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ABSTRACT

. . . ' Six essentially identice.l ractora are found to ‘underlie the
' - perceptiona which black students and white students have of their
other-ra.ee achoolmates. Théne are: untriendliness toward one'a
‘own race; rriendliness toward. one's own ra,ce, nom-violationa' i
- dcademic orienta.tion, unfriendliness towa.rd the other race, and
'physica.l toughness. Black Btudents +4end to gee white schoolmates *
5 o "58 pot friendly and s violat;ng norms with respect to acting
o o auperior and expecting special privileges. However, Blacks see‘

Wh:l.tes in 8, i’a.irly fa.vora'ble 1ight (compared to Blacks) with .

‘ / - respect to unrriendly behavior (toward either race) ‘and, with re-
' / .. - spect to academic orienta}tion. White students tend to see
/ \ 'Blacks in a more uniformly negative way (eompared to Whites) on

- ' ' . most dimenisions of perception. Both raciel groups see ‘the black
’ ) // ‘ o stud'enﬁa a8 ‘being more tou"gh ph'ysically.' Data concerning e.ctual

. ' :Lnter-racie.l behavior, school Eerformance, ‘and aspirations suggest
. that most pereeptions of obseryable characteristics, but not of ‘ ‘

" \ N a N ) .
‘ . 'goals, have some degree : -
. gosals, e legr of a.ccur.a.gy:.-;l )




INTER-RACIAL PERCEPTIONS.AMONG HIG% SCHOOL STUDENTS

This Ppaper presents data concérning a) basic factors under-
) lying tlack and white high school students' perceptions of one
7 another, b) the ways in which members of. each racial group see
'the other race on items reflecting each of é\\s factors' andic)
the accuracy of the perceptions vhich studenta of each racial.
. " group have of their’ otherhrace schoolmates. The data ;:::\\\\

o obtained from elmost 2,000 black ﬁtudents and over 2,000 vhite

students in the eleven public high schools of_Indianapolis, " .‘

~ Indiane. -

Purposes of Study
There is by now a fairly substantial bOdy of descriptive

work concerning the images which Whites have of Blacks (e. g.,'
Bayton, McAlister, and Hamer, 1956; Gilbert, 1951; Karlins, Coff-
- men, and Walters, 1969) and those whichtBlacks have of Whites (e.g.,

. Brink and Harris 1966; Cothran; 1951; Johnson, 1957, Works, 1961,

Campbell and Schuman, 1968). However, there has been little effort
to g0 beyond study of the acceptance of specifiec racial descrip-
tions to a. consideration of the basic dimensions underlying inter-
,racial perceptions.lv | Q\

Ther has Seen some rigorous empiLical investigation of the

f basic d ensions underlying interpersonal perceptions generally

.

' A Factoﬂ alyses of ratings of other persons using the ‘' Cattell

v
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(Passini and Norman, 1966). These factors are: extroversion, .'f'

: | | % .

agreeableness, conscientiousness, emotional stebiiity, and culture--

e.E., polished, reficed ﬁersus crude, boorish (Tupes‘and Christal,
1958 Norman, 1963). )The best known and probebly most extensive
empirical work concerning the dimensions of perception is the work
of Charles Osgood and his associates (Osgood, Suci, and Tannenbnmn,.

1957; Osgood, 1971)5’ In a[series of studies using factpr ana;yéia;

‘ k
ave found the most important dimensions

of "meaning". (relevant t .person concepts as well as other con-
cepts) to be 1) evaluat ve(g;odead); 2) potency kstrong—we&k);
and 3) activity (active passive). @ ‘Work by Todd and Reppoport -
(1964) indicates that t e dimensions: of cognitive structure\which

I

are found in & giVen study may depend on the particular method

which is used. These researchers found tham the perceptual dir

[ N . = . ~ /

mensions yielded by the\Hays implication model, &8 well as dimen-
sions yielded by .simply asking subjects to group tralts, differed '
from the dimensions yielded by Osgood's semantic diffefentiel
methcd. | .

- The body of work on interpersonai perception as a_general
process heé\potential releVance for the study of infergroﬁp per-
ceptions. Hoﬁever only a very.limited amount of work concerning
the dimensions of in\ergroup perceptions has been done. Ehrlich
and Van Tubergen (iQTiQ\have factor—analyzed the responses of 91

undergraduates to "stereépype checklists" of items concerning Jews
and concerning atheists.\ Their results distinguished posi%ive

, hY
frem neggtive stereotypes and (for perteptions of ‘Jews) ' coptem-

porary" from "traditional" stereotypes..

N
J




Ehrl4ich (1973) has‘receﬁély proposed a ?et of fourteen cate- |
gories for classifying ethnic tereoﬁypgs. His schefie is based
on a serieé of "tria¥ and e content analyses" of a i;rge num-
ber of wo;ds faken from the fgsearcﬂ literature on stereotypes.
‘However, this clagsification is noﬁ based on émpirical work -con-
cerning the ways in which specifi¢ ethnic imégeé cluster.

- In the light of the very scanty information whicﬁ ve now

have on this subject, the primary purpose of thiinpaper is to
. contribute to our knowledge ébdut the basic dimensions of inter-
group‘pérceﬁtioné._ Specifically, we present data concé}niﬁg the

Vo | factors undexlying percgptio;s by black st;dents and by white

students éf the'otﬁég.racial group. |

An additional purpose of the paper is to provide data con-

cerning the way in which each racial group sees the other race .
with_'respect to each of thesé perceptual dimens_i?ns. vhile there
is, ﬁs indicated above, considerable evidence concerning the per-

ceptions which people (including';%udents)'haMe of other-race in-

'iniduals in genersal, thepe is little sgatemaﬁic evidence from

_school settings concernin;
srace schoolmgtes.(for reviews of school

{ ‘ .
integration literature, .sce Cari@hers,-l970; prmann, 1973).

the perceptions which students of one

race have of their other

- This paper contributes some detailed descriptive information -about
such student perccptions. o ' Lt
A final purpose of the paper is to make some assessment con-

cerning the accuracy or inaccuracy of the various 1nter-racial

. perceptions. Some discussions of 1nt¢rgroup perceptions (often in

%

- . a

.
.o v




. S '_ . : S .. . .
the'context of "stereotypes'") tend to _apsume that generaliZations

about “intergroup differences are largely inaccurate (e.g., Katz

\ Y

and Braly, 1935, Prothro and Meli_;:ﬁ 1954).. Other writers -
have suggested that such generalizations m%? often have some o
validity (Vinacke 1956; Mead, - 1956) However, as Brigham points a
out, "in most cases ng criteria are available for asseSsing the ::d
factusl validity of. en ethnic generalization" (1971, p. 17). 0n1y°:.:‘
a few studies have attempted to compare the perceptions which one‘ X 4/fﬁ>gk”

. \
group has of another with obJective data conc vning the character-

istics of various groups (Le PierE, 1936; Sch an,.i966; Abate . -

and Berrien, 1967).- One of the purposes of this paper~is to add

-

to tde ‘limited ev1dence concerning the a~curacy of warious‘inter— L

group perceptions. Our data also have relevanbe to. the suggestions -

" A

mede by some recent investigators (Triandis and Vassilou, 1967,
Abate and Berrien, 1967 8chumann, 1966) about the circumstances,.‘

under which inter-group perceptions may be relatively accurate or
7 : . Co
inaccurate.

o

The specific data we draw on have some'distinctive features
which.are advantageous for the purposes just outlined. ‘First,

the measures of the inter-racial perceptions of each racial group

are essentially identical, thus permitting a direct comparison _
of the underlying perceptual dimensionspand of' the concfete inter-

racial'perceptions of/each racial—grbup. Secondly, our \data show

-

how each racial group rates both the other race and its own race

’ . 0

on identical perceptual measures, thus providing an own-race base—

line against which to assess other—race perceptions. Third, unlike .
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much of the data in this area which represents Judgments of small

'samples abodt ethnic or racial groups in general these data were
-

obtained frcm large samples in natural settings and econcern per-

- ’

ceptions about a specific group of people w1th whom the respondents

are in cdhtact. Finaliy, data obtained bs part of our larger
. sbudy permit us.to assess, in part, the;accuracy of certain inter—

racial perceptions .

‘ METHODS

Data Collection. The data to be presented are taken frog a
study of race relations in all of the public high schools in
. . > J

Indianapolis, Indiena. Data were collected during the l9f0—7l

. ] ‘ U . ,
school year at eleven school sites.3 These school sites ranged

]

from 1 percent black to Tl percent black in the composition'of

their student bodies, with thebmedian black enrollment being 36

-

percent.
Early in the‘l970-7l school year, informal interviews'were
conducted with black students and with white students §n each

school (matching the race of interviewer with that of respondent).

-

In total,-over one hundred such interviews with students were con-
T N . » 2

- ducted. Among questions asked on & variety of subjects were ques-

-

tions bearing on the students' perceptions of other-race students

in thelrcschool (e.g., what they are like, ways in which they are
‘ |
seen as simllar to, or di{ferent from, students of one's own race)

’

Data from these interv1ews helped us to fdrmulate items for inclu-

sion in a questionnaire concerning (among other thlngs) perceptions

»

of other-race (and own~-race) schoolmates

3 -




A two-part questionnalre vas administered to a sampie of .iy - 'é;.h:;
students in the Spring of«l971. A sample of about 60 black stu- c
dents and 60 white students was ‘selected systematically within
- , veach\class of each school. Every nth student was selected from
: "fenrollment lists provlded by the schools with n vsrying accord~ [
ing to the number of black student: and of whlte students in eachn

class. When there were fewer th 60 students of a glven race 1nm'm

R

g s
S hae

Ty & glven class, all of the students %n‘that category were included”

in the. sample. ¥ SR N
S \ S o
Questionnaires were adminlstered to students in group sessions '

in a large room at each school. Separate forms Were given to -
black students and to white students (identified visually), these
forms were- essentlally identicaI except that\the terms "black"

' and "whlte" were transposed to fit the appropriate case. The
questionnaires were administered by the 1nvestigators and their‘

assistant(s)--usually comprising a bi-racial "team"——and student

were assured that their answers would be completely confidential

Of the total number of black students'selecged in the ‘semple,
s ‘TH L peicent (N = 1,969) returned acceptably completEd forms for

Part II of the questlonnaire ( hich contains most of the 1nforma—v

N tion relevant to this analysi Among whlte students 2,292
(80.9% ‘of the total sample) acceptably completed Part II.of the
.questionnaire.h | ‘ ‘ '

[ . 0

Perceptions of Other-Race Students. Our data on'perceptions of

_other-race student% are based on responses to the following v

-

" question: -
[
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"LiSted below aré a numher of words that-probably,
‘5_ - fit some people of every race. In your opinlon,

ho& many of the [other—race] students of xour.own.. L

1 - \ 2

}‘ ' | sex in this schoo1 seem to fit each of the descrip-',qﬂ

Y - . S

tions listed below?" o

' ' " Twenty-s1x brief descrlptive phrases were ‘then listed. The

L .
’ 'list included descrlptlons such as: are fun to be w1th-'are loud '

39,

and“noisy~in'school- want to get good grades; don't obey schoolif“”*

rules, are smart in school, and talk and act Ln 8. crude or coarse "

T way. The list of all. descrlpbﬂons used is found in Table 1. o

oo

_ For each of the descriptions the gtudents were’ asked to

check one of six ansvers snoring what proportion of other—race

-

schoobmates fit tnls,descrlption: none; only a few, quite ‘a

“

./ few but less than half',i about halfy - most; all or almost all.

rd

L Later in the questnonnalre, an.almost identlcal list of

brief descriptlons was repeated and thisetime the students were °

asked to check the proportion of’ (sam%;sex) students of thej

race who fit each description. Thus, studcnts"perceptions of
: * . .

other-race schoolmstes cen be compared to their perceptions of
4 : : ‘ R . "
. . < . B 1 4 o
\ schoolmates of their own rage.

. \- To prov1de 1nfornatlon about the structure of perceptions

concernlng other-race schoolmates, factor analyses were performed,
7epara¢e1y for bleclk soudents c,nd for white students on the ‘ )
twenty—snx 1tems cohcernlng perceptions of the other race.s’ ?he

o 1 method ofvfactor analy51s-used was.that pf.prlncipal factorlnga )

5ol

with an orthogonal equimex rotation.
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- Other Data. Among a large variety of data obtained for the over-
all study, several types of additional data obtained from the stu—

dent questionnalres and from school records ere’ relevant tb the

. o .
accuracy of inter—raclal perﬂeptlons o Lot o

1

: , From student questionnaires, we obtalned deta concerning.
- @
- Wl) A variety;of specific friendly contacts with other-
] : . -

race - and with own-race schoolmates (e g., doing

P . o ' v. school work together visltlng one another's homes) i\

2) A variety of 'specific unfriendly:contacts w1th other- .
race and with Qwn-race _schoolmatesr(e.g{, being:

- o - ~called a bad neme, getting into = fight) o
‘ J " 3) Student aspﬁratlons for futher'education : | |

L) The 1mnortance.to students of various goals

(e.g., getting good g:ades)

5)
6)

Time spent on homework -

< -

v

\ S L .
Enrollment ih one of four school programs (e.g.,
, PR

/

Academic, Vocational) or plans about type of courses
, . ) l , .

to take.

we

/(Data on enrollment cross-checked against'LMA(j
\school records ) ' : ;
o ! . J

7) ‘Endorscment of ‘conventional norms about school behav1or

5, ‘ ‘ ; . . . (e.g.,."pay attention in class even if_things are

_——s, boring for them”. ‘ o

-

@) Frequency of bzeakhng ‘8’ number of speclfié school
\

_ e ) rules {e.g., being late to class) S
v - - . Zr

B 9) Fdégue:;i;of thlnklng about a variety of subJects (e.g.," .
i ‘ * r .
- k&' of ‘belng hit or attacked by other-race students) These ‘
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questjons were intended be' be indicators of the

inteA;ity of concern’which students had about vari-

ous matters. - (

L

Data were obtained from chool records concerning:

%@iii) - Students' grade avefages .
2) 'Studgnts"scprgs on standardized-achievement tests.
VL Students who were Juniors az?ﬁ&énigrs at the time of

Deyelbpment Tests. "Students who were Freshmen and

. ~ Sophomores at the time of our study took the Metro-

tests during'theif Sophomore years.

N . RESULTS

Dimensions of Perception. ~

: ‘Blaqk Perceptions. The factor analysis of the perceptions

of white échoolmates by black students yiélded six factors.6

~ *

For black students the 1oading8'of'each perception, item on each

of the factors are shown in Table 1. Following is a list of

a

these'factors and the proportion of the total variance in Black

perceptiong'which’they explain. The names of the factofs'qre

ones - which we have assigned to reflect the common content

®

‘of those items which load highly on ®Bach factor. The highest-

. o S .
" loading itmes are also given for each factor. -

[ 4

K]

our data-collection had taken the Natignai Educational
: " | 9 .

politan Achievement Tests. Students took the achievement

\

~
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. \
information concern1ng the perceptions by white- students of

“(1) are willing«to help black students- 2) are friendly .
- . ; _ '

_the1r black schoolmates. Thls analy51s resulted in five

10
Factor l. Unfriendliness to one's own. race (Blacks), (l9.7%).
| (1) act bossy with. black students; 2) start fights with black e
\ : A

students, and 3) are often mean to black studentsgﬁ
Eactor42: _Academic Orientation (12.0%). (1) try real :.
hard to do well in_schoolj 2) went to get good grades, -
3) are - smart in school h) would like to go to colled@.-
,Factor 3: Unfrlendlness to other-race (Whltes) (1.8%2). (1)

act bossy with white students, 2) are often mean to‘white .
J . o
students, 3) start fights with whlte students.~ ' t

'Factor_h Friendliness to one's own race (Blacks), (5. 7%)

to black students, 3) are fup to be with -

o ¥

Factor 5: Nomm-violatlons (5.1%). (l) are loud and noisy
for

z\:

fin school 2) don't obey 'some school rules, 3) talk or act
in a crude or coarse way , h) expect special prﬂvileges for i "_\'
themselves in shcool 5) act superlor or 'stuck up”

# Factor 6' Toughness (k. 2%) (1) are good'fighters, 2)

P
.

. - ;sre afra1d of black students, 3) are willing to help white

_students. '

,v o~y

.Together, these slx factors account for SH percent of the

variance-in Judgments by blac%ﬁ;tudents_of white students on

v

“the total set of perceptlon items.

White-PerceEt;ons. A second factor analysis prov1des o ,-'ffe.
>, ‘ o ® §

’
’

P

factors whlch met the usual crltgglon for further extractlon
) 4}( . . lv“..

» l’




of factors. A sixth factor which came close to meeting this

v ) criterion -was also extracted because of its theoretical interest-' -
o - % and becausé it parallels a factor exbtracted for black students.7. -
. " The results of this factor analysis are shova in Teble 2.

One strikin fact about the factors underLying White percep-

y | _tiorjx;s of Blacks .is that they are essentially the same &8 those
| described above for Black perceptions=of“Whites:'xwhile there are
a few.minor differences between the races‘with;respect tolthe , R
items which.load heavily“on a given factor,8 and some minorn‘ | |
differences in the relative ma\nitudes of the loadings.of items C- . fi‘
on a factor, the general pattern is of highly similar sets of ‘ B

items clustering together..

What is very different for the two racial groups is the
relative salience.or prominence‘of each of the factors,~as..'
reflected by the amount of variance explained by that factor. -

- The order of salience of the factors-underlying.Blackfpercep— o .

tions .of Blacks by Whitwes, along with the proportion of total

variance explained by each of the factors, follows: o : T

< R Factor 1: Norm—violations (33.2%) i s . jm

Factor 2: Unfriendliness toward the other race (Blacks)(lO 8%)«

-

Factor 3: Academic orientation (6.3%)

Factor i: Friendliness to one's own race (Whites) (4.3%)

_Factor 5: Unfriendlinegs to one's own race (Whites) (4.0%)

Factor 6: _Toughness (3.h%).“1' R

v , I Together, these six fadtors explain 62.0’percentNOf'the

’Yariance in the perceptions of black_schoolmates by white students.




ience for the two groups. Unfriendlineso tawhrd one's own rag

- /- L
. A comparison of the order of 1mportancé 6!’§§: oix factors
(Mnfriendliness

for each racial group shows that two dimencienc

toward own race and norm violations) had markcdly different Bal-

was much more salient for Blacks, while norm violations was
much more salient dimension for Whiteo. Aeu&nmic orientamio
eiso appeared to be a somevwhat more gelient dimension for,placks

thanhﬁor Whites. The three other perceptual dimensions (unfriend-

. . .
liness toward the other race, friendlineco toward one's own race,

and toughness) were gbout equal in salience for the two racial

groups. o

.

It is noteworthy that, for atudenta of both races, friendly

‘behavior ‘and unfriendly behavior towerd one'sc own race emerge 68
separete factors.. It is interesting too that for white students, 5

‘those factors which reflect behavior by black gtudents toward

Q ~
Whites personally (both friendly and unfriendly betavior) are much

13

less salient ,than the norm-violations factor, vhich reflects
' T~ . :
Bbehavior by black_students whiphlis generally obgerved by white

students but in which vhite students qpuéalij ave no% personally
‘ A

- a

'_involvéd. However, the fact' that one dimension is more: selient

than anobper in"the perceptions by . one race of the other race
aoes mean necessarily that the first dimennion ia more stronglm

related to interracial pehavior. We examine the relationships

.
hd [E .

betweerr interracial perceptions and interracial behavior in another

R i _ . s

paper (Patchen, Davidson, and Hofmann, 197h).




An additional finding of interest concerns the dimensions = .

underlying perceptions by each race of scnoolmate‘ of’@heir ¢

- ‘\\. -
own race. As noted above, each student was asked a-series of N

perceptual items concerning his own-race shoolmates hich essenw-

tially paralleled the items concerning other~race scho Imstes. .

Factor—analyses revealed that essentially the seme factors

PN

.

underlying other-race perceptions also emerge with respect to

R

same-race perceptions. (These data aze not\énown here. ) -

) . | o R | N | _ :
- The Nature of Inter-racial Perceptions S S I .
¢ L ,:f

R

o

N

. ' ‘ anle the factor anelyses tell us something about the
important factors underlyrng interracial perceptions they do’, Sy e

, }f not tell us how the students . offjghc race viewed other-race \\- .
- students with respect to each of these factors.‘ Tables3 and o

h show, tne.regggnses of-black.students and of white students, L -

to those perception items which load most heavlly (for the pgrti- S

cular race) on each factor. Responses to 1dentical items con-~

.,

) cernlngjperceptions of shcoolmates of the student's .own race

are also shown to serve as bases of comparlson

.

Black students. Hnmle the degree of unfriendly behavior by
wnite students is the most salment factor in black perceptlons,-
" the data*?Taﬁle 3) shoﬁ’only smell differences in the unfriendly

N
actlons whlch black students attrlbute to whlte as compared to

-

black schoolmates. White students are seen as being mean slig tl?

- more often. but as startlng flghts w1th Blacks somewhat less o_

~th_an do other Blucks.




.

. l * . .
With regard to items loading heavily on the second factor--

‘academic orientetion--the differences, again were quite smell,

ot s n‘ .
' However ltlack students tend to see their white schoolmates as '

somewhat more academically oriented than stuﬁ@etb of theirvown/ ' - !

race. ' ‘ , T .

. With regard to the third factor-unfriendliness toward white

L

students~~black students Vrere more. likely to see Blacks as/being S

~ ! /

- mean to white students than they were to see Whites being mkan

to other Whites.- Qlach studénts also tended to see Blacks as act— ._'.

PR i -

ing bossy toward Whites and startlng fights with Whites more often'”u o

then Whites acted in these ways toward other Whites howevera ’i .

A

these latter differences are slight IR o
With respect to items loading heaNily on the fourth factér-— -

 friendliness toward black studentseublack students!vperceptions
X . . . R .
~ of Whites differed markedly from their perceptions of other . o

" Blacks. Much smaller proportlons of white students than qf

+

Blacks were seen by Blacks as fun to be. with" and substantially !

smaller propqrtions bf Whites vere seen as_"willing to help black v

‘I

students". No comparative data are available with'respect to the -
_itemr"friendly to blaeck students'--but less thean one-fourth of

the .black students sawv a majority of Whites in their school as

being friendly to Blacks.. e e . ,
" There_also were noticeable différences with respect to -itéms E

. loeding highly on?the.“norms violations“ifactor. The ‘biggest

difference in Blacks' perception of the two races‘is seen on the

item "act superior or 'stuck.up'." Blacks generally sew a higher




. proportion of Whites “than of ‘Blacks dcting in thic way. Whites
’;. ) i e \\were also ‘seen as somevhat.more likely than glscks to "expec£ :
speciul priviléges for themselves in school” and 'slightly more

likeiy to be those who "didn't obey school rules." Fellow Blacks

&

were seec\:i slightly more "loud and noisy in Zpﬁool. ) Essentially

no differehce between the races was geen with espect to the item

'"talk and ac\\in a crude or- coarse wcy

A

" FiRally, with respect. to the “toughness" items, black ‘Btu-
dents were much moxe likely to see high proportions of their own

race as &"\:d fighte g" than they were to see Whites ‘\lﬂethis wa.y. .

. They also™daw sizable proportions of white students‘ss afraid

of Black students. In contrast, black students were elmost

> ' : * rS (-4

unanimous in'seeing very few Blacks as afreid of Whites. With

respect to the 1tem "willing to help vwhite students," which

* ~ I‘J
loads highly on the "toughness" factor, black studenits saw Whites
L4
as considerably mo;e willing than Blacks to»help "Jhites.-‘9

White Studenfs. Turning to the perceptions by white stu-

L)

dents (see Table L), we may examine first the white students'

] -

responses to items loading on factor 1, norms-violations .

-
N

These data show that white students were much more likely to

F A

see black students than white gtudents as n9rmpviolators.
RS
Specifically, Whites perceived ‘much larger proportions of black

schoolmates as persons who a) talk and‘act in a crude or coarse
. . ' way; b) are loud and noisy in school; c) don't obey some school

| rules; d) expect special privileges for themselves in school;
and e) act superior or jstﬁck up'. . ‘{ s \
, o B A
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race acting in unfriendly weys toward black students.
ever, they geﬁerall& saw blsck'students as'somewhat more
‘. unfriendly towdrd othcr Blacks than they saw Whites as being.
Whites perceived more Blacks as" starting fights with Blacks and
aloo more Blacks acting bossy with BlacKs, as comphﬁ;i)yo the
proportion of white students who acted in these ways. Also,
'Whites saew _scmewhat fever Blacks than Whites ss willing to.
help black students. on the otherwhand, Whites though that &
o 'somewhet larger proportion of VWhites than of.Blacks wss "often
mean to bluck gtudents". |
With respect to academic orientation (factor 3 for Whitea),
‘.white students perceived'their white:schoolmates_ss being‘con-
sidernbly.more academically oriented then their black school~‘ T
: mates. épecificslly, Whites saM much larger proportions:of Whitesp
a8 persons who &) "try real hard to do well in’school”; b) "want i
. to get éood grsdes"; c) "are smart inischool"; and d) "would like
“to go to college | |
N 7 yitn respect to items bearing on friendliness to. Whites
" | (factor 4), white students generally saw & much larger proportion
t~ » . of their own-race schoolmates than ofvblack students as being
friendly. Specifically, Whites saw other Whites as much more

=4

likely to be "willing to help white students" and "fun to be

Ty

~ - 'with", In response to a question concerning the proportion of
. . L) . : S

L4




7

Blacks whp ere friendiy fo Whites, the modal responses were
"quite a ;eh" or "about half'®’ A comparable question about
the iroportion of white studentslwho are friendly to Whites:
vas not askeéd. i : | B

Lookiﬁk at responses to those items loading mést‘heavily
on factor é, Ve may note'thax Whites tended to see black school-
mates as.acting more unfriendly toward.Whites than white.school-
nstes scted toward other Whites. White studemts tended to see
) ‘ :

a sﬁbstantialiy larger proportion of Blacks than‘Whigés as per- -
sons who: a) ect bossy with white,studen£s; b) are dften mean

to white stuéehts; c) have a "chip cﬁvtheir éhoulders" (too
sensitive), and d) start fights with thte students.

F?naliy, w? may look at responses to those items ﬁhich load
heavily on "phyficel toughness" (factor 6). These data show éhat,
in geheral, whiﬁe students saw blacks as soﬁewh t tougher than - |
Whifes. Larger proﬁﬁrtions of Blacks were seenTas good fighters.
Also, smeller proportions éf’Biacks-than of Whites were seen .as
being "afraid of (qthér-race) stude;ts". : “

»

We may summarize an&écompaie_thg way“&n which students of

eagh race view ‘each other by revieﬂing%the perceptions of each

with respect to each of the six perceptual factors.

»

1. Unfriendlihess fo one's own race. Blacks saw relatively

Y . “ o .
1ittle difference between the races with respect to overt

unfriendliness tovard Blacks. Whites sew Blacks as being s

more likely than other Whites to act in an unfriendly

vay thzid Whites. o

29

L
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2. Friendliness toward one's own race. Students of both

races saw considerably smaller.proportions of other-

race schoolmates than of same-race schoolmates'as

-

friendly to themselves.

. 3. Unfrlendliness toWard the other race. BRlack students ’ -

0

, generally saw unfriendliness toward Whites as coming. . ,1
.ﬁ_‘g .
more from Blacks than,from Whites. However, uhite

students generelly s%w friendliness toward Blacks
%ﬂif as coming more often from black students:than from T
Whites. . ‘

Yl

L, Normpuiolations. Both races saw'students of the othér
34 < . ,

race as more likely to»be norm—v1olators. However,
white students saw 1arger dlfferences between the

races and differences with regard to a greater number - ,

»

-Y |

-, of specific behaviors'then did black students.

5. Atfdemic orientations. Students of both races saw

‘Whites as more academically oriented than Blacks.. ‘.
Biacks'séw only slight differences in this regard
vhile Whltes saw substantial differences.

6. Toug- ess. Both black students and whlte students saw

Blacks as physicallg tougher than Whltes.

v

L o Accuracy of Perceptions - L ) I
. \ L , | . p

How accurate are the/pereeptions vhich students of each race.fy‘

Baye of schoolmates of the other race; as compared to those of

o . their race?  While we cannot provide a complete answer to this
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questfion, w.e.‘ do have some relevant data. The key relevaent data
are summarized in Table 5. [Additionel, end more detailed, data
. “ : on inter-racial interaction are presented elsewhere (Patchen and.

~Davidson, with Hofmenn and Brown, 1973)].

L ‘ Unfriendliness!7Thé first éethof(ggta ébncérp th? freéuency— o
with ﬁhich students of each‘race reported ﬁéﬁing expepienced uhe

) frienyly agtions (being pushed or hi%_,»being threaténed, being .\m

o , : called bad gémes) by students of the o@her raéé and by students \
of:their owﬂ race. Thése data also indicate the freguencyzwith

’ . ._which students of éaéh;r;a.ce -say that vthey "got so mad at [i_a. .sc.ﬁo'él-

mate]\that I pushéd or hit that person f;rst",rﬁoth‘with_réggrd 2

to éther-race and same-race Schoolmates.v 7 |

In generel, these datalare consistent with fhé p;rceptibns

of students of both races concerning overt unfriendliness by |

each race toward the other. The data indicate, first, that

Whites are less likely to act in an overtly unfriendly way toward

- black students than ate other Blacks. Thiévpéttern of results
., .o ‘ is consistent witﬂ‘6¥eréll'White pegceptions; end -is also
fairly consistent with'Black pgrceptions. Thé:datg also indi-
‘cate that, in general, black»sﬁudents,afe somewhat more likely
" to act in overtly unfriendly wéys ﬁdhard vhite students'thah_

: are other whiﬁe students These results are con31stent with the

@
perceptions of both races concernlng unfriendllness directed toward

-
" . ‘,
. . . .

white students.

s

Frlendlx Behavior Peréeptions bf both races that.students '

of their own race are more frlendly than students of the cﬁhef
- « '
M - M B N ’ M . ‘

e | Ce2 v e R
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race also are consistent with limited relcvont data concerning

friendly interactions. Asked how often students of gach race

"did school work together with you" or 'visited your the or had ‘
you over to their home", both Blacks and Whites were far hore
;? | _ " likely to report such friendly 1nteract1ons with students of
| their own race than with, other—race-students.~ Tt should be noted, B
however, that the particular 1nteractions mentioned usuwlly ‘

.require mtual friendliness, rather thaﬁ merely friendliness o o xS

frop the other person.

Academic Orientation. Students of both races,. and egs?cially
Whites, saw thtes ‘as more academically oriented The dataf;
‘shown in Table 5 1nd1cate that some of the speciflc perceptions

involved are accurate but others ~are not. Average grades and

< @

average scores on standardized achievement tests are cons:derably
' : higher for white,students than for black students;in our sample,. . o

Y . L . - . -

N « ' Also, only 19% of black students/in our sample were in the college

~ o preparatory (Academic) program or planning to take "academic
e . | ’ }é .type courses" as compared to 39% of the white students who were
- ’ ;3“igaking academic courses-ﬁ | :i , !
| However there is little ev1dence of difference in effort
. i. between the\two racial g\fups Approximately equal proportlons .
~of both groups.reported spending one or more hours per day d01ng o

" homework . On a compqs1te measure of effort toward academlc goals

- (which includes the "time on homework" 1tem) Whites do score_

slightdy higher than Blacksxl But while this dlfference is
: \ | N .

\
>

L ~ . o : -
\\ . A ' - . .




,f* ;-' . 'statlstlcally slgnlflcant for our large total sample the :

difference is very small and is s1gn1f1cant in only three of

¢ ' R " eleven sch ols; there 1s also one school where Blacks scored %g_*

. . . ! . . ¢ "@‘“ ¢
R

|8

s o Ay o

tly h1gher than Whltes on the effort measure.l;

- Wlth respect to wantlng to get good grades, 8 greaten PrOpor—'gAf. ,:

il

tion of Blacks ('rh%) ‘than of Whites (61%)‘sa1a that this was R

eF
. .

very 1mgortant" to them . ~ With respect to desire to gowto Q'f
college, there 1s 11ttle dlfference betWeen the proportlon of ._: .
“black students (hB%) and the proportlon of. white students (hG%)
who said that they would llke (o go to a four year college or | |
beyond;. In general then the perceptlon of Blacks as doing lesa 4;

f well academlcally seems accurate but,the perceptlon of ,ks'\

as caring less about'academic'sugcess than,Whites;:or as trying. |i.‘

o . \
© f N \‘less hard in school, seems much less accurate

- . . o

Norms-Vlolatlons With respect to the klnds of behavlor we - , '_”i_ }g

-3

have labelled "norms—vlolatlons 1y Ve have‘two klnds of relevant s
\ S
data l) the expressed norms of students and 2) students' selfu ‘ e

reports about their own ruleqvlolatlons . -g-hj' T

. ”

Students were asked "Do you feel ‘that students should or’

-\ . o I

& ‘should not do each of - the follow1ng thlngs 1n school?" Itemsa

llsted concerned bellefs about whethen students should- ~a) obey

a1l school rules whether they agree with the% or not", b) "pay

o

'attentlon in class even 1f thlngs are borlng for them"* c) "have

N -

a llttle fun... even if 1t ‘means belng nolsy at t1mes"~ d) "show

s‘-""‘,.respect for- every teacher..."; e)’ use swear words... andtf)

(

Lo < -

“strlke someone if'that person:foes or says somethlng bad to them

24
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\

|

. ) . . ErY : ) .
—‘Forieach’item; the student checked one of three responses:
’ ° ’

. a) g think students should. do tha.t" )"ft doesn'.t matter
[

'; much to me whether *hey do uhat", and c) "L thlnk ‘students

‘ ~

should~not do that" . The results show only 911ght and incone.

\

. sistent dlfferences betveen Blacks ‘and ‘Whites with respect to )
14 \,

all‘of these 1téhs exceﬁt the one concerning nlttlng others
. .

when provoked. More thtes then Blacks (6“7 to hQ%) said that.

a student should not h1t another in such c1ncamstances (Thls,

- last 1tem IS also,relevant to the unfr;endllness,dlmenslon'of per-

4 o . . Y ‘

ceptlon ) R R : O

t

- q

-a,l;;/;,yatﬁ'regard-to actual behev1or we 8o not ‘have data ontsomeb

’ . * "

T Sy
- of the‘klnds,of-behav1or epcompassed—by perc&gg%ons of norm-vio-

PSS

\letlons. Thus we do ot have objective evidéhce concerning the

Sy

Py

'extent to whlch students in these schools are~1oud and nolsy, do

hd

"thlngs which mlght-be celled "crude and coarse' ,,act superlor or
. o . i 1“ . “ 8
». 'stuck up',.or ekpect special privileges. We do, however,

w,ha.ve reports from students of ea.ch race a.bout how oi‘ten they

-brokeaschool rules--ln partlcular belng 1ate for’ class, belng"‘

o

absent, .not gettlng g}l their homework done ‘missing a class .'.,

— L

. w1thout perm1531on and belng told to come for a conference (a
common d1sc1p11nary technlque) "because you supposedly dia some- ;
thing wrong.ﬁ}3 The data (see Table 5) show that black students

‘reported being late to class-considerably more,often than did

- were late once or twice a week or more often). 'Withgresp t to




0
?

.

Ycant), with black students being slightly more likggi;to report Zl
. : a [ -

‘each of these kinds of euents. No difference_yae\fo a betﬁeen

Ve

I ) A ' . . ' . . - .
R K. g ;o AL
v . . , . .
. ‘ . /s " C
v <

. . /zgg/raeﬁi with respect to the frequency of’not'completing home~
. oY

[y

- With<ﬁé§pect to obeying'school rules,‘then;‘there is some - -

support -for the accuracy of White ,perceptions-of black,students‘
. ) .‘ w ‘”x \ : . . . .. o . - .
as violators,of conv@htionel norms. ' Hoyever, we do not know
“whether behavioral data (if available) would support racial
. S )

J

differences with respect to other types of'norms-Violétions,

o inciuding those--expecting'specialvprivileges ard acting "stuck— -

o 5. up"~~which black students perceived Whites. as commit@ing most o
\ . o ’ . w L N . ‘ B ' B - . - . -~
, often. L U L RN

. B Toug ess. we do nft have any obJectlve data about how good

: students of eacgkrace are as flghtérs. However, We do know the

: responses of edch student to a question eoncerning how often he’
% - \ ~. .
thlnks gbout the 1dee'"that some (otﬁ@raﬁhce) stndents mlght hit
Ty
or attack me." White studenté (T4%) were much more llkely than

. @

v '_ o .f black students (36%) to report thlnklng about tbls p0551b111ty

boat 1east "once in-a whlle". Thus the perceptlons of both races,

" that Whltes are more afrald of o/ﬁgr—race students than are

s

- 0

Blacks,,appears to reflect actual, dmfferences. Moreover, it~

=~

€. ’ PR

. ' " .. should:be noted t some of the ev1dence prtsented in “the sec- ¢

R tion on unfriendly behav1or (Table 5)-—e g

gregter frequency'
. o L 4 1% .
i . Lo . . ' - TN ‘ .

1 : R . 231) A ) . ,




"nitive meaning is evaluative. .Four.of the six factors ‘found .

. L LA F X ‘ / .
- . % 4 ¢ - IS .
' i . t . -

‘ with which black atudento roport that thoy rétaldated when
. hit end initia.ted fighting when | gered-uouggeotu’ that they have -

»(more confidence than Whitao in their fighting dbility and moro

1Y

success in such encountera.

. ‘ . . . Lo

. : . DISCUSSION -~

. Dimensions of Perce'ption.. In di:scuasing the stud'y résuits,“_ f

-firat it is of interest to compare “ghe factora of inter-racial

perception which ve found with the rerceptual dimensions found ', < -
in«other studiea. We nay firat compare our resulta with those

of Osgood and hia associatea.

. Oagood'a work indicates that the primary dlmen(‘eﬁﬁbf cog#‘lh 'f

.

~ here are evaluative. But whereaa the primary evaluative dimenaion f

. is a aingle unitery one in the work of the Osgood group, evalua—‘

. ] .

tions of the other’ race are of several kinda in our data. First

..) L
evaluatiqns o the 1nterpersonal orientationa of other-race stu- -

7Ldents aplita into a poaltive (friqndly) factor and a negative

“(unfriendly) factor. Secondly, evaluations of interperaonal orien-.,.'

tation are differéntiated with respeot to the target of ‘the be-

IS
havior, that ia s behavior\toward)those of one rece is .dis- R
tinguiahed frOm behavior toward the other race. Th rd, the »

e
evaluationa reflected in the three 1nterperaonal" faotora are :

e [T . < .

independent of the evaluationa of more imperaonal, syatémprelevant

'orientationa reflected on the "normanviolationa" factor._

‘ Oagood's aecond maJor dimensxon of meaning is. that of potency.':

) - N R . 3y M d .
The "tpughness" factor found in this atudy‘aeems to raflect o

: n’\ . * .

5 ) . A T . ) ’ i . £ Ve PR
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phyoical potency. MHowever the item “gmart in echool“-—uhich
I N v - .m:ight reaoona!aly te thought to x'ef.‘mef;s ancthor kind of potency=-
' . doas,not loaﬂ on the seme factor ac thooe itemo beariung en phy-

./,{
% sical:toughneso. Thus, if there ic a potcncy factor emerging

‘®

from this analysis,.it.is specific to a particular kind of aetiv«

-

ity—-fighting.

‘_« | The third basic factor emerging from the Osgood group g
studiea is that of.activity. Our remaining factor~-academic
orientation—-contains one item bearing on academlc effort .

(activity) but also one dealing with smertness (a kind of

potency) and sevefgilitéﬁs dealing with academic aspirations,,
which }eflect neither ?ctivity nor poténc;? at least directly.
Thus, thelacadedic orientation factor Aoesjnot appeai to corres=- .
pond—to“any one of Osgooc's three primary factorslv Rather
thanvseeing.other-race schoo;mates in terms of.their general

{ potency or general activity, students appear to see their

schoolmateg'in terms of their overall -excellence (potency, plus

L | activity,' plus interest) in a giv'en ri%i1a of endeavor. One

might also intefpret the toughness factor in this llght—-l €.,

5 . o °
§J£ a perceptlon of the overall excellence of the othe¥r race in _ //// B

- - the area of fighting.

A 4 We also may compare the perceptual dimensions-found in this
\;k ooyt . ""‘\S .
T study with the dimen31ons of interpersonal perception found in

.a o @the,studles by Tupes and Christal end by Normen. There are no

factors in our results to parallel their -factors of extroversion
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and of exzotional ctability. However, most.of the i’nctorn thich
B wo did find Eiﬂ to have come dogroe of parallel with the Tupeo=
Chrictal o.ndjrtorman faoto“o (the excoption being the plxyoiesl
toughncno factor). The friendlinccc factor and tho twvo unfriond-
lineos ﬂactorn ererging from our data gppear gimilar to the
egre'e'o:blencss factor of 'IH:,pes-'-Christal and ’Norman--witthhe
important difference that our, ﬁsctors dig;erentiate friend-
liness from unfriendliness and elso differentiute among targets
of‘unfriendliness. The ecedemic orientation factor found 1n this .
study--on vhich items concerning trying hard end wanting to do P
well in school load.highly--appears to overlap tb some extent
the conscientiousness factor found by Tupes-Christal and Norman.
'Also, the norm-violetlons factor ig’our study appears to have
_some overlap with the "culture".factor found by Tupes-Christal
and Normah. For.example', items liﬁé "crude and coarse" loeded
highly. on our norms-violetions factor, wnile the scsle "polished,
refined—-crude boorish" loaded highly on the "culture" factor

» o

. . in the other studies.
Y Finally, we may compare our findihgs to those of Ehrlich
and Van Tubergen (1971). While their results seem to indicate . ; o s

rather undlfferentiated perceptions of Jews and atheists—-i.e.,

es gither posltlve or negative (w;th the negative image of Jews
being split into "contemporary! ,and "tradfﬁional")--the perceptzal
- - structures of our respondents seem to be more complex (i.e.,‘to

» ) “have six dimensions)., Some of the dimensions which we found do ¢




» , »

., - . factor anslysis).

- I Y A L

> . . : ) ' ‘f’ '
fit into the more complex set pf a priori categories which' ’

e Dhrlich (1973) has proposed but others do not fit this scheme .
‘ . N\

easily.lh : B _ L T
© Overall ;these comparisons indicate that the dimensionsxof
L ! inter-racial perception found in this study have some\similar— h

/ ‘ities to the dimensibns found in previous studies of inter-

personal and interg;oup perception But they also indicate ‘some

/ differences among the sets of dimensrons. ‘These differences

oL, among studies may ‘be due a{ to differences'in samples of riters;

0 . - ~

b) to whether people.were rating'ind;viduals or groups and, if

a group, the nature of ‘the group; c) to the amount and.tybe of
interaction (if ‘any) between, raters ‘and those judged;‘d) to

differences in measures of perception; and ‘e) to differences in'-.
‘methods. of analyzdng the data (especially, different'variants of

Because of such sources of variation the per-

» el

- ceptual dimensions found\in the present study will not necessarily

. be the same list which will be found with respect to all inter-

. ¥

' 'group perceptlons.in all settings Certain of the dimensions

‘
pVWe found (especially academic.orientation and physical toughness)
geem particulariy relevant to high school settings, though paralleh
dlmension{ (e.g., work or1entation) may well be found dn other
settings. Despite these qualifications, the results of the pre-
sent study stand as the only available results (to our knowiedge)

.

about the dimensions of interracial perceptions specifically.t

The dlmensions of interracial perception found in the: present

1 - study appear to be meaningful and important. The items whlch

14 ’ LI ' ’ ’ 4

, |
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. '’

load on each of the six factors have, a generelly homogenecus.con-

tent which makes them e=sily iuterpretable.,

The fact that‘éssen- ’

tially the same six factors emerge both for Blacks end. for Whiteg--

A

‘though in a different ordcr of importance-nindicates that these )

[

factors are generei;zab‘e acrorq racisl lines. Moreover, these

dimensions of inmerraciel nercepbion are related to interur cialo
behavior (Patchen, Davidson, end H,fmann, 197h). However, only -
further study can indicate the extent %o whlen similargpereeptuaii
factors will be‘found'infothev studics of inter—racial and,other
intergroup relations;)‘ o "" | Q\

~ JImages of Other Race With respec* to the actual. content

of perceptions, wP may note, firsu, that the perceptions of
white schoolmates by black students were rather positive .in some
respects. On the perceptual diménsions vhich weére most salientp

for black students (i.e., accounted for most veriance in percep-

: : ~
tions) Blacks saw Whites as no moxre unfriendly than Blacks, as

slightly more academically orien ed, and as more friendly to
LS

¢
But while Blacksgdid not see Whites an overtly un-

Whites.

friendly, they also did nbt See them as positively frfgndly. . iﬁﬁ

%
Blacks also vere inclined’to se° Whites as often acting superior

and venting prefer“nd treatment. E

groups often Have been reported to hold o? a higher-status

/o

maJority group 1-e., as one which is rejecting and discriminatory

but which is also seen as hav1ng»sdm1rable, and-perhaps superior,

In general, the view of Whites ff

e

by Blacks is consistent with thg; which lower-status minority %7

+

a [
s T
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v s 'tro.its which the minerity aspires to emulate. (Sce for example,
“am chton, 19h1, Bimpson gnd Yinger, 1972, p. 226-229). -

e D _ , Among white students, though perceptions of‘ black schoolma.tos
e I N A

. ) . “ vere fatrly favoreble iu\ gome respects, their perceptions of .

‘Blacks were mpre'uniformly nega.tive than their images of their o

own-rac%cla}?mates. Although Whites credited Blo.cks with being
hxslca.lly tpugh they tended' to see Blacks ag more loud- and dis-

o - ;o ruﬂ%ive, 8 more unfriendly and aggressive, end p8 less ambitious

| and less successful in school. In genersl, thisjview of Blacks TR

by Whites is'consistent with that ﬁhich(higher-stet%s dominant A

groups often heve beenvreported to har:~of lowerestatns‘minority -

‘ ; groups-~i.e., a8 exnibiting beheviors which are not consistent '

E ‘; : k with prevailing norﬁf and socisl etiquette (see,“tor example,- |

| G:leert**) 1951; Secord, Bevan’and Katz, 1956). |
| It'is notable ‘that the item "are from low:income families" o ‘/“
, "

does not load highly on eny of the percsptual factors underlying
white ﬁ ﬁdents percepticna. Although trai‘aa nuoh an aggreslivc—

b, scw them ‘as specifically racial _ A }

N Accuracy of'Percpptions. With regard to the accuracy of

' perceptions >We - Pound that some student perceptions were not
. consistent with 3yailable evidence. In particular,_white students.;A
perceptions of relati;eiy low academic aspirations among black _
. students were not supported by the data. On theVVhole,‘however,=’

the differences between the racial groups which were. perceived o

o . . - . .
R - . '




Fe

: cher-race students, students of both races were more friendly '

- |

By students tended to be consisctent with ayailablc.data concern-

ing objective group differences. Thus:'consiotent with the per-

ceptions of one or both races, black students were more likely

then vhite studento to act in en overtly unfriendly menner toward

" with their own race schoolmates than with those or the other race, -

o«

white students got higher grades and higher achievement gcores
than Blacks black studenta reported violating some school rules

somevwhat more frequently than did Whites; and white students were

[ 4

‘more afrafll of other-race schoolmates than were black students.

- -

These date do not show that students' inter-racial perceptions.

necessarily are accurate. Undoubtedly, many students exaggerated ¢

- real differences between the races and/or overgeneralized differ-

ences and/or had perceptions which were rigid fn the face of new

experiences. These date do indicate that many-—though not all--

)

of the differences which students perceived had at least-some

]

basis in fact.
Several previous investigators (Tfianais and Vassilou, 1967;
Abete and Berrien, 1967) have suggested that perctptions of

another ethnic or racial group are most *likely to‘%e relatively

accurate when the perceivers have firsthand acquaintance with the

éfoup teing Judged. Most studénts in the pfesent sample probably
absorbed scme racial imeges prior.to high school, often fromasou;ces~-
e.g.; family and the ;edia--other than personal experience. But ~
it is also true that the greeat maJority of students in these schools

had daily contact with other-race classmates, in classes, in hallways,

3
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16 Thus, while ve have no direct

cafeteria, other aettinge.
evidence concerning the extent to which perceptions hawe been

ghaped by inter-raciel experience, these results are eonsictent
vith the cuggestions cited thct percegtions gill ‘be relgtively

accurate when much inter-group contact occurs.

3
o~

The present data also are,geherally'conaistent with
Schuman's (l9§6)-egggestion that perceptions of a giveh charac- -
terisﬁic of a.group are more likely to hg accurate whehfthstf
characteristic is observehle than when it is net directly o
observeble. The instances reportedihere\in which perceptions
appear mos ne;;urate--ﬁhiﬁe perceptiohs that feWer black than
vwhite students want to get good grades and to go to college-- ‘
concern impressions of non-observabie, subJective,stetes of
schoolmates. On the déher hand,/phose perceptions of.grqup
differences which appear to have some validity refer primsrily
to characteristics wvhich are reasonebi& ohserveble;-e.g,; ﬁn-
friendliness,, friendliness, breaking school rules, "smartness" Vo
in schocl.lT While these[deta are consistent with the Schuman'sé
suggestion that the observability of group characteristics affee%s
the accuracy with which they are perceived the data do not pro—"

vide a direct 8 test of this hypothesis. Clearly further

-work. is needed to follow up these leads, as well as to iLVestigate

other conditions which may affect the accuracy of inter-group per-

ceptiohs.
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Table 1. Factor Loadings of Itema* Concerning Perceptions of
‘White Schoolmates of Same Sex (for Black Students)e
' & Factor
. Item I IT IIT IV V. VI
1. Fun to be with ~.05 .1k -08 .63" —.05 =-.16
~ . ' 2. Two-faced or insincere with 23 .03 .20 =31 .32 .27
’ o Black students o ) :
; 3. Willing to help Black students ~-.01 A6 T =02 ,.72*hh;:09 -.08
. 4. Are willing to help Wiite students -0l .18 -.20 .21 .ab - .t
5.. Loud and noisy in school .08 —.OS .15 .01 .58* .05
6. Want toget good grades - . -05 .6 -.o7 .09 .07  ~.05
7. ,Don't obey some rules .04 .00 .16 .01 ;sh* ‘;1a"h
8. ‘Expect special privileges for them—' . .28 N, 02 .07 =.10 ',h6“ ﬁ_éh‘
-~ selves in school . . o '
9. Friendly to,Black students’ -21, .27 -.09 ;66* -02 -.05
10. Talk and act in crude or coarse way _33‘ .03 .09 .16 .53 _aé‘
11. Act'superior’br stuck up 27 .1 .20 -.33.  .Ab _25
12.° Try real hard to do well in school -.00 °.6h* -.01 .11 .02 _‘ih. -
13. Often mean to Black students’ 60" .01 .22 -.23 .21 .10\ e
1k, Often mean to White students- élQ -.00 .61* :_01 .12 -.17 |
15. “Chip on shoulder" (too sensitlve) ho .06 .;139 ‘_;20 .31 ‘,1iﬁiiWAi
.. 16. Would like to go to college (.03 '457* 0L —ilbk  -.08 | .20;,:
: '%; w@;@ Act boesy with Blacg-sttdents 783”’ 09 12 b .09 - ,Ohiv
* “1B. Act bossy with White students ' »_17 .03 6T -.06 .18 .0
ﬁ“iQ Try to please Bleek students ‘2_10 _.17 ..20- .39 -.01 .00
26. Start fights with Black students .60* .11 ﬁ;ih .08 = .07 ;,03“
21. Start fights with ‘White students 19 -.03 .61% .ou- b -.02
22. Are, smart in Scﬁt°1 - .00, .60 -.08 .19 -.0b -.03
23. Are good fighterk ) 06 .17 .19 .23 .03 -5
2L, From low income families , .07 -.06 .29 .01 26 .-.02
25. Are afraid of Black students 10 .OF .32 .18 .17 t
- 26, WEnt to teke part in school activ1t1es .o .49 -.01 .09 .03 .26
' Percent of Varience Accounted for by Factor 19.7 '12.0 7.8 5.7 = 5,1° ka2 .

Starred itens 1ndicate those items whlcﬁ had the higzget factor scdreSu
items are usually, but not always, those with the hi

aThis factor analysis is baSed on.cn N of 1187 black students who answered’

35

all of the above perception items.

ﬁbte that

iest factor loadiggs._ L

!




Table 2.

Factor Loadings of Items Concerning Perceptions ‘of

_— Black Schoolmates of Same Sex (for White Students) 8f
f _ ' Fsctor.
L . Ttem ' ;W' I II III IV v - VI
1. Fun to be with 219 - 30 .51" -18 .21
2. Two-fac€d or insincere witn .37 A2 e.lh. -.23 .36 . -.12
- White students - o
3. Willing ‘to help Black students’ .11 ‘-.20* .0k .39? .29* .19
S - Willing to help White students _16 -.0b .30 .63" -.22 .15
%5. 'Are loud and noisy in school d.66t ' -.25 =.10 .25 =.00
'6.° Want to get good grades | -.13. =-.09 67 .23 .-.15 .18
7. Don't oney some school rules _ .62* .18 -8 -.11 .28 -.0L
8. Expect specisl prmvileges for them— .61* ..lSV -1k -rzi' .31, -.11
' selves in school I *W Lo
* 9. Are friendly to White students -.13 -.05 ' .35 6" -.25 ".18
10. Talk end act in & crude or coarse way .66 L7 -22 -8 .32 -.07 i
11. Act superior or stuck up ' .55 19 -2 -.30 ¢ .37 -.13
12.  Try hard to do well jin school -1k -.05 .7u*,'.20 -19 .1k
13. Often meen to Bleck students -.02 ,52* .08 -0k -.02 "-.06
14.. Often'mean to White students .35 .2t -12 -26 65"
15. 'WChip on shoulder" (too sensitive) .L2 22 -,19 =-.21 -56*
16. Would like to go to college C =12 -.01 459*T,.28 -.0k
17.  Act bossy with Black students <17 -59* -.01 e.Ok_ {319“
[ Nzs. ,Act bossy with White students $38 .27 -1 =25 .67
‘(}q?;. Try;to please White studenﬁg §§ ‘—.17 .lh*A .36 .34 -.15
20. , Start fights with Black students ]‘10 . .65 -.06 .0k ﬁ%ig*
21. Start fights with White students W31 .30 -.09 -.23 .55
e, \Aze smart in school , -.20 .03 66" .28 -.06
23 Aﬁe'gooa fighters - .. ™ .00 .08 .08 .25
2l Are from lov income families ' .2k .16 -.17 . .02 .33,
25. Are afraid of White students ;96 .16 -io&‘ .00 .?17 _ -.th
‘26, /Want to teke part in school activ1t1es -1 0L .43 .37 ..ibl .07
Percent of variance sccounted for by factor . 33. 2 10.8 6.3 4.3 ,hkd | ‘3 h'
Starred items 1nd1cate those items which had the highest factor scores, Note that

L'" ) these iteus are uSually, but not always, those with the’ highcst factor ,1oo.dinge\\\H
. of the

, aThis factor analysis is based on an N of lhOS Whltc students who answered all
' ubOVC percuptlon items
3%3
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;The term "perceptions" is used here to encompass a1l kinds of

inter-group images. Some of these images ney dbe relatively
accurate while other mey be quite inaccurate. We will ddge

cuss the matter of accuracy lster in this peper.

aThey also found in some studies evidence for additional per-

3 _
ceptual dimensions which .however, explained little of the '

s

.overall variance in perce tual Juhgments. . _ ” .
f .

3One essentially all-BlacR school though covered in the study,
.is not relevant to the present,analysis. Vhite students at
the school with only 1 percent Blacks and vhite students above

the freshmen class in another school also are excluded from this

N

°

analysis, since they had very few black students in their classes.

i

]

hData concerning endorsement of ¢onventional norms and concern-
ing violetions of schogl rules are taken from Part T of the
questionnaire, which 75 1 percent of Black sample and 82 8

percent of White sample completed acceptably Reasons why

- 4

some students in the “sample did not complete the questionnaire
 were ebsence, interfering”school_schedules, administrative mix~
 up in‘notifying students, or because their questionnaires‘were

unuseblé. At least one 'makeeup“ session for students who

~

missed the initial questionnaire session was scheduled in al-

4 [N
a

most every school.




’since only students vho \a.nsvered g1l the twe‘/ntjf-sig items were
inc)uded:in the factor anelyses, the N for ‘the factor analyses
n, ' is'reduced to 1187 for Blacks and 1405 for.WhitesQ o
; . . ‘

¢

A

Six factors had associated eigenvalues of 1.0 or more, a

commonly’accepted criterion for extraction of factors (see(

1]

Rummel, 1970:362-36L."

LY
»

7Rummel-comments that an eigenvalue of 1.0 or more as a criterion

for extracting factors should be used erxibly, depending on the

} , particular enalysis problems involved (Rummel 1970 363-36h)
i .- 8 : .3 . » :

o : ’ The iﬂentical set of items loaqs neavi;xglfor both races, on °
, o, AR .

the factors of norm-violations, academic”orientation, unfriend-

liness to one's own race..and frlendifness +to one' 8 own race.
For thékunfrlendllness to their- race factor three itensuload
heav1ly for both races; for vhites, a fourth item, "'have a chip
on their shoulders'", also loads heavily on tﬁis factor.. For' °
the physical toughness factor* two 1tems loaigfairly heavily

i - o for both Taces; for Blacks, :gmrd item, "are. willing to he‘lp

A

wh;te students" also loadsﬁﬁﬁmrly heavily on this factor.

h 9’1‘his item concern:.ng mlllngnes‘a %o help other of the same
rac1al group loaded~fa1r1y hlghly on the toughness factor for

Blacks,” though not for Whltes. It may be that such j}llingness

<§3;$9/£§>helpful was seen as being soft" N

-




- . . ' . » R ' o . ' Ty
S . _ 10 Further results %oncerning student academic performance and -

. s o : o . ya ‘
. aspirations, as these relate’to'igter-racial contact ahd

other factors will be presented in a ferthcoming report..
e o _’ . ll'l‘he o@erall~index of effort toward academic goals reflects an

LIPS

%gtimate of the total amount of time the student spent on home~

work durlng the semester minus the total time lost from afgdemic‘ o

' . work by cutting c&asses being absent being late, not com- T 3- ] .'

. . . : / 3 "“ S

. pleting hqmework, and doing things reqniring disciplinary measures: ' - "
P _ ‘ v..#M

It is based on the items from which date in sectionstS agd D of

(
b ) Table 5 are taken. Because of the complex nature of the index

“a

computation the scores are not direetly interpretable.

S | r2'1‘hese itens forn ‘part’ of - index of effort toward academic
B ' goals referred to above. We consider that these items are
relevant both to effort and to rule—breaklng. . The’ academic _ ’ )
effort index also 1nc1udes otheraguestions, especially con- "

Y

cerning homework.

L

. _ ) . e .
;3The dimensiod-"friendly.to own race" seems to fit under

¢

. BEhrlich's "positlve relational qpalities" "friendly'to'owm
T | . '. race“ and unfriendly to own ra/g, ght both fit Ehrlich'
s ) conflict—hostility" except that jhey are. separate dimenslons,, e
thélother dimensions we found whlle slmilar to some of

Ehrlich's categories in certain respects,‘do not seem to Wi, /

it them closely. : . o Vo
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l,:}!;.mong'white stlidents, 54 percent said their -"opinions of most
Black people Just before you came to this high achool" vas "good"
or "pretty good"; 30 percent sald it vas "not too good" or "not’
‘3006. at all" and ‘16 percent "efaid they "had no real opinion of ;

‘ them then". Compsra.b,l.e percentages for black; students, with

respect to Whites, were 42 percen’t (good) 28 percent (not good)

a.‘nd 30 perqent (no opinion) With respechto ch@%e in opinion

since coming to high school, 36 percent of white'students ss.i'd
their Qp,pions of Blacks had gotten better, 26 per ept, said
theirr Qpini ns he.d become worse and 38 percent sa&key heﬁd

sta,yed the sa.m% since coming to high school, compsra.ble \e -

centa.ges among bla.(%: students were b4, 41, and 16.

r".I'SI\.skecl "In"how many 6f ’your classes this semester do you have

a deat ox.work place right next to_one or more (other-race)
students?®, only 7 percent of all black students and 9 percent

of all white students said 'none’.

17Students of both races are ‘also accurate in ‘their Jjudgment

of orie subjective sta.té——the'_rela.tively greater "fear of
_other-race students by Whites. “.‘his perception is prqba.bly
inferred in par . yom observables-~e.g., from the under- B

spread perception amoig students of both races that black

*

" ‘students are more sble than white students ’to "pushstudents

- of the bfdéer—race without the other-race fighting' back."
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