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‘SUMMARY
- This document presents the summative evaluation of a
unique television experience for children between the ages
of 6 and 10.

" Vegetable Soup, 5—6ﬂ1tiethniCjteleVision series for

elementary school age children, was designed to reduce the
. * . / ’ .

adverse effects of racial prejudice. Members of the Bureau

of Mass Communications of the New York State Education De-

partment, who conceived the idea, and the production staff

‘telt that -negative attitudes could be reversed through vi;
suglupresentation of the many cultures and ethnic érpups,‘
which maké up our pluralistic society. A major‘fétﬁs of
the program was to aséiét children in the'developmént of a
.genuine appreciation’bfdmembers of all ethnié gro&psf

| The need for a positive look at multiethnicity was
based on the negative attitudeé directed toward minorities

in our society. Prejudiced attitudes are frequently based

on fear of other groups. Fear itself is based on several

/

factors: misunderstanding about,other groups in general; .

lack

—— : . R
lack of knoWIéaqéfbf‘cus%eﬁs_and_mgzg§hgfﬁthgishgfoupg;

of knowledge of contributions of ethnic groups to society:

and lack of knowledge of the universal aspects of each group's

culture.

The series was designed in a magazine format using a

~
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variety of production techniques. ' The 39 one-half hour.
P

&

programs may also be viewed as 78 15-minute programs.

Thé\series was designed to afiéct one's
fgelin&sjggg attitudes toward minority groups, therefore
the objectives focus on the affective domain.

It/was the éurpose of the sumnative research to test‘
thg objebtives of the program in Qrder to determine the ef-
fect on attitudes of those childrern who viewed the programs
as comééred to cgildren who did not view the programs. A
posttest-only design was used to examine the differences
bétween.the experimental and control groups.

Sixteen programs were shown only to the experimgntal
group, and results were based on[information gathered from
two sources: 1) spontaneous responées made by children
while viewing the programs, and 2) responsés to the inétru—
ment designed to test the objectives of the series. The con-
trol group which did no£ view the programs, was tested with
the same instrument designed for and u§ed with the expefi-
mental group. The test samples consisted ofl24O experi-

mental and 240 control group children of white, black, Asian,

Puerto Rican, Chicano and Native American backgrounds.

The effectiveness of Vegetable Soup was judged  on

these spontaneous verbal responses; the ability of children

" to project and become involved In problems and situations

o<

|
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presented; and results of the personal interview using the

T

questionnaire.
s e
‘Positive verbal respcr ses to programs being viewed,
the attainment of the educational objectives,-and the signi-

ficaﬁt difference in intergroup attitudes of viewers com-

pared to non-viewers are strong indications of the effec-

/

. . /
tiveness of Vegetable Soup. Since positive shifts in at-

titude resulted with the experimental group it can be stated,
the programs met their stated goals.

Veqetable’Soup certainly had an effect on the children,

although some of the measures show greater gains for some
children than others, particularly in the area of acceptance
or rejection in the formal testing situation. Spontaneous
verbal responses generally indicated feelings of warmth, un-
derétanding, sympathy, and empathy for children of other
ethnic -groups.

This media approéch to intergroup relations worked ex—
tremely well for children in older groups as well as with the
younger children tested. Indeed young adults and other audi-

ences opened new dimensions in their discussions, and were

able to benefié from the intended messages of Vegotable Soup.

| The teéhniques used in production enabled children and
adults to approach topics on ethnicity and prejudice in a non-
threatening way; thus putting them into position to gain the

maximum benefits of positive'attitudinal shift or change.

14
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In conducting the summative evaluation, the research-
er focused on four cpecific guestions which encompassed most

of the stated objectives of Vegetable Soup. These questiohs

were formulated to enable researchers to elicit specific in-

formation in measurable Eerms.
The 'questions were the following:

(1) Did the child who saw the programs show evidence
of fostering more positive identification with
his own ethnic groups? (including self identity)

(2) Did the child who saw the programs develop
greater feelings of acceptance for others new
to his group? (acceptance or rejection)

(3) Did the child who saw the programs feel more
friendly or affiliative toward others? ‘
(including age and sex groups)

(4) Did the child who saw the programs have less of
a tendency to stereotype~what people could or
could not do occupationally on the basis of
race and sex?

Results and Conclusions
Question 1

Fostering Positive Identification With One's
Own Ethnic Group -

The majority ef the children showed poeitive iéenti—
fication with their own ethnic groups as indicated by thed
selection of photographs they felt could be themselves or
members of their families. Further indicatign'of fostering

positive identificafion appeared in the verbal responses made

15
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about members of their ethnic‘groups, as seen in the indivi=-
dual television prograﬁs.

For the experimental group, there was a slight, but
statistically significant difference, in fevor of identifi-
cétion with one's ethnic group. When the formal testing in-
strument was used, it was found that the Chicano children
exhibifed the greatest percentagéfof identification with

their own ethnic group, of all the ethnic groups tested.

Question -2

Acceptance or Rejection of Outsiders; Members
of Other Ethnic Groups

The guestion focusing on acceptanée or rejection
asked the child, "What would you do about this child
outside of the group?”

When analyzing the separate ethnic groups, in terms
of acceptance of outsiders, the white expefimental group

“children indicated the greétest gain, scoring significantly
1 ’
higher than the white control group children. Based on these

t

findings, it is the conclusion of the research team that the

/

Ty |
programs had a decided positive effect on the white experi-

mental populationfwhich viewed the sixﬁeen programs of /

Vegetable Soup. This was in terms of positive responses to | |

- the question, what would you do about/ the child ogtside of

the group?
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Question 3
| Level of Friendliness
There were significan£ differences between the
experimental and control group children in the level of
friendliness exhibited by their sociometric choices. Theb
difference wa; in favor of the experimental group. Al-

though the blacks exhibited the highest percentage in choice

of friends, the mean scores for all six ethnic groups were

found to be higher for the experimental.than control groups.
As evidenced in guestion (2), the white group, once again
representedlthe greateét.difference béﬁween‘the experimen-
tal aﬂd controi groups, wiﬁh the Asian Groups representing
the least. fhe contrast bétween.choices of blackvand Asian
groups was extreme énd accouﬁts fqr the variance in .the anal-
ysis. In our society, these two groupé, blacks and Asians,
have somewhat unique probiems in terms of ethnic grouping
and houéing‘patterns. Undoubtedly, these two factors have
contributed greatly to attitude formation which in turn must
- be recognized as variables.

AT
oy

‘Question 4 -

-

Occupational Stereotyping

: _ R B
Only the children between the ages of 8 and 10 years
| S

17
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\ xvii
were iﬁcluded in this part of the study. We felt that the
younger subjects were not suffiéiently cafeer'oriented to
be able to pair jobs and ethnic group members. When tﬂe ex-
perimental and control groups were analyzed by sex and réce,
no’patterns were revealed in terms of what jobs people would
hold When they grew up. The responses were extremely rando-
mized for bothﬁthe experimental and control groups. It is
intergsting to note, howéver, tﬁat the verbal reponses given
by children while viewing, do ind%cate some interest in
mény of the occupafions seéh/on the programs.

Chiléren o%.all éthﬁié groups made some remarks about
. ‘either the occupafiéns themselves, or the péople holdingﬁpar;
ficular jobs.® For eXample,Ablack, and other cHildren were
' quiterinﬁerested in.the black hair stylisp. Others expressed
interest, either verballyiér thrdugh faciai'ekpression, in
dan;ers, builders, the‘jockey; the ceramist and the harpsi;
chordgst: Therefore, although statistical respdnses were
randomized, the interest in particular-occupatipns was  evident.

It also seems quite positive that the children did not .
place various ethnic groups in high or low status jobs, but
saw the ﬁossibility of aivariety of people at suggestea
. occupatiohs. |

As has been indicated, while the childfen viewed the

-t
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programs,‘their responses to segments were monitored and hand
recorded. These spontaneous reactions are of particular im-
portance in attitudinal studies because they are direct re-

l

every segment of each program had some effect on.many of the

sponses evoked by stimuli. While being viewed, virtually

240 suﬁjects. This was evident either by verbal statements
or ques%ions,'or by some overt behavior exhibited by the

“

childrer. In one segment on "children's questions,"” the
\

AY

television audiencé attempted to answer the qugstions beforeA
the answers were offered on television. In aAdé@ightfully
informative segment on'whi one's hair is straightf\?urly or
wavy, Ehe youﬁgsterstreséonded by touching each othér's heads
and asking additioﬁal questions about hair. :

_The positive responses provided byvthe young viewers,
coupled wiﬁh the differences between the scoreé of the ex-
perimental and gontrol group‘children, are indicative'of the
effect of Vegetable Séug on the atﬁitudes'ofvthe children who
viewed the (16) programs. |

The programs were desigged to have a cumulative effect,
with one p?ogram building ép another. The production tech-
nigques used, such as serialtéation‘and fepetitidn}of ideas>

and concepts, provide children with the reinforcement so

‘necessary if attitudinal change is to take place.

19




xix
If change was evidenced after viewing only 16 prbgrams,
ax without teacher input, then it may be safely assumed that a
much greater percentage of change will be manifested with o
the use of the previously tested learﬁing concepts incor-

porated in the teacher training material. These materials

should be provided as the programs are aired.

Vegetable Soup is the only children's television
program, té date, which hés as its major focus, the develop-
ment of positive feelings about all ethnic‘groups; It Qaévl
designed to induce intergroup attﬁfudiﬁal chaﬁge which it

has done successfully.

Recommendations

R 1. Themes dealing with basic emotipns, e. g.,the'Joey
and Martin series, need to be handled openly and
directlyh The semi-documentary style used in the
Joey series proved to bé effective in depicting
issues of fear and prejudiqe.

2. For.purpdses of conductiﬁg research, a great degree
Qf'specifiéitQAis neédea in defiﬁing‘Asién ethnic
groups. Differences in value systems>6ffect re-

sponses &r€necessary in all fairness to individual

1
!

groups.

3. Native Americans prefer to be known by their tribal

20
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names, €. g., Navajo, rather than by a more general
ethnic classification, such as Indian and Native
American.

Shifts in attitude may be more clearly indicated,

wheﬁ poft%ayals of ethnic characteristics are more
precise in.the choice of ethnic groups presented.

For example, there should be clearer distinctions
among white, Puerto Riqan and Chicano children.

Sex roles and sex bias as they relate to occupations,
race and age are.best understocd when the segments are
specific in this regard.

The focus of the pre;entation on Qccupations should
stress the poss;bilit? of any ethnic group meﬁber
working at any job. The technique used in filming
these particular segménts should include adult-child
interactions and less verbalization.

To fulfill atteﬁpts to develop *fine listening skills
in segments on story«telling; careful selection of
story~-tellers is of prime importance. - Style, presence .
and delivery ofva story are paramount considerations

in the selection of a story—tellef.

Generaily, one must évoidAtalky, technical or "lecture"

type presentations,

21




10.

11.

12,

13

" enable teachers to use these programs, to help

» xxi
Although it is approp;i#te to use various language
forms, such as a rhyming, or dialect, clarity and
simpliéity should be the focus. Timing should be
paced élowly enough to enable children to clearly
understand the words.

Faculty and students in Intérmediate and Junior High
Schools should be encouraged to make the television
programs a part of their daily curriculum.

The parent-teacher guide should be utilized with each

viewing of Vegetable Soup. This will assist the

students in understanding concepts presented in
various segments.
The 'research team strongly recommends a longitudinal .

study, to determine attitudinal shifts after con-

‘tinuous watching of the Vegetable Soup series over

a period of one year or more.

Teacher—training workshops should be organized to
. ‘ ) '

teachers deal more openly and more effectively

with prejudice, cultural diversity, and ethnic

identity in the classroom.




CHAPTER I

PURPOSE OF RESEARCH

Introduction

In July 1973 the Bureau of Mass Communications of the
New York State Education Department began the production of

39 half-hour children's television programs. The series

ca’l .ea Vegetable Soup, was designed to rediice the adverse ef-
fects of racial prejudice through visual presentation of, the

many cu.tures and ethnic groups which help make up our plu-

~ralistic society. 'The programs were designed to assist chil-

dren in the development of a genuine’ appreciation”of members

of all ethnic groups. ;

The federal govérnment under the Emergency School Aid e ]

Act provided funds for program development. A basic rationale

o

for providing money in this area is to aid in creating situ-

~atiéns which will help minority group children view themselves

in a more positive light, particularly as they relate to the

rest of society.’

éeginning with the assumption that'rgcial isolation

»

fosters negative feelings and attitudes éometimes leading to

‘racial prejudice, the production staff embraced as one of its

main functions the development of programs which would create

1
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2
positive attitudes about people of‘other races énd cultures.

Production utilized the ser%ices of minority group
people both in and outside the field of.éommuniCations. The
target population for the television series waé all ethnic
groups - - black, white, Asian, Chicano, Native American and
Puerto Rican children.

Each television program was desigﬁed to provide a basis

[y
i

for the development of positive‘attitudeégabout other cultures.

1

Every effort was made to assist the young viewer to - focus on, "

understand, and eliminate thoseAfactors in human behavior that
cause negative attitudes. In line with the notion of multi-
ethniéity anq the need tb empﬁaéize minority groups' accom-,
plishments and contributions, the production staff and fiiﬁ
crews were'from a variety of ethnic groups. More than half

of the full time staff and Qirtually all of the consultants
were minority group persons. The notion of eéual opportunity
employment became a reality.for all the péople who wefé part
of this proiect and'provided.é major breakthrough for them
in the field of television. | |

/

L ) : .
Additional involvement of minority group represen-

/
/

. . / ] ’
tation was achievgﬁ through the members composing the Advi-
sory Committee. /Thé committee consisted of minority and non-
- minority members who were members of the same ethnic groups

as those in the target audieace. Their function was to

il




3
‘ /
recommend, select and discuss material for inclusion in'thﬁ/
-various segménts of the series (e. g., recipes, people}s‘/
jobs, etc.). At regular monthly meetings, étoryboardslﬁnd
scfipts were' explained, and completed segments were v;éwed
by the entire gfoup. Goals and objectives for sequ?ﬁces
were analyzed and approvedu Committee members-assisted in
. the research, disco&ery and use of necessary maﬁérialé and
informatibn. Continued evaluation was in proqe;s throughout
the prodﬁction and deveioéméntAbf pilot maté;éal.

One consultant from each minority grbup was hired to
participate with the Advisory Committee."ihe function of
each consultant was to provide information, guidanée‘and
suggestions regarding the ethnic gréup rééresented for
program content and production purposés. They were consulted
whenever there was anticipated ér ﬁlanned involvement of
their particular ethnic group members in the production of
tele&ision matérial. The consultanés provided sPecific
infgrmation hecéssary fof authentication of.ﬁaterials. The
cbnsultanté‘had responSigility for reading the scripts for
pfogram segments pertaining‘td their ethnip groups and for
recomméndiﬁg changés in the scripts as they deemed'necessary.
After formative field testing by Harvard University,'the‘con—
'sqltants working with the Adyisory»committee approved in-
clusion of segments in prog;ams.

25
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Great care was taken to provide an authentic re-
presentation of the cultures depicted in the series through
the use of the consulganfé. Their commitment to the impor-
tance of the multicultural aspéct of education refleé%s the
position taken by the American Association of Colleges for
S ‘ : . .
Teacher'Education who in 1972 adopted a statement in support V
of multicultural education. The position of the Association’
was to endorse cultural pluralism and the principle that
- there is no one moéél Americén, thus demonstrating that to

endorse cultural pluralism is to understand and appreciate

the differences that exist'among the nation's citizens.

< ¢+

Furthermore, these differences are sgen as a positive force

in the continuing development of a society which possesses ’ ;7’( »

—

wholesame respect for the intrinsic worth of every individual.

&

Program Objectives or Goals

Toward the realization f the aims indicated. abovej

a set of eight objectives Was defin=d as the basis for the

'\

series of 39 half-hour (and 78 fifteen-minute) television
programs designéd to improve relations and understandings
among races in,elementary school children. They were tﬁe

34

following:

1. To teach positive acceptance of individual and = I

26
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group diffcrénces\

.2. To foster the development of positive identifi—
cation with the child's own ethnic group.

3. To teach appreciation of differences in point
of view.

4. To teach children to reject the use of epithets
and name-calling as strategies for dealing w;th‘confiict
situations. |

5. To teach children‘to understand that cooperation
with those of different racial, ethnic and sex groups can
help to solve common oroblems and bring desired rewards.

6. To teach that role—stereotyping;is misleading;
to open to children the range of ,options for judéipg people
‘and their actions; at the same ﬁime, to teacﬁ respect and
esteem for peop{e who perform necessary, if not prestigious,
roles in society.

7. To teach children about the contributions of
minority groups in American history and in the development
of American culture.

8. To teach recognition of justice and eéuitable—
ness so that éhildren,wil] learn £o perceive and reject
preferential or unfair treatmentc meted out on the basis

of ethnic or racial identification.




This research project was designed to test whether
"there is an effect on attitude formation and/or change in
groups of children Qho have viewed a series of 16 televi-
sion programs which address the issues of multiethnicity
as compared to groups of children who nave not viewed the
same 16 programs.

The remainder of this chapter will be devoted to:
a pré%entation of the questions posed by the researchers in
an attempt tovegéluate the effectiveness of the series; a
.description of %he shows and major segments; a description
of three spacific shéws to acquaint the reader with illus-
tration; of the format, seguence, and content which typify
the shows; and a general overview of the organization of

the research project.

. .
A S

Research Questions

4 .
For purposes of eliciting specific information from
the subjects participating in the study, the previously

stated objectives were combined and restated in the form of

(1) Did the child who saw the programs show evidence
of fostering more positive identification with
his own ethnic group? (including self identity).

(2) Did the child who saw the programs develop
greater feelings of acceptance for others
new to his group? (acceptance or rejection).

28
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four guestions. They were as follows:




- (3) Did the child who saw the programs feel more
friendly or affiliative toward others (in-
cluding ‘age and sex groups)?

(4) Did the child who saw the programs have less
of a tendency to stereotype what people could
or could not do occupationally on the basis
of race and sex?

Description of the Vegetable Soup Series

As has been indicated above, Vegetable Soup is a

series of 39 half~hour television programs designed to
reducé the negative effects of racial prejudice in éle—
mentary school children. The samc program material was
also Fdited into 78 fifteen—minute programs for in-school -
use.

The series was designed in a magazine format, with}é

variety of productaon techniques used: full cell animation,

real-life drama; documentary; £fantasy drama with puppets
(and the use of chroma key for flying through space se-
quences); still photo animation. Most of the programs were
procduced on film, edited and then converted to video tape for
reasons of economy and flexibility. The series was designed
to have both horizonfal and vertical structure. In addition
to each program containing quul§s and genres of various
kinds, each program has either a sub—tﬁeme such as "the arts,”

or may trecat only Asian or native American or some other !

ethnic theme.

29

| ]




Sorializaﬁion.was'used extensively, either with
"cliff-hangers,"or with characters who continued\from program..
to program, to encourage the child to watch subsequent pro-
grams. One progrém built upon the previous one, using con-
tinuing characters whom the viewer came to know. Almost all »

the segments in the Vegetable Soup series are part of a

series, not isolated "specials." All of the programs deal
with the same general theme. In addition, many programs in
the series have a sub-theme to‘'which several of the segments

are related: for example, we see women and men in unusual

rather than stereotyped roles; we see people at different

N
.

ages; we experignce words in other languages; and wé}see
various means of communication. We see hands used for dif-
ferent purposes, for example, to create music of different
kinds on easily recognized insfrumeﬂts énd on some unﬁsual
inst;pments associated with various ethnic groups.

Many of the same concepts, such as peer pressure,
namecalling, jumping to conclusions and cultural diversity

occur time and time again for reinforcement in different

guises and in various styles. Basically, Vegetable Soup

offers the young viewer a multiplicity of ethnic images,
ideas, and cultural information and attitudes. The series
says, '"differences can be fun, enriching and rewarding to us

and to our country." /
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The following is a list of the segments in the series
and the goals to which éach segment addregées itself:

’ \

1. OUTERSCOPE I. This is an advenﬁure series, with
puppet childrpn of mixed ethnicity traveling into space and
encountering a variety of situations that are barables of
prejudice--a land of onions and oranges where thé oranges
have been exploiting the onions; a land of two warring
factions who blame each other for all their ills; a land
where everyone looks exactly like the puppet children, but
where everything'ié backwards and misunderstandings occur
as a result. The puppet children learn what it is like to
be the victims of prejudice; they see the evils of pr‘.e-~
judice, exploitation) verbal abuse, and of making fun of |
others; they learn to solve problems and to convince othérs
to work together toward common goals. This segment is }
serialized throughgut the éeries and ends on an adventure

"oclif f-hanger" with each episode.

For this segment the goals are those previously

mentioned under "Program Objectives or Goals," and are
numbered 1, 3, 4, 5, 6, and 8.
2. PEOPIE'S JOBS: This series of 28 segments pre-

sents mini-documentaries on minority men and women in both

high and low status jobs. In some’ cases the jobs are non-

o




stéreotypidal; in others they are intentionally stereo-
typical iﬁ order to have the ehildren meet a person behind
the stereotype and get to know him or her and learn that
stereotypes are simplistié and inaccurate. The same coﬁéept
also holds true for.sq—calied low statusmjobs. .Some.of the
"jobs" depicted are: Puérto Rican Policewoman, Black Chem~
ist, Asian female City Planne%, Black Concert Harpsichordist,
White female Veterinarian, Mexican-Ameridan Lawyer, Japanese
Gardener, and Mexicaanmerican Carpenter.

The goals of these segments are goals 1, 2, and 6.

3. CRAFTS, RECIPES AND GAMES: These animated seg-
ments are essentially "how to" segments, encouraging acti-
vity by the viewé?. The gctivity stresses cultural diver-
sity with an ethnic slant. Leafning new foods, games‘and
crafts becomes fun for the child. ¢

The goals of these segments are: 2, 3, and 7.

4. BASIC EMOTIONS DRAMA: This series of dramas .
revolves arQund veal children in real life situations with
which the viewer can eaéilyAidentify. All of the stdries

have racial and ethnic wVertones;.but deal with universal

problems such as peer p: 'ssure, cliques, cheating, stealing,

the use of epithets, mal:ng fun of others, being bullied.

The goals of this series of dramas are: 1, 2, 3, 4,
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5. WHAT DID YOg SAY: This series deals with ian—
guages and how words‘from different cultures have founa théir
way into English giving a richnéss of meaniné to the language
that would not be there without thése additional language

!

influences. , &

The goals of these segments are: 1, 2, 7.
6. LITERATURE/ART/MUSIC: This series include folk-

tales, children's art and the poetry of other cultures. Th%;
series focuses on the etﬁnic identity of literature and tﬁe
arts. Musical instrumenﬁs ana how these same instruments
occur in different‘cultu#es in differentrguises are closely
examined. Folk—tales.aré Sometimes told, sometimes suné;
sometimes danced, ‘and in one case, fully dramatized in a
three-part serialization. )

The goals of ghisigropp of prograﬁs are:.‘2, 7, 8.

7. CHILDREN'S\QEESTIONS ABOUT RACE: This key series
deals directly with many: of the guestions abéut raée'which

children are not afraid to ask, such as, "What is race?"

"What is prejudice?” "Why is the hair of some people dif-

ferent from ?hat of others?" "Why are people different in
color?" "What color were the first humans?" ”Why can't
everyone be the same?"” "Why don't all peopie smell the
same?" and so forth.

The goals of these segments are: 1, 3, 4, 8.
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Description of Three Typical Shows

The following description of three specific shows was

provided to acqguaint the reader with the format, sequence,
and content. that are typical of the 39 shows in the series.
The first, tenth and fifteenth shows of the sixteen that

were viewed by the children are typical and are described

below.

Specific comments made by the children during viewings,

are recorded anecdotally and are found in Chapter IV.

Segment 1. Outerscope
In this first show the ﬁggggt children build a space-
) : T
ship to explore the universe.

L~

Segment 2. Drums

]
A segment dealing:with music and the universality of

drums. The messége is that all people share the drum and

move to its beat.

Seqment 3. Hold Out Your Hands
This is a song about many different kinds of people.
It demonstrates their differences and yet some likenesses

and, more than anything else, their beauty.
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Segment 4. Derivation of Words

This is an instructive piece which informs the tele-
vision audience about words we've borrowed from other v

places and people. Some of the words are gorilla, cocoa,

and bronco.

Seqment 5. Basic Emotions--Martin

Martin succeeds in getting his mother to allow him
to have a snake. She rejects the idea at first, because
.the snake is such a different creature and Martin accuses

her of being prejudiced.

Seament 6. Recipe

The recipe for the first show was how to make

Guacamole, a Mexican American treat.
]

Segment 7. Children's Questions: What is. a Minority?

This is one of the real guestions children ask and is

dealt with in a very real and sensitive way.

Segment 8. Luther Cartoon Strip
In this episode, Luther is asked why so many people
are friendly to him. And he answers, because he's -friendly

to them.
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Show 10

Segment 1. Outerscope

~

In this series the puppet children request the machines
to give them directions back to earth. They find communica-

tion difficult because the machines speak in coded phrases.

Seqment 2. People's Jobs

This segment was about a Puerto Rican carpenter, Larry’
Garcia. He talks about the pride that goes into his work and

his love for woodworking in general and demonstrated in his

display of hand-made toys.

Seqment 3. Crafts

This crafts project on this program is the art of
paper folding, Origami. The paper bird speaks one word in

Japanese at the end of this segment: "Sayonara.'

Segment 4. Sign Lanquade

In this segment a Native American girl'demonstrates‘

Indian sign language, using a short vignette to demonstrate.
- ‘

Seqment 5. Real People

In this segment Alex, a Chinese youngster, and Carlos, é
a  Mexican American youngster, participate in a lion dance.

As a result Carlos gains acceptance by the Chinese boys.
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Segment 6. Recipe.

In this segment the children were instructed on how

to make coconut candy.

Seqment 7. ILuther

The little episode in this segﬁent stresses one should
not expect to be spoken to if one does not speak to others.

Show 15

Segment 1. Outerscope

This episode of Outerscope displays dissatisfaction
by the puppet children of the "treat-treats" always laughing
~at the "yun-yuns." As a cure for this the puppet children

suggest turning things around. . , ;
A4

Segment 2. Jobs (What do vou want to be?)

A Puerto Rican ballet dancer discusses and demonstrates
her talent as a dancer. She discusses some of her back-
ground and her childhood aspirations which led to her present

position in life.

Segment 3. Holiday (Japanese’'Festival)
This holiday segment depicts a Japanese Festival

commemorating the dead in Japanese families.
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Segment 4. Where I Live

In this segment Keiko, a Japanese—Americén girl,

discusses her love of Japanese dancing, her heritage

and 1life in San Francisco.

Segqment 5. Real People (Joevy)

This is the beginning of a six episode series. This
program's episode is about a Puerto Rican family's move to

a new building. \

Segment 6. Children's Quéstions

The gpestion answéred in this program was, how do~
people get to be different shades of brown?

This was an instructive piece which explained how
it is possible to have color characteristics like 6ne's
mother, father, grandparents, or combinations Efvéll these

family members.

Segment 7. Recipe

in this recipe the children made sweet potato

pudding (Southern style).
1

Segment 8. Luther

This segment finds Lilly wishing she were black so

she could dance like Mary Frances. Luther reminds her that

everyone is able to "move" before doing anything else.
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-

Summary of Chapter and Overview

of Chaptef to Follow

This chapter presented a history of the formative

research; a discussion of the need- for the Vegetable Soup

seriés; a discussion of the questions posed to evaluate
the effectiveness of the series; a description of the
programs and their major segments; and a description of c

three typical complete shows as illustrative of the entire

series, Chapter II will present a thorough review of the
literature which supports the ne?d for the series.
Chapter III will describe the research degign, instruments
which were deVeloped, and testing pfbcedures. Chapter IV
Qill report the findings based on statistical. analysis and
interpretation of the data, and specific comments of the "
children to the shows they viewed. Chapter V will conclude
the research'with a€fina1‘discussion”of the findings; general
response and comments of the researchers to the major seg-

ments of the series, and recommendations for future pro-

duction of similar television series for children.
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AN CHAPTER II ‘

REVIEW OF THE LITERATURE

The present study assesses the effectiveness of a

children's television series in obtaining its specified

-

.objectives. In general terms, these objéctives, have as

‘  their overall goal helping children gain a jreater aware- ' °

'

\ness and appreciation of the cultural richness derived by
\ A \ ) s
AMerican society from the contributions of the many ethnic

and rac&él groups that are its members. Furt?er, the series

is designed to help "break down" the common s#ereotypes and

prejudices revolying"around race, ethnicity, #ex, and age

. |
that infect- the attitudinal patterns of our s?ciety and, in
.the normal course of the socialiiation proéess, tend to he
intulcated in the young. This review is designed to estab-
Yy ’ “

lish a framework and perspective for the tasks to be achieved

. S~

in this study.

The review is divided into four sections or task areas.
The choice of the first three was influeﬁced by the structure
used by Proshansky (1966, pp? 311-371)  in his review of inter-
group attitude deVelOpment. The four sections review:

1. Studies examining the developmental processes

involved in the child's acquisi*ion of attitudes toward mem-

bers of other ethnic groups, races, and sexes.

40
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2. Studies of determinants of intergroup attitudes,

including some of the major theories of prejudice.

3. Studies of attitude' change as reflected by the
influence of theoretical orientations to prejudice.

4. Problems of instrument design for the measurement

of intergroup attitudes and attitude change. .

It is iﬁporﬁant to note that the review efforts pre-
sented are by no mean; exhaustive since such a presentafion
would move beyond the scope of this study. The literature‘
noting systematic research into the aevelopment of inter-
group prejudice apparently begins in the 1930s. It should
be recognized that while the accumulated research literature
is extensive in volume it tends to be narrow in breadth.

The populations étudies were preponderantly Ameriéan—born

groups and’heavily emphasized black and white children's
intergroup relationships. The development of sex prejudices,
treating females as a minority group, has only recently begun

to receive systematic attention from researchers on intérgroup
attitudes.. It is generally assumed, in spite of this restricted

focus, that the causes and underlying processes in the develop~

ment of minority group prejudice are broadly generalizable to

- a wide variety of attitudes and to cultural settings.
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The studies reviewed are selected as representative
of the genre in the four‘task areas specified above and are
considered the most suitable for representing the infor-
mation available about the development of intergroup at-

tidues among the young.

o~

Developmental Procesgses

|

An intergroup attitude is a cluster AE tendencies to
respond to other groups inan evaluative fashion from one's
own and other's perceived grdup membership. The content of
such attitude is represented by what the person feels, be-
lievés, and is ready to do about members of other groups.
Goodman (1964) has suggested that racial attitudes in chil-
dren develop over three overlapping stages: ethnic aware-
ness, ethnic orientation, and ethnic attitudes. It is

likely that the development of attitudes toward sex and age

stereotypes foll ws the same patterns.

Ethnic Awareness

R

Ethnic awareness appears to begin to form at about

three to four years of age. It is at this age that the child
has begun to form a more clearly differentiated sense of
self. A part of this growing differentiation is that of be-

ginning to take cognizance of one's owh ethnic identity as
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comparced to the ethnic identities of others. This differen-
tiation applics to sex and age roles as well, as has been
proposed by Parsons and Bales (1955). )

In a study of 57 black and 46 white nursery school
children between the ages of three and five and one-half,
Goodman (1952) employed observational techniques and play-
interviews to discover that 85 percent of the children in
both races had awareness of racial characteristicsi Racial
awareness increased with age.for both groups.

In a study of perception of racial cues by school
children, Katz (1974) found that preschool children had al=-
ready undergone considerable socialization with regard to
dealing with racial stimuli relating to intergroup attitudes
and their expression. The researcher further noted that dif-
ferential perceptions of same-and-other-race stimuli appear
to be fairly well established by age four and may form the
basis for subscequent attitude development. The hypothesis
was stated and supported that children would have more dif-
ficulty learning to differentiate faceé of another race than
their own. This‘resq]t was éonfirmed with both black and
white children.

Consistent with these findings were those of Clark and

Cclark (1947) who, in a study of 253 black children ages three
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to seven and attending either segregated or interracial
schools, showed that racial awareness occurred early and
increased with age. The degree of raciel/awareness'did not
seem to be affected significantly by tﬂé typé of school at-
tendea. Similar findings have been reporfed by Morland
(1958) , Stevenson and Stevenson (1960), énd Vaughn (1964) .

Investigators have also found membership in an ethnic
minority to bgfa predisposing factor in the early develop-
ment of ethﬁic awareness. This was shown by Hartley et al.
(1945) inféheir study of children's racial, religious, and
national group identificatioﬁs, and by Radke et al. (1949)
who found that Jewish children between the ages of five and
nine were more aware and strongly identified'with their
group membership than Catholic or Protestant children. This
lasp finding will be related to the results obtained with
the sample of Chinese children included in the present study.

Findings of other researchérs tend to support the
Hartley et al. (1948) and Radke et al. (1949) studies. In
the Clark and Clark (1950) study it was found that Negro
children haveva well developed knowledge of the concept of
racial difference between "white" and "colored." Their stUd&

examined emotional factors in racial identification and pre-

ference in Negro children. Additional findings were that the

-
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dynamics of self-identification in medium and dark-skinned
children is somewhat different and more stable than in
light-skinned"children.

Awarenesses of sex difference appear and become stabi-
lized early in life, as has amply been documented- by Maccoby
and Jacklin (1975) add much of the work in the colléction
edited by Friedman and Richart (1975) .

One conclusion thét emerges from these stgdies is that

racial and sex role awareness begins to appear at the age of

three, elaborates rapidly in the ensuing years, and appears
to be firmly established at the time children enter the

elementary grades in school.

Ethnic Orientation

\It is upon the basis of this ethnic and sex role
awarené&s, ana the learned sensitivity to the cues whereby
discri%iﬁ@ﬁion can bg made, that incipient attitudes, as
Goodman (l9%h) designates them, are formed. Not oniy has
the chila become‘ethnically aware but concomitantly he has
beén learning the languagé of differentiation, the words,

concepts, and phrases used to describe members of his own

or other groups on the basis of race, seX, age, or other
L]

attributes. As the child is learning these labels he is
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also slowly being introduced to the evaluative orientations
regarding these labels held by the members of the commun;ty
with whom he is in the most intimate contact.

This process is well illustrated by Maccoby and Jacklin
(1975) in their atte%pt to account for the pervasive polari;
zation of male and feﬁale,'the great polarization of men and
women as édﬁits. Their view favors the»”cognitive" theory
originally proposed by Kohlberg (1963, 1964) as a framework
for interpreting the ;mefgence of children's moralhiudgments{
This view holds that thé‘child forms a concépt based on what
it, means to be a boy or girl, much in the fashion outlined
in the present review. This concept is‘ca:tgonlike, over=-
simplified, exaggerated, and stereotypéd. Maccoby and
Jacklin cite a revealing vignette by describing a little girl
who stoutly maintained that only boys could become doctors
even though her own mother was a doctor. She failed to
perceive real-life variations. While the child will develop
cognitively and become more realistic and sophisticated, the

basic elements of sex role stereotyping have already been

established by the time the child enters elementary school.

Ethnic Attitude

It is only when the child can truly grasp the categor-

- ical or class character of ethnic, sex role, or age labels
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" that the essential hature of an attitude is realized. In

regard to ethnic preference and rejection, Clark (1955)
nores that the child learns about the réciai group to which
he belongs only by being involved in a larger pattern of
emotions, conflicts, and desires that are part of his grow-
ing knowledge of what society thinks of his race. Both
black and white children apparently learn this‘rruth early

and well.

A variety of studies have indicated that more black

children are attracted to white-children‘than whites to

blacks. Goodman (1952) reported that large‘proportions of
her black, as Qell as her white, subjects in a nursery

school preferred white dolls, white story book characters,
and that these preferences applied to real people as well.

Black children expressed positive friendliness for white

children in significantly larger proportion than white chil-.

dren for black. Similar findings have been reéorted by
Morland (1958, 1962) and Radke et at. (1949). There is a
paucity of information in regard to cross~racial preferences
for other ethnic or racial groups. An interesting area for
research wouid be to conduct studies of Chicano, native
American and Asian children simiiar to the ones that have

explored preference‘patterns between black and white chil-
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dren. ‘'The present study will provide some data in this area

although it was not a basic thrust of the research that was

done.

Determinants of Intergroup Attitudes

‘There are at least three broadvassumptions upon which
explanatipns of ethnic or racial prejudice can be based, and
about which most fesearchers are agreed: (1) intergréup \\\
attitudes are learned; (2) they are‘multicausally deter-
‘mined; and (3) they are functional or”need—satisfying for
the individual (Proshansky, 1966). There is considerable
agreementia@ong theo;ists that ethnic and racial prejudice,
and ;ex role stereotyping as well, are rooted primarily in .
the organization and practices of the society and not nearly
as significantly in the problems or pathologies of individuals.

Tha£ intergroup attipudes are normative, enduring, and
arranged into clear and uniform hierarchies of racial and
ethnic group performances has been demonstrated by a variety
of studies (Goodman, 1952; Morland 1958, 1962; and Steven-
son & Stewart, 1958). By the age of 11 ethnic group pre-
ferences have bedqme fairly well stabilized and follow es-
sentially the same patterns as those found among adults.

Zeligs (1947) conducted a study on factors regarded by
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children as the basis of their racial attitudes. Fifteen
sixth-grade children were interviewed with regard to atti-
tudes about children of other races. The study was designed
to find out whether attitude formation was based on personal
reiationships orlracial differences. Where the children had
had nd direct personal contacts, judgments were based on
such externals of racial differences as the quaintness or
grotesqueness of the customs and costumes of the people.

The results indicated that the attitﬁdes of sixth-grade
childreﬂ regarding races appeared to be dependent almost
exclusively upon personal re}ationships in their communi-
ties and to be virtually untouched by racial differences.

In the same year Zeligs (1947) reported on a study of
children's intergroup concepts and stereotypes. Tests were
made of 12 year old childrep in a Cincinnati suburban school
in 1931 and again in 1944. The children were primarily from
high-income Jewish homes and of high average mental ability.
A racial attitude test was given to each child who was asked
if he were willing to have any of a set of relationships
with children listed by nationality and race. These rela-
tiogships included cousin, chum, rocmmate, playmate, neigh-

bor, classmate, and schoolmate. Total "yes" answers con-

stituted an index of friendliness toward a group. In a
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second test, to obtain children's concepts and stereotypes,

5

childfen weré aéked to write a true but ihtefesting sentence
about ¢ach of 39 races and nationalities. The ideas ex-
pressed were tabulatég. An qssociatioﬁ test was preseﬁted
that required the chiiéren to write the first word that came

to their minds as each nationality or race was mentioned.
‘\

. ‘. X Il.
Reactions were grouped undex\ravorable,'unfavorable, neutral,’

b 7 . ;
and do-not-know’ headings; mo&t common and second most com-.

P

mon concepts for each race and @tionality were noted. The x

\
A\

results were then tabulated éndhéhanges in attitudes were .\\\
noted. The findings indicated thét the children's concept ' \
of races as expressed in sentences showed a high degree of
siﬁilaritf and suggested a marked tendency toward stereo- N
typic:definitions. There were no unfavorable attitudes N
expressed tow;rd American or Jewisy children. There were
about equal numbers of sentences which could-be classified
as'favorable)'neutralf or'unfavorablef The results were
consistent with other studies in that the children's
responses closely mirrored those that could be expected
from the adults with whom théy associated. i

The results of all these 'studies point to increasing

evaluative consistency with age in regard to intergroup

attitudes. Prejudice increases with age, mirrors that of

51V
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the adult community, and is directed toward a number of

minority groups.

Attitude Change

Intergroup attitudes are complex, learned early, and
learned well. Theyyare normative to the group or groups of
one's origin and consequently receive continuous naturally
recurring reinforcement tﬁrough the interactions experienced
in normal life in the society. Perhaps equally importantly
the structures for these attitudes are 1aid down through the
cognitive and affective definitions given the child.long
before he is capable of testing their validity through
reasoning. To bring about attitude change, given the above
"context of attitude development,-could conceivably require
the same long-term socialization processes that led to thg
formation of one's o?iginal attitudes. Most of the research
on attitude change has dealt with specific change-inducing
procedures such as education, propaganda, and intergroup
contact.

An interesting theoretical approaéh to attitude change
has been proposed by Rosenberg (1960). He proposed that an
attitude chn be“held if there exiéts a consistency between

the affective and cognitive components implicit to the atti-
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tude. This consistency represents a stable psychological
state in the individual. If either the cognitive or affec-
tivé components shift markedly, the resulting inconsigtency
~produces a drive or tendency to change the other until con-
sisteqé&rig restored. This theory is somewhat similar, in
vterﬁg of its assumptions about motivation, to the cognit;ve
dissonance theory of Festihger (1957) and to the assimila-
tion—disequilibration—accommodatibn model proposed by Piaget
(1950) for his psychobiological theory of genetic epistemo-
logy. Rosenberg has tested his theory in laboratory studiés
with adults only.

It would éppear that the effegtivépess of children's
television shows that are designed‘to ipduce intergroup
.attitudinal change could profitably b; looked at through -
Piaget's theory. Piaget (1950) has proposed that a child
evolves, as he maﬁures and experiences the world, comp lexes
of cognitive structures that represent his way of organizing
his pefceptions to the world.v These structures are stable
so long as the perceptual data received by him are congruent
or consistent with‘the structures he has elaborated so far.
Such cognitive strﬁctures are, in Piaget‘scterms, in a state
of equilibrium or stable. Attifudes could be constrﬁed as

one area of stable structures elaborated by the child. The

W
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stability of éhese structures is d%sturbedl—in Piaget's
terms, disequilibrated--when percéptual experiences th%t are
discrepant or discordant with previoué ones occuf. The child
then is motivated éé resttucture his way of ¢ Janizing his .
interpretations of events that have taken place. This pro-

{ cess is called accommodation and involves a modification of -

existing structures to fit the childs' perceptions of new

. N
experiences, and to reach a new sta’e of equilibrium.\\Shese
processes may take place in a fairly short time, but with .

complex structures re-equilibration might take a period of

months. Hence, in sugh complex domains as intergréup atti-~

PR}
e
e

3 tudes, instant "training effects" or "learning" might not be

noted.imﬁédiately after the child has seen a series of tele-

vision shows, even though the perceptual impact of the video

material might have been profound.

. — :
\ A further consideration to be extrapolated from- Piaget

A

(1955) andlKohlberg (1963, 1964) is that soPhisticatea rea-

soning of the kind involved ip the rational testing of the

validity iof intergroup attituges is similar to that of

moral judgment making. These :judgments tend to require levels
of logical or formal operation%l reasoning attained very:

. l |
slowly by children, not usually appearing in full form until

the age of 10 or 12. It may bé for this reason that practi-

!
i
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cally all of the research on.attitude change“has been done
~ with high school and college ievel students and with adults
as may be noted, for example, from the excellent review by
Proshansky (1966). |

( The current study was conducted, therefore, in the
absenée bf a baékground of previous research information
on attitude change %niyoung children. Data on the effective-
ness of television as a medium for engendering attitude
change-are a%so limited.' PracticallY'nobstudies have., been -
published and those that are available have little bearing
on the points of intereét here.

~. Greenhill (1967) in his review of research in instruc-

tional television and films observed that one of the objec-

-
T

£ives of teaching is to influence students' attitudes toward
i@eas or issues in desifed ways. Generally they have.sﬁown@
that attitudes which can be modified by appropriate informa-'
tion are changed in a favorable direction by televised in-
struction to about the same degree as they afe changed by

direct instruction.

Changing some of the existing  negative attitudes about

_ other ethnic groups is a major societal need. - To underscore

Greenhill's contention, youngsters in racially isolated

environments may never be exposed to direct instruction which

D4 ' .
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provides a positive point of view regarding other races

or cultures.

Instruments for the Measurement

of Attitude Change

i

A careful research of the literature /and sources of

published tests of interpersonal attitudes failed to iden-

tify any previously developed instruments that could be used
I ' directly or readily adapted for the measures needed for the
&

evaluation of the Vegetable Soup series. Very few adequate

instruments exist that can be used in attitude research with
“ children. Those that.do exist had to be excluded for rea-
oséns specified in Chapter III or bééause they/apﬁeared to be
~ tapping éttitudinal material not germane to the research
measures needéd;

The work by Yarrow (1966) was axhighly useful source
of guidelines for the work to be done on instrument develop-
ment. Some of these were as follows:

1. ?t is important for the investigator of attitudes
and values to realize that he may bring the child uncomfort-
ably close to distregsing areas of his 1ifé.

~2. Care must be taken to recognize that the child is
limited in his ability to consent tb being tested, even where
the parent has given permission, and of being cooperative or

)
|
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not. It is important to recognize that there must be some
degree of self-determination on the part of the child.

3. The experimenters guestions can have significant

impact on 'the child. Many times children feel they are
boxed into situations, which make them somewhat uncomfor--
table in terms of responding to stimuli. Yarrow (1966)
described an attitudinal study where a kindergarten child
was asked a guestion about black and white children playing
together. The child became somewhat uncomfortable, drew a
deep breath at the presentation of atpicture of white and
Negro children together on a playground, and commented
gravely. "This is getting serious." (p. 652)

Most of the methods used in pgévious research for the
study of young children's attitudes toward ethnic groups
(Goodman; 1952; Radke, et al., 1949; Clark & Clark, £947;
Zeligs, 1947; and Moreland, 1962) were not applicable in the
present study in that they were too cumbersome and time con=-
suming to administer, were not germane to all six ethnic
groups involved in the study, or did not tap the dependent
variables of experimental intérest. Sociometric techniques
have been shown to be extremely useful in attitude research
and readily'amenable to application in the study of the

—

N . .
Vegetable Soup shows. These technigues have been reviewed
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in detail by Lindzey and Borgatta (1954).

Henderson (1956) found that sociometric tests con-
structed from individual photographs of childfen in class-
foom groups were highly effective in the study of children's
social preference patterns. In individually administered
test sessions each child in a classroom group was asked to
answer "yes" or "no" to the sociometric criterion of "would
you lﬁke to have this»child as a friend?" The child made
these judgments as he viewed pictures of each of his class-
mates as they were exposed in flashcard fashion. It was

found that these methods produced highly sensitive displays

‘of classroom social structures in terms of sociometric sta-

tus, friendship clusters, and sex preferences. The social
choice patterns that emerged were highly stable, especially
in the area of hierarchy in social status. The technique
was easy to administer, took very little time to complete,
and was readily applicable ﬁo children of all ability levels
from kindergarten to the eighth grade.

A variation of this approach to attitude testing
combined with the social distance techniques pioneered by

o

Bogardus (1925) was felt to be the most promising approach
N .

to be used for the basic attitude measures in this study.




by the time they enter the first or second gréde in scﬁool
children have: (1) become aware of the cues for racial,
ethnic, and other group differences by which people can be
categorized; (2) begun to show increasing tendencies to
idéntify themseives in racial and ethnic terms; (3) begun
to accept and rejectfindividuals on racial and ethnic grounds;
and (4) begun to apply racial and ethnic definitions to them~—

selves in ways affecting their sense of personal self-worth.

Intergroup Attitudes

By the age of 11 children's ethnic group preferences
have become stabilized and closely patterned after. those
found among adults. Attitudes d%rected toward minority
groups are negative. (Goodman, 1952; Moreland, 1958, 1962;

and Stevenson and Stewart, 1958).

Attitude Change

It may be said that racial and sex role attitudes are

internalized by the child as a part of his developmental pro-

36
Conclusions
Ethnic Awareness
: It seems reasonable to conclude from the above that "

cesses. His awareness of the criteria of racial and sex role
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differeontiation, and the values placed on these criteria,
are shaped pefore he is inteilectually able to test their
validity by reason. Theoretically intergroup attitudes can
be changed through introducing new information that is dis-
crepant to the basic assumptions underlying any gi&enﬁatti—
tude or by disrupting the consistency betweern the affective
and cognitive aspects of &?9 attitude. Piaget's theory migh£
be a ﬁseful framework through which this procéss might be
.viewed.

It would seem reasonable to prépose that television
can be a significant tool in engendering intergroup attitude

change because of its nearly universal accessibility to chil-

dren. Its very accessibility suggests television's great po-
tential for reaching children and exposing them to facts and
thoughts, and in this way engendering feelings in them about
other races and cultures. It éhould be able to do }his in
arcas where children would be uniikely ever to recei&e this

kind of positive éxposure through direct teaching.

Instruments for the Measurement of Attitude Change

Very little is available in the form of ready-made
instruments for the measurement of change of interracial

ethnic attitudes. This lack of instrumentality is com-—
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plicated further by the fact that ﬁhe'tesfing to be used
must be applicablé to six gacial/ethnic groups that are
culturally very different ﬁrom one another. A variant of
the sécioﬁetric method appeared to be the most effective

approach for obtaining the key attitude measures for

this study.

<
<




CHAPTER III°

THE RESEARCH DESIGN AND INSTRUMENTATION

- _ ‘ The Research Design

The basic research design adopted for this evaluation

was the "Posttest Only Control Group" design wherein children

were randomly assigned to experimental and -tontrol groups, as

shown in Table 1, by age, sex, and race. While it was recog-

nized that the pretest is a éoncept dééply ingrained in the
thinking of research workers in education and psychology, it
is not essential to true experimental designs. As noted in
Campbell and Stanley (1963):

For psychologigal reasons it is difficult to give up
"xnowing for sure" that experimental and control groups
were "equal" before the differential experimental
treatment. Nonetheless, the most adequate all purpose
assurance of lack of initial biases between groups is
randomization. ... Randomization can suffice without
the pretest.... Furthermore, in educational reseatch,
particularly in the primary grades, we must frequently
experiment with.... the initial introduction of en-
tirely new subject matter, for which pretests in the
ordinary sense are impossible. (pp. 25-26)

] Further- arguments against any variant of the Pretest—-Post-
test Control Group Design were the difficulties encountered
in repeated testing of young Childreﬁ énd the risks of pre-
test effects confounding the final resuitsﬁof,the/posttest

performance.




40

010X 0} 10)7 ov o ov 0} 0h7 0} 0h7 0% STe30L
puedin
00¢ 0¢ o0c¢ 0c 0¢ 0c 0c¢ : 0c oc¢ .0¢ 0¢ *3uop
@
00¢ 0c o0c 0¢ 0c¢ 0c o0c¢ 0c oc¢ 0c 0c¢ “dxg
™
STB30g 5
00¢ 0T ot |ot ot ot ot |OoT OT (OT OT |O0T 0T | OT OT [O0T OT|O0T OT [0T OT 01-8
00¢ Ot Ot |OT oOT|OT OT |OT OT {OT OT (0T OT|O0T OT |0T OT| 0T OT |0T Ot 8-9
. S8y
sie3loLn o g 9] g 9] g D g 9 g 9] g 9] g D g O g D g 59X95
*3uon *dxg *3uon *dxrg ‘juopy  -~dxqg *3uon ~dxg *3uon “dxg
oueoTUD UedoTy oa3aong Getsy 93TUM oelg
sdnoan oTuylyg TeIOoRYy
ubrTsoQg yoaeoassy 9yl Jo AJeumumg &

O

T JI9YL

Aruitoxt provided by Eic:

E

N




41

It may be noted from Table 1 that the research design
called for balanced randomly assigned control and experimental
groups, subdivided by age, sex, and race, and with each cell
containing ten children. To insure equal distribution of
ages each cell contained equal numbers of children of the
age levels represented. Hence, each cell in the 6-8 year
old group contained five six year olds and five seven year

olds, and each 8-10 year old group contained five eight year

o%gs and five nine year olds.

The Research Sample

The black, white, Asian, and Puerto Ricén samples were

drawn from four public schools in the New York City metro-
|

politan area. The Chicano sampleA was drawn, in the
fashion described above, from a public .chool in Santa Fe,
New Mexico. A sixth sample, composed of Native American
children, wés studied in the Gallup Indian Community Center
in Gallup, New Mexico. This sample did not meet the param-
eters specifiéd above. The childr;n aQailablg were yoﬁnger
than those studied in the other racial/ethnic groups and the
numbers available proyided a samplé size qf only 20; The
Native American children's data were thérefore not included

in all of the major statistical analyses performed for the

study.
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The statistical treatments applied to the data organ-

ized around this design will be described in Chapter IV.

The Instruments

Of the many tasks to be confronted in the conduct of
this study, one of the most exacting was that of construct-
ing effective instruments. This was not unexpected. Re-
searéhérs have‘long experienced diffiqulties in constructing
effective instruments with sufficient sensitivity to tap the
kinds of dependent variables or program effepts posed for

the Vegetable Soup series in the objectives. Several issues

or limiting facfors had to be considered in the'proceés of
instrument design:

l. As previou;ly noted in the review of research 1lit-
erature concerned with the affective domain, attitudéuéhanges
are notoriou§ly elusive targets of measurement. This diffi-
éﬁlty was compounded by the fact that the children in the
target population are reélatively young, Children's responses
to instruments tapping their values and attitudes during the
periods of early childhood and middle childhood tend to be
restricted. Attitude changes could be occurring guite inde-

pendently of the children's experience with the television

programs. Hopefully, instruments could be designed that were
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sensitive cnough to dgtect subt le changes attributable to
program effect that had to occuk'over a relativel? short

~period of time.

2. The instruments had to be practical in terms of
the time they would take to administer and the degree to
which they would tax the capabilities of the childreh. They
would have to fall within thé nbrmal attention span of the
children to be,tesfed. The test items would also have to

tap content familiar enough and of appropriate difficulty

level to be both‘challenging and nonfrustrating to the chil-
dren. &%e total research program involving the removal of
children from their classrooms for viewing}the television
shows over a period of several weeks, and later for post- ;
testing, constituted a serious invasion of classroom time
and an imposition on &hat the regular classroom teachers were
" trying to accomplish. Hence, the test héd to be short, at-
tractive, and intrinsically motivating enoﬁgh to be admin-
istered in one session.
3. The content of the tqst items had to be acceptable
to the school and parént communities where the study was done.
Attitude testing is an area in which personal sensitivities

are easily provoked. This is particularly so where the test

content has to do with attitudes in reference to self, race
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and ethnicity, sex and age roles, and other issues tinged
with prejudice in American society. Parents and teachers,
often with real justification, are critically sensitive to
testing in schools, generally, and to the'testing of per-
sonal-social féctors in particular; Test items could not
be used ﬁhat would have any likelihood of evokiné parental
objections. Further, direct questioning of children in re-
gard to such issues as their feelings about themselVés,‘about
their own race, br_about other races could not be used. In
no case could ahy test item imply, invoke,’or teach any given
racial attitude or self-precept for the sake of méasuring it.

4. Thé children to be testéd were to be drawn from
widely differing backgrounds of experience ranging from the
Navajo child from semirural northwestern New Mexico, the
child in suburbaﬁ Long Island, New York, to the Chinese child
who might recently have moved to Manhattan's Chinatown from
Hong Kong or Taiwan. Test items representing content with
reasonable degrees of commonality of experiencés and rele=-
vance to all of the children in the study would be needed.
A particularly difficult aspect of this requirement was the
issue of cultural relevance. It is common in the dominant
American culture to assume that people chooée others as

friends. This concept is practically meaningless to the
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Navajo since his culture does not place the child in the po-

sition of having to choose friends.

5. Significant numbers of the children included in
the experimental and control groups had sufficiently limited
capacities in reading, writing, and speaking the English
language so that the use of paper-pencil testing in group
settings would have produced data of guestionable value. The
‘instruments to be designed had to be individually adminis-
tered, had to hold the requiremeﬁ£ for verbal responses to a
minimum, and had to‘be SO structgred that the test adminis-
trator would be able to ask for clarification or elaboratioﬁ
where the child's responses were unclear. It was also de-
cided that where possible‘éach testing team should include
adults who could speak Spanish, Chinese, or Navajo to help
those children with limited understanding of Enélish.

Given the above ‘restrictions some significant con-
straints Qere placed upon the typeé of instruments that
could ‘be deveiqped, the conditions to be set for their use,
aﬁd how much testing could actqally be accomplished.

The tests were designed to be individuaily adminis-
tered aﬂd short enough to have an administration time of not
more than 20 minutes. One consequence of this practical li-

mit was the ruling out of any possibility of testing directly
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, \ v
all eight of the objectives stated for the Vegetable Soup

series. The tests were %lso designed in such a way that all
data‘Would be recorded by the examiner.
The final version of the instru@ent package was broken
down into four parts. These parts are described below énd
coihcide with the four research questions which are answered 13

in the section, entitled "Results and Conclusions."

Test I--Awareness and Positive Identification with Group .
Did the child who saw the programs show evidence
of fostering more positive- identification and
awareness of his own ethnic group?

The test for this question was designed to determine

whether or not the child was aware of his ethnic identity

A

and whether there were positive feelings Fowards His own

ethnic group. Twenty-four photographs deﬁicting four chil-

dren for each of the six racial-ethnic groups included in

the ;;udy were used. Each cluster of four photographs de- ;
picted two girls and two boys. These were individual pic- - (

tures of a younger (approximately 6-7 years) and an older

(approximately 8-9 years) boy and girl. The photographs

were of schodl children not known to any of the subjects
in the study.
The 24 photographs were displayed in a random order

<

7
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on a large table and the child was given the following

i
\

_ instructions:

"Here are some pictures of some\children (point to
. ' \
them) . Show me the one that looks the most like you."
After the child's choice, or choices, the examiner

was instructed@to ask: '"Can you tell me why you chose this

one?" and to record the childd!s ‘answer. T

This picture was set aside and, pointing to the re-
maining photographs the examiner was to ask: I"N.ow show me
the pictures of the children who could be in your family
or_coulé be your'sisters or your brothers."

The child was then asked: "Can you tell me wﬁy this
child (these children) could be a member of your faﬁily?”

In the third and final part of tﬁe identification test |
the child was shown 12 photographs of adultsadepicting one:

woman and one man from each of the six ethnic groups included

in the study. None was known to the subjects.

These photographs were placed in a random order in
front of the child. _Pointing to the pictures the examiner
said: "Here ére some pictures of grown-up people. Show me
thé picture, or picturesf of those .people who could be mem-
beés of your family."

The child was then asked: "Tell ﬁe why this person

(these people) ‘could be a member (members) of your famiity."

. - S
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/ All picture selections were recorded using a numbered

code for each of the pictures and the child's verbal responses

were noted in protocol form. ~(sece Data Sheet, in "Apendix.")
qu scoring purposes, all an;wers and protocols were

examined by one of the invéstigators. Taking the respons.s

to ;il three of the subtests as a whole each child %as scored

oo

(having ethnic identity), or "no" (not having

either "yes'
ethnic identity).

The statistical analyées of these data were intended
to Qetermine whether there were differences between the ex-
perimen;él and coh;rol groups in the degree of ethnic iden-
tity and whether there were interaction effects between

ethnic identity and the sociometric choices to be described

next.
[

Test II--New Child in School

Did the child who saw the programs develop greater
feelings of acceptance for others new to his group?

This test, divided into Parts A and B, consisted of
two 8 1/2-by-11 inch black and white photographs depicting

a cluster of children sitting around tables in a classroom

" setting. Each photograph shows a boy or girl standing at

the door and looking into the room. Parts A and B differed

-

in that in one form the child at the door was of the same
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yacial or ethnic group as the children in the classroom, and
the child being tested. In the alternate form the child at
the door was of 1 different race or ethnic group. These forms
were édministurod in stayggered sequence so that one form was
administered at the beginning of the test battery and the al-

ternate form was administered at the end. Thus the pictures

with the alike racial (A) and nonalike racial children (B);
wore used first and second respectively with every other
child tested, ruling out the "position effect” of order of
item administration.

The procedure for administration involved the examiners
placing the photograph in front of the child and saying: ;

"Here is a child {(pointing to the picture) who is
coming to this school for the first time. The child is
standing there alone and frightened. The other childrep are
inside. he new child does not know what to do. Tell %e
what you would do if vou were one of the children in the
group (points to the group).”

I{ the child hesitated to respond, the examiner re-
stated the query. Examiners with facility in Chinese‘and
Spanish were aézilablc to administer the tests in the

child's mother tongue where nccessary.

The oxaminer was instructed to record the child's
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statement s in synoptic fprm, using guotations whére feasible,
/
and to score the response on a seven-point Li%ert—type scale
ranging from "hostile or rejecting” (scorg&/l) to "highly
ﬂe]pful, sensitive to new children" (scored 7).
All protocols were examined by 6ne of the senior

researchers and the scores on the rating scale were adjusted

to obtain scoring uniformity on the basis of each examiner's

written comments.
The statistical analysis was designed o examine the

differences in responses of each child to the "like' _and

e

racial pictures, and thdetefﬁfne differences in

"unlike’

the responses of the experimental and control grdups.

-

Test I1I--Choice of Friends

Did the child who saw the programs feel more
friendly towards others? ' .

The test for this question was designed to measure
sociometric preferential paEterns by the children in the six
racial-ethnic groups included in the study, and by sexes, for
children from the six groups fepresented by the 24 photographs
described in Test I above.

The 24 photographs were placed in a pile that had been
randomly ordered by shuffling. The examiner, holding the

pack of pictures, said to the child: "I am going to show you
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the pictures of these children one by one. As you look at
each picture, I want you to tell me if you would like to have

this child as a friend. If you would, say 'yes'; if not,

say 'no.
The examiner then placed each picture in a “yes" or
"no" pile according to the child's responses. He then picked

up the pictures in the "yes" pile and said: "Here are the

' children you would like to have as friends. Now, I would

like to haye you look at them again and tell me which ones
you would especially like to have as a friend. As 1 show
‘'you these.pictures one by one, I want you to tell me which
ones you would especially like to have as a friend. For
those children you would especially like to have as friends
say 'yes'; for the others say 'no."'"

The examiner then proceeded as in the first step.

In the final step of this procedure the examiner
picked up the original "no"vpile, and said: ‘'"here are the
children you did not choose to have as friends. But now I
want you to imagine that these are the only children around
to choose as friends. The others might have moved away. Tell

me which children you would choose as friends if they were the

only ones around. As T show you these pictures, for the ones
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1

you would choose as friends, say 'yes,' for the\others,
- \
|
L \

say 'no.

1
!

The examiner then proceeded as in the previous step.

The pictures, thus ordered into a four—fold hierarchy
of preferences, were recorded on data sheets utilizing the
number codés established for each picture. Potentially,
then, with complete data the research design could generate

a 400 by 24 sociomatrix that could be analyzed for prefer-—

ence patterns for experimental and control groups by sex, o

race, and age of choosers and pictures chosen.

Test IV——chgQations

Did the child who saw the programs have less of

a tendency to stereotype what people could do

occupationally on the basis of sex and race?

The occupations test was designed to obtain judgments
of the kinds cf occupations that people of different racial
or =thnic group membership might enter. Sketchéé portraying
décupations or occupational settings were created by artists.
These artists' renderings were line drawings depicting thé
following occupations: nursing, supermarket worker, teacher,
judge, workman/woman, farm worker, doctor, office worker,

bus driver, cleaning person, and cowboy/cowgirl. The draw-

ings depicting these occupations were placed on a large
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table in front of the child. The examiner pointed to each of'
the pictures explaining that these were pictures of things to
work with or places to work and naming the occupations that
were represented.

The child then was given the 24 photographs of children
used in Tests I and III and was told: "When these children

become grownups they are all going to do some kind of work.

I want you to imagine that these children (pointing to the
photographs) are going to do work such as we see in these
drawings (pointing to the-occupation pictures) when they
grow up. Look at the picture of each child and place each
picture on the kind of job he might do when he grows up."

'The examiner at this point made clear to the child
that (1) all photographs had tovbe used, (2) more than one
photograph could be put on any job, and (3) that not all
occupations had to be utilized.

Thé responses were then recorded by placing the code
nurbers of the photographs in spaces for the 11 occupation
categories on the data Shget.

The final step of testing was to administer the second
half of Test II (the test for acceptance or rejection.)

Following some preliminary field testing the decision
was made to test only the eight through ten year old children

with the whole test battery and to eliminate the occupations
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test with the six and seven year o0ld children. We felt that
the younger subjects were not sufficiently career oriented
to be able to pair jobs and ethnic group members. The re-~
sulting testing time per child was about 15 minutes for the
younger children and éO minutes for the older.

On the matter of reliability and validity the in-
vestigators are awate of the importance of instrument re-
liability and validity and inter-examiner reliability. They
are also‘awére that all'kinds of effort is involved in this
aspect of instrument design. However, the coordination of
viewing time aﬁé end~-of-school-year schedules presented
some real problems to the researchers. A decision had to be
made whether to shOw (16) programs without the reliability
and validity tests dr to forego the tests to take advantage

of available viewing time. The tests (interview~-question-

naire) were administered without testing reliability and

validity.

Inter-examiner reliability was a serious problem only
with the scoring of Test I and II, where the scoring depended
on examiners' judgment. The solution adopted for this pro-
blem was to have all responses for all experimental and con-
trol group children examined and, where necessary, rescored

by one major investigator, following rules agreed. upon. by
/ ‘“, T
{

the senior investigators' involved. )
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CHAPTER IV

.ESULTS, ANALYSIS AND FINDINGS

This chapter presents two kinds of data for examina-
tion; statistical data which are based upon the results of
the testing procedure followed by anecdotal data which are

comprised of children's verbal responses and comments

to the specific shows they viewed. ExXperimenters' commentary

is also included in this anecdotal material.

Statistical Analvsis and Interpretation

The analysis of the data was organized aroﬁnd the four
research questions stated in Chapter I;u Each of these ques-
tions was taken in turn, the data germane to each qﬁestion _ /
is described, the analysis éresented, and the résults of
these analyses are interpreted.

The analyses of the data were performedlgn the
CDC 6600 Computer using programs from the StatigtiCal Pack-
ages for the Social Sciences (SPSS) for chi squaré, analysién
of variance, and repeated measures' analysis of Vafiance.

The analysis performed for eéch question follbws.»

The findings w1ll be summarized and discussed at the

conclusion of Chapter V.
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The Statistical Analysis

Question 1.  Did the children in the experimental
group show evidence of fostering more positive identifi-
cation and awareness of their ethnicity than the control
group?

It may be recalled that the children's responses to

Test I were scored ‘'vyes,' if identified with their own race

or ethnicity, and 'nmo' if not. The chi square test of the
: .
significance of differences between the total experimental

and control groups is shown in Table 2.

TABLE 2
Number of Children Who Were Identified and
Not Identified with Their Racial and

Ethnic Identity

Identified Not Identified " Total
Experimental 153 47 - 200
Row Pct 76.5 23.5
Col Pct 52.2 43.9
Control 140 60 200
Row Pct 70.0 30.0
Col Pct 47 .8 56.1
Total 293 107 400
73.2 26.7 100.
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Note. Corrected chi square = 1.83726 with one
degree.

Significance = .1753.

From Table 2 it may be noted that the patterns of
racial/ethnic identification fell in the expectéd direc-
tion. More experimental children (153) than control chil-
dren (140) were scored as racially identified but this dif-
ference obtained a significance level of only .1753, a value
that does not reach the .05 level of confidence minimum set
for this study.

It is of interest to'note that of the 400 children
whoée scores were analyzed, 73.2% were identified with
their race or ethnicity while 26.7% were not.

The conclusion to be drawn from this analysis is one
of support for previous studies. Race awareness begins at
an early age and increases thereafter (Clark, 1947, Goodman,
1952) .

A variety of other analyses were performed with the
racial identity data. Since the results are not directly
related to this study they will not be presented in tabular
form. It was of interest to note that there was no differ-
ence in racial identification between sexes. The distri-
butions were virtually the same. But there was a difference

by age groups. Consistent with the findings of previous

7Y
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research, more older children (ages 8-9) than younger chil-
dren (ages 6-7) were scored as racially identified. The °
percentages were 79.0 and 67.5 respectively, a diffigence
large enough to be significant at the .01 level.

When ethnic idéntity was analyzed by racial/ethnic
groups, the percentages of children scored as having identi-
fication were as follows: white, 83.7%; Ablack, 76.3%;
Puerto Rican, 55.0%; Asian, 66.2%} ‘and Chicano, 85.0%.
The siénificance of differences in the freguency distriﬁu—
tions reflecfing these percentages was significant at be-
yond the .0001 level. It is of interest to note that the
Puerto Rican children haq the lowest rate of racial/ethnic
identification. It would probably be erroneous to evaiuate
this finding ag meaning that the Puerto Rican children_did
not have awareﬁess of their ethnicity. Puerto Rican people

S

represent, probably more than most other groups, the effects

of ihterracial mixing. It is not uncommon to find Puerto

N
Ricans éhat havé the appearance of being exclusively of
Caucasian stock, or, in qontrast, having features and skin
color similar to those of black African stock.: Frequently
the features of both extremes, and shades in between, can be
found in members of one extended family. The finding of a

low percentage of identification for the Puerto Rican chil-

dren has a high probability of being an artifact, a function -
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of the rcality that Puerto Rican people are not readily
identified in,terms of racial characteristics.

It would appear gfém thi§ analysis that the majority
of the children in this study were aware of their ethnic iden-
tity. There was a slight but statistically sign%%icant
difference in ﬁhis awareness in favor of the 200'ch§ldren in
the experimental group. There were highly significént dif-
ferences in the awareness of identity frequencies between
races with Chicano children having the highest p€rcentage
rated as identified and Puerto Ricans the low=zst. This\
difference is likely to be function of the racial/ethﬁic
mix of some Pue{to Ricang, thus presenting a degree of si-
ﬁilarity wité 6£ﬁér ethaic groups. There were no signifi-
cant differences by eﬂ%nic groups bétweén experiﬁental and
control groups in racial/ethnic iaeﬁtification.

Question 2. Did the children in the experiﬁental »
group have dreatei feelings of acCeptancé for outsiders than
the children in the control group?

The data directed to this quéstion were derived from
Test II, parts A and B. Two pictures depicting a classroom
scene with elemehtary)school ?hildren at work in a group
were shown each subject. Part A showed a child "new child

in school" of the same race as the group depicted and the

subject being tested, standing at the door in a hesitant
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manner. Part B was the same in all respects except that the

"new child in school" was of a race other than the subject
and the classroom group. One prart of the test was adminis-
tered at ‘the beginning of the testing session; the other

partiagnghgjend. The subject was told that the person

standing at the door was a new child in school and that he

-

did not know what to do. The subject was asked to imagine

f

himself to be a member of the class and to;state what he
would do if he saw "that child standing there, new in

school, and maybe afraid, and not knowing what to do.:/ The

4

child's response in each case was recorded anecdotall aﬁd
p ! Q Y A
, . - : e , .

scored by the examiner on a seven point Lj

on criteria ranging from "rejectin (scored 1) to "highly:

kY

accepting and helpful” (sc fhis scale may be seeﬁg
in chi square Table 2. |
The affective variable of interest in this test was

the child's empathy for the feelings and needs of the "out-
sider" was of the same race as the subject and group
depicted, or of a different race.

.. In the process of tébuiating the responses to Test II,
parts A aﬁd B, it became evident that there were practically

no differences in the responses for the two parts. The

anecdotal material was very similar in both sets Of responses.

\

In some cases the protocol material was slightly richer and-
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more elaborate for the secoﬁd test admipfistered, but thiso
was true for either the "like racial“ r "unlike faéial“

pictures; depending-upon which picture was administered

last. The embeiiishment of the second responses, in the

few cases in which it occurred, seems to have‘a function

of training or position effect of.the first test on the

second.

The responses to parts A ané,B were therefore col- v

lapsed by taking the catégory level of the two scores as one

score or the higher of the two sdotes in the infreguent in- ~
stances in which there was a difference. The rationale for
taking the higher score was that it was assumed to reflect - )

best the empathic level of which the respondent was capable.
It should be noted that Test II was the weakest of the four
tests used in the instrument from the point of view of lan-
guage limitations influencing the child's potential guality
of response. .The child was required to express in his own
language his feelings about what he felt he would do for
the new child in school. This response would be seriqusly‘
_influenced by such factors as level of language proficienky,
test anxiety, cultural orientation, and the subject's defi-
nition cf what realistically could be a chiid's ﬁe5pon;i—

bility in a situation that is ordinarily handled by an adult

on the scene.' Even though these deficiencies werg recognized,

2.4 | (@
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test was included because of its close relationship to
the objectives for Vegetable Soup and because it could serve

-

the function of involving the child overtly and actively with

the examiner and the testing situation.

Table 3 presents a 2 x 7 chi square analysis of the
frequency distriputions of the experimentél and comrtrol group
responses to Test II. There were virtg;lly no differences in
the distributions by scores by thé experimental and control
groups as 1is attested by the significance of diéference level
of .823. Inspection'of these frequencizs reveals them‘té be -
unusually uniform. These distributioﬁs were further analyzei
by applying five chi square analyses by race and experimental
‘and control groups. In these analyses the white groups of .
experimeﬁtal and control children were found to differ at
the .01 level of éignificanée, Qith the experimental group'

giving a higher level of acceptance responscs. These

analyses are too cumbersome to present in this text.
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The analysis of variance of the means of the accepcance
scores presented in Table 4 reveals the interactions of
. race with control and experimental group responses to
X, o 3
Test II more’ alearly than the chi square analysis.
TABLE 4 !
Analysis of Variance of Feelings of Acceptance
Scores by Experimental and Control

Groups and by Race

Source of ° Sums of Mean’ Significance
Variation Squares df Sguares F of F
Main Effects 20.585 5 4,117
Exp.-Control .250 1 " .250 .329
Race 20.335 4 '5.084 6.688
Two-Way
Interactions 10.475 1 2.619 3.445
Exp./cont.--Race 10.475 4 2.619 3.445
Residual 7296.450 390 .760
Ve
Total . 327.510 399 .821
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Race cmerges as the variable having the largest main
effect variance. The effect is large enough to be signifi-
cant at the .001 level. Examination of the experimental
and control group means presented by racial groups in

Table 5 shows these results.

TABLE 5

Means of Feelings of Acceptance Scores of Experimental
and Control Groups of White, Black, Puerto Rican,

Asian, and Chicano Children

N Puearto

- Means White Black Rican Asian Chicano
Experimental - 5.87 5.62 5.25 5.07 5.62
Control 5.20 5.62 5.45 5.10 5.82

The display of these means in graphic form clearly
depicts the pattg{gwgf/;beseAresuits. From Figure 1, p. 60,1t may
be noted that the white exéerimental group children were
much higher in tﬁéir feelings of acceptance than were the
control group children. The black experimental and control
group scores were identical, whereas the scores for the

experimental group Puerto Rican, Asian and Chicano children

- were lower, though not significantly so, than for the control
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Acceptance Scores
(9]
[ 98]

5.1
4.9
White Black Puerto Asian Chicano
Rican

it

Experimental group

it

Control group

Note. Minimum possible score = 1; maximum = 7.

'

Figure 1. Means of feelings of acceptance scores of

experimental and control group white, black,

Puerto Rican, Asian, and Chicano Children.
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groups. The means for both the experimental and control
group Asian children are low, while they were high for the
Chiqanos. These are puzzling results. The following attempt
to accouht for them is admittedly conjectural.

A basic readily observable difference to be noted on
visiting the five schools from which the samples of children
were drawn is that they function under very different
philosophies. The school attended by the white children in
the study is characterized by comparatively open and child-
centgred approaches to classroom organization and management.
Individual initiative, assertiveness, and activity by the
children tends to be encouraged. While there is little evi-
dence of laci\gf discipliﬁe, the pervasive climate in the
school is one of bustling activity in a milieu of freedom to
move about, talk, and engage in. self-directed activifies.

The school mirrors accurately the concept of the naturenpf a
good educational institution as perceived by a stable middle-
class suburban community.

The black, Puerto Rican and Asian samples wére drawn
from fairly traditional public schools in New York City.
There are differences among these schools, but it would
generally be agreed that they tend to be more structured,

traditional, and teacher directed than the school attended

by the white children. It would be fair to say that these

89
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schools a]sq strive to provide the kind of education valued
by the parents and their communities. The Chicano chiléren
attend é school in Santa Fe, New Mexico. The school plant
is modern and is deéigned with/largé open spaces to encour-
age the use of ﬂewer "open classroom" methods of instruction.
The instructional program would appear to be transitional be-
tween traditional and open approaches to teaching.

£§ is possible that the patterns of feelings of ac-
ceptance scores in Figure 1 present « realistic picture of
the situation depicted in Test II, as seen by all five
groups. The mean gcores for the white experimental and con-
trol group child:eh are significantly different. Only the
Asian éhildren's scores are lower than for the control group
whites. Yet theAwhite experimental group mean is the highest.
This may be consideredva measure of the effectiveness of Vege:g

\

table Soup in engendering feelings of empathy for the "out-

sider." It is possible that the feeling may have been mani-
fésted clearly only by the group accustomed to having compara-
tively more of a role in dealing independently with problems.
In the school setting with white children it was more realistic
to imagine that they could actually do something to help the

"new child in schooi. Children with more traditional school
experience would, in a realistic appraisal of the situation,

be more likely to'see that the problem was one for the teacher
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to handle. One must remember, however, that all of the white
children were a part of the same "open" setting. And if

this was the major contributing factor, then the mean scores
for the vicwers (experimental group) and non-viewers (control

group) would possibly have been closer. Vegetable Soup, it

seems had quite an impact on the experimental group children.
The low scores of the Asian and the high mean scores of the
Chicano children appear to reflect general cultural differ-
enées in baéic incluijveness of others, that appears again

in the analysis of friendship choice-making patterns to be
presented in reference to Test III.

The low mean scores of the Asians in response to
acceptance of outsiders, as well as the tendency to cluster
together as evidenced in friendship choices (Test III)hare
(quite possibly a result of an in-group value system. Among
other factors tc be considered in their responses are geo-
graphic boundaries, political issues and attitudes of
society tovard Asians.

. The findings for question II are that when the experi-
mental and control group children were compared as a whole,
there were no differences in their responses to test items
measuring the degree of their feelings of acceptance for

others who are "outsiders" to their group. There are no dif-

ferences in response whether the "outsiders” are of the same

/
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race as the respondent or a different race.
When the data were analyzed by race, the white experi-

montal children were found to measure significantly higher

than the control group on the feelings of acceptance for out-

siders. In three other fPuerto Rican, Asian and Chicano) racial
. 1 groups, the experimental~group children had lower scores

than the controls, but this difference is slight and not

statistically significant. A follow-up on this aspect of

e the study would appear appropriate.

Question 3. Did the children in the experimental group

give a higher leve!l of friendship choices (indicarting higher
feelinsz of friendship) thar the control group?

A major thrust for all of the shows in the Vegetable
Soup series is to teach positive acceptance of peoéle who
may be different from one's own group. It was expected that
if children could he exposed in positive ways to people from
other cultures or subcultures; if they would learn something § -
about the differ~rnces and similarities crZ their language,
traditions, and ways of living; then they would have a ten-
dency to respond more positively to people from cultures other
than;their own. By inference, then, if the éxperimental group
children responded with a higher level of friendship choices
for the 24 pictures in Test III, they were reflecting greater

positive écceptance of the individuals portrayed.
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Rucalllﬂg the design of Test III, as described in
Chapter III, each expérimental and control group child
made’ sociometric c%oices regarding 24 children'portra?ed
by photographs. The choices were made on four levels of
preference for these children as friends. This meant,there-

fore, t-at each child could elect to place the pictures in a

pattern ranging from all 24 pictures in the lowest level of

preference, labeled category (1) to all pictures in the
highest level of preference, labeled category (4). A level
of friendliness rating for any given child could be obtained
by examining the relative numbers of pictures placed by each
child in categories (1), (2), (3), or (4). This method could
also be used to estimate the child's level nf friendliness

" toward races, sexes, Or ages.

To illustrate, the analysis ¢ould be performed as fol-
lows: There were four pictures of black children in the set
of 24, two boys and two girls. Using the category numbers
(1) to (4) as a scale of friendship level points if he
placed all four pictures'of black children in level one, and
a maximum of sixteen friendship level points if he placed
them all in category four. The authors are fully aware abou£
the assumptions being made regarding equal interval scaling
in using this approach. An alternative approach ut%lizing

the frequency distributions of choices at each level was
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also used, but this had the limitation of producing cumber- .
some analyses.

Table 6 presents the results of an analysis of variance
treatment of the friendship’levelbpatterns derived from the
cumulation of scores expressed in 1eyels of choice weighted
from one to four. |

From the analysis of variance table it may be observed
that there was a significantvdifference between the experi-
mental and controi group children in the level of friendli—
ness exhibited by their sociometric choices. The difference
was in favor of the experimental group (experimental group
mean = 9.97; control group mean= 9.38). .The F value ob-
tained of 6.059 was largé enough to be significant at the
.05 level of confidence. VThere was a highly Sigﬁificant
difference between.racés in ﬁhe degree of friendliness
expfessed through their sociometric choices. The F value
obtained was 39.455, a value large enougn to be signiticant
at well pbeyond tne .0l level. As will be shown in tne
analysis ﬁo be developed below, a major source of the vari- -
ance among races was attributable to very high friendship
choices by the black éhildren and very low ones by the Asians.
There was no significant difference between sexes on levels
of friendship choices given. It is important to recall thaﬁ

only five of the racial groups of children were included in-
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TABLE 6
i
Analysis of Variance of Means of Friendship Choices

by Experimental and Control Groups,'Race_and‘Sex

Sums of

o -

** Significant at! .05 level

Source of .

Variation Squares af Squares F

Between Subjects | 19413.67 399 48.65

A = Exp. Cont. ~ 210.04 ‘1 - 210.04 6.059%%

B = Race . 5470.70 4 1367.67 39.455%

C = Sex 57.04 1 57.04 1.646

A ~D 55.85 4. 13.96 .403

A -C 25.62 1 25.62 .739

B - C ~105.47 4 26.36 .761

A -B -C | 316.63 4 79.15 2.284

SS/Groups 13172.30 380 34.66 111.000

; \ :

Within Subijects 9854.00 2000 4.92

D = Friend . 628.12 5 125.62 29.680%

D - A . 73.607 .. 5 14.72 3.478%

D - B 1540.18 20 127.00 6.381%

D - C 1193.90 5 38.78 9.162%

D-~A-B \73.20 20 3.66 .865 .
. D-A-C 1 33.22 5 6.64 1.570

D -B ~-C 30.98 20, 6.54 1.547

D-A~-B-=C 138.66 20 6.93 1.638%%

DSS/Groups 80?2.10 1900 4.23 111.000

Total 292§7.67 2399 12.19 &

/
| IR
* Significant a L.Ol level
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this analysis. The sixth group, the Native Americans, was
not included since these children did not meet the sampling

parameters set for the st@dy. The five groups, or 400

children, included in the study did make sociometric choices

of all six racial/ethnic groups represented .by the children's

sy
[N £

phoﬁoéfapﬁé“ﬁsed in the test instruments.

The following discussion is directed to the within

<@

subjec£s variance analysis presented in £he bottom half of
Table 6. The within-subjects analysis represents the'levels
of choices received for the pictures of the six racial
groups. In the between—subieé£s analysis presented above
the question asked was:  wa friéndly did the children in
each of the five racial groups feel towafds others? In the
within-subjects anglysis the question asked was: How

<

friendly did the éhildren studied feel toward the six ethnic
. . . A
groups represented by the photographs?
In the Qithin—subjects analysis the symbolh"D" in
Table 6 represents accgmulated scores by ;épeateﬁ measures
of levels of choices received for each of the 24 childrep's
pictures. It may be notedﬁthat the aifferencés in means
were highly’significant fér all friendéhip scores given in
children's pictures. They were higﬁer fbr the experimental
groups; they differed significantly by réce;. and'they dif-

\ ‘
fered by sex. The obtained values of E, which were 29.680,
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3.478,76.381. and;9.l62, respectively, were‘large enough to

be significant at beyond the .01 level. 'Ebe ifteract™Non ef- -

fect between "“D,' experimental-control, race, and sex was

éignificant at the .05 level Of corifidence. There(clearly'
9 : ‘ \" Lo .
//are dlfferences between t1e way tne experlmental and, control
group children responded to the "choice Qf frlends. test.

[ .

These differences can be'shown.with greater

pecificity

througp the ana1951s presented below

From Table 7 it may be noted Eﬁat the average frxend—

TE shlp‘cholces glven are hlgher in level for the experlmental
- groups in all five rac1al/ethn1c_groups. ‘These means are'

based on friendliness scorés that can ranqe from.4 to 16

Y . s

as described above. it is readily seen_Ehat there are wide

dlfferences on frlendllness scores between the black chil-

\

" dren (total mean 11.27) and the A51an chlldren (total mean
/

7.03). To display these(differbnces more distlnctly the

experimental and contrblfgroup means for all five groups
v . / -

‘are presented in a line  graph in Figure 2, P 77, -
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TABLE 7 ' o :
Means of Friendship Choice Levels Given by White )
' ‘Black, Puerto Rican,'Asian.and Chicano
Children from Experimental and
. \ i . .
- _. Control Groups , . R '
w0 T »
’ .Means- White Black Puerto = Asian _Chicano
o . . ' : ‘ . ~ Ricah
k) » o . : o
Experimental =~ 9.65. ~11.57 . 10.44 . . 7.08 11.12
o '~ N o et ' ' ¥
' Control 8.64 10.97 9.66 6.98 10. 64 -
. . . PO ; - e - ) ) ) f
"E/C Total 9.14 ~ 11.27 *'10.05 '7.03  10.88
: S \> _—
Note.  Minimum score = 4; maximum score = 16,
’ \\.
1
! /
\ .
‘ 93
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, Figure 2. Means of friendship choice levels given by white,

\ e

black, Puerto Riqany;Asian.and Chicano children -,

from expérimental.and control groups.
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By examining the spread befWeeﬁ_the curves fof“the

P e
,,,,,,, _— e e - o

experimental and control groups it may be noted that the
SR - curve is higher for the experimgntalﬁgydupé.at all points
in the graph. The greatest diﬁferenée appears in the white

- groups, whereas,theré'is practically no difference for the

v

Asian group. The contrast between the ievels of friendship

¢ . -

matic‘éﬁ_ali‘ It is this differencéjﬁhét accountgwfér
a 1arée_portion of the vaiiénce,which appears in éll»?ffthe
;staéiséicél'anaiyses that Wefe conductedi.@". |

?he picture'of tﬁe sdcial pre%érenéé,dynamics revealed
by ﬁﬁé “éhbice of friends" tes; emerges even more clearly
when'thé‘patterns of levels of friénd;hip choices received
| by the six ethnic.groups involyed_in'the stddy are‘examined.v

Table 8 presents*the meanstf.friendship choices received'_

“

.

\\

from experimental and Qpntfigégroups for white, black,
i . Puerto Rican, Asian, and Native American children as por-

trayed by picturés. The'means for éll»six of the ethnic

groups are found to be highgr for the experimental thah con-

trol groups. But for the black children the difference is

/.
/

almost imperceptible, since'they are 8.93 and 8;90 respec¥
tively. ‘The black group also received the lowest of the

six sets of mean scores. This is dramatically shown in the

‘line graph found in Figure 3.

scores between the black and Asian children is the most dra~

_ : g




e ' TABLE 8

.o Means of’Friéndship Choice Levels Received fOr'White:
R Black, Puerto Rican, Asian, Chicano, and Native )

Amerlcan Children's Pictures from-
A'}

Experimental and ControlvGroups

, Puerto- - Native
Means White Black Rican Asian-‘ Chicano American

Experimental 10.26 8.93 9.38 10.19 .10.94 = 10.13.

Control 9.31 8.90 9.19 9.44  10.21 9.24
E/C Total 9778 8.91 928  9.81 10.57 9.69 5
Note. Minimum score = 4; maximum score =;16.;‘7 ‘.;f“ i

The'most compelllng fact emerg1ng from thlS analy51s

is that wh11e the effects of v1ew1ng the . 51xteen Vegetable Soup

. /
~programs clearly are-to increase the levels of-oholces toward

other childreﬂ they weré most influential in raisingxthe pre-
ferentlal status of the white. ch11dren Although Vegetable

- Soup was next most influential in r3151ng the preferentlal S
status of the Ch1cano children, the above scores‘represent
gains for every group In reference to the galns made with - ' ?

- the Chlcano group,. one needs to make clear that thp four

‘pictures of Ch1cano ch11dren used in Test III are the most

0t
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similar to the pictures of the four white children in terms

a

of Caucasian characteristics. For 'the black children, who -
are the mbst readiiy identified by their racial -characteristics,

there was véfy little difference between the experimental and

. , N - - .
" control groups. It could be concluded,. then, that the experi-

ment-worked—-significantly so-~but the mean test scores of to-

P R—

tal groups did not reveal expected results for blacks. A sig-

nificant proportion df'the,segﬁenté in the 16 shows seen by

the éxperimental groups,placéd emphasis on intergroup aware-

ness and acceptance between races. Some of these segments

focused on black Americans. If,thé'analysis cited above is a

true measure of attitudes towards blacks then perhaps a more

//didaCtic approach is needed in stressing positive intergroup

"relations with black children.

[

~ One more table will be presented to complete the pic-

ture to be seen'from\@he socialﬂacéeptandefda?a derived ffom
‘the socibﬁetric tests used in.Test item iII. Table é shows
the fFiendship choices received by the six ethnic.groﬁpslqs
given by the.fiye ethnic groups choésing.‘ These are the
means for all 460 children (experimental and control) in the
.bésié studj,

The most‘ihtereéting célumn and row tonbe examined in

this table¢is that fof blackvéﬂildren. From the row of choicés

.
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Choice Levels Récorded

~ White Black Puerto Asian Chicano Native
- Rican . : American

Experimental Grbup,= - - - - - ;'_ - -

vControl Group =

Note. Minimum score = 4; maximum score = 16

Figure 3. Tdﬁql Ethnic Group Means of Friendship choice levels

received for White, black,~Puerto Rican, Asian,
, _ o

Chicano, and Native American children's. pictures

AN . '
from experimental and control groups.




- given by,thewbléck children it may be seen thatkthey gave‘a

1 - ’ S

higher level of friendship choices to the Puerto Rican and
Chicano children than they did for black children. Further
P 4 ‘ . . : .

. _interpretation'bf the table-shows that blacks did not re- .

ceive lowest friendship scores from each individual group,

et

. even though blacks:'SCOreS'were lowest when mean scores were

: , / < .
_taken of all groups combined. For example, whites chose

Puerto Rican and Native American fewer times than choosing

B : -

other- ethnic groups, Puerto Ricans chose blacks fewer times,:

}\~

Chicanos- chose Puerto Ricans fewer times and Asians chose

lacks fewer times.

The data éppear to reflect to sor~ degree the finding

that has appeared in previous research. Bléck Childrén seek
'affiliétién‘wi;h the society and'Yet“this'deSire'ii/not ?e-
ciprocated £o;£he same degree, by individual groups
(Goodman, }952, Morelana,‘1958, iééZ;. It is likely that
tﬁeseiSOCial preference dynamics are not going to be inFi'
fluenced to the aesired dégree b;‘the-viewingfof sixteen

. half#hoﬁ: telé;isionAshows. One must rem;mber hoWeQer,Athé£
) thé experimental gréup (viewers) did'haverhighér ffiendshiﬁ

. N - ) . ) » _.'\ ’ !
scores than non-viéwers, eVven for black children. H
There were no discernible differences by sex for

-experimental groups;ﬁgrvthe‘friendship choices given. The -

experimental group means for friendship choices we:e/higher
) , eI ;
: o/
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TABLE 9
Vlndiyidual Ethnic GrShp Means"of Friendship Choice:Levels

Recelved for Whlte, Black Puerto Rlcan, A51an,

Chlcano, and Native Amerlcan Chlldren S

Pictures from the Five Basic Raplal. ) o

Groups of Children Studied

Groups Chosen

- .l | . ~ Puerto - Native
_Means White - Black Rican Asian Chicano  Amegican -
‘\ -, - - ; T N .
Choosers
- White 5.25 ~g.73 8.47  9.45 10.27 8.70
Black . 10.83 11.35 11.75 10.83 11.75 17,11 |
Puerto Rican 10.47  8.55 10.13 . 9.60- 11.13 / 10.42
‘Asian 7.23 5.52 5.78 8.00. -8.35 7.31
Chicano 11.12 10.41 10.28° 11.20 11.36  10.90
Note. Minimum score = 4; maximumhscorel= 16; n = 400.

\
whether they Qere made by girls or boys. The experimental
group means were 10. 02‘and~9 9 by girle and boys‘respecej
tlvely, ‘'while the control greup means were 9. 4 and 9.12.
" In addition to the analyses presented ‘above, separate
chi equareltests of the experimental andrcontrolﬂéroup
“children's responees to“each of the 24 pietures used'in Test

(/’ VIIIIWere carried out. These analyses were performed on the

A

14

hl()5p‘A

A
1 .
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basis of frequency distribﬁfions deriVed:from crossbreaks by

race, sex, and age group. Not atl of'ﬁhese analyses can be

; pfesentéd; only avsamplihq%qf thé'kinds'bf results obtained

will be reported in the section that follows. '

B

o | . TABLE. 10
. Responsgs of Puerto Rican”éhildren Indicating Feelings

of Friendship toward Youngest\White Female (W-1)

Second .

Third _ Row
Lowest Highest Highest  Higheést Total
Experimental 9 7 . 8 . 16 40
Total Pct. 11.2 8.8 10.0 20.0 50.0
‘Control 14 14 6 6 40
Total Pct. - 17.5 17.5 7.5 7.5 50.0
Column 23 )2t T 1 22 80
"Total' 28.7 26.3 17.5 27.5  100.0 -
" Raw chi square = 8.22146 3 degrees of freedom.«

o, . %

)
L R

Significance = .0411.

.Table 10 examines responses of the Puerto Rican ethnic

. group to the photographs of_the'youngér white female.. Six-

teen of the experimental children, or 20% of the total numbef\ S .
offéxperimentah"children;éhose the youngest white female (W-1)

as their‘best'friend.‘ Six children,or 7.§%”of the childrén

in the control group,chose W-1 as their best friend.

Y




TABLE 11 _:,_f( .
U‘ , _ _~‘Responsesrof Asian Children Indicating‘Fee;ings‘ )
| of Friendship Toward Ybung White Femaies'(W;l)'
3 IT r E , Third ; Second ; ‘Row
T Lowest - Highest  Highest Highest | Total,
. Experimental 27 -7 3 3 a0
Total Pct. 33.7 8.8 3.7 ‘.A .3.7 ,59
Control 18 o~ o T
Total Pct A 22.5 11.2 -11.2 5.0. _ 50.0
. %kumn 45 16 12 7 g0’ Q
| . } 56.3 20.0 | 15.0 8.8 100.0
"-* Raw CbiW\Square - 5.19286 3 degrees of freedom
Signifioche = .1582.
/ " Table 11.%xamines the differenoes between the experi-
mentai and contrgl group of Asian chiﬁdren as they respond to» \
o " the youngest whlte female (W—i) “Although thére‘were¥n0>sig-
%g v_-11flcant dltferences between the eprrlﬁental and controlA

group the contrasts between hlghest ch01ce and 1owest ch01ce

S
e ‘w

' were qulte extreme In-the experlmental group three children
chose W-1 as thelr best fr1end TWenty—seVen of the experi-
- . _ A

mental group rated W-1'as thelr lowest ch01ce In the con-

trol group four chlldren rated W—l as .their hlghest ch01ce

T

and 18 children gave W 1\the lowest ratlng in choices of friends.
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. TABLE 12 SRR .t
Responses Of White Chila;en Indicating. Feelings . )
: / - ' : , ' -
’ N ' . 4“ : . . \
of Friendship toward Youngest White Male (W=2) ' ,
o © Third ___ Second ' Row ‘
Lowest - Highest  Highest  Highest  Total .
; I . ’ * | o o
Experimental 10 < q 12 11 . A0 i}
Total Pct. - 12.5 8.8 15.0 13.7 .. 750.0
Control - 17 122 8 3 40
Total Pct. 21.2  15.0 \10:0 3.7 50.0°
Column - 27 19 i 20 - 14 80 -
Total o 33,7 23.8° . 25.0° 17.5..  100.0 ; Y |
—\‘ « R ) . g -' . ] ‘ ) P . ' ..\' |
,: Raw,ch}\équare = 8.50203 3 degrgeé‘of freedom -
v \‘.‘. o ." . ) v
- Significance = .0367. "y )
¢ e . . J
. ' , . , ‘ |
In table 12 we find that yﬁere’is a significant differ;- . |
_ ence between the experimental and control groups in their ‘
f;gre5ponse to choice of youngest white male as friend (.0367). , . ‘
T | | ' e o A~
i In the experimental group, 11 0f the 40 white children rated , ‘
the youngest white male in the highest category, in ¢ontrast ‘
’ to E ree children in.the control group. : ' o | /S
\. o . ' ) ‘ .‘\ \ . i ) i 1
. ‘ Ten children.in the experimental group\gave the youngest . ‘
.”. . ' 7‘ - B . . '\~ . A ) A . .. \ i
N whité male.the lowest rating, while l\ of the contrdél group
. - _— ‘ ‘ ‘ P o
. children rated young white males in the lowest category.. . . ‘
- - T . & |
In table 13, in the Asian experimental group, four -
e /childpen,or 5%, rated W-2, the youngest white male, as best
* \

friend, while 20.children, or 25%, chose W-2 the least
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’—"——/‘— i ___:; . , v/ ) »
— rating] whife 3% or 24 chlld;en,rated W-2 the loqesq.
’ - ' ' v‘ .\ . . " l \ ) . .
~ .KJ,\/ ' . . ’ ’ ) A/ . o 5
‘ . B : TABLE 13 - -k
i . R . <
Responses of” A51an Chlldren Indicating Feellngs of
v ' o -
' . Frlendshlp toward Youngect Whlte Male (W=-2)
f:~</ - A 2 . i pd - * i rl "
. et Thitd B Second‘,"‘ - ‘Row ~
! . Lowest Highest » = Highest Highest Total
Y ;Exberimeﬁial' 20 | 6. f .10 4 ” o 40 i
Total Pct. 25.0 7.5 : 12.5 . 5.0 50.0
Control 24 " 6 6 N Y R
. Total Pet. _° 30.0° ° 7.5 . 7.5 5.0 . 50.0"
. i — ' - B} it B N : L
Column -~ w44 12 o, 16 .8 80
Total “rt 55.0 «15.0 - - 20.0 .10.0 .100.0
> Raw Chi sqdefe = l 36364- ) -~ 3. degrees of freedom
. o . o - . R e B | ' o
» Significance = 7141 : .
’ ’ Table 14 examines the differbnce between the exﬁeriﬁen—:
_ . . N o - )
- . tél‘éﬁd eontrolvgroup of Asian children as they,:esponded to
= . - o R . \ ‘" ’ . " o . . DO e )
W-3, the oldest whlte female. -’ ‘ S - .
: N ' ) t
In the experlmental group, 22 chlldren,or 27. 5% gave
the oldest whlte“ emale the 1owest ratlng Twenty—flve
child;en,.or 31.3%, raﬁeg\WeB at the lowest level.¢ Rela—
tiveiy few children'in'bothfgf8%p§<gave the oldest white -
 female the highest rating; /. 8\\\\\*\\$\\\\\'
o L . , oo ‘ —
t 109 .
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o TS~ TABLE 14 - ) ' o
“ N . . ) ] = . .— . } . K ., L
X ‘ ° *Responses of Asian Children Indicating ¥Feelingc of T \K
" Friendship tdward Oldest Whife Female (W~3) - .
) B , . ) “ (;’ : . .. . .' ) . .
g : ~ , Third Second. ' Row Lo
.~ Lowest Highest  Highest Highest: Total
e, } AN
' N . ) N\ . e
Experimental 22//‘ 6 "5 ’_ 7 40 - 'j/
" Toval PBct. 27.5 7.5 6.3 _ 8.8 - 50.0 /
- - control = . 25 7 a4 a0
: Total Pct.,s °~ 31.3, 8.8 5.0 5.0 ° . 50.0
. - ,_.// ) \ . ) e
- column /47 .13 .9 A - 80Q
- - Total/ - 58.7 - 16.2 1L.2 . '13.7 '100.0
Raw  chi ééuare = 1.19771 ' 3 degrees of freedom
| , ‘Signigicance = .7536
| In Taﬁ}e 15;0ne éhild,or f.Q%‘of the Asian éxpé:imental'
o . /] ! . . N
.-":.‘ - . . * - ; ' I N . 1 . : " . ’ ’ .
' childreh;dhose B~1, the youngest black. female as their best E o
friend. Forty percent .of this gro@p.gave B-1 the ‘lowest rating.
In.the control group, 3 children, or 3.7%,chose the
e J ok r = | | .
black youngest’gir;'(B—l)xasﬁbest‘friend, while 27,0r 33.7%; '
rated B-1 in‘the'loweét category.
& TABLE 15 , ;
1) / 1 ) V 9
) Responses of Asian Children. Indicating Feelings of
Friendship toward oungest Black Female (B-1)
p ‘///y/" - Tﬁﬁrd',.'Second ’ . Row )
L : Lowest - - Highest  Highest  Highest. Total '
ST Experimental 32 4 3 1T . 40
wr_~~Total Pct. 40.0 5.0 . 3.7 1.2 50.0
: - Cohtrol Soo27 0 U6 4 3 40
Totdl Pct. ~  33.7 . 7.5 5.0 3.7 - 50.0
' Column =~ °~ 59 10 7 4 .80 .
Total ° 73.7 12.5 8.8 5.0 - 100.0
" Raw chi square = 1.966590 3 degrees of freedom
e ]' l 0 Je :
® ., Y o . j
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- : : ' .A TABLE 16A
Responses of the ‘Puerto Rlcan Chlldren Indlcatlng

‘\ Feellngsof Frlendshlp toward Youngest

' Black’Female.(B-l)'

!

> . Third Second - . Row
Lowest Highest Highest Highest Total

Experimental . =~ 14 - 13 - 6 7 v 40

Total Pct. \17.5 - 16.2. 7.5 8.8 50.0
, Control S 20 3 7 10 a0 "
. Total Pct. - 25.0 3.7 8.8 12.5 50.0
‘Column 34 16 113 17 . 80
Total - , 42.5 . 20.0 16.2 21.2 . foo07
Raw chi square‘=,7.915"’ 3 degrees. of freedom
Slgnlflcance = 0478 o . L o

. In Table 16, we find that 8.8% or 7 children of the
‘.experlﬁental group of Puerto Rlcan chll@ren,gave the black -
female the hlghest ratlng ’ Fourteen chlldren ﬂl?.S%)'gave

‘ the youngest bladk female (B l) ‘the lowest ratlnq. | )
The control group 1nd1cated that 12. 5% or lO chlldren

‘chese B-1 as best friend and 25%5or 20 chlldren rated B-1

as lowest choice. The d;fferences between . the experlmental

‘and control group was statistically-signifioant (..0478).

i

\ S T

L
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.. 'TABLE. 17 ‘
' . ‘ - . \\\
a ‘gResponSes of Puerto Rioan'Children\Indicating_
‘ Feelingsvof Eriendship toward Youngest
L) i ~ - E ) - . .
" Black Male (B-2)
o /’ ~ Third Second. ' " Row
i Lowest  Highest = Highest  Highest '~ Total
vExperimental“'. ' 23 1 - 6 ,:ﬂM;lQmMm;u'” 40
Total Pct. 8.8 1.2 7.5 77 12,5 TTEOR0-.
. P . p . . ' . 7 ; ‘ .
_____ Control 15 9 10 6 40
P ~ Total Pct. - 18.8  11.2 12,5 - 7.5 ° ° 50.0
Colummn 38 10 16 l6. ~ 80
- Total 47.5-  12.5 20.0 . 20.0  “100.0
B Raw chi:square £-10.08421 3 degrees Of freedom -
> {W;Signiflcance fu.0l79 , o "i' _-"-‘j
Table 17 indicatesfthat there were significant'differ—
ences between the experlmental and control groups of Puerto
; Rlcan chlldren responding to the youngest black male (B 2)
G
(
Ol79 ‘ Ten, or 12.5% of the%experﬁmental group chlldreny
rated B 2, youngest black male, the hlghest, wh11e’23
28 8%,rated B2 the lowest Slx,or 7. 5% of the. coptrol
“ group chlldren,rate& B-2 hlghest, whlle 15, or lB;B%,gave

hlm the lowest ratlng.

119 - L
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- Table 18 sho&s ﬁhat 18, of 2.25%,. of the>black experi-

mental children selected the oldest Asian girl as their best

N > : . . ’ .
friend, while 3, or 3.7%, rated Asians lowest. The differ-

ence between the black experimental and chtfol group was

" as best friend and 14, or 18.8%,A

‘

| significant (.0054) in their re5ponsevt6 the youngest Asian

-fgmalé*(A;l);- In the control gfoup 7, or 8.8%,chosé A-3

chose A-3 least.

91
TABLE 18
Responses of Black Childrén,lndicating Feelings of
 Friendship Toward Oldest Asian Girl (A=3)
Third’ Sééond . Row
Lowest Highest  Highest Highest Total
Experiméntal 3 5 4 18 40 -
Total Pct.: ¢ 3.7 6.3 17.5 T 22.5 - 50.0
' Control’ 15 .6 12 "7 40
Total Pct. 18.8 7.5 15.0 8.8 50.0
Co lumn 18 o1l 26 ——25——— —80
Total - .22.5 . 13.7 32.5 31.3 100.0
' 2 _ _ -
Raw chi square = 13.08476 3 degrees of freedom
. i o ’ ..
. [
Significance = .Q054.
L. J N ;‘




TABLE 19
Responses of Puerto Rlcan Children Indlcatlng
Feellngs of Frlendshlp toward Oldest

As1an‘Male (A-4)

92

Third . Second’

, Row
Lowest /Highest Highest =~ Highest Total

-

.‘Asian male, as hlghest whlle 10, or 12.5%, rated A-4-lea
; In the control group . 9 or 11.2%,~gave A-4 the hi
tatiné While 19, or 23.8%; chose A-4 in the lowest positi

 ofnfriendship. There were significant’differences betwe
the experiﬁentalvend;coﬁtroi group.’ |

H

/' Experimental 10 . 15 - 3 12 40
/\\\Total Pct. 12.5 ‘18.8 3.7- . 15.0 . 50.0
. 3 - -
~Control 19 6 o 6/ 9 40
f”“‘"“‘fi Total Pct. 23.8_- 7.5 7.5 11.2 50.0
\Column ~ - 29 21 9 . 21 80
Total . 36.2 26.2 11.2 .26.2 1G60.0
‘= . : — ' 3 ‘
- S . ’ /
Raw.chi square = 8.07882 3 degrees 'of freedom
Significance = .0444.
Table l9~reveals,thet in the experimentallg:oup,'lz,

or 15%, of,the Puerto Rican"youngSters ghose A-4, 6idest

st.
ghest
ion

en
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fx_, - TABLE 20
s?espohses'of White Children Indicating Feeiings
s ; éf Friendship toward.Yogngest

Chicano Girl (C-1)

\ I ; Third ‘Second Row _ o
\ . Lowest  Highest Highest: Highest Total .
e ‘¢ Ty : . o . . " ' o
.Experimenial _ 9 4 ' 15 - ; 12 40 =
Total Pct. 7. 11.2 5.0 18.8 + \15.0 50.0 g
Control 19 -4 5 . .12 40 ¥
Total Pct. - = . 23.8 5.0 N\ - 6.3 . 15,0 50.0 . -
Column 28 8 N\ 20 24.\\\\~ 80 “%
Total =~ 35.0 10. 0 25,0 - 30.0 N\ 100.0 i
Rawfehi square'=_8.5743 '3hdeQEQ§S of freedom ' {:'
. - Significance = .0356. \\\ ‘ i

7ble 20 1nd1catea there were 51gn1f1cant~differences
\ - ‘.\ .
between the expeglmental and control group of whlte chil-

’dren in thelr re5ponse to the youngest Chlcano glrl &C l)

In the experlmentel group, 12, or 15% of the ch ldren * %

gave C-1 the highest choice of friendship, while 9, or \\\ A
o N i co < ;
'll 2% rated C-1 lowest. In he control group 12, or 15%, $\:' Ny
rated c-1 hlghest while 19, © 23.8% rated C—lnlowest_.. S \\\” j
There were significant dlfferences between the experlmental ‘ \\g;
. and control groups,. ¢
| &
- AN
AN

115
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TABLE 21 - \

Responses of White Chlldren Indlcatlng Feellngs\\f

o

Frlendshlp Loward Youngest Native

American Male (N=2)

, Third Second "~ Row-
Lowest Highest Highest Highest Total

Experimental . 14 : = 7 12 7 40

Total Pct. 17.5 .8 15,0 - 8.8  50.0

Control . 27~ 6 - 3 4 .40

Total Pct. .5 3327 . 7.5 3.7 5.0 50.0
 Column 41 13 15 11 80

Total S 51.3 16.2 -18.8 13.7 100.0

Raw chi square = 10.41706 3 degrees of freedom

‘Significance = .0153. .
In_Table 21 it is seen that the responses of the experi-

mental group of whlte children was significantly different

- from the control group (. 0153) Seveﬁ, or 8.&%'ef the -

rexperlmental.group,rated_N—2, the yoﬁngest Native American

/ .
male, at the highest lewel in choice_of‘frienas. In the

-

) : N \ N ) . N . .
control group, -4, or 5% of the white population,rated N-2

in highest position while 27. or- 33.7%, gake N-2 the lowest

SE

rating.
) : |
In viewing the tables in general one freadily sees that

there are some_real differences in raw scores. The summa-

tive research tests for the effect the show had on the:s

3
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Véxperimental,group as comparedAQith the control group. If.

the shows were eﬁﬁéétive:ih,any‘way,the following would be

L - - N \
somewhat obvious:

1. Raw scores of experimental group children tested

.

would be someWhat éveniy distributed. 3

2. ~Experimenéal'groupiwould'rate higher on choice.ofl
friends than control group,vpart%gularly in choiceyéf best |
‘friehd. i
N - ' './ ;f 3. Ih thé éontrol group,'raw scores would nbt be as

7
i

\ evenly distripﬁted as 'in experimental group.f

4. . There would be highar scores in.lowest and:next

to lowestfcategdry in choice-of friehds'in_controi group.

»

Lue
3

For a cléarer example of the déécription of the ' s

. tables see Téble 10, Puerto_Riéan réstnses'to.youngestf : "f
\\\» ‘4 . ”J" " . N . . ) . ..

‘ White fema1e'(Wf1);
"; Iﬁlgeneral there was a peal difference in the scores

S of the'experimeptal as compared tq thoséjof fhe.contrél
féroup. ThErefbré;in Felétidn.to the question aboﬁt friéndf
.ship, tﬁe showsﬁvery deﬁini£ely“héd ap.impact on ‘the Viéwers.
A gooa ékéﬁple éf this‘is seen in daﬁa qpllécted_from bléck
;ﬁildren in.re;ppnse-£o t#e yoﬁngest white fgﬁale (W5l);
Fif?een of the ekperiﬁental'grogp chose W—ls(the;youngest-‘

.. white female) as second highest in choice of friend;Lwhile

-
g

in the control group, only eight children éhose_W—l.as .

.-




/.

_highest choice, and a rather.high number and percentage of

received lowest score from only one individual group./

96

7 . - L
second higge%twchOice ‘It becomes evident from-this study

that blacksqare fairly open in terms of selection of friendS’
but ére.not responded‘to'as well by members of otherygroups:
Reasons may»be attributed to social, educational'and/or
political reasons; The raw scores of children from biack,

Puerto Rican, and Chicano .children were distributed somewhat
more.evenly than those of the~Asian-populatiOn. ‘Scores of -

ASian children wege eMtremely low in the Gategory marked

Asian children ratedfother ethnic.groups lowest in choice
of friends. oo ) ' - L *if
s Other overall findings in relation to individual pic- |

-

tures were as follows.=

l.” A larger number of the Chlcano and Puerto Rican popu-»

Y

lat1onsrated the youngest white male (W-2) in the "best
friend" category than dié any other ethnlc group
' 2. Blacks were chosen the least number of “times as -

best friend by‘mean score of total group, but-only_by Asian

‘and Puerto Rican individual groups.
3. Puerto Ricans were rated next to the lowest in”

/
'4'

)
choice of friends by mean scores of total group but actually
E’J . ? /
’ ' 4. White;children made the.most significant gain,
- . . ‘ : S
choosing Asian amnd-Chicano:.children highest.

()
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_ group suggests an awareness of—thET‘ethnlc groups in ques—

5. Chicano children were_rated highest by total
ethnic grbups in ‘choice of friends.
. There was some difference,though_not significant,

— };1
in attltude of Asian chlldren who v1ewed the snows and those

wo did not.
: L
7. Although Chicano and Black children were the -

hﬁrhest overall best friend "choosers," they did not show
che most significant gain between their experimental and T
control groups - Y

- 8. Chlcanos ‘were the only group ‘that chose them- '

‘selVes first as a group.’
In Tahle 10, the_differenceihetween the experimental
and control‘group of)Puerto,Rican.children is indicative of l'

the effect the shows had on the chlldren who v1ewed the

shows. The fact that 20% of tne experlmental ohlldren chose

the white female as.best frrend agalnst 7 5% of the control

¥y RO,

tion. In general though the Puerto Rican group rated -

whites hlgher than the whltes rated the Puerto Rlcans. Al-

though there was a dlrference between experlmental and con~

trol group scores, we’ can still assume that whltes are

somewhat favored as a racial group with some Puerto Ricans.

Tabﬁe 11 indicates cleariy#the.strong feelings of
ethnicity the Asians'have_aboutlthemselvesﬂ _Rarely did -

-~




» about relatlonshlps with e hnl
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 their scores suggest or indicate any real \openness toward

-other ethnlc groups One can see from careful scrutiny of

their scores that verbal statements were welghed carefully

v

when,the testing situation-required-a response to or about
other ethnic groups. This indicates characteristics which
are not cutreaching. THis cowld be based on their close

[

family ties whiéh would essentially lessen the need<for

‘reaching out to others. In terms of overt behavior, Asian
' s C , v
children exhibited less responses than any other group.

This made it extremely difficult to know exactly what was

transmitted orito;what“degree there was any change. Bes

canse verbal responses were few, results were drawn mainly

~ from the formal testing situation'(questionnaire).

It is difficult to describe the difference,between'

,Athe experimental and"EBﬁfrbl group of white children in terms

o3
5

of thelr response to the -youngest whlte male. Yetvthere was

"a statlstlcally signi q;h§ difference ( 0367) .

\

Tables 14 afid 15 fur her suppgrt extreme cautiousness

groups outsidé:of_the Asian

group. Although percenta eshare high in the cateéory“of

lewest ratlng in ch01ce'.f"friendS”'ith all‘gnoups.other~

than Aslan, they were é%tremely high: o} hlghest 1n relatlon ‘

toyblacks Addltlonal studles should be?® undertaken on

/ K

,JAsian/hlack relatiOnships. The Zellgs (1941) study sug- .

3
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_gests that interpersonal relationships were more positive
Qhere‘there was evidence oftperscnal relationship between
groups. The Asiang 1iVé%%n,i501???d commanlties“many times,
just.as the blacksvdc; and de facto segregation has many side

effects.  Lack of awareness of other groups, lack of under-

standlng of other. cultures, and lack of knowledge about con-

trlbutlng factors which affect lives of all in a society not

énly cause difficulties in relationships but foster continuedm

negative feellngs 'and discriminatioh of other’ethnlc groups.r
In the Asian experimental group 33 7% of the chlldren

gave ‘the youngest white female the lowest ratlng, whereaslf

- 40% of the Aslans gave the youngest black female the lowest

rating. The Aslans chose blacks as best fr1ends_less~thanﬁ

any cher_group. The'high choices of th% Asian groupywerea

Chicand; Native American, White and Puerto Rican groups

tm

respectlvely

There were 51gn1f1cant dlfferences between the experl-

-_\ ~
o

mental and contrdl group of Puerto Rican youngsters in re-
: I .

,

' ference to their chcice’of oldest black male friends (.0179)

v Co .

PG and youngest black female (.0478) .

- 'R ' Although there was a hlgh percentage of Aslans ratrng

W

blacks Very low in ch01ce of frlends, 27 5% of the black.

experlmental chlldren and 20% of the control group chose the
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youngest As1an female (A-1) .as best frhend or rated
£
; " highest in choige of friends.
. \ ‘ . . -

The fact that the experimental scores ake higher isgu

indicative of some’ interaction between groups viewing and

' 3 . IR . L . Lo ‘ . ! 2 . ’ .

. ~ethnic groups. being viewed. ™% : S - B e
P o P g g

_ Question 4. Did the children in the experimental

-group have 1ess tendenoy than thé control group to steéreo-
‘. \ A
’ type thelr ant1c1patlon $é what people could do occupatlon—
P=ob~E 0BT

—

o aliy*on-the“basls of sex 'nd race?.

. . . " . ,L Cos \~
It may be'regalIed~that the children were asked in R A
] Test lV to place .the pictures of the 24‘chi1dren,previous1y'ﬁ A "
* s .
used in Test III on 11 occupatlons deplcted by 11ne draw1ngs S P

"3, - -
.They were asked to put these chlldren s picturgs on the jobs "~"

e

you think theyﬁmight work in when they grow up." The oc-/
o ) ‘: \l)f.z"/ -j\.r ,.\.’- . . E , . ) ‘ - ,
cupations wefre: nursing, supermarket worker, teacher, judge,
¢ . . “,} . 3 « o )
workman/woman, farm worker, doctor, “office worker, bus driver, P
' S . o ' o =/ o
cleaning person, and cowboy/cowgirl. Only the older children :

(eight and nine year olds) were asked to respond to this task
Hencejthere were 100 experimental and 100. control group chil-

dren responding to this test-. Andearly concern with,this test’ ' -

’

had been that the chlldren would have drfflculty respondlng “to

) "\
it. When the test was admlnlstered‘most of the ch;ldren per-®

«

‘formed the task w1th great dlspatch and 11ttle ev1dence of
dlfflculty | T

ey




. : . K : * . i
 Chi square tests of the: frequency distributions of all

‘
i

24 children s pictures over the 11 categories of occupations

»
~

were performed The chi squares were calculated separately
v - [ . \
- f6r each of the 24‘pictures by experimental and control group,

and by.sex and races’ These analyses generated a Very large >

number of. separate chi square tables -What was fouhd as a

result of. these analyseS*was so»raﬁdom there is' no warrant
}A

M PR .
i.‘ . s

for,presenting them in detail . There were no cons1stent pat= -

- terns of response to be found in any of the analyse%.

ol

o ! Apparently cﬁ&ldren of eight and nine have little

/ : .
awareness of sexual or racial stereotyping of occupational

<

roles at least in the abstract sense called for in this test.

It would seem the reason the’ children had so little diffi—

1

culty in responding to this test was that they.were not

discriminating in the formal testing s1tuation. To them ‘the

el

issue of sex role and racial stereotyping is unlikely to be

-
seen as a problem.. Hence the responses were virtually random

for both the experimental and control group.

However, the verbal responses given by children<yhile

- ' S
viewing, do indicate some interest in many of the occupations

seen on the programs.~ . © e -0

Children of all ethnic groups made, some remarks about

either the occupations themselves, or the people holding

particular.jobs. For example black and other children were

. 123 RS
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quite interested in thé black hair stylist. - Others expressed

»intefest éither verbally or through facial expression, in
x. s . ;

dancers, builders, the joékey,_the,ceraﬁist and the harpsi-
‘cHordist. Therefore, altﬁough étatistical responses were

randomized, the sinterest in particular occupations was

L
v .
~

evident. : ’ N T
|y Also, %it is the réﬁearch team's judyment that it is a

. \"‘ . N - ‘ g N B . .
. 7 - Gn

s positive indicator that the children did not place varioﬁs '

ethnic groups in high or low status jobs. The children v

3clearly saw, the pbssibility that any person might perform

e

_mwjdﬂ .

The rest of™this chapter presents ane¢dotal dita in .
the form of children's responses and verbatim comments to' .

~,

the specific shows. It had been determine%/thataobsetvation
and .recording of children's spontgneous énd“sdbjecfiVe re~

Coge e

actions might prove to bg an invaluable.source of informa- R

tion to the researcher’s andfin fécE_tQ all perSohs‘who were

. »
- 1

involved in the production of the series. The researchers'

- v

recorded. statements and actions of ﬁhe children.dﬁring each

I3 : .

viewing.seSSiOn. They}are presented with little or no

1

editing and therefore;reflect.Stylistic differences.
B ) . . e N A




| White Sample p\
.- Setting |

. The site for sampling the white children to be included,

’

in the study had to meet certain criteria:

"1. Ther school authorities, teachers, and parents to

be affetcted had to approve the study. )
:2. The school(s) selected had to have facilities

available (free classroom space, safe storage for equipment)

to make the study feéasible. .._-.
. e , o
3 The school(s) Had to have a child population

reasonably comparable to the child jsamples drawn from the

~Blaék,_Asian, Puerto Rican, and other groups in such

population parameters ‘as economic status.’ K s
The first two criteria were readily met in several
’ '\” ’ . . -
.interestédlschool systems. The t%ird,was vastly more diffi-
: N ‘ , o
‘cult in that income levels and other socioeconomic variables

are skewed markedly'in favor of white poPulatidns and living

v =
|

,areag, wherever they are locétedJin large enough gfoups.
‘The Landing S;hool in Glen Cobé, New York, éame the closest
.to~meeting these criteria and Qas therefore sel?cted.

The Lanaing School has a Highly varied.pupil p0pulétién

in terms of ethnic representation. While over half of the

children are non-Hispanic whites, there is also a sizable-

e

‘s : repfesentation of black, ‘Asian, Hispanic, and Puerto Rican-
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of attention to segments of each show, and subjective judg-

. 104 .

: N S . ot . IR
chi}dren in the 'school.  ° ,,' ‘ (', ’
} This section includes discussions of aétivities ad~ | |
:dressed to.implem;ntipé ﬁhe'evaluatioﬁ design, utilizing sam- | f
. : o ]
pleS'of5Caycasian children. PreSentedlélso is a_description f

[

of additional activities,.beyond the research design, ex- E |

fe —

ploring the reactions of older elementary school, children - ‘ z

v

to the shows. As each of the 16 tapes was shown, running E i

anecdotal accounts of children's réactions to each.show were |
. - . : - ’ . /
recorded. These included direct quotes of children's com- '

ments that were overheard, estimates of duration and quality\ .

ments as to the level of comprehension the .children had to

the content of the segments.- S

Children's Responses and Comments

During show 1, botb olderxépd‘younger children were ]

enthusiastic and comp&etgl% sttainéQ‘interest in "Outerscope

! e,
|
|

I" and "Martin." The "Guacamole" segmentxis_remarkably ef- !
2 : 1€ S ]
|

I

fective in every show. Attention faded with the "Drum," o

“"Hold Out Your_Hand)",and "Words Have Stories" segments. This,

1
- . < - . N “
was extensive with the younger children. They simply began
A . - i

i

to move away frqm'the monitor toward other. objects of in- ; /2/

terest in the room, returning only when the "Martin" seg- | . . '/

N (. o
ment came on. ?
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| .There were excelJont attention 4nd involVement mith

the "Outerscope 1 segment in Show 2; but as the I"‘Lester,"rf’(_;_‘~-.>

c"Words Have Stories" and "Clty Plannlng segments came on |

the atte ntlon level dropped off, particularly for the younger

chlldren, to the point where, just before the "Martln seg-

ment came on only three children in the younger group re-

mained in front of the monitor. It was necessary to call the
children back to watoh;"Martinf but thebattention had wavered

so serlously, even this segment wasn t w;\ohed throughout by

-

more than about half of the children. ' \\ .
. B . \

Programs 1 and 2 were viewed in an open o§<?eted space

. wi*h much of the informality one would find in a living- room.
Because of the carpeting and spaciousness of the room, noise

s A\
rd

oontrol_was effective. Further, the-children were well be-
haved and nondisruptive. They simply did not stay with the
television shows whenever the interest level lagged. - They

moved away toward more appealing“areas_of the room——tovwatch

the rooster or the garter snake, or to play with Ehe'flannel

board or puzzles, or to look at books

ey o

Program 3 was set up at the opp051te end of the kinder-
R . garten room--away from the open carpeted space and containing
;l . chairs and tables for the children. The introduction of this

simple element of structure sharply reduced the tendency of

children to move aWay from the monitor when they lost in-

ERK;:\waa.\ | 127
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" tention were those that were too'"taiky" and those that weye

S 2 e . 106

terest in the content. "Outerscope" and "Martin' were ex-

f_‘cellent.' When the jockey segment came on the children in

the younger group began to ask to go to the bathroom or for
permission,to go to some other part of the room.

The experimenter changed the -methods of presenting the
: o NEhS

- shows to the more structured format with some reluctance.

The living room~like setting first used'applied a stern and

* realistie test of‘ the holding power of the shows. The intro-

duction of more structure in the form of formal seating gave
greater assurance that children would actually view the shows
in total. Without this, a comparison of experimental'and con-

-

trol group children would have.been.obviéted. o “

. The experimenter was invariably greeted with avgreat
Qeaf of excited anticipation.by the.children-qun arrival
at the school to‘present thé s%ows. They g;so_éat in rapt
attenfion for thé "Outé;scope I" segments. After this seg-
ment certain patferns aésociated with viewing the shows con-_

sisténtly emérged. The eight and nine year old children were

far more attentive through the half-hour show. The six and

seven year old child:an weré extremely susceptible to dis-

traction from most sements directly following "Outerscope

-

I." Characteristically weak in holding the children's'at- ¢/

i

J

=

too advanced conceptually. The occupgtions segments

L1238




107 ..
with the exception of the harp51chord15t the John Henry
danoe‘;The Taos, New Mexico segment; -and the Japanese Story
Teller segment are ilinstrative of theLattention losers.

Practicall? none of the pdns,based:on'subtle nuances_
of humor were.understood by any of. the ohilaren,‘whether
younger or older. Some examples:

The'white“woman saying tovMartin'simother, "after all,
nothing is either black or white{"“ |
| Thelpun in "being tickled piﬁkh.(Show 3).-

Martin's remark to‘Chinese boy, "You can always tell .
byour grandparents ‘I am your cousin from Newlyork.J

Lester being a Jchip,off the o}d block.

. If the introduction of humor into thereegmentavie in—
tended to stimulate interest orrpositire response, it was
unsuccessful withlthe‘white population. The white children
in thlS sample were not able tolcomprehend the ‘subtle playu
© on words\that effectlrely communicate humor to adults. Par-
ticularly for the younger children, humor based on slapstrck
as with the q}umsy robber episode in the "Martin" segment,
seemed.to be ;ar more effective. |

Serious drﬁtlcultles in getting the younger group of
children to view the total show began w1th the end’ of the

"Martin and His Boa" serles. The yoqnger chlldren were

eager to see the "Outersgope v qegment It was p0551b1e

:
!

-

129
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terested 1n we v1ewed because they wanted to see "Martln.

.y

Wlth the cessatlon\ the "Martin" .series the chlldren would

begln in large numbeks to just not look at the shows, or to

- guietly talk to each other, to ask to leaGe\the'ron, and to
move away from the monitor

N Segments such as the 6ne on Aunt Airy were ﬂbtxat—

AN
e

tended well at all.‘ A very smél@ number of ehildren'con—
. ,tinuedvactually watching the segment to its conclusion.
N . E2d \

The.crafts segments were_very.helpful because these

did drew the children baek into active attention and sus-—
tained fheir interestﬁthreﬁghout. The recipes aIse held the‘.
chlldren s attenglonj althcuéh their repetftion bored some

of them.

Show 10 had to be viewed in the library since the

kindergarten room was scheduled for 5 place to hold parent

teacher conferences. _This rooﬁ, though carpeted and well
apﬁointed, was uncomfortable in that ie—had Qery‘poor venti—
lation. . The'deéision was made to showbthe total show to the
eight and nine year old children, since it worked reasonably
well with them. The show was cut to "Outerseope I"only with
the ydunger child;en,’because to attempt to force thep to

view the total show was likely to be counterproductive.
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This tactic worked very well. ‘ThekcHildren were aytene

“tive and enthusiastically responsive. fhey reacted to the new -
- arrangement favorably. Hence, from Shows ld\to 16 only tHe -
"Outerscope 1" segment' was shown to the youngef\children,

The yoﬁnger children were very attentive téxtﬁe'"Oranges
. f\\ . ‘\

“and Onions" eplsodes, but they clearly couldn t comprehend

. e
‘\

the suttlet aspects of meanings 1nvolved w1th 'Tree Treati
and YUn.Yuns." These segments are lovely and ptoduced beau-
tifuily. The concept was presented-in an extremely sophis- N,
tieated manher,_but was sometimes tebfsubtle for.the younger
audience. | a
ThefJoey segments had a poaertui impact on the eight
and nine year olds. Forrmany of these chilaren Joey lived
virtually in a.foreignleount:y er planet. Some.quotatiOns
of comments, especially frem the fourth gtade’children, a}e
draﬁatic indices of the impact of these’shows, Many of
these comments were made in a stateAinvirtual disbelief. _e
"What an ugly bulldlng'" |
""Oh, wow, what a buildlnéf"
"Gee, they don't'have much, do they——hot half as
- much as we do!" |
"What a crazy place to live. Why do they live like

that?"

As they watcheﬁ the family carrying their belongings
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to the new épértmenf; "What “are they doing? That'§ a crazy

*

on

way to. do things."

1
"Oh wow: what a house!'"
In Show 16, when the white boys called Joey "a dirty

Puerto Rican," there was a stunned silénce, then one boy

muttered, "I'd like to take a two-by-four and lay it across

1

his (the white boy'!'s) fanny." /. PR ) : L
When Joey's mother and father'began to dance in the

: ) , )i » _
new ‘apartment, one white girl'whisPered, "Oh my God, this is

- ! o

weird!" Her expression seemed to'be based on the unusual

behavior of the parents.

P—

It is_a%fficult to commuxicate the impact of these W;

,showé. i_To\the experimenter, ip'experienced elgm%ntary

~ teacher, the usefulnéss of just these segments in.a social
studies activity fof deveiopﬁng intergroup‘awareness is very

T S

obvious and tantalizing.. Tﬁey are excellent in their au- )

» Viewiné Experienceés with Fifth Graders: i

|
\
\
|
\
|
.thenficity and honest presentatien of ;eal social issues. :

One of the outcomes of the experience of showing the
/- _ - : :
"~ “ Vegetable Soup shows to six, seven, eight, and nine year e

olds was a growing awareness Of the complexity of the attitu-

dinal issues‘involved in them. While the shows were enjoyed

&

by the younger children, it was obvious that many of these

‘issues were beyond their level of comprehension. It was of

. 132




" be c¢apable of. the leVe& of:logical‘thinkihg necessary for a

.sh6w5J Information was also desired regarding the level of . A

. latioens and he was verybintérested in the Vegetable Soup

’ > ’ - 3 [ : ) _ P2
' Hispanic children. He was very helpful in making fifth

'atEend. Scheduling difficulties made it possible for the

L . , — T 111

interest to contrast Phe reactions of older children-who would

systematic analysis of attitudes. ‘Also—of interest was how

interracialléroups of older children would respond -to these

interest Vegetable Soup would have for older children.

" These were issués,éf great interest to the'prinéipél

of»ianding School in Glen Cove as well. He has a long-

standing interest in the area of fostering intergroup re-

3

shows as a useful instructional medium in this area as well.
[N : - B .

s . - ; L
;nhaddition,-the”School is attended by black, white, and .
: S T T ST T T T T ST e

grade children from these three racial/ethnic groups °

available for viewing the shows.

Twelve children, black, white, and Hispanic, and both

girls-and boys, began viewing thé shows on May 6. The chil-
dren's attendance was voluntary and they came together for

the viewing at the end of the school day. Several of them

gave up other~interest;gg,butside activities in order to:

children to view only the first six shows.  Each show was

discussed in an informal seminar-like setting after being

viewed. ' - — ¢
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e

N

: message'being presented also was'dramatiCally different for

N 7112

The effort was-well worth it in view of what was.

learned. First and most importantly, the shows were

extremely interesting to these fifth ér;dé Fhildrén. Their R
aﬁtehtién Qas‘éVid and was'consisténtf§ éu;tained throﬁghout
fhe éix shé@s; in.morebhomely terms, -as éxéressed:by one bf
the black girls, "i juS£rlove thége shows ! I cou1d watch
them all day igng;"_ %he attention of‘the childreﬁ rarely

@

wavered with any of the segments, a response pattern that
clearly differentiated them from the six to nine year olds. .
¢ . : .

The rapid "uptake" or latching on to the intended

these more mature children. There was a far better and more T

accurate anticipation of events that would take place in
given segments. In "Outerscope 1" the children thought that

the sugar, yeast, and water idea for a rocket'propellant was
. P e

hilarious and got into discussions as to what actuglly'could

~

~ be used. They also saw, long before the-gegment:préSented:

——

it, that Gohtérscope I" would need a door.

" The segments wére'énjoyed véry much, e&éh more than;by
the younger children. This enjoyment intensified throughout
thé six show;, "Hold Out Your Hand" in Show 1 receivedA
acti?é attention.

The black child{en ré;pondéd with ecstatic hilarity

to Lester in Show 2 They thought that. lester's line' at the
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end of his song, "That's what.you-call gettin' down," wildly

funﬁy. The white children were perplexed.

In the discussion that. followed the, viewing of shows,

s

one interesting observation made by tﬁe black children’was

o

. that Black English, using words such as."bustin' suds," is

not used.in Glen Cove.

In Show 3, when the Angel Cordero segment was on, a

_white boy in the group pointed at a boy in thavgtbup and

. then at Cordero and said, "There goes'Alfrédo."v The boy

y

answered, "He got rich, man."”

In the crafts segment one Hispanic boy said,;as the

]

Vpinata piece was on, to another Hispanic child, "Héy,Freddie,

\

do you want to do that ( hit the plnata) 7" 5

When Martln S mother thoaght Nigel had dled when sHe
aaw'his shedded.skia, a black girl said, "Poor Nigel, she's.
SO stupid."b ' . ' |

The melanln segment garnered rapt attentlon from eyexy-
one. As the p01nt was being made about all people belng hl
aame color and that only the shades of colbr arefdlfferent,
one,black child looked at her arm, studied it attentively,

and finally said I guess I'm medium.

v

S

On many occasions during the viewing of these shows

the children made comments about how important they were.

What was being said might be epitomized by the comment of

135.
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- . . . : )
.one of the black ginls: " "These shows are so good, every kid
LN : ,
- ~ - . . N . ’ - . ' N
in this school should®see them. Then maybp they would ; e
. understand éomething." ' ' ' o,

i

RN ' * One of, the Spanish speaking boys in the group trans-
N S - . X
ldgeqvand elaborated upon the comments in Spanish when they

géd, in the pinata and maracas—makingvsegménts,-for
- . i : . /

I

%ne»inteiestinq'phenomenon occurred in the discus-
sions that fg&lowed\the viewing of ééch show. The |children

' were wery ready to discuss the less threatening.aspects of

P - ) . . £
. &

the segmepts-in any given show, but théy were relu¢tant, in-

deed refused, to get involved in'discussing the moxe touchy

&

racially tinged issues evoked by gome of the~segménts, The

emotional reactionsg to the injustice of prejudice, for ip=
4 Cf
stance,were heard, seen, and felt as the§ were portrayed in

. “~

; . “the shows,.as was teh manifested by the overttreactions

a

of the children as they viewed them. But they seemed too o

"hot to handle" in discussion and were therefore avoided., ;
; 1 K ¢

1 . > §

ThéFVeqetabie Soup series is an excellent éne for ™
fifth grade cﬁiidrenq since they understénd thehcqntentibf
the shows. .?Hey reédily'péfCeiVé the message being trans-—
mitted; They;have infofmation of.fﬁeir\OWn through which

!
they can feed the intended meaning into the issues being =~ .

‘presented. The shows are therefore easier for them to
\., _ i | . e

\
\-
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understand.’ Slnce they don't have to work so hard to com=

. 3

_prehend the meanlng they enjoy the shows far ‘more than the

younger children do. Many of the segments would provlde o

Q

superb hases for children of "the upper elementary and

junior high sohool.grades to learn about intergroup at-
titudes,'theirlnaturei how they.are'formed, and ;hat could
be done about themt. -« ) " | |

It mould-be interesting also to test the programs
wlth chlldren}between the ages of 11- and 13 years ’ When

-

chlldren of th1s age group were exposed to the programs

B4 < IS

14

'on:anvinformal bas1s,,there was tremendous response. Their

e

ability to conceptualize the ideas presented lead us to

believe that -the programs might, have an even greater effect

. . 4 K ' : -
on this older group than on the yoqunger subjects.

e
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Black Sample

-

- : "The klack population was drawn frop an. area in New

YorkﬁCitylwhich is totally black. .Similérly,_each é%hnic

<2

”grodp tested was/dfawn~from areas prulated predominantly
by their own ethnic group.
P. S. 15 is a small elementary school in the St. Albans . / f

section of Queens. ' The school is rather old and has little

-
r i

" space:available for large group gatherinés. The space used

‘fb; the school éuditorium is made of two converfed:class-

rooms. The éeats aré stafionary old-fasﬁioned addité;ium;

style seats. It was in-this setting that the childrén

viewed the téleviéion’programs. ; T s
The twé.groups?randémly selected,viewed on Wednesday

and Friday afternooQF. They were divided by‘age‘with thé

younger group View&ng first.

It was interesting that even though the auditorium ,
was not a well lightéd or bright"room, some of the children
,still reéhésted that therfoom be QaréenedAevep”more; Vie&-
»ing-pattern; of chiidrén's homes were obViously being dis;
played,  The rooﬁ‘was darkened slightly and the childfen 

thus became involved in viewing 16 programs of Vegetable

~

o

i

‘Soup. . - \
o Following are some verbal responses to some of the
) . - N - 3 - d

shgws as children watched them.

3 : -

"G « > ' . —?ﬂ o 1238 : .
ERIC ~ % L
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Children Responses and Comments

Show 1 «¢

Show 2

Show 3

Older children:

Younger childfen:

5

Younger children:

"Can we see it again?"

¢ Offered advice to bq;ldérs in building Outerscope

’
.

Applauded when Martin told the white youngster

that he would not see the'snake and to tell his
mother that he didn't play with any blackéT\\ A
.

To minority segment--"He sure is in a_minofi~\. \

. ‘ \»\\ \

9 ) |
o \ )
Provided answers for Martin 1. e., Martin im-
plied that Larry, the white boy had stolen his snake.

The black youngsters afraid that Martin would accuse

the wrong personvyélled out, "Oh no!" "She took it."

Younger children:

About Cordero: "I know him," said one boy. "From
where?" asked another child.. "My father plays the
horses," said the first youngster.

About Blast Off: "Now how did they .get up in the

alr?"vahildren talked when Cordero was explaining about his

139




job, but guieted down whgn the craft segment came onzy

About Recipe: "Why are they makin
|
thing every timé?"
i
About color producing segment/?

Melanin." [ i . /
Show 4 ' /
. - - lﬁ AY

To_§§£%}é£§f \shriekgd/with delight when ﬁ B
Sanilandegg/came on. . : | , ' ﬂ

To/ﬂépanese Story;&eller: "She's Chinese;h
Showed éwareness ofybiack population'tb A;iansjin a

general way. 1ack'bhildrenbwereyunable to

- i

make a distinctio etween Chinese and Japanese.
. <

Show 6 ‘
| Younger and olde;'ghildren:

.Both groups of children viewed the program
quietly for the most.part; There was, however, |

some restless buzzing around during the segment

which portrayed the Harpsichordist.

Show 7

Younger children:

5

About Indian Jewelry, one child said, "I

» made that." . . -

To Afro American hairétyle, black children

attended'beautifully, particularly the boys.

140 2
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About Corn Rows, black youngster stated, "My
C A ‘ ' .

» sister got that.
Older children;

Older groug attended to the Japanese Rlce DlSh _

extremely well, remarklng, "My mother makes that,

‘that's brown rice. -
It seems that the youngsters were Seeing some
ssimilarity between this rice dish and a brown rice

that's often served in their homes.
. . i

)

To children's hair seament, viewers responded by

first feeling their own hair“and remarking about hair

models as it came out of the cake decorator. "That's
L . ' ' .

fy hair, curly,". . . "My hair straight, what your

hair be like?". were some of the remarks heard.

. | P he_phrase,’"DQn't fofget to leve it," the
black ehilafen laughed.: | B
TolLuther} ‘children laughed hysterically in
appreciation of the dartoon.
Luther--Black child shows white child that her
hair has been straightened, white child displays her

newly curled hairstyle. Then, the rain comes and

both hair styles revert to what they originally were.

141 ‘
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* Older children:
'Children wanted to know what a Chican? was,_when
this came up in the show. 2Answers given by some of

the older c¢hildren: Mexican and Spanish.

To Martin segment. Some negative verbal inter-

-

. action. "He's all right for a black guy.“ "Knock

that fat dude down." "I'd kick him."
Show 10 \
Youngervchildreﬂ: ]
To Origémi: Children tried to guess what was
béing madé, Qatching ca?efully. "That's a hat,

that's a bird," one said, with sincere interest.

To the word Sayonara: '"Sayonara," .they all said.

To sign langquage by Native American girl,'some
.asxed qqgsﬁion, "Do you know what she's saying?" "Nope!"
- . .

Children watched very quietly throughout.

N
“

They displayed interest by doing and saying what was

_demonétrated'by the Native American youngster in the program.
.«' . - . (

.To segment with Alex and Carlos: children watched with ’

1

interest and moved rhythmically to the beat of the Chinese drum..

Black children were extremely anxious .about the situ-

ation of whether to include Carlos in the Lion Dance. '"They

gonna beat him up,." they said. "This is good." The black -

) .

;\‘1 ‘ " ’ 142
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children bréa?hed sighs 6f relief when Carlos was
accepted by Asians. Perhaps they_were'seein§
—themselveé in.simila;ksituations, enabling them g

to sympathize with Carlos.

Older children:

To Quterscope puppet's decision to turn the

—

directions around: "Oh, oh! They gonna ‘get lost!

To What do vou want to be? "I want to be a

lawyer."” Children watched intently the crafts project

_To'the sign language: they seemed literally
glued to:their seats. Children responded verbally to the

sign language demonstration as well as acting out. what

they saw.

To Aléx and Carloé: ."Where‘s Ma;tin?"-

To 1ién danée episode, "Qh boy!" "Where's the
the mﬁsic?" "Don't they give né‘music?ﬁ |

Children.were anxious and'giggled‘nervously.
At the end of brégram tﬂe}vremarked, “A nice picture."
Show 13 | |
Ybuﬁgér cﬁildreﬁ:

®

To Yun-Yun: '"What's Yun-Yun?"

To the Puerto Rican Potter:. "He made a vase--—
Oh'! ‘Ooh ¥
To Native American ségment: "I wish I was Indian.”

143
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To" Sweet Potato Pudding: "My momma made that

already. That's just like sweet potato pie, only no = %

"

crust.” This‘really was an indication of posigibe
N . " g
- identification of one's culture.
To the timing aspect of the recipe: They countéd

the minutes until the food was ready.

To Luther: Black children chimed in with ILuther : ‘\\\$

and said, "White-black," "White—blackf" and laughed“ ' N
at the end of the show. They really enjoyed the
[ . Luther segment. There was real understanding and

ability to rélate-

Older children: . -

‘To Joey and the New Apartment Building: The
incident with the white boys-~"I'll punch thémlﬂ
At the end of Joey--"We want to see the end," is this
the last show?'

-

"Beat them dp!" . ‘ ' . '
About the Dashiki: "Tt is worn here, I have one."

Young black children grew more-attentive asadoey :
v ' * ° ‘ .
progressed, and anxiously awaited the next series.

" These brief comments provide some insight into chil-

dren's real feelirigs about. the shows they viewed. They are

by no means equustive.
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L It is safe to gssuﬁe.;gthat_since Eheée éomments
we;e spontaneoUs.tﬁey do represent real feéiings anq atti-
tudes.of youngsters who watched the prograﬁs. Théir com-

ments\enable recorders to see exactly what message is being

trﬁnsmiﬁ;ed to children, intended or unintended.

P
»

Sihde the shows were expectea to have a cumulative
effeét; it quld be interé§ting,therefgre, to éﬁsérve chil-
dren}é viewing and response pattgrns és éhey continﬁe to
watch all 39 programs. | ;

vBlacks are'beginning to. be somewhat discriminating
about the roles they play on televisioh, and it is.possiblé:
that‘with‘the increa;ed degree of visibility, attitqdéé 0.
othéfé might begin to change é§.well.

'Appearénées of black performers bn screen, undoubtedly

- provided thé black viewers with a feeling of pride, with mem- ‘iv

bérs of thié'ethnic group being_able to relate to their own
gacéJér to racial sitﬁatiohs’ih-speciaﬂasegments. ;This was
évidenﬁ in theé "Martin" series. The_idwer—class ?lack child
Qho‘cQuld not relate_tp Martin'ézsocioeconomic level could
still féiate to'his race. t“Martin" ﬁhérefore prbvidés‘two
levels of interaétibn from black chiidren»depending on their

socioeconomic level, one group responding to his envirorment

and the other group to his éolor,

There were. segments in the Veqetablegsogg,pfograms

145/‘~
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Both these segments wnelated to blacks mainly in terms
of experience. For example, In the Willy Tyler'segmeﬁt
black children had indeed’ experienced sittiné on the "stoop"

outside, their homes or apartment bwildings and being told

not to go down the street. It is hot that many children have

not been asked not to éd-dowh éhe stregt but rather éhe
manner in whiCh'theyﬂwére told.) The lah?uége used in this
segmént Qas'in dialecf and, though not spoken byball blaéké,
manyublacké are Cértainly'familiar'with ité ﬁse.'wThis‘is
bécause many blacks, particularly those experiencing raqiai
isdlaﬁion, live in Qe faqto'ségregatgdvqommuhities whefe
their own language is heard ahd pérpetﬁated.

The Luther cartoon strips, though included for all
raées,’seem specifically.designed fof_blécks Sinde\they are.
indeed satiréé of black'sitﬁations. Humor about oneself and
oné‘s own‘siéuations_ has ipaeed been a way of ¢oping with

the problems;engountered byﬁblacks.

Many adult'blacks fouﬁd the Willie Tyler segment and
the Luther cartoon strip offensive. They found .it difficult
* being reminded of their past, particularly if the past repre-

sented uhpleaéant or unjust raciil’situatidns. 'The children

(3

both understood and were able tovlaugh'at the Willie Tyler

EVfo*”***”” 140
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segment as well as the Luther comic pieces. ‘ &

On the whole, the black chlldren responded well to all

- : AY
- of the»shows;but partlcularly well' t6"segments where blacks

were included.

The Superlative Horse

-

The Superlative Horse is-a serialized folk tale *which

was presented separately to a group of nine and ten year old
} — . B o -
- children at the Bank Street School, for the, purpose of. ob--

taining reactions to the shows. The Bank Street School is an

independent school operated by tbe Bank Street'College of

Education in ‘New York City.

Adult: "How did you like the show?"

Whlte Child: "I liked the show because it has a story to
to it and it's not like boring and things like  that.
I '1ike. shows like that and I like to watch them on
video tape too, and it makes me feel good, because
when our class gets chosén to see video tapes, our
class doesn't usually get it, - but this time it was
really fun, because everybody really liked it. Some
kids said 1t was really great. —I thought it was
great too. .

Adult: . "Let me ask you, what-did youllike.best about it?"

White Child: I liked the way the king was dressed and I liked
the horsés there." "What I liked best in the movie
was when\the man found the horse:rthat he liked best and -

it was a\very pretty horse. .

Eurasian Child: "I 1iked the»v1deo,tape program, because it
- has a story to it and was Oriental and usually I like.
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White
Child:

White
~Child:

Adult:

. White

Child:

 White

Child:
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those things because I am a little bit Oriental too.
I liked also when he saw the horse that he liked and
it was really funny when the prime minister, I think
it was, was riding on this little pony all over the
place and he couldn't catch up. I thought that when
the narrator said that he found this white stallion,
he was going to bring back to the Emperor, but then,
when he found out how much it 'was I guess he couldn't

‘afford it, so he went over to the other,one and saldn

'This is the horse,' and the Prime Minister was so

. happy to get away from all those horses and all that.

I really liked it, I think it had a lot of life in
it, it wasn't dull, it was very lively and I think
it is the kind of thing children would like."

"I think that the white stallion that he found
was very pretty, and I think he should have\got the "
white stallion, because when he got that other horse
which wasn't as pretty as the whlte stalllon,ihe
asked the same prlce.

"' Also the man he was going with was getting

:frustrated because it was cold and he was. used

to being in the palace back home."

"May. I ask you a question; any of you may answer
now. What do you think The Superlative Horse means,
the title, the title, The Superlative Horse, what.
do you think that means?"

"It means .that when they got the horse back,
the white horse, the king thought it was very Very’
pretty." "

"He got accepted into the thlng.“Well at .
least that's what I guess, and I think that's
probably what is going to happen. Even though.
it's uglier than the white stallion, ‘they still
accepted it,.and it probably ‘will even turn out
to be better than the stallion. That's what my:
guess is." : :

g

w
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Adult: "What's your reason for thinking.that it was uglier
-~ than “the white stallion, what is.it about him that
made, him uglier than the white stallion?".
White | "The white - stallion was sc *lean and shiny and
Child: ”the ‘1light color was so really very pretty, and

it's whfte and everything."

Adult: "The one that was chosen?"'

White _ . - o

Child: "The one that was chosen was brown and I guess
' the man didn't take. very much care of it aEQ\\\

the. white stallion, because he probably knew
that most people would buy the white stallion

- instead of the brown one, so he decided that
at least if that brown one was going to be
ugly, that.he might as well go all the way
being ugly. And also, I think the wise man,"
chief groom, kept popping up everywhere Like
when they were riding in the forest, and then
they went on and on and everybody started
laughlng ‘when we saw that part.

Public School Showing o o . ' \

% The television special "Superlative Horse" was also
shown to a group of black children nine and ten years of age
in a New York Public School. The following is a report of a
dlscuss1on based on the .special showing.

5
Adult: "Let!s get started. I am_going to ask you some
‘ ques{ions_to see what you have learned or dis--
covered as you watched the show. . The first qués-
tion I would like to ask is, why.was the story
called the Superlative Horse?"

"Because it was about a special horse."

Clivie: \
Adult: "A special -horsé; whathas\so special about him?"
Clivie: : "Because the horse had lots of beauty and

fastness in its running.

149 | ,
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o Adult: - "Anything else?" -
Clivie: ~ "And its color.”
Rowan: - "I.think it was called The Superlatlve Horse
' because they didn't judge him by the way he
. looked,. his ragged and everything,'and he
< could run fast. That's why I think they
called it The Superlatlve Horse."
Adult:  "The next ‘question that I d llke to’ ask is, what -
) did ydu like about the show?" :
Brenda: ' "I llked the part when 'Han Kan' had chosen
the horse, and that big fat man was surprlsed e o
and started riding on that little donkey" thatt ’
he thought was g01ng so fast, but it wasn 't
. going no place. :
. \
Adult: "O. K.~ Anybody else?"
© Child: . "I liked at the énd when the hor'ses were
. e running. The white and black ‘horse were in
: a tie and at the finish liné "the black
" horse won.
Adult: ‘"That's interesting!: Anybody else have any.thoughté
about that?", - : R ' Q
g . ¢ - v .- - *
, Michelle: "I liked the race when the horses feet were
- g01ng so fast. o ~ -
\ 3 . . N
Joseph: "I liked the part when the man started
hollering because he came back with the
b wrong horse he &idn' t like.
Michael: =~ "I liked when 'Han Kan' kept oa fixing
~ country food in ‘the middle of the forest.” ' -
Adult: “Now that we've heard what you liked about the
show, what didn’ t you like about it?"
Phillip: "I didn't like ,when that guy, that black
guy. was sitting up in the chair talking
all through the thing about the horse and
how- good he. was and all of that. ~
‘\‘1- 150 .




‘Adult:

. . S Charles:

Marle;
. Adult:

. Marie:

Marie:
. Adult:
Phillip:

Adult:
PHillip:

N .

‘Thomas:-

Adult:

. Cleveland:

"Adult:

Tracey:

" "That's. rlgbt Tracey, what do you think about

129
”Why didnlt you likeothat part?” .

Because he would feel let down so-he was
: bragglng too much and he shouldn't do all

e the talking."

"I didn't like 'Han Kan,'
“Why didn't you?”'. o
“Because ‘he had on that funny hat.

“I-didn t like the black man because he was !
‘'showing off all the time."

"Who do you "think The Superlatlve Horse was g01ng
to beat and why9"
"Because 'Han-Kan'' chose the whlte horse and, )
he had to bace against. that black one.". - °

"That doesn't answer the guestion."
" "I thought he was going to beat the white
horse, betause it was the king's horse."
"I thought. it was going to beat the white
horse, that the man he had to sell him,
because it looked so good. It wasn't
"going to pick the other in the ‘corner,. because
they look so ugly."
"Whajt did you learn from theIShOW?" o
. \% ] ‘
"It really is about don't judge anythlng
by its color Or its looks.

that? What, dld you learn from seeing the show?"

1S

Sy learned that you should not always'pick
the best horse because the best horse
can't always win."
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Adult: = "Well if 1t s the best, best in what way the“, you
mean, looks°" ' . | -
Tracey: "The better, 1ooks."
* Adult: "Lloyd, suppose you give us your idea about thls°"

Teacher: "Would anyone else 1ike-to say'something?".‘ _ .

Child: - "I think when you learn something don't be ch0051ng
your friends because they have a lot money and.
faricy clothes'and all that, ‘and thelroghoes cost a
lot 'of money. Don't chHoose_them like that because»
. of how frlendly they ares because sometimes big
. shot people go get their old frlends and take all
your noney

The responses from both groups indicate their ability
to cbmprehend and interbret the programs viewed. In the

process of &nalysis many personal feelings~were displayed,

prov%dlng gome indication’ of ex1¢t1ng attltudes.

’ Sltuaﬁlons such as these are 1nd1cat1ve of the ef-~-

fecttveness of Vegetable Soup. Many of the anticipated

_educational gains have been achieved and with continued ©

viewing, one can expect 'additional gains.’ ”
t
._\ ’
N N } ’
¢
»
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CR ' ‘ Puerto Rican Sample

~

- Settingl
?Theﬁauerto Rican sample was drawn from an area in
2 ' ) '
New York City heavily populated with Puetto Rican families.

- P. 5. 46, a new building, is an elementary school in

the New York City school system, located in the downtown

section in Brooklyn.

A résearch~assistant was secured to work with the

1

research team in P: S. 46. She was a parent with three
children in the school and knew most of the Puerto Rican - -
population on a first-name basis.

The room to which we were assigned to do the research
was the media room located on the third floor. The equip-
- \\ 3 ) J
ment was stored,\hqyever, on.the second floor and had. to be

moved to the media room each day the childrenlwere scheduled
‘to view the televiéion Show:~_The media room was equipped

V“With listening carrels, tables and chairs, casually placed
. . .around the room. It was an ideal setting for television
o y . .
. viewing. ° BN

The children had'been randomly selected and were

divided in age groups for viewing purposes.

\

. The shows were‘viewed on uesdéy and Thursday of each

week. - The six through eight year gld group made up the“grouﬁ

: \ : _
for the first vieying which began at\}2¥30 on designated days.
: A : .
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Generaliy the younger children sat on the floor while the

' older ones preferred to be seated in chairs.

Many of the children remarked.spéntaneously to
segments of the programs while viewing. :UanrEunately these
wére not_ai@ays recorded by the #esearcher.

Follbwing are some of tﬁe.verbal responées to Show 1

and Show 2 by the Puerto Ricanlchildren,

. Children'é Responses and Comments

Show;l
Yoﬁnger children:
To minority segm;nt questions: 'Have ygu ever
felt all alone?" one (P.R.) ahswered, "Yes. "
Show.2 |
Older Children:

In' response to Martin's quesﬁion about who took

his snake, "That girl got the snake=-that girl stole

!
(R

the snake!
About Cordero: "He's Spanish,” said one child.

4

"How do ‘you know?" I asked.. "Hear his name?"

- About the Afro American child in the 'color" segment,

"Tee hee, she's black!"
LY

. These brief comments provide some insight into what

some of the children really respond to and how.they respond.
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Pug;to Rican childreﬁ were greétly‘impressed by seeing
themselves -on screen,ana frequéntly-ésked if there were going e
tO»bé’any‘Puerto ﬁicans on the program. The attention ééaﬁ
| :

of»the Puerto Rican youngsters was éood with even the first
grade childrén.having little d;fficulty sitting througﬁ
completeyshows. ”Indeed all of the youngsters responded

well by sitting quietly and viewing the shows, and at o

times verbalizing comments spontaneously.

-
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- " The Asian Sample e

Setting

The Asian sample was drawn from elementary SChooLv

2}
By

P. S. 23, in Chinatown, New York City. The population of

the school is composed almoét entirely of Chinese childreh,

a large majority of whom are recent immigrants and who ex-
/ - ’ j .

perience some difficulty'with understanding and speaking

~English.

The.climate of the school is excellent iniﬁﬁat fhere
is a'sbirit oflcommitment and coopératioﬁ aﬁong theAteachers,
. parents, and the principal towards the children. There is a
stroﬁg community spirit and much active concern with;imgrov—t
ing fmaﬁeighborhood. In'faét it is interesting to note fhat
this once quiet,carefulnand censervative community has be-
come more aggressive and buéspoken in'demanding‘th§t of-
ficials of the city hear and cprrect grievances delineated
 by the.residentsf Since the Chinese c?mﬁunity has commonly
fbeen.assdmed to belpassiVe, Fhis recept assertive beﬁévior
adds a new dimeﬁsion towards changing a "commonly held"
perception of a people. <

.

The chi1dren who viewed the films were well behaved,

& i

guiet, and obedient. They sat in movable chairs and were
able to move about, yet none did ‘so. They were extremely

self«<fontrolled and contained. They reacted to various seg-

£,

ments of the films in whispers and quiet comments. Théy
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g verbalized general enthusiasm and eaéernéés to see ali the
“films whenvasked, but atAthe'actual viewing remained
/ . Quietly responsive. Tﬁe children in thé‘séﬁBbl'at large re-
vealed siﬁilar characteristics in their classrooms. The
- » : adult in the School setting is seen as an au£horit§ figure

and as such is highly respected. Any evidence of misbéhaviorA

is rare. One can only;5pecu1ate whether the children would

[y
El

respond in similar fashion if they were viewing the filmg

in their homes.

Children's Responses and‘Comments
The children for the most part expreésed eagerness for
the néxt viewing at the conclusion of each show. There was

a mé;ked difference in the réactioné‘pf the two groups as
.théy watched the films. Certain segments‘provokéd and sﬁs-
stained high interééf‘for botb groups, e. d. Outerééope.I,
Martin aﬁa his Snaké, Alex the Chinese béx, and were ver-
bally well received. Thé younger childrgn.grew restless

when there was an absence of music,.animégiqn, or movement.
Howéver, they responded to.a "talky" segment when.they
recognized'the narrator as Asian (e. g., fﬁé»aﬁIﬁéEE/Ezty
Planner) . | | | o ‘ ' : | E

The older children responded with quiet humming'to

the opening refrains of each show. They answered questions

posed by the narrator, read titles, anticipated events, and

‘ _ were generally responsive\to the instructional segments.
Qo » ' . , 157
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¢

They seemed to perceive these segments as learning times and.

reacted with hand raising and a desire to answer the ques-

tions and to do what was required of them.

Following are some verbatim comments and some general

responses made by the children as they viewed the specific

shows described by groups.

Show 1
Younger children: -

Tapped to opening theme.

Asked about name Vegetable Soup.

Lost interest in segment of derivation of the drum.

Older children:
Oﬁtersdbpe:z_DiScuSSed thévbuilding of the space-

ship.

Drum: Responded by drumming.

Words: Repeated-words, supplied words to'pictures;

-

Recipe: Laughed at animation in segment.

.

Show 2
Younger chiﬁ&ren:
Ventriizquistfm Laﬁghea at black'ventfiloquist
when siﬁgiﬁg.‘ | | |
City Plaﬁner: Rapt attention at_Chipeée city
planner. ‘
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. . : ' K /
Martin: "Is it over already?" (whén Martin
segmeht ended) .
Older children:

\,
"\

' Counting, "--2, 1, oh!" at blast off in Quter-

. . \
scope segment. . _ A\
, N - - c A
"Oh" when segment ended. ‘ : 5\
\ .

Laughed at songs ventfiloquiSt sang. =

Chinese City Planner: - high interest. B
UMartin“segment: . | |

‘"She stole it."

"That's his snake. .

Recipe: very interested. v |

'Show 3

7 £

Younger qﬁildrén:
/

Outerscope* ‘ .

e

"They're really going up.
~Lots of 1aughtér when puppet child was falling
out of the ship-—"Pulli"

"Ooh look! It's the sun, it's the sun!"’

Jockey Narrator: Lést interest. "What time is it?"
Craft: High interest level..
- Repeated "Pinata."

"It was his birthday."

159
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Recipe: "We saw that already." Interest still

very hiéh.

Skin Color: :Participated in answering guestions--
"NQ.I Il’

- s i , , . ‘\
{ N

Older children:

'

Outerscope:

t
/

» "They're in space!"

"Oh!" '"Yeast!'"'Lost in space."
"It's the sun."

"Oh, so fast!"

-

Jockey seguence: Hﬁmmedﬁalong with call to post.
Crafts: Laughed at end when pinéta was hit.

Recipe:” "This is the end. Oh, that again."

Skin Color: "No"-- "yes" to question, "Are\de

different colors ?"

Laughéd at girl with. large Sun’glasses.

"I did that this summer.' (refers to slidiﬁg)

ind

- Show 4

Younger children

~ Quterscope: "What's that?"

Martin: .
. "Oh'snakeS'agginITf

"I like snakes."

"I get scared that they bite, too."
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"He bit ;t\"
Recipe "~ T

"Yeah, we saw that."

"Finished. s

Older children:

Outerscope:

"It's a baf‘of_soap.f~ :
"Sponges, mops, lollipops; knives, razor blades,

oh!"

‘Pat Suzuki:

"I know what she's saying."

Martin: "Ah'"

Recipe: "What is it, candy?"-

Both groups viewed this show together because of dif-

ficulty in scheduling this day.

Outerscope: " High interest, no comment

Iron Wpfké}: Younger chilfren inattentive,
affecting attention .span of older children.

Words Have Meaning: Children repeat all words,

"Skunk, " "Chipmunk. " —

cipe: "It's the same thing. The things to eat."”

of
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Show 6

Younger Children:

Harpsichordist:.'Children clapped when

on film clapped "Banjo."

Martin:
"Oh, Nigel, the snake!"

"yes, I'm sure it's Nigel,"

"See, I told you!" i
you \

"See, the snake is inside |the bag."

"You have Eo‘know how to

Recipe: - "Candy. We saw t at.”

Older children:

Outerscope:

|
i

"Oh, so soon!" : -
"What? Betty surprises them all."

e .~ Harpsichordist:

140

childrgnv

low up a tent."”

Child piays deék. Clapped hands when children

cléppgd on screen ' |
: | \
' "Guitar." ‘

Crafts

"Papier Mache.'

"oh." (appreciative)
"Kazoo." "It's easy."
@- ) - .
Martin: "Oh! It's Nigel. He's inside."

182




Recipe: Children“repeat’.

© "Wax paper." | . '
"Then pour it in."
"Then chill in reffigeratdr.”
“Cut it up in pieces." | =

"Ooh! Disgusting!"

Show 10
Younger children: Very few responses.

' Older children:

Liop Dance: "They dé it goéd."
Show 11 |
Younger children:
Sang along with segments.
Got up before end. of lastbsegment.
‘Older children:
Requested that Martin and Nigel feturﬁ. Children

asked if Japanese sequence is replacing Martin series.

-

Show l2’f'
.

Younger children:

Outerscope: "I want to see it.,"

/Judo: "Judo lessons!"

' Make a New Friend: Singing along.

!
1

Real People: Alex the Chiﬁese boy is cooking.
I "Bok Choy."

f "He can't even use chop sticks!"

| 163 . | 4 ;-
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Laughter when Carlos tried to repeat Chinese
words.
Recipeﬁ "I see two eyes. We séw this."

¥

Older childrens: o '

What Do You Want to Be When You Grow Up: "Kung Fu."

Dance Seqience-—John Henry: " "He's naked!"

Make a New Friend: Repeat, "San Juan P. R."
Chinese Réstaurént Sequénce:
N . ;o

"That's what I had for dinner!" "

. Children repeat carlos learping Chinese words.
Recipe:
"Oh, it's ending."
"Be'll.éat the»plate{” . o | !
Show 13 | ' . R I/

Younger children:

g

Real People: Children laughing, prédicting plot.

Older children: No particular responses.

Show 14

’ ’ ™~
In this éﬁow, there is a seément on art drawn by

Chinese children filmed in p. S. 23. The children
: . - ] ) L
in both groups recogniZed some of the youngsters in

the f£ilm and weré excited and pleased.

)

N
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. Chjldren in both groups réad'th Chihese words .

2
and’ generally referred to the children on’'screen
. Al
{ . ~ by name. . . I .. '
Show 15
Both groupsﬂeﬁwchiidrenﬂsang'aIOﬁQWWithilongm;,m_ﬁ_
- - and themes of various segments. . - k ‘ .
) -]
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: their knowledge of‘the life styles

.quxiéo over a period of siX'month

s
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Native American and Chicano Sample

The investigatorwho condicted the‘researthin New

Mexico is herself a resldent of that region. Her sensitivity

& v .

. to the life style and culture of the‘People of thevsouthWest'

is evident in her deSctiptiQn about tﬁem..

- The uniquetconditions under which thelresee;ch was.
\

done! made it~mere'practicalmto include this repoft in‘its

intact-form. ' : J S N

i

A, Intriduction o, L%
-~ . ' :

The educatlonal telev1s1on program, Vegetable Soup, is

almed at modlfylng chlldren s ethnic attltudes and extendlng

£ chlldren drawn-from

cultures other than their own: They were pretested in New

and the purpose of this

-

portlon of the total evaluatlve efforts has- been to work?

-

with Native Americanﬂand Chic% o'children., Many of the pro-

grams were guite successful in/ engaging children's interest

/aﬁd iﬁffurnishingfinterested teachers with useful materials

by. means of which to,discuss_issues~of prejudice, differing

cultural traditions, artsfand‘crafts, etc. :Some of the —

observations based; ofi pretesting wefe summapized in our
shoxt report of December 28, 1974. Both during the formative

N -
N

=t
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P

e

\




145

‘and summative evaluations, Outerscope was Found to.be  the

"most pdpulqr and effective program. -

"\
Taking this fﬁté'consideratioﬁ, the development of a

_'pfogram-that deals with the issues in childxén‘s terms, in-

.~

. ' \ T : . .
cluding scenes of adventure may be a preliminary and -impor-

tant stage‘for_the younger age group, while accurate mat-

erials répresenting the cultural pluralism of the country

A - may be of singular importance for dlder (pre-adolescent) groups.

As seen in ‘the narrative'féportfbelow, the particular
conditions of family life on the one hand and classroom exper—
"iences on the other seem to affect even young children's at-:

titudes toﬁafd_mémbers of ethnic groups different from their
own (see discussion of'Cassan§ra in Gallup). It is hard to

gain information concerning these complex factors during a
v o : . .
short-term testing program; the summative evaluation has

2

focused upon'ﬁhe impact of Veqetable Soup upon children's

change in at;itudes:, It seems to-me'that_fhé program opens .
the door fof a-franker and fuller Qiscuséion‘Q£ the children's
ekisting.realitiés and thus its gffects~méy'hot be measuraﬁlg
on-a shoft-éefm;basiﬁl. - H
The two'majoﬁhéitéé.for.the'summaﬁiQe evaluétioﬁ-we¥e
the Alvord School dn\SanEé.Ee aﬁdrﬁhé Ga%iupllndian Community ' ;
. R . . :

. Center in'Gaﬁlup. Our evaluative efforts were hampered by the

substantidlly earliér‘clbsiné of schools out herk than in New

[

Q PR < 67 . R
e ) ) v . . AN (' . . - ) . .
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. B

York. Nevertheless, we hope to have been able ty furnish

some useful information to the national evaluz ion effort.

</

P

B. Alvord--Testing of Chicano Children ;//
. s/

. ) ‘ //
The testing of Ch%?ano children,jéoth experimental and .
. 7 .

control, was performed in Alvord Eleméﬁtgry School, Santa Fe,

. New Mexico. Alvord is located in a,Chicano barrio. The popu-
: ‘ S ) / N :

/
/

lation of the school-is‘predominatély Chicano--between 90-95%.
. Ny

-

This percentage includes childrgh of mixed marriag%ii;zgpaniéh—

American (Chicanc) with Anglo, %légg*,Bm\E§E€§gﬂX;érican.

—~—

There are two or threejplack children in the school. \The re-
maining 5~10% are Anﬁlg, The schoél houses grades one through
six with;ah enrollment of approximatély 350 ;hildren.

HAlvgrd benefiﬁs from several government programs. Many

of the children speak EnglisH“as‘a second language. Because
/ ,

. \ . .
. of exposure to television and similarities between Spanish and

| English, they have less trouble adaptingxto an English-speak-

ing environment than do the Navajo children. 'Both‘fol-
low through and bi}ipqﬁéifgrééréﬁs have been eétablished_in'

grqdes”one thrqugh ﬁhreé. For these grades there was also a
regular classroém. The classes averaéed 20-25 students, com-
paréfively ;mall. The older children——g?ades fbdr through six--
participated in an open classroom. A surprisingly qu;et‘and

well behaved group, they were grouped according to their ,

abilities in each subject.

168
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The prinéipal of the school was extremely helpful. He

1

even went 'so far as to make his- office available for testing.

i,
Fpmied -

The officebwas accessible to all the children, most of whom .

were on a first-name basis with the secretary and came to

i

her for help- The teachers were also quite helpful and made

‘no protests about the testing. " The genéfal atmosphere of the

school Was pleasant and relaxed..
A1l the children tested were coopérati&e and éasy to
.work with. Many‘offered information on either thé pfégrams
or the.photbgraphs. Only a very few‘seemed put off by the
testing. To thé majority it was én honor to'bé chosen aﬁd
a game to be discussed with frieﬁds; They were apparently
undisturbed by being sent to the prinéipal's office or the
4 nurse's office to Be tested.
gi& The testing itself'took close to a week. The last
two days of school were devoted to outdoor activities--sack
races, softkall ﬁhrows, and relays. Aside from causing
restlé$$nessfand a tremenddus flow of energy, this had no ef-
fect on the testing.. The children didn't seem to be in a
“hurry to retqu to theif games--with a few exceptions, Ehe
testers tried to schéduié the children so as not to intér—
fere with £he activities they participated in.

One of the testers was an Anglo, Timi Annon, and the
AN o

~

>

other a Chicana, Marcia Fernandez. Although many students

MC- L : | 169




ENv

148
were drawn from the tilingual nrogram only two who spoke| no i
English were tested in Spanish. One cHild when asked by
the Anglo tester if he preferred to speak Spanish or Engﬂish,.
was tog surprised to answer. He finally managed to whisper,
"English." This same child, after examining the photodranhs
of the adults asked, "Don't you have any pictures of white
people?"v This is a reference to‘the lack of.blond—haired,
blue-eyed individuals in the photographs. Manijof the chil-
dren ;oluntered information about photographs or "identified"
aunts and uncles; only children were asked'tp'identify coqsinaj
” The control children.were chosen from tne first to
fourth grades- attempting to match as c]osely.as possible
this experimental groupkxx
Before t@eAprdgiggggﬁad been shown, the principal had
~ stated that the ehiidren were niot prejudiced; Snrprisingly
‘. enough, according to~observatipns made during testing and v
from giancing over the results,'this'appears to be true.
Aside from slight socioeconomic prejudices and a tendency to
prefer the company of their own sex, tnc children were not
limiting'theirvchoices to members of their iwn ethnic group.
They responded equally epenly and in a friendly manner in

the ”Stranger Test,” no matter what tne color of the new child.

All responses to the program from both teachers and
\ .

students were favorable. The teachers enjoyed the treat_and
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“exprossed a desire ‘to see it on national télevision; They
.did not, however, feel it was necessary in changing atti-
tudes as they felt good about the children's outlook. The
children mentioned the Outerscope'porti&n most oftén; with
great enthu;iasm and were fascinated thoﬁgh frightened by'
Nigel, the boa. |

At the end of the testing, a party was given to, all

the children who had participated, with folk_singing and
treats. The party was a great success, as was the entire

experience at Alvord School.

M

C. Gallup--Testing of Navajo Children

Testing in Gallup was not as extensive as it cqu}d
have been because it didn't start ﬁhtii Echédl'was over and
the‘older children were not available. Also; unfortunately,
the test.ng situation had been set up extremely formally by
personnel at the Gallup Indiaﬁ Commﬁnity Cénter.‘ The chil-
dfeq had all beén told they werevgqinq to be tested. They
wer; sent to waéhftheir hands and brush their hair béforel

‘ coming to the test. A desk ‘in the frontioﬁfice'had been
provideé fdr the use of the tester. Most of the children

were very nervous and refused to sit at a largenfable or on

the floor. . -

171 .
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The Center had a rather chaotic, easy-going atmos-
phere with numerous‘people coming and going, making use of
the various facilifies: (It appareptly serves as a health
care center and clearing—house,“among‘other thingé;) The
children were in the back of the building behind the gitchen
in a play aiea converted to a crib room, bathroom, and dining
room. The persqnne%_were'very relaxed.and easy-going. They
broke up fights, sooﬁhég anger,.and dried tears, bﬁt other-
wise let the children play outdoors o; in the dining area.
The program is a»Day‘Care Cernter, nqt a preschool or kin:{
dergartén; | o

.The director bf.the Day Care Center is black and her
three assistants‘afe Navajo. At Jleast two of the assistants
have child}enbat,the Center, a;ﬂddeS"the director, whose
daughter will be diséﬁssed later:

) Thé Neighborﬁood Center from where fhe ébntrol group
was taken was much more rigidly organized. It is isolatéd
in a portion'gf a new governmenf building full of fluores-

‘gent lights, plaStic furniture,:ahd,YeiloW cabinets. There

“ig\a small play house on one wall which has a second glossed

étory. The testing took place in the playhouse; it was very
. b\ﬁ—-\ . .

low, no adult could stand upright, it was furnished with a
l, .
child’s table and chairs. The qhildrén were very curious

about the festing and had to’bevchased away. The approach
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to the testing itself was lefjﬁformai than at the Community
Center but the general atmosphereqwas ﬁuch more tense. Seve-
ral children were punished'for various activities during'the
timehof the testing. . ‘They were made to Sit still and be
quiet for half an hour. Similar punishment was not observed.
at the Community Center. This could have'been becadse the |
testing did not take place within the Day CareuCehter area.
Or, more likely; it may have been an illustration of the
Navajo tendency to spoil young children and punishbthem
only‘b:iefly’and mildly, if at all.

‘{féhe Neighborhood Center was run by an Anglo with one
Chicano,>oae i;diah and two Anglo assistants. While the
»Coﬁmunity.Center had.consisted~almost exclusively of Native

°

Americans--there was a»sihgle black child, and onechlld of mixed
o 't/
orlgjn——the Neighborhood had a more varied p0pulation, heing

~ .

approximately one-quarter Anglo, one—quarter Native American, .

Ny -

-

and half Chicano. During the short time the tester was

¢ >

preseht, there were no obvious racial tensions. This group
of cﬁiidten was nct.asyariedAihage,'rahﬁihé_from”two Yeare
old to a single six yeag’old- the majority of tb@ children
were between four and five. The children at the, Neighborhood
A Center participated in many organized activities and were not

allowed to initiate activities themselves. The only strong

173
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hostile response from all the tests given in both Santa Fe !
end Gallup came from a bright four year old Chicano bby at
the Neighborhood Qeﬁter.

Although the Community Center Dey Care prpgram was‘much
less organized, spent much less time telling the children what -
‘they could and could not'do, had no apparent Organized acti-
vities aside* from eating and napping, it seemed'more child-
oriented; whereas the Neighborhood Center seemed more_aduit- | i
.oriented.\ Full of organised activipies and rules and punish-
ments, it‘didn'p seed\tb'allow the children to berthemselves..

The director of the Community Center was quite enthusi;
astic about the program. She'mentioned Severelxtimes that she
hoped it would be nationally broadcast. She alsQ spoke of a -

possibility of filming a section of Navajo children on the re-

servation for the\program.' Several or the employees at the'

“>Center had children who had watched the program and’ expressed
enthusiasm. There was little response from the children as
to the program--except a general agreement that they had en-

———  Joyed it very much, especially Outerscope. Nearly half of

the children spokeh to asked if they would be able to watch
more of the program. The other half mostly refused to speak
about anythlng, probably because of shyness.

The director expressed the opinion that children actu-

ally have very few'prejudices and she had seldom'obseryed any
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of the chlldren calllng out insults. Children seem to ob-
serve color, harr and,feature differences but make no value

judgments accordlng to what they saw. For the children of

her*center the Director felt the program*waspunnecessary in -

that they were not rac1ally preJudlced but its value seemed

te lie in exp051ng the children to other life styles and

enabling them to overcome economic prejudlces and mlsconcep-

tiUns about other people and life styles and the de51rab111ty

[
»of an economically well-to-do-life style.

:Outerscope in Gallup as well as in Santa Fe. Apparently

eplsodes involving other children did not 1nterest the
.children of the center, Thefthlldren of'the center also
enjoyed the rec1pes T

By mentloned before no olderWEhildren-were available
“to be tested in Gallup Scthl had let out. There waé no
re;ponse to the lefters or the phone calls to- the parents of
the six to ten year olds which attempted to explain the cir-
cumstances and.aéked the chlldren to be presen;._“Thus; the
experimental group which was tested ranged from four to six
years in age. ThlS appears to be one of the main reasons for
a scarc1ty of response.

In the experimental group at least 90% of the children

spoke English as a second language "Thé" examiner had no

R




.searched for portraits of these specific‘individuals in-
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knowledge of Navajo which p;eSented a difficulty in communi-
cations as it never was'clear with the unresponsive children
if they had even understoéd the question. Many of the chil~- s
drenvappeared to translate the question into Navajo, fqrmu—
late their answer, and translate iﬁ;into English. Speaking
it a5 a second language, many qhildfenihad very specific
interpretations of words‘or phrases such as "friends%*of

en

”lQOks Like. Many of the younger children,when askedvto

‘. choose friends, lgoked fér pictures of their acquaintances.

+When asked to seek'pictupes which were similar in some way

=]

to themselves, their parents, or their siblings, they

i~

: e Co B e . . . . :
stead of similarities in skin . nd hair coloring, facial ?

structure, and size and shape of eyes.

. v
The Navajo childreh at the Community Center were obvi-'

ously much more expetienced in reservation 1ife styles even

though many of them awd 11 in the- community of Gallup, than

in the world of television programs and psychgfogiqél

“testing.;'Gallup preserves many of the Navajo traditions

such as extended family situatiowns in which children are

raised by their grandparents, aunts, and uncles, or otherx

.~

c¢lan mambers. Many of the fathers and often the mothers

.’éither work or study elsewhere in the resefvation, or in ~’

the surrounding area.




¢

fm1nor1ty of a 51ng1e black child in a group wh1ch averaged

25 children. She appeared very aware of racial dlfferences

. Director of the Center, and her brother in regard to his Afre.

'wastabs01Ute1y no problem with her obviously different

155

\ Several specific children should be discussed in regard

A
\

to v1ews on racial prejudices. As mentioned before, the

d1rector of the Community Center program's daughter was d

She recognized the Afro hair styles as a black character-

\

istic and commented oﬁ?@rguments between her mother, the:

e

She. had no apparent knowledge of Navajo and apparentlyv;

compunicates with all of her classmates in English. Being -

the director's daughter, she is gwarded specific privileges . = '~ ~_

but did not seem to connect thege with skin color.  She

seemed to have had more exposyre to television and testj

L

be her

In her response she che/ﬁ*all the children
to

be he st friends This may

friends and then aga1n ‘all!

have been because she is outgoing, cheerfpl ch11d not in

the least shy or resenved, and also she is aware of rac1a1
differences and, because of this awareness, is eas11y»ab1e
to perceive the aims of the testing.  In brief, unspecific - .

observations of her interactions with other children, there

rac1a1 1dent1ty
Although her presence may account for a lack of preJu-

dice towards Negroes in the experimental group, at .least two
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Gf hef/classmates pointed to B-1 or B--3 and said, "She
\\\ . -
looks like Cassandra," and proceeded to choose the photo

X - as a friend. ™.
SN _ s )
Totally opposite to Cassandra was Lisac Lisa was
—Half Navajo and half Anglo, her father being Anglo, her -
"mother Navajo. She seemed extremely confused as to her
‘ ' i o

racial identity. She was. unsure as to the ide?tity of_herj

- f =~

parents, perhaps because of living in an extended Navajo

family. We were unable to gain specific information about \

féi;eﬁ

/7ér home situation. She was very aware of racial diff -
. -, o p K Cg

I

‘/and seemed somehow to feel ‘it was a subject th

/
/
/
/

/" cussed. Her choice of friends reveale

was not dis-% "
n uﬁvoiced,prejudiqé‘ﬁ
against blac.:s. She immediatel rejected\all the b{fck pic=- é?

\

tures as well as the older Puerto Rican boy--who has curly

.

dark hair. As a "red-tone" ("Half-breed"), she hgrself may

be the brunt of much teasing and insult and respond with

préjudice'towards others. She was less shy and mdre verbally . . o
. ) . . . . \\ //_

responsive to strangers than most of the Navajo children. ///f/

s e

—

The responses  from the Navdjo children Were;ggtréﬁgly

LT e

sparse for several reasons. The most obvious of these was,

»

the youth of the children. The effort to keep their atten-

—— \

: , S
tion while recording as much data as possible was difficult.

a

The children were often suspicious as to what was-being writ—- -

ten and didn't seem to want to have their comments recorded. . -
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™~ : Another important reason is an Indian custom of telling'

Lt - . M \}

the white manngatever’he wants to hear: ‘Many of the children
: watched the examlner s fate while they were belng shown the

pictures. They ‘waited for pos1t1ve relnforcement from the
- S |

'examiner;_ An effort was made to resporid ‘enthusiastically and

€

positively, no matter what the child said. This may have:

- backfired if the child said yef.three times in.a row,~but it
. ) . : o I.. .u}' .

-

did seem to get more responses from the‘ hildren.than a blank

face and no relnforcemert at Q}l The chlldren seemed- to re-

I3 e

. ~ lax and be less nervous. Some of the chlldpen developed pat-
- ' Y e

terns of responSes to the friend pictures. The most popular

.
i

- of these were yes+no and yes-yes-no. The responses were

-

»

“ v 'psually nods and shakes of the head with little verbal re-

o
Pad .

sponses. Confusion‘sometimes'resulted,when children were
asked to repeat the process'of‘choosing friends, eSpecially ‘

N Che when the initial response had been’ e1ther all or none. - They

»

,' . ~felt they had responded correctly and ‘were belng asked to try
. ' agaln although the guestion -was phrased dlfferently

Another problem Wthh can partlally be explalned by
N
the youth of the children is the tendency when“asked to”flnd
. - ‘ . . ’ ‘ . . e ‘
' pictures which resembled .themselves or their families, they

attempted to find pictures which were their parents or their
siblings.” A contribdting factor in_this,difficulty may be a

'very strong Navajo'suspiéion of ghosts. Photographs have

179
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N -

. : - ! - 158~

produced nervousness and negative.responses because they may
N - . N , /

have some power over a person's soul.

»

Several timds they were asked about specific charac-

teristics such as hair, eyes, smile, clothes in an effort to

p

“explain the concebt of'. similarities but it wasn't of much

s
«

. ; . ' L <
help. Wherm the children did choose pictures, they almost
unanimously refused to explain their choices.

The identification of a picture-'similar to themselves

s

was the most difficult task for these:children. Identifica-

8

tion of siblings drew the best responses fro@ the Navajo

~

children. .ThisT"agaih,vis due partially to age and partially

’

~

{

less emphasis placéd on biological relationships in Navaijo

families fhan is placed on c;an relationships. ' There are

»
4

usually gliite a few cousins, nephews, nieces, brothers, and

sisters of approximately the same age in the chfl&ls home

“environment. Children of the same age are easiér\?or children

to see which facilitates remémbering their facial %&aﬁures;
. ) .

This test drew better responses than 'the friendship test be-
S ' ‘ . \

cause one does not ‘choose" friends in a Navajo society. N

.

JThere are memers of one's clan who are family and who spend
. , :

much timégéégether.c Later friendships will develop slowly at
& . - . ’ .
-older stages. Young children usually are surrounded by

~ enough other young children so that they havé no need to

\ ' ‘ - ’ ‘ )

! u . K | \ | | !' ~. )N
| L Thﬁi ‘ T 1?39 //i/«\'c -

~.\>‘\ & . . . 5\
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The test which drew the least ,response was the "Stranger;
. « _ o a .
Test." This, again, is because of cultural differences. In
P ‘ e .

most Indiaﬁ‘ggitures;'inCludinqathe ﬁa&ajp, one does not ‘

B PP
o A g »
2 r E
s

walk uﬁﬁtb“a stranger and ask questions or offer %ﬁplanations.

o

Qné waits to}see what the stranger does’in order to discover

[y

if he is hostile or not.

The age factor would also.appear to be influential in

- , , | , P
the responses to this question. It was very difficult to get

the children to place themselves in a specific and imagined

a : .

A

situation. They quickly forgotjwhaf they were supposed tomdo.
Thetre did’not seem to be any drastic differences. in
\ .

‘ - \ )
the experimental and control groups aside! from the actual

physical testing environments. This may disguise differences

R

altHough-that is unlikely. The greater tension of the en-
' / ' ' /e '
vironment in the Neighborhood Center did not seem to affect

R _ﬁﬁe résﬁonseé to the pictures nor did greater Variety and
equali£y of ethnic groups. This observation may be disproved
by\g careful, evaluation of'the respohses. o

In all instructional situations, the;teacher anticipafes

thé\éducat}onal gainsito be made by the children. Instruc-

tional television is really no different, and the educational

television curriculum was designed to provide certain educa-

tional gains. Responses of the children while viewing the

1,

181
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programs are extremely véluabie in terms of exhibition of
ove;t behaviors. The comments you have just reéd, being
spontaneous and recorded verbétim,represent true feelings
éf,thg viewers and came quite close to their attitudés and
values. With the exception of "Superhorse," none of the
informatibn recorded was elicited from the youngsters.

The table which follows is an indication of some
of the expe;ted educational gains which wefe achievedmby
each of the six ethnic groups. //

This con¢ ludes the presentation of the statistical

and anecdotal data collected for the total study. The

next Chapter V will present\% summary of ;the findings and
conclusions. Based upon the findings of/ the research

recommendation will be offered that mq§.benefit the

!

development of future television showé.

N 184 | i
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CHAPTER V | i \

CONCLUSIONS AND RECOMMENDATIONS.

rThfs research project was designed to test whether

L

there+is an effect on attitude formation and/or ehenge in
groups of children who have viewed a series of 16 shows

which speak to the issue of multiethnicity compared'to~

groups of»children who have not viewed the shoWs. . o
The study, structured £o-enswer a series of Questions,
made clear the need fortthevcreagion ef a set‘ofAinstruments
partlcularly tailored for the research. These instruments
are described in detall 1n’Chapter IIT.
réhe research guestions were'the following:

1. Did the child who saw the programs‘show evidence
of fostering more~pesitive identificatieﬁ with his own ethnic»
éroup? |
| 2. Did‘tﬂe chiid_Who éaw the programs develop

greater feelings of acceptance for others new to his group"

3. Did the child who saw_t tﬁe shows feel more:
frlendly or afflllatlve generally toward others’- Dld he

dlsperse hlS feellngs of frlendshlp more widelv in that he

e

was willing to entertaln the .idea of friendship more with
many ethnic groups and less with only his own reference group

Did he tend to cross sex lines in his preferences;//%as he
| .
i
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wil}ing.t6 entertain the ide; of friendship/wi%h both older
énd-ygunger péo%}e? '

4. Did-the child'whé saw the-shoWs have less of a
tendency go.stereotype what people could do occupationally
. oo / T
on.the basis of sex and race? -

The daté garneredvby the instrumeqps are presénted and
analyzed in Chapter IV. In this qhapter these findings will
be summarized and a full discussion will be presented which
will utilize the information gathered by the researchers on

. g / )
their own ré;ponses and comments and on those of ﬁ%e children
who Viewéd'the shows. .Following the discussion, specific
recoﬁmendations Will be offered by thé‘researchers.with re-
%erence to content and.presentations of future‘teievisioﬁ
productiogs fOr'children.
| . The coﬁglusiqns derived-from ;he sfatistica; ahalysis
of the data obtained thiough the four test instfﬁmehts will

be presented first. Foilowing the interpretation of these

‘results will be a discussion of reactions to major segments

of the shows and recommendations.

anclusions‘from(the'Statistical Analvsis -

1

Did 16 Vegetable Soﬁp shows succeed in affectihg the

intergroup;attiﬁudes of a group of six to nine year old

¥

Childrén who viewed them? The answer to this question is,

e

a8

-
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."yes," When the posttést_scores of the attitudinal measures

that were’ applied were cbmpared for the experimental and con-

trol groups a significant positive diffgrence was found

T . ¥ ' — ' . S
favoring the experlmental group. - : i o 4

=4

- But this finding must be qualified, since this finding

does. not apply consistently over alljof'the rac¢ial/ethnic;

.groups that were the foci of this study. These ‘qualifica-

tions will be presented in the crder of the four-basic re-

n

search questions enumerated above.

Awareness of Racial Identity and Development of Positive
Identification with one's own Ethnic Group «

The majority of thémbhildren in théfétudy,wére aware

o | : S
of their racial identity. .There was a slight, but statis-
tically significant_ difference in this awareness in favor

“of the 200 children in the experimental group (viewers) . .

There were highly significant differences between races in

frequencies of awareness and fostering positive identifica-

°

tion of one's éthnic group. When verbal responses were. -
analyzed, there was a very strong sense of self and indi-
cations of positive ethnic identification of all groups

tested.

There were no significant differences in ethnic

identification between experimental and control groups when

analyzed by seX.
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Inherent in;the notion of developing positive identi-
fication with one's own ethrric group is awareness of racial

identity.v;This question touches directly on objective 2 for

the Vegetable Soup series and is seen as ‘an important vari-

able in the design of the research as well., It was plaus-

' ible to reason that the awareness of racial identity would

be a bench mark for most of the issues of stereotyping

around which Vegetable Soup is organized. If a child lacks
a cleaf awareness of his own identity; if he cannot, or

3

does not differentiate himself from others by race, ethnicity,
or indeed by sex;  then assessment of the child's stereo-

typing behavior would be moot.
, ]

Previous researcH, as cited in Chapter II, had indi-

cated that childrfen generall; have develeped a clear sénse
of racial, ethnic?{and sexual identity by\the age of six.
The-results of the‘present study cohfirméd earlief-tindings.
The‘slight'diffefence in racial awareness scores favoring

b

the experimental group was too small to be attributed to

experimental effect. The results did provide a more firm

footing for the interpretation of _cher findings in the study.

Feelings of Acceptance,fof Outsiders

When thebexperimental and control group children weref

~ [y -

compared as a whole, there were no differences in their re- |

sponses to test items measuring the degree of their feelings

- - /
/

e




167
i |
of acceptancé toward others who are "outsiders" to their

group. There were no differences in response whether the

"outsiders" were of the same race.as the respondent énd
his ;eference group, or of a différent race.,

~..When the daté Wére.analYZed by race, tﬂé white experi-
mental groupuéhildren ere.found.£d:haVe mean scorés signifi-

cantly higher than the control group oﬁlthe feelfngsiof ac-

ceptance for outsiders measure. For the other four racial

-

groups, the experimenta grouﬁ children had.ldwérf;cores)than‘
the- co: trols, but this difference was slight and not statis- .
tically significant. \

The fact that thelwhite.ﬁépglaéion exh%bited highér
mean>sCore$ on feelings o? acceptance for ou#;idergzis indeed-

a positive move toward reduction Of predjudicél attitudes.

Of even grqater importance| is the fact that the experimental

©

groupfdﬁsplayed measurable differences in their restnses

from the control group. ft| seems guite evident the 16 shows

-~

. seen by the eXperimental grlup very definitely had an 7ffedf

on these youngsters. : v ‘ ‘

The whites were more accepting of Chicano children than

~.
~.

of any other ethniec group. cceptahcé;would have been based
on many factors:
(1) Seeing Chicanos |in very positive roles on

Véqetable Soup

£
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(2) Few preconceived negative attitudeé/about
the. group - = = . '\
/ (3) . Change in attltude about members of the
a ’ Chicano group. / '

'

Level of Friendliness

There were'significqht differences between the experi-< ' 3

i N

, ) : oL . .
mental (viewers) and control group (mon=viewers) children in

-

the level of friendliness exhibited by'their sociometric

choices. The différence was in favor ofathe experiméhtél'
group and-was large enough to be srgﬁificant at the .05
’ ‘ : i : » »
level of confidence. -
a 7

Greater differences we%e found between the friendship

. } ‘ . /j{// . N .
- E level scores for the experimental and control groups when

K // sﬂalyzed by race. These dlfferences were slgnlflcant at

//i well beyond the 01 1eVe1 The average frlendllness scores

I R
.were.higher'for'thg/eXperimentalugroups for all five of theh

: 7 ' -
racial/ethnic groups in the study. They were the highest

for the black children and theilowest for the Asiang.. It“
"ay ~ Lt

was the difference between the blgokgfnd the Asian groups

o

i that cohtributeérthe major source of v;\lance in the analysis.

The findings stated above re address\axto the 1ssue.

"’s.
- of how friendly the chlldren who.were subjects in thls\study
4 T
/ . ‘t S, ;
\/ relﬁ\toward the chlldren in the s1x ethnlc groups represented c

o \ by the photographs. This is sometimes referred to as . e
valen&e in soc1ometry.

4

\ . ‘ S 1&)1

- : PN oo . : SR AR
‘ . S . . . L
B e roves o ) ) < ; - . ‘ e
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Thé sccond issue of interest was the degree of friend-
liness dirccted by these five ethnic groups toward the six
groups depicted in the pictures; Put in lay terms, this
issue asks$s how "popular" were the children in the six
ethnic groups?

The mean differences in 'friendship' score received
by all six total ethnic groups weretﬁﬁgﬁly significant. They
were higher for Lhose reéeived from tﬁe pcrimental group;
they differed signific;ntly by race and by ;éx. All of these
differences were significant at the .0l level level bf
confidence.

When these differences were examined individually by
race, however, it was found that the greatest mean differences
between experimental and control group occurred with the white
children's pictures. 'The smallest difference which occurred
witﬁ‘the black children's pictures was not significant. All
six means were higher for the experimental éroup measures.

The evidence from thié part of the study shows rather

clearly that the experiment was successful and achieved its

objectives. Seeing 16 Vegetable Soup shows resulted in -higher

friendliness scores from the experimental than from the con-

Ctrol goup children.

“y
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Occupational Stereotyping

When the responses of the experimental and control

~

group children were analyzed as total jroups and by sex and

race, no patterns were revealed in the groupings of pictures
of children either by race or ééx in terms of what tﬁe respon-
dents thought théy would do occupationezlly when they grew up.
The responses were virtually random.

This could be attributed to failure of the instrument
used, but it seems more likely that eight through ten year
0ld children have comparatively little awareness of sexual
or racial influences on what people could expect to do oc-
cupationally. Verbal responses however, indicated some in-
terest in occupations based on familiarity, preference or

aspiration of many of the children watching the program.

Discussion

From the very beginning of this evaluation study it

was evident that all of the eight objectives set forth for

Vegetable Soup,‘as stated in Chapter I, could not be tested
in a direct way. The reasons for this were many butra few
of the most compelling were the following:

It would not have been feasible to design satisfactory
instruments to obtain direct measures for most éf the ob-

jectives in the period of time available. Tt appears simple

191
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at first glance, for example, to measure changed hehavior in
objective 4: "To teach children to reject the use of epi-
thets and .name-calling as strategies for dealing with con-

1

flict situations." To ask children directly whether it is
right oxr wrong to apply dérogatory names Or racial epithets
to uthers would not be likely to test this issue with much
relevance since children know what the socially acceptable
answers are. Satisfactory measures of change vis-a-vis this
objective cquld reguire setting up conflict situations that
could evoke the kinds of affective states that call forth
the use of these epithets. The technigues of sociodrama

or doll play coupled with projective tests are the kind$
that come toO mind. These techniques are formidably time

consuming to develop, field test, and administer.

When the level of centrality of importance of this

objective to the total thrust of Vegetable Soup was placed
in the balance and weighed against the time it would take
to design tests and get satisfactory measures for it, the

practical decision was made. Name calling was dropped as

A
AN

a variable to be measufgg.

A far more importaﬁt\objective for Vegetable Soup was
\\\
objective 2: "To foster the development of positive iden-

tification with the child's own ethnic group." The research

team exercised caution in dealing with this objective. An

1A%
7

AL st
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important consideration with the issue of personal identi-
fication was thg experiences of researchers such as Goodman
(1952), who reported in her study of race awareness in chil-

dren that rejection of one's own group is likely to be ac-

companied by self-rejection, insecurity, and anxiety. In
black children, touching on the issue of group orientation
carried with it increased emotionality, a sense of personal
threat and insecurity with respect to racial status. Direct
testing in this area can evoke ﬁnintended emotional reactions
in children and it can ﬁouch nerve centers that guite cor-
rectly are sensitive in the communities‘involved in this study.

Objective 2 is crucial for Vegetable Soup, but it is

exceedingly difficult to obtain measures for it. The prac-
ticai solution for assessing this objective, indeed for all
eight objectiyes, was to use measures that were more accept-
able to the community and teachers, not distressing to chil-
dren, and not exhorbitantly time consuming to construct,
field test, and administer. The tests that were designed
and adopted for use were acceptable on/the grounds stated
above and provided data from which infekences could be made
of the children's having obtained gains in program goals as

a result of Vegetable

The main personal and intergroup attitudes Vegetable

Soup was designed to influence had to do with teaching posi-
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tivc identification with one's own ethnic group; understand-
ing of the importance of interracial, ethnic, and sex group
cooperation to solve common problems; and to sensitize
children to the misleading consequences of role stereotyping.
By inference, children who are more willing to accept
outsiders into their social group would be more cooperatively
oriented toward others. The 'new child in school'" test was
designed to measure this,feeling'of affiliation towards others

or to "outsiders.'" There was a highly significant difference

in this measure between the white groups; scores were higher

for those who had seen the shows than for those who had not.
It is possible that the difference was derived from an inter-
action between type of school environment and feelings of
acceptance. The white childfén in the open school setting
could realistically feel able to help the outsider enter

into their social group. Conceivably, this factor was re-
flected in the higher mean scores, In the four other schools
where the climate tended.to be more traditional, or ''teacher
centered,” the profile of the children's scores were essen-
fially the same for the experimertal and control groups.

The evaluation results suggest that Vegetable Soup is

effective in helping children to feel more ready to accept
new or unknown children, regardless of the new child's race,

into groups of which they are members., If another way of
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testing this variable were to be designed, it is entirely
possible that, if school climaté could be excluded as an
interactive factor, this finding might be gene;alized to all
of the racial/ethnic groups. This interaction effect was
not anticipated before the instrument was designed. Designs
of future research should take cognizance of differences in
school climate.

The sociometric test used for measuring the friendship

preferences was the most sensitive instrument used in the

|

\

|

study. It was particularly effective in obtaining social
preference mecasures between races»and sexes. It had the
further advantage of tapping racial preference patterns

‘ without arousing undue emotional reacfions from the chil-

dren. This test provided the strongest source of infer-

cnces regarding racial attitudes and sex differences ob-

That the viewing of 16 shows from the Vegetable Soup

|
-
tained for the study.

series ﬁad a positive effect on the choice-of-friends pat-
terns of the cxperimental children was clear. Sixteen one-
half hour shows could not reasonably be expected to have
maximum effect. Therefore, continued viewing, perhaps with
use of teacher training material should certainly incfease

the effectiveness.
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Discussion About Asians

The friendship choice patterns of the Asian children
were the lowest of the five groups tested. Care should be
taken in the interpretation of the levelé of these choices.
The children involved in this study live in New York City's
Chinatown. It is doubtful that they are in any way repre-
sentative of Asian children generally. It would be a seri-
ous error to jump to the conclusion that Chinese children
are unfriendly or exclusive. It is extremely impoftant
to gualify any interpretation of the results‘in this study
by placing them into the cultural context il which these
Chinese children live.

The writers of this repcrt understand the context much
too inadeguately but at least these points can be made. His-
torically thg Chinese people in this country have been forced
to live uﬁder ghettb—like conditions. This has come about
due to pfessure from the dominant culture in America, by lack
of educational and economic opportunity, and by language bar-
riers. Chinatown is currently probably the most rapidly grow¥
ing community in New York. The families of many of the chil-
dren in this study are from families that have lived in New
York for a fairly short time. These families live under
érowded conditions and under serious economic privation,

since both housing and adequately paying employment is
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limited. It is perhaps as Newton (1975) wrote, ". . . the
‘'natives' there huddle for protection and warmth in a pe-
culiarly American way, as if forming a circle of covered
wagons in the great non-Chinese desert . . . . People can't
get out. Even for those who jump the language and economic-
barriers . . . it's a place where'you find companionship,
idehtity, a place you won't bebhassled.” Radke et al. (1949)
réported on similar patterns for ghettoized Jer.

It is in this context that the Chinese childrén's
sociometric choices must be interpreted,\for they reflect
extensively the ambience of the community in which they
live,

Not much can be said about the results of the occu-
pations test. The measures that were sought justrdidn't
work, or, conversely, perhaps they did work . Pérhaps chil-
dren just don't have their occupational stereotypes well
sorted out at the age of six to nine. Although children
verbalized about various jobs they desired,” the occupations

area in Vegetable Soup needs further study.

Discussion of Reactions to Major Segments
of the Shows -and Recommendations N

s
»

The discussion below presents the researchers' gene-

ral rcactions to the major seven. segments of the shows de-
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scribed in Chapter III. These reactions are based on a sub-
jective or personal evaluation and upon written comments kept
by the researchers while viewing the shows with their own

groups of children.

-+

OQuterscope I

This is a series of adventures in fantasy in which a
group of multi-ethnic puppet childfen travel through space
and encounter a variety of prejudicial experiences.

The responsé to "Outerscope I" was universally posi-
tive. Reports from all segments of the population regard—
less of race or age revealed that this series sustained an
extremely high interest level and was anticipated eagerl?.
Undéubtedly, the "cliff hanger" technique that was used with
each episode certainly sparked the excitement and whette@
the viewer's appetite to discover what was going to happen
next time. Time and again the chiIégen who were lost in the
adventure emitted criés of encouragement, warning, laughter,
fear as the puppet characters proceeded through their peri-
lous Jjourneys through space.

In reflecting about the overwhelming success of this
segment with the children viewers, some of the following

factors might have contributed *o its appeal.

The puppet children represented both sexes of various
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ages and of mixed ethnicity. This allowed the children to
identify readily with the characters on the screen. Thé
pugpet children interécted as a group exhibiting similar
dyn;mics found in all interacting members of a group. There
were occasions for annoyance, anger, frétfulness, encourage-
ment, support, tenderness, and stubbofnness. The leadership
of the grdup rotated as one or another of the characters
discovered the solution to.the probiem or sujgested a way
out and "saved the day." Respect for éach of the members of
the crew was evident and the beneficial effects of teamwork"
and the spirit of c?operation were clearly observable.

Some attemptlto erase or at least reduce the sex bias
factor was commenda#le. For instance, it was a girl puppet
wﬁb presented an iﬁgenious solution for fueling the rocket
for a successful launching. The messadge was clear that
girls too are able toAfunction in é scientific arena.

The us. of these attractive.puppet children was an
excellent technigue and brilliantly executed. The design

and color of the series were guite beautiful and arresting.

The content of the series generally dealt with the
J

i

growing awareness that there were differing attitudes and
values held by "unknown" culbures and that the need to
understand and/or accept them was paramount in communicating

with them. Fine illustrations of this are fouﬁd in the
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programs dealing with Saniland and Technovek in whicﬁ being
different is the issue. The message was subtly présented
and probably comprehended by the older children rather than
the younger ones, although the younger children were riveted
to the screen. It is likely that they were being enter-
tained, while the older ones who could remember the previous
episodes and could predict what was coming were able to
understand more of the content.

In essence, this serialization was quite extraordinary

; in that it was in instructional device which captivated the

viewing audience.

Pecple's Jobs

The purpose for the inclusion of this segment in the
series is to present occupations of minority men and women
in both high and low stgtus jobs. The series was presented
in documentary form where the narrator was the job holder.
In general the presentations were too talky, too technical,
and not of interest to the children. The occupations were
actually out of thé realm of the children's awéreness. For
example, the segment depicting an Asian female city planner
was largely ignored by the majority of viewers {except for
the Asian children viewers) as was the description of the
congresswoman. Even those jobs which the children could

relate to, e. g.,veterinarian, Jjockey, were received rather
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poorly with a minimum of attention. Perhaps a distracting
factor was that the films werée shot on location with result-
ing excess noise and sound interfering with the narrative.
It is also likely that the "leecture" approach turned the
viewers off. In the two more successful segments, the
harpsichordist and the ballet dancer, the viewer's ipterest
was sustained throughou@ the ségment. Reasons for this

» might be that 'live’' nildren interacted with the harpsié

chordist while she was narrating and performing. The ballet

‘segﬁent was artistically filmed portraying lovely movement
rto which the viewers responded. Dance plays a large part in

the lives of the children viewers and they seemed interested

in the vigorous training dancers require.
The researchers support the purpose for this segment
but suggest that alternate forms of presentation be found

to assure a higher level of attention.

C;afts~-Recipes—fGames

These animated segments were unifo;mly excellently
received. The color and pacing of the segments were attrac-
tive and exciting t» the viewers. The animated characters
were clever in their dialogue, although much of the humor
(of the punning sort) was too sophisticated for the young

“viewers. The appcal of the programs was that the children
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could replicate the crafts and games. They watched the
k8

varied activities intensely and with great interést. They

-

were most respounsive to the recipes which were presented in

~
N

animated fast-paced drawings and were delivered with humor.
\

Altroug égch recipe was presented at three different times

viewer interest did not seem to wane. In fact the white

group of children requested and received the recipes in

)
S
.

printed form tc try out at home. It is an ihtérésting‘ob—

servation that the slapstick type of broad humor in the re-
Y

cipe series fascinated the children in spite of the repeated

preéentations, while the more subtle humor found in the crafts

segments escaped them.

Basic Emotions Lrama

These dramas concern real children ;n real life situf
ations with which the viewer could identify. This series
along with Outerscope I were the most successful in that them
children were constantly askihg fQF the néxt installment and
responding spontaneously to the events on the screen. ‘Some
of the dramas(ére discussed below.

Probably\the most acclaimed series was about Martin
and his pet snake Nigel and'their adventures. Martin is a

middle-class black child whose mother is a teacher, whose

father is a doctor; and who- lives in a large comfortable

2t
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home in New Jersey. Within this sett. ng, vignettes of

T e

-

cheating, Efealing, name-calling, and being bullied are presented
sensitively and iptelligently with overtones of humor and K
suspense. The problem of prejudice is hundled.openly and
meaningfully: The children seemed to get»the message about
prejudice as they watched situations deyelop in which Martin
and/or his snake were not accepted, either because Martin is
black and Nigel is a snake. Interestingly enough, the wﬁite
viewere saw the irrational prejudicial aspects and responded
to them vigorously while some of £he£§lack viewers were
skeptical about the kind of black Martin represented. One
researcher noted they seemed uncomfortable with Martin's
middle-c .ass status and voiced disbelief at his house and
surrouhdin@s; ?

The story about Jéey, a Puerto Rican boy in New York
City was a highly emotfenal, herd—hitting series depicting
the life of a Puerto Rican family moving into better sur-
roundings and the rejeetion and prejudice they experience.
It was stark realiﬁy with a documenfery flavor and beauti-
fully presented. It wag an eye-opener to the white viewers

/

who never saw this world and were enraged at the humiliation
a
the family experienced. Some of the black children reacted

with tears at episodes of harassment leveled at Joey and his

sister. The Puerto Rican group wanted yet more episodes.

“
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This scrices was powerful in that it revealed in explicit

4

terms blatant crueity of oq§1group towards another for no
cause..

"Alex is a Chinese boy whose best friend Carlos is of
Mexican*American descént. One particularly good episode
présénts the rejection of Carlos by Alex's friends because
he is not Chihese. The dialogue between Alex and his Chi~-
nese peers about his choice 6f friend and how he manages to
ger them to accept Carlos is dramatically portrayed. The
Asian viewers, who for the most part were attentive but
quiet listeners throughéut the entire presentaticn, re-
sponded most directly and spontaneously to the episodes
about Alex and his friend Carlos.

There are other dramas representing other ethnic
groups in this segment. The three discussed were offered as
an illustration of the powerful potential of such a series
for instructional‘purposes. The researchers were impréssed
»by.the content presented and by the acting of thé children

in the films.

What Did You Say?

This series is concerned with the influence of the
language of other cultures on English. Derivations of words

and meanings are creatively presented in both graphic and

verbal form. The viewers were guite attentive and responded
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frequently to the narration by repeating the words. The
interest level was maintained throughout the series unless
there was extensive talk by the narrator. The researchers
noted again that episodes which talk at children and are too

lengthy lose the viewers attention and interest.

Literature/Art/Music

This series includes children's art, folk tales, and
poetry of other cultures, focusing on the ethnic identity
of the culture presented. The presentations are sung, danced,
or told. Some illustrations of this segment.follow.

The Potlatch legend, an authentic story, is narrated
within a setting of a beautiful series of water color paint-
ings. It was well received by the viewers.

Folk~tale teller spins a tale and sings about the
story in a park setting with a group of children who romp
with her through a meadow much to the delight of the audience.

Pat Suzuki captivates a group of children on and off
the screen with her rendition of Japanese and Amgrican songs.

A dance sequence depicting the story of Jbhn Henry,
which was sung, was Aisappqinting in that itlwa§ too stark,
too long, and reéetitive. The performer was=o§;iously
talented and the children's original response Qas one of

interest. The interest of the black children was. held

longer than the other groups possibly because the per -
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former was black. It is obvious, however, that this art form
is very appropriate for the viewers, provided it is choreo-

graphed and edited with care.

Children's Questions About Race

This series deals with questions children really
asked about race énd prejudice. The segments effectively
depicted the concept of minority as a relative term, that
of "being different" in a group at a specific time rather
than as absolute in terms of race. Physical appearances
such as skin color, kinds of hair, why and how a person
smells are excellently presented in instructional and ex-
citing episodes. The use of animation and real children
engaging in discovering things about themselves and others
céused a similar reaction in the children viewers. They
read titles, answered gquestions the narrator posed, and
commented about themselves to the screen apd to each other.
The techniques of the narrator posing guestions and involving
children in discovering the answers proves agdgain fo be as ef-
fective on the screen as it can be in the classroom.

In summary, the reactions to the major segments by the
researchers were .enthusiastically favorable except for those
instances in which specific shows wefe too talky or outside
of the children viewer's e%geriences. The researchers were

1

most appreciative of the creative effort that went into the
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conceptual and technical aspects of developing and imple-
menting the whole series and were indeed proud to be asso-
ciated with the project.

Following 3s a list of recommendations collated from
the various responses of both children and adult viewers.
They are being offered in the spirit of providing informa-
tion to personnel involved in the production of future

children's television programs having a similar focus.

Recommendatiorns

1. Themes dealing with basic emotions, e. g. the Joey
and Martin series, need to be handled openly and
directly. The semi-documentary style used in the
Joey series éroved to be effective in depicting
issues ofvfear and prejudice.

2. For purposes of conducting research, a Qreat degree
of specificity is needed in defihing Asian ethnic
groupé. Differences in value systems affect
responses from individual groups, and some separa-
tion is necessary in all fairness to individual groups.

3. Native Americans prefer to be known by their tribal
names, e. g., Navajo, rather than by a more general
athnic classification, such as Indian and Native

American.
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Shifts in attitude may be more clearly indicated,
when portrayals of ethnic characteristics are more
precise in the choice of ethnic groups presented.
For example, there should be clearer distinctions
among white, Puerto Rican and Chicano children,
Sex roles and sex bias as they relate to occupa-
tions, race and age are. best understood when the
segments are specific in this regard.
The focus of the presentation on occuﬁgtions should

)

stress the possibility of any ethnic grouyp member
-\\

working at any job. The technique used in filming
these particular segments should incluge adult-~child
interactions and less verbalization.

To fulfill attempts to aevelop fine listening skills

in segments on story-telling, cafeful selection of
story-tellers is of prime importéﬁce. Style, presénce
and delivery of a story are paramount considerations

in the selection of a story—teller..

Generally, one must avoid talky, technical or "lecture.II

type presentations,

\
\

Although it is agpfbpriate to use various language

forms, such as a rhyme or dialect, clarity and sim-

2i1
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13.
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plicity should be the focus. Timing should be paced
slowly enough to enable children to clearly under-
stand the words.

Faculty and students in intermediate and junior high
schools should be encouraged to make the'television
programs a part of their dailyagyrriculum.

The parent—teache;/guide should be utilized with each

-

viewing of Vegetable Soup. This will assist the stu-

dents in understarding concepts presented in various
segments.

The research team strongly recommends a longitudinal
study, to determine attitudinal shifts after contin-

uous watching of the Vegetable Soup series over a

period of one year Or more.

Teacher-training workshbps should be organized to
enable teachers to ﬁse'these programs, to help
teachers deal more openly and more eﬁféctively with
prejudice, cultural diversity, and ethnic identity

in the. classroom.
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Test Instructions

This test is designed for individual administration
5%
only. The child should be seated comfortable at a table
large enoughhto rermit the picture sorting and arranging
tasks invoivéd. The examiner should be seated in a position |
permitting the child and examiner to handle test materials

together. In the specific instructions that follow, (E)

‘represents Examiner: ﬂC) represents child béing tested.
ya
¥

‘

Test I: Awareness of Ethnic Identity

Test Material- 8
1. Photographs of koys and girls representing

the six ethnic groups. .

Iy

2. Data Sheet.

Procedure

4

Subtest A: Display all pictures in front of the child. Say:

"Here are some pictures of some children (point to

them). Show me the picture thai looks most like you."
After the child's choice ask: "Can you tell me why

you chose this one (point to the picture)?" Record

the child's choice (the number on the back of the

picture) and the child's response. Put the picture aside.

Subtest B: Point to the pictures on the table and say:

"Now show me the pictures of the children who could be
in your family--could be your sisters or your brothers."
Point to the child's selection and ask: "Can you tell
me why this child (these children) could be in your
family?" Record choices and responses.

s
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Subtest C: Place the 12 adult photographs on the table in

front of the child leaving the pictures of boys and/or girls

chosen by the child as representing self and possible

~ -

brothers and sisters before the child in a separate cluster.
Point to the pictures of the adults and say:

"Here are some pictures of grown up people. Show me

the picture of those people who could be in your

‘family." Place the adult pictures selected with

those of children already selected. Say:

"Tell me why these people could all be members of
your family." Record choices and responses.

Test II: New Child in School Part A

Test Materials

1. Photograph of classroom scene with child entering
of same race or ethnicity as group portrayed in the scene

2. Test Data sheet.

Procedure
Place the photograph in front of the child. Say:

, "Here is a child (point to picture) who is coming to
this school for the first time. The child is standing
there alone and frightened. The other children are
inside. The new child does not know what to do. Tell
me what you would do if you were one of the children
in the group (point to the group)."

If the child hesitates to respohd, the examiner may restate

the query.

219
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Recordiny the Responses

Write a synopsis in paragraph form on the data sheet using
quotes if possible based on your immediate impressions of

the child's response, piace a check mark (¥) on the rating
scale provided on the data sheet. The (E) is urged to com-

plete recording these data befare seeing the next child.

L

Test III: Choice of Eriends

A ) 3

Test Materials

1. ~Photographs of boys and girls

2. Data sheet.

Procedure !
N
Step 1: L
Place the children's pictures in a randomly ordered pile
(simple shuffling will suffice). Point to the pack of
pictures and say:
. "I am going to show you the pictures of these children
X, . .
N one by one. As you look at each picture, I want you

to tell me if you would like to have this child as a
friend. If you would, say 'yes*; 'if not, say 'no.'"

Place the pictures in”yes”and'hd'piles after each response.
Step 2:
As a second step, pick up the cards in the "yes" pile and say:

"Here are the children you would like to have as
friends. ©Now, I would like you to tell me whom

you would especially like to have as a friend. As

I show you these pictures, for those children you
would especially like to have as friends, say 'ves';
for thg others say 'no.'"
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Proceced as in step one.

Step 3:

Pick up t%e cards in the 'no pilu. Say:

s /Here are the children you didn't choose to have as
“friends. But I want you to imagine that these children
are the only ones around for you to choose as friends.
Tell me which children from this group you would
choose as friends if they were the only ones around.
For those children you would choose as friends say
'yes,'; for the others say 'no.'" '

Proceed as in step 1. Record response on the data sheet by
~writing *he numbers on the backs of the children's pictures

in the spaces provided.

Test IV: Occupations (Test only older group)

Test Materials

1. Pictures of boys and girls

2. Sketches of occupational situations

3. Data sheet {
G

Procedure

Place all pictures of occupational situations in front of

the (c) on the table. Say:

x

"These are plctures that show things to work with or

places to work." Point to each picture in turn and
briefly describe the work situation. For example
point to the' supermarket sett%pg and say: "This is

where people work. They put things customers “buy
on the shelves and they keep the store clean and neat."

(We wish to emphasize the lower status aspects of work in

o

supermarkets.)
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After all occupational situations have been defined, show
(C) the photographs of all of the children in a pack and say:

"When these children become grownups they are all
going to do some kind of work. I want you to imagine
that these children (point to pack of photographs)

are going to do work like we see in these pictures
(point to occupation pictures) when they are grownups.
I am going to show you the pictures of these children
one by one. As you see each picture, point to the
kind of work (point to occupation picture) you think
each one could do."

As the child makes his first judgment, place the first
photograph under the pichre of the occupation the child

has designated. As you prepare to present the next child's

-photogfaph, make clear that (C) can assign more than oneb

person to any given occupation.
Record responses on the data sheet by writing the numbers on
the back of the children's photographs in the occupational

designations provided.

Test II: New Child in Scheool (Part B)

Test Materials

B
1. Photograph of classroom scene with group portrayed

in the scene of the same race or ethnicity as the child being
tested and the child portrayed as entering the classroom of

a different race.

2. Test data sheet.

Do
o
[
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Place the above photographs in front of the child (C) and say:

"Here is a child (point to picture) who is coming to
this school for the first time. The child is standing
there alone and frightened. The other children are
inside. The new child does not know what to do. Tell
me what you would do if you were one of the children
in the group (point to the group)." ' ‘

If the child hesitates to respond, the examiner may restate

the query.

Recording the Responses

Write a synopsis on the data sheet using qudtes if possible.
Based on your immediate impressions of the child's response,
place a check mark (V') on the rating scale provided on the
data sheet that best represents the guality of response
made by the child. (E) is urged to complete reading'these

data before seeing the next child.

Conclusion of Test

Thank the child at the end of the test. Before going on to

the next child for testing, make sure all data have been

récorded clearly and accurately for the previous test.
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Data Sheet

Mame of examiner:

Place of testing: Date of testing:

Identification Data

Print child's name: (1a§t) (first)
Sex: female__male__Date ofAbirth

Control group__ ___ Experimental groug____(check one)

Grade in schoo1___;_Identification number

(examiner leave blank)

Test Data

Test 1--Self .Identification and Positive Ethnic Identity
Subtest A:

Numbers of pictures chosen:

Explanation of choice (s):

Subtest B:

Numbers of pictures cho.en:

Explanation of choice (s):

Subtest C:

Numbers of pictures chosen:

Explanation of choice (s):
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Test II-- New Child in School (Part A)

What would you do?

Rating of Responses

HOSTILE MILDLY DISIN- NO SHOWS  HELP- HIGHLY

OR REJECT- TERESTED RESPONSE CON- FUL HELPFUL

REJECT- ING OR~56N§T CERN SENSITIVE

ING KNOW  \ TO NEW
CHILDREN

Test IILI--Choice of Friends
!

Write in numbers of pictures in appropriate spaces.

14

Level 1 Level 2 Level 3 Level 4
(lowest) (third highest) (second highest) (Highest)

225
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Test IV--Occupations (Test only older children)

Write in numbers of pictures in appropriate spaces.

NURSE SUPERMARKET TEACHER JUDGE WORKMAN BUS

‘ DRIVER
FARMER DOCTOR OFFICE COWBOY/ CLEANING
' GIRL MATERIAILS




203
Test II--New Child in School (Part B)

What would you do?

Rating of Response

HOSTILE MIIDLY DISIN- NO SHOWS HELP-  HIGHLY
OR REJECT- TERESTED RESPONSE CON- FUL HELPFUL
REJECT~ ING OR DON'T  CERN SENSITIVE
ING KNOW TO NEW
CHIID'S
NEED
=~

Additicnal Data

For purposes of applyinc as a covariate we would value any
test possible from tests administered by the school for the
experimental and control children. These could be intelli- =
gence, achievement, readiness, or other similar test scores
for tests given during the past school year. Please give
the following information:

Name of test Form Date of testing Total Score




