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ABSTRACT ' '

Guldance and ,connseling is an inrtegral part of the
need fulfillment in the educational progcess. This truth was
established and accepted by Kansas and it was further determinead
that, if true, then there nee¢ded to be an acceptable organizeod
guidance program with a properly certified counselor working in a
program with geals, objectives, and gxpected outcomes. These goals,
objectives, and expected outcomes become part of a Policy Statement
- developed with broad base local involvement in their formulation. In
order that it be accepted by the local board of education, a copy was
placed on file with the board clerk, each local adaministrator, and"

v counselor. The Policy Statement establishes rationale,
responsibilities, and identity; what would and ‘'would not be expected
of the counselor in the delivery of his profess'ional services. The
policy statement Wwould be approved by State Department of' Bducation
and be part of the 15 accrediting.standards for each secondary
building. This process has been piloted, orientation and
1mp1ementatlon seminars ;avéjbeen held for schools involved in the
process and is being phased in across the state by groups in about
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STANDARD IV - GUIDANCE STANDARDS FOR SEC'()NDARY SCHOOLS

a.  GUIDANCE. ‘ ; L | ‘

"
All high schools must have the services of a properly certified
counselor in an organized guidance. program. The cou selor ' .
shall meet standard field and subject requirements as
it the most recent "Certificate Handbook."

In addition, each school is ‘required, when requested by
State Department of Education, to produce a written statemeyt
of policy for secondary school counselors which will contain?
professional identity, professional rationale, professional
responsibilities, professdonal environment and other statements\ -
that will identify and clarify the role of the secondary school \
¢ounselor. This statement shall also contain evidence demon-
Stratlné the guidance program plan’ for the school indicating
goals, objéctives, and expected outcomes for the guidance pro-
Such goals, objectives and expected outcomes
shall be reasonably commensyrate and in agreement with state-
wide educational goals as adopted by the Statexgo:id\:nd with

the school's statement of policy for school counseling and pro-

fegsional practices in the, guidance field, and shall have broad
. base community xnvolvement in their formulation, except\that
experlmental or innovative programs, also supported by written

~.policy, goals, objegtives and expected nutcomes, are encouraged;\

~ At
Al

Such poliey for secondafy school caunswlors shall be approved

by the local board of education and be o file with the clerk
of the board and copies shall .be provided for each administrator
and schobl codunselor(s):

In addition, the policy for secondary school counselors shall be
approved by the State Department of Education and shall be placed
on file with the State Department gf Education. '
. N T ,
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KANSAS STA

) . DEPARTMENT OF EDUCATION
s K - 4 . -
, >nnwhvwa>awoz STANDARD IV -“GUIDANCE SPANDARDS FOR SECONDARY _SCHOOLS A
~ . . N . o . _—
All Jr. High Schools B Innovative ) -
- - : " All Sr. High Schools or Programs .
. - Experimental
o - 1. Encouraged -
, 2. Guidelines of Goals, Objectives ' .
- s . o Fxpected Outcomes - )
‘ . < : : : ) WRITTEN STATEMENT OF . -
PROPERLY CERTIFIED COUNSELOR ORGANIZE IDANCE PROGRAM POLICY FOR SECONDARY COIUMNSELORS
. . [l 4 -
1. Hold a valid nmmnvmﬂ.m certificate 1. Ptoperly mmﬂnw d counselor 7. .Professional identity 0

at the secondary level. 2. Facilities:  a. of . 2. Professional rationale

° 2. " Have had at least two years of b. receptio rea B 3. Professional responsibilities
successful teaching and/or counseling N « c. filés o 4. Professional environment
experience in an accredited secondary . d. phone.,, private 5. Other statements for identityv
school. e. private counseling offi - and clarification of role.

. 3. Have completed a pre-professional audio and visual T 6. Evidence demonstrating guidance
nucleus of at least fifteen semester f. small conference area rogram plan for school. '
hours in supporting areas as deter- 3. Clerical help a) Goals
mined by the recormending institution.- . - &g Time for guidance and counsel g . (b ectives

4. ‘Bave completed a master's degree with 5.. Budget (c) Expe outcomes
a winioum of eighteen (18) semester 6. Referral and assistance - a. school and, 7. Goals, objectives & xpected
hours or equivalent in professional b. community _ . m outcomes shall be reason ;_com
guidance courses at the graduate level - 7. Orientation - a. school, b. self, . mensurate with and in agreemen th:
- and have coopleted a minimum of two WM world of work, d. socfal 1. State-wide educational goals
. semester hours in each of the following o 8. PMacement - a. internal and external, \\Mmmvhmm by mnmnm\WbuWQ of Educatioan.
areas: b. class selection, c. curriculum input, . 2..-8chools statement of policy for
(a) Basic course-in guddance and coun— ) d. career ¢ school counseling.

seling (this may be at the under-
graduate level).

(b) Individu4Tand group appraisal
(measurezents in guidance, tests,
and other psychological measure-
ment) . B -

(c) Occupational, educational, and .
sociological (environment) in-
formatlion and observation.

(d) Counseling theory and techniques.

. (e) Supervised practice in counseling.
(f) Program planning of guidance gervices. .

5. Receive a recormendation from the
parent institution. . (This recom
mendation may be initiated by the
Certification Section of the State
Department of Educatienm).

-

9. Freedom from administrative duties . 3. Professional practices in the mwmwm

10. Counseling - a. individual and group, of guidance.
b. personal, and c. social d vocational ’ 4. BRroad based community invblvement
jl. Liaison -®a. teachers, b. ddministrators, »mvhrm»n foundation.
c. patrons, d. community. - R Poliéy for secondary school counselor
12. Guidance - a. self, b. occupations, ‘c. social, shzll be: o A
\  d. school. ' T 1. Approved by U.S.D. board
13. Assessment program : . 2. On file with U.S.D. board clerk
14. Broad based community invqlvement 3. Copies provided to each adminis—*
:(a) Guidance committee . ¢ stator and counselor
: b 4. Approved by State Department of
) . Education -
- > - . S. oOn file with State Department of
" - . Education
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Policy, Statement

Standzrd IV requires a policy statemént containing professional identity,
essional environent and statement of Goals, Objectives and Expected -

omes in the students. /f \
Accredltation has accepted the American Personnel and Guidance Association
ements of orofessional identity, rationale responsibilities and environment
e used av a criteria for ;Ee development of Goals, Objectives, and Outcomes;
efore, the policy statement can have a short pre-statement before the Goals,
ctives ‘and Expected Outcomes or you may choose to add a philosophy statement
ing to the formal statement of the Goals.

These goals are determined by the lacal building people as reflected
nst the professional criteria’ and they are to be inclysive of covering
accountability to deliver the guidance services to meet the needs of
students in vour program. The minimum organized program services must

be ielivered and validated by your building principal.

Professional ILdentity

A School Counselor desighates a counselor working in’'a secondary school
setting, concerned with and accepting a responsibility for assisting all.
pupils and a wmajor concern the developmental needs and problems of youth.
School Counselors see all counseling as concerr.ed with the complete.
person and thus inevitably personal and psychological in nature.
Counseling is involving a dynamic relationship between counselor and
counselee. o
A School Counselor fc®epts the responsibllity of involving himself in the
livev of pupils with clear and. humble knowledge of the implication.

A School ‘Counselor works within the pupil peﬁsonnel framework.
A School Counselor is profe551onally identified in the fields of counsel—
ing and education.

1

He is part of-the school staff.

“

He offers both special and general services from'the counseling profession.

% P

//\'

.
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o Professional Rationale
i

‘The School Counselot believes_that institutional and instructicnal type

. based educational ang persopal development necessary for—¢ach individual.

experiences are not §n themselves sufficient for achieving the school-

in our : ‘democratic so iety

"
The  adolescent seldom has an opportunity to view himself clearlv honestly,
and witliout need to prigtect and defend himself,

Most pupils will enhanQe and enrich their personal development and “self~-
fulfillment by means of making mpre intelligent decisions if given thé
opportunity to experience an accepting, non—evaluating relationship in
which one is helped to b tter-understand himself, the environment he per-

‘ceives, and the relationghip between/these. Counseling is essentially
such a relationship. .

‘The School Counselor view( himself .as a person on the school staff with

the professional competenciies, behavioral *sciences understandin?s, philo-
sophical ‘orientation, and position within the school necessary to provide
such help to pupils. ‘

There are certain philosophical tenets held by all professional school
counselors and consistent wiith many philosophical positions. These tenets
are concerned with the counsgloy's’ perspective of the pupil, school,
society, and himself; they -prpovifle the foundation for whatever operational
frame of reference he employs

understand:

a. aptitudes , \ ‘

b. interests

c. attitudes .

d. abilities ' i

e, opportunties for self- fulfillm nt ‘
f. inter-relationships among these. *
Assist each pupil to meet the need bf accepting (defined as being able

to behave consistent with) his aptiQudes, intereSts, attitudes, abilities,

. and opportunities for self-fulfillment. \

\ B
Assist each pupil to meet the need to develop personal decision-makihg
competency. ' Included is the responsibility of assuring that the pupil's
opportunities for self-understanding and self-fulfillment are not restrict-
ed by the group consideration and procgess inherent‘i# schools.

7
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Assist all members of the. school staff 'to understand the importance of -
the individual pupil and to provide information, material, and consultive e

assistance aimed at”supporting th%tr efforts.to-understand pupils. :

Determine the inf uence of the school program on pupil,educational;and -

psycho-social development and to convey such information to other staff
members. : ‘ .

Inform other staff members of significant changes in the school and non-
school environment which have implications for instruction, the psycho-

social well” being of pupils, and to participate in' related program development.

Assist parents to understand the developmental progress of their child,
his needs, and environmental gpportunties, for purposes of increasing
their ability to contribute to their child's development.

Interpret to the community the importance of consideration for the' indi~
vidual and the contribution of the school counseling program to that end.
Promote in the community non-school opportunities necessary for pupil -

development. . )

v

Use and/or promote community resources designed to meet unusual or extreme

needs of pupils which are beyond the responsibility of the schools

o

Professional Environment . ) , ‘

[
o

The 'school counselors communication with pupils and parents must be conq
sidered confidential. In matters of communications and ethics, the -
counselor accepts as his guide the Ethical Standards of the American
Personnel and Guidance Association.

The Counselor should be free from teaching, administrative, and clerical-
assignments which would interfere with fulfilling his professional respon-
sibilities as a counselor. , - - : . .

School organization supuld reflect the district roles of the counselor .
by providing high-level administrative representation, separate budgetary
consideration, appropriate opportunities for in-service education and
research, and program evaluation. Professional supervision and coordina-
tion with other pupil personnel servites are essential to the counselors
total effectiveness.

‘The Counselor should have sufficient opportunities‘to participate in ~

program planning and ¢urriculum development ‘and other school development
efforts. Avenues of ctommunication should exist so that school counselors
may interpret their éfforts and programs to pupils, teachers, administra-
tors, and parents. ﬂn addition the Counsﬁlor should have the freedom _
and responsibility to apprise administrators if and when the school program
is insensitive to the individuality of pupils.
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5. The School Counselor should have physical facilities appropriate to his
work, including a private counseling room, storage facility for student
-records and guidance information, and pupil waiting area. '

6. The School Counselor should have paid clerical assistance and - equipment
consistent with his particular assigned responsibilities and existing
technology

7. Provisions should exist which enable the counselor to initiaté and have
systematic counseling and conference, appointments with pupils during school
hours without interfering with the planned work of teachers. The number
of pupils for whom a counselor is respongible should be realistic and
consistent with his unique responsibilities.

8. "Definite criteria, consistent with this policy statement, should be used
as a basis for counselor selection. The .@ounselor should be employed
in a full-time counseling position, Often employment should extend beyond
the school year. -

The school administrator assists the Counselor to facilitate total counsel-

ing and guidance services within a school through his understanding, .

support, and leadership. .

S

L

Accreditation Standard IV Guidance Secondary Schools '

. ' o ‘Implementation 1975 .

v

Guidance Standard IV has now. reached the orderly and timely implementation
process.

The "demonstration schools" or pilot schools of Scott City, Olathe and
the secondary schools in the city of Wichita have completed Standard IV.

. The experience of this process is assisting in the regular application of

this Standard. The schools now involved were notified last spring of the
implementation process now goirng on. The third phase schools will be notified

-*his coming Spring.

This group will go through a series of activities designed to assist
you in self—actualizing the process of Standard IV.

This Standard is designed to present a delivery of guidance services
to the students of Kansas schools that will meet their needs and in ‘that
process of development reflect against professional criterla, also meet that -
part of accreditation of the local school assigned to guidance compliﬂpce.

We are prov1d1ng information, materials, and assistance' but the act1vity
will be your effort, your product and more organized guidance program for
the students in your building. -

~Accreditation -is made building by building. and therefore, by June you
will be expected to have a policy statement with Goals, Objectives and Expected
Outcomes for each secondary building in your district. There may be commonali-
ties and duplications w1thﬂposs1bly more difference in the stated objectives
between buildings. . .

a
'
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GUIDANCE POLICY STATEMENT DEVELOPMENT

9

Standard IV Guid~nce Standatds for Secondary Schools set forth the respon-
sibility of each secoadary school to have a properly certified/counselor,
an organized guidarce program, and also a statement of pollcy based upon s
specified/yriterla stated in the Standard. »

f VI

A Policy Scatement is the written statement of operations of personnel
to carry out che organized -guidance program to meet the needs ‘of clients in
each secondary attendance center in each school district in Kansas.

This Policy Statement'in addition will clarify the role of the counselor
and give the structure of the.quantified guidance program giving gﬁ:ks, objec-
tives, and the expected outcomes as evidénced in the recipients, t students
involved in the'program.

.In developing goals for the program to be included in the ?olicy State~
nt, the examination of the goals of education need to be considered and
here there is a cenflict between guidance and: counseling goals and educational
goals the degree of conflict needs to be noted. If the gap is wide, 1t has. ’
' to be bridged either by restructuring the guidance goals so they are in' reason-. -
~-able congruence or giving a great amount of energy to assisting the educational
system to move toward more appropriate goals. The counselor will find upon
close examination of the goals.of education that he will find little disagreement.
He may find that the local .situation may have skewed the goals and interpreted
them to meet administrative expedience or logistic ease and then he may become
the catalyst to cause a valid analysis of the situatfgn and bring the meeting
of student needs back inﬁ? focus.

» A review of the goals of education, no matter how they are stated or
how finely they are subdividéd, will almost always fall into the four areas
or the accruement of the following outcomes to the student as a result of
his contact with the eductional program of our schools, as stated by the
Education Policies Commission of the National Education Association' J1938:

1. Self-realization .

2. Human Relationships _ ' o N ks

3. Economic efficiengy

4, ' Civic responsibility

Much of our guidance theory and the new emphfisis of" Career Educatlon .
would be able to be identified in the four areas of these goal statements.
Goals need to be stated in broad terms in general coverage. The goals in
keeping with education and guidance specifically to be very attentive to the
fundamental dignity and worth of man and the process by which he ‘becomes
self-actuated. Goals should be‘stated as those goals, of each building under
which related objectives of each counselor o:\iounselors can be designated,
developed, or implemented. Wellman stated, '"Gdals represent raphed large
global areas of achievement or development that. lead to meetin, specified
needs and provide the point of departure -for the formulation f developmental
and behav1oral obJectives. ’

» o




"De§élopmgn£al Objectiyves relate fo the guidance relateaudevelopheqtal
steps that are logically, and usually sequentially, related to the stated

goals, “ N » B | e k*/v

. "Behavioral Objectives shoﬁld'speéify in-concrete terms the knowledge,_r
'skill oy performance that is'expected. o . ‘ .
) 'hA behaﬁiopallf stated bbjective ié not only‘directed'fowatd a.specific , -
and clearly defined goal, it also requires some type of performance; from the ¢
;.\;stqdent;"' e - o - L ’

'

i*
i

--Behavioral objectives have two major purposes:
1. to’'show. /intent h R A
. - - 2.° to communicate : . g o g . : A o E
They provide: a' basis fop decision—making and the expected outcomes of a speci-
fic action in the.response of clients or students. . While objectives are desir-
.able’'and useful in the”deVélopmént,-organizatioﬁ and evaluation of a guidance . '

Y ‘

-

.%rdgram and are to bea a part of the policy StatementAthere'iSAa concern of . &t@
. over specificity in their development. : ' ‘
We know that we'do not have the sophistication in measurement ‘of affec- o

tive domains fo adequately measure all of the outcomes in the students who
N 'feceivedguidance services. We know, too, that there are g variety of effects
from & variety of Bources with different degrees of accountability and we

cannot measure them either. =~ I/ : : - )
.'We know - that there afe process objeétiﬁes that are impqrtant,.qut.that .
-they .went through Ehem; and, measurable or not, something happened!
- . : ' . ¢ - & .
C | .. We do not want to reduce down to measurable items and in the proééss,
: factor out an important part of the whole. The sum of the parts will be more
than the whole. ’ ‘
] ] o . . ! . ‘
. . : ' o
The measurement of some objectives will be only that they occurred.
. Krumbolz stated, "The goals of'counseling shbuld"be stated as ¢
. those specific behavior changes (a) desired by each client, (b) compatible

' ~with his counselor's values, and (c) externally observable."

In line with State Departmént Guidelines develongT%nd.supported by the
'profession, the policy statement will define thé domain fof counselor respon-
sibility and goals of endeavor so that counselor, teacher, administrator,
Parents, and students will know,what counselors are expected and are not
egpgcgéd to accomplish. The absence of explicity understandings leads to ) :
hostility and mutual distrust. . v . . R

The policy statement®should be developmental in concept subject top o I,f-'
eévaluation and modification under the accreditatien guidelines.

[ . ., : L . - £n




.and will provide him, budget, supervision, fa

GUIDANCE SAMPL; POLICY STATEMENT .

¢ . .

- The guidance policy for x school shall be“cbnsistent with helping the ¢
school accomplish its goals for youth through more efficient management of
time ayd function, mo.e direct assistance to the people we serve in a’system~

~atic goal—performance accountability.

&
The guldance plan will be one insuring every student an opportunity to

be successful in school and_make, progress toward his goals; personal,osocial
academic, and career. .

“

-

The following bpportunities and guidance services will be contributed
to accomplishing the school’s goals for its young people, provide eyery. S '
student with prescribed opportunities, every parent with certaig pre-deter-"
mination“services, every teacher with certdin consultive services, and provide
the administratlon with accountable feedback. g

0y

We recognize the counselor as a trained professional with special skills
ilities and tire to- carry out

' I

his assigned and developed duties.”

.

“ ’ . . S
- . 2 * v .
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.

‘
A .




10.

11..

2.

13.
14.
15.

16.

Meet with- local committee: , ' ﬂ e "
a. In ation and orientation -~ ° e ' ’ o ‘
b. Rev materials .
c. Operational determination
d. Process approach = S, & .
. . - 'V ) v
Local comm}ttee review accreditation guide;;nes and conipare w1th local L
program, e . o . fW E
Gather materials for policy development. I .
a. North Central Evaluation ) : . ., -
b. Localjob description - ‘ T . ' '
c. cha%/gglicies B - '
d. Other support data .
Preliminary statement of goals, 'objectives, and expected outcomes ‘in . " 1}
students. o , P )
Review with State Department Guidance Representatlve. ‘
' Re—write, second draft of: 4 ' .
a. .Goals, objectives, and expected outcomes .
b. Organized program outline - \’W . - ' .
c. Preliminary policy statement . ) ‘
Review and analysis. N : L , i
_ . P

Meeting with local broad based involvement: _ o
a. local advisary group )information v : ’ .
b. published report Jorientation , . . ‘
c. open hearing - Jreaction a . ‘

- ) . & T - . % .

-Final report to,board “and board actioﬁ? ) _ '

SUGGESTED IMPLEMENTATION PROCEDURE o
: GUIDANCE STANDARD IV ACCREDITATION, i S T o
N SECONDARY SCHOQ£§ ' » : o0 :

Notice to chief school officer of guidance accreditation process request:

Designated protocol and process for implementation in local district
and formulation of activities and personnel to complete accreditation
process for each ‘'secondary attendahce center. :

Re-write and repoft. L

Adminlstrative rev1ew——super1ntendents, princgy pals, counselors. . .:

- ©

Prellm;nary report or first read1ng to schoml board. °

¢ ' L .
Repert to State Department for recommendation to accreditation~seCtion.

£

Policy statmeent received and filed by Accreditation Section.

»




secondary-sghool buildirg.

Organized Program . .
. ) /
- Standard IV calls for an "Organized Guidance Pfogram?-in each accredited -

1.
/

: . ~ . _

 After a careful review of the literature, consultation with authogities
in the field, and the experience of counselors in the field; a minimum
"Organized Program" has been' defined and accepted fp$'validatiogﬁoféﬂélivery
by the Accreditation Section of the State Department of Educatioh. -

A validation statement of the delivery of these seryices signed by the

building principal will be a part of _ the compliance qf‘the local: school to
meet this standard. ; ‘

4

"l. Properly Certified Counselor

: 0
i

The base for the delivery of Enfcrganiicd progran of guidapce
services is on the properly. certified counselor as determined by
Certification Section, State-Department of Education.

2. Facilities | //
An important part of the delivery of guidance services is the

géédance suite. The counseling office will have both audio and visual
privacy available. The confidentiality and the privacy of the’client .
must be respected and maintained for maximum performarmte of the counseling
function. A reception area that functions as a waiting room for clients
‘as well as a display area of helpful materials that enhance the guidance
process is also required. By the nature of personal, confidential, and
sensitive information between counselor, patrons,. referral people and
agencies, a private -phone is required. The same need for files with
pProper security is alsa a must. A small conference area ils .also needed,
although it does not have to be unique to the guidance suite. The
availability of a board room or another conference room that can beé used
for .parent-teacher, teacher-student, or small-group activity or individual

. or small group testing process would fulfill the small conference area e
requirement.. . ) : y . .
3. Clerical Helf o 4 , o .

~

Clerical help must be validated for an organized guidance program.
There will be no parameters as to the amount or variety of clerical duties
that must be delivered. - Routine correspondence;filing, and other basic
office routine that takes time away from the delivery of professional
guidance services by the counselor aught to be taken care of by‘secretariés
or aided. - - ’ I co

Clerical help is being delivered by a variety of processes across
our state, o
1. Full-time secretarial help

2. Part-time secretarial help -
3. Shared secretary with administration - . ’ -

.- | 4. Pool secretary supplied for.staff

5. Volunteer ‘adult help with proper orientation to gpidance\philosophy
and confidentiality

. o | _ | 13 o - VA

~
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-

6. Secretarial practice.class students'with_proper orientation .
to guidance philosophy and confidentiality , e
7. Paraprofessionals,¢paid government help programs, student

aides, receptionists, etc.} all jith proper orientation to,

guidance philosophy and confidéntiality ’
A Time for Guidance and Cow@nseli g :
' . - .'- )
Kansas is using a new approach-to a qmalitative approach to delivery

of guidance services. We have departed from the strict ratio concept.
We have found by visitation to local programs; North Central Evaluations,
and reaction by adminigtrator evaluationg that a low pupil-cdunselor ratio
does not necessarily validate a quality,program of giidance and coungeli

We have Bone to the concept of, do you have time to deliver the mind
rury program of guidance services set forth in this standard and going the
next step to deliver the servieces set forth in your geals and objeetives
of your required policy statmecnt. The availability a%ﬁ\uaa of parapro~
fegaionals and slpport personnel could broaden the number of eclients sgerved
by ene counselor. : . g T

-

a .
5. Budget; | _ N —_—

No program can- function without adequate budgetary considerat on.
Thig area will not require audit or the compilation of capital ouflay,
gmate&ials, salaries and other components of budget development., T i-
dation of the minimum organized guidance program by the building pring¢ipa

as he signs, will validate the recognition of a budget to deliver tHese

services. ‘ : ?

6. Referral and * ,istance - a, school and b. commupity "" B

One of the professional ethics of the counselor is to refer a client
when the time for counseling a client becgmes excessive and when the? capa-
bility of the counselor to be of assistance to the client has been reached.

. 'It enhances ‘the gu®dance program of a local center for the counselor to

have recorded the referral assistance on the local staff as well as for
area referrals for physical, mental, spiritual, and social needs areas..
It is important not only to know the agencies but the personnel inwblved
and develop a skill in referral counseling that makes for a good support
rapport for clients and expand the time available foy tHe general guidance

‘_program‘meeting'the needs of most clients.

7. Orientation -~ a. school, b. self, c. world of work, d. social
s . i 4 .

Orientation may be defined as a mutual process of groups or indi- -
viduals moving from one level or experience to another to help the
person feel emotionally secure in a new setting and to provide the
person with the information neétied to be successful in that setting.

The most commom levels in our schools is from-elementary to middle or
junior high and from junior high to high and . .from high to post high
education.or training or world of work and family 1life,

Y
» .

‘L




. dent in self—u:jifstanding, potential and self-actualizing process.

.
9. ! .

Orientation is more thnn pre—enrollment. It includes information
and experiences ‘that will remove the“shock of unexpected happeninga that

may restrict the orderly and comfortable transition 'of a person in his

personal, social and career growth and development. t
8. Placement - a. interpal and external, b. class selection, \\.

c. input,.d. career . . : *\‘\
The definitién of placgment in the guidance concept signifies placemerit
in appropriate educationaﬁeﬁrograms or-activities or in any experience .
helpful for the individual and in gccordance with his needs and capacities,

it may ineclude curriculum, extra curricular activities, speeial groupings,
special classes, part-time or full-tide employment and it indicates a
guidance nurturing toward pelf-actualized determination by the student
involved. .

. . o

*

9. . Preedom fron Adminiotrative Duties -

-Much eriticiom has come to guidance programs across our gtate and ,
the nation because of erosioh of the counselor identity to become
identified as an adminiotrator of the building. )

Any duties or activity that identifies the, counselor.in an authori-

. tarian role, and\detracts fybm the counselor being identified as a help-

ing person for students as is identified as direction of staff or
students for school management may be classed administrative. Such
activities as master.schedule’ ‘building, assignment of teochers&to classes,
being put in charge of building in absence of administrator, application

of discipline, supervision of instruction and such activities are seen .

as administration duties.

10. Liason - a. teachers, b. administrators, c. patrons, d. community
Liason is interpreted as working between and Bringing together for
communication and understanding the different_publics involved in work-
ing with students. It is also interpreted as being available to work
in a consulfive relationship with each public to enhance understanding;
development and actioft decisions with students.

.

11. Guidance - a. self, b. occupations, Ge social, d. school

Mathewson describes . Guidance as; "'The systematic, professional
process of helping the ‘*individual through  educative and interpretive
procedures to gain a better understahding of his own characteristics N
and potentialities and to. relate himself T more satisfactorily to social -
requirEments and opportunities, in accordance with social and moral «
values.", y

In the light of th1s definition, guidance activities would include
those activities disseminating information for decision making and
activities of administration and staff involvement to assist the gtu-

.

12, Assessment’ Program _ r : : ; . E . _ . \_

. The validation of 'an assessment, program is not based on an authori;
tative program sent down from a higher authority but a reality situation
based upon 1ocal.needs and determinatioh.

15
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While agsessment is usually thought of as testing, there may be
_ deveral other ways of determining and collecting information to assist
" in analysis of poteniial 'and the prqcess for student development.

i,e. Anecdota' records .
Health records . ‘ . o
Autobiography _ ‘ b

« Peer evaluations '

Sociograms

13. Broad Based Community Involvement
L]

The whole emphasis.of this standard is based upon the de%ivery of
quality and meaningful guidance services to the students £ oux state.
There is a need to communicate to our community what quality and pro-
fessional guidance services are, what is and is not expectled of"
counselors and guidance programs. To do this we must have)| broad-based
community involvement. This can be accomplished ‘in-a varidty of ways. .
A functional guyidance committee is one- way. Qther ways are newsletters,

. school and'patron groups such as P.T.A.'s, advisory groups 'to schools
and administrators,*’ periodic reports to school boards, and,special
programs such as guidance weeks and otherﬂguch progrhms. b

L4

-

"Goal Development'

/ It has been determined by the experience of the "demonstr tion"

"pilog' ols that it-is necessary to develop ,and use a survey or need
assessment instrument to collect data on which,éo base the gui ance "Goals"

of a local program, A

Included in this material is a "Goal Bank', to give examples of goals

to .be "thought stimulators” for use by each of the schools going through
implementation\of Standard 1v, ‘ ' o ,

t
Y
»

, Also‘included in. this material is an item bank for development of need
assessment instrumentafion and some possible formats of instrumentation and
response techniques. . ' g

g

., .Guidance objectives are. also required to. be stated to attain the stated
"Goals", A’'well stated guidance objective is a description of the process
to be employed in attempting to bring about pupil attainment of the desired
outcome, :

"Expected Outcomes” are to be listed and some of, these items are given. ‘i

The expected dbutcomes are going .to be directed by the program and result of
the activities of the local program. . _ )

.
.~
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1 rd

responses? ‘How much introductory information required by respondénts to
- answer the questions? How long should the instrument be? These'arefsbme~oﬁ '
the questions you need to answer before you -prepare - dr@elect your items for- -~
presentatioh. ~ ' , o \ ‘
W . -t ' ’ b -
' Format »
Collection v .
_— . . ' S ' ‘ ‘ N N
. Introduction to instrument should be clear and conciée.as to purpose .and -
directions for making responses. - e - L .
- : 3 - : - .
U . . o . St "
’ sampiing techniques-should be reviewed as t;‘o,procedure-'”‘.:r."’f pe, and analysis.

-
—
3]

e ' | : . oy ) ot
\ a | ' . I . ) : » * °
4 " " Needs Aséessment A X
. : . s te, ! * .
A need may be defined as, "y jack of something which if preéent would
tend to further the welfure of the organism or facilitate its usual béhavior."

-

-

.

A needs assessment wQuld be a determining of those needs by a précess
of collecting —.identification. P \ .

.
Y ' . *

_ Thére can be many ‘differeht formats for developing a needs assessmen
instruments The item selection and statement should be stated in<language .that
is understood by the respondents and that will give the information needed qo"
develop guidance gbals. A needs assessment 1s not a survey of use of existing
services although 4 needs assessment may validate the use of and-'maintancg of \
those s€rvices. A needs assessment instrument to be of most use should provide
an open end response somewherg.. These open-end responses give indicatiqn of
the undérstanding of guidance services by the respondents and'may.giveLindcgtion
of in-service and communication needs by the professionals in the field, tHe*
counseling staff. ! ' - B S 5.

Item Development - What do you want GO ow? How are you going to use

Time, people, and space need to be considered qsﬁ%o the ifipFemsncation, of agses—
“sment. Collection procedures should be considered.. Some pos: ble»Coll§cﬁ%5q$

techniques to be considered areg direct interview, collector doing~Fhe tally ﬂf‘
of responses, telephone interview, booths at denter of population; administrggion

4

. directly to classes, service clubs, school organizations or groups, forms sent

™

P

home by school, direct mail to patrons or sample of pdtrons; publish:instrument
.and mail or carry in response. These are some of the considerationé that could
be considered in format development. : '

The variety of people to be contacted need to be considered. Some of
possible publics are parents, Qeachers, administration, dropouts, special classes,
AVTS students, and youth leaders. ‘ : '

2
0

Another comsideration in instrumentation_iélwhether-you'are going to use

the same instrument for all respondents. Also, in'your sampling if you -are- vy

going to use paired concept of student-same pgrent,'random; or selective.process,
'a presentagion of data’ collected needs to bgkconsidered also, some of the pos-
‘ sible presentations are: raw scores, graphs)percentiles, charts of comparison,
and rank order of responses. ) ) ' : ' '

.
.

.

.
<
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A suggested foruat for a

alternate possibirfﬂies will b¢ given.

Title - Students Needs Agsessment of Guidance Services
Parents Heeds Asfessment of Guidance Services
ssessment of Guidance Services
ssessmént of Guidance Services

o
-

Teachers Needs
Industry Neéds

response, directions for

.of collection, use of results, estabished confidentiality, directions for ;
eturn of results, and‘any other information and 4’/

eds assessment ingtrument with som%

-

directions to clarify and complete* needs assessnént collection.

definitions of counselo

activities;

- Definitely [ Never ___Some
1. High 2. Medium 3. Low
4. llon-Counseling

Not Important/ _. None )

Evaluation Resppnses:

Al&ays True
Usuaily False

___Strongly isagree
~__strongly Agree

Very Trué

Usually True
Always False

Disagree ///\\

v

Uéualiy True

on't Know
;;:Important ' ‘ Undecided

4

Strong .. Some
Met : Satisfactory
Unsatisfaetory Undecided

1

4. High Degree. Need

1. Almost No Need

J

Degree of Need

2. Very Little Need
5. Very High Degree Need .

.

Y

'Low to High Numerical —- 1,2,3,4,5.
'Circle response, put in number
High to Low Numerical —— 5,4,3,2,1.

Statement Response

Highly Important
Important °

Of Some Importance
Of Little Importance
" Of No Importance

No. Opinion

Statement

O NWHW

Need_Evaluatioﬁ Response

|
(. |

Na Feel&ng

Sometimes Agree .

.

Falsey\ ~

A

___Not important' )
___None *©
‘Partly Satisfactory

3. Average Need

Highly Satisfattory
Satisfactory

Usually Satisfactory
Less Than Satisfactory
Unsatisfactory

No Opinion.

———




Of Need

Strong Need
Average Need ’
Small Need

No Need .

Numerical Recponse:

llow Great is Need
5,4,3,2,1

Statement

Needs Being Met

Satisfactory
Partially
Unsatisfactory
Undecided

:Extetit Need Being Met
5,4,3,2,1

17
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Needs Assessment - Item Bank

Student * .
I would like to know more about:

1. the school building where<l attend
2. graduation requirements,
3. - school policies and rules.

v
>

I would like to:

4, learn more about my ability to do school work,
5.” ' take more tests to find out more about myself,
6. learn about my educational interests and abilities tfirough tests.

-1 need assistance with:

7. deciding which coursés are appropriate for me,

8. my educational plans after high school,

9. developing better study habits,
10. meeting the demands of class assignments, ‘

11. my attendance and/or tardiness problems and how to solve them,
12. becoming less frustrated with school.

I want to:

18, 1learn to express my view and develop more self-confidence in class,,

142  have assistance in the selection of a college or vocational
school to attend. .

I need to become aware of:

15. the training requirements and needed_skills for various kinds
of occupations, :

16. salary ranges and trends in the job market,

17. my occupational abilities, interests, andtgpssibilities.'

. AN
I need to:

18. . make a tentative occupational choice suited to me,
19. develop habits here at school which will eventually become
) desirable work habits. C e g

I would 1like to:

20. participate in an on-the-job training program for some type of

job,
\ 21, belong to a number of social groups outside of schiool,

22. have help in getting along with Othei people,

23, belong to a group in school which helps new students” get
acquainted,

24, join clubs and other extra—curricular school activities,

25, - understqﬂﬁ why others are critical of me.

-




I need help: ‘ '

26. with getting my parents to accept my friends,
27. meeting and relatgng to the opposite sex, - .
28.., in makiug decisions and setting values and goals for myself.

-

1 am having trouble:

\ 3 *
N 29. handling home responsibilities and need help,
, ) 30. following standards or rules'in my sghool,
S .‘31. standing up for myself in a groyp instead of being just a follower
all of the time, . .

®

I feel a need for: ' . ‘
32. more adequate knowledge about drugs and their effect, - ‘o
33. more ,adequate information oh birth control,
34. more adequate information on venereal disease.

. 8§ : .
I have visited with a counselor: . . ‘ e
s 35. (1) once thik year ) E N N _
(2) 2-3 times this year ) ‘ , : .

(3) 4=5 times this year
(4) many times this year

(5) I have not visited with a Counselor this year.

2?. I would prefer;
(1) to have the counselor call me in,;
(2) to make ‘my own appointments with a counselor.

37. I would prefer: : :
(1) to have the counselor assigned to my class for three years, -
(2) not to have a counselor assigned to my class, but to
N choose my own counselor.
‘ 38. I would like to take part in a small group where I can talk
about : : ) *
(1) improving my communication with my parents,
(2) improving my grades and interest in school,
(3) my personal problems and feelings,
(4) other ' h

39. I think my counselor is doing a good job this year 4in helping
me with: . .
, (1) personal situations,
(2) educational adjustments (choosing classes, test scores,
failures, etc.) : - .
(3) social problems (getting along with people, making friends,, .
etc.) ‘ - : ,
(4) vocational opportunties and decision o
(5) college assistance (infermation, apglications,'SCholgpsQips,
and financial aid), : - '

't ‘. (6) my counselor has not helped me because:
v s | ' / ’ '
21 &
- ) :" . [} . -
: T AP . ;

.




40,

41

42,

43,

I th
(1)
(2)
(3)
(4)

(5)
(6)

ink my counselor should help me more with -

personal adjustments .
ucational adjustments

social problems

vocational opportunities and decision

college assistance

¥
other :

A

-

What the counseling department has to offer iss '
(1) ciéar to me : : . : ' . - g
(2) not clear to me. \ : ]
(3) should be publicized more"

[N

b ' S
My overall rating of the guidance and counseling department here ]Vl

is:- | £y
. i

(1)
(2)
(3)
(4)

3
excellent o Co - : ' §
good - : S ‘ - , ' /
average R : - o ‘ N '
fair : ' o .

(5)

poor

List sbme changes you would like to sejg made so that . - ﬂj‘
could better meet your needs. oo '

— ] , ' o ' i : ;
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. .
- . N i

/
To know more about graduation requirments. . » .
To have my standardized test scores 1nterpﬂ!ted to me.
To find courses which are appropriate to my needs and career plans.
To have better relationships with my teacher.
To understand my abilities, interests and other characteristics.
To set goals and to know how to peassess and re-evaluate those goals.
To know how to apply and interview for jobs. . ‘-
* To get help in finding part-time or summer work.
To know how to prepare for careers in which I 'am interested
To know about financial aids for continuing educatlon.
11. To understand, accept and like myself better.
T . 12. To learn to make decisions. )
13. To develop more confidence in myself.
. 14. To understand more about sex.and love.
15. To know more about birth control.
16. To have someone iisten to me when I have a problem.
N 17. To.learn how to tell others hew I feel.
! 18. ' To understand the‘changing roles and expectations of men and women.
- 19. To understand more about the use and abuse of drugs, including Walcohol.
. 20. To understand how my feelings affect my behavior. o )
21, To develop better relationships with other students.
"22. To know how to. get along better with my family. '
23. To become more fuliy aware of the services available through
the guidance program.
24, To develop friendship with both sexes.
. . - 25. To be a better listener and respond better to others
9 26. To be more tolerant of persons whose v1ews dlffer from mine.
' 27. To better understand adults.
28, To get some on-the-job experience in my high interest areas.
29, To visit with people employed in my high interest areas.
'30. To do an in-depth explecration of’ jobs whlch relate to my interests

*
H
=]
]
o
(o9

.

e & o . e

= -
QUL &™WRN R

N . . -

- - and abilities.
. 31. To develop a flexible career plan. N
v . 32 To become aware of educational alternatives after high school

v

33. . To know more about possibke careers and thé world of work.’
34 To become’ aware of career training and employmcnt outlook offered
-in my hlgh interest areas. -
. 35. To talk to someone abdut career plannlng
36. To have my parents. involved in my career plannlng.
, 37." To learn more about my rights. . .
. o 3Sf ‘To know more about the armed forces. ' _
39. To have someone at the 'scheol my parents can talk to.
.” - . 40. To know more about college requirements and how to apply:
; R 41. - To be considered more as an individual an%fnot just as-'a number,

)




. * Student Survey

10.
11.
12.
13.
14,
15.

16.
17.

18.

19.

20.

.22,

22,

23.

24,

25.

- 26.

27.

"Have a counselor discuss and make schedul: changes for you.

0

Have someone assist you in planning your career.

Have help in planning your educational goals.

Have leone to talk with and suggest alternatlves when you
have personal problems. - ¢ / -

Selecting courses to take in high- school.

Finding Yut information about post-—high school opportunities
(collegg, trade school, career information). _ .

coa

~ Meeting{in groups to discuss things concerning you. v

opportunity to meet in smald groups with other students
with similar needs.

Have the Guidance Department. administer tests to ‘you and, interpret
the . results.

Have a counselor talk with you about school attendance and
achievement. .
Attend areer and college night.

Have so§ESne discuss graduation requirements.

‘Have a counselor be a liaison between yeu, teacher, parent,

1

or ‘administrator. . . "

Have a counselor refé&r .you to various helplng agencies and
resources within the community.

Have counselors involved ingcurriculum plannrng

Have—thg Guidance Department orient you and your parente to avall—
able curriculum programs. ' | -
Students who have«special neads or problens may seek h p from

a counselot. )

Have a.repregentative from afoollege or trade school vig:

with you during school. hours at ~__ schocel,

coilege information on requirements, scholarships, etci

N

Have a counselor assiot vou in preparinz for meaningiuil emplc\ment.‘

Have someone explain ‘course offerings a
high school. )

Have outside speakers; such as carpenters, plumbers, airline
hostesses, come into your dlasses and talk with you about'career
opportunities after high school.

ailable to $uu at your

“Have your high school provide an exploraLory job p]accment pProgram

whereby you can sample a job of your choice for one week in order
to "tain a more realistic understanding of a parLiPulax occupatlon.

Have a career Tesource.laboratory in your high school. staffed with.
a guldance counselor who is tra1ned in the area of career guidance.

Inv1te former graduates, presently attending co]lege bac ﬁ@o
-to talk with you regarding "What college is reaTI?
like. . ,

-

Discuss with a secretary the need for‘making'a schedule change.

r

"Have someone assist you in changlng your atthude to one of a

more Ros1t1ve nature. - : . .

.

<

e




12,

7 ¢ 10.

11.

14..

15,
16.
17,

18.

19.

20.

N R ° . o
. To provide extra-curricular activities for the students.
- » . s

. ' - 23
o ' .
. . . v
Orientation to program and expectation‘afvschool.ib L
% . - ~ L . ' : ' R ’ -
A§¥istance in educational planning.
~ T * o ,
~ Assistance in post high planding. - . s
Jg, . Q@ .
Helping a-student to better understand themselves~ their needs

and interests. 3

~ ! -
~ A

Helping students torbetter define and develop godls for the1r

‘lives. _— L - . . !
‘Dl' - v \}
To provide\lnformatlon -and assistance concerning graduation
\requirements. . e A .
To provide informatien aBout colleges,'scholarships, and
financial aid, , e : . .
. . v

To ‘be informed of career opportunities that-are related to the .
students' individyzl‘co"ur‘ses3 o

' . ®

To provide oppbrtunities- for parents and interested coqg*%ity .
members to provide .input into the school's operating po ies
and program., . o .

. o 4
Seeking, remedlal help for those very much lacking in the bas1c
skills area (reading, writing, math, etc. ) @

Provi 1ng opportunities to meet and devei r1endsh1ps with
othe¥s your age. \

Hélping students adjust to~problems at s6h001; at home, or in

" their social relationships.

. . &
3 " B

Providing hely for students in finding’jobs.

Q v

To’ proyﬂde studenEs assistance in understanding responsibility
in their. decisions. v R -~

1]
. L2

To offer assistance in enrdllment and selection of courses,

- L
.

Y b“ )
To provide referral to specialized. community,agenc1es when

[y

é' . . ’ @+ ‘ oo
To provide opportunities for students and/or. parents te- meet in
small groups to discuss personal feelings and concerns (under
the direction of a qualifled counselor staff person). ° ‘

those services’ are fleeded. . -

To. provide opportunities for students to better clarify and
identify life values.

- 0

To have teachers: and staff members you know are conéerned about
‘you and your 1ndiv1dual needs.l. . K




S 21.

26.

27.

30.

31.

- 32,

1.

.aptitudes,

To provide an enjoyable and meaningfulﬁlearning envinbnment.

Having someone that I can talk

K

4 a
. e '
To have teachers and staff members you can*look to as friends.

+

The deVelopﬁﬂnt oﬁﬁtrusting relationships with others.

Having someone to talk-to about your personal needs or problems;‘

-
.
:

v

" . N . t.‘ . o N
. To have“information concerning educational opportunities and ‘

training programs which exist beyond and outside high school.
Having experiences at school whlch you feal are worthwhlle .
.and needed o \ . \\v) ) 6
Helplng'students deve&op a more positlve attitude and purpose
in life. , . . o . "

“To maintain records concerning students .achievement,’ ab111ty,\
grades, an& number of, cred1ts earned

4

To prov1de a testlng program that will provide adequate student

' appralsal for use- by the“student in current and future plannlng.u

)
e

The understandlng of a person's responslbllity to the community.

v

to knowing tney'will listen.

Providing individualized7learning. and coﬁnse%ing situations. .

s ®

~ # . r
. _ T N
To develop better”studv skilks. _ o : ,
To improve my reading skills. : - ) : .
To learn about, develop and accept present work valﬁes. ¢
To better understand the meanlng of life and death.
To overcome fear of giving oral reports.
To understand and relate to opposite sex. A o
To know ways I sfould follow to become ,more 1ndependent from

ny’
" To

To

To

To

To
. To

Help with problems rising from racial: religlous and other
causes of discrimination. - &

hmﬂy.l!“
léarn more about how to trust and understand other people.
understand more about rebMgion and my relationship to it.
< .
develop positlve hablts, attitudes and values. - .
learn how to find help and work out pefsonal problems.
learn how to be a better listene . ’
learn about problems and handle b dget.
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Agree -- Disagree Conéept

9.

~10.

11.

12.
13.
14.
15.

. 16.
17.

., .18.
19.
20.
21.
22.

I : R .

Our school needsﬂgﬁre clubs and after school activities.

A good attitu.e toward school work will help in developin? a pood
attitude tow~rd work in later life.

Shy, lonely students go unnoticed infour school.. " .

As students become young adults, parents have difficulty in under- ,

" standing them.

Assigned homework at school interferes with other after-school
activities, 0

Skills learned at’ school will help. students later in life.

Students should be assiéﬁbd to honors basic, or average classes e
according to their ability. “

There are times when students °get -0 upset that they need to get
out of the classroom for a while. ‘

All. students should be offered information about careers and
occupations. -

Most students have used drugs in some way that they wouldn t tell
adults. .-

Students who learn quickly and’ easily should be required to do more
difficult assignments.

Students who bother other students who,. want to learn should be
punished. C

*Students need moye information concerning careers and occupations
than is currently being offered. s .

It is possiblé for a teacher to be fair and yet exercise good
classroom control. :
As students become young adults, *they need relp understandlng their
parents.. -

Students should know more about the dangers of drug- usage. .
We should stop using A,B,C,D, and F grades., Instead parents Should
be informed about what students have learned. . - .
Everyone needs someone.Wwho will listen and. not tell what was said.

A student learns better when he feels his teacher likes him and takes
time to listen.to him.

Students meed help in understanding themselves.‘

' Students need help in knowing how to get along with others.

Parents and teachers should talk to)each other more often than they do.

f - K

e, s v
-

. : N ;
. o .
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Frue --/Falge

‘f)“

1, So far, my own experience at school has been a good one. 4

2. There are good opportunities for students to get to know, meet or )
‘work with their teachers at their school,

3. Students at their school rusually have friendly relations with each

other,
. 4. ‘Students have a,chance to suggest changes that will make the school
better. - «
. 5. Teachers at this school willingly give help to students with tlass )
' . work problens, - : e

..

6. Teachers are understanding of my problems with school- work.
7. Teachers work hard to make their classes Anteresting,

8. I'feel that my teacher accepts me for who I am. .
9. There are good opportunities for students to get to k.ow, meet, or i

»

work with students of other races. ; .
10. I am bothered by rules and regulations at this school. .
1l1. I want to belong to an in-group at this school: - : ]
'2, Deciding what is corréct behavisr is important to me.. 4,

13. 1 am bothered'about thc relations between racial groups at this school.
14, F feel that teachers and students get alnng well with each other..
15, 1 feel that the principal and assistant pYincipal get along well with
C students. .
16. I feel that I get along well with my garents. o
17. The disruptions and fights that somet imes occur in our school are due
to differences between Blacks and W\ites. v ;
18. The disruptions and fights that sometimes occur in oY school are ‘due Tt
_ta differences-betwden Browng, and 'hites. *“ o ’ \\\
19. The disruptions and ights that sometimes gccur in our school are due C
to differences between Browns and Blacks, :
20. I feel that I get along well with most students in this school.
21. I have more personal problems than most of my friends. - e
22. I have had trouble getting involved in school activities.
23. Students at this ‘school seel friends within their own racial group-
24, I do not get along with people outside of my own racial group.
25. My parents would be uncomfortable if I invited a person; of a different

- . ‘ race to my home.
‘ 26, I would feel uncomfortable if a friend of mnother race invited me to
. his home. - » L. . ;
27. I hate coming to school 1in ‘the morning. -«"H o R
28, If I were an adult, I would want most of my téachers as my friends..
29. Important in helping decide if your behavior "is correct: o
. Friends Assistant Principal : -
Personal thinking C Counselor
Clergymen Other .adults .
’ Parents ' - School cwmurses '
Teachers Movies, T.V.
Relatives ‘ _Books A o
_Principal _ ’ Rock Music Stars _ ' e’

- 30. How often did you visit your counselor during school year - a freat
deal, 1 or 2 times, when I had tine. '
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Facuity

As

18.

-~ '19.

~ 20.
<21,

- 22.

u,

C

1.

2.
3.
4.
5.
6.
7.
8

1

, V.S., I don't know

=

ounselor helpful

adjust to school
course se.ection
class wo.k trouble
personal problems
job or career selection
how to study ¢
teacher prhblems

other student problems

0
1,2,3,4

Survei

a member of the faculty, I feel the counselor should:
. ™~ ' o

Help construct master schedules.

,Make schedule changes. :

Sit iw on parent- teacher conferences. e
Interpret,test scores and psychology data for parents, teachers,
and students.

Organize discussion groups (rap sessions).

Provide career information.

Conduct orientation for new students.

Provide for individual counseling sessions with students.

Be available for faculty members to let off steam in a private
corifidential manner. .

Be a source of information about students.

Handle disciplinary cases of the classrooms.

Assist in the development of new programs for the school.
Visit classroom for the purpose of observing students' behavior
patterns.

Be.available, during teacher-study conferences.
Sueprvise enrollment process.

Supwrvise testing program.

Substitute for teacher when they have parent conferences or other

2

27

business outside classroom. . : .

Be a vendor of vupplies.

Help supervise halls, playground, lunchroom.
Make parent contacts as an agent for the teacher.

Provide transportation for students in emergencies.

"Assist in grouping and placement of students in special classes.

¥,




Parent Survey

. " 1. To know my)childs academic abilities and what pgrades I mipght eypect k
of him or her. : ;
2, To know what jobs or professions that I should encourage my child .
~ 'to explore or enter. . - '
“ 3. To know whether I should encourage my child to go to a 4-year
: . college,’ junior college, other post high school training. . )
4. To knaw about courses and offerings.
5.+ To know what instructors expect of my-child in their classes. N
6. For -school to have information fof me.pertaining to drugs, etc, . .
7. To know meaning of grades. :
8. To have time to talk with teachers concerning my ‘thild. §
‘9. To be -able to.hlep my child select his or her classes. i
10. For school have occupational information. |
11, School provide group parent sessions on common problems. - |
12. "To know my chilH s teachers as ‘individuals. , . ' .
~ 13. To be familiar with classroom activities. ' ;
- '1l4. To know what school personnel I should contact if I need assistance .
. about the school. o . , ¢
15. To know about school rules. - . ~ '
16. To be able to talk in confidence about personal matters that could -
. .effect my child's educational, sociai, ‘or psychological status. )
: - - . . ‘
. RS ' .
s ";,‘ Parent Survey s . ) !

' (“-l. What needs do your children have that the staff-of school can
‘ f , ' . assist in meeting? . .

‘. . y . :
' , i - -t . .’ .
B ‘ ) 4 R .
Lo LS . ‘ﬁ

2, What do others in the community say are important needs we should

LS be meeting? ' » . ' y ’
¢ : - ¢
®
4 A . , ) . (
3. What needs do students havq.that seem to go unnoticed by the : d. .
staff of our school? . . ' é LN ;

. . ”
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To alter maladaptive’behavior.

‘anirdnment and its requiréments.

-

- 29

-

* Goal Bank £

R

To encourage and agsist students toward the development and achigvef
ment of realistic educational goals.

-

.
.
«

)
To.assist students new to school to bgcome‘oriented to the educational

lect a'curriculum of séudies that meet
r capabilities and

To assist the'students;to se
graduation requirements and is consistent with thei
intePests. to

A “~

: : =
To assist the students to mgintain\é level of educational performance
consistent with their capabilitieéﬂ‘R\\ “

“~ .

To prevent prevelent problems.

To assist in learning decision-making process.

To provide information for‘makingrpersdnal, social, educ
vocattional decisions. ' o

To develop client behavior more desirable for the person and \to
arrange conditions so that the person may learn a more approptiate
mode of behavior. 7 L .

To design, develop, implement,‘aﬁdvmatin@ain a yuidance pracedure
which will foster the development of and stress the value of the
individuality of students. ) : ~

To facilitate the design of a system of activities which will actively
involve teachers and staff in a variety of broad-based interpersonal
communications within the educational\pfocessf

.

,

To develop, implement, and mainxd;p a c0mmuninafion system which will
actively involve parggﬁs and commuqigy agenciés with: the teacher and

_staff in an interperSpnal interaction process toward providing pesi-

E3
ot ' ) %

%

%

ES

tive and redarding c¢idcation expgrience: for all students.

ReREE
&

To create a system of evaluation prodedures which will enable the

~ guidance §taff to measure its progress toward the deffned goéis.

+ .

To mage studeﬁts, faculty, parents, and comﬁunity awére of thevrole :
and function of the school counselor.

e ' N
X .
To serve.as a referral resource for student needs to students,

teachers, administrators, parents, and community members.:

-

To assist students in deveiOpment of positive self-iﬁage. ' . )
. N

To providé information to students regarding employment immediately
following\graduation.

4
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, ¥R .
* To provide -opportunity, atmosphere, @and couseling in areas of personal

and*social adjustment, Ciy H : -

.

* The counselor, in cooperation with the parents when possible, is to be
a source of preliminary and objective evaluation of the student's
problem so that adequate-referrdls, when needed, can be made. Referrals
. may be made to intra-school sources or to extra-school sources and
directed to the kind of service needed for a ‘solution of the students
' problen. . ;
- . _ . ) : o
* To.provide a guidance program which will enhance personal and social - )
growth. .
' % To provide an orieppatién prpéram for student's and parents which may
facilitate /4d}ustment to the school setting. ’
, z - \
% To provide teachers with assistance in clarifying, understanding and
Planning strategies for possible.solutions to stud .t problerms. T
- To assist in providing open communication betwzen students and teachers,
parents, peers, and sibling; and to interpret for students, parents,
. and teachers test results and other collected information.

;AN
“ 3 -
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10.
11.
12.
13.
14.

15.

16.

"More, effective learnﬁr.

Acceptance of and respect for others.

3

POSSIBLL EXPECTED OUTCOMES IN CLIENTS -
Make peaninpful decisions and accept responsibility for those decisions.
Received adeyyate information in areas of scholarship and financial
aid, job selection, further education or training, gocial and personal
decisions. )
Catharsis in times of crisis and stress.
Provided a sounding board for values and attitudes. .

’

Ventilate feelings. .

x . . 4
« A
R -

Make changes. , *

Seek counsgliég of their own volit;on. v
Resolve or cope with their concerns.

Review and hndérst;nd attitudes, aptitudés<;;d ability.

Recelved orientation to situatioss and level changes.

Accept referral.

Bécome more self-sufficilent.

Use of test results for self-evaluation.

’
Experienced group activities. ‘ o

33
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BROAD BASED COMHUNITY INVOLVEMENT
,IN POLICY DFVELOPMENT .

1. Open Hearing

The Policy Statement mﬂy'be developed by the staff under the J;j
accreditation guidelines and then brought to an open hearing of '
the patrons. Rules for open hearings are usually a part of the
local school board's policies. Adequate publicity should be given
to such hearing. The reactions of the patroms then could be
cohpared to the guldelines and professional practices in the field
and action and cormunication with the patrons developed for final -
approval and submission to the State DepartmenE of Education.

@

2. Published Notice o

The Policy Statement can be developed by staff under accredi-
tation guidelines ard the Statement published in a local paper and
written and verbal reactions noted and appropria.. action, evalu=
ation and communication taken.

/s
3. Committece Development

. ) ~
- The Policy Statement can be developel by a desipgnated committee
with a validated membership touching all the concerned publics;
counselors, administratprs, staff, patvons and students. The accre-
ditation will be used to insure compliance with accreditation -guide-
lines. '
3

4, Combinations

A combination of the previous listed options may be used.. Any
~or all of them may be used to meet the broad based community involve-
ment criteria.

-

-
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Monitoring

As the policy statement is completed and the Goals, Objectives and
Expected Outcomes are -accepted, filed with local board and State Department
of Education, then a professional base of communication is established for
future consideraticn by the local district and the State Department of ‘
Education. - :

A visitation and review program will be established to validate . the
adequacy of the program and the fulfillment of the agreed upon Goals and
Objectives in the outcome in students by the local schools.

These Goals 9nd Objectives are amendable for the further professional
development in meeting needs of students.

The monitoring process will be building visitation, program review,
counselor and administrator consultation and report.: ‘

- . .
a
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JOE DESCRIPTION CONSIDERATIONS

The pfimary function of a counselor is counseling., As other members of
the staff work with their clients the counselor becomes their primary referral ,
source as they reach their limits of time and ability in that relationship.
The hub of all other guidance services are based upon’the counseling function.

A second most important facet of the fuidance program is that of provid-
ing consultation to administration, staff)énd patrons., This consultation
identity, does not mean assuming vice-principal duties or teaching teachers to
teach. It does mean providing a_bridge of contact for students-teachers-

administrators and parents.,

A simple'butAvery good job' description has been given by 4. Gilbert
Wrenn: ' . T

That the professional job description of a school counselor Specify that
' the counselor perform four majorﬁﬁanQFions: :

(a) Counsel with students.

(b) Consult with teachers, administrators, and parents as they

in turn deal with students. _ a

’ (c) Study the changing facts abput student population and
interpret what is found to school committees and adminis- o
trators. o : '

(d) Coordinate counseling ?@igjzgggnin school and between school
and community. From 2/3 3/4's of the counselor's time
in either elementary or high school, should be committed to,
the first two of these functions. Activities that do not
fall into one of these four areas neither should be expected

nor encouraged as part of the counseldr's regular working ;
schedule. ‘

The development of a job description should take into consideration '
the duties necessary to carry out the organized guidance program in the .
adcreditation’ guidelines. ‘ - - ' f( : .
A concept of the counselor being involvéd in- activities that respond
and make significant contributions to ‘the developmental ngeds -of our clients °
should be'a vital part of job description developnent. Prevention can be-
a significant rationale.for‘the school counselor -in the organization and
-function of guidance activitieéf : L

v ¥

e~

HaQing available and disseminating information concerning school offer-
ings, opportunities for further'education_and career ‘training should be in
the job description. . " ‘ o ' ‘

The function of referrals to other agencies and people and‘personneli
services and providing liaison and working relationships for and with those
services. The placement of pupils is an area that has been abused ip almost

36
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making adm1n1Qtrato¥s of counselors to the extent that master schedule bu1ld+
ing and placement of students in classes is being done, this is clearly
against professional practlce'by counselors. ‘The placement-activities of
the counselor should bc in providing informatdion for the development of -
curriculum, planning « ith teachers and administrators, assisting student#
to make appropriate choices of <chool program and long range plans of
A study. They need to assist the student in making transition from one school
level to another and from schoo} to employment by orientation and puldance
activitles to bring this about. . ,
. . . L]
»
. The. job description cap be very detailed ‘or peneral but there needs to @
be a clear understanding and acceptance on all parties of the accounrablllty .
of the counaelor to the school clearly based upon professional rationale,
* environment identity and respon51b111ties.' .

©

LRI

SR A 7o provided by eric [l
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Aruntoxt provided by Eric

-~

e STANDARD TV GUIDANCE SECONDARY SCHOOLS

A . 4 . -

4 . RS .~ Accreditation Cuideline Hotes .
N

Adninistrator ha% respons1b111ty for cont1nuous adm1n1stratlom,of the. Gu;d\nce
Program, as any other program. . »

Counselor 'just as" 'but "no more" 1mportant than any other’ functlonlng part

of the whole educatlonal personnel.. ) : , .
., , .

Counselor does not-have only corner on understanding students and their

problems. He should be skilled in his field, but many teachers also have
skills. c : ~ ~ ' L

Counselor should not be vice~principal, seheduling,_disciplin(,‘attendanne,

#ubstitute teaching, or-take over building in administrators absence,

i

Counselor should be chosen in professional preparation ~.d ability.

ey
Do s everyone know what the counselor's duties are7 ‘
“-e effectlve gu1dance services being rendered to students7 , . \ ' .
3ts,there adequate_ass1gned time for counseltng? A , R
v What the Counselor ds: - o T » v

- i : ’

1. Sympathetic, approachable person, 1nterested in promoting welfare
of others. < '

2. - Basic technique ‘is the 1nterv1ew, much time in conference, students,
.parents, staff and adm1n1stratlon. : : :

3. He understands human behavior. - o V ~
A )
4, A person with a sound personal philosophy which can gulde him through
the stresses of his own life-and can be ‘communicated to others not
only be words buy by actions and att1tudes.

5. Has knowledge of h1s communlty
\ .

6. Understands history and philosophy of education.

e

7. Possesses spe01§dc skills in counse11ng, test 1nterpretat10n ‘and
. communlcatlon.. : : , o . B
é. ,Has understanding of world of work and career opportunity.

9. .Actlvely keeplng current in. profess1onal pursuit:
Professional organizations -
Professional meetings J o ‘
Read1ng . " ' ‘ .
In-Service activity
' Field Trips -




s e

. : w s
What ‘the counselor is not: .
1. Clerxk -~ =~ -
" ' 2, Substitute tencher’ ° ) .
3. Administrator ; ' )
4. Source .of evidence T : : L .
5. Labeler : a ) -
6. Discipliasarian ' - ' .
7. Teacher therapist ' e
8. Psychiatrist . L. : .
9. Political appointee - . N
.10. Soothsayer or magiciei;z : o .
11, Adviee giver or presc er N :

Duties inluded in "Job Description"

12. Recluse

-

Counseling

Interpreting test results
"Tndividual appraisal
~Coordinating guidance activities . . X
Confers with parents, teachers, on guidance problems ' ‘
Liaison with community groups . - ’

Assists in formulation of records philosophy
. Interprets rrecords to students, staff, parents,’admlnlstratlon

9, Disseminates educatlonal and occupatlonql information _
10. Orientation - e .
11. Follow-up activities : o e N o o
12. Interpret Gu1dance Progrga to students, fa-ulty, adrninistration,
" - and patrons A - ' “ .
13. Referrals. *® ) ‘ ‘ . o

0NNk

+

Essential “uidance dervices:

1. 'Counseling - <o

2. Orientation . : j

3. -‘Ihdividual inventory and analysis i .

4. Providing information - career, J eatlon,ﬁi‘
5 9
Y

Ry

i
i3 Placement (1nternal—external) R

. Follow—up - %

R g .
" .
|

a.,L, - . . .
Securlty and Confldentlallty off records and information

' ’ & . (-

~ 1. qulcles developed and written . hg

2. Separation of records: ) ; .
a. Psychologlcal or records- needlng 1nterpretat10n, on f11e ‘
"« with counselor "

b. .Public record information in school office

c. Discip¥inary data, on file in v1ce—pr1n01pals or. pr1n01pals
‘ offired , 4 , .

3




E

X Aruitoxt provided by Eic:

"y

"Guidance gchedule or calendar\for year: R "1 v

I
2.
3.
4.
©o s,
6.
7
8

»
.

Utlllzatlon of speciallsts or consultants—-on staff or who can be called ‘ ¢
dn for 1n—serv1ce training. _ e : . a h

v 1.
’ 2.
- 3.
be

. \ Pre-énrollment activities

. Function EE . ) .

Individual ‘interviews- . :
Guidance testing 1 T
Group information

‘Occupational informatien
Educationé@'opportuniﬁi S 7
In-service: opportuniti s ' -

N

Orientation ’

) L

oot ' S : : o s,
State Department - . - S : / oo
College Staffs : _ - : AL oo o
Agencies and organizations : Coe Y .
Special trdimd 1 d1v1duals v Y -

Guidance Committ

we

’
hi8
e

3

.Make up --

a. Teachers

b. Adminlstrators
c. Patroms : . _ . , o
d. Students ° o : S i : C

a. Part1c1pates in the organizatlon and operation of -school , .
guidance program in an advisory capacity. o -
ooperates with principal. :
Develgps policies:'of the school guidance program..
Develops calendar of guidance activity.

Meets at least one time a month to evaluate,thlngs completed *

" on the oalendar and consider those guigance activities on
the cdlendar aheyd, for ‘next month. -° S .
Chairmén is best other than head counselor. - N
Implementing of committee policies and procedure guidance
activity is-a t.am effort .involving administration, staff
and counselor. B s S . ) .




