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| I‘:ntroduction: The California Ethnic Heritage Pro?g,ram’

L

The Califorpia Ethnic Heritage Program was
established by the Stateg Department 6f Education
in mid-1974 to identify, evaluatc, and annotate

curriculum matcrialts uscful in the teachimg—of-—

cthnic heritage studics in California public schools.
The first year of the program was devoted to work
with materials and resources for teachers in Kinder-
garten through grade six. Primary emphasis was
placed on studics of the cthnic heritages of Native
Americans, Asian  Americans/Pacific Islanders,
~ Mcxican Amcricans, and other Latin Americans or
" Spanish Americans. However, because the program
is governcd by the COnCCpl of‘ cuitural plurafism,
the heritages of mar other groups are also

Thus, thé heritages of Portuguese

représentative of cultural pluralism. -

Purpose and Design of the Program

A grant from the U.8. Office of Education under
the LEthnic Meritage Studics Program (Elementary
and Sccondary E(Iugll-iOn Act, Title 1X) cnabled
the State Department of Education to commence
the program. The purl)osc of this grapt and 41
\ other cthnic heritage grants in 1974-75 was to:

1. Afford students an opportunity fo learn nmiorce.
about the nature of their own Jicritage and to
study the contributions o©
groups in the United States.

. Reduce the ecducutional cllsadvanlagc and
social divisivencss causcd / [Jy personnel ‘and.
curricula that do not rcqogmzc the cultural
influences in ihe Hves “of ingdividuals and
conununitics. :

3. Recognize the c(lucmonﬂl gdms that. can
rcsult from cultural pILirallsm in a multicthnic
nation.

. 4. Engender in the citizens of our pluralis-

- tic sociely inlcrcxﬁitural compctcncc scli-
acceptance, Jcccptancc of onc’s culture, and
acceptance of persgns of other cultures.

To carry out the field work in the first year, the
Departinent’s Burcau of Intcrgroup Relations con-
tracted with the offiges of county superintendents

3

recognized
Amcgz:ans and Jewish Amcericans were sclected as -

other clhnic

of schools in Los Angcles and San Mateo countics
to provide supcrvision, resources, and services and™
to organize county and school district tedms of
persens concerned with cthnic herll.]gc studies-ins

California public schools, Two county advisory .

councils were also established on whichy’ ethnic
organizations, schools, and mst:luhOns of htgher-
cducation were represcnted. The county. and
school district teams, with the aid of the councils,

. participatcd in revising, testing, and assessing the
results Of using.the instruments described in this

publication.

Use of Screening and Analysis Instruments

The project design group included state and
county coordinators, special consultants, and rep-
resentatives of California’s two other 1974-75-
cthnic heritage studics grantees (the Japanese
American Citizens Lecaguc and Bakersfield Com-
munity College). The design group decided that a
screening instfument and an analysis instrument
should be developed, reviewed by all thosc in-
volvcd in the program, rcvised with their advice,

..and Csted through application to a sample of

cxuslmg maltcrials,
In the development of the instruments, several

. models werfe studicd. Elements from some of the

models were adapted to the anigue purposes of the
California Ethnic Heritage Pré;,rdm, The modcls
mclucled the l'OlImeg

. Guidelines for E valuation of Instructional
Marena!s for Conyrliance with Content Re-
. quirements of the Educarion Code (Sacra-
mentO: California State Department of Edu-
cation, 1974). This publication was approved
by the California State Board ol Education on
September 12, 1974, Preparcd by the Curricu-
lunt Frameweorks and Instructional Matcrials
Sclection Unit, California Statc Department
ol Education, the guidelines deal in part with
cultural and racial diversity.
2. Ethnic Heritage Materials  Analysls  Instru-
mient. This iastrurment was developed and
. published by the Social Science Education

n»
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Consoriium, .Inc., Boulder, Colorado, to ana-

Iyze social science curriculum materials under

an cthnic heritage studies grant. The instru-

" ment is copyrighied (1974) by the con-
. sortium,

3.A. Guide to Textbook Evaluation.

September, 1974, this publication was pre-

parcd and published by the Task Force for -~

the Evaluation of Instructional Materals, a
San Francisco Bay Arca group.

4. A Guide to the Analysis of Schoolbook
Content. This serics of handbooks was pre-
parcd and published by the Far West Labora-
tory for Educational Rescarch and Develop-
ment, General Assistance Cenier, San Fran-
cisco (October, 1974).

5. “Analysis of Compliance~Statc Education

Code.” This cvaluation form was devcloped

by the Japanese American Citizens Leaguc for
application to social scicnee texts proposcd
for adoption by the California Statc Board of
Education. '

6: EPIE Materials Analysis Form. This instru-

ment 18 used to analyze the instructional

design of various kinds of cducational mate- -
rials and is copyrighted (19?4) by the Educa-
tional Products Information Exchange Insti-

tute, New York City.

Objectives ol the Ethnic Heritage Program

The long-range objectives of the program- were
to idehtify uniform criteria and dcvise a procedure

and format for the review and asscssment of all

types of cthnic heritage instructional matcrials for
use in kindergarttn through gradc iwelvé. Instruc-
tional malerials in every discipline taught in the
public schools, not in the social scien¢es alorie,
were Lo be subject to examination. The review and

pssessment were Lo embody the criteria, and the
“procedure was to be applicd by any intercsted :
gerson, not solely by cducalors or persdns well-

grounded in the culture of a particular ¢thnic
group. » T

Pacticipsnts in the program vicwed ethnic heri-
tage studics as strands that should appcar through-
out the curriculum, should be articulated with
other appropriatc subject matter on a thematic
basis, any should not be offered as a supplement,
addition, or option. They sought to identify gaps
in traditionad curricula that may have been caused
by ignorance, bias, or luck of balunce; and they
aided the cffort to make the total school.program
demrocratic, hospitable to differences, useful in the

Dated

*

development of intcrgroup undersianding and of a
positive -image and identity for children of every
group, and representative of cthnic and cultural
diversity. The participants were concerned with

. fairness and accuracy].in curriculum maicrials as to-

religious, occupati‘gﬁll $ocioeconomic, and scxual .
differences. Howevtr, anly matiers relating to
ethnic hcﬁtage were emphasized in the guide and
instruments. The participants suggested that the
guide and instruments could scrve as modecls for

futurc curriculuin  analyses dealing with other .

critical concerns.

Results of the Ethnic Heritage Program
Personal growth was the most valuable result of

“the development and testing program for the

participants. By thc end of the year, they had
concluded that others using the instruments would
also benelit from asking the same qudstions;
inicrnalizing the same concerns; learning to distin-
guish betwcen ethnic and multiethnic perspective;
and understanding morc deeply fhe ccasons’ for.
choosing onc book or filin instead of another. In
this way children would be brought-to know and
feel the meaning of their cultural roots in a
pluralistic socicty,

The printed and audiovisual materials cxamined

" in the process of field testing were only a sample of

the innumecrable quantity and varicty . of texts,

supplementary books, guides, lesson plans, (ilms,

filmstrips, tapes, records, and other materials used

in the schools. The samiple was limited to itcms in. -
English, although
could be applicd to non-English materials. The
purpost. was not to decvelop a comprehensive or
selective bibliography but to assess the relevance
and effectivencss of the screcning and analysis -
tnstruments. The instruments themselves, as repro-

. duced here (sec Appendix A jnd Appendix B), are

almost the samc as those uscd by the revicw teams.
Only a few minor revisions, based on ficld cxpe-
rience, have been made to clarify the questions or
improve the proceture. )

A limited number of copics of an annotated list
of curriculum materiafs that were reviewed by two
or morc tcam members arc available upon request
from ihe Office of the San Maice County Super-
intcndent of Schools or the Officc of the Los
Angcles County Superintendent of Schools,

The best use of the programy’s outcomes in the
near future will be the training of teachers and
others to identify and evaluate eihnic heritage
curriculum materials and to fit the materials into

- L]
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the framecworks of textbook sclection, curriculum -

planning, and instruction. Onc such effort was
inaugurated in the surmmer of 1975 when an cthnic

heritage team working in the Los Angeles Unified -

School District preparcd a publication on multicul-
tural curcicutum design for Kindecgarten and grades
one through three for field icsting in sclected Los

Angeles sghools during the 1975-76 school ycar. It
is expected that many California school districts
will employ this publication as an aid to inservice
»preparation of school staff in the history, culture,
,and current problems of racial and cthnic minori-
™ tics under the provisions of Education Code
sections 13344 through 13344 .4,

10
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Faully Aésumptions on Race and Ethnicity

Educational activity is based upon beliefs,
implicd or explicit, that suggest the dircclion in
which an activily will go. In the review of ethnic
heritage materials for school use, certain beliels or
assumplions (ihe convenlional wisdom) that scem
woven inlo the fabric of much of Amedcan
cducation are significant.

The conventional wisdom that cxists in Ameri-
can education abput race and ethnicily lcads to a

mullicultural curriculum Lhal is compensatory, is .

sclectively but unsystematically included in school
programs, and is aften Separalely structured. It is
the consensus of thc ethnic heritage design group
thal this conventional wisdom promises limited
success at best for programs intended to enrich the
mullicultural aspects of the total school cxperi-
ence. A few of thc commonly held agsumplions of
the conventional wisdom arc examined in “this
seclion. The design group suggests Lhat these
assumplions be given careful consideralion belore a
review of specific malerials is made: ’

V. There is only one right way 6 live. to
believe, and to behave. Ont source of confusion
about clhnic heritage material relates to the'rea-
sons for its inclusion in school programs. Sore
pcrsons sec ils inclusio} as a strategy by which
“outsiders”™ can be broughl into the mainstrecam;
others see il as a means of building pride and a
stronger sell-concépt in thce “outsider.” Scparate
courses and centers may be necessary, but they
should bé subjected to Lhe same scruliny as an
integrated, plumalistic curriculum that makes cre-
alive usc of diversily.

2. Differences equal deficits. Some cducutors
appidrently believe Lhat the members of cerlain
minority groups that differ in language; ruce,
religion, culture, or status fromn the mdjority
population arc Iess able, perhaps cven gendtically
inferior. In such cases persons in Lhe dominant
socicly tend lo regard themsclves as normal and
the members of. minorily groups f"'f abnormal and
deficient, Materials and resources are then selected
Lthat arc compensatory and remedial.

3. Differences are strange and uare, therefore, 10
be feared, uvodided, or simply tolerated. According

4 .
Q
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to commonly hcld assumptions of the conventional
wisdoin, justification for{a prejudicial view toward
a group may bc thal ghoup’s high achicvement.
Secn as an intcllectual or cconomic threat, the
high-achieving group, when no’defect can logically
be attributed to that group, may become subject to
the prejudicial view commonly camsed by fear of
the stranger. Minorily religious ;rcl:-ups that chal-
lenge inajority religious praclices:in the schools
may be disliked as “un-Amcrican,” Il the customs
and coOntributions of Lhe rhinority groups are
presented, Lhéy may be presented as somewhat
quainl deviations fro 1e desirable norm rather
than as equally parts of a mosaic.

4. Everyone iy the United States has a common
experience. This assumption lcads to limited:
choices of curriculum, standardized tests and texls,
and conventional leaching methodologics Lo which
minority students often co not respond. A locus
only on the similaritics of the experiences that

children and teachers bring into the classroom

rather than on real differences can have an impor
ant influence on decisions made by administralors
and Leachers.

5. The victim is the source of problens, preju-
dices, and discriminatory practices. Somc cdu-
cators approach Lhe matler of scrving @ mixed
population "‘(ﬂh an attitude that the souree of
problems, prejudices, and discriminatory practices
is the viclim, partly because the -victim is slereo-
Lyped as a member of a minority group. Minoritly
communitics may, for example, be labeled as
culturally deprived, overaggressive; or lazy. “If
they would only change,” the conventional wis-
dom gocs, “‘they could succced.” Political, eco-
nemic, and social realitics are ignored. Also ignorcdt
is any suggestion that Lhe source of difficulties ma Y
be the dominant society’s treslment of minorily
groups in general and individual members of these
groups in particular.

6. Successful members of minorlty groups are
self-sufficient, Many persons belicve that the nrem-
bers of cthinic ininority groups who have succeeded
have donc so wholly through Lheir owan ciTorls. An
alicrnitive assumplion is that there are conditions

-




and mechdhisms not readily. apparent  that, aid
thost who succeed. These conditions and ‘mccha-
nisms may work differently lor Wifferent cthnic

groups al different times and under different |

condilions. The diffcrences suggest ¢hat an under-
standing of the expericnces of onc cthinic or
immigrant group may not be directly relevant for
understanding the experiences of another group. A
varicty of elhnic herjtage malcerials is needed. -

7. Thin are,t?:mm’y whai they seem lo be.
Many sefucators issume that facls and ‘Gvents,
-especially those deseribed in print, dre culture-free
and uncoléred by personal perceptions and defini-
tions. Thi# assumption has two by-products. Firsl,
there may be an uncritical acceptance of stan-
dardized test scorce, WIchy tscd materials, and
much-repeated “‘facts.” Second, a conviction may

!

o -

exist that recent fegal and-administgdlive mangates

reiating to cqualj opportunity hake reslilted inds

immediate and significant {mprovcnicnls in both
school and socicty. A critical look,at most institu-
tions should lcad fonc to an oppos:[‘@wcw A large

gap exists between 'mandates ahd rcﬂ ¥, cspcc.m'ly .

as to the Lrcatment of diversily in.the schbols.
Where rcSourC(,s have been acquircdwby sclfool

systems, they are often used in fragmented fashion.

and ore largely clc.pendcntbon the whim of. the
individuet cducator. ro .

Thesd assumptions are notl comprehcr‘tswc They .

arc merely o few of the many commoniy lield
assutvptions thit must be questioned il we are to
move beyond the use of token mbilticultural

. materials to ‘the inctusion of pluralistic gthnic

heritage materials in school curricula,

o
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~ ' Procedure for the ‘Analysis of Curriculum Magerials .

The hesign gronp has suggested that the best use
of . the instrimexnts contained in this publication is
as a training aid to prepare teachers and other
persons concerned with education to understand
and internalize certain criteria relating to multi-
ethnic and multieullurﬁl curricula. Once the
teachers aifd others have attained that understand-
ing “and ‘internalizing, they will probably not
continue to complete the forms for every book or

 other material under consideration. The length and
detail of the instruments.are necessary to identify
sequentially the concerns that the design group
believes to be essential to the process-of et]mlc
herltage currjculum analysis. \
5 Prehmmary Screening Form

‘o

R The prelngmary screening form (sée Appendlx‘

w A) s lo be used in determining whether an item of
eumeulum material (gulde lesson plan; book, film,
filmstrip, record, tape, or other medium) seems, on

_ brief examination,” to justify full . analysis or
whether it should be rejected at the outset. The
screening form requires only a sampling of con-
tents and format ‘and should take littte time to
edmplete i X -

Curriculum Analysis Questionnaire .

-

-

‘The, ethnic heritage curriculum analysis ques-

tionmaire is specific 3nd detailed-(see’ Appendix B).
It is intended to provide the basis for a recommen-
dation as ‘to ‘the use of an item-in ethnit hemlage
instruction, The questionnaire requires: a
'view of the contents and format and should be

completed by at least two reviewers before any*
Whénever: possible the review -

action is “taken.
should include testing the material in'a classroom.
Before using the analysis questionnaire, the ‘re-
viewer Should become thorﬁUghly familiar with its
parfs and with the explananon given.” Then the

+ reviewer should examine the. malerlal thorough}y,
before answerlng any' :

perhaps lakmg .notes
guestions.

“Fhe analysis quesllonnaire (as .well as the pre-
liminary screening form) has beesi designed Lo be

used -with a’ variety of types of curriculum mate-

a ~full're- .

- used in the proces:
. or agency or in the writing of ann'glallons

-

ﬁTﬂ%Not every question gr criterion will ;
every case. If a queslnﬂ% is not appl"able, the
reviewer should so indicate. The analysjs question-
naire is {0 be filled out sequentially; tlifrefore, the
reviewer should begin with the jtems on the first
page. He or ghe should be aware of the fellowing
characteristics of the questions:

Questions 1 throtigh 6 are concerned with the
instructional purpose and design as stated by.
the author or publisher and as indicated. by
the title page, preface, or introduction.

Question 7 is concerned with the physical
quality. and characteristics of the material.

“Questions 8 through 17 deal with the ethnic
perspective of the material; that is, the treat-
ment of specific racial and ethnic groups. The
questions should be answered on the basis of
a total impression of the material.

“Questions 18 through 30 deal with the multi-

. ethnic perspectiye; that is, the nianner in

which. ‘the material may be used to teach.

interrelationships .in a-seciety that values
social, ethnic,” arid cultural pluralisni. The
questions Should be answered on the basis of
a total invpression of the material. -

Questions 31 through 39-are concerned with
evidence of biases that may limit the useful-
ness of the aterial; teacher materials and the
extent of -necessary teacher preparation;and
techniques that may exist for assessing student
progrcss in reaching instructional objectives.

" Questions 40 through 45 are summary in nature.

" They. provide for "a general evaluation of the
material and affinal recommendation as to its
use in ethnic heritage studies. -.

It is expected that the reviewer will examine the
‘material itself whenever necessary* to clarify a
judgment and. that the spaces for comments wilf bet
used whenever a yes Or no answer requires qualifi-
cation or extension. Examples and page numbers

" . or other titations should be given as often as

if.the completed form js to be
f decision making by a school

possible, “especial

in

4y




Appendix A

tr

Curriculum Materials for Ethnic Heritage Programs o A

3
. Prehmlnary Screening Form .

This preliminary screcmng form is to be used in determining whelher an item of curriculum material (gulde lesson
plan, book film,. filmstrip, record, tape, or other medium) seems, on brick examinaltion, to justify full .malysls or
whelher it should be rejected at the outset. Only a sampling of contents and format is required. No item will be
accepted for final andly&ls that does not meet all of the four crileria glven in this screening form. -

Il

Titke | ) . : . Date of publication

Author T l’relimill'nzm'r reviewer (print name}

. j Publisher or soufce . Date of this review

-~

i Rele\rance (check { v ] yes or no):. : - . S
) The item should appear relevaht to the teaching of the cthnic heritage of one or moré minorily groups (e.g., Native: Americans,

black Americans, Asian Americans/Paciflc [slanders, Mexican Americans, other Latin Americans or Spamsh Americans, -

Portugyese Arnericans, Jewish Americans}and/or to lcachiﬁ_g aboul cultural diversity and pluralism in America.

kS

Yes | - No

¥

a. Does the content include a discussion of one or more minority groups wuhm th‘ United
. States? ’ | . : " v

-

b. Do the pictures or illustrations.clearly portray minorily persons, places, or cullures?

. C. A-?c persons (dr animals representing persons) of clearly different elhnic-ty pc;rtmyed in
close, beneficial interpersonal relationships (e.g., as h’usband and wife, as fnends as work
pdrtnen)'? 3 -
S_— - ' £
d. Are chaleel‘lstlcs portrayed in a way likely to cOunteract stereotyping (e 2., dark skin colqr - -

shown as desirable, poor | people shown 18 worthy and contnbuung)'?

¢. Does the content portmy clearty the a‘dvaplagcs ofxdiversity among individuals or groups? =~ | .,

X Fa - : - v
f.- Is there other specific”evidence of appropriateness to ethnic heritage education? If so,
specify under “Remarks.” '

— L

2. Appropriateness (check [ v | yes or no): L
" The item should be appropmle to one or rgg/grade Ievels from klndergarten thlough q:ade six.

.

"Yes 1 No

T

a. 13 the vocabulary level appropriate for the intended grade Fevel(s)?

rl . . . . . '

b. s size of print and format appropriate for the intended grﬁde level(s)?-

-,




-~ * . * <’!
- L . - -
- v I\ . -
- ’ ' ’ T f
& ’ N : f—/\ - !
3\Standards of quality (check [ v ] yes or nojl‘ 4 ‘ . ’ .
N .
The text, illustrations, format, ..'md general style should -meel slandards Iuglhenough that the use of* the |lem can bc .
recommended. : o . ”
\ . b l i - .
‘ , : -, . ;L YES T\ - No .
g - rid .
a. Afe those features clearly appropriate 1o the intended purpose? . j: '
b b. Is the presentation clear? : ( . 3
| . R ] - = — - — e :
c. s the item durable and not.too expensive? . ) ) . Y
d Is lhc acsthe(lc q/.lhly good? . .
W - d \
3 ;\ '
4. Nondiscriminatory content (chE?k g y’] yes or no) . :
Y
. The author(s) should svoid any reference thal may be construed as groLs!y hostile, preJudicetL d|scr|m1nat0ry, or adverse to aﬁy :
ethnic group. . : o . ) . .
1 3 i > '5:‘; .‘_‘."
e la Yes No
' o .
a. Do’ pictures o illustfations pdriray members -of a minority group in nendemeaning ways >
(unless a mitigating explanation is given; e.g., staves presented as human, not faceless and .
subservient)? . N . f‘__', .
b. Does the fextual matter avoid negative allusions to minority, persons (mcludmg demeaning . ’
tecms)y without mitigating explan tion? . .
. : )
: , . '
Reviewer's recommendation: Yoo K
! 3 - )
T I‘ . - X - - ] r
. Recommended for full review : Not recommended for full review o
\ ' (Give reasons uiider “Remarks.”)
Remarks /s : )
- ) T -
= 1.
% .9 .
LR
" J ~
1
- . - )
s . , '
— = 1
/ . . '
o , . . ' » 4
| ] ) ~
‘ s
4 —
k]
8 : =
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’ . . . e )
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Appendix B

- | “© Curriculum Materials for E'thnic Heritage Prc_agram‘s e
Curriculum, Analysis Questionndire

“

This specific and detailed curriculum analysis questionnaire requires a full review of the contgnts and format of each
ilem. A questionnaire for cach item under review should be completed iridependently by atdeast two Te\uéwcr-s bpfbrc
any aclion is taken. Each reviewer should read the material carefully, perhaps taking notes, belore answermg any
questhns Then the Yorm should be filled out COmp\lely and sequentially. Use the spaces for comments wheneves a
“yes” or “no” answer requires qualification or exicnsion. Give examples and page numbers or other cjtati ions wherever
possible. Whenever feasible, the review should include testing the material in the classroom.

LY

This analysis is intended to provide the basis for a recommendation as (0 the use of an item in ethnic heritage e

instruction. . oo . " »
A , g . _
. ) N . .
Tillc . - - . Date of publication
. - v
* - |Authos(s) . ) ) ’ Reyiewer (prinul}namc)
Publisher or souree B . . School X . -

Edition (1T pdr1 of o sgries, give l)"llc‘] School distric

L] . . [
f

: s
-1Content arca rade level(s) . Dase of this revicw
. - ? v -

A N 1 -

if correlatcd wilh cou'rsc of instruction, specify:

. -
%, Sctlmg (cheek alt appl:cablc) o o . - ) .
:}‘ . OUrban ' OSuburban O Rural o ’ ’ '
3 B h L] . 'jr .
Type: L . . _ ‘ . a
"OGuide " [ kesson plan " OBook O Film O Record/lape T
O Other {specify) i . .
Praduction: - Vo _ . \ . N
- Commerciat "OStudent * OTeacher - \i}h [J Sehool disirict
v ' | _ - R
Length {pages or lime) N . Year produced . Available from source? N
' LY
. How may copies be obtained? .  Price
This analyms is bated upon (check all/ pplicable): . ,
I:l Review. of sludcnt material - O Review of teacher § ‘_teriul O Use in own classroom

W

O Observation of use in another clissroom OMore extensive test]
S .

"




Sl

i

& / -
2. What Is lhe instructional ‘purpose of the work (c g., to improve communication skills, Lo facilitate underslandmg of diverse
“ groups, ar@’co forth) as sl.:led by the author or publisher? . :
' ' i
- 3. What isils rccomrucndcd role in the curriculum (c .e.. basic lcxtbook supplementary vnil, and so forlh) as staled by the suthor
or publisher?
- Ao ) [}

¥ . ) \

. L ! N .

N . - . : S 0
Instructioral Purpose and Design: A }

——

I. Describe the general content and formal of the material:

L]
4

4. What is its target pruLllIO!'l (et gmdc Icvcl abnhly level, sociocconomic stalus and so forth) ds stdlcd by the author or~
publisher? :

' »

i
b

\
——a

T : N

~

L]

5. What orgdnuatton(s) or group(s) Sponsored the dcveIOpment of the waterial?

T

L

6. What specialists were consulted in the development of the material (¢.g., represcnl.:l,wcs of clhmc groups, represeniatives from .
. different chgmph:c areas, LchrtSIn‘cllff'ercnl disciplines)? -

[

‘ Phyéica! Characteristics of the Material: - . \ '
7. Describe in detdil the quality of the phybu.al characleristics of the malerial (e.g., paper, binding, print, pictures or iltuslrallons, .
recordings, Iabelmg, managwblhly of parts, auxiliary mterials needed but not supplied, and so forth):

Q ) 7 . .
[

-

| T



Aruitoxt provided by Eic:

e © " Aslan Other
4 s, . .- - © Americanf - Latin or : -
Ethnic Perspective Native Black Pacilic Mexican Spanish Portuguese Jewish
(Use spaces to chec_k [ or comment.) American American islander American American American . Américan:
8. Are these racial and elhmc grOups inclutled in
the material? ¢
9. Are these groups mentioned frequendy and ® | _
integrated into the material? - [ A
10. Does the material show the unique experiences ‘ T
_and-characteristics of thesé groups within the ¢ -
United States? : T
' ‘ L] g i >
11. Are these groups shown as diversified ard '
heterogeneous, ‘with individuals portrayed in
diverse life situatiog.‘r"and occupations? P
12, Are gmup members portraycd in a negative,
patromnng, or stereoiyped manner? Cite exam- '
ples and give page numbers. :
13. Are memberss of these groups portrayed as . _
active or problem-solving? & "
LY it
{14. Are the contributions of these groups | to society
presanted or discussed?
15. Are the problems faced by these groups pre- -
se&tad or discussed? . ‘
16. Does the material provide perspectives_ of and O _ ) ,
expressions by members of these groups? - !
17. Does the material provide a fair and accuraie : ) -
portrayal of these groups? ) — _
- ’ - - " 2. ‘,_f
b - -
p—y ! - - . ) 3 .
l: \l)C :—4 . _ 2" ‘5-'
> .
R

L




LAY %
2 ) : . .
. . w”e ' ) g
f.. ' LG
' o
Multiethnic Perspective (check | v | and comment) ] Yes "No - NJA =
el N -
. . - : -
t8. Are.opportunities provided for-students to examine in depth the values, beliefs, points
of view, und/or experienecs of onc or more ethnie groups?
19, Is the student cncouraged (0 dévelop and’ cx:munc Im{hcr own opinions and values A
regarding cthnie diversity] ,
20. Does the malerlal loster appreciation of ethpie and cultural diversity as a positive value?
r - kK
A
w 2 B
21, Are activities and expericpees other than those common to the mainstream culture or
while middle class included?
: pe ‘
3 A P '
, , 7 _ =.
- “ "] - = .
22, Does the Lreatment of cthnie groups show themn as participatir\ﬁ in the mainstream :
culiure? . . . .
23. Are persons of different ethnic group's shown as intefscting as equals? ‘
. L (l
- T
24, Arcinterrglationships amang elhnic groups demonstrated? ‘;
, ‘ ~ N
“ 125, 1s the United States portr'tycd as Iamng bct.n dcvclopcd by diverse groups in g 1 I
pluralistic way? \ e |
N . -

‘ B | . 19 -




E

26. Is the United States portrayed as a nation of differing groups that sometimes compete
or conlicl with cach other? .

te

. =

27, s the subject of prejudice or discrimination against cthnic groups portlrayed or
discussed?

28. Ifinequities arc portrayed, are the eavses of inequities clearly presenied?

29. Are the cultural differences of ethnic groups shown as having their own value and as
making contribulions 10 socicty?

30, Is (he material consistent shroughout in portraying different ethnic groups fairly and
accurately? ' : : .

o

v

4

Biases in the Material (check { ] and comment):
31. Does thi¢ material refect any religious bias?

e

32. Does the materiaf reNect any sex bias?

i

33. Arc uny other biascs apparent l’]!ll.l-WO'.lId make the materiaf less useful (e.g., scttional,
- pecupational, socioccononiic, role stereotypes, or physical stereotypes)? ¢

"
- '

RIC ,

Aruitoxt provided by Eic: .




Yecs

No

N/A

Teacher Materials (check [ v ] and co;nmcnt).:

34. Does the teacher’s guide or lesson plan help the leacher clarify the malerial for the
student? (If deficicncies exist in the student material, does the weacher material make up
for such delects?) s

3

35. Are the activitics appropriate to the material and the suggested student population?
{Would they also be appropriate o differing ethnic, cultural, of socioeconomic groups?)

@

Teacher Preparation {check [ v ] and comment):

36. Before this material is used for the first tine, wogld the teacher have 0 spend a long
time preparing for use? (How long? Would special training be nceded?)

teacher? (Mow much?) -

37. Would using the matcrial on a day-to<day basis require much preparation time by the-

| Evaluation Techniques (check [ « | and comment):
38, Does the malerial provide any method of assessing the students’ prior knowledge?

39. Docs the malerial provide any method of assessing the progeess inade by the stadent or
hisfher current knowledge? (Do these evaluation techniques cover only the basic Sllbjccl.
matter, only his{her concepts of cthnie heritage, or bolh?)

P S N S S e L i e R )




1 !
[ L3
: , Yes' No | N/A
r | Summary (check [ v ] and comment): . '
» | 40. Does the material appear to make use of the correct methods, scope, and scquencc 0 E
.. achieve the instructional goals and objectives of the author? ) ’ .
r & : ’ L[]
¢ [ 41 Do the suggested aclivities promole awmc, multicullural perspective?
{ e N - ’ v \ .
42. Do the-evaluation lechniques appear o be suflicient? (Do they measure the degree to° w -
which the swudent IuY:wslcrcd the gouls and objectives of the malcml?) 2 [ .
» “ ’
T 4
ﬁ ¥

| Final Recommendation (cheeK [ /) and comment):
43 Doyou recommend the use of the material? If so, for what instructional purposes? )

. -

|
{
|
1
|
|
l
I
I
[ o,
[
[
I
|
[

44. Do you have rescrvations about the use of this materlal? If so, plcasc explain, =

a

[« % )
I > ) & '
[
45. Please justify your final recommendation, (You may wish (o do so by comparing this matcrial with other materials’on the
‘I‘. same themne.) . o .
l ‘
l _ 1
I -. L3
| -
J . ’ v
i _ .
| | " ‘
| - 80 (030318} 1.78"0M ' - 15
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