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Six essentially identical factors are found to underlie thb

perceptions which black students and white stUdents have of their

other-race schoolmates. Thdr:e are: unfriendliness'toward one's

own racWfriendliness toward one's ()WA race; norm - violations ;.

dcadeMic orientation; unfriendliness toward:the other races and

physical toughness. Black students 'tend to see white schoolmates

I's poi friendly.and es violating noims with respect to acting

auperior and expecting special Privileges. However Blacks see

Whites in e, fairly favorable:light (compared to Blacks) with

respect tounfriendly behavior (toward.either,race)'and,with re-

spect to academiC orientation. White students tend to see,
°

\. Blacks in a more uniformly negative way (compared to Whites) on

most dimensioni, of perception. Both racial groups see the black

.studknis as being more tough physically. Data concerning actual

inter-racial behavior, school performance, and aspirations suggest

that most perceptions of obseryable characteristics, but not of

\goals, have some degree of accuracy-

4
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INTER-RACIAL PERCEPTIONS AMONG HIGH SCHOOL STUDENTS

This paper presentsresents data concerning a) basid factors under-

lying black and white, high school students' perceptions of one

another; b) the was in which members of-each racial group see

the other race on items reflecting each of tIeeefaCt:ors;'7an?)

the accuracy of :the perceptions which students of each ci

group have of theirotherurace schoolmate's. The data were
. .

obtained frdin almost 2,000 black itudents and over 2,000 white

students in the eleven public high schdols of Indianapolis,

Indiana.

Purposes of Study

There is by now a fairly substantial body of descriptive

work concerning the images which-Whites have of Blacks (e.g.,

Bayton,'McAlister, and Hamer, 1956; Gilbert, 1951; Karlins, Coff-

man, and Walters, 1969) and those which*Blacks have of Whites (e.g.,

. Brink and Harris, 1966; Cothran; 1951; Johnson, 1957; Works, 1961;
4

'Campbell and Schuman, 1968). However, there has peen little effort

to go beyond study of the acceptance of specific racial descrip-

tions to a consideration of the basi dimensions underlying inter-.

racial perceptions.) 4

-Ther has teensome rigorous empirical investigation of the

basic 4 ensions underlying interperdotal perceptions generally.

Factor alypes of ratings of other persons, using the'Catiell

perm* ity scales, have yielded a recurrent five- factor structure

4t±



(Passini and Norman, 1966). These factors are extroversion,

agreeableness, conscientiousness, emotional stability, and culture--
. .

e.g., polished, refined versus crude, boorish (Tupes and Christals

'11958; Norman, 1963). )The best known and probably most extensive

empirical work concerning the dimensions of perception is the work

of Charles Osgood and his associates (Osgood, Suci, and Tannenbaum-,

1957; Osgood, 1971), Ina series of studies using factor analySip,

Osgood and, his associates ave found the most important dimensions
h

of "meaning".(relevant t person concepts as well as other con-
.

cepts) to be 1) evaluat ve(good-bad); 2) potency (strong-weak);

and 3) activity (active passive).
2

Work by Todd and Rappoport

(1904) indicates that t e dimensions!of cognitive structure' which

are found in a given study may depend on the particular method'

which is.used. These researchers found that the perceptual 0.7-

mensions yielded by the Hays implidation model, as well as dimen-

sions yielded by.simply asking subjects to group traits, differed

. from the dimensions yielded by Osgooals semantic differential

method.

4

The body of work on interpersonal perception as a general

process has potential. relevance for the study of intergrolip per-

ceptions. Ho ever, only a verY.limited amount of work concerning

thedimensiOns of 1.nergroup perceptions has been done. Ehrlich

and Van Tubergen (1971\ have factor-analyzed the responses of 91

undergraduates to "steredtype checklists" of items concerning Jews

and concerning atheists.' \Their results distinguished posi i ive

fr c" nettive stereotypes and (for pel4eptions ofJews) "contem-
,

porary" 'rom "traditional" stereotypes,
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Ehrlich (1973) has.recent y proposed a set of fourteen cote-
.

gories for classifying ethnic tereoiypes. His scheie is based
rt

on a series of "triarand error content analyses" of a large num-

ber of words taken from the research literature on stereotypes.

However, this classification is not based on empirical work -con-

cerning the ways in which specifi ethnic images cluster.

In the light of the very scanty information which we now

have on this subject, the primary purpose of this paper is to

contribute to our knowledge 4bout the basic dimensions of inter-

group perceptions. Specifically, we present data concerning the

factors underlying perceptions by black students and by white

students.of the other.racial group.

An additional purpose of the paper is to provide data con-
°

1
cerning the way in which each racial group sees the other race

with respect to each of theA'perceptual dimensions. While there

is, as indicated above, considerable evidence concerning the per-

ceptions which people (including studentsrhame of other-race in-

dividuals in general, the e is little syptematic evidence from

school, settings concernin the perceptions mbich students of one

race have of their other ace schoolmates (for reviews of school

integration literature,.see Carithers, 1970; Hofmann, 1973).

This paper contributes some detailed descriptive information about

such student perceptions.

A final purpose of the paper is to make some assessment con-

cerning the accuracy or inaccuracy or the various inter-:racial

perceptions. Some discussions of intergroup perceptions (often in



thecontext of "stereotypes ") tend to assume that generalitations

a
aboUt intergroup differences are largely inaccurate;(e.g., Katz

and Braly', 1935i Prothro and Mel, 1954), Other writers

have suggested that such generalizations m pftenlhave some

-.
validity.(Vinacke, 1956; Mead,-1956J, However, as Brigham Taints

out, "in most Cases, n9 Criteria are available for assessing the

factual validity of an ethnic generalization" (1971, p. 17). Only

a few studies have attempted to compare the perceptions which one

group has of anathermith objective data cond ning the character-
.

istics of various, groups (La Piere, 1 36; Sch an, 1966; Abate .

and Berrien, 1967).- One of the purpo s of this paper is to add

to the limited evidence concerning the a curacy of 'carious

group perceptions. Our data also have relevanhe to_the suggestions

made by some recent investigators (Triandis and.Vassilou; 1967;

Abate and Berrien, 1967 Schumann, 1966) about the circumstances ,.

under Wilich inter -grpup perceptions may be relatively accurate or

inaccurate.

The specific data we draw on have some distinctive featUres

which.are advantageous for the purposes just outlined. 'First,

the measures of the inter-racial perceptions of each racial group

are essentially identical, thus permitting a direct comparison

of the underlying perceptual dimensions and of the concte inter-

.

--N
racial perceptions of each racial group. Secondly, our data show

how each racial group rates both the other race and its okra race

on identical perceptual measures, thus providing an awn-race base-

line against which to assess other-race perceptions. Third, unlike.
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much of the data in this area which represents judgments of small

'samples aboUt ethnic or racial groups in general these data were

obtained from large samples in natural settings and concern per

ceptions,about a specific group of people with whom the respondents

are in Cdfitact. Finally, data obtained as part of our larger

study permit us,to assess, in part,, theyaccuracy.of certain inter-

racial perceptiOns.

METHODS

Data Collection. The data to be presented are taken from a

study of race relations in all of the public high schools in

Indianapolis, Indiana. Data were collected during the 1970-71

school year at eleven school sites. 3 These school sites ranged

from 1 percent black to 71 percent black in the composition of

their student bodies, with the median black enrollment being 36

percent.

Early in the 1970-7 school year, inforMal interviews were

conducted with black students and with white students 4n each

school (matching the race of .interviewer with tliat of respondent).

In total, over onehundred such interviews with students were con-
-

ducted. Among questions asked on a variety of subjects were ques-

tions bearing on the students' perceptions of other-race students

in their school ( .g., what they are like, ways in which they are

seen as similar to, or d ferent from, students of one's own race).

Data fram these interviews helped us to fdrmulate items for inclu-

sion in a questionnaire concerning (among_other things) perceptions

of other-race (and own-race) schoolmates.



A two -part questionnaire was administered to a sande of

students in the Spring of1971. A sample of about 60 .black stu-

dents and 60 white. students was'selected systematically within

,!each class of each school. Every nth student was selected from

eniollment lists provided by the schools with n varying accord-

ing to the number of blackstudents and of white students in each

class. When there were fewer than60 students of a given race in

a giVen class., all of the students4U1Ah# category lave 4444e4

in the.4ample.

Questionnaires were administered to students in group sessions

in a large room at each school. Separate forms were given to

black students and to white students (identified visually); these,

forms were' essentially identical except that\the terms "black"

1

and "white" were transposed:to fit the appropriate case. The

questionnaires were administered by the investigators and their

assistant(s)--usually comprising a bi-racial "team";!?and student

were assured that their answers would completely confidential.

Of the total number of black students selectpd in the sample,

.74.4 peicent (N = 1,969) returned acceptably completed forms for

Part II of the questionnaire

1

hich contains most of theinforma-
,

tion relevant to this analysi . Among white students, '2492

(80.9% of the total sample) acceptably completed Part II of the

.4uestionnaire.
4

Perceptions of Other-Race Students. Our data on perceptions of

other-race student are based on responses to the following

question:
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"LiSted.belowarb a number of word8 that probably.

fit some people of every race. In your opinion,

hot many of the [other -race] students of your .

sex in this schoo] seem to fit each of the descrip-
,

tions listed below?"

Twenty -six brief descriptive phrases were then listed. The
4

'list included descriptions such:as: are fun to be with; are iota
ro

alla'Imiasin school; want to get good grades; don't obey school

rules; are smart in school; and talk and act in a crude or coarse

way. The list of all descriptions used is found in Table I.

For each of the descriptions, the students were asked:to

check one of six answers showing what proportion of other-race

schoolmates fit this. description: none; only a'few; quitea

few but less than half; about half most; all or almost all.

Later in the questionnaire, antalmost identical list of

brief descriptions was repeated:and4this-tPne the students were

asked to check the proportion of.(samq7sex) students of the

race who fit each description. Thus, students' perceptions of

other-race schoolmates can be compared to their perceptions of
4

schoolmates o their on rage.

To provide information about the structure of perceptions

concerning other-race schoolmates, factor analyses were performed,

separately for black students and for white students, on the,

twenty-six items concerning perceptiens of the other race.
5, The

/

, method of factor analysis used was. that pf principal factoring,

with an orthogonal equimax rotation. ,

10
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Other Data. .Among .a large variety of data obtained fer the over-

all:study, several types of additional data obtained from the stu-

dent questionnaires and from school records are relevant too the

accuracy of inteir-racialsperseptions.

From student questionnaires, we obtained data concerning:
4

,1) A variety,of specific friendly contacts witb4other-

race and with own-race schoolmates (e.g., doing

school work together, visiting one another's homes)

2) A variety of specific unfriendly.contacts with other-e

race and with schoolmates (e.g.,, being-

called a bad name, getting into a fight)

'3) Student aspirations for futher education

4) The importance to students of various goals

(e:g., getting.!good .7ades)

5) Time spent on homework

6) Enrollm ent in one of four school programs (e.g.,
A .

Academic, Vocational). or plans about type of courses

to take. !(Data on enrollment cross - checked against

school records)

7) of'conventional norms about school behavior

O

(e.g.,."pay attention in class even if things are

boring for them".

al)] Frequency of breaking a number of speciii. school

rules <e.g., being late to class)

A

g) F equency of thinking about a variety of subjects (e.g.,'

of to i hit or attacked by other-race students). These

0

AP
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questiions were intended *0' be indicators of the

intelsity of concern'which students had about vari-

ous matters.

Data were obtained from chool records concerning:

1) Stude4s1 grade averages

2) Students"scores on standardized achievement tests.

Students who were Juniors 'ors at the-time of

our data-collection had taken the National Educational
o

Deyelopment Tests. 'Students-who were Freshmen and

Sophomores at the time of our study took the Metro-

politan Achievement Tests. Students took the achievement

tests during their Sophomore years.

RESULTS

Dimensions of Perception

Black Perceptions. The factor analysis of the perceptions

of white schoolmates by black students yielded six factors.
6

a

For black students the loadings of each perCeptionvitem on each

of the factors are shown in Table 1. Following is a list of

these'factors and the proportion of the total variance in Black

perceptions which they explain. The names of the factors are

ones which we have assigned to reflect the common content

of those items which load highly on Bach factor. The highest-
\

loading itmes are also givem for each factor.

12
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Factor 1: Unfriendliness'to one's own. race (Blacks),. (19.70.

(1) act bossy with.blaCk students; 2) start fights With black

students, and 3) are often mean to blilck students 0:

Factor 2: Academic Orientation (12.0%). (1) try real

hard to do well in_school.; 2) want to get good grades,

3) are smart in scnool,.4) would like to go to colle6.

Factor 3: Unfriendiness to other-race (Whites),(7.8%). (1)

act bossy with white students, 2) are often meat'to-white

students 3) start tights with white students..

Factor 4: Friendliness to one's own race (Blacks),(5.7%).

(1) are willing4to help black students; 2) are friendly

to black students; 3) are fuu.to,be:with6

Factor 5: NUM7viOlations (5.1%). (1) are loud and noisy

in school, 2) don't obey game school rules, 3) talk or act

in a crude or coarse way, 4) expect Special privileges for

themselves in shcool, 5) act superior or 'stuck up''.

' Factor 6: 'Toughness (4.2%). (1) are good.fighters; 2)

are afraid of black students, 3rere willing to help white

students.

Together, these six factors account for 54 percent of the

,varianee:in judgments by blackoptudenis of white students on

.

the total set of perception items:

White Perceptions. A second factor analysis provides

. .

-.)

information:concerning the perceptions by white'students of

their black schoolmates. This analysis resulted in five

----NI .. ,

factors which met the usual critefion for further extraction
ik r''. r ,. . v
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of factors. A sixth factor, which came close to meeting this

criterion,, was also extracted because of its theoretical interest

and because it parallels a factor extracted for black students:I'

The results of this factor analysis are shown in TWe 2.

One strikin fact about the factordunderlying White percep-

,tio4s of Blacks is that they are essentially the same as those

described above for Black perceptions-of Whites. ..While there are

a few minor differences between the races with, respect to the

items which load heavily on a given factor,
8

and some minor

differences in the relative mdini.tudes of the loadings of items

on a factor, the general pattern is of highly similar sets of

items clustering together'.

What is very different for the two racial groups is the

relative salience or prominence-of each of the factors, as

reflected by the amount of variance explained by that factor.

The order of salience of the factors underlying.NBlack percep-

tionsof Blacks by Whites, along with the proportion of total

variance explained by each of the factors, follows:

Factor 1: Norm-violations (33.2%)

Factor 2: Unfriendliness toward the other race (Blacks)(10.8%)

Factor 3: Academic orientation (6.3%)

Factor 4: Friendliness to one's own race (Whites) (4.3%) :

(Whites) (4.0%)Factor 5: Unfriendliness-to one's on race

Factor 6: Toughness (3.4%)

Together, these six fadtors explain 62.0 percent ofthe

variance in the perceptions of black schoolmates by white students.

14
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A comparison of the order of importance of he six factors

for each racial group shows that two dimenoiono (unfriendliness

12

toward own race and norm violations) had markedly different 04-

ience for thetwo groups. Unfriendliness toward one's own rag

was much more salient for Blacksf while norrSviolationo was

much more salient dimension for Whites. Mad:cid:0 orientatio

also appeared to be a somewhat more salient dimension for. lacks

thanfor Whites. The three other perceptual dimensions (unfriend-

liness toward the other race, friendliness toward one's.ovn race,

and toughness) merejabout equal in salience for the two racial,

groups.

It is noteworthy that, for students of both races, friendly

behavior and unfriendly behavior toward one's own race emerge as

separate factors.. It is interesting too, that for white students,
,

those factors which reflect behavior by black students toward,

Whites personally (both friendly and unfriendly behavior) are much

less salient,than the norm-violations factor,

behavior by black students which is generally

students but in which white students upuda115;

'

involved. However,*the fact that.one dimension is more salient'

.!.
than other in'the perceptions'by,one race of the other race

which reflects

observed by white

are not personally

does mean necessarily that the'first dimension is more strongly
ti

related to interracial'behavior. We examine the relationships

between- interracial perceptions and interracial behavior in another
.

kt \
,

,

paper (Patchen, Davidson, and Hofmann, 1974).

-1)
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An additional finding of interest concerns the dimensions

underlying perceptions by each race of schoolmate of4heir

own race. As noted above, each student was asked series of

perceptual items concerning his own-race shoolmates hich.eSsen-

tially paralleled theitems'concerning other-race 8016 Iftates.

Factor-analyses revealed that essentially the same factors
$

underlying other-race perceptions also emerge with respect to
111.

same-race perceptions. (These data are no dhown here.).

NN

The Nature 'of Inter-racial Perceptions

W40.1ethe factor analyses tell us something about the

important factors underlying interracial perceptionnvthey do:\

not tell us how the studente.of e c race viewed other-race

students with respect to each o these factors., Tables3 and
. 0

4 show, the remnses of .black students and of white students

to those perception items which load most heavily (for the parti-

cular race) on each factor. Responses to identical items con-
a.

cerning perceptions of shcoolmates of the student's own race

are also nhcmn to serve as bases of comparison.

Black...students. While the degree of unfriendly behavior by

white students is the most salient factoi in black perceptions,

the datn\(Table 3) show only small differencen in the unfriendly

actions which black students attribute to white as compared to

black schoolmates. White students are seen as being mean slig tly

more often- but as starting fights with Blacks somewhat less o

than'do other Blhcks.
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.

With regard to items loading heavily on the second factor--

'academic orientation--the differences, again, were quite abiall,
.4 .1

'However,iblack students tend to. see their white schoolmates aS
,

somewhat more academicallioriented than stud of theirclmi,

race.

With regard to the third factor-unfriendliness toward white
,

students--black students.Vere more. likely to see BlackWasbeihi
.

, . .

a
.

.

.

mean to white students than they were to see Whites being mean

to other Whites. Il.lack students also tended to see Blacks as act-

ing boasy towardWhites and starting fights with Whites more often

than Whites acted in these ways towardother Whites; however%

these latter differences are slight.

With respect to items loading heavily on the fourth fact6r-n

friendliness toward black students--black stuaents! perceptions
,

of Whites differed markedly from their perceptions of other,

Blacks. MuCh smaller proportions'ofiWhite students than qf,

Blacks were seen by Blacks as "flip to be with" and substantially

smaller proportions of Whites were seen as "willing to help black

studentbP. No comparative data are available with respect to the

item friendly to black students"--but less than one-fourth of
. .

the.black students saw a majority of Whites in their school as

being friendly to Blacks..

There, also were noticeable differences with respect-to-items

loading highly on the "norms violations factor. The biggest

difference in Blacks' perception Of the two races'is seen on the

item "act superior or 'stuck.up'." Blacks generally saw a higher

17,
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propertion of Whites"than of.Blacks acting in this way. Whites

ere also seen as somewhat..more likely than Blacks to "expect

specibl privileges for themselves in school" and slightly.more

likely to'be those who "didn't obey school rules." Fellow Blacks

were se

no differe

as slightly more "loud and noisy in s mi."' Epsential
,

ce between the races was:seen with espeot to the item

"talk and act in a crude or coarse way".

FT6a1 with respect. to the "toughness" items, black btu-
,

Aents were much mo e likely to see hi b. proportions of deir own

race as "good fighters" than they were to see Whites this way. ,

L2They also aw sizable proportions
.

of white studentsas afraid

of Black students. In contrast, black students were almost

unanimous in seeing very few Blacks as afraid of, Whites.

respect to the item "willing to

loads highly on theintoughneas"

as considerably more'willing than Blacks to, helPWhites.9.

White Students. Turning to the percePtiont by white stu-

With

help white Students," which

factor, blaek studefits saw Whites

.

dents (see Table 4), we may examine first the white students'
1

responses to items loading on factor 1, "norms - violations ".

These data show that white students were much more likely to

see black students than white students as normviolatOrs.

Specifically, Whites perceived'iu;h larger proportions of black

schoolmates as persons who a) talk ate act in a crude or coarse
A

way; b) are loud and noisy in school; c) don't obey-some school

rules; d) expect special privileges for themselves in school;

and e) act'superior or 'stuck up'.

13
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With respect to perception items loading heavily on

second factor -- unfriendliness toward black students. bite
*

students generally did. not see large proportions o either

race acting in unfriendly ways toward black student HOW-.

ever, they generally saw black students as somewhat more

unfriendly toward other Blacks than they saw Whites as being.

Whites perceived more Blacks as.starting'fights with Blacks and

also more Blacks acting bossy with Blacks, as co ed the

proportion of white students who acted in these ways. Also,

Whites saw,,somewhat fewer Blacks than Whites as willing to

help black students. On tilt other hand, Whites though that a

somewhat larger proportion of Whites than, of.Blacks was "often

mean to black students".

With respect to academic orientation (factor 3 fOr Whites),

.white students perceived their white:schoolmates as being con-

siderably more academically oriented than their black school-

mates: Specifically, Whites saw much larger proportionSf Whites

as persons whoa) "try real hard to do well in'schoOl"; b) "want

to get good grades"; c) "are smart inIschool"; and d) "would like

to go to college ".

With respect to items bearing on friendliness to, Whites

4-am.

(factor 4),, white students generally saw a much larger proportion

of their own-race schoolmates than of-black students as being

friendly. Specifically, Whites saw other. Whites as much more
C=0.

likely to be "willing to help.white students" and "fun to.be.

C.

'with". In response to a. question concerning the proportion'of

19
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Blacks Who are friendly to Whites, the modal responses were

"quite a feW" or "about ha101f A comparable question about

the proportion of white students who are friendly to Whites

was not asked. -

Lookidg at responses to those items loading most heavily

on factor 5, we may note that Whites tended to see black school-

mates as acting more unfriendly toward Whites than white. school-

mates acted toward Other Whites. White students tended to see

a substantially larger proportion of Blacks than 'WhitAs as per-

sons who: a) act bossy with white students; b) are often mean

to white students; c) have a "chip mn their shoulders° (too

sensitive), and d) start fights with white students.

Finally, we may look at responses to those.items which load

heavily on "phySical toughness" (factor 6). These data show that,

in general, white students saw Blacks as somewh

Whites. Larger proportions of Blacks were seen

t tougher than

as good fighters.

OA

Also, smaller proportions of Blacks than of Whites were seen-as

being "afraid of (other-race) students".

34
We may summarize ana compare.the way in which students of

each race view each other by revicging the perceptions of each

with respect to each of the six perceptual factors;

1. Unfriendliness to one's own race. 'Blacks saw *relatively

little difference between the races with respect to overt

unfriendliness toward Blacks. Whites saw Blacks as being ,*$

more likely than other Whites to act in an unfriendly

way t \ ward Whites.

T.

C
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2. Friendliness toward one's own race. Students of both

races paw considerably smaller. proportions of other-

race schoolmates than of same-race schoolMates'as

friendly to themselves.

3. Unfriendliness toward the othei race. Black students

generally saw unfriendliness toward Whites as condng,

more from Blacks than,from Whites. However, white

students generally saw friendliness toward Blacks

as coming more often from black students thail from

Whites.

4. Normrviolations. Both races saw'students of the other

race as more likely tpbeTiorm-violators. However,

white students saw larger differences between the

races and differences with regard to a greater number-

of specific behaviors than did black students.

Aqgdenic orientations. Students of both races saw

Whites as more academically oriented than Blacks,

Blacks'saw only slight differences in this regard

while Whites saw substantial differences.

6. Toughness. Both black students and white students saw

Blacks as physidaft tougher than Whites.

Accuracy of Pereiptions:

How accurate are the/perceptions which students of each race

have of schoolmates of the other race, as compared to those of

their race? While we cannot provide a complete answer to this

21
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quest

I
on, w do have some relevant data. The key relevant data

are summarized in Table 5. [Additional, and.more detailed,'data

otinter-racial interaction are presented elsewhere (Patchen and.

,-Davidson, with Hofmann and Brown, 1973)].

Unfriendliness. The first set of data concern the frequency

with which students of each race reported having experienced un-

ly a9tions (being pushed or hit , beingthreatened, being
lla

called bad names) by students of the other race and by students t
of-their own race. These data also indicate the frequency, with

which students of each race say that they "got so mad at [a school-

mate] that I pushed or hit that person first", both with regard

to other-race and same-race schoolmates.

In general, these data'are consistent with the perceptions

of students of both races concerning overt, unfriendliness by

each race toward the other. The data indicate, first, that

Whites are less likely to act in an overtly unfriendly way toward

black students than are other Blacks. This pattern of results

is consistent with overall White perceptions, and is also

fairly consistent with-Black perceptions. The data also indi-

cate that, in general, black students are somewhat more likely

to act in oiartly4unfriendly ways toward white students than

are other white students. These results are consistent with the

perceptions 'of both races concerning,unfriendliness directed toward

white students.

Friendly Behavior. perceptions by both races that students

of their own race are more friendly than students of the other

/

22
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race also are consistent with limited reluvant ta concerning
z

friendly interactions. Asked how often students of each race

"did school work together with you" or "visited your hoe or_had

you over to their home", both Blacks and Whites were far more

likely to report such friendly interactions with students of

their own race than with,other-race students. . It should' be noted,

however, that the particular interactions mentioned usually

4..."-

require mutual friendliness, rather that' merely friendliness

from the other person.

Academic Orientation. Students of both races, and eecially

Whites, saw Whites as more academically oriented. The data

shown in Table 5 indicate that some of the specific perceptions

involved are accurate but others are not. Average grades and
4

average scores on standardized achievement tests are considerably

higher for white students than for black Students in our sample.
10

Also, only 19% of black students,,in our sample were in the college

preparatory (Academi&) program or planning to take "academic

type courses" as compared to 39% of the white students who were

'a, taking academic courses.

,However, there is little evidence of difference in effort

between the\two.racial grfups. Approximately equal proportions

4
of both groupg.,reported mending one or more hours, per day doing'

homework. On a composite measure of effort toward academic goals

(which includes the "tike on homework" item), Whites do score
4,4

slighiNty higher than Blacks: But while this difference is
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0
atatistically,significant for our large total sample, the

47.

difference is very small and is significant in only three of
, 4

eleven sch ols; there is also one school where Blacks scored

signific tly higher than' Whit es on the effort measure.''

With respect to wanting to get good grades, a greater, proporr

.

tion of Blacks (74) than pf Whites (61Wsaid,that this was

"very important" to them. With respect to desire to go to-
.

.

college, there is little difference between the proportion of

R.

black students (48%) and the proportion of white students (46%)

who said that they would like to go to a four year college or

heyond. In general, then, the perception'ofBlackb as doing less
7""".....

well academically seems accurate but the perception of cks,

as caring less about academic success than. Whites, or as trying

4

less,hard in school, seems much less accurate.'

,Norms-Violations. With respect to the kinds of behavior wer-'

have labelled "norms-violations", we have two kinds of relevant

data: ,1) the expressed norms of students and 2) students' eelfr

reports about their on ruleviolations.

Students were asked "Do you feel that students should or

should not, do each of-the.folloWing things in school: ?" Items

listed concerned beliefs abOut whether. students should: a) ftobey.-

all school rules whether' they agree with tlel Or not"; b) "pay.

attention in class even if things are boring for them"; c) "haver

a little fun... even if it means being noisy at times"; d) "show

respect for every teacher..."; e) 'llsesWear words..." and,f)

_

"'strike someone'if that person 1oes.or says something bad to them",
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- For-each item, the student checked one of, three responses:
°

a), "I think students should-do that"; b) "It doesn't matter
o

i

much to me Whether they..do that"; and c.). "I think students

Should not do that". The results show only slight and incon-J:.

§ -

sistent differences between Blacks and Whites with respect to

alrof these itdths except the oile',concerning.bitting others:
°

1when provoked. More Whites thsn.Blacks, (62% to 49%) said that.
;

a student Should not hit another in such circumstances: (This?

last item is also rele4ant to the unfriendliness dimension of per-
.

ception.)
taa.

behavior
. A

regard -to s4tual e, we 8.o nota data on -acme

a

of the kindS'of-behavior encompasSed!hy perc ns of norm-vio-

\lations. Thus, ye do,not have objective evidence concerning the

extent to'which students in thete schools are. loud and noisy, do

'things Which might be called "crude and coarse" act'superior or

up',.or expect special privileges. We do, however,

haye reports from students of each race about how often they

.broke ,school rules--in particular being late for-class, being° "

absent, not getting all their homework done, missing a class

without permission, and being told to come for a conference (a

common disciplinary technique) "because you supposedly. did some-

thing wrong."13 The data (see Table 5) shoW that black students

reported being late to class considerably more ,often than did

<1.

V

white tents (45% of the Blacks and 24% of the Whites said hey

were late once or twice a week or more often). With resp- t to

20
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.
missing a class without permission, being called for a (disciplin-

ary) conference and being absent from 'school, differences be-
/

tween the ra es were fairly small (though statisticallyisignifi-

olcant), wi h black students being slightly more li ly to report

each o these kinds of events. No difference wasfo d between
A.

,
races with respect to the frequency of not- completing home-

ork.
/

With respect to obeying school rules,,then, there is some

support-for the accuracy of White,perceptionseof black students'

as violators,of conventional

"whether behavioral data (if

differences with respect to

norms. However, we do not know

available) would sUpport racial

other types of norms-violations,

including thoseexpecting special privileges and acting "Stuck-e

up"--which black students perceived,Whites as commitiing most
. . .

_often.

Toughness. We do rot haVe any. objective data about how good

students ,of eac1 race are as fighfgrs. However, we do know the

reaponses of each student to a question concerping how often he

thinks about the idea "that some (otrer4Face) sOdentsrmight hit
tl

or attack me." White students (74%) were much more likely than

black students (36%) to report thinking about"tilis-possibili*

at least "Once in a while". Thus the perceptions of botb races,

that Whites are more afraid T of oth r-race students then, are

Blacks, appears to reflect actual differences. Moreover,

should:be noted tlt Some of the evidence pr sented'inthe sec

1

tion on unfriendly' behavior (Table 5)--e.g., greater frequency

2 1'



with which black students reportet hat th

hit and initiated fighting when az gered- ,- .suggeoto that they hav

more confideppe than Whiten in their fighting ability 'andmore

ad who
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success in ouch encounters.

DISCUSSION -

Dimensions of Perception. in discussing the study results,

first it is of interest to.compare'tht factors of 1.14er-racial

perCeption which we found witlithelerCeiatual.dimensiOns.fotald

in'other studies. We may first-compare-our results with those

of Osgood and his associates.

0sgo6dts work indicates that the (Primary4dimeLleerf cog-
,

nitive meaning is evaluative. Jour of the six factors found

herd are evaluative. But whereas the primary evaluative dimension

is a single, unitary one in the work of the Osgood group evalua-
,

tions of the other'race are of several kinds in our data. Firgt

eva.luatiRns'9/' the interpersonal orientations of other-race stu-

,t,

dent6 splits into a positive (fritindly) factor and a negative

lunfriendlyrfActor. Secondly, evaluations of interpersonal orien

tation are differentiated with respect to the target of the be-

havior;that is , behavior*towardithoge of one ra:ce is dis-

tinguished from behavior toward the other race: Th rd, the
.

. -1-
evaluations reflected in the three "interpersonal" factors are

independent of the evalualons of more impersonal, system-relevant

orientations reflected on the "norms-vfolations' factor.

dagood'ssecond major dimension.of meaning:la:that of.potency.
4

The "jpughness" factor found in this study seems to reflect
,
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sical potency. However the item "smart in school".-which

t reasonatly be thought .to reflect another hind of potency--

. doers, not load on the same Sactor as those items bearing on phy-

sical ,toughness. Thus, if there is a potency factor emerging

from this analysia, it is specific'to*a particular kind of activ-

ity--fighting.

The third basic factor emerging from the Osgood group!s
4

studies is that of. activity. 0i2r remaining factoracademie

orientationcontains one item bearing on academic effort

(activity), but also one dealing with smartness (a kind of

potency) and several s dealing with academic aspirations,

which reflect neither activity nor potdricy, at least directly.

Thus, the acadenkc orientation factor does not appear to corres-

pond-to any one of Osgood's three primary factors. Rather

than seeing other-race schoolmates in terms of their general

potency or general activity, students appear to see their

schoolmate's in terms of their overall-excellence (potency, plus

activity, plus interest) in a given fi%ld Of endeavor. One

might also interpret the toughness factor in this light--i.e.,

a perception of the overall excellence of the other race in

the area of fighting.

We also may compare the perceptual dimensions found in this

study with hp dimensions of interpersonal perception found in.

4the studies by Tupes and Ohristal and bY Norman. There are no

factors in our results to parallel their ,factors of extroversion

23



and of emotional stability. However, moat of the factors id119h

we did find to to have oeme degree of parallel with the

,

ea-

Chriatal, andporman factor° (the exception 'being the 'typical

toughness factor). The friendlineba factor and the two Unfriend+

lineaa factors emerging from our data appear similar to the

agreeEibleness factor of Tcpea4Chriotal and:Norman--with'the

important difference that our castors differentiate friend7.

liners from unfrienalineaa and else differentiate among targets

of unfriendliness.' The academic orientation factor found in this

study - -on which items concerning trying hard and wanting to do r

well in school load highly--appea/Zs to overlap ti) some extent

the conscientiousness factor'fbund by Tupes-Christal.and NorMan.

Also, the "norM-violations" factor irbur study appears to have

some overlap with the "culture" factor found by Tupes-Christal

and Northab. For .example', items like "crude and coarse" loaded

highlY on our norms-violations factbr, while the scale "polished,

refined--crude, boorish" loaded highly on the "culture" factor

in the other studies.

Finally, we may compare our findihgs to thoseof Ehrlich

and Van Tubergen (1971). While their results seem to indicate

rather undifferentiated perceptions Of Jews and atheists--i.e.,

as gither positive or negative (with the negative image of,Jews

being split into "contemporary" and "traditional")--the perceptual

structures of our respondents seem to be more complex (i.e., to

have six dimensions)., Some of the dimensions which we found do



27

fit into the More complex set pf a priori Categcries which'"

Ehrlich (l971) has proposed but others do not.fit this scheme

easily.. i'4

Overallv,thse comparisons indicate that the dimensiohs,of

A inter-racial perceptiOn,found in this study have sOme,similar-
.

-

ities to the dimensibns found, in previous 'studies of inter-
4

personal and intergroup perception. But they also indicate some

differences among the sets of dimensiOns. These differences

among studies may be due a) to differencesin samples of raters;

b) td whether people.were rating individuals or groups and, if

a group, the nature of the group; c) to the amount and.tipe of
,

interaction (if'any) betweenrsters'andthose judged;'d) to

differences in measures of perception; and t) to differences in -,

'methods, of analyzing the ditta (especially, different variants of

factor analysis). Because of such sourceSof variation, the per-
;

.
ceptual dimensions foundin the present study will not necessarily

be the same list.which will be found with respect to all inter-
:

group perceptions in all settings. Certain .of the dimensions

.we fOund (especially academic,Orientation and physicAl toughness)

stem particularii relevant to high school settings, though paralleY
i. .

dimension' (e.g.,, work orientation) may well be found in other

settings. Despite these qualifications, the results of the pre-

sent study stand as the only available results (to our knowledge)

about the dimensions of interracial perceptions specifically.

The dimensions of interracial perception found in the present

study appear to be meaningful and important. The items which

30
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load on each of the six factors bava;a generally homogeneous con-
:.

tent which makes them easily interpretable.. The fact thateepAgn-

tially the same six factors emerge both for Blacks and.for Whit

_though in a different order.orimportance-7indicates.that these

factors are genera4zable acrocn racial lines. Moreover these

dimensions of interracial perception are related to interrecirl,

behavior (Patchen, Davidson, end Mmaan, 1974). Houever, only

.11101MO

further stua7 can indicate the el:tent to which similei-perceptual

factoes will-be found in other studies of inter-racial and. other

intergroup relations.

Images of Other Race. With respect to the actual content

of perceptions, we may note, first, that the perceptions of

white schoolmates by black'students were rather positie,in some

respects. On the perceptual dimensions which were most salient

for black students (i.e accounted for most variance in percep-

tions), Blacks saw Whites as no more unfriendly thah Blacks,.

slightly more academically oriented, and as more friendly to

Whites., But while Blaeis did nat, see Whites as overtly un-

friendly, they also did net See them as positively filendly..

Blacks also wereAnClineeto seep Whites as-often acting Auperior,.-'

and wanting prei0er.,d treatment In general, the view of Whites

as

by Blacks is consIstent with thAt 'which lower-status minority
e , -

groups often havebeen reported. to hold of a higher-status

.majority group .'.e., as one whi.ch is rejecting and discriminatory

but which is also seen as having Admirable, and perhaps superior,
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traits which the minority aspires to emulate. (See for examplef

Bayton, 1941; Simpson ;aid iinger, 1972, p. 226 - 229),.

Among white students, thOugh percdptions ofblack Schoolmates
,

were filirlY favorable ix some respects, their perceptions of

Blacks were more uniformly negative than their images of their

own-,ckasslates. Although Whiter. credited BlaCks with being

physically tough, theytended'to see Blacks as more loud'and dis-
.

ive,111 more ups riendly and aggressive, ancl'es less ambitious

1

'mut less successful in school. In general, this vier of Blacks

by Whites is consistent With that Which higher-staffs dominant
,

'''

groups often have been reported to have of lowerstatus minority

groupsi.e., as exhibiting behaviors which are not consistent

with prevailing and social etiquette (gee tor example,

Gilbert, 1951; Secord, Bevanland Katz, 1956).

notable that the item "are from low-income families"

does npt,load highly on any of the perceptual factors underlying

white 4t4dents perceptions, Although traits such as aggressive-

'

nesgc,atiti asibitioA ma§ be class-linked, apparently Most Whited

them as specifically racial.

Accuracy of Perceptions. With regard to the accuracy of

perceptions,,we found that some student perceptions were not

consistent with available evidence. /n particular, white students

perceptions of relatively low academic aspirations among black

students were not supported by the data. On the' whole, however,

the differences between the racial groups which were perceived
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by student° tended to be cOnactent with available. data concern-

ing objective group difference°. Thus: consistent with the per-

ceptions of one or both races, black students were more 141teiY

than white students to act in an overtly' Unfriendly manner toward

other-race students; students of both races were more friendly

.

with their own race schoolmates than with those of the Others,race;

white students got higher grata and higher.ashievement scores

than Blacks; black students reported violating some school rules

somewhat more frequently than did Whites;: and white students were

more afralq of other-race schoolmates than were black students.

These data do not show that students' inter-racial perceptions,

necessarily are accurate. Undoubtedly, many students exaggerated

real differences between the races and/or overgeneralized differ-

ences and/or had perceptions which were rigid In the face of new

experiences. These data do indicate that manythoughnot all--

of the differences which students perceived had at least .some

basis in fadt.

Several previous investigators (Triandis and Vassilou, 1967;

Abate and Berrien, 1967) have suggested that percIptions of

another ethnic or racial group are most'likely to4Vue relatively

accurate when the perceivers have firsthand acquaintance with the

group being judged. Most students in the present sample probably

absorbed some racial images prior to high school, often from sources

:

e.g., family and the media - -other than personal experience. But

it is also true that the great majority of students in these schools

had daily contact with other-race classmates, in classes, in hallways,
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cafeteria, other Betting°.16 Thuo,'while we have no direct

evidence concerning the extent to which perceptions have been

shaped by inter- racial experience, these results are consistent

with the ouggeotiono cited that perceptions will .be re4tively

accurate when much inter-group contact occuro.

The preoent data also are. generally(consiotent with

Schuman's (1966)ouggeotion that pereeptiono of a given eharac-

teriotic of a group are more likely to a accurate when that-
,

characteristic is observah,Ie than when it is not directly

observable. The instances reported here,tin which perceptions

appear mos nac ate--white peiceptions that fewer black than

white students want to get. goOd grades and to go to college- -

concern impressions of non-observable, subjective states of

schoolmates. On the other hand, those perceptions of group

differences which appear to have some validity'refer primarily

to characteristics which are reasonably observable--e.g., un-

friendliness, friendliness, breaking school rules, "smartness"

in school.
17 While these data are consistent with the Schuman's

suggestion that the observability of group characteristics affect

the accuracy with which they are perceived, the data do riot pro-
.

vide a direct, us test of this hypothesis. Clearl, further

work is needed to follow up these leads, as well as to iit4estigate

other conditions which may affect the accuracy of inter-group per-

ceptions.

3.4
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Table 1. Factor Loadings of Items Concerning Perceptions of
White Schoolmates of Same Sex (for BlacbStUdents)a

Factor

Item

Fun to be with

2. Two-faced or insincere with
Black students

3. Willing to help Black students

4. Are willing to help White students

5. Loud and noisy in school,

6. Want to get good gradea

7. ,pon't obey some rules

8. Expect special privileges for them-
selves in school

9. Friendly to.Black students'

10. Talk and act in crude or coarse way

11. Act superior or stuck up

12. Try real hard to do well in school

13. Often mean to Black students

14. Often mean to White students -

15. "Chip on shoulder" (too sensitive)

16. Would like to go to college

4 iff
17. Act bossy with Black students

18. Act bossy with White students

19. Try to please Black students

20. Start fights with Black students

21. Start fights with White students

22. Are, dmart

23. Are good fighter

24. From low income families

25. Are afraid, of Black students

',26. Went to take part in school activities

Percent Of Variance Accounted-for by Factor

Starred items indicate those' items vhich had the hig t factor scores. Note that
items are usually, but not always, those with the hi "est factor loadivgs.

aThis factor analysis is based on an N of 1187 black students who answered'
all of the above perception items.

.14 -:08 '.63. -.05 -.16

.23 .03 *20 .-.31 .32 .27

-.01 .16' -.02 .72* -:09 -.08

-.01 .18 -.20 .21 .14 .41*

.08 -.05 .15 .01 .58 .05

-.05 .61 -.07 .09 .07 "..05

.04 .00 .16 .01 .54 :12

.28 .07 -.10 ..46*

'4
-.21, .27 -.09 .66 -.02 -.05

*
.03 .09 -.16 .53 .08

-., .27 .14 .20 -.33, .44* .26.

-.00 %64* -.01 .11 .02 -.14

.60 .01 .22 -.23 .21 .10\
*

Cil9 -.00 .61 -.01 .12 -.17

.40 .06 --*39 -.20 .31 .11

.03 ;57 -.01 -.08 .20

. 76..09 .12 -.14 .09 .04

.17 .03 .67* -.06 .18 .07

-4.10 .17 .20 .39 -.01 .00

.60* -.11 .14 .08 , .07

.19 -.03 .61 .04 .14 -.02
*

.00 .60 , .08 .19 .4.04 -.03

.06 .17 .19 .23 .03 ..4.5*

.07 -.06 .29, .01 .26 -.02

.10 .04i 32 -.18 .17 .41*

.04- .49 -.01 .09 .03 .26

19.7 12.0 7.8 5.7 1.4.- 4.2.
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Table 2. Factor Loadings of Items Concerning Perceptions of
Black Schoolmates of Same Sex (for White Students) of

Factor-

Item

1. Fun to be with

2. Two-facdd'or insincere with
White students

3. Willing to help Black students

4:- Willing to help White studenis
t

5. Are loud and noisy in school

6.. Want to get good grades

7. Don't obey some school rules

8. Expect special privileges for them-
selves in school

9. Are friendly to White students

10. Talk and act in a crude or coarse way

11. Act superior or stuck up

12. Try hard to do well tin school

13. Often mean to Black students

14. Often'mean to White students

15.. "Chip on shoulder" (too sensitive)

16. Would like to go to college

17. Act bossy with Black students

8. Act.bossy with White students

19. Try.,'to please White student%
-,

20. ,s1114rt fights with Black stlidents ,

21. Start fights with White students

22. QIIresmart in school

23. Ave good fighters

24. Are from low income families

25. Are afraid of White students

26, /Want to take part in school activities

Percent of variance accounted for by factor

* I

I II III IV V VI

-.19 -:04 .30 .51 -.18 .21

.37 .12 ,.14 -.23 .36- -.12

. *
.11 -.20

*
.04 .39 .29

*
'.19

-.16 -.04' ,30. .63
*

-.21 .15

.66: .13 -.25 -.10 .25 -.00

-.13 -.09 .67* .23 -.15 .18

.62
*

.18 -.18 -.11 .28 -.01
*

.61 .15 -.14 -.21 .31 -.11

-.13 -.05 .35 -;61 -.25 .18

.66, .17 -.22 -.18 .32 -.07
.*

'.55 .19 -.12. -.30 .37 -.13

-.14 -.05 .74* .20 -.19 .14:
*

-.02 .52 .08 -.04 -.02 '-.06

.35 .27 -.12 -.26 .65* -.19

14.42 .22 -.19 -.21 .56*
*

-.12 -.01 .59 .28 -.04 .17
*

.17 .59 -.01 -.04 s.19
!

.27 -.11 -.25 .67 -.0

-.17 .14 .36 .34 -.15 .03
,10 .65*- -.06 .04 43 -.01

.,3l .30 -.09 -.23 .55

*
-.09

-.20 .03 .66* '.28 -.06 .21
,

*
7114 .10 .08 .08 -25 .55

.24 .16 -.17 .02 .33 .06

.06 .16 -.04 .00 ,.17 -.48

-,11 .01 .43 .37 ,01 .07

33.2 10.8 6.3 4.3 4.0 3.4

Starred items indicatA those items which had the highest factor scores. Note that

these items are usually, but not always, those with thehighst factor ,loadin

4This factor analysis is based on an 11 of 1405 white students who answered all of t

aovc perceptiora kteLs.
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FOOTNOTES

1
The term "perceptions" is used here to%encompass all kind0 Of

inter-group images. Some of these images may be relatively

accurate while other may be quite inaccurate. We will dia.-.

cuss the matter of accuracy later in this paper.
tr4

?They also found in some studies evidence for additional per-

ceptual dimensions which, however, explained little of the

overall variance in perce t119,1 judgments.

A /
3
One essentially all-Black schOeI, though covered .in the study,

is,not rele'vant to the present analysis. White students at

the school with only 1 percent Blacks and white students above

the freshmen class in another drool also are excluded from this

analysis, since they had very fewlaack students in their classes.

4
Data concerning endorsement of Conventional norms and concern-

ing violations of school rules are taken from Part of the

questionnaire, which 75.1 percent:of Black sample and 82.8

percent of White sample completed acceptably. Feadons.whY

some students in the sample did not complete the questionnaire

were absence, interfering school schedules, administrative mix-

up in notifying students, or because their questionnaires were

unusable. At least one "make-up" session for students who

missed the initial questionnaire session was scheduled in al-
a.

most every school.

NC.



4

o

'Since only students
j
who answered all the twenty -six items were

4

inc;udedin the factor analyses, the N for `the factor analyses

is reduced to 1187 for Blacks and 1405 for Whites.
-r

6
Six factOrs had associated.eigenvaluee of 1.0 or mare, a

commonly'accepted criterion for extraction of factors (see

Rummel, 1970:362-364."

7Rummel comments that an eigenvalue of 1.0 or More as a criterion

for extracting factors should be used flexibly, depending,on the

particular analysis problems involved (Rummel, 1970:863-364).

8
The identical set of items loadp heavilnlor both races, on

the factors of norm-violations, academic orientation, uufriend-
.

liness to one's own race, and friendliness to one's own Ace.

For they unfriendliness to their race,factor, three items load

heavily for both races; for whites, a fourth item, '!'havee, chip

On their shoulders' ", also loads heavily on tNis factor. For'

the physical toughness factOp; two items load fairly heavily

for bothraces; for Blacks, third item, "are willing to help

white students" also loads;Igairly heavily on this faCtor.

9This item concerning willingnedtto help other of the same

racial group loaded fairly highly on thetoughness factor for

Blacks,-though not for Whites. It may be that such willingness

)/7
.

helpful was seen as being "soft".
6
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,

s . ' .

---10
A / .

Further results 'concerning student academic performance and

/ .

aspirations, as these relate'to'igter- racial. contact and

other factore,iVill be presented in a. fortheoming report..

The overall index of effort toward academic goals reffects an

4eItImate of the total amount'of time the student' spent on home-
,

work during the semester minus the total time 'lost from cademic

work by,outting classes; being absent, being late, not cjan-

'.. t t
1 *

-pfeting homeifork, and doing -things requiring disciplinary measures.
. .

-...

It is based,on the items froln,which data in sections'C5-aed D, of

.

'.. : -... 4... .. .' i.

Table 5 are taken. .Eecanne.or the complex nature of the index
,

eomputation, the scores are riot directly interpretable.

. . .4

1-These items form part' of the index of effokt toward academic
. ,

...-

goals referred to aboVe. We Consider that these items are

relevant both to effort and to rule-breaking. ,The academic
*

effort index also includes other questions, especially con-

cerning homework.

13
,The dimension "friendly.to own race seems to fit under

-Ehrlich's "positive relatioftal qualities"; "friendly to ova

race': and "Unfriendly to own rase ght both fit Ehrlich's

"conflict-hostility" except that hey are-: separate dimensions;

thg other dimensions'we found, while similar to some of

Ehrlich'scategories in certain respects,.do not seem to 16,

fit them closely.
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14-Among white students, 54 percent said their "opinions of most

4
Black people just before you came to this high school" was "good"

or "pretty good"; 30 percent said it was "not too good" or "not'

413.00d at all" and 16 percent laid they "had' no realopinion of

them then ". Comparable-percentages for black; students, with

respect to Whites,
.

and 30 percent (no

were 42 percent

opinion)..,With

(good), 28 percept (not good)

respeci\to chane in opinion.

since coming to high school; 36 percent. of white'students said

their ppiniOns of Blacks had *gotten better, 26 percerit said

theirOpini

Bayed. the

ns had become worse, and 38 percent said b ey'h.siti

samq since coming to high school; comparablelie

centages among black . students were 44, 41, and 16.

`15Asked "InIldw many 64our classes this semester do you have

a heat or!work place right.next to,one or more (otherrace)

students? , only 7 percent of all black students- and 9 percent
se

of all white students said none'.

17
Students of both races are °also accurate in-their judgment:

of one subjective statethe-relatively greater-fear of

other -race stu ents by Whites. ."his perception is probably

inferred in par from observables--e.g., from the under-

spread perception among students of both races that black

students are more able than white students to "push students

of the 644.sev-race without the other-race fighting backs"
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