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Introduction: The California Ethnic Heritage Program'
.

The CaliforDia Ethnic Heritage Program was
established by the State Department of Education
in mid-1974 to identify, evaluate, and annotate
curriculum materials useful in the teachirrgof--
ethnic heritage studies in California public schools.
The first year of the program was devoted to work
with materials and resources for teachers in kinder-
garten through grade six. Primary emphasis was
placed on studies of the ethnic heritages of Native
Americans, Asian Americans/Pacific Islanders,
'Mexican Americans, and other Latin Americans or
Spanish Americans. However, because the program
is governed by the concept of cultural pluralism,
the heritages of marW other groups are also
recog 'ied. Thus, th6 heritages of Portuguese
Ame cans and Jewish Americans were selected as
repr sentative of cultural pluralism.

Purpose and Design Of the Program

A grant from the U,S.,Office of Education under
the Ethnic Heritage 'Studies Program (Elementary
and Secondary Education Act, Title IX) enabled
the State Department of Education to commence
the program. The pur))ose of this grant and 41
other ethnic heritage grants in 1974-75 was

I. Afford students an opportunity/to learn more.
about the *nature of their own leritage and to
study the contributions o other ethnic
groups in the United States.

2. Reduce the educational disadvantage .and
social divisiveness caused /by personnel and
curricula that do not recbgnize the cultural
influences in the lives of individuals and
communities.

3. Recognize the educational gains that. can
result from cultural phiralism in a multiethnic
nation.

4. Engender in the citizens of our pluralis-
tic society intercultural competence: self-
acceptance, acceptance of one's culture, and
acceptance of pers$ns of other cultures.

To carry out,the ficid work in the first year, the
Department's Bureau of Intergroup Relations con-

,. tracted with the offices of county superintendents

S

of schools in Los Angeles and San Mateo counties
to provide supervision, resources, and services and-
to organize county and school district tarns of
persons concerned with ethnic heritage 'stliclies-in ov
California public schools. Two county advisory .

council's were also established on which ethnic
organizations, schools, and institutions of higher ",
education were represented. The county- and
school district teams, with the aid of the councili,
participated in revising, testing, and assessing the
results of..using.the instruments described in this
publication.

Use of Screening and Analysis Instruments

The project design group Included state and
county coordinators, special consultants, and rep:
resentatives of California's two other 1974-75.-
ethnic heritage studies dantees (the Japanese
American Citizens League and Bakersfield Com-
munity College)-. The design group decided that a
screening instrument and an analysis instrument
should be deveuloped, reviewed by all those in-
volved. in the program, revised with their advice,
.and tested through application to "a sample of
existing:materials,

In the development of the instruments, several
models were studied. Elements from some of the
models were adapted to the nnique purposes of the
California ethnic Heritage Program; The models
included the following:

I. Guidelines for Evaluation of instructional
Materials for Compliance with Content Re-
quirements of the Education Code (Sacra-
rnentO: California State Department of Edu-
cation, 1974). This publication was approved
by the California State Board of Education on
September 12, 074. Prepafed by the Curricu-
lum Fratnew9rks and Instructional Materials
Selectibn Unit, California State Departmerit
of Education, the guidelines deal in part with
cultural and racial diversity.

2. Ethnic littritage Materials. Analysis instru-
ment. This instrument was 'developed and
published by the Social Science Education
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Consortium, Inc., Boulder, Colorado, to ana-
lyze social science curriculum materials under
an ethnic heritage studies grant. The instru-
ment is copyrighted (1974) by the con-
sortium,
A, Guide to Textbook Evaluation. Dated
September, 1974, this publication was pre-
pared and published by the Task Force for
the Evaluation of Instructional Materials, a
San Francisco Bay Area group.

4. A . Guide to the Analysis of Schoolbook
Content. This series of handbooks was pre-
pared and published by the Far West Labora-
tory for Educational Research and Develop-
ment, General Assistance Center, San Fran-
cisco (October, 1974).

S. "Analysis of ComplianceState Education
Code." This evaluation form was developed
by the Japanese American Citizens League for
application to social science texts proposed
for adoption by the California State Board of
Education.

6: EP1E Materials Analysis Form. This instru-
ment is used to analyze, the instructional
design of various kinds of educational mate-
rials and is copyrighted (1974) by the Educa-
tional Products Information Exchange Insti-
tute, New York City.

Objectives of the Ethnic Heritage Program

The long-range objectives of the program were
to idefitify uniform criteria and a procedure
and format for the review and assessment -of. all
types or ethnic heritage instructional materials for
use in kindergarten through grade twelve. _Instruc-
tional materials in every discipline taught in the
public schools, not in the social sciences alone,
were to be subject to examination. The reviewand
,assessment were to embody the criteria` and the-
procedure was to be applied by any interested
iperson, not solely by educators or persdns well-
grounded in the culture of a particular ethnic
group.

Participants in the program viewed ethnic heri-
tage studies as strands that should appear through-
out the curriculum, should be articulated with
other apprOpriate subject matter on a thematic
basis, and should not be offered as a supplement,
addition, or option. They sought to identify gaps
in traditional curricula that may have been caused
by ignorance, bias, or lack of balance; and they
aided the effort to make the total school.program
democratic, hospitable to differences, useful in the

2

development of intergroup understanding and of a
positive image and identity for children of every
group, and representative of ethnic and cultural
diversity. The participants were concerned with
fairness and accuracy!. in curriculum materials as to-
religious, occupaticayi 1,_'Socioeconomic, and sexual .

differences. However, billy matters relating to
ethnic heritage were emphasized in the guide and
instruments. The participants suggested that the
guide and instruments could serve as models for
future curriculum analyses dealing with other
critical concerns.

Results of the Ethnic Heritage Program

Personal growth was the most valuable result of
the development and testing program for the
participants. By the end of the year, they had
concluded that others using the instruments would
also benefit from asking the same questions;
internalizing the same concerns; learning to distin-
guish between ethnic and multiethnic perspective;
and understanding more deeply file reasons' for.
choosing one book or film instead of another. In
this way children would be brought-to know and
feel the meaning of their cultural roots in a

pluralistic society.
The printed and audiovisual materials examined

in the process of field testing were only a sample of
the innumerable quantity and variety, of texts,
supplementary books, guides, lesson plans, films,
filmstrips; tapes, records, and other materials used
in the schools. The sample was limited' to items in.
English, although these or similar 172trifintrttr-
could be applied to non-English materials. The
purpose. Was not to develop a comprehensive or
selective bibliography but to assess the relevance
and effectiveness of the screening and analysis..
instruments. The instruments themselves, as repro-
duced here (sec Appendix A and Appendix B), are
almost the same as those used by the review teams.
Only a few minor revisions, based on field expe-
rience, have been made to clarify the questions or
improve the procedure.

A limited number of copies of an annotated list
of curriculum material's that were reviewed by two
or more team members are available upon request
from the Office of the San Mateo Count.), Super-
intendent of Schools or the Office of the Los
Angeles County Superintendent of Schools.

The best use of the program's outcomes in the
near future will be the training of teachers and
others to identify and evaluate ethnic heritage
curriculum materials and to fit the materials into



the frameworks or textbook selection, curriculum
planning, and instruction. One such effort was
inaugurated in the summer 011975 when an ethnic
heritage team working in the Los Angeles Unified
School District prepared a publication on multicul-
tural curriculum design for kindergarten and grades
one through three for field testing in selected Los

.

IV
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Angeles schools during the 1975-76 school year. It
is expected that many California school districts
will employ this publication as an aid to inservice

;reparation of school staff in the history, culthre,
and current problems of racial and ethnic minori-
ties under the provisions of Education Code
sections 13344 through 13344.4.

10
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Faugy Assumptions on Race and Ethnicity

Educational activity is based upon beliefs,
implied or explicit, that suggest the direction in
which an activity will go. In the review of ethnic
heritage materials for school use, certain beliefs or
assumptions (the conventional wisdom) that seem
Woven .a4.into the fabric of much of Amocic
education are significant.

The conventional wisdom that exists in Ameri-
can education about race and ethnicity leads to a
multicultural curriculum that is compensatory, is
selectively, but unsystematically included in school
programs, and is often scparaVly.structured. It is
the consensus of the ethnic Itcritage design group
that Iltis conventional wisdom promises limited
success at best for programs intended to enrich the
multicultural aspects of the total school experi-
ence. A few of the commonly held assumptions of
the conventional wisdom are examined in this
section. The design group suggests that these
assumptions be given careful consideration before a
revicw.of specific materials is made:

1. There is only one right way to live, to
believe, and to behave. One source of confusion
about ethnic heritage material ,relates to the'rea-
sons for its inclusion in school programs. Sortie
persons see its inclusid as a strategy by which
"outsiders" can be brought into the mainstream:
others sec it as a means of building pride and a
stronger self-concept in the "outsider." Separate
courses and ,centers may be necessary, but they
should bd subjected to the same scrutiny as an
integrated, pluralistic curriculum that makes cre-
ative use of diversity.

2. Differences equal deficits. Some educators
applrently believe that the members of certain
minority groups that differ in language: race,
religion, culture, or status from the majority
population are less able, perhaps even gendtically
inferior. In such cases persons in the dominant
society tend to regard themselves as normal and
the members of. minority groups al abnormal and
deficient. Materials and resources are then selected
that arc compensatory and remedial,

3. Differences are strange and are, therefore, to
be feared, avoided, or simply tolerated. According

to commonly held assumptions of the conventional
wisdom, justification forta prejudicial view toward
a group may be. that Opup's high achievement.
Seen as an intellectual or economic threat, the
high-achieving group, when no-defect can logically
be attributed to that group, may become subject to
the prejudicial view commonly cafsed by fear of
the stranger. Minority religious g?oups that chal-
lenge majority religious practices lin the schools
may be disliked as "un-American." If the customs
and contributions of the rhinority groups are
presented, they may be presented as somewhat
quaint deviations fro e desirable norm rather
than as equally parts or a mosaic.

4. Everyone u the United States has a common
experience. This assumption leads to limited
choices of curriculum, standardized tests and texts,
and conventional teaching methodologies to which
minority students often cto not respond. A focus
only on the similarities of the experiences that
children and teachers bring into the classroom
rather than on real differences can have an impor-
tant influence on decisions made by administrators
and teachers.

5. The ictim is the source of problems, preju-
dices, and discriminatory practices, Some edu-
cators approach the matter of servjng a mixed
population with an attitude thlt the source of
problems, prejudices, and discrithinatory practices
is the victim, partly because the victim, is stereo-
typed as a member of a minority group, Minority
communities may, for example, be labeled as

culturally deprived, overaggressive; or lazy. "If
they would only change," the conventional wis-
dom goes, "they could succeed." Political, eco-
nomic, and social realities are ignored. Also ignored
is any suggestion that the source of difficulties
be the dominant society's treatment of minority
groups in general and individual members of these
groups in particular.

6. Successful members of minority groups are
self-sufficient. Many persons believe that the mem-
bers of ethnic minority groups who have succeeded
have done so wholly through their own efforts. An
alternative assumption is that them are conditions



and mechaCisms not readily- apparent that, ai4
those who succeed. These conditions and mecha-
nisms may work differently for \dfferent ethnic
groups at different times and under different
conditions. The differences suggest plat an under-
standing of the experiences of one ethnic or
j,humigrant group may not be directly relevant for
understanding the experiences of another group. A
variety of ethnic heritage materials is needed. -

7. Thin are.exactly what they seem to be.
Many i-eaticators assume that facts and 'events,
especially those described in print, are culture-free
and uncolored by personal perceptions and defini-
tions. Thig assumption has two by-products. First,
there may be an uncritical, aCceptanice of stan-
dardized test score, widely Use'd materials, and
Much repeated "facts." Second, a conviction may

ti

-

exist that recent legal and-atiministOtive mandates
relating to equal) opportunity hakrc resulted ink*
jranetliate and ignirt'icarlt improvenients in both
schoorarid sodietie, A critical lookkal most institu-
tions should lead tone to 'an opposilV\view. A large
gap exists between'mndates and realty, especially
as to the treatment of diveuity in,the schbols.
Where resources have been acquiredlty scllool
systems, they are often used in fragmented fashion.
and are largely dependent on the Aim of. the
intlividu dueator.

These assumptions are not compreriensive. They
are merely a. few of the many commonly 'held
assumptions .ai must be questioned if we are to
move beyond the use of token mtiltictiltuitil
materials to the inclusion of pluralistic ethnic
heritage materials in school curricula.

12
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Procedure for,the 'Analysis ,of C6rriculum Majerials...

The design group has suggested that the best use
of the instruments contained in this publication is
as a training aid to prepare teachers and other
persons concerned with education to understand
and internalize certain criteria relating to multi-
ethnic and multicultural curricula, Once the
teachers mid others have, attained that understand-
ing arid internalizing, they will probably not
continue to complete the forms for every book or

' other material under consideration. The length and
detail of the instruments -are necessary to .identify
ksequentially the concerns that the design group
believes to be essential to the process-of ethnic
Ifatage-curriculum

V

. Preliminary Screening Form
1

#6: $

. .

The-. preliminary screening form (see Appendix
6) is to be Used in determining whether an item of
curriculum material (guide, lesson 'plan; book, film,
filmstrip, record, tape, or other medium) seems, on
brief examination," to justify full analysis or
whether it should be. rejected at the outset, The
screening form requires only a sampling of con-
tents and format and should take little time to
Complete..

Curriculum Analysis Questiorinaire

'The ethnic heritage curriculum analysis ques-
tiOnaire is specific lind detailed(se Appendix B).
It is intended to prOvide the basis for a recommen-
datiOn as Ito 'the use of an "item -in ethnib heritme
instruction. The, questionnaire requires!, a -furre-
view of the contents and id-mat and"should be
completed by at least two reviewers-befPre any
action is :taken. Whenever. possible .the review
should include testing the material in. a classroom,
Before using the analysis questionnaire, the re-
viewer 'Should become thortitighly familiar with. its
parts. and with the explanation given.' Then the
reviewer should examine the.material thoroughly,
perhaps taking notes, before answering .any
questions.

The analysis questionnaire (as well as the iire-
ituiriary screening form) has beeli designed to be
used -with a- .variety of types of curriculum mate-

is Not every question 9r criterion Will = in
every case. If a questien is not appl'able, the
revie'Wer should so indicate. he analy. s question-
naire is to .be fikled out sequentially; t refore, the
reviewer should begin with the items n the first
page. Ile or She should be Inure of the following
characteristics of the questions:

Questions *1 through 6 are concerned with the
instructional purpose and design as stated by.
the author or publisher and as indicated. by
the title page, preface, or introduction.

Question 7 is concerned with the physical
quality. and characteristics of the material.

'Questions 8 through 17 deal with the ethnic
perspective of the material; that is, the treat-
ment of specific racial and ethnic groups. The
questions should be answered on the basis of
a total impression of the material.

Vuestions 18 through 30 deal with fhe mufti-
, ethnic perspective; that is, the manner, in

which: the material may be used to teach.
,interrelationships . in a society that values
social, ethnic, arid cultural pluralisni. The
questionslshould. be-answered on the basis of
a total impression of the material. -

Questions 31 through 39° are concerned with
evidence or biases that may, limit the useful-
ness of the material; teacher materials and the
extent of- necessary teacher preparation; and
techniques that may exist for assessing student
progress in reaching instructional objectives.

Questions. 40 througlt 45 are summary in nature.
They provide for -a general evaluation of the
Material and a/final recommendation as to its
use in ethnic heritage studies.

It is expected that the reviewer will examine the
:Material itself whenever neces,sar- to clarify a ,

judgment and. that the spaces for comments will be'
used-whenever a yes Or no answer requires qualifi-
cation or extension. Examples and page numbers
or other citations should be 'given as often as
possible, especialltkif.the completed form is to be
used in the proces f decision making by a school
or agency or in the writing of annta,tions.

A
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Appendix A
to .

Curriculum Materials for Ethnic Heritage Programs

Preliminary Screening Form

This preliminary screening form is to be used in determining' whether an item of curriculum Material (guide, lesson
plan, book, film, filmstrip, record, tape, or other medium) seems, on brie( examination, to justify full analysis or
whether it should be rejected at the outset. Only a sampling of contents and format is required. No item Will be
accepted for final analysis that does not meet all of the four criteria given in this screening form.

1

Title
_

.

.
Date of publication

.

Author Preliminary reviewer (pint name)

Publisher or source
..

...-

Date of this review
.

I. Relevance (check t I yes or no):,
The item should appear relevaht to the teaching of the ethnic heritage of one or more minority groups (e.g., Native- Americans,
black Americans, Asian Americarts/Paciffc Islanders, Mexican Americans, other Latin Americans or Spanish Americans, -
Portuguese Arhericans, Jewish Americans),andfor to teachiiig about culturaldiversity 'and pluralism in America.

Yes No

a. Does the content include a discussion of one or more minority groups within the,. United,
, States? s

I

111

.

b. Do the pictures or illustrations.clearly portray minority persons, places, or cultures? .

'
c. Ar-()e persons (or animals representing persons) of clearly different ethnicity portrayed in

close, beneficial interpersonal relationships (e.g., as -husband and wife, as friends, as work
partners)? 7

.

d. Are characteristics portrayed in a way likely to counteract stereotyping (e.g., dark skin color
shown as desirable, poor peopleeople shown as worthy and contributing)?

.
.

, . .

e. Does the content portray clearly the advantages ofitdiversity among individuals or groups?

r.
f.- Is there other specitle evidence of appropriateness to ethnic heritage education? If so,

.specify under "Remarks."

2. Appropriateness (check ( ) yes or no):

The item should be appropriate to one or n e grade levels from kindergarten through rade six.

.
r Yes

,

a. It the vocabulary level appropriate for the intended grade level(s)?
. -

.

b. is size of print and format appropriate for the intended grade level(s)?

t 14 7



3. Standards of quality (check [ e ] yes of nos)..;- \
The text, illustrations, format, and general" style should rneet s tandards MO. enough that the use of the item.can be
recommended.

. -

r
.. Y .. No

.
a. Are those features clean,' aPpropriate to the intended purpose?

-t. .
. .

.

b. Is the presentation clear?
.

..
. .

c. Is the item durable and not.too expensive?
,

. , .

d. Is the aesthetic quality
,

ality good? . .

.

4. Nondiscriminatory content (ch k.[ ] yes or no):
.

The author(s) should avoid any reference that may be construed as grokly hostile,
=
prejudiceck, discriminatory, or adverse' o aft

ethnic group. .
.. .,;- . . ,

:4'
9I

Yes I No
C .

a. Do' pictures or illustrations p6rtray members of a minority group in nondemeaning whys
(unless a mitigating explanation is given; e.g., slaves presented as human, not faceless and
subservient)? ...

.

,

b. Does the ,texttial matter avoid negative allusions to minoritY,persons (including demeaning
terms) without mitigating explanation?

1....,

.
,

,

Reviewer's recommendation:

Recommended or full review

Remarks

Not recommended for futi review
(Give reasons mister "Remarks.")

Itt

ti

15
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, Appendix 13

Curriculum Materials for Ethnic Heritage Program's

Curriculum, Analysis Questionna'ire

This specific and detailed curriculum analysis questionnaire requires a full review of the contents and format of each
item. A questionnaire for each item under review should be complqted irfdependently by at-least two reviewers b_efore
any action is taken. Each reviewer should read the material carefully, perhaps taking notes, before answering any
questions. Then the I'orm should be filled out completely and sequentially. Use the spaces for comments whenever a
"yes" or "mo" answer requires qualification or extension. Give examples and page numbers or Other ck:aztio.ns wherever
possible. Whenever feasible, the review should include testing the material in the.classroom.

ThiS analysis is intended to provide the basis for a recommendation as to the use of an item in ethnic heritage
instruction.

Title
.. .

1111 Date of publication
...

.
..

Author(s)
. .

Reviewer (prin.l.pam)

Publisher or source

k

-

Edition (If mirl of a' series, give ('tic.) r

.

. . .

. ,

School district

. .

Content area. Crag: hivel(s) Date of this review

If correlated with course of instruction, specify:

Y (check all applicable):

Orlian 0 Suburban

Type:
4

Q Rural

0 Guide Q Lessor; plan 0 Book

0 Other (specify)

Production:

4.

°Film 0 Record/tape

ti Cotrunercial 0 Student 0 Teacher

Length (pages or time) y Year produced

. How may copies be obtained?

This analysis is ba§ed upon (check allappliCable):

0 Review.of student material .

0 Observation of use in another classroom

School district

Available from source?

Price

0 Review of teacher terial

0More extensive test)uS.

1.3

0 Use in own classroom

9



0

Instructiinial Purpose and Design:

I. Describe the general content and format of the material:

2. What Is the instrucdonal 'purpose of the worjc(e.g., to improve communication skills, to facilitate understanding of diverse
groups, ak el oso forth) as slated by the author or publisher?

3. What is its recommended role in the curriculum (e.g., basic textbook, supplementary unit, and so forth) as stated by the author
or publisher?

a -

4. What is its target population (e.g., grade level, ability level, socioeconomic status, and so forth) as stated by the author or'
publisher?

. Ma

5. What organization(s) or group(s) sponsored the development of the material?
.-
1 .

6. What specialists were consulted in tic development of the material (e.g., representatives of ethnic groups, representatives from
different geographic areas, experts ititifferent disciplines)?

Physical Characteristics of the Material:
7. .Describe in detiil the quality of the phisical characteristics of the material (e.g., paper, binding, print, pictures or illustrations,

recordings, labeling, manageability or parts, auxiliary materials needed but not supplied, and so forth):

10
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. - ...
Ethnic Perspective -

(Use spaces to check ill or Comment.)
. Native

American
Black

American

-, Asian
American/

Pacific
Islander

..

Mexican
American

Other
Latin or

. Spanish
American

.

Portuguese
American .

.. -

.10,viiitt
--American.

8. Are these racial and ethnic groups included in
the material?

.. .

-

9. Are these groups mentioned frequently and
,

integrated into the material?
.

..,

10. Does the material show the unique experiences
and. characteristics of these groups within the
United Slates?

.

, .

.

11. Are these groups shown as diversified and
heterogeneous, 'with individuals portrayed in
diverse life situationtYand occupations?

.... . .

r
.

. ,

. . .-. .

12. Are group members pOrtrayed in a negative,
...-.

patronizing, or stereotyped manner? Cite exam-
ples and give page numbers. ..

.

_

.

13. Are memberst of these groups portrayed as
active or problem-solving?

.

,

._"~
-

14. Are the contributions of these groups to society
'presented or discussed?

15. Are the problems faced by these groups pre-
se or discussed? .

..----'--

.

16. Does the material provide perspectives, of and
expressions by members of these groups?

_...--
_...--

,

--.--

4

. .

17. Does the material provide a fair and accurate
portrayal of these groups?

-,.

r.
OQ



I

If
--4

'14

Multiethnic Perspective (check I, I I and comment): Yes No N/A .
.1

18. Arc.opportunities provided forstudents toexamine in depth the values, beliefs, pointt
of view, and/or experience; of one or more ethnic groups? \

,

..
. .

. .
19. Is the student encouraged to ire\relop and 'examine his/her own opinions and values

regarding ethnic diversity.?

.
.

,

,

,
. .

20. Does the material foster appreciation of ethnic and 'cultural diversity as a positive value?

,1
.
4

21. Arc activities and experiences other than (hose common to the mainstream culture or
whip: middle class included?

if ) .

.

..-7"---- o

22, Does the treatment of ethnic groups show them as participatit in the mainstream
culture?

il
4

,
I

23. Arc persons of different ethnic groups show'n as in ttheting as equals?
o

,

-

24. Arc interrelationships among ethnic groups demonstrated?

,.

25. is the United States portrayed as having .been developed by diverse groups in a
pluralistic way? %

.

,

,

'''. N

12
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- - . Yes No
1

1st/ A

26. is the United States portrayed as a nation of differing groups that sometimes compete
or conflict with each other? ,

c
.

27, Is the subject of prejudice or discrimination against ethnic groups portrayed or
discussed?

28. !f inequities are portrayed, arc the causes of inequities clearly presented?

29. Are the cultural differences of ethnic groups shown as having their own value and as
making contributions to society?

, . .

30. is the material consistent :throughout in Portraying different ethnic groups fairly and
accurately?

Biases in the Material (check I ,/ 1 and comment):
31. Does the material reflect any religi3Ous bias?

32. Does the material reflect any sex bias?
. .

33. Arc any other biases apparent that.would make the matcriat less useful (e.g., sectional,
occupational. socioeconomic, role stereotypes, or physical stereotypes)?

,...

.3.

13



Ycs No N/A
-

Teacher Materials (check [ J and comment):

34. Does the teacher's guide or lesson plan help the teacher clarify the material for the
student? (If deficiencies exist in the student material, does the teacher material make up
for such defects?)

.

.
....__

L

. .

35. Are the activities appropriate to the...inaterial and the suggested student population?
(Would they also be appropriate to differing ethnic, cultural, Of socioeconomic groups?)

. . _
.

Teacher Preparation (check I 1 and comment):

36. Before this material is used for the first tittle, would the teacher have to spend a long
time preparing for use? (How long? -Would special training be needed?)

.

.

. ..

-
37. Would using the material on a day-to-day basis require much preparation time by the-

teacher? (Flow much ?)
11/4'

.

..,,

.

.

Evaluation Techniques (check [ 11 and comment):
38. Does the material provide any method or assessing the students' prior knowledge?

k
1.

'..

Y ^ .

39. Does the material provide any method or assessing the progress made by the student or
his/her current knowledge? (Do these evaluation techniques cover only the basic subject
matter, only his/her concepts of ethnic heritage, or both?)

f

.

- .

V

14
21

1.



1

Yes' No N/A

Summary (check [ v') and comment): .,

40. Does The material appear to make use of the correct methods, scope, and sequence to
achieve'the instructional goals and objectives of the author? .

.
.

.

.

.
.C

.
. . .

41". Do the suggested activities promote a muitiet nic, multicultural perspective?
.

..
,

42. Do the evaluation techniques appear to be sufficient? (Do they measure the degree to'
which the student hastsnastered the goals and objectives of the material?) -0

.
,,

. .

.
, .

.,

4
.

Final Recommendation (check% i I and comment): .

43. Do you recommend the use of the material? If so, for what instructional purposes?
,

%.,

,

-,_
., . .

44. Do you have reservations about the use of this material? If so, please explain.
.

A

45. Please justify your final recommendation. (You may wish to do so by comparing this material with other matcriais'on the
same theme.) .tht

1.

78419 (030310) 1-78 ISM
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