was given. Relevance has a significant direct

effect omr actual influenc%. The behavior of expectationé is curious. They"

~

seem to have indirect pOSitive effectsnthrough participation, and in additiom,

' ¢ direct negative effects on actual influence. v .o , o

«

N

Figure 3 presenti significant betas in cross-sex, unequal ahility

[

feedbackddyads. The* most obvious difference betwcenvthis and previous models,
I& N .

3




s . . . .

is the significant effect of sex on all dependent variables in the model.,
Sex’ has indirect effects on-actual influence through I Q. estimates. Sex

also has direct effécts on actual influence and participation, mdies scoring '

3

‘higher than, females. Males clearly have higher I. Q. estimates for themselves,n,.y

»

greater participation rates, and-greater actua1 influence. éowever, females

have greater perceived GPA estimates and creative ability estimates.v

2 v

_Manipulated abi1it& is not directly related to inf1uence, ‘as it was for

,

same—sex dyads, nor to participation rete. In other words, manipulated
ability has no direct or indirect effect on-participation or influence in

. cross-sex dyads. - _ : o o,
In sum, the most. obvious difference between same—sex and cross—sex .&
-dyads 1s the effect of the ability manipulation. In same-sex dyads, manipulated

o

abiljity had a direct and significant eﬁfect on actual influence. In cross- i

sex dyads, the ability manipulation had np apparent effect. Rather; sex

<<

emerged as g predictor, having indirect effects on actual influence via

.participation and I Q. estimates, plus additional direct/effects.\
w ‘ )
@ One might expect, therefore, a "sex ef fect" to cur id cross sex

is evident. Rather,

dyads when ability was held constant. No such effect

the relevance of the task to sex emerged as having the 1argest positive

W

direct efféct on: influence. < .

An unexpected set of findings concenns the role of expectatigns. No

’
4 a

o one indieatﬁﬁ»is consistently re1ated in any one direction. In same-sex = °.

N

-

dyads, there is no significant overa11 effect of expectations. In cross-—

sex, equal ability dyads, GPA estimates and creative ability estimates have

-

Z
indirect. positiveLefi:::: on influence\through participation, but creative

ability and I.Q, est s have direct negatiye effects on influence. In

3 . . ST U .

@
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.in same-~sex dyads."It iﬁkrelated to'é&pectationé, but differently for
. males thé%§£;r females. In cross-sex dyads, it is_pphsisﬁEdtiy’pogigivgly

"related to

‘on influence, that a lack of effect in same-sex dyads

q
f—

s

"

«.,.,.«;rw.—»rmf;{» e
' >

10,

‘-

cross.—.-se:i, unequal ability dyads, ;ex\hatjn} indirect effe%t on Influence - 3

@,
5 v

J X .

through I.Q. estimates.

Participation also raises problems, It is not related to influence

¥
»

fluence, but attains significance only in combined eross-

sex, equal-ability &yads, and combined all croséfsex dyadé.‘ In these conditions,.

’

X

it serves as an intexvening variable for expictations and sex.

° L ]

Discussilon -

»

Sam;—Sex Dyads ‘ L /

‘There is~sovm?ch'resear¢h documenting the effects of ability feedback

J - .
would have cast doubt "é
. { . i

on ouf:experimental methodology, rather thanvthe‘Validity of the theogy. °

This stage of the research replicates past studies of ability feedback in’

.status-equal groups. It adds to the theory by supplementing what 1ittle._al e

kd

~work has been done-oh ability feedback.b;'soqial reinforcement when iﬂteraction

-

is allowed. This work also suppléments the growing body of research goncernéa

v

with sex differences in interaction characteristics (Hochschild, 1973; Wiley,

1973). In sum, we supportbiﬂe bdsic’ prediction that there‘ié an overall = 4
effect of a sﬁecific status characteristic, other things being constant.
L ) T
Cross—Sex Dyads . :

_Moving on to cross-sex dyads, results were not engirely consistent
. Q
. 9

with original predictions. We expected a diYect “sex effect" in cross-sex
. ey ,

v

‘dyads with males haying more influencé than females qﬁen.tha task was néutral

»

and ability was expressly equé1.~ Instead, there was, if anything, .
; , : : P >

effect favoring females. . 4 o , ‘ - .

)

. o g o . s
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o It is S,-Jggesf:ed that status chayacteristigs. sﬁngly‘ tsr.efe not a:ctizat’ed.
. (strongl; in“thié condition, Altﬁougﬁ:tﬁe partners clearlyjdiffe;ed on a
diffuse status characteristic this status was. not\related to jgpectations \
,(first impnessionsl, nor were.first impre331ons related positively to any
subsequent variables. Analysis of post experimental leadership ratings
reveals credit for perceiyed abiégty, ideas, and guidance.were giyen primarilyv
‘to the person who participated the.most. That this system progressed rather .
'smoothly is: indicated by the fact that participation for both_sexes was
- lower in this condition than in any . other, and that enjoyment of the task

? ¢
was'quite high.’ Females enjoyed this condition more than any other cross-

sex%condition, and males enJoyed ﬁﬁ&%ore than any other conditidn,,except

,when glven high.ability compared to a female. Interpersonal attraction

12

dld not differ- consistently from the other tonditfbns.

-

When combining all cross-sex equal ability feedback conditions, the
, femade's tiny advantagejdeclined. Still, the predictedlﬂsex’Effect;d;as"‘*’f’/;’«‘;

A

far from apparent._ Rather, there is an effect of the relevance of the, task

‘%
to sex. Other research (Sistrunk and McDavid, 1971) found a relevance

]

effect on'conformity among males and efmales.csSistrunk and McDavid’suggested

that what looked like the tendency for females to be more conforming in

L3

fpast research may have been due to the fact that the conformity tasks were.

.male—oriented The present results support their conclusions.'
_ The situatlon is changed dramatically when ability feedback is unequal
.4 [
in cross—sex dyads\( There is little.doubt mbout a "sex effect" in these

4 o B

* " conditions: sex is strongly and dlrectfy related to influence and participation,
* without any relationship between participation and influence remalnlng.‘

Males also “have more influence through initial IL.Q. esti:mates. )

. .
f . ) - .. - N
. . ? - + ¥
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There are aevcral QOaaiglc cxplanationa for c&ﬂsa§¥énd£ngqt One, it
may be that the ability,manipulation cimply had no cffect In crossrgex
dyads. But this augge,stion is ne‘t supported by pcstnc:xpcrﬁacntal questionnaire
responses which show that manipulated ability had a Gtrong cffeet on pcrccivcd
ability. The problem fs that sex had an addit:icnal strong effect on perccivcd
’ ability. Our concluqion must be that while manipulated nbility did register
in the minds of the subjcctg, thero was also present a pro-male prejudice.

A second possibility might concern relevance. It will ‘be recalled that
in this condition, rclevance wag held'ccastant, the task beiag to outline a
story for a man's magazine. It might bc\afgucd that relevance gave males

a distinct advantage. It is true that relevance has an effect, and this
e / ' : '
effect was seen in the-previous conditions. Relevance had one dirget cffect,

~ and that was on actual influence. It did not affect participation, axpectatioas,
S : ~ <L , !
. tor perceived-ability.’ Morccver, its cffect on influence was‘;haller than the

effect of sex is in the prcacnt conditions,

r

A third possibility is that females simply deﬁerreﬂ\to males, There is, .

of coursé, not only‘bopular opinipn but also social—psychological'data

1

B ) 'pciating out that females tend to confcrm more than males (cited in Sistrunk

and McDavid, 1971). Data in the present research par?ially support this
~ : v
-explanation: fcmales did participate less than males, and they Qic have

lower self I.Q. estimates than males. Also, a female given high ability

rEZZEbacﬁ in the cross-sex ccndition participated less than high ability’

females in samcnsex conditions. Finally, a re—analysis of ability ratings shows
that all fcmales given low abillty rated their op9051tevsex partncr as having
AN

greater abflity. That this ianency did not cxist for low ability mhales =

6 further suggests that females may mqre passively accept the given status structure.’

. B S




While this possihility may he partially supported by the data, other
: ’ ®
data cast doubt on It as a sufficient explanation of male dominance. First,
participatfon is not always directly related to influence,’ as we have seen,

For example, female-participation was lowest in «the neytral task conditiom,

wvhere male .doeminance was far'from apparent. A female given low ability .

did not participate less with a high ability male than she did w1th a high
ability fémale., While females did have lover I.Q. estimates than malesy
their GPA and creative abilitv estimates were‘higher, but these estimates
had no further effect. If one were to:hypothesize greater female deference
with greater interpersonal attraction, this hypothesis"would not be supported
with present data. 'Maies'were significantly more attracted.to females than
vice versa in all cross-sex conditions, and female attraction was no
different in unequal.feedback conditions than in equal feedback gonditions.
Femaiesl enjoyment when given low ability vas lower in this condition'than‘.
in any other. Finally,.on ideas and guidance ratings, females bended to -

¢

rate themselves higher than the males.

Ay

A11 these data suggest that female confidence and activity were not

obliterated but rather overcome. A fourth explanation has been offered

" by past research (Schopler, 1967; Thalhofer, 1971 Gruder and Cook, 1971)}.

LY

These studies suggest that males might have been concerned with.maintalning

L
i

the status advantage given' to them by maPing the task male relevant. Feeding

back an ability incongruent with that already establmshed results in a male

Y

reaction to status threat and in some females a part1a1 appeal to a "norm

of responsibility, .to, maintain the original status advantage“ of the

’

person who was threatened by the feedback —~ in this case,:males.

That the males feacted to status threat is supported By not only
+ q
the fmdmg that sex had strong: direct effects on part:.c:Lpation but also -

1 5 .
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'

by the fact that mhle& given low ahi‘lity -here part:f.cipated a great

deal more ‘than in any other conditiom, even. the male—higﬁ,ﬂfemalerlow B

3

condition. That males reacted to, the maintenance or lack of meintenance of .

3

\ ! . N
status advantage Is apparent also by enjoyment ratings: males given high '

“ -

'ability over a female enjpyed the task more than in any other conditinn,\ S
' . . ) : .

and males given low ability with a highrahility female enjpyed‘the task leséi

i

than in any other conditipn, Finally, hales not only had greater actual B

»

influence, they were more.likely to rate‘themselﬁes as higher in ability,

ideas, and guidance; ‘ . R -t
Most interesting for practical considerations are the cross—sex.con=- T
. -

ditions. As has been suggested in past research dealing with.BlackrWhite )

relations (Katz and BenJamin, 1960' Katz and Cohen, 1962),'d1ffuse status

. is not easily counteracted by manipulation of - specific status characteristics~

'

In Katz and Cohen s research, giving Bladés an ability advantage resulted
¢

in Black dominance, but behavio} described as "ego defensive“ by Whites. K
In the present research, it was suggested that giving females an ability
advantage resulted in males' "reaction to status;threat,“ which led to

) ‘ - ~ - . . B

final male dominénce.‘ In Katz and Benjanin's research matching Blacks-

o and Whites on various characteristics resulted in clear White dominance‘

-

A

In the present research male dominance was lowest where both.parties were

given equal ability feedback and the task was not relevant to e1ther sex. SRR

o~

The research by Katz and his associatesﬂdi? not apparently vary the oo

> ..

initial relevance of the task to ethnicity. One key variable for maleé

jé%ale relations, then, seems to be the initial relevance of the. task, combined
with later percei&ed ability. “If an interaction situation is devoid of any

. ability distinctions and the topic of ‘interaction favors neither sex, male: * y .

‘

./; " .‘ . T . " /‘
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. dominance is not necessa#ily more likely than female. dominance., In fact, ) “Q

" females may receive slightly more grgd,it. On LLhe otﬁex ‘Rand, if a situation

favors males,, male dominance can.be expected ,especially if their status

[ *, 1 A 1
™ is reinforced with high ability, oxr i_f threatened w;ttfi lgw ability. N

v “
"Of the two situations presented above, it-must be asked which is <,
. |
¢ more common in SOClal settings: male relevant. or female and neutral s'ituations?

To -the extent that socialvprejudice and discriminat;[on exist in society, pne .
) : B e " t
. o might conclude that most situations favor males.}_ «
- §
/Cbnsider, for example, the fact that most occupations are sex-—typed

(Oppenheimer, 1969 Smuts, 1972)_ Certain high status- professioﬁals"are

)

. stereotyped as being more “appropriately" maley. suchsas doctors,, lawyers,
',,and -professors, ‘while less prestigious professidns are "female"; social
work, nursing, grade school teaching., - Even among lower r’status occupa.tions, '

certain jobs are "men's work": truck driving, construction work, mechanical
repairs while c¢lerical, waittress, and domestic,work are more ".feminine.

. [

In fact,, L is difficult to think of any work that does not carry . with it

. the connotation of b-'ing more appropriate for one sex or the other. And

- » . T

: the prunary issue has been how women c.:m enter "men's occupatitms" rather(

> .

~ . : o ’ Vo
than men en,tering women s" Jobs. e . . ‘

A Y

Of course, there are many explanations‘ for sex-typing of occupations.

. \historical and economic factors, socialization practices leading to differences o
. © in skills and interests, and laws eliminating competit:ion and reinforcing the
stereotypes. It may he that such differences are gradually disappearing —-\_‘
What the! present research suggests is that the desegregation of occupations

is not going to result simply from changes in ability. 'I‘he opening up of

,_training opportunities for females Inay be far from\sufficient :Lf nales have

. - P4
Y a tendency to view high ability females as threatening and succeed in mamtaining




male. status advar'xtage. _ o . .
It should be ovinus tﬁat this pr cess {s not un:f.que to male-female.
relz’r't:iOns. Rather, it is a specif:f.c stance of the more general problem
’subordinates have in wresting power £r m-superordinates. We have suggested -
*  that lack. of power is not only due to p seivity from a low status person,

but also due to increased ccnhpetition from the. high. status person. In sum,

the present research implies that given \the flexibility and change always

- o
' " ¢ .
. pr‘ese}r&iln society, upward mobility for those with low ascribed status will
) . |
- | . .
not be a simple function of achieving high ability. .o o
. _ . : ‘
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APPENDIX A . . 17.

. FIRS{ IMPRESSIONS FORM
Sl

~ One of the things we are interested in is the tendency for people to

.l i’__""
L F

fbrm first 1mpress&ons. Although you haven't 1nteracted with -the other
7""erson very much, we want you to try to answer ‘the follow1ng questions. Try

o rate the person on the "ngh“ or "Low" 51de, rather than just guessing

"M.lddle" < “af ‘, o
-1, Grade D01nt average, ranges from 5 00 ("F") to 1. 00 CVVO

-

Estimate the other nerson s GPA?

2. I.Q..ranges from 50 (“Nbron") to 140 (”Genlus")

‘i-f«

Estfhate the other person's I. Q

3. Creatlve ab111ty ranges from 0 (No creative ab111ty) to 100
(maximﬁm creative ability).

Estlmate the other person's creative ab111ty

- Now, answer the same Questlons concerning yourself

4. Your GPA:

5. Your I.Q.:

- 6. Your creative ability:
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CREATIVE WRITING; “‘)‘&PTITGDE TEST
You are not necessarlly\exoected to be*able to comolete this test.
. Just do the best job you can in the amount of time g1ven e y
1. Have you ever taken a course in creative writing and/or English’ grammar?
. Yes o No - . ) |
2. 'HaVe.you ever been . interested in e;eative writing?
Yes - . | No
3, Who is your'févorite author? | ‘ .
4. Vhat is your favorite,book? | ‘
ﬁi ) 5. Match the following‘autho;s with theirbwork. Each autho;‘hqe one and
only onemﬁork presented., = | o ’_ |
| Pearl Buck A A 20,600 Leagues Under the Sea
, Nathanlel Hawthorne B Animal Farm | |
| George 6rwell \ | C. ;he Good Earth,
Robert Louis Stevenson: | D Kidhapped | L
Jules Verne | E. The Brothers Karamazov
Fyador Dostoevsky F. The House of'Sevén_Gabies h
6. Conplete the following c11ches For‘exanie, "Hard as a foqkf. .
‘a.' Hard as . . i )
B b.' Happy as . .
. i :fc. .High as -
| d. Bpsy_as ‘
7. Add the second'lioe to each: oo L R
‘a. "John, don't kiss me like.tﬁat,"-she pleaded. . |
b. - The sup rose over the sleeping.151andf
Q. o R | . . 2:3. N N O a-.;




. o N
o R ' . © > 1.
o o CREATIVE WRITING APTITUDE TEST (cont.)

._ c. Suddenl&, there was a knock at the door. *
: ‘ : ] ‘ ) ) , . .

- d. ‘He was tall and ugly.

e. Compose a sho{t:two—line poem.’ ,jf S

/ : . . - +When you are done,
please turn your paper-
over.: -

. | BN _ S Thankybu.'%;




. ‘ . ) A. ,.‘ 'o . . ‘;M‘ R ‘ - “« | ’, ‘s . o “»‘A-‘ ; . S ‘ . ' L
oh  CREATIVE YRITING APTITUDE TEST . . 15 .
C ‘. . . . 7, i * o ) » S ‘-' | ) ' .(_\
° ' '1. Have you ever taken a course in creative'writing? (circle ‘orie) . " N
¢ v < No, 1 or 2 courses ‘v" 3 or more cQurses'“. o ‘
. i 2. Have you ever been interested in creative writing? e B
I . . . ‘A No YeS v. r . : ) : ) - ) v J . -‘; v ) X
3. Who is yoﬁr'favorite author?. ° . o ‘ DS
' 7. ' : . Lo
4. What is xour :Eavomte book‘? ‘ R L el e
. - A < Y -
S Match the follomng authors ws.th fhelr work or wolks There may be «
T no work or more than one work for each wrlter. - ’ o v'
i -, B Dostoevsky 3 6,‘ ~A. East of Eden .“v
- ' Bronte ‘ © B. Last of the Mohicans ., L v
Hawthorne *C. A-Connecticut Yankee (e
) i - Steinbeck D. ‘Farewell to Arfs =
. — v Zola , O E. Anna Karepina: ,
' Hemingway F. Experiment in Terror “
~ Flaubert ! G. House of Sev Gables o
R Tolstoy - *H.., Nana ~ 1 _
" Poe . I.  Pilgrim's Pi'c)g‘ress -
. Faulkner J. Peyton Place - !
. 3
C 6. Complete the followmg nhrases. 'I;ry to av01d worﬁ but c11ches, 11ke o oo
' - ""Hard as’ a rock". . o T , N
, ' —~7 ' S - .
¢ A Hardes _ ¢ Ty
‘b Ham)y as | | | | ’
s . ' i . ’ ; “ - . . - . or
'c. H1gh as : ' - | . B .
d. Fatas R R S S S
e.. Busy as -
‘ 7. Add the second Tine to each R ST
. a, "John don t kiss me l1ke that," she Dleaded :
s b.. The s'un“‘ro,se over the sleeping island.
v, . . . ' Vo A )
' . \ v . . .‘« . o T o ‘e'_,«- “/' ‘; &
- a o T - N
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Suddenly, there was a ¥nock at the door. )
s . ' ‘ )
He was tall and ugly.
% ' — .
Compose a short, four-line poem.. - \7
’ ' A b ,‘
‘. . E o
gl ) N
. : ’ - ] 1"\ .
. e . / n. K
< . - ‘e Fd
X . . ‘ -
m o . . .
. > When you are done, please
{ "+ check over your prévious -
' t N " S . T
. ansivers. . Thank you."
) r ) .
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CREATTVE WRITING APTITUDE TEST (Cont.)
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APPENDIX D = - -

.~ . CREATIVE WRITING TASK
. { “
-.7 w7 o .'\“ ] = e o ) ' - - ) 21.
Your task 1s to. outline a creative s’hor;_s'to‘rx..' You h}é.l_l‘ have about
15 minutes to decide %on %e following areas.: Please use this sheet
fpr your answers. L . L : T
We ask you to outline these areas briefly, }.s»,you will be rated on a _
point basis. Do not woiry ahout sentence structure, paragraphs, or .
grammar, just getting your creative ideas across as thoroughly as. ~
possible in-the amount of time given. ~N e
‘ | \_ . - \g - ,~ . '
I. Setting . - -
A, Time in history )
B. Time of day i
'C, Placg -- planet, ’cpurifry,“?“state, town ’\b o
D. Weather, sfg{@?h tempe’zatdre . -
'A.*I. Characters ) | S N Ctw
A. ‘Number ’ R {
S oo ) . . 3
B. Names ) e ‘ N :
) . \ = ) ", .
\ W | S
C. Sex . . 3
D. Eth{lic group | -. 5 | V R \ - ’. v
_ E.. Peranality ' . /) L
. . . 5
III. Plot | . Sy » |
A. Majoé4 Events * - . S : _
r:; b < 7’ V. . R » '. - - \ .
B, Crisis Point ‘ ) - oL e
< C.- Resoiut-ion
| . .
IV. Theme v . . o
A. Purpose of story -- e.g.', description, E:"ritic‘:i'sm .

B. Moral of story AT e
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